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Vision Statement:
GLC prepares students with the 21st century skills necessary for higher education and career readiness.

Mission Statement:
GLC offers a personalized program of study by focusing on challenging academic standards and forming
partnerships between dedicated professionals and families. It emphasizes individualized student learning
plans driven by interest, innovation and flexibility.

Motto:
“Bringing academic excellence home”

Chapter I. Introduction and Basic Student/Community Profile Data

Student and Community Profile 2015
Gorman Learning Center is a community of active parents and engaged students. It is a unique
combination of flexibility and accountability, direct instruction and independence. A school of
choice, Gorman Learning Center serves a population of motivated, passionate families.
PROGRAM OVERVIEW
Independent Study Program
Gorman Learning Center is an Independent Study Program recognized and funded by the State of California. The
Independent Study Program serves students Kindergarten through 12th grade. At the high school level, Gorman
Learning Center offers UC approved curriculum choices and College Preparatory courses for the college bound
student, as well as courses for the student who will be entering the workforce.
Our program consists of:
● Personalized Learning in an Independent Study environment
● State Credentialed Teachers
● Challenging Courses based on State Standards
● Lesson plans constructed by credentialed teachers, designed or selected for each student by the
Independent Study Teacher
● Standards-based assessment and regular performance benchmark assessment
The school program is supported by:
● High School Counseling
● Special Education Services
● Response to Intervention
● Regional Resource Centers
● Title I tutoring
Parents and students meet formally with an Independent Study Teacher (IST) a minimum of once every twenty
school days. Tutoring and supplemental instruction is available to meet student instructional needs, through
several avenues.
There are 92 ISTs currently serving our population, compared to 84 ISTs from this time one year ago.
Parents and students have many opportunities to participate in organized learning activities which augment their
Independent Study coursework. These include:
● Third-party Online Courses
● Vendor Course Instruction and Tutoring
● Wide-ranging Field Trips
Together with one of the school’s credentialed ISTs, the student and parent set educational goals, develop a
curriculum based on academic standards, and establish the instructional approach that yields the strongest results
in order to reach those goals.
Before the start of the school year, with input from the student and parent, the IST utilizes the GLC online student
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store to select and order each student’s individualized curriculum. “Boxed” curriculum is an option for students in
grades K-8. It includes curriculum designed and laid out by ISTs with special expertise in curriculum with the
input of parents and other ISTs to cover all grade level content areas and meet academic standards. Other
standards-based and State-adopted curriculum is also available.
The IST creates and continually revises a personalized learning plan for each student based on performance data.
The IST then assigns, monitors, reviews, and evaluates the student’s work. Samples of the student’s work are
submitted monthly, along with the required records and documentation, to the school office, where it is reviewed
and included in the student’s file.
Students are required to take all mandatory state tests each year in order to evaluate the effectiveness of the
instructional program. The school also implements benchmark assessments to determine proficiency in reading
and math, identify student needs, and put supports in place. These assessments are administered at the start of the
school year, at the end of the first semester, and at the end of the year. Students who are performing significantly
below grade level enter into a Response to Intervention program.

History and Nature of the School
In the year since the last WASC Progress Report, the Board of Directors has affirmed the direction the school had
begun to take during the time of the mid-term visit. The school now has an Executive Director, Chief Business
Officer and department-level directors to ensure accountability, oversight and organizational excellence. Board
meetings are digitally recorded and available to the general community online.

School Environment
Gorman Learning Center is an independent study charter school. The authorizing district’s office is in Gorman,
CA and the school’s administrative office is located in Redlands, CA. The student population draws from Los
Angeles County and its contiguous counties: San Bernardino, Kern, Ventura, and Orange. Its diverse student
population is made up of families representing a full spectrum of socio-economic backgrounds and
ethnicities. Students live in urban, suburban, and rural areas. The core independent study program is augmented
by direct instruction at resource centers in the counties listed above depending on operational feasibility and the
priorities of the school community, and individual and small-group tutoring at non-school locations (such as
libraries) throughout the school’s service area.

The Governing Board
The members of the Board of Directors is elected on a staggered schedule whereby each member serves a threeyear term and two to three Board members are up for election each year. Eligible voters include every parent of a
student enrolled in the school and each school employee.

Board of Directors
Kim McClellan, President and Parent Representative
Kelly Berggren, Vice President and Parent Representative
Timothy Hughes, Secretary/Treasurer and Parent Representative
Susan Nesbitt, Parent Representative
David Akers, Parent Representative
Kathleen Kefoury, Parent Representative
Karol Hyross, Parent Representative
Johannis Andrews, District Representative
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The Administration
Administrative oversight of the organization’s day-to-day operations is managed by the following positions:
Executive Director
Chief Business Officer
Director of Academics
Director of Human Resources

Enrollment Data
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Gorman Learning Center student enrollment growth is stronger in the most recent year than it has been in past
years.
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The following table shows student enrollment by grade level:
Grade 2011-2012 2012-2013 2013-2014
K
93
96
130
1
85
107
122
2
80
101
125
3
82
91
117
4
79
100
104
5
90
84
116
6
124
116
107
7
126
137
129
8
123
129
155
9
137
131
152
10
175
163
172
11
175
184
169
12
170
202
190

Enrollment by Grade
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Gorman’s greatest share of enrollment increase has been in the elementary grades. The high school
grades, historically much higher in enrollment than grades K-8, remain so, but they have remained steady
for the last three years.
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The following table shows student enrollment by race/ethnicity:
Race/Ethnicity
201120122012
2013
American Indian/ Alaska Native
10
9
Asian
72
73
Pacific Islander
2
3
Filipino
15
20
Hispanic or Latino
404
480
African American
95
92
White (not Hispanic)
888
963
Two or More Races
0
0
None Reported
53
1
Total
1539
1641
1200

20132014
12
106
4
33
522
109
975
0
27
1788

Enrollment by Ethnicity
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The Hispanic population represents the largest minority group and the only group showing significant,
sustained growth.
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High School Graduation Requirements
●

●
●
●
●

There are three curriculum and instruction plans available for graduation: General Education/Basic,
College Preparatory, and UC Track. Basic plans are designed for students entering the workforce or
community college. College Preparatory plans are designed to meet general education requirements of
four-year colleges, and the UC Track plans meet all of the “a-g” requirements of the UC system.
GLC uses a standard High School Report Card
ISTs, with the High School Counselor, develop a Student Course Completion Sheet for each high school
student
College Planning, Career Counseling and some job skill ROP classes are available to high school students
Permit to Employ and Work is available through the Counseling office.

