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ACCREDITATION SELF STUDY 2009

DIRECTOR’S MESSAGE

Aloha mai,
As we complete our first decade as a Hawaiian-focused public
charter school, we are truly grateful for our ongoing progress.
Thanks to our incredibly dedicated, hard-working and passionate
Hawaiian learning ‘ohana, made up of hundreds of students,
teachers, staff, community leaders, parents, küpuna, extended
learning ‘ohana members and countless supporters, Kanu o ka ‘Äina
New Century Public Charter School (KANU) continues to grow on
all levels. In the face of nearly insurmountable external challenges,
we have created a successful values-based model of education that is
at once ancient and modern and validates our capacity to design and
control our own process of education. Indeed it has been a privilege
and honor to watch KANU grow, as we collectively continue to
strive for the highest, while perpetuating the language, culture and
traditions of our Hawaiian ancestors.
Producing this Self Study over the past two years for a joint
Accreditation by the Hawai’i Association of Independent Schools
(HAIS) and the Western Association of Schools and Colleges (WASC)
was demanding, but also extremely validating and productive. It has
verified our commitment to our foundational values and solidified
our plan for the next decade. In fact, this Accreditation Study has
already taken our school to another level.

Directorÿs Message

1

ACCREDITATION SELF STUDY 2009

As data throughout this Accreditation Study verify, KANU’s
unique Pedagogy of Aloha continues to produce ongoing, notable
improvements in all areas including academics. Strong, familial
relations among all learning ‘ohana members ensure that students
feel cared for. This aloha allows them to progress in all areas
including in reading and math. The most noteworthy academic
achievement for SY 2008-2009 was the fact that KANU met the
2008 Hawai’i State Assessment (HSA) Reading goal! What’s more,
KANU’s reading scores rose from 20 percent in 2003 to 60 percent in
2008, a collosal 200 percent increase in five years. While we are still
below state-wide levels in Mathematics and Writing, we continue
to see huge progress in both areas. For SY 2009-2010, we initiated
a focus on math, which is already producing results due to a new
web-based math program. For SY 2010-2011, we plan to commence a
school-wide focus on writing.
Data also indicate that KANU’s Pedagogy of Aloha allows students
to develop a special connection to our unique island environment.
As a place-based, project-based school, KANU students spent
considerable time learning from the ‘äina and the kai, exploring our
island from the mountains to the sea. In fact, our middle and high
school students spent about half of their time at outdoor learning
laboratories studying hands-on real-world issues, like how to create a
functional, utilitarian landscape for our 30-acre learning destination,
or what is the impact of a 100 percent native stream restoration on the
environment? By participating in authentic projects, KANU’s 6-12
students meet standards in all 10 content areas, along with GLOs,
Habits of Mind and other essential life skills. KANU’s elementary
students, as well, spent extended periods throughout the school
year learning in and from the environment. Each year, KANU’s K-5
students and their ‘ohana go on multi-day huaka’i to the districts of
our moku, including countless wahi pana throughout Hawai’i Island.
KANU students further attain academic, cultural, physical, personal
and interpersonal skills by participating in various community
events throughout Hawai’i Island ranging from marching in the
Aloha Week Parade to participating in greeting protocol for Japanese
royalty. In partnership with KALO, our nonprofit organization,
KANU students also organize the annual Kä Waimea Makahiki. This
day of friendly competition in Hawaiian games and sports brings
together competitors of all ages from throughout the island. During
SY 2008-2009, KANU 6-12 students also competed at the Kä Moloka’i
Makahiki and presented at the annual Ku’i Ka Lono Indigenous
Education Conference on Kaua’i, and other conferences, including
the 2009 National Charter School Conference in Washington, DC.
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KANU’s annual hula drama continues to be one of the school’s
highlights; a clear validation of our ongoing progress in Hawaiian
Language and Culture, the Arts, Drama, Oracy, and more. This
performance-based assessment involves all KANU students in
grades K-12 and exhibits what our students have learned during
the school year. The theme for our 2009 ho’ike was ‘O ke kahua ma
mua, ‘o ke kükulu ma hope, which means the foundations first, then
the building. Through chant and dance, KANU students educated
sold-out audiences ranging from preschoolers to küpuna about the
importance of building a strong foundation. Such a solid foundation,
which is provided by KANU’s focus on Hawai’i’s native traditions, is
crucial, not just for our keiki, but for ‘ohana and our communities.
The opening of Hälau Ho’olako, in January 2009, clearly substantiates
KANU’s momentous organizational growth during SY 2008-2009.
After nine long years of inadequate facilities, our 6-12 students and
kumu finally have a state-of-the-art high performance facility that is
already making a huge impact on student and community learning.
Our next effort centers on building Hälau Poki’i, a 0-10 Early
Childhood Complex at Kauhale ‘Öiwi o Pu’ukapu, so that our entire
learning ‘ohana can learn and grow together.
KANU’s strategy for ongoing growth and progress is outlined in
our action plan and focuses on improvements in writing, math
and reading, professional development, sequencing of our PK-12+
curriculum, and creating a sustainable intergenerational native
learning destination, where we honor the past, address the present
and serve the future. Based on our growth to date, further affirmed
by steadily increasing numbers of K-12 applicants, we are confident
that we will achieve all of these goals, as long as we continue to pool
our strengths for a pono future. Mahalo nui to the kanu o ka ‘äina
learning ‘ohana and all who contribute to and support Hawaiianfocused education and our quest for self determination in education
through Education with Aloha. EA!
Me ke aloha pumehana,

Kü Kahakalau, Ph.D.

Directorÿs Message
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PREFACE
Motivated by our mission, “külia i ka nuÿu” (strive to reach the
highest), Kanu o ka ÿÄina New Century Public Charter School
(KANU) is Hawai’i’s first public charter school to seek joint
accreditation by the Hawaiÿi Association of Independent Schools
(HAIS) and the Western Association of Schools and Colleges (WASC).
In 2006, after exploring accreditation options from as early as 2001,
KANU chose to officially apply to HAIS/WASC to become the first
Hawaiian-focused charter school to engage in the accreditation
process. After an initial visit in May 2007, eight areas for follow-up
were identified and addressed in a progress report submitted by
KANU in September, 2008.
KANU officially opened as a K-12 start-up charter school in August
2000, with 127 students, in the rural community of Waimea on the
Hawai’i Island. Transitioning from a 9-12 Hawaiian Academy or
school-within-Honoka’a High School, KANU is part of an ongoing
action research project that aims to create a quality womb-totomb model of education designed to meet the needs of children
and families who want to perpetuate Hawaiian language, culture
and traditions while engaging in authentic projects within their
community. Drawing students from the communities of North
and South Kohala, Hämäkua, and Kona, today KANU boasts an
enrollment of 230 students in grades PK-12 and is projected to grow
10 percent per year to no more than 500 students.
Guided by a philosophy of excellence and collectivity, KANU is by
design uniquely Hawaiian distinguished by a Pedagogy of Aloha,
which provides the foundations of KANU’s unique approach
to education. KANU is at once ancient and modern, providing
academically rigorous education through culturally congruent
instruction as validated through authentic assessments. Relevant,
meaningful curriculum is delivered in an atmosphere permeated
with aloha where students feel loved and cared for. Education at
KANU centers around a strong emphasis on Hawaiian language and
cultural traditions. We believe that when Hawaiian culture, language
and values are integrated into the pedagogical process at all levels;
education has its deepest relevance and meaning for native children
who thrive in this learning environment.
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KANU also believes that the integration of the natural environment
into a quality Hawaiian curriculum is absolutely essential. In joining
Indigenous people throughout the world, we further believe that
native people have the right to design and control our own education
and can succeed in the 21st century without giving up our cultural
values and tradition. This strong belief system is the foundation upon
which an on-going process of continual self-evaluation and goal
setting is based as we strive to reach the highest.
PROCESS
2000-2006
Accreditation was always a goal for KANU since the school’s
inception. Motivated by our mission to külia i ka nuÿu, school
leadership engaged in ongoing discussions about the importance
of national validation of KANU’s unique educational approach
since we attended our first National Charter School Conference in
2000. After researching various accreditation bodies for a process
that was an appropriate fit, the Hawaiÿi Association of Independent
Schools Procedure for Appraising Independent Schoolsprocess stood
out and appeared to be the most compatible for KANU. This was
confirmed by an in depth review of the HAIS/WASC Procedures,
which indicated that the HAIS/WASC process was a good match for
KANU’s Hawaiian-focused and project-based curricular approach
allowing for greater flexibility while adhering to critical WASC
criteria. Contact was made and ensuing discussions led to agreement
and approval for KANU to pilot the HAIS/WASC process for
Hawaiian-focused charter schools.
FALL 2006 - SPRING 2007
KANU’s accreditation process officially began via our Fall 2006
application for an initial visit and final approval from the WASC in
May, 2007. During the early stages, much time was spent educating
the various stakeholder and constituency groups about the process
and explaining why it was important for the school to undertake this
self-study. At the same time, KANU’s leadership began to refocus
our attention on examining the quality and effectiveness of the
educational program in meeting the needs of our learners. This was
also a time to celebrate our successes and assure KANU staff that
we were ready for accreditation. In Spring 2007, we held our official
kick off celebration at a faculty meeting. During the summer recess,
KANU’s Executive Team continued to meet and plan, determining
committee structures and designating a self-study coordinator and
committee chairs.
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FALL 2007 - SPRING 2008
When school convened, committee chairs and leaders were
introduced to the HAIS/WASC Procedures for Appraising the
Independent School through training provided by the HAIS’s
accreditation leader. In addition to committing to the process, this
leadership group identified representatives from the immediate
and extended school community to serve on different committees.
Members of the accreditation leadership team approached various
constituencies to serve in this capacity. These individuals included
local school board members, school leadership, faculty, staff,
students, parents, employees of our nonprofit organization, the Kanu
o ka ÿÄina Learning ÿOhana dba KALO, and the larger community.
An informational meeting and orientation for all stakeholders to
the self-study process and its importance to the students and school
was held. Committee chairs convened meetings to orient their
constituency groups to the roles and expectations of each committee.
A kick off dinner complete with celebratory cake was held at the first
quarter ÿOhana Gathering to inform our extended learning ‘ohana
of the journey we would be taking, and to address questions they
had about the process. Work began in earnest in the Spring of 2008,
as committees met and faculty began diary mapping the curriculum
during regularly scheduled Friday meetings. Accreditation chairs
and leadership continued bi-monthly meetings to provide progress
updates on addressing HAIS/WASC criteria.
FALL 2008 - SPRING 2009
Members of the Executive Team participated in WASC training
provided for all schools to enable them to serve on accreditation
visiting committees. Because this was the first time for KANU
to participate in the accreditation process, it was important for
leadership to take advantage of training opportunities provided for
this purpose. It was also agreed that our novice group needed to gain
experience with the accreditation process by serving as a member of
a visiting team for other schools. In Spring 2009, seven (7) KANU/
KALO staff served on visiting committees.
Data analysis with faculty and staff was ramped up as the committees
responsible for curriculum worked to evaluate the effectiveness of
instruction. All data, internal, external and soft data was examined
and changes and adjustments were made to the structure of the
instructional programs for SY 2009-2010. The elementary program
changed language arts instruction to better align to the learning styles
of the children, and secondary instruction reorganized into rotation
workshops in Mathematics, Language Arts and Hawaiian language
to address needed improvements in these areas.
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Committee members provided information and data, which was
synthesized by committee chairs and used to write individual
chapters. Initial chapter draft documents were produced and placed
on WASCPlus, where it could be reviewed by all faculty, staff,
committee members and accreditation chairs. Recommendations
for improving the documents were shared and taken under
consideration for inclusion in document revisions.
FALL 2009 - SPRING 2010
The first full draft self-study document was completed in fall
2009 and reviewed with KANU faculty and staff for comments,
and recommendations. Revisions were made based on these
recommendations. Accreditation chairs also identified evidence of
strengths and areas for growth within each chapter. This information
was used to prioritize and develop the initial school wide action plan.
The edited draft document was then presented for review to various
learning ‘ohana groups at several meetings, which were announced
via the school’s website, weekly parent and staff newsletters. These
included faculty and staff meetings, student council meetings,
ÿOhana gatherings, and Local School Board meetings. Based on
feedback from the groups and an insightful visit from the HAIS/
WASC accreditation team chair, we modified the document to better
reflect our school and who we are. This process produced clarity,
consistency and accuracy before submitting the final document to the
visiting committee chair, the HAIS Director for Accreditation, and the
entire school community.
SUMMARY
Due to our small school size, and this being our first accreditation,
the accreditation process proved to be somewhat challenging, as
other responsibilities in the normal day-to-day operations of the
school took precedence. At the same time, there was an exceptional
synergy as teams and individuals rose to the occasion. For example,
the accreditation committee chairs did an admirable job in trying
to schedule meeting times that were convenient for the majority of
their members, with one committee opting for 6:30 am Saturday
meetings. Despite less than ideal meeting opportunities, each team
was committed to the process and worked hard to make it happen.
One of the main benefits of the accreditation process for KANU
was the documentation of our place-based, culturally-driven
interdisciplinary curriculum. Although KANU teachers had been
teaching in this integrated fashion for almost a decade, these
strategies and practices had not been formalized in writing.
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Chosing a consistent template and process simplified this process.
At weekly curriculum sharing updates, teachers were pleasantly
surprised to learn about the impressive efforts of other hui to design,
implement and evaluate an academically rigorous, culturally-driven
curriculum. These sharing opportunities also helped to refine
scope and sequence activities in curricular areas as elementary and
secondary shared ideas with one another. Moreover meaningful
discussions evolved around increased interventions and what else
can be done to help our children learn. An increase in mutual respect
for one another as educators was another added benefit experienced
by the process. Involving the broader community in the accreditation
process also proved invaluable as many and varied perspectives
and opinions were considered and explored. Although much of the
actual writing fell to committee chairs and our Director, participants
had many opportunities to provide information and feedback into
the process.
As a research-based school, KANU has incorporated the accreditation
process into our ongoing in-depth action research, which aims
to assure that we provide a quality culturally-based education to
prepare our children for the world in which they live. At the same
time, this Accreditation Study clearly assisted us in formalizing these
efforts, including creating a viable action plan, which will guide our
organization over the next years. Our next steps are to finalize our
Site Exhibits as we prepare for our visit, which is scheduled from
February 21-24, 2010.
PROGRESS REPORT
RECOMMENDATION # 1
The school leadership and staff further develop and implement the use of
curricular documentation for K-12 that guides a well-articulated program
for all subject areas, both separately and as integrated within units of study.
KANU’s interim report focused on our exploration of TechPaths
to electronically map our curriculum and document our integrated
approach to education. Even though TechPaths is an instrument
with a proven success record, we were aware that it was not the
ideal tool for our interdisciplinary approach. Unfortunately,
to date we still have not found the right software that can map
our unique interdisciplinary, multi-year, multi-level, bi-lingual
curriculum. After diligent efforts to use the software system to map
KANU’s curriculum, which is aligned to both Hawai’i content and
performance as Hawaiian cultural standards, it became evident that
the challenges we confronted were far too many and distracted from
the task at hand.
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In the end, content area workshop teachers adapted the TechPaths
format to design a template which documents their curriculum and
instruction, including essential questions and habits of mind. This
template also maps the various assessments used by the teachers.
To document KANU’s integrated, interdisciplinary, project based
hui curriculum, teachers opted to return to an original template
designed specifically for KANU’s unique model by educational
consultants Swanson and Cosgrave, who have worked with KANU
since 1996. Although the template does not allow for electronic
tracking, it incorporates all the elements that we value, which include
core academic and cultural concepts and standards, community and
environmental connections, essential questions, skills, habits of mind,
as well as authentic assessment and evaluation. Middle and high
school hui teachers are using this format consistently to document
their curriculum. To facilitate learning among and across all grade
levels, Friday meeting agendas include weekly sharing opportunities
where teachers update one another on the progress made by each hui
or workshop. This has resulted in new respect among peers for the
quality of instruction being delivered across the grade levels.
RECOMMENDATION # 2
The school leadership and staff expand the work with the students on
reading and writing of English that will be necessary for success in the
global economy KANU will face.
Ongoing modifications made in the reading and writing programs at
the elementary and secondary levels indicate that KANU is moving
in the right direction. This is evidenced by our performance on
the Spring 2009 Hawaiÿi State Assessment (HSA) which indicates
that our students met the performance expectations for Reading.
Developmental Reading Assessment data used to monitor student
progress in elementary grades also show steady growth. To further
improve reading and writing, during SY 2009-2010, KANU modified
our 6-12 program by dividing students into middle school (grades
6-8) and high school (grades 9-12). This allows us to provide more
challenging content, as well as address specific skills needed by each
level. SY 2009-2010 also saw the introduction of intersession and
after school programs to assist the struggling learner and to challenge
the more capable student.
RECOMMENDATION # 3
The school move forward with additional documented research of the balance
between Hawaiian culture and traditional academic preparation; this will
ensure that the balance KANU offers works for the student population of the
school.
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The instructional program used by KANU is well documented by
current research on Native Hawaiian learners, as well as through
work by national researchers on expeditionary learning. We feel
strongly that the program provided to our students creates learners
who think and problem solve logically. We also belief KANU
provides students with cultural skills and competencies with which
to interpret and interact with the world in which they live. At KANU
students stretch higher, learning how to use facts to solve problems,
make comparisons, noting similarities and differences, patterns and
trends, and develop new ideas or ways of doing things. In addition
to quantitative growth score data, KANU has a wealth of qualitative
data to support and verify student, parent and staff satisfaction with
KANU’s balance of academic and cultural rigor within a meaningful,
relevant environment conducive to learning, as evidenced by articles
and other references. See Site Exhibit.
RECOMMENDATION # 4
The school develops and implements an athletic program that can be used to
teach or reinforce “life skills” already being taught.
KANU students naturally excel in athletics, including traditional
Hawaiian sports and games, which are taught to all students in
K-12. These physical skills are tested during our annual makahiki
competitons which include both land and water sports. During SY
2008-2009, a 6-12 physical education workshop was instituted to
hone student atheletic skills for school, community and outer island
competitions. In addition, to requiring regular physical education
through workshop and hui activities, KANU promotes athletics
by providing options for students to participate in extra-curricular
activities. During SY 2008-2009, KANU started an interscholastic
after school canoe paddling team, which joined the Big Island
Interscholastic Federation as an associate member. KANU students
also continue to play competitive sports for Honoka’a High School
including football, basketball, soccer and volleyball. Both traditional
and modern hula, a vital cultural component, are taught as part of
our K-12 hui curriculum and exhibited at our annual hula drama.
In addition, students can join an intergenerational after school hula
program taught by a faculty member who is also a kumu hula.
KANU hula students regularly perform at community sponsored
activities such as the Moku o Keawe Hula Festival sponsored by
the Kanakaÿole Foundation. The sailing canoe Makaliÿi, further
provides our students with yet another option for extracurricular
physical education. Collectively KANU’s Hawaiian-focused
athletic opportunities are all grounded in our traditional values and
reinforces life skills being taught across the curriculum.
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RECOMMENDATION # 5
The school leadership makes the issues and concerns regarding an
appropriate infrastructure for the school an organizational priority in order
to ensure the mission of the school is carried out throughout all aspects of the
school program.
Kauhale ÿÖiwi o Puÿukapu, our vision for an intergenerational
learning destination, became a reality in January 2009, when Haläu
Hoÿolako opened its doors to students and community alike.
Presently, KANU’s 6-12 students enjoy the convenience of this high
performance facility during the regular school day. After school
hours are filled with enrichment classes for students and evening
hours with classes for adults. KANU is currently working with
architects on a campus master plan that will allow us to maximize
the space available to us to further our long-range goals. This plan
focuses first and foremost on the design of a high performance 0-10
Early Childhood Center that will accomodate our elementary and
pre-school program. This facility, called Haläu Poki’i, is targeted for
completion in fall 2011.
RECOMMENDATION # 6
The school leadership ensures that all instructional staff members are
qualified in the content and pedagogical areas assigned.
KANU continues its quest to employ teachers who are a natural fit
with our program. Ideally, individuals with expertise in content area,
Hawaiian Language and Culture would work best, however, such
individuals continue to be very hard to find. Recognizing the need
to strengthen Mathematics, two highly qualified, experienced Math
teachers were hired at the 6-12 level for SY 2009-2010. To maintain
ongoing growth, a certified Language Arts teacher was placed in
the core workshop position that services all students in grades 6-12.
Since we were unable to find a highly qualified Hawaiian Language
core workshop teacher, we created a Hawaiian Language team to
strengthen Hawaiian language development for our 6-12 students.
Where at all possible we try to assure that all hui have teaching staff
with expertise in Hawaiian language and culture, as well as the main
content areas. Every year we see an increase in our number of highly
qualified teachers, as well as those with not just bachelor’s, but
masterÿs and even doctorate degrees. In order to assist unlicensed
KANU staff to become highly qualified, we continue to provide
support and encouragement to participate in the state Praxis testing.
We also provide tuition assistance to several KANU staff members
enrolled in Hälau Wänana, an Indigenous State Approved Teacher
Education Program (SATEP) developed by our founder.
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RECOMMENDATION # 7
The school leadership re-examine its governance structure and develop and
implement policies and procedures in order to give the board appropriate
responsibilities that allow for proper organizational integrity.progress over
time.
In a conscious effort to address this recommendation, several
members of the Local School Board (LSB) joined the accreditation
governance committee. In addition, the LSB actively campaigned
for new membership and has added new members from the
teacher, staff, parent and community components. The LSB and
administration also continue to work together to refine policies and
procedures to support leadership at both the LSB and administrative
levels. KANU’s LSB continues to be guided by the National
Association of Independent Schools Trustee Handbook, as well as
our association with the Hawaiÿi Association of Independent Schools
(HAIS).
RECOMMENDATION # 8
KANU limit the fluidity of the curriculum to allow assessment to bring
trends to the surface for articulation purposes. It is most important that the
school staff agree upon the quality of what the students are to learn, assess
student learning based on this through a variety of means, and analyze the
results for trends and patterns that will result in modification of the teaching
and learning.
Teachers continue to work as teams to map curriculum for
elementary and secondary programs as well as core content
workshop rotations. Each group utilizes agreed upon templates
which incorporate common elements including state content and
performance standards, cultural standards, Hawaiian values,
essential questions, Habits of Mind, targets to be taught, and
evidence used to assess student learning that includes formative and
summative assessments of growth and mastery. Accommodations for
special needs are also included. See Site Exhibit.
KANU has ten instructional benchmarks with which to evaluate
the quality and effectiveness of the instructional program and has
established Internal Growth Accountability Goals targeting academic,
cultural, social and organizational performance indicators. The
school continuously measures student performance using a variety
of performance growth indicators that include external and internal,
formal and informal, quantitative and qualitative assessments that
capture a child’s academic performance and progress over time.
These data chart our course for the future.
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KANU O KA ‘ÄINA
Kanu o ka ‘Äina is a short form of the proverb “kalo kanu o ka ‘Äina,” which
literally translates to “taro planted on the land” and figuratively refers to
“natives of the land from generations back.” We chose to name and identify
ourselves as “plants of the land,” because as native Hawaiians, we are an
intricate part of our environment. Our cosmogonic genealogies directly link
us to the land. We come from the land; it is part of our ‘ohana. Like Hawai’i’s
natural environment, our Hawaiian learning ‘ohana is made up of diverse, yet
like-minded individuals with a wide range of skills and strengths. Together we
have agreed to pool these strengths to aloha, nurture and care for all members of
our extended ‘ohana, as we advance Hawaiian culture, language and traditions
into the future.
Chapter I of our Accreditation Study focuses on our distinctive Hawaiian
learning ‘ohana, explicates our unique Hawaiian-focused philosophy and
purpose, and introduces the various groups who are part of our intergenerational
family of learners. It describes how we chose to govern ourselves, who are
our most vital partners, and how we function as a viable strength-based native
community of learners.

I. THE LEARNING ÿOHANA

A. KANU’S PHILOSOPHY AND PURPOSE
The school’s philosophy
statement clearly
articulates the beliefs and
purposes of the school.

Kanu o ka ‘Äina New Century Public Charter School, hereafter
referred to as KANU, is by design uniquely Hawaiian. Nearly a
decade after our start-up in August 2000, KANU now serves 230
students from Kindergarten through high school. Over 80 percent
of this population is of native Hawaiian ancestry. Centralized in the
Hawaiian Homes community of Pu’ukapu in Waimea on Hawai’i
Island, KANU is the creation of a passionate, highly skilled Hawaiian
learning ‘ohana using the charter school movement as a vehicle to
provide a quality, culturally-driven choice in education that meets
the needs of our community. As natives of the land, we draw on the
wisdom of our küpuna to determine our path. Like other Indigenous
peoples, we look to the past, to understand the present and have
hope for the future.
This focus on küpuna wisdom was also employed in drafting
this Accreditation Study, a process which has involved hundreds
of KANU learning ‘ohana members over the past three years.
Actually, explorations to become accredited commenced as early
as 2002. Since then, multiple, fluid teams of ‘ohana members,
including KANU’s Executive Team, teachers, staff, parents, families,
students, community supporters, researchers, and other experts,
have collaborated on using the accreditation process as yet another
opportunity to reflect on KANU’s underlying foundations, our
approaches, our accomplishments, and our future direction. This
Accreditation Study articulates the collective mana’o of our learning
‘ohana, reflecting our current operations, as well as our hopes for
the future, as we enter our second decade. As the first communitybased Hawaiian learning ‘ohana to participate in a K-12 Accreditation
Process, we have gained invaluable insight, which we are delighted
to share with other interested Hawaiian communities.
As a Hawaiian model of education, KANU’s name, mission,
philosophy, values, pedagogical and organizational approaches, all
place education in the context of Hawai’i’s native culture, our values,
our relationships, and our historic realities. We chose to create a
distinctly Hawaiian model, because we believe that our children
deserve a quality education, one that prepares them for 21st century
island living and global citizenship, and also gives them the skills to
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thrive as modern Hawaiians. We also believe that as an Indigenous
peoples, Hawaiians have not only a right, but a responsibility to
challenge the ongoing colonial paradigms perpetuated by Hawai’i’s
singular public school system, which has have left native Hawaiians
at the bottom of the educational ladder in our homeland, scoring
the lowest of all major ethnic groups on all educational performance
indicators. As this Accreditation Study showcases, KANU is proof
that Hawaiians can create highly effective programs aligned with
both academic and cultural standards, that allow Hawaiian students
to experience success in education.
To validate this assertion, we have chosen to insert a variety of
qualitative and quantitative data throughout this Accreditation
Report, which substantiates our ongoing growth. In addition, where
data was available, we also compared ourselves to other programs.
The table below, compares the responses from two separate surveys,
a Kamehameha Schools (KS) ‘Ohana Feedback Survey administered
to Hawaiian-focused charter schools including KANU, and the DOE
School Quality Survey administered each year to DOE parents. Both
surveys ask similar questions of the parents. We have chosen to
compare ourselves against Honoka’a because this school serves the
same geographic population as KANU.
KS ÿOhana Feedback Survey SY 2008-09 (KANU)

School Quality Survey Spring 2008 (Honokaÿa Middle & High)

I have a clear understanding of the schoolÿs vision and
goals.

KANU Honokaÿa
90%

46%

EMERGENCE OF A PEDAGOGY
KANU’s pedagogical foundations emerged as a result of over two
decades of Indigenous action research trying to define Hawaiian
education. After a decade of pilot programs in the environment
confirming the effectiveness of traditional ways of learning and
knowing on native student performance, KANU’s founders, in 1997,
started up Kanu o ka ‘Äina Hawaiian Academy, a Hawaiian-focused
9-12 school-within-a-school located at Honoka’a High School. While
extremely successful, the school-within-a-school model proved still
too restrictive. For example, taking students to do research in the
environment required mountains of paper work and months of
advanced planning, which seriously restricted our ability to learn in
and from the environment. Moreover, initiating student exposure
to Hawaiian-focused education in 9th grade was simply too late
for most participants, who articulated that they needed this kind of
education from as early as kindergarten. Looking for a more flexible
model, KANU’s founders recognized the fledgling national charter
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school movement as an unprecedented opportunity to create our own
K-12 model of education. In December 1998, a group of Hawaiian
educators, parents, families and community supporters began to
meet in Waimea to initiate change in Hawai’i’s Charter School Law
allowing for start-up charters. In August 2000, Kanu o ka ‘Äina
Hawaiian Academy transitioned into Hawai’i’s first K-12 culturallydriven, family-oriented and community-based public charter school.
As originally conceived, the ideal model of a charter school is as a
legally and financially autonomous public school (without tuition, or
religious affiliation) that operates much like a private business – free
from many state laws and district regulations, and accountable more
for student outcomes rather than for processes or inputs (such as
credits, grades or teacher certification requirements). This freedom
to change processes and inputs prompted KANU’s founders to
choose the charter school movement to create a model of education
that would accomplish the goals we set for it. These goals include
enlightening and empowering our children and our youthas well
as all other members of our learning ‘ohana, strengthening and
advancing our native culture and achieving self-reliance and selfsufficiency at the community level.
INDIGENOUS WAYS OF KNOWING
As an Indigenous model of education, KANU is inherently culturallydriven and place-and values based. It is also inherently political,
deeply personal and inclusive of the spiritual world. Predicated on
the belief that Hawaiians can succeed in the 21st century without
having to give up our cultural values and traditions, KANU is
grounded in the ethics of our Hawaiian ancestors. These values
are contained in hundreds of ancient Hawaiian ‘Ölelo no’eau or
proverbs that provide the foundations for KANU’s educational
philosophies and practices. We have selected these proverbs for our
name, our mission, our behavioral expectations, and as foundational
descriptions of our curriculum, instruction, assessment, as well as our
formal and informal structure. These values of our küpuna guide all
aspects of our model and ground us as 21st century Hawaiians.
KANU is designed for those who respect and who want to live
according to the ways of our Hawaiian küpuna and; those who want
to perpetuate Hawaiian language, culture and traditions into the next
millennium. We expect our graduates to be culturally grounded,
highly motivated learners who practice a lifestyle that engages,
enlightens and empowers them to strive for a lifetime of excellence,
righteousness and happiness. At KANU, students are expected
to learn first about their world, their reality and the values and
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traditions of Hawai’i’s native culture before they begin to branch out
to the rest of the world. KANU believes that given such a Hawaiianfocused foundation, students can fearlessly enter any world of their
choice, secure in their identity, their abilities, and their responsibilities
as 21st century citizens. We also believe that such a cultural
foundation sets students up as life long learners continuously seeking
wisdom, continuously trying to reach their highest level.
SY 2008-09 KS ÿOhana Feedback Survey
My child sees him/herself as a contributing member to building
healthy communities.

KANU
87%

KANU’s philosophy is a critical element in our approach to guiding
not just our students but our entire learning ‘ohana along a path of
‘imi na’auao or enlightenment, cultural perpetuation, liberation, and
economic and environmental sustainability. As a Hawaiian model
of education, KANU is designed to cultivate keen, compassionate,
highly skilled learners of all ages, grounded in Hawai’i’s native
culture and language, able to function in multiple settings and
situations, working towards a sustainable Hawai’i. By supporting
one another, we believe that we can achieve this goal and reach our
highest potential as individuals and as a learning ‘ohana. Moreover,
we believe that collectively, Hawaiians, and all who support
Hawaiian-focused education, can create a thriving, high-quality,
community-based, culturally-driven, family-oriented system of
Hawaiian education that meets the needs of Hawai’i’s largest and
fastest-growing ethnic public school population.
MISSION AND VISION
The program offered by
the school exemplifies
and embodies that
philosophy and guides
the learning expectations
for all students.
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In its simplest form, KANU’s mission is to encourage all members of
our learning ‘ohana to külia i ka nu’u, or strive to reach the highest.
Selecting this ancient Hawaiian proverb as our mission accentuates
our emphasis on academic rigor and our quest to strive for excellence
in all we do. Coined over 500 years ago, the entire proverb states,
“Külia i ka nu’u, i ka paepae kapu o Lïloa” which means “strive to
reach the highest, the sacred platform of Lïloa.” This sacred platform
was located in Waipi’o Valley, near the home of high chief Lïloa.
Only the most virtuous and honorable were allowed to share this
platform with Lïloa, one of Hawai’i’s most respected and beloved
chiefs who took care of the gods, the people and the environment, all
characteristics of a righteous or pono person. Aspiring to be a kanaka
pono like Lïloa, by striving for excellence in all we do, has always
been the Hawaiian way.
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This desire to be pono and to külia i ka nu’u, as we advance
Hawaiian culture into the next millennium, is one of KANU’s
fundamental learning expectations. Indeed, KANU sets high
expectations not just for all students, but for all staff, extended
learning ‘ohana members, and our program itself. A philosophy
and culture of excellence, inherited from our Hawaiian ancestors,
and confirmed by our mission, guides KANU, as we collectively
design, implement, and continuously evaluate and improve our
quality, culturally-driven model of education. KANU’s extraordinary
emphasis on academic and cultural rigor markedly distinguishes
KANU from Hawaiian-focused remedial models, which were first
initiated in the 1970s by the DOE, Kamehameha Schools and others,
to assist “failing” Hawaiian public school students. In general, all of
these remedial programs had have low or no academic expectations
for students. Therefore, while many of the same students who
currently attend KANU are prime candidates for the aforementioned
remedial Hawaiian-focused programs, KANU’s high expectations for
our students and our unique Pedagogy of Aloha allow our students
to achieve unprecedented, ongoing growth academically, culturally
and personally.
KS ÿOhana Feedback Survey SY 2008-09 (KANU)

School Quality Survey Spring 2008 (Honokaÿa Middle & High

Our school has high performance expectations.

KANU

Honokaÿa

86%

50%

As mentioned, our name is a short form of the ‘ölelo no’eau “kalo
kanu o ka ‘äina.” Kanu o ka ‘äina” to us means “plants of the land.”
Like the taro and other native plants, we are “natives of the land
from generations back.” We chose this name because KANU strives
to meet the needs of children, youth and families, who are and want
to be kanu o ka ‘äina - natives of the land from generations back.
As kanu o ka ‘Äina we have a unique familial relation to both the
taro and the land. Exploring and nurturing this relation between
man and the natural environment, is a major component of KANU
and aligns with Hawaiian cosmogonic genealogy, which describes
us as descendants of Häloa, younger siblings of the first kalo
Häloanakalaukapalili.
Kalo kanu o ka ‘äina is not the only proverb relating Hawaiians to
the taro. Several dozen ‘ölelo no’eau make comparisons between
Hawaiians and kalo, emphasizing the importance of taro, and
human and natural interrelationship. As kanu o ka ‘äina, students
are expected to develop a familial relationship with nature, and
a sense of responsibility towards the environment as part of an
interconnected ‘ohana. This is achieved by providing KANU
students from kindergarten through grade 12 with extensive
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opportunities to learn in and from the environment. KANU
students acquire knowledge in the world around them though direct
experiences in the natural environment where they discover their
connection to the ‘äina. Recognizing that local is global, KANU
expects all students to know their local environment and be ready to
meet the unique environmental challenges that present themselves
at the island level. Since many of these environmental issues also
have larger ramifications, KANU’s students are also expected to be
aware of global issues and have the skills to address these concerns
on an international and global level. As kanu o ka ‘äina, we expect
our students, staff and ‘ohana members to exemplify the values of a
kanaka pono to mälama kanaka, mälama akua and mälama ‘äina.
ANCIENT IS MODERN
Kalo kanu o ka ‘äina is also a love name for Kamehameha, Kohala’s
great leader who took care of the people, the land and the gods.
A true native of the land, Kamehameha provides a powerful role
model of a kanaka pono: confident and bold, innovative and flexible,
socially, environmentally, and spiritually connected and responsible,
balanced between work and play, a servant leader. Incidentally, these
very same qualities are also the goals of 21st century education, one
of many indicators that suggest that KANU is at once ancient and
modern. This concept that traditional is contemporary is shared
by Indigenous peoples around the world who like the kanu o ka
‘äina learning ‘ohana, are aiming to create models of education that
perpetuate native language, practices and traditions, while also
addressing the needs of a fast-changing modern society.
While Hawai’i’s native culture constitutes KANU’s foundation
anchoring our collaborative learning ‘ohana approach, we also
incorporate modern Western education paradigms and practices,
since, as 21st century citizens, KANU students are expected to utilize
21st century skills to function successfully in a modern global society.
Interestingly, many ancient Hawaiian practices incorporated by
KANU noticeably align with modern 21st educational paradigms,
making them at once ancient and modern. That is to say that
many of the philosophies and practices of our küpuna, determined
by KANU’s ongoing action research as highly effective, are also
recognized as successful 21st century approaches. KANU then
values and integrates both our native culture, i.e. the collective
wisdom, phenomenal achievements and powerful mana of our
Hawaiian küpuna, while simultaneously embracing Western
concepts as a second force. Working from an Indigenous perspective,
we aim to find a balance within the chaos of cultural and colonial
interfaces that challenge 21st century Hawaiians.
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PEDAGOGY OF ALOHA
From its theoretical inception over two decades ago, KANU has
been informed by Indigenous action research involving dozens
of co-researchers and thousands of Hawaiian learners of all ages.
This research has prompted the development of a unique way of
education we call Pedagogy of Aloha, which integrates Hawaiian
values at an extremely high level into the educational process.
“As parents we are absolutely delighted about KANU’s emphasis on
instilling in our daughter the values of our Hawaiian kupuna. Every day
we can see how these values ground her and prompt her to make responsible
decisions. (Parents, female, 8th grade)
Specifically, KANU’s K-12 curriculum focuses on four primary
traditional values - aloha, mälama, kökua and mahalo - which guide
interaction between students, staff and learning ‘ohana members.
Although there are countless ‘ölelo no’eau that speak to these values,
KANU has selected the following four proverbs as our collective
behavioral expectations:
Aloha kekahi i kekahi – Love one another
Mälama i kou kuleana – Take care of your responsibilities
Kökua aku, kökua mai – Give and receive help
Mahalo i ka mea loa’a – Be thankful for what you have
KANU data involving hundreds of students, faculty, staff, families
and community members confirm that the daily practice of
traditional Hawaiian values results in strong, caring relationships
among students, faculty, family and community. These relations are
the key to a vibrant informal structure built on ‘ohana values. Of
these, Indigenous educators, researchers and students, including
KANU staff and students, specifically recognized aloha as the most
important change agent in education. Indeed, the caring atmosphere
of aloha permeating all KANU sites has been identified by KANU
students as the defining factor for their sudden significant successes
in education. Because an entire ‘ohana cares about them, students
begin to care not just about themselves and their future, but also
about the things around them. They begin to care about their
families, their communities, their native culture, their environment,
and the world around them. This clear surfacing of aloha as the
primary foundation of a successful model of education resulted in
the naming of KANU’s unique education as Pedagogy of Aloha. This
way of education promotes a positive, caring learning environment
and loving familial relations among all.
“It feels best to me when I know my teachers love me and school feels like
part of home. That’s when I do my best.” (Student, male, junior-K)
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While we know that all values, especially aloha, must come from
within, we are cognizant that continuously encouraging and
modeling these values wherever and whenever possible yields
positive results. This includes philosophically defining ourselves as
an ‘ohana where KANU students address all adults using the familial
terms “uncle” and “aunty.” To encourage students and staff to
exhibit these values, KANU has also institutionalized daily practices
like beginning and ending the day with Hawaiian protocol which
grounds and centers us within a Hawaiian context of reciprocity. In
addition, KANU expects all ‘ohana members to learn one Hawaiian
proverb each week, in our collective efforts to live the values and
beliefs of our Hawaiian küpuna. These traditional Hawaiian ways
of thinking and behaving also make up the foundation of KANU’s
values based curriculum called Kahua Waiwai and are an integral
part of our instruction and assessment practices. See Site Exhibit.
KS ÿOhana Feedback Survey SY 2008-09 (KANU)

School Quality Survey Spring 2008 (Honokaÿa Middle & High)

My childÿs teachers really care about and respect the
students.

KANU Honokaÿa
94%

57%

ALIGNMENT WITH 3 Rs
Another example of ancient is modern is KANU’s alignment with
the new 3 Rs in education - relations, relevance and rigor, all essential
components of our traditional Hawaiian way of education. Of
these three, KANU’s Pedagogy of Aloha emphasizes relations as
the most important change agent for students who are not used to
experiencing success in education and often in life. At the same time,
we believe that a relevant curriculum, addressing real world issues is
absolutely essential for students to make personal connections to the
subjects being studied. Real, authentic, hands-on learning has always
been the Hawaiian way, as validated in countless proverbs. These
‘ölelo no’eau suggest that it is not enough to introduce students to the
skills they will need to succeed in the real world, but rather that it is
necessary to continuously practice these skills in authentic settings.
Moreover, it is not enough for students to just develop skills, but also
to develop important habits of mind. Interestingly, these modern
habits of mind, identified by progressive educators like Art Costa,
have been codified in Hawaiian proverbs hundreds of years ago.
Our küpuna believed that not just what was learned and how
it was learned needed to be real, but assessment as well, called
hö’ike in Hawaiian, needed to be authentic and demonstrate a
specific degree of mastery. Hö’ike translates to performance-based
assessment to an authentic audience, also known as alternative or
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authentic assessment. This modern form of assessment requires
students to perform a task or event to demonstrate knowledge and
understanding. Throughout the school year, KANU students are
expected to participate in multiple hö’ike with KANU’s annual Hula
Drama, involving all KANU students in grades K-12, constituting
our primary performance-based assessment. Every year, hundreds
of spectators line up to attend these riveting 2-hour student
performances designed to not only demonstrate learning, but educate
the audience through hula, chants and drama about Hawai’i’s native
ways. Performed yearly to several authentic audiences, these Hula
Drama assist students to reach levels of excellence that have always
distinguished Hawaiians.
An expectation of excellence not just for the Hula Drama, but in
all that we do, forms the basis of KANU’s focus on rigor, and the
high academic, cultural and personal expectations we set for our
students. Considering that many students come to KANU without
internal or external motivation and little or no expectations for future
success, it is taking some time to grow this rigor. In other words,
while we do not believe that we have achieved the level of rigor that
we are striving towards, KANU’s curriculum continues to become
academically and culturally more rigorous from year to year as we
collectively try our utmost to reach our highest levels.
COLLECTIVITY
From its earliest concept stages in the 1980s, KANU has been lovingly
nurtured and grown as the prized handiwork of a passionate,
highly competent Hawaiian learning ‘ohana. This dedicated, caring
Hawaiian ‘ohana continues to explore the liberatory potential
of education, as we assert our right as an Indigenous people to
determine our own way of education. Led by a dozen tenacious,
ingenious Hawaiian mothers, assisted by hundreds of skillful
supporters, KANU’s learning ‘ohana continues to use our tradition
of kükulu kumuhana – the pooling of many physical, intellectual,
organizational, spiritual strengths for a common goal. We want our
children, our grandchildren, our nieces and nephews, and other
children in our community, to benefit from a quality Hawaiianfocused education that prepares them to thrive as kanaka pono in the
21st century.
Like other Indigenous models of education, KANU’s learning ‘ohana
operates based on the principals of mutual reciprocity and integrating
and balancing human individuality with communal needs. Looking
out for the greater good is an essential tenet of Indigenous priorities.
From our earliest concept stages, KANU has concentrated on
collectivity as our guiding principle in line with research which
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confirms that a reverence for the collective binds Indigenous people.
Such a focus on and respect of cooperation continues to be an
essential KANU foundation as we collaboratively design, implement
and continuously evaluate and improve an innovative, culturallydriven model of education that meets the needs of our children, our
youth, our families, our community, our environment and our world.
KS ÿOhana Feedback Survey SY 2008-09 (KANU)

School Quality Survey Spring 2008 (Honokaÿa Middle & High)

The entire school ÿohana supports me and my childÿs
education.

KANU

Honokaÿa

84%

53%

KANU continues to practice an inclusive, collaboration-oriented,
community-driven approach providing opportunities for diverse
community members to become involved at various levels in all
aspects of KANU. As a Hawaiian family of learners, the kanu
o ka ‘äina learning ‘ohana welcomes members of all ethnicities,
races, and backgrounds who are willing to make a commitment to
perpetuate Hawaiian language, culture and traditions into the future.
Operating as a distinct, united, yet fluid group pooling our assorted
skills, strengths and expertise, KANU’s learning ‘ohana continues
to empower not just our students, but our entire family of learners.
Collectively, this ‘ohana has lovingly nurtured and cultivated KANU
as a joint effort over the past decade. Together we are ready, willing
and able to advance our prototype during the next decade, as we
create a sustainable Hawaiian community and grow the first of many
community-based, intergenerational kauhale or Hawaiian learning
destination.
WOMB-TO-TOMB
This focus on the larger picture spawned the incorporation of
KALO in 2000. Over ten short years, our Hawaiian non-profit has
grown into a highly successful organization, servicing a vibrant
intergenerational family of programs that span from early childhood
to post-secondary education, or as we say from womb-to-tomb. All
of these programs, including KANU, are fiscally administered by
KALO, which also provides human and legal resources, facilities
management and other services. Collectively, KALO’s family of
Hawaiian-focused programs actively strengthens the educational
experience from early childhood through higher education, so that
students achieve success as children and youth, in college, in their
careers, and ultimately in life. This emphasis on P-20+ puts us at
the forefront of educational reform movements aiming to improve
educational outcomes.

22

KANUÿS Philosophy and Purpose

I. THE LEARNING ÿOHANA

COMMUNICATIONS
The school
communicates and
promulgates its
philosophy so that
various constituencies
(staff, board, families,
alumni/ae) understand
and concur with its
principles.

As a flexible, complex, modern organization, KANU engages in
frequent and ongoing communications between staff, students,
extended learning ‘ohana members and the community. Each week
a four-page, color newsletter called Hunehune Kalo is distributed
to all students in hardcopy or electronically, which disseminates
information about KANU to our students, our families, our staff, our
board, as well as interested community members on our electronic
mailing list. This newsletter includes a weekly ‘ölelo no’eau and
quote, aligning with KANU’s behavioral expectations and validating
KANU’s Pedagogy of Aloha, as well as a section authored by one
of KANU’s multi-age groups, exhibiting student achievements
through pictures and write-ups. It also includes a weekly calendar
update, and a Director’s Corner, providing the latest information and
encouraging family participation in school events. While KANU’s
website continues to be a work in progress, it is also an important
part of our ongoing effort to share our vision with our community
near and far. Especially KANU’s End-of-Year Reports, posted on
the site, provide an in depth overview of KANU’s philosophy, our
academic and organizational structure, as well as KANU’s impact
on student learning and organizational viability. These reports are
explained further in the upcoming section on KANU’s Governing
Board. Other posts to our website include our weekly Hunehune
Kalo newsletter, as well as up-to-date news articles and events
involving KANU.

The school informs
students and parents
of student progress in
appropriate and useful
ways.

Student led conferences, held twice a year, assure that parents are
aware of their child’s progress. In addition, personal advisors
assure that there is a strong link of communication between school
and home. KANU’s quarterly ‘ohana gatherings, and other events,
provide further venues for KANU to promulgate our mission, vision
and beliefs. In addition, various student exhibits inform KANU
families, staff and the community about the impact of KANU’s
project and place-based learning. These include KANU’s annual
science fair, our Hula Drama, and our end-of-year academic hö’ike.
KANU students and staff also extensively disseminate the results of
our research locally, nationally and internationally, through formal
and informal talks to community or government groups, conference
presentations and consulting services.
“KANU’s weekly Hunehune Kalo is a super way to keep me and my ‘ohana
informed of the latest happenings.” (Parent, male, 9th grade.)
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RESEARCH AND DEVELOPMENT
The school’s program
reflects an awareness
of current research
and practice.

KANU’s ongoing research efforts, which began in the 1980s, were
formalized with the establishment of the Hälau Wänana – Indigenous
Center for Higher Learning, in 2003. As the primary laboratory
school of Hälau Wänana Indigenous Research Institute, KANU
continues to be involved in a longitudinal Indigenous heuristic action
research project, which requires us to continuously check how KANU
is working and how we can improve our unique model to achieve
even greater student success. This action research frameworks all
KANU ‘ohana members as co-researchers, who contribute, and in
many cases also analyze KANU data. In addition, we collaborate
with external co-researchers, including the Kamehameha Schools
research division, to use and analyze quantitative and qualitative
KANU data. This ongoing emphasis on gathering and analyzing
data assures that KANU’s underlying assumptions, our pedagogy,
our learning outcomes and other aspects of our academic and
organizational structure are regularly reviewed and refined. These
data are then presented in KANU’s comprehensive End-of-the-Year
Report and used to shape our plans for the upcoming school year.
Over the past decade, KANU’s extended learning ‘ohana has been
involved in several major self- examinations, the first initiated in
2005, with the launch of a multi-year review by the Charter School
Administrative Office. This study required active participation by
administration, faculty, staff, parents, students, community members
and KANU’s Local School Board. In 2005, KANU also began to
participate in a comprehensive strategic planning process initiated by
KALO which included an external philanthropic market assessment
as well as a thorough review of KANU’s mission and vision.
This self-review process continues as we prepare our first official
accreditation self-study in our effort to reach our next milestone,
becoming the first public charter school to become accredited by
HAIS/WASC.
KANU is the collaborative product of a dynamic intergenerational
family of learners. To assure that KANU’s collective vision is
maintained, KANU’s leadership continuously emphasizes our
fundamental values and our uniquely Hawaiian yet modern
approaches to education. By providing ongoing culturally-driven
professional development to KANU’s administrative, teaching and
support staff as well as offering ample opportunities for learning
‘ohana members to participate in KANU affairs, KANU founders
aim to assure that our mission and vision are perpetuated into the
future as we advance Hawaiian culture for a sustainable Hawai’i.
We took the bull by the horns and created our own school, tailored
to our needs, informed by our data. Now, as a uniquely culturally-
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driven, family-oriented and community-based learning ‘ohana, it
is our responsibility to assure that this model continues to flourish
into the future. KANU aims to accomplish this with the continuous
involvement of KANU’s leadership, staff, students, parents,
families and the community in all aspects of program planning,
implementation and evaluation.
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B. THE GOVERNING BOARD
The governing body
actively supports the
policies and philosophy
of the school.

