RELEASED TEST ITEMS
Sample Student Work
Illustrating EOC Achievement Levels

October 2011

English II

Ollie S. Tyler
Acting State Superintendent of Education

Louisiana State Board of Elementary and Secondary Education
Ms. Penny Dastugue

Ms. Louella Givens

Mr. Dale Bayard

President

Second BESE District

Seventh BESE District

Mr. Walter Lee

Ms. Linda Johnson

Fourth BESE District

Eighth BESE District

Mr. Keith Guice

Mr. John L. Bennett

Fifth BESE District

Member-at-Large

Secretary/Treasurer

Mr. Charles E. Roemer

Ms. Connie Bradford

Third BESE District

Sixth BESE District

Member-at-Large

Member-at-Large

Mr. James D. Garvey, Jr.
Vice President
First BESE District

Ms. Glenny Lee Buquet

Ms. Catherine Pozniak
Executive Director

The mission of the Louisiana Department of Education (LDOE) is to ensure equal access to education and to promote
equal excellence throughout the state. The LDOE is committed to providing Equal Employment Opportunities and is
committed to ensuring that all its programs and facilities are accessible to all members of the public. The LDOE does not
discriminate on the basis of age, color, disability, national origin, race, religion, sex, or genetic information. Inquiries
concerning the LDOE’s compliance with Title IX and other civil rights laws may be directed to the Attorney, LDOE, Office
of the General Counsel, P.O. Box 94064, Baton Rouge, LA 70804-9064; 877-453-2721 or customerservice@la.gov.
Information about the federal civil rights laws that apply to the LDOE and other educational institutions is available
on the website for the Office of Civil Rights, USDOE, at http://www.ed.gov/about/offices/list/ocr/.
This project is made possible through a grant awarded by the State Board of Elementary and Secondary Education
from the Louisiana Quality Education Support Fund—8(g).
This public document was published at a total cost of $6,000.00. This web-only document was published for the
Louisiana Department of Education, Office of Standards, Assessments, and Accountability, Division of Assessments
and Accountability, P.O. Box 94064, Baton Rouge, LA 70804-9064, by Pacific Metrics Corporation, 585 Cannery Row,
Suite 201, Monterey, CA 93940. This material was published in accordance with the standards for printing by state
agencies established pursuant to R.S. 43:31 and in accordance with the provisions of Title 43 of the Louisiana
Revised Statutes.

For further information, contact:
Claudia Davis
Division of Assessments and Accountability
1-877-453-2721, claudia.davis@la.gov
© 2011 by Louisiana Department of Education

Table of Contents
Introduction ........................................................................................... 1
English II Administration .......................................................................... 1
EOC Achievement Levels .......................................................................... 1
EOC Achievement-Level Definitions .......................................................... 1
Purpose of this Document ........................................................................ 2
English II ............................................................................................... 3
Raw-Score Ranges for an English II EOC Test ........................................... 3
Writing Prompt ...................................................................................... 4
General Writing Prompt Rubric ................................................................. 4
Rubric for the Composing Dimension ........................................................ 5
Rubric for the Style/Audience Awareness Dimension ................................ 6
Writing Prompt Example ........................................................................... 7
English Language Arts Writer’s Checklist—English II ................................ 8
Student Responses and Annotations ....................................................... 10
Multiple-Choice Items .......................................................................... 16
Reading and Responding Passage Example ............................................. 17
Reading and Responding Item Examples and Annotations ...................... 19
Writing/Proofreading Item Examples and Annotations ............................ 23
Information Resources Item Examples and Annotations .......................... 26

i

Introduction
End-of-Course (EOC) testing has been recommended by the High School
Redesign Commission to ensure consistent and rigorous instruction and
academic expectations throughout Louisiana high schools. The tests measure
the knowledge and skills a student should master at the completion of a
course. EOC tests are administered online to most students, and reports are
delivered online.
English II Administration
The English II EOC test is administered to students who have completed
English II: course code 120332.
EOC Achievement Levels
Student scores for the English II EOC test are reported at four achievement
levels: Excellent, Good, Fair, and Needs Improvement. General definitions of the
EOC achievement levels are shown below.
EOC Achievement-Level Definitions
Excellent: A student at this achievement level has demonstrated mastery of
course content beyond Good.
Good: A student at this achievement level has demonstrated mastery of
course content and is well prepared for the next level of coursework in the
subject area.
Fair: A student at this achievement level has demonstrated only the
fundamental knowledge and skills needed for the next level of coursework in
the subject area.
Needs Improvement: A student at this achievement level has not
demonstrated the fundamental knowledge and skills needed for the next level
of coursework in the subject area.
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Purpose of this Document
This document presents items and student work from an English II EOC test,
including a writing prompt and multiple-choice items that exemplify what
students scoring at specified score points or achievement levels should know
and be able to do. A discussion of each item highlights the knowledge and
skills the item is intended to measure.
Note: Teachers are encouraged to use the test items presented in this
document as part of a practice test or study guide, and doing so is not a
violation of test security.
As you review the items, it is important to remember that a student’s
achievement level is based on his or her total test score (cumulative score for
all questions in the test), not on one particular item or session, and that the
sample items included in this document represent only a portion of the body
of knowledge and skills measured by the EOC test.
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English II
The English II EOC test contains one writing prompt and forty multiple-choice
items. In addition, some field-test items are embedded so that new forms can
be developed for future use.
The writing prompt requires students to write a well-developed multiparagraph
composition. A typical writing prompt may require students to defend a
position or explain a concept. Students are asked to use at least one example
from literature they have read in English II, prior courses, or outside of class to
support their ideas.
Multiple-choice items assess knowledge, conceptual understanding, and
application of skills. They consist of an interrogatory stem followed by four
response options and are scored as correct or incorrect.
It is possible for a student to earn a total of 48 points on the English II EOC
test (8 points for the writing prompt and 40 points for multiple-choice items).
The number of raw-score points that a student would have to achieve to reach
each achievement level varies slightly, given the difficulty of a particular form
of the test. The table below shows the raw-score ranges for one form of the
English II EOC test.
Raw-Score Ranges for an English II EOC Test
Achievement Level