Resources Specific to Secondary Education
●
●
●
●
●

Community college classes
College partnerships
Online high school courses including Honors and AP courses
Counseling Handbook
High School-specific information and guidance on website with links to resources

Exams at the High School Level
SAT
2010-2011

2011-2012

2012-2013

Participation Rate

8.28%

15.88%

14.85%

Average Score Reading

527

532

522

Average Score Math

511

515

496

Average Score Writing

523

518

492

Student participation in ACT and AP Exams is still an area that needs improvement.

AP Class Enrollment
2011-2012

2012-2013

2013-2014

10 participants

18 participants

14 participants
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After Graduation
The High School Counselor interviews Gorman graduates upon their exit from the program to gather data on their
future plans.
2011-2012
2012-2013
2013-2014
After High School
Community College
51
63
68
University/Cal State
11
20
13
Private College
11
6
14
Tech/Trade School
11
8
8
Military
3
7
4
Undecided or Other
12
38
21

Response to Intervention and Student Study Team
Gorman Learning Center maintains a robust Response to Intervention program. Our priority since the most recent
WASC visit is to continually track students performing below grade level on academic indicators who are
identified for Response to Intervention (Tier Two) support. Independent Study Teachers follow RtI program
guidelines with regular progress monitoring in order to increase academic achievement. When students
participating in the Response to Intervention program have not demonstrated adequate progress within the
monitoring cycle, a Student Study Team will meet and make a plan for necessary modifications, accommodations,
or assessments.

Special Education
Currently, students, grades K through 12 receive special education support. Individualized Education Plan (IEP)
meetings are held for all students who are identified through review of records and/or those who qualified through
the evaluation process. During these meetings, administrators, special education staff, Independent Study
Teachers, parents and students evaluate yearly assessments of student progress to identify those needs that are
related to the student’s disability and their present levels of performance in order to increase involvement and
progress in the general curriculum. Goals and benchmarks are established for each area of need, with goals
becoming increasingly complex as students make progress.
An Educational Benefit review was conducted in 2014, and 100% of student files audited revealed increasing
academic skill and performance as evidenced by climbing academic assessment scores, improved performance on
CMA and CST exams, improved benchmark performance, report cards, teacher reports and advancement through
grade levels.

Standardized Testing
Gorman Learning Center requires all students to participate in standardized testing, and has participated in the
Smarter Balanced Assessment. All students and parents are informed about State testing and agree to participate
by signing the Master Agreement. Gorman Learning Center participation rates in standardized testing has
continuously met targets.
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API Results
YEAR

Number of
Students
included in
API

API Base

API
Growth

Target
Growth

Target
API

Rank
Statewide

Rank
Similar
School

2010-2011

950

686

697

6

692

3

1

2011-2012

1056

694

708

5

699

3

1

2012-2013

1057

714

731

5

719

3

1





In 2013, the API growth score was 731, and the 3-Year Weighted Average API was 713.
The school has met its schoolwide growth target for each year of the past four years.
For the last year, the school has a statewide API rank of 4.

API 2012-2013
Group

API Base

API Growth

Target API

Difference

Socioeconomically Disadvantaged

667

702

674

+28

Students With Disabilities (exited
from SpEd for 2+ years)

570

591

570

+21

Overall

714

731

719

+12

●
●

Significant API growth was realized in 2013 for two targeted sub-groups with growth in these groups
exceeding that of the overall school population.
Absent new testing data, API scores are frozen.
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CAHSEE Pass Rates for 10th Grade
Administration

ELA

Math

2012

79%

68%

2013

86%

77%

2014

87%

78%

CAHSEE Pass Rates
90
87
86
85

84
83
82
81

80

79

85
84
83
82

84
83
82

ELA Gorman
78
77

ELA County
ELA State
Math Gorman

75

Math County
Math State
70

68

65
2012





2013

2014

The school’s CAHSEE pass rates are trending upwards.
ELA pass rates have exceeded those of the state for two consecutive years
Math pass rates continue to be below the state average, but they have improved over the last
three years.
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CST Results
This table shows the percentage of students scoring at “proficient” or “advanced”
Subject

2011

2012

2013

English-Language Arts

45.4%

49.2%

51.6%

Mathematics

23.0%

21.9%

26.3%

Science

38.5%

37.8%

44.2%

History-Social Science

22.4%

24.4%

26.8%

●
●
●

Student performance in English-Language Arts and History-Social Science is experiencing an upward
trend.
Student performance in Science and Math improved overall.
Due to implementation of the CAASPP, no new state testing data is available
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Benchmark Assessment Data
Since making data collection and analysis the top priority of the school for the current year, there have
been two benchmark assessment windows, and over 90% of students K-11 participated in each window.
The benchmarks, provided by www.letsgolearn.com, include a Language Arts assessment (DORA), and
three Math assessments (ADAM, PreAlgebra, and Algebra). Data pertaining to student growth over the
current year (2014-2015) has been collected and is being analyzed by the school’s Data Team to identify
strengths and areas of need, and to make recommendations concerning instructional emphasis and
school priorities.
The following data shows school progress by grade level, 1st through 7th, in the area of Math. Students
are identified as “Emergent” if they perform below grade level, “Proficient” if they perform at grade
level, and “Above” if they perform above grade level.
First Grade
100%
80%