According to Hawai’i’s Charter School Law, KANU’s Local School
Board, hereafter referred to as LSB, constitutes the governing body
of the school. As such, the LSB actively supports the policies and
philosophy of the school and assures that KANU’s vision is carried
into the future. Moreover, KANU’s LSB fully embraces and supports
KANU’s charter and the foundational values of aloha, mälama,
kökua, and mahalo. Made up of dedicated, determined members
of diverse backgrounds, KANU’s LSB is committed to safeguarding
the school’s mission while perpetuating Hawaiian language, culture
and traditions through the education of our youth. To assure that
KANU students truly reach their highest potential, KANU’s LSB
advocates and endorses KANU’s inclusive 21st century Pedagogy
of Aloha and our integration of traditional values and practices
throughout the educational process. Like every KANU team, the
LSB is an invaluable member of our extended learning ‘ohana. In
fact, KANU’s LSB is an essential component of our unique Hawaiian
organizational model that builds on the strengths of multiple teams,
to achieve student success. As alaka’i or senior ‘ohana members, LSB
representatives are expected to be role models and practice KANU’s
behavioral expectations at all times.

The governing body
ensures that the
purposes of the school
are being met.

KANU’s LSB recognizes and accepts its responsibility as KANU’s
seat of authority, as granted by the State of Hawai’i. In collaboration
with KANU’s Executive Team, the LSB works consistently and
effectively to exercise this authority. LSB members understand and
accept their responsibility as keepers of KANU’s mission and vision
and fully support KANU’s Executive Team, led by its Director, to
execute our dream. Ongoing monitoring by the LSB assures that
the purposes of the school are being met and that the original vision
articulated in KANU’s Detailed Implementation Plan (DIP) or
charter is realized. This monitoring of KANU’s ongoing progress is
primarily achieved through monthly Director’s Reports, our Endof-Year Report, and ongoing communications between KANU’s
executive team and the LSB President. Indeed, the foundations of the
school, its charter and its culture, along with the interconnected roles
of administration and LSB have resulted in a fluid synergy, which,
in ten short years, has allowed us to achieve impressive growth on
all levels, always keeping the student at the center of our collective
efforts.
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The governing body
sets and reviews general
policies.

Being situated at the head of an innovative, culturally driven
educational institution, requires that all policy development by the
LSB is guided by adherence to Hawaiian values and the underlying
philosophy of the school, as set forth in our charter. As the governing
authority of a public charter school, KANU’s LSB must also carry
out the duties and policies set forth in the State Charter School Law.
According to this law, it is the LSB who is held accountable to meet
the terms and conditions of KANU’s charter. While the LSB may
delegate authority to implement the policies established by law and
the LSB, the LSB does not have the legal authority to delegate its
oversight nor its function to govern to any other person or entity.
KANU’s LSB is in full compliance with Hawai`i Revised Statutes
§Section 302B- (7) (c) of the Charter School Law, which provides that
the local school LSB shall be the autonomous governing body of the
school and shall:
•

Be responsible for the financial viability of the school;

•

Be responsible for the academic viability of the school;

•

Be responsible for the implementation of the charter;

•

Be the independent authority to determine the 			
organization and management of the school;

•

Be the independent authority to determine the curriculum,
virtual education, and compliance with federal and 		
state laws;

•

Have the power to negotiate supplemental collective 		
bargaining agreements with the exclusive representatives
of their employees.

Unlike the governing boards of private schools, the LSB is a
creation of State law and not a non-profit corporation board. “The
charter school and its LSB are both agencies of the State” (Attorney
General Opinion letter, September 26, 2005). While there is no legal
requirement to do so, KANU’s LSB bylaws closely follow those
required of non-profit corporations in Hawai’i. These bylaws are
periodically reviewed and updated as needed.
BOARD MAKE-UP
The Governing Board has
clear guidelines for its
own organization. The
bylaws are in compliance
with current Hawaiÿi
law regarding non-profit
corporations.

The make-up of KANU’s LSB is in part dictated by the Charter Law.
HRS §Section 302B-7 (a) provides that the LSB shall be composed
of, at a minimum, one representative from each of the following
participant groups:
•

Principals;

The Governing Board

27

I. THE LEARNING ÿOHANA

The governing body
communicates to
constituencies, as
necessary, the nature and
extent of its authority
and role.

•

Instructional staff members selected by the school
instructional staff;

•

Support staff selected by the support staff of the school;

•

Parents of students attending the school selected by the
parents of the school;

•

The community at large.

KANU’s DIP (Article VII. Governance) essentially mirrors the Charter
Law but extends it to require that there must be equal representation
among all of the aforementioned groups. The current bylaws amend
this provision of the charter by requiring that there be at least two
representatives from the administration, teacher, staff, parent, and
community groups. In addition, the bylaws require at least one,
and up to two non-voting student representatives, who assure that
the voice of the students is heard. These stipulations resulted in a
LSB make-up of 10 voting members, with two (2) members each
representing the categories required by law: administration, teacher,
staff, parent and community. KANU’s non-voting student members,
selected by KANU’s student council, also are encouraged to attend
LSB meetings, where they are put at the head of the agenda to present
student input or concerns. Over 71 percent of KANU’s current LSB
are females and 66 percent are of native Hawaiian ancestry.
In an effort to ensure that the vision of KANU’s founders is
perpetuated, KANU’S LSB has implemented a staggered system
of electing members. Moreover, three (3) of KANU’s founders,
including its Director and Chief Business Officer, have served on the
LSB since its start-up in 2000 to provide stability and consistency.
This balance of old and new has provided needed historical
knowledge to grow the school at the community level and survive the
turbulent and sometimes hostile state-wide charter school climate. It
has also allowed for the influx of fresh new ideas and energy. Over
the past decade, KANU has had a total of three (3) LSB Presidents, an
indication of institutional stability and consistent leadership that has
doubtlessly contributed to KANU’s ongoing growth. KANU’s LSB
meets every second Wednesday of the month, starting at 4 pm and
is open to all learning ‘ohana members, as well as the general public.
KANU’s monthly LSB meetings are advertised in KANU’s weekly
newsletter, and take place at Hälau Ho’olako, which provides ample
space for various stakeholders to gather comfortably.
KANU encourages all interested stakeholder representatives
to run for election among their particular constituent groups
when vacancies open. Potential community representatives are
recommended by LSB members and then voted on by the entire
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LSB when vacancies occur. Similarly, KANU’s LSB President,
Vice President, Secretary and Treasurer are elected by the entire
LSB. Ideally, KANU LSB seeks educators, parents, community
supporters and students with diverse skills and talents, immense
adaptability and flexibility and a deep aloha for children, education,
and Hawai’i. Members must be fully committed to KANU’s purpose
found in Article II of KANU’s Detailed Implementation plan (DIP)
“…to become Hawai’i’s first K-12 standards aligned educational
institution, which focuses on perpetuating Hawai’i’s native culture
and language, while at the same time allowing students to reach their
highest potential.”
KS ÿOhana Feedback Survey SY 2008-09 (KANU)

School Quality Survey Spring 2008 (Honokaÿa Middle & High)

I am given opportunities to participate in important
decisions about my childÿs education through a variety
of venues.

The governing body
is informed of the
school wide learning
expectations.

KANU

Honokaÿa

76%

44%

KANU’S LSB is well informed of school wide learning expectations
and the ongoing growth of KANU. Since Hawai’i’s charter school
law requires that most LSB members are KANU employees, the
majority of LSB members have an in-depth, personal knowledge
of the school climate, and KANU’s successes and issues. In fact,
KANU’s board make-up assures that most LSB members are exposed
to the daily operations of the school and are well informed of the
administration’s efforts to carry out school purposes and directives
of the LSB. Indeed, on-site presence of LSB members is viewed as a
major strength of the LSB, since most members are totally in touch
with the needs of the students. KANU’s required LSB make-up also
poses unique challenges. For example, being intricately involved
in the day-to-day running of the school can makes it difficult for
members to maintain perspective and exercise independence of
judgment. In addition, with over half of LSB members being KANU
employees, the majority of LSB members are by default ineligible
to be LSB officers, or to evaluate the Director, since she is also their
employer and supervisor. Moreover, various relations through blood
and marriage among school board members are viewed as inherent
conflicts of interest from a Western perspective. Yet KANU’s strength
from the very beginning has been the powerful dynamic generated
by our unconventional, intergenerational learning ‘ohana. We are as
much a family as a school and the better for it.
Rather than viewing these issues simply as conflicts of interest, we
have opted to regard the various relations among LSB and learning
‘ohana members as assets. This includes our relations as offspring of
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Skyfather Wäkea and Earthmother Papahänaumoku, as well as our
mutual aloha for one another and our collective desire to be pono.
KS ÿOhana Feedback Survey SY 2008-09 (KANU)

School Quality Survey Spring 2008 (Honokaÿa Middle & High)

The school leadership works together with school staff
and the community to effectively achieve school goals
and focus learning.

KANU

Honokaÿa

71%

50%

ACCOUNTABILITY
The board is informed of
the school’s operational
processes, finances,
and the condition of its
facilities.

One main source of information for the LSB and others, including
KANU’s authorizer the Charter School Review Panel (CSRP), is
KANU’s annual End-of-Year Report. This report documents the
progress being made by KANU to meet school wide learning
expectations. According to HRS §302B-14 of the Charter School Law,
(“Accountability; probationary status; revocation of charter,”) each
LSB must provide to its authorizer, at a minimum:
•

The identification of adoption of benchmarks to measure
and evaluate administrative and instructional programs;

•

The identification of any innovations or research that may 		
assist other public schools;

•

The identification of any administrative and legal barriers 		
to meeting the adopted benchmarks, and 				
recommendations for improvements and modifications
		
to address the barriers;

•

An evaluation of student achievement within the charter
school;

•

A profile of the charter school’s enrollment and the 		
community it serves, including a breakdown of regular
education and special education students; and

•

An evaluation of the school’s organizational viability.

KANU’s LSB has delegated the above mandated yearly evaluation
of KANU’s progress to KANU’s Director who works closely with
various teams to create a substantive End-Of-Year Report, which
for SY 2008-2009 constitutes this Accreditation Study as approved
by the CSRP. These reports detail KANU’s ongoing growth from
year to year, provide clear guidelines about challenges faced by the
organization and highlight areas of improvement selected for the
upcoming school year. In the fall of each school year, the Director
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presents this report to the LSB who reviews and approves the
report before it is submitted to the CSRP and posted on our website.
Overall, these reports have proven to be an effective tool for the
LSB to determine the extent to which the purposes of the school are
being met. Moreover, the recommendations of the report enable
the LSB to chart KANU’s course for the following and subsequent
years as applicable. For example, in 2005, based on an End-Of-Year
Report recommendation, the LSB championed a school-wide reading
effort that has resulted in KANU students improving their reading
proficiency year after year. More recently, with the need to increase
HSA math levels, the LSB has fully supported school-wide efforts
to develop strategies to address math concerns and has requested
monthly reports from KANU’s Executive Team regarding the
implementation and success of these strategies. Overall, KANU’s
LSB has always recognized the importance of change and evolution
manifested in adjusting groupings, curriculum, scheduling, and other
operations to address specific student needs evidenced by a variety
of quantitative and qualitative data, including the Hawai’i State
Assessment (HSA).
The governing body
understands its
responsibility to support
the head of the school
and respect boundaries
which separate board and
administrative roles.

Rather than functioning as an impartial, external monitoring device
and sole authority, KANU’s LSB is an intricate part of a complex
structure of intergenerational learners who collectively are asserting
our right to Indigenous self-determination in education. KANU’s
charter (Article V11, B. Governing Documents) requires the LSB “to
empower the school staff to execute daily operations of the school
and progress toward meeting the goals of the charter contract.” Since
our establishment, KANU’s LSB has delegated the implementation of
KANU’s policies, values and long-range goals to Dr. Kü Kahakalau,
who has served as KANU’s Director since 2000. In addition,
the LSB has respected the boundaries which separate board and
administrative roles. Indeed, KANU’s LSB clearly understands its
responsibility to support the head of the school and has consistently
affirmed administrative decisions. In fact, KANU’s LSB has provided
invaluable encouragement and assistance to KANU’s administration,
especially in crisis situations, like unexpected budget cuts. As stated
earlier, the LSB stands fully behind the Director and to date there
have not been any major disagreements as to policy implementation
or administrative direction. In addition, the energy, passion,
commitment and intellect of the school’s founder and Director is
respected and honored by the LSB. Moreover, the Director’s strong
leadership and personality has proven to be of immeasurable value
to the school and to the LSB. As a result, the LSB relies heavily on
administrative initiatives and often defers to the Director and her
team of experts for critical decisions. The LSB also relies on KANU’s
Executive Team to determine agendas and assure compliance with
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applicable statues, rules and regulations.
Although the LSB understands the value of evaluating its Director,
its mandated makeup, as aforementioned, places it in a catch22, with subordinates of the Director, being asked to review their
employer. Understandably, an employer/employee relationship does
not constitute the distance necessary to provide a candid review of
the Director. After repeated requests by the Director to develop an
evaluation process, the LSB consented to evaluate the Director via
a self-evaluation. See Site Exhibit. As founder and visionary of the
school and the larger charter movement in Hawai’i, the LSB felt more
comfortable requiring an annual self evaluation, which the Director
continues to provide as requested. The LSB also conducts yearly
evaluations of the board in general, as well as asks each individual
member to complete a self-evaluation.
KANU’s LSB has a balanced, stable membership and a solid
performance record. At the same time, KANU LSB concurs with
school-wide communication improvement efforts initiated as part
of KANU’s self-study process. These recommendations encourage
KANU’s LSB’s to reach out to the external community and inform
others about the legal authorities, duties and responsibilities of
KANU’s LSB and KANU’s ongoing development and growth. In
addition, a survey was recently drafted which further intends
to educate and inform KANU’s stakeholders of the powers and
functions of the LSB, as well as assess the LSB’s effectiveness. This
survey has already been useful as a recruiting tool for new LSB
members.
STRATEGIC PLANNING
A regular review
and revision of the
statement involves
representation by the
schools constituencies
and approval by the
governing body.
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Over the course of the last 5 years, KANU’s LSB members have been
party to significant strategic planning and organizational capacitybuilding efforts involving a wide range of stakeholders. These
efforts have resulted in the development of several long range plans,
including a master facilities plan, a long range student enrollment
plan and a long range financial plan. These planning processes
have also solidified the public private partnership between KANU
and KALO, our 501(c)3 community partner. As we continue the
development of Kauhale ‘Öiwi o Pu’ukapu, extraordinary efforts
continue to be expended to assure long-term sustainability and a
minimal impact on the environment. This commitment to green
facility design and maintenance is fully supported by KANU’s LSB
and promoted throughout the entire learning ‘ohana. Our next
facility, currently in the planning, called Hälau Pöki’i, will be an early
childhood complex which will house KALO’s private Mälamapöki’i
infant, toddler and preschool program (ages 0-5), as well as KANU’s
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elementary program including KANU students from kindergarten
through grade 5. As a comprehensive 0-10 model, Hälau Pöki’i will
provide our youngest learners a seamless transition from preschool to
kindergarten and through elementary school.
Efforts involving the extended kanu o ka ‘äina learning ‘ohana,
including KANU’S LSB are progressing as we continue to chart
KANU’s future and prepare for the next decade and its anticipated
changes in the economy and the political climate. Readiness to
respond to these fluctuations has been a constant strength of KANU’s
LSB and continues to assure that KANU remains solvent. For
example, the recent economic downturn and a series of budget cuts
by the State of Hawai’i have resulted in a per pupil funding decline
by approximately 33 percent from $8,300 in SY 2007-08 to $5,700 in
SY 2009-10. This significant reduction in per pupil funding prompted
the LSB to research strategies to assure long-term sustainability. In
collaboration with strategists and fiscal analysts employed by KALO,
and with the support of an external financial analysis done by The
Nonprofit Finance Fund, we assessed our mission and programs
(what we do and why), capacity (ability to do what we do) and
capital (what we have and how it is distributed). This research is
helping to guide us towards our goal of economic sustainability and
longevity.
2008 DIP AMENDMENT
KANU’s research is also informing other LSB decisions, such as
the recent decision relating to student enrollment. In KANU’s
original DIP, we aspired to a total K-12 population of 250 students.
This number has nearly been reached and there are waiting lists
every year of students interested in joining KANU. Moreover, a
fiscal analysis revealed that increasing our enrollment to about
500 would significantly increase KANU’s economy of scale. This
number also more accurately reflects the number of learners in
the Waimea area who want a Hawaiian-focused education. Based
on current enrollment figures, financial sustainability plans, and
facility projections, KANU’s LSB chose to advocate for a gradual
and deliberate expansion of the student body. The approval to
expand to 500 students became official on December 11, 2008, when
the CSRP approved KANU’s DIP Amendment submitted by the
LSB. Hawai’i’s charter regulations require that any significant
amendments to the Charter, including new facilities and expanded
student enrollments, be approved by the school’s authorizer, which
in 2007 shifted from the BOE to the CSRP. Although various changes
to KANU’s original concept and structure occurred between 2000 and
2008, they were not deemed sufficiently substantial by KANU’s LSB
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to submit an official charter amendment.
KANU’s recent DIP amendment also included a request for an
official partnership between KANU and KALO’s 0-5 early childhood
education program, so that the two programs can merge into one
seamless 0-10 early childhood program. This approval prompted
the aforementioned drafting of an official partnership between the
KANU LSB and the KALO Board to enable financing for the future
development of Hälau Pöki’i through Bank of Hawai’i and the
United States Department of Agriculture (USDA). At this point,
we expect to break ground in Spring 2010. While ongoing growth
seems eminent, economic realities as well as community demand will
ultimately determine how fast and how large KANU will grow over
the next decade. No matter what the future may bring, any changes
will involve KANU’s LSB at all levels.
FUNDRAISING
To date, the LSB has not engaged in traditional fundraising. KANU’s
fundraising efforts have been at the executive level. In general,
KANU’s LSB looks to the Director and the school’s supporting
non-profit entity to provide additional funding to make up for
governmental shortfalls. For the past decade, millions of dollars
in grants, written by KANU’s Director and other KANU and
KALO staff and administered and managed by KALO have proven
invaluable assets contributing to KANU’s tremendous success
and our rapid, considerable growth. Throughout the school year,
KANU’s Director apprises the LSB of grants received and the
impact of this funding on student learning. Unfortunately, most
of these grants only provide funding for one to three years and
frequently come with many restrictions. This has convinced KANU’s
leadership to seek substantial, long-term supplemental income
through partnerships with external funders whose mission and goals
align with KANU’s and KALO’s vision. Such partners include the
Kamehameha Schools and the Office of Hawaiian Affairs, both of
whom have agreed to ongoing support.
EXTERNAL CHALLENGES
One challenge faced by KANU’s LSB and other Hawai’i Charter
School Boards continues to be an unwelcoming external climate
evidenced and influenced by decisions and actions by the Governor
and her Executive Branch, the Legislature, the Board of Education
and the Department of Education. This unfavorable attitude towards
charter schools on part of the system continues to significantly impact
our school community and ultimately our students. In fact, over the
years KANU’s LSB has dealt with an extremely archaic and hostile
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state system unwilling to follow the spirit of the charter school law,
particularly in the area of equitable funding. These confrontational
policies have required the LSB to intricately understand statewide
charter politics in detail in order to survive. Such duties go far
beyond those expected from a normal school board and have
required an inordinate amount of time and energy.
Indeed, in our attempt to drive educational innovation and
autonomy, KANU’s LSB and Executive Team have had to strategize
not just KANU’s movements, but become advocates for charter
schools throughout the statewide system. Since we first initiated
change in Hawai’i’s charter school law in 1999, representatives of
KANU’s LSB have played a significant role in Hawai’i’s charter
school movement. This includes serving on every committee, task
force, panel and board relating to charters, including Hawai’i’s
charter authorizer, the CSRP. This has also included actively
engaging each year in the statewide legislative process by authoring
charter school bills, and adding or changing language to existing
charter laws. In addition, we have been a fundamental part of the
statewide charter school budgeting process, directly impacting
statewide budgeting and legislative processes involving key state
agencies and the unions. KANU’s ExecutiveTeam also constantly
conducts education and outreach for the purpose of increasing perpupil allocations and other systemic support and is well known and
respected for its expertise and advocacy efforts.
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C. THE STUDENTS
KANU students reflect the rich cultural diversity of Hawai’i and
demonstrate a wide range of gifts, talents and interests. Through a
strong emphasis on values education that spans from kindergarten
through high school, students develop strength of character exhibited
through positive, caring behavior, intellectual and cultural curiosity,
a high level of motivation, and an eagerness to contribute positively
to our learning ‘ohana and to society. Four core values assist students
to develop their talents and interests to become positive contributors
to their ‘ohana and the extended community. These values include
aloha or love and respect for others, kökua or generosity of spirit
and human kindness, mälama or responsibility to self, family and
community as well as mahalo, an appreciation for the things/people
in our lives. Utilizing innovative approaches including hui or multiage learning communities and service learning, students become
involved citizens of their communities and the world.
Admissions policies
are clearly defined,
consistently applied,
and in accordance with
NAIS Principles of
Good Practice and HAIS
guidelines and applicable
non-discriminatory law.

KANU is open to students from Kindergarten through grade 12
with most openings occurring at the elementary level, primarily
in kindergarten. While our pedagogy is designed to help students
of Hawaiian ancestry achieve educational and ultimately lifelong
success, students of all ethnic backgrounds may enroll in KANU
as long as they make a commitment to perpetuate Hawai’i’s native
language and culture and strive to reach their highest level. In
addition, all students who enter kindergarten are expected to become
fluent speakers of Hawaiian by graduation. No student is denied
admission unrelated to the ability to enjoy the benefits of the school’s
programs, facilities, and/or services.
Application to KANU follows a four (4) step process. All new
students and their parents must complete an application, which
includes student and parent essays as well as at least two letters of
recommendation. If selected by KANU’s Admissions Committee,
students and parents undergo an interview process to assure
that KANU is the right school for them. Students are selected for
admission to KANU on the basis of available openings, cultural
engagement and interest as well as readiness for the school’s unique
programs and settings. In addition, family willingness to actively
participate in the educational process is an essential factor for
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admission. See Site Exhibit. All new students are initially accepted
on a provisional basis for the first school year. If academic and/
or behavioral concerns arise during the provisional period of
acceptance, or if there is a need for special services that cannot be
met, KANU may withdraw provisional acceptance. In all cases the
school retains the right to determine at its sole discretion whether
or not to select a student for admission or to re-enroll a student. To
assure that KANU continues to be the right match for our students,
returning students and their parents must complete a yearly written
re-application stating how they are fulfilling their academic, cultural
and personal goals , KANU’s mission, and how they are perpetuating
Hawai’i’s native language culture and traditions.
“I would like to return to KANU because this is the best school for me. I
love learning about my Hawaiian culture and being part of a huge family
that helps and supports one another. Every year I get better grades and feel
more confident. ” (Student, female, 8th grade)
DEMOGRAPHICS
Enrollment is stable and
sufficient for the sound
operation of the school.

Since our start-up; KANU’s enrollment has been stable with a
gradual 17 percent increase from 2000 to 2007. This is primarily
due to the fact that our enrollment has been capped by facility
limitations and constrained by our absolute commitment to adhere
to health and safety guidelines. Capping our enrollment has been
very difficult since each year more students apply than we are able
to accommodate. In addition, the number of students applying for
a very limited number of openings is increasing each year. Initially,
our goal was to have about 250 students in grades K-12. This number
was based on nationwide data which points to small size as a key
factor in school effectiveness. A recent DIP amendment explained
in the previous section, allowed us to increase our enrollment until
we reach our 500 students which is deemed as the ideal number
for the sound operation of the school. We anticipate this expansion
to happen in gradual increments over a 10 year period to no more
than 250 elementary and 250 secondary students. This growth
will be directly aligned with and dependent on the acquisition
of high-performance facilities large enough to house all students
comfortably and appropriately; as they engage in hands-on, project
based learning. To maintain our small school environment, KANU
essentially plans to evolve into two small learning communities, a
0-10 Early Childhood ‘ohana and a 6-12 Middle and High School
‘ohana, with the pöki’i or younger ones being taken care of by their
older peers.
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Cumulative Enrollment Data
School
Year

Students Females Males Title I SPED

Native Hawaiians

2007-08

149

48%

52%

38%

9%

82%

2008-09

189

47%

53%

45%

8.3%

81%

2009-10

218

51%

49%

52%

9.2%

77%

During SY 2008-2009, KANU increased our enrollment to 189
students, a 27 percent increase from the previous year. This increase
was directly related to the completion of Hälau Ho’olako, a 9,300
square foot high performance facility in January 2009. For SY 200910, we again increased our enrollment by 15 percent, as a result
of space for our elementary students becoming available after the
January 2009 move of all middle and high school students to Hälau
Ho’olako.
Our total enrollment as of October 15, 2009 is 218. The majority of
these students live in the Waimea area and neighboring communities,
including nearby Hawaiian Homes house, farm and pastoral lots.
Some students commute from as far as Kona, Hämäkuä and all areas
of North and South Kohala using private and public transportation.
KANU’s student population continues to be balanced between males
and females.
SPECIAL NEEDS
The Student Body
is appropriate for
the curriculum and
programs offered.

Since our start-up, KANU has been a U.S. Department of Education
Title I school. For SY 2008-2009, about 45 percent of KANU students
qualified for free and reduced lunch, while during SY 2009-2010, 51
percent qualify for free and reduced lunch. This means that over one
half of KANU students come from low-income families and live at or
below the poverty line. This number is somewhat lower than that of
other rural schools with large Hawaiian populations. This is because
a significant number of KANU students have parents who work at
KANU, or affiliated programs, and therefore earn wages above the
low-income level.
In keeping with traditional Hawaiian thinking, KANU believes that
all children have special needs as well as special gifts and talents.
However, within the province of school business, we are required
to distinguish a special needs population in accordance with federal
and state law. During SY 2008-2009, 8.3 percent of KANU’s students

38

The Students

I. THE LEARNING ÿOHANA

were identified as IDEA and during SY 2009-2010, 9.2 percent of
KANU students qualified for special education services. All but one
(1) of KANU’s IDEA identified students are of Hawaiian ancestry.
KANU’s special education rate is somewhat lower than the statewide
average of 10.3 percent. This is largely due to KANU’s philosophy
to mälama each child’s special needs on an individual basis. All of
KANU’s identified IDEA students are fully included in the school’s
program and receive their educational accommodations, as written
in their Individualized Education Plan (IEP), within our mainstream
groupings.
If required by their IEP, KANU’s IDEA students receive various
types of related special services. These include counseling services
provided by a part-time school-based behavioral health specialist
(SBBH) to KANU students in need of behavioral support. Providing
emotional support and an opportunity for KANU students to share
issues and challenges in their personal lives is a crucial piece of
KANU’s Pedagogy of Aloha which is designed to empower students
so that they can reach their highest level. Like many other KANU
students, special education students enter KANU with significant
deficiencies across academic, cultural and social areas including selfesteem. While at KANU, these IDEA identified students, like their
non-SPED peers, demonstrate marked improvement from year to
year. These improvements include basic skills, life skills and cultural
knowledge, as well as self-esteem and confidence while relating to
others.
As explicated in Chapter II, KANU has chosen to regard all students
as gifted and talented (GT), which means that 100% of KANU’s
population is labeled GT. Having an inclusive GT program, called
Aho Loa, aligns with the philosophy developed by Nä Pua No’eau
Center for Gifted and Talented Native Hawaiian Children which
provides services to all native Hawaiian students interested in their
programs. With most Hawaiian students who enter KANU being
much more aware of their weaknesses than their strengths, treating
each student as gifted and talented has resulted in a visible change in
their self-esteem and belief in themselves. Indeed, KANU’s strengthbased approach continues to significantly impact our students who
generally enter our school with little confidence in their academic
abilities and little or no hope for success in education.
“Having been part of the Aho Loa Yearbook class for two years now has
allowed me to really learn Photoshop.” (Student, female, 10th grade)
During SY 2008-2009, 81 percent of KANU students were of Hawaiian
ancestry. During SY 2009-2010, 77 percent are of Hawaiian ancestry,
18 percent Caucasian, 3 percent Asian/Pacific Islander, 2 percent
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Other. According to Department of Education (DOE) statistics,
statewide, native Hawaiian students accounted for about 28 percent
of the public school population. DOE figures further show the
Honoka’a Complex, where KANU is located, serving 43 percent
Hawaiians. KANU makes no distinction between Hawaiian and
part-Hawaiian. All are considered kanaka maoli, native Hawaiians.
Having high concentrations of Hawaiians who statistically score
below the state average on all educational performance indicators
poses significant challenges, particularly when it comes to meeting
Annual Yearly Progress (AYP) requirements established by the
federal No Child Left Behind Act (NCLB) and the DOE. At the same
time, KANU’s high concentrations of kanaka maoli facilitate the use
of traditional teaching and assessment techniques and support the
focus on traditional cultural values. This is further assisted by the
fact that regardless of ethnicity all KANU staff, students and families
make a commitment to actively perpetuate Hawaiian language,
culture and traditions.
“Although we are not Hawaiian, we are proud to be part of the KANU
‘ohana. The values taught at this school align with our values and we
are glad that our son is surrounded by staff and fellow students who care
about him and love him for who he is, a keiki o ka ‘äina who has known no
other place than Waimea for all his life. Mahalo nui for your aloha. It has
changed our lives.” (Parent, male, 6th grade.)
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Since our start-up, KANU’s average daily enrollment has been above
the statewide average for multi-level schools. For SY 2008-2009, our
attendance was five (5) percent higher than the state average and
seven (7) percent higher than the Honoka’a complex average. This
is a significant and positive feature because statistical trends show
Native Hawaiians having attendance rates far below the state average
as documented in Ka Huaka’i: 2005 Native Hawaiian Educational
Assessment which states that Native Hawaiian students continue to
experience “pronounced absenteeism.” According to our SY 08-09
School Effectiveness Survey, 93 percent of KANU’s students stated
that they enjoyed coming to school. There is no doubt that enjoying
coming to school positively impacts KANU’s attendance. In addition
to our attendance, KANU’s ongoing graduation rate of 100 percent
also far exceeds the statewide average of 80 percent and the Honoka’a
complex graduation rate of 76 percent. This is also extremely
noteworthy given that native Hawaiians lead the State in high school
drop outs and for decades have had the lowest graduation rates in
the State.
“I truly would love to come back to this school because this is my last chance
to prove to my family and myself that I can finish school and that I am not
going to be like the rest of our teens throughout Hawai’i that drop out, get
into drugs and have a baby.” (Student, male, 11th grade)
No KANU students were retained at the end of SY 2008-2009 which
is attributed to our multi-age groupings that provide extra time for
student growth and achievement, and to our flexibility to provide
students with opportunities based on ability rather than age. As a
small student-centered school, KANU has the prerogative to work
directly with a student and his/her parents when the student is either
below or above the academic level suggested by State of Hawai’i
standards. Moreover, as a result of strong school-home relations, we
are able to address student concerns resulting from family-related
issues and make sure that students are able to grow personally.
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Finally, by providing ongoing opportunities for cultural growth in
and out of the classroom, KANU is assisting our students to grow
culturally and learn how to deal with issues involving self-identity.
KANU’s flexibility significantly contributes to our ability to meet
students where they are and move them along a developmental
continuum at an appropriate pace.
GRADUATION DATA
In Spring 2009, 10 KANU seniors, or 100% percent graduated,
compared to 80% state wide and 76% within the Honoka’a Complex.
In the State of Hawai’i, high school completers are designated as
those who earn a BOE Recognition Diploma, a Regular Diploma,
or a Certificate of Completion. Of the 10 KANU seniors, four (4)
or 40% received a BOE Recognition Diploma. This percentage is
significantly higher than the average. For example, at Honoka’a
and Kohala High Schools only 27% of all graduates received a BOE
diploma, while in the Hawai’i Island District and Statewide only
30% of all graduates received a BOE diploma in 2009. Also, although
10% of KANU’s seniors were identified as IDEA, 0% received a
Certificate of Completion, compared to 2.2% at Honoka’a, 3.1% at
Hawai’i District and 1.8% Statewide. Moreover, KANU had 0 noncompleters compared to 12.8% at Honoka’a, 5.2% at Hawai’i District
and 4.1% State-wide. Of KANU’s ten 2009 graduates, 5 or 50 percent
are currently enrolled in college, including two students who are
attending a four-year college on the continent. All 2009 KANU
graduates currently in college are of Hawaiian ancestry, a significant
statistic given the low state-wide percentage of Hawaiian public
school graduates who enter college.

“I am proud to be a KANU graduate. This school has made me who I am,
a confident, happy individual, not afraid of challenges, always interested in
checking out new things and excited about my future. KANU has shown
me that I can be and do anything I want.” (Male, 12th grade)
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D. ADMINISTRATION, FACULTY AND STAFF
KANU’s administration, faculty and support staff are an intricate
part of our dynamic family of learners. As vital learning ‘ohana
members, KANU’s administration, faculty and staff come with
diverse expertise, talents and skills, which we pool to conceptualize
and realize our vision of a Hawaiian-focused model of education.
Guided by the principle of collectivity, each member brings valued
expertise and perspectives, so that our students are provided with a
balanced view of the world, which in turn shapes the way children
understand and see themselves and others.
Relationships among
students, teachers,
administrators and staff
are characterized by
mutual respect, trust,
support and honest
communication. Also,
teachers derive a strong
sense of satisfaction from
their work.

KANU’s staff is divided into three pro-active teams – Executive,
Instructional and Support – who work as a collaborative, cohesive
unit to deliver high quality programs that make learning meaningful
and fun. This triad of committed team members work together in
fluid and flexible groupings, which optimize the strengths of each
team member for the benefit of our children. All staff are constantly
reminded that they serve as important role models for our students,
their parents, the extended ÿohana, as well as our community. This
requires that all staff demonstrate behaviors and attitudes that move
the school toward its vision and mission.
With our haumäna at the center, KANU’s organizational model
illustrates how each team shares overlapping responsibilities
with all team members influencing our students. This model also
demonstrates the interrelatedness of all teams and the flexibility of
the various groupings. Each team depends on the support and input
from the other teams, putting into action the principle of collectivity.
All KANU teams are also responsive to parent and community
concerns. As a unified working group, KANU’s committed team
members provide the synergy to actualize our philosophy, vision and
mission and bring it to fruition.
KS ÿOhana Feedback Survey SY 2008-09 (KANU)

School Quality Survey Spring 2008 (Honokaÿa Middle & High)

The school responds to my concerns or suggestions in a
timely manner.

KANU

Honokaÿa

73%

58%
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In general, KANU employees contribute extraordinary efforts,
provide an invaluable wealth of knowledge and resources, and spend
an inordinate amount of personal time engaged in school, learning
‘ohana, and community activities. This includes officiating opening
and closing protocol, conducting ceremonies, and sharing other
cultural traditions including hula and `ölelo at various cultural events
for our Hawai’i Island community and beyond. These performances
showcase the broad range of knowledge, talent and experiences of
our staff and students. In addition, KANU’s staff and students share
our cultural expertise with other schools and the larger community
through annual performances like our hula drama, our Pu’ukoholä
performances, our annual Makahiki community celebration and
more. Cognizant of our emphasis on service learning projects,
KANU staff also willingly respond to requests for kökua from many
organizations within our community, which includes assisting with
setting up and/or working at community sponsored events.
THE EXECUTIVE TEAM
The administration
provides leadership for
the development of the
total school program,
including learning
expectations, curriculum
review and development.
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KANU is led by a united, well-balanced Executive Team consisting
of the Director, K-12 Administrator, K-12 Vice-Principal and Chief
Business Officer. These compentent and dedicated leaders bring
a wealth of diverse experiences to manage KANU’s day to day
operations and are responsible for the instructional program
provided to our haumäna, as well as the direct supervision of all
personnel under their direction.
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Our Director and founder Dr. Kü Kahakalau, is the visionary behind
our unique Pedagogy of Aloha and our efforts to create Hawai’i’s first
community-based intergenerational Hawaiian learning destination.
A long-time teacher of Hawaiian Language, Culture and History,
and the first person in the world to earn a doctorate in Indigenous
Education, she is recognized internationally as an educational leader
and expert in native ways of teaching and knowing. In addition to
directing KANU’s ongoing progress, she is also President of KALO
and Executive Director of Hälau Wänana Indigenous Center for
Higher Learning, fiscally administered by KALO. Hälau Wänana
currently includes a teacher licensing program, a professional
development and curriculum materials department, as well as
an Indigenous Research Institute. In addition, KANU’s Director
represents Nä Lei Na‘auao Native Hawaiian Charter School Alliance
on the CSRP, Hawai‘i’s charter school authorizer and sits on other
boards, including the Hawai‘i Island Burial Council.
Our K-12 Administrator, Patricia Bergin, is an educator with over
35 years of experience as a DOE teacher, as well as a DOE school,
district and state level administrator. As a former Hawai’i District
Superintendent, she brings extensive administrative and teaching
expertise, with the unique wisdom characteristic of a Hawaiian
küpuna. She holds both Bachelors and Masters Degrees in Education.
Ms. Bergin has also been intricately involved in Waimea and Hawai’i
Island community affairs serving on and chairing a host of boards.
Our K-12 Vice-Principal, Allyson Tamura, first joined the teaching
team of Kanu o ka ‘Äina Hawaiian Academy at Honokaÿa High
School in 1997 as a Math and Science teacher. In 2005, she returned
to work at KANU as our reading and testing coordinator and later
served as KANU’s K-5 Administrator. She has a Bachelor of Arts in
Psychology, and a Master’s Degree in Education.
KANU’s Chief Business Officer, Taffi Wise, has been with KANU
since our first start-up grant in 1999. With a background in law
enforcement and entrepreneurship, she skillfully maximizes KANU’s
limited resources and ensures that all applicable rules and regulations
are adhered to. As the fiscal expert responsible for KANU’s ongoing
financial growth, she is highly regarded in the charter community
for her business expertise. Since its inception, Ms. Wise has been a
valuable member of the DOE Superintendent’s Liaison committee,
and has been instrumental in finding solutions addressing the many
fiscal woes facing charter schools. She also serves as Executive
Director of KALO which under her direction has grown into a
financially sound, award-winning, multi-million dollar non-profit
organization.
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Directly responsible to the Local School Board (LSB) and with
delegated authority from the Board, the Director provides general
oversight and leadership in developing and accomplishing the vision
and mission of the school. While responsibility for policy formation
rests with the Local School Board, the Executive Team is responsible
for institutional planning and implementing policies established by
the LSB. Of equal importance is the collaborative effort of the team to
work with KALO’s fiscal/business office, which provides contracted
services to develop and manage KANU’s budget and take care of
purchasing after the budget is approved by the LSB.
The roles and
responsibilities among
administrators, faculty
and staff, particularly
with respect to decision
making are clearly
defined, communicated,
understood and regularly
reviewed.
The administration
provides leadership for
long-range planning
and provides leadership
for defining and setting
standards for the school
community consistent
with the schoolÿs
philosophy and goals.

The administration is
accessible to faculty
and staff and works
constructively with
teachers to achieve
the school’s learning
expectations.
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Under the Director’s guidance, the Executive Team is responsible for
the day-to-day operations of the school. Collectively, the Director
and the two K-12 School Administrators share responsibility for
student performance and behavioral expectations, teacher evaluation,
analyzing and evaluating instructional effectiveness, and improving
instructional delivery. The Chief Business Officer manages and
provides all contractual services to KANU, which include, but are
not limited to, site staff (custodial), human resources services, fiscal
services, school lunch, and facilities to name a few.
Executive Team meetings are held weekly to develop and evaluate
long and short term goals and objectives, provide direction, address
and resolve concerns and challenges, and maintain communication
with KANU staff, parents and larger community. Working in
conjunction with the Instructional and Support Teams, the Executive
Team shares responsibility for the development and implementation
of KANU’s unique Indigenous place and project based curriculum.
Moreover, the Executive Team is ultimately responsible for the
establishment and enforcement of rigorous, relevant academic and
Hawaiian cultural standards into the instructional program.
The administration is accessible to faculty and staff and works
constructively with teachers to achieve the school’s learning
expectations.
KANU’s Executive Team solicits and welcomes proposals from
teachers and other staff members and considers all suggestions
provided by our staff that benefits our students. In fact, KANU’s
Instructional Team regularly provides direct input and opinions
about curriculum, facilities planning, and professional development.
This is done through participation in planning activities, informal
conversations, as well as through our annual satisfaction survey,
which involves all staff, as well as students and their parents. Indeed,
KANU faculty frequently give up their personal time to provide
suggestions and participate in activities related to our ongoing
growth.
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Ideally, more opportunities to include interested teachers in our
ongoing dialogue would provide greater ownership and support
for various initiatives. Unfortunately, time and scheduling prevent
this from occurring as regularly as needed. At the same time, data
confirm that teachers and other staff feel like they are being heard by
KANU’s Executive Team and that their opinions are valued.
At no other school have I received the support I have from administration,
who treat me like ‘ohana, always there when I need help. (Teacher, female)
Teachers take an active
part in the design and
development of the
curriculum, which is
coherent and articulated
because a process is in
place to ensure this.

KANU’s Executive Team sets the master calendar annually
and provides the overarching framework and structure for hui
scheduling, based on input from teachers. Working within this
framework, teachers are given tremendous freedom to take the
initiative to plan their hui curriculum, incorporating all subject areas
as well as a cultural focus, which spans across the entire curriculum.
Project-based curriculum planning is a living, evolving process,
which means that the curriculum constantly changes. These changes
occur for a variety of reasons ranging from responding to formative
evaluations, to unpredictable external factors including weather,
changes in laws and regulations, and new developments on various
levels. Teachers work closely with their hui team members mapping
and adapting their curriculum using an agreed-upon template. These
maps are shared weekly during Friday meeting times, to assist other
KANU teachers to become better curriculum mappers, and keep
everyone aware of the progress of the various school projects or hui.
THE INSTRUCTIONAL TEAM

The administration
understands and
effectively employs the
individual strengths
of faculty and staff
in support of student
learning and growth.

KANU’s multi-talented teaching team is made up of highly
competent individuals who embrace the values that guide our
organization. Collectively this team has a wide range of content
area expertise, as well as significant strengths in Hawaiian culture,
language and traditional practices. This balance allows our
teachers to provide meaningful learning experiences incorporating
pedagogical innovations that integrate Hawaiian language, culture,
history, and traditions with rigorous academic content using proven
successful teaching practices to create relevance and rigor. These
strengths, coupled with personalized, individual attention and care,
ensure successful learning experiences for our haumäna.
KS ‘Ohana Feedback Survey SY 2008-09 (KANU)

KANU

Honoka’a

Teachers provide regular and timely feedback on
my child’s progress, including suggestions for
improvements.

76%

50%

School Quality Survey Spring 2008 (Honoka’a Middle & High)
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KANU’s Instructional Team is made up of dedicated teachers who
try hard to make learning meaningful and fun. While most small
rural schools annually experience high teacher turnover, KANU is
privileged to have a fairly stable staff. Twenty-one teachers have
taught at KANU between one and five years. The other nine (9) have
been at KANU between six and ten years. Of these, seven (7) have
been employed at KANU since our start-up in 2000. KANU’s staff
is relatively young with a median age of 43 years. From the very
beginning, our number of women faculty has been greater than the
men. During SY 2008-2009, there were 21 (or 78 percent) females and
six (6) (or 22 percent) males. During SY 2009-2010, the percentage
of females slightly decreased to 77 percent females, while the males
slightly increased to 23 percent. At the Executive Team level, females
amount to 100 percent; and only 10 percent of the KANU Support
Team is male. While we have tried hard to improve this ratio from
year to year, through conscious efforts to hire more males, KANU’s
male female ratio has remained a steady 1:4. This is unfortunate,
because the lack of positive male role models impacts all KANU
students, but particularly our male student population, who respond
exceptionally well to KANU’s male staff .
“I am proud to be a KANU teacher and have dedicated myself to doing the
very best job possible since first joining KANU. While it is not always
easy being one of only a few male teachers, I know that I am making a big
difference especially in the lives of our male students, many of whom do not
have positive male role models at home. This kuleana inspires me to be the
best that I can be at all times.” (Teacher, male)
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Although not all KANU teachers are labeled “highly qualified”
according to NCLB rules, KANU’s Instruction Team is highly
competent with lots of expertise and experience. Of KANU’s
teaching staff, 23 percent have special skills, 57 percent have a
bachelor’s degree, 13 percent have master’s degrees and 7 percent
of the faculty members also have doctorate degrees. In addition,
thirteen (13) of KANU’s teaching staff, including five (5) cultural
resources teachers, come with a strong background in Hawaiian
culture, language and history and are invaluable in keeping us
mindful of our Hawaiian connections. Ten (10) of KANU’s teachers
are highly qualified to teach in their area of certification. Another
nine (9) teachers are in the process of completing some or all of their
Praxis tests, in order to become highly qualified. Five (5) teachers
are currently enrolled in Hälau Wänana, which is assisting them
to become highly qualified. Two (2) KANU teachers just started
at KANU in Fall 2009, and plan to enroll in the upcoming Hälau
Wänana cohort, while two (2) instructional team members are
educational assistants and two (2) are küpuna, who are exempt from
NCLB regulations.
“Mahalo nui for KANU’s support to become a highly qualified teacher.
When I first started at KANU in 2000, I had no college education. KANU
paid for me to get my Bachelor’s degree and supported me through Hälau
Wänana. They also helped me study and pay for my praxis exams so that I
could become a highly qualified teacher. My family still can’t believe that I
was able to become a licensed teacher while working full-time at KANU. “
(Teacher, female)
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Since SY 2007-2008, KANU’s instructional staff has increased by
seven members or 30 percent. This is relatively consistent with our
student increase of 42 percent. The percentage of Hawaiian staff
has fluctuated from 76 percent during SY 2008-2009 to 65 percent
during SY 2009-2010. Notably, Caucasian instructional staff has
increased to 33 percent from 22 percent last school year. Caucasian
staff members at 41 percent were highest during SY 2007-2008.
During that year, several teachers relocated from the continent to
Waimea to work at KANU. However, unexpectedly high costs of
living forced them to return to the continental US after one year.
One hundred percent of KANU’s Executive Team is of Hawaiian
ethnicity, which is a much larger percentage than found in other
public schools in Hawaiÿi. Moreover, KANU’s Support Team is 70
percent Hawaiian. Having high percentages of Hawaiians is crucial
because these staff members provide positive Hawaiian role models
to our predominantly Hawaiian students. Regardless of ethnicity or
academic qualifications, the one quality that distinguishes all KANU
staff is an abundant supply of aloha and deep sense of caring for our
students.
“The teachers at KANU have been a large part of our daughter’s success.
They consistently push her to do her best while maintaining a sense of
‘ohana in the classroom. From the time we drop off our daughter till we pick
her up, she is excited to see her ‘aunties’. They have managed to get respect
and admiration from our daughter, in comparison to other schools where our
daughter would just get lost in the crowd. Because of the pride and love that
they have for our daughter, they have instilled a great work ethic.” (Parent,
female, kindergarten)
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KS ÿOhana Feedback Survey SY 2008-09

KANU

My childÿs school creates a learning environment where my child
enjoys going to school.

90%

During SY 2009-2010, KANU’s elementary program is served by
twelve (12) faculty members and one (1) educational assistant. Of
these faculty members, one (1) is a küpuna and three (3) teachers are
responsible for Hawaiian language and culture from kindergarten
through grade 5, in addition to their other teaching responsibilities.
Our elementary student teacher ratio is 1:9. At the secondary level,
nine (9) faculty members teach in four hui, or multi-age projects made
up of about 25 students. In addition, three morning core rotation
teachers for Language Arts, Mathematics and Hawaiian language
serve all 6-12 students. An additional faculty member provides
assistance to the Language Arts core teacher and one (1) resource staff
each assists with the Puÿukapu and Kauhale hui. Afternoon rotations
are taught by a Health, and a Physical Education teacher, with two (2)
Technology staff teaching computer technology. The Health teacher
also serves as senior project advisor assisting seniors with posthigh school plans and preparations. Overall, seventeen (17) faculty
members serve 105 secondary students, which amounts to a student
teacher ratio of 1:6.
Teachers and staff
members are well placed
with respect to their
teaching assignments
or specific duties
according to training and
experience.

Teachers and staff
take responsibility for
understanding how
decisions are made and
pursue constructive
means for participation
in those processes.

While instructional staff generally teaches in their area of
concentration, because of our small school environment, and our
multi-disciplinary approach typical of place based instruction, most
faculty members also teach outside of their disciplines. Because
of the low overall student teacher ratio, and our project-based
teaching approach, which frameworks teachers as guides on the side,
rather than the sage on the stage, KANU’s teachers in general feel
comfortable teaching outside of their discipline. In addition, KANU
teachers receive strong support from our K-12 administrators, who
make regular classroom visits to provide guidance and suggestions
for improving instruction and sharing best practices.
KANU’s K-12 teachers are as diverse as our students. The wide
range of faculty knowledge, interest, talents, and experience make
everyone an asset and allow us to learn from each other. KANU
encourages faculty members to share their expertise with other
colleagues and promote faculty attendance at conferences and
workshops for professional development. Faculty attending
conferences and workshops are asked to return and share their
learning experience with other colleagues. To share information
and allow our faculty to plan for our unique project-based approach
to education, we have set aside Fridays for teacher planning and
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professional development. As requested, elementary faculty spend
from 8 – 10 am with their students to teach essential Reading and
Math rotations, while secondary faculty have the entire Friday to
plan and meet. The Friday agenda allows time for teachers to meet
as hui and in elementary and secondary groupings. In addition,
the entire faculty meets to share information and ideas, address
problems and concerns and participate in professional development.
Significant time is also allotted for ongoing research and school-wide
initiatives. Although meetings are a full day, teachers continue to feel
that more time should be allocated for hui planning and dialogue.
Because teachers are at hui sites Monday through Thursday, time
spent with colleagues is valued. Administration is aware of faculty
desire for more time for collaboration and has made a conscious
effort to protect this time wherever possible and to hold to designated
time allotments for agenda items.
Teachers recognize and
use appropriate lines of
communication with all
elements of the school
community.