Raw-Score Range

Excellent

38–48

Good

29–37

Fair

21–28

Needs Improvement
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Writing Prompt
This section presents rubrics used to score the Writing session of the English II
EOC test, a sample writing prompt, and examples of student responses
representing a range of score points.
The Writing session measures the following standard and GLEs:
Standard 2: Students write competently for a variety of purposes and audiences.
Develop multiparagraph compositions organized with the following:
GLE 17:
a clearly stated central idea/thesis statement; a clear, overall
structure that includes an introduction, a body, and an appropriate
conclusion; supporting paragraphs appropriate to the topic organized
in a logical sequence (e.g., spatial order, order of importance,
ascending/descending order, chronological order, parallel
construction); transitional words and phrases that unify throughout.
Develop complex compositions on student- or teacher-selected
GLE 18:
topics that are suited to an identified audience and purpose and
that include the following: word choices appropriate to the identified
audience and/or purpose; vocabulary selected to clarify meaning,
create images, and set a tone; information/ideas selected to engage
the interest of the reader; clear voice (individual personality).

Student responses to the writing prompt are scored on two dimensions—
Composing and Style/Audience Awareness. A 1- to 4-point scoring rubric is
used for each dimension, and it is possible for students to receive different
score points for each dimension.
The score for each dimension ranges from 1 to 4 points. The total score for the
Writing session is the sum of both dimensions’ scores and ranges from 2 to 8
points.
The general writing prompt rubric, shown below, provides descriptors for each
score point.
General Writing Prompt Rubric
Score
Level

Descriptors of Score Levels

4

The writer demonstrates consistent, though not necessarily perfect, control of
almost all of the dimension’s features.

3

The writer demonstrates reasonable, but not consistent, control of most of the
dimension’s features, indicating some weakness in the dimension.

2

The writer demonstrates enough inconsistent control of several features to indicate
significant weakness in the dimension.

1

The writer demonstrates little or no control of most of the dimension’s features.

Control is defined as the writer’s ability to use a given feature of written language
effectively at the appropriate grade level.
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The following rubric presents the specific elements considered when scoring
the Composing dimension. It is important to note that responses that do
not include a literary reference will not be eligible for a 4-point score in
Composing.
Rubric for the Composing Dimension
Score Point

Central Idea
• sharp focus
• clarity of purpose

4
Consistent
Control

• strategy
(preplanning,
foreshadowing)

• clear focus

Reasonable
Control
• vague central idea
• shifts in focus
2

• necessary and relevant
information
• thorough elaboration
• ideas are developed
and appropriate
• specific details
(examples)

• clear central idea
3

Elaboration

• digressions

Inconsistent
Control

• necessary and relevant
information
• ideas are developed,
but may have some
uneven development

Little or
No Control

• ideas related to central
idea
• beginning, middle, end
• logical order
• transitions
• sense of completion
• beginning, middle,
end (may have a weak
beginning or ending)
• logical order
• simple transitions
• weak beginning, middle,
end

• some information
may be superficial,
incomplete, and/or
unrelated to central idea

• retreats, repetitions, or
contradictions

• unclear central
idea

• automatic writing without
selection

• confusion

• information unrelated to
central idea
• minimal development
• minimal information
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• wholeness throughout

• listing ideas with little
explanation

• uneven development

1

Organization and Unity

• gaps
• random order
• no ending
• no beginning or end
• severe gaps
• random order
• too little information to
demonstrate
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The rubric below presents the specific elements considered when scoring the
Style/Audience Awareness dimension.
Rubric for the Style/Audience Awareness Dimension
Score Point

4
Consistent
Control

Selected
Vocabulary

Stylistic
Techniques

• word choice is
appropriate,
relevant, and
vivid

• vivid examples
or anecdotes
selected for
effect and/or
impact

• powerful
verbs
• descriptive
or figurative
language
(imagery,
similes)
• clear

3
Reasonable
Control

• appropriate
• relevant
• some variety

• generic
2

• overused

• appropriate to
audience

Sentence
Diversity
• variety in
structure
(beginnings,
endings),
complexity,
length

• consistent, clear,
vibrant tone and
voice

• some variety in
structure and/or
complexity
and/or length

• consistent tone

• manipulates
audience
(humor)
• some
examples
selected for
effect and/or
impact
• appropriate to
audience
• minimal effect
and/or impact

