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This year marks the 16th anniversary of Branham High School re-opening after being closed for 10 years
due to a decrease in enrollment in the district. In 1999 the Campbell Union High School District decided
to re-open the school after several years of increased enrollment.
This is the third complete Focus on Learning self study for our school. Our WASC self-study process
brought our stakeholders together for an in-depth inquiry into students’ success at Branham High School.
We assessed what our students know and what they still need to know. After identifying areas of success
and challenges, we developed an action plan to address the most important areas where growth is needed.
At the beginning of each school year, the leadership team reviews our WASC action plan goals and the
progress we have made towards achieving those goals. The WASC self study process and action plan,
merged into the Single Plan for Student Achievement guides us as we plan our curriculum and
instruction, and we develop new programs to meet the needs of our diverse and growing student body.
Our WASC coordinator was appointed during the fall of 2014. His role was to coordinate the process for
the Focus on Learning self study, write parts of the report, assist with the development of the action plan
and share findings with all stakeholders. Home groups consisted of each of the subject area departments
on campus as well as the administration. Staff members were given the opportunity to select a focus
group to work in and were placed in focus groups that were well balanced with one or more
representatives from each of the departments. The entire staff participated as members of focus groups
over a period of one year. All stakeholders, including staff, parents, students, school board members,
school site council, and students were invited and contributed to the report. Agendas were given to the
lead of each focus or home group to guide the members through the self-examination process.
Assessment data was collected, disaggregated, and discussed, surveys were submitted, observations were
note, and input was gathered.
Each focus group was led by a leader. All members of the focus groups helped to explore, write, and edit
our findings. Focus groups gathered evidence and were able to input the information into their Chapter IV
section of the self-study by using Google Docs. Department meetings were set aside for home groups to
help with the findings and evidence in all sections of the Chapter IV. After gathering their evidence and
findings, focus groups members analyzed their findings and identified specific strengths and growth needs
for their WASC criteria.
The leadership team including administration, focus groups leaders, and self study coordinator then
identified school-wide areas of strength and areas for growth, prioritized the latter and prepared a draft
action plan that was shared with all stakeholders.
After receiving input, a long-range action plan was designed to address the priority areas of growth. The
entire self-study report was shared with the staff in January of 2016, deemed complete and sent to the
WASC Visiting Committee members.
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Chapter I:
Student/Community
Profile and Supporting
Data and Findings
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Note: all data was obtained from http://quickfacts.census.gov/qfd/states/06000.html,
http://dq.cde.ca.gov/dataquest/dataquest.asp, http://www.ed-data.k12.ca.us/ and the CUHSD
Data System unless otherwise stated.

Student and Community Profile

General Background and History
Branham’s Community

Branham High School is one of the five comprehensive high schools in the Campbell Union High School
District. The district also includes one alternative high school. The school is located on Branham Lane
and serves areas of San Jose and Campbell and it shares two Free Attendance Zones with neighboring
Leigh High School. Branham was first opened as a new school in the Campbell Union High School
District (CUHSD) in 1967. In 1991, as a result of steadily declining enrollment, the school was closed.
During the period of Branham’s closure, the property was retained by CUHSD and the site was leased to
a local private school during much of the closure period. As enrollment in the school district began to
again grow, the district formed a school committee in the fall of 1996 to plan the basis of re-opening.
Since its re-opening in the fall of 1999, Branham High School has grown to a fully WASC accredited
comprehensive high school with a total enrollment of 1,549 at the start of the 2015-2016 school year.
The Branham community is largely middle-class in an area with average home values of about
$765,000. The school community is primarily residential, and largely consists of 1960s era tract
home developments and apartment complexes, with several small neighborhood shopping malls
nearby. The parents of our students have diverse ethnic and educational backgrounds; many have
college degrees and/or experience. Most families have two adults in the home, and there is relatively
little mobility throughout the school year.

The faculty and staff serve 1400 students and their families. They prepare students for life beyond high
school by providing a robust comprehensive curriculum that includes courses that meet both a-g
University of California and Advanced Placement College Board requirements. Of Branham’s graduating
seniors, 39% continued on to four-year universities, 52% continued on to community colleges, 2%
enrolled in vocational education, 1% joined the military, 3% entered the work force right out of high
school, and 3% were undecided in June 2013.

The majority of Branham students matriculate from Ida Price and Dartmouth middle schools. The
student body is currently 28% Latino, 13% Asian, 1% Pacific Islander, 2% Filipino, 5% African11

American, and 51% Caucasian. 5% of Branham’s student population identified two or more races as
part of their demographics. The languages spoken by the families at Branham are diverse and
include English, Spanish, Vietnamese, Mandarin, Farsi, Cantonese, Russian, Serbo-Croatian, and 20
others international languages.
The school is not a Title I school and does not have any outside providers or external evaluators.
Branham is not a Program Improvement school and it does not have a corrective or alternative
government plan. No federal imposed deadlines for improvement apply to BHS.
Branham receives tremendous support from our parents. Parents are involved in organizations that
directly benefit Branham students and faculty. The Home and School Club is open to all parents and
community members and hold monthly evening meetings to discuss needs of the school. The Home and
School Club supports the school by facilitating a “wish list” to supply the school and it staff with needed
items or equipment. The Home and School Club also provides refreshments for school events, hosts a
potluck lunch for the faculty every six weeks, and provides endless support throughout the year to
improve parent involvement and awareness. The Music Boosters is an organization that consists of
parents from all instrumental and auxiliary ensembles as well as choir. They donate funds to the Branham
High School Royal Alliance Band and Color Guard, as well as several instrumental groups, contributing
to the success of the Music Department. The Bruin Backers is our sports booster organization that
supports all athletic programs at Branham. They help run the snack shacks during football and basketball,
hold fundraisers, host our sports banquets and assist teams with necessary equipment. A third group of
helping parents forms the Cheer Boosters organization, which supports the Cheer program at Branham.
Along with supporting Branham, our community also is deeply committed to supporting the district as
well. In 2006, a 90 million dollar bond measure was passed to continue the renovation of classrooms, an
all weather track, new synthetic turf sports field, new home economics classrooms, and gym renovations.
This same bond has allowed for a new performing arts center and the renovation of locker rooms. The
cafeteria, restrooms, and remaining classrooms and administrative offices are also being renovated as the
current phases of construction are completed.
In 2009-2010, Branham joined the Xilinx Ecosystem program, a consortium of schools and non-profit
organizations charged with creating pathways and programs that not only enhance students’ learning
experiences at school, but directly link them to experiences that bring science, math, technology, health,
community-building, the arts to life. Xilinx has sponsored CUHSD’s new Engineering Pathway at three
schools, which articulates with Project Lead the Way, and CSU engineering programs. The company’s
partnership with CUHSD has afforded the purchase of new technology including Autodesk software that
allows students to learn industry-standard processes. In addition Xilinx also helps fund core science and
technology programs as well as nonprofit organizations that bring support to schools (counseling, San
Jose Rep Theater, San Jose Museum of Art). A large part of the Xilinx grant funds the Engineering
Pathway of the Project Lead The Way, a leading provider of science, technology, and math programs. The
program puts an emphasis on project-, activity-, and problem-based curriculum.
There have been significant changes to the composition of the faculty and administration in the past few
years. In the 2014-2015 a new vice principal joined Branham while a new principal was appointed
beginning in July 2015. In addition the activities director and one of the three guidance advisors are new
to the school. Due to the rising cost of living in the Bay Area, many teachers have moved to other states
or more affordable areas of California, creating an increasing turnover rate in the faculty. There were 9
new teachers in 2013-14, 11 in 2014-15, and 15 in 2015-16. Even with all these changes Branham has
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experienced a constant growth in programs with more and more students taking college prep and AP
classes.
Branham’s WASC Accreditation History

In March 2001, a two-person committee visited the newly opened Branham High School and
recommended Candidacy Status for the school. The committee left recommendations for the school to
work on and Branham’s first full WASC accreditation process was in the spring of 2004. Based on the
schools work since the first visit, Branham was awarded a six-year accreditation in 2004 with a three-year
mid-term visit. That midterm review took place in March 2007 at the same time Branham was considered
for its successful application for California Distinguished School status. A second full WASC process
happened in 2010, resulting in another six-year accreditation term with a midterm visit in 2013.

School Purpose

Campbell Union High School District Mission Statement
Campbell Union High School District prepares high school and adult education students for success in
college, careers and democratic citizenship by providing an engaging, relevant and rigorous curriculum in
a safe learning environment while integrating technology and a growth mindset into learning
process. CUHSD enhances each student’s life skills by promoting critical thinking, problem solving and
innovation so that each student can achieve his or her maximum potential.

Campbell Union High School District Vision
Every student who attends CUHSD will graduate ready for college and career and will be equipped with
the skills, knowledge and aptitude necessary for 21st century success.

Campbell Union High School District Values and Beliefs
We believe all students can learn and be successful.
We value and encourage:
▪
▪
▪
▪

Moral and ethical behavior
Respect, understanding and acceptance of others
Sound decision-making and acceptance of personal responsibility
Active citizenship and global awareness
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▪ The expression of each student's potential

Campbell Union High School District Focus Areas
•
•
•
•

Common Core Implementation
Closing the opportunity gap
College and Career Readiness
Professional Growth

Branham High School
Branham’s mission statement, mantra, and Expected School-wide Learning Results are the driving forces
behind all the hard work that takes place on campus and are aligned with the district values and beliefs
and focus areas. Branham’s goal is to continually improve our school’s program to better prepare all
students for success after high school.

Branham Mission Statement
Branham High School is a learning community that sets high expectations for all students and uses data to
monitor and improve instruction to ensure student learning and achievement of academic standards and
expected school-wide learning results.

Branham Expected School-Wide Learning Results

1. Self-Directed Learner
•
•
•
•
•
•

Student is able to follow simple and complex directions
Student is able to recognize problems and challenges and seek help.
Student uses technology when appropriate
Student displays academic integrity and honesty, avoiding plagiarism
Student actively participates in his/her learning and is a self-starter.
Student is able to manage time and resources, meeting deadlines.

2. Complex Thinker
•
•
•
•

Student is able to integrate information from various sources and make cross curricular links
Student interprets data/graphs to obtain information
Student follows logical thought process and applies knowledge to new situations.
Student is able to organize information and make categories/hierarchies.
14

•
•

Student is able to work in a team, understanding multiple points of view.
Student understands cause and effect.

3. Effective Communicator
•
•
•
•

Student can express self clearly in a variety of modes (written, oral, artistic, physical,
musical, use of technology, etc.).
Student uses different forms of language for different purposes/audiences.
Student is able to collaborate, share results and present them effectively in public.
Student listens and communicates with a variety of people in a positive manner.

4. Community Contributor
•
•
•
•
•

Student demonstrates an understanding of the importance of individual contribution to
community and a democracy.
Student effectively interacts with and contributes positively to his/her surroundings as well
and the global community.
Student understands and respects diversity.
Student is aware of the physical environment and contributes to its care.
Student volunteers time and effort to the community.

5. Healthy Individual
•
•
•
•
•

Student achieves and maintains physical and emotional wellbeing.
Student learns and develops an age-appropriate and ethical behavior.
Student understands the negative effects of substance abuse and avoids drugs, alcohol, and
tobacco.
Student recognizes unhealthy situations and seeks help.
Student is aware of the contribution of exercise, nutrition, and social skills to the physical and
emotional wellbeing.

Branham Mantra
During the WASC accreditation process in the spring of 2010, students, parents and staff agreed to work
on a vision statement that would be easy to remember and capture the essence of Branham’s school-wide
goals. One Branham student submitted a brilliant essay during the WASC Self-Study process that
proposed students could strive to Learn to Achieve, which has become a mantra for Branham’s
educational community.
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“Learn to Achieve” means that the entire staff is focused on helping students LEARN to achieve. It also
means that when students focus on learning, they are able to achieve. Branham has embraced this mantra
and begun the work set in motion by the WASC Study Teams to find ways to:
1. Create a college-going culture that helps 9th grade students make a smooth transition from
middle school to high school and prepares them for the rigor of college beyond high school,
2. Implement successful support structures such as Advisory for all students,
3. Adopt formative assessments and standards-based grading,
4. Share best teaching practices with the entire faculty, and
5. Explore issues of equity and find ways to help ALL students succeed.

