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Preface
Explain the school self-study process used to accomplish the outcomes of the self-study, i.e.,
timeline, stakeholder involvement, any modifications from the model self-study process. By
addressing these outcomes of the self-study, the school will have accomplished:
1. The involvement and collaboration of all staff and other stakeholders to support student
achievement
2. The clarification and measurement of what all students should know, understand, and be able
to do through school wide learner outcomes and academic standards
3. The analysis of data about students and student achievement
4. The assessment of the entire school program and its impact on student learning in relation
to the school wide learner outcomes, academic standards, and ACS WASC/CDE criteria
5. The alignment of a long-range action plan to the school’s areas of need; the capacity to
implement and monitor the accomplishment of the plan.

Tahquitz High School staff, students and stakeholders have been involved in the ASC WASC
Self-study. Tahquitz experienced a leadership change in the fall of 2016 when Eric Dahlstrom
began his tenure as the Principal of Tahquitz High School. Mr. Dahlstrom is the fourth principal
Tahquitz High School has had in its 11 years of existence. Mr. Dahlstrom quickly familiarized
himself with how things were done at Tahquitz, and he also began to build his vision for Tahquitz
High School going forward.
Early in the spring of the 2016-2017 school year, the administration and leadership team at
Tahquitz began discussing the WASC self-study process in anticipation of the ASC WASC visit in
March of 2018. Chuck Wolf, Jena Scripps and Stacey Haar were chosen as the self-study
coordinators for the school. Mr. Dahlstrom also sent out an interest survey to all staff to begin
developing the FOL groups. After gathering all of the staff requests, the FOL groups were created
and a schedule was put together for monthly meetings to begin creating the self-study report.
Parents and students were also invited to participate in the FOL groups.
FOL group leads were chosen, and a meeting was held to discuss the process and the focus for all
the groups. The leads were made aware of the process and their role in the process. The FOL
group leads and the self-study coordinators met periodically throughout the spring semester and
into the fall semester of 2017-2018 to discuss progress and address any areas of concern. FOL
group meetings occurred throughout the spring semester in order for all FOL group members to
provide feedback.
Tahquitz High School Staff and stakeholders determined early in the process that it was necessary
to reexamine our Mission and Vision statements to ensure that they were in line with our purpose
and our School wide learner outcomes. The belief is that Tahquitz must be focused on what is
best for our students and how we as a staff must work together to ensure the success of all of our
students. The administration and leadership team are currently in the process of revising the
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mission and vision statements to meet our shared vision for Tahquitz High School moving
forward.
In November, the document was presented to all staff and they were given opportunities to
comment and give feedback. Two different meetings were held with classified staff to ensure that
they were given a voice in the process. Parent and student meetings were held to ensure that their
voices were heard in the process as well.
All teachers were divided into three groups and given the entire Chapter three to look over and
provide feedback. Those comments and concerns were taken into account and changes were made
to the document where needed.
The areas of strength and areas of growth were compiled from all five FOL groups. They were
analyzed and compared to determine the school wide critical areas of growth. Once those areas
were identified, the leadership team and Administration met to discuss an action plan to address
those areas moving forward. The school goals, which are aligned with the district goals, for the
2017-2018 school year are:
1. Focus on Instruction with an emphasis on critical reading, focused note taking and writing
across the curriculum.
2. Multi-tiered systems of support for students’ academic, social, emotional, and behavioral wellbeing.
3. Continuous improvement.
The critical areas of growth are all addressed by these goals and the action plan addresses ways to
improve in meeting the school goals for improvement.
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Chapter I: Progress Report

8

Tahquitz High School ACS WASC/CDE Self-Study Report

Chapter I: Progress Report
Summarize progress on each section of the current school wide action plan that incorporated all
school wide critical areas for follow-up from the last full self-study and all intervening visits.
Comment on the original critical areas for follow-up not in the current plan.

Below is a cumulative list of major accomplishments and positive academic changes that have
been implemented on the Tahquitz campus to establish, create, and maintain, a college going
culture.
● All Tahquitz Freshmen are placed in the BARR (Building Assets Reducing Risks) program
and are supported by a core of three teachers in Math, English, and Science.
● Tahquitz implemented ATS (Alternatives to Suspension) room this year in order to keep
students on our campus, restore relationships, and give students the opportunity to amend
their poor choices.
● Majority of Tahquitz staff have been trained in Restorative Practices and Restorative
Circles.
● Tahquitz has created an African American Advisory Council and they have begun meeting
on a monthly basis. The council has helped create the black college visits and the initial
phases of establishing a Black Student Union.
● 25 staff members are currently in phase 2 of TEL (Teaching for Effective Learning). TEL
supports the instructional practices in the classroom with an inquiry approach to how
people learn, which includes, addressing pre/mis-Conception, deeper knowledge, and
metacognition. All 25 staff members have created multiple inquiry approach units based
on one of the three principles of how people learn.
● Tahquitz has spent the last year recommitting to the AVID way of doing business. We
have partnered with our feeder school Rancho Viejo Middle School to provide AVID
training around the aligned instructional goals. Joint trainings were provided by teams of
RVMS and THS staff members.
● Tahquitz has also trained approximately 75% of the staff in Cornell and Focus notes and
critical reading strategies which have become our instruction action items connected to our
teaching and learning goals
● Tahquitz staff has committed to school wide walkthroughs including six staff members per
session with the intent to have every staff member observe and be observed. The belief is
that teachers learn best from other teachers in settings where they are teaching.
● Tahquitz spent last year piloting one lunch and working with the district to make one lunch
a main event. The one lunch has helped support the growth of clubs, athletics, college
visits, and community, on campus.
● Tahquitz implemented 80 minutes of collaboration time each week for the first time
providing teachers the opportunity to discuss best practices, student work, and support for
struggling students.
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Tahquitz High School Progress Report - Redefining our path to success

This is Tahquitz 11th year of educating students in which time the school has had four site
principals, the 4th and current principal starting one year ago. The initial WASC review and the
Mid-Cycle visit demonstrate the differences in leadership and goals, as well as a need to still
address the four critical areas. Along with the change in leadership has been the change in state
accountability, LCAP, and implementation of Common Core. Additional changes include a New
Superintendent and three new Assistant Superintendents. The new status and change reports from
the California School Dashboard have provided Tahquitz the opportunity to regroup, review,
check, and re-establish a college and career pathway for all students after the initial planning and
implementation of LCAP and Common Core. The original plan was put in place by a different
leadership team at the school and district level. Therefore, Tahquitz is currently in the process of
creating a plan using the successes and failures from the status and change reports. These plans
include ongoing review of data and progress for all content area classes, CTE, Dual Enrollment,
and AP programs. Most importantly we have discovered a need to better meet the needs of all our
students who fall behind, are missing credits, or need extra support when failing a class.
Tahquitz has aligned the school wide goals with the district goals of Teaching and
Learning, Multi-Tiered Systems of Support (MTSS) and Continuous Improvement. Tahquitz
specifically has adopted the following goals and actions based on the observations, conversations,
and needs of students from the 2016-2017 school year.
Goal 1: Teaching and Learning - Instruction
Action Steps
● Instruction Strategy #1 – Cornell Notes with Focus note-taking element of writing
questions related to the notes, use of costa levels when writing questions, revise and
review, providing time to revise and review, and writing summaries to answer the question
asked.
● Instructional Strategy #2 – Critical reading and WICOR strategies (pre-reading,
interacting with the text, and extending beyond the text) This lesson plan format aligns
with focus notes, rigor and complexity of text, task, thinking, and product, as well as the
levels of questioning used by student and teacher.
● Instructional Strategy #3 – Teaching for Effective Learning (TEL) 25 staff members have
been trained and will be coached throughout the year creating inquiry questions and
strategies around 3 components of how people learn which include, Prior Knowledge
(misconceptions/preconceptions), Deeper Knowledge, and metacognition.
● Tahquitz Walk-Through – 10 Assistant Principal per week, 20 Principal per week.
Feedback provided to the teacher on what students thought they were learning and the
importance of the EQ.
● Staff Walk-throughs
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Goal 2: Improve overall school climate through the well-planned implementation of a
stakeholder supported school-wide Positive Behavior Intervention Support (PBIS) as part of
an integrative and comprehensive Multi-tiered System of Support (MTSS).
Action Steps
● Full implementation of Tier 1 PBIS
● Creating a clear system of support for students with drug use and addiction.
● Clearly identify the behavior expectations, publish and teach daily.
● Establish a parent and community PBIS team
● Implementation of R-Room (ATS)
● Identify and establish clear systems for support and referral to Tier 2 team.
● Establish Tier 2 team and roles, as well as collaboration of Tier 1 team.
● Establish systems to identify students struggling academically and provide additional
support and help.
● Establish systems to identify students placed in Dual enrollment and AP classes who need
additional support to pass the class and score a 3 or better on assessment.
● Develop and implement a school-wide positive attendance incentive program, where
students are recognized and rewarded monthly.
● Establish systems to identify students with poor attendance behaviors and provide support
and intervention to improve attendance.
Goal 3: Continuous Improvement
Action Steps
● Increase the SBAC scores in math and english by 15%
● Increase FAFSA completion to 85%.
● Increase attendance rates to 96%
● Successfully complete WASC review with the highest rating.
● Rewrite our Mission/Vision/Learning Outcomes (PRIDE)
Below is the summary of progress made toward the School Wide Critical Areas addressed in
the 3 year revisit.
NEW SCHOOL WIDE CRITICAL AREA #1
Provide a systematic approach to academic intervention for all significant subgroups.
Tahquitz has demonstrated a systematic approach to academic intervention evident by the status
and change of English Learners which are currently very high (90.5%) with an increase of 7.1%.
Additionally our graduation rate is High (94.9%) with an increase of 6.4%. Beginning this
semester we have started to offer credit recovery on late start Wednesdays (collaboration day)
with the support of Helen Hunt Jackson, Hemet Unified School District’s home school..
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Tahquitz places all freshman in to the BARR (Building Assets Reducing Risk) program. All
students are supported by a core of three teachers in Math, English, and Science. Additionally,
teachers track D/F rates and provide additional support to those students who are struggling
academically and document what has been done in a google tracking form. The 2017-2018 Fall
semester was our best semester, with 93% of the students attempted credits and earned their
credits.
Tahquitz has also begun to place more funding in our AVID program as well as moving the AVID
and WICOR strategies into all classrooms not just the AVID electives. Over seventy-percent of
the teaching staff have attended an AVID training. Currently, Focus Notes and Critical Reading
strategies can be seen school wide. We have increased the number of students using their planners
for organization, using focus notes, and receiving critical reading strategies throughout the day.
All English Language Learners are placed in general education classes for core academic and
elective classes. An ELD support class is also provided for those that need it (typically ELD level
1, 2, and 3). Tahquitz currently has 2 levels of ELD support classes in order to individualize the
support needed. ELD level 1 and 2 are placed in a support class that utilizes English NOW
curriculum and ELD level 3 utilizes the curriculum English 3D. Tahquitz has one ELD
coordinator that attends trainings and reports pertinent information back to the staff, as well as,
provides information to classroom teachers on how to best support language learners.
Tahquitz employs a full time PBIS specialist to work with students who have behavioral issues
that are impeding student progress/success. We have also added a restorative justice program in
2017-2018 with our Alternative to Suspension program, attempting to focus on teaching skills and
coping strategies for students and allowing them to be self-reflective about their poor choices and
atone for their behavior.
NEW SCHOOL WIDE CRITICAL AREA #2
Develop a systematic approach to data collection/monitoring/improvement as it relates to the
new state testing system (CAASPP).
The inception of the California School Dashboard and the addition of our new Superintendent
collecting data and evaluating practices and programs has become much more a part of school
practices. Tahquitz has begun to use data monitoring for items such as suspension and expulsion
rates, alternatives to suspension recidivism rates, attendance, drop out, AP qualifying scores, etc.
In addition, we are utilizing the collaboration time to support teachers’ analysis of common
assessments, student writing, and student work samples. We have also begun to use the four PLC
questions of:
1. What do we expect the students to learn?
2. How will we know they learned it?
12
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3. How will we respond if they don’t understand it?
4. What will we do if they already know it?
Collaboration is at the foundational level with a lot of area for growth. Growth areas would be
consistency of collaboration time, use of time specific to student learning, creation of common
assessment, and more systematic approach to student work samples and writing samples.
NEW SCHOOL WIDE CRITICAL AREA #3
Provide ongoing professional development as it relates to Common Core Standards.
All Tahquitz teachers have been trained in the Common Core Standards, specifically in the
English and Math departments. Most recently the Science department has begun to write their
RCD units and align with the new standards, but it is still in the development stages within the
science department. English and Math are beginning to tweak and revamp the initial phases of
RCD and APTs. Additionally, we have sought training in the ERWC and UCLA math to support
the units that were originally created. The math department is currently in the process of piloting
curriculum in 6 week phases with a final decision being made in late spring.
All Tahquitz staff continue to receive professional development in WICOR strategies, TEL, and
EL training to support the common core standards. Two full days were dedicated last year to
review the new English Language Development Standards as well as ongoing training for ELD
leads.
There is a PBIS team including Tier 1, Tier 2, and Tier 3. All three teams have separate
individuals as well as overlapping members. Currently Tier 2 and 3 are completing their training
to support the school sites.
After school meetings three times a month have been utilized for professional development on site
for the past three years. For the 2017-2018 school year, HUSD has implemented a late start
Wednesday to provide teachers with 80 minutes of professional development/collaboration time
every week.
NEW SCHOOL WIDE CRITICAL AREA #4
Create a system to use common assessment/APT data for continuous improvement.
With the many changes over the past three years, we are finally in the development stages of
rebuilding common assessment. While there are some content areas doing a decent job at using
their data for improvement, overall we are inconsistent. We will spend the next year or more
developing consistent systems, processes for looking at assessment data and student work samples
to actually improve instruction and create best practices for instruction. Most of the data analyzed
is not often used to change instructional practices. We will be sending our leadership team to PLC
13
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training this summer to support the growth of our collaboration time and to put systems and
practices in place to support continuous improvement through data analysis.
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Chapter II Student/Community Profile
and Supporting Data and Findings
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Chapter II: Student/Community Profile and Supporting Data and
Findings
Tell the story of your school through the use of data and information. This thorough examination of
the school includes:

● The history and background of the school
● A description of the school programs
● School performance indicators as organized by the Local Control Funding Formula (LCFF)
“Eight State Priorities” rubrics and local measures

● Examination of perceptual data, such as surveys
● Provide findings, noting trends, irregular patterns or anomalies for the data, including
longitudinal and disaggregated data (see profile guide)

● Provide a brief summary that includes:
o Implications of the data
o Identification of 2–3 preliminary critical student learning needs (at this stage of analysis)
o Important questions to be discussed in the Focus Groups.

TAHQUITZ HIGH SCHOOL
SCHOOL AND COMMUNITY PROFILE
The City of Hemet is located in Southern Riverside County, in the San Jacinto Valley. It is
located 40 miles southeast of Riverside, 20 miles north of Temecula, and 90 miles east from San
Diego and Los Angeles. Founded in 1887, and incorporated in 1910, Hemet’s history is rooted in
agriculture and light industry. Many parents/guardians commute to larger cities such as San Diego
or Palm Springs for employment. Due to its geographical isolation, much of Hemet still retains a
small-town atmosphere, but in the past decade it has expanded to include significant numbers of
younger families that were attracted to the Inland Empire suburban housing boom of the early
2000’s.
During this time the city of Hemet found itself quickly transforming into a suburban magnet for
new families looking for affordable housing. The dramatic rise in population meant that a new
high school needed to be built to accommodate the changing face of the city. As a result, Tahquitz
High School opened on August 27, 2007. While some of our students come from old-time Hemet
families, others are newly transplanted to the area. Regardless, the staff and students have all
come together to determine the future of this dynamic new campus and give definition to the term
"Titan Pride".
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Vision, Mission, and Expected School wide Learning Results
The vision statement of Tahquitz is aligned with Hemet Unified School District’s “Make an
Impact” slogan which inherently invites all stakeholders to not be idle onlookers but rather active
participants in the education process.
Tahquitz High School Vision
Titan P.R.I.D.E.
It is the vision of Tahquitz High School to create educational and organizational systems that
promote a safe and supportive learning environment where all students and staff can develop
the necessary skills and knowledge needed in order to be successful in all endeavors.
Furthermore, all stakeholders will strive to create an environment that promotes positive
character development and high expectations.
Tahquitz High School Mission
Titan P.R.I.D.E.
We will be successful in preparing students to reach their current and post-graduation goals.
We will encourage and celebrate all academic and extracurricular successes.
We will provide professional structure, a positive climate, and a safe environment for all
students and staff.

Tahquitz High School Belief Statements
Titan P.R.I.D.E.
We Believe…
1.
That all students are capable of learning.
2.
That all students and staff are entitled to a safe school environment in which to thrive.
3. That character traits such as integrity, dedication, and excellence are worthy of pursuit and
focus both in and out of the classroom.
4. That all stakeholders have a voice and should provide input into the organizational
structures and pursuits of the school collaboration. As such, the entire organization can take
PRIDE in our accomplishments.
5. That school spirit and excellence must be modeled by all stakeholders, at all times, in all
places.
6. In accountability: Students and staff should be accountable for their actions and
professionalism.
7. That all students and staff represent many different perspectives and cultures. As such all
positive traits are desirable and embraced.
8. That education is evolving to meet global needs. As such, it is incumbent upon us to
change professional practice in order to meet said needs.
9. That students, properly supported and motivated, will graduate and subsequently be
empowered to achieve their post-graduation goals.
10. That parents are an integral part of successful students.
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School-Wide Learning Objectives
Over the past few years, the staff of Tahquitz High School has worked collaboratively to establish
and refine our School-Wide Learning Objectives (formerly ESLRs). They are posted in every
classroom and will soon be painted around the campus as individual inspirational murals. The
SLOs have been created around our PRIDE acronym and are as follows:
Passion for Learning
Students will develop a life-long pursuit of knowledge.
Students will think critically and be problem solvers.
Respect for Self, People, Community, and the Environment
Students will feel pride in themselves
Students will care for the community and environment.
Integrity in All Things
Students will be ethical in decision-making.
Students will have personal accountability.
Dedication to Growth
Students will be technologically proficient and adaptable.
Students will be successful, independent and collaborative workers.
Excellence in Everything
Students will have high academic standards.
Students will set and achieve goals.
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School Enrollment
The student population at Tahquitz High School has remained steady over the past few years.
Tahquitz is the newest and smallest high school in the district with a middle school right next door
and an elementary school a few blocks down the street. While Tahquitz does have a significant
transient population, there are also families that deep seeded roots in Hemet and have matriculated
to Tahquitz through these feeder schools that are geographically very close to each other.
Enrollment
2013-2014

2014-2015

2015-2016

2016-2017

Total Enrollment

1607

1582

1665

1634

White

369

331

360

322

Hispanic/Latino

912

957

1017

1015

African American

187

179

185

196

SWD

202

218

226

239

SED

1286

1300

1362

1348

ELL

148

130

157

132

The current enrollment at Tahquitz High School is at 1626 students. This number is composed of
409 ninth graders, 426 tenth graders, 398 eleventh graders and 393 twelfth graders. THS serves a
diverse community composed of just over 80% who qualify for free and reduced lunch. This
population is primarily composed of Hispanic at 62%, and White at 20%, with a growing
population of African American students at 12%. Other significant subgroups at THS include the
English Language Learners at 8%, and Students with disabilities at almost 15%.
Significant Student Groups
2013-2014

2014-2015

2015-2016

2016-2017

White

23%

20.9%

21.6%

19%

Hispanic/Latino

57%

60.5%

61.1%

62%

African American

12%

11.3%

11.1%

14%

Special Education

12.6%

13.8%

13.6%

14.6%

SED

--

82.2%

81.8%

82.5%

ELL

9.2%

8.2%

9.4%

8.1%
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Mild to Moderate Special Education Program
Mild to Moderate Special Education Services are offered at Tahquitz High School in a full
continuum of services. This program totals approximately 238 students and is a significant
subgroup for THS at 14.6%.
For the 2016-2017 school year, Tahquitz has worked diligently with mild to moderate disabled
students to identify those who could be successful in the general education setting (with support)
and provided access to content and rigor. THS plans to continue this process in upcoming years
when appropriate per the students’ IEPs.
Moderate to Severe Special Education Functional Skills Classes
Tahquitz High School offers three Functional Skills Classes (Moderate to Severe) with 38 students
total. Students participate in a basic skills math, reading, and writing curriculum. Many students
have the opportunity to be included into the mainstream classroom for their elective classes (i.e.
ceramics, PE, culinary, art, etc.). Students attend community based instruction outing
approximately one time a month to generalize the basic skills and knowledge they have learned in
class.
The program focuses on helping students transition to postsecondary experiences/adulthood.
Students obtain work related skills such as personal finance, grooming, home economics, and
other independent living/career preparation. For 2016-2017 these classes will add a workability
component that will allow students to earn wages while working for local community employers.
Students should leave Tahquitz with a plan for post-secondary living.
Lastly, integration into the mainstream culture of the school is important. That being said, they
participate in and are actively engaged in campus beautification, dances, and sporting events.
Students have the opportunity to participate in and attend all regular school functions.
Socio-Economic Status
The population of students receiving free and reduced lunch benefits has remained consistent over
the past few years. Any students qualifying for reduced lunch receives a free lunch, as the district
pays the difference for students that qualify for reduced lunch fees. This means that all 82.5% of
our student population are offered a lunch, free of charge.
English Language Learners
Currently, the number of English Language Learner enrollment at Tahquitz High School totals
approximately 140 students. Of these students, 79 are male and 61 are female. The majority of
ELL students are of Hispanic background with 137 of this population designating Spanish as their
home language.
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Parent Education Level
Code

Number

Percentage

Graduate School

10

87

5.5%

College Graduate

11

160

10.2%

Some College

12

426

27.2%

High School Diploma

13

498

31.8%

No High School Diploma

14

393

25.1%

The parents and guardians of Tahquitz students self-designate with the highest educational level of
one parent or more as 10.2% college graduates with 5.5% having attended graduate school. The
majority (31.8%) self-designated as high school graduates, and 25.1% not having completed high
school.
Cohort Graduation Rate
2013-2014

2014-2015

2015-2016

2016-2017

Overall Grad Rate

88.1%

88.6%

94.9%

94.6%

White

92.1%

88.9%

95.7%

Hispanic/Latino

84.1%

90.5%

95.7%

African American

90.9%

88.2%

88.9%
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The graduation rate at Tahquitz has increased over the years, however, the rate has been the same
for the past two years consecutively. Although Tahquitz is proud of the increase in the rate, efforts
are being made to academically support all students and provide credit recovery options in order
to increase the rate to 100%, ensuring college and career readiness. Additionally, upon deeper
review, our Hispanic/Latino population is graduating the same rate or higher when compared to
our white student population. Our African American student group is graduating at a lower rate
and this is an area needing attention in order to determine how we can better support our African
American students with completing their high school diploma and preparing them for life after
high school.

Dropout Rate For Senior Class
2014

2015

2016

2017

Total Enrolled:

317

330

397

339

Total # Dropout

7

3

2

3

White

0

0

1

0

Hispanic/Latino

7

2

1

2

African American

0

1

0

0

SWD

3

0

2

2

SED

7

2

1

2

ELL

6

1

0

1

Female

1

2

1

2

Male

6

1

1

1

Due to the many alternative education options in the district, we have very low dropout rates.
Based on the data, our ELL, SWD, and SED students are more likely to drop out compared to our
other significant subgroups. While our dropout rate is low, we continue to make an effort to get
students to return to school. Through the district generated dropout list, administration and the
school resource officer work together to conduct home visits in order to provide information to
students and families on the alternative education options still available to them, such as, Hemet
Unified Adult Education program, and Riverside County Office of Education’s Come Back Kids
that is located in San Jacinto.
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Attendance Rate

Overall Attendance

2013-2014

2014-2015

2015-2016

2016-2017

92%

94%

93%

94%

Chronic Absenteeism Rate
2016-2017
Total

19.9%

White

20.9%

Hispanic/Latino

18.7%

African American

23.8%

The average daily rate of attendance at Tahquitz High School has remained consistently fair for
the past few years. The attendance department follows a strict policy, sending automated phone
calls home when students are not in class. This has reduced the number of unexcused absences at
the school. THS takes great pride in the efforts we put forth to reclaim ADA. THS offers
Saturday ADA recovery that is meant for both enrichment and intervention. In an effort to
improve overall attendance rates, administration is working closely with the School Resource
Officer to conduct home visits for students that miss consecutive dates. Administration also works
closely with the site based MFT and district staff. THS works diligently on making personal phone
calls to homes for students with 5 or more consecutive absences. The SART and SARB process is
utilized for students meeting the guidelines required by the state. It is evident that students with
disabilities have a lower overall attendance rate compared to their non-disabled peers.
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Suspension Rates
2013-2014

2014-2015

2015-2016

2016-2017

334

211

291

207

White

12.6%

8.1%

8.8%

7.4%

Hispanic/Latino

8.4%

6.4%

8.9%

6.5%

African American

13.4%

15.6%

20.5%

18.1%

Total Incidents

It has been a focus at THS to provide behavior interventions and supports for students in order to
reduce total suspension incidents and total number of days students serve off campus suspensions.
At the beginning of the 2016-2017 school year, Tahquitz High School hired a Positive Behavior
Intervention Supports (PBIS) Specialist for the purpose of providing tier 2 interventions for
students that required more support than the school’s tier 1 interventions could offer. Along with
the PBIS specialists, the school developed three committees of teachers for tier 1, tier 2, and tier 3
interventions. PBIS continues to be a major focus and at the beginning of the 2017-2018 school
year, THS piloted the a new program called Alternative To Suspension (ATS) which helps reduce
the number of days a student is suspended from school and uses restorative practices to help
students repair relationships with themselves, their peers, and their teachers. Through the ATS
program and restorative practices, THS has seen a major reduction in repeat offenders.
Expulsion Rates
2013-2014

2014-2015

2015-2016

2016-2017

37

13

14

15

White

1.38%

.54%

.49%

1.71%

Hispanic/Latino

1.25%

.74%

.34%

.26%

African American

.41%

.94%

2.28%

1.32%

Total Expulsions
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After a major decrease in the number of expulsions in 2014-2015, expulsion rates have remained
consistently low. THS has implemented Positive Behavior Interventions and Supports, along with
the ATS restorative practice program which have helped create tiered interventions for all
students.
In the fall of 2017, THS noticed a significant spike in suspensions for drug related incidents and a
large majority were repeat offenders. While students received a reduced suspension for violations,
and attended ATS, students required more intense intervention that specifically addressed
substance abuse. With the efforts from the site MFT and BARR team, Tahquitz High School has a
newly developed procedure for students suspended for a 48900 C violation which includes a
referral to drug counseling through Riverside University Health Systems were a drug therapist
conducts an assessment and provides services for students at THS. For repeat offenders, referrals
can be made for family counseling.
These interventions have supported students in re-teaching them positive behaviors and
reinforcing the positive behaviors. The result of these implemented interventions is a reduction in
suspensions and expulsions.