• lack of sentence
variety

• And, But
beginnings
• functional
1

• basic

Little or
No Control

• too little
information to
have an effect
and/or impact
• inappropriate

• individual
personality
• engages and/
or manipulates
audience

• aware of audience
• clear voice

• And, But
beginnings

• some
overextended
sentences

Inconsistent
Control

Tone and Voice

• simple
sentences
• overextended
sentences

• vague voice
• weak awareness
of audience
• monotonous
• inconsistent tone
• confusing
• no clear voice
• no awareness of
audience
• unengaging

Compositions that are incoherent, too brief, not written in English, a
restatement of the prompt, a refusal to respond, blank, or off topic are
considered unscorable and receive a score of 0 points.
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Below is an example of an English II EOC test writing prompt, followed by the
English Language Arts Writer’s Checklist and a selection of actual student
responses representing a range of score points. The text in the box below
reflects what the student sees in the online testing environment.
Writing Prompt Example
Session 1 – Writing
You may use a pencil and scratch paper to help you organize your ideas. When you
finish this session, you must turn in your scratch paper. If you do not have these
materials, raise your hand.
To record your answer for question 1, type your answer in the box below the
question. Then click Submit.
For help composing your response, you may click on the Writer’s Checklist button
at the top of the screen.
What are the most important qualities of a leader?
Write a well-developed, multiparagraph expository essay in which you explain
your ideas on the topic. Use at least one example from a short story, a novel,
or a drama you have read in English II to support your ideas. Elaborate your
discussion with enough specific details to make your ideas clear.
^
(student enters response in text box)
^
Note: Responses that do not address the question presented in the prompt
may be considered off topic and receive 0 points.
Students have access to multiple resources during the Writing session of the
English II EOC test.
•

The Writer’s Checklist can be accessed using a pop-up window in the
online testing environment. The Writer’s Checklist is found on pages 8
and 9 of this document.

•

A dictionary and thesaurus will be provided by the test administrator.

•

Scratch paper and a pencil will be provided by the test administrator so
students can plan and write a rough draft of the composition prior to
typing the final draft online.
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English Language Arts Writer’s Checklist
English II

As you write your composition, remember these important points.
Composing:
 Write on the assigned topic.
 Present a clear main idea.
 Give enough details to support and elaborate your main idea.
 Present your ideas in a logical order.
Style/Audience Awareness:
 Write with a general audience in mind.
 Use words that express your meaning well.
 Use sentences that make your main idea interesting to your audience.
Sentence Formation:
 Write in complete sentences and use a variety of sentence patterns.
Usage:
 Write using appropriate subject-verb agreement, verb tenses, word meaning,
and word endings.
Mechanics:
 Write using correct punctuation.
 Write using correct capitalization.
 Write using appropriate formatting.
Spelling:
 Write using correct spelling.
Students will not be able to use the tab key, apply underlining or italics, or use
some special characters when composing their response, but no score points
are awarded or taken away for these formatting issues. Instructions regarding
these issues are included in the English II test directions in the EOC Test
Administration Manual.
English II EOC Released Test Items—2011
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Directions for Writing

This is a test of writing ability. Following the steps below will help you write
a successful composition.
Step 1:

Planning and Drafting

33 Read the writing topic carefully.
33 Think about what you will write before you begin.
33 Be sure you include your ideas about all parts of the prompt.
33 Use the paper provided by your test administrator for planning your
composition and/or writing your first draft.

Step 2:

Revising

33 Review the Writer’s Checklist to make sure you have covered all the points.
33 Reread your first draft.
33 Rearrange ideas or change words to make your meaning clear and improve
your composition.

33 Type your composition in the space provided on your computer screen.
33 Use the “enter” key and “space bar” to create new paragraphs. The “tab” key
cannot be used to indent a paragraph.

Step 3:

Proofreading

33 Correct any errors in spelling, usage, mechanics, and punctuation in your
final draft.

Points to Remember:

33 Only the final draft typed on the computer screen will be scored.
33 Your composition will be scored for organization and development and