51
76

60%

Proficient

40%
20%

Above

Emergent

47
24

0%

2
1st P1

0
1st P2

Second Grade
100%
80%

43
59

60%

Above
Proficient

40%
49
36

20%
0%

8

5

2nd P1

2nd P2
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Emergent

Third Grade
100%
80%

27

39

60%
40%

Above
Proficient

59
54

Emergent

20%
0%

14

7

3rd P1

3rd P2

Fourth Grade
100%

7

17

80%
60%

Above

71
67

40%

Proficient
Emergent

20%
22

16

4th P1

4th P2

8

15

0%

Fifth Grade
100%
80%

31
41

60%

Above
Proficient

40%

Emergent

61
44

20%
0%
5th P1

5th P2
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Sixth Grade
100%

6
14

80%

6
26

60%

Above

40%

Proficient

80

68

Emergent

20%
0%
6th P1

6th P2

0
14

0
16

Seventh Grade
100%
80%
60%

Above
86

40%

Proficient

84

Emergent
20%
0%
7th P1

7th P2

Student performance on the benchmark in the first window was used as an identifying criterion for
Response to Intervention. Students on an RtI plan used the Edge supplemental instruction program
associated with the benchmark. Students who used Edge made tremendous gains in a few months. The
chart below illustrates the average gains in each math category, measured in tenths of a school year, of
students using Edge Math compared to students who did not use Edge.
0.7
0.6
0.5
0.4

Edge Use

0.3

No Edge

0.2
0.1
0
Total

NUM

MEA

DATA
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GEO

ALG

Adequate Yearly Progress
The school did not meet all AYP criteria in 2012-2013. Participation rate targets were met in all sub-groups, but
proficiency rate targets were met in only some sub-groups.
Language Arts % at or
Mathematics % at or
Group
above Proficient
AYP Met above proficient
AYP Met
Black or African American
45.7
14.3
American Indian or Alaska Native Asian
67.6
55.9
Filipino
80
46.7
Hispanic or Latino
46.8
No
24.9
No
Native Hawaiian or Pacific
Islander
White
57.7
Yes (SH)
39.7
No
Two or More Races
Socioeconomically
Disadvantaged
49.7
Yes (SH)
29.4
No
English Learners
Students with Disabilities
40
8.6
Schoolwide
55.2
No
35.7
No
● Significant improvement was observed in two major subgroups, with safe harbor being achieved for both
the white and socio-economically disadvantaged students in English-Language Arts. This statistic reflects
a significant decrease in the number of students in the far below basic and below basic bands.
● AYP has not been changed due to implementation of CAASPP

AYP by Grade Level
Grade
2
3
4
5
6
7
8
10

Language Arts % at or above Proficient
50
25.9
68.2
66.7
50
71.4
61.5
59.7
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Mathematics % at or above proficient
55
33.3
47.6
33.3
35.5
28.6
30.8
40.1

Chapter II. Significant School Changes or Developments

School Leadership
In the time since the mid-term visit, the Interim Executive Director has been appointed Executive
Director by the Board of Directors. The Executive Director has been a leader within the school for the
past fourteen years, and this decision has met praise from all corners of the school community.
Resource Centers
In the 2014-2015 school year, GLC has expanded the facility of the Antelope Valley Resource Center,
begun the process of acquiring a larger facility for the Santa Clarita Resource Center, and expanded
class offerings at the Redlands Resource Center.
Benchmarks Emphasis and Responsive Instruction
Last year, the school adopted www.letsgolearn.com’s measures of student mastery in math and language
arts as the new schoolwide benchmarks. These are diagnostic assessments utilized by Independent Study
Teachers to create and revise student academic plans and provide supports if necessary. Since the
adoption of the benchmarks, it has been a priority of the school, and a focus in IST meetings with
students and parents that students complete these benchmarks during each of the three testing windows.
Diagnostic reports are reviewed by parents and ISTs, with one or both of the two following results:
1. Response to Intervention
The school established a uniform process for utilizing the Response to Intervention program to properly
identify student skill deficits at the individual level and exhaust all resources of the general education
curriculum before referring students for Student Study Teams or Special Education assessment.
Independent Study Teachers analyze diagnostic reports, and students whose benchmark results indicate
below-grade level performance are directed into a Response to Intervention program. This program
consists of the Edge Reading and Math programs directly aligned with the benchmark assessment
results.
2. Optional Extended Learning Resources
When students’ benchmark results indicate on-grade level performance, but ISTs and parents identify
opportunities for improvement in specific academic areas, there are optional extended learning resources
available. Once parents receive the assessment results, they are directed to Khan Academy videos as an
additional resource from which to draw for instruction in response to assessment. In addition, GLC
offers Reading Plus, Lexia, Reading Eggs, Study Island, ALEKS, and IXL.
Technology for Student Assessment
The school is providing Chromebooks to teachers for the purpose of preparing their students for the
Smarter Balanced Assessment online. Chromebooks have also been purchased to cycle between testing
locations during the administration of the Smarter Balanced Assessment.
Counselor-In-Training (CIT) Program
To expand outreach to the high school population and increase frequency of direct contact and guidance,
the school implemented the CIT Program in 2013-2014. Several Independent Study Teachers have
undergone training and are currently enrolled in PPS Credentialing programs and pursuing licensure to
serve in the capacity of regionally-based High School Counselors.
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Teachers currently involved in the CIT Program provide information and workshops to students.
Students receive information regarding graduation requirements, college enrollment information,
VAPA, VocEd and electives, testing and field trips. Each CIT also spearheads a specific area of support
for high school students. These areas are School-to-Work, UC-approved courses, and College and
Career Training.
IST Academy
Starting in 2013-2014, first-year ISTs have had the opportunity to participate in a multi-day training
called the “IST Academy.” They receive training and materials relating to independent study
procedures, the management of a student roster, how to conduct meetings with students and parents, and
how to use school resources to provide curriculum and instruction to students.
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Chapter III. Follow Up and Progress Report Development Process