16

School Program Data
Online Programs

PLE/PLATO

Our PLATO Learning Environment (PLE) delivers a blend of personalized teaching approaches with
proven, award-winning online learning programs that specifically address the needs of individual learners
and the expectations of everyone with a stake in student success. Plato Courseware is an approved course
provider for the University of California “a-g” program. Students use our PLE online learning to help
recover deficient credits and/or validate classes to make students eligible to apply to a 4-year college.
Both PLE and CUHSD offer credentialed teachers in their specific content area to oversee and instruct
students in this learning environment. Students work on the program at their own pace and teachers
assess students based on pre-tests, post-tests, unit tests and final exams. Additionally, teachers also check
for student understanding and mastery with formative assessments such as interactive activities, student
notes, and online and face-to-face discussions. Students have access to tutorial programs as well and can
retake tests as many times as they wish. A certificated teacher on campus unlocks exams, answers
questions, and signs off on their final grade.
Branham offers the use of our Wi-Fi network for students to gain access to this online program for all
levels of English, U.S. History, and World History. We also provide student access to our Chromebook
laptops and computer labs as another tool to connect students to PLE coursework.
In the 2014-2015 school year 40 students made up credit with this program (19 in Social Studies, 20 in
ELA, and 1 in Math). This year, so far, 53 students have completed credit recovery (38 in Social Sciences
and 16 in ELA).
Part of the PLATO family, the Ed. Options Academy provides extensive and effective online instruction
that is fully accredited. In Fall of 2014 22 out of 33 enrolled students successfully completed one course.
En Spring of 2015 10 out of 17 students succeeded while in Fall of 2015 23 out 31 students earned
credits.

Focused Programs

AVID

AVID (Advancement Via Individual Determination) is a college-readiness system designed to increase
the number of students who enroll in four-year colleges. Although AVID serves all students, it focuses on

17

the least served students in the academic middle. The formula is simple - raise expectations of students
and, with the AVID support system in place, they will rise to the challenge.

Today, AVID has been adopted by nearly 4,000 schools in 45 states, the District of Columbia and 15
countries, and serves more than 320,000 students, grades 4-12. Schools and districts have taken
methodologies and strategies from the elective course and implemented them school wide and district
wide to impact their entire communities and create articulated programs of college success.
At the high school and middle level, AVID students are enrolled in a school’s toughest classes, such as
Advanced Placement and Honors, and receive support in academic elective classes. In the accelerated
elective class, AVID students receive support through a rigorous curriculum and ongoing, structured
tutorials.
AVID elective teachers support AVID students by providing academic training, managing their tutorials,
working with faculty and parents, and by helping students develop long-range academic and personal
plans. School wide achievement results from the professional development received by subject area
teachers, counselors, administrators, district administrators, and especially through the success of the
students targeted for the AVID elective. Use of AVID methodologies, such as Cornell note-taking, and
group collaboration, in all classes helps create a college-going culture across the campus.
What differentiates AVID from other educational reform programs is its astounding success rate. Since
1990, more than 65,300 AVID students graduated from high school and planned to attend college. Of the
2008 AVID graduates, 97% planned to attend a post-secondary institution; 66% in four-year institutions
and 31% in two-year institutions.
Last year, Branham had 40 students in the program. This year, we have a class of 24 sophomores, and a
class of 33 freshmen (a total of 57 students). Branham staff are hoping to grow the program so that we
eventually have 2 sections at each grade level, but first we will concentrate on getting one section that is
really full of students who are qualified for AVID.

PLTW

Project Lead the Way (PLTW) is a national non-profit organization that provides the framework for
implementing successful, maintainable K-12 STEM programs. Essential to the framework is a
partnership between a local university affiliate, an industry sponsor and the school district. CUHSD’s
partnership includes SJSU (San Jose State University) and Xilinx Corporation, a software and hardware
local company.
Partnership responsibilities:
PLTW creates and maintains the full curriculum for multiple pathways. Each school chooses one of the
pathways, and Branham is implementing the Engineering Pathway. PLTW also creates and maintains the
learning management system for delivering curriculum, the year-end assessments, a supply list for all
courses, partnerships with software companies, and the curriculum for professional development.
University partners are responsible for hosting professional development training programs and annual
conferences; provide ongoing support and student recognition opportunities
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Industry sponsors insure that the curriculum and tools are current with industry practice and may supply
grants to school districts to initiate and maintain the equipment and supplies.
School districts select teachers, pays annual licensing fees, orders supplies for classrooms, pays for
teacher training expenses, maintain student database on LMS provide appropriate classrooms, and
supplies infrastructure needed to deliver curriculum.

Assessments
Teachers create unit and semester assessments.
Districts ensure that teachers give the PLTW EoC (End of Course Exam) for classes that have it available.
Hardware, software and network requirements:
https://www.pltw.org/sites/default/vfiles/Appendix_C_Computer_Specs.pdf
Curriculum offered
The PLTW’s Engineering Pathway Program at Branham offers
Year 1: Introduction to Engineering and Design (IED),
Year 2: Principles of Engineering (POE),
Year 3: Digital Electronics (DE)
Year 4 (capstone course): Engineering Design and Development (EDD)
Students can take the curriculum in a different order, but need at least 2 of the 3 years to be successful in
the capstone course
Staff qualifications: teachers must pass professional development (Core Training Class) for the course(s)
that they are teaching. Additionally in CUHSD, teacher credentials are tied to eligibility: IED, DE and
EDD, teachers need a math credential, POE teachers need to possess a physics credential. Ideally,
teachers should have a background of prior experience that relates to the class they are teaching.
Branham Implementation
Currently there are six sections of PLTW with around 30 students each. There are two sections of IED
(Introduction to Engineering Design, 65 students), two sections of POE (Principles of Engineering, 60
students), and one section each of DE (25 students) and EDD (25 students). Students taking EID, DE, or
EDD receive math credit while those taking POE receive science credit.

REMIX PROGRAM

In order to give Branham High School students every opportunity to pass Integrated Math 1 (IM1) and
prepare them for higher level math classes, benchmark tests are given every six weeks to measure the
students’ content knowledge. These “Final Exams” are administered at the end of each 6 week grading
19

period and are designed to inform the teachers about which concepts students are struggling with.
Students who perform low on the final are given an additional class. The intervention class takes place
during 0 or 7th period and is called Integrated Math 1 Remix.

Students with scores below a 70% on a benchmark final are enrolled in IM1 Remix and will attend the
class until they make up the learning objectives that they have not yet mastered. The student is assigned
individualized work through a program called Accelerated Math. Each student progresses at their own
pace with help from the teacher and student tutors.
If a student does not complete the learning objectives assigned to them in Remix, he/she will receive an F
for the semester. When a student has completed the Remix learning objectives, the score on his/her
benchmark final exam will be adjusted to a 70%, and the overall grade will be recalculated.

SVTCE
For nearly fifty years, Silicon Valley Career Technical Education (SVCTE), a program in the
Metropolitan Education District (MetroED), has led the Bay Area in delivering high-quality Career
Technical Education. Operated under a Joint Powers Agreement (JPA) since 1973, Silicon Valley CTE is
governed by a consortium of six school districts including: Campbell Union High School District, East
Side Union High School District, Los Gatos-Saratoga Joint Union High School District, Milpitas Unified
School District, San Jose Unified School District, and Santa Clara Unified School District.
Today, SVCTE aims to provide 21st-century education, including STEM-based courses, relevant for
post-secondary training, certifications, and college and career readiness. Silicon Valley CTE works
closely with over 150 local business and industry professionals annually in order to remain current on the
education, training, and skill-development needed by our students entering higher education and/or the
workplace. It is located at 760 Hillsdale Avenue, San Jose, in the heart of California’s Santa Clara Valley
and serves high school students from over 35 high schools in partnering school districts. SVCTE offers 27
programs in 13 industry sectors that lead to careers in business, engineering, health occupations, public
services, transportation, media arts, building trades, information communication technology, and
manufacturing.
Silicon Valley CTE offers over 60 industry certifications to students who complete the required
education and training. Hundreds of students intern at local hospitals, dental offices, government
facilities, and private businesses every year. SVCTE offers eight courses granted UC “a-g” approval. Four
additional courses have received provisional approval and are currently being refined for resubmission
this spring. Existing articulation agreements with six local community colleges are currently being
reviewed and renewed.
SVCTE offers cutting- edge skill-building and workforce development for the next generation of the
students emerging from our school systems. Staff members developed the following Mission Statement
and Student Learning Outcomes (SLOs) as they worked on their WASC accreditation process during
2014-2015.
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Student Enrollment and Demographics:
Silicon Valley CTE serves 1,689 students in our morning and afternoon classes. Juniors and seniors
choose SVCTE courses as a complementary 3-hour elective to their schedule of classes at their home high
schools. Student demographics are detailed below:
Target Age Group (ROCPs): Students ages 16-18 (grades 11–12)
Gender Distribution: 57 % Males and 43% Females
Primary Ethnicities Served:
African American/African Canadian 6.8 %
Asian and Pacific Islander 9.0 %
Caucasian 16.4%
Hispanic 63.0 %
Non-Assigned 5.0%
Native American/Aboriginal Peoples 0.8 %
Other 0.1 %
Awards and Scholarships
Each year, approximately 150 students, upon completion of their career technical education course, will
receive honors or achievement awards for their outstanding efforts at SVCTE. The awards are given in
the forms of tools, instruments, uniforms, books, and/or monetary awards to assist them as they enter their
career and/or continue their education. These awards are presented at the Awards Ceremony held at the
end of each school year. Various endowment funds maintain this time-honored tradition. Examples of
these funds are: California Teachers Association, John Diquisto Award, Joseph Reuter Award, Agnes
Porter Award, San Jose Technical High Alumni Association, Leroy Morrell Award, and Henry Montoya
Award.
SVCTE members and students are part of several organizations and programs that help the transition of
students into the work force or further education. Examples are: Career Technical Student Organization,
Student Leadership and Community Service. Employer Advisory Board, Apprenticeship Programs, Job
Corps, and has Articulation Agreements with the six local community colleges.
In fall of 2014, 49 Branham students were enrolled in diverse SVCTE classes while in fall of 2015 there
were 52 students attending the program.
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HOME AND HOSPITAL PROGRAM
Home and Hospital is a short term independent study placement for students who have a doctor’s referral.
Home and Hospital placements are reviewed each semester. Medical recommendations must be renewed
and applications re-submitted every year.
The paperwork is received at the home school and reviewed by the district nurse, who contacts the
student’s doctor. Boynton High School, the alternative high school in the district, then receives the packet
and checks the student out of Branham. The number of BHS students served varies every semester but is
small (2-3 students).

SUPPORT PROGRAMS

INFORMATIONAL WORKSHOPS AND PRESENTATIONS
Branham High School offers several workshops and informational nights to members of the community
with the aim of addressing the needs of students and parents regarding diverse topics ranging from AP to
bullying.

AP Info Night
Information is provided to all students interested in taking AP courses for the upcoming school year.
Student speakers are invited to share their experiences, both positive and negative. This is followed by
breakout sessions held after the general overview of AP classes. Parents and students are able to check out
specific AP classes and get first hand information from teachers. It is attended by 150-200 parents and
students.

8th Grade Info Night
Information night provided to incoming freshmen and their parents. Administrators provide a brief
overview of the bell schedule, graduation and a-g requirements, programs, and available resources.
Department chairs share information regarding their departments and show the 4- year pathway for the
core courses. It attended by approximately 400 students and parents.

8th Grade Programming Night
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Parents and students are provided brief information that was shared during the information night. Students
and parents are then able to register for classes for the upcoming year. It is attended by around 400
parents and students.

9th grade information night
The Assistant Principals provide information that is included in the Branham handbook regarding specific
policies such as attendance, bullying, plagiarism, internet safety, etc. An overview of high school
graduation requirements and a-g college entry requirements is also provided. A brief overview of the
Naviance program is also given. Approximately 100 freshmen and parents attend this presentation.

10th Grade PSAT Night/11th Grade Success
All sophomore students and interested juniors take the PSAT in October. Results are returned to students
in January and an information night is provided to all sophomores and juniors and their parents to go over
the results. Step-by-step instructions are provided to parents as to how to interpret results and how to use
My College Quickstart, which is a free personalized feedback, practice, and college planning platform
based on the student's PSAT/NMSQT results. Both sophomores and juniors are provided with Next Steps
and what they should expect in the upcoming months. About 150 students and parents attend this event.

Senior College Information Night
Members of the Counseling Department provide information about college application process, admission
requirements, and deadlines regarding: Community College, California State University, University of
California, and Private Colleges/Universities. Brief overview of NCAA and Financial Aid is also
included. It serves around 100 students.

College Application Info Night
UC and CSU representatives walk parents and students through the actual application. Attended by 75100 students and parents.

FAFSA Night
A representative from the community college presents information to parents and students regarding
FAFSA and the Dream Act. Approximately 50 students and parents attend this presentation.
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Night Workshops
The on-campus therapists from Almaden Valley Counseling Services host a series of informational
workshops based on the needs of Branham students. Every year there are presentations on Bullying, Drug
Prevention, Self-harm, and Mental Health. Each one is attended by 25 students and parents.