KANU’s teachers are an essential part of our larger learning
ÿohana and our primary link to our parents. Both elementary and
secondary teachers have advisees assigned to them and are in
regular communication with each advisee’s family. This allows for
the establishment of strong relationships between school and home.
Teachers call parents both when children are successful, as well as
when they have experienced a misstep or two. Parental involvement
at the elementary also includes joining teachers and students on
huakaÿi, including quarterly overnight camping trips into the
community. On these trips, teachers have a dual role in educating
the students, as well as their parents about each place and its unique
culture and history. These excursions serve to bond our families and
the school from the earliest years, building a foundation of strong
parent involvement and support.
As a family-based institution we believe in the strength of
relationships. As with biological families, it is important to address
issues and concerns promptly. When issues arise that impact the
larger group, these concerns are placed on the faculty meeting
agenda and are openly discussed during faculty meeting time where
everyone is able to have a say. Moreover, when possible, KANU
favors collaborative decision making, which creates buy-in and staff
satisfaction in the process. Because KANU has a relatively small
faculty, the open forum has proven effective in most instances. We
have found that more sensitive issues are best discussed directly with
the individual most concerned.
“KANU has really allowed me to grow not just as a teacher, but also as a
person. Through kükäkükä with administration I have been helped with
personal issues and supported in my growth.” (Teacher, female)
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THE SUPPORT TEAM
KANU’s Support Team consists of several resource teams under
the direction of team leaders or coordinators. These teams work
diligently to ensure that all parts of the organization flow smoothly.
The Administrative Team is an essential part of KANU as all
information, activities and actions are funneled through their
offices. The Administrative Team is led by the School Administrative
Services Assistant (SASA) who, along with three (3) clerical assistants
attends to clerical functions, manages record keeping, disseminates
communications and is the first point of contact for visitors to the
campus. This team serves a significant role operating two campuses
and ensuring that the entire school operates efficiently.
Another important asset to the school is the Technology Team,
which manages all aspects of technology, networking and multimedia resources to enhance student learning. This team is led by
the Technology Coordinator assisted by three (3) staff members. Of
these, two (2) work directly with students building their skills in
media production, graphic design, Smart Board and other computer
programs. Collectively the Technology Team is directly responsible
for trouble shooting computer problems, as well as the design,
printing and production of school publications, posters, books, flyers,
including our weekly newsletter. In addition, the Technology Team
is responsible for video production and creation of CDs and DVDs
of school events, as well as for the set-up of P.A. systems for events.
This creative staff shares their expertise with students and families
in and out of the class room, as well as through Hoÿokauhale after
school and evening classes.
The school coordinates
student support services
to promote effective
academic and personal
growth. Also, the school
makes adequate provision
for the academic,
personal, and secondary
school, and/or college
counseling for all
students.

A third component of the Support Team is the ÿOhana Support Team
(OST), which provides specialized support services to our haumäna,
who need a little extra time and assistance to succeed. This team
includes special services personnel for our IDEA identified keiki and
counseling support for elementary and secondary students. A K-12
special education teacher and educational assistant provide enhanced
services to address the specific educational challenges of some of
our students. As a full inclusion school, KANU’s special education
teacher and educational assistant work directly with students in
the regular classroom setting. A district assigned SBBH counselor
assists identified students requiring extra attention to manage their
day-to-day conduct. A half-time Student Services Coordinator (SSC)
works closely with support staff members handling all reports and
IEP conferences to comply with federal IDEA deadlines. KANU’s
Support Team also includes a ÿOhana Support Coordinator, who
provides first level interventions and guidance for students in need
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of counseling services and serves as a sounding board for students.
This ‘Ohana Support Coordinator works closely with our School
Parent Community Network Coordinator (PCNC) in planning and
coordinating our Friday GT program, after school and evening
programs, school wide events, activities and ÿohana gatherings.
KS ÿOhana Feedback Survey SY 2008-09 (KANU)

School Quality Suvey Spring 2008 (Honokaÿa Middle & High)

Discipline problems at our school are handled
appropriately.

KANU

Honokaÿa

76%

46%

KANU also contracts support staff from KALO, our non-profit
umbrella organization, including site, fiscal and human resource staff.
These staff are contracted and supervised by KANU’s Chief Business
Officer.
EMPLOYEE RECRUITMENT
Staffing at KANU poses unique challenges. An ideal KANU
teacher would be highly qualified in at least three (3) content areas,
experienced in Hawaiian instructional and assessment practices,
fluent in Hawaiian and English language, and well-versed in
Hawaiian culture and traditions. Most importantly, KANU’s ideal
teacher would have infinite aloha, understanding and tolerance, since
this quality has been identified by our students, as the most valuable
asset leading to student success. Understandably, we have not
always been successful in finding such candidates. At the same time,
based on student data, KANU’s Executive Team decided early on that
while academic qualification were very important, an individual’s
heart, or the aloha they have for our students, would be the deciding
factor in staff hiring, since one can always grow academic skills,
while it is nearly impossible to change an uncaring adult.
Teachers understand
their responsibilities to
and their role within
the whole school and the
total program.
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KANU welcomes staff of all ethnic groups and cultural backgrounds
provided that they make commitment to perpetuate Hawaiian
language, culture and traditions and agree to külia i ka nuÿu – strive
to reach their highest level. Typically, KANU teachers:
•

embrace the philosophy, vision , mission and values of the 		
school

•

have an abundant supply of aloha and deep sense of 		
caring for our students
		

•

have strong professional backgrounds and experience

•

demonstrate competency in multiple content areas
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•

possess and demonstrate core competencies of teaching

•

demonstrate willingness to be a part of the extended 		
learning ‘ohana

•

create an environment of aloha demonstrating a caring 		
attitude that fosters positive interpersonal relationships

•

teach from the heart

•

serve as coaches and guides in the learning process

•

are team players

•

commit to continuous professional development

•

enjoy teaching in the environment

Core subject teachers are selected for their content area strengths,
while hui teachers are hired based on their interest in working in
project based, culturally driven, multi-age interdisciplinary projects
aligned with academic and cultural standards. Instructional aides
are also hired to provide extra support where needed. By teaming
individuals with strong cultural foundations with individuals with
high academic qualifications we ensure that KANU students receive
a balanced curriculum. Having some teachers who have little or
no foundations in Hawaiian language and culture is not the ideal
situation. However, existing post-secondary programs have not been
able to produce our ideal teacher/KANU staff.
The school has fair
and consistent policies
and procedures for
employment of staff.

A continuous recruitment process is in effect at KANU. Interested
candidates are encouraged to forward a resume and letter of
interest to the Human Resources Manager indicating why they
are interested in teaching at this school. Applications are kept on
file and forwarded to administrators for review and consideration
when a vacancy occurs. Vacancies in specific shortage areas are also
advertised through the school newsletter, flyers, our website and the
local news media. Non-teaching vacancies are advertised similarly.
KANU’s hiring process begins with the Human Resources Manager
checking a candidate’s references. If satisfactory, prospective teacher
candidates undergo a two-tier interview process. An administrator,
teacher and secondary student conduct the first interview. We
decided to include 6-12 students in the interview process several
years ago, since most of our students are very keen at determining
if a potential teacher has the required aloha and is able to establish a
strong rapport with the students. Candidates receiving a favorable
recommendation from the first interview team are invited back for
a second interview with the Director, a teacher and a student from
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the hui where the vacancy occurs. The Director, in consultation
with the Executive Team, then makes the final decision to hire. At
all times, KANU staffing decisions are made based upon the quality
and strengths a candidate can offer to our students and help our
program grow. After the Director has made a selection, a background
check is conducted through fingerprinting. Once the background
check is cleared and verification of credentials is received, an offer
letter that includes a salary range in accordance with the appropriate
union salary schedule is forwarded to the candidate by the Human
Resources Manager. Upon acceptance, the candidate meets with
KALO’s fiscal team for employment processing and an explanation of
KANU’s benefits.
The administration is
committed to providing
a competitive, equitable
wage and benefit
program for all personnel
within the limitations of
the school’s resources.

The salary and benefits package for KANU employees is fair and
generous, with salary and benefits determined by a salary schedule
negotiated by respective union agreements. KANU’s package
includes Health Benefits with a Premium Conversion Plan and
Flexible Spending Accounts, Group Life Insurance and retirement
benefits from the Hawai`i Employees Retirement System, as well as
Tax Deferral Programs. In addition, KANU provides an additional
retirement benefit through the Simplified Employee Pension Plan,
a cafeteria plan of supplemental insurances supplied by American
Family Life Assurance Company of Columbus, Temporary Disability
and Long Term Disability Insurance as well as Cost of Living
Allowances and salary advances as needed. We have also provided
monetary tuition support for higher education degrees, including
numerous Hälau Wänana tuition waivers. Employer contributions
for these benefits are reviewed and determined annually. Although
there is no formal written policy to address faculty diversity, KANU
follows the spirit and intent of all federal, state and local employment
law and is committed to equal employment opportunity. The
employee handbook provides policy statements in this regard. See
Site Exhibit.

Teachers and staff
demonstrate professional
standards, are evaluated on a
regular basis, and are offered
opportunities for professional
growth. Also, the head of
school employs regular
evaluation of administrators
as a tool for fostering their
professional growth and for
assessing their effectiveness
in advancing the philosophy
of the school.

EMPLOYEE EVALUATION
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KANU utilizes a 360 degree assessment process to evaluate the
performance of all employees including teachers. This multi-pronged
method, which has been in place at KANU since 2004, solicits
feedback from multiple sources, i.e. the individuals themselves,
a peer, as well as their supervisor. In the future, we also plan to
include student and parents in this process. The 360 degree approach
focuses first and foremost on the development and ongoing growth
of each employee and allows individual staff to attain their highest
level professionally. Each year, all KANU employees select personal,
cultural and professional development goals to help them grow in

Administration, Faculty and Staff

I. THE LEARNING ÿOHANA

all aspects of their job. These goals become the basis for their 360
evaluation. Based on data collected, we find that this approach
provides many benefits, not just to the individual, but to the teams,
the school and ultimately to the students.
For one, this comprehensive process gives an excellent profile of
the employee, his/her strengths and areas for growth. Moreover,
the various components collectively present a balanced, multidimensional picture of each employee and his/her future place
within our learning ‘ohana. While the concept of multiple sources
of feedback is an excellent one, KANU teachers and other employees
continue to struggle to evaluate their peers and are often not as
discerning as they should be when asked to complete an evaluation
for a teammate. While neither the peer, nor the self-evaluation in
itself can be considered a 100% reliable source, triangulating these
data with data gathered by each person’s supervisor, allows us to get
a well-balanced and relatively accurate view of each KANU staff and
his/her ongoing professional, cultural and personal growth.
The administration
employs clearly defined
personnel policies in
supervision of faculty
and staff.

All evaluation documents become part of the employee file and are
housed in the Human Resources office at KALO, our supporting
agency for contract services. Copies of evaluations are added to
the employee professional portfolio, which all faculty and staff are
required to develop and maintain. These teacher portfolios serve
as an important evaluation tool and are an intricate part of our
supervisors’ evaluation. In addition these portfolios document each
teacher’s professional development, and include teacher-driven
research outcomes as they present both the teacher’s essential
question, as well as the findings of his/her research. These data are
an important part of our school wide research efforts. See Site Exhibit.

Teachers demonstrate
a commitment to
their own professional
development. The
administrative actively
supports the professional
development of faculty
and staff through
allocation of time and
the use of personnel and
fiscal resources.

KANU’s motto to külia i ka nuÿu expects all learning ‘ohana
members, including KANU’s administrators, faculty and staff to
continuously enhance their performance as professionals, acquire
new knowledge and grow on a professional, cultural and personal
level. As a result, KANU’s leadership supports ongoing professional
development and encourages all staff to participate in a wide range
of professional development opportunities throughout the year. This
includes participating in workshops, conferences, trainings, college
classes, cultural events and retreats. KANU employees interested
in pursuing specific professional development opportunities to
enhance their job performance skills and their cultural grounding
are encouraged to bring these to the attention of the Executive Team.
More often than not, cost for these trainings is fully funded by
KANU. In addition, throughout the school year, KANU employees
are offered a variety of training opportunities. Among these are
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mandatory DOE training, such as blood borne pathogens training,
and special education processes and procedure. KANU also offers
training in school bus safety driving, safe food handling, first aid
and CPR, as well as ongoing lifeguard and technology training to all
interested staff.
Teachers and staff
take responsibility for
understanding the
school’s employment
policies.

To prepare for the new school year, administrators, teachers and
support staff return to work two weeks before school begins. During
this two week orientation, we review the school’s philosophy,
mission and vision, our Pedagogy of Aloha. We also review changes
in policies and procedures, as well as our employee handbook. All
employees are expected to be familiar with all conditions of their
employment and for the content found in the handbook. In addition,
KANU’s staff works together to set direction and expectations for
the new year, including selecting the year’s thematic focus, and
aligning curriculum maps with state content standards and various
cultural standards, incorporated at KANU. Staff also participates
in training required of all state schools and engages in extensive hui
planning. KANU’s orientation also includes a faculty/staff retreat in
the environment, where staff are acculturated to Hawaiian traditions
and immersed in the core values, practices and protocols that are the
foundation of the school. These activities not only provide excellent
learning opportunities for faculty and staff, but set the tone for the
coming year. While important for returning staff, these two-week
orientation sessions are of special importance for new staff to become
a part of our learning ‘ohana and acclimate to our ways. Weekly staff
meetings during the school year, as well as quarterly Professional
Development or Teacher Work Days, build on the training provided
during the orientation and regularly incorporate additional
professional development to strengthen student learning.
As a Hawaiian-focused school, KANU places a strong emphasis
on Hawaiian cultural values and practices, including the Hawaiian
language. This focus on Hawaiian culture and use of the Hawaiian is
not meant to be exclusive of other cultures. Unfortunately, a strong
Hawaiian focus can be perceived as prejudiced by some, particularly
when impassioned testimony to our philosophy and beliefs is voiced,
or historical atrocities against native Hawaiians are shared. In an
effort to raise awareness of potential cultural, ethnic or racial biases
in themselves and their students, the Hawaiÿi Employer’s Council
was contracted to educate KANU’s faculty on appropriate behavior
and conduct, as well as how to provide balance to their perspectives.
When occasional accusations of biases arise, the administration is
diligent in proactively dealing with these issues immediately. As
with all programs serving one predominant minority population,
KANU staff are constantly reminded to be sensitive to the
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perspectives of all cultures and do our best to provide equitable
services to all.
“KANU has helped me to realize that being pro-Hawaiian does not mean
being anti anybody else. This was a huge lesson for me.” (Teacher, female)
COMMUNICATION
Teachers and staff
understand and support
the philosophy, goals and
policies of the school.

The impact of a team-based management structure is the fluidity
and synergy it provides and the relative ease for communication
to flow throughout the entire organization. As a unified ‘ohana,
KANU team members are committed to actualize our philosophy,
vision and mission and bring it to fruition. Collectively we recognize
the importance of communication and keeping all members of
our learning ‘ohana in the information loop. From our beginning,
KANU has understood the importance of a solid communication
network and is diligent in ensuring that the entire school and parent
community are kept informed through regular publications or
reports. This happens first and foremost through our aforementioned
weekly parent newsletter, the Hunehune Kalo. For the past ten years,
this publication has kept all members of our ÿohana appraised of
important announcements, events, activities and policies, student
learning, faculty and staff, legislative issues, just to name a few.
KANU also uses protocol and homeroom announcements as a means
for daily announcements to students, faculty and staff, or to remind
about Hunehune Kalo contents. In addition, since the beginning
of this school year, internal communications to all employees are
disseminated through a weekly electronic newsletter called Ka
Wehena.
KANU’s website, while under construction for some time, is slowly
becoming a versatile and popular tool to keep parents abreast of
important announcements and deadlines via the electronic posting
of our weekly Hunehune Kalo. In addition, our website includes
student applications/re-applications, important student and school
data contained in our annual reports, as well as information about
our unique Pedagogy of Aloha. A component of www.kalo.org,
KANU’s website also links to other KALO program sites and explains
our objectives as a Hawaiian-focused learning destination.
A School Effectiveness Survey distributed annually to faculty, staff,
parents and students is another communication tool that allows
KANU to obtain input about how we are doing. The results of the
survey are shared with the entire ÿohana through ‘ohana gatherings,
the Hunehune Kalo, and KANU’s End of the Year Report (EOY). See
Site Exhibit.
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Survey results are also shared with the student council. These
results serve to guide improvement efforts identified as areas of
growth. Although mostly favorable, 2008-2009 survey results,
along with student performance on the Hawaiÿi State Assessment
(HSA), revealed significant deficiencies in Mathematics which led
to the decision to make Mathematics instruction the top priority at
KANU and the school wide effort to increase student proficiency
in Mathematics. As mentioned in the previous section, KANU’s
LSB receives regular updates through a Director’s Report presented
at monthly LSB meetings to keep the board apprised of what is
occurring at the school level to help them make the critical decisions
and establish policies that are in the best interests of our haumäna.
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E. FAMILIES AND COMMUNITY
As an intergenerational learning ‘ohana, KANU is founded on a
belief system that builds on a strong sense of family to develop caring
and supportive relationships. In their innate wisdom, our küpuna
or elders knew the importance of family in education. They knew
that children naturally seek out and learn from their family first.
The importance of ÿohana to the native Hawaiian cannot be under
estimated. It is at the very heart of our existence. All members
of KANU’s learning ÿohana share accountability, leadership, and
responsibility for the children we serve. As involved members of this
unique family, we accept our kuleana or duties and responsibilities,
and are committed to improving learning experiences for all students
delivered in a safe, caring environment. We are fully cognizant
that Native Hawaiian children thrive and are capable of making
significant achievement gains in a culturally rich and responsive
environment. Armed with this knowledge, KANU has structured
our learning environment to provide the greatest advantage for our
students.
One chief strength of KANU is that we do not simply verbalize our
commitment to the Hawaiian value of ÿohana. Our actions and
school operations reflect constant and continuing efforts to actively
include parents, family and community members in all of the affairs
of the school. Indded the feeling of ‘ohana that permeates the
campus is real and evident. In typical Hawaiian tradition, students
respectfully address adults, including their kumu as “Uncle”,
“Aunty” or “Tutu,” and treat them as such.
KANU’s reach is intergenerational, extending from babies to our
küpuna or elders. Great value is placed on the wisdom and value our
elders have to offer to our children. At KANU we consciously invite
küpuna into our learning ‘ohana to share moÿolelo, manaÿo, ‘ölelo, oli,
hula and music directly exposing our students to the sources of past
knowledge. This allows them to better understand the present and
prepare for future world they will live and work in.
KANU prides itself on its our strong parental support and
involvement in the education of their children. In fact, parental
involvement is one of our greatest strengths. This is because KANU
was started by a group of parents, some of whom were educators,
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some business experts, some artists, some technicians, and so on. For
the most part, these founding parents still direct and guide the school
and provide the cultural foundations necessary for the perpetuation
of Hawai’i’s native language, culture and traditions. As a school
founded by parents, KANU consciously involves parents, family
and community members at an extremely high level. This includes
meeting regularly with parents, during events like our quarterly
‘ohana gatherings.
KS ÿOhana Feedback Survey SY 2008-09 (KANU)

School Quality Survey Spring 2008 (Honokaÿa Middle & High)

The families and the school can talk with one another
openly and with respect.

KANU

Honokaÿa

90%

70%

One main advantage that fosters familial relations among KANU
and our families is that most of our families are long-time residents
of Waimea and as a result generally know each other, or are related
through blood or marriage. In addition, more and more of our
current parents, about a third as of October 2009 are former students
of our Director or other KANU staff members. These second, in some
cases third generation, home/school relations, along with countless
official and unofficial family relations among our extended learning
‘ohana, by blood, marriage, adoption or otherwise, is invaluable in
making us a viable learning ‘ohana. As a rural Hawaiian community,
we continue the relations of aloha practiced by our küpuna, who
remained strangers only for one day. We truly are ‘ohana.
‘OHANA GATHERINGS
The school clearly
communicates its
philosophy, goals and
purposes to prospective
and current families.
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The first of our quarterly ‘ohana gatherings is a parent orientation
when school convenes in the fall. Students and their entire ÿohana
participate to obtain information about school policies, attendance
requirements, and dress code. Attendees also learn about KANU’s
unique educational programs and learning environments, the
school’s expectations of students as well as the expected parents’
role in supporting the students and the school. KANU’s orientation
also provides an opportunity for parents to ask questions of school
personnel in attendance. For many parents this is their first exposure
to KANU’s unique pedagogy which includes such novelties as
uniforms, residential programs and elementary research trips or
huaka’i that are an important part of our place-based learning
curriculum. Another important topic is the review of KANU’s
student handbook, which is handed out at the orientation and
details school-wide behavioral expectations for all students, staff
and parents. See Site Exhibit. Parents and ‘ohana members are
reminded that the purpose of these expectations is to ensure a safe,
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loving, positive and orderly environment conducive to academic,
social and character development of all students. KANU’s
quarterly ‘ohana gatherings also inform parents about larger issues
pertaining to education, child development, cognitive growth and
discipline. In addition, the gatherings provide a forum for dialogue
and for involving all parents, students and staff to share school
wide programs and issues. Attendance at this quarterly events are
rewarding as entire families make it a priority to attend, including an
exceptionally high percentage of Hawaiian fathers.
In addition to the initial introduction at the orientation meeting,
students and their families are further educated about KANU’s
expectations through various personal and written communications.
KANU works hard to make sure that clear explanations of all policies
and procedures are provided by faculty and administration during
admissions interviews, orientation meetings, ‘ohana gatherings and
advisor communications with parents. Expectations are further
regularly reviewed with students during morning and afternoon
protocol and in homeroom and written reinforcements of KANU’s
expectations and procedures appear in the Hunehune Kalo, Ka
Wehena, and the student handbook. KANU’s weekly family
newsletter also serves as a means to alert parents to volunteer and
assist with school activities. Responses to these requests have been
extremely successful. More recently, the school has re-established
the Hui Mäkua, a parent volunteer program which promotes parent
involvement in class and in other areas of the school including
landscaping, fundraising, recycling and a wide range of other
activities. The Hui Mäkua is designed to be coordinated and
managed by parents and assist in all aspects of KANU. Since our
start-up, parents have always been encouraged to participate and
take an active role in the affairs of the school.
KS ÿOhana Feedback Survey SY 2008-09 (KANU)

School Quality Survey Spring 2008 (Honokaÿa Middle & High)

My childÿs school encourages and welcomes me to visit.

KANU Honokaÿa
89%

54%

COLLECTIVE KULEANA
The school sets clear
expectations for student
behavior which are
appropriate to the
school’s philosophy.

One aspect of KANU’s program that necessitates a collective effort
involving school and home is KANU’s effort to provide students
with the skills, structure, and guidance that will enable them to make
responsible decisions about their behavior. Throughout the school
year, KANU staff teach, practice and review constructive behavior
with all students. When students have difficulty following through
with their responsibilities, the staff work closely with them to help
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find better ways to handle their behaviors and make pono decisions
that follow KANU’s vision and mission. This includes contacting
the student’s family to collaborate on effective behavior management
tools and consistent logical consequences that will help students
improve their behavior over time. KANU’s behavioral expectations:
aloha, mälama, kökua and mahalo provide an umbrella under which
policies and procedures for student conduct are communicated and
enforced. These specific expectations and procedures are thoroughly
detailed in the student handbook under the following sections:

There are established,
effective means of
communication between
home and school, and
parents understand
and make good use of
them. Also, methods
of reporting student
progress are informative
and consistent with the
school’s philosophy and
developmental needs of
students.
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•

Code of Conduct

•

Student Support

•

Discipline

•

Student Kuleana

•

Parent Kuleana

In the spirit of family, at KANU communication is open and frequent.
Parents are encouraged to contact the school throughout the school
year—whether it is to speak with their child’s advisor, to one of
their teachers, or to a KANU staff. If issues remain unresolved,
parents are encouraged to contact an administrator. Teachers and
advisors, as first level intervention for students, are encouraged to
call parents regularly to share positive occurrences or to alert parents
to academic or behavioral concerns. Parents are also invited to
attend LSB meetings to keep abreast of school affairs and voice their
concerns about any issue. At the end of the first and third quarter of
school, parents attend student led conferences to review the student’s
quarterly work performance. At these conferences, students share
their strengths and areas for growth with their parents as well as
their plans for improvement. In some project learning groups, such
as the Kauhale Project, parents or other family members participate
in on line forums that share the group’s activities. Parents also
participate in a school-wide survey which measures their satisfaction
with a variety of aspects relating to KANU’s effectiveness. As
mentioned previously, KANU’s Hunehune Kalo updates parents
and family members weekly on the affairs, issues, celebrations,
and programs of the school, and is an important part of KANU’s
communication efforts with our ÿohana which is an integral aspect
of the school. KANU’s End-of-Year Report is also made available to
parents, families and members of the community and constitutes a
wealth of information for prospective, as well as continuing parents/
guardians to understand the successes, as well as challenges that
our school faces. KANU’s LSB also continues to provide a unique
opportunity to learn about and become personally involved in
KANU at the governance level, with community, family, teacher
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and staff representatives elected periodically from pools of eligible
stakeholders (as described in Section II). Moreover, our recently reestablished Hui Mäkua offers parents numerous chances to become
actively involved. Moreover, as previously mentioned, there are
various employment opportunities and many `ohana members who
have wanted to have become employed at KANU or one of the other
programs affiliated with our nonprofit.
ALUMNI
The school informs
and involves in its
programs alumni
and other appropriate
constituencies beyond
parents of present
students.

As a small charter school with limited facilities, KANU’s student
population has remained relatively small. Consequently, to date
only 57 students have graduated from KANU since our start-up in
2000. To our knowledge most of KANU’s alumni are well adjusted,
productive citizen, pursuing their goals through higher education
or on the job training. As our facilities concerns are removed, we
anticipate that graduation numbers will increase in the future.
While there is no formal alumni association to date, there have been
ongoing efforts to invite alumni back to participate in school affairs.
For instance, alumni have participated in our evening community
Ho’olako programs, as well as our end of the year hula drama. We
also have several alumni who have been employed with us. New
efforts are afoot to promote greater alumni involvement in school
affairs. For one the school is currently engaged in establishing a
formal system to track and maintain alumni information. In addition,
our ten-year anniversary celebration of the school, which is being
planned for 2010, aims to actively engage alumni in this proud event.
COMMUNITY CONNECTIONS AND SERVICES
From its very beginning, KANU has been an intricate part of the
Waimea Hawaiian community. In fact, KANU consists in large part
of over one dozen a dozen plus extended and interrelated families
who collectively make up an important part of the Waimea Hawaiian
community. In addition, KANU’s community includes numerous
multi-ethnic supporters and families who are fully vested and
accepted into our community. Since 1998, KANU’s community has
worked closely together as an intergenerational learning ‘ohana, to
grow not just the programs of our school, but also other programs
affiliated with our non-profit organization. Indeed, the school
charter itself was the product of a series of community meetings
conducted by KANU’s founding families. As the school matures and
the need for improved facilities increases, parents, guardians and
other members of the community continue to be solicited to provide
input through series of public community meetings. These include
planning meetings about where the school should be situated, the
kinds of programs its campus should offer and the master planning
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of Kauhale ‘Öiwi o Pu’ukapu.
The school’s involvement
in the wider community
and its use of community
resources is consistent
with its mission and
philosophy.

The programs developed by KANU, and our nonprofit KALO, are
by no means limited to those benefiting KANU students. Since
the completion of Hälau Hoÿolako in January 2009, KANU’s entire
learning ‘ohana, as well as the larger community, have access to
technical, cultural, literacy, and career oriented educational programs
which are offered after school and during school breaks. These
programs have become possible, as a result of a three-year grant
from the US DOE. All Hoÿokauhale programs are advertised in the
Hunehune Kalo newsletter and on KANU’s website. In addition
to making our neighboring community aware of our Ho’okauhale
programs, the extended Kohala community is informed through
informational flyers, community events calendars and radio publicity.
Ho’okauhale program information is also disseminated via e-mail
advertisements, personal invitations and by word of mouth since
most of our families and staff reside in immediate and neighboring
communities. As of fall 2009, KANU students, their families and
community members can enroll in the following free educational
classes and workshops.
•

Computer Technology

•

Photography and Photoshop

•

Media Production

•

Hawaiian Language

•

Hawaiian Gardening

•

Children’s Literacy

•

Hula and Oli

•

Hawaiian Arts and Crafts

•

Canoe Voyaging

•

Hawaiian Storytelling

•

Kanikapila or Hawaiian ÿukulele, guitar, and singing
“ jam session”

•

Career Counseling

KS ÿOhana Feedback Survey SY 2008-09 (KANU)

School Quality Survey Spring 2008 (Honokaÿa Middle & High)

School activities are available to meet my childÿs interest
and talents.
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Hälau Ho’olako constitutes not only a high performance facility,
but also offers enough room for educational and cultural programs
sponsored by external organizations. As such Hälau Ho’olako
serves as a practice venue for local hälau hula and a meeting place
for Waimea community gorups . In addition, we are about to offer
Hawaiÿi Community College courses at Hälau Ho’olako to qualifying
KANU students, staff and members of the larger community.
There is no doubt that KANU is a widely recognized presence in the
Waimea community. In ten short years our school has established
itself as a major community resource and repository of Hawaiian
culture and education. In addition, we have contributed to a variety
of other community improvements, including the renaming of a park
to reflect is true Hawaiian name. Also, during SY 2008-2009 we were
successful in bringing the County of Hawaiÿi bus transit services to
the Hawaiian Homes community and Hälau Ho’olako, which has
provided increased mobility for Hawaiian Homes residents as well
as increased access to our programs. Finally with millions of dollars
of yearly revenues and over 70 employees affiliated with our vision,
KANU, KALO and our various programs are making a definite
impact not just on Waimea, but the Hawai’i Island economy.
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F. SUPPORT ORGANIZATIONS AND PARTNERS
As clearly evident from the previous sections, KANU is not your
average public school. As the first Hawaiian-focused public start-up
charter school, KANU is a product of a Hawaiian grassroots effort to
meet the needs of our Waimea community. KANU evolved into an
extended Hawaiian learning ‘ohana in the late 1990s, when a handful
of spirited Hawaiian mothers decided to pool our professional,
cultural and spiritual strengths to close the educational achievement
gap for our children by creating a quality model of education
grounded in native Hawaiian values and traditions that will allow
Hawaiian students to remain kanu o ka ‘äina. This effort was spurred
by Article X, Section 4, of Hawai’i’s constitution which states:
The State shall promote the study of Hawaiian culture, history and
language…The State shall provide for a Hawaiian education program
consisting of language, culture and history in the public schools. The use of
community expertise shall be encouraged as a suitable and essential means
in furtherance of the Hawaiian education program.
After waiting nearly two decades for the State to fulfill this
mandate, in 1998, this multiethnic learning ‘ohana decided to use
the national charter school movement to initiate a charter school
law in Hawai’i, which would allow Hawaiians to create Hawaiian
education programs in our communities consisting of language,
culture and history designed to meet our needs. As a result of intense
lobbying by our learning ‘ohana and others, Hawai’i’s legislature
passed Act 62, Hawai’i’s first official charter school bill, creating a
process whereby existing public schools and new schools could be
established as new century public charter schools. Act 62 states:
BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF
HAWAII:
The legislature finds that as long as a public school complies with the
requirements that it be free to all attending students, that its admissions
policies be nondiscriminatory, and that it comply with statewide
performance standards, a school should otherwise be free from statutory
and regulatory requirements that tend to inhibit or restrict a school’s ability
to make decisions relating to the provision of educational services to the
students attending the school. To nurture the ideal of more autonomous
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and flexible decision-making at the school level, the legislature supports
the concept of new century charter schools. The legislature finds that this
concept defines a new approach to education that is free of bureaucratic red
tape and accommodating of the individual needs of students to allow the
State to dramatically improve its educational standards for the twenty-first
century. Both existing public schools and new schools may be established as
new century charter schools, and these schools will allow educators to better
tailor the curriculum to enhance the learning of the students.
In 2000, KANU’s founding mothers used this charter legislation,
and the above cited mandate of Article X of Hawai’i’s Constitution,
to start-up Hawai’i’s first culturally-driven, family-oriented,
community-based public charter school. Moreover, from the very
beginning we have envisioned our school as a forerunner of a
Hawaiian system of education fueled by the innate knowing that
Indigenous people have a right to design and control our own
education.
Soon after the passage of Hawai’i’s charter legislation, it became
evident that the spirit of the law and the functional application of the
law were not in alignment. For example, even though continuously
reminded, the DOE controlled charter school office refused to
create a system of technical support as mandated by Act 62. Also
State funding proved to be much less than originally promised and
anticipated. Rather than waiting another generation shackled by
bureaucracy and red tape aimed to suffocate all educational reform
efforts, KANU’s founders decided to create our own system of
technical support through a private public partnership with a nonprofit that could become a model to the Hawai’i State Government.
On May 5, 2000, Kanu o ka ‘Äina New Century Public Charter
School received its official charter from the State of Hawai’i Board
of Education. By December 2000, our community created the Kanu
o ka ‘Äina Learning ‘Ohana, dba KALO, an IRS 501(c)3 charitable
institution in response to the obvious lack of support by the system.
The concept of a learning ‘ohana was first discussed at civic forums
on public education held in the 1990s. These learning ‘ohana were
to provide more than school community-based management; they
would nurture and care for an extended community of learners,
like a Hawaiian ‘ohana takes care of one another. Focusing on
this emphasis on familial relations, KALO has created a solid
infrastructure that allows KANU to be adaptive to community and
organizational needs, yet stay grounded in our founding values and
traditions.
During SY 2008-2009, as in previous years, KANU, through our
partnership with KALO, was able to procure benefits from an array
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of program grants. Specifically, during SY 2008-2009, KALO was
able to leverage 36 percent state funds provided to implement
KANU’s K-12 education component, with 64 percent of federal and
private support. Finding permanent sources to leverage KANU’s
inequitable state funding through a variety of partnerships has been
a huge step towards fiscal sustainability. Since 2000, KALO has
managed in excess of $50 million in grants from the federal and state
governments and in private funds. These funds have been used to
leverage KANU’s funds. A large portion was also distributed to the
other 11 Hawaiian-focused charter schools located on Kaua’i, O’ahu
and Hawai’i Island, where they are impacting entire communities.
Through steadfast cultivation efforts, KANU and other Hawaiianfocused charter schools were able to procure ongoing support from
the Kamehameha Schools (KS) in 2002 and more recently from the
Office of Hawaiian Affairs (OHA). These long-term partnerships
involve millions of dollars per year in per pupil matches, and have
been invaluable to Hawaiian-focused public charter schools. In the
case of KS, this assistance also includes professional development
and other services. Because the majority of our students and families
come from destitute economic situations, KALO also procured a
Temporary Assistance to Needy Families contract for SY 2008-2009.
This contract supported 10 feeder communities affiliated with Nä Lei
Na’auao – Native Hawaiian Charter School Alliance schools. Over
the past five years, approximately $6 million for delinquency and
teen pregnancy prevention programs have supported over 12,000
participants in these communities with amazing results.
Initially KALO was designed to function primarily as the non-profit
sponsor for a variety of grants. In addition, KALO was to hold any
assets acquired with grant funds for KANU. As such, it was hoped
that we could create a public-private partnership that would be
an ideal blend of State of Hawai’i economies of scale and private
industry flexibility. Indeed, KANU’s partnership with KALO brings
with it definite flexibility in the hiring of staff, issuing of contracts,
and the ability to procure the best and most cost effective vendors to
implement and facilitate program support. It has also enabled the
procurement of significant programmatic resources. In addition, a
network of partners and experts established by KALO is charged
with the core functions of interdisciplinary training, community
outreach and technical assistance, information dissemination
and research, along with human resource management, facilities
management, administrative and technology support, financial
management and assistance with compliance requirements and
interdisciplinary training. While a clear win-win partnership was
created over the past decade, both KANU and KALO achieved much
more than initially anticipated. In fact, both organizations are known
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for their impressive growth and recognized statewide as quality
models as evidenced by countless accomplishments and numerous
awards. For a small, underfunded public school, lacking facilities,
trained staff, and most of all, systemic support, KANU, with KALO’s
help, has made considerable contributions to public education in
Hawai’i. In addition, we have validated our assertion that Hawaiian
communities can design and control our own educational processes.
STATE-WIDE IMPACT
As mentioned previously, the responsiveness of KANU-KALO’s
partnership to a wide-range of opportunities has allowed us to grow
beyond our wildest dreams. While initially established solely as a
nonprofit agency to support KANU, since 2000, KALO has involved
into a dynamic family of Hawaiian-focused programs, which honor
the past, address the present and serve the future. In ten short years,
the partnership between KANU and KALO has evolved into an
award-winning multimillion dollar endeavor, as KALO continues
to expertly fiscally administer our family of quality programs that
fulfill the constitutional mandate of Article X, Section 4 of Hawai’i’s
State Constitution. Together we continue to provide direct culturally
driven programs to over 250 primarily native Hawaiian learners of all
ages in North Hawai’i. These learners and their families make up the
“lower case” kanu o ka ‘äina learning ‘ohana, comprised of hundreds
of ‘ohana members of all ages, ethnic backgrounds, academic
credentials, abilities and income levels. Indeed, through our various
partnerships, KANU and KALO have been able to contribute greatly
to the economic development of North Hawai’i, as well as other
rural communities with high concentrations of native Hawaiians.
Collectively KALO’s programs serve over 3,200 Hawaiian children
and families in Hawaiian communities on three islands. These
communities have been identified by Census data as Hawai’i’s most
destitute and economically depressed areas.
As substantiated by the Bank of Hawai’i Award for 2008 Native
Hawaiian Non-Profit Organization of the Year, KALO has earned
a solid reputation not only among the communities we serve, but
throughout Hawai’i. We have a sound business management
track record and a solid team of consultants who support our
efforts. Indeed, over the past decade our founders have developed
exceptional expertise and historical knowledge of Hawai’i’s charter
school movement and the communities we serve, unmatched by any
other organization. As a creative community-based organization
we are highly adaptable and able to respond quickly under virtually
all circumstances. As a quality business organization, we have
been able to bring together traditional values with modern business
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and compliance practices. In addition, KALO provides invaluable
support in planning our organization’s futures and creating a solid
community sustainability plan.
POST-SECONDARY EFFORTS
One of KALO’s programs. includes the aforementioned Hälau
Wänana Indigenous Center for Higher Learning, fiscally
administered by KALO. In addition to testing and disseminating
innovative culturally-based curricular, instructional and assessment
practices and providing culturally-based consulting services to
interested Indigenous communities globally, Hälau Wänana’s
Indigenous Research Institute has been on the forefront of Indigenous
educational reform worldwide by providing data on the impact of
Hawaiian-focused education on native student performance, utilizing
KANU as its primary laboratory school. These efforts contribute
considerably to Hawaiian education research.
Moreover, the Hälau Wänana Teacher Education Program directly
benefits KANU and other Nä Lei Na’auao school students. For
the past five (5) years Hälau Wänana staff has collaborated with
the Hawai’i Teachers Standards Board (HTSB) to attain provisional
approval as a State Approved Teacher Education Program (SATEP).
Hälau Wänana offers the first alternative SATEP in Hawai’i and
is the only program not affiliated with an accredited university.
With its third cohort, started in January 2009 underway, Hälau
Wänana provides an important choice in culturally-based teacher
licensing and professional development opportunities for all
interested in working with Hawaiian students. Hälau Wänana was
recently accepted by World Indigenous Nations Higher Education
Consortium (WINHEC) as a candidate for accreditation. This
honor has been ecstatically embraced by the KALO Board, who
has empowered Hälau Wänana’s Advisory Board to assist in the
transition of Hälau Wänana from a program of KALO to Hawai’i’s
first independent Indigenous Institute of Higher Learning. In
an effort to support Hälau Wänana on a long-term basis, KALO
established a long-term partnership with KS who is supporting Hälau
Wänana with a multiyear formal commitment. The partnership
between KALO and KS is of vital importance to our ongoing growth
and fills a critical need to support our children’s education with
qualified culturally trained teachers and staff.
EARLY CHILDHOOD INITIATIVE
In an effort to begin Hawaiian-focused education from as early as
possible, KALO staff also developed a bi-lingual early childhood
program called Mälamapöki’i, which is Hawai’i’s only bi-lingual

72

Support Organizations and Partners

I. THE LEARNING ÿOHANA

early childhood program and recognized widely as a viable early
childhood education model for Hawaiian communities. This
program provides preschoolers with in-depth exposure to the
Hawaiian language when the brain most easily learns language.
At the same time, students develop strong English pre-reading
and writing skills readying them for bi-lingual K-12 success. As
mentioned, a public-private partnership between Mälamapöki’i
and KANU’s Elementary program was recently formalized, and
curriculum alignment has been discussed for years. The next step,
eagerly awaited by all, is the anticipated opening of Hälau Pöki’i
Early Childhood Center in June 2011, which will make Hawai’i’s first
indigenous 0-10 early education complex a reality.
CREATING A LEARNING DESTINATION
With a lack of facilities as one of our primary obstacles, KALO
continues to involve KANU in all phases of our construction project
to build a green community learning destination called Kauhale
‘Öiwi o Pu’ukapu on 30 acres of Hawaiian Homes lands. This
intergenerational learning destination made up of multiple facilities
constitutes not just KANU’s home, but the home of all KALO
programs. In that respect, Kauhale ‘Öiwi o Pu’ukapu already directly
impacts not only KANU but the entire Waimea community. The
first of these facilities, a community multimedia center, was occupied
in January of 2009. Through a variety of partnerships, KALO was
able to initiate community buy-in as well as community-involved
development, planning and design for Hälau Ho’olako. KALO
was also able to procure construction and finance contracts from
diversified sources to include private foundations (27%), state
contracts (40%), and federal programs (33%). Our next step is to
combine the State bonding leverage available to infant and toddler
programs and a revised capital campaign approach to find funding
to build the above mentioned early childhood facility for our 0-10
age group that will offer a seamless educational transition for our
youngest learners. Leveraging public and private partnerships, we
hope to maximize our funding ability through a strategy of utilizing
the efficiencies and effectiveness of the stacked services approach. By
operating in real time in our Hawaiian community, we are leveraging
federal, state and private funds to coordinate public and private
services for KANU and its partnering programs. With the completion
of Hälau Ho’olako, KALO’s first facility in January 2009, there is a
renewed focus on master planning and articulating a long-range
vision for our 30-acre learning destination.
Kauhale ‘Öiwi o Pu’ukapu is a result of multiple partnerships
between KANU, KALO, the Department of Hawaiian Homes Lands,
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the Office of Hawaiian Affairs and other public state agencies which
have joined us to initiate community success. While we are receiving
lots of support from our public and private collaboration involving
Kauhale ‘Öiwi o Puÿukapu, we are still struggling to receive technical
support from Hawai’i’s public education system. This excludes the
Charter School Administrative Office (CSAO), which has diligently
supported KANU since the agency was first established in 2004.
Under the supervision of KANU’s authorizer the CSRP, the CSAO
continuously advocates for KANU and other charters within
Hawai’i’s adversarial state system innately resistant to change and
decentralization.
Despite immense obstacles, in ten short years, KANU and our
primary support organization, KALO, have assembled an impressive
array of expertise and resources. Moreover, we have been able
to balance KANU’s rather rigid public entity status with KALO’s
flexibility, adaptability and efficiency as a private nonprofit
organization. This has resulted in the creation of a dynamic, viable
public-private partnership that has truly empowered our community.
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ALOHA KEKAHI I KEKAHI
This ÿölelo no’eau, which promotes reciprocal love, affection, compassion, kindness
and care drives KANU’s Pedagogy of Aloha. For over a decade, KANU students
have consistently identified aloha, or the fact that someone enthusiastically and
visibly cares for them and their education, as the most important factor for KANU’s
individual and collective successes. While KANU promotes all Hawaiian values, we
believe that aloha is the most important, primary ingredient for a successful model of
education, not just for Hawaiians but for all learners.
Chapter II describes KANU’s Academic Program and features exciting innovations
that establish KANU as a pioneering, one of a kind Indigenous model of education.
This chapter also explicates how our research-based foundations continue to develop
KANU’s unique Pedagogy of Aloha, which shapes our instruction, curriculum and
assessment. Chapter II also introduces our elementary and secondary programs and
the place and project-based techniques employed by our teaching staff.

II. THE ACADEMIC PROGRAM

A. INNOVATION AND RESEARCH
Administration and
faculty regularly reviews
curriculum, taking into
account current theory
and research, larger
community issues where
applicable and changing
student needs to maintain
an effective instructional
program for students. Also,
the Elementary Program
curriculum is regularly
reviewed by the school, and
modified as needed, in light
of current research and
the world into which its
graduates will proceed.

Many aspects of KANU are not only unique, but also extremely
innovative. Indeed, KANU’s history, our composition and our
approach are undeniably pioneering. These innovations are a result
of a variety of factors. For one, KANU is designed specifically to
serve a predominantly native Hawaiian student population. This
requires that we address the propensities, learning styles and
preferences of native Hawaiian learners and adjust not just our
instruction, but also our curriculum and assessment practices to
align with Hawaiian paradigms and practices. This has resulted in
the development of a unique way of education we call Pedagogy of
Aloha, which is explicated in detail in the next section. While most
of KANU’s culturally-based approaches are not necessary new, they
are innovative in their alignment with 21st century educational
paradigms.
Another aspect that distinguishes KANU from other K-12 public
and private school models, is the fact that KANU is the creation
of a dynamic Hawaiian learning ‘ohana, which was introduced
in Chapter I. As stated, this ‘ohana uses the Hawaiian tradition
of kükulu kumuhana – the pooling of many strengths: physical,
intellectual, organizational, and spiritual strength for a common
purpose. Our collective goal is for our children, our grandchildren,
our nieces and nephews, and other children in our community to
experience a quality culturally-driven education that prepares them
to thrive as kanaka pono in the 21st century. While the practice of
kükulu kumuhana is thousands of years old, it is innovative and
novel in terms of a Hawaiian community designing and controlling
our own K-12 education. Like no other K-12 school in Hawai’i, at
least to our knowledge, KANU is truly Hawaiian grassroots, made
up of kanu o ka ‘äina, plants of the land, natives of the land from
generations back. This make-up has many strengths, but also brings
with it its unique dynamics and challenges.
KANU is also avant-garde in that it is part of a larger communitybased P-20+ effort, we call womb-to-tomb. This intergenerational
approach to education aims to cultivate compassionate, highly
skilled learners of all ages, able to function in multiple settings and
situations who work towards a sustainable Hawai’i.
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This P-20+ community-based effort clearly distinguishes us from
other models and includes not just the creation of a seamless wombto-tomb framework of education, but also the construction of a
self-sustaining, intergenerational kauhale or Hawaiian learning
destination designed to enable the entire learning ‘ohana to flourish.
Another factor that distinguishes KANU is our emphasis on
research and our position from the very beginning as an Indigenous
action research project. This means that from our start-up we have
postulated theories about Hawaiian ways of learning and knowing
based on the knowledge of our küpuna and put these theories
into practice. These practices then continue to be evaluated and
adjusted based on what works and what does not. As a result,
all improvements are continuously tested and refined which in
turn assures that KANU remains innovative. The diagram below
illustrates KANU’s action research process. However, rather than
being one dimensional, as it appears on paper, this process is actually
spiraling upwards.
KANU’s ACTION RESEARCH MODEL

KANU’s founders have been involved in Indigenous research
for over two decades. The first phase began in the 1980s when
KANU’s founder and primary researcher and her husband, who
has been our primary co-researcher, started to engage in informal
observations of the needs and learning styles of their Hawaiian
students, affirming DOE and private efforts to address these needs.
Both were teaching Hawaiian language and Hawaiian Studies within
Hawai’i’s elementary and secondary public school system. These
programs were part of a variety of Hawaiian-focused programs
initiated after the aforementioned passage of Article X of Hawai’i’s
State Constitution in 1978, which calls for a program of Hawaiian
education.
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Teaching Hawaiian subjects meant that most of our students were
primarily Hawaiian, because although the 1978 Constitutional
Amendment recognized the Hawaiian language as a State language
making it count as a college prerequisite language requirement,
at that time most DOE counselors in Hawai’i steered collegebound students away from taking Hawaiian as their language
requirement. Coincidently, these same counselors also steered
Hawaiians away from considering college. Instead, the DOE,
in partnership with private organizations like the Kamehameha
Schools in the 1970s and 80s, began to create special “Hawaiian”
remedial, hands-on programs, targeting particularly Hawaiian high
school students. However, rather than preparing them for college,
students are provided with “alternative” and “special motivation”
education. These remedial programs generally have low or no
academic expectations from their usually exclusively Hawaiian
participants, and emphasize the stigma that Hawaiian-focused
education - like everything else Hawaiian - lacks academic rigor.
They also assure that particularly Hawaiian men continue to be
drastically underrepresented among college graduates, but notably
overrepresented in Hawai’i prisons and drug and alcohol abuse
programs.
In 1993, our research became somewhat formalized with official
research questions being posed focusing on Hawaiian learning
styles. This research was initiated to evaluate the success of a series
of Hawaiian-focused summer cultural immersion programs for
Hawaiian children, youth and family members. In 1996, KANU’s
primary researcher got accepted into a Ph.D. program in Indigenous
Education, where she developed and articulated an innovative mixed
research methodology called Indigenous Heuristic Action Research.
This research method was first used to gathere qualitative and
quantitative data measuring the impact of Kanu o ka ‘Äina Hawaiian
Academy on native student performance. This Hawaiian-focused
school-within Honoka’a High School was implemented by the
research team between 1997 to 2000.
KANU’s unique research methodology is Indigenous in that
its research protocol is consistent with native Hawaiian values,
traditions and practices. It is heuristic in that it follows the heuristic
method, a multi-phase process described by Clark Moustakas in
Heuristic Research: Design, Methodology, and Applications. Finally
Indigenous Heuristic Action Research directly involves a multifaceted longitudinal action research project, involving hundreds of
co-researchers, with several interconnected projects conceptualizing
and testing viable Hawaiian-focused educational strategies and
assessing their individual and collective impact on native Hawaiian
students.
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KS ‘Ohana Feedback Survey SY 2008-2009 (KANU)

School Quality Survey Spring 2008 (Honoka’a Middle & High)

KANU Honoka’a

The school continually seeks ways to improve teaching
and learning to promote student achievement.