The overall philosophy and direction of the school is set by the elected Board of Directors, who make
decisions regarding the administrative structure and staffing of the school. Schoolwide goals are set
collaboratively, primarily during the Professional Development Days that take place every August. The
Executive Director, along with administrative staff, sets the agenda, and ISTs and other school personnel
participate in work groups or individually pilot programs to respond to identified areas of need. Progress
in these areas is communicated through the GLC Notes e-newsletter to key stakeholders, including
parents, staff and the community.
Over the last year, a review and revision of the Action Plan was conducted over a series of monthly
meetings with all ISTs of the school. The Action Plan reflects the shared goals of the school’s
stakeholders, and it provides an accountability framework for administrators and teachers responsible
for taking the steps to reach those goals.
Chapters I through IV of the Progress Report were developed by the WASC Coordinator with the direct
assistance of Leadership Team members, the Executive Director, the data team, and staff members with
expertise in specific areas addressed by the report.
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Chapter IV. Progress on the Critical Areas for Follow-Up within the Action Plan

Schoolwide Critical Areas for Follow-Up, as identified in 2011 by WASC Visiting Committee
1. Ensure that parents are aware of services available from the counselor and increase direct

counseling services to students in career preparation and college readiness.
Immediately following the WASC Visit of 2011, the Counselor’s Office increased its outreach efforts,
including direct email communication with high school students. In 2012, the school established the
Counselors-in-Training (CIT) program to add staff and local accessibility to meet this need. Three
regional CITs are actively involved with student conferences and development of school services to
students at the high school level.
2. Increase integration of assessment data and in-depth analysis at the individual level and school

wide.
Responding to this critical need has been the primary focus of the 2014-2015 school year. The school set
high expectations of its ISTs and students to participate in the schoolwide benchmark assessments and
achieved a 98% participation rate in the first assessment window. Students performing below grade level
are identified and entered into a Response to Intervention program by the IST with direct support from
the school’s in-house data team. Results from the second assessment window show significant
improvement from the beginning of the year, which indicates that this assessment data and its
applications are yielding positive results.
3. Provide a forum for groups of interested parents to collaborate regularly with staff for the purpose

of improving programs and services.
Local parent communities grow where the school invests its direct-instruction resources. The parent
groups which have formed surrounding the learning centers in Santa Clarita and Antelope Valley are
involved, engaged, and fully participate in the school decision-making process, attending Board
meetings frequently. Schoolwide field trips involve parents as well as their students. Parents volunteer at
the different learning centers.
4. Increase opportunities for students to improve their writing skills.

English-Language Arts single-subject specialists have augmented the schoolwide writing instruction
resources with the development of new process-oriented writing tasks, and student writing is evaluated
by ISTs as part of each month’s IST meeting.
5. Provide greater learning opportunities for students to reflect more deeply upon their understanding

and achievement of the ESLRs.
As the school expands its learning center classes, students in those areas especially gain access to
additional opportunities to develop effective language and communication skills and personal skills,
with student-spearheaded activities, extracurricular associations, and special events.

Page 18

6. Modify the Action Plan to increase the likelihood of achieving the stated academic goals by

providing semi-annual progress reports to the Governing Board and placing greater emphasis on
formative assessment of specific steps toward goal achievement.
Monthly IST meetings have provided the forum for a more substantive discussion of and response to the
stated goals of the Action Plan. ISTs have put forth numerous proposals and recommendations which
earned broad-based support and led to changes to the Action Plan. The WASC Coordinator provides a
report to the Board on the progress of one or more of the Action Plan goals at every Board meeting, and
the data team generates a report to the Board from the benchmark assessment results after every
assessment window.
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WASC/CDE Self-Study Report

Chapter V: Schoolwide Action Plan
Updated 2014-2015

Action Item #1
Area of Focus #1: Improve performance in Math across all subgroups, especially among African American and Hispanic students. Improve performance in English-Language Arts
across all subgroups, but especially among socioeconomically disadvantaged and disabled students.
Rationale: Our testing data indicates that our students are performing poorly in Math, especially African American and Hispanic students, and in English-Language Arts, especially
socioeconomically disadvantaged and disabled students. Partially as a result of this performance data, GLC is in Program Improvement.
Visiting Committee Recommendations/input: Determine effectiveness of language arts and mathematics instruction at all levels; break habit of adding services and instead
improve the fundamental delivery of instruction; look more closely at assessment results and deliberately set about identifying content area weaknesses and problems to address.
ESLR Addressed: Effective Mathematics Skills, Effective Language and Communication Skills
Specific Steps

Timeline

Person Responsible

Resources

Assess Progress

Report of Progress

Use identified areas of low performance to target efforts to improve fundamental subject area instruction on a student-by-student basis
1. Determine areas of consistently low
performance for each student

Upon receiving
assessment results
(annually for state tests, at
end of each of 3
benchmark testing
windows for benchmarks)

ISTs, parents and students

CAASP data, Letsgolearn
benchmark data, test
results

Are students completing benchmark
and other assessments necessary to
determine areas of consistently low
performance? Have areas of
consistently low performance been
determined for each student?

Students are
appropriately referred to
Response to Intervention

2. Identify root causes of consistently
low performance

Within two weeks of
receiving assessment
results

ISTs, parents and students

Student work record

Have the root causes of low
performance been identified for each
student?

IST report in student
record

3. When root causes of low performance
include factors related to the
fundamental instructional approach,
choose and employ a different
instructional approach to respond to
areas of consistently low performance

Within one month of
receiving assessment
results (annually)

ISTs in consultation with
parents

Letsgolearn, Instructional
guideline resource, IXL,
alternative curriculum,
Edge, Khan Academy,
parent training seminars

Has the instructional approach been
changed in response to the
performance data?

Student’s instructional
plan has been changed

4. Evaluate staff performance of step 1,
2, and 3

June each year

Executive Director

Teacher Evaluation Task
Force, staff evaluations,
Data Team

Have teachers been evaluated on
their performance of these duties?