support of ideas as well as for expression of ideas, including vocabulary,
sentence variety, and writing to the audience.
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Student Responses and Annotations
Score Points: Composing—4 points, Style/Audience Awareness—4 points
Student Response
What is your definition of a leader? Is it a great epic hero that rides into battle with
a princess behind him? Is it a knight in shining armor that wields his men to victory
against a fire-breathing serpent? These things all might be true, but i believe that
there are many more qualities that shapes a true leader.
When i think of a
leader, responsibility is an important quality that comes to mind. A great leader takes
responsibilty to accept the trust of the people he is leading, and the responsibility
of failure if his plans and ideas do not achieve their goals. By putting their trust
in a leader, the group expects the person to put his full effort and wise decision
making into the task. If a leader does not accept this responsibility, or cope with it
accordingly, the necessary task or goal may not be accomplished.
Another
quality that i believe is important in a leader is his or her ability to unify and motivate
a group or team. For example, in the novel Alas Babylon, by Pat Frank, Randy
Bragg, the main character, assumes the role of a leader in the town Fort Repose,
where a nuclear attack on the United States renders all supply lines and forms of
enforcemnt and order obsolete. He takes his leadership role by uniting the people
of Fort Repose into helping and caring for one another. Randy also encourages
the people to keep up their spirits and unite for the cause of survival, even when
all hope seems lost. A great leader needs to be able to motivate and unify his
team to accomplish a goal.
Last, but certainly not least, a leader must have
communication skills with his team. I believe this is the most important quality for a
leader and that communication can seperate a good leader from a great leader. A
person in a position of leadership can not do everything that needs to be done by
themselves. If a leader has problems accepting others help and advice, the task
at hand will most likely not be accomplished. A great leader should be willing to
listen to others ideas along with using his own judgement to meet a goal.
A
great leader is marked by many different qualities. However, to accomplish the
task necessary to be fufilled, a leader must be able to unify and motivate his team,
take responsibility of the team and others, and above all he or she must be able to
communicate and take advice from his peers in the group. With all these qualities at
hand, a leader can wield a team to victory.
This student demonstrates consistent control in the Composing dimension.
He or she provides a set of characteristics intrinsic to a good leader and supports
these assertions with thorough elaboration. A work of literature is referenced in a
relevant way and includes specific details. The essay has a sense of completion;
the introduction is strong and the conclusion includes a summary of the central
ideas.
This student demonstrates consistent control in the Style/Audience Awareness
dimension. The vocabulary is vivid and engaging. The sentences vary in length
and complexity. A reader can clearly detect the writer’s personal tone and voice
while still noticing the formality of language appropriate to the task.
English II EOC Released Test Items—2011
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Score Points: Composing—3 points, Style/Audience Awareness—4 points
Student Response
There are many qualities that define good leadership. It has been the basis of our
studies in English II. The most important qualities don't include the leading itself,
but the personality of the leader. A good leader, such as Brutus from Julius Caesar,
has most of these qualities.
Two of the most important qualities are loyalty to
one's country and honesty to the people, which Brutus blantantly showed. As a
leader, without loyalty, he/she is falsely representing the country and, in turn, also
being dishonest. Honesty is a quality everyone should have; as a leader, it is a
must.
Another quality of good leadership is being able to control the desire for
power. Many world leaders have been led to their downfall not by other countries,
but by their own hunger for more power. It becomes an addiction and finally leads
to betrayal and deception of those close to them. Being able to control that need is
crucial in good leadership.
The world wouldn't get far in the chaos that would
spring from having no leaders, but it doesn't seem to be getting far with the ones we
have chosen either. It's unlikely that a leader with all of these qualities will rise into
power. If that did happen, the world would be a better place.
This student demonstrates reasonable control in the Composing dimension.
While the main points of the essay are unevenly developed, there is still a
logical order to the ideas. The student is also careful to reference a work of
literature, though the essay would have benefitted from concrete examples.
This student demonstrates consistent control in the Style/Audience Awareness
dimension. The vocabulary is sophisticated and engaging. The variety of the
sentences in complexity and length is clearly a strength in this essay.
The student’s individual personality is evident and the tone is engaging.
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Score Points: Composing—3 points, Style/Audience Awareness—3 points
Student Response
There are many important qualities that a leader must have. A good leaders most
important qualities though, are to be smart, resposible, and brave. Anyone would
want these attributes in the person who is going to lead them.
The character
“Harry Potter” in the J.K. Rowling series of books is a great example. In the story
the magical society are all counting on Harry to lead them out of the evil that Lord
Voldermort has spread. Harry has to be smart and quick thinking in situations that
are life threatining. In book six of the series Harry Potter saves his friend Rons life
for being very intelligent in remembering that when you are magically poisoned
a “bezoar” can save the poisoned persons life. He also had to be quick thinking
with his knowledge because the poison was fast acting.
Being resposible and
reliable are also very important qualities in a leader.The character Harry Potter
always keeps his word. When Harry make a promise he sticks with that promise.
The person who Harry made the promise to can alway rely on him to keep his word.
You also need to be brave, I think, to be a good leader. When it comes down to the
nitty-gritty and times are tough, you need someone brave enough to take action and
to what most can not.A great example of this is when Harry Potter stood up against
the evil Lord Voldermort when everyone else hid in fear of him. Everyone knew that
they should fight Voldermort, but none were brave enough to take action except