71%

48%

		
Our third phase began in 2000 when KANU transitioned from a
Hawaiian Academy to a K-12 charter school. This phase fully came
to fruition in 2003 with the creation of the Hälau Wänana Indigenous
Research Institute. This allowed KANU to officially take on the title
of laboratory school. This transition to become Hälau Wänana’s
primary laboratory school was natural since both entities share
a common founder, and therewith a common genesis, as well as
physical proximity, philosophical alignment and much more.
Rather than focusing our research on the ongoing failure of Hawai’i’s
current public education system to meet the needs of Hawai’i’s
native student population, KANU’s research team from the very
beginning chose to implement a strength-based approach to provide
data that will assist Hawaiians in our efforts to attain the right and
the resources to control our own educational process. In other words,
by measuring the impact of Hawaiian-focused education on native
Hawaiian students attending KANU and other NLN schools, we aim
to prove that we have the capacity to control our own educational
process which we hope some day soon will lead to Hawaiians
getting official control over our own education. Furthermore, by
studying how Hawaiians learn best, we are able to develop and refine
curriculum, and instructional and assessment approaches that allow
Hawaiians to meet or exceed national, as well as cultural standards.
The chart below explicates the development and scope of KANU’s
research efforts over the past two decades:

Phase I

Phase II

Phase III

Phase IV

Dates

1980s-1997

1993-2010

1997-2000

2000-2010

Types

Informal
obsevation

Participatory
Action Research

Ph.D. Thesis

Laboratory
School

Primary
Researcher

Kü Kahakalau

Kü Kahakalau

Kü Kahakalau

Kü Kahakalau

Primary CoResearcher

Nälei Kahakalau

Nälei Kahakalau

Nälei Kahakalau

Nälei Kahakalau

5-10 Hawaiian
Teachers

3 DOE Teachers

40+ CS Teachers

Other CoResearchers
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Research
Group

Hawaiian
language,
history, studies
DOE students

Kükulu
Kumuhana
residential
camp participants

KANU o ka
ÿÄina Hawaiian
Academy students

KANU o ka
ÿÄina NCPCS
students

# of
students

200 per year
(K-12)

25 per summer
(P-20)

100 per year
(9-12)

100-240 per year
(PK-12)

Methodology

Observations,
Informal Action
Research

Action Research

Indigenous
Heuristic
Action
Research

Indigenous
Heuristic
Action Research

As primary laboratory school for Hälau Wänana’s Indigenous
Research Institute, not just KANU’s leadership but all of our staff
automatically become an intricate part of the research process. At
the beginning of each school year, all KANU staff members craft an
Essential Question (EQ), which they aim to answer via observation
over the next 12 months. Answers to these EQs are included in
their professional portfolio as well as shared orally with their
peers and KANU’s Executive Team. KANU staff also assists with
collecting individual and school-wide qualitative and quantitative
data covering a student’s history at KANU (ideally K-12). The
main purpose of this research is to measure the impact of place- and
project-based culturally-driven education on student performance.
Outcomes of this research are analyzed in KANU’s End-of-Year
reports presented at countless local, national and international
research conferences and have been published in several journals.
The list below contains the type of data that have been collected and
analyzed from 2000 to present. See Site Exhibit.
1. Quantitative Data:
•
•
•
•
•
•
•
•
•
		
•
•
•

Biographical and Attendance Data
HSA scores
DRA (Reading Assessment)
Semester Grades
Behavior rubric on report card
GLOs on report card
Yearly progress in Math
Yearly progress in Hawaiian Language
Pre/post tests in key subject areas (Reading, Writing,
Math)
Student Surveys
Parent Surveys
Other quantitative tests (SAT, ACT, ASVB etc.)
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2. Qualitative Data:
•

Semester Report Card comments

•

Quarterly progress report comments

•

Student reapplication comments

•

Parent reapplication comments

•

Behavior record (offenses, consequences)

•

Middle and High School completers Case Study

•

Teacher/Staff Action Research

INDIGENOUS RESEARCH METHODOLOGIES
All of KANU’s various research projects align with Indigenous
research methods in terms of the selection of topics, methods of
data collection, forms of analysis, and the way in which information
is presented and disseminated. KANU’s Indigenous Heuristic
Action Research also supports research paradigms developed by
an Indigenous Canadian scholar in Australia who views research
as ceremony. This research frameworks Indigenous researchers
as knowledge seekers who work to advance Indigenous ways of
being, knowing, and doing in a constantly evolving context, as they
develop relationships with ideas in order to achieve enlightenment
in the ceremony of maintaining accountability to all relations. As
Indigenous peoples, we believe that relationships shape Indigenous
reality. They are also vital to reality itself. Our research then aims to
cultivate and strengthen the relationships between all of the members
of our learning ‘ohana, as we practice Indigenous ways of knowing.
As an Indigenous school, KANU also aligns with the basic tenets
of Indigenous teaching and learning, which make it inherently
culturally-driven, place-and values based, political, deeply personal
and inclusive of the spiritual world. KANU asserts that:
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•

Hawaiian knowledge structure differs significantly from 		
Hawai’i’s current system of education.

•

When Hawaiian culture, language and values are integrated
into the pedagogical process at all levels, education has
its deepest relevance and meaning for native children.
As result, students are able to learn, grow and excel both in
the academic setting and in life.

•

A quality Hawaiian curriculum integrates the natural
environment at all levels.
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The Elementary Program
instructional techniques
are regularly reviewed in
light of recent research
about pedagogy.

•

As an indigenous people, Hawaiians have the right to
designand control our own education.

•

Successful educational reform must emanate from
community needs, be driven by community members and
controlled at the community level.

•

Hawaiians can succeed in the 21st century without having to
give up our cultural values and traditions.

•

Collectively, Hawaiians and all who support Hawaiian
focused education can create a thriving, high-quality,
community based, culturally-driven, family-oriented system 		
of Hawaiian learning that meets the needs of Hawaiÿiÿs largest
ethnic public school population.

KANU’s innovative Pedagogy of Aloha is grounded in both theory
and practice, including ongoing in depth studies in Indigenous and
Oriental-based epistemology, educational theories and practices,
as well as relations and collaborations with Indigenous scholars,
researchers and educators like Oskar Kwagaley (Yupik), Gregory
Cajete (Taos Pueblo), Linda and Graham Smith (Maori), and others
who advocate for native control over native education. KANU also
continues to be inspired by Paulo Freire’s process of conscientization
and his emphasis on dialogue and mutual respect or aloha among
all involved in the learning process. In addition, we love Freire’s
emphases on developing transformative theories and practices that
include not just technical, scientific, and professional development,
but also the development of dreams and utopian visions for the
future. These theories continue to drive our vision, even in the face
of nearly insurmountable obstacles in the form of ongoing lack of
funding and systemic support as a “public” school not allowed to
charge tuition. In Pedagogy of Hope, Paulo Freire writes, “There is
no change without the dream, as there is no dream without hope.”
One of the most powerful results of KANU’s Pedagogy of Aloha is
our Hawaiian küpuna, after having viewed one of KANU’s annual
hula drama, or other authentic performance-based assessments, with
tears in their eyes exclaiming: “Now I know there’s hope!”
KANU’s emphasis on aloha or positive, familial relations among all
involved in the learning process is widely recognized by Indigenous
educators, researchers and students, including hundreds of KANU
students, as the most important change agent in education. KANU
believes that living Hawaiian values, especially aloha, must come
from within. People cannot, and will not, behave with aloha, if
they carry personal or historic baggage. To assist KANU staff and
students in “unpacking their baggage”, we have institutionalized
daily practices like beginning and ending the day with Hawaiian
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protocol, and establishing a caring atmosphere of aloha which
permeates all KANU sites and has been identified by the students
themselves as the defining factor for their sudden significant
successes in education.
Student connectedness is inherent in all of our programs as well as
our efforts to come together as an interconnected learning ÿohana.
Helping students recognize who they are, where their talents lay and
how they are connected to Hawaiÿiÿs people and places is KANUÿs
purpose. KANU believes that all children are gifted and that they
should be given the opportunity from kindergarten on to find out
what their individual gifts and talents are. In addition, once the
students are aware of their gifts, they should be allowed to develop
these talents to their highest level. In order to allow students to
explore and develop their unique gifts and interests as well as attain
essential career and life skills, KANU provides an inclusive Gifted
and Talented (GT) program on Friday mornings for grades K-12.
Course offerings include a variety of elective technical, environmental
and cultural arts courses. Students in grades 6-12 are also provided
with ongoing career exploration opportunities during this Friday
block.
21st CENTURY PARADIGMS
Creating and maintaining positive relations also constitutes an
important component of affective education, defined as that part
of the educational process which concerns itself with the attitudes,
feelings, beliefs and emotions of students. Central to affective
education is the acknowledgement that students’ feelings about
themselves as individuals, and as learners, as well as their attitudes
about their teachers and areas of study can be at least as influential
as their actual ability. At KANU, we try hard to make learning
fun and to support each student’s diverse needs. We also aim to
establish personal familial relations between students and teachers,
where students know that our staff truly cares for them and is there
to support them at all levels. While at times these relations can
become very complex, complicated and onerous, KANU’s focus on
aloha kekahi i kekahi, to love one another, as our primary behavioral
expectation for all students, staff and learning ‘ohana members, is
working. Remarkably, KANU’s Pedagogy of Aloha is empowering
especially those students labeled uneducable by Hawai’i’s public
school system.
“We would like to thank KANU for rescuing my child from becoming a high
school dropout; she has shown so much growth from your Hawaiian way of
educating and inspiring.” (Parents, female, 11th grade)
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As a 21st century research-based model of education, KANU
is designed to address a rapidly changing world filled with
extraordinary new problems, as well as exciting new possibilities
for Hawai’i’s native people, for island residents and for the global
community.
Addressing these complex challenges requires a new modern way of
teaching and learning. This way must be bold, flexible and creative;
it must not be afraid to break the mold. Many tenets of current 21st
century educational reform efforts have their roots in the theories of
20th century educational reformers like Dewey, Steiner, Pestalozzi,
Costa, Davies, Kallick and Australian Graham Ellis-Smith, author of
Ancient Land-Current Connections, who accentuates the importance
of the environment and the innate spirituality of nature not just in
education, but in life.
“KANU meets my most important goal which is to teach my children the
importance of respect. Respect for the land and all its surroundings, what
the land can provide our bodies physically and spiritually.” (Parent, female,
1st grade)
KANU integrates many of these theories and practices as we
aim to nurture and develop the actual interests of each student
in communication, exploration, artistic expression and cultural
perpetuation. This focus on making learning relevant to each
student’s personal potential is manifested in KANU’s inclusive K-12
Gifted and Talented Program, as well as our project-based approach.
KANU also advocates that students learn hands-on through activities
and that they be involved in authentic research where they have to
draw their own conclusions. Moreover, KANU has established a
reciprocal relation between the school and the wider society, which
has resulted in a curriculum that is relevant to a student’s world, i.e.
what goes on outside the school is the subject of education, and what
goes on inside the school is applicable within the society beyond
its walls. Other modern paradigms integrated at KANU include
focusing on habits of mind and general learner outcomes and using
authentic assessments like performance-based assessment to an
authentic audience to measure growth and achievement.
As a 21st century Indigenous model of education, KANU aims
to balance Indigenous and Western approaches and values and
integrates multiple perspectives on teaching and learning such as
linear and non-linear thinking, community-based and individual
focused connection, holistic approaches and dualism, and differing
orientation in space and time. Interestingly, as aforementioned, most
educational theories and practices that provide KANU’s pedagogical
foundations are at once ancient and modern, a concept recognized
by many Indigenous scholars. The realization that ancient is modern
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is also at the center of Hawai‘i’s Indigenous education movement,
which asserts that Hawai‘i’s traditional ways of learning must shape
quality modern models of Hawaiian education, and that ancient
Hawaiian ways of knowing must define 21st century Hawaiian
pedagogy.
Moreover, modern Hawaiian models of education must reflect,
respect and embrace Hawaiian cultural values, philosophies and
ideologies. KANU’s research also supports the assertion that by
looking to the past, native communities can create quality Hawaiian
models of education that are at once practical, skill-oriented,
environmentally aware and conserver-cognizant. We also assert
that cultural and linguistic diversity provide strength and richness
to individuals, nations and even to the environment. Moreover,
Indigenous ways of knowing contain knowledge that can provide
greater sustainability and stewardship of the earth, leading to a
harmonious, balanced or pono future. As a Hawaiian-focused
research-based institution, KANU is a leader in the preservation and
contemporary application of traditional Hawaiian knowledge. From
our start-up we have initiated and maintained collaborative research,
involving traditional knowledge holders and organized, articulated,
and developed strategic and realistic application of our research to
our K-12 education, in order to provide cultural enrichment and
empowerment to current and succeeding generations. With the
opening of Hälau Ho’olako, as the first building of Kauhale ‘Öiwi
o Pu’ukapu, Hawai’i’s first community-based learning destination,
KANU continues to progress in our efforts to make our vision a
reality.
“I would like a chance to attend KANU again because they offer me many
great opportunities that I won’t find in other mainstream schools. KANU
teaches me not only Hawaiian culture, language and traditions, but also
knowledge of other cultures and world history. ” (Student, male 9th grade)
HÄLAU HO’OLAKO – RESOURCE CENTER AND LIBRARY
KANU has struggled to provide a wide array of educational
resources to our students because of a lack of funding, but most
of all because of a lack of facilities to store these resources. While
our main campus was at Lälämilo, we had a small K-12 library that
contained mostly Hawaiian-focused materials. Since our move to
Hälau Ho’olako, we have been able to divide our relatively small
library collection into an elementary and secondary portion. At this
point in time, Hälau Ho’olako, at least for our 6-12 students, our staff
and our parents, constitutes our primary Resource Center, which also
functions as our library.
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The library collection
adequately reflects and
supports the philosophy,
mission, and learning
expectations of the
school.

While our book collection continues to be relatively small, we have
collected a wide variety of materials focusing on native Hawaiian
culture, language and traditions, all information necessary for our
students to engage in Hawaiian-focused education.

Of particular interest are a large number of primary sources,
consisting of books written by Hawaiian authors in the Hawaiian
language during the 19th century. For most of these books, we have
not only singular copies, but entire class collections, which are
checked out by the kumu over a specific period of time. KANU’s
library also includes a wide variety of information about native and
introduced Hawai’i plants and animals, hula and chant, Hawaiian
arts, and other subjects. We chose to focus our purchases on
Hawaiian materials since our students and staff can use general
materials from the local library. However, since our curriculum
is Hawaiian-focused we needed to have these materials readily
accessible to our students and teachers.
Considering our limited resources, KANU has always had a
significant computer laboratory, which allows our students to
become not just consumers but creators of information. Technology
acquisitions are made in accordance with the school’s acquisitions
policy, as well as our philosophy of hands-on learning. Parents and
students must sign an Acceptable Use Policy annually, which is also
included in the Student Handbook. See Site Exhibit. This policy was
developed by the Technology Team and reviewed and adopted by
school administration and the LSB The schools network is protected
by a hardware firewall and Internet access is filtered by the firewall
and monitored by the Technology Coordinator, who updates the
system regularly. The school’s educational philosophy and objectives
are designed to assist students in acquiring and understanding
traditional Hawaiian values and facilitate each student’s integration
within today’s global economy. Technology acquisition and use
supports the stated objective of allowing students to “walk in
multiple worlds”
The library collection
adequately reflects the
diversity of human
thought and experience.

As mentioned above, KANU’s current library is primarily Hawaiianfocused, since we do not have enough room or financial resources
to acquire a library that reflects the diversity of human thought and
experience. However, KANU students and teachers are encouraged
to use the local library, as well as information available on the worldwide-web to balance the Hawaiian-focused materials at the school.
As we build Kauhale ‘Öiwi o Pu’ukapu, we intend to have larger
areas where we can provide a full-fledged resource collection to
our students, staff, families, as well as the general community. At
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The resource center/library
is accessible to students
and teachers and is
effectively used by them.

the same time, we do not intend to duplicate resources and services
already available in Waimea through the public library system.
As of SY 2009-2010, elementary books are stored within classroom
collections and accessible to students throughout the school day as
well as for borrowing.
Secondary books are located in the Hälau Ho’olako ‘Olu’olu Reading
Room, where they can be checked out throughout the school day
until 4 pm.
The technology center is available for student use before school,
during lunch and after school hours and on intersessions. Students
are encouraged to utilize the center to complete assignments
and research. All students are trained in fundamental computer
procedures, including: network login; storage use and management;
as well as, printer use and management, at the beginning of each
school year, with supplemental instruction as needed throughout the
year.

The use of technology
in the resource center/
library is consistent with
the school’s philosophy.

The technology center is also used by core teachers to facilitate
learning. Math teachers routinely use the center for student access
to a supplemental research-based online math program called
ALEKS. Language arts teachers utilize the center for student research
and Hawaiian language classes regularly use the SmartBoard for
interactive learning games and testing. Teacher development courses
are also offered, which provide opportunities for teachers to develop
and refine their individual skill sets.
The technology center at Hälau Ho’olako has a floor space of 1,333
square feet with an attached photocopy/print room, containing 163
square feet, and an associated storage area of 62 square feet and
is equipped with 24 laptop computers that are hard wired to the
network. An additional 40 laptop computers are available for student
use. The center seats 24 students. A wireless connection is available
throughout the entire Ho’olako campus including classrooms and
reading rooms. Students’ document folders are re-directed to the
server allowing students to access personal files and folders from
any computer connected to the network domain. Class size is always
24 students or less therefore the technology center is adequate
in accommodating a whole class. During regular instructional
days Ho‘olako houses 56 students, therefore the total number of
64 computers allows for a 1 to 1 ratio and is adequate for student
learning. The technology center and all Hälau Ho’olako classrooms
are equipped with a SmartBoard for interactive teaching. Computers
are loaded with Hawaiian fonts as well as productivity software
including Microsoft Office 2007 and creative software including
Adobe CS3 Master Collection which includes PhotoShop, InDesign,
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Dreamweaver, and Flash among other adobe titles.
Other specialty software is installed as needed, such as GIS software.
The software selections are adequate for educational purposes
and also expose the students to various software suites used in the
business world.
During the summer of 2009, KANU acquired Destiny Library
Manager, a computer-based program, which connects information
and resources to support high-performance learning environments.
This software integrates and centralizes the school’s library
circulation, cataloging, searching and reporting functions into one
flexible library management system with the future capacity to allow
students and staff 24/7 access to browse the library catalog and
find resources that meet their needs. Destiny also strengthens the
library/classroom connection with enriched content subscription
services that simplify searching and information access, and provides
a familiar technology interface for students, making them more
comfortable, and more likely to use the library.
The resource center/library
is adequately staffed.

Hälau Ho’olako also contains Hälau Wänana’s professional
development library, as well as an extensive collection of DVDs on
Hawaiian matters and issues, which are both accessible to KANU
staff.
Due to our small library collection, we do not have official library
staff. For several years a parent has volunteered at the Lälämilo
library, along with another parent, who is a librarian at the nearby
public library. These volunteers work closely with one of KANU’s
technology staff to provide training in library set up.
The Technology Team is led by the Information Systems Manager.
Additional team members include a Graphic Designer, a Computer
Support Technician and an Administrative Assistant. These fulltime positions are supplemented by two seasonal positions of a
Web-Designer/Video Producer and a Network Technician.  The
Information Systems Manager, Graphic Designer and Computer
Support Technician are also actively engaged in student instruction.
The addition of seasonal workers between May and September
has helped to alleviate some of the workload demands associated
with maintaining and servicing the technology needs of the school.
When funds are available, additional student workers facilitate more
efficient use of full-time staff, allowing them to devote their time to
higher order tasks requiring their specialized skills.

Innovations and Research

87

II. THE ACADEMIC PROGRAM

B. INSTRUCTION, CURRICULUM AND ASSESSMENT
KANU’S distinctive Pedagogy of Aloha, also known as “Education
with Aloha,” or EA, is a direct result of the aforementioned
Indigenous heuristic action research. Interestingly, the Hawaiian
word ea also stands for freedom or sovereignty. As a Hawaiian
model of education that is culturally-driven, family-oriented
and community-based, KANU aims to validate that Hawaiian
communities can design and manage quality models of education
that are intricately connected to island sustainability. As a 21st
century curricular model, Pedagogy of Aloha is grounded in
Hawaiian ways of knowing and the skills, aptitudes and values
passed down to us from our Hawaiian küpuna, while also
incorporating modern philosophies and instructional approaches. As
a values-based methodology, Pedagogy of Aloha focuses particularly
on the values of aloha, mälama, kökua and mahalo. KANU’s
inclusive pedagogy blends cultural values and ideals, academic rigor,
experiential, and place-based learning and 21st century technology,
generating a deep sense of connection, relevance and meaning for
students of all ethnic backgrounds. By uniting students, teachers,
administrators, parents, staff and community supporters as one
Hawaiian ‘ohana, all participants in the learning process feel cared
for, validated and needed for collective success.
RELATIONS, RELEVANCE AND RIGOR
The key to KANU’s success is our focus on relations, relevance and
rigor – in that order. Familial relations among all learning ‘ohana
members, strong school to home connections, dedicated staff who
know the students both in and outside of school and small class
sizes build strong relations. In effect, how students are treated and
taught makes them feel loved and valued. Relevance follows from an
emphasis on the student’s native Hawaiian culture, a shared desire
to perpetuate that culture both inside and outside of the school and
a focus on place-based, problem-based learning involving authentic
learning ‘ohana and/or community projects and issues.  In other
words, what students are learning makes sense to their lives and to
their responsibilities as 21st century Hawaiians. When students feel
like someone cares about them, they begin to care about themselves
and others.
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Moreover, when what we learn is relevant to our personal lives,
when it makes sense, when it is interesting, when it is real, Hawaiians
want to learn. Finally, as data in Chapter III clearly indicate, when
students are challenged with high expectations and when they know
someone believes in them, they become motivated to reach higher
levels. Rigor then becomes possible because of the commonality of
relationships and relevance supported by the school’s mission to
külia i ka nu’u, which continuously encourages all to strive to reach
our highest.
“In our son we see the positive outcome of a curriculum that is place and
culturally based, as well as academically rigorous.” (Parent, male, 4th grade)
In Fall 2009, KANU teachers completed a school generated survey,
which asked them to rate themselves in regards to 12 indicators
which distinguish highly effective curriculum. In addition,
to completing the survey, the teachers also engaged in small
group discussion sharing with their peers examples of how they
substantiated their answers. As evident below, 70 percent of KANU’s
faculty stated that their curriculum is Very Much RRR.  These data
are presented throughout this section to emphasize how our teachers
rated themselves in the various areas.
KANU Program Goal
“My curriculum is
RRR-relations-oriented,
relevant and rigorous”.

Very Much
70%

Somewhat
30%

RELATIONS THROUGH INSTRUCTION
The school, through its
curricular program,
supports understanding
of our multicultural and
interdependent society.

Over a decade of Indigenous Heuristic Action Research indicate
that how we teach our students makes a huge difference. Indeed,
KANU’s Pedagogy of Aloha draws upon familial relations and
interaction between humans and the natural and spiritual world
understood and practiced by native Hawaiians for thousands of
years. At its core, KANU’s Pedagogy of Aloha upholds a set of
relational beliefs that include the following:
•

Each individual student is a valuable contributor to the 		
learning ÿohana.

•

The school operates as an ÿohana – a family of learners
characterized by positive, loving relations between all
members.

•

The KANU ÿohana exists within a broader kauhale – an
extended, intergenerational family that works and learns
together, sharing expertise and resources to meet the needs
of the entire community.
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•

•

All members of the KANU community benefit from learning,
promoting, and building upon native Hawaiian cultural
knowledge, beliefs and values.
Humans are intimately connected to the natural world and
ultimately understand the world through nature.

Since KANU’s Pedagogy of Aloha reminds all of us of the incredible
value of each student, KANU has built a school community that
embraces the whole child, and promotes positive relationships. This
not only helps students to use their minds well, but also supports
their physical and mental health and well-being. The adults at
KANU, whether teachers, staff, parents, aunties or uncles are all
counted upon to nurture children and to create positive learning
environments. These relational guidelines permeate KANU’s
culturally-focused curriculum and make it more effective for our
students. In fact, many students who struggled in school before
coming to KANU point explicitly to these features as essential factors
in their educational success. There is no doubt that when they are
supported by the entire learning ÿohana, students begin to care not
just about themselves and their future, but also about things around
them – their family, community, native culture and environment. By
adopting these views as the conceptual framework for its curriculum,
KANU is asserting our right as Indigenous peoples to determine how
students are taught and how academics are organized.
As an intergenerational learning ‘ohana, KANU includes our
extended family in a variety of events throughout the school. As a
community based organization we are also oriented to service. This
means that many activities organized for or by KANU students, staff
and families are intended to improve community education and
provide opportunities for community service. Community events
and organizations regularly supported by KANU staff, students and
families include the following:
NATIONAL CHARTER SCHOOL WEEK - Celebrated yearly
in May, National Charter School Week continues to be a great
opportunity to educate KANU families and the general public about
the ongoing successes of Hawaiian-focused charters and the national
impact of charter schools. As part of National Charter School Week,
students, staff and family members participate in sign waving and
celebrations honoring our teachers and students.
PU’UKOHOLÄ CULTURAL FESTIVAL - Every August, a
contingent of KANU students, ‘ohana and staff participate in the
Pu’ukoholä Cultural Festival in Kawaihae. This includes preparing
the park for the festivities, providing ho’okupu (offerings) and food
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for participants, helping to carve pahu drums for the ceremony and
participating in hana no’eau workshops at Pelekane Bay.
KÄ WAIMEA MAKAHIKI - The rising of the Makali’i constellation
in the November evening sky marks the opening of the makahiki
season, traditionally a time of peace, thanksgiving and rejuvenation
of human and natural resources in the Hawaiian culture. In honor
of the makahiki season, KANU and KALO in 2006 chose to create an
annual community event called Kä Waimea Makahiki held at Waimea
park during the makahiki season. This fun-filled day of festivities
planned and organized by KANU students with help from KANU
and KALO staff, allows community members of all ages to engage in
events like playing traditional Hawaiian games of skill and strength,
hana no’eau or art and crafts and feasting on foods of the land. These
foods are prepared by each of the KANU hui, both as a fundraiser,
as well as to introduce our community to ‘ai pono, or healthy
food. The event also offers booths featuring health education and
screenings. Each year, the festivities begin with Hawaiian protocol
in the form of the oli komo or opening chants, which are followed by
the various games and sporting events. There are usually a total of 10
events to participate in including hakamoa (balancing competition),
hukihuki (tug-of-war), ulumaika (bowling) and konane (checkers).
Competitions are open to all ages, from keiki to kupuna. During SY
2008-2009, Kä Waimea Makahiki, which is free and open to all, also
featured a käne and wahine decathlon.
UNUKUPUKUPU - KANU also provides additional extra-curricular
courses available to our students, parents and the extended
community after school hours. For example, for the past six years,
KANU students in grades 3-12 have participated in Waikäunu, an
afterschool hula program led by a KANU teacher, who attained kumu
hula status in summer 2007. Waikäunu is part of Unukupukupu, an
affiliate of Hawai’i Community College’s (HCC) Hawaiian Lifestyles
college degree program. Unukupukupu participants performed at
events like the Hawai’i Community College Fair at Kamakahonu,
Kona and the opening for the Moku o Keawe International Hula
Competition. Students also participate in cultural workshops such
as ‘ulï’ulï (feather gourd) and ‘ohe käpala (stamp making). During
SY 2007-2008, a select group of Unukupukupu students traveled to
Aotearoa and Japan to represent KANU, North Hawai’i and HCC by
sharing their hula expertise.
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RELEVANCE THROUGH CURRICULUM
KANU Program Goal
“My curriculum focuses attention
on reality itself rather than mediated
descriptions of reality”

Very Much

Somewhat

80%

20%

Native Hawaiian knowledge is profoundly personal and practical.
At KANU, this translates into teaching and learning that is relevant
and connected to authentic student interests, as well as school and
community needs. Relevant curricula, addressing real world issues
are absolutely essential for students to make personal connections to
the subjects being studied. KANU teachers understand that working
with students to establish relevant themes of study creates a “buy
in” and determines a purpose for students’ work. When students
are invested in the curriculum they are more likely to remain open
to further study of a topic, and more importantly, they increase their
ability to integrate their schoolwork into their world beyond school.
KANU Program Goal
“My curriculum has an agreed upon
overarching aim.”

Very Much

Somewhat

80%

20%

To illicit inherently interesting topics, students of all ages are involved
in inquiry processes scaffolded to their level of learning. The wisdom
of our küpuna, that enabled them to survive on the most remote
island chain in the world, serves as the launching pad for an infinite
array of vital questions modern Hawaiian students can pose about
how to thrive today and succeed in the centuries ahead. To begin a
course of study, KANU teachers help students draw upon the wealth
of their collective knowledge by skillfully accessing prior knowledge
from the group. Then students are engaged in the designing of EQs
that steer their work for that unit or project. Even KANU’s youngest
students are drawn into the development of essential and supporting
questions at age-appropriate levels.
NATURE AS TEXT/TEACHER
Many of the EQs that drive K-12 student investigations revolve
around the importance of understanding and preserving our natural
environment due to our vital interdependence with nature within our
island ecosystems. Hawaiians have always viewed nature as sacred
and familial. Like our Hawaiian küpuna, KANU students live, play,
and work in spectacularly beautiful natural surroundings to which
they are deeply and inextricably connected.
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The study of nature and natural phenomena are essential themes in
much of KANU’s academic work.
KANU Program Goal
“My curriculum emphasizes art,
music, play and physical activity.”
The school ensures that
students understand
the level of performance
required to meet learning
expectations and that
they are actively engaged
in the learning process.

Very Much
80%

Somewhat
20%

KANU teachers endeavor to make learning come naturally by
introducing students from kindergarten through high school to
the natural world and by involving them in an engaging process
of outdoor discovery. We believe that for children to become active
learners, they need self-confidence, which we address with our
Pedagogy of Aloha. They also need to have a sense of enjoyment in
the learning process. Enjoyment comes when children experience
the material they are learning as meaningful in relation to their own
lives and through a process of discovery. KANUÿs K-12 curriculum
is designed to allow students to explore, make discoveries, and see
relationships between ideas. As often as possible, this occurs in
the beautiful outdoors. At a time when most modern technology
is drawing children indoors, KANU ensures that students learn
outdoors. At all age-levels, students are taught to observe with all
of their senses, i.e., to listen to the forest in silence, feel the powerful
island winds with their skin, and taste the salinity of the ocean. Once
immersed in the natural setting, students begin critical questioning
procedures and continue exploring until they are able to come up
with answers for their questions. Students are taught to investigate,
evaluate and draw conclusions about nature in order to make sense
of the physical world in which they live.
As they explore their island environment, KANU students learn
how to mälama i ka ÿäina, which in turn allows them to make
lasting connections to nature. Students are guided to use critical
thinking skills necessary for making responsible decisions about the
environment, and with this awareness, are encouraged to transfer
their knowledge into positive environmental action. It is our belief
that as students grow, their love of nature grows with them. KANU
has placed nature education at the center of its K-12 curriculum in a
way designed to cultivate a deep aloha and personal and collective
kuleana for the land. Incidentally, this same sense of environmental
stewardship is a crucial ethic of 21st century environmental
responsibility. For modern Hawaiians, the manmade environment is
inextricably connected to the natural environment. Therefore, K-12
students spend significant time studying not only water, forests,
volcanoes,native flora and fauna, but also invasive species, energy,
waste, climate change, and community planning.
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These studies occur within the community, bringing purpose, a sense
of belonging and a better understanding of the interconnectedness
between their own community and the world around them.
The school provides
appropriate balance in
curriculum through
a variety of offerings
in academic subjects
including fine and
performing arts and
physical education.

The stunning physical backdrops where our students work and play
inspire not only the study of science and social studies, but also the
creation of original art, music, and dance. KANU students learn to
appreciate the work of ancient and modern artists, composers and
hula dancers and have, over the years, produced many original art
pieces, books, songs and hula themselves. Fine Arts are woven into
KANU’s daily curriculum. Students in all grades learn the art of hula
in their regular project setting. Hawaiian chanting and singing are
part of daily protocol. These traditional arts are refined throughout
the year within the project curriculum. Each spring, the entire
school is dedicated to a school wide performance-based assessment
of their learning in which the primary forms of expression are hula
and chant. This event, known as Hula Drama, is a community event
anticipated eagerly by KANU families and the community. KANU
students who perform annually in hula drama graduate with very
well-developed performing arts skills and knowledge of theatrical
and stage performance. The making of traditional and modern
wearable art is an important part of the hula drama production.
Students learn to gather plants that can be made into adornments
for their attire and the stage. They also sew modern garments for
their attire. Students with a greater interest in developing their hula
skills dance in KANU’s after-school hula program and many of the
more advanced dancers perform island wide, statewide and even
nationally and internationally. Additionally on Fridays, students
have elective GT courses in lei-making, propagating native plants,
wood carving, lauhala weaving and other fine arts. Twelfth graders
all undertake the making of a feather lei, a rare but important
traditional art. This lei, which takes many months of dedicated work
to complete, is then worn at graduation. Lei making and Hawaiian
chanting are also offered as part of our Ho’okauhale Programs,
a variety of after-school, evening and intercession programs and
workshops.
KANU Program Goal
“My curriculum emphasizes the
creation of “new” knowledge and
encourages student activism.”

Very Much

Somewhat

80%

20%

A broad range of programs and activities traditionally considered to
be co-curricular are incorporated into the daily curriculum offerings
at KANU.
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Students are constantly exposed to outdoor education experiences
and our 6-12 students spend about 50 percent of their time learning
in outdoor laboratories. Moreover, research trips to various sites
on Hawai’i Island are frequent for students in all grades as part of
their Hawaiian-focused, place-based curriculum offerings. These
huakaÿi are a regular part of place-based investigation and frequently
include family members. For many students, this hands-on, outdoor
curriculum set in their unique island home has made a key difference
in their ability to see the relevance of education to their lives.
As funds permit, KANU organizes educational science mini-projects
with the goal to provide secondary students with opportunities
for in-depth exploration of their island culture and environment
and expose them to science content not covered in KANU hui. For
example, during SY 2008-2009, over 100 KANU middle and high
school students spent a week within the Volcano National Park
participating in authentic research while learning about geology,
native plants and animals, as well as invasive species and other issues
impacting this unique environment. During this comprehensive
science and cultural mini project at the Hawaiÿi Volcanoes National
Park, grades 6-12 students stayed at the Kilauea Military Camp,
where they were exposed to in-depth educational programs in an
authentic setting where scientific research is conducted and cultural
protocols are practiced. They met with park rangers from the
Environmental Education Center to view volcanic formations and
studied their special characteristics. University of Hawaiÿi at Hilo
experts conducted experiments with KANU students to increase
their understanding of volcanic processes and hazards. Local guides
versed in science and cultural themes at the park lead students on
an educational hike through park trails and shared expertise on
the Volcano area ecosystems. KANU students were welcomed to
the Keauhou Bird Conservation Center to view the endangered
‘Alalä and other native birds and discuss their cultural importance.
Three Mountain Alliance staff expertly engaged students in the
reforestation of native plants. Students prepared for the mini-course
by studying moÿolelo, ÿölelo noÿeau and Hawaiian vocabulary as well
as protocol appropriate for visiting this important cultural site on
their island. This trip allowed students to meet standards in various
fields of science, as well as Social and Hawaiian Studies, Hawaiian
Language, Language Arts, Fine Arts, Physical Education, Health,
Technology, and Career and Lifeskills.
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PROJECT-BASED LEARNING
KANU Program Goal

Very Much

Somewhat

“My curriculum makes provision for
the inclusion of knowledge outside the
boundaries of present disciplines.”

90%

10%

Environmental education is by design multi-disciplinary and crosscurricular, allowing students of all ability levels, including those
with special needs and special gifts and talents, to participate at
their specific capability. In most schools today students learn about
the world through the disconnected, discrete lenses of academic
subjects literature, history, mathematics, biology, physics, and so on.
However, knowledge in the native Hawaiian model, and generally
in the world of work, is never so neatly compartmentalized. Just as
there are important interrelationships between students and their
environment, there are important relationships to understand across
academic boundaries. This demands the use of an interdisciplinary,
integrated approach where students explore themes and topics that
combine multiple content areas in a more holistic fashion.
Project-based learning is a preferred instructional strategy at
KANU because it provides an effective, authentic way for teachers
to simultaneously address nature, place, curricular integration,
relations, relevance, rigor, and habits of mind. Using a variety of
resources, teaching teams or hui develop curriculum around specific
themes and essential questions integrating academic subjects,
instructional practices and strategies, as well as multiple forms of
assessment, while aligning curriculum to Hawai’i State standards
and benchmarks and cultural standards like Nä Honua Mauli Ola.
Student questions drive KANU project themes from as early as
Kindergarten, with the goal being that the culminating KANU project
in the senior year is completely student-driven and self-directed.
To build specific content area skills, in particular for math, language
arts and Hawaiian language students are grouped by ability into
content area workshops taught by teachers with expertise in these
fields. These workshops allow students to focus on meeting targeted
benchmarks for this essential base of core content knowledge. Skill
building in math and writing remain critical areas of improvement
and teachers and administration have dedicated extra time, resources
and expertise to these specific student needs.
For meeting benchmarks in Science, Social Studies, Health, P.E., and
Fine Arts, teachers scaffold instruction and assessment for their multiage student groups to allow them to sequentially build a foundation
of basic to more advanced skills. Consistently and effectively
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scaffolding lessons and tests poses a regular challenge to KANUÿs
teachers, though they remain confident that multi-age grouping are
better for KANU studentsÿ success and continue to work creatively to
meet students instructional needs.
KANU has started to refine a curricular sequence that ensures all
students learn essential content and skills in a timeframe that is
developmentally appropriate. Yet, the overlapping and timeless
nature of our model fosters more of a “spiral” approach where key
topics are explored again and again by students, each time in greater
depth, as students move through the K-12 continuum. During
SY 2009-2010, KANU students learn in the following multi-age
groupings where they usually remain with their teacher teams for at
least two consecutive years: grades K-1, grades 2-3, grades 4-5, grades
6-8, and grades 9-12. Multi-age groupings align with traditional
Hawaiian learning and teaching styles and allow older students to
be alaka’i or leaders and serve as peer teachers and role models.
KANU’s multi-age groupings also allow for looping, as teachers stay
with students for at least two years to build on previous successes,
provide continuity of curriculum, and foster lasting relationships.
RIGOR THROUGH ASSESSMENT

The school’s program and
learning expectations
are clearly defined in
writing. Assessment
procedures and
instruments reflect
decisions based upon
current research
findings.

KANU Program Goal

Very Much

Somewhat

“My curriculum emphasizes a whole range
of complex thought processes required for
real-world functioning.”

60%

40%

As a performance-based model of education, where individual and
collective progress and accomplishment are the shared purpose,
KANU brings together the best of 21st century educational
paradigms with the strength of native Hawaiian cultural traditions.
Collectively, KANU’s Schoolwide Learner Outcomes, General
Learner Outcomes, Arthur Costa’s Habits of Mind and our Kahua
Waiwai Curriculum grow the skills necessary for KANU students
to succeed in a world that is getting more and more complex. In
addition, these outcomes, which are continuously assessed and
evaluated, also prepare students to become active participants in
the perpetuation of Hawaiian language, culture and traditions, in
the transformation of their neighborhoods into more sustainable
communities and the preservation of Hawaiÿi’s unique natural
resources.
KANU’s Schoolwide Learner Outcomes reflect what KANU students
should know and be able to do:
•

Students effectively demonstrate reading, writing, and
communication skills in the medium of English and
Hawaiian;
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•

Students demonstrate mastery of cultural, academic, and
workplace competencies

•

Students demonstrate the ability to access, evaluate,
synthesize, and present information using a variety of ancient
and modern technologies

•

Students apply critical thinking skills and problem solving
techniques and demonstrate ability to apply mathematics and
sciences

•

Students demonstrate understanding of life-long learning,
cooperation and practicing of Hawaiian cultural values, as
essential elements in transitioning to economic and political
self-sufficiency

•

Students engage in authentic inquiry, designing and creating
units of study and assessments as part of KANU’s ongoing
action research

KANU’s General Learner Outcomes (GLOs) permeate all aspects
of teaching and learning within KANU and align with our goal to
help all students become effective, productive citizens. In addition
to being evaluated every quarter by their advisors in regards to the
GLOs below, KANU 6-12 student also complete various GLO selfevaluation rubrics throughout the school year, monitoring their own
growth in these areas:
•

The ability to be responsible for one’s own learning

•

The understanding that it is essential for human beings to
work together

•

The ability to be involved in complex thinking and problem
solving

•

The ability to recognize and produce quality performance and
quality

•

The ability to communicate effectively in English and
Hawaiian

•

The ability to use a variety of technologies effectively and
ethically

KANU’s effort is to graduate students who have the ability to walk in
multiple worlds. This includes being able to communicate in English
and in Hawaiian. From kindergarten, everyday use of Hawaiian is
blended into most settings so that students are aware of the vital link
that their language holds to their cultural identity. All students in
grades K-12 also receive values-based Hawaiian language instruction,
with high school students being able to advance to Hawaiian V.  It
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is the goal of our program to create bilingual graduates through
this everyday use of Hawaiian, as well as through our Hawaiian
language workshops. Our program, addressing the whole child,
also recognizes a place for Hawaiian ritual and ceremony to educate
the emotional, spiritual, mental and social aspects of students in
the context of their physical and environmental settings. Students
are invited to participate in cultural ceremonies presided over by
KANU staff and community elders, as one of many ways in which
student connectedness to culture, the community and environment is
established.
The most comprehensive wisdom upon which we draw to guide our
instruction of the whole child comes from our ÿölelo noÿeau, which
establish core values and behavioral guidelines for KANUÿs children
and adults. Students in grades K-12 are continuously exposed to
the wisdom of this proverbial knowledge in all of their settings. The
transfer of Hawaiian knowledge is firmly rooted and preserved in an
oral tradition. Our modern curriculum holds fast to this oral system
of education. Language is recognized as the sacred expression of
breath, and so language is incorporated in all of our foundations.
KANU students and staff all participate in protocol to start their day
on a positive, focused, and grounded note. The chants and songs of
protocol connect us to our ancestors, each other and our land.  Values
are reviewed and the goals of our time together are prioritized during
this morning ritual, as well as before meals and at the end of the day.
Moÿolelo or stories, from ancient to modern, comprise a vital part of
our curriculum across content areas because they provide analogies
for students to understand about the workings of the human and
natural world.
As mentioned, KANU students of every age are taught to be ever
cognizant of special propensities reflected in Hawaiian proverbs.
These ‘ölelo no’eau are emphasized through weekly school-wide
dissemination in the Hunehune Kalo, as well as posters distributed
weekly to each classroom and project. Interestingly, the majority of
these proverbs, which build the foundation of our Kahua Waiwai
curriculum, align with the Habits of Mind identified by Arthur
Costa’s research as characteristics or dispositions displayed by
successful people in almost all situations.
These values or dispositions, that are both universal and distinctly
Hawaiian, are modeled, embedded, and fostered daily in content
area lessons, studies, and projects to guide students through their
daily lives and get them through life’s dilemmas and problems.
Specifically, Arthur Coast identified the following Habits of Mind:
Persisting, Managing impulsivity, Listening with understanding and
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empathy, Thinking flexibly, Thinking about thinking (metacognition);
Striving for accuracy, Questioning and posing problems, Applying
past knowledge to new situations; Thinking and communicating with
clarity and precision, Gathering data through all senses, Creating,
imagining, and innovating, Responding with wonderment and awe,
Taking responsible risks, Finding humor, Thinking interdependently,
and Remaining open to continuous learning. As mentioned
above, there are Hawaiian ‘ölelo no’eau for virtually all of these
characteristics. For example, the value of persisting is taught in the
Hawaiian proverb, He püko’a kani ‘äina, which literally means, a
coral reef that grows into an island and refers to a person beginning
in a small way, who persists, until he or she becomes firmly
established.
ASSESSMENT
Through a variety of
methods of assessment,
teachers regularly
determine that students
have acquired a specific
body of knowledge and
skills.
Administrators
and faculty use
developmentally
appropriate strategies,
including observation
and/or student feedback,
for determining if course
and curricular objectives
have been met. Also, the
school employs a variety
of assessment tools to
demonstrate student
learning.
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KANU’s values, school wide learner outcomes, general learner
outcomes, and Habits of Mind are at the forefront as teachers develop
curriculum, implement a variety of instructional strategies, assess
student progress in these areas, and monitor academic and cultural
growth. Implementing a variety of ongoing assessments provides a
rich picture of student learning. These assessments measure KANU’s
increase in student performance, as well as the extent to which
KANU is achieving its long-range goals and priorities.
It is KANU’s belief that student progress and achievement should
be measured by a variety of performance information. In a recent
survey, 60% of KANU teachers comfortably utilized multiple forms
of assessment while another 40% did somewhat. KANU’s multiple
forms of assessment include external and internal, formal and
informal, and quantitative and qualitative assessments such as:
•

Teacher generated class assessments for various content areas

•

Program generated assessments

•

Observations & checklists

•

Reflections & journaling

•

Rubrics, surveys & evaluations

•

Project documentation

•

Portfolios

•

Student-Led Conferences

•

Progress reports & report cards

•

The Developmental Reading Assessment (DRA)

•

The Northwestern Evaluation Association (NWEA)
Assessments
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•

The Hawaii State Assessment (HSA)

•

Hö’ike (Public Performance/Presentation)  

Authentic school wide examples of K-12 hö’ike include our annual
Hula Drama, Kani ke Ö, and our end-of-year Academic Hö’ike. In
a hö’ike, students publicly exhibit their knowledge, understanding,
and in some cases, mastery to an authentic audience through
performance of a task, an event, or a presentation.
Another school wide assessment includes student portfolios and
student-led conferences. Students in grades K-12 are empowered
to take responsibility for their learning by collecting samples of
their student work in their portfolio and assessing their progress
or achievement through rubrics and reflective pieces. Students
share their portfolios at student-led conferences each semester with
their families and an advisor and or teacher along with areas of
strength and areas of challenge. At this time, students also set goals
for the upcoming semester. In addition, all students discuss and
set personal, academic, and cultural goals with their parents and
guardians during KANU’s yearly re-application process, which also
allows students and parents to provide valuable feed back regarding
all aspect of KANU. Projects and hui assess student achievement
and progress with content specific tests, pre and post assessments,
rubrics and observations. Each year students also complete a
School Effectiveness Survey and advisee evaluations, which provide
invaluable insight to what is working as well as what to improve.
As a public charter school, KANU must participate in the Hawaii
State Assessment (HSA) which measures student progress of
Hawaii’s Content and Performance Standards in various subject
areas. Every Spring, KANU students in grades 3-8 and grade 10 take
the HSA for reading and math. Results are used to calculate whether
or not KANU meets Adequate Yearly Progress (AYP) along with
other criteria such as participation rate and graduation rate based on
NCLB mandates. While results are not used to calculate AYP, KANU
students, since SY 2007-2008, also participate in the Terra-Nova, a
norm-referenced reading and math assessment and have participated
in the HSA for science and writing in the past.
KANU believes that external assessments such as the HSA should
never be the primary or only assessment of a child’s academic
performance and success and/or the educational status of a school.  
Collectively, all of KANU’s assessments provide a comprehensive
look into a child’s academic, social, and cultural progress and
achievement. These indicators also make visible abilities and
improvements in areas such as self direction, self confidence, and
initiative, as well as a student’s exhibition of cultural values.
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Administrators and
faculty regularly review
student progress to
determine how well
student learning matches
the school’s learning
expectations. The school
regularly informs and
educates parents and
students about these
matters. Also, teachers
and students integrate
assessment into the
teaching/learning process
and use the information
to guide future learning.