CTE Pathways
Providing career opportunities for our students is a major focus at THS and we were happy to
bring on two additional CTE pathways in the 2017-2018 school year, which includes Computer
programming and American Sign Language. Some changes were also made to some of the
existing CTE pathways which included adding Video Studio Production to the Digital
Photography pathway and adding Scene Design to the Construction pathway. Adding more
choices as well as more pathways, promotes the college and career readiness initiative at THS. We
continue to look for more ways to create opportunities for our students, and hope to increase the
pathways options each year. While we are pleased with the current CTE offerings at THS there
has not been consistency in the offerings which has made it difficult for students to complete a
pathway and receive their certification. THS intends to remain consistent with our CTE offerings,
moving forward, in order to support students’ college and career readiness, and provide the
opportunities for students to be success and earn certifications for completing the CTE pathways.
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AVID
2016-2017
AVID

Non AVID

Graduation Rate

100%

94.6

Attendance Rate

98%

94%

GPA

3.20

2.41

A-G Completion Rate

100%

41%

Total in AVID
2014-2015

2015-2016

2016-2017

Total % in AVID 12

13.2%

18.4%

13.4%

Total % in AVID 11

13.2%

18.4%

13.4%

Total % in AVID 10

19.2%

13.4%

13.2%

Total % in AVID 9

19.2%

17.8%

18.4%

AVID has proven to be a positive program at Tahquitz that successfully supports students in their
academic growth as well as their overall attendance rates. Students participating in AVID have a
higher GPA, higher positive attendance rates, and a higher graduation rate when compared to
students that are not in AVID. There is a school wide focus for teachers to utilize and implement
AVID’s critical reading strategies as well as the focus not strategies in every classroom. There is
also a strong push to identify more students that would benefit from participating in AVID since it
is evident that students in the AVID program are more likely to be successful. THS has also
recently assigned a counselor over the AVID program so all students in the AVID program have
the same counselor and that counselor attends AVID trainings and site team meetings. This AVID
counselor provides extra support for AVID students.
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ELA SBAC Results
2014-2015

2015-2016

2016-2017

Standard Exceeded

8%

11%

13%

Standard Met

30%

35%

36%

Standard Nearly Met

30%

29%

23%

Standard Not Met

32%

25%

23%

2014-2015

2015-2016

2016-2017

Standard Exceeded

5%

3%

3%

Standard Met

12%

17%

12%

Standard Nearly Met

26%

31%

23%

Standard Not Met

57%

50%

57%

Math SBAC Results

Based on the SBAC data, it is evident that THS students are performing considerably better in
English Language Arts than in Math, however, English Language Arts scores are still low. These
results prove the need for the development and analysis of common formative and summative
assessments, professional development, and intense academic intervention. The school wide
critical areas of growth address these needs as does the action plan. THS staff is committed to
making significant and positive change in supporting students’ academic success. The results of
the math scores which reveal inconsistency between each year also proves the need for
standardized common core curriculum. The math department has already begun to make positive
changes through participating in the TEL professional development training and implementing the
360 classroom.
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AP Score Summary
2013

2014

2015

2016

2017

141

174

239

399

311

249/255

328/395

435/460

727/797

529/711

98%

83%

95%

92%

74%

# Scoring 3+

47

62

84

107

147

% Scoring 3+

33%

36%

35%

27%

25%

Total AP Students
Number tested/possible
% Tested

Break Down of All AP Test Scores (school year 2016-2017)
# of
Students

# of
exams

Score
5

Score
4

Score
3

Score
2

Score
1

Pass
Rate

# of
Teachers

2017 National
Ave.

Difference between
THS & National Ave.

Art History

46

37

0

3

13

15

6

43%

1

61.2%

-18.2%

Music Th.

NA

9

0

0

5

2

2

55.5%

1

60.9%

-5.4%

Studio Art

2

1

0

0

1

0

0

100%

1

85.5%

+14.5%

Engl. Lang

83

55

0

1

11

22

21

21.8%

2

55%

-33.7%

English Lit

45

39

0

2

8

13

16

25.6%

1

52.6%

-27%

Euro Hist.

97

78

1

1

5

37

34

8.9%

2

56%

-47.3%

Human Geo

37

24

1

4

3

5

11

33.3%

1

48.9%

-15.6%

Macroecon

34

30

0

1

2

4

23

10%

1

57.6%

-47.6%

Psychology

32

27

0

3

4

7

13

25.9%

1

64.2%

-38.3%

Gov’t

40

33

0

0

2

8

23

6%

2

49.3%

-43.3%

U.S. Hist.

52

48

4

7

9

13

15

41.6%

2

50.9%

-9.3%

Calc AB

67

54

0

2

1

14

37

5.5%

2

57.5%

-52%

Calc BC

37

32

1

1

3

3

24

15.6%

1

80.6%

-65%

Statistics

17

13

0

0

1

4

8

7.6%

1

54.3%

-46.7%

Chemistry

7

7

0

0

0

2

5

0%

1

52.4%

-52.4%
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Envir. Sc.

19

13

0

0

0

2

11

0%

1

49.4%

-49.4%

Physics

53

39

0

0

1

9

29

2.5%

2

41.9%

-39.4%

Spanish

19

49

4

16

15

10

4

71.4

1

83.1%

-12.30%

Over the past three years THS has expanded the AP course offerings to include a variety of AP
classes. Although currently small, our growing AP program has been a focus for THS as we strive
to increase rigor and expand the academic opportunities available for our students. Based on the
AP test scores, the overall pass rate for students at THS are considerably lower than the national
average in almost every course. It is evident that interventions are not only needed for students
performing below grade level, but also for advanced students. This effort to support student
success in AP courses includes preparing students for the AP exam. Staff are already working to
support this effort in ensuring students have everything they need to be successful, and college and
career ready.
SAT
2015

2016

2017

Senior Enrollment

318

402

421

Number Tested

99

318

259

31%

79%

62%

2015

2016

2017

Senior Enrollment

318

402

421

Number Tested

142

43

55

% Tested

45%

11%

13%

% Tested

ACT

The percentage of students taking the SAT at THS has increased over the last three years. Plans to
increase this number even more is in the works at THS for next year. For the 2016-2017 school
year, and the 2017-2018 school year, Hemet Unified has paid the SAT fee for all seniors. With the
annual College Kick Off day seniors are given the opportunity to take the SAT at THS. This has
helped increase the SAT completion rate. We also feel that with the new college and career
counselor, along with the continuation of the College Kick Off event, the number of seniors
testing will increase.
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CELDT Results
2014-2015

2015-2016

2016-2017

Total ELL Students

108

131

107

Advanced

1%

5%

3%

Early Advanced

19%

20%

19%

Intermediate

48%

46%

32%

Early Intermediate

19%

11%

17%

Beginning

14%

16%

27%

Over the past three years, THS has had a consistent ELD coordinator that is provided a release
period to monitor academic and reclassification progress for all ELL students. Historically, ELL
students have been placed in a sheltered English class and an ELD support class. For the 20172018 school year, ELL students were placed in a general education English class. THS no longer
offers a sheltered English for ELL students, but students scoring a level 1, 2, or 3, on the CELDT,
are still supported with an ELD support class. The final administration for the CELDT exam will
be held on January 22, 2018. 7 THS staff have been trained in the administration of the ELPAC
which will be administered, for the first time, on March 1, 2018.
Reclassification Rates

Total Number Reclassified

2014-2015

2015-2016

2016-2017

21

69

50

Tahquitz is dedicated to serving our English Language Learners (ELL). Currently we have one
ELL coordinator designated to serve this purpose.
● A series of four ELAC (English Learner Advisory Committee) meetings are conducted
annually to educate our ELL parent population on the services available for their students
on campus in efforts to increase communication and education regarding graduation
requirements, reclassification requirements, and any topics the committee deems as
pertinent to this population. Additionally, Tahquitz has a page on the Website dedicated to
this purpose, and to provide parents additional resources to support their students as well.
● All instructional staff is given up to date rosters of who their ELL students are, and are
regularly updated on reclassified students.
● ELL students are formally tested through a district monitoring exam three times
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throughout the school year to ensure English acquisition and progress. The results of this
testing and data is communicated through administration and staff through the district ELL
Monitoring Form to identify areas of growth and areas of focus for further instruction.
Throughout the 2016 - 2017 school year, this data yielded writing as an area of need for
the ELL students. This year, to address this need, a school wide writing focus has been
implemented in conjunction with AVID WICOR strategies.
● Students are placed in ELL Support courses designated by their current CELDT level. ELL
Support teachers provide English instruction in addition to offering ongoing academic
support in students’ core, academic subjects.
● All teachers are required to submit monitoring forms evaluating reclassified students’
progress to ensure that academic supports are in place for students’ success.
● Reclassifications are performed on a continual basis throughout the school year. In the
2016 - 2017 school year, 50 students achieved the distinction of being reclassified.
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9th Grade F Rates

9th Grade

Spring
2014

Fall
2014

Spring
2015

Fall
2015

Spring
2016

Fall
2016

Spring
2017

Fall
2017

36%

24%

28%

28%

31%

27%

26%

18%

2013-2014 school year is the first year that the BARR program was implemented. The data reveals
that the extra support provided to 9th graders, through the BARR program, is proven to be
successful. F rates have dropped over the years and we expect that the F rates will continue to
drop as time progresses. Each year teachers are hand chosen to teach 9th grade and participate on
the BARR team. It is also a focus of the new administration to make sure that the BARR program
is run with fidelity which includes creating pure BARR blocks which better support students’
need. As we move in this direction we expect the 9th grade Frates to continue to drop.
D/F Rates by Core Subject
Fall
2013

Spring
2014

Fall
2014

Spring
2015

Fall
2015

Spring
2016

Fall
2016

Spring
2017

English 9

24%

27%

21%

27%

10%

28%

25%

32%

English 10

22%

36%

32%

25%

28%

36%

29%

35%

English 11

51%

38%

19%

19%

26%

29%

26%

28%

ERWC 12

4%

5%

7%

8%

4%

4.5%

10%

11%

Algebra 1

45%

50%

40%

54%

51%

51%

33%

33%

Geometry

45%

16%

25%

14%

34%

35%

25%

35%

Algebra 2

20%

19%

16%

16%

44%

43%

42%

41%

Biology

32%

35%

26%

26%

33%

42%

34%

34%

Intro to Physics

NA

NA

NA

NA

NA

NA

46%

39%

Chemistry

21%

8%

19%

18%

41%

41%

44%

44%

World History

29%

28%

32%

32%

33%

35%

17%

26%

US History

19%

13%

18%

19%

27%

27%

33%

34%

Government

2%

17%

22%

5%

15%

20%

26%

13%

Economics

6%

6%

7%

13%

5%

2%

12%

9%
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The D/F rate in core classes continues to be a major area of focus for the 2017-2018 school year.
Departments have been charged with creating SMART Goals that focus on reducing the D/F rates
while at the same time raising the academic expectation. This data also proves the need for
additional credit recovery options and academic interventions to support student progress in
meeting grade level standards.
A-G Completion Rate

Percent of Senior Class

2013-2014

2014-2015

2015-2016

2016-2017

28.3%

34%

44%

46%

A-G completion rates are looked at regularly as it is one factor for supporting college and career
readiness for THS students. While we are pleased with the increase over the years, we still have a
long way to go. Interventions are needed in supporting students’ academic success as well as
better options for credit recovery.
Certificated Data
2013-2014

2014-2015

2015-2016

2016-2017

Total Certificated

68

73

74

73

Asian

2

2

3

2

Pacific Islander

0

0

0

0

Filipino

0

0

0

0

Hispanic

9

9

11

10

African-American

5

6

6

6

White

50

54

53

56

No Response

2

2

1

1

Female

39

37

41

40

Male

29

36

33

33
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The majority of teachers at THS are white with a small percent of Hispanic and African-American
teachers. While the three major certificated ethnic groups are consistent with the same three
significant student groups represented, there is not a direct correlation between the major ethnic
groups represented. The Hispanic student group at THS is the largest, at 62% and the Hispanic
certificated staff is 7%. 20% of the student population is white, with the white teaching staff
making up 76%. The African-American certificated staff is at 8%, which is more closely related to
the African-American student population at 12%.
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Chapter III: Self-Study Findings
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Chapter III: Self-Study Findings
For each category of criteria include:
1. A summary of the degree to which these criteria are being met, including comments about the
degree to which these criteria impact the school’s ability to address one or more of the critical
student learning needs
2. A list of strengths
3. A list of prioritized growth areas.
Note: The five criteria categories are:
A. Organization: Vision and Purpose, Governance, Leadership, Staff, and Resources
B. Standards-based Student Learning: Curriculum
C. Standards-based Student Learning: Instruction
D. Standards-based Student Learning: Assessment and Accountability
E. School Culture and Support for Student Personal and Academic Growth Culture.
Have available pertinent evidence for review by visiting committee. This includes samples of
representative student work that have been analyzed.

Category A: Organization: Vision
Leadership, Staff, and Resources

and

Kelly Duggins FOL Lead
Brett Hall FOL Lead
Stacey Haar
Patti Hunt
Norma Lopez
Emma Bennett
Heather Ramsey
Ron Savage
Alex Serrato
Jeremy Pietsch
Jeff Gonter
Anne Rogers
Robert Gaskell
Suzanne Cacanindin
Odalmy Cecala
Robenson Alexis
Eric Dahlstrom
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A1.

Vision and Purpose Criterion

The school has a clearly stated vision and mission (purpose) based on its student needs, current educational
research, the district LCAP, and the belief that all students can achieve at high academic levels. Supported
by the governing board and the district LCAP, the school’s purpose is defined further by schoolwide learner
outcomes and the academic standards.
Online Programs: iNACOL Standard A: Mission Statement: The mission statement of a quality online program
clearly conveys its purpose and goals. It serves as the basis for the program’s day-to-day operations, as well as a
guide for its strategic plans for the future. Communications between and buy-in from stakeholders is a critical
component of a mission statement. [iNACOL Standard A, 2009]

Indicators with Prompts
Vision – Mission – Schoolwide Learner Outcomes – Profile
A1.1. Indicator: The school has established a clear, coherent vision and mission (purpose) of what students
should know and demonstrate; it is based upon high-quality standards and is congruent with research,
practices, the student/community profile data, and a belief that all students can learn and be college and
career ready.
A1.1. Prompt: Evaluate the degree to which the development of the school’s statements has been impacted
by pertinent student/community profile data, the district LCAP, identified future global competencies, current
educational research and an overall belief that all students can learn and be college and career ready.
Findings

Supporting Evidence

THS is currently in the process of rewriting the vision and mission
statement with the purpose of aligning them with student and
community profile data, and LCAP goals, which identifies future
global competencies and promotes the development of 21st
century learners. Through the use of Parent Links, surveys, schoolwide emails, and committee input (such as SSC), we will have a
better idea as well as direction as to what is needed in our mission
and vision statements. The overall Mission and Vision will be
based on the belief that all students can learn, along with the most
updated educational research for the purpose of ensuring that all
students will be college and career ready. We will use a
collaborative (voluntary group of certificated and classified staff,
parents, and students) process of identifying beliefs and values to
write a vision that is current and future ready. For THS, our
mission and vision would not be complete without the inclusion of
PRIDE (Passion Respect Integrity Dedication Excellence) for our
School-wide Learning Outcomes; this will ensure that all students
at THS understand the belief of perseverance, passion, and
purpose.
The 2017-2018 school year has provided teachers with 80 minutes
of collaboration time each week. This time allowed is a direct
result of teacher need so as to meet the needs of students who may
or may not be college or career ready. The time has allowed teams
to develop common assessments and be presented with new
technology and software that meets the needs of a vast and
40

● Pacing Guides and
Standards
Alignments from
PLC Teams and
District Haiku
website.
● RCD Curriculum
● APTs
● Illuminate
● BARR
● CAASPP
● Curriculum for
New-2-You
● AVID/AVID
Strategies
● Summer School
● Saturday School
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competitive global market. This time is also used to compare data
so as to change instructional practices that align with current
educational research. As a site we are in the early stages of using
the time to meet the needs of the students through the basic
professional learning community questions of :what do we want
the students to know, how will we know they have learned it, if
they don’t learn it what will we do, and how will we meet the
needs of the advanced learner.
Through the use of common assessments, teachers are able to
identify low and high achieving students and because of
collaboration time are able to remediate and enrich the learning
process for all students. This is done through the use of
differentiated instruction to help ensure success for all students.
School-wide we implement college-prep, Advanced Placement,
and Dual Enrollment classes, however, we are currently in the
process of redefining the pathways for AP and Dual Enrollment as
well as finding ways for all students to have open access to these
classes. Currently, many students drop out of AP classes, we have
competing courses in Dual Enrollment and AP which hinder the
growth and access to both programs. Additionally, we are seeking
and reviewing better ways to immediately address students who
are failing courses; teachers, counselors, and administrators are
creating interventions that will help struggling students so that they
may continue, with confidence, in these rigorous courses of study.

●
●
●
●
●

AP courses:
ERWC
Dual Enrollment:
CTE Courses
Study Skills
Classes
● Cross-Age Tutoring
● Prerequisites for
Dual Enrollment:

We also have several CTE pathways as well as MCJROTC.
Our teachers for Dual Enrollment are hired by MSJC and must
have a Master’s Degree in the content specified. We have
articulation with MSJC with Virtual Enterprise, Entrepreneurship,
and Entrepreneurship TNT.

Students attend regular meetings with school counselors to ensure
graduation and college and career readiness. Every student 9-11
takes the PSAT and all Seniors take the SAT, this is paid through
District Funds. Students are also given the option to take the
ASVAB to help prepare them for college and career readiness.

Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes

41

● Dual Enrollment
● 1:1 meetings with
counselors
● College and Career
Counselor
● College Kick-Off
● ASVAB
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A1.2. Indicator: There are effective processes in place to ensure involvement of all stakeholders in the
development and periodic refinement of the vision, mission, and schoolwide learner outcomes.
A1.2. Prompt: Evaluate the effectiveness of the processes that engage representatives from the entire
school, the district board, business, and the community in the development and periodic refinement of the
vision, mission, and schoolwide learner outcomes.

Findings

Supporting Evidence

As THS develops our new mission and vision statements we are
receiving feedback from all stakeholders which includes: staff,
students, parents, the district, and the community. In order to
continuously evaluate the effectiveness of the SLOs (Schoolwide
Learning Outcomes) and the school’s learning environment as a
whole, Professional Learning Community meetings were
established in 2010 in order to get input to direct our progress for a
new Tahquitz vision. In 2016-17 Focus on Learning groups were
created to fully explore how our school is seen by staff, students,
parents, and community members (in 2017-18, Wednesday
Collaborations are further used to assess vision and mission
adjustments by the Tahquitz population); through these meetings
feedback was received as to how we can redirect our mission to
meet all stakeholders’ goals and needs. The School Site Council is
another group, made up of teachers, administrators, students, and
parents to make decisions about the direction that our school is
going in terms of monetary decisions.
We have also started to find new and creative ways to get
feedback from all stakeholders within the community. We have
created an African American Advisory Committee to get feedback
on how we are meeting the needs of this subgroup and what we
can do better to meet the needs of their students. Information is
still being processed as to how our administration can meet the
particular needs of this subgroup.

● THS Mission
Statement located
in the Student
Handbook, Sign in
the Main Office,
and on the School
Website
● Single School Plan
● Targeted PLC
Professional
Development
● PBIS posters
● BARR
● School Site Council
● TPEC
● PIQE
● PTSA
● ELAC
● DELAC
● Community Liaison
● Parent Project

We are also using the See, Hear, Feel process to get feedback from
parents during coffee and dessert with the principal so that we may
better understand what our vision is as a school and community.
The HUSD Board of Trustees and central administration lend their
support for the mission statement as well as the maintenance and
implementation of the Schoolwide Learner Outcomes. As we are
going through the WASC process we continue to develop new
campus-wide expectations for students. This support is evidenced
by their approval of school improvement strategies presented by
site administration and school stakeholders.

● HUSD Board of
Trustees Agendas
& Meeting Minutes
● LCAP

Over the 2017-2018 school year, Board and central administration
have been leaders in the drive to transform the way educators

● Targeted PLC
Professional
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focus on learning by endorsing teacher collaboration through
targeted professional development.

●
●
●
●
●

Development
HUSD Board of
Trustees Agendas
& Meeting Minutes
Course Catalog
RCD Pull-Out Days
BARR
Late Start
Wednesdays

Understanding of Vision, Mission, and Schoolwide Learner Outcomes, District LCAP
A1.3. Indicator: Students, parents, and other members of the school and business community demonstrate
understanding of and commitment to the vision, mission, the schoolwide learner outcomes, and the district
LCAP.
A1.3. Prompt: Evaluate the degree to which the school ensures that students, parents, and other members
of the school’s community understand and are committed to the school’s vision, mission, and schoolwide
learner outcomes.
Findings

Supporting Evidence

THS prides itself in providing opportunities to reach out to parents
and the community through the school’s website which is updated
as needed regularly. There are various communication links for
parents and the community, like Peachjar and surveys, which
provides better understanding to where our vision is headed.
THS hosts a Back to School Night that allows the parents and
guardians of THS students to meet the staff and teachers.
Information about various activities and events that happen on
campus are relayed at this time, educational practices are
explained and introduced, and PTSA holds a BBQ to welcome
new members and to get them involved in future events.
If any stakeholder wishes to become more engaged with the
purpose of THS, they can participate in Coffee and Dessert with
the Principal in the mornings. After discussing the school’s vision
and mission, any guests of the principal may take a tour of our
campus, visit classrooms, and enrich themselves by seeing that our
students’ needs and safety are at the forefront of this school’s
purpose.
At any time parents have the right as well as the opportunity to
monitor their students’ progress through the program of Aeries.
This program allows parents to check grades, attendance, and even
to contact teachers through the email link provided by said
program. Teachers also use Google Classroom, links to Edlio
through the school website, weebly, and various online
communication tools.
We provide opportunities for parents of Special Education students
to connect with the school and district through meetings at the
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● Back to School
Night/schedules
● School Website
● Parent Links
● Aeries
● Peachjar
● Coffee with the
Principal
● ELAC
● SSC
● LCAP Survey
● Community
Service/Outreach
● BARR
● Freshmen
Orientation
● Student Advisory
Committee
● AAPAC
● Google classroom
● Power School
Learning
● SEPAC
● Parent Resource
Center
● Night Pep Rally for
parents and
community
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district office (SEPAC) and the Parent Resource Center.
At THS we want incoming Titans, and their parents, to be excited
and motivated for the next four years; that is why we have
Freshman Orientation night the previous year, so that soon-to-be
freshmen can get a better understanding of what is expected of
them as a Tahquitz Titan. Programs such as ASB and Marching
Band have summer camps that help freshmen transition from
middle to high school, and throughout the years THS partners with
their middle feeder school, Rancho Viejo to bring incoming 9th
graders to pep rallies, football games, and various other THS
activities.
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A2.

Governance Criterion

The governing board (a) has policies and bylaws that are aligned with the school’s purpose and support the
achievement of the schoolwide learner outcomes and academic, college, and career standards based on
data-driven instructional decisions for the school; (b) delegates implementation of these policies to the
professional staff; and (c) monitors results regularly and approves the single schoolwide action plan and its
relationship to the Local Control and Accountability Plan.
Online Programs: iNACOL Standard B: Governance Statement: Governance is typically provided by a Board of
Directors, an Advisory Board or an ISCHOOL Board. In a quality online program, governance and leadership work
hand-in-hand, developing the operational policies for the program and its leadership and staff. [iNACOL Standard B,
2009]

Indicators with Prompts
Governing Board and District Administration
A2.1. Indicator: The district policies and procedures are clear regarding the specific duties and roles of the
governing board and district administration in their relationship to the school and staff.
A2.1. Prompt: Determine the clarity of board policies and procedures regarding the roles of the board and
district administration, including supporting the school’s vision, mission, schoolwide learner outcomes,
monitoring student progress, engaging parent and community participation in site governance, implementing
complaint procedures, and reviewing program effectiveness in alignment with the district LCAP requirements .
Findings

Supporting Evidence

There is a high degree of clarity in regards to board policies
and procedures. Board policies are clarified with staff and
administrators via email with copies of Board Meeting Notes.
At the beginning of the new school year there is a Welcome
Back “kickoff” provided by district administration, including
the superintendent, which afforded district employees
(certificated and classified) to meet and have open
discussions about the vision and purpose of the upcoming
school year.
Administration, in weekly meetings known as Academic
Senate, meets with department chairs to discuss student data,
D/F grades among all grade levels and subjects, and admin
walkthroughs. These meetings also address the needs and
concerns of the staff, district, state, and students of HUSD.
The Hemet School Board supports the vision and mission of
its district as well as its schools, and insures that all district
employees know and respect the board and district policies.
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● Agenda and Board
Meeting Minutes
● Staff Meeting
● Monthly Academic
Senate meetings
● Weekly Admin meetings
● Student Rep at Board
meetings
● Student and Staff
Handbook
● Academic Senate
meetings
● Beginning of the year
“kickoff”
● BARR

● District and Board
Policies
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Schoolwide learner outcomes and the monitoring of student
progress is supported through multiple programs and
technological advancements. Teachers issue pre and post
tests and projects w/RCD and Illuminate per content area
(primarily math, English and science). ERWC, Eng. 92, Math
90 and Math 96 have their own curriculum and assessments
that they abide by through use of Unit activities. Through the
use of assessments, teachers are able to work together during
designated PLC time to discuss the progress of their students
and make adjustments as needed. Teachers have access to the
RCD curriculum via Haiku (also known as Power Learning)
and are able to access assessments as well as placed
assignments. Parents, staff and admin can access students’
progress, behavior, and grades through the use of Aeries.