Leigh High School – Branham High School:
Occasionally, Branham and its sister high school Leigh, collaborate in presenting specific topics to
parents and students. For instance in December 2nd, 2015 an expert panel talked about how to help teens
break through gender sterotypes portrayed in media and culture. The talk was preceded by a documentary
on male stereotypes released by The Representation Project.

AGENCY COUNSELING

Branham Counseling Services is comprised of licensed therapists from the following agencies:
Counseling and Support Services for Youth (CASSY), Almaden Valley Counseling Services (AVCS) and
Eastfield Ming Quong Families First (EMQFF). One Guidance Advisor is responsible for the
coordination of counseling services on the Branham campus. Students are provided the following
counseling services: Socio-emotional, including substance abuse through individual, group and /or
outside agency referral services. All stakeholders including administrators, teachers, parents and students
are able to refer individuals for counseling services. Approximately 160 students are seen on an individual
basis and per year. In addition 90-minute Drug Awareness presentations are done with the 435 member
freshman class.

NAVIANCE

Naviance Family Connection is the leading Internet-based student guidance system and tool in the United
States that is designed to help all high school students prepare for life after high school - whether that
means entering the workforce, or attending college (technical, 2-year, 4-year, public or private).
All Branham High School students and families can use Family Connection throughout their years in high
school to do the following:


Create 4 year plans to ensure your student is on track for technical, 2-year, 4-year and private
colleges

Take interest surveys and personality tests to determine skills, strengths and preferences


Explore careers and find out the education, training and skills required as well as salary and wage
information. There are many educational videos in English and Spanish.
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Search colleges and technical schools all over the US, and internationally, using multiple criteria
(example: size, location, specialized content, sports)

View personal Scattergrams to check the probability of getting accepted at a list of selected
colleges

Submit and track College Applications, as well as transcript requests and teacher recommendation
letters

Research scholarships via the Naviance database
Create a resume to help students prepare for college applications, and summer jobs and internships.

The benefits to all students are enormous, and school guidance advisors are able to help students more
easily with a one-stop place to have all students’ course, career and college planning
information. Parents have their own account and are encouraged to join Naviance Family Connection so
they can also help guide their student toward success after high school.
Branham High School utilizes Naviance to help students navigate the process of college application. In
the fall, freshmen are asked to register for Naviance through their advisory classes. Naviance is utilized
for freshmen activities that include search for Career and Majors using the career interest profiler and
surveys. Freshmen English Language Arts teachers also incorporate Naviance into their lessons to align
with the freshman project. Sophomores use Naviance during programming to work on a four year plan
and also continue career exploration through their advisory classes. Juniors adjust their four year plan and
continue career and college exploration. They also begin working on their brag sheet (student resume).
Students use Naviance for college search to fine-tune the list of possible colleges to apply to.
Seniors update their brag sheet and college list during fall. There is a workshop to guide students applying
to any schools under the Common App, which includes packets (secondary school report, teacher letters
of recommendation, mid-year report) that students must get from the Student Service Center. Students
cannot assign recommenders through Naviance themselves, they must obtain permission from the teacher
and then the registrar can input teachers into the Naviace system for recommendations. Teachers will then
upload and submit any necessary documents through Naviance not needing to print or mail letters or
Common App.
In fall of 2015 Naviance had a total of 318 seniors, 351 juniors, and 386 sophomores registered from
Branham High School. Freshmen will register later on during the semester.

PARTNERTSHIPS

CALIFORNIA YOUTH OUTREACH

Branham High school has partnered with California Youth Outreach, a non-profit organization dedicated
to reaching out to all gang-impacted youth, their families, and their communities by means of education
services, intervention programs and resource opportunities that support a positive and healthy lifestyle.
A counselor from Ca Youth Outreach visits Branham HS every Wednesday to work one on one with the
most at risk students, including those involved in the criminal justice system.
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XILINX

Xilinx is a local high tech company that is involved with the surrounding community by partnering with
local schools and non-profit organizations to provide funding and services to local students. The Xilinx
Global Educational Ecosystem has the goal of influence the transformation of science and technology
education in the 21st century through dedicated partnertships between educators, community leaders,
corporations, and non-profit organizations. Annually Xilinx provides nearly $500,000 to benefit
education, with 75% of the money dedicated to core science and technology programs.
For Branham High School, Xilinx provided approximately $28,000. More than 63% of the money is
devoted to finance the science, technology, and engineering pathway are the school: Project Lead The
Way (PLTW). The grant has allowed the PLTW to purchase computers and materials to help the pathway
students. This year over 200 students are enrollec int PLTW. The rest of the money is devoted to staff
development, Counseling Services and partnerships with local art organizations. Branham has established
a partnership with the Almaden Valley Counseling Services, CreaTV, Red Ladder, and the San Jose
Museum of Art. Xilinx also helps support the advisory program, therefore having an impact on every
student at Branham.
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Demographic Data
Analysis Process

After the following data was compiled, a team of campus leaders—Home and Focus Group leaders,
administrators, and WASC leadership committee members—all sat down to analyze the indications and
trends of each piece of statistical evidence. Below each graph or table is a narrative explanation of the
major findings of the corresponding data.
1. School Status

Neither the Campbell Union High School District nor Branham High School have been under Program
Improvement for the past five years.
The school did not meet the Adequate Yearly Progress (AYP) for the past two available years (2013 and
2014). In 2013 the Hispanic significant subgroup did not meet the target AMO for proficiency in Math.
The rest of the targets (participation, proficiency in ELA, API, graduation rate, and CAHSEE report) were
met. In 2014 as expected proficiency percentages approached 100%, more significant subgroups did not
meet the AMO’s (white, Socioeconomically disadvantaged, and ELL students did not meet the English
proficiency levels, while the white students did not meet the proficiency percentage in Math).
The district has met Title II Accountability Reports regarding the Annual Measurable Achievement
Objectives (AMAO’s) for the ELL population. No report by school is available from the California
Department of Education.
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2. Enrollment
Now in its 16th year, BHS has maintained an almost constant enrollment of 1,400 students for the past
years with a significant growth for the 2014-15 and 2105-2016 school years. Our student demographics
continue to show a wide range of socio-economic, educational, and cultural backgrounds.
Enrollment by Grade Level
2010-2011

2011-2012

2012-2013

2013-2014

2014-2015

2015-2016

9th grade

378

400

363

386

403

453

10th grade

364

363

383

361

369

411

11th grade

319

352

340

356

347

373

12th grade

315

274

326

293

349

312

TOTAL

1376

1389

1412

1396

1468

1549

Findings:
-Enrollment at the school and district level has remained relatively stable over the past years, with a
significant increase observed in the last two years.
-Due to large enrollment, Campbell Union High School District does not accept inter-district transfers
for students outside the district boundaries.
Enrollment by Gender
20102011

20112012

20122013

20132014

20142015

20152016

Female

673

697

706

682

734

758

Male

703

692

706

714

734

791

Findings:
-The male and female populations fluctuate over the years but stay close to a 1 to 1 ratio.

28

ENROLLMENT BY ETHNICITY

2014-2015 Population Distribution
Asian

Afr. Am.

Filipino

7%

43%

Hispanic

2%

14%

2%

32%

29

White

Other

Ethnic Distribution List
Asian

Af. Amer.

Hispanic

White

Filipino

Multiple

Total

Sch

Dist

Sch

Dist

Sch

Dist

Sch

Dist

Sch

Dist

Sch

Dist

Sch

Dist

2010-2011

7.4

11.1

3.9

3.3

28.6

32.4

50.5

43.3

0.9

1.5

7.9

7.2

1,376

7,581

2011-2012

9.0

11.2

3.6

3.1

26.8

33.3.

50.8

42.8

1.2

1.6

7.6

7.3

1,389

7,408

2012-2013

10.1

11.2

3.3

3.1

28.4

35.1

48.2

40.8

1.5

2.1

7.5

7.0

1,412

7,417

2013-2014

10.7

11.6

2.4

2.9

29.0

35.0

47.1

40.5

1.8

2.2

8.3

6.9

1,396

7,353

2014-2015

12.7

12.5

2.5

2.8

30.0

35.1

45.7

40.5

2.1

2.3

6.2

5.5

1,468

7,453

2015-2016

13.9

32.0

.

42.9

2.1

2.1

6.4

1,549

Student Population by Ethnicity
2010-2011

2011-2012

2012-2013

2013-2014

2014-2015

2015-2016

2

2

4

2

4

1

102

125

142

150

186

216

Pacific Islander

9

12

11

6

9

7

Filipino

12

17

21

25

31

33

Hispanic

394

372

401

405

440

496

African American

53

50

46

34

36

33

695

705

681

658

671

664

109

106

106

116

91

99

American Indian or
Alaska Native
Asian

White, Not Hispanic
Multiple or No
Response

Findings:
-Our student demographics continue to show a wide range of socio-economic, educational, and
cultural backgrounds.
-Our current student population consists of 13.9% Asian, 2.1 % African American, 2.1% Filipino,
32.0 % Hispanic, 42.9 % White and 6.9 % other.
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-Branham High School continues to have a slight larger percentage of white students compared to
the district as a whole (45.7% to 40.5% in 2014-2015).
-Since 2010-2011 the Asian, Filipino, and Hispanic populations have grown, while the number of
White, African American, and Multiple race students has experienced a small decrease, more
noticeable in the case of African American students.

PREDOMINANT PRIMARY LANGUAGES OTHER THAN ENGLISH

Until the 2011-2012 school year, no ELD services were provided at Branham, since the district
concentrated those services in three high schools.
20112012

20122013

20132014

20142015

Spanish

50

61

55

69

Filipino (Pilipino or Tagalog)

3

1

1

4

Vietnamese

5

5

2

3

Farsi (Persian)

4

4

3

3

French

-

-

2

3

Arabic

1

-

1

2

Serbo-Croatian

-

-

-

2

Other languages

12

13

8

10

Total

75

84

72

96

Rank/Language Name

CDE – Data Quest

2014-2015
Primary Languages Other than English
Serbo-Croatian Other
11%
French 2% Arabic
2%
3%
Farsi
3%
Vietnamese
3%
Filipino
4%

Spanish
72%
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Findings:
-15 languages are spoken at Branham High School by 96 English Language Learners.
-Spanish is by far the predominant language followed by Filipino-Tagalog, Farsi, French, and
Vietnamese.
-96 students are designated as English Learners at varying levels of fluency. These students
comprise 6.5% of the student population.

STUDENT POPULATION BY SIGNIFICANT SUBGROUPS
STUDENT POPULATION BY SIGNIFICANT SUB-GROUPS BHS

% of Student Population

Significant Subgroups Enrollment
20
18
16
14
12
10
8
6
4
2
0

2010-11 2011-12 2012-13 2013-14 2014-15

Free/Reduced Lunch

15.3

14.7

18.1

14.5

14.1

EL

5.1

5.4

5.9

5.2

6.5

Students with Disabilities

12.1

11.1

10.4

11.5

10.8

Findings:
-The following populations have remained relatively stable since 2010: English Language learners,
students with disabilities and students receiving free/reduced lunch.
-Branham has a higher % of students with disabilities since it hosts some district and county programs.
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Special Needs and Other Programs

BHS Student Enrollment in Specialized Programs 2010-2015

Special Ed
Advanced
Placement
Honors

AVID
Foster
Youth

2010-2011

2011-2012

2012-2013

2013-2014

2014-2015

School # (%)

School # (%)

School # (%)

School # (%)

School # (%)

166 (12.1%)

154 (11.1%)

147 (10.4%)

160 (11.5%)

158 (10.8%)

216 (15.7%)

225 (16.2%)

248 (17.6%)

476 (34.1%)

441 (28.5%)

409 (29.5%)

382 (27.0%)

373 (26.7%)

511 (34.8%)

560 (36.2%)

0 (0%)

0 (0%)

0 (%)

2 (0.2%)

4 (0.3%)

3 (0.2%)

39

(2.7 %)

0 (%)

57 (3.9%)

2 (0.2%)

Aeries Reports and District Office

Findings:
-Branham High School offers a variety of specialized programs to meet the academic needs of its
student population. The BHS Advanced Placement classes offer open enrollment to all interested
students.
-The numbers of students and the number of AP exams has steadily increased over the past three
years. Counselors and teachers have made targeted efforts to recruit underrepresented students
into the AP and Honors programs.
-The Special Education population has not increased since 2010.
-The BHS AVID program is designed to assist first-generation college bound, under-represented
minority and economically disadvantaged students prepare for admission to a four-year college
upon graduation. AVID is an elective class offered at every grade level.
-In 2010-11 the foundation was laid for the implementation of the Foster Youth Mentoring
Program for the 2011-12 school year. Each foster student has a volunteer mentor who monitors
grades and checks in with the student on a regular basis.
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BHS Special Education Program Enrollment 2010-2015

2010-11

2011-12

2012-13

2013-14

2014-15

2015-16

TOTAL Spec Ed

166

154

147

160

158

178

504

20

24

43

48

55

49

Aeries Reports

2015-2016
SAI

117 (not including 6 exits and 2
transfers)

TM

23

SH

36

Speech Only

4

0

Findings:
-The number of Special Ed students has been more or less stable from 2010 to 2015 with a significant
increase in the 2015-2016 year.
-The number of students with a 504 program has more than doubled in the past six years.
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AVID
A total of 18 teachers have been trained and are involved in the AVID program at Branham.