At KANU, student progress and achievement continue to be
monitored continuously by quantitative and qualitative and
formative and summative assessment measures. Through reflections,
rubrics, portfolios, goal setting and student-led-conferences, students
in grades K-12 are highly encouraged to be continuously involved
in their learning process. Samples of student work are collected
and added to portfolios along with reflective pieces. See Site Exhibit.
Students are encouraged to discuss both strengths as well as areas for
growth and set goals when sharing their portfolios during studentled-conferences each semester. From teacher generated quizzes,
program generated tests, hö’ike, observation/checklists, to rubrics
and more formal assessments like the DRA and HSA, teachers utilize
assessment data for instructional grouping, to inform curriculum
and instruction, to monitor student progress and achievement, and
as an evaluation tool. The Executive Team also reviews data which
help to inform “big picture” curricular and instructional decisions.
Assessment data, student portfolios, and progress reports and
report cards give parents a clear picture of their child’s academic,
social, and cultural accomplishments, as well as indicate areas in
need of growth. The more we can gain an accurate picture of our
students’ current performance levels, the better we can adapt the
instructional environment and pedagogical methods to work within
their zone of proximal development. Continued support is needed
in understanding how assessments can tailor instruction that is
designed specifically to work within a student’s readiness zone and
thus elicit the high margins of academic content/skills growth we
would like to see in our learners.

Assessment is feedback
and a guidance system
for the student, teacher,
administrator, and parent
about student progress
toward achieving
curricular goals, and
outcomes (benchmarks).

At KANU, assessments are utilized in various ways to support
student learning. Ultimately, assessment data inform and guide
curriculum and instruction as well as provide information regarding
student progress and achievement of standards, benchmarks, and
student outcomes. Regularly assessing students informs teachers
of how well individual students are learning and allows for
individualized responses to learning barriers.
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Differentiation cannot occur successfully without assessment data
regarding student needs and how a student learns best. Assessment
data also allow our teachers (especially in Language Arts, Math and
Hawaiian language) to organize groups by current knowledge or
skill level for efficient and targeted instruction. Student assessment
results also allow students and their ‘ohana to set challenging
academic and cultural goals and actively monitor progress. Through
various assessments, parents are made aware of their child’s
achievements, gain a better understanding of curricular, behavioral,
and cultural expectations and learn what they can do to support their
child’s success.
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KANU Program Goal

Very Much

Somewhat

“Uses multiple forms of assessment.”

60%

40%

“Minimizes validity of standardized
tests and other simplistic measures of
performance that reward mere symbol
manipulation ability.”

60%

40%

KANU’S most important and spectacular performance-based
assessment involving all our students in grades K-12 is our annual
Hula Drama. See Site Exhibit. This traditional form of assessment,
called hö’ike, is quite complex and allows students to exhibit a
multitude of skills and knowledge. KANU’s Hula Drama takes
places every May and is performed to at least three sold-out
audiences at Kahilu Theater in Waimea. These three audiences are
made up of students from other Hawai’i Island schools, our extended
learning ‘ohana, as well as the general public. Each year, all of our
audiences, as well as our teachers and staff are simply amazed at the
astounding performances of our students, especially our youngest
learners.
The title for our 2009 Hula Drama was ‘O Ke Kahua Ma Mua, ‘O
Ke Kükulu Ma Hope. Literally this proverb means, the foundation
first, then the building. We chose this title for our 9th Hula Drama,
because it teaches us to set a firm foundation, which will support
all we build in the future. As in years past, KANU’s Hula Drama
provided the opportunity for students to demonstrate the knowledge
they gained throughout the year through an authentic performance of
hula and chant. This hö’ike also allowed KANU staff to assess their
students in terms of cultural growth, as well as their performance
skills. In preparation for Hula Drama, all KANU students were
intricately involved in preparing attires and instruments for the
performance.
For example, students in grades 3-5 made ‘ulï’ulï la’amia hula (rattle)
implements. This included cleaning and sanding of la’amia gourds
and gathering, cleaning and using the hau bark for the handle.
Students at all grade levels also wrote narrations and poetry to use in
the script and created chants and dances.
KANU’s annual Hula Drama allow students, through hula, oli and
moÿolelo, to educate their audience about Hawai’i’s native language,
culture and traditions in the hope to inspire their audiences to
integrate ancient and modern practices into their daily lives.
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“Hula Drama can at times be a little stressful, but it’s really fun. It’s time to
be creative, and bring what you’ve got to the table.” ~ Female, Grade 10
“I know that Hula Drama practice is important because when we dance, we
are keeping an important part of our culture alive.” ~ Male, Grade 9
DIFFERENTIATION
KANU Program Goal
“My curriculum adjusts to students
different learning styles.”

The school provides for
the individual academic
needs of its students.

Very Much

Somewhat

70%

30%

KANU teachers are flexible and readily embrace the varied learning
styles of their students. They are aware of the modifications listed on
each certified student’s IEP’s or Behavior Modification Plans (MP),
and differentiate instruction according to needs. KANU students
with identified learning differences study in full-inclusion settings
throughout the day with additional help provided as needed by
the Special Education teacher, the educational assistant, the SBBH
specialist, the SSC and anyone else willing to help. Following
KANU’s philosophy to mälama each child, teachers give extra love
and attention to all students, including those identified as having
special needs. Accommodations within the classroom through
differentiated teaching techniques are readily made for students
whose multiple intelligences are in non-academic areas and also for
students developing at a slower or faster rate. Special education
services are provided within the mainstream classroom by a special
education teacher and educational assistant, while counseling is
conducted either in a group or individually on a pull-out basis by the
SBBH specialist.
In alignment with KANU’s philosophy, class size is kept low to
further foster close personal relationships between students and
teachers. Teachers work closely in teams of two or three and have a
shared vision for each student.
Teachers convey news of positive accomplishments as well as
concerns to parents and guardians through phone calls, notes home,
conferences and deficiency notices.
PK-12 FOCUS ON MATHEMATICS
As a Hawaiian-focused model of education, KANU has steered
away from using commercial curriculum designed for a traditional
classroom learning. However, research conducted at Kanu o ka
‘Äina Hawaiian Academy from 1997-2000, suggested that in order for
KANU graduates to pass entrance college exams in mathematics and
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place at the college-level, they need structured, western mathematics
instruction. After extensive research, KANU chose the Saxon Math
Program. This program is supplemented with applied mathematics
learned by the students within their multi-age projects. Some of the
reasons we initially chose Saxon include that it is a K-12 program,
which assures seamless math transitions as KANU students move
through our multi-age hui structure. In addition, Saxon is relatively
self-instructional, which means that theoretically, as long as students
are able to read the instructions, they can complete the problems and
learn the required concepts or skills. Being as self-instructional as
possible was invaluable for KANU’s initial K-12, and later K-5 and
6-12 formations, which demanded that teachers deal with a huge
range of math abilities spanning from kindergarten through grade
12. It also was useful, since initially only a few KANU teachers were
trained in or capable of teaching math. Another benefit of Saxon
is that it regularly reviews basic math skills and knowledge and
is aligned with Hawai’i State standards. Also, compared to other
math programs, Saxon Math utilizes relevant, real world scenarios
and word problems, which makes math interesting and resulted
in an initial enthusiasm in math among KANU students. Finally,
depending on the Saxon level, built-in assessments are given every
5th to 10th lesson to check for mastery before moving on. These tests
assure that students do not move to the next level until they have
mastered the material at hand. KANU’s research indicates that,
particularly in math, automatically progressing from one grade level
to another without attaining mastery – or even basic comprehension,
results in many Hawai’i public school students to “be lost in math”
by the time they reach middle school, and most definitely high
school. Sadly, this includes disproportionately high percentages of
Hawaiians, particularly Hawaiian males.
During SY 2009-2010, after nine years of implementation at the K-12
level, KANU decided to make some changes to our math approach,
based on research which continues to point to the following short
comings of Saxon Math.
Primarily, although KANU’s K-12 students have drastically improved
in their reading abilities over the past decade, most do not prefer
learning about a subject, especially one as abstract as math, by
reading about the subject matter in a book. Also, Saxon Math
requires significant self direction, an extremely high level skill, which
most students slowly attain over time. Expecting all students from
elementary through high school to be self-directed and continue to
make Saxon progress with little or no supervision, and very little help
from an instructor is relatively unrealistic.
Data also indicate that teachers feel that Saxon does not provide

Instruction, Curriculum and Assessment

105

II. THE ACADEMIC PROGRAM

enough guided practice and repetition and does not sufficiently
explain the mathematical process, nor teach students how to explain
the process to others. These shortcomings are substantiated by HSA
math data, which indicate a need for ongoing improvement in math
before all KANU students meet grade level standards.
In addition to continuing to encourage project teachers to supplement
Saxon by providing both reinforcement as well as in-depth
instruction in targeted skills, at the beginning of SY 2009-2010 KANU
purchased Assessment for Learning in Knowledge Spaces (ALEKS)
for all students in grades 3-12. ALEKS is a web-based assessment
and learning system for a variety of math courses ranging from
level 3 through pre-calculus and trigonometry. Through an adaptive
assessment, ALEKS determines exactly what a student knows and
does not know in an assigned course. ALEKS then instructs the
student on the topics he/she is most ready to learn. As a student
works through the course, ALEKS periodically reassesses the student
to ensure that topics learned are also retained. ALEKS is currently
used by all KANU student in grades 3-12, in addition to teacher
created materials and other programs including Saxon, Growing With
Mathematics and other standards-aligned workbooks and materials.
Currently, only preliminary data regarding ALEKS are available due
to the fact that we have only used this program for less than one
academic quarter. However, these data indicate that in less than three
months KANU 6-12 students increased an average of 13 percent in
their ALEKS program, filling in important holes they had in their
math abilities, with some students increasing as much as almost 50
percent. As students are making progress in the general ALEKS
program, they are also increasing in meeting State mathematics
standards. To date, KANU students have increased an average of 8
percent in State math standards, as a result of an average of about 12
hours of ALEKS work. As we assess the effectiveness of ALEKS over
time, we will determine the necessity for additional math programs.
Several options combining existing or new programs with project
aligned teacher created applied math are under consideration.
Ultimately, the mathematics program selected must be of sufficient
rigor to provide a solid foundation that successfully enables KANU
students to pass college math entrance exams, solve real-life
mathematices application problems.
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PEDAGOGY OF ALOHA
The School’s Secondary
Program is consistent
with its philosophy and
learning expectations.

KANU’s Pedagogy of Aloha promotes the practice of reciprocal
love, support and care among all learning ‘ohana members and
the integration of Hawaiian values into all aspects of the K-12
learning process. Moreover, we believe in education that is relevant,
addressing real issues in the community, preparing students of
all abilities for responsible citizenship and a life of service and
leadership. KANU’s Pedagogy of Aloha shapes not just our
instruction, but our curriculum and assessment. Using place and
project-based techniques, grounded in traditional practices, KANU’s
teaching staff engages all KANU students in exciting, innovative
learning experiences that are making a difference at the community
level. Together, our learning ‘ohana is creating not only a viable
model of education, but a self-sustaining community-based Hawaiian
intergenerational learning destination that models Hawaiian
ingenuity and aloha ‘äina.
As we explore and find our balance among the boundaries between
traditional indigenous and western knowledge and practices, we
have to deal with various areas of tension. At the same time we also
encounter extremely productive, fruitful exchanges of knowledge
that lead to a broader understanding of humanity and a recognition
that it is absolutely essential for humans to work together. By
modeling tolerance for diversity and multi-pronged approaches to
life, KANU is helping hundreds and potentially thousands of young
native Hawaiians to find their own sense of self-identity and selfesteem in the world today, based on a firm foundation of thousands
of years of cultural knowledge.
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C. THE ELEMENTARY PROGRAM
The Elementary Program
Curriculum is aligned
with the school’s mission
and purposes, matches
the profile of the students
admitted and facilitates
their achievement of
the identified student
outcomes.

KANU’s Elementary program serving students in Kindergarten to
grade 5 aims to provide a curriculum that balances academic rigor
and foundational skills through a thematic approach that is culturally
driven and placed-based. During SY 2008-2009, the elementary
program was organized into a kindergarten to grade 2 hui, and a
grade 3-5 hui. Due to limited facilities, limited resources, an increase
in enrollment and the re-opening of our Mälamapöki’i preschool,
KANU reorganized our grade level configurations at the beginning of
SY 2009-2010. This formation includes three hui, which are organized
into a Kindergarten and grade 1 hui, called Nä Pulapula, which
means the offshoots and a grade 2-3 and 4-5 hui, which are referred
to as Keiki o ka ‘Äina, or children of the land. During SY 2008-2009,
KANU served 105 K-5 students, while during SY 2009-2010, 111
students are enrolled kindergarten through grade 5.
Although KANU’s elementary hui functions as a relatively fluid
multi-age learning ‘ohana, each of the three elementary hui is
essentially self-contained, with each team collectively designing,
implementing, and continuously evaluating their curriculum. Each
hui has a select theme that highlights the natural environment,
is connected to the community, and integrates all content areas
including Hawaiian language, values, culture and traditions.
HUAKA’I

The school effectively
informs and enlists the
support, interest and
loyalty of its families,
and there is evidence of
constructive parental
involvement in the life of
the school.
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KANU’s elementary program involves intensive service learning, as
well as frequent huaka’i or trips into the environment, which extend
learning and foster a deep connection to what is learned through
relevance and relationships. Parents and extended family are invited
to participate in these huaka’i, and community, field experts and
küpuna are called upon to share their knowledge and experiences.
These collaborative partnerships encourage students, staff, family
and community members to learn from one another, as we külia
i ka nu’u. Besides creating innovative ways to intricately involve
particularly elementary parents in their child’s education, KANU’s
huaka’i are important for several reasons: first they extend learning
experiences beyond the classroom and the immediate community.
Second, they contribute to the well-being of KANU’s extended
island community, since all involve a service learning component.
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Most importantly, these huaka’i in the environment build strong
relationships between the school and families who accompany
their children on these excursions. At the lower elementary level,
camping experiences last several days and require keiki to be
accompanied by parents or other adult family members. These
early experiences are credited with developing the first steps toward
bonding families to one another and to the school. These lasting
relationships endure throughout a student’s stay with KANU and are
instrumental in making parents feel comfortable and welcome at the
school.
THEMATIC LEARNING
The Elementary Program
curriculum demonstrates
consistency among the
written goals/objectives,
teacher practices, student
activities, and actual
outcomes (benchmarks).

Every school year, each teaching team decides on an overarching
theme and an overall EQ. Using a variety of resources, teaching
teams then develop curriculum around this theme and EQ
integrating academic subjects, instructional practices and strategies,
as well as multiple forms of assessment while aligning their
curriculum to Hawai’i State standards and benchmarks, as well as
cultural standards. Although a curriculum theme can be very broad
and all encompassing, teachers start the year by making personal
connections, focusing on what students know and on what’s nearby
or within the school community. Their studies then extend island
wide, state wide and eventually students are also led to make
comparisons to what’s going on nationwide and globally.
For SY 2008-2009, KANU’s youngest learners in grades K-2,
studied the five (5) districts of Hawai’I Island. Traveling in an
easterly direction through the five different districts that make
up our island home allowed the students of grades K-2 to gain a
better understanding of themselves as kanu o ka ‘äina. As they
traveled each month to a different district, the students and their
families experienced the elements and connected with our island
environment. In each districts, KANU students, families and staff
were greeted by different ho’ailona, or omen that made them realize
that our küpuna are all around us.
While our K-2 students studied the entire island, KANU’s students
in 3-5 focused on the study of manu `öiwi, or native birds. Students
visited various sites including the Keauhou Bird Park Sanctuary,
wrote poems that speak of our manu as our küpuna, or someone
we look to for guidance and created beautiful illustrations. See Site
Exhibit. They learned that Hawai’i’s native birds are a part of our
foundation, keeping our environment in balance and helping to form
our land and forest.
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Students also learned how to identify the various bird calls and
distinguish some of the more common native birds found on
our island. For our annual hula drama, KANU’s keiki o ka ‘äina
performed a hula called Nä Hulu Küpuna, which celebrates native
birds, and wanting them to be respected and protected for future
generations since they are the keepers of our mo`olelo, the colors of
nature, the sounds of gentleness and unique products of evolution.
For SY 2009-2010, the curriculum theme of our grade K-1 hui is
hahai ka ua i ka ulu la’au: The rain follows the forest. This theme
is allowing our youngest learners to explore and learn about the
various forests on our island, including the rain forest and the dry
land forest. Some of the EQs to be answered throughout the year are:
Why is a forest important to us? What are the different layers of the
forest? What does the forest need to grow? What lives in the forest?
and Why am I important to the forest?
Our 2-3 hui is focusing on learning about ka pilina kai, or their
relation to the ocean, as they explore their connections and their
kuleana to the kai. These studies have taken our second and third
graders to the seaside, as well as into the sea, where they have
had water safety and swimming lessons. While at the shoreline,
classroom investigations were extended as students explored tide
pools, fish ponds and coral reefs. Students will learn more about
fragile ocean resources and unique sea creatures by studying
endangered ocean species, food chains and ocean pollution and
destruction. By learning about efforts to conserve and manage
marine resources and meeting other committed individuals and
groups who care for our ocean resources, KANU hopes to foster
aloha for the sea and everything about it, including stewardship and
responsibility at an early age.
Ka wai ola a Käne or the life giving waters of Käne is the overarching
theme for our 4-5 hui for SY 2009-2010. As they study why water
is so precious, they seek answers to the following questions and
more: Why is water important? Where does water come from?
How is water managed? and What is our kuleana to our kahawai
(streams) and fresh water sources? These questions help to guide
student learning as they do research, talk with field experts, study
community streams and visit Waimea’s watershed.
INSTRUCTIONAL APPROACH
The teaching learning
process helps children
achieve the school’s
mission and curricular
goals.
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Instruction in KANU’s elementary program begins with KANU’s
four school wide behavior expectations. Students start the year off
by learning or reviewing these behavior expectations and discussing
what they look like and sound like.
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Teachers model the behavior expectations and continuously refer
to examples and situations when these expectations are evident or
should be evident on a daily basis throughout the year. To help
students achieve KANU’s mission and curricular goals, teachers
utilize a wide variety of instructional strategies and approaches, since
teachers understand that students have different needs and learning
styles. Common instructional strategies and approaches used by all
hui include:

Students are actively
involved in their
learning by, for example,
making connections,
constructing meaning,
and relating their
learning to their worlds
and the future.

•

Place based, nature and culturally driven projects or units of
study

•

Outdoor learning, hands-on learning, experiential learning

•

Direct instruction (I do, we do, you do)

•

Content/subject area integration

•

Learning through music and the arts

•

Scaffolding to get to independence

•

Spiraling

•

Current capability grouping (ability grouping)

•

Differentiation

•

Establishing relevance

•

Inquiry based-learning

•

Reflective responses

At KANU we believe that establishing relevance from kindergarten
on is extremely important in building a student’s interest not just
in a concept or subject matter being taught, but in education and
learning in general. Teachers establish relevance by asking students
to share what they already know about a concept or subject matter
being taught and why it is important to know about this concept or
subject matter. Using this instructional strategy allows students to
make personal connections, as well as connections to their families,
their community and to the environment they live in. Once these
connections are made and students understand why they are
learning what they are learning, they become actively involved in the
inquiry process, eager to learn more and grow their already existing
knowledge. Establishing relevance happens across the board in all
grade levels and content areas. Students make self to text connections
for enhancing reading comprehension and share what they know
and what they want to know when beginning a new study focus in
Science. Establishing relevance and making personal connections in
mathematic concepts such as money, time, and measurement are also
equally important.
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When students learn new songs, oli and hula, they are often asked
to recall already learned vocabulary and steps. In addition, students
are taught the history and meaning of the songs, oli or hula and learn
the importance of why they are learning them and how they relate to
their academic curriculum or area of study, as well as to their lives.
ABILITY-BASED WORKSHOPS
Teaching techniques
reflect consideration of
the developmental levels
of students, the nature
of the subject taught,
and a variety of learning
experiences.
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During our first years of operation, KANU’s elementary students
were taught all subject areas in their multi-age project grouping,
where skills and abilities ranged significantly. Since data indicated
that some children needed more individual attention to acquire basic
skills, for the past few years we have chosen to teach Language Arts
and Mathematics as independent subjects in ability-based groupings
within a core block of time set aside to focus on teaching, building,
and reinforcing foundational skills. Within each hui students are
grouped based on current knowledge or skill levels in language arts
and math,which ensures that each child works towards personally
challenging goals in these areas. In rare cases where students are
either significantly above or below their hui level, they are integrated
in the next higher or lower level, with exceptional fifth grade students
receiving independent assignments that challenge them to reach their
highest level. This arrangement of students allows for small group
instruction, efficient teaching, and maximum student learning. While
teachers constantly make an effort to make connections to the chosen
theme thorough mini research inquiries, reflective writing, written
and oral story studies, and applied mathematics, there is common
understanding that this core block of time is to build the knowledge
and skills necessary for students to be successful as they continue on
to the next grade level or hui. Scaffolding these skills through each
multi-age hui allows students to build a strong foundation before
continuing to add new skills or increase expectations. Other subject
areas such as Science, Social Studies, Health, Physical Education,
Technology, Art, Music, Hawaiian Language and Culture continue
to be integrated into various projects, connected to the chosen theme
and taught in a multi-age configuration. In these subject areas,
student needs are met through differentiation and emphasizing
the environment and inquiry. KANU’s multi-age configurations
allowed for students meeting expectations to take their learning and
work to the next level, while students needing extra support are
able to receive it through instructional modifications, supplemental
resources, and if necessary 1:1 assistance from teachers, or
educational assistants.
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READING AND WRITING
KANU’s elementary program currently utilizes Reader’s Workshop
and Writer’s Workshop from Kindergarten to grade 5 as an approach
to guide our Language Arts block. These models were piloted by
one of our hui in SY 2007-2008, and adopted by all hui for SY 20082009. To prepare for implementation of this model, a highly qualified
teacher who had been using the model for many years provided inservice training during the summer before school started. Resource
books, training DVD’s, as well as Reader’s and Writer’s Workshop
kits that included teacher lesson plans were also provided as teacher
resources. To get the students excited about this change, KANU
committed to purchasing a variety of reading books from all levels
and subject areas that were organized into leveled libraries by
teachers and volunteers. Throughout the school year, additional
teacher support was provided by teaching peers who observed and
provided feedback to teachers apprehensive about teaching Reader’s
and Writer’s Workshop. Teachers experienced in implementing
Reader’s and Writer’s Workshop also modeled lessons or invited
other teachers to come and observe their classroom.
As we continue to use Reader’s and Writer’s Workshop during
SY 2009-2010, teachers have requested additional professional
development, more books to enhance classroom leveled libraries
and collaboration time to discuss student progress, successful
instructional strategies, as well as ways to support each other and all
student needs. Teachers use samples of student work, assessment
scores, student and teacher reflections, classroom participation and
observations of students to monitor student progress and evaluate if
this approach to Language Arts is working. Students needing extra
support are provided with supplemental or intervention programs
or materials including Ortho-Gillingham’s multi-sensory approach,
Zoophonics, the Barton System, Reading Mastery, Waterford and
Star Fall. Students are matched with these programs based on their
known intelligence, learning preferences and the approaches to teach
reading and writing utilized by the various programs. For example,
a student who loves computers is introduced to Waterford, a selfpaced, computer-based interactive reading program, while students
who need continuous physical stimulation use the Ortho-Gillingham
approach or Zoophonics.
The Developmental Reading Assessment (DRA2) is a good example
of how assessment results inform instruction at the K-5 level. The
DRA2 enables teachers to systematically observe, record and evaluate
changes in student reading performance. This assessment provides
teachers with information that helps them determine each student’s
independent and instructional level.
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Assessments are conducted three times a year during one-onone reading conferences as the student reads specifically selected
assessment texts. During the assessment conference the student
is assessed in reading engagement, oral reading fluency and
comprehension. Within each of these areas there are developmentally
appropriate measures to pinpoint the student’s areas of strength and
areas that may need further instruction. The DRA2 also provides
“Focus for Instruction” which provides additional instructional
suggestions appropriate for the student’s particular needs. A DRA2
Student Assessment Folder is used to document the individual
student’s present level of performance, as well as his or her progress
over time. The Student Assessment Folder is started in Kindergarten
and continues until grade 2. Grades 3-5 continue to document
student reading progress with a Grade 3-5 Student Assessment
Folder.
MATHEMATICS
The Elementary Program
assessment results
inform curricular
and instructional
improvement and
revision.
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As aforementioned, since our start-up, KANU has used Saxon Math
as the core math program for all elementary students. As with our
core Language Arts block, students are grouped within their hui
by current Math capability levels. Small group instruction allow
for efficient teaching of needed concept and skills to meet students’
needs. Depending on the Saxon level, built-in assessments are
given every 5th to 10th lesson to check for mastery before moving
on. In addition, math teachers supplement Saxon using programs
like Growing With Mathematics, as well as other standards-aligned
workbooks and materials which provide student reinforcement or
more in-depth instruction of targeted skills. For the first time in
SY 2009-2010, elementary math teachers with students in grades
3-5 are also utilizing ALEKS as an instruction and assessment tool
to supplement Saxon Math, allowing for further individualized,
differentiated instruction. As we assess the effectiveness of ALEKS
over time, we will find out if we need to further supplement KANU’s
elementary math program in the future.
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D. THE SECONDARY PROGRAM
Students in grades 6-12 complete all requirements for secondary
education through a unique project-workshop combination, which
allows them to meet content and performance standards in 10
academic areas. In addition, KANU students are also accountable
for Hawaiian cultural standards. Middle and high school students
receive yearly credits in English (1), Mathematics (1), Science (1),
Social Studies (1), Hawaiian Language (½, ), Technology (½ ), Health
(¼, ). Physical Education( ¼, ), Fine Arts (¼ ) and Career and Life Skills
(¼ ) based on their combined workshop and project performance.
Students in grade 12 must also successfully complete a Senior Project,
which counts for one (1) credit. See Site Exhibit.
KANU Project Rotation Schedule
Week 1

Week 2

Week 3

Week 4

6-8

9-12

6-8

9-12

6-8

9-12

6-8

9-12

Workshop

Field

Field

Workshop

Workshop

Field

Field

Workshop

KANU Workshop Rotation Scedule
8:30-11:30 (all students)
M - TH
Block 1

Math

Block 2

Language Art

Block 3

Hawaiian Language

12:30-3:300 (Group A)

12:30-3:00 (Group B)

M, T

W, TH

M, T

W, TH

(S1) Science

Health

Health

(S1) Science

(S2) Social

(S2) Social

Studies

Studies

Tech

P.E.

P.E.

Tech

Due to fluctuating external circumstances, primarily adequate
facilities, budget and qualified staff, or more accurately the lack
thereof, KANU’s secondary program has changed somewhat from
year to year. In general, it has consisted of two parts, – content area
workshops and interdisciplinary, experiential, place-based project
groups called hui.
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During SY 2008-2009, students were grouped into four (4) 6-12 level
projects which remained together at all times. During SY 2009-2010,
students are grouped by grade levels into middle school (grades
6-8) and high school (grades 9-12). Within these two (2) groups,
students are divided into four (4) projects. Students move between
workshops and hui groups every other week. Course requirements
are completed both within the hui and content area workshops at
Hälau Hoÿolako, with multiple teachers contributing to a student’s
achievement of standards and the resulting grade.
SECONDARY PROJECTS
The heart and soul of KANU’s secondary program are our
experiential place-based project groups. During SY 2008-2009 these
hui were the Waipiÿo Hui, Puÿupülehu Hui, Puÿukapu Hui and
Kawaihae Hui. During SY 2009-2010, students are divided into the
Waipiÿo Hui, Puÿupülehu Hui, Puÿukapu Hui and a new Kauhale
Hui. The decision to temporarily discontinue the Kawaihae Hui this
school year was based primarily on the fact that KANU’s leadership
resolved to concentrate all efforts on the creation of Kauhale
‘Öiwi o Pu’ukapu. Each 6-12 project is attached to a unique place
and has a special kuleana. All 6-12 projects are interdisciplinary,
integrating science, social studies, math, language arts, health,
physical education, fine arts, technology, career and life skills,
cultural knowledge and skills, and Hawaiian language. All projects
provide ongoing hands on opportunities for students to apply their
knowledge. Students stay in one project for two years before having
the opportunity to switch to another project. This structure takes
full advantage of looping benefits, which present themselves when
students remain with instructors for two or more years.
All 6-12 project groups are stationed in vibrant locations dear to
the hearts, history, and livelihood of those who call North Kohala
their home. KANU’s current four (4) outdoor classrooms or
learning laboratories are nestled in the bosom of Mauna Kea, from
the saddle of the Kohala Watershed area known as Pu’ukapu, to
the magnificent valley of Waipi’o, on the northeastern coastal tip
of the district. Two projects, Puÿukapu and Kauhale are housed at
Kauhale ‘Öiwi o Pu‘ukapu, the main campus site of the secondary
program. The Puÿupülehu Hui is located at a four-acre Hawaiian
Homes site adjacent to the Lakeland reservoir. The Waipiÿo Hui is
based in Waipiÿo Valley on the Hämäkua coast and offers KANU’s
only residential component. At Kawaihae, one of KANU’s outdoor
learning sites since our start-up, KANU students continue to have
access to a covered structure shared with other community groups.
KANU’s project sites are the staging areas for four unique, complete
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courses of study that provide KANU’s students in grades 6-12 with
original, deeply relevant curricula centered on the Environmental
and Natural Resource Career Path. Sustainability and direct positive
change for the school, community, and natural environment are
important goals of each project. Full cultural immersion and the two
year commitment students make to each project provide them with a
true sense of place. In each of the hui, teams of two to three teachers
guide students in their exploration of EQs about the past, present,
and future vitality of their “place”. The EQ is the key component that
shapes the content, research, activities and final product and serves as
a reference point for the project. The value of project based learning
comes from studentsÿ engagement and ownership of their learning as
they are given choices, make educated decisions, ask good questions,
form relationships with each other, family and community members,
and gain a broader understanding of their environment.
In each hui, multi-age groups of students delve into the scientific
inquiry and exploration of their place, engaging in integrated
projects to find unique answers to their questions. The social as well
as physical sciences are very pertinent to the understanding of each
place, so students study the language, customs, diets, agricultural
practices, art forms, ceremonies and games of the local people both
past and present and with an eye to the future, in addition to the
local plants, soil, water systems and creatures. Moÿolelo, or stories
full of historical and modern people, animals, spiritual beings and
events, are frequently the basis of lessons that can then branch into
any discipline of study. ÿÖlelo noÿeau, Hawaiian wisdom captured
in proverbs, also form the foundation of everyday lessons that
take place at the project sites. Math, Language Arts, and Hawaiian
Language, or ÿÖlelo Hawaiÿi are integrated into project themes, as
well as taught as specific content-based lessons on a daily basis.
Relations, relevance, and rigor are emphasized in equal force in each
of the four hui. Every two years students select the hui to which
they dedicate many fun-filled hours of intensive learning, and where
they form lasting bonds with students and teachers whom they come
to consider as their ÿohana. A child in any hui practices essential
academic and life skills gained through rigorous, meaningful,
experiential learning in a spectacularly rich outdoor environment.
While the overall experience of KANUÿs secondary project groups is
similar, the hui have very distinct identities and differ in their projectspecific EQs, focus of study, key contributions to the environment, to
Hawaiian advancement and their attainment of specific content and
performance standards. They also explore different cultural values
and traditions and perpetuate different aspects of Hawaiian culture.
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Each project attempts to initiate and bring about positive change
for the learning ÿohana and/or community, including the natural
environment. In addition, projects are designed to prepare students
for the 21st century job market incorporating the following job skills:
•

Basic Skills: reading, writing, mathematics, speaking and
listening

•

People Skills: social, negotiation, leadership, teamwork,
cultural diversity

•

Personal Skills: self-esteem, self-management and
responsibility

•

Thinking Skills: creative thinking, problem solving,
decision-making and visualization

KANU’s 6-12 projects align with the Six A’s of project-based learning,
Authenticity, Applied Learning, Adult Relations, Active Exploration,
Academic Rigor and Assessment, as well as a seventh A established
by KANU, which is Aloha. Instead of presenting evidence of all A’s
in the four projects, we have chosen to highlight certain A’s within
certain projects.
HUI PU’UPÜLEHU
KANU’s Puÿupülehu Hui is our longest running hui. For nearly a
decade, KANU students in grades K-12 have worked at this outdoor
learning site, restoring the area to a community forest and garden,
where Hawaiian homesteaders, especially küpuna can gather native
plants that they need to perpetuate our Hawaiian culture. This
includes ti-leaf and a variety of medicinal plants like ‘olena, mamaki
and others, wauke to make kapa and a variety of ferns for leimaking.
For SY 2009-2010, Pu’upülehu students are focusing on the following
EQ: How can both the mäla (gardens) and forest at Pu‘upülehu become
economically and ecologically sustainable?
In general, the Pu’upülehu Project focuses on researching, growing
and learning how to use a wide variety of utilitarian plants. Students
learn about useful native and non-native plants, their past uses,
as well as their importance today and in the future. These include
plants that were significant to our küpuna for use in ceremony,
healing, shelter, hula, sport, and clothing, to modern food and
medicine plants, including algae, which can be used to grow fish.
Students learn how to cultivate these plants without the use of
harmful chemicals, as well as how to use and market them.
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Anuhea Sanchez presents her findings on
Aquaponics in her Science Fair Project.
Isaiah Schubert examines the
roots of the invasive
Kahili Ginger.

For nearly a decade, the Pu‘upülehu Project has taken care of a fouracre Hawaiian Homes site at Pu‘upülehu, adjacent to the Lakeland
reservoir. As middle and high school students explore their EQ, they
are learning how to restore the soil, placing an emphasis on natural
farming and permaculture practices.
Pu‘upülehu high school and middle school students also study the
biology of plants, dissecting various plants to observe the cells under
a microscope. They examine the vascular systems in the plant to
understand how they help the plant survive in nature. In addition,
during SY 2009-2010, students have begun to construct an aquaponic
system, that grows fish and lettuce in a recalculating water system,
using less water than traditional farming. Puÿupülehu students study
the Hawaiian moon calendar, because knowing the phases of the
moon is a key to successful planting and harvesting. Like the moon,
the weather also dictates how plants grow, so it is very important for
students to learn about weather and climate. Pu’upülehu students
learn how Waipi‘o Valley affects the weather at Pu‘upülehu by
creating a funnel effect because the prevailing winds push the moist
air into the back of the valley causing it to build up. Eventually the
trade winds push the moisture over the back of the pu‘u where
it condenses causing Pu‘upülehu to have lots of rain and fog.
Additionally students study how rain shadows are created and their
effects on nearby mountains. Such study of the environment results
in an intimate knowledge of place and a familial relation with all
aspects of the environment. It also grows a deep aloha for the ‘äina
and all life. Such a deep aloha for the environment, KANU’s seven
A’s, is fostered by all of KANU’s hui.
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HUI WAIPI’O
Currently in its sixth year, the Waipiÿo Project is KANU’s second
oldest and only residential 6-12 project. On alternating weeks the
project’s 12 middle schoolers and 13 high schoolers spend Monday
through Thursday at Mokuwai in historic Waipi‘o Valley.  
For SY 2009-2010, the students created two (2) EQs, which ask: Based
on data collected over the past five years at the three main data collection
sites in Waipi‘o, what changes, if any, have occurred and how do these
changes impact the stream and its stream life? and: What Native plants
grow well at Mokuwai and how can these plants be used to assist Hälau
o Waipi`o to achieve long-term sustainability and maintain Waipi`o as a
cultural kïpuka?

Waipiÿo haumäna gathering data at Hi’ilawe Stream.

As evident by the above EQs, the Waipi’o Project focuses on two
areas. Since 2004, KANU’s Waipi’o students have been involved in
a historical stream study focusing on the impact of the restoration
of normal water flow to Läläkea and Hiÿilawe streambeds. This
project exemplifies Active Exploration, one of the seven A’s of projectbased learning, in that students spent significant amounts of time
doing field-based work in Läläkea and Hi’ilawe stream. Moreover,
students engage in real investigations, using a variety of methods,
media, equipment and sources. Finally, every year, Waipi’o students
communicate the results of their research through exceptional science
fair boards, and island wide presentations and performance to a
variety of authentic audiences, including the scientific community.
The Waipi’o project also highlights Adult Relationships, another A.
While in the Waipi’o Project, students have an opportunity to work
closely with Bishop Museum and Department of Aquatic Resources
(DAR) scientists who mentor the students in the field. Being able to
meet and observe these highly trained professionals with relevant
expertise and experience on the job, informs students about future
careers in natural resource management.
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Also, there is no better inspiration to explore science as a future
career, than watching Uncle Dave, i.e. Dr. Preston, nearly falling in
the stream from excitement when spotting a rare damselfly. After
completion of the official three-year grant in 2007, Bishop Museum
and DAR scientists were so sufficiently convinced of the capabilities
of our young scientists that they have handed them the responsibility
of collecting the majority of the data using their expensive high tech
equipment. This has enabled KANU students to dive deeper into
their studies, it has also validated their confidence in their ability
to do science. The strong desire to learn more about the kahawai
of Waipi’o has also guided the course of individual science fair
projects over the years. These projects include collecting data at
different parts of the water system, such as Hi’ilawe and Muliwai,
and examining the health of the river, its species and habitats and
researching the large scale impact of the stream restoration. Students
also continue to collect and analyze data for a group project to find
out if the fish population in Hi’ilawe Stream has changed since 2004.

Waipi’o students taking care of our older
brother Häloanakalaukapalili, the taro.

The other focus of the Waipi’o Project is to create and maintain a
sustainable taro patch complex on 8-acres of land in Waipi’o Valley.  
Since SY 2008-2009, students have planted, harvested and consumed
countless useful plants at Mokuwai ranging from taro, sweet potato
and ‘ulu, to vegetables like eggplants, tomatoes, and squashes, as
well as mamaki for tea and herbs like chili peppers, green onions,
parsley and basil to spice up their food. Students also investigate the
interrelation of wai and ÿäina. For example, at the beginning of SY
2009-2010, Waipi’o students conducted a group study in which they
examined the water quality of the ÿauwai, as well as the water quality
in the loÿi before and after the water enters. The results confirmed
that there were numerous differences which could affect the health of
the taro patch complex or kapapa loÿi.
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By thinking outside of the box, Waipi’o students created a wide range
of research topics varying from creating organic pesticides for native
plants, to propagation of indigenous plants, all working towards the
goal of a self-sustainable Mokuwai. Collectively, the students and
teachers of the Waipi‘o Project are continuously strengthening their
bond, their respect and their understanding of the wai and the ‘äina,
but also of each other, and their responsibilities as native of the land.
They are making an impact on the future of Hawaiÿi.
PU’UKAPU HUI
Although this is the second year of the Puÿukapu hui, this project
changed radically in January of 2009, with the completion of Hälau
Ho’olako and the surrounding grounds. This resulted in a move
of the project from its former site at Pu’upülehu, to its true place
Pu’ukapu. In addition, a change in staff significantly changed the
project’s focus from SY 2008-2009, where students focused primarily
on propagating plants for our future campus.
Pu’ukapu’s SY 2009-2010 EQ states: How can we use Hawaiian oral
traditions and agricultural practices, science, and historic accounts to
recreate a sustainable and functional environment at Puÿukapu?
The KANU Pu’ukapu Project provides a good example of Project
Authenticity, one of KANU’s seven A’s. Authenticity implies that
students tackle a task that is normally performed by adults in a
real world setting. In addition, an authentic project emanates
from a problem that has meaning to the student. Helping to plan
a sustainable and culturally significant landscape spanning our
entire 30-acre learning destination, allows Pu’ukapu middle and
high school students to assist KALO’s development officer, while
also becoming involved hands-on in scientific inquiry. In addition,
nothing could have more meaning to a Hawaiian homestead student
than physically engaging in the creation and maintenance of a
functional landscape that will allow Kauhale ‘Öiwi o Pu’ukapu to
become a self-sufficient learning destination for generations of ‘ohana
members. Clearly being involved in creating such a landscape has
profound personal value, but also considerable economic and social
value, far beyond the traditional school setting.
During SY 2009-2010, Pu’ukapu middle school students continue
to use the scientific methods to sample the soil to determine the
optimum balance of nutrients to grow healthy plants. Students also
study soil chemistry, and the geological formation of the Hawaiian
Islands. This includes reading the mo’olelo of Pele and learning the
origin of land formations in Hawai‘i according to oral traditions.
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It also includes becoming familiar with metaphors and similes used
in moÿolelo to explain natural phenomena.

Puÿukapu Middle School students
and their Soil Sampling Science Project.

High school students conducted a study of the water at Pu‘ukapu to
find out which water source contains the most nutrients for healthy
plant growth. Students tested water on campus from the county,
from catchment, and from a catfish pond in the green-house area.
Preliminary tests suggest county water to have the most nutrients,
indicating more tests will be needed to focus on other elements
needed for plant growth, as it was assumed that the catfish water
would have the best nutrients. Students have also begun the study
of endemic, indigenous and Polynesian introduced plants of Hawai‘i,
their scientific designations, and their traditional uses in Hawaiian
culture.

Puÿukapu students getting ready to
use the soil to propagate more plants.
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Since SY 2007-2008, KANU has received donations from the
community of pots, soil, plants, shade cloth, and knowledge of
how to propagate and care for plants. Pu’ukapu students continue
to learn how to grow these donated plants from seeds, cuttings,
and transplants. Our biggest challenge continues to be housing
thousands of plants until KANU’s construction projects permit outplanting.
During SY 2009-2010, Pu’ukapu students also started a waihona or
community repository of oral histories and archeological artifacts at
Hälau Ho’olako, that allows learners of all ages to become familiar
with the rich history and lifestyle of Waimea and the social, economic,
and physical changes upon our landscape. Their first research in this
area concentrated on learning about Lucy Kalanikümaiki’eki’e Davis
Henriques, a shining example of leadership in our community. Lucy
is descended from Isaac Davis and Grace Kamaikui and donated
her ancestral property at Makahikilua in Waimea for a medical
center. Lucy Henriques is just one of several Waimea leaders that
the students are focusing on this school year as part of their Social
Studies curriculum. In addition, student driven exhibits are being
planned about Waimea’s history to be displayed in the community.
KAUHALE HUI
Our newest 6-12 project, first implemented during SY 2009-2010 is the
Kauhale Project. This Project clearly demonstrates Applied Learning,
one of KANU’s seven A’s, with a special focus on students acquiring
and using competencies expected in high performance work
organizations. Such competencies include teamwork, appropriate
use of technology, problem solving and especially communication.
In the Kauhale Project learning takes place in the context of a semistructured problem, grounded in life and work in the world beyond
school. Specifically the Kauhale Project allows students to actively
participate in the design, construction, maintenance and operation
of current and future facilities at Kauhale ‘Öiwi o Pu’ukapu. This
includes monitoring energy and water use and assuring that all
facilities adhere to environmentally-friendly principles and high
performance standards. Students integrate scientifically-proven
planning frameworks, with traditional Hawaiian values and practices
from our island culture, to make decisions that support our goal
towards 0-net energy and community sustainability, as they become
tomorrow’s green leaders. In order to successfully complete this
project, students must develop organizational and self-management
skills.
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The Kauhale Project EQ asks: Pehea la e pono ai? How can KANU
create a sustainable Hawaiÿi balancing ancient and modern practices?
Together with their teachers, and KALO support staff, Kauhale’s
28 students in grades 6-11 have taken on the challenge to learn The
Natural Steps Framework in order to clearly define “sustainability”
and develop a common language. The Natural Step Framework
aligns with Hawaiian ancient practices because both aim to maintain
a healthy balance for people and nature. Utilizing The Natural
Step’s ABCD planning process; Awareness, Baseline Analysis,
Compelling Vision and Down to Action, Kauhale students examine
sustainable behaviors. Since the beginning of SY 2009-2010, Kauhale
middle school students have been engaged in an organization-wide
waste audit. In their findings they discovered that 50 percent of our
waste consists of paper, milk cartons and paper plates. With that in
mind, students engaged in a Lettuce Us Be Friends Math lesson and
computed a cost analysis for growing lettuce. They also recycled
milk cartons as planters for lettuce, with the idea of then using the
lettuce for edible plates. In addition, students created milk-based
paint using milk that students did not drink. At the same time,
Kauhale’s high school students conducted an assets inventory
in which they identified many of KANU and KALO’s current
sustainability efforts, including recycling, water efficient landscaping,
food production, recycling of food waste and double-sided printing.
From this inventory students realized that KANU has a long way to
go to truly reflect the sustainable practices of our ancestors. Students
are also conducting an organization-wide energy and water audit to
better understand our energy and water use.

Kauhale 6-8 graders filter the milk-based paint
before applying it to the east wall in the Lökahi Room.

To help foster sustainable behavior, both students and teachers are
reading and utilizing the lessons from the culturally rich moÿolelo,
Kamehameha And His Warrior Kekühaupiÿo. Project Kauhale also
exemplifies KANU’s focus on integration of the latest technology.

The Secondary Program

125

II. THE ACADEMIC PROGRAM

For example, to allow students and ‘ohana to listen to the story
at their convenience, Kauhale staff has uploaded podcasts of the
story on its online social network. Embracing both ancient and
modern practices, Project Kauhale is building real-world skills
and relationships toward creating a sustainable Hawaiÿi. Another
main way this is accomplished is by involving Kauhale students in
authentic communication exercises, by requiring them to function as
docents for hundreds of guests visiting Hälau Ho’olako to learn more
about green building and maintenance.
ASSESSMENT
All of KANU’s 6-12 projects result in Academic Rigor, one of KANU’s
Seven A’s, at a high level. That is to say all - all projects lead students
to acquire and apply knowledge central to one or more discipline
or content areas. In addition, all projects challenge students to use
methods of inquiry central to one or more disciplines, as they learn
to think like a scientist. Finally, all projects assist students to develop
higher order thinking skills and habits of mind, as they search for
evidence, take different perspectives and persist in solving authentic
problems.
When it comes to Assessment, the last of the Six A’s, KANUs 6-12
project also excel, in that students reflect regularly on their learning
using clear project criteria that they have had at least some input
into. These range from weekly self-evaluations, to portfolio entries,
to science fair reflections, to annual student re-applications. In
addition, 6-12 students are provided with a wide range of assessment
of student work including exhibitions and portfolios. Minimally, all
6-12 students exhibit their knowledge, skills and competencies in all
content areas including Hawaiian language and culture at the annual
Science Fair, our makahiki competitions, the end-of-year Academic
Hö’ike, and KANU’s Hula Drama. In addition, many 6-12 KANU
students present yearly at Ku’i Ka Lono Indigenous Education
Conference and other conferences and gatherings through Hawai’i
and beyond. All KANU seniors also participate in a rigorous Senior
Project, which pairs them with mentors from outside the school who
help students develop a sense of real world standards for the type of
work they want to pursue in the future.
Although developed by KANU’s founders through our own
action research, KANU’s 6-12 projects are structured much like
expeditionary learning projects of Berger and others at Harvard
and the Expeditionary Learning Outward Bound school network.
Like KANU, these institutions are working to reshape the vision of
education that transcends standards, curriculum, and instructional
strategies.
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The curriculum is
sequential in its parts
and appropriate to the
developmental needs
of students. There
is clear evidence of
instructional planning
and articulation.

Since 1996, KANU’s founders have collaborated with Swanson
and Cosgrove, a national project-based consulting firm, which has
provided invaluable professional development, assistance with the
creation of concept and curriculum maps and much more. KANU
has also worked directly with Ron Berger who assisted staff to
improve instruction for our students and explore alternative ways
to assess the quality of learning taking place. These relationships
with national leaders in project-based learning have strengthened
instructional delivery in the hui, and resulted in the adoption of
a KANU project design template by our secondary staff to map
curriculum. KANU’s 6-12 staff also use a guideline of Instructional
Practices to Support Project Based Learning that incorporates ideas
from the work of Art Costa, Adria Steinberg, Robert Marzano and
others. See Site Exhibit.
As appropriate facilities become available, we anticipate KANU’s
6-12 projects to transition into self-contained Hälau Naÿauao or
Hawaiian Academies of Knowledge made up of about 40 students.
Each academy will focus on a specific place and theme and be
committed to the perpetuation of Hawaiian language, culture and
traditions. Moreover, each of these academies will incorporate
students, teacher, ÿohana, community and external experts in relation
to the place focused on by each academy. Moreover, each academy’s
content focus will be at once culturally relevant, and academically
rigorous, delivered in an atmosphere of aloha and inclusive of
Hawaiian values. Like KANU’s current projects, each Academy will
line up with our KANU’s Seven A’s of project-based learning and
address authentic issues. Finally, each academy will be substantiated
with data as its primary measure of accountability.
SKILL-BUILDING WORKSHOPS

Fundamental academic
skills are effectively
taught.