Evaluation results,
Counseling Record,
targeted follow up by
data team with individual
teachers
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WASC/CDE Self-Study Report
Specific Steps

Timeline

Person Responsible

Resources

Assess Progress

Report of Progress

Use identified areas of low performance to target efforts to improve fundamental subject area instruction on a schoolwide basis
1. Determine areas of consistently low
performance schoolwide

Upon receiving
schoolwide assessment
data (annually)

Executive Director, Data
Team, Title I Coordinator,
RTI Coordinator

CAASP Results,
Benchmark reports,
CAHSEE,

Have areas of consistently low
performance been determined for the
school as a whole?

Areas determined in a
report to Directors and/or
Board

2. Assess effectiveness of current
instructional model and resources.
Generate a curriculum correlation
report.

Within one month of
receiving assessment
results (annually)

Executive Director, ISTs,
WASC Leadership Team

OPS Records, SIS/PLS
Records, parent survey

Has a report been generated
correlating assigned curriculum and
instruction to student achievement
results?

Correlation Report
released to ISTs

3. Choose and employ a different
fundamental instructional model to
respond to areas of consistently low
performance

Within one school year of
assessment of model
effectiveness

All school stakeholders

Educational research, IST
best practices, parent
training seminars

Has the instructional model been
changed in response to the
performance data?

Instructional model has
been changed. School
culture and conversation
revolves around
academic effectiveness

SES, Title I, test prep
materials, VCI

Are additional services available?
Are students directed toward these
services who might benefit most
from them?

Services listed in Parent
Student Handbook, GLC
Notes/ newsletter

Additional language arts and math services to low income/low performing students
1. Identify new services outside of
primary instructional approach (at the
student level) or model (at the school
level) to make available for students
with low performance results

August (annually)

ISTs (at the student level)
and Instructional Leaders
and RTI & Categorical
Program Coordinators (at
the school level)

Provide additional writing support through specific feedback and online support and integrate writing across the curriculum
1. Develop grade-level writing projects
to provide opportunities to master
writing skills

June 2014

English-Language Arts
Instructional Leader

Writing curricula, online
support curriculum for
writing practice, IEWbased classes at Resource
Centers

Have grade-level writing projects
been developed?

Writing projects being
used

2. Update writing instruction program to
work in tandem with new writing
components

August 2014

Director of Academics

Student work samples and
assessment data

Is a new writing instruction approach
in place?

Director of Academics
report to the Board

3. Develop and implement schoolwide
benchmark writing tasks aligned to
Common Core writing standards
(Argumentative, Explanatory, and
Narrative)

April 2015

Common Core specialist

Common Core adopted
curriculum, writing
instruction program

Are students completing benchmark
writing tasks?

Director of Academics
report to the Board
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Action Item #2
Area of Focus: Improve selection and follow-through of school-to-career or secondary-to-higher-education strategies for high school students.
Rationale: School goal to impart to students knowledge, self-awareness, goals and skills to implement informed life, education and career choices
Visiting Committee Recommendations/input: Many parents and students are unaware of existing support structures for school-to-career and school-to-college transitions, even the
fact that GLC has a high school counselor.
ESLR Addressed: Effective Personal Skills
Specific Steps

Timeline

Person
Responsible

Resources

Assess Progress

Report of
Progress

Complete
June 2015

Executive Director,
High School
Counselor

Counselor training materials, Professional Development Days,
counseling classes, conferences

Are Counselors-in-Training
performing Counseling services
(contacting 9th grade students,
making grad plans, setting
counseling meetings)?

Counseling
Department
Report to Board
of Directors

Increase counselor staffing
1. Train Counselors in Training
throughout school service area to
perform tasks related to High School
Counseling

Increase support to students from school to career/postsecondary education
1. Start students on a path to
career/postsecondary education
opportunities, where students work
and take classes which give them
experience and insight regarding a
college major or a career direction

December
2014

ISTs, Director of
Academics, High
School Counselor,
Counselors in
Training

School-to-career/Voc Ed curriculum, Career Technical
Education standards, high school portfolio, grad requirements,
classes and internships, MyTenYearPlan, Road Trip Nation,
Resource Center college readiness class for 11 th and 12th grade
students, career/postsecondary planning resources included in
GLC Notes

Do students in 9th and 10th grade
know what postsecondary
options there are? Do students in
11th and 12th grade know what
steps they need to take to
complete their postsecondary
path to a career?

Counselors in
Training report
to the Board

2. Identify and provide additional
resources targeting career choices,
career technical education, and
higher education options, including
Resource Center classes, college
offerings, community resources

August
2015

High School
Counselor,
Counselors in
Training,

College fairs, handouts and brochures, Occupation Profile
assessments, ROP, Vocational Education, job shadowing,
community volunteer opportunities, student and parent
workshops, Resource Center classes, freshman and new
student orientations, occupational centers, college
representative visits and presentations, workshops and
webinars for parents of high school students, and local
professionals

Are the listed additional
resources being provided? Is
information about these
resources being disseminated to
parents?

College
enrollment
report, Board
report

June 2015

High School
Counselor,
Counselors in
Training

Staff time, contact information, college liaisons, IST input,
college entry statistics, alumni surveys

Are follow-up interviews being
conducted?

Summary data
report to the
Board

Measure success of graduates
1. Conduct follow-up surveys with
previous graduates and parents of
graduates (to determine whether
grads are successful in college and
career after graduating
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Action Item #3
Area of Focus: Establish and effectively operate Resource Centers
Rationale: Resource Centers provide supplemental learning and support for student achievement and success
Visiting Committee Recommendations/input: The school should base its goals to expand Resource Center services on firm data and the determination that Resource Center
services help to improve student performance.
ESLR Addressed: Effective Math, Language, Social Science, Science and Personal skills.
Specific Steps

Timeline

Person Responsible

Resources

Assess Progress

Report of Progress

Assess need for Resource Center support
1. Determine how student
performance data relates to
Resource center support.

August 2015

Resource Center
Supervisor

CAASPP data, benchmark data,
comparison between RC and non-RC
students, or analysis of RC student
work

Has the impact of Resource
center support been
quantified?