BHS AVID Enrollment
2013-2015
2013-2014

2014-2015

9th

29

33

10th

--

24

11th

--

--

12th

--

--

Findings:
-The AVID program was started at Branham in 2013 with 29 students.
-In the 2015-16 school year one period of AVID is offered for 10th graders and another period for 9th
graders.
BHS Percent of AVID Elective Enrollment by Ethnicity

Year

Asian

Two or
more races

Indian

Hispanic
or Latino

Black or
African
American

White

% of AVID
students
eligible for
free or
reduced
lunch

20152016

5.3%

3.5%

3.5%

42.1%

3.5%

42.1%

46%

Findings:
-The AVID classes are a diverse population.
-Most students in the AVID program are first generation college-bound.
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3. Language Proficiency for ELD
Branham did not provide ELD services until the 2011-2012 school year, since the district concentrated
those services in three high schools.

Language Proficiency 2012-2015
2011-2012

2012-2013

2013-2014

2014-2015

English Learners

75
(5.4 %)

84
(5.9%)

72
(5.2%)

96
(6.5%)

Fluent-EnglishProficient Students

204
(14.7 %)

225
(15.9%)

281
(20.1%)

308
(21.0%)

Students Redesignated FEP

11
(14.7 %)

7
(9.3%)

13
(13.7%)

14
(14.5%)

1389

1412

1396

1468

Enrollment

CDE – Data Quest

Findings:
-In general, the number of English Learners is increasing as a whole and as a percentage of the
student population.
-The number and percentage of Fluent-English Proficient Students is steadily increasing.
The number of students re-designated FEP varies from year to year.
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4. Attendance

AVERAGE DAILY RATE OF ATTENDANCE
Yearly Actual Attendance by School Month
1

2

3

4

5

6

7

8

9

10 AVG

2010-2011

96.99

96.36

95.55

95.05

95.79

94.41

94.77

95.22

95.19

95.71

95.50

2011-2012

97.46

96.86

95.62

95.78

96.89

95.50

95.29

94.75

95.72

95.50

95.94

2012-2013

97.50

96.72

96.45

95.31

95.49

94.95

96.13

95.49

95.27

96.23

95.95

2013-2014

97.80

96.77

96.31

95.95

96.76

95.84

95.70

95.96

96.17

96.68

96.39

2014-2015

97.64

96.36

96.52

96.23

96.30

94.74

95.52

95.91

95.40

97.03

96.17

TRANSIENT DEMOGRAPHICS
TRUANCY RATES
Truancies
2010‐11

2011‐12

2012-13

2013-2014

Branham High School

284
(20.6%)

506
(33.4%)

408
(26.2%)

117
(7.6%)

District (High School)

1,547
(20.5%)

3,861
(48.6%)

2,342
(28.6%)

1,711
(20.9%)

County

61,464
(23.1%)

59,448
(21.2%)

66,326
(23.0%)

64,578
(22.7%)

State

1,836,087
(29.7%)

1,849,421
(28.5%)

1,902,509
(29.3%)

1,995,055
(31.1%)

CDE »DataQuest »Suspension, Expulsion, and Truancy Report

The truancy rate of a school is determined by the number of students in a school who are with an unexcused absence or tardy
of more than 30 minutes on 3 or more days during the school year compared to the enrollment of the school as reported to
the California Basic Educational Data System (CBEDS) in October of that school year. (CDE.CA.GOV)
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Findings:
-The average daily rate of attendance has been slowly but steadily increasing since 2010, reaching a high
of 96.17% in the 2014-2015 school year.
-The truancy rate experienced a dramatic decrease in the 2013-2014 school year, becoming much lower
than the district, county, or state averages.

5. Discipline Data

SUSPENSION AND EXPULSION RATES
Suspension and Expulsion Rate Formulas
(Students Suspended and Students Expelled divided by Cumulative Enrollment) multiplied by 100.

Suspensions 2010-2014
2010‐11

2011‐12

2012-13

2013-2014

2014-2015

Branham High School

129
(9.4%)

128
(8.4%)

79
(5.1%)

72
(4.7%)

64
(4.3%)

District (High School)

578
(7.6%)

633
(8.0%)

405
(4.9%)

508
(6.2%)

N/A

County

19,770
(7.4%)

10,464
(3.7%)

9,127
(3.2%)

8,773
(3.1%)

N/A

State

694,832
(11.3%)

366,629
(5.7%)

329,370
(5.1%)

279,383
(4.4%)

N/A

CDE »DataQuest »Suspension, Expulsion, and Truancy Report
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Expulsions 2010-2015
2010‐11

2011‐12

2012-13

2013-2014

2014-2015

Branham High School

16
(1.2%)

16
(0.9%)

20
(1.2%)

16
(0.9%)

8
(0.5%)

District (High School)

61
(0.8%)

76
(1.0%)

59
(0.8%)

47
(0.6%)

N/A

County

508
(0.2%)

250
(0.1%)

226
(0.1%)

256
(0.1%)

N/A

State

18,445
(0.3%)

9,553
(0.1%)

8,266
(0.1%)

6,611
(0.1%)

N/A

CDE »DataQuest »Suspension, Expulsion, and Truancy Report

Findings:
-The average rate of both suspensions and expulsions has steadily decreased in the past five years, falling
below the district average for first time in 2013-2014.

SUSPENSIONS BY ETHNICITY

Suspension data 2012-13
60
50
40
% of stu pop

30

% of suspens.

20

Impact

10
0
Asian

Filipino

Afr.
Amer.

Hispanic

39

White

2+ races

Suspension Data for 2013-14
60
50
40
% of stu pop

30

% of suspens.

20

Impact

10
0
Asian

Filipino

Afr.
Amer.

Hispanic

White

2+ races

Suspension Data for 2014-15
60
50
40
% of stu pop

30

% of suspens.

20

Impact

10
0
Asian

Filipino

Afr.
Amer.

Hispanic

White

2+ races

Note: An impact of 10 is the average rate of suspension school-wide. An impact higher than 10 indicates
that students of that ethnicity got suspended on a proportion higher that the school-wide average.
Given the small number of students suspended, a small change (from 2 to 3 students suspended) can have
a big effect in the impact values for small subgroups (such as Filipino or African American).

Findings:
-There is no clear pattern in suspensions by ethnicity. The three significant subgroups (white, Hispanic,
and Asian) have similar impact, with a lower one for Asian students and a slightly larger one for Hispanic
students.
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EXPULSIONS BY SIGNIFICANT SUBGROUPS
Expulsions by significant subgroup 2010-2015
2010-2011

2011-2012

2012-2013

2013-2014

2014-2015

Branham High

16

16

20

16

8

Asian

1

3

1

1

0

African American

1

1

3

1

1

Hispanic

9

8

10

9

6

White

5

4

6

5

1

EL

N/A

4

3

4

1

SPED

N/A

3

4

3

2

SED

N/A

5

6

5

3
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Expulsion rates by significant subgroup 2010-2015
2010-2011

2011-2012

2012-2013

2013-2014

2014-2015

Branham High

1.2%

1.2%

1.4%

1.1%

0.5%

Asian

0.9%

2.4%

0.7%

0.7%

0.0%

African American

1.9%

2.0%

6.5%

2.9%

3.0%

Hispanic

2.2%

2.1%

2.5%

2.2%

1.2%

White

0.7%

0.6%

0.9%

0.8%

0.2%

EL

N/A

5.3%

3.6%

5.5%

1.0%

SPED

N/A

1.9%

2.7%

1.9%

1.3%

SED

N/A

2.4%

2.3%

2.5%

1.4%

Findings:
-The number of expulsions has dropped significantly in 2014-2015.
-A disproportionate number of Hispanic students get expelled every year.
- EL, SPED, and SED students get expelled at a higher rate than the general student population.
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SUSPENSIONS AND EXPULSIONS BY ED CODE
BHS Suspensions by Ed Code 2011-2015

2011-2012

2012-2013

2013-2014

2014-2015

#
suspen
sions

%
suspen
sions

#
suspen
sions

%
suspen
sions

#
suspen
sions

%
suspen
sions

#
suspen
sions

%
suspen
sions

Tobaccorelated

0

0%

1

0.9 %

0

0%

0

0%

Alcoholrelated

1

1.6 %

5

4.6 %

2

2.5 %

1

1.5 %

Drugrelated

7

11.5 %

30

27.8 %

22

27.1 %

16

24.6 %

Use of
forceinjury

23

37.7 %

21

19.4 %

22

27.2 %

22

33.8 %

Dangerous
objects

4

6.6 %

6

5.6 %

4

4.9%

8

12.3%

Theft/Dama
ge property

1

1.6 %

4

3.7

4

4.9 %

4

6.2%

Disruptions
-defiance

24

39.3 %

36

33.3 %

18

22.2 %

10

15.4 %

ThreatsBullying

1

1.6 %

0

0%

4

4.9 %

4

6.2 %

Sexual
Harassment

0

0%

1

0.9 %

0

0 %

0

0 %

0

0%

1

0.9 %

0

0%

0

0%

Truancy

Note:
-Drug-related suspensions include: Selling controlled substance, Unlawful possession of controlled
substance, Drugs, Drug paraphernalia, and Look-alike substances.
-Use of force-injury suspensions include: Serious physical injury, Physical injury, Willful use of violence,
and Assault or battery on a school employee.
-Dangerous object suspensions include: Possession of a knife and possession of a dangerous object.
-Disruption-defiance suspensions include: Obscenity, profanity, vulgarity, disruption, defiance, and
hostile educational environment.
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BHS Expulsions by Ed Code 2011-2015
2011-2012

2012-2013

2013-2014

2014-2015

#
expulsi
ons

%
suspen
sions

#
expulsi
ons

%
suspen
sions

#
expulsi
ons

%
suspen
sions

#
expulsi
ons

%
suspen
sions

Drugrelated

8

50.0 %

10

50.0 %

10

62.5 %

1

24.6 %

Use of
forceinjury

4

25.0 %

4

20.0 %

2

12.5%

4

50.0%

Dangerous
objects

2

12.5 %

4

20.0 %

3

6.3%

1

12.3%

Theft/Dama
ge property

2

12.5 %

2

10.0%

1

3.1 %

2

6.2%

Findings:
-The majority of suspensions are related to use and possession of drugs, use of force and attempt to
commit injury, possession of dangerous objects and disruption/defiance.
-The majority of expulsions are due to drug-related infractions and the use of force and/or attempt to
commit injury.
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6. Socioeconomic Status

Percentage of students that applied for Free and Reduced Lunch
20.0%
18.0%
16.0%
14.0%
12.0%
10.0%
8.0%
6.0%
4.0%
2.0%
0.0%
2010-2011

2011-2012

2012-2013

2013-2014

2014-2015

Findings:
•

The number of students applying for free and reduced lunch has remained stable at around 15%
for the past five years. Some students that qualify do not apply for Free and Reduced Lunch.