for Harry.
I think these are the most important qualites in a leader. I personally
would be proud to follow anyone with these qualites such as Harry Potter did. If you
are not smart, responsible, and brave how can anyone count on you to do anything
or take any action when the time calls for it?
This student demonstrates reasonable control in the Composing dimension.
Although the essay’s organization is weak at times, especially the introduction
and some of the transitions, the clear focus and the specific details from the
Harry Potter books make up for those weaknesses.
This student demonstrates reasonable control in the Style/Audience Awareness
dimension. The sentence construction is varied and the vocabulary is relevant
and appropriate. The student shows an awareness of the audience in the essay
and maintains a consistent tone and clear voice.
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Score Points: Composing—3 points, Style/Audience Awareness—2 points
Student Response
A leader should have alot of qualities. A leader should be brave. A leader should
be determined. A leader also should be a honest. I think those are three important
qualities of a leader. A good example of those qualities is Odysseus from The
Odyssey.
Odysseus was honest with his shipmates. He always told them the
truth. He always gave them his honest opinion. An example of that is that he always
told them if they were in danger. That is why Odysseus was honest.
Odysseus
was brave because he fought in the war against the trojans. He was the leader in
that war. He never surrendered in a war. He was always ready to fight for his pride.
That is why Odysseus was brave.
Odysseus was determined because he
wanted to get back home to his wife and kid. He would not let anything stop him.
He went through alot of trouble to get back home. He had to kill a cyclops, and he
almost drowned in the sea. That is why Odysseus was determined.
Honesty,
determination, and bravery are the important qualities of a leader. Odysseus is
a great example of those qualities. I think all leaders should have those three
qualities. Those are the most important qualities that should be in a leader.
The student demonstrates reasonable control in the Composing dimension.
Although the student has some trouble with organization throughout the
essay, there is a clear focus and many concrete and relevant examples from a
work of literature.
The student demonstrates inconsistent control in the Style/Audience
Awareness dimension. The student’s vocabulary is generic, using words such
as “a lot” and “great.” The essay is also repetitive in its sentence construction
and word choice; the words “honest,” “determined,” and “qualities” are repeated
throughout. These weaknesses add to the vague voice and monotonous tone of
the essay.
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Score Points: Composing—2 points, Style/Audience Awareness—2 points
Student Response
I beleive that the most important qualities of a leader are their strength, bravery
and willingness to want to help others.A leader should always be someone you can
look up to and someone you could talk to about anything.
My oppenion of a
strong leader is someone who will fighter for what he/she believes in no matter who
disagrees with them.A leader should be very open minded and always say exactly
how they think or feel about something.they should never hold back on what they
think should be said.
A good leader is maid a true leader when they can always
talk to you about anythig. Leades should be someone you can look up to.A leader
is not respected by any of his peolpe if they do not comunicate with one another.
Cummunication is the main key in any good relationship.
A leader is a very
important person.We need them in this world to keep order and to keep people from
going crazy.A leader s strong, friendly, willing to do anything in good will for others
and very forthcoming.That is what i believe makes a good leader.
This student demonstrates inconsistent control in the Composing dimension.
Although the essay begins with a strong topic sentence, the shift in focus and
the listing of ideas with little explanation result in a weak essay that is difficult
to follow.
This student also demonstrates inconsistent control in the Style/Audience
Awareness dimension. The student has a voice at times, but because of the
lack of variety in sentence structure and vocabulary, the writing has minimal
effect or impact on the reader.
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Score Points: Composing—1 point, Style/Audience Awareness—1 point
Student Response
This is a little bit of what i’ve got to say about the importance of be a leader.
If I
were happen to be a leader of a group or team I would think alot of myself. Well first
of all you have all the responsibilties. So you have to make sure you are on time
to all of the meetings and have everything already organized for when everyone
arrives.
Also there are alot of things you have to have fun with as if you were
the leader in FFA. There are alot of fun things you can do if your a leader, because
you get to travel to different states and cities to go to camps and meet alot of new
people. You also usally get a great chance to win really good prizes and gifts.
The other really fun things to do if you were a leader. At the FFA bankquets you get
really amzing things as in Throphys,Ribbons,and other really cool things. After the
bankquet you also get a party so you get time to spend time with your classmates
and family members.
If I were a leader in a leadership like that, that is what i
would think would be the fun and important things to do.
This student demonstrates little or no control in the Composing dimension.
The composition lacks a clear central idea. Instead of explaining the most
important qualities of leadership, the student attempts to explain the rewards
of leadership, and the development for that focus is not clear either. All of these
weaknesses result in a confusing essay that is difficult to follow and barely
addresses the prompt.
This student also demonstrates little or no control in the Style/Audience
Awareness dimension. The overuse of simple vocabulary, such as “fun,”
“really,” and “a lot,” has little impact on the reader. The construction issues
often create confusion for the reader, and the casual tone (“really cool things”)
exhibits the student’s lack of audience awareness.
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Multiple-Choice Items
This section presents ten multiple-choice items selected to illustrate the type
of skills and knowledge students would need to perform at three of the four
achievement levels used to report EOC results—Excellent, Good, and Fair.
Examples of Needs Improvement work are not included; by definition, work
classified as Needs Improvement exhibits a narrower range of knowledge and
skills than work classified as Fair. Information shown for each item includes
•