●
●
●
●
●
●
●
●

BARR
Illuminate
RCD
Power School Learning
IEPs
Aeries
PLC Time
APTs

●
●
●
●
●
●
●

SSC
ELAC
Back to School Night
LCAP Meeting at DO
PeachJar Flyers
ParentLink
Parent Advisory
Committee (BARR)
Remind 101
ELAC
African American
Advisory Committee
Community Liaison
Williams Complaint
Procedures

The BARR program’s teachers and staff meet weekly to go
over student grades, behavior, and any concerns they may
have that are hindering the educational progress of their
students and their goals. The outcome of the BARR program
is to assist students into making sure they achieve their own
success and understand the responsibility of their academic
outcome comes from within.

Parents and the community are encouraged to participate in
the governance of Tahquitz High School as well as the
district. Parent Links and PeachJar Flyers are sent out to
parents via email to inform and invite them to events on
campus where they can participate in the decision-making
process and to become informed of events related to the
school and district.
The District Office asks parents and the community for their
input on LCAP funding through a survey, as well as a
meeting to discuss the results of the survey, at the District
Office.
Each teacher is given a copy of the Williams Complaint
Procedures. If any staff member has a certain complaint
about school officials or district procedures they may refer to
their staff handbook in order to proceed in the proper manner.
Program effectiveness is reviewed to see if they match with
the LCAP requirements by the district, state, and school site.
Staff members are able to express their views on current
programs through the LCAP survey and the LCAP meeting
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●
●
●
●
●

● LCAP Survey
● LCAP Meeting at DO
● Staff Meeting
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held at the District Office.
In one of the final staff meetings of 2016-17, the
superintendent came to THS and gave the staff an
opportunity to voice their opinions on what programs they
felt were a good use of LCAP monies and what programs
were ineffective. Site and district administration then took the
findings of the LCAP surveys and the information from THS
staff to develop a more efficient policy based on their
findings.

A2.1. Additional Online Instruction Prompt: Evaluate the policies related to online instruction for
effectiveness in clarifying the vision for the school’s use of various types of online curriculum, instruction and
support methodologies; this includes, upgrading or updating technology, acceptable use policies, CIPA
policies, and policies to ensure internet safety.
Findings

Supporting Evidence

Understanding the Role of the Governing Board
A2.2. Indicator: There is clear understanding about the role and responsibilities of the governing board and
the professional staff.
A2.2. Prompt: Determine the extent to which there is clear, sustainable understanding regarding the
relationship between the governing board and the professional staff.
Findings

Supporting Evidence

There is a clear level of understanding between the
professional staff and board of HUSD. The roles and
responsibilities for all staff members are given by the Human
Resources department upon hiring and new
certificated/classified orientations. Information about certain
job roles can also be found in the staff handbook as well as
online at the HUSD website or the digital copy of the staff
handbook.

●
●
●
●

Certificated Contract
Classified Contract
Budget
SSC

All certificated and classified employees sign contracts that
informs the HR department that employees are aware of the
relationship between themselves and the board. If roles are
unclear then site administrators can go over the requirements
with their employees so that there is a better understanding of
what is expected of HUSD employees.
Upon the close of each school year all employees, certificated
and classified sign a letter of intent to return the following
school year. This is informative to the governing board in
relation to what positions need to be filled, and assures
teachers and staff of employment in the future.
47

● Letters of Intent
● Staff Handbook
● Updated minutes from
Board Meetings
● TalentEd
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All staff are required to go through formal evaluations by site
administrators. It is an inclusive as well as rigorous progress
that holds both (admin and teachers) accountable to their job
requirements. A new system was implemented in 2015 called
TalentEd which allows the evaluator and evaluatee to upload
their recordings and findings to an online system that is more
efficient and less time consuming.
Governing Board and Stakeholder Involvement
A2.3. Indicator: Parents, community members, staff and students are engaged in the governance of the
school.
A2.3. Prompt: Evaluate the ways the school community and parents are a) informed as to how they can
participate in the school’s governance and b) engaged in the governance of the school through their
participation on the School Site Council, ELAC, district LCAP committees and other advisory or shared
decision-making groups that provide guidance or direction to the school.
Findings

Supporting Evidence

While we have had strength in parent communication, we
could strengthen our involvement with parents. The Governing
Board and Shareholders engage the parents through multiple
processes. Tahquitz utilize the onsite Community Parent
Liaison to communicate school events and resources available
to students and parents; assists students with college or trade
school information, help parents with internet/online access,
and to assist the school with onsite classes, provide translation
services for staff to communicate with parents. During each
School Board meeting an ASB student presents school
information to the parties present at the meeting.

●
●
●
●
●
●
●
●
●

●
●
●
●
●
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ELAC
School Site Council
Peachjar (online flyers)
Parentlink calls
LCAP surveys
Back to School Night
Aeries
Tahquitz website
Google classroom
○ Classroom
Websites
○ Edlio
Parent Advisory
Committee (BARR)
PTSA
PIQE
Online surveys
Parent Liaison
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Board’s Evaluation/Monitoring Procedures
A2.4. Indicator: There is clarity of the evaluation and monitoring directed by the governing board and carried
out by the district administration.
A2.4. Prompt: Determine the degree to which there are evaluation and monitoring procedures conducted by
the district administration and reported to the governing board, including the annual LCAP assessment of
district goals and the Eight State Priorities, the review of student performance toward career and college
readiness, assessment of overall school programs and operations, and the fiscal health of the school.
Findings

Supporting Evidence

The way the district interacts with evaluation and monitoring
procedures is adequate. Decisions pertaining to school vision,
student achievement goals and SLOs are reviewed and
formally adopted by the School Site Council based upon
feedback from all school stakeholders and reflected annually
through the Single School Plan (SSP). The School Site
Council provides the stewardship for implementing the goals
enumerated in this plan as well as authorizing limited
categorical funds to pay for expenditures to support these
goals. The SSP is reviewed and approved annually by the
School Board.

● HUSD Board of
Trustee Meeting
Agendas & Minutes
● THS School Site
Council Meeting
Agendas & Minutes

During teacher collaboration time, teachers meet in subject
matter teams to review all aspects of curriculum, instruction,
and assessment in order to improve standards-based learning.
THS teachers have embraced the collaboration and are
currently in training on how to focus their efforts through
academic achievement goals based on data analysis in order to
improve student achievement. Teachers support having time
built into the bell schedule so that they can review all
assessment data, create and utilize common formative
assessments, and analyze student work in an effort to
disaggregate or “put faces” to the data. Within each
department, subject-based teacher collaborative teams work to
increase student achievement of all subgroups as part of the
second SSP goal. Particular emphasis is placed upon the “basic
and below” students they have identified through assessment
data.

● HUSD Board of
Trustee Meeting
Agendas & Minutes
● HUSD Employee
Personnel Handbook
● THS Staff Handbook
● Late Start Meetings
● PLC Training
● Data Director Training
(Illuminate, Haiku)
● Assessment Data- RCD
APTs
● PLTW
● Accuplacer
● AP scores
● SBAC scores
● CBI - SPED
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Complaint and Conflict Resolution Procedures
A2.5. Indicator: The established governing board/school’s complaint and conflict resolution procedures as
they apply to the school’s stakeholders are effective.
A2.5. Prompt: Evaluate the effectiveness of the established governing board/school’s complaint and conflict
resolution procedures, including the ways the complaint procedures are communicated to parents.
Findings

Supporting Evidence

The governing board’s complaint and conflict resolution
procedures are clear and effective. HUSD complaint policy is
delineated in the Student Handbook, and District Website: It is
the philosophy of the Hemet Unified School District to secure
at the lowest possible administrative level, equitable responses
to complaints directed against employees by
parents/guardians. Prior to filing a written complaint, the
complainant should attempt to speak with the specific
employee involved concerning the complaint. Complaint
procedures are available at all school sites and the district
office.

●
●
●
●

Conflict resolution: Conflicts are usually handled at the lowest
possible administrative level, equitable.
We implement and follow our PBIS Code of Conduct which is
implemented in six steps. The steps are seen in our THS Staff
Handbook. Our PBIS Code of Conduct is: To ensure a Safe
Environment, Respect for Self and Others, Educational
Excellence, and a firm commitment in promoting the teacher's
ability to teach and all students in learning; a system of
progressive discipline was developed to support student
achievement and Tahquitz P.R.I.D.E. This is seen in detail in
our THS Staff Handbook.

● Board policy
● THS Staff/Student
Handbook
● Parent conferences
● PLUS
● MFT
● School Psychologist
● PBIS
● BARR
● R Room (Alternative to
Suspension)

One of the instances we communicate with parents is when
there is an academic and/or behavioral concern. Parents are
notified by teachers, counselors, administrators, and staff
members. In the BARR program parents and teachers meet
when there is a concern on either end. Parent Links are sent
home to share any necessary information with the parent.
Parents are able to check on their student’s academic success
through the district’s Aeries Portal. With behavior, students
and parents are notified of the PBIS Code of Conduct
Outcomes which are in the THS Staff/Student Handbook.

● Phone calls, emails
● Conferences
● Written letters of
official action
● Aeries
● ParentLink
● Remind101
● School Website
● BARR
● THS Staff/Student
Handbook
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Williams’ Act
Parent conferences
SSTs
THS Staff/Student
Handbook
● HUSD Website
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A3. Leadership: Empowerment and Continuous Planning and Monitoring
Criterion
Based on student achievement data, the school leadership, parent/community, and staff make decisions and
initiate activities that focus on all students achieving the schoolwide learner outcomes and academic, college,
and career standards. The school leadership and staff annually monitor and refine the single schoolwide
action plan and make recommendations to modify the LCAP based on analysis of data to ensure alignment
with student needs.
Online Programs: iNACOL Standard C: Leadership: The leadership of a quality online program is accountable to
the program’s governance body, and is responsible for setting and meeting the operational and strategic goals in
support of the program’s mission and vision statements. [iNACOL Standard C, 2009]

Online Programs: iNACOL Standard D: Planning: A quality online program makes planning, managed by the
leadership and staff of the organization a regular part of the program. There are several types of planning activities,
including strategic planning, long-range and operational planning, which identifies annual goals. Effective planning is
not a one-time activity, but instead should provide opportunities for reflection on how to improve the organization’s
performance. [iNACOL Standard D, 2009]

Online Programs: iNACOL Standard F: Commitment: In a quality online program governance, leadership and staff
are responsible for creating an organization that demonstrates a commitment to attaining the program’s goals and
mission statement. Everyone within the organization understands the mission statement and works to achieve it.
[iNACOL Standard F, 2009]

Online Programs: iNACOL Standard I: Integrity and Accountability: In a quality online program, leadership is
transparent in its management of the program, providing regular and timely information on progress towards attainment
of goals, alignment with policies and standards, and achievement of student learning outcomes. [iNACOL Standard I,
2009]

Indicators with Prompts
Broad-Based and Collaborative
A3.1. Indicator: The school’s broad-based, collaborative planning process is a continuous improvement
cycle that a) assesses data to determine student needs, b) collaboratively determines and implements
strategies and actions and c) monitors results.
A3.1. Prompt: Determine the effectiveness of the continuous school improvement planning process to
ensure that it is broad-based, collaborative and fosters the commitment of the stakeholders .
Findings

Supporting Evidence

THS is effective at continually improving ourselves to be
broad based, collaborative, and bringing stakeholders in. It has
been an improvement over time. THS has several teams who
are constantly looking at student data and initiating activities
to focus on student learning. Department Chairs analyze
standardized test results at the start of the year and work with
their departments to determine critical academic needs.
Department feedback and suggestions are included in the
SPSA and this self-study. Counseling department also reviews
standardized test scores to place students in appropriate
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● Department Chair
Meeting Agendas &
Minutes
● Pacing Guides and
Standards
● Alignments from PLC
Teams
● MAPS scores
● CAASPP/SBAC scores
● APTs
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courses. APTs are utilized by core subject areas to assess
progress and whether the students are meeting standards, in
addition to whether students need any re-teaching. In BARR,
all core teachers collaborate to develop lessons, determine atrisk students, review data, and develop strategy plans to help
student success. Teachers meet in cross-curricular teams to
develop lessons that are broad-based, and utilized in multiple
disciplines.

● BARR
● Cross-Curricular Teams
● Collaboration
Wednesdays

Single School Plan for Student Achievement Correlated to Student Learning
A3.2. Indicator: The school’s Single Plan for Student Achievement (SPSA) is directly correlated to and driven
by the analysis of student achievement data.
A3.2. Prompt: How do staff ensure that the analysis of student achievement of the critical learner and
college- and career-readiness needs, schoolwide learner outcomes, and academic and career-readiness
standards are incorporated into the SPSA and impact the development, implementation, and monitoring of
the SPSA and the LCAP?
Findings

Supporting Evidence

As a result of ongoing communication and interaction with
school stakeholders, the school vision is constantly shaped and
nurtured. Decisions pertaining to school vision, student
achievement goals, and expected schoolwide learning results
(ESLRs) are formally developed and adopted by the School
Site Council based upon feedback from all school stakeholders
and reflected annually through the Single School Plan (SSP).
The School Site Council provides the stewardship for
implementing the goals enumerated in this plan as well as
authorizing limited categorical funds to pay for expenditures to
support these goals.
The three thematic goals outlined in the SSP include:
1. Excellence in every classroom;
2. Shared leadership responsibility for all stakeholders; and
3. Building systems and structures to support organizational
capacity.

In order to facilitate effective PLCs, teachers meet together in
RCD teams. The RCD teams are made up of departments
(English RCD team, Math, RCD, team, etc.). The role of RCD
PLCs is for them to work together to design and evaluate
formative assessments, develop pacing guides, and develop
common assessments from a global perspective. Teachers
discuss Authentic Performance Tasks and compare success
rates between each other. Through their discussion, they are
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● Department Chair
Meeting Agendas &
Minutes
● Staff Development Day
Agendas, PowerPoint
Presentations &
Department Tasks
● Counseling
Responsibilities Chart
● Pacing Guides and
Standards
● Alignments from
PLC/RCD Teams
● Single School Plan
● Common Formative
and Summative
Assessments from
Teacher Collaboration
Teams
● Aeries Gradebooks
● BARR
● RCD Meeting Agendas
& Minutes
● Pacing Guides and
Standards
● Alignments from PLC
Teams
● Single School Plan
● Common Formative
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able to determine what needs to be retaught and what is
already taught to mastery. The RCD PLC meets 2-3 times a
month. Teachers meet during the late-start times- Wednesday
mornings for 80 minutes.

and Summative
Assessments from
● RCD/PLC Teams

The Single School Plan has a series of goals that are related to
LEA and LCAP. Each of these goals in the SSP has seven to
twelve specific actions to be taken in order to reach desired
outcomes. Goals can be seen in the School Site Plan (SSP).
All significant student subgroups are targeted for improved
achievement in the plan and resources are allocated to support
these goals. The SSP is approved annually in November by the
School Board and is aligned with the district Local
Educational Agency (LEA) plan. The school administration
monitors the implementation of the specific actions
enumerated in the SSP and provides periodic feedback to the
School Site Council and the various leadership teams. These
leadership teams provide the necessary guidance in developing
and implementing goals for student achievement. The school
administrative team includes the Principal, three Assistant
Principals, and one Lead Counselor, Plant Manager, School
Resource Officer, Athletic Director and Activities Director
who meet once every week.

● Leadership Meeting
Agendas & Minutes
● Department Chair
Meeting Agendas &
Minutes
● School Site Council
● SSP

Staff Actions/Accountability to Support Learning
A3.3. Indicator: The school leadership and staff demonstrate shared decision-making, responsibility, and
self-reflection on actions and accountability for implementing practices and programs that support student
learning.
A3.3. Prompt: Determine the effectiveness of the processes and procedures for involving staff in shared
decision-making, responsibility, and self-reflection on actions and accountability to support student learning
throughout all programs.
Findings

Supporting Evidence

In general, we find that the process and procedures for
involving staff in decision making is somewhat effective and
continues to improve. The school leadership, faculty, club and
activity sponsors have identified the two-lunch schedule as
having a negative impact on both academic and SLO
achievement. As a result, there have been multiple days during
which a single-lunch schedule was successfully utilized. This
allowed an opportunity for teachers, sponsors, and coaches to
be available to meet with any or all of their students at a single
time. Based on these findings, one lunch was implemented for
the 2017-2018 school year.
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● Single School Plan
● Academic Senate
● Collaboration
Wednesdays
● Department Heads
● Administrative
designee
● Grade level leaders
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Internal Communication and Planning
A3.4. Indicator: The school has effective existing structures for internal communication, planning, and
resolving differences.
A3.4. Prompt: Evaluate the effectiveness of the existing structures for internal communication, planning, and
resolving differences among the staff or administration.
Findings

Supporting Evidence

The internal communication, planning, and resolving
differences among staff and administration is somewhat
effective and improving. Academic Senate which includes
the leads from all academic areas meet monthly with Admin
team. PRIDE Team meets each Monday to include all leads
and departments. Administrative Team meets weekly. The
PRIDE meetings are held each week to go over logistics,
planning of events, and dealing with concerns and issues that
arise. Additionally, the principal meets with the Hemet
Teacher Association Reps as needed to discuss potential issues
or discrepancies (in connection to classified and certificated
staff) with upcoming plans. These three groups facilitate the
implementation of the school vision and are essential
instruments in communicating with all school stakeholders.
Staff are encouraged to resolve issues among each other in a
professional manner. If not resolved, then use of the chain of
command or HTA/CSEA becomes involved. Surveys, group
meetings by departments, and collaboration time also drive the
change process; review of current status and future plans.
FOL groups were not in place initially for review of past
reviews, but have recently been developed and will drive
discussion and change in the future.
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● Department Chair
Meeting Agendas &
Minutes
● Chain of Command
● Union Representatives
● HTA
● Academic Senate
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A4.

Staff: Qualified and Professional Development Criterion

A qualified staff facilitates achievement of the student academic standards and the schoolwide learner
outcomes through a system of preparation, induction, and ongoing professional development. There is a
systematic approach to continuous improvement through professional development based on student
performance data, student needs, and research.
Online Programs: iNACOL Standard E: Organizational Staffing: A quality online program recognizes appropriate
levels of staffing are critical to the success of an online program. Staff should be well-trained in order to successfully
meet their performance goals, and are provided with appropriate levels of support, resources, feedback and
management. [iNACOL Standard E, 2009]

Indicators with Prompts
Qualifications and Preparation of Staff
A4.1. Indicator: The school has procedures to ensure that staff members are qualified based on staff
background, training, and preparation.
A4.1. Prompt: Evaluate the procedures to ensure all staff members in all programs, including online
instruction, are qualified for their responsibilities based on employment policies and practices, staff
background, training, and preparation.
Findings

Supporting Evidence

The staff at THS are highly effective and qualified for their
roles and responsibilities. The District has emphasized the
need for all teachers to work collaboratively. The District has
provided weekly Professional Development Time each
Wednesday in the morning for 80 minutes to be used for
teachers to work collaboratively. The District has two
Professional Development days a school year in October that
provide trainings for staff depending on district needs as well
as three days at the beginning of the school year (equity,
critical reading, TEL, AVID). Teachers have been trained in
AVID strategies- Critical Reading, Cornell Note Taking, and
WICOR. Most teachers have met the qualifications of the
Federal requirements to be “highly qualified.” All beginning
teachers participate in the California Teacher Induction (CTI)
mentoring program administered through Professional
Development in Educational Services.
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● Staff Development
Workshop and
Conference Agendas
● Teacher Collaboration
Meeting Agendas &
Products
● Library of Teacher
Support Materials
● CBEDS Information
Regarding ELD and
NCLB Certifications and
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Staff Assignment and Preparation
A4.2. Indicator: The school has a process to assign staff members and provide appropriate orientation for
all assignments, including online instruction and focused programs, to maximize the expertise of the staff
members in relation to impact on quality student learning.
A4.2. Prompt: Evaluate the process to assign staff members and provide an appropriate orientation process,
including online instruction and focused programs, to maximize the expertise of all staff members in relation
to impact on quality student learning.
Findings

Supporting Evidence

The process of assigning staff members and providing an
appropriate orientation process is adequate and undergoing
improvement. Teachers are provided a survey each fall to enter
their preferences for the following school year, included in the
survey is credentials and priority of what they would want to
be assigned. This survey is a guide used to aid in placing
teachers in the proper assignments after the master schedule is
built according to student need. Additionally, staff are
evaluated every other year to determine the need of teacher
training and support. New staff are provided training from the
district professional development center. Most PD is done at
the district office in the professional development center. We
have also brought on an outside agency to implement TEL
which is an inquiry approach to instruction as well as teaching
staff how people learn and using those strategies in the
classroom.

● Pre-Observation Goals
Sheet
● New Teacher
Orientation
● Teacher Prep Days
● Human Resources
● Course Selection
Process

Defining and Understanding Practices/Relationships
A4.3. Indicator: The school implements a clear system to communicate administrator and faculty written
policies, charts, and handbooks that define responsibilities, operational practices, decision-making
processes, and relationships of leadership and staff.
A4.3. Prompt: Evaluate the system used to communicate administrator and faculty written policies, charts,
pacing guides and handbooks that define responsibilities, operational practices, decision-making processes,
and relationships of leadership and staff. Determine the degree of clarity and understanding of these by
administration and faculty.
Findings

Supporting Evidence

There is a degree of clarity with the system used to
communicate administrator and faculty written policies,
pacing guides, etc. District Administration provides Keenan
online training and a handbook regarding policies and
procedures for staff to read and complete. Staff members must
score at the 85% & higher on all exams to complete the
training process and to validate another year. This training is
complete annually by all staff members. School
Administration communicates policies and procedure to staff
through the use of the Staff Handbook which is sent to staff
members at the beginning of the school year. It is available
online to staff via email and on the website. Upon reading the
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handbook, staff members then sign a document stating they
have received and read it. Administration also sends a digital
copy to all staff explaining their responsibilities and roles.
Staff has access to the district’s pacing guides, Haiku online.
The decision making process starts in the PRIDE and Admin
Meetings and is relayed to the Academic Senate. The
Academic Senate presents the information to their
departments. The cycle is repeated until to ensure support,
PD, and changes in the decision. Daily walkthroughs are
conducted as well as the evaluation process to monitor and
support the needs of initiatives, goals, and policies in place.
Support of Professional Development/Learning and Measurable Effect on Student Learning
A4.4. Indicator: The school effectively supports professional development/learning with time, personnel,
material, and fiscal resources to facilitate all students achieving the academic, college- and career-readiness
standards, and the schoolwide learner outcomes.
A4.4. Prompt: Determine the effectiveness of the professional development support, time and resources to
meet the needs. To what measurable effect have the professional development/ learning activities, including
coaching and mentoring, had on student learning.
Findings

Supporting Evidence

Our professional development activities are somewhat
effective and continuously improving. We have spent large
amount of resources and time on professional development for
AVID, Restorative practices, PBIS, and TEL to support the
school-wide goals of teaching and learning, multiple-tiered
systems of support, and continuous improvement. We used
our professional development days to provide Restorative
Circle training, Critical Reading 1 and 2, and TEL to meet all
teachers’ needs in their specific area. Additionally, partnered
with our feeder middle school to align goals and training for
the AVID and critical reading instructional goals. Staff
members have also been sent to UC and CSU, AP training,
CUE, Math conference, California Mathematics Council, and
California League of schools. Our district has supported the
PBIS training by taking teams of staff members through Tier
1, 2, and 3 trainings to support the implementation of PBIS
school-wide. Finally, we have spent some time and resources
trying to build our teams and collaboration systems with
trainings at RCOE.

●
●
●
●

All THS teachers participate in at least one professional
learning group to establish learning goals for their students,
align their curriculum to the state standards and frameworks,
develop pacing guides, analyze student data from state and
local tests, produce common formative and summative
assessments and determine remediation and enrichment

● Staff Development
Workshop and
Conference Agendas
● Teacher Collaboration
Meeting Agendas &
Products
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BARR MFT
PBIS Specialist
ATS Program
Restorative Justice
Circles
● BARR
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strategies for student learning. Teachers cover topics such as
differentiated instruction, developing formative assessments,
and curriculum mapping.
Professional development is offered through site, district, and
State level opportunities.