7. School safety and facilities
Our goal is to afford our students and staff with a clean, safe, functional, and orderly environment for
teaching and learning. Our site maintenance department does an great job of maintaining the appearance
and safety of our campus. They take pride in our campus and strive to keep our school in good repair.
Most repairs needed are completed in a timely fashion. All District maintenance and safety requirements
are met with regular inspections conducted by the custodial site supervisor.
Branham’s High School Safety Plan was updated and approved by the district in March of 2015. It has
comprehensive list of emergency procedures, ranging from warning signals to weapons on campus, as
well as a list of site personnel duties and responsibilities. The Safety Plan includes a detailed description
of the Incident Command System, with an Incident Commander, a Public Information Officer, Operation
Chiefs, Planning and Intelligence Chief, Logistics Chief, and Finance/Administration Chief. Each Chief is
in charge of a specific part of the Safety Plan such as Facilities Check, Search and Location, Medical
Emergencies, Shelters, Supplies, Communications, and Record Keeping.
Room emergency maps, folders, and disaster supply kits have been distributed all over campus in case of
need. Every semester drills are conducted to keep up with state and local laws.
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8. Staff

NUMBER OF STAFF MEMBERS

Certificated Classified

2010-2011

68

23

2012-2013

76

27

2011-2012
2013-2014
2014-2015

75
75
78

27
20
26

NUMBER OF CERTIFICATED STAFF MEMBERS BY GENDER
Female

Male

2011-2012

50

25

2013-2014

48

27

2012-2013
2014-2015

53
48

46

23
30

EDUCATION LEVEL OF CERTIFICATED STAFF
Education Level

2010-2011
2011-2012
2012-2013
2013-2014

Doctorate

Masters

Bachelor's

Total
Staff

2

31

34

68

2

31

42

76

2

31

2

41

27

75

46

CDE Dataquest
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FACULTY CREDENTIAL STATUS AND YEARS IN TEACHING
20092010

20102011

20112012

20122013

20132014

Avg Years of Service

10

11

11

10

10

Avg Years in District

6

8

8

7

7

# First Year Staff

4

4

1

5

6

3

0

7

8

3

# Second Year Staff

CDE Dataquest
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FACULTY DEMOGRAPHICS

Number of Certificated Staff by Ethnicity
Faculty
Racial/Ethnic
Designation

2008
2009

2009
2010

2010
2011

2011
2012

2012
2013

2013
2014

Asian

5

-

-

6

7

8

Pacific Islander

1

-

-

1

1

0

Filipino

0

-

-

0

1

0

Hispanic or
Latino

6

-

-

8

10

9

African American
(not Hispanic)

0

-

-

1

1

2

37

-

-

57

54

54

0

-

-

2

2

2

71

-

-

75

76

75

White (not
Hispanic)
Multiple or no
response
Total

CDE Dataquest

Dataquest has no available data for the 2009-10 or 2010-11 school years.
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Number of Classified Staff by Ethnicity
Faculty
Racial/Ethnic
Designation

2008
2009

2009
2010

2010
2011

2011
2012

2012
2013

2013
2014

Asian

2

2

3

4

4

2

Hispanic or
Latino

7

7

7

8

9

6

African American
(not Hispanic)

3

4

1

2

2

2

White (not
Hispanic)

18

19

12

13

12

10

Total

30

32

23

27

27

20

CDE Dataquest

Findings:
-The faculty demographic has always offered some representation across all significant ethnic subgroups, though the distribution is less diverse than that of the student body. Faculty gender
distribution does not mirror student population, with a 2:1 ratio of females to males for certificated
employees and an even larger ratio for classified personnel. (Data obtained via CBEDS.)
-The number of members has remained relatively constant since 2008. The few changes to classified
and certificated staffing have been the result of changes in student body population, staffing ratios,
resignations, retirement, and district level downsizing/placements.
-On-going education is important to our certificated staff with several teachers obtaining master’s
degrees and administrative credentials over the past three years. Other teachers participate in a wide
variety of professional development opportunities to ensure their level of curricular expertise is
current.
-The average number of years our teachers have been in the profession is 10, below the district (12)
or state (14) averages.
-Although we do have representation of various ethnic groups, the ethnic make-up of our teaching
staff does not mirror that of the student body population. For example, 12% of teachers are Hispanic
vs. 30% of students are Hispanic. Also 72% of the teachers are white vs. 45.7% of the student body
population being white. There is a better match for Asian (10.7% faculty versus 12.7% students)
and African American (2.7% teachers versus 2.5% students).
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9. Professional Development Programs
Every year the administrative team in collaboration with the curriculum council (department chairs), the
leaders of the diverse teams (best practices, college going culture, AVID study, and advisory) prepare a
Staff Development Plan that is linked to student and staff needs, school action plan, and district goals.
As an example, the 2014-15 staff development plan included:
-Monthly meetings of teams to share information, practices, and enrichment opportunities for all
personnel. Directly linked to the goals of College and Career Readiness and Closing the Achievement
Gap.
-Bi-weekly meetings showcasing the transition to Common Core and NGSS. There were district-wide
release days to collaborate by subject matter. Linked to the goal of Transitional to Common Core.
-Weekly collaboration meetings with teachers meeting with members of their own department, other
departments, and even other schools. These meetings allow for sharing of information and discussions
on school wide common assessments and district wide benchmark assessments.
-Every year, mostly during summer break, teachers may attend AP trainings offered by the College
Board. This is expected of teachers for new and redesigned AP courses as well for teachers new to the
AP courses.
In addition to the school-based Professional development plant, Branham HS participates in the district
wide plan. Every year the district offers professional development before and during the school year. The
professional development is planned to accomplish the LEA smart goals and update information in
changing programs, transition to Common Core and NGSS, technology use in and out of the classroom,
etc.

10. Professional Development Participation
Professional development participation varies by department and type of workshop. The district wide
professional development at the beginning of each school year is voluntary and paid and the majority of
Branham staff attends it. Professional development by department is determined by the needs of that
department. After the adoption of Common Core standards in English Language Arts and Math, all
members of those departments participated in several workshops at the district office. Some science
teachers have attended the County workshops on NGSS and are also members of the NGSS District wide
Committee that is making recommendations on the next steps in the adoption of the new standards. The
district is also offering a series of workshops to science teachers on how to incorporate parts of the
standards into their lessons. Five members of the department participated in the first session from a
planned series of four workshops.
During minimum days, there is a series of mandatory professional development sessions prepared by
members of the staff. The study teams created in 2010 train the staff in diverse strategies, new programs,
best practices, and equity. The five teams are: 9th Grade Success, Grading and Assessment, Best Practices,
Equity, and College-Going Culture. A new team, AVID, was created in 2014. New teachers are informed
and trained during a two-day session prior to the beginning of the school year. An example of
professional development was the training of teachers in the new grading and assessment program
adopted by the district in 2015: EADMS.
The 2014-2015 Professional development plan had members of the Branham staff participate in a variety
of sessions that helped teachers update their knowledge on several subjects. The College Going Culture
Team explained the process of college application, letters of recommendations, and Naviance Program to
the faculty. The Best Practices team focused on strategies for checking for understanding and the
importance of the learning goals. The AVID team trained teachers on AVID strategies and highlighted the
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program. Other sessions were devoted to the analysis of student achievement data, showcasing the
curriculum development in alignment to the Common Core Standards, etc.

11. Extracurricular activities

PARTICIPATION IN SPORTS

Students at Branham High School are able to participate in a variety of sports, than can be seasonal or
year-round. Most sports are open to both males and females, while only a few have participants of a
single gender.

Boys and Girls

Boys Only

Girls Only

Badminton

Baseball

Competitive Cheer

Basketball

Football

Field Hockey

Cross-country

Softball

Golf
Soccer
Swimming/Diving
Tennis
Track and Field
Volleyball
Wrestling
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Number of students in sports
400
350
300
250
200

Boys

150

Girls

100
50
0
2011-12

2012-13

2013-14

2014-15

Note: Some students participate in more than one sport.

Percent of students enrolled in sports
60%
50%
40%
Boys

30%

Girls

20%
10%
0%
2011-12

2012-13

2013-14

2014-15

Note: Some students participate in more than one sport.
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PARTICIPATION IN CO-CURRICULAR ACTIVITIES
Co-curricular activities include Marching Band, Winter Drums, Winter Guard, and Cheer.
PROGRAM

2013-14

2014-15

2015-16

Marching Band

90

104

96

Winter Drums

18

20

24

Winter Guard

12

16

12

Cheer Team

31

38

26

TOTAL

151

178

158

CLUB NAME

PARTICIPATION IN CLUBS
2013-14

2014-15

2015-16

25

47

51

Acoustic Club
Ambition Club

35

American Cancer Society Club

0

0

30

Anime Club

38

28

30

Art Club

15

10

10

Astronomy Club

12

Best Buddies

65

Biking Club

N/A

8 N/A
70
N/A

20

Black Student Union

18

13 N/A

Chess Club

13

8 N/A

Christian Club
CSF

N/A

N/A
32

10
21 N/A

53
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Dance Club

4

2

10

DECA

32

35

38

Drama Club

22

20

40

Dr. Who Club

N/A

El Club Fantastico

N/A

N/A

20
15

9

Expect Respect

23

12 N/A

French Club/French Honor Society

10

10

Gaming Club

N/A

GSA
Healing from the Heart

15

N/A
22

N/A

52
36

45

40

32

Helping Humanity

20

15

15

Interact Club

38

46

67

Junior States of America

N/A

Key Club
Knitting Club

36
N/A

Latino Student Union
Marvel and DC Appreciation Club

18
N/A

National Honor Society
Ping Pong Club

N/A

14
32

30

5

5

0

13

N/A
95

N/A

20
107

118

N/A

17

Random Acts of Kindness

24

17

10

Red Cross

15 N/A

Robotics Club

12

20

25

S.P.A.R.E.

18

22

26

N/A

Students for Social Justice

N/A

N/A

8

Unicef Club

N/A

N/A

20

TOTAL

607

639

54

910

Findings:
-The number and percentage of students enrolled in sports has slowly increased in the past years.
-Participation in extra-curricular activities has been stable in the past three years.
-The number of students in clubs has grown by 42% in the past year.

12. District Policies and Financial Support
The Campbell Union High School District is a basic aid district that does not receive ADA from the state.
The budget is largely dependent on property taxes.
According to the CUHSD website Fiscal Facts, the average General Fund expenditures per student was
$11,301 for the last fiscal year, with a CBEDS enrollment of 7,457 and total General Fund Expense and
Uses of $84,275,998.
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Student Performance Data

1. Academic Performance Index (API)

ACADEMIC PERFORMANCE INDEX (API)
Growth Growth
Target
API

School
Met
Target?

All
Subgroups
met
target?

2009

5

771

No

No

2010

5

781

Yes

No

2011

5

797

Yes

Yes

2012

3

799

No

No

2013

1

818

Yes

Yes

CDE Dataquest

RANKING AND SIMILAR SCHOOL RANKINGS
API Score (Growth)
Statewide Rank
Similar Schools Rank
Met API Target? (+/- target)

2009

2010

2011

2012

2013

771

781

797

799

818

6

4

4

6

7

8

7

No

Yes

CDE Dataquest

8

Yes

7

No

Findings:
-Branham High School experienced a continuous growth in API from 2009 to 2013.
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8

Yes

-For the last five years, we have met all API targets including subgroups in 2011 and 2013. In 2010
the school met the growth target, but not all the significant subgroups did.
-Branham High School has consistently maintained a “statewide” API rank of 7 or 8 for the last five
years of API reports, and maintained a “similar schools” rank of 6 or 7 for the last two years.

API SCORES BY SIGNIFICANT SUBGROUPS

Sub Groups

2009

2010

2011

2012

2013

Hispanic

697

701

732

714

721

Special Ed

493

540

616

585

601

EL

697

Socio Disadvantaged
White

School-Wide

697

657

690

797
771

725

742

733

810

709

814

781

CDE Dataquest

764
729

826

797

838

799

818

Other subgroups were not statistically significant, with less than 100 students.

API GROWTH AND TARGETS BY SIGNIFICANT SUBGROUP

2009-2010

2010-2011

2011-2012

2012-2013

Base

Growth

Met?

Base

Growth

Met?

Base

Growt
h

Met?

Base

Growth

Met?

Hispanic

697

4

No

701

31

Yes

732

-18

No

714

7

Yes

White not
Hispanic

797

13

Yes

810

4

Yes

814

12

Yes

826

12

Yes

SED

657

33

Yes

690

43

Yes

733

-24

No

709

20

Yes

ELL

697

0

No

697

28

Yes

725

17

Yes

742

22

Yes

Students w/
Disabilities

493

47

Yes

540

76

Yes

616

-31

No

585

16

Yes

CDE Dataquest
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Findings:
-In general, all significant subgroups experienced an increase in API from 2009-10 to 2012-13.
-Subgroups with the lowest API (Students with disabilities, Socioeconomically disadvantaged, and
EL) had the largest growth.

2. California Standards Test (CST) and CAASPP

CST RESULTS IN ENGLISH/LANGUAGE ARTS
GENERAL POPULATION

California Standards Test - English/Language Arts
Percent of Students Scoring Advanced or Proficient
100%
80%
60%

GRADE 9
GRADE 10

40%

GRADE 11

20%
0%
2009

2010

2011

2012

2013

CDE Dataquest
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California Standards Test - English/Language Arts
Percent of Students Scoring Below Basic or Far Below Basic
100%
80%
60%

GRADE 9

40%

GRADE 10
GRADE 11

20%
0%
2009

2010

2011

2012

2013

CDE Dataquest

Findings:
-9th grade English had the lowest percentage of below basic and far below basic students (just under 10%)
and the highest percentage of Advanced and Proficient students (at 70%).
-The general trend observed in a slight increase in the percentage of students scoring advanced or
proficient with a marked decrease in students scoring below basic or far below basic.