the reading passage or model resource page the item references
(if applicable),

•

the focus area,

•

the standard and GLE each item measures,

•

the achievement level,

•

the correct answer, and

•

commentary on the skills and knowledge measured by the item.

English II EOC Released Test Items—2011

16

Reading and Responding Passage Example
Young Joseph (1841–1904) was known as Chief Joseph, whose Indian
name was Hin-mah-too-yah-lat-kekt, or “Thunder Rolling Down the
Mountain.” He was the chief of the Nez Percé, an American Indian tribe.
Here is part of an article published in April 1879, around the time that
Joseph came to Washington, D.C., to appeal to President Rutherford B.
Hayes about the treatment of his people.
An Indian’s View of Indian Affairs
by Young Joseph, Chief of the Nez Percé
In 1877, in order to prevent bloodshed, Joseph persuaded his people to leave
their ancestral lands in Oregon and go onto a reservation in Idaho. As they
began their eastward journey, they were attacked. The result was a war fought
across 1,500 miles, finally ending in the surrender of the Nez Percé.
1

At last I was granted permission to come to Washington. I am glad I came.
I have shaken hands with a good many friends, but there are some things I
want to know which no one seems able to explain. I cannot understand how the
Government sends a man out to fight us, as it did General Miles,1 and then
breaks his word. Such a government has something wrong about it. I cannot
understand why so many chiefs are allowed to talk so many different ways,
and promise so many different things. I have seen the Great Father Chief; the
Next Great Chief; the Commissioner Chief; the Law Chief; and many other law
chiefs,2 and they all say they are my friends, and that I shall have justice, but
while all their mouths talk right, I do not understand why nothing is done for my
people. I have heard talk and talk, but nothing is done. Good words do not last
long unless they amount to something. Words do not pay for my dead people.
They do not pay for my country, now overrun by white men. They do not protect
my father’s grave. They do not pay for my horses and cattle. Good words do not
give me back my children. Good words will not make good the promise of your
war chief, General Miles. Good words will not give my people a home where
they can live in peace and take care of themselves.
I am tired of talk that comes to nothing. It makes my heart sick when I
2
remember all the good words and all the broken promises. There has been too
much talking by men who had no right to talk. Too many misinterpretations have
been made; too many misunderstandings have come up between the white men
and the Indians. If the white man wants to live in peace with the Indian, he can
live in peace. There need be no trouble. Treat all men alike. Give them the same
laws. Give them all an even chance to live and grow. All men were made by
the same Great Spirit Chief. They are all brothers. The earth is the mother of all
people, and all people should have equal rights upon it. You might as well expect
all rivers to run backward as that any man who was born a free man should be
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3

4

5

6

7

contented penned up and denied liberty to go where he pleases. If you tie a
horse to a stake, do you expect he will grow fat? If you pen an Indian up on a
small spot of earth and compel him to stay there, he will not be contented nor
will he grow and prosper. I have asked some of the Great White Chiefs where
they get their authority to say to the Indian that he shall stay in one place, while
he sees white men going where they please. They cannot tell me.
I only ask of the Government to be treated as all other men are treated.
If I cannot go to my own home, let me have a home in a country where my
people will not die so fast. I would like to go to Bitter Root Valley.3 There my
people would be healthy; where they are now they are dying. Three have died
since I left my camp to come to Washington.
When I think of our condition, my heart is heavy. I see men of my own
race treated as outlaws and driven from country to country, or shot down like
animals. I know that my race must change. We cannot hold our own with the
white men as we are. We only ask an even chance to live as other men live.
We ask to be recognized as men. We ask that the same law shall work alike
on all men. If the Indian breaks the law, punish him by the law. If the white
man breaks the law, punish him also.
Let me be a free man, free to travel, free to stop, free to work, free to trade
where I choose, free to choose my own teachers, free to follow the religion of
my fathers, free to talk, think, and act for myself—and I will obey every law or
submit to the penalty.
Whenever the white man treats the Indian as they treat each other, then
we shall have no more wars. We shall be all alike—brothers of one father
and mother, with one sky above us and one country around us and one
government for all. Then the Great Spirit Chief who rules above will smile
upon this land and send rain to wash out the bloody spots made by brothers’
hands upon the face of the earth. For this time the Indian race is waiting
and praying. I hope no more groans of wounded men and women will ever
go to the ear of the Great Spirit Chief above, and that all people may be one
people.
Hin-mah-too-yah-lat-kekt has spoken for his people.
[1]

Upon accepting the surrender of the Nez Percé in 1877, General Miles promised they
could return to the Idaho reservation, but they were prevented from doing so.

[2]

the President, Secretary of the Interior, Commissioner of Indian Affairs, and various
members of the United States Congress

[3]

area in western Montana, which the Nez Percé passed through during the 1877 war

English II EOC Released Test Items—2011

18

Reading and Responding Item Examples and Annotations
Focus Area:

Reading and Responding

Standard 1:
English II
GLE 5:

Students read, comprehend, and respond to a range
of materials, using a variety of strategies for different
purposes.
Analyze ways in which ideas and information in texts,
such as almanacs, microfiche, news sources, technical
documents, Internet sources, and literary texts, connect
to real-life situations and other texts or represent a view
or comment on life

Achievement Level:

Excellent

The experiences described in the passage demonstrate that
very often after a war,
A.

former enemies become friends.

B.

the defeated fighters seek revenge.

C.

both sides get what they deserve.

D.

the victorious get to make the rules.

*correct answer
This item would most likely be answered correctly by students who score at
the Excellent level. This item requires students to analyze the passage and
determine how it is related to broader real-life concepts.
Although the word “friends” is mentioned in the very beginning of the passage,
option A has nothing to do with the experiences described throughout the
passage. Options B and C are often true in both literature and life, but are not
relevant to the experiences of the Nez Percé.
Option D is the correct answer. The careful reader will conclude that a common
occurrence, exemplified in the painful events described in the article, is that
“winners” of a war do get to determine the rules.
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Focus Area:

Reading and Responding

Standard 7:

Students apply reasoning and problem solving skills
to reading, writing, speaking, listening, viewing, and
visually representing.
Demonstrate understanding of information in
grade-appropriate texts using a variety of reasoning
strategies, including:

English II
GLE 11:

•
•
•
•
•
•
Achievement Level:

summarizing and paraphrasing information and
story elements
comparing and contrasting information in various
texts (e.g., televised news, news magazines,
documentaries, online information)
comparing and contrasting complex literary
elements, devices, and ideas within and across texts
examining the sequence of information and
procedures in order to critique the logic or
development of ideas in texts
making inferences and drawing conclusions
making predictions and generalizations

Good

What is the central point of paragraph 1?
A.

Unless they are treated fairly, the Nez Percé will resume the war.