As imaginable, teaching and learning in outdoor environments
that serve as classrooms pose challenges that KANU has had to
address over the years. This includes access to books, technology
and storage of equipment, responding to inclement weather,
transporting students and equipment and providing school meals.
With the completion of Hälau Hoÿolako in January of 2009, KANU
is currently in its best position to date to be able to offer students a
quality educational experience in both an exceptional outdoor, as
well as indoor environment. As a result of finally having a high
performance facility for our 6-12 students, during SY 2008-09, KANU
made a key decision to re-establish core workshops taught by
appropriately credentialed teachers to address student shortcomings
in Mathematics and Language Arts, as indicated by 07-08 Hawai’i
State Assessment (HSA). Students are divided into middle school
and high school groupings of approximately fourteen students each.
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As previously mentioned, these students alternate from spending one
week in their projects and one week in workshop rotation courses
at Hälau Ho’olako. During workshop weeks, students participate
in three-way core class rotations focusing on mathematics, language
arts and Hawaiian language during the morning blocks. During the
afternoon blocks, students rotate between a physical education and
health block and a technology and project block, which focuses on
completing KANU’s 6-12 Science project in the first semester and a
6-12 Social Studies project in the second semester. In order to assure
that KANU students in grade 6-12 become proficient in content
area skills, workshop teachers regularly administer formative and
summative assessments to gauge learning. Additionally, students in
grades 6, 8 and 10 participate in the HSA assessments, as well as the
North West Evaluation Association (NWEA) assessments. KANU
programs strive to meet students at their level of academic learning,
which, amongst our secondary students is often delayed, especially
for new students joining our programs in or after 9th grade.
MATHEMATICS
During SY 2008-2009, KANU began a special focus on math, which
was further intensified during SY 2009-2010. This is because
while we are making continued improvements, most 6-12 KANU
students are still below grade level in mathematics. For SY 20092010, two (2) highly qualified mathematics teachers were hired.
One of these experienced certified math teachers was assigned as
workshop teacher to address specific gaps in mathematic skills.
During summer 2009, KANU also completely revamped the way
mathematics is taught at the 6-12 level. Utilizing pre-test data, gap
areas were identified and students clustered in groups by math skill
level. Workshop levels were then created which allow students
at similar levels to receive both direct instruction, as well as learn
together with their peers. Math remains the most challenging subject
for KANU students. As a result, the most immediate goal of KANU’s
workshop program is to provide quality mathematics instruction,
which will allow students to gain a solid foundation in math basics,
from which they can progress in math according to their personal
abilities and interests. That is to say that after careful research and
analysis of data from HSA and diagnostic tests, KANU moved away
from the exclusive use of Saxon Math as KANU’s primary 6-12 math
program. Realizing that at the secondary level, an increased level
of mathematical application compared to computation is required,
the math workshop teacher employs direct instruction to the whole
group, aligning instruction with Hawaiÿi Content and Performance
Standards (HCPS), while keeping the goals of the hui math projects in
mind.
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In addition, both math teachers conduct professional development
during Friday staff meetings on mathematics strategies and the
faculty meet as a math team for an hour each week. This team has
agreed on providing weekly constructed response prompts for
students using a uniform template and rubrics. Recently, one math
teacher shared his entire weekly constructed response file with
the staff for their use. As mentioned previously, to supplement
instruction and keep mathematics at the forefront, KANU also
adopted the web-based ALEKS program for its 6-12 students. This
program aligns with HCPS and is available to students at Hälau
Hoÿolako, during school and after school hours, as well as during
intercessions. In addition, students can access ALEKS at home
online. ALEKS provides individualized, differentiated instruction
for students ranging from below to above grade level. In addition,
KANU’s math workshop teacher also utilizes Prentice Hall Algebra,
McDougal Littell Algebra 2, Saxon, and other standards-aligned
instructional materials to strengthen mathematics skills.
To address ongoing gaps in mathematics and language arts, KANU
also provides tutorial services with private contractors for students
in need of extra help at our cost. Teachers also volunteer their
time during intersessions to work with struggling students, who
are strongly encouraged to come in for assistance. In addition, to
mathematics, reading and writing are specific focal points of KANU’s
morning workshop program. Despite impressive successes in
reading achievement in recent years, KANU continues its focus on
language arts. Intensive work in language arts last school year was
productive with KANU meeting the 2009 HSA reading goal with a
combined score of 300. Because we did not score as favorably when
compared with complex and state achievement, we are not content
to relax our efforts, thus language arts continues to receive heavy
emphasis in not only workshop classes but in hui as well.
FOCUS ON WRITING
For SY 2010-2011, KANU has selected writing as our new major
initiate. In the last two years, seniors taking the COMPASS
placement test for Hawai’i Community College scored unfavorably
in their writing ability compared to their reading comprehension.
Concerns also surfaced when KANU students in grades 9 and 11 fell
below complex and state averages during the Fall 2008 HSA writing
assessments. Grade 11 scores were of particular concern. Teacher
observations and assessments have also raised concerns about the
writing skills of our students. To address gaps in English language
ability, the language arts workshop focuses on comprehensive
language arts skills.
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KANU’s language arts curriculum is supported by the McDougal
Littell Language of Literature series which is designed to draw
students into real life scenarios through grade appropriate short
stories. Skill building is emphasized in vocabulary, literary analysis,
critical thinking and the writing process. The ability to write in
different genres and to read independently are also specific goals of
the program. Students are regularly assigned independent reading
and journal writing assignments. Students who continue to struggle
in reading are provided with small group instruction to address their
concerns. It is evident that we must intensify our efforts to enhance
the writing skills of our students and that this is an area of future
focus.
HAWAIIAN LANGUAGE
The third morning rotation is a multi-level values-based Hawaiian
language curriculum, especially created for KANU students by
our Director and her Hawaiian language team. This curriculum
is broken down into self-instruction lessons that are taught within
the four projects, and a more interactive workshop focusing on
oral communications and including technology, especially the
SmartBoard, at an extremely high level. This unique integration
of traditional Hawaiian language and the latest in 21st educational
technology is but another shining example of KANU’s innovation,
our balance between ancient and modern, and our ability to advance
ancient Hawaiian knowledge into the 21st century. KANU’s unique
Hawaiian language approach is codified in our Kahua ’Ölelo
Curriculum. See Site Exhibit.
TECHNOLOGY
The school, through its
One of KANU’s afternoon rotations assures that all 6-12 students
curricular program,
get regular access to computer technology and that they are able to
integrates technology in
receive direct instruction
a way that supports the
philosophy and learning from highly competent technology staff, with years of industry
expectations of theexperience and expertise. KANU’s technology curriculum is
school.designed to teach our students to skillfully use technology to
access, retrieve, and use information school-wide, communitywide, and globally. In using computer technology as a tool for
learning, our students become contributors or creators of knowledge,
not just consumers of knowledge. While initial instruction is in
basic computer skills, the technology team also assists students
in incorporating the use of technology across the curriculum.
Students are taught to use technology to locate, evaluate and collect
information from a variety of sources using technology tools to
process data and report results. In this way students are able to make
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informed decisions and develop strategies for solving real world
problems.
Technology workshops also incorporate instruction in various
computer programs and in graphic design to help students create
final products worthy of publication and/or community-wide
distribution. To date, many KANU students have created impressive
multi-media digital art that clearly establishes them as creators of 21st
century information.
The technology program is designed to facilitate core learning and
provide students with desired technology skills/tools that will allow
them to excel in learning. First semester technology instruction
focuses on skills needed for a successful science project, students are
taught word processing skills such as outlines and citation skills to
complement the research paper required for their science projects.
Another aspect of the first semester training centers on design
techniques used to create presentation boards and digital productions
to showcase science projects. Spreadsheet skills are integrated, as a
means of completing the technology training necessary to provide
students with the skills to support development of their science
projects through creation of data tables and graphs for use in research
papers and presentations. Second semester technology training is
geared towards Social Studies requirements and focuses on research
strategies and presentation skills using Microsoft’s PhotoStory.
Since 2001, KANU students also participate in the Cisco Networking
Academy (CCNA) Program, and participate in CCNA Discovery
courses after school. The Cisco Networking Academy Program is a
partner in education that provides students with tools to help them
prepare for their future. It is a comprehensive e-learning program
which provides internet technology skill essential in today’s job
market.
KANU has the good fortune to have sophisticated technology
equipment to allow students to experience a wide variety of
computer technology tools and media production. As with most
programs of this kind, cost of equipment and maintenance is
always an issue. KANU has been fortunate in having a Technology
Coordinator who is creative in researching opportunities for
upgrading and replacing needed equipment. In an ideal situation, the
Technology Team would like to see technology be more meaningful
and engaging for students with greater buy in from teachers. This
requires time for collaborative planning which is very limited, given
the various schedules in place at KANU.
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SCIENCE AND SOCIAL STUDIES
During the first semester, KANU’s afternoon science workshops
support students in their project based science inquiries through
extended opportunities to study in depth scientific issues, topics, and
themes relating to their individual science projects. These science
workshops focus on life and environmental sciences, physical science,
and earth space science as the primary scientific themes of study.
These workshops also assist students in grades 6-12 to complete their
yearly individual science fair project, which is judged by authentic
community judges and focuses on meeting scientific investigation
and nature of science standards. In addition to focusing on scientific
inquiry, scientific knowledge and understanding the interrelations of
science, technology and society, students also meet science standards
based on their individual projects. During Semester 2, KANU
students must complete a social studies project of similar rigor. As
a result the afternoon rotations are focused on assisting students to
complete this project. See Site Exhibit.
HEALTH
Afternoon rotations also focus on health and physical education
taught via direct instruction classes that compliment project
based instruction students receive in their hui. These afternoon
rotations provide a forum to discuss health issues like positive
health behaviors and behaviors posing risks for teens. Students
develop and practice skills that will promote and protect their health
and the health of others. Emphasis is placed on the preparation
of students to maintain and improve their own personal health
and that of their present and future family and to become active
participants in community health activities. Students set personal
health goals and assess school/community health needs in order
to target ways to advocate for good health in their communities.
Many of KANU’s students are at risk for diet and lifestyle related
diseases, so nutrition education has become a priority in the health
classes.  Values education is incorporated throughout the day and
has successfully contributed to a beneficial school wide discussion of
positive emotional, mental, and spiritual health. Because of the low
student-teacher ratio, KANU’s advisory program extends far beyond
the necessary academic counseling for students to include regular
personal advising on a broad range of issues. KANU students
are treated like family and readily seek advice from their teachers
as needed. Every year, advisors help students create academic,
personal, cultural and family goals.
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PHYSICAL EDUCATION
KANUÿs physical education class develops and strengthens
physical movement forms, concepts, principles and skills through
participation in a variety of physical fitness experiences highlighting
traditional sports and games known as makahiki games. Students
assess personal levels of physical fitness and are encouraged to
practice physical activity in their daily lives. Students are also taught
to apply these physical skills, their understanding of rules and
strategies, and the importance of fair play into their daily activities at
school and at home. KANU continues to make impressive impact on
6-12 students, with an ever increased percentage of students seriously
competing in our annual makahiki competitions and establishing
themselves as statewide champions in the traditional sports and
games of Hawai’i. Students skilled in makahiki games get to travel
with their instructor to educate other Hawai’i Island students about
the Makahiki games. KANU observes the Makahiki season with
two ceremonies at the beginning and one ceremony at the end of the
season. Over 40 student volunteers in grades 3-12 camp overnight
to participate in these traditional sunrise ceremonies. Makahiki also
involves a day of aquatic competition and a day of Hawaiian sports
and games with KANU students in grades K-12 competing against
one another. Winners get to compete in the Kä Waimea Makahiki,
a community event sponsored by KANU and our nonprofit. This
yearly event includes student and adult competitions, a decathlon
for middle, high school and adults, cultural workshops, health and
wellness education booths and multiple Hawaiian healthy foods
concessions prepared by KANU students, family and staff. Winners
also go on to compete in the inter-island Makahiki games on
Moloka’i.
All of KANU’s 6-12 students also learn hula, which is also taught and
practiced regularly in the hui. Especially during the second semester
there is a special focus on hula as a complete form of fitness, as well
as a cultural art, expressing all of the components of wellbeing.
Hula instruction provides students with the opportunity to learn
the historical, cultural, and expressive significance of this physical
art form. Instruction covers the basic steps and hand gestures, body
stance, and positioning of hula ‘auana and hula kahiko routines, with
emphasis on projection of story and choreography.
As a recent member of the Big Island Interscholastic Federation
(BIIF), KANU started a competitive canoe paddling team during SY
2008-2009, to which many students are committed. Students also
participate in other interscholastic sports as part of Honokaÿa High
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School’s athletic teams under the auspices of the BIIF competing in
football, soccer, baseball and volleyball.
Several KANU staff and faculty members are currently or have
been coaches for community sponsored and BIIF sports teams. In
addition, KANU has a girls JV community basketball team.  Overall,
practicing traditional Makahiki games, learning hula and having
opportunities to participate in all kind of other sports empowers
KANU students to see themselves as competent movers with the
skills, knowledge and desire to become life-long participants in
physical activities.
CAREER AND LIFESKILLS
KANU believes in nurturing the gifts of all children we serve. In
order to allow students to explore and develop their unique gifts
and interests, as well as attain essential career and life skills, KANU
provides an inclusive Gifted and Talented (GT) program on Friday
mornings for grades K-12. In addition to a variety of elective
technical, environmental, and cultural arts courses, students in grades
6-12 are provided with ongoing career exploration opportunities
during this Friday block. KANU’s SY 2008-2009 and 2009-2010 Aho
Loa workshops include elective courses in lei-making, photography,
video production, graphic design and computer technology including
Yearbook production. Twelfth graders also undertake making a
feather lei, an important traditional art. This lei, which takes many
months of dedicated work to complete, is then worn at graduation.
In their required semester Career and Lifeskills course, students are
coached to develop a personal transition plan for successful entrance
into the college or a career of their choice. Students follow the
KUDER career exploration program where they compile an electronic
portfolio of their interests and abilities. To further support students
in their career choices, KANU’s career center is open Monday
and Wednesday afternoons. Students and adults are welcome to
make appointments for individualized assistance from the career
development counselor.
THE SENIOR PROJECT
KANU’s career and life skills curriculum culminates in a selfdirected research project in twelfth grade. All seniors are required
to successfully complete a Senior Project in order to graduate from
KANU. See Site Exhibit. The Senior Project is a student-selected
exploration of a topic of personal interest to the student, which takes
place during a student’s senior year. A Senior Project typically results
in a research paper, a project or a product supervised by a mentor,
a progress portfolio, and a presentation to an authentic audience.
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All seniors must present their project to the KANU Senior Project
Advisory Board for evaluation.

Students are involved in
curricular/co-curricular
activities ( e.g., student
government, community
service and athletics)
congruent with the
philosophy of the school.

The purpose of the Senior Project is for KANU students to
demonstrate their knowledge of a variety of skills in the areas of
writing, speaking, research, technology, community relations and
documentation, all necessary to succeed in life after high school.
Upon completion of the project, students will have learned about
their areas of interest, their community, the world of work and most
importantly, about themselves. It is quite evident that students who
excel in KANU’s project-based instructional framework are very
successful at designing exciting senior projects for themselves that
address important community issues. Moreover, KANU students are
increasingly prepared to continue their education after graduation
and to successfully seek and procure the financial sources to support
their post-secondary schooling. College counseling services are
provided by the Senior Project advisor. A partnership with the North
Hawaii Education and Research Center (NHERC) developed during
SY 2008-2009, further supports KANU students through the college
application and scholarship process. Beginning in Spring 2010, a
dual enrollment program (Running Start) will be offered to eligible
juniors and seniors. Successful Running Start students are able to
simultaneously earn high school and college credit. These services
respond to the growing demand of KANU’s stakeholders to expand
college readiness programs.
STUDENT COUNCIL
While there were several attempts over the years to activate our
students and create a functioning student organization, it has taken
until SY 2009-2010, to create a viable ‘Aha Haumäna or Student
Council which meets regularly. KANU’s ‘Aha Haumäna is designed
to foster 6-12 student involvement in the growth of KANU, advance
leadership among students and help promote school spirit. KANU
believes that student input improves and strengthens our school in
ways that adults cannot do alone, by bringing new energy and ideas.
KANU’s ‘Aha Haumäna aims to involve students in meaningful
ways by providing opportunities for students to demonstrate their
talents, skills, and interests, while continuing to develop new skills.
KANU’s ‘Aha Haumäna also provides opportunities for students to
learn new skills that are transferable to the workplace or community
and deepen each student’s commitment to their community, which
increases their chances for future success.
6-12 HUAKA’I
In addition to school-wide 6-12 huaka’i or mini projects, like the
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Volcano Exploration, specific projects also engage in their own
explorations into the environment or join together as a combined
project.
For example in May 2008, 40 KANU 6-12 grade students, 10 students
from our sister charter school Hälau Kü Mana and 10 staff and crew
members of Nä Kälai Waÿa Moku o Hawai’i collaborated in a sail to
traditional canoe landings along the west coast of Hawai’i Island,
where they interacted with küpuna and makua of the area, learned
moÿolelo and how these secluded areas sustained themselves in
traditional times. The sail, which involved Makaliÿi, a 54 ft. Hawaiian
double hulled voyaging canoe, Känehünämoku, a 29 ft. Hawaiian
coastal canoe and Alakaÿi, a 27 ft. escort vessel, re-established
community relationships and served as a platform for our haumäna
to network and learn from our fellow ÿohana. In addition, students
learned that Hawaiian voyaging embodies all aspects of Hawaiian
cultural traditions and practices that manifest technology at its best in
ancient times. All elements of traditional study are also supported by
the use of modern instrumentation including computers with internet
access.
KANU’s projects also venture off island for their research. Every
year, the Waipi’o project participates both in an annual Hui Kalo
workday, which takes place on various islands, as well as a research
trip to O’ahu. During the Hui Kalo workday, KANU’s 6-12 Waipi’o
students work with and assist taro farmers from throughout the
archipelago in a comprehensive service project to restore dormant
taro complexes, open up a new water source or create new taro
patches. Each year, Waipi’o students also travel to O’ahu to log their
Waipi’o data into the Bishop Museum data base and network with
Hawaiian-focused charters, and other organizations involved in
stream restoration efforts on that island.
DISSEMINATION OF KNOWLEDGE
Over the past seven years, KANU students have actively participated
in Kuÿi Ka Lono, an annual Indigenous Education Conference, which
brings together Nä Lei Naÿauao consisting of 12 Hawaiian-focused
charter schools. During these conferences, students make workshop
presentations to mixed audiences of adults and students sharing
their academic, cultural and personal growth and experiences as
participants in ongoing research on culturally driven best practices
in Hawaiian-focused models of education. According to workshop
evaluations, KANU student presentations are always exemplary
and set a standard for others to replicate. A form of höÿike, these
presentations serve as yet another example of the confidence and
maturity our students demonstrate when called upon to share their
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C-III KÜLIA I KA NU’U
By choosing külia i ka nu’u, which means strive to reach your highest, as our motto,
KANU’s founders placed clear expectations for ongoing growth on all individuals,
teams and programs associated with our vision. Most importantly we expect our students to grow academically, culturally and personally, as we strive towards mastery
in our chosen fields. Informed by a practice of quality, modeled by our Hawaiian
küpuna, KANU’s quest for excellence grounds our collective efforts, and reminds all
of us to continuously strive to reach our highest level.
Chapter III shares the various areas of growth experienced by KANU students during SY 2008-2009. As such this section explicates the impact of Hawaiian focused
education on native student performance. These data clearly indicate that KANU
is working and that Hawaiian-focused education significantly stimulates academic,
cultural and personal student growth. Moreover, KANU’s data indicate that our
Pedagogy of Aloha impacts the entire ‘ohana.

III. THE OUTCOMES

A. KANU’S GROWTH MODEL
As an Indigenous action research project, KANU continues to collect,
analyze and use a variety of external and internal data to improve
all aspects of our program. Collectively these data present a wellrounded, comprehensive view of KANU’s ongoing growth over time.
While these outcomes overall appear notable, they are even more
impressive when interpreted in the context of the historical realities
that impact KANU as a Hawaiian learning ‘ohana. For decades,
native Hawaiian public school students have been on the bottom of
the educational ladder. Indeed, multiple generations of Hawaiians
have been left behind by the system. A DOE principal recently
stated that the absolutely most difficult task he continues to face is
to move Hawaiian boys from one grade level to the next in reading.
KANU’s data clearly indicate that our unique Pedagogy of Aloha can
move Hawaiian students – both girls and boys – forward. While we
are proud of our progress to date, it is noteworthy to state that our
growth continues to be seriously stunted as a result of inequitable
funding and a lack of quality facilities, which are explicated in
detail in the next chapter. Just imagine what more we could do with
equitable funding!!!
As a growth model, KANU expects continuous advancement over
time preferably in all areas. To achieve such growth, KANU collects
quantitative and qualitative data which are used to continuously
improve all aspects of our program. By determining what is working
and what is not, KANU is able to adjust our pedagogical approaches,
as well as our various configurations and multi-age formations. As
this Accreditation Study clearly indicates, KANU’s ongoing growth
is clearly visible in most areas. This very same, ongoing growth has
been noted in KANU’s previous annual End-of-Year reports. These
detailed End-of-Year Reports, starting in SY 2000-2001, can be viewed
and downloaded from our website www.kalo.org. Inventorying and
presenting the various outcomes achieved by KANU from year to
year has been an important part of KANU’s effort to strive towards
excellence. We chose to participate in this process at an exceptionally
high level for multiple reasons. For one, submitting an End-of-Year
Report is part of our accountability procedures required by the
Charter School Review Panel.
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In addition, KANU’s End-of-Year Reports are also reviewed by
funders and provide an important resource to Indigenous educators
from around the world interested in Hawaiian-focused, place-based
and project-based education. Most importantly, as a laboratory
school measuring the impact of Hawaiian-focused education on
native student performance, KANU’s data will hopefully initiate
systemic change for 60,000 plus native Hawaiian public school
students, Hawai’i’s largest and fastest growing ethnic population.
KANU’s use of a growth model is supported by critics of NCLB
nationwide who have long argued that schools deserve credit for
improvement, not just proficiency. With most students entering
KANU below grade level, we believe it is essential to measure
student success based on growth, since this is the only way we can
represent student improvement. Moreover, because many students
will not be proficient after one or even more years at KANU,
depending on their level of deficiencies when they first enter KANU,
we chose to represent students’ proficiency level based on how
much growth they achieved once they enter KANU. While the State
of Hawai’i only counts students who reached proficiency on HSA
math and reading tests, KANU’s model allows students who have
not reached proficiency on state standardized tests, but who are on
trajectory to reach proficiency within several years, to be counted
favorably in our calculations of growth. KANU’s growth model also
helps us better identify students who are not on track academically.
During SY 2008-2009, again KANU students have experienced
significant growth academically, culturally and personally. This
section presents both qualitative and quantitative data attesting to
student achievement. See Site Exhibit. These data clearly indicate
that KANU’s Pedagogy of Aloha is working and that Hawaiians can
design, implement and continuously improve quality 21st century
models of education. One area of improvement that continues to
hamper KANU’s ability to fully utilize the powerful data available is
the lack of a longitudinal data system, that will allow us to measure
the actual academic growth of individual students from year to year
rather than relying on snapshot data to measure whether students
are improving. Although creating such a data system has been
recognized as an extremely important asset, a lack of funding and
expertise to select, set up and manage such a system have prevented
KANU from actually acquiring the hard and software necessary for
such a longitudinal data system. We were promised by the CSAO
that a new software introduced during SY 2009-2010 would allow us
to track such data, however, to date, we have not been able to fully
utilize this software.
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Rather than using primarily standardized test scores as the basis for
describing school performance or improvement, KANU has chosen
multiple indicators that measure academic, cultural and personal
growth, including increases in social and environmental intelligences,
community engagement, parent, student and staff satisfaction and
other factors as evidence of KANU’s progress. Moreover, instead of
concentrating primarily on quantitative data, KANU has chosen to
also highlight our qualitative data, which clearly speak to the impact
of KANU on native and non-native student performance. In the
end, both quantitative and qualitative data from students, parents,
teachers and other co-researchers, assorted student exhibitions,
presentations, hö’ike, tests, as well as other indicators, validate
the success of Hawaiian-focused education on native student
performance and confirm KANU as a viable choice in education.
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B. OVERALL SATISFACTION
According to the SY 2008-2009 KS ‘Ohana Feedback Survey, 86
percent of our parents strongly agree or agree that they are satisfied
with the quality of KANU and 82 percent are satisfied with the
variety of learning experiences and programs offered.
SY 2008-09 KS ÿOhana Feedback Survey

Strongly Agree
or Agree

Overall, I am satisfied with the quality of this school.

86%

I am satisfied with the variety of learning experiences and
programs offered at my childÿs school.

82%

Over the years, KANU’s data continue to show that a large majority
of KANU parents, students, and teachers are satisfied with the
school’s overall performance. Collectively, this group feels that
KANU as a whole is running smoothly and is making good progress
toward its goals. Our data also indicate that KANU is providing
students with a quality education and that instruction is challenging,
interesting, and relevant to the world outside the classroom. There is
also agreement that students are learning “a lot” and enjoy coming to
school.
The quotes below from KANU students and parents gleaned from
student re-applications submitted in Spring 2009 for re-admission to
KANU for SY 2009-2010 validate this satisfaction. As part of KANU’s
yearly re-application process, students and parents have to provide
evidence that they are fulfilling KANU’s mission and perpetuating
Hawai’i’s native culture in order to reserve a space for the following
school year. Beyond providing important qualitative data attesting
to individual and collective growth, these yearly re-applications are
designed to make students and parents practice mahalo i ka mea
lo’a’a, and appreciate being able to attend KANU. They also provide
a yearly temperature check for each family to decide whether KANU
is still their preferred school of choice.
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STUDENT REFLECTIONS DESCRIBING HOW KANU HAS
AFFECTED THEM
“KANU makes school fun and I do better when things are fun.”(Student,
male, kindergarten)
“I have done better academically in KANU than I have at any other school.
That doesn’t mean that the school work here is easy (cause it’s not), but
that the learning situation is peaceful and the teachers know how to teach
effectively.” (Student, female, 10th grade)
“I have been at KANU 9 years now. This is my school! This is where I
want to be. I like it here. I don’t only learn reading, math and science, but I
learn who I am and where I come from.” (Student, male, 9th grade)
“I went from not going to school and not doing any of my school or
homework to participating in every class activity, helping fellow classmates
with anything they didn’t understand, and getting an amazing report card.
. . Just the amount of love and support that comes from everyone is what
makes KANU such a special school. (Student, female, 11th grade)
“I love being at this school; it makes me look forward to the next
day.”(Student, female, 10th grade)
“I’ve noticed myself sprout as a bud and blossom to full flower because of so
much I’ve learned from the culture to the academics.” (Student, female, 8th
grade)
“By the third week of attending this school I was hooked being here. This
school is so much more than a school it is like a big family.” (Student, male,
11th grade)
PARENT REFLECTIONS ON OVERALL GROWTH
“It is awesome to watch our daughter mature into a confident, multilingual Hawaiian, proud of her heritage, comfortable in a wide range of
settings, and very secure in herself and her abilities.” (Parent of female, 10th
grade)
“He has grown into a good young man because of Kanu o ka ‘Äina.” (Parent
of male, 11th grade)
“I’m especially impressed with the speaking skills my children have
developed over the years. Giving a voice to Hawai’i’s future is one of the
most powerful tools we can pass on.” (Parent, male, 9th grade)
“Our daughter’s heart sang with just the first visit to KANU. I want her
heart to continue to sing.” (Parent, female, kindergarten)
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“We simply cannot express how happy she’s been since attending KANU.
. . . Though her classmates are not much different from children at other
schools, there is certain camaraderie associated within the student body
that’s not found in other schools. KANU’s constant hands-on teaching
style and compassion for the child has truly helped our daughter to trust
and believe that education can be fun and actually ‘educational’.” (Parent,
female, 10th grade)
“We believe that a child’s environment creates who they are, and will become
in the future. With ‘külia i ka nu’u being that foundation, we believe that
KANU is the only school that would care and nurture our child, show her
discipline, instill culture and challenge her academically.” (Parent, female,
kindergarten)
“Our son’s experience here has been such a great one, he has excelled in his
learning as well as his self esteem. It has also been a great life lesson for
our whole family as well. . . This son is a twin, and growing up has been all
about sharing, togetherness and well just having a best friend to do things
with, but KANU has also taught him individuality which will be very
important in his future.” (Parent, male, kindergarten)
“Everyone has been so supportive of our son and working alongside us to
help him blossom in all areas. He loves and respects his culture and hungers
to learn about it.” (Parent, male, 3rd grade)
“My daughter clearly loves KANU. The teachers are her aunties and uncles,
and it is this type of social interaction, one that provides a secure, family
oriented support system where my daughter is able to thrive.” (Parent,
female, 8th grade)
“KANU has been one of the much needed consistencies in our foster
children’s lives.” (Parent, female, 7th grade)
“KANU supports my child to reach his highest level academically, culturally
and socially by keepibg ancient and modern well balanced.” (Parent, male,
1st grade)
“It is a privilege to be involved in a program such as yours where there is
no child or parent left behind, everyone is involved and welcome.” (Parent,
female, 1st grade)
“Our family is thankful that our daughters can learn and grow at KANU.
There is no doubt that Education with Aloha is working and that it is
a viable model not just for Hawaiian education, but the education of all
children. KANU also proves that Hawaiian communities can develop
quality models of education that produce educated 21st century Hawaiians
able to function in multiple settings. Mahalo nui”! (Parent, female, grade 8
and 10)
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“We think it is vital that more parents demand from their schools an
education like KANU for their own children and all children.” (Parent,
male, kindergarten)
In addition to the above qualitative data, KANU also has a variety
of quantitative data, including two surveys, which attest to overall
satisfaction. One of these surveys is KANU’s School Effectiveness
Survey which is administered yearly to all KANU students, parents
and teachers. During SY 2008-2009, these surveys were completed
by 86 percent of KANU students, 58 percent of KANU parents and
57 percent of KANU teachers. In addition, during SY 08-09, KANU
parents also participated in a Kamehameha School (KS) Ho’olako
Like Survey administered to all Hawaiian-focused charter schools
supported by KS in an effort to build a greater understanding of the
schools, haumäna and ‘ohana served by KS. Of KANU’s 144 families,
62 or 43 percent participated in this survey due to a relatively short
turn around time. Results from both of these surveys are presented
throughout this Self Study.
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C. ACADEMIC GAINS
KANU also uses other quantitative data to gauge our ongoing
growth, including the Hawai’i State Assessment (HSA). Like all
other Hawai’i public school students, KANU students in grades 3, 4,
5, 6, 7, 8 and 10 are required to take several of these state-approved
standardized tests every year. Unfortunately, the State continues to
require different tests, making it relatively hard to graph growth over
time. For example, a writing test that was given since SY 2007-2008,
is no longer administered during SY 2009-2010. In addition, although
less than half of all Hawai’i’s public school students continue to
meet or exceed the levels set by the DOE, every two to three years,
the expectations for each grade level rise significantly. For example,
from SY 2003-2004 to SY 2004-2005, expectations for students in Math
jumped by 180 percent. In addition to the above inconsistencies,
there are other reasons why KANU does not view our standardized
test scores as the principal indicators of our ongoing growth. For
one, research highlights a variety of ways in which test score gains
are an unreliable means of assessing school quality, especially when
fewer than 60 students are tested. This is supported by countless
educational practitioners and researchers who consider using
standardized test scores alone as the basis for describing school
performance or improvement as both unreliable and unfair. There
is also research that points to the fact that standardized tests are the
last scores to rise when implementing education reform. Finally, top
research universities agree that standardized test scores have little to
do with future college success. Although we present the data here,
KANU recognizes the limitations of HSA and other standardized
test data, because we know that a variety of factors can contribute
to improvements in scores. As a result, KANU suggests that these
standardized test scores are viewed within a broad, longitudinal
context.
GAINS IN READING
At our start-up, KANU students had some of the lowest reading
scores in the State. Since then we have progressed from year to year.
Specifically, KANU’s students improved from only 20 percent of our
students meeting HSA reading proficiency for SY 2002-2003 to 60
percent of KANU students meeting HSA Reading proficiency during
SY 2008-2009.
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This means that over the past six years our students made a 200
percent gain in reading. This growth is confirmed by KANU
students, parents, and teachers, who generally agree or strongly agree
that there is evidence of progress in reading.
SY 08-09 KANU
School Effectiveness Survey
Evidence of Progress in Reading

Students

Parents

Teachers

80%

80%

73%

This growth is also confirmed by the Developmental Reading
Assessment (DAR) administered to our students in grades K to 5,
which concludes that 96 percent of KANU students in grades K-5
improved their reading ability during SY 2008-2009.
Another instrument to chart KANU’s growth in reading is the Terra
Nova, which tests a general set of skills in reading and mathematics.
The Terra Nova is given to a national sample of students which
allows us to compare how KANU students performed relative to
the performance of students across the country. SY 2008-2009 data
indicate that in reading, KANU’s 3rd, 5th, 6th, 7th, 8th, and 10th
grade students scored in the average stanine range of 4-6. This
indicates that KANU students in general fall in the average score
range nationally. Our 4th grade did not do as well, and scoring a 3,
which put these students below the national average.

An increase in reading is also confirmed by HSA data below, which
indicate that most grade levels are experiencing ongoing growth, or
at least maintaining their reading level for more than a year.
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Other exciting data evident from the chart below reveal that KANU’s
third graders (Class of 2018), who took the HSA for the first time, met
reading standards, and our fourth graders (Class of 2017) in SY 20082009 improved by over 20 points from the previous year.

Every year, KANU’s HSA reading gets closer to those of our complex,
as well as State of Hawai’i scores. As the chart below indicates,
at most grade levels KANU students scored only slightly lower
(between 5 and 19 pts) than their State of Hawai’i peers. This is
significant given our high concentration of native Hawaiians, known
to score low not just in the State HSA reading but compared to
national reading levels as well.
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For SY 2008-2009, our most significant improvement in the area of
reading is that for the first time since our start-up, KANU, with a
combined score of 300, met the 2009 HSA Reading Goal!
GAINS IN WRITING
While KANU students excel at orally presenting and explaining their
understanding of a concept or idea, students continue to need a lot of
guidance in explaining their thoughts and critical thinking through
writing. During the SY 2008-2009, of seven (7) KANU Seniors who
took the Compass Test, 57 percent were evaluated as in need of an
Adult Basic Education Course in writing, while 14 percent tested
ready to enter a community college writing course and 29 percent a
beginning university writing course.

SY 2008-2009 HSA writing data indicate that KANU students write
at about the same level as their peers statewide. As evidenced in
the graph above, during SY 2008-2009, KANU’s 6th grade students
scored the same as their complex and state peers, and KANU’s 9th
graders scored only 0.1 point below their peers. Students in grade 4
were 0.4 points and 11th grade students .5 points below their peers
from throughout the State. While these data appear promising,
the sad fact is that the above scores are part of a 0 to 4 point scale,
which means that according to this instrument, Hawai’i’s students
in general are not meeting performance expectations in writing.
Although our SY 2008-2009 School Effectiveness Survey below
affirms ongoing growth in writing, we have selected writing as one of
our action items for the upcoming school year, because we know our
students can improve their writing skills. Unfortunately, the DOE
has chosen to discontinue use of the HSA writing test as of SY 20092010, which requires us to find another instrument to measure our
ongoing growth in writing. See Site Exhibit.
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SY 08-09 KANU
School Effectiveness Survey
Evidence of Progress in Writing

Students

Parents

Teachers

89%

78%

64%

GAINS IN MATHEMATICS
According to the below mentioned Terra Nova, all KANU grade
levels tested during SY 2008-2009 actually did relatively well in math,
and performed at an average stanine score between the 4 and 5 range.
This means that overall, KANU students performed similarly to
students across the country. Given our high at risk population these
data are commendable.

KANU’s HSA math data, on the other hand, clearly substantiate the
need for KANU’s special focus on math initiated during SY 20092010. At the same time, while most KANU students are still below
grade level in math, we have come a long way since SY 2002-2003,
when a mere three (3) percent of KANU students met state-wide
math proficiency levels. Although only 27 percent or one fourth met
proficiency on the SY 2008-2009 HSA, which is obviously below the
current State objective of 46 percent, KANU students have made an
800 percent increase in math scores over the past six years. As the
chart below indicates, over the past four years KANU’s scaled math
scores have fluctuated. We truly hope that changes implemented
during SY 2009-2010, like hiring two highly certified middle and
high school math teachers, instituting a new approach to math, and
acquiring a 3-12 math tech program, will result in visible growth in
the near future.
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While less than half of KANU’s teachers surveyed did not see
evidence of progress in math, most KANU students and parents
agreed or strongly agreed that they are noticing ongoing progress
in math. In addition, most KANU students, parents and teachers
agree or strongly agree that there is progress in critical thinking and
problem solving.
SY 08-09 KANU
School Effectiveness Survey

Students Parents Teachers

Evidence of Progress in Math

80%

84%

40%

Evidence of Progress in Critical Thinking and
Problem Solving Skills

79%

77%

73%

GAINS IN SCIENCE
In the area of science, KANU’s curriculum continues to explore
differences and commonalities among Indigenous ways of knowing,
known as native science, and western science, and aims to instill
in students an awareness of Indigenous protocol for research and
evaluation. While KANU students have numerous opportunities to
present their understanding of the nature of science, the scientific
process, scientific inquiry and field specific scientific knowledge
to diverse audiences throughout the school year, KANU’s annual
Science Fair, held in December, is by far the most in-depth exhibition
of our students’ understanding of Science. This Science Fair requires
all 6-12 students to exhibit their individual science projects, which are
then judged by a variety of authentic audiences.
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Eighty Science Fair projects were exhibited in KANU’s SY 2008-09
Science Fair, across seven (7) different categories: Animal Science,
Biochemistry, Chemistry, Environmental Science, Engineering, Plant
Science, and Computer Science. All KANU students in grades 6-12
presented twice on two separate days and were judged by lead
teachers, peers, and official community judges using the Hawaii State
Science Project standards. The top three high school projects and
top three middle school projects in each category were honored with
ribbons and certificates and earned recommendations to the East
Hawai’i District Fair.
Of the students that represented KANU at the District Science Fair,
five (5) placed Best in Category for the Senior Research Division
and two (2) student teams placed Best in Category for the Junior
Research Division. Many KANU students were also honored with
special individual awards, including monetary awards. KANU
students won the first and second Place George Curtis Basic Science
Awards, as well as the second and third place Hapai Enterprises
Outstanding Zoology Awards. In addition, one (1) KANU senior
was recommended to the 52nd Hawai’i State Science Fair along with
a travel expense award. This student also received the first place
Karisson and Kathy Pung Chemistry Award, a Science FUNdamental
award and a U.S. Public Health Service Award Certificate at the
District level. Although this KANU senior did not place at the
State Science Fair, his hard work and efforts were recognized at the
State level with a cash award from the Hawai’i Veterinary Medical
Association.
KANU’s ongoing improvements in science are validated by KANU’s
School Effectiveness Survey data below. According to this data
over 80 percent of students and parents see evidence of progress in
science.
SY 08-09 KANU
School Effectiveness Survey
Evidence of Progress in Science

Students Parents
81%

83%

Teachers
64%

“This is my grandson’s second year at KANU. Since, he did not finish
his science fair board last year, our goal for this year was for him to finish
his board on time. To everyone’s great surprise he won second place in
his category. After being a struggeling, alienated IDEA student prior to
entering KANU, we cannot believe the positive changes in academics, in
behavior and overall happiness we are witnessing. (Grandmother, male,
grade 7)

150

Academic Gains

III. THE OUTCOMES

This progress is also verified by SY 2008-2009 HSA Science data
below, which show KANU students only slightly below the State
level.

For the second year in a row, we are happy with our 5th grade HSA
science scores. During SY 2007-2008, our fifth graders (with a score
of 319) met proficiency, while the State average was only 297 points.
During SY 2008-2009, KANU’s 19 fifth graders were extremely
close to the State average. In addition, only 21 percent of these fifth
graders were well below, compared to 30 percent state-wide, and of
the 42 percent who were approaching proficiency, several students
were only a few points away from meeting their goal.
KANU Grade 2

State

Exceed

SY 2008-2009 HSA Science

5%

9%

Meet

32%

39%

Approach

42%

22%

Well-below

21%

30%

Average scaled score

296

299

GAINS IN TECHNOLOGY
In the area of technology, as well, KANU School Effectiveness
Surveys indicate an ongoing growth. This growth was especially
evident during SY 2008-2009, with the move to Hälau Ho’olako in
January 2009, which provided our 6-12 students with a state-of-theart computer laboratory. With our 6-12 students having full use
of the Hälau Ho’olako Computer Lab for the entire SY 2009-2010,
we predict an even greater increase during the upcoming years,
especially once all buildings have been completed and all of KANU’s
students have access to technology at all times.
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KANU School Effectiveness Survey
Evidence of Progress in Technology
SY

Students

Parents

Teachers

08-09

81%

71%

46%

07-08

76%

59%

37%

As data from the SY 2008-2009 KS survey indicate, most parents agree
or strongly agree that KANU is preparing our students for the next
grade level, as well as teaching them how to be responsible for their
own learning. Being a self-directed learner is probably one of the
foremost skills necessary to succeed in education and in life.
SY 2008-09 KS ‘Ohana Feedback Survey
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My child is prepared for the next grade level or school level
by the end of the school year.

76%

My child is learning to take responsibility for his or her
individual learning.

87%
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D. CULTURAL GAINS
In addition to academic growth, lots of qualitative and quantitative
data verify ongoing progress in Hawaiian language and culture.
(Student, male, 10th grade) “At KANU I’m learning about ceremonies,
culture and Hawaiian history. I learned more here at KANU than people
going to college for Hawaiian studies. We live our culture and values.”
Particularly noteworthy during SY 2008-2009 was an increase among
students, parents and teachers who agreed or strongly agreed
that there was evidence of progress in Hawaiian Language. This
progress is the result of a new values-based 6-12 Hawaiian language
curriculum introduced during SY 2008-2009. See Site Exhibit. As this
Kahua ’Ölelo curriculum continues to be refined, we expect further
gains in the future. The graph below, based on data from KANU’s
2008-2009 School Effectiveness Survey, depicts the recent increase in
students, parents and teachers witnessing an evidence of progress in
Hawaiian language, after two years of no increase.
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SY 2008-2009 KS ‘Ohana Feedback Survey
Survey Question

Strongly Agree
or Agree

My child’s school provides an education that is rooted in
Hawaiian culture.

98%

My child’s school provides an education that helps my child
to develop a sense of place and a relationship to `äina.

97%

Nearly 100 percent of KANU’s parents agree or strongly agree that
KANU provides an education that is rooted in the Hawaiian culture
and that this education helps their son or daughter develop a sense of
place and a relationship to the land. Given our effort to create such
a relation, this resounding affirmation is quite validating. Evidence
of KANU’s impact on the cultural growth of not just our students
but our entire learning ‘ohana, is presented in the SY 2008-2009
re-application data below.
STUDENT REFLECTIONS ON CULTURAL GROWTH
“Before we joined KANU I never thought of myself as being Hawaiian. I
would claim being Hawaiian but I would not do anything to prove I was.
Now I teach other people what I know.” (Student, male, 8th grade)
“This year I have participated in lots of ceremonies like both the opening of
makahiki, the ‘Oki i ka piko ceremony and the Hale Mua o Haloa, which is a
group of us men that get together to practice the roles that us men did in the
olden days as Hawaiians.” (Student, male, 8th grade)
“I blew the pü with the big boys at the Kauhale party.” (Student, male 2nd
grade)
“Now I don’t have to say I’m Hawaiian I can show them I am.” (Student,
female, 9th grade)
“I always wanted to speak more in Hawaiian, but had no one to converse
with. It made me mad because Hawaiian is my own culture and I could not
talk when I arrived at KANU which made me feel ashamed to be a Hawaiian
for the first time in my life. However, I am trying and will not give up. I
am going to push myself to learn more and more Hawaiian words every
day.” (Student, female, 10th grade)
“I can say my pule and protocol.” (Student, female, 1st grade)
“KANU has helped me get in touch with my ancestors and with my
Hawaiian side.” (Student, female, 6th grade)
“I know ‘hea mai and i ola nö ke kino’. I learned all the chants that Aunty
Kalä taught us and I sing them all the time.” (Student, female, 1st grade)
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“I have grown so much and in so many ways I feel like I have connected to
my ancestors and also connected to the environment.” (Student, female, 7th
grade)
“From the stories of our kupuna to the experiences of our makua and even
the connections made along with fellow ‘öpio, KANU has helped me to set
a firm cultural foundation and I hope to continue to expand this cultural
base.” (Student, female, 8th grade)
“KANU has been like a third parent for me, it has helped me understand
what it means to be Hawaiian. . . . KANU has so much more to offer than
a good education, it offers the future of Hawai’i tools that I will continue to
use until I pass them onto the next generation.” (Student, male, 9th grade)
PARENT REFLECTIONS ON CULTURAL GROWTH
“Our son likes to oli and takes it very seriously. He can oli from Waimea all
the way to Hilo, non-stop.” (Parent, male, kindergarten)
“Our son understands the cultural practice of mälama ‘äina and practices
planting and hana no’eau.” (Parent, male, 2nd grade)
“Rarely a weekend goes by that we don’t have a conversation, either at
home or in the car, talking about a Hawaiian word or phrase, place name or
constellation, so much so that we now carry a Hawaiian dictionary in the
car!” (Parent, male 8th grade)
“Before our son began attending KANU, no one in our household spoke
the Hawaiian language. As our son began to learn phrases and chants, we
practiced with him at home, both so that he could get used to saying them
and so that we could learn what he is learning at school. We now use a
variety of phrases in our household in place of English and any member of
our family may be heard chanting or singing in Hawaiian throughout the
day!” (Parent, male, 1st grade)
“I believe both my children are learning so much culturally and growing
into fine young Hawaiians who will give back to their communities tenfold.”
(Parent, male, 9th grade)
“It has been a great pleasure to gain a deeper understanding of the rich
culture of the island through our interaction with the KANU community.”
(Parent, female, kindergarten)
“Although we do all we can to support our daughter, in reality it is her who
is supporting us to learn more about the values, culture and language of
Hawai’i.”(Parent, female, kindergarten)
“Much of our family time is spent listening to the kids sing, chant and
practice hula.” (Parent, female, 7th grade)
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“My family and I encourage my son to share his culture. He shares songs
and dances that he learns from school with the family. He even insists
on going by his Hawaiian name, although most of his life he went by his
English name.” (Parent, male, kindergarten)
“Even though we are not of Hawaiian blood, we feel it is our obligation and
duty to perpetuate the Hawaiian language and culture since our children are
keiki o ka ‘aina.” (Parent, female, 2nd grade)
“We feel the cultural basis builds strong ethics, values and a connection to
society and the land. . . .The product of KANU and its sister schools will
be the leaders of the next generation and we are proud to be part of that
movement.” (Parent, male, 7th grade)
“Please continue your extraordinary curriculum. The mixture of classroom
learning as well as hands on or ‘hana ka lima’ seems to be working well with
our daughter.” (Parent, female, 1st grade)
“I personally feel that the contribution of our ‘ohana to KANU has been
far less on the giving side than the receiving. Our gratitude remains
unwavering.” (Parent, female, 8th grade)
“Our son is getting the opportunity that I wish I could have experienced as
a young student.” (Parent, male, 3rd grade)
“Our daughter is constantly reminding us of ways to show more aloha
especially when our home gets chaotic.” (Parent, female, 1st grade)
“Our family’s goal for perpetuating Hawaiian language, culture and
traditions is to understand that we are members of an island community
with a history, culture and tradition that relies on competent involvement
and leadership to maintain a sound approach to present and future
challenges.” (Parent, female, 4th grade)
KANU’s survey data supports the sentiments voiced by students and
teachers in that nearly 100 percent of our students and parents agree
or strongly agree that KANU students are learning and practicing
Hawaiian cultural values. In addition, the vast majority of students,
parents and teachers agree that culturally-driven education works
better for Hawaiian students than traditional DOE schooling.
SY 08-09 KANU
School Effectiveness Survey

156

Cultural Gains

Students

Parents

Teachers

Students are learning and practicing
Hawaiian cultural values

98%

96%

86%

Hawaiian culturally driven education works
better for Hawaiian students than traditional
DOE schools

82%

86%

90%
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E. PERSONAL GAINS
The final area of growth measured by KANU’s research is the
student’s personal growth, which is an important area, since KANU
aims to educate the whole child. The following qualitative data
gleaned from SY 2008-2009 re-applications give a picture of student
and parent opinion in that area:
STUDENT REFLECTIONS ON PERSONAL GROWTH
“Another goal I’ve fulfilled was having a completely different mindset in my
academic classes and studies. I feel more confident in my school work and
the home work I turn in. . . . KANU helps me to have a better frame of mind
in my cultural and academic studies.” (Student, female, grade 8)
“I think the area I have achieved the most in is being able to open up to
my teachers and my peers. In my other school I was very shy and not so
comfortable in the environment I was in. Something about KANU made me
open up and feel comfortable and confident.” (Student, female, grade 10)
“My behavior has improved and I no longer think that I am not smart. I
actually like to go to school and not stay home.” (Student, female, grade 4)
“It’s the first school where I am comfortable.” (Student, male with behavioral
challenges, grade 10)
“KANU has helped me find a comfort zone, where I can learn, socialize,
adapt and make changes to better my academics and knowledge of my
culture.” (Student, female, grade 10)
“I improved the most in my behavior because everyday of my life I’m not
getting into that much trouble anymore.” (Student, male, grade 3)
“I like how KANU is more of a hands-on school meaning, we do most of our
work outside in the field rather than in the classroom.” (Student, male, grade
11)
PARENT RELECTIONS ON PERSONAL GROWTH
“We would like our son to return to KANU because although it is an
educational institution, it is also a place where family comes from.” (Parent,
male, grade 4)
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“KANU has become a part of our lives. It’s not just a school where we send
our kids off to every day. For us it’s more than that.” (Parent, female, grade
2)
“We have watched him be more Earth minded, have a thirst for knowledge,
whine less (oh, a million thanks for that), help more and be a good team
player. We love to watch him have those ‘ah-ha moments’ when his face
lights up with pride. All of these things, we believe could not have come
from the DOE school in our area.” (Parent, male, kindergarten)
“I would like my daughter, to return to KANU because her growth as a
person as well as student is palpable.” (Parent, female, grade 6)
It is very important to us that our son is learning about cultural and
historical aspects to help develop a strong bond to the community, as well as
a sense of responsibility for civic duty.” (Parent, male, grade 1)
“We strongly appreciate the combination of standard educational concepts
and structure with placed-based and project-oriented learning. We think
that it is important to our son’s ability to contribute to his community
that he learns traditional Hawaiian values and the foundational language
through which to access these things.” (Parent, male, junior-k)
“Our son has challenges with his attention in class and appropriate times for
socialization, without the patience, devotion and motivation of such caring
staff, his success wouldn’t have been possible.” (Parent, male, grade 1)
The qualitative data above is supported by parent and student
survey data, which validate that students are gaining self-confidence.
These data describe the school climate as positive and supporting
and almost 100 percent of all parents feel aloha when at KANU or
at KANU events. In addition, most KANU students and parents
feel that KANU prepares students to succeed in the world outside of
school.
SY 08-09 KANU School Effectiveness Survey
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Students

Parents

KANU students are gaining self-confidence.