STUDENTS WITH DISABILITIES

California Standards Test - ENGLISH/LANGUAGE ARTS Percent of Students Scoring
Advanced or Proficient STUDENTS W/ DISABILITIES
100%
80%
60%

GRADE 9

40%

GRADE 10
GRADE 11

20%
0%
2009

2010

2011

2012

2013

Findings:
-There was an increase in the percentage of students with disabilities scoring advanced or proficient
between 2009 and 2013.
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SOCIO-ECONOMICALLY DISADVANTAGED STUDENTS

California Standards Test - ENGLISH/LANGUAGE ARTS Percent of Socio-Economic
Disadvantaged Students Scoring Advanced or Proficient
100%
80%
60%

GRADE 9

40%

GRADE 10
GRADE 11

20%
0%
2009

2010

2011

2012

2013

Findings:
-There is an increase in the percentage of students socio-economically disadvantaged scoring
advanced or proficient between 2009 and 2013. It is noticeable that the lowest scores between 2011
and 2013 follow the cohort of students that were 9th graders in 2011, 10th graders in 2012, and 11th
graders in 2013.
-Approximately 20% fewer low income students scored Advanced and Proficient than the general
population.

ENGLISH LEARNERS

California Standards Test - ENGLISH/LANGUAGE ARTS Percent of Students that are ENGLISH
LEARNERS Scoring Advanced or Proficient
100%
80%
60%

GRADE 9

40%

GRADE 10

20%

GRADE 11

0%
2009

2010

2011

2012

2013

Note: No data means that the subgroup was not numerous enough to be reported.
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Findings:
-Very few EL students scored advanced or proficient in the CST English-Language Arts test.
-The small number of students tested results in large variations between years.

SIGNIFICANT ETHNIC SUBGROUPS

California Standards Test - ENGLISH/LANGUAGE ARTS Percent of Significant
Ethnic Students Scoring Advanced or Proficient
100%
90%
80%
70%
60%

GRADE 9

50%

GRADE 10

40%

GRADE 11

30%
20%
10%
0%
African Am.

Asian

Hispanic

White

Note: No data means that the subgroup was not numerous enough to be reported.

Findings:
-In 2013, 88% of 10th grade Asian students scored Advanced or Proficient, which was the highest of
all sub groups, while 1 % of 10th and 11th grade EL students scored Advanced or Proficient, which
was the lowest of all sub groups
-In 2013 the number of African American and Hispanic students scoring Advanced or Proficient in
ELA was lower than that of White and Asian students.
-The achievement gap was significantly greater in the 10th grade where 83% of white students scored
Proficient or Advanced while only 37% of Hispanic students scored at that level.
-The gap between Hispanic and White students narrows in the 11th grade due to decreasing scores for
White and Asian students.
-At the 11th grade level the gap is significantly greater between African American and all other subgroups.
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California Standards Test - ENGLISH/LANGUAGE ARTS Percent of African
American Students Scoring Advanced or Proficient
100%
80%
60%

GRADE 9
GRADE 10

40%

GRADE 11

20%
0%
2009

2010

2011

2012

2013

Note: No data means that the subgroup was not numerous enough to be reported.

California Standards Test - ENGLISH/LANGUAGE ARTS Percent of Asian
Students Scoring Advanced or Proficient
100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

GRADE 9
GRADE 10
GRADE 11

2009

2010

2011

2012

2013
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California Standards Test - ENGLISH/LANGUAGE ARTS Percent of Hispanic
Students Scoring Advanced or Proficient
100%
80%
60%

GRADE 9
GRADE 10

40%

GRADE 11

20%
0%
2009

2010

2011

2012

2013

California Standards Test - ENGLISH/LANGUAGE ARTS Percent of White
Students Scoring Advanced or Proficient
100%
80%
60%

GRADE 9
GRADE 10

40%

GRADE 11

20%
0%
2009

2010

2011

2012

2013
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CST RESULTS IN MATH

Students Scoring Advanced or
Proficient in Algebra I
100%
80%
60%
GRADE 9

40%
20%
0%
2009

2010

2011

2012

2013

Students Scoring Below Basic or Far
Below Basic in Algebra I in Grade 9
100%
80%
60%
40%
20%
0%
2009

2010

2011
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2012

2013

Students Scoring Advanced or Proficient in Geometry
100%
90%
80%
70%
60%
50%

GRADE 9

40%

GRADE 10

30%
20%
10%
0%
2009

2010

2011

2012

2013

Students Scoring Below Basic or Far Below Basic in
Geometry
100%
90%
80%
70%
60%
50%

GRADE 9

40%

GRADE 10

30%
20%
10%
0%
2009

2010

2011

2012
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2013

Students Scoring Advanced or Proficient in Algebra II
100%
90%
80%
70%
60%
50%

GRADE 9

40%

GRADE 10

30%
20%
10%
0%
2009

2010

2011

2012

2013

Students Scoring Below Basic or Far Below Basic in Algebra II
100%
90%
80%
70%
60%
50%

GRADE 10

40%

GRADE 11

30%
20%
10%
0%
2009

2010

2011

2012

2013

CDE Dataquest

Findings:
-The percentage of students scoring below basic or far below basic has steadily from 2009 to 2013 in
Algebra I and Geometry.
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-There was a significant increase in the percentage of students scoring advanced or proficient in
Algebra II between 2009 (17%) and 2013 (33%).

CST RESULTS IN SCIENCE
California Standards Test Life Science Students Scores
100%
90%
80%
70%
60%

Advanced and Proficient
GRADE 10

50%

Below and Far Below
Basic GRADE 10

40%
30%
20%
10%
0%
2009

2010

2011

2012

2013

CDE Dataquest

California Standards Test Earth Science Students Scores
100%
90%
80%
70%
60%

Advanced and Proficient
GRADE 9

50%

Below and Far Below
Basic GRADE 9

40%
30%
20%
10%
0%
2009

2010

2011

2012

2013

CDE Dataquest
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California Standards Test Biology Students Scores
100%
90%
80%

Advanced and Proficient
GRADE 9

70%
60%

Advanced and Proficient
GRADE 10

50%

Below and Far Below
Basic GRADE 9

40%
30%

Below and Far Below
Basic GRADE 10

20%
10%
0%
2009

2010

2011

2012

2013

CDE Dataquest

California Standards Test Chemistry Students Scores
100%
90%
80%

Advanced and Proficient
GRADE 10

70%
60%

Advanced and Proficient
GRADE 11

50%

Below and Far Below
Basic GRADE 10

40%
30%

Below and Far Below
Basic GRADE 11

20%
10%
0%
2009

2010

2011

2012
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2013

California Standards Test Physics Students Scores
100%
90%
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GRADE 11

50%

Below and Far Below
Basic GRADE 11

40%
30%
20%
10%
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CDE Dataquest

Findings:
-The performance of students in science tests varies depending on the subject matter.
-There was a slight increase in the Life Science scores from 62% in 2009 to 66%.
-Earth science students’ scores have varied but stayed around 40% proficiency. Similarly, scores
in Biology and Chemistry have varied year to year but with no significant overall change from
2009 to 2013.
-As the number of students in physics increased, the overall performance decreased from 66% in
2009 (3 physics sections) to 48% in 2013 (6 physics sections).
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CST RESULTS IN SOCIAL SCIENCE
California Standards Test World History Students Scores
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California Standards Test US History Students Scores
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CDE Dataquest

Findings:
-10th grade World History students’ scores have remained constant during the last five years of CST
testing.
-Student performance in the 11th grade US History showed a slight increase in proficiency from 62%
in 2009 to 69% in 2013.
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CAASPP RESULTS 2014-2015

OVERVIEW: PARTICIPATION AND SCORES
ELA

Math

Number of students enrolled

313

313

Number of students tested

301

296

Percent tested

96.2%

94.6%

Mean Scale Score

2649.0

2620.5

Note: A mean scale score between 2583 and 2681 indicates, schoolwide, that the achievement for the
standard was met.

SCHOOLWIDE RESULTS
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80%
70%
60%

Standards not met

50%
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40%

Standards met

30%

Standards exceeded

20%
10%
0%
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Math
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COMPARISON WITH DISTRICT, COUNTY, AND STATE

ELA
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70%
60%

Standards not met

50%

Standards nearly met

40%

Standards met

30%

Standards exceeded

20%
10%
0%
BHS

CUHSD

Santa Clara California
County

Math

100%
90%
80%
70%
60%

Standards not met

50%

Standards nearly met

40%

Standards met

30%

Standards exceeded

20%
10%
0%
BHS

CUHSD

Santa Clara California
County
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ELA

SCORES BY ETHNICITY
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ELA

SCORES BY SIGNIFICANT SUBGROUPS
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ELA

SCORES BY PARENTAL EDUCATION
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SCORES BY GENDER

ELA

100
90
80
70
60

Standards not met

50

Standards nearly met

40

Standards met

30

Standards exceeded

20
10
0
Female

Male

Math
100
90
80
70
60

Standards not met

50

Standards nearly met

40

Standards met

30

Standards exceeded

20
10
0
Female

Male

Findings:
-In the first round of CAASP testing, BHS students scored above District, County, and State level.
-Both, ELA and Math scores, indicate that, schoolwide, the achievement for the test standards was met.
BHS schedules pre-assessments to help students prepare for the test.
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-Some significant subgroups (Hispanic, Special Needs, Socio-Economically Disadvantaged, and ELL)
perform below the school average, while Asian and Mixed race students perform above school average.
-Females outperformed males not only in ELA (expected) but also in Math (unexpected). In ELA 85% of
females met or exceeded the standards versus 66% for males. In Math, females outperformed males by
10% (55% vs. 45%). The results will help the school accomplish Title IX goals focusing on equity work.
-For both ELA and Math, the best variable that correlates with student performance was parental
education level.

3. California High School Exit Exam (CAHSEE)

CAHSEE RESULTS IN ELA
CALIFORNIA HIGH SCHOOL EXIT EXAM
PASSING RATES - SOPHOMORE TESTING - ALL SCHOOL
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70%
60%
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40%
30%
20%
10%
0%
2010
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CALIFORNIA HIGH SCHOOL EXIT EXAM
PASSING RATES - SOPHOMORE TESTING – BY SUBGROUP
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60%
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40%
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30%
20%
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CALIFORNIA HIGH SCHOOL EXIT EXAM
PASSING RATES - SOPHOMORE TESTING – BY ETHNIC GROUP
100%
90%
80%
70%
60%

Asian

50%

Hispanic

40%

White

30%

Af. American

20%
10%
0%
2010

2011

2012

2013

2014

Note: In 2010 and 2014 less than 10 African American students took the CAHSEE.

Findings:
-Since 2011 at least 90% of all sophomores have passed the ELA portion of the CAHSEE.
-Some subgroups that underperform include Special Needs and EL students.
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CAHSEE RESULTS IN MATH

CALIFORNIA HIGH SCHOOL EXIT EXAM
PASSING RATES - SOPHOMORE TESTING - ALL SCHOOL
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CALIFORNIA HIGH SCHOOL EXIT EXAM
PASSING RATES - SOPHOMORE TESTING – BY SUBGROUP
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2014

CALIFORNIA HIGH SCHOOL EXIT EXAM
PASSING RATES - SOPHOMORE TESTING – BY ETHNIC GROUP
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Asian

50%
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40%
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30%

Af. American

20%
10%
0%
2010
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Note: In 2010 and 2014 less than 10 African American students took the CAHSEE.