Present findings to the
Board

2. Assess potential locations for
Resource Centers

March 2015

Resource Center
Supervisor,
demographic analyst

School budget, facilities, staffing,
community support, materials and
supplies, furnishings, technology, local
teacher availability

Are locations for Resource
Centers identified?

Regular reports to the
Board

3. Include new Resource Centers in
operational budget

Second Interim Budget (of
year leading in to first year
Resource Center is
operational)

Chief Business Officer

Budget, actuals, expense reports from
other RCs

Are new Resource Centers
included in operational
budget?

Chief Business
Officer, Executive
Director report on
Budget to the Board

Develop Resource Center teams to start up and maintain Resource Centers
1. Establish a Resource Center
Coordinator to oversee all
Resource Centers

March 2015

Executive Director

Edjoin, Human Resources staff

Has a Resource Center
Coordinator been hired?

Executive Director
report to the Board

2. Designate Resource Center
supervisor, build team of
instructional support staff,
facilities management staff

March of the school year
previous to a new Resource
Center’s operational start date

Area ISTs, Resource
Center Coordinator

Resource Center apportionment in the
school budget, Resource Center best
practices

Are a Resource Center
supervisor, a team of support
staff, and facilities
management staff in place?

Resource Center
Coordinator via
Director of Academics
report to the Board
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Specific Steps

Timeline

Person Responsible

Resources

Assess Progress

Report of Progress

Respond to regional academic needs
1. Establish class schedule which
prioritizes academic support in
areas of greatest need.

March of the school year
previous to a new Resource
Center’s operational start date

Resource Center
Supervisor

Collected performance data, data
analysis results, demographic
information

Is a class schedule that
prioritizes support in needed
areas established?

RC Supervisor reports
to Executive Director

2. Research and order books and
materials for classes

April of the school year
previous to a new Resource
Center’s operational start date

Resource Center
Supervisor,
Curriculum Committee

Online Purchasing System

Are the necessary materials
ordered?

Resource Center
Supervisor reports to
Executive Director

3. Supply books and materials to
resource center students for
classes taken at the Resource
Center

July-August of the first year of
each resource center’s
operation and again at the start
of each following school year

Warehouse staff

Resource Center class listing, Online
Purchasing System

Were books and materials
supplied to the students
taking classes at the Resource
Center before instruction
began?

Resource Center
Supervisor report to
Executive Director

Resource Center
Supervisors, Resource
Center Facilitators

Established uniform Resource Center
operational guidelines

Have uniform operational
guidelines been applied?

RC Supervisor report
to RC Coordinator,
plus observation onsite

Apply uniform Resource Center operational guidelines
1. Establish procedures, routines,
rules in accordance with uniform
Resource Center operational
guidelines.

At the time the Resource
Center location is determined,
with all guidelines in effect
before instruction begins
(August)

Assess success of Resource Centers
1. Collect relevant data regarding
the impact and performance of
the Resource Center

June-August of year following
the first year of each Resource
Center’s operation and again at
the end of each following
school year

Resource Center
Supervisors, Resource
Center Facilitators,
ISTs

Parent and student surveys, IST
Feedback, student enrollment and
attendance, student scores and grades,
observation by administration,
performance data, CAASPP data

Has data been collected?

Resource Center
Supervisors report to
Director of Academics

2. Implement changes (structural,
operational, staffing, curricular)
to Resource Centers as needed,
based on analysis of student
performance data.

August for data analysis,
throughout school year to
implement changes

Executive Director,
Director of Academics,
Resource Center
Supervisors

Student performance data analysis,
parent and student survey results, class
participation data

Have changes to Resource
Centers been implemented?

Regular reports to the
Board

3. Assess class syllabi and pacing
at the RC to see whether it is
meeting common core standards
and grade level requirements

November, January, and
March of each school year

Highly qualified
teacher in each subject
area

Common Core Standards

Has an HQT assessed each
syllabus or pacing guide?

RC Coordinator
reports to Director of
Academics
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Action Item #4
Area of Focus: Hire Instructional Leaders in single-subject areas
Rationale: The requirements of NCLB as well as the need for additional guidance and instructional support for our high school students in core subject areas.
Visiting Committee Recommendations/input: The school should base its goals to expand Instructional Leader support on firm data and the determination that Resource Center
services help to improve student performance.
ESLR Addressed: Effective Math, Language, Social Science and Science skills.
Specific Steps

Timeline

Person Responsible

Resources

Assess Progress

Report of
Progress

1. Create Instructional Leader positions, including job descriptions and
compensation packages. Establish professional goals and student
outcome goals, outlining the methods and means by which the position
will support student learning.

June 2015

Executive Director, Director
of Academics, Human
Resources Coordinator

Job descriptions,
performance
evaluations

Is compensation appropriate?
Is the position ready to fly?

Executive
Director reports
to the Board

2. Hire Instructional Leader (department chair/single subject specialist in
Chemistry

July 2015

Executive Director, Director
of Academics, Human
Resources Coordinator

Ed Join,
advertising, budget

Is the position posted? Are
desirable candidates
responding? Is position filled?

Executive
Director Report
to the Board

3. Hire Instructional Leader (department chair/single subject specialist in
Physics

July 2015

Executive Director, Director
of Academics, Human
Resources Coordinator

Ed Join,
advertising, budget

Is the position posted? Are
desirable candidates
responding? Is position filled?

Executive
Director Report
to the Board

4. Hire Instructional Leader (department chair/single subject specialist in
Art

July 2015

Executive Director, Director
of Academics, Human
Resources Coordinator

Ed Join,
advertising, budget

Is the position posted? Are
desirable candidates
responding? Is position filled?

Executive
Director Report
to the Board

5. Hire Instructional Leader (department chair/single subject specialist in
PE

July 2015

Executive Director, Director
of Academics, Human
Resources Coordinator

Ed Join,
advertising, budget

Is the position posted? Are
desirable candidates
responding? Is position filled?