B.

What the government has done is inconsistent with what it has said.

C.

The Nez Percé have been wrongly punished for the crimes of others.

D.

Although the government acted quickly, the effects are slow to develop.

*correct answer
This item would most likely be answered correctly by students who score at the
Good level. This item requires students to choose the best summary of the first
paragraph of the article.
Option A is clearly untrue of the first paragraph. While issues of fairness are
brought up throughout the document, a careful reader will see that threats of
any kind are not mentioned. Option C is discussed within the article as a part
of paragraph 4, but not as the central point of paragraph 1. While elements of
option D are alluded to in paragraph 1, they are not stated accurately in this
answer choice. The government often acted, but in a way that was unreliable
and could not be trusted.
Option B is the correct answer. A careful reading of the first paragraph shows
that in dealing with the Nez Percé, the US government had acted inconsistently
by breaking promises and providing conflicting statements.
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Focus Area:

Reading and Responding

Standard 6:

Students read, analyze, and respond to literature as a
record of life experiences.
Analyze, in oral and written responses, distinctive
elements, including theme and structure, of literary
forms and types, including:

English II
GLE 9:

•
•
•
•
•
•
Achievement Level:

essays by early and modern writers
lyric, narrative, and dramatic poetry
drama, including ancient, Renaissance, and
modern
short stories, novellas, and novels
biographies and autobiographies
speeches

Good

The passage can best be described as
A.

a plea for equality.

B.

an offering of thanks.

C.

a pledge of friendship.

D.

an affirmation of peace.

*correct answer
This item would most likely be answered correctly by students who score at
the Good level. This item requires students to analyze “An Indian’s View of
Indian Affairs” in order to determine its central theme.
Option B is not alluded to in the story, though Young Joseph does say he is
glad for the opportunity to come to Washington and make his concerns known.
Option C is only briefly mentioned in the first paragraph as Young Joseph
mentions he has met with many good friends. Option D cannot be the theme
because peace, as it is mentioned in paragraphs 1 and 6, is only part of what
Young Joseph seeks for his people.
Option A is the correct response. As the student surveys the complete article
and considers the overall theme, it becomes clear that Young Joseph is
appealing to the US government for equal rights and privileges for all people.
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Focus Area:

Reading and Responding

Standard 1:

Students read, comprehend, and respond to a range
of materials, using a variety of strategies for different
purposes.
Analyze the significance within a context of literary
devices, including:

English II
GLE 3:

•
•
•
•
•
•
•
•
•
Achievement Level:

imagery
symbolism
flashback
foreshadowing
irony, ambiguity, contradiction
allegory
tone
dead metaphor
personification, including pathetic fallacy

Fair

In paragraph 4, the phrase “my heart is heavy” indicates
Chief Joseph’s
A.

anger.

B.

sorrow.

C.

fatigue.

D.

resolve.

*correct answer
This item would most likely be answered correctly by students who score
at the Fair level. This item requires students to analyze a phrase within the
context of the passage in order to understand the imagery.
Options A, C, and D identify some of Young Joseph’s feelings throughout the
passage, but none of them are strongly represented within the context of the
phrase as it is positioned in the article.
Option B is the correct answer. By looking at the context of the phrase, it is
clear that Young Joseph is expressing deep sadness at the continued pain and
suffering inflicted upon his people.
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Writing/Proofreading Item Examples and Annotations
Focus Area:

Writing/Proofreading

Standard 3:

Students communicate using standard English
grammar, usage, sentence structure, punctuation,
capitalization, spelling, and handwriting.
Apply standard rules of mechanics, including:

English II
GLE 27:

•
•
•
•

Achievement Level:

using commas to set off appositives or
parenthetical phrases
using quotation marks to set off titles of short works
using colons preceding a list and after a salutation
in a business letter
using appropriate capitalization, including names
of political and ethnic groups, religions, and
continents

Excellent

Which sentence uses correct style for titles?
A.

Ms. Lomax assigned the chapter titled Romantic Poetry and then
asked each student to memorize the poem Ah! Sunflower.

B.

Blake planned to use the article “Best Buys in Video Games” and
the magazine “Games, Games, and More Games” for his persuasive
essay.

C.

Peter read a book titled “Make Big Bucks Writing Articles,” and then
he wrote the article “Don’t Believe Everything You Read.”

D.

During morning assembly, Kelly sang “The Old Jacaranda Tree” and
then played “Flight of the Brown Pelican” on her guitar.

*correct answer
This item would most likely be answered correctly by students who score at the
Excellent level. This item requires students to identify the correct style when
referencing the titles of various works (books, magazines, songs, etc.).
Option A shows a chapter title appearing in italics and a poem title underlined
and in italics, but both titles should have quotation marks around them
instead. In option B, the magazine title should only be in italics. In option C,
the book title should only be in italics and the name of the article should only
have quotation marks around it.
The correct answer is option D. Titles of songs should have quotation marks
around them.
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Focus Area:

Writing/Proofreading

Standard 3:

Students communicate using standard English
grammar, usage, sentence structure, punctuation,
capitalization, spelling, and handwriting.
Apply standard rules of usage, including:

English II
GLE 26:

•
•
•
•
•
•
•

Achievement Level:

making subjects and verbs agree
using verbs in appropriate tenses
making pronouns agree with antecedents
using pronouns in appropriate cases
(e.g., nominative and objective)
using adjectives in comparative and superlative
degrees
using adverbs correctly
avoiding double negatives

Good

Which sentence is written correctly?
A.