● Collaboration
Wednesdays
● Emails for grade level
learning
● TEL
● AVID
● WICOR

A4.4. Additional Online Instruction Prompt: Evaluate the processes and procedures for involving online
staff members in professional development activities that enhance the use of technology in the delivery of
instruction and support student learning.
Findings

Supporting Evidence

Supervision and Evaluation
A4.5. Indicator: The school implements effective supervision and evaluation procedures in order to promote
professional growth of staff.
A4.5. Prompt: How effective are the school’s supervision and evaluation procedures?
Findings

Supporting Evidence

The school’s supervision and evaluation procedures are
somewhat effective and continually improving. Over the
course of the year teachers work on achieving their goals and
another meeting is held prior to the end of the year with their
evaluator to review progress in meeting their “California
Standards for the Teaching Profession” goals. Tenured
teachers are formally evaluated at least every other year, while
temporary and probationary teachers are evaluated at least
once per year. Administrators frequently observe classrooms
while walking the campus and they conduct pre- and postconference meetings with teachers when completing a formal
observation. Administration has a goal to be in 10 classrooms
visits a week per administrator.

● Pre and Post
Observation Paperwork
● TalentED
● Informal walkthroughs
by Admin and Teachers

Administrators provide verbal and written feedback to the
teachers based on their observations and classroom visits. New
teachers are observed more frequently to assist with any class
management and instructional concerns. All teachers are
encouraged to observe their colleagues to glean best practices
and observe student learning.

● Emails
● Informal conferences
with teacher
● Informal walkthroughs
by Admin and Teachers

A4.5. Additional Online Instruction Prompt: How effective is the school’s supervision and evaluation
procedures in order to promote professional growth of online instructional staff, including their technological
competencies and use of technology within the curriculum, and their fulfilling requirements for quality studentteacher interaction?
Findings

Supporting Evidence
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A5.

Resources Criterion

The human, material, physical, and financial resources are sufficient and utilized effectively and appropriately
in accordance with the legal intent of the program(s) and LCAP to support students in accomplishing the
academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes.
Online Programs: iNACOL Standard G: Financial and Material Resources: A quality online program has adequate
financial and material resources to accomplish the mission of the organization. These resources are appropriately
planned for and expended using sound business practices. [iNACOL Standard G 2009]

Indicators with Prompts
Allocation Decisions and Their Impact
A5.1. Indicator: There is a relationship between the decisions about resource allocations, the school’s vision,
mission, the schoolwide learner outcomes, the critical learner needs, the district’s LCAP and the Single Plan
for Student Achievement (SPSA), the academic standards, and the college- and career-readiness standards.
The school leadership and staff are involved in the resource allocation decisions.
A5.1. Prompt: Evaluate the extent to which the resources are allocated to meet the school’s vision, mission,
the schoolwide learner outcomes, the critical learner needs, the student needs identified in the district LCAP
and the SPSA, the academic standards, and the college- and career-readiness standards. Determine the
extent to which leadership and staff are involved in the resource allocation decisions. What impact has the
process for the allocation of resources made on student learning?
Findings

Supporting Evidence

Due to the transparency of the process, we are highly effective
at the allocation of resources. School Site Council meets fivesix times a year to approve the SSP for allocation of resources.
Administration, staff, parents and students meet together
routinely to assess the plan for the students and school.

● Single School Plan
● School Site Council

Practices
A5.2. Indicator: There are processes operating in relationship to district practices for developing an annual
budget, conducting an annual audit, and at all times conducting quality business and accounting practices.
A5.2. Prompt: Evaluate the effectiveness of the school’s processes in relationship to district practices for
developing an annual budget, conducting an annual audit, and at all times conducting quality business and
accounting practices, including protections against mishandling of institutional funds. (Note: Some of this
may be more district-based than school-based.)
Findings

Supporting Evidence

Each year the district meets with principal to discuss staffing
and budgets for the upcoming school year. At the beginning
of each school year account specialist will meet with each
principal and office manager to discuss prior years budgets
and funding for the following year. Weekly and Monthly we
are given enrollment and budget reports to monitor and adjust
based on the needs. The district is supportive and helpful
when it comes to questions on spending and alignment of
budgets.
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● Fiscal Services
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Facilities
A5.3. Indicator: The school’s facilities are adequate to meet the students’ learning needs, support the
educational program (i.e., accomplish the vision, mission, and the schoolwide learner outcomes) and are
safe, functional, and well-maintained.
A5.3. Prompt: Determine the extent to which the facilities enable the school to maintain a learning
environment to meet the educational health and safety needs of students .
Findings

Supporting Evidence

The facilities are highly effective at enabling the school to
maintain a learning environment to meet the educational health
and safety needs of students. Students are provided desks and
chairs in each classroom as well as any educational materials
required by the district. Teachers are given a copy of the
Williams Act to post in classrooms. Staff has access to OSHA
and MSDS information in case the need arises.

●
●
●
●

OSHA
MSDS
Williams Act
Map of school (student
handbook)

Instructional Materials and Equipment
A5.4. Indicator: The policies and procedures for acquiring and maintaining adequate instructional materials
and equipment, such as textbooks, other printed materials, audio-visual, support technology, manipulatives,
and laboratory materials are effective.
A5.4. Prompt: Evaluate the effectiveness of the policies and procedures for acquiring and maintaining
adequate instructional materials and equipment, such as technology tools and software, the support systems
for technology, software, textbooks, other printed materials, library media resources, manipulatives, and
laboratory materials for instruction including online.
Findings

Supporting Evidence

We are effective and constantly improving the policies and
procedures for providing and maintaining adequate
instructional materials and equipment. We are in the process
of providing a class set of Chromebooks to all classrooms.
Students are provided textbooks, manipulatives, and lab
supplies from the district budget based on average district
classroom sizes. At the end of the year educational
departments are given the opportunity to submit supply
requests for the next school year.

●
●
●
●

Williams Act
RCD materials
Yearly supply orders
Class sets of
Chromebooks
● Class sets of textbooks

Well-Qualified Staff
A5.5. Indicator: Resources are available to enable the hiring, nurturing, and ongoing professional
development of a well-qualified staff for all programs such as online instruction and college and career.
A5.5. Prompt: Determine if the resources are available to hire, nurture, and provide ongoing professional
development for a well-qualified staff. Include specifics if online, IB, and/or college and career preparation
programs are in place.
Findings

Supporting Evidence

We are working on increasing our College and Career
readiness with students. Teachers are involved in teams for
ongoing collaboration purposes. One purpose for these teams
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● Master Schedule
● Staff Development
Participation Lists
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is to collect and evaluate data in order to improve instructional
practice and increase student achievement. Although in
different stages of team development, all of the core subject
area teams have bought into the concept. Most teams have
established goals based on assessment data, aligned their
curriculum to the state standards, developed pacing guides and
have common and formative assessments. Teacher groups
needing more time to establish benchmarks and common and
formative assessments have been given Professional
Development time in their day Wednesdays for 80 minutes.

● WASC Study
● PLC Wednesdays
● College and Career
pathways
● College and Career
Counselor

Over 20 members of the staff have gone to conferences to be
trained in TEL and AVID strategies. Physical Education
teachers have been in-serviced by Hemet USD personnel
concerning the administration, utilization, and reporting of the
state physical education tests and requirements for all 9th
graders.

● Staff Development
Participation Lists
● TEL
● AVID Strategies
● Physical Fitness
Training for Physical
Educators

Long-Range Planning
A5.6. Indicator: The district and school’s processes for regularly and effectively aligning the Local Control
Accountability Plan (LCAP) with site resource decisions ensures the continual availability and coordination
of appropriate funds to support students’ achievement of the critical learner needs, the academic standards,
college- and career-readiness standards, and the schoolwide learner outcomes.
A5.6. Prompt: Evaluate the effectiveness of these processes.
Findings

Supporting Evidence

There is an effective process for regularly and effectively
aligning the LCAP with site resource decisions. School Site
Council meets five-six times a year to approve the SSP for
allocation of resources. Administration, staff, parents and
students meet together routinely to assess the plan for the
students and school. Administration meets with the District to
determine school site budgets and then meets with
stakeholders to determine where the best form of support
would be. Through their decisions we have programs in place
to help ensure student successes: Intervention Saturday
School, Assets Program, BARR Program, Parent Liaison, and
PBIS Specialist.
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ACS WASC Category A. Organization: Vision and Purpose,
Governance, Leadership, Staff, and Resources:
Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in
Category A are being met.
Include comments about the degree to which these criteria impact the school’s ability to address one
or more of the identified critical learner needs (Chapter IV).
Summary (including comments about the critical learner needs)

The school staff and administration communicate with the community, parents, and each other
routinely. There are multiple ways to include members of the community to inform them of what is
done on campus. The district communicates with the administration at a regular rate and the
information given to school administration is communicated to staff and teachers at school. Staff
and administration work together and collaborate on a regular basis to help ensure the success of
the students. Due to weekly collaboration time for each department, teachers are able to identify the
needs of students that are not meeting academic/state standards and then are able to readjust APT’s,
instruction, and assessments. Mission and vision statements are currently being re-evaluated,
however, the SLO’s are still communicated to all students as to know that the standards are still in
place and are expected to be met. Communication between the Board, DO, admin, and faculty is
effective and informative. Each party knows and understands what is expected in relation to
positions and assignments.
Prioritize the strengths and areas for growth for Category A.
Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and
Resources: Areas of Strength
1. The newly implemented weekly collaboration time for the development of Professional
Learning Communities.
2. BARR Program
3. MFT to support 9th graders social, emotional, and behavioral well-being.
4. Implementation of the Alternative to Suspension, “R Room”, and restorative practices to
support student social, emotional, and behavioral needs.
5. Bilingual Parent and Community Outreach Liaison
Category A: Organization: Vision and Purpose, Governance, Leadership and Staff, and
Resources: Areas of Growth
1. Involving more parents and students in the various committees that are offered at THS.
2. Revising, as a staff and school the mission, vision, and Student Learning Outcomes.
3. Prioritize the process of collaboration time to focus on students’ progress.
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Category B: Standards-based Student Learning: Curriculum
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Category B: Standards-based Student Learning: Curriculum
Alicia Fults FOL Lead
Trish Ayotte FOL Lead
Susan Griffith
Lee Corcoran
Jody Ricks
Keri Stewart
Rose Fairbanks
Gabriel Awbrey
Melody Rondeau
Christine Miller
Anne Rizzacasa
Jeff Claborn
Malaka Mallery
Jovanny Enciso
Candace Boulais
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B1. Rigorous and Relevant Standards-Based Curriculum Criterion
All students participate in a rigorous, relevant, and coherent standards-based curriculum that
supports the achievement of the academic standards, the college- and career-readiness standards,
and the schoolwide learner outcomes. Through standards-based learning (what is taught and how it
is taught), these are accomplished.
Online Programs: iNACOL Standard J: Curriculum and Course Design: A quality online
program will have a well thought-out approach to its curriculum and course design whether it
develops its own courses and/or licenses curriculum from other educational providers. [iNACOL
Standard J, 2009]
Indicators with Prompts
Current Educational Research and Thinking
B1.1. Indicator: The school uses current educational research related to maintain a viable,
meaningful instructional program that prepares students for college, career, and life.
B1.2. Prompt: Evaluate how effective the school uses current educational research related to the
curricular areas to maintain a viable, meaningful instructional program for students.
Findings
Supporting Evidence
THS is somewhat effective training all staff in the current
educational research related to the curricular areas to maintain
a viable, meaningful instructional program for students.
The majority of teachers have been trained in the use of
focused note-taking and critical reading strategies. Teachers
continually incorporate AVID’s learning support structure of
WICOR (Writing, Inquiry, Collaboration, Organization, and
Reading to Learn) strategies into their instruction.
60% of the staff is trained in AVID strategies (different
strands).
There is a school wide focus on integrating technology into
instruction. Nineteen teachers, approximately 25%, have been
officially trained by the district as Tech-Know teachers. This
training focuses on students and teachers using technology
during instruction.
Currently, we have two cohorts of teachers, approximately
37%, participating in the National Institute for School
Leadership’s Teaching for Effective Learning (TEL) training.
Educational research is vital within the English department,
which is why 80% are trained in ERWC (expository reading
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and writing course) which is a California State University
endorsed program. All teachers have Chromebooks and a
knowledge of using tech based educational programs such as
google classroom. There are courses that are Cal State and UC
approved accreditation for English 100 and 101. AP Courses
include Language and Literature Composition that incorporates
college level writing, reading, and speaking skills.
Social Studies teachers have integrated more primary and
secondary source materials into their curriculum. The
department began working with the Stanford History Education
Group and AVID Write Path Strategies to implement critical
thinking skills and more focused writing in the classroom. AP
and Dual Enrollment courses are both being offered in our
Social Studies department.
The CTE programs on campus are conducted in classrooms
equipped to industry standards and in some cases actual
business and industry locations. Internships and partnerships
with local businesses that develop students in marketing sales
and services, health science, medical technology, and
construction.
Within the Foreign Language department all instructors
attempt to adhere to the recommendation of the American
Council on Teaching foreign language to have all students use
90% of their target language within the classroom; to develop
effective language and cultural knowledge.
The Math department is well trained in the technology usage as
well as RCD Units developed at the district level. All teachers
have Chromebooks that are used so that students may develop
their online assessment skills for the SBAC. Math department
uses strategies that align with AP Calculus and AP Statistics to
ensure student understanding in college level math courses.
The Physical Education department is 100% trained in the
administering of the California State Physical Fitness Tests on
an annual basis. The entire department is also trained in the
field of Health Mandates and First Aid and CPR.
The Science Department is in the process of developing RCD
units that align with NGSS (Next Generation Science
Standards). The science department also offer AP and Dual
Enrollment courses.
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Academic and College- and Career-Readiness Standards for Each Area
B1.2. Indicator: The school has defined academic standards and college- and career-readiness
standards for each subject area, course, and/or program
B1.2. Prompt: Determine the extent to which there are defined academic standards and collegeand career-readiness standards for each subject area, course, and/or program that meet state or
national/international standards and, where applicable, expectations within courses that meet the
UC “a-g” requirements. (This includes examination of the annual submission of course syllabus
approval to UC for all AP courses. Verify that the facility requirements for "wet labs" are met for
all lab science courses.)
Findings

Supporting Evidence

THS is highly effective in communicating the academic
standards and college- and career-readiness standards for each
subject area, course, and/or program that meet state or
national/international standards and, where applicable,
expectations within courses that meet the UC “A-G”
requirements.
Tahquitz provides all students with a vigorous, relevant, and
content standards-based educational program that is aligned
with California State Standards. The curriculum prepares
students for the Smarter Balanced state summative
assessments, California Science Tests and the California
Alternative Assessments.
After the adoption of the new California Content State
Standards (CCSS) in 2010, which are aligned with the
common core standards, the district designed CSS-aligned
Units of Instruction via a process called Rigorous Curriculum
Design (RCD). These units built through RCD by teachers,
from across the district, focus on the outcomes to ensure that
our students will be as prepared as they can be to be College
and Career Ready. The 21st Century is shaping up to demand a
kind of student and worker that is much different from
anything we have seen before. The CSS are built with student
outcomes in mind. In fact, the CSS as a continuum of learning
from K-12 will provide the learning, rigor, collaboration skills,
and critical thinking needed for our students to pursue the path
of their choice after leaving our schools.
The science department piloted implementation of NGSS
(Next Generation Science Standards) units in 2014-2015 and
began implementation in 2015-2016 and continues to further
develop and implement new units.
67

●
●
●
●
●
●
●
●
●

A-G posters
Course Catalog
AP Course Audits
Department Syllabi
RCD Units
NGSS Units
Master Schedule
CTE
College and Career
Counselor

Tahquitz High School ACS WASC/CDE Self-Study Report

THS administrators are engaged in a regular analysis of
student course needs, and courses have been developed to
meet those needs.
School administrators regularly submit and re-submit courses
for the UC/CSU A-G and NCAA requirements to strengthen
the college preparatory program.
Students, in general education classes, are enrolled in A-G
compliant courses in English, Math, History and Science and
Foreign Language. All regular, honors, AP, and dual
enrollment courses meet the criteria for A-G.
Career pathways are widely supported at THS and include the
Riverside County Career Technical Education Unit (CTE)
which offers career preparation training to high school
students who are residents of Riverside County. We currently
have 7 CTE Pathways at Tahquitz.
Congruence
B1.3. Indicator: There is congruence between the actual concepts and skills taught, the academic
standards, the college- and career-readiness standards, and the schoolwide learner outcomes.
B1.3. Prompt: Evaluate the extent to which there is congruence or consistency between the actual
concepts and skills taught, the academic standards, the college- and career-readiness standards,
and the schoolwide learner outcomes.
Findings
THS is developing a stronger level of congruence between the
standards and concepts taught within the classroom as
evidenced by continued practice of alignment and realignment
within the departments at the content level.
With the recently adopted collaboration time, departments are
developing the relationships to help strengthen the instructional
practices to increase the level of congruency and consistency
between the skills taught and the standards and schoolwide
learner outcomes. Teachers are having the conversations
necessary to improve the process.
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● Department Syllabi
● Course Catalog
● APTs
● Meeting agendas/
meeting minutes
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Integration among Disciplines
B1.4. Indicator: There is integration and alignment among academic and career technical
disciplines at the school and where applicable, integration of outsourced curriculum into the
program so that curricular integrity, reliability, and security are maintained.
B1.4. Prompt: Evaluate to what extent is there integration among disciplines and where applicable,
integration of outsourced curriculum into the program so that curricular integrity, reliability, and
security are maintained.
Findings
Currently our school wide focus is on writing across the
curriculum as well as focused note taking and critical reading
strategies in the majority of subject areas. Staff is using school
wide AVID strategies including WICOR.
Currently we are looking into grade level teams to address the
development of cross curricular lessons and projects during
our weekly collaboration time.

Supporting Evidence
● WICOR in walkthroughs

Articulation and Follow-up Studies
B1.5. Indicator: The school articulates regularly with feeder schools, local colleges and
universities, and technical schools. The school uses follow-up studies of graduates and others to
learn about the effectiveness of the curricular program.
B1.5. Prompt: Determine the extent to which the school articulates curricular programs and
expectations with its feeder schools, local colleges and universities, and technical schools. Explain
how the school uses follow-up studies of graduates and others to learn about the effectiveness of the
curricular program.
Findings
Tahquitz is in the initial stages of expanding, communication
with our feeder middle school, Rancho Viejo. We are in the
intermediate stages of aligning curriculum with our local
junior college, MSJC, with courses such as English 92, Math
90, Math 96, and dual enrollment (MSJC) in English, history
and science. CTE, internships and PLTW articulate into local
community colleges. We do not currently have consistent
collaboration with technical schools.
Our 9th grade counselor goes to the middle school and meets
with the students to explain high school requirements and help
them choose classes. This process is a week-long event that
includes A-G requirements as well as the information on
graduation requirements.
Both the middle school and high school integrate AVID
programs school-wide.
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● Freshmen orientation
● AVID interviews
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meeting with 8th
graders
● MSJC outreach
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● Course catalog
● Course syllabus
● Senior Survey
● College and Career
Counselor

Tahquitz High School ACS WASC/CDE Self-Study Report

Currently our seniors participate in a senior exit survey which
helps administration determine the overall successes on
campus. This includes information such as, are THS graduates
prepared for college, did they develop personal and
maintaining relations with staff members, did they feel safe at
school, and was their overall high school experience expectant
of their goals and needs?
Other than the senior survey we currently do not have a follow
up study to show the effectiveness of our curricular programs
from our college bound graduates.
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B2.
Access to Curriculum Criterion
All students have equal access to the school’s entire program and are provided assistance with a
personal learning plan to meet the requirements of graduation and are prepared for the pursuit of
their academic, personal, and career goals.
Online Programs: iNACOL Standard H: Equity and Access: A quality online program’s
policies and practice support students’ ability to access the program. Accommodations are
available to meet a variety of student needs. [iNACOL Standard H, 2009]
Indicators with Prompts
Variety of Programs — Full Range of Choices
B2.1. Indicator: All students are able to make appropriate choices and pursue a full range of realistic
college and career and/or other educational options. The school provides for career exploration,
preparation for postsecondary education, and pre-technical training for all students.
B2.1. Prompt: Evaluate the effectiveness of the processes to allow all students to make appropriate
choices and pursue a full range of realistic college and career and/or other educational options.
Discuss how the school ensures effective opportunities for career exploration, preparation for
postsecondary education, and pre-technical training for all students.
Findings

Supporting Evidence

THS is effective at helping students make appropriate choices
on their path to college. Tahquitz is somewhat effective at
guiding non-college bound students in their career pathways.
All students are offered the opportunity to take rigorous
classes at THS. Hemet Unified School District has an “open
access” policy. Students are encouraged to take classes that
will prepare them for college and give them the skills that they
will need in the workplace.
Hemet Unified School District paid for the SAT for all seniors,
and the PSAT/NMSQT for all juniors, and the students were
given the test on a shortened school day. The school also
provides opportunities for all juniors and sophomores to take
the ASVAB to help students determine their skills and aptitude
for certain careers. THS also holds a College Kick Off day
where seniors will have the opportunity to apply to UCs, Cal
States, and local Junior Colleges as well as complete their
FAFSA applications. Juniors and Freshman will go through
breakout sessions that address college and career goals
including a lessons on Resume Writing and writing Letters of
Introduction through CCGI. Sophomores will take the
ASVAB and all students will participate in a pep rally with a
motivational speaker and an assembly with speakers from
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various careers.
Counselors meet individually with each student. Students are
encouraged to make personal appointments with their
counselor to discuss their college and career goals.
Through yearly workshops and training, counselors maintain
an up-to-date understanding of A-G requirements and postsecondary options.
Some students, with moderate/severe disabilities, participate in
Workability during their senior year. They go out into the
community and work in businesses. This program articulates
with the district’s program (SAILS) for 18-22 year olds which
continues this training.
Students with mild/moderate disabilities receive post high
school transition services through the student's individual
transition plan which is developed through the IEP process.
We need to improve our transition services by coordinating
with outside agencies and helping students meet their
postsecondary goals.
Accessibility of All Students to Curriculum
B2.2. Indicator: A rigorous, relevant, and coherent curriculum that includes real world applications
is accessible to all students through all courses/programs offered.
B2.2. Prompt: Evaluate students’ access to a rigorous, relevant, and coherent curriculum across
all programs that includes real world applications. To what extent do the instructional practices of
teachers and other activities facilitate access and success for all students?
Findings
THS is effective at providing students access to rigorous,
relevant, and coherent curriculum with real world application.
Students, in general education classes, are enrolled in CollegePrep (CP) core classes and encouraged to take additional
rigorous courses such as honors, AP, and Dual Enrollment .
Counselors help guide students in determining the most
appropriate course selections based upon their postsecondary
goals.
Some students with IEPs are included in the general education
classrooms and are supported by the co-teaching model.
Currently, we have two sections each of English, math and
science co-teaching in 9th grade. We have one section of
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● Master Schedule
● AVID Strategies
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● Performance Tasks.
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English, and two each in geometry and history for 10th grade.
There are no co-teaching sections in 11th or 12th grade classes.
When available, aide support is provided in general education
classes. Some of the pairs of co-teachers have been working
together for 2 or more years. Two pairs are new pairs and are
just now implementing the model into their classrooms. There
are various degrees of success with the co-teaching model,
depending on the co-teachers. Co-teaching pairs need more
time to work together to develop supports for the students in the
classes.
Students with disabilities, who are enrolled in mostly general
education classes, may be enrolled in a Strategies for Success
class. This class provides opportunities to learn study and
organization skills as well as time to get help with assignments
from their general education classes.
IEP teams determine what accommodations and supports are
needed for students to be successful in the general education
classroom. Teachers are provided a copy of student’s IEP
accommodations and supports.
ELL students are in all general education, college prep classes
for core subjects. Teachers provide supports through SDAIE
strategies to these students. ELL students at levels 1-3 also
have an ELD support class to help with language acquisition
and homework.
The majority of teachers have been trained in the use of focused
note-taking and critical reading strategies. Teachers continually
incorporate AVID’s learning support structure of WICOR
(Writing, Inquiry, Collaboration, Organization, and Reading to
Learn) strategies into their instruction.
60% of staff has attended AVID trainings and/or conferences.
Over the years, Tahquitz has increased the number of course
offerings that are career-oriented with real-world application.
These programs include Project Lead the Way, Financial
Literacy, and CTE classes.
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Student-Parent-Staff Collaboration
B2.3. Indicator: Parents, students, and staff collaborate in developing and monitoring a student’s
personal learning plan and their college and career and/or other educational goals. (This includes
the evaluation of whether online instruction matches the student’s learning style.)
B2.3. Prompt: Evaluate to what extent parents, students, and staff collaborate in developing,
monitoring, and revising a student’s personal learning plan and their college and career and/or
other educational goals.
Findings
Supporting Evidence
THS staff and students effectively work together to collaborate
● Classroom registration
on developing a learning plan, and continually work to
presentations.
increase parent involvement in the process.
● One-on-One March
Madness.
Parents, students, counselors, and teachers are included in the
● MFT Groups
online course selection process. Teachers are encouraged to
● iTimes
challenge all students to take more rigorous courses: honors,
● Weekly meetings
AP, and Dual Enrollment. Students and parents are able to
● Action Plans
make appointments with their counselor to discuss issues
● AVID
related to all areas of the students’ academic, social or
emotional growth.
Ninth grade students participate in the Building Assets
Reducing Risks (BARR) program. In this program, students
are blocked and share teachers. Each student is assigned a
teacher as an advisor. The advisor tracks the student’s grades
and behavior and makes parent contact. Teachers in the
BARR blocks have common prep times to meet and discuss
students and interventions.
AVID elective teachers meet weekly with students to evaluate
their academic progress. During these weekly check-ins,
AVID elective teachers work with students to modify their
work habits in order to stay on track to attain desired academic
goals.
IEP teams meet at least annually to discuss a student’s
progress toward their college/career goals.
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Post High School Transitions
B2.4. Indicator: The school implements strategies and programs to facilitate transitions to college,
career, and other postsecondary high school options and regularly evaluates their effectiveness.
B2.4. Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transitions to
college, career, and other postsecondary high school options.
Findings