Executive
Director Report
to the Board

6. Hire Instructional Leader (department chair/single subject specialist in
Drama/Theater

July 2015

Executive Director, Director
of Academics, Human
Resources Coordinator

Ed Join,
advertising, budget

Is the position posted? Are
desirable candidates
responding? Is position filled?

Executive
Director Report
to the Board

7. Hire Instructional Leader (department chair/single subject specialist in
Geoscience

July 2015

Executive Director, Director
of Academics, Human
Resources Coordinator

Ed Join,
advertising, budget

Is the position posted? Are
desirable candidates
responding? Is position filled?

Executive
Director Report
to the Board

8. Hire Instructional Leader (department chair/single subject specialist in
Music

July 2015

Executive Director, Director
of Academics, Human
Resources Coordinator

Ed Join,
advertising, budget

Is the position posted? Are
desirable candidates
responding? Is position filled?

Executive
Director Report
to the Board

Fill all single-subject Instructional Leader positions
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Action Item #5
Area of Focus: Increased support for science instruction and labs starting at grade 6 through High School level
Rationale: Clear understanding and application of science and technology are fundamental for success in the current global environment, and the requirements of NCLB support
the inclusion of a lab element with science instruction
Visiting Committee Recommendations/Input: The school should be very discriminating about what types of additional services will improve student learning in Science (and other
subjects).
ESLR Addressed: Effective Science and Technology Skills
Specific Steps

Timeline

Person Responsible

Resources

Assess Progress

Report of Progress

1. Identify regional, curricular, and gradelevel deficiencies in science support

April 2015

Instructional Leaders in Biology,
Chemistry, and Physics, Director
of Academics, ISTs, Curriculum
Committee

OPS, curriculum assigned, student
participation, subtest scores, survey of
science materials usage

Are deficiencies in
science support clearly
identified?

Instructional Leaders
report to Executive
Director

2. Create grade level science box sets
combining lab kits, curriculum, quizzes,
tests, finals, and lesson plans, for Life
Science, Earth Science, Physical Science,
Biology, Chemistry, and Physics

April
(annually)

Instructional Leaders, Curriculum
Committee

Next Generation Science Standards

Are box sets for each
science subject created?

Curriculum
Committee report to
Director of
Academics

3. Identify and provide to school staff
responsible for procurement a list of
materials required to breach the
deficiencies

June
(annually)

Instructional Leaders, Curriculum
Committee

Box sets, lab kits, curriculum guides

Are the needed
materials identified and
a list provided to the
warehouse staff?

Curriculum
Committee reports to
Director of
Academics

4. Provide updated science materials list,
including correlations of lab kits and
curriculum, to ISTs in advance of course
selection and curriculum ordering

June
(annually)

Instructional Leaders

Materials list

Do ISTs have access to
up-to-date information
regarding ordering
science materials

Director of
Academics report to
the Board

5. Provide materials, including lab kits with
correlated curriculum, online resources,
virtual labs, and microscopes tostudents,
and ensure that student curriculum budgets
can accommodate needed materials

August
(annually)

Director of Academics, Chief
Business Official, Warehouse
Manager

Next Generation Science Standards, GLC
Biology lab kits, Lab Paq, Escience, Delta
lab kits, Quality Science Labs, Aventa,
National, BYU and UCCP, SchoolTube, lab
classes at community colleges

Are lab kits, materials,
curriculum, and online
resources being
provided to students?

Warehouse Manager
report to Director of
Academics

6. Provide Resource Center support classes
with labs

September
(annually)

Director of Academics,
Warehouse Manager, Resource
Center Coordinator, Resource
Center Supervisors, Resource
Center Facilitators

Science classes with wet labs grades 9-12
taught by Highly Qualified Teachers,
science support classes for grades 6-8.

Are Resource Center
classes with labs being
provided?

Resource Center
Supervisors report to
RC Coordinator

Provide science support schoolwide
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Specific Steps

Timeline

Person Responsible

Resources

Assess Progress

Report of Progress

7. Contract with third party science
instruction vendors to meet regional need

September
(annually)

Instructional Leaders in Science,
VCI Coordinator

VCI program, Junior Colleges

Have third party
science vendors been
contracted to meet
regional need?

Instructional Leader
in Science report to
the Director of
Academics

8. Design and offer trainings to parents of
high school students in strategies for
teaching higher level science

October
(annually)

Instructional Leaders in Science

Science curriculum, curriculum guides,
Science HQTs.

Have parent trainings
been held?

Director of
Academics report to
the Board
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WASC Progress Visit Visiting Committee Report

I.

Introduction

Include the following:
– General comments about the school and its setting and the school’s analysis of student
achievement data.
Gorman Learning Center is a charter school chartered through the Gorman School District. The school
serves grades K – 12. This campus and the main administrative offices are located in Redlands. The
school includes students from Los Angeles, San Bernardino, Kern, Ventura, and Orange counties. A
three-tiered program is offered: General Education/Basic for students planning on entering the workforce
immediately after graduation, College Preparatory that prepares students for four-year
colleges/universities, and UC Track that focuses on “a – g” courses and prepares students for the
University of California system or private schools.
Curricular programs are developed individually to meet the unique needs of each student. Data,
particularly benchmark data, has been used over the past year to identify strengths and areas of focus for
students. Students who are below grade level are placed in the Response to Intervention (RtI) in either
English or math. Likewise, if students are at grade level or higher, there are additional resources for them
to use. These include the Kahn Academy, Reading Plus, Lexia, Reading Eggs, Study Island, ALEKS,
and IXL.ISTs and administration also monitor the results of the CAHSEE to identify students who might
need remediation.
–

Significant changes or developments that have affected the school since the last visit.