Findings:
-Special Education students showed an increase in passing rates of 15% in the last three years,
compensating previous decreases.
-EL students passing rate fluctuates by year, with no significant overall changes.
-Economically disadvantaged students are approximately 9% below the average school passage rate
in both Math and ELA.
4. Adequate Yearly Progress (AYP)
AYP is a series of annual academic performance goals established for each school, LEA, and the state as
a whole. Schools, LEAs, and the state are determined to have met AYP if they meet or exceed each year’s
goals (AYP targets and criteria).
Based on California’s approved accountability workbook, schools and LEAs are required to meet or
exceed requirements within each of the following areas to make AYP annually:
• Requirement 1: Participation Rate
• Requirement 2: Percent Proficient—AMOs
• Requirement 3: Graduation Rate

AYP Goals Met

2010

2011

2012

2013

2014

No

Yes

No

No

No
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Adequate Yearly Progress (AYP)
2010-2014
English Language Arts
100.0%
90.0%
% Proficient Studens

80.0%
70.0%
60.0%
50.0%
40.0%
30.0%
20.0%
10.0%
0.0%

Socio
Economi
cally
Disadvan
taged

ELL

Students
with
disabilitie
s

ELA
Target

BHS

Asian

Hispanic

White

Two
Races

2010

64.8%

80.8%

49.4%

70.2%

81.8%

38.5%

36.8%

26.7%

55.6%

2011

78.4%

92.0%

62.6%

83.7%

92.6%

61.1%

62.2%

38.5%

66.7%

2012

70.8%

87.0%

51.1%

76.2%

91.4%

42.4%

50.0%

30.0%

77.8%

2013

76.4%

88.2%

53.2%

85.5%

90.5%

66.7%

64.7%

26.3%

88.9%

2014

71.1%

82.8%

55.4%

77.1%

81.5%

56.0%

60.9%

31.6%

100.0%

CDE Dataquest
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% of proficient students

Adequate Yearly Progress (AYP)
2010-2014
Math
100.0%
90.0%
80.0%
70.0%
60.0%
50.0%
40.0%
30.0%
20.0%
10.0%
0.0%

Socio
Economi
cally
Disadvan
taged

ELL

Students
with
disabiliti
es

Math
Target

BHS

Asian

Hispanic

White

Two
Races

2010

62.3%

88.9%

39.5%

71.2%

72.7%

31.4%

43.2%

20.0%

54.9%

2011

69.6%

80.0%

54.4%

74.6%

81.5%

54.9%

43.2%

33.3%

66.1%

2012

66.3%

81.8%

55.6%

71.5%

88.6%

39.4%

47.2%

24.0%

77.4%

2013

77.3%

94.1%

54.7%

84.4%

90.5%

63.9%

66.2%

35.9%

88.7%

2014

73.9%

93.1%

56.2%

81.8%

81.5%

64.5%

70.3%

34.2%

100.0%

CDE Dataquest

Findings:
-In 2011 all the AYP goals were met by the school because all subgroups met their goals, either
by passing the threshold or by alternative methods.
-In 2012 and 2013 only the Asian and Two or more races subgroups met the AYP threshold for
Math and English.
-As the threshold increased to 100% proficiency in 2014, the gap increased for all subgroups.
-As a general trend, the percentage of proficient students in ELA and Math has steadily increased
over the course of five years.
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5. California English Language Development Test (CELDT)
The table shows the % of Branham HS students performing at each overall performance level. As a
general trend, with the exception of the 2013-2014 school year, there has been an increment in the
performance in the higher levels (advanced and early advanced) with a drop in intermediate and
beginning levels.

CELDT % of Students at Each Level
50.0%
40.0%
30.0%
20.0%
10.0%
0.0%
2010-11

2011-12

2012-13

Advanced

Early Advanced

Early Intermediate

Beginning

2013-14

2014-15

Intermediate

BRANHAM HS LANGUAGE PROFICIENCY
Language Proficiency 2012-2015
2011-2012

2012-2013

2013-2014

2014-2015

English Learners

75
(5.4 %)

84
(5.9%)

72
(5.2%)

96
(6.5%)

Fluent-EnglishProficient Students

204
(14.7 %)

225
(15.9%)

281
(20.1%)

308
(21.0%)

Students Redesignated FEP

11
(14.7 %)

7
(9.3%)

13
(13.7%)

14
(14.5%)

1389

1412

1396

1468

Enrollment

CDE – Data Quest
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CELDT TEST RESULTS

Number of Students at Each Overall Performance Level
(% of EL Population)
20102011

20112012

20122013

20132014

20142015

6
(9.0%)

19
(27.0%)

28
(31.0%)

11
(19.0%)

27
(34.0%)

Early Advanced

24
(36.0%)

26
(37.0%)

34
(38.0%)

18
(32.0%)

29
(37.0%)

Intermediate

21
(32.0%)

12
(17.0%)

12
(13.0%)

13
(23.0%)

9
(11.0%)

Early
Intermediate

3
(5.0%)

6
(9.0%)

7
(8.0%)

6
(11.0%)

8
(10.0%)

12
(18.0%)

7
(10.0%)

9
(10.0%)

9
(16.0%)

6
(8.0%)

66

70

90

57

79

Advanced

Beginning
Number Tested

Findings:
-The number of students in the advanced and early-advanced level has increased while the number of
students in the intermediate or beginning level has decreased.

6. Accountability Report (AMAOS)
Title III of the No Child Left Behind Act provides funding to help English Learners (ELs) and migrant
students. Local Education Agencies (LEA) must meet three annual measurable achievement objectives
(AMAOs) each year.
Accountability reports for Title III are only available at the district level (LEA).
AMAO 1 measures the Annual Progress on the CELDT (California English Language Development
Test). AMAO 2 measures the proficiency on the CELDT. AMAO 3 indicates if the EL subgroup is
meeting the AYP requirements.

The table indicates if the LEA met the objectives and requirements for the annual AMAOs from 2010-11
to 2014-15 district-wide.
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2010-11

2011-12

2012-13

2013-14

2014-15

AMAO 1

YES

YES

YES

YES

YES

AMAO 2

NO

YES

YES

NO

YES

AMAO 3

NO

NO

YES

NO

N/A

Findings:
-Every year the school meets the first objective while the other two are met some years but not
others.

7. Local Assessments
The district has a plan in which all the core departments have common benchmark assessments both, site
and district-wide.

Number of District and
School-wide Common
Assessments
Department
ELA

13

Math

15

Science

16

Social Science

7

World Lang.

12

In Math, there are two district-wide common COI (Cycles of Inquiry) for IM1 and IM2. At this time the
results are formally analyzed and shared at the site level, and department chairs bring feedback to the
Math Subject Area Committee (SAC). IM1 courses give common benchmark final exams every six weeks
to determine which students need more support and intervention (Remix). These benchmark exams are
created and used at our site. All math courses give common site driven summative semester final exams.
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In Science, there are two district-wide common COI (Cycles of Inquiry) in which all students perform an
inquiry task by course. The results are analyzed and shared at the site and district level to make changes in
instruction, so that students become more ready for the upcoming NGSS implementation.
Also every course in science has common summative final assessments at the end of the Fall and Spring
Semester. With a few exceptions, all formative and summative assessments (for every topic) in the
Science Department are common for each course.
The Special Education department collaborates with general education departments to offer appropriate
common assessments. Additionally, special education teachers work with general education teachers to
make appropriate accommodations and modifications of common assessments based on individual
student needs.
In World Language, Spanish uses school-wide common assessments: one per unit and covering eight
units per school year, per level. Spanish also participates in two district-wide common assessments (one
for each semester). French uses district-wide common assessments (as there is only one teacher per
school in the district). We administer 2 common assessments per semester. Mandarin uses a district-wide
common assessment, as well, one per semester. The results are analyzed at the site level (for Spanish)
and at the district level for Spanish, French, and Mandarin. These results are used to make changes in our
teaching so that students will be more successful.
The VAPA Department has designed several common assessments across subject areas within the school
and across the district. Theater Arts and Visual Arts sections have worked together to design a list of
common vocabulary terms that are assessed through written tests and projects. Music has designed a 4year Scope and Sequence Document that includes common vocabulary and concepts to be tested through
both written tests and performance rubrics. The Performing Arts at Branham is currently using a common
Performance Rubric that shares many elements with Visual Arts. Also, the entire VAPA department is
using a common rubric as a basis for artist/performance reviews and self-reflection.
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8. SAT, ACT, and EAP (Early Assessment Program)

SAT PERFORMANCE

% Students Tested
60.0%
50.0%
40.0%
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Findings:
-The percentage of students taking the SAT has increased since 2010. Since 2010 BHS has a
higher percentage of students who have taken the SAT than the district, county or state averages.
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-Slowly but steadily, BHS students have started to perform better on all sections of the SAT than
the district or state, and are approaching the county average.
BHS students have scored above average (500) on all SAT sections from 2010 -2014.

ACT PERFORMANCE

Percentage of students tested
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25.0%
20.0%
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15.0%
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10.0%
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5.0%
0.0%
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% of students with score >=21
100.0%
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30.0%
20.0%
10.0%
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BHS

Findings:

District

County

State

CDE – Data Quest

-The percentage of BHS students taking the ACT has declined from 201o to 2013, while the
district, county, and state reported slight increases. All levels show a decrease from 2012 to 2013.
-The average scores for Branham students have remained fairly constant or increased over four
years.
-In 2013, 90% of BHS students taking the ACT scored a 21 or higher composite score. This
percentage is higher than the District, county, and state averages.
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-Fewer Branham students take the ACT test than the District, county, or state.

CSU EARLY ASSESSMENT PROGRAM (EAP)
CSU EARLY ASSESSMENT PROGRAM (EAP)

Website: eap.org

Readiness for
College English

Readiness for
College
Mathematics
(Algebra II)

Readiness for
College
Mathematics
(Summative High
School
Mathematics)

Readiness for
College
Mathematics
(Total)

2011

2012

2013

2014

Students Tested

281

319

298

333

Ready for College

35%

34%

31%

40%

Ready for College
Conditional

N/A

19%

18%

14%

Did Not Demonstrate
College Readiness

65%

47%

52%

46%

Students Tested

104

98

101

128

Ready for College

2%

3%

3%

0%

Ready for College
Conditional

8%

10%

15%

2%

Did Not Demonstrate
College Readiness

90%

87%

82%

98%

Students Tested

91

99

106

147

Ready for College

21%

23%

21%

14%

Ready for College
Conditional

68%

64%

59%

71%

Did Not Demonstrate
College Readiness

11%

13%

20%

15%

Students Tested

195

197

207

275

Ready for College

11%

13%

12%

8%

Ready for College
Conditional

36%

37%

38%

39%

Did Not Demonstrate
College Readiness

53%

50%

49%

53%
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COLLEGE-READY STUDENTS IN ELA

Number of students Tested
BHS

Asian

Hispanic

White Two+

SED

SWD

EL

2011

281

22

63

160

25

35

22

9

2012

319

29

88

159

26

65

28

10

2013

298

24

65

153

32

50

23

11

2014

333

48

87

157

26

35

29

15

% of College ready

EAP English 2011-14
100
90
80
70
60
50
40
30
20
10
0

BHS

Asian

Hispanic

White

Two+ races

SED

SWD

EL

2011

35

45

16

41

52

12

6

0

2012

34

48

18

44

23

18

4

0

2013

31

50

11

35

34

12

0

0

2014

40

73

15

43

58

17

0

0

91

READY AND CONDITIONALLY READY STUDENTS IN ELA

% students

ELA 2012-14

100
90
80
70
60
50
40
30
20
10
0
BHS

Asian

Hispanic

White

Two+
races

SED

SWD

EL

2012

53

76

37

60

50

36

15

0

2013

49

71

41

55

47

28

17

0

2014

54

82

17

45

58

24

0

0

COLLEGE-READY STUDENTS IN MATH

Number of students Tested
BHS

Asian

Hispani
c

White

Two+

SED

SWD

EL

2011

195

21

32

119

17

16

1

4

2012

197

25

41

104

17

34

4

5

2013

207

21

37

97

26

26

1

6

2014

275

45

52

140

24

21

8

5
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EAP Math 2011-14
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0
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2011

11
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6
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6

0
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13

32

5

13

12

9

2013

12

33

0

14

12

4

2014

8

31

0

4

8

0

READY AND CONDITIONALLY READY STUDENTS IN MATH

% students

EAP Math 2011-14
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90
80
70
60
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20
10
0

BHS
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Hispanic

White

Two+ races

SED

2011

47

67

28

45

71

19

2012

50

76

37

54

41

50

2013

50

71

41

55

47

35

2014

47

82

17

45

58

24
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Findings:
-There is an increase in the number of Asian, Hispanic, and EL students taking the EAP.
-Asian students are college ready in ELA and Math at significantly higher levels than the school or
other subgroups.
-Hispanic students as well as socioeconomically disadvantaged, EL, and students with disabilities
perform at much lower levels that the school in both the English Language Arts and Math portions of
the EAP.
-With the adoption of the CAASP as a measure of college readiness, Branham HS results from 21042015, show that the percentage of college-ready students is 75% for ELA and 50% for Math, greatlh
surpassing the results of the abandoned EAP.
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9. Advanced Placement (AP)