Supporting Evidence

THS is effective using strategies and programs to facilitate
transitions to college, career, and other postsecondary high
school options.
Advancement Via Individual Determination (AVID), a
program dedicated to serving potential first-generation
college-bound students has been a tremendously successful
program with 90% of the senior AVID students receiving
acceptance to a four year university, and 58% attending a four
year college or university upon graduation.
Counselors assist students and parents with the FAFSA
application. Last year, 75% of students completed the
application.
One effective program is our partnership with our local
Community College. The MSJC outreach counselor meets
with seniors twice a year to assist in accomplishing
matriculation requirements and education plans. The
articulation classes, Math 90, Math 96 and English 92 allow
students to meet prerequisites and enter into college level
courses right away. The counselor met with 200 students in
2016-2017 and will meet with all students enrolled in Math 90
and 96 and English 92 in 2017-2018.
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ACS WASC Category B. Standards-based Student Learning:
Curriculum
Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the
criteria in Category B are being met.
Include comments about the degree to which these criteria impact the school’s ability to
address one or more of the identified critical learner needs (Chapter IV).
Summary (including comments about the critical learner needs)
Tahquitz High School is implementing a common core, standards based curriculum. We are
developing a continuum of classes to meet the needs of all students. This continuum includes the
standard core classes, dual enrollment classes, AP classes, and MSJC’s curriculum aligned courses.
Students with disabilities have access to the A-G classes with supports such as co-teaching and aide
support. English learners are supported in the A-G classes with teachers using SDAIE strategies.
We also have 7 career pathways.
In order to support the standards in each area, teachers are working together during the district
provided collaboration time to develop lessons and common assessments. As we move forward, we
want to be able to have common assessments in all areas, review the results, and use the results to
drive our instruction. Teachers are using research based strategies to support learning and develop
the curriculum. Through the TEL trainings, a group of teachers are learning about the way students
learn and are starting to implement new strategies into their lessons. The majority of the staff have
been trained in implementing AVID’s WICOR strategies in all curricular areas. There is a renewed
school wide focus on these strategies and implementing technology into the curriculum. Continued
professional development will help teachers learn and implement strategies to support student
learning.
Tahquitz is highly effective at communicating with students and parents the requirements for
meeting A-G requirements and helping students to transition to local junior colleges and
universities. The counseling department meets individually with each student, at least one time
yearly, to plan their classes to meet their post high school goals. They also work with seniors to
complete college applications and the FAFSA. Our AVID program helps students develop college
readiness skills. Through the BARR program, ninth grade students are closely monitored and the
school communicates regularly with parents about students’ progress. In order to the meet the needs
of our students who are not attending college, we need to develop more transition activities and
community connections.
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Category B: Standards-based Student Learning: Curriculum: Areas of Strength
1. Academic core classes are aligned to the common-core standards and frameworks and
have been UC/CSU A-G approved, allowing students to have a rigorous curricular
experience. Rigorous Curriculum Design guides classroom instruction in Math and English
to be consistent across classrooms.
2. THS Open Access Policy allows students to take high level classes, such as advanced
placement courses and dual enrollment. Students are encouraged to take rigorous
coursework.
3. AVID strategies continue to be implemented schoolwide as the number of staff members
trained in AVID continues to increase.
4. Students have access to Mt. San Jacinto College’s curriculum aligned courses and Dual
Enrollment courses.
5. Twelfth grade English teachers utilize Expository Reading Writing Course curriculum to
prepare students for college entrance. Project Lead the Way opens a STEAM (Science
Technology Engineering Arts and Mathematics) pathway.
Category B: Standards-based Student Learning: Curriculum: Areas of Growth
1. Community outreach to facilitate post-high school transition opportunities for students not
immediately entering college.
2. Use of common assessments in all subject areas.
3. Intervention for students not meeting grade level standards.
4. Find ways to support students who are receiving D/F’s early and often similar to the
BARR program’s system.
5. Credit recovery options for college prep and non-college prep courses.

77

Tahquitz High School ACS WASC/CDE Self-Study Report

Category C: Standards-based Student Learning: Instruction
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Category C: Standards-based Student Learning: Instruction
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C1. Challenging and Relevant Learning Experiences Criterion
To achieve the academic standards, the college- and career-readiness standards, and the schoolwide
learner outcomes, all students are involved in challenging and relevant learning experiences.

Indicators with Prompts
Results of Student Observations and Examining Work
C1.1. Indicator: The students are involved in challenging and relevant work as evidenced by observations
of students working and the examination of student work.
C1.1. Prompt: Evaluate the degree to which all students are involved in challenging and relevant learning to
achieve the academic standards, the college- and career-readiness standards, and the schoolwide learner
outcomes. Include how observing students working and examining student work have informed this
understanding. Provide evidence on how the school has evaluated the degree of involvement of students
with diverse backgrounds and/or abilities and how the school has modified instruction based on these
findings.
Findings

Supporting Evidence

THS students are involved to a high degree in challenging and
relevant learning to achieve the standards set at the district,
school and classroom level.

●
Master Course List
●
Academic standards
●
College and career
Readiness standards
●
College and career
readiness activities
●
Dual Enrollment,
●
ERWC curriculum
●
IEPs/Specialized
Academic Instruction services
(SAI)
●
THS Counseling
information/reports
●
Data Team
agendas/notes
●
Student work
samples/APTs
●
AP Enrollment and
Testing
●
AVID
●
General Education
Class
●
General Education
Class with Supplemental Aids
and Services
●
General Education
Class with Related Services
●
General Education
Class with Consult and/or
Collaboration from the Special
Education Staff

Students are placed based on student/counselor interview,
student course requests or teacher recommendations,
teacher/parent input, assessments and relevant student records
such as transcripts, IEPs, SSTs, etc. THS also administers
annual Advanced Placement (AP) Student Equal Opportunity
Surveys with staff and students to evaluate and adjust the
course availability based on interests, needs and requests.
Additionally, 12th grade students receive support for various
college readiness activities including enrollment support to the
local MSJC, in their English class as well as on campus.
Student progress is discussed at least three times a month in
departments during collaboration time. Teachers work to
answer four questions: What do we want them to learn?, How
do we know if they learned it?, What do we do if they didn’t
learn it?, and How do we address the higher and lower
students?. Adjustments are made as needed to increase
positive outcomes and to provide additional supports or
instruction and resources for all students to make academic
gains.
Every student at THS has open access to the variety of
challenging courses offered and are encouraged to enroll in
these rigorous classes. Counselors work with teachers to
identify students that would benefit from advanced courses and
programs such as honors, AP classes, and Dual Enrollment.
80

Tahquitz High School ACS WASC/CDE Self-Study Report

There is a continuum of course offers available to SPED
students which include, mainstreamed general education
classes without support, mainstreamed general education
classes with instructional aide support, general education
classes with co-teach support, and pull out specialized
academic instruction classes that focus on the essential
standards. SPED students in mainstreamed classes are also
placed in Strategies for Success classes to provide instructional
support as well as support students with homework and tests.
English Language Learners are mainstreamed in general
education English courses along with an English Language
Development support class.

●
General Education
Class with Specialized
Academic Instruction in class
●
General Education
Class with Specialized
Academic Instruction in a
separate class
●
Separate Classroom
with Specialized Academic
Instruction for majority of day
●
Separate Classroom
with Specialized Academic
Instruction for majority of day
utilizing alternate curriculum
standards

Student Understanding of Learning Expectations
C1.2. Indicator: The students understand the standards/expected performance levels for each area of study.
C1.2. Prompt: Examine and evaluate the extent to which students understand the standards/expected
performance levels that they must achieve to demonstrate proficiency .
Findings

Supporting Evidence

THS students understand the standards/expected performance
levels they must achieve to demonstrate proficiency to a high
degree through the use of course syllabi, essential questions,
and A-G requirements posted in every classroom on campus,
academic standards and College and Career Readiness
standards.
THS also uses the Positive Behavioral Interventions and
Supports (PBIS) model to teach students the proper behavior
expectations in the classroom.
AVID strategies are also used across the campus to support the
standards and expected performance levels for students.
WICOR (writing, inquiry, collaboration, organization, and
reading) is used in every classroom to help students understand
and achieve mastery of the standards and expected
performance levels.
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Differentiation of Instruction
C1.3. Indicator: The school’s instructional staff members differentiate instruction, including integrating
multimedia and technology, and evaluate its impact on student learning.
C1.3. Prompt: Determine how effectively instructional staff members differentiate instruction, such as
integrating multimedia and technology, to address student needs. Evaluate the impact of this on student
learning..
Findings

Supporting Evidence

THS staff is somewhat effective at differentiating instruction to
meet the needs of all students.
THS Staff is in the process of developing collaboration time that
will help them to evaluate the impact of these various instructional
practices on student learning. Through the Professional Learning
Communities model teachers determine what the students need to
learn, if they learned it, and what to do if they did not learn it.
Through this process, teachers will be able to determine the
effectiveness of the instructional practices and be able to make
any changes they feel are necessary to improve instruction.
Collaboration time supports the development of common
formative assessments, authentic performance tasks, and rubrics
to be used in each grade level to assess student learning and guide
instructional planning and modifications.
THS Staff uses technology in many different ways to help
differentiate instruction such as Google Classroom, Power School
Learning, NewsELA, Read 180, English 3D, and quiz sites such
as Kahoot. Many teachers have students submit assignments
through google classroom and Power School Learning
classrooms. Teachers in the English and Social Studies
departments use NewsELA to teach critical reading strategies and
to give students the ability to work with the text at different grade
level reading difficulties.
The math department uses
PowerSchool Learning for assessments as well as assignments.
Special education teachers co-teach with general education
teachers in order to help differentiate instruction for all learners.
This model supports both special education and general
education students and provides access to special education
students in the least restrictive environment.
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C2.

Student Engagement Criterion

All teachers use a variety of strategies and resources, including technology and experiences beyond the
textbook and the classroom that actively engage students, emphasize higher order thinking skills, and help
them succeed at high levels.
Online Programs: iNACOL Standard K: Instruction: A quality online program takes a comprehensive and integrated
approach to ensuring excellent online teaching for its students. This process begins with promising practices but is
equally committed to continuous improvement and adaptation to student learning needs through professional
development. [iNACOL Standard K, 2009]

Indicators with Prompts
Current Knowledge
C2.1. Indicator: Teachers are current in the instructional content taught and research-based instructional
methodology, including the integrated use of multimedia and technology.
C2.1. Prompt: Evaluate the extent to which teachers effectively use a variety of strategies including
multimedia and other technology in the delivery of the curriculum.
Findings

Supporting Evidence

THS teachers are somewhat effective at using a variety of
strategies in the delivery of the curriculum.
THS staff uses technology in a variety of different ways in the
delivery of the curriculum. Google Classroom and Power
School Learning are utilized to communicate with students
about assignments, notes, tests, and projects. These programs
also help students remain organized and up to date with the
class. Teachers use computer based programs such as,
NewsELA and Read 180, to teach critical reading and support
academic growth across all content areas. Approximately 50%
of teachers have a Chromebook cart in their classroom to assist
with the use of technology in the delivery of the curriculum.
There is a school-wide focus on the integration of AVID critical
reading strategies and focus notes that started with the informal
training of all teachers during the professional development
days at beginning of the school year. However, 60% of teachers
have been formally trained in AVID strategies such as critical
reading, focus notes, content tutorials, and content write path
strategies. An additional 24% of teachers were trained in
Critical Reading strategies during our October professional
development days. Furthermore, THS is currently in the process
of implementing a peer teacher mentoring system where the nine
AVID site team members mentor four teachers from their
discipline in the use of effective AVID strategies.
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Currently, we have two cohorts of teachers, approximately
32%, participating in the National Institute for School
Leadership (NISL) Teaching for Effective Learning (TEL)
training. This training teaches instructional strategies that
focus on addressing students’ preconceptions, increasing
students’ factual knowledge, and metacognition (teaching
students how to think about their thinking through teacher
questioning).
Teachers attend the CUE Conference in order to remain current
on effective uses of technology for delivering instruction.
Teachers as Coaches
C2.2. Indicator: Teachers facilitate learning as coaches to engage all students.
C2.2. Prompt: Evaluate and comment on the extent to which teachers use coaching strategies to facilitate
learning for all students. Provide examples such as equitable questioning strategies, guided and independent
practice, project-based learning, and other non-didactic techniques to engage students in their own learning.
Findings

Supporting Evidence

THS teachers are in the initial stages of using coaching
strategies to facilitate learning for all students.
THS teachers are meeting up to three times a month to develop
effective coaching strategies to facilitate learning for all
students. Through the collaboration process, teachers will be
able to examine student work and develop best practices for
using instructional coaching strategies to help support student
achievement. This is also occurring through the TEL trainings
which supports student centered learning and the delivery of
instruction through project based learning and questioning.
Through questioning and prompting, teachers become the
facilitator while students are encouraged and directed in
becoming metacognitive in their own learning process.
The co-teaching model used in math, English, science, and
social studies provides teachers with coaching opportunities.
It allows teachers to have more flexibility in their classrooms
to help with guided practice and project-based learning.
Having two teachers in the room gives students more
opportunities for support in their learning.
Several teachers in the English department use equity sticks or
cards to call on students so that all students have the
opportunity to give input. Teachers model an assignment, do it
as a whole class and pair share during this process; the activity
may then be practiced with a partner before the assignment is
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● Co-teachers
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accomplished individually. Projects range from formal essays
to power points where Costa’s Levels of Thinking are
incorporated.
Performance task assessments in English provide a closing
assignment that encompass the focus of the unit whether it be
characterization, theme, or plot. The formal essay, dioramas,
power points, even puppet shows are used to show mastery of
a standard. The use of student directed Socratic Seminars and
Philosophical Chairs allows students to take control of their
own learning while the teachers take the role of
facilitator/coach.
The entire math department utilizes guided practice notebooks
to support students in guided and independent practice. The
notebooks are all set up with the use of Cornell Notes for
students to create questions based off of their notes. These
teachers also utilize performance tasks to relate math concepts
to real life situations. The math department also uses the
interactive whiteboards to engage students in the learning
process.
Some teachers in the Science department are using interactive
notebooks also.
Examination of Student Work
C2.3. Indicator: Students demonstrate that they can apply acquired knowledge and skills at higher cognitive
levels to extend learning opportunities.
C2.3. Prompt: Evaluate the extent to which students demonstrate a) that they are able to organize, access
and apply knowledge they already have acquired; b) that they have the academic tools to gather and create
knowledge and c) that they have opportunities to use these tools to research, inquire, discover, and invent
knowledge on their own and communicate this.
Findings

Supporting Evidence

THS students are somewhat effective at demonstrating that they
are able to organize, access and apply knowledge they already
have acquired.
THS students demonstrate that they are able to organize,
access and apply knowledge by effectively using Focused
Notes, writing higher level thinking questions, summarizing
major points, critically analyzing an article through annotation,
and using the acquired insight and knowledge to write a
critical essay on the given subject. The guided practice math
notebooks are the primary academic source for students to
organize their information.
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THS students are somewhat effective at demonstrating they
have the academic tools to gather and create knowledge
through their success on authentic performance task in math,
English, and science, and through their ability to complete
concept maps and primary source document analysis in social
studies.
THS students have opportunities to use these tools to research,
inquire, discover, and invent knowledge on their own and
communicate this through the widespread use of authentic
performance tasks and project based learning methodologies,
and a strong AVID focus. They also apply these tools in their
Project Lead the Way classes and the other CTE pathways.
C2.4. Indicator: Students demonstrate higher level thinking and problem solving skills within a variety of
instructional settings.
C2.4. Prompt: Evaluate and provide evidence on how well the representative samples of student work
demonstrate that students are able to think, reason, and problem solve in group and individual activities,
projects, discussions and debates, and inquiries related to investigation.
Findings

Supporting Evidence

Evaluate and provide evidence on how well the representative
samples of student work demonstrate that students are able to
think, reason, and problem solve in group and individual
activities, projects, discussions and debates, and inquiries
related to investigation.
THS students have a wide range of opportunities in which to
provide evidence of their critical thinking and reasoning skills
due to a widespread use of assessments, authentic performance
tasks, and AVID learning strategies.

● Task projects, online
APT’s
● PLTW student projects
● VAPA Evidence
Concert programs
● Photos of gallery
openings
● Acting Class Showcase
programs

C2.5. Indicator: Students use technology to support their learning.
C2.5. Prompt: Evaluate the extent to which representative samples of student work demonstrate that
students use technology to assist them in achieving the academic standards and the schoolwide learner
outcomes.
Findings

Supporting Evidence

THS students are able to effectively utilize technology to assist
them in achieving the academic standards and schoolwide
learner outcomes at a reasonable level.
Students use google docs (Google Classroom) or Microsoft
word, Storybird. PowerPoint, Quizlet, Newsela, Desmos,
Geogebra, graphing calculators and Power School Learning on
a regular basis in all core areas. They also use technology to
complete their projects in CTE and Project Lead the Way.
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C2.6. Indicator: Students use a variety of materials and resources beyond the textbook.
C2.6. Prompt: Evaluate the extent to which representative samples of student work demonstrate student
use of materials and resources beyond the textbook; availability of and opportunities to access data-based,
original source documents and computer information networks; and experiences, activities and resources
which link students to the real world.
Findings

Supporting Evidence

The majority of our teachers provide a wide range of materials
and resources beyond the textbook for our students, often in
the form of units that are assessed through authentic
performance tasks, project based learning opportunities, and
other real world learning activities.
Students are given online APTs as well as online tests.
Chrome books and computer labs are available all over
campus for teachers to give students the opportunity to explore
topics beyond the classroom and the textbook. Students use
Newsela and Stanford History Education Group resources in
English and Social Studies classes to be able to gain a deeper
understanding of materials presented in the texts.

●
●
●
●
●
●
●
●

PLTW student work
Calculator student work
Choral octavos
Math Notebooks
Scene books & scripts
Google Docs
Google Slideshows
Google Drawings

THS Choir students use choral octavos and online learning
resources. THS Drama uses scene & monologue books, online
resources for scene work and theatre games.
Real World Experiences
C2.7. Indicator: All students have access to and are engaged in career preparation activities.
C2.7. Prompt: Evaluate the degree of and the effectiveness of student access to career awareness,
exploration and preparation that may include such activities such as job shadowing, internships,
apprenticeship programs, regional occupational programs, career academy programs, on-the-job training
programs, community projects and other real world experiences that have postsecondary implications.
Findings

Supporting Evidence

THS is somewhat effective in providing student access to
career awareness, exploration, and preparation.
THS holds a College Kickoff day to help raise students’
awareness of college and career readiness. During this day
students are given opportunities to hear different career
speakers and fill out college applications for Cal States and
UCs, as well as the local junior colleges.
AVID Students are able to attend college field trips and hear
guest speakers.
CTE holds a business summit every year where students have
the ability to listen to different career speakers and learn about
possible career paths. CTE Business students are able to work
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internships with local businesses.
C2.7. Additional Online Instruction Prompt: Evaluate the effectiveness of opportunities within online
instruction for real world experiences and applications for the students.
Findings

Supporting Evidence
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ACS WASC Category C. Standards-based Student Learning:
Instruction: Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in
Category C are being met.
Include comments about the degree to which these criteria impact the school’s ability to address one
or more of the identified critical learner needs (Chapter IV).
Summary (including comments about the critical learner needs)

In general, we are proud of the instructional capabilities of our teaching staff. We believe that there
is ample evidence that we are following instructional best practices, have widely engendered a
student centered, project based instructional focus, and are actively striving toward an instructional
approach that facilitates our students gaining essential 21st century cognitive skills. We see that
most critical student learning needs that we should address center around access to technology and
the thinking skills that the academic use of technology fosters.
Prioritize the strengths and areas for growth for Category C.
Category C: Standards-based Student Learning: Instruction: Areas of Strength
1. THS instructional staff are very knowledgeable in their content areas and are continually
growing in our application of the latest evidence based instructional methodologies and
best practices due to effective professional development. (AVID, TEL, Techknow, District
RCD for math/ELA/Science).
2. THS students are engaged in challenging academic work that provides them with the
cognitive skills and academic skills they need, related to their postsecondary goals, and
prepares them for success after they leave THS (CTE, AP, DE).
3. Promoting 21st century skills by increasing student accessibility to technology on campus,
with the goal of having a chrome cart in every classroom.
Category C: Standards-based Student Learning: Instruction: Areas of Growth
1. Consistent focus on WICOR strategies including critical reading, writing, focus notes
taking, etc.
2. Focus instruction on TEL strategies including an inquiry approach to how people learn.
3. Differentiation of instructional practices to better match the student's learning needs.
4. Increase higher level thinking, reasoning, and problem solving skills.
5. Increase postsecondary, real world, career and college activities and experiences, for all
students.
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Category D: Standards-based Student Learning: Assessment and
Accountability
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D1. Using Assessment to Analyze and Report Student Progress Criterion
The school staff uses a professionally acceptable assessment process to collect, disaggregate, analyze, and
report student performance data to the school staff, students, parents, and other stakeholders.

Indicators with Prompts
Professionally Acceptable Assessment Process
D1.1. Indicator: The school uses effective assessment processes to collect, disaggregate, and analyze
student performance data.
D1.1. Prompt: Evaluate the effectiveness of the school’s assessment processes. This would include the
collection of data from state, national and local sources; the disaggregation of data for ethnic groups,
socioeconomic status, and students with disabilities; and the analysis of performance that provides feedback
as to how students are meeting the expectations of the academic standards (including Common Core) and
the schoolwide learner outcomes.
Findings

Supporting Evidence

THS has a somewhat effective assessment process.
The SBAC will be administered to 11th grade students in ELA
and Mathematics (the EAP is also part of this exam). The data
is being used to develop a baseline for data collection.
Teachers have access to student scores in AERIES to analyze
student performance. Additionally, CAST is being
administered to 10th grade students.
The Special Education department and School Psychologist
assess and analyze the annual goals and objectives and norm
referenced assessments. In depth analysis of test results
(emotional, academic, social economic and psychological) is
done and shared with parents and stakeholders.
The staff at THS strongly encourages students to participate in
the multiple testing opportunities available on campus. The
PSAT and SAT are all hosted at THS during a school day
testing administration. All students are encouraged and given
access to the exams. The Preliminary Scholastic Aptitude Test
(PSAT) is available to all 9th, 10th and 11th grade students at
no charge. PSAT scores are filtered through AP Potential and
are also used to determine which AP classes our students might
be successful in, allowing us to offer courses in which students
have the highest potential of success. The SAT is offered to all
12th grade students.
Another assessment given to students is the English Language
Proficiency Assessments for California (ELPAC). The ELPAC
is given on an annual basis to English Language Learners and
helps students to be properly placed in their classes. THS also
administers California Physical Fitness Tests each year to all
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ninth grade students and those tenth graders that did not pass
the test in previous years, in Physical Education classes.
Results from each of these standardized tests come to the
school campus in the form of school reports. Results from
these exams are shared with the students and parents.
We are in the process of having departments develop common
formative and/or summative assessments to be used so that
results can be discussed among colleagues and best practices
can be established.
Monitoring and Reporting Student Progress
D1.2. Indicator: The school informs and creates understanding through effective processes in order to keep
district, board, parents, and the business and industry community informed about student progress toward
achieving the academic standards, the college- and career-readiness standards, and the schoolwide learner
outcomes.
D1.2. Prompt: Evaluate the effectiveness of the processes that inform and create understanding of the
appropriate stakeholders (governing board members, teachers, students, parents, business/industry
community) about student achievement of the academic standards, the college- and career-readiness
standards, and the schoolwide learner outcomes.
Findings

Supporting Evidence

THS is somewhat effective in communicating information
about student progress toward achieving the academic
standards, the college- and career-readiness standards, and the
schoolwide learner outcomes with the district, board, parents,
and the business and industry community through a variety of
methods.
THS uses a variety of professionally acceptable assessments
to collect, disaggregate, analyze and report student
performance data to parents and other shareholders of the
community. State test results are mailed home to parents and
are also available on the Aeries Parent Portal. Parents are
notified regularly about upcoming state assessments with
letters, digital flyers/emails, phone calls, social media and
Q/A documents.
Teachers and counselors use AERIES Software to help collect
and disaggregate student data. Student’s attendance records
and progress reports are available to parents through the
AERIES Parent Portal. If parents do not have electronic
access at home, then they have access at the Parent Center in
the office. Students and parents have access to grade reports,
test scores, and individual records. Through AERIES
software, THS is also able to provide grade printouts to
parents every six weeks (triad), however, parents are able to
access student grades 24/7 through AERIES.NET to keep
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abreast of their student’s progress in every class; this helps to
give students, parents, teachers, counselors and all
shareholders an accurate snapshot of the progress being made
in the classroom. Additionally, all parents receive a school
calendar in their student’s registration packet to inform them
of the grade reporting dates.
Parents, teachers, counselors, students and other appropriate
stakeholders are notified of the accommodations for students
with disabilities and each stakeholder responds appropriately
according to their position.
Monitoring of Student Growth
D1.3. Indicator: The school has an effective system to determine and monitor all students’ growth and
progress toward meeting the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes, including a sound basis upon which students’ grades are determined and
monitored.
D1.3. Prompt: Evaluate the effectiveness of the system used to determine and monitor the growth and
progress of all students toward meeting the academic standards, the college- and career-readiness
standards, and the schoolwide learner outcomes, including the basis for which students’ grades, their growth,
and performance levels are determined.
Findings

THS is somewhat effective in the monitoring of student
academic growth. Over the past several years we have
introduced new programs and procedures to improve our
effectiveness in this area, but we plan to continue to monitor
our effectiveness and make changes as needed.
Students’ progress on meeting A-G requirements is
monitored through AERIES and counselors evaluating
individual transcripts. A-G, CTE and college- and careerreadiness presentations by THS counselors are done in
classrooms as well as one on one meetings with students to
create an individualized plan.
ASVAB testing is given to students to show strengths and
potential careers in the military. DOD staff come back and
discuss ASVAB results with students.
Standards aligned curriculum developed as part of the RCD
process leads to assessment of student knowledge through
Authentic Performance Tasks (APTs), formative
assignments/quizzes, and summative assessments. Common
formative assessments and rubrics are also being developed
and/or improved in all core subject areas during the
collaboration time.
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SPED uses annual and triennial assessments and IEP
meetings and monitor student progress in academics,
behavior, and social and transition
D1.3. Additional Online Instruction Prompts: Evaluate the effectiveness for determining if a student is
prepared to advance to the next unit, course, or grade level. Evaluate how course mastery is determined and
evaluate the “steps” or “gates” that are in place to prevent students from proceeding to the next unit if mastery
has not been demonstrated.
Evaluate the effectiveness of the procedures for grading student work whether it is done electronically or
individually by the teachers.
Evaluate how teachers ensure academic integrity and determine students are doing their own work in the
online environment. Comment on the degree to which the results for state-mandated assessments and the
high school exit exam are used in decisions about student achievement and advancement and improving the
instructional program.
Findings

Supporting Evidence
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D2. Using Assessment to Monitor and Modify Learning in the Classroom Criterion
Teachers employ a variety of appropriate formative and summative assessment strategies to evaluate
student learning. Students and teachers use these findings to modify the learning/teaching practices to
improve student learning.
Online Programs: iNACOL Standard L: Assessment of Student Performance: A quality online program values
student academic performance and takes a comprehensive, integrated approach to measuring student achievement.
This includes use of multiple assessment measures and strategies that align closely to both program and learner
objectives, with timely, relevant feedback to all stakeholders. [iNACOL Standard L, 2009]

Indicators with Prompts
Appropriate Assessment Strategies
D2.1. Indicator: Teachers consistently use appropriate formative and summative strategies to measure
student progress and guide classroom instruction.
D2.1. Prompt: Evaluate the effectiveness, the appropriateness and the frequency of the assessment
strategies, especially student work, based on the programmatic goals and standards to determine student
achievement.
Findings

Supporting Evidence

THS is effective at the use of assessment strategies to
determine student achievement. THS has established weekly
collaboration time during which teachers discuss instructional
strategies, student performance (as evidenced by formative
and summative data) and methods that can be used to increase
student performance. The assessments are used to determine
if the students learned what was expected, and what the
response will be if they did not learn it. All core departments
are in different stages of this process as well as
determining/creating common formative assessments (CFAs).
Some of the assessment strategies being used are
communication of standards, learning targets and use of
rubrics, inquiry based projects and pre-assessments, quizzes
and tests, as well as APT’s (authentic performance tasks).