Since the last visit, the Board of Directors has identified a permanent Executive Director. In preparation
for the last visit, the Chair worked with three individuals in the Executive Director’s position. In addition,
eight new Independent Study Teachers (ISTs) have been hired system-wide.
New classes have been added to the curriculum at the Redlands Resource Center. These include band,
drama, dance, digital photography, college/career readiness, ASL, and an additional science class.
Using the ‘Let’s Go Learn’ website, www.letsgolearn.com, the school has integrated benchmark
assessments for math and English/Language Arts into the instructional program. The benchmarks are
administered three times a year. The results are used to determine a student’s progress, or if applicable,
the need for intervention. To meet the needs of students who require intervention, the school has
implemented multi-tiered Response to Intervention program. The school uses the Edge reading and
math programs.
–

Comments on the school’s follow-up process, including a description of the committee
that has been responsible for overseeing the progress of the school’s action plan and
the visit preparation.

The committee involved in the school’s follow-up process included the Executive Director, the WASC
Coordinator, and the Data Coordinator. The WASC Coordinator met monthly with the ISTs. A report
was presented on the progress on the action plans. In addition, the ISTs were asked what needed to
be changed in the action plans. Information was collected and changes are being made accordingly.
The plan for the follow-up process includes involving parents and students in the process. In addition,
the WASC Coordinator provides the Board of Directors with updates on the progress of one or more of
the Action Plan goals at every Board meeting.
The Executive Director and the WASC Coordinator were responsible for visit preparation.
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–

A description of the process to prepare the progress report, including to what extent
stakeholders were involved in the preparation of the report.

The WASC Coordinator was responsible for writing the Progress Report. Assistance was provided by
the Leadership Team, the Executive Director, the data team, and staff members who had expertise in
the specific areas addressed in the report. Parents and students were not involved in the preparation
of this report.
–

A description of the process to present the progress report to the Governing Board.

After the Visiting Committee left the school, the WASC Coordinator developed a timeline for
addressing the schoolwide critical areas for follow-up left by the original committee in 2011. The
WASC Coordinator reports to the Board of Directors on the progress of one or more of the action
plans at every Board meeting. The Data Team generates a report on the benchmark assessments,
which is also presented to the Board after every assessment window.

II.

School’s Progress on Critical Areas for Follow-up within the Action Plan
(2–4 pages, but more may be needed)

–

For each of the schoolwide critical areas for follow-up, provide a succinct summary
of the school’s progress since the last full visit and any impact on student
improvement.

The WASC Visiting Committee from 2011 left six Schoolwide Critical Areas for Follow-up. All Schoolwide
Critical Areas for Follow-up are integrated into the school’s action plan.
1. Ensure that parents are aware of services available from the counselor and increase direct
counseling services to students in career preparation and college readiness.
Following the 2011 WASC visit, the counseling office established a direct communication email system
directed at all high school students. In order to reach all students more efficiently, a Counselor-inTraining (CIT) program was established in 2012. Teachers interested in obtaining a Pupil Personnel
Services credential were able to become a part of this program. These CITs participate in student
conferences and the development of school services for high school students which include: graduation
requirements, college and career planning, college enrollment information, transcripts, testing, field trips,
and the issuance of work permits. Currently there is a CIT at each of the Learning Centers: Redlands,
Antelope Valley, and Santa Clarita.
2. Increase integration of assessment data and in-depth analysis at the individual level and school
wide.
With the sunset of the CST testing program, Benchmark and CAHSEE data have been used to determine
student progress. Benchmark and diagnostic assessments are administered three times a year and the
analyzed data is used to develop programs and establish curriculum. Results are also used to determine
if students are performing below, at, or above grade level. Students at Gorman Learning Center have
participated in the pilot administration of the Smarter Balanced Assessment.
3. Provide a forum of interested parents to collaborate regularly with staff for the purpose of
improving programs and services.
Schoolwide field trips involve parents as well as students. Information on all field trips are available on
the parent and student tabs on the school website and posted at the learning centers. Parents are able to
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volunteer at the different learning centers. Parents also were able to take a survey on LCAP funding and
eight specific educational priority areas through the school website.
4. Increase opportunities for students to improve their writing skills.
Teacher specialists who are in English/Language Arts have provided resources to augment the writing
instruction schoolwide. Process-oriented writing strategies have been integrated into the curriculum.
Rubrics for grades 1 – 12 in all writing genres are available on the school’s website. Writing projects
utilize the steps in the writing process and take several weeks to complete.

5. Provide greater learning opportunities for students to reflect more deeply upon their
understanding and achievement of the ESLRs.
At this time the ESLRs are not well integrated into the instructional program. One issue of concern was
that the ESLRs were too long in length and too wordy to be meaningful in directing instruction and student
achievement. However, after meeting with the WASC Coordinator, the Visiting Committee learned that
school has plans to revisit and rewrite the ESLRs to align with the CCSS and College and Career
readiness.
6. Modify the Action Plan to increase the likelihood of achieving the stated academic goals by
providing semi-annual progress reports to the Governing Board and placing greater emphasis on
formative assessment of specific steps toward goal achievement.
Independent Study Teachers have provided proposals and recommendations that have led to changes in
the Action Plan. The WASC Coordinator provides regular reports to the Board of Directors on the
progress of implementation of the Action Plans. The Data Team provides the Board with a report of the
results of benchmark assessments at the end of each testing window.

III. Commendations and Recommendations (1 page)
A. Commendations:
−

Note any significant progress the school has made in responding to the critical
areas for follow-up and in carrying out the related action plan.

The most significant progress that Gorman Learning Center has made is in the area of data analysis.
After reading the progress report, visiting the site, and meeting with WASC Coordinator and Leadership
Team, the Visiting Committee learned of the extent of data analysis and disaggregation of the data that
has been done by the Data Team to identify strengths and areas of growth within the instructional
program and across grade levels. ISTs, in turn, use the data to provide the correct level of intervention
within the multi-tiered RtI program to best accommodate the students diverse learning needs.
B. Recommendations:
−

Identify and note any areas that need to be given priority for the school’s ongoing
improvement. (This may also include the critical areas for follow-up.)

The Visiting Committee recommends that the school continue with the process in place to achieve the
goals stated in the action plans.
−

Identify new areas of concern, if applicable.
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