84%

88%

School wide climate is positive and supportive for
students, families, and staff.

78%

87%

I feel aloha when I am at KANU or at KANU events.

86%

96%

KANU students are being prepared to succeed in the
world outside of school.

88%

74%
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KANU also values community engagement as an important
indicator of student growth and their understanding of kuleana. As
responsible citizens, KANU students, staff and extended ‘ohana
participate in countless community events, presented throughout
this Self Study. These involvements also result in recognitions, which
further attest to KANU’s overall impact and effectiveness.
During January 28 through February 1, 2009, twenty-nine KANU
6-12 students represented KANU at the 29th annual Kä Molokaÿi
Makahiki earning the respect, admiration and aloha of the people
of Molokaÿi. Besides grounding the opening ceremony with a
solid protocol, and executing a captivating performance of hula,
chants and songs at the Saturday Hoÿolauleÿa, KANU students won
numerous prizes, including 13 First Prizes! Most notably, KANU
students took 1st place in the adult women decathlon, 1st place in
the high school girls decathlon, 4th place in the adult men decathlon,
and 2nd place in the high school boys decathlon competition. All
KANU students were commended for their display of exceptional
sportsmanship, even when faced with major challenges. For the first
time in the history of this 29-year competition, first prize for both the
women as well as the high school girls’ decathlon division went to
“outsiders” instead of Molokaÿi residents.
In May 2009, two KANU seniors were granted a scholarship of
$3000 each to attend a Hawaiian ‘Ohana for Education in the Arts
(HOEA) Program in May and June of 2009. This four week program
provided students with 150 hours of instruction dedicated to ‘imi
haku, a traditional Hawaiian teaching practice where they were
taught and mentored by Hawaiian and indigenous master artists
who have in depth knowledge of Ka Hana Kapa, Ka Hana Kälai
Lä’au, printmaking, and jewelry making. Works of art created by our
two seniors were on display and available for purchase along with
the artwork of many other talented artists at the fall 2009 HOEA fine
arts market. Comments from the master artists included exceptional
praise for our students in terms of their superior skills, their solid
work ethics, their positive attitudes, their maturity and their overall
eagerness to learn.
As they have for the past decade, KANU’s data validate that KANU’s
Pedagogy of Aloha is having a positive impact on our students
academically, culturally and personally. This includes helping
students establish a personal connection to the natural world. In
addition, KANU affects not just the students, but the entire family.
KANU makes learning fun so that students actually enjoy coming
to school. But KANU also sets high expectations, a necessary
prerequisite to ongoing growth. Together we continue to strive to
reach our highest level.
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MÄLAMA I KOU KULEANA
One of KANU’s four primary ‘ölelo no’eau is “mälama i kou kuleana” – which literally translates to “take care of your responsibilities.” This proverb reminds all of
KANU’s programs and stakeholders to take care of our various responsibilities. The
requirement to diligently take care even of the most minute details of our areas of
responsibility is of special importance for our business and fiscal departments who
need to pay special attention to assure that all fiscal duties and requirements, as well
as all legal and contractual obligations, are followed and met.
Chapter IV describes KANU’s organizational approach and the way we run our
operations. As a public charter school, KANU has relative flexibility over determining our organizational structure, our finances, our resource management and
how we chose to conduct business. In order to assure our organizational viabililty
KANU relies on our non-profit organization, the Kanu o ka ‘Äina Learning ‘Ohana
dba KALO, which handles much of KANU’s business affairs.

IV. THE ORGANIZATION

A. FAITHFULNESS TO CHARTER
KANU’s commitment to take care of the responsibilities we accepted
when we became Hawai’i’s first culturally-driven public charter
school has produced momentous growth. While such progress
produces inevitable changes, KANU continues to be faithful to
the academic and organizational goals outlined in our detailed
implementation plan (DIP). This DIP was created collaboratively by
KANU’s founding members during SY 1999-2000 and has been our
official contract or charter, as well as our roadmap for growth for the
past decade.
To enable our move to Hälau Ho’olako in January 2009, KANU
submitted our first official DIP amendment during SY 2008-2009,
which was approved by the CSRP during their December 2008
meeting. This amendment requested changes to KANU’ DIP as a
result of:
•

New facility for 6-12 students and some administration 		
starting January 2009.

•

Move of K-12 operation to Kauhale ‘Öiwi o Pu’ukapu as 		
facilities become available.

•

Expansion over the next decade to 500 K-12 students.

•

Partnership with bi-lingual 0-5 Infant, Toddler, Preschool 		
Program to create seamless 0-10 Early Childhood Education Model.

This amendment also lists all of KANU’s various temporary sites
and facilities in an effort to update the CSRP and CSAO of the
current areas in use by KANU. While our move to Hälau Ho’olako
has already occurred, we continue our gradual, research-informed,
deliberate expansion to a total student population of no more than
250 K-5 and 250 6-12 students. At this point, we do not anticipate
additional DIP amendments for quite some time, since there are no
plans to significantly alter KANU’s instructional program, add an
E-School component, change our admissions policy or process, nor
incur significant new debt. KANU’s inclusive Pedagogy of Aloha
is working, our students are succeeding, and we are progressing
beyond our wildest dreams, as we strive to reach our highest level.

Faithfulness to Charter
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B. ORGANIZATIONAL STRUCTURE
The school’s policies
in admissions,
hiring, finances
and planning are
consistent with that
philosophy.

KANU’s organizational structure is depicted in the context of how
we conduct our staff evaluations. As mentioned throughout this
Accreditation Study, rather than being a rigid, top-down institution,
KANU is more like the rounded “flower” model we presented in
Chapter I. The organizational chart below indicates the layers of
responsibility and supervision, with the LSB at the top in charge of
hiring and evaluating the director. The Director directly supervises
the rest of the Executive Team, made up of a PK-12 Administrator, a
Vice Principal and Chief Business Officer. In addition, the Director
for logistical purposes also supervises one 6-12 Project Team. The
PK-12 Administrator supervises the Technology Coordinator and the
SASA, who in turn supervise their specific teams. In addition, the
PK-12 Administrator also supervises the OST and shares supervision
and evaluation of the PK-12 Instructional Team with the Vice
Principal. KANU’s Chief Business Officer is in charge of all KALO
contracts and contractors.

LSB

Director

PK-12 Adminstrator

Support T eam

Technology
Coordinator

Technology
Team
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Administrative
Team
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When KANU first started in 2000, we selected a set of organizational
performance indicators that would function as our roadmap for the
first decade. As we enter our second decade, we continue to utilize
these indicators to assure that there is ongoing organizational growth
and development.
KANU’s ORGANIZATIONAL PERFORMANCE INDICATORS
•

Increase financial solvency and stability

•

Increase adequacy of resources

•

Increase organizational viability

KANU continues to be financial solvent and stable as defined in
terms of our ability to facilitate and enhance economic processes,
manage risks and absorb shocks. Our financial stability is considered
a continuum: changeable over time and consistent with multiple
combinations of the constituent elements of finance. Without doubt,
our biggest accomplishment to date has been the creation of our own
technical and financial support system, in response to inconsistent
and uncertain financial, and virtually no technical, support from
the State, even though mandated by law. While inordinate efforts
initially had to be expended to set up KALO as a quality non-profit
organization, in retrospect it has also been a huge blessing for our
school, our community and Hawaiian communities state-wide.
KANU and KALO continue to be on the forefront of the charter
school movement in Hawai’i. This includes our efforts to become
accredited. Partnering with HAIS and WASC, to become the first
public charter school to participate in a joint accreditation process
demonstrates our commitment to self reflection and continual
growth for our students. It is also a testament to our educational and
organizational quality. By piloting this HAIS/WASC partnership as
the hiapo or oldest sibling of our Hawaiian-focused sister schools,
we hope to kökua all charter schools and benefit their keiki and the
communities they serve.

Organizational Structure
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C. FINANCES
The school allocates its
financial resources in
a manner consistent
with the purposes of the
school.

The financial resources available to KANU are sufficient to carry out
its mission and allocated appropriately. This is true in large part as
a result of the organizational and fiscal support received by KANU
from our nonprofit organization. Financially and organizationally,
KANU differs extensively from a typical DOE public school. From
the very beginning, KANU and other Hawai’i public charter schools
have received much less per-pupil funding for our students than
DOE schools. Also unlike DOE schools, KANU must account for
total school costs. This means that all the functions of a school, such
as capital needs, occupancy costs, maintenance, auxiliary services
and special needs must be planned for, budgeted and accommodated
within the available resources.
While KANU continues to engage in frugal spending, there is
such a thing as a minimum bottom line. In other words, there
is a certain minimal threshold of resources required to educate a
child. When all expenses are calculated, current State funding to
charters does not cover this minimal requirement. Additionally,
KANU’s high concentration of native Hawaiians, considered an
at-risk group, requires not just a “regular” education budget, which
maintains students at grade level, but a budget to allow for extensive
remediation to get students to grade level. Such a high concentration
of at-risk students should automatically trigger additional State and
Federal funding. Instead, KANU continues to receive notably less
state and federal allocated funds than public schools with much
smaller at risk populations.
This lack of equity in funding has meant that KANU has had to raise
major supplemental funds to make ends meet. Indeed, since our
start-up, the per-pupil allocations, received by KANU, have provided
for only a fraction of our required budget. For SY 2008-2009, we
received a State allocation of $7,841 per pupil, which amounted to 50
percent of our operating budget. The other 50 percent was procured
from various nonprofit partners. For the current school year 20092010, our state allocation decreased to $5,536 per pupil, which covers
only 42 percent of our budget. This major reduction of our per-pupil
funding is forcing us to increase the amount of our budget procured
from other sources to 58 percent.
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It is only through innovative partnerships with the KS, OHA and
various other partners, who provide ongoing external support, that
these obligations can be met. See Site Exhibit. The constant demand
to raise external funds makes KANU much more like an independent
or private school, only without many of the upper class benefits and
resources enjoyed by private schools, or the ability to charge tuition.
The school has
appropriate procedures
for management of
its financial resources
including an annual
budget process,
which involves board,
administration, faculty,
and staff as appropriate.

KANU’s budget is developed over many months and involves the
LSB, the Executive, the Instructional and the Support Team. Once
the State biennium, and in opposite years, the supplemental budget,
are submitted to Budget and Finance, a preliminary KANU budget
is drafted with multiple scenarios, since our actual figures are
not available until July 1 of the upcoming school year. Usually, a
minimum of three budget scenarios are created by the Chief Business
Officer, while budgeting priorities are developed by the Executive
Team. These various scenarios allow the Executive Team the
flexibility to respond to changes made during the legislative session,
until we are able to create a final budget, which is then submitted to
the LSB for formal approval. Input from faculty and staff is solicited
by the Executive Team each spring for special projects or other needs
for the upcoming school year. In addition, KANU’s Chief Business
Officer provides an annual hui allocation of about $ 5000 each,
which may be spent at the teachers’ discretion. KANU’s Technology
budget which amounts to $ 50,000 for SY 2009-2010 is developed by
the Technology Team and addresses school wide needs, as well as
individual requests, which are reviewed and added to the budget.
Input from teachers and staff regarding equipment and software
needs is received through our IT request system.
KANU’s operational budget is then revised by the Executive Team
and shared with the board. We thus essentially begin school with
an operational budget, which is reviewed and ratified by the LSB by
September, unless the state process has not been completed. Due to
the required makeup of the board, the Executive, Instructional and
Support Teams are able to provide input both as the budget evolves,
as well as during the final budget review. In general, KANU’s
Director and the Chief Business Officer, who are both LSB members,
make the final balancing recommendation. Budget variances are
reviewed on a monthly basis with the Executive Team and the
LSB. Although, over the years, we have experienced significant
fluctuations, both up and down, of our per-pupil State allocations,
this process has allowed us to balance our budget every year. At the
same time, it has made it imperative that we actively participate in
the legislative and biennium or supplemental budget process, which
allows us to create these different budget scenarios; otherwise we
would not be privy to the state budget information.
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Overall KANU’s financial management is very strong. Especially
given the fact that every year, KANU and other charters face
significant financial uncertainties brought about through the
annual legislative process and the lateness of final decisions being
rendered regarding student allocations. For example, not knowing
for sure how much we will receive per child until school starts
makes it extremely hard to hire new personnel by the start of the
school year, since personnel costs make up a significant part of the
budget. Because of these variables, KANU, with KALO’s assistance,
continues to work hard to be extraordinarily flexible through our
various budget scenarios. Being flexible enough to respond quickly
and effectively to a range of financial scenarios is clearly one of our
major strengths. At the same time, we are cognizant that there could
be improvements made in disseminating financial information to
our various stakeholders and increasing the involvement of our
entire learning ‘ohana in fundraising, our capital campaign, our
entrepreneurial projects and other areas, which would allow KANU
to become more stable financially.
The school has
appropriate procedures
for management of
its financial resources
including regular
accounting and external
auditing procedures.

KANU’s accounting and financial support is provided by KALO
via a formal Memorandum of Agreement (MOA) executed in 2001.
The KALO business office is staffed with a Chief Financial Officer
(CFO), a payable clerk and a payroll clerk. KALO also provides HR,
legal, fund development, grant and contract management and capital
improvement support via the MOA for a nominal fiscal fee of 7
percent. KANU follows GASB (Governmental Accounting Standards
Board) according to GAAP (Generally Accepted Accounting
Standards). KALO is audited annually against A-1-33 major program
audit criteria and has not had a finding to date. It is the responsibility
of the State to audit charter schools. Initially we waited for the State
to allocate resources for a financial audit as mandated by law – which
still has not happened. In response, in 2006, the LSB approved
a policy that KANU undergo a financial review every 5 years
beginning in SY 2005 – 2006, which they pay for. See Site Exhibit.
Underlying KANU’s and KALO’s success is a commitment to a
balanced budget and sound fiscal management. These are essential
components to implementing necessary and new initiatives that are
enhancing our educational environment. In addition, KANU has
always placed a strong focus on diversification of funding sources
and a commitment to positive cash flows. Our definition of financial
solvency is simply the ability to pay legal debts and the ability to
meet our financial obligations when they come due, which we have
been able to accomplish.
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The following factors specifically attest to KANU’s financial solvency:
•

Timely submissions of required data for state allocations 		
and reimbursement;

•

Stability of enrollment numbers;

•

Ongoing fiscal audits;

•

Reasonableness of projected amounts of timing of revenue 		
receipt – namely public allocations, grant disbursements, 		
and fundraising;

•

A plan for the drawdown and repayment of an anticipated
line of credit, including interest, within the cash flow 		
statement;

•

Positive month-by-month bottom lines in cash flow 		
statements.

The following are indicators of KANU’s fiscal responsibility:
•

KALO continues to support KANU with outsourced 		
auxiliary services and makes available an economy of 		
scale and technical support not provided by the State. This
has brought stability for finance, risk management, 		
technology, site management and human resource 		
elements of our business and continues to ensure that		
there is consistent adequacy of resources during 			
fluctuating times.

•

KANU has balanced its budgets in SY 2008-2009 and 2009-		
2010, as it has in all previous years, despite immense		
fluctuation in public allocations and State funding 			
non-compliance.

•

Efficient management has helped renegotiate contracts to 		
get fairer prices, streamline administration, eliminate 		
waste and redistribute activities that could be provided 		
better and more competitively by outside sources.

RECORD KEEPING
Student and Staff records are
complete, current and secure.
Also, the school maintains
cumulative records of student
performance, progress reports
and standardize
test results. Schools
use this information, along with
the other data, to evaluate the
effectiveness of the program.

KANU maintains accurate and comprehensive records of all students.
These records are complete, secure and confidential and only
accessible to authorized personnel. In addition, KANU maintains
complete, accurate, secure records of all its employees, which may
be viewed by the employees, or their supervisor, upon request, as
needed.
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ADEQUACY OF RESOURCES
Assuring adequacy of resources has always been a challenge
even though KANU’s enrollments and demand have been
consistent, which has contributed to a relative continuity in our
budgets. However, inequities in funding continue to result in a
lack of adequate resources with only 42% of KANU’s SY 2009-2010
expenditures being funded through public education funds. The
remaining 58% of KANU funds were raised through partnerships
with Hawaiian organizations and trusts; federal, state and private
foundation grantmaking as well as individual donations.
At the same time, KANU’s long-term on going growth and
organizational viability continues. In 2008, KANU and KALO
completed a three year development process through a grant called
Lo’i. This three year process included the further development of
our long-range vision as a unified community, the development
and refinement of our organizational structure, and the refinement
of curricular frameworks to meet the needs of our students. This
process allowed us to meet the following goals and objectives:
Goal # 1 Development of long-range vision
Objective # 1: Creation of Strategic Plan for Kauhale ‘Öiwi 			
o Pu’ukapu
Objective # 2: Development of Organizational and 				
Leadership Capacity
Goal # 2 Development of organizational structure
Objective # 1: Set up financial management structure
Objective # 2: Fund Development
Goal # 3 Development of curricular framework
Objective # 1: Curriculum Planning
Objective # 2: Technology Planning
Objective # 3: Facility Planning
Following this three year Lo’i process we solicited the Nonprofit
Finance Fund (NFF) this past year to help us determine our
success and analyze our business status again through the support
of our nonprofit partners. The following are their findings,
which are broken down into Opportunities, or possibilities to
explore in the future, Challenges, or issues we have to deal with
and Recommendations. These findings are currently being
communicated to our LSB and KALO Board as we develop our plans.

167

Finances

IV. THE ORGANIZATION

Opportunities:
•

increase fundraising effort from private foundations;

•

increase diversification of the organization’s funding 		
sources;

•

develop potential for operating surpluses;
continue to maintain low level of liabilities relative to 		
assets;

Challenges:
•
•
•

address low level of liquid unrestricted net assets;
increase unrestricted working capital on hand to carry out 		
operations;
build liquid net assets;

•

limit liability growth;

Recommendations:
•

prioritize building liquid unrestricted net asset base;

•

build sufficient working capital before undertaking any 		
additional capital campaigns or building projects;

•

build the cushion of unrestricted liquid net assets in 		
tandem with plans to build new facilities;

•

consider having access to a line of credit while working 		
towards building working capital.

As part of the overall plan to replenish working capital, we protect
our balance sheet by integrating a balance sheet perspective into
management decisions. In doing this we consider what capital
structure KANU would like to have at various points in the future.
We are engaging in discussions at the board level about the ongoing
necessity for fundraising to subsidize operation costs and generate
surpluses necessary for longer term sustainability. These discussions
often generate feelings of unrest over having to fundraise about 50
percent of our total costs to meet the basic educational needs of our
public school students. For years, KANU’s leadership has been
urged to pursue a lawsuit to rectify the injustices to our students.
We have resisted this proposal not just due to a lack of time and
resources, but most of all because we believed that as we proved
ourselves educationally and organizationally viable these injustices
would be rectified. Unfortunately this has not been the case to date.
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The school is aware
of and plans for longrange capital needs
(buildings, equipment,
and endowment).

Just like we did for the planning and implementation of Hälau
Ho’olako, KANU and KALO continue to use data to make decisions,
as we plan for our next phase. Starting in 2008, KALO staff, KANU’s
LSB and Executive Team, with faculty input, spent significant efforts
to create a campus master plan, and a 10-year financial plan. See
Site Exhibits. The 10-year financial plan has variables that allow
different scenarios for enrollment, student teacher ratio, multi-age
groupings and facilities. This plan also serves as a model to calculate
debt service ratio in order to determine the amount that the school
can safely afford, as a part of an overall financing to construct the
facilities in the master plan. In addition, the plan includes our
expected student growth to approximately 500 students over 10
years, which represents a controlled growth of about 10 percent in
enrollment per year. This growth is also included in our campus
master plan, which provides for facilities to accommodate the
increased number of students. While financially sound, KANU’s 10
year financial plan continues to be reviewed in light of the current
economic condition, including reduced State allocations and less
grant income than anticipated. A new projection will be started in the
spring of 2010.

The school allocates
its financial resources
to appropriately
support instructional,
personnel, and physical
plant needs. The school
provides adequate
instructional supplies
and facilities in support
of the program.

KANU’s Executive Team continues to review student learning
expectations and shape and modify its budget in order to
accommodate student needs. As a public school accountable to No
Child Left Behind (NCLB), KANU has had to devote significant
resources to meet the challenges of NCLB including meeting Annual
Yearly Progress (AYP), as well as Highly Qualified Teacher (HQT)
requirements. In both SY 2008-09 and 2009-10, $35,000 was allocated
annually to assist KANU students to meet or exceed AYP levels.
While we have always aimed for all of our students to meet or exceed
State standards, our timeline to grow our students academically,
culturally and personally does not align with NCLB. As a result,
the mandates of NCLB have resulted in tension between allocating
resources to fund KANU’s culturally-driven Pedagogy of Aloha
and funding approaches that help KANU students to meet the rigid
requirements of NCLB. At this point we use most of our per-pupil
funding to implement our Pedagogy of Aloha, while utilizing Title I
funding to meet the requirements of NLCB. This includes using Title
I funds to tutor students and set up special classes that allow students
to reach their highest level. In addition, we are using Title I funds to
provide resources so that teachers can become highly qualified and
engage in ongoing professional development.

Adequate instructional
resources are available
to achieve identified
student outcomes.
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Regular review of
learning expectations and
their results influences
financial allocations and
planning.

KANU allocates the resources available in a manner consistent with
the purposes of the school. During SY 2008-2009, expenses were
allocated 71 percent to education and 29 percent to administration.
As a Hawaiian-focused school, KANU’s pedagogy is based on a
project based, place based integrated process. KANU’s allocation of
funds is consistent with this type of instruction. Currently KANU
spends $2.4 million for personnel, $232,000 for instruction and
$216,000 for physical plant. As a public school, KANU is required
by federal and state law to provide a free and appropriate public
education (FAPE). This means that KANU is prohibited from
charging tuition. As a result, KANU does not provide financial aid to
our students, since there is no tuition. However, the approximately
50 percent of KANU students who qualify under Title I, receive free
or reduced breakfast and lunch. Also, KANU assists students to pay
for extra-curricular events, uniforms, school supplies and materials if
needed on a case-by-case basis. KANU has no parent association or
alumni funds for which we are responsible. As of this date, KANU
also has no endowment. The school is exploring the development of
a six months operating reserve as is a “best practice” for nonprofit
organizations.
KANU’s compensation package including salary and benefits, like
Social Security, unemployment, Temporary Disability Insurance
(TDI), health insurance and retirement qs set by State agreements.
While the LSB by law has the right to set the compensation, KANU’s
LSB has agreed to utilize applicable union salary scales. At the same
time, we offer additional benefits including a supplement retirement
plan, a flexible spending plan, additional TDI and Long Term
Disability coverage, a cafeteria plan of supplemental insurances, and
COLA allowances. Overall, the additional benefits provided through
KALO to KANU staff are better than the State plan. In addition, we
have attempted to fill in apparent gaps like covering the LSB in their
responsibility as an employer by Federal and State law. Also, for the
past decade, KANU’s LSB has experienced ongoing difficulties in
having our fringe salary costs covered by the State, a benefit enjoyed
by DOE school employees. In order words, some years, the State
simply refused to pay our fringe benefits. Because this has been
such a contentious and volatile situation, changing from year to year,
KANU and KALO have created a back-up system that assures that
the salaries and benefits of our employees remain consistent even
when there are changes on the State level.
To date, KANU’s LSB and Executive Team have gone out of our way
to assure that the compensation of all KANU staff remain stable,
even in the face of a recent 17 instructional day furlough agreement
between the State and the unions.
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The following September 24, 2009 Hunehune Kalo excerpt validates
this support:
“DOE Teacher furlough days will NOT affect KANU. At this point, we
do not anticipate any KANU school closures during SY 2009-2010 due to
mandated teacher furlough days. Since our teachers are employed by our
LSB and budget cuts have already been taken off the top of our State perpupil allocations by the Governor’s office, KANU is not obligated and does
not intend to abide by any furlough agreements negotiated between the
Department of Education and the HSTA Teacher’s Union.“
Contributed income
toward operating
expenses is adequate
and sufficiently reliable.

Despite the challenges stated above, KANU is in excellent financial
shape due to our ability to leverage our resources and not rely only
on the State allocation. This diversity of funding allows KANU to
provide a wide range of resources to our students and employ unique
strategies that support our students to reach their highest level. The
chart below indicates the diversity of KANU’s Revenue.

Going forward the revenue picture is much more problematic.
Though State funding has taken a precipitous decline from $8,600
in 2008; to $7,600 in 2009; and $5,600 in 2010, until now, KANU was
able to maintain its program by relying on existing grants, cutting
administration & travel expenses and reorganizing some positions.
However, it is quite possible that in the future continuing support
through Federal, State and private grants may not be as favorable,
which means that we have to work even harder to find supplemental
income. One major hope was the availability of funds for charter
schools from American Recovery and Reinvestment Act (ARRA).
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However, several issues seem to be impeding receipt of these muchneeded funds. For one, application for and use of these funds is at
the discretion of Hawai’i’s State government, influenced by powerful
lobbying groups. Moreover, because of the cap on the number of
charters and other unfavorable charter legislation, Hawai’i has little
or no chance to compete in the “Race to the Top” federal grants
program. To date, ARRA funding allocated by the legislature for this
school year has not been released. While this may seriously impact
other charters, KANU’s variable budget scenarios , which included
an anticipated delayed release of the funding, excluded these funds
to balance our SY 2009-10 budget.
KANU’s long range financial plan factors in a number of variables.
These include recent developments, which range from a renewed
national effort to bring about self-determination in education for
all Indigenous peoples, to a local demand for equity in funding for
Hawai’i’s charter school students. Then there is always KANU’s
undying hope for the best, in this case equitable funding from the
State. Currently, the State DOE per-pupil spending is approximately
$13,000 compared to a charter schools allocation of about $5,600 per
pupil. KANU’s leadership continues to be actively involved to assure
that this injustice is addressed in the near future and continues to
expose and attempt to remedy the inequity in funding experienced
by our students.
Interestingly, while only 34 percent of KANU’s parents feel that there
are enough resources available for KANU to sustain its educational
programs, only 22 percent of Honoka’a parents felt that their
resources were sufficient. This is astonishing given that Honoka’a, in
our opinion, has all the resources we wish we could have.
KS ÿOhana Feedback Survey SY 2008-09 (KANU)

School Quality Survey Spring 2008 (Honokaÿa Middle & High)

There are enough resources available to the school to
sustain its educational programs.

KANU Honoka’a
34%

22%

While “hope for the best,” has always defined our way of charting
the future, KANU has also begun to make structural changes to deal
with the ongoing lack of adequate resources from the State. In order
to increase our economy of scale, we have chosen to grow our student
body from the present 231 to about 500 over the next decade.
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While data indicated that small schools as economic units are much
more expensive to operate than large schools, there is real concern
among the school’s leadership and staff that doubling the size of
our school to provide for an enhanced financial sustainability, will
negatively impact our small school environment where everyone
knows everyone and all feel part of a tight, caring learning ‘ohana.
To assure that we do not lose the feeling of aloha among our ‘ohana,
ongoing concomitant discussions concerning class size, number of
projects, and facilities continue to take place as we morph into two
small learning communities made up of a 0-10 Early Childhood/
Elementary Program and a 6-12 Middle and High School Program.
Over the past decade, KANU has constantly evaluated and
reevaluated our financial strategies vis a vie our educational
objectives. This includes creating long range financial plans with
multiple scenarios, which are continuously reviewed by the
Executive Team for their potential financial and pedagogical impacts.
In addition, we continue to explore a variety of alternatives including
becoming a private school, suing the State for equity in funding,
expanding our entrepreneurial components, and starting a parallel
Hawaiian system of education, just to name a few. These and
other possibilities continue to be discussed and evaluated against
external realities including political developments and changes in the
economy at the state, national and international level.
KANU’s insurance and liability indemnification follows the State
processes. Insurance losses up to $3 million must be absorbed by the
LSB. Losses between $3 and $9 million must go the legislature for
an emergency appropriation via the grants-in-aid process. Outside
insurance coverage takes effect in losses over $10 million. The school
has not had to access any State insurance since it opened. KALO
carries property and liability on the facilities utilized by KANU. See
Site Exhibit. Through KALO, the school has engaged the services
of an insurance agent who monitors and guides the school through
its insurance placement. This agent is in regular communication
with KALO to monitor and place the correct level and coverage of
the school’s insurance policy. KALO further engaged the service
of an insurance expert in 2006 to analyze both KANU and KALO’s
coverage and make recommendations regarding gap corrections. Her
report validated the structure and coverage of the insurance program.
As a result of the opening of Hälau Ho’olako in January 2009, and a
three-year multi-million dollar Ho’okauhale grant in 2008, KANU
with the support of KALO, was able to begin a variety of after school,
evening and intercession programs.
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These Ho’okauhale programs, which started in Spring 2009 and have
expanded since, are designed for KANU students, family and the
extended community. While Ho’okauhale programs to date have
not generated any external revenue for personnel, or the use of the
building, they have allowed our students to grow academically,
culturally and personally. Ho’okauhale programs have also
contributed extensively to our neighboring community becoming
an intricate part of our learning ‘ohana. KANU, from the very
beginning realized that the procurement of revenues from the use of
the facility would be limited, because of the community we serve,
i.e. over 50 percent of KANU’s student body qualifies for free and
reduced meals and we are located within a Hawaiian homestead. As
a result, we hope that we can set up a strong infrastructure for these
programs over the next two years, which will attract additional grant
revenues in the future.
KANU does not have a school bookstore. All student books, and
most materials, and supplies are provided by the school for free,
with students being required to pay for lost and damaged books.
However the school does sell products developed by students
through our Kalo Store, a program which manages all KANU earnedrevenues. For example, over the years KANU students have written
and illustrated three bilingual books, which were published by the
Kamehameha Schools, and are for sale to our ‘ohana. We have also
created a variety of Hula Drama DVDs, greeting cards, bookmarks,
CDs, T-shirts, hats and most recently a makahiki calendar, which
is being sold as a fundraiser to assist our students to enter the Kä
Moloka’i Makahiki in January 2010. For SY 2008-2009, KALO Store’s
total fee based income was $41,000.
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D. RESOURCE MANAGEMENT AND DEVELOPMENT
The governing body
demonstrates leadership
in contributing and
securing funds necessary
to achieve these school’s
development goals which
are consistent with the
learning expectations.

From its very beginning, KANU’s LSB has taken a proactive
approach to ensure the sustainability of the school. Early in 2000,
the LSB requested that KALO conduct development activities for
the school, which would increase the school’s revenues. The board
determined that the most effective avenue for revenue diversification
would be the solicitation of grants. Due to the effective grant writing
skills of KANU’s Director and her team, along with a positive climate
for support of native organizations, we have been very successful
in the acquisition of grants. All of these grants have been expertly
managed by KALO and provided enormous direct benefit to KANU
and our students. In addition, many grants written by Dr. Kahakalau
have also considerably contributed to the growth of Nä Lei Na’auao
– Native Hawaiian Charter School Alliance, comprised of 12 schools
on three islands, which have received millions of dollars in grant
funding through KALO. Between 2000 and 2009, KALO procured a
total of non-state educational funding amounting to $39 million, of
which 43 percent came from federal grants, 32 percent from private
grants and 25 percent from State grants and contracts. Through the
public private partnership developed between KANU and KALO,
we have been able to shelter the assets procured by these grants and
protect them from the volatile politics surrounding charter schools in
Hawai’i.
HÄLAU HO’OLAKO

The school has a plan
to meet the capital
(building, equipment
and endowment) needs
of the school, which is
reviewed regularly.
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Without a doubt, our most important organizational milestone
during SY 2008-2009 was the completion of Hälau Hoÿolako, as the
first facility of Kauhale ‘Öiwi o Puÿukapu. This high performance
facility is a result of nearly a decade of visioning and planning.
Hälau Ho’olako is a 9,300 square foot, state-of-the-art facility guided
by design principles aligned with Hawaiian values, as well as
the latest high performance green facility standards conducive to
optimal learning conditions. All aspects of Hälau Hoÿolako model an
environmentally conscious green-building approach, emphasizing
“mälama ‘äina” on multiple levels. Although less than one year
old, this facility is already renowned as a model for community
development and sustainability, with guests visiting every month to
find out more about the building’s green technology.
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Since January 2009, Hälau Hoÿolako has housed KANU’s 6-12 grade
students during school hours and provided access to the latest in
multimedia technology to learners of all ages during non-school
hours, in an effort to increase academic and job skills, and facilitate
the building of community and learning networks. In that way Hälau
Ho’olako strengthens the entire community and brings together
those who are isolated, enhances knowledge and opportunities and
establishes a locus for the perpetuation and advancement of culture
and education. By serving as a technology resource, Hälau Ho’olako
helps students, parents, families and community organizations to
use technology to strengthen their endeavors. In that sense Hälau
Ho’olako provides a needed community asset, offering individuals
a resource to increase their self-sufficiency, as well as a hub for
collaboration.

HÄLAU HO’OLAKO

CAPITAL CAMPAIGN EFFORTS
In 2004, KANU and KALO began to strategize the development
of a more “traditional” fundraising initiative as plans were being
finalized to build the first phase of Kauhale ‘Öiwi o Pu’ukapu, an
intergenerational learning destination. Even though we followed
all suggested steps to create a fundraising arm and a viable capital
campaign, progress in this area has been problematic, primarily due
to a lack of staff capable to take on this endeavor. In 2004, KALO
conducted an organizational infrastructure assessment, as well as an
External Philanthropic Market Assessment. This information was
used to create an organizational structure for a capital campaign. In
addition, KALO created development policies and procedures which
included:
•

security, recognition and acceptance policies;

•

standards of solicitation and fund use policies;
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•

public accountability;

•

use of funds;

•

solicitations and informational materials;

•

fundraising practices and governance.

In 2007, KANU and KALO established the Campaign for Kauhale
Steering Committee. Most committee members were chosen from
a list generated by the aforementioned External Philanthropic
Market Assessment, but the committee also includes other interested
individuals, with strong connections in Hawai’i’s philanthropic
circles. The role of this committee is to provide leadership for the
campaign and advise KANU and KALO staff in capital campaign
strategies and processes. One of the members of this group was able
to secure a $3 million pledge from the Office of Hawaiian Affairs,
of which we have received $1 million to date. We continue to work
with the Office of Hawaiian Affairs on the remaining $2 million.
Additionally Kamehameha Schools supported our efforts with a
$1.2 million donation. As part of our Campaign for Kauhale, we
were also able to create collateral materials including a campaign
video, a case statement, pledge cards and a quarterly Campaign for
Kauhale newsletter. A list of potential donors was also created, as
well as goals for advance, major, and general campaigns developed.
Our staff did extensive outreach work to involve constituents in
development and fundraising activities. To date, this campaign
raised $4.8 million for the master plan, primarily due to the hard
work of our staff. See Site Exhibit.
Construction of Phase I totaled $ 5.8 million. Even though our capital
campaign was not as successful as we had hoped, we were able to
pay for Phase I through grants and donations, with the remaining
obligation financed through a long term loan provided by the
United States Department of Agriculture. In December 2008, we
dedicated Hälau Ho’olako, as the primary learning facility for our
students in grades 6-12 during school hours, and an intergenerational
community learning center for our learning ‘ohana and the extended
community after hours.
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While we are very grateful for the efforts of our Campaign for
Kauhale Steering Committee, we have been unable to effectively
engage committee members to the extent hoped for. Moreover,
although we have recently completed our Kauhale Master Site Plan
and selected the next project phase, there are no concrete plans for
a capital campaign for the next phase of work. Clearly such an
ongoing campaign will require us to find the right staff, who can
reconvene and work effectively with our Campaign for Kauhale
Steering Committee. Moreover, an ongoing capital campaign will
require a review of all collateral materials, as well as the development
of a better strategy that will allow us to engage in a successful capital
campaign. In previous years, KALO had three staff dedicated to
the task of development. Due to needs which developed with the
opening of Hälau Ho’olako, these staff have been reassigned, which
has left us without anyone with the clear responsibility to lead
KANU and KALO’s development and fundraising efforts. While the
KANU board has monitored the progress over time, to date the LSB
has not created an action plan to stimulate fundraising efforts. At
the same time KANU’s LSB, as well as most KANU and KALO staff
contributed regularly through gifts to the annual fund and to the
capital campaign.
The head of school
works with the
governing body to
provide leadership
to the development
program

From our start-up, KANU’s Director has been a major contributor
to the acquisition of multi-million dollar grants, as well as large
donations from foundations and individuals. Dr. Kahakalau is also
a member of the Campaign for Kauhale Steering Committee and
contributes, like other kanu o ka ‘äina learning ‘ohana members
to this campaign via monthly payroll deductions. In her monthly
Director’s reports, Dr. Kahakalau continues to inform and update
KANU’s LSB about Campaign for Kauhale progress, as well as
fundraising and community outreach activities. See Site Exhibit.
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To assist with procuring additional revenues, KANU and KALO have
also created a Grants Committee that convenes as needed. Made up
primarily of KANU’s Director and Chief Business Officer, assisted
by clerical staff, this committee researches and submits a variety of
grants that allow our extended learning ‘ohana to grow on multiple
levels.
With an ongoing economic crisis that leaves both the public and
private sector financially unstable, procuring sufficient ongoing
funding to assure that KANU can continue to operate into the future
continues to be a priority. To supplement the ongoing inadequate
State per-pupil allocation, KALO and KANU’s leadership has
developed viable long-term, supplemental streams of funding from
partners like the Kamehameha Schools and the Office of Hawaiian
Affairs. These partnerships constitute clear win-win situations in
that they provide additional funding to KANU, while allowing the
above organizations to fulfill their mission. In addition, we continue
to seek government and private grants and contracts, which provide
additional alternative streams of income. Similar to private schools,
KANU’s level of funding has fluctuated between lean and fat years.
Despite these fluctuations, KANU’s revenue diversification, has been
excellent and is sufficiently reliable for the near future.
KANU’s LSB has collaborated closely with KALO’s nonprofit board
to create two strategic plans, which make financial sustainability
and facilities development a priority. At the beginning of 2009,
both boards convened to jointly plan for the construction of Hälau
Pöki’i, a 0-10 Early Education Complex, as well as a master site plan
for the entire area. Based on the recommendations of this planning
session, KANU and KALO staff worked together to create goals,
objectives, actions and budgets directly connected to the strategic
priority. See Site Exhibit. With support of the KALO business staff, we
also developed a long range financial projection, based on per-pupil
allocations for a population of 500 students. This financial plan was
approved by the KANU LSB, after recommendation from the KANU
Executive Team, after a number of meetings discussing enrollment
and contribution assumptions. This 10-year planning instrument
allows for a number of variables for scenario planning, which are
reviewed regularly as conditions change.
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E. SUCCESSION PLANNING
For the past five years, KANU has been involved in succession
planning as a process whereby we ensure that employees are
recruited and developed to fill each key role within KANU. Through
our succession planning process, we aim to recruit capable and
dedicated employees with an abundance of aloha, develop their
knowledge, skills, and abilities, and prepare them for advancement
or promotion into ever more challenging roles. Succession planning
also allows us to retain strong employees, because they appreciate the
time, attention, and professional development that we as founders
invest in them. These employees understand the organizational
history of KANU, KALO, and the charter movement in Hawaii. They
are vested in our Pedagogy of Aloha and committed to maintaining
the original intention of KANU.
To effectively do succession planning in our organization, we first
identified the organization’s long term goals and now continue to
search for superior staff, who can help us meet these goals. For the
past five years, we have been blessed with a team of mentors from
our community with a varied array of expertise that balances our
founders’ passion and vision, with years of wisdom and experience.
These seasoned mentors have been invaluable assets growing our
younger staff. As founders we have had to realize that it takes
multiple people to learn, understand and fill the roles of our initial
leadership and that it takes quite some time to understand the
various positions. While administrative cultivation and leadership
succession planning has been going on for approximately four years,
there is still so much that needs to be learned before our founders can
relax and/or focus their energies elsewhere.
As a growing organization, we continuously strive to identify and
understand the developmental needs of our employees and ensure
that all key employees understand their career paths and the roles
they are being developed to fill. We also try to focus resources on
the retention of key employees, being aware of employment trends
in our area, and knowing how hard it is to find highly qualified
and competent personnel in our area, who can model our efforts to
walk comfortably in multiple worlds, and bring with them as much
Western competencies as cultural understanding, knowledge and
wherewithal.
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F. FACILITIES
The school’s buildings,
grounds, and equipment
enable the school
personnel to effectively
implement the school
program and meet the
learning expectations.

Providing facilities that are conducive to learning has been an
ongoing challenge for KANU. This has been the case for most
charter schools. This challenge to procure adequate facilities dates
back to our start- up in 2000, when KANU opened its doors with the
Lälämilo Campus as our primary campus. This campus, located on
the UH Mänoa College of Tropical Agriculture Experiment Station
on ‘Opelo Road, accommodated half of KANU’s 127 students in
grades K through 12 for one week at a time, while the other half
learned at our outdoor laboratory in Kawaihae. All students brown
bagged lunches daily. Today the Lälämilo campus is occupied by
approximately 75 students in grades 2 through 5. This one acre
campus has a computer lab, literacy center, a school administration
building, and a permitted food serving facility, which provides
hot breakfasts and lunches. Although some of these facilities are
not extremely conducive to learning, faculty, students and parents
know that this location is temporary. During SY 2006-2007, KANU
secured nearby former Montessori preschool buildings, which more
than adequately meet the needs of our youngest learners. These
facilities are also located on ‘Opelo Road, just a hundred yards from
our Lälämilo campus. This site housed our Junior Kindergarten,
Kindergarten, First and Second Graders during SY 2008-2009, and
this year our Junior Kindergarten, Kindergarten, and First Graders.
Hot meals are also provided for our keiki at this site. Plans for Phase
Two, which include the construction at our 0-10 Early Childhood
facility on our Pu’ukapu campus are underway and its anticipated
completion in 2011, will accommodate all of our K-5 students.
Since our start-up, KANU and KALO have worked diligently
towards sustainability and creating high performance facilities that
will enhance learning and allow all of our programs to be in one
place. One important organizational milestone in this area was
reached in January 2009 with the opening of Hälau Ho’olako.

Lighting, electrical,
heating, ventilation,
plumbing and security
systems are adequate.
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Hälau Ho’olako is guided by design principles featuring the latest
high performance facility standards relating to energy efficiency,
green building design and maintenance, resulting in optimal learning
conditions. As Hawai’i’s first green educational facility located on
Department of Hawaiian Homes Lands, Hälau Ho’olako is currently
awaiting Platinum LEED Certification.
Since its initial stages, KANU students have been intricately involved
in the planning and creation of their future home. For example, for
the past three years, one 6-12 project has been growing and caring
for native plants shaping the landscaping design. Another 6-12
project has spent the past two years researching and documenting
water and energy use and other green features, and taken on the
role of docents to visitors from near and far interested in learning
about green building technology and maintenance. Over the twoyear Hälau Ho’olako construction cycle, all KANU students in
grades K-12 have learned about and from the construction of Hälau
Ho’olako, through site visits, presentations by construction staff
and consultants, and active participation. This includes producing
paper-crete stepping stones and recycled milk paint and completing
a K-12 tile painting project to create décor for Hälau Ho’olako. All
aspects of Hälau Ho’olako model an environmentally conscious
green-building approach, emphasizing and teaching “mälama ‘aina”
on multiple levels. In that respect, Hälau Ho’olako is an invaluable
teaching building. With the construction of a high performance
campus, KANU’s focus on sustainability is becoming more and more
visible. Moreover, this focus on sustainability is not only becoming
an intricate part of KANU’s daily operations but also our curriculum.
Since SY 2008-2009, all 6-12 KANU projects include a strong focus on
sustainability including living green, while our elementary teachers
integrate mälama ‘äina across the curriculum.
Living off the grid and recycling our resources is especially essential
at KANU’s outdoor learning lab sites. These include a five-acre
parcel of DHHL property at Pu’upülehu near Lakeland in Waimea,
which provides an outdoor laboratory for KANU’s 6-12 Pu’upülehu
Project. While facilities at this site are temporary, they provide
adequate shelter and teaching spaces. KANU also leases a six-acre
parcel in Waipi’o, which is used as an outdoor laboratory for the
6-12 Waipi’o Project. There are two buildings at the Waipi’o site, one
provides a meal preparation and eating area, and the other provides
classroom and sleeping space. During SY 2008-2009, one 6-12 hui
maintained an outdoor laboratory at Kawaihae, while another shared
the space with the Pu’upülehu Project. During SY 2009-2010, both of
these projects relocated to the Kauhale campus, where they occupy a
modular shelter.
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KANU students in grades 6-12 rotate weekly in and out of these
outdoor labs.
During the past year KANU staff and students have been involved in
the design phase of Hälau Pöki’i, another high performance facility
for our Kauhale and Pu’ukapu projects. To date, we have contracted
the services of the architectural firm Flansburgh and Associates out
of Boston, who specialize in educational green facilities. Like we did
to plan Hälau Ho’olako, members of our LSB, as well as KANU’s
staff, parents and students continue to provide valuable input that is
resulting in our next phase of high performance facilities that reflect
our multi-age, interdisciplinary teaching philosophy. KANU has
made providing a healthy learning environment a priority.
Housekeeping is
adequate by normal
standards and
the buildings and
grounds are clean and
free of litter.

In addition to building a green facility, KANU has also made a
commitment to maintain this facility as a green building. This is
a new and exciting direction for KANU, which brings with it new
challenges in regards to building maintenance. To assist us with
this process, we have subscribed to School Dudes, a maintenance
management software which provides an online work request system
as well as a preventative maintenance package.

A plan exists for
the renewal, repair
and replacement of
facilities

Staff submit maintenance and repair requests through School Dudes,
which are processed for action. The information accumulated
allows us to efficiently analyze our maintenance labor and material
costs. The preventative maintenance portion of School Dudes
also allows us to track building systems, school equipment, and
other items that may require regular and scheduled maintenance
to function properly, as well as the labor hours and material costs
involved. This is an important feature that provides data for analysis
of operational costs. This feature also allows site staff to attend to
daily duties, handle emergencies, and still efficiently maintain school
facilities and equipment in a timely manner. Site staff are trained
in green maintenance and every effort is made to use only certified
green products for cleaning, yard maintenance and pest control.
In addition to facility cleaning, the five site personnel, contracted
from KALO, also provide bus shuttle service, van and bus cleaning,
lifeguard services at water activities, event set-up and support,
breakfast and lunch delivery, set-up and clean up. Staff surveys
suggest that the housekeeping services provided by site staff meet
their expectations.
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G. Health and Safety
The school’s
buildings,
equipment, and
grounds are safe.

While our current facilities may not be optimal, all KANU sites and
facilities are adequate, safe, and meet Fire and Department of Health
regulations. In addition, all current KANU facilities have been
approved by the CSRP, as part of our DIP amendment in 2008. Fire
Department inspection reports validate our compliance with fire
drill procedures, room occupancy regulation, as well as other code
compliance issues. Each of our food service locations is permitted
through the State of Hawai’i Department of Health and inspected
twice annually. Providing a safe, clean, and healthy environment is a
priority for our site personnel, and expected by KANU’s leadership.
KS ‘Ohana Feedback Survey SY 2008-2009 (KANU)

KANU

Honoka’a

My child feels safe in school (physical environment).

97%

60%

School Quality Survey Spring 2008 (Honoka’a Middle & High)

To deal with major
disasters, the school has
written procedures that
are clearly understood by
those involved in their
implementation.

KANU makes every effort to comply with state and federal health
and safety laws and administrative rules. These efforts have resulted
in the creation of a comprehensive safety plan, which complies
with all applicable federal and state laws and collective bargaining
agreements and includes the following:
•

Emergency plans for all sites;

•

Emergency response folders;

•

Fire drill and regular fire inspection records;

•

Ocean and water activities policies;

•

First aid kit locations;

•

Minutes of regularly scheduled safety committee meetings.

See Site Exhibit.
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Facilities Data from School Effectiveness Surveys
SY 2008-2009

Students

Parents

Faculty/Staff

Current facilities are adequate.

79%

68%

64%

Current facilities are safe.

90%

88%

64%

Students

Parents

Faculty/Staff

Current facilities are adequate.

73%

66%

45%

Current facilities are safe.

82%

90%

64%

Students

Parents

Faculty/Staff

Current facilities are adequate.

78%

74%

25%

Current facilities are safe.

78%

88%

52%

SY 2007-2008

SY 2006-2007

The above comments clearly indicate an increasing satisfaction
among faculty, parents and staff with our facilities. For example, over
the past three years, 39 percent more of our faculty and staff felt that
our facilities were adequate. Moreover, a large majority of parents
and students agree or strongly agree that our facilities are safe.
To deal with injuries
and illness, the school
will have written
procedures that are
clearly understood by
those involved in their
implementation.
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At KANU, the safety and health of our students and staff are
a priority. As a result we have created a variety of written
procedures that are clearly understood by those involved in their
implementation. See Site Exhibit. In support of this priority, KANU
conducts background checks of all employees. All KANU staff and
faculty are TB tested prior to employment. At the beginning of every
school year and throughout the school year, KANU staff participate
in a variety of safety training workshops, ranging from OSHA
standards regarding blood-borne pathogens, safe food handling, and
safe van driving to name a few. In addition, we provide lifeguard,
first and CPR training to interested individuals. Moreover, each
project has at least one individual trained in first aid and CPR. We
also have a total of six (6) staff who are certified lifeguards. Site
maintains an up-to-date listing of the above certifications and
renewal dates. Regular review of these certifications insure that each
site, as well as every huaka’i, has a staff member qualified to deal
with emergencies. Staff feel supported and adequately prepared to
deal with safety emergencies.