● APTs
● Common Formative
Assessments (CFAs)
● RCD Curriculum
● Illuminate
● PowerSchool
● WICOR activities
● Socratic seminars
● Questioning strategies
● School wide Cornell
notes with common
rubric

D2.1. Additional Online Instruction Prompts: Evaluate the use of student work and other online
assessments (formative and summative) that demonstrate student achievement of academic standards and
the schoolwide learner outcomes.
Findings

Supporting Evidence
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Demonstration of Student Achievement
D2.2. Indicator: Teachers use the analysis of assessments to guide, modify and adjust curricular and
instructional approaches.
D2.2. Prompt: Examine the effectiveness of the processes used by professional staff to use formative and
summative assessments to guide, modify and adjust curricular and instructional approaches. This includes
how professional learning communities and subject matter teams collaborate to collect, analyze, and use
assessment data for the basis of curricular and instructional decisions.
Findings

Supporting Evidence

THS is somewhat effective at using formative and summative
assessments to guide, modify and adjust curricular and
instructional approaches.

● Meeting
agendas/minutes

With the addition of weekly collaboration time, THS staff are
continuously working to improve the use of collaboration time
to discuss student progress, strategies, and learning outcomes
at the site and district levels. Adjustments are made regularly
to further enhance student learning. The professional learning
communities model is being used school wide, and
departments meet and discuss four questions which are:
1. What do we want the students to learn? 2. How will we
know if they learned it? 3. What will we do if they did not
learn it? 4. How will we address the advanced learners?

Student Feedback
D2.3. Indicator: Student feedback is an important part of monitoring student and classroom progress over
time based on the academic standards, the college- and career-readiness standards, and the schoolwide
learner outcomes. Interviews and dialogue with representative students inform the degree to which learning
experiences are understood and relevant in preparing students for college, career, and life.
D2.3. Prompt: Using interviews and dialogue with students, evaluate the extent to which students understand
the expected level of performance based on the standards and the schoolwide learner outcomes in relation
to preparation for college, career, and life. Evaluate the effectiveness of the student-teacher interaction and
monitoring of student progress based on student feedback.
Findings

Supporting Evidence

THS teachers and staff effectively communicate with students
regarding expected levels of performance and college and
career readiness, but are not effectively communicating the
schoolwide learner outcomes.
The communication occurs through student/teacher
conferences (even when brief), one-on-one meetings with
students and counselors, and transparency of grading within
departments. The BARR program provides opportunities for
our 9th graders to seek counseling and extra support from
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teachers. BARR teachers monitor a collective group of
students/advisees during their first year in high school, helping
to guide and monitor their progress and provide feedback as
necessary. BARR teachers also monitor students’ progress by
communicating with other teachers.
The Special Education department also discusses career
pathways with their students. Career goals are established to
help these students pursue these goals.
When asking students the schoolwide learner outcomes, they
are familiar with the acronym of PRIDE, but are not aware of
what it means or that it represents the schoolwide learner
outcomes.
Students feel that teachers and counselors communicated the
importance of college and career readiness throughout their
high school careers.
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D3. Using Assessment to Monitor and Modify the Program Schoolwide Criterion
The school, with the support of the district and community, has an assessment and monitoring system to
determine student progress toward achievement of the academic standards, the college- and careerreadiness standards, and the schoolwide learner outcomes. The system drives the school’s program to
continually improve and to allocate resources to effectively meet student needs.
Online Programs: iNACOL Standard R: Program Evaluation: A quality online program recognizes the value of
program evaluation. Program evaluation is both internal and external and informs all processes that effect teaching
and learning. Internal evaluations often are more informal in nature and may provide immediate feedback on a targeted
area of inquiry. External program evaluations typically look at the entire program from an objective perspective that
will bring additional credibility to the results. [iNACOL Standard R, 2009]

Online Programs: iNACOL Standard S: Program Improvement: A quality online program establishes a culture of
continual program improvement. Improvement planning focuses on using program evaluations, research, and
promising practices to improve student performance and organizational effectiveness. It fosters continuous
improvement across all aspects of the organization and ensures the program is focused on accomplishing its mission
and vision. [iNACOL Standard S, 2009]

Indicators with Prompts
Schoolwide Assessment and Monitoring Process
D3.1. Indicator: The following stakeholders are involved in the assessment and monitoring process of
student progress: district, board, staff, students, parents, and the business and industry community.
D3.1. Prompt: Evaluate the impact of stakeholder involvement in assessing and monitoring student progress.
Include district, board, staff, students, parents, and the business and industry community.
Findings

Supporting Evidence

THS is approaching effectiveness involving stakeholders in
assessing and monitoring student progress. THS has Aeries
for students and parents to have access to grades at all times,
but this does not involve district, board, or the business and
industry community.

●
●
●
●

Aeries
CTE Pathways
SBAC Results
Collaboration Minutes

PTSA and school site council are opportunities for parents and
community members to get involved in monitoring student
progress, but these organizations are not being used to their
potential currently.
District Coaches are involved in assessing student progress in
some departments on campus. SBAC Testing is also a way for
the district and district coaches to have input in the assessing
and monitoring of student progress.
Some CTE Pathways work with community businesses to help
students progress and achieve success as does the Workability
program for special education students.
D3.1. Additional Online Instruction Prompt: Evaluate how the school ensures that all online students have
access to state-mandated tests and that results are reported to all stakeholders.
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Findings

Supporting Evidence

Curriculum-Embedded Assessments
D3.2. Indicator: The school regularly examines and analyzes standards-based curriculum-embedded and
standardized assessments for English language and mathematics in all subject areas.
D3.2. Prompt: Evaluate the effectiveness of how the entire school examines and analyzes standards-based
curriculum-embedded as well as other standardized assessments (Smarter Balanced, SAT, ACT, EAP,
others) for English language and mathematics. Include how this assessment data is collected, analyzed, and
used as the basis to make decisions and changes in the curricular and instructional approaches. Comment
on how this process impacts the instruction of second language learners by modifying the teaching and
learning process.
Findings

Supporting Evidence

THS is somewhat effective in having the entire school
examine and analyze standardized assessments such as the
SBAC and EAP.

● Collaboration Meetings
● EAP results

Math uses curriculum-embedded assessments to drive
instruction and re-teaching of students. Currently the math
department does not use other standardized test scores to
guide their curriculum.
EAP results are used for senior English placement. After
reviewing the English SBAC results, strategies were changed
to include NEWSELA along with more critical reading tasks
so that learning would be more in line with what is expected
on the SBAC.
Schoolwide Modifications Based on Assessment Results
D3.3. Indicator: The school uses assessment results to make changes in the school program, professional
development activities, and resource allocations demonstrating a results-driven continuous process.
D3.3. Prompt: Comment on the overall effectiveness of how assessment results have caused changes in
the school program, professional development activities, and/or resource allocations, demonstrating a
results-driven continuous process. Examine examples and comment on the overall effectiveness of changes
in the online opportunities, professional development of the staff, and the resource allocations to support
student achievement and their needs.
Findings

Supporting Evidence

THS is somewhat effective in using assessment results to
change school programs and professional development,
demonstrating a results-driven continuous process.
Collaboration time is being used and developed to help THS
improve in this area. Using the Professional Learning
Community model, teachers are working to create common
formative assessments, and then to use those results to help
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drive instruction and develop instructional best practices by
department. As this process is developed, it will be expanded
to include the SBAC and SAT results to continue to improve
instructional practices.
D3.4. Indicator: The school periodically assesses its curriculum and instruction review and evaluation
processes.
D3.4. Prompt: Evaluate the process that the school utilizes to review and assess the effectiveness of each
program area, including graduation requirements, credits, course completion, and homework and grading
policies, to ensure student needs are met through a challenging, coherent, and relevant curriculum.
Findings

Supporting Evidence

THS is effective at reviewing and assessing the effectiveness
of school programs.

● Syllabus
● Meeting minutes from
collaborative time

Wednesday late start collaboration time is used for teachers to
review the effectiveness of school programs. Each department
breaks into grade/ course level teams. Teams review, discuss,
and develop curriculum, common assessments, and common
grading practices. Additionally, teachers bring in student work
samples to discuss student mastery and needs for re-teaching
and re-teaching strategies. Informal collaboration between
teachers and departments also occur on a regular basis.
Math department discusses grading policies and each level of
math is different but appropriate for their level. Social Studies
uses a common grading scale throughout the department.
D3.5. Indicator: The school employs security systems that maintain the integrity of the assessment process.
D3.5. Prompt: Evaluate the selection of and the use of proctors, the security systems for test documents,
and the means to maintain the integrity of the assessments.
Findings

Supporting Evidence

THS is highly effective at maintaining the security of
assessments.
All staff proctors have at least one day training per
requirement of the CAASPP.
Testing materials are kept locked and materials are distributed
to proctors who are required to complete security protocols
and return testing materials promptly at the conclusion of the
exams.
Teachers proctor their own students during testing as much as
possible, so that students have a greater sense of accountability
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during the testing.
Turnitin.com is available to staff to monitor and avoid student
plagiarism.
Teachers have access to SynchronEyes and Go Guardian to
monitor students during online assessments.
Other methods that are sometimes used to help ensure security
of assessments are multiple versions of assessments, cell
phone security, and teacher physical proximity to those
testing.
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ACS WASC Category D. Standards-based Student Learning:
Assessment and Accountability: Summary, Strengths, and
Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in
Category D are being met.
Include comments about the degree to which these criteria impact the school’s ability to address one
or more of the identified critical learner needs (Chapter IV).
Summary (including comments about the critical learner needs)

Overall, THS is somewhat effective in meeting the criteria in Category D. THS needs to continue
to improve their use of data to drive instructional practices. We also need to continue to refine our
common assessments so they results can be effectively used to create instructional best practices
and continue to improve our students’ academic success. We also need to build on our strengths of
giving students a variety of ways to be assessed, and the use of more formative assessments to create
a more student centered achievement focus.
Prioritize the strengths and areas for growth for Category D.
Category D: Standards-based Student Learning: Assessment and Accountability: Areas of
Strength
1. Multiple Opportunities for students to be assessed in a variety of ways.
2. Common Authentic Performance Tasks in the Math and English departments.
3. Weekly collaboration time allotted to review data and improve instruction.
Category D: Standards-based Student Learning: Assessment and Accountability: Areas of
Growth
1. Have better application for the ongoing use of data to drive instruction.
2. Continue to build capacity within the Departments through collaboration and open
dialogue about how to best serve our students as a team.
3. Develop common formative assessments in all core content areas.
4. Use of collaboration time to review assessments to inform effectiveness of instruction,
student progress toward the standards, and to adjust instructional practices.
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Category E: School Culture and Support for Student Personal and
Academic Growth
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E1. Parent and Community Engagement Criterion
The school leadership employs a wide range of strategies to encourage family, business, industry, and
community involvement, especially with the learning/teaching process.
Online Programs: iNACOL Standard Q: Parents/Guardians: In a quality online program, parents and guardians
play an integral part in their student’s educational life. They work as a team with faculty, administrators, guidance
services, and organizational support to ensure a quality educational experience for their students. [iNACOL Standard
Q, 2009]

Indicators with Prompts
Regular Parent Involvement
E1.1. Indicator: The school implements strategies and processes for the regular involvement of all
stakeholder support groups in the learning and teaching process, including parents of non-English speaking,
special needs and online students.
E1.1. Prompt: Evaluate the strategies and processes for the regular involvement of the family, business,
industry, and the community, including being active partners in the learning/teaching process. Comment on
the effectiveness of involving parents of non-English speaking, special needs and online students.
Findings

Supporting Evidence

THS has effective strategies and programs in place to
encourage regular involvement of the family, business,
industry, and the community, including being active members
in the learning and teaching process. Programs include:
PTSA, School Site Council, and ELAC. THS also reaches out
to the community for sponsorship and participation in school
events such as the the First Annual Night Pep Rally held this
year before the first football game, where local businesses
were invited to set up booths for parents and students to enjoy
during and after the rally.
THS also uses social media, such as Facebook, Twitter, and
Remind, to keep parents informed and encourage involvement
in school activities.
Freshman and their parents are welcomed to THS during
freshman orientation, where they are introduced to Tahquitz
and everything our school has to offer.
THS also holds an Athletic Information Night where parents
and community members come and are introduced to coaches
and all the opportunities for their students to be involved in
athletics on campus. They are also informed of the NCAA
requirements and the process for their student athlete to go
through to be NCAA compliant.
THS employs a parent liaison whose main responsibility is to
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reach out to parents’ community businesses and provide them
with information and opportunities for involvement at THS.
In 2017, THS hosted the first Parent Institute for Quality
Education (PIQE), where over 40 ELL parents participated in
the 9 week course.
Parent project is offered every year to English and NonEnglish speaking parents.
Use of Community Resources
E1.2. Indicator: The school uses community resources to support student learning.
E1.2. Prompt: Evaluate to what extent the school solicits and employs business and community
resources to support and extend learning. Determine how effectively community members’ expertise
and services, such as professional services, business partnerships, guest speakers, job fairs, field trips
to local employers, and evaluation of student projects and classroom presentations, provide real world
applications of the learning standards and schoolwide learning outcomes.

Findings

Supporting Evidence

THS is somewhat effective in soliciting business and
community resources to support and extend learning.
THS hosts an annual business summit in which local
businesses are invited to participate and give students a chance
to ask questions and learn about career opportunities.
The LMFT at THS has organized multiple Mental Health Fair
events that invites local health organizations and gives them an
opportunity to show students services that are available to
them.
At the annual College Kick Off event, Career Guest Speakers
are invited to share their experiences, following high school,
and the choices they made that led them to their current
careers.
Community members attend our annual Senior Awards Night
event and present scholarship awards to students.
MCJROTC program works with local recruitment agencies to
provide resources for students interested in joining the
military. Recruiters often visit campus to provide information
to students and also attend evening events to speak with
parents.
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THS does not currently have a system in place for the
evaluation of student projects and classroom presentations by
community members.
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E2. School Environment Criterion
The school is a) a safe, clean, and orderly place that nurtures learning and b) has a culture that is
characterized by trust, professionalism, high expectations for all students, and a focus on continuous school
improvement.
Online Programs: iNACOL Standard P: Organizational Support: A quality online program has organizational
support to oversee the instructional learning environment as it is conveyed through technology. Some organizational
support services may be distributed between the programs and other entities, depending on the physical location
where the students are taking their online courses. [iNACOL Standard P, 2009]

Indicators with Prompts
Safe, Clean, and Orderly Environment
E2.1. Indicator: The school has existing policies and regulations and uses its resources to ensure a safe,
clean, and orderly place that nurtures learning, including internet safety.
E2.1. Prompt: Determine the extent to which the school has implemented policies and committed resources
to ensure a safe, clean, and orderly environment that nurtures learning. Evaluate the effectiveness of the
school’s practices and procedures for all aspects of student safety including: effective operating procedures
for internet safety, bullying, drug and alcohol abuse education and intervention, conflict intervention, use of
derogatory or hateful language especially in the context of race or gender, disaster preparedness and other
safety topics of local concern that may interfere with learning.
Findings

Supporting Evidence

THS is somewhat effective at ensuring a safe, clean, and
orderly environment that nurtures learning.
THS has all students and parents sign an acceptable use policy
when the students register. There is also a district filter that
monitors students’ appropriate use of the internet as well as
teachers careful monitoring of students while on the internet.
The school wide behavior expectations help to establish a safe
environment where bullying and derogatory or hateful
language are not acceptable. Students are taught that they
should be respectful, and that is in every aspect of their school
day and with everyone they interact with throughout the
school day. The expectations are posted in every classroom
and are discussed regularly with students.
THS has an “R” room, which was created as an alternative to
suspension and to implement the restorative practices model
adopted by the district. The restorative practices model allows
students to understand what their behavior was and why it
needs to be corrected and also to mediate conflicts they may
have with other students to end the conflict.
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THS employs five campus supervisors and a School Resource
Officer (SRO) who assist with students and the maintenance of
a safe, orderly campus. The SRO also makes referrals for
students to attend smoking cessation classes or the substance
abuse program known as Teen Intervene. THS has run the
“Every 15 Minutes” Program since 2011, which is scheduled
to take place every two years, so students view the program at
least once during their junior and senior year. The “Every 15
Minutes” Program works with the Hemet Police and Fire
Departments as well as the Riverside County Coroner’s Office
to simulate an alcohol-related accident involving teenagers
with actual THS students and staff serving as actors. During
the first day of the two-day event, students are removed from
classes every fifteen minutes as a recording of an accident is
played to illustrate the statistic that a person dies in an alcoholrelated accident every fifteen minutes.
ASB students organize one week related to Red Ribbon Week
(promoting anti-drinking and substance abuse), and smoking
cessation programs. School clubs and organizations promote
positive character traits such as citizenship, fairness, respect,
responsibility, and trustworthiness.
THS participates in the Great California Shakeout every year
and students are explicitly taught the safety procedures for
several possible disaster scenarios. We practice and
earthquake drill, a shelter in place drill, a lockdown drill, and
an emergency evacuation drill. Students and staff are given
the opportunity to practice each scenario and to debrief at the
end of the drills in their classrooms. Teachers also have an
emergency disaster box in their classrooms and a direct
telephone line to the main office (1-911) is used in case of
emergencies. Administrators use a Parent Link to send out
mass emails to parents regarding reminders, safety issues, and
incident information.
THS has a comprehensive School Safety Plan that is
continually updated and approved annually by the School Site
Council and School Board. The Assistant Principal for
Student Services attends bi-monthly school safety meetings
with local law enforcement agencies.
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High Expectations/Concern for Students
E2.2. Indicator: The school demonstrates caring, concern, and high expectations for students in an
environment that honors individual differences and is conducive to learning.
E2.2. Prompt: Evaluate to what extent the school has created and supported an atmosphere of caring,
concern, and high expectations for students in an environment that honors individual differences. Determine
how effectively school policies, programs and procedures support student learning by examining information
such as: proportionality of discipline data, use of positive behavior strategies by staff, restorative justice
practices, celebrations of students’ heritage and ethnicity and other information or practices that support a
caring, learning environment.
Findings

Supporting Evidence

THS is effective at creating an atmosphere of caring, concern,
and high expectations for students in an environment that
honors individual differences.
THS has implemented Positive Behavioral Interventions and
Supports (PBIS), and has established clear behavior
expectations for all students and staff. The expectations are to:
Be on Time, Be Prepared, Be Responsible, and Be Respectful.
These expectations are on posters around campus and the
PBIS committee is in the process of developing videos lessons
that define those behavior expectations. The PBIS Committee
is also in the process of developing materials to provide
teachers with effective positive behavior strategies to
encourage students to meet the schoolwide expectations. One
system already in place is positive postcards that are provided
to teachers every other week to be sent home to recognize
students for the good things they are doing. The committee is
also in the process of creating a procedure for monthly reviews
of discipline data to determine areas for focus each month.
THS has trained a portion of our staff in Restorative Practices,
and has created a “R” Room as an alternative to suspension,
where students are given the opportunity to think about their
behavior, and what they could do differently in the future. It
has helped to reduce the number of suspension days and has
also helped reduce the chances of those students from
repeating the same behavior.
THS has a strong Renaissance Program that recognizes all
students on their birthday, as well as celebrating students for
being good Samaritans, good students, and good athletes.
Posters are made for band concerts, choir concerts, acting
events, and all school activities. They also recognize staff for
outstanding work and commitment. They help to build a sense
of community and caring for everyone on campus.
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THS offers many different opportunities for a diverse
population of students. Currently, there are over 30 active
clubs available for students. Our advisors have brought to life
many aspects of an emerging society to the high school.
Developing and maintaining a stimulating and rewarding
school culture is the top priority of the ASB. The students and
staff are continually promoting and supporting the multiplicity
of clubs at our school.
Students take the California Healthy Kids Survey every other
year and THS continues to be overwhelmingly viewed as a
safe place to attend school.
A progressive discipline policy is utilized to ensure that all
students who may exhibit attendance and/or behavioral
problems are referred to administration for supportive
intervention. The goal of the THS progressive discipline and
attendance policies is to encourage respect among students and
staff and promote appropriate behavior.

Atmosphere of Trust, Respect, and Professionalism
E2.3. Indicator: The school has an atmosphere of trust, respect, and professionalism.
E2.3. Prompt: Evaluate the degree to which there is evidence of an atmosphere of trust, respect, and
professionalism. Examine the quality and consistency of communication and collaboration between and
among the school’s leadership, staff and stakeholders; this includes the degree to which stakeholders are
involved in the review of the Single Plan for Student Achievement and District’s Local Control Accountability
Plan and to what extent they are included in decision-making.
Findings

Supporting Evidence

THS is effective in building an atmosphere of trust, respect,
and professionalism. There is a good working relationship
between staff, administration, students and parents.
A leadership group was created entitled Academic Senate.
This group meets once a month and consists of the leaders of
the different departments and discusses plans of action and
goals to distribute to the rest of the staff. Concerns within the
departments are brought to the attention of administration
through these meetings as well. This process creates a more
direct communication between the staff and administration and
helps improve the consistency of communication and
collaboration between the staff and administration.
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All THS staff and parents are given the opportunity to
participate in the annual LCAP survey. The survey is put on
the school web site and is available for several weeks for all
stakeholders to have the opportunity to complete it. There are
regular reminders sent out via email and parent link phone
calls. Peachjar is also used to email informational fliers out to
parents and community.
The Associated Student Body at THS has been established to
foster a well-organized student government, which promotes
the general welfare of the entire student body. It has also been
established to create and inspire culture, school spirit, and
promote unity within the student body, faculty, community,
and administration on the behalf of the students of THS, as
approved by the school principal and the governing board of
HUSD. Titan Nation is a student group that was created this
year to help promote school spirit and student unity on
campus. They have over 100 members and are present at all
the sporting events on campus to support their fellow students.
THS has also created the Tahquitz Loving Care Committee
(TLCC), to promote camaraderie among staff. This group
hosts several luncheons throughout the year, as well as
cooking contests and holiday parties all in the staff lounge.
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E3.