One of the players sprained their ankle.

B.

Many of the girls made her own costume.

C.

The girls had trouble remembering to bring their lunches.

D.

Neither coach were pleased with how the teams played that day.

*correct answer
This item would most likely be answered correctly by students who score at the
Good level. This item requires students to identify correct agreement between
pronouns and antecedents and subjects and verbs.
In Options A, B, and D, the pronouns and their antecedents do not agree.
In option A, one, the antecedent, is singular while their, the pronoun, is
plural. In option B, many refers to girls, which is plural, but the pronoun her
is singular. In option D, the subject, coach, is singular, but the verb were is
plural.
The correct answer is C. The plural antecedent, Girls, agrees with the plural
pronoun, their.
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Focus Area:

Writing/Proofreading

Standard 3:
English II
GLE 28:

Students communicate using standard English
grammar, usage, sentence structure, punctuation,
capitalization, spelling, and handwriting.
Use correct spelling conventions when writing and
editing

Achievement Level:

Fair

Which underlined word is spelled incorrectly?
A.

The visiting team suffered a humiliating defeat.

B.

The fire chief took desisive action to save the building.

C.

Sometimes people rely on intuition rather than facts.

D.

A boisterous crowd cheered the players as they ran onto the field.

*correct answer
This item would most likely be answered correctly by students who score
at the Fair level. This item requires students to identify correct spelling of a
grade-appropriate word.
Options A, C, and D offer sentences with correct spellings for each underlined
word. Option B has the misspelled word. The correct spelling of the word is
decisive.
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Information Resources Item Examples and Annotations
Focus Area:

Information Resources

Standard 5:

Students locate, select, and synthesize information from
a variety of texts, media, references, and technological
sources to acquire and communicate knowledge.
Follow acceptable use policy to document sources in
research reports using various formats, including:

English II
GLE 45:

•
•
•
•
Achievement Level:

preparing extended bibliographies of reference
materials
integrating quotations and citations while
maintaining flow of ideas
using standard formatting for source
acknowledgment according to a specified style
guide
using parenthetical documentation following MLA
Guide within a literature-based research report

Excellent

It is best to cite an exact quotation in a term paper instead of
summarizing its main idea when the quotation
A.

provides exact dates of events.

B.

expresses something exceptionally well.

C.

contradicts commonly held views.

D.

supports quotes from other authorities.

*correct answer
This item would most likely be answered correctly by students who score at
the Excellent level. This item requires students to choose the best situation in
which to use a direct quote.
Option A can be eliminated because dates do not need to be quoted. While
options C and D are good reasons for quoting information, the information
referred to in these options can also be easily summarized.
Option B is the correct answer. It is best to use an exact quotation when the
value of a statement is intrinsic to the way in which it is worded; therefore,
summarizing that statement would diminish its value.
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Focus Area:

Information Resources

Standard 5:

Students locate, select, and synthesize information from
a variety of texts, media, references, and technological
sources to acquire and communicate knowledge.
Locate, analyze, and synthesize information from
grade-appropriate resources, including:

English II
GLE 40:

•

•
•

Achievement Level:

multiple printed texts (e.g., encyclopedias,
atlases, library catalogs, specialized dictionaries,
almanacs, technical encyclopedias, and
periodicals)
electronic sources (e.g., Web sites and databases)
other media sources (e.g., community and
government data, television and radio resources,
and other audio and visual materials)

Good

Charley’s mom says there are several towns in the United States
that have the same name. Which resource would be best for
Charley to use to determine whether his mom is correct?
A.

an atlas

B.

a thesaurus

C.

an almanac

D.

an encyclopedia

*correct answer
This item would most likely be answered correctly by students who score at the
Good level. This item requires students to know the functions of several kinds
of resources.
Option B, a thesaurus, is best used for finding synonyms. Options C and D
are valuable resources, but too broad in scope to use to locate such specific
information.
Option A is the correct answer. In order to quickly find towns in the US with
the same names, an atlas is the best source because it primarily contains
geographical information.
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Focus Area:

Information Resources

Standard 5:

Students locate, select, and synthesize information from
a variety of texts, media, references, and technological
sources to acquire and communicate knowledge.
Access information and conduct research using various
grade-appropriate data-gathering strategies/tools,
including:

English II
GLE 42:

•
•
•
•

Achievement Level:

formulating clear research questions
using research methods to gather evidence from
primary and secondary sources
using graphic organizers (e.g., outlining, charts,
timelines, webs)
compiling and organizing information to support
the central ideas, concepts, and themes of a
formal paper or presentation

Fair

Which research topic would most benefit from the creation of
a timeline?
A.

dealing with common pests in the garden

B.

the principles of modern painting and sculpture

C.

the expansion of voting rights in the United States

D.

methods for preserving the North American wilderness

*correct answer
This item would most likely be answered correctly by students who score at the
Fair level. This item requires students to choose the research topic best suited
to a particular organizing tool, in this case, a timeline.
Options A, B, and D all refer to research topics which would benefit from other
data-gathering tools, such as charts or outlines.
Option C is the correct answer. A timeline would be the best way to capture
information that shows how voting rights have changed over time in the United
States.
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