IV. THE ORGANIZATION

All written procedures
dealing with health
and safety are reviewed
regularly. The school
provides adequate
supervision and
instruction to reduce
hazards to health,
security, and safety.

KANU’s Safety Committee is made up of an Executive Team
representative, the site manager, as well as a representative from
each hui. Meetings are held the last Thursday of each month. The
function of the Safety Committee is to review and update all safety
and health policies and procedures for approval by the Executive
Team and the LSB. Open discussions allow hui representatives to
present safety concerns, which are then collectively addressed by the
committee, and proposed resolutions are presented to the Executive
Team for approval.
Although requested since our start-up, KANU students do not
receive the services of a Health Aide provided to all DOE students.
To assure that KANU students are taken care of in case of sickness or
injury, KANU has designated staff members at the Lälämilo campus
and at Hälau Ho’olako who are responsible for assisting sick or
injured students. These staff members, as well as at least one teacher
per hui, are trained in first aid and safety procedures. Students who
list allergies or the need for medication on their Emergency Card, are
provided with a DOH Emergency Action plan form. It is the parents’
responsibility to provide KANU with an Emergency Action Plan that
has been written by the student’s physician. A copy of this plan is
on file in each school office and is also provided to the hui teachers.
Students that require short term medication are required to bring the
labeled medication, along with physician’s instructions on how to
administer the medication, to school. School office personnel trained
in first aid will monitor student self-medication. Students required
to take long-term medication, including IDEA–identified students,
are required to self-administer per emergency plan. No faculty and/
or staff are permitted to administer medication. Not having a trained
Health Aide poses an ongoing challenge and KANU continues to
appeal to the DOE for equal support for our student population.
Since our start-up, KANU has created detailed Emergency
Procedures, which assure that we have the ability to deal with
disasters, injuries and illnesses, as they arise. Each campus facility
has an assigned site staff member who is responsible for inspecting
facilities and reporting safety concerns and/or repair needs to
their supervisor. A monthly facility inspection form is provided
to each site member at the beginning of the month, which is used
for their monthly walk through. Inspection forms are submitted to
the site manager and each site employee is expected to follow up
with a School Dudes request for action to correct all deficiencies.
Our on-line system, School Dudes, also allows any staff member
to immediately report any safety concern or submit a repair
request from any computer with internet connection. Emergency
communications are made via cell phones. KANU’s Emergency
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Phone Tree provides cell phone numbers for immediate access. All
site personnel have access to cell phones for this purpose. School
vans used for excursions are also provided with cell phones for direct
contact with the school and/or any emergency service.
Each classroom is provided with a DOE Emergency Response
procedure “quick reference”. This information provides the
instructor with an easy access reference to follow. Evacuation
plans are posted in each room designating recommended routes
approved by the Fire Inspector. KANU’s Emergency Response Plan
is continuously revised and updated by the Safety Committee. At
our K-1 campus, teachers provide assistance and supervision of the
drop-off and pick-up of all students. Parents must provide a list
of people authorized to pick-up their child other than themselves.
Others authorized to pick-up a child must present a picture ID
before the child is released to their custody. In addition, no students
may be released to any person, other than the adults listed on their
emergency card.
KANU does not provide transportation for students to and from
school. However, KANU utilizes a fleet of school vehicles for
our outdoor learning, which are owned, licensed, and insured
by the State of Hawai’i. These vans are on a regular maintenance
schedule along with a periodic inspection for any repair concerns.
Each vehicle is equipped with a spare set of van keys, cell phone,
and a first aid kit. These items, in addition to student emergency
information, are required on each huaka’i that uses a van for
transporting students. Driving KANU’s vehicles requires each driver
to have participated in a Safe Driving class, paid for by KANU, at
least every five (5) years and to have a clear driving abstract for one
(1) year.
KANU students and staff spend a significant amount of time,
sometimes as much as 50 percent, away from our main campus
sites. Keeping our students safe while off campus has always been
a KANU priority. At the beginning of each school year, all KANU
parents are required to sign a waiver, which allows us to transport
our K-12 students in KANU vans throughout the greater Waimea
area, specifically between Lakeland and Kawaihae, for school
related activities. These waivers allow us to involve our students
in a wide range of place-based learning opportunities. In addition,
KANU parents are required to sign a waiver every time their
child participates in school related activity outside of the Waimea
area, as well as every time a KANU student is involved in a water
activity. This excludes the Waipi’o Project, which has a water activity
waiver for the entire school due to the ongoing nature of their work

187

Health and Safety

IV. THE ORGANIZATION

conducting authentic research in Waipi’o streams. Prior to each
huaka’i, students are briefed by their kumu on the potential hazards
and health and safety issues for the planned trip. Students learn
to conduct traditional observations of their environment, clouds,
waves, river conditions, in addition to civil defense alerts. Traditional
methods of monitoring the environment are an important skill taught
to our students. Before entering the ocean or a stream, students are
taught to make observations regarding the tide, water levels, changes
in the water clarity, direction of the wind, clouds and other natural
phenomena. These observations allow students to predict potential
hazards. Risk assessments are made including these observations.
These assessments are considered before proceeding with any
activity. In addition, KANU staff utilize modern inventions like the
Civil Defense warning system to assess risks in the environment.
When in doubt, KANU staff have been instructed to err on the side
of caution. To assure that all students are covered by some kind
of insurance, including when they are in the environment, KANU
provides accident insurance for all students. This insurance provides
supplemental coverage to those students who currently have medical
coverage, and acts as a primary insurance for those students who
have no medical coverage.
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H. ORGANIZATIONAL AND LEGAL BARRIERS
As previously mentioned, from the very beginning, Hawai’i’s charter
school community has been perceived and treated like a threat to
the system. In other words, the sentiment among the DOE, the
State legislature and other State departments seems to be that we
are cannibalizing the system, by taking money away from the DOE.
Moreover, in our efforts to push for systemic equity, transparency,
fluidity and modernization, we further alienate a system extremely
resistant to change. Finally, as part of a national educational reform
movement that advocates innovation, flexibility and the minimizing
of red tape, we also by default have come up against the unions,
whose primary interest is also to preserve the status quo.
For years, we have been appalled by the amount of politics we are
affected by, and have to engage in, when our commitment continues
to simply be, providing a quality education to students who have
been left behind by the system. Moreover, we continue to be in shock
at the apparent violations of various laws, rules and regulations, at
the expense of our students, including statements by the Attorney
General to the effect that the State does not intend to honor certain
provisions in the charter school law, because it is easier to settle in
court.
Over the past decade, we have engaged with the system in a spirit
of aloha and an offer to kökua at every level, hoping that we could
offer suggestions for changes that would better both our students’
academic experiences, as well as those of the larger DOE student
population. Sadly, our positive intentions have rarely been received
well by those within the traditional state system. Rather we have
faced a gamut of responses from those who resist change within
Hawai’i’s public education bureaucracy, including hopelessness and
blaming the system for making it impossible to rectify the issues,
to a blatant unwillingness to try to solve the problem, to negative
ramifications for those who have wanted to help,. At the same time,
we have also met many wonderful people who work for the BOE and
other State agencies, who agree with us that the system is not just
flawed, but dysfunctional, and is doing everything in its power to
preserve the present power structure, even when it is at the expense
of our children.
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KANU’s founders have been involved in the social justice movement,
because we believe in basic human rights, and equality; including
the equality of opportunity and outcome. Since our start-up, KANU
and other Hawai’i charter school students and staff have not enjoyed
equal and fair treatment under the law and have not received
the same allocations, protections, freedoms and opportunities as
other public school students or employees. Indeed, the current
disproportionate distribution of resources, monetary and otherwise,
through the State Educational Agency (SEA) and Local Educational
Agency (LEA) seriously impede social justice within Hawai’i’s
education system and charter students are among the population
most negatively impacted by this systemic discrimination.
As presented repeatedly in our previous eight (8) End-of-Year
Reports, the legal barriers experienced by KANU and other Hawai’i
charter schools involve all levels of government, ranging from state,
to federal, and even internationally. See Site Exhibit.
International level:
The United Nations Article 27 of the International Covenant on Civil
and Political Rights states:
In those States in which ethnic, religious or linguistic minorities exist,
persons belonging to such minorities shall not be denied the right, in
community with the other members of their group, to enjoy their own
culture, and to profess and practice their own religion, and to use their own
language.
On September 13, 2007, the United Nations General Assembly
adopted by Resolution the UN Declaration on the Rights of
Indigenous Peoples. In Article 14 & 15 of this declaration it states:
Indigenous peoples have the right to establish and control their educational
systems and institutions providing education in their own languages, in a
manner appropriate to their cultural methods of teaching and learning.
Indigenous individuals, particularly children, have the right to all levels and
forms of education of the State without discrimination.
States shall, in conjunction with indigenous peoples, take effective measures,
in order for indigenous individuals, particularly children, including those
living outside their communities, to have access, when possible, to an
education in their own culture and provided in their own language.
Indigenous peoples have the right to all levels and forms of education. They
also have the right to establish and control their educational systems and
institutions providing education in their own language.
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Indigenous peoples have the right to have the dignity and diversity of their
cultures, traditions, histories and aspirations appropriately reflected in
all forms of education and public information. States shall take effective
measures, in consultation with Indigenous peoples, in eliminating prejudice
and to promote tolerance, understanding and good relations.
As an Indigenous peoples, recognized by ourselves, as well as others,
native Hawaiians clearly qualify for the mandates of the above UN
declaration. As a result, KANU and other Hawaiians will continue
to push to be given the right and the resources to design and control
our own processes of education. KANU’s success, as well as the
successes of other Hawaiian-focused charters, clearly indicate that
we can design and manage quality models of education. Given the
ongoing failure of Hawai’i’s public school system to meet the needs
of its native students, the effort to create a parallel system designed
for all who want to perpetuate Hawaiian language, culture and
traditions becomes even more pressing.
Federal level:
On the federal level as well, the rights of Hawai’i and Hawaiian
charter school students continue to be violated, including the
Federal Civil Rights of students in America. These rights insist
that the government must ensure that resources are provided for
all students to have an equitable opportunity to learn and produce
high achievement outcomes. This also comes with a commitment
to institutionalizing opportunities to learn, which must extend
throughout the US and state governments to include Hawai’i. The
Civil Rights of our students support a national and state-based
movement to produce federal and state policies to protect the
opportunity for all students to learn. In addition, State governments
must ensure that federal funds reach the students they intent to
target. For example, since our start-up KANU’s special education
students have not received equitable funding or services. This
in spite of the fact that they are identified as Individuals with
Disabilities Education Act (IDEA), which is a federal law ensuring
services to children with disabilities throughout the nation and in
spite of millions of federal dollars that come yearly to the SEA/
LEA and are mandated to follow-the-child. For example, during SY
2003-2004, we did not receive any per pupil allocation to teach these
children, a wrong we are still trying to rectify with the DOE. To
date, SPED and other federal funds have not been fairly distributed
to charter school students via services or funding disbursements,
an issue we have been trying to address for the past decade. In
addition, despite ongoing failure, Hawai’i’s unified SEA/LEA has
not developed a plan to create fully resourced, high quality preK-12
public schools that serve all children, including native Hawaiians.
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State Level:
The Hawaii State Constitution, Article X – Public Education states the
following:
Section 1. The State shall provide for the establishment, support and control
of a statewide system of public schools free from sectarian control, a state
university, public libraries and such other educational institutions as may
be deemed desirable, including physical facilities therefore. There shall
be no discrimination in public educational institutions because of race,
religion, sex or ancestry; nor shall public funds be appropriated for the
support or benefit of any sectarian or private educational institution, except
that proceeds of special purpose revenue bonds authorized or issued under
section 12 of Article VII may be appropriated to finance or assist not-forprofit corporations that provide early childhood education and care facilities
serving the general public.
Section 4. The State shall promote the study of Hawaiian culture, history
and language.
The State shall provide for a Hawaiian education program consisting of
language, culture and history in the public schools. The use of community
expertise shall be encouraged as a suitable and essential means in
furtherance of the Hawaiian education program.
In our opinion, charter schools in Hawai’i and the low income
populations we service have not been provided support and have
been discriminated against as a “class” of students, based on socioeconomics, race and ancestry with a majority of public charter
schools being “Hawaiian”. This includes exclusion from physical
facilities, the ability to leverage for facilities through special purpose
revenue bonds received by Hawai’i private schools, and the funds to
create appropriate facilities for our students.
Inspite of these barriers, KANU continues to provide students of
all economic classes and races a quality education as long as their
families are willing and desire to perpetuate Hawaiian culture and
traditions and live Hawaiian values. In addition, KANU and KALO
continue to demonstrate our commitment to organizational viability
and sustainability. For the past decade, KANU has provided a
high quality free and appropriate public education and fulfilled the
mandates in the Hawai’i Constitution, something the SEA/LEA has
not been able to.
While we have chosen charter schools as a vehicle to initiate systemic
change, our commitment to “Education with Aloha” is not limited to
the vehicle of charters.
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In other words, although the philosophy of “choice” and “community
control” inherent in charters aligns perfectly with our values, we
continue to explore all possibilities to assert our right as Indigenous
peoples to control our own processes of education. This includes
pushing for a culturally-driven, family-oriented, community-based
Hawaiian system of education that allows all who want to perpetuate
Hawaiian language, culture and traditions to reach their highest
level.
Because KANU’s Pedagogy of Aloha is working for our students, we
will stop at nothing to find a way to continue and expand what we
are doing for our students, our community, our native culture and
our place.
“There are times we feel like giving up, since the odds seem to be clearly
stacked against us in terms of getting equitable funding and technical
support from the system - and also in terms of trying to reach both Western
and Hawaiian standards in the same amount of time other puplic schools
only focus on Western education. But then, when we watch our students’
riveting performances of hula and chants, when we observe them confidently
presenting their Science projects to authentic audiences from around the
world, when we hear them laugh and sing in the taro patch, and see their
smiling faces as they tell us how much they love this kind of education, we
know that we would do it all over again.” (KANU founder and teacher,
male)
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PÜPÜKAHI I HOLOMUA
Püpükahi i holomua means unite in order to progress. This quality to work
together and pool our strengths has resulted in KANU becoming a viable choice in
education in ten short years. While our Indigenous collectivity has allowed us to
grow significantly over the past decade, our collective commitment to use data to
analyze our ongoing growth, also continues to force us to address our weaknesses.
At the same time we know that as long as we continue to unite in our efforts to
create and maintain a quality model of education, we will succeed.
“I would like to continue attending KANU because they have proven to be a positive
learning environment for me and because they have shown that they are capable of
seemingly impossible things with the construction and development of Halau Ho’olako and
Kauhale.” (Student, female, 8th grade)
Chapter V presents our self-study findings, including our strengths and
weaknesses. It also includes our action plan which addresses shortcomings that
were documented as part of this self-study. KANU’s action plan includes both
academic and organizational recommendations, as well as recommendations for
external, system wide change.

V. THE NEXT STEPS

A. SELF-STUDY FINDINGS
We chose to begin our final chapter by presenting the findings of
our Accreditation Self-Study, which includes our strengths and
weaknesses.
STRENGTHS

AREAS OF DEVELOPMENT

1. The Learning ÿOhana
A. Philosophy and Purpose
Külia i ka nuÿu—mission embraced and
applied by entire KANU ÿohana.
Strong values-based belief system and
foundation for learning.
Commitment to Indigenous education
paradigms and accountability for
development and design of unique
place-based educational model.
Model of highly effective educational
program aligned with academic and
cultural standards.
B. Governing Board
LSB delegates responsibility to run
school affairs to the Director and is
supportive of administrative initatives.

Educate the entire school community
as to the role and function of the LSB
and board initiatives.

LSB is in full alignment with the
school’s academic and cultural
philosophies/purposes of the school.

Encouraging greater involvement
and participation of extended ‘ohana
members in board activities.
Expand diverse expertise of board
members through recruitment and
professional development.

C. Students
Core values central to student
development: aloha, mälama, kökua,
mahalo.

Self-Study Findings
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STRENGTHS

AREAS FOR DEVELOPMENT

1. The Learning ÿOhana (continued)
C. Students
Student and family commitment to
educational process and perpetuation
of Hawaiian language, culture and
traditions.
Inclusive GT approach focuses on
nurturing special talents of all students.
High attendance and graduation rates
exceeding state averages.

Create exit plan for grades 5, 8 and
12.

Strong home/school relations allow for
personalized attention and enhanced
communication.
Smaller class size supports
differentiated instruction.
Multi-age groupings accommodate
extra time needed for student growth
and achievement.

Develop greater student focus on
academic achievement and school
wide learner outcomes.

Culturally-driven, family-oriented,
community based education fosters
literacy in English and Hawaiian.
D. Administration, Faculty, and Staff
Leadership and staff committed and
dedicated to vision and mission.

Address staffing challenges i.e.
content area expertise versus
Hawaiian language and culture
proficiency.

Competitive salary and benefits.
Multiple ways to communicate with
parents, staff and larger community.

Protect and assure highly effective
use of teacher planning time.
Increase opportunities for dialogue
and collaboration among faculty and
staff.
Transition from faculty and staff
decision-making to involving
students in process.

Annual goal setting for all staff:
personal, cultural, professional goals .
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Continue teacher training on
effective 360 degree peer evaluation.
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STRENGTHS

AREAS FOR DEVELOPMENT

1. The Learning ÿOhana (continued)
E. Families and Community
Pedagogy of Aloha embraced by all
stakeholders.
‘Ohana members play important role in
the academic and cultural development
of students.

Develop a system to recruit, orient, utilize and manage qualified
volunteers.

The entire school community is kept
informed through various modes of
communication.

Improve use of e-mail and website
to inform the school community of
current events and programs.

F. Support Organizations and Partners
The school has been effective in
establishing many relationships and
partnerships with the Hawaiian
community and the greater community.

Maintain existing partnerships and
seek opportunities to forge new
relationships with other support
organizations, especially ongoing
funders.

Multiple benefits received from KALO/
KANU partnership, particularly
financial support.
Statewide impact and influence for
other Hawaiian-focused charter
schools.
Solid reputation for fiscal and business
management.
Hälau Wänana Indigenous Research
Institute post-secondary preparation
and teacher certification.

Self-Study Findings
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STRENGTHS

AREAS FOR DEVELOPMENT

II. The Academic Program
A. Innovations and Research
Curriculum based on action research by
KANU and external researchers

Find ways to increase library
and educational resources and
build adequate facilities to house
resources.

Womb to tomb model of education –
P-20+
Intergenerational educational approach
cultivates skilled learners of all ages
able to function in multiple settings and
situations.
Relevant curriculum balancing
indigenous and western approaches,
21st century paradigms with cultural
values, and multiple perspectives in
teaching and learning.
State-of-the-art computer laboratory
and technology center.

Integrate and align technology skills
with academic programs.

Green teaching building and outdoor
laboratories provide for 6-12 authentic
learning.
B. Instruction, Curriculum and
Assessment
Pedagogy of Aloha grounds values
based methodology.
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Relations, relevance, rigor blended with
cultural values and ideals.

Address student gaps in learning in
core content areas.

Meaningful curriculum for struggling
learners.

Provide increased interventions for
at risk students.

Comprehensive program that is aligned
with content and cultural standards.

Formalize scope and sequence
to ensure skills are addressed
consistently across all grade levels.

Instruction is guided by school wide
learner outcomes.

Increase attention to School wide
Learner Outcomes and enable
teachers and students to assess
progress.

Structure that supports student developmental growth through multi-age
grouping, looping, etc.

Minimize changes in teaching teams.
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STRENGTHS

AREAS FOR DEVELOPMENT

II. The Academic Program (continued)
B. Instruction, Curriculum and
Assessment
Tutorial assistance provided for
struggling learners.

Continue to explore interventions
to supplement basic programs to
address broad range of skills.
Increase student use and monitoring
of tutorial and supplemental
programs.

Student led conferences as authentic
assessment and communication tool.

Encourage inclusion of original
student work.

Multiple assessments to evaluate
student growth.

Procure data system to track student
growth over time.

C. The Elementary Program
Strengths based approach to learning in
a nurturing environment.
Multiple approaches for reading and
writing.

Provide more professional
development opportunities to learn
new strategies and approaches to
enhance student learning.

Curriculum accommodations to meet
student needs.
Exploration of essential question
explorations stretch student thinking.
Family involvement in huakaÿi that
bonds families to the school.
Developmental Reading Assessment
assesses student progress in reading
across all grades.

Strengthen skills of all teachers in
using assessments and interpreting
reading progress.

Supplemental interventions address
gaps in student learning.

Train teachers to make time to use
interventions effectively.
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STRENGTHS

AREAS FOR DEVELOPMENT

II. The Academic Program (continued)
D. The Secondary Program
Project/workshop instructional
program model.

Research options to maximize
instructional time spent in projects
and workshops.
Address scheduling concerns of
teachers for adequate instructional
time.
Strengthen math program to increase
student growth.

Hands on, relevant outdoor environInvolve student in authentic projects,
mental learning that students enjoy and which result in a real product.
thrive in.
Improve facilities to increase student
learning.
Explore options to provide
technology access to all outdoor
laboratories.
Two year commitment to hui
memberships allows for in-depth
learning and looping.

Minimize changes to instructional
team during two year commitment.

Curriculum maps of hui and workshop
teachers use consistent project design
templates.

Continue to modify curriculum
maps yearly to accommodate
changes in student needs.

III. The Outcomes
A. The Growth Model
Multiple and varied external and
internal data collected and analyzed to
improve program.

Involve Executive and Instructional
Team in conducting an in-depth
analysis of all data.

Student academic, personal and
cultural growth noted and documented
in qualitative measures.

Procure longitudinal data tracking
system to accurately measure
academic growth from year to
year. Lack of funding and expertise
hampers progress on this initiative.

B. Overall Satisfaction
Parent satisfaction reflected in survey
administered for this purpose and
comments provided
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STRENGTHS

AREAS FOR DEVELOPMENT

III. The Outcomes
B. Academic Gains
Data reflect ongoing growth although
slightly below state averages.

Maintain and strengthen gains in
reading.
Address weaknesses in Mathematics
across the board.
Improve writing skills of all students
across all grade levels.
Increase student access to
Technology.
Provide staff development so
teachers can integrate Technology
into hui curriculum.
Provide instructional strategies
to enhance student learning in
core content areas and Hawaiian
language.

D. Cultural Gains
Evidence of progress in language
noted among students, parents and
teachers

Continue to strengthen language and
cultural knowledge of students, staff
and ‘ohana members.

E. Personal Gains
Gains noted in student self-esteem
and self-confidence.
Pedagogy of aloha positively impacts
students’ academic, cultural and
personal growth as well as the growth
of their families.
IV. The Organization
A. Faithfulness to Charter
B. Organizational Structure
Overlapping, interconnected model.
Roadmap of organizational indicators
in place since 2000.

Self-Study Findings
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STRENGTHS

AREAS FOR DEVELOPMENT

IV. The Organization
C. Finances
Strong accounting structure and fiscal
accountability as verified by our
internal control over financial reporting
required by GAAS and the Yellow
Book.
Successful OMB Circular A-133 audits
of KALO for the past eight years.

Address uncertainty and volatility
of funding by diversifying funding
sources.
Anticipate ongoing inequities in
state per pupil allocations due to
declining revenues.

Recognized for good fiscal accountability and sound business reputation
throughout the state, with the federal
government and the partners that support us.

Increase educational campaign to
ensure the State biennium budget is
done properly and legislators and
governor understand predicament of
charters.

Strong revenue diversification sources
and a very good partner base of
support.

Improve development plan with the
understanding that we do not have
a large alumni base that has money
to donate since we service a large
portion of low income students from
a challenged socio-economic class.

Accurate and comprehensive records of
all students and staff.

Secure user friendly data base to
track and maintain student records.

Complete, secure and confidential
records only accessible to authorized
personnel.
D. Resource Management and Development/Succession Planning
Strong grant writing skills.

Continue to build annual and capital
campaigns.
Involve entire learning ÿohana in
fundraising, capital campaign and
entrepreneurial projects.

Countless successful grant applications. Continue to build capacity within
the organization to conduct annual
and capital campaigns.
Foundations for development
program including capital campaign
fundraising, public relations and
marketing program.
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STRENGTHS

AREAS FOR DEVELOPMENT

IV. The Organization (continued)
E. Succession Planning
Executive mentoring program in
place to achieve long term goals.

Continue to cultivate leadership
from within the organization.

F. Facilities
Master plan and site specifics in
place for new 0-10 facility and
intergenerational learning destination.

Improve all facilities so they are
conducive to learning.
Adjust enrollment based on
availability of adequate facilities.

Student involvement in planning
process for new facility.
Focus on sustainability and“ green”
facilities.
Platinum LEED certification
application/consideration.
G. Health and Safety
Facilities meet requirements for Fire
and Health regulations.
Comprehensive safety plan in place.
Parents feel facilities are safe for their
children to attend school.
H. Organizational and Legal Barriers
Innovative, creative, refreshing changes
to the educational reform landscape.
Assertion of rights of Indigenous
people to develop educational
programs that support cultural and
foundational beliefs.

Balance need to lobby and influence
political process with immediate
concerns of the organization.
Attempt to change attitudes of some
State agencies and Department of
Education offices resistant to change.
Continue to point out
disproportionate distribution of
resources to charter schools and
advocate for equity in education.

V. The Next Steps
Action plan developed to address
self-study findings.

Self-Study Findings
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B. SELF-STUDY EVALUATION
In order to determine these findings, we gathered as a team to
evaluate ourselves in regards to rating the various criteria expected
from WASC, HAIS, as well as the CSRP. First each member rated
the various criteria – either highly effective, effective, somewhat
effective, ineffective or non-applicable (N/A). Then we compared
these results and created a collective evaluation based on consensus.
This data is presented below.

CRITERION

Highly
Effective

The School has established a clear statement
of purpose that reflects the beliefs and
philosophy of the institution.

X

Effective

PURPOSE

X

The statement of purpose is further defined
by established expected school wide
learning results that form the basis of the
educational program for every student.
GOVERNANCE

X

The governing authority adopts policies
which are consistent with the school
purpose and support the achievement of
the expected school wide learning results.
The governing authority delegates
implementation of these policies to
professional staff.

X

The governing authority ensures fiscal
stability through financial oversight and
fundraising.

X
X

The governing body monitors results.
SCHOOL LEADERSHIP
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The school leadership makes decisions to
facilitate actions that focus the energies of
the school on student achievement of the
school wide learning expectations.

X

The school leadership empowers the staff.

X

The school leadership encourages
commitment, participation and shared
accountability for student learning.

X

Self-Study Evaluation

Somewhat
Effective

Ineffective

N/A
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CRITERION

Highly
Effective

Effective

Somewhat
Effective

Ineffective

N/A

STAFF
The school leadership and staff are
qualified for their assigned responsibilities.

X

The school leadership and staff are
committed to the school’s purpose
and engage in ongoing professional
development that promotes student
learning.

X

SCHOOL ENVIRONMENT
The school has a safe, healthy, nurturing
environment that reflects the school’s
purpose.

X

The school environment is characterized
by a respect for differences, trust, caring,
professionalism, support, and high
expectations for each student.

X

REPORTING STUDENT PROGRESS
The school leadership and staff regularly
review and report to the rest of the school
community student progress toward
accomplishing the expected school wide
learning results.

X

SCHOOL IMPROVEMENT PROCESS
The school improvement process is driven
by plans of action that will enhance quality
learning for all students.

X

The school improvement process has school
community support and involvement.

X

The school improvement process effectively
guides the work of the school.

X
X

Leadership team demonstrates
accountability for school improvement
through the monitoring of the school wide
action plan.
WHAT STUDENTS LEARN
School provides a challenging, coherent
and relevant curriculum for each student
that fulfills the school’s purpose and results
in student achievement of the school
wide learning results through successful
completion of any course of study offered.

X

Self-Study Evaluation
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CRITERION

Highly
Effective

Effective

HOW STUDENTS LEARN
The professional staff uses research based
knowledge about teaching and learning.

X

The professional staff designs and
implements a variety of learning experiences
which actively engage students at a high
level of learning that is consistent with the
school’s purpose and expectations.

X

HOW ASSESSMENT IS USED
Teacher and student uses of assessment are
frequent and integrated into the teaching/
learning process.

X

Assessment results are the basis for
measurement of each student’s progress
toward the school wide learning
expectations.

X

Assessment results are the basis for regular
evaluation and improvement of curriculum
and instruction.

X

Assessment results are the basis for allocation
of resources.

X

STUDENT CONNECTEDNESS
Students are connected to a system of
support services, activities and opportunities
at the school and within the community to
meet the challenges of the curricular/cocurricular program in order to achieve the
school wide learning results.

X

PARENT/COMMUNITY INVOLVEMENT
School leadership employs a wide range
of strategies to ensure that parental and
community involvement is integral to the
school’s established support system for
students.

X

RESOURCES
Resources available to the school are
sufficient to sustain the school program and
are effectively used to carry out the school’s
purpose and achievement of the school wide
learning results.

X

RESOURCE PLANNING
The governing authority and the school
leadership execute responsible resource
planning for the future.
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X

Somewhat
Effective

Ineffective N/A
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C. ACTION PLAN
Significant issues raised in the self-study and visiting team report are
included in the school improvement plan or any existing strategic or
long-range plan.
Based on the findings, we have created an action or school
improvement plan (see below). We intend to implement this action
plan starting immediately. As expressed by one of our kindergarten
students below, we aim to continue to listen to a variety of feedbacks,
including anticipated recommendations from our visiting committee,
to assure that we continue to progress.
“My Action Plan: Open my ears, not my mouth.” (Student, female,
kindergarten)
Administration and faculty will include this plan as they organize,
manage, and support an ongoing improvement process.
Since our start-up, KANU’S Administration and faculty have clearly
demonstrated our commitment to ongoing improvement at all
levels. While we have always analyzed our data from year to year,
this is the first official action plan developed by KANU, since we
started on this incredible journey in 2000. We strongly believe that
this action plan will assist us to get to our next level and usher in
the next decade of an even stronger emphasis on data collection and
analysis. Indeed, we plan to implement this action plan immediately
along with recommendations that we expect to get as a result of our
upcoming Accreditation visit in February 2010. There is no doubt
that this Accreditation Self-Study Process has been an invaluable
experience for our organization as it has solidified our joint vision
and our commitment to providing our students with a quality 21st
century education. In addition, this Study has already helped us to
share some of the historical knowledge with our current staff and
analyze our strengths. It has also forced us to critically look at areas
for improvements and develop a concrete plan to address these
shortcomings. Finally, we know that this Accreditation Self-Study
will not just assist KANU to chart our course for the future, but
assist other Hawaiian-focused charters as they prepare to complete
the accreditation process. We would like to conclude this Self-Study
with the words of Sitting Bull as related by one of his mo’opuna Dr.
Beatrice Medicine, “Our world is changing. Let us put our minds
together. Take the best of two worlds and make a better life for our
children.”

Action Plan
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Self-Study Evaluation
Math & Language Arts
Teachers
Contracted Providers
Workshop, Hui, &
Project Teachers who
teach Math and
Language Arts

Provide interventions for at-risk students.

Incorporate weekly constructive response
questions in math and language arts utilizing
common strategies & tools.

Increase student use and monitoring of ALEKS All Math teachers
and other supplemental programs.
(workshop, hui, &
project)

Instructional Team
Executive Team

Instructi
I t tionall Team
T
Executive Team

R
th
ti writing
iti and
d Integrate
I t
t writing,
iti
reading
di & math
th across all
ll
Ramp
up mathematics,
reading skills across the curriculum. content areas school wide.
Agree upon and implement consistent
instructional practices to support student
learning in targeted areas.

Begin Fall 2010,
ongoing

Instructional Team
Executive Team

Analyze student work and assessments and
share instructional implications within and
across hui.

Meeting minutes, list of agreed upon
instructional practices, evidence of
student growth, obsevable changes in
instructional practices.

Curriculum
C i l
maps, student
t d t work
k samples,
l
classroom observations by executive
team.

Copies of agreed upon assessments,
monitoring log or surveys, regular review
of assessment data.
Meeting notes, teacher reflection,
modifications and adjustments in
instructional programs documented

Analysis of data completed, student baseline established, meeting notes & minutes.

Evidence of Progress

Begin Spring 2009-2010,
ongoing

Begin Spring 2009-2010,
ongoing

ALEKS data, documented expectations in
writing and communicated to students
and parents, student access logs.

Curriculum Maps, student work samples,
common tool, list of strategies, bank of
constructive response questions.

Begin SY 2009-2010, ongoing Documentation of intervention
opportunities/ assessments showing
student growth.

Begin Spring 2010,
ongoing

Begin
B i Spring
i 2010
2010,
Focus Fall 2010,
ongoing

Begin Summer 2010,
ongoing

Time line

Identify/implement consistent assessments to Instructional Team
regularly monitor progress in targeted areas. Executive Team

Personnel Responsible
Begin Spring 2010,
Focus Summer 2010,
ongoing

Actions

SLO: Students apply critical thinking skills and problem solving techniques and demonstrate ability to apply mathematics and s ciences

SLO: Students effectively demonstrate reading, writing, and communication skills in the medium of English and Hawaiian

As a school wide priority, instruction delivered with rigor and intensity will yield improved student performance in these core areas. Students
will demonstrate improved achievement and mastery of grade level benchmarks as measured by performance and/or written assessments.

Analysis of student assessment data reveals the need to strengthen student performance in mathematics, writing and reading.

K - 12 Students literate in mathematics, writing and reading.

Conduct an analysis with instructional staff of Executive Team
all available data to establish student
Instructional Team
performance baseline and determine range of
differentiation required.

Conduct a needs assessment of
student performance and take
appropriate action.

Task

Impact on
Student Growth

Rationale/
Justification
Statement

Goal 1 Area for Improvement
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Actions

Develop exit skills for
grades 5, 8, & 12 in
targeted subject areas.

Instructional Team,
Executive Team

Begin Fall 2010, complete draft Completed list of exiting benchmarks for
by January 2011, ongoing
grades 5, 8, & 12 for math, reading, & writing.

Essential skills incorporated into curriculum
mapping documents.

Begin Fall 2010, complete draft Draft document ready for review.
by January 2011, ongoing
Essential skills continuum completed.

Instructional Team,
Executive Team

Develop grade level
essential skills for
mathematics, writing,
reading Hawaiian
reading,
Hawaiian
language and technology.

Copies of agendas, meeting minutes.

Evidence of Progress

Begin Fall 2009, complete by
Comprehensive curriculum map for each hui
June 2010
and workshop.
Focus Summer 2010 on SY 20102011 revisions, ongoing

Begin Spring 2009-2010,
ongoing

Time line

Curriculum mapping by all Instructional Team,
instructional staff utilizing Executive Team
a template with agreed
upon components.

Executive Team

Personnel Responsible

Reduced gaps in student learning enabling students to reach their highest potential.
SLO: Students demonstrate mastery of cultural, academic and workplace competencies.

Student assessment scores and inconsistency of curriculum mapping point to the need to develop a seamless, scaffolded academic and
culturally driven curriculum to ensure skills are addressed and consistently applied across all grade levels.

Document the K-12 scope and sequence for mathematics, writing, reading, Hawaiian language and technology.

Create a continuum of identified Provide time for teachers
essential skills for targeted areas. to discuss continuum of
instruction.

Task

Impact on
Student Growth

Rationale/
Justification
Statement

Goal 2 Area for Improvement
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Self-Study Evaluation
Instructional Team,
Executive Team

Agree upon essential
components/evaluation
process for inclusion in PD
plans.

Begin Summer 2010,
ongoing

List of agreed upon components or PD
plan template/format.

Time line
Evidence of Progress
Begin Spring 2010, ongoing Staff survey results of PD needs,
prioritized list of PD needs.

Create a professional
development plan for
Hawaiian language and
culture.
Create a professional
development plan for
Technology.
Provide time to share and
obtain feedback on PD
plans.

Create a professional
development plan for
reading and writing
g.

Technology Team led by
Information Systems
Manager, Executive Team
Executive Team

All Language Arts teachers
led by 6-12 Language Arts
workshop teacher
teacher,
Executive team
Hawaiian Language
Teachers, Executive Team

Begin Fall 2010, ongoing

Meeting agenda and notes.

Begin Spring 2010, complete Meeting notes, PD plan completed and
draft by Fall 2010
implemented.

Begin Spring 2010, complete Meeting notes, PD plan completed and
draft by Fall 2010
implemented.

Begin Spring 2010, complete Meeting notes, PD plan completed and
implemented.
draft by Fall 2010

Create a professional
All Math teachers led by 6- Begin Spring 2010, complete Meeting notes, PD plan completed and
development plan for Math. 12 Math workshop teacher, draft by Fall 2010
implemented.
Executive team

Personnel Responsible
Content Team Leaders,
Instructional Team,
Executive Team

Actions
Assess and prioritize PD
needs to support targeted
areas.

Consistently providing PD opportunities to enhance the knowledge and skills of the instructional staff so that they can make
necessary adaptations to the instructional program will result in on-going student growth over time.

Impact on
Student Growth

Task
Create a comprehensive
professional development plan to
strengthen rigor of instruction,
currciulum, and assessment in
math, reading, writing, Hawaiian
language and culture, as well as
technology.

Staffing challenges in finding teachers qualified in multiple content areas, as well as Hawaiian language and culture presents
the need to provide appropriate training and support to strengthen teacher knowledge and instructional delivery.

Develop a school wide professional development plan

Rationale/
Justification
Statement

Goal 3 Area for Improvement
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Rationale/
Justification
Statement
Impact on
Student Growth
Task
Build HƗlau Pǀki'i portion of Kauhale
intergenerational learning destination

Goal 4 Area for Improvement

KANU LSB in concert with Begin Summer 2010,
KALO Board and identified ongoing
stakeholders
KALO Development
Officer; KANU Executive
Team; Project Manager;
Architect

Update Phase II revisions in Capital
Campaign.
Begin construction of Phase II.

Begin Summer 2010,
complete by Summer
2011

Begin Spring 2010,
ongoing

KALO E.D. and Finance
Committee

Solidify Phase II financing.

Begin Spring 2010,
ongoing

KALO E.D.; Legal & CFO

Close USDA loan on Phase I.

Building construction completed.

Plan solidified.

Financing documents executed.

Escrow closed.

High performance facilities incorporating design principles aligned with Hawaiian values will enhance learning and allow all of
our programs to be in one place supporting our multi-age, interdisciplinary teaching philosophy through a healthy learning
environment.
These facilities will provide optimal learning conditions appropriate for project based, place based lear ning empowering staff,
students, families and community.
Actions
Time line
Evidence of Progress
Personnel Responsible
KALO Development Officer; Begin Spring 2010,
Completed construction
Finalize HƗlau Pǀki'i construction
KANU Executive Team;
documents .
complete by Summer
documents.
Project Manager; Architect
2010
Receive County permitting & plan
KALO Development
Begin Spring 2010,
Approved permit received.
approval.
Officer; Project Manager
complete by Summer
2010

Create a high performance learning destination to effectively implement the school program and meet learning expectations
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APPENDIX

Board Composition

Number on the Board 11

12 Positions avaliable

Describe the composition of the board (number) by gender, ethnicity, number of alumni, current parents, past
parents
2 Males

2 Parent Representative

9 Females

2 Administration Representatives
2 Teacher Representatives

73 % Hawaiian

2 Staff Representative

27 % Caucasian

1 Community Representative
2 Student Representative

0 Alumni
6 Current Parents
1 Past Parent

Indicate whether the following constituent groups are formally represented and , if so, if they are voting or nonvoting groups.
Yes/No

Voting /Non-Voting

Alumni Association

No

Parent Association

Yes

Voting

Faculty

Yes

Voting

Student Body

Yes

Non- Voting

Is the school head a voting member?

Yes

Does the school head hold an office?

No

The Governing Body
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Board/Head Joint Responsibilities

List those areas of the school operations which the board considers to be solely its own, those shared with the head,
and those solely the head's. The response may follow the form given below:
Board Responsibility

Joint Responsibility

Head's Responsibility

Implementation of the Charter
Academic / Fiscal Accountability
Umbrella Policies
Hire / Evaluate Head
Staff / Faculty Grievance Resolution

Financial / Academic Viability
Strategic Planning

Recruitment / Hiring / Evaluation of
faculty and staff
Daily Operations

Negotiate Supplemental
Collective Bargaining
Agreements

Compliance w/applicable federal and state
law
Student Expulsion/Appeals

Statistical Supplement A-2

The Governing Body

Implementation of KANU's policies,
mission and long range goals.

APPENDIX
Local School Board (LSB)
List your LSB members with their offices held, stakeholders they represent and terms of office.
For chairs and co-chairs include postal address, email address, and phone and FAX number.
Member Name Office
Stakeholders
Term of Address
Email
Held
Represented
Office

Phone/FAX

President Parent
Representative

5

P.O. Box 398,
Kamuela, Hi.
96743

lal@hallstromgroup. com 808-890-8144

W.D. Keomailani Vice
Community
Case
President Representative

5

P.O. Box 398,
Kamuela, Hi.
96743

808-890-8144

Dr. Kü
Kahakalau

Administration
Representative

5

P.O. Box 398,
Kamuela, Hi.
96743

Taffi Wise

Administration
Representative

5

P.O. Box 398,
Kamuela, Hi.
96743

808-890-8144

Keomailani K.
Case

K-5 Teacher
Representative

5

808-890-8144

Kristina Erskine

6-12 Teacher
Representative

5

P.O. Box 398,
Kamuela, Hi.
96743
P.O. Box 398,
Kamuela, Hi.
96743

Pomai
P
i
Bertelmann

Staff
St ff
Representative

5

P
P.O.
O B
Box 398
398,
Kamuela, Hi.
96743

808
890 8144
808-890-8144

Margaret
Kawamoto

Staff
Representative

5

P.O. Box 398,
Kamuela, Hi.
96743

808-890-8144

Steve Coffee

Parent
Representative

5

P.O. Box 398,
Kamuela, Hi.
96743

808-890-8144

Kainoa Ah Quin

Student
Representative

1

P.O. Box 398,
Kamuela, Hi.
96743

808-890-8144

Tiaina Taÿala

Student
Representative

1

P.O. Box 398,
Kamuela, Hi.
96743

808-890-8144

Larry Levenson

The Governing Body

kukahakalau@kalo. org

808-890-8144

808-890-8144
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List the dates of your LSB meetings for the SY 08‐09 and the number of LSB members in attendance.

LSB Meeting Date
13-Aug-08
10-Sep-08
8-Oct-08
12-Nov-08
14-Jan-09
8-Apr-09
12-May-09
10-Jun-09

LSB
Attendance
75%
63%
50%
75%
100%
86%
100%
86%

Statistical Supplement A-4
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Enrollment History

Outline the school's recent enrollment history:
K

1

2

3

4

5

6

7

8

9

10

11

12

Number Enrolled
Current Year

Boys
Girls

9
10

10
13

11
10

8
7

9
8

10
6

9
7

6
14

10
8

5
12

12
5

2
8

6
3

2009-2010

Total

19

23

21

15

17

16

16

20

18

17

17

10

9

K

1

2

3

4

5

6

7

8

9

10

11

12

Boys
Girls

11
12

11
8

8
7

10
8

9
8

8
5

5
7

7
7

7
9

7
5

3
7

7
3

8
2

Total

23

19

15

18

17

13

12

14

16

12

10

10

10

K

1

2

3

4

5

6

7

8

9

10

11

12

Boys
Girls

7
7

7
7

8
6

7
4

7
6

4
6

6
4

5
9

11
6

1
4

7
7

8
2

0
3

Total

14

14

14

11

13

10

10

14

17

5

14

10

3

K

1

2

3

4

5

6

7

8

9

10

11

12

Boys
Girls

10
5

1
0

0
2

0
0

0
1

0
1

2
1

1
4

4
4

0
4

2
0

0
0

0
0

Total

15

1

2

0

1

1

3

5

8

4

2

0

0

Last Year
2008-2009

Second Year
2007-2008

New Students
Current Year

Students
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Total Withdrawals
In Past 3 Years

Last Year
2 Yrs Ago
3 Yrs Ago

K

1

2

3

4

5

6

7

8

9

10

11

12

2
0
1

0
1
2

1
1
2

0
0
2

3
2
1

6
0
4

0
1
1

0
0
1

1
3
2

3
0
2

1
1
2

6
0
0

0
0
0

3

4

5

6

7

8

9

10

11

12

2
1

1
5

1

1
4
1

4

5

10

11

12

11

12

Last Year 2008-2009 Total: 23

10%

Withdrawals due to:

K

Relocation
Limited Program Choices
Counseled Out
Other

1

1
2

2 Years Ag 2007-2008 Total: 9
K

Relocation
Limited Program Choices
Counseled Out
Other

1

2

1

1

Statistical Supplement A-6

3

3

6

7

2

8

9

1
2

1

3 Years Ag 2006-2007 Total: 20

Relocation
Limited Program Choices
Counseled Out
Other

1

6%

Withdrawals due to:

Withdrawals due to:

2

1

13%
K
1

1

2

3

4

5

1
1

1

2

1
1

1
3

Students

6
1

7

8

9

10

1

1
1

1
1

2

APPENDIX

Compensation

Range of Full-Time Teaching Salaries
Low
Current Year
One Year Ago
Two Years Ago
Three Years Ago
Four Years Ago

Median
30,114
32,398
31,455
30,245
30,453

High

47,159
47,159
46,161
42,331
41,949

70,400
67,693
65,722
52,969
49,514

Range of Full - Time Cash Salaries by Total Years of Teaching Experience

Years Experience

Range of Salaries
- Low

1-5
6-10
11-15
16-20
Over 20

Range of Salaries
- High

30,114
33,694
33,694
34,705
45,785

Number of people
in this range

49,448
57,243
55,662
62,550
70,400

9
9
4
4
4

Range of Full - Time Cash Salaries by Total Years of Teaching Experience at KANU

Years Experience
1-5
6-10
11-15
16-20
Over 20

Rang of Salaries
- Low

Range of Salaries
- High

30,114
33,694

Number of people
in this range

70,400
52,968

20
10

N/A
N/A
N/A

Use the following chart to indicate the highest degree reached by the faculty
(numbers should and up to number of faculty)

PhD. Or Equivalent MA or Equivalent
Number of Faculty

2

4

Specialty Skills
Resource

BA
17

7

These #'s include K-12 Faculty

Administration, Faculty, and Staff
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Faculty by Gender:
Full Time Part Time
No. of Women
No. of Men

21
6

2
1

Describe the ethnic composition of faculty:
23 Females
7 Males
65% Hawaiian
33% Caucasian
1% Asian
1% Other

Faculty by Teaching Experience
1-5
No. of Women
No. of Men

6-10
6
3

11-15
7
2

16-20
4

Over 20
3
1

3
1

Faculty by Teaching Experience at this School
1-5
1-5
No. of Women
No. of Men

Statistical Supplement A-8

6-10
6-10
15
6

11-15
11-15

16-20
16-20

Over 20

8
1

Administration, Faculty, and Staff
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Teacher Load (Secondary Grades)
Provide the following information for each member of the faculty:
Teacher
Kristina Erskine
Keala Kahuanui
Betsy Boland
Brenda Overcast
Kanani Malakaua

Classes Taught
Grade Level(s)
Language Arts
6-11
Physical Education
6-12
Health
6-12
12th Grade L.A.
12
Math
6-12
Hawaiian Language
6-12

Number of
Sections
6
4
4
1
6
6

Students
(Totals)
96
105
105
9
105
105

Number of
Preparations
6
2
2
1
6
3

Project Teachers:
Kehau Marshall
Matt Hughes
Nicole Anakalea
Momi Naughton
Kanoa Castro
Andrew Henderson
Nälei Kahakalau
KI-Teya Belford-Smith
Kaylea Baker
Nadine Dochin
Auhea Puhi

Interdisciplinary
Interdisciplinary
Interdisciplinary
Interdisciplinary
Interdisciplinary
Interdisciplinary
Interdisciplinary
Interdisciplinary
Interdisciplinary

6-12
6-12
6-12
6-12
6-12
6-12
6-12
6-12
6-12

2
2
2
2
2
2
2
2
2

27
27
27
27
26
26
25
25
25

5
4
5
4
5
4
5
2
2

SPED
Käkoÿo

K-12
6-12

NA
NA

20
Varies

NA
NA

30

Last Year 08-09
27
2

2007-2008
23
4

2006-2007
21
6

Changes in Teaching Staff
No. of Faculty
Number Not Returning

Reasons: (please note number not returning under the appropriate heading)
Current 09-10
Last Year 08-09
2007-2008
Contract not renewed
2
Change in career
1
Change in school
Change in residence
Medical
1
Other
2
Other
2

Administration, Faculty, and Staff

2006-2007

5
1
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Staff Profile
State the # of people engaged as either FT or PT employees in each of the following categories.

Full time Part Time
Secretaries
Additional clerical help
Kitchen Workers
Nurse
Informational Technology Staff
Others: Counselors, E.A.'s

1
3

4
3

1

Describe the gender composition for each category of the staff:
Female
Secretaries
Additional clerical help
Kitchen Workers
Nurse
Informational Technology Staff
Others: C
Counselors,
E.A.'s
Oth
l
E
A'

Statistical Supplement A-10

Male
1
3

3
4

1
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Graduating Class Profiles
3. (Self Study, page 51)
Provide on site the Ranks, GPA's College Board (SAT) scores and colleges attended for
each graduate in the last three graduating classes.
Indicate the number of graduates for each of the last three years that attended 2 year or 4 year
colleges upon graduation.
2 yr. college
Last Year
2 Years Ago
3 Years Ago

2009
2008
2007

4 yr. college
3
1
4

# in class
2

10
3
7

Advanced Placement Tests: Please complete the following (or similar) charts for each of the last three
graduating classes. Show results of all AP examinations taken by your graduates whether or not the
school offered a formal AP class.
Kanu o ka ÿÄina does not offer formal AP classes.

The Program
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