Personal and Academic Student Support Criterion

All students receive appropriate academic support and intervention to help ensure school, college, and career
success. Students with special talents and/or needs have access to a system of personal support services,
activities, and opportunities at the school. These are enhanced by business, industry, and the community.
Online Programs: iNACOL Standard N: Organizational Support: A quality online program has student support
services to address the various needs of students at different levels within the organization. The levels of support are
appropriate and adequate for a student’s success. [iNACOL Standard N, 2009]

Online Programs: iNACOL Standard O: Guidance Services: A quality online program has guidance services to
support students and parents to ensure success of the online program. Depending on the program, these services are
either directly provided by the program or a service provider, or in the case of supplemental programs, these services
may be provided by the local school. [iNACOL Standard O, 2009]

Indicators with Prompts
Adequate Personalized Support
E3.1. Indicator: The school has available and adequate services to support student’s personal needs.
E3.1. Prompt: Evaluate the availability and effectiveness of academic and personal support services,
including referral services, to support students in such areas as physical and mental health, and career,
academic and personal counseling, including an individualized learning plan.
Findings

Supporting Evidence

THS is somewhat effective with the availability of academic
and personal support services for the purpose of supporting
students in the areas of physical and mental health, career,
academic and personal counseling.
The Building Assets, Reducing Risks (BARR) program
focuses on increasing the number of assets a student has, while
reducing their risk of engaging in risky behaviors. Every 9th
grade student takes a confidential questionnaire comprised of
areas they may want support (e.g., depression, anger, making
and maintaining friendships, stress, substance use issues, and
so forth) and based off of their responses, students are divided
into high, medium and low risk.
A student is considered "high" risk when they mark anything
regarding self-harm, depression, substance use or other high
risk behaviors. The BARR MFT meets with those students and
informs them of the counseling supports available on campus
through the BARR program. If the student is interested, they
are then provided with an informed consent form if they are
interested. A student can also be deemed "high" risk if the
records show (Aeries and/or their cumulative record) that they
have a history of emotional issues.
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For students considered "medium" risk, the BARR Counselor
meets with them and informs them of the counseling supports
available and again, if they are interested, provide them with
the informed consent form for counseling. Students are
considered "medium" risk if they checked off anger, stress,
dealing with parents’ divorce, and etc.
A student who is classified as "low" risk meetings with the
BARR Coordinator to review their results and is informed of
the counseling supports available through the BARR program.
If a student is interested, they are given the consent form. A
student is considered "low" risk if they put meeting and
maintaining friendships or help with organizational skills.
Once the consent form has been returned, the BARR MFT
conducts a clinical interview to build rapport with the student
and to gain an understanding in the areas the student needs the
most support. The MFT then determines if the student would
benefit from a counseling group or if individual counseling is
more appropriate.
The counseling group topics include: anger management, girl's
empowerment, anxiety, depression and coping skills. Each
group has 5 - 8 students participating and is ran once a week
for the duration of the school year. Individual counseling is
also conducted once a week, unless otherwise determined by
the MFT.
Additionally, all students with returned consent forms are
considered "level 3" and placed on "Risk Review." Risk
Review is comprised of students who are receiving counseling
support through the BARR program or who have a history of
mental/emotional issues, but are being monitored by the team
(the team is the BARR Coordinator, BARR MFT, and BARR
Counselor). Risk Review meetings are held once a week and
facilitated by the BARR MFT to inform the team of any new
developments in the social-emotional area and to formulate
plans of action if the student needs additional support (e.g.,
referral to a community agency, a home visit,
psychoeducational testing/SST, etc.).
In regards to the statement about individualized learning plan,
the BARR program has "Action Plans" for students who are
continuing to struggle after the teacher has spoken with them
several times. The Action Plan meetings has all of the student's
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core teachers, the BARR Coordinator and the BARR
Counselor. In that meeting, they develop a plan with the
student to see how they can be better supported, what their
goals are and what they need to do to progress academically.
As well as supporting BARR, the MFT has created multiple
support groups to assist students who are experiencing trauma.
The MFT also provides support to other students around
campus who face severe trauma and require assistance. She
also created and runs the Stop the Stigma club for students and
holds two mental health awareness fairs, one in the fall and
one in the spring.
THS has been afforded a mental health intern to support the
social, emotional, and behavioral concerns of students in
grades 10, 11 and 12. The MFT works directly with the intern
for support and guidance as needed.
The THS counseling department hosts several informational
nights for parents and students throughout the school year that
cover high school graduation requirements, the A-G
requirements, the SAT and ACT, the college application
process, and financial aid.
As part of their financial aid outreach, the Counseling
Department hosts a FAFSA Night, which is a general
introduction to the FAFSA process, and also organizes several
computer lab workshops in the evening where parents and
students can get assistance with completing their FAFSA.
AVID program supports students’ academic needs with
college students tutoring, two days a week, during the school
day. Teachers can make recommendations for students to be
considered for the AVID program. AP teachers hold office
hours after school, weekly, as well as on Saturdays. There is
also a schoolwide office hour tutoring schedule for students to
receive tutoring from their classroom teacher. Academic
support is also offered to all students before and after school,
every day, through the ASSETs program.
THS has hired an additional counselor that focuses directly on
College and Career readiness. The Counseling Department
promotes student success by, completing a “Four-Year Plan”
with all freshman at the beginning of the school year, and the
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plans are revisited on a yearly basis.
A PBS specialist has been hired to support students who have
received multiple rounds of interventions by teachers but
require more counseling and support. The PBS specialist
meets with identified students who require extra assistance and
monitoring to improve, mental, social and academic
competencies.
A teacher has been hired to implement restorative practices
with students as an alternative to suspension. The goal of the
program is to have students learn from their mistakes by
offering alternate decisions they can use in their future.
Options are created through various methods that focus on the
restorative process. The goal of the restorative process is for
"things to be made right" whenever a situation or ordeal arises.
The restorative process includes but not limited to circles, skill
streaming activities, one-on-ones and more. In addition to the
restorative process being implemented, students are given the
opportunity to work on their class assignments where they
have tutoring and a teacher as their resource. This helps the
student stay on track with their classes.

E3.1. Additional Online Instruction Prompts: Comment on the availability and adequacy of the academic
counseling, college preparation support, personal counseling, and health services provided for the students
involved in online instruction.
Findings

Supporting Evidence

Support and Intervention Strategies Used for Student Growth/Development
E3.2. Indicator: Strategies are used by the school leadership and staff to develop and implement
personalized approaches to learning and alternative instructional options.
E3.2 Prompt: Evaluate the effectiveness of the types of strategies used by the school leadership and staff
to develop and implement personalized approaches to learning and alternative instructional options which
allow access to and progress in the rigorous standards-based curriculum. This includes strategies such as
personalized learning, the use of small learning communities and the implementation of alternative learning
options.
Findings

Supporting Evidence

THS is somewhat effective in implementing personalized
approaches to alternative instruction options which allow
access to and progress in the rigorous standards-based
curriculum.
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THS has implemented strategies for personalized learning, as
well as the use of small learning communities, and the
implementation of alternative learning options through the
recently developed Study Skills program to support 10th grade
students in their Biology, Geometry, and English classes. A
teacher from each of these three disciplines works with the
classroom teacher to identify struggling students in order to
support them through re-teaching and small group instruction.
APEX is an online credit recovery program. APEX is offered
before or after school to fulfill graduation requirements. These
students receive the same support as all other students on
campus.
THS is piloting a new after school credit recovery program
that focuses on seat based instruction in addition to our
traditional APEX online credit recovery program. Biology is
currently being offered after school for students needing to
repeat the course, with a plan to include other courses, such as
math and English, second semester.
E3.2. Additional Online Instruction Prompt: Provide evidence that the processes and strategies are
effective for incoming students with regard to orientation or induction and the ongoing monitoring and support
of the students to ensure all have a full opportunity for academic success.
Findings

Supporting Evidence

Support Services and Learning – Interventions and Student Learning
E3.3. Indicator: The school leadership and staff ensure that the support services and related activities have
a direct relationship to student involvement in learning based on the academic standards and the schoolwide
learner outcomes, e.g., within and outside the classroom, for all students, including the EL, GATE, special
education, and other programs.
E3.3. Prompt: Evaluate the extent to which student learning needs are accurately identified in a timely
manner and the appropriate support and intervention services are provided. Examine how the school
monitors the effectiveness and appropriateness of intervention for each student within and outside the
classroom. Evaluate the processes that are used to identify under-performing or struggling students and the
interventions to address these identified student learning needs. Comment on how interventions support and
coordinate with regular classroom learning for all students, including those with special needs receiving
services from ELL, GATE, Title I and special education.
Findings

Supporting Evidence

THS is effective at accurately identifying students’ learning
needs in a timely manner and providing appropriate support
and intervention.
THS students are identified as possibly having learning needs
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in the BARR program through weekly risk-review meetings
and the SST process. Through the BARR program students are
assigned an advisor teacher that monitors their academic
progress and communicates directly with each individual
student and their parents. They meet weekly to discuss and
identify students that are struggling academically. Through
this process there has been a decrease in freshman failure
rates.
Students in tenth through twelfth grade are identified through
the SST process that is usually initiated by a teacher or
counselor. Teachers are required to update their gradebook at
least every two weeks to aid in the process of identifying
students who are struggling academically.
In the weekly collaboration meetings teachers are reviewing D
and F rate data and are in the process of developing
appropriate interventions to address identified student learning
needs.
ELLevation is a program used by the district to give teachers
access to testing results of ELL students, so that they can
provide appropriate levels of support for those identified
English language learners. The students are also enrolled in an
ELD support class based on their classification. Teachers
report on reclassified student progress in order to monitor their
success post-reclassification.
Positive Behavior Support has been put into place to unify the
staff and students on school-wide expectations. This system
provides guidance to students on how to find success socially
and academically in the high school setting.
IEP accommodations are shared with appropriate staff to
provide special education students with the proper support to
find academic success. Strategies for Success classes are
available for students with an IEP which provides extra
support, as needed, with their general education coursework.
E3.3. Additional Online Instruction Prompt: Evaluate the extent to which the support services and related
activities have a direct relationship to student involvement in learning with respect to equity of access,
availability of computers and internet.
Findings

Supporting Evidence

Equitable Support to Enable All Students Access to a Rigorous Curriculum
E3.4. Indicator: Through the use of equitable support all students have access to a challenging, relevant,
and coherent curriculum.
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E3.4. Prompt: Evaluate the school’s effectiveness in a) regularly examining for disproportionality in the
demographic distribution of students throughout the class offerings (e.g., master class schedule and class
enrollments) and b) providing additional and available support to provide equitable access to challenging,
rigorous courses for all students ( i.e., extra class time, tutoring, or types of alternative schedules available
for repeat or accelerated classes, summer classes, class periods beyond the traditional school day).
Findings

Supporting Evidence

THS is effective in providing equitable access to challenging
and rigorous courses for all students. Students are regularly
encouraged to challenge themselves and take AP and Dual
Enrollment courses. To support these students, all AP and
Dual Enrollment teachers are required to hold at least an hour
per week of office hours to assist students who require the
support. There is also a schoolwide office hour tutoring
schedule for students to receive tutoring from their classroom
teacher. Academic support is also offered to all students before
and after school, every day, through the ASSETs program.

● AP/Dual Enrollment
Office Hours
● Assets Tutoring
● Summer School

THS has added a 0 and 7th period to give students access to
challenging and rigorous curriculum outside of the regular six
period day.
THS offered summer classes for enrichment during regular
summer school in 2017 and hopes to be able to continue these
offerings going forward.
Co-Curricular Activities
E3.5. Indicator: The school ensures that there is a high level of student involvement in curricular and cocurricular activities that link to the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes.
E3.5. Prompt: Evaluate the availability to and involvement of students in curricular and co-curricular
activities. Determine the effectiveness of the extent to which co-curricular activities link to the academic
standards and schoolwide learner outcomes. Examine the process that the school utilizes to evaluate the
level of involvement for all students in a variety of activities.
Findings

Supporting Evidence

THS is effective in giving students ample opportunities to be
involved in curricular and co-curricular activities. The school
is always looking at the availability and the relevance of their
clubs and programs, and the amount of student involvement in
the activities.
With 30 clubs and 23 varsity sports, Tahquitz provides
students with a good number of opportunities to get involved
on campus. The clubs and athletic teams help students to feel
connected to the school, which in turn motivates them to do
well academically so that they can stay involved in the clubs
and sports.
Students are also able to get involved with the Assets program
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after school and go on college and career field trips through
the program.
The variety of CTE programs on campus provide students an
opportunity to get a hands on experience in a variety of fields
after high school.
The AVID program on campus prepares students for college
life after high school, providing them with necessary tools to
be successful at the next level of education. Organizational
tools such as their AVID binders and tutorial sessions with
college tutors encourage and enable students to achieve their
academic goals.
E3.5. Additional Online Instruction Prompt: Evaluate the school’s processes to address the needs of
socialization for the students and involvement in the school. Provide evidence about the effectiveness of the
students’ involvement in school and community activities, such as clubs, yearbook, newsletter, newspaper,
field trips, volunteer work, service projects, college courses, etc.
Findings

Supporting Evidence
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ACS WASC Category E. School Culture and Support for Student
Personal and Academic Growth: Summary, Strengths,
and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in
Category E are being met.
Include comments about the degree to which these criteria impact the school’s ability to address one
or more of the identified critical learner needs (Chapter IV).
Summary (including comments about the critical learner needs)

Tahquitz High School has made great efforts over the past few years to provide supports for all
students, ensuring every student has the necessary tools to navigate high school and find success in
college or in a career. Growth in programs such as BARR, Strategies for Success, and Assets have
provided students with opportunities to get connected at Tahquitz and receive assistance in
necessary courses to not only graduate, but be prepared for college and careers beyond high school.
The inclusion of CTE courses have provided students with pathways towards career opportunities
to find success beyond their high school experience. These courses allow students at all levels to
find success and achieve confidence in reaching towards successful goals. The inclusion of support
staff such as a School Resource Officer, a PBIS specialist, a school psychologist, BARR
coordinator, and a Marriage Family Therapist have opened up pathways of support for any and all
students requiring support in all areas (academic, behavioral, social/emotional). The inclusion of the
Alternative to Suspension program provides an accountability piece while keeping students at
school and allowing students to restore relationships and receive forgiveness for their mistakes.
Prioritize the strengths and areas for growth for Category E.
Category E: School Culture and Support for Student Personal and Academic Growth:
Areas of Strength
1. THS has a strong ASB program and a variety of opportunities for students to be involved
(clubs and sports).
2. THS BARR program helps to build a culture of success with our freshman.
3. The Assets Program gives students the opportunity to continue their education after school
through extra-curricular activities, such as field trips, clubs, and tutoring.
Category E: School Culture and Support for Student Personal and Academic Growth:
Areas of Growth
1. Improve parent and community involvement in all areas.
2. Create a better system of academic interventions for all students.
3. Improve ways to celebrate the students, staff, and community.
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Chapter IV: Summary from Analysis of Identified Critical Student
Learning Needs
Summarize the identified critical student learning needs based on profile and Focus Group
findings.

Prioritized Areas of Growth Needs from
Categories A through E
Prioritize the growth areas from the five categories.
Areas of Strength

Areas of Growth

Category A:
Organization

1. The newly implemented weekly
collaboration time for the development
of Professional Learning Communities.
2. BARR Program
3. Staff is trained in various AVID
strategies and used across all
curriculums.

1. Involving more parents and students
in the various committees that are
offered at THS.
2. Revising, as a staff and school the
mission, vision, and Student
Learning Outcomes.
3. Prioritize the process of
collaboration time to focus on
students’ progress (instruction,
assessment, curriculum taught).

Category B:
Curriculum

1. Academic core classes are aligned to
the common-core standards and
frameworks and have been UC/CSU
A-G approved, allowing students to
have a rigorous curricular experience.
Rigorous Curriculum Design guides
classroom instruction in Math and
English to be consistent across
classrooms.
2. THS Open Access Policy allows
students to take high level classes, such
as advanced placement courses and
dual enrollment. Students are
encouraged to take rigorous
coursework.
3. AVID strategies continue to be
implemented school wide as the
number of staff members trained in
AVID continues to increase.
4. Students have access to Mt. San
Jacinto College’s curriculum aligned
courses and Dual Enrollment courses.

1. Community outreach to facilitate
post-high school transition
opportunities for students not
immediately entering college.
2. Use of common assessments in all
subject areas.
3. Intervention for students not
meeting grade level standards.
4. Find ways to support students who
are receiving D/F’s early and often,
similar to the BARR program’s
system.
5. Credit recovery options for college
prep and non-college prep courses.
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Category C:
Instruction

5. Twelfth grade English teachers utilize
Expository Reading Writing Course
curriculum to prepare students for
college entrance. Project Lead the Way
opens a STEAM (Science Technology
Engineering Arts and Mathematics)
pathway.
1. THS instructional staff are very
knowledgeable in their content areas
and are continually growing in our
application of the latest evidence based
instructional methodologies and best
practices due to effective professional
development (AVID, TEL, Techknow,
and district RCD for Math, English,
and Science).
2. Our students are engaged in
challenging academic work that
provides them with the cognitive skills
and academic skills they need, related
to their postsecondary goals, and
prepares them for success after they
leave THS (CTE, AP, Dual
Enrollment).
3. Promoting 21st century skills by
increasing student accessibility to
technology on campus, with the goal of
having a chrome cart in every
classroom.
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1. Consistent focus on WICOR
strategies including critical reading,
writing, focus note taking, etc.
2. Focus instruction on TEL strategies
including a inquiry approach to how
people learn.
3. Differentiation of instructional
practices to better match the
student's learning needs.
4. Increase higher level thinking,
reasoning, and problem solving
skills.
5. Increase postsecondary, real world,
career and college activities and
experiences.
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Category D:
Assessment

1.

Multiple Opportunities for students to
be assessed in a variety of ways.
2. Common Authentic Performance Tasks
in the Math and English Departments.
3. Weekly collaboration time allotted to
review data and improve instruction.

1. Have better application for the
ongoing use of data to drive
instruction.
2. Continue to build capacity within
the Departments through
collaboration and open dialogue
about how to best serve our students
as a team.
3. Develop common formative
assessments in all core content
areas.
4. Use the collaboration time to review
assessment to inform effectiveness
of instruction, student progress
toward the standards, and to adjust
instructional practices.

Category E:
Culture

1. THS has a strong ASB program and a
variety of opportunities for students to
be involved (clubs and sports).
2. THS BARR program helps to build a
culture of success with our freshman.
3. The Assets Program gives students the
opportunity to continue their education
after school, through extra-curricular
activities, such as field trips, clubs, and
tutoring.

1. Improve parent and community
involvement in all areas.
2. Create a better system of academic
interventions for all students.
3. Improve ways to celebrate the
students, staff, and the community.
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The staff of Tahquitz High School is currently working to refine and align our School-Wide
Learning Objectives (formerly ESLRs). They are painted around the campus as individual
inspirational murals. The SLOs have been created around our PRIDE acronym and as of now are
as follows:
Passion for Learning
¨ Students will develop a lifelong pursuit of knowledge.
¨ Students will think critically and be problem solvers.
Respect for Self, People, Community, and the Environment
¨ Students will feel pride in themselves
¨ Students will care for the community and environment.
Integrity in All Things
¨ Students will be ethical in decision-making.
¨ Students will have personal accountability.
Dedication to Growth
¨ Students will be technologically proficient and adaptable.
¨ Students will be successful, independent and collaborative workers.
Excellence in Everything
¨ Students will have high academic standards.
¨ Students will set and achieve goals.
Critical Learner Need #1: Create a systematic approach to collaboration which focuses on the
four questions of a professional learning community which are:
1. What do we want students to learn?
2. How do we know they learned it?
3. What do we do if they did not learn it?
4. How do we address the students that already know it?
In order to answer these questions, departments need to create common formative and summative
assessments in core areas, and then use that data to drive instructional practices that best increase
student achievement.
Implications of our Data
THS is in the beginning stages of creating an effective collaboration system to be used during the
weekly collaboration time provided by the district. All departments are in various stages in the
process. The data shows the need for a systematic approach to collaboration in which the four
questions are addressed and used to create formative and summative assessments in core areas,
and then use that data to drive instructional practices that best increase student achievement.
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School wide Learner Outcomes Addressed:
Passion for Learning-Students will think critically and be problem solvers.
Excellence in Everything-Students will have high academic standards and set and achieve goals.
LCAP Goals Addressed:
Goal #1 - 100% graduation
All students will graduate from High School, college and career ready.
Follow Up Questions:
1. Where are all departments in the collaboration process?
2. Where are all departments in the development of common formative and summative
assessments?
3. Where are all departments in identifying best instructional practices?
Critical Learner Need #2: Create multi-systems of support for students’ academic / social /
emotional / behavioral.
Implications of our Data:
THS is not effective at providing specific focused interventions for students who are struggling.
THS is in the process of creating a multi-tiered system of interventions to address this problem.
Through the collaboration process and the development of instructional best practices.
School wide Learner Outcomes Addressed:
Respect for Self, People, Community and the Environment-Students will feel pride in themselves.
Dedication to Growth-Students will be successful, independent and collaborative workers.
Excellence in Everything-Students will have high academic standards.
LCAP Goals Addressed:
Goal #1 - 100% graduation All students will graduate from High School, college and career ready.
Follow Up Questions:
1. How can departments address interventions during their collaboration time?
2. How can departments address instructional practices to and interventions to support all
students who may be struggling in any class, including AP classes and Dual Enrollment
classes, during their collaboration time?
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Critical Learner Need #3: Develop a system for instructional practices in order to meet the diverse
learning needs of all students.
Implications of our Data:
THS is not effective at providing differentiated instruction for students at all levels, who are
struggling. THS is in the process of creating a multi-tiered system of interventions to address this
problem, through the collaboration process and the development of instructional best practices.
School wide Learner Outcomes Addressed:
Respect for Self, People, Community and the Environment-Students will feel pride in themselves.
Dedication to Growth-Students will be successful, independent and collaborative workers.
Excellence in Everything-Students will have high academic standards.
LCAP Goals Addressed:
Goal #1 - 100% graduation All students will graduate from high school, college and career ready.
Follow Up Questions:
1. How can teachers better implement differentiated instructional practices in their classrooms
to help meet the needs of all students?
2. How can departments and grade levels work together to differentiate instruction to meet the
needs of all students?
Critical Learner Need #4: Improve parent and community involvement, specifically to increase
parent involvement in developing programs for student success and transition to college or career.
Additionally, to continue to develop our English Learner and African American Advisory
Committee to ensure a voice for all groups on our campus.
Implications of our Data:
THS needs to develop a system to improve parent involvement in all aspects of our campus. Parent
and community involvement is vital in improving our students’ success and their college and career
readiness. THS has and English Learner Advisory Committee and is in the beginning processes of
developing an African American Advisory Committee.
School wide Learner Outcomes Addressed:
Passion for Learning - Students will develop a lifelong pursuit of knowledge.
Respect for Self, People, Community, and the Environment - Students will care for the community
and environment.
Dedication to Growth - Students will be successful, independent and collaborative workers.
LCAP Goals Addressed:
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Goal #1 - 100% graduation
All students will graduate from high school, college and career ready.
Follow Up Questions:
1. How do we get more parents to be involved on campus?
2. How do we continue to build our ELAC and begin to build our African American
Advisory Committee?
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Chapter V: School wide Action Plan
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Chapter V: School wide Action Plan
A.
B.
C.

Revise the single school wide action plan, i.e., Single Plan for Student Achievement. Ensure the
plan is aligned with the Local Control and Accountability Plan.
State any additional specific strategies to be used by staff within each subject area/support
program to support sections of the school wide action plan.
Describe the school’s follow-up process, ensuring an ongoing improvement process.

Formal action plans from each Home Group are not necessary; the critical emphasis is the consensus
and commitment from all shareholders to implementing the various sections of the school wide action
plan.

Area of Growth #1: Create a systematic approach to collaboration which focuses on the four
questions of a professional learning community.
LCAP GOAL:
100% Graduation. All students will graduate from high-school, college and career ready.
All students (100%) will be 100% proficient on state assessments and metrics.
All students (100%) will attend school every day because schools will ensure a positive and engaging climate where
students feel valued and safe.
District GOAL:
1.
2.
3.

Teaching and Learning
Multi-tiered systems of support
Continuous Improvement

SCHOOL GOAL #1:
Create a systematic approach to collaboration which focuses on the four questions of a professional learning
community which are:
1. What do we want students to learn?
2. How do we know they learned it?
3. What do we do if they did not learn it?
4. How do we address the students that already know it?
Data Used to Form This Goal:
California Dashboard
Data from classroom walkthroughs - State of instruction report
Agendas, meeting minutes, observation of meetings, student work samples.
A-G Completion Rate
D/F rates
AP test pass rates
BARR Data
Academic Senate Meetings
Plus Forums
Student focus groups

Findings from the Analysis of This Data:
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Low academic performance by students with disabilities.
Inconsistent common formative assessment to inform instruction.
Collaboration focused on procedures and what will be taught next rather than on students’ assessment,
next steps for the students, and instructional focus.
Inconsistent leadership within the teams, format of meetings, and discussion during the meetings.
Low pass rates on AP exams
High D/F rate in Science/Math department and across certain cross sections of each subject.
Lack of intervention and communication with families and students when students are failing.
How the School Will Evaluate the Progress of This Goal:
Survey data of what worked and didn’t during the first year of full collaboration
Academic senate SWOT analysis of collaboration time
A-G Completion Rate
Enrollment into 2 year and 4 year university
Participation in College Entrance Exam (SAT/ACT)
Enrollment in Concurrent Community College Courses

Actions to be Taken to Reach This Goal

Timeline

Person(s)
Responsible

Proposed Expenditures
Description

Amou
nt

Provide professional development for leadership team and Academic
Senate.

June 2018

Eric Dahlstrom

Solution Tree PLC
training

$12,00
0

Academic Senate will complete day 3 of leading schools through RCOE.

March 2018

Eric Dahlstrom

Building leadership
teams

$1500

Create common formative assessments to ensure all students have
access to well-designed curriculum frameworks with high-quality aligned
instructional practices.

Ongoing

Academic
Senate/District

Common formative
assessment drives the
instruction and
interventions for
student success.

Review first year of built in collaboration days, what went well, what
didn’t, what are the successes we will build on from the following school
year. Identify practices and procedures that will support the focus
collaboration time around student learning, intervention, and instruction.

August 2018

Academic Senate
/ Eric Dahlstrom

Evaluation of the
systems used during
collaboration time
during the inaugural
year.
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Area of Growth #2 Improve overall school climate with a comprehensive Multi-tiered System
of Support (MTSS) for all students in order to meet all their academic, social-emotional, and
behavioral needs.
LCAP GOAL:
100% Graduation. All students will graduate from high-school, college and career ready.
All students (100%) will be 100% proficient on state assessments and metrics.
All students (100%) will attend school every day because schools will ensure a positive and engaging climate where
students feel valued and safe.
District GOAL:
Teaching and learning
Multi-tiered systems of support
Continuous Improvement
SCHOOL GOAL #2:
Improve overall school climate through the well-planned implementation of a stakeholder supported school-wide
Positive Behavior Intervention Supports (PBIS) as part of an integrative and comprehensive Multi-tiered System of
Support (MTSS).
Data Used to Form This Goal:
California Dashboard
Data from classroom walkthroughs - State of instruction report
Agendas, meeting minutes, observation of meetings, student work samples.
A-G Completion Rate
D/F rates
AP test pass rates
BARR Data
Academic Senate Meetings
Plus Forums
Student focus groups

Findings from the Analysis of This Data:
Inconsistent use of how students matriculate through the tier system at THS.
Inconsistent supports for students failing classes and early interventions.
Increase of substance abuse.
ATS has been successful for students involved in disagreements & fights.
High D/F rates in certain content areas.
Need for systems and processes to meet the needs of all students’ academic, behavioral, and social/emotional
needs.
How the School Will Evaluate the Progress of This Goal:
California Dashboard
Data from classroom walkthroughs - State of instruction report
Agendas, meeting minutes, observation of meetings, student work samples.
A-G Completion Rate
D/F rates
AP test pass rates
BARR Data
Academic Senate Meetings
Plus Forums
Student focus groups
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Actions to be Taken to Reach Goal #2

Timeline

Person(s)
Responsible

Proposed Expenditures
Description

Amount

Continue to work with the district office to write MOU’s for outside
agency to support student substance abuse, suicide prevention, and
mental health needs.

Ongoing

Admin, MFT,
District CWA

Collaboration with
outside support
agency in the
community.

$0

Teaching behavioral expectation consistently across all school
platforms to provide a systematic approach and pathway for tier 2 and 3
students. Create consistent systems to support students’ behavioral
needs to put them back on the path to college and career readiness.

August 2018

PBIS Team, PBIS
Tech, Admin

Behavioral
Expectations posters

$10000

Student made videos
Review of preinterventions.

Mindset change do what it takes to support THS students to college and
careers.
Create a master schedule that provides interventions and supports for
all students to have success in the most rigorous classes, access with
support..

August 2018

Admin,
Counselors,
academic senate

interventions

Review of current credit recovery programs which includes the
programs, system of identification, and student access during the day.

June 2018

Admin,
Counselors,
academic senate

Credit Recovery
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Area of Growth #3: Develop a system for instructional practices in order to meet the diverse
learning needs of all students.
LCAP GOAL:
100% Graduation. All students will graduate from high-school, college and career ready.
All students (100%) will be 100% proficient on state assessments and metrics.
All students (100%) will attend school every day because schools will ensure a positive and engaging climate where
students feel valued and safe.
District GOAL:
Teaching and learning
Multi-tiered systems of support
Continuous Improvement
SCHOOL GOAL #3:

Goal #3 Continuous Improvement

Data Used to Form This Goal:
California Dashboard
Data from classroom walkthroughs - State of instruction report
Agendas, meeting minutes, observation of meetings, student work samples.
A-G Completion Rate
D/F rates
AP test pass rates
BARR Data
Academic Senate Meetings
Plus Forums
Student focus groups

Findings from the Analysis of This Data:
The BARR supports demonstrated the lowest D/F rate at 18% due to the supports provided in the BARR program.
Low test scores in Math and English on the SBAC.
Low qualifying scores on most AP exams.
High D/F rates in certain content areas.
Collaboration time used inconsistent in relationship to student focus.
How technology is employed at an instructional strategy is inconsistent.
Lack of writing in all content area, specifically the extent of time students are writing on a day to day basis.
Need for support classes for all students to support the understanding of the most rigorous classes.
Continue to reduce suspension and expulsion rates specifically in the area of black and latino boys.
How the School Will Evaluate the Progress of This Goal:
California Dashboard
Data from classroom walkthroughs - State of instruction report
Agendas, meeting minutes, observation of meetings, student work samples.
A-G Completion Rate
D/F rates
AP test pass rates
BARR Data
Academic Senate Meetings
Plus Forums
Student focus groups
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Actions to be Taken to Reach Goal #3

Timeline

Person(s)
Responsible

Proposed Expenditures
Description

Provide access to all students in AP and Dual Enrollment classes with
supports to help students through the rigors of the course work.

August 2018

Admin,
Counselors,
academic senate

access

Increase the amount of expository writing in all content areas and
create extended time for students to write throughout the day.

August 2018

Admin,
Counselors,
academic senate

Instruction

Amount

Utilize the focus note process to demonstrate continuity across all
classrooms.
Utilize the Technology leads to provide training and support to all staff
on how to use technology in the classroom to meet the 4C’s.

Professional Dev.

$10000

Continue to provide training with the next cohort of teachers in AVID
and WICOR strategies, as well as the TEL (Teaching for Effective
Learning).

Instruction

$40000
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Area of Growth #4: Improve parent and community involvement.
LCAP GOAL:
100% Graduation. All students will graduate from high-school, college and career ready.
All students (100%) will be 100% proficient on state assessments and metrics.
All students (100%) will attend school every day because schools will ensure a positive and engaging climate where
students feel valued and safe.
District GOAL:
Teaching and learning
Multi-tiered systems of support
Continuous Improvement
SCHOOL GOAL #4:

Increase parent participation across all subgroups giving all students and parents a voice.

Data Used to Form This Goal:
California Dashboard
Data from classroom walkthroughs - State of instruction report
Agendas, meeting minutes, observation of meetings, student work samples.
A-G Completion Rate
D/F rates
AP test pass rates
BARR Data
Academic Senate Meetings
Plus Forums
Student focus groups
Participation at Coffee with Principal, PTSA struggles

Findings from the Analysis of This Data:
Poor parent participation across most subgroups.
Parents have participated in Parent Project, English classes, and coffee with the principal. However the number of
parents involved are low.
Increase need to support the African American community.
How the School Will Evaluate the Progress of This Goal:
Participation numbers
Growth and development of African American Advisory Council
Increase in ELAC participation

Actions to be Taken to Reach #4

Timeline

Person(s)
Responsible

Proposed Expenditures
Description

Provide professional development for leadership team and Academic
Senate.

June 2018
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Academic Senate will complete day 3 of leading schools through
RCOE.

March 2018

Eric Dahlstrom

Building leadership
teams

Create common formative assessments to ensure all students have
access to well-designed curriculum frameworks with high-quality
aligned instructional practices.

Ongoing

Academic
Senate/District

Common formative
assessment drives the
instruction and
interventions for
student success.

Review first year of built in collaboration days, what went well, what
didn’t, what are the successes we will build on from the following school
year. Identify practices and procedures that will support the focus
collaboration time around student learning, intervention, and instruction.

August 2018

Academic Senate
/ Eric Dahlstrom

Evaluation of the
systems used during
collaboration time
during the inaugural
year.
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Appendices:
A. Local Control and Accountability Plan (LCAP): provide link
a. Local Control and Accountability Plan (LCAP): 2017-18 Hemet USD LCAPRCOE and Board Approved
b. LCAP Executive Summary Draft 2017-2018: LCAP Executive Summary Draft
2017-2018
B. Results of student questionnaire/interviews

1.
2.
3.
4.

Do you feel welcome at Tahquitz?
What do you love about Tahquitz?
What would you like to see changed or improved?
Do you feel informed about events?

Campus is clean and I like the ASB events, I like the recognition of athletes and sports
through the pep rally’s.
-ROTC is a good program on campus.
-Kind teachers to help students.
-Lots of clubs and sports for students to participate in. The clubs fit people’s
interest. The clubs and sports are very accepting. Club rush is helpful.
-Very diverse group of students and staff.
-Kids smoking in bathrooms all the time.
-Office staff is not friendly/welcoming.
-Not what they say, but how they say it.
-Staff treat people based on how they feel about them.
-Student section is low at events.
-Better Communication is needed for promoting events
-Outdated equipment in the weight room
-Crappy food for lunch
-More fights
-One lunch creates long lines
-Too many automated calls
-Attendance absences for kids for sports
-More options for food during lunch
-ASB students are mean and not enthusiastic (specifically seniors). Put down
Renaissance.
-Should not charge for all senior events (Monster mash)
-Agriculture program is wanted
Is Tahquitz a safe campus?
-Not enough campus supervisor
-Too easy to ditch and do inappropriate things
- School is generally safe and they feel taken care of
-More teachers should participate in spirit days
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C. Results of parent/community questionnaire/interviews
1) Please introduce yourself and state what grade your child is in.
2) Do you feel welcome at Tahquitz?
a) yes
3) What do you love about Tahquitz?
a) The campus and facilities are new.
b) Gotten know the staff.
c) The constant communication over the phone.
d) Coaches are supportive and go the extra mile
e) AP and dual enrollment classes
f) Parent resources (if parents take advantage of them)
g) Counseling department is supportive
h) Admin take action when concerns arise
i) BARR program
4) What would you like to see changed or improved?
a) Parents need to be more involved to help the school make change.
b) Difficult to meet with teachers
c) Counseling secretary not welcoming
d) Teachers need to have clear expectations and consistency with grading and
expectations. Teacher flexibility and accommodations for students that are involved in
extracurricular activities.
e) ASB teacher- tension between the teacher and the students.
f) The extracurricular coaches work together and not against each other.
g) Teachers need to treat all students the same and not play favorites.
h) Student teacher communication needs to improve.
i) Lack of communication- teachers do not reach out to parents (good or bad).
5) Do you feel your students are safe at school?
a) Yes
b) Safe on a day-to-day basis, but not for disasters.
6) Do you feel informed about the parent events and meetings that occur on campus?
a) Si
b) Yes
7) What can the school do to get more parents to attend parent events?
a) Peachjar and parent links are overwhelming, especially when you have students at
multiple schools.
b) I do not know.
D. The most recent California Healthy Kids Survey
a. Available at time of visit
E. Master schedule
a. Available at time of visit
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F. Approved AP course list: https://apcourseaudit.epiconline.org/ledger/

Art History
Biology
Calculus AB
Calculus BC
Chemistry
Comparative Government and Politics
Computer Science A
English Language and Composition
English Literature and Composition
Environmental Science
European History
Human Geography
Macroeconomics
Microeconomics
Music Theory
Physics 1
Physics B
Psychology
Spanish Language and Culture
Statistics
Studio Art: Drawing
U.S. Government and Politics
United States History
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G. UC a–g approved course list: https://doorways.ucop.edu/list/app/home/

History / Social Science ("a") 2 years required
Two units (equivalent to two years) of history/social science required, including: one year of world
history, cultures or historical geography and one year of U.S. history; or one-half year of U.S. history
and one-half year of civics or American government.
Title/Discipline

Transcript Abbreviation(s)

AP European History

Euro Hist 1A AP
Euro Hist 1B AP

Adopted from: The College Board Advanced Placement Program

World History / Cultures / Historical Geography
AP Government and Politics United States

Govt 1A AP US Govt

Adopted from: The College Board Advanced Placement Program

Civics / American Government
AP Human Geography
Adopted from: The College Board Advanced Placement Program

Human Geo 1A AP
Human Geo 1B AP

World History / Cultures / Historical Geography
AP United States History
Adopted from: The College Board Advanced Placement Program

US History 1A AP
US History 1B AP

U.S. History
Government 1A
Civics / American Government

Government 1A

U.S. Government and Politics

USGov&PolAPEX

Adopted from: APEX Learning

Civics / American Government
U.S. History (Core)

USHistoryAPEX1A
USHistoryAPEX1B

Adopted from: APEX Learning

U.S. History
US History 1A/1B
U.S. History

US History 1A
US History 1B

World History

WorldHistAPEX1A
WorldHistAPEX1B

Adopted from: APEX Learning

World History / Cultures / Historical Geography
World History 1A/1B
World History / Cultures / Historical Geography

World Hist 1A
World Hist 1B

English ("b") 4 years required
Four units (equivalent to four years) of college preparatory English composition and literature
required, integrating extensive reading, frequent writing, and practice listening and speaking with
different audiences. Students may only use 1 year of ESL/ELD English.
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Title/Discipline

Transcript Abbreviation(s)

AP English Language and Composition

English 3A AP Lang
English 3B AP Lang

Adopted from: The College Board Advanced Placement Program

English
AP English Literature and Composition
Adopted from: The College Board Advanced Placement Program

English 4A AP Lit
English 4B AP Lit

English
CSU Expository Reading and Writing
Adopted from: California State University (CSU) Early Assessment Program (EAP)

ERWC 1A
ERWC 1B

English
English 10

English10APEX2A
English10APEX2B

Adopted from: APEX Learning

English
English 11

English11APEX3A
English11APEX3B

Adopted from: APEX Learning

English
English 12

English12APEX4A
English12APEX4B

Adopted from: APEX Learning

English
English 3D ELD Y1A/1B
English as a Second Language (ESL) / English Language Development (ELD)

Eng 3D ELD Y1A
Eng 3D ELD Y1B

English 9

English9APEX 1A
English9APEX 1B

Adopted from: APEX Learning

English
English 92 1A/1B
English

English 92 1A
English 92 1B

English-Language Arts 1A/1B
English

English 1A
English 1B

English-Language Arts 1A/1B Honors
English

English 1AH
English 1BH

English-Language Arts 2A/2B
English

English 2A
English 2B

English-Language Arts 2A/2B Honors
English

English 2AH
English 2BH

English-Language Arts 3A/3B
English

English 3A
English 3B

Mathematics ("c") 3 years required, 4 years recommended
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Three units (equivalent to three years) of college-preparatory mathematics (four units are strongly
recommended), including or integrating topics covered in elementary algebra, advanced algebra, and
two-and three-dimensional geometry.
Title/Discipline

Transcript Abbreviation(s)

Algebra 1A/1B
Algebra I

Algebra 1A
Algebra 1A 10-12
Algebra 1B
Algebra 1B 10-12

Algebra 2A/2B
Algebra II

Algebra 2A
Algebra 2B

Algebra I

AlgebraAPEX 1A
AlgebraAPEX 1B

Adopted from: APEX Learning

Algebra I
Algebra II

AlgebraAPEX 2A
AlgebraAPEX 2B

Adopted from: APEX Learning

Algebra II
AP Calculus AB
Adopted from: The College Board Advanced Placement Program

Calculus 1A AP A/B
Calculus 1B AP A/B

Calculus
AP Calculus BC
Adopted from: The College Board Advanced Placement Program

Calculus 2A AP B/C
Calculus 2B AP B/C

Calculus
AP Statistics
Adopted from: The College Board Advanced Placement Program

AP Statistics 1A AP
AP Statistics 1B AP

Statistics
Financial Literacy 1A/1B
Statistics

Financial Lit 1A
Financial Lit 1B

Geometry

GeometryAPEX 1A
GeometryAPEX 1B

Adopted from: APEX Learning

Geometry
Geometry 1 A/1B
Geometry

Geometry 1A
Geometry 1B

Math 90 1A
Algebra I

Math 90 1A

Math 96 1A
Algebra II

Math 96 1A

Math 96 1A/1B
Algebra II

Math 96 1A YL
Math 96 1B YL
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Title/Discipline

Transcript Abbreviation(s)

Math Analysis 1A/1B
Advanced Mathematics

Math Analysis 1A
Math Analysis 1B

Laboratory Science ("d") 2 years required, 3 years recommended
Two units (equivalent to two years) of laboratory science are required (three units are strongly
recommended), providing fundamental knowledge in two of the following: biology, chemistry, or
physics. A yearlong interdisciplinary, or integrated, or earth and space science course can meet one
year of this requirement.

Title/Discipline

Transcript Abbreviation(s)

AP Chemistry

Chemistry 1A AP
Chemistry 1B AP

Adopted from: The College Board Advanced Placement Program

Chemistry
AP Physics 1
Adopted from: The College Board Advanced Placement Program

Physics 1A AP
Physics 1B AP

Physics
Biology 1A/1B
Biology / Life Sciences

Biology 1A
Biology 1B

Chemistry 1A/1B
Chemistry

Chemistry 1A
Chemistry 1B

Human Physiology 1A/1B
Biology / Life Sciences

Human Physiology 1A
Human Physiology 1B

Introduction to Physics 1A/1B
Physics

Intro Physics 1A
Intro Physics 1B
Intro_Physics1A
Intro_Physics1B

Zoology/Botany 1A/1B
Biology / Life Sciences

Zoology/Botany 1A
Zoology/Botany 1A/1B
Zoology/Botany 1B

Language Other than English ("e") 2 years required, 3 years recommended
Two units (equivalent to two years, or through the second level of high school instruction) of the same
language other than English (three units recommended). LOTE levels are defined by the number of
years of high school instruction; e.g. LOTE 1= 1 yr.; LOTE 2 = 2 years, etc.
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Title/Discipline

Transcript Abbreviation(s)

American Sign Language I

ASLInt1A
ASLInt1B

Adopted from: Riverside County Office of Ed. ROP

LOTE Level 1
AP Spanish Language and Culture
Adopted from: The College Board Advanced Placement Program

Spanish 3A AP
Spanish 3B AP

LOTE Level 4+
Spanish 1A/1B
LOTE Level 1

Spanish 1A
Spanish 1B

Spanish 2A/2B
LOTE Level 2

Spanish 2A
Spanish 2B

Spanish 3A/3B
LOTE Level 3

Spanish 3A
Spanish 3B

Spanish I

SpanishAPEX 1A
SpanishAPEX 1B

Adopted from: APEX Learning

LOTE Level 1
Spanish II

SpanishAPEX 2A
SpanishAPEX 2B

Adopted from: APEX Learning

LOTE Level 2

Visual & Performing Arts ("f") 1 year required
One unit (equivalent to one year) required, chosen from one of the following categories: dance, music,
theater, interdisciplinary arts, or visual arts (e.g., painting, web/graphic design, film/video,
inter/multimedia arts).Two one-semester courses from the same discipline is also acceptable.

Title/Discipline

Transcript Abbreviation(s)

Acting 1A/1B
Theater

Acting 1A
Acting 1B

Acting 2A/2B
Theater

Acting 2A
Acting 2B

Acting 3A/3B
Theater

Acting 3A
Acting 3B

Acting 4A/4B
Theater

Acting 4A
Acting 4B

AP Art History

Art History 1A AP
Art History 1B AP

Adopted from: The College Board Advanced Placement Program

Visual Arts
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Title/Discipline

Transcript Abbreviation(s)

AP Studio Art: Drawing

Studio Art 1A AP
Studio Art 1B AP

Adopted from: The College Board Advanced Placement Program

Visual Arts
Art 1A/1B
Visual Arts

Art 1A
Art 1B

Art 2A/2B
Visual Arts

Art 2A
Art 2B

Band - Advanced 1A/1B
Music

Band Adv 1A
Band Adv 1B

Band - Introductory 1A/1B
Music

Band Intro 1A
Band Intro 1B

Ceramics 1A/1B
Visual Arts

Ceramics 1A
Ceramics 1B

Ceramics 2A/2B
Visual Arts

Ceramics 2A
Ceramics 2B

Ceramics 3A/3B
Visual Arts

Ceramics 3A
Ceramics 3B

Chamber Singers 1A/1B
Music

Chamber Singers 1A
Chamber Singers 1B

Concert Choir 1A/1B
Music

Concert Choir 1A
Concert Choir 1B

Film Studies 1A/1B
Theater

Film Studies 1A
Film Studies 1B

Jazz Ensemble Advanced 2A/2B
Music

Jazz Ens Adv 2A
Jazz Ens Adv 2B

Jazz Ensemble Intro 1A/1B
Music

Jazz Ens Int 1A
Jazz Ens Int 1B

RCOE Creative Digital Media

CTE CrtvDgMed1A
CTE CrtvDgMed1B

Adopted from: Riverside County Office of Ed. ROP

Visual Arts
RCOE Digital Film Production I

CTE DigFlmPrd1A
CTE DigFlmPrd1B

Adopted from: Riverside County Office of Ed. ROP

Visual Arts
RCOE Digital Photography I

CTE DigtPhoto1A
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Title/Discipline

Transcript Abbreviation(s)

Adopted from: Riverside County Office of Ed. ROP

CTE DigtPhoto1B

Visual Arts
Symphonic Choir 1A/1B
Music

Symphonic Choir 1A
Symphonic Choir 1B

Treble Choir 1A/1B
Music

Treble Choir 1A
Treble Choir 1B

College-Preparatory Elective ("g") 1 year required
One unit (equivalent to one year) chosen from the "a-f" courses beyond those used to satisfy the
requirements of the "a-f" subjects, or courses that have been approved solely in the elective area.
Title/Discipline

Transcript Abbreviation(s)

AP Macroeconomics

AP Macroeconomics
Econ 1A AP
Econ 1A AP - Macro

Adopted from: The College Board Advanced Placement Program

History / Social Science
AP Psychology
Adopted from: The College Board Advanced Placement Program

Psych 1A AP
Psych 1B AP

History / Social Science
AVID 10
Adopted from: AVID - Advancement Via Individual Determination

AVID 1C 10
AVID 1D 10

Interdisciplinary
AVID 11
Interdisciplinary

AVID 1A 11
AVID 1B 11

AVID 12

AVID 1A 12
AVID 1B 12

Adopted from: AVID - Advancement Via Individual Determination

Interdisciplinary
AVID 9
Adopted from: AVID - Advancement Via Individual Determination

AVID 1C 9
AVID 1D 9

Interdisciplinary
Beginning to Early Advanced ELD Tutorial 1A
English

ELD Tutorial 1A

Digital Electronics

DigitalElctr 1A
DigitalElctr 1B

Adopted from: Project Lead the Way (PLTW)

Interdisciplinary
Economics 1A
History / Social Science

Econ 1A

Engineering Design and Development

EngrDesgnDev1A
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Title/Discipline

Transcript Abbreviation(s)

Adopted from: Project Lead the Way (PLTW)

EngrDesgnDev1B

Interdisciplinary
Introduction to Engineering Design

IntroEngDsgn1A
IntroEngDsgn1B

Adopted from: Project Lead the Way (PLTW)

Interdisciplinary
Lab Assistant 1A/1B
Laboratory Science – Physical Sciences

Lab Assist 1A
Lab Assist 1B

MultiCraft Core Curriculum: Building Scaled Structures
Interdisciplinary

CTE BldScStr 1C
CTE BldScStr 1D
CTE Buld Scal Struc
CTE GrCnstTch1A
CTE GrCnstTch1B

Photojournalism 1A/1B
Interdisciplinary

Photojournal1A
Photojournal1B

Principles of Engineering

PrinciplsEng 1A
PrinciplsEng 1B
PrinEngPLTW1A
PrinEngPLTW1B

Adopted from: University of California Curriculum Integration (UCCI)

Adopted from: Project Lead the Way (PLTW)

Interdisciplinary

RCOE Emergency Medical Responder

CTE EmMedRes 1A
CTE EmMedRes 1B

Adopted from: Riverside County Office of Ed. ROP

Interdisciplinary
RCOE Entrepreneurial TNT (Traits & Trends)

CTE Entrepr 1A
CTE Entrepr 1B

Adopted from: Riverside County Office of Ed. ROP

Interdisciplinary
RCOE Sports Medicine Advanced

CTE AdvSprtMd 1A
CTE AdvSprtMd 1B

Adopted from: Riverside County Office of Ed. ROP

Laboratory Science – Biology / Life Sciences
Sports Medicine 1A/1B
Laboratory Science – Biology / Life Sciences

CTE Sports Medicine 1A
CTE Sports Medicine 1B

Sports Medicine 1A/1B
Laboratory Science – Biology / Life Sciences

CTE Sports Medicine 1A
CTE Sports Medicine 1B

Student Leadership 1A/1B
History / Social Science

Stu Leadership 1A
Stu Leadership 1B

U.S. and Global Economics Core

US&GlobEconAPEX

Adopted from: APEX Learning

History / Social Science
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H. Additional details of school programs, e.g., online instruction, college- and careerreadiness programs, partnership academies, IB, AVID
I. California Local Control Funding Formula (LCFF) Eight State Priorities Rubric
Performance information
J. School accountability report card (SARC): School Accountability Report Card
K. CBEDS school information form
a. Available at time of visit
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L. Graduation requirements
GRADUATION REQUIREMENTS
Students must meet the following requirements in order to be eligible for a comprehensive high school
diploma:
Subject
Years
Semester Credits
 220
credits in
required
English
4 years
40
district

Social Science

3 years

30
 10 credits World History
 10 credits U.S. History
 5 credits Government
 5 credits Economics

3 years

30
 10 credits Algebra 1
 10 credits Geometry
 10 credits of a third year math

2 years

20
 10 credits Life Science
 10 credits Physical Science
 10 credits THS recommends third
year science

Physical Education

2 years

20
Every student must enroll in a course in
Physical Education in grades 9 and 10.
Students participating in athletics may
waive this requirement by meeting
certain criteria. Head coaches have
forms to apply for this waiver. All
waivers need to be filed with your
counselor before the end of the school
year for sports waived during that year.

Fine Arts, Foreign
Language, or
Career Technical
Education (CTE)

1 year

Mathematics

Science

10

coursework in grades 9-12, and
Chart below shows the required courses that must be included in the 220 credit requirement. Note: A-G
and graduation requirements are not the same. If you want to go to college, see charts on page 16-17.

CERTIFICATE OF COMPLETION
There are select students with IEPs who are on track to earn a certificate of completion. The certificate of
completion enables them to receive a certificate for their 4+ years in high school.
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M. Budgetary information, including school budget
a. Available at time of visit
N. Glossary of terms unique to the school.
1. Academic Senate – Leadership team
2. Collaboration Time – PLC
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