Ap Course

AP COURSES/SECTIONS

Number of sections
2010

2015

Chemistry

1

1

English
Literature

2

5

Physics

1

2

Spanish

1

1

Statistics

1

3

Government

1

2

US History

1

2

Biology

2

2

Calculus AB

1

3

English
Language

6

World History

3

Calculus BC

2

French

*

Art

*

Environmental
Sci.
TOTAL

1
11

33

An asterisk denotes a mixed level class with some AP students in it.
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AP COURSES TEST RESULTS
ADVANCED PLACEMENT TEST RESULTS

2010-2011

2011-2012

2012-2013

2013-2014

210

225

248

478

405

435

522

871

3.5

3.36

3.33

3.37

63.8%

58.2%

66.9%

60.3%

Total # Test Takers

Total # Exams
Average Score
Stud. Passing AP
Tests (3+) (%)

Findings:

College Board Research and Development Report

-The total number of AP students taking tests has more than doubled between 2011 and 2014.
-Each year the number of students enrolled in and number of students taking the AP exams has increased.
-Even though the number of students has increased dramatically the average score when down only
slightly.
-The total number of tests taken has also more than double between 2011 and 2014.
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10. a-g Requirements Completion

% of Grads Completing a-g Requirements
100.0
90.0
80.0

% students

70.0
60.0
50.0
40.0
30.0
20.0
10.0
0.0

BHS

Asian

Latino

White

Two+ races

SED

2011-12

46.3

78.1

39.0

48.0

56.0

8.3

2012-13

43.1

68.2

24.6

54.3

52.5

22.5

2013-14

43.3

72.4

26.2

53.1

55.6

31.1

2014-15

47.1

78.9

30.4

56.8

57.8

33.9

Findings:
-The percentage of students completing the a-g UC/CSU requirements has been relatively stable in
the past four years.
-Some subgroups, such as Asian students, consistently outperform the school average, while other
groups (Hispanic and SED students) underperform.
-There has been a notable increase in the percentage of SED students completing the a-g
requirements.
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11. Math by Grade Level

ENROLLMENT IN ALGEBRA 1 OR IM1
NUMBER OF STUDENTS TAKING ALGEBRA 1 or IM1 BY GRADE LEVEL
Grade Level

2010-2011

2011-2012

9

340

339

314

291

10

133

96

106

83

11

30

25

18

19

12

4

3

7

7

2012-2013

2013-2014

Findings:
-The number of 10th and 11th grade students repeating algebra has decreased every year for the
past 3 years.

12. D and F Grades

D and F Grades by Department, Semester 1 of 2014-2015
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D and F Grades by Department, Semester 2 of 2014-2015
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Findings:
The four core subjects, English, Social Science, Science, and Math account for the majority of Ds
and Fs. Those subjects are also the ones with the largest enrollment.
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13. Graduation Rates

2011-12

2012-13

2012-13

2013-14

Number of
Graduates

297

251

306

254

Graduation
Rate (%)

96%

97%

94%

96%

Number of
Dropouts

13

7

20

10

0.9%

0.5%

1.4%

0.7%

Dropout
Rate (%)

Findings:
-The graduation rate has been stable in the past four years.

Graduation rate by significant subgroups

Graduation rate
100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

2011

2012

2013

2014

100

Findings:
-Some subgroups consistently graduate at a lower rate than the general population. EL, Special
Ed, and SED graduation rates underperform the school.
-In general, Asian, White, and multiracial students graduate at a higher rate than Hispanic or
African American students.

14. Entering Freshmen vs. Exiting Seniors

Cohort Graduation Rates
100.0%
90.0%
80.0%
70.0%
60.0%
50.0%
40.0%
30.0%
20.0%
10.0%
0.0%

2011
2012
2013

Hispanic

White

SED

Branham

Note: Every year, the cohort graduation rates school wide and for all subgroups have been met.

Findings:
-There are no incongruences in the number of seniors exiting compared to the number of
freshmen entering Branham.
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TRANSICIENCY REPORT

During the 2014-15 school year a total of 106 students (7.22%) left Branham.

DESTINATION

# Students
Boynton

Continuation HS

35

Camden

Community Day
School

3

CACE

Adult Education

5

Del Mar

Comprehensive HS

6

Leigh

Comprehensive HS

5

Westmont Comprehensive HS

2

CUHSD 56 Students

OTHER CA DISTRICTS

13

OTHER STATES

37

Findings:
-The majority of students leave Branham for another state or for Boynton, the district
continuation school.
15. Dropout Rates

Dropout rate %

Drop Out Rate by Ethnicity
7
6
5
4
3
2
1
0
District

Branham

African
Am.

Asian

Hispanic

White

Two+
races

2011-12

1.1

0.9

2

0

1.9

0.6

0.9

2012-13

0.6

0.5

0

0

1

0.3

0.9

2013-14

1.3

1.4

5.9

0.7

1.2

1.4

1.8
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Findings:
-The dropout rate is consistent with the district. No significant differences can be found among
subgroups. The only exception was the high rate for African American students in 2013-2014, a
single occurrence.

16. Post-Enrollment Data
The following chart displays the % of students attending college, disaggregated by significant subgroups.
Students attending college
Grade Level

2012-13

2013-14

Branham

77.0%

68.8%

78.0%

Asian

85.7%

84.3%

N/A

African American

76.6%

65.3%

N/A

Latino

65.7%

58.9%

N/A

White

80.5%

71.2%

N/A

EL

N/A

N/A

N/A

SPED

N/A

N/A

N/A

SED

N/A

56.5%

55.5%

2014 and 2015 SPSA
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2014-15

Graduates Statistics (Self-Reported)
Grade Level

2012-13

2013-14

Number of grads

317

280

336

Non graduating

14

14

12

4-year college

38.1%

43%

48%

2-year college

51.9%

49%

45%

Vocational/technical

2.3%

1%

1%

Military

1.3%

1%

1%

Work full time

2.9%

2%

1%

Other

3.5%

4%

3%

2014-15

BHS Counseling Department

Findings:
-Hispanic and African American students attend college at a lower rate than other subgroups. The
same is true for Socioeconomically Disadvantaged students.
-There has been a significant increase in the number of graduates self-reporting that have plans to
attend four-year colleges, while fewer students attend two-year colleges.
-There is a disparity between student self-reported intentions and actual college attendance.
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Schoolwide Learner Outcomes
Branham Expected School-Wide Learning Outcomes
1. Self-Directed Learner
•
•
•
•
•
•

Student is able to follow simple and complex directions
Student is able to recognize problems and challenges and seek help.
Student uses technology when appropriate
Student displays academic integrity and honesty, avoiding plagiarism
Student actively participates in his/her learning and is a self-starter.
Student is able to manage time and resources, meeting deadlines.

2. Complex Thinker
•
•
•
•
•
•

Student is able to integrate information from various sources and make cross curricular links
Student interprets data/graphs to obtain information
Student follows logical thought process and applies knowledge to new situations.
Student is able to organize information and make categories/hierarchies.
Student is able to work in a team, understanding multiple points of view.
Student understands cause and effect.

3. Effective Communicator
•
•
•
•

Student can express self clearly in a variety of modes (written, oral, artistic, physical,
musical, use of technology, etc.).
Student uses different forms of language for different purposes/audiences.
Student is able to collaborate, share results and present them effectively in public.
Student listens and communicates with a variety of people in a positive manner.

4. Community Contributor
•
•
•
•
•

Student demonstrates an understanding of the importance of individual contribution to
community and a democracy.
Student effectively interacts with and contributes positively to his/her surroundings as well
and the global community.
Student understands and respects diversity.
Student is aware of the physical environment and contributes to its care.
Student volunteers time and effort to the community.
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5. Healthy Individual
•
•
•
•
•

Student achieves and maintains physical and emotional wellbeing.
Student learns and develops an age-appropriate and ethical behavior.
Student understands the negative effects of substance abuse and avoids drugs, alcohol, and
tobacco.
Student recognizes unhealthy situations and seeks help.
Student is aware of the contribution of exercise, nutrition, and social skills to the physical and
emotional wellbeing.
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Perception Data
SURVEY PROCESS
In early spring of 2015 a leadership group generated a list of survey topics and questions. The list was
shared with the faculty during collaboration time and revisions were suggested for all surveys: Student,
Parent, and Staff.
The amended questions were placed in Survey Monkey for easy electronic access by the stakeholders.

Student Survey

WASC STUDENT SURVEY
STUDENT SURVEY PROCESS

During advisory students were given Chromebooks to access and finalize the survey. A total of 909
students completed the survey in spring of 2015.

Student Survey Findings:
Demographics:

-909 Students completed the surveys.
-39% were 9th graders, 31% 10th graders, 24% 11th graders, and 7% 12th graders.
-47% were male, 51% female, and 2% other.
-87% of the students taking the survey were born in California while 8.8% were born in another
country.
-According to students, they spend an average of 2.2 hours per night on homework.

Strengths

-90% of BHS students intend to pursue a post-secondary education and 95% say that getting a good
education is important to them.
-78% of BHS students feel they library has adequate resources.
-83% of BHS students say that computers on campus are available when they need them.
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-70% of BHS students say that school assemblies are worthwhile.
-86% of BHS students believe that if students want to learn they can get a good education at
Branham.
-81% of BHS students express that their educational needs are met by the school.
-73% of BHS students think the school is doing a good job of preparing them for college.
-70% of BHS students say that teachers clearly explain the goals of the lessons.
-92% of BHS students state that teachers use technology in the classroom.
-95% of BHS students say that teachers assess them on a regular basis.
-92% of BHS students express that teachers are available for extra help.
-80% of students say that BHS teachers care about their success at school.
-79% of BHS students say that teachers have high expectations for them.
-80% of BHS students say that teachers update grades on Schoolloop more often than every two
weeks
-73% of students think that the school staff shows respect for the diversity of the student body.
-70% of the student body state that the administrators at school make themselves available.
-70% of BHS students think that administrators are fair and consistent with discipline.
-85% of BHS believe their parents are kept informed of their progress.
-83% of students have the opinion that their parents are concerned about their grades.
-85% of students think that they can do math well enough to succeed in class.
-91% of BHS students say they can write well enough to succeed in class.
-94% of students express that they can read well enough to be successful in class.
-83% and 89% of students state that they can practice problem solving and writing in all classes.
-89% of BHS students believe they are self-disciplined to set goals and reach them.
-85% of students look back at their mistakes to decide what they need to do.
-77% of BHS students express that they make a good use of tutorials.
-89% of students say that they are given the opportunity to take more challenging courses.
-84% of BHS students believe that there are many opportunities for them to participate in extracurricular activities.
-71% of students state that they are prepared most of the time for classes.
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-80% of students like attending Branham.
-81% of students feel safe at Branham.
-According to the survey the biggest assets of BHS are Sports and good academics and class
selection.
Areas for Growth

-55% of BHS students say that the ASB is an important part of the school.
-65% of BHS students state that there are no serious racial/ethnic problems at school.
-37% of BHS students say that the dress code is consistently enforced.
-46% of BHS students say that they know they will be treated fairly if they get in trouble and 26% of
students don’t know about it.
-57% of BHS students believe that the students treat of students with respect and dignity.
-66% of BHS students indicate that their teachers give them timely feedback in assessments.

-35% of students say that their parents participate in activities to support BHS.
-42% of BHS students state that the career center is open when they need it.
-60% of students know an adult on campus with whom they feel comfortable talking with.
-The biggest obstacles for students to succeed are: lack of motivation (20%), problems with teachers
(13%), and problems at home (9%).
-Students are concerned about their personal property and safety in several places of school. Only
52% of students are not concerned.
-According to the student survey 66% of students think that unmotivated students is the biggest
problem at school, followed by unprepared teachers (43%) and Drugs and alcohol (42%).
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WASC PARENT SURVEY
PARENT SURVEY PROCESS

An online parent survey was designed by the WASC leadership team and distributed to parents via email
in spring of 2015.
Demographics:

-210 parents completed the surveys (approximately 14.5% of population)

-71% of the parents were Caucasian, 18.5% Asian, and 14.6% Hispanic.
-All grade levels were well represented with percentages ranging from 33.8% (parents of
sophomores) to 23.7% (parents of seniors).
-16.4% of the parents have kids involved in sports, 15% in music, and 4.5% belong to the Home and
School Club.
-More than 96% of the parents expressed that the long term goals for their student involves attending
some kind of college or vocational or technical school.
-According to the parents’ view, the average student spends 2 hours per night on homework.
Strengths

-84% of parents feel welcome when they arrive at Branham.
-84% of BHS parents are aware of the academic resources available to their students.
-The majority of parents get information about the school through schoolloop (90%), the daily
bulletin (79%), or the website (60%).
-According to the survey 83% of parents check on their students homework and assignments at least
once a week.
-The majority of parents reports frequent communication with their students regarding work and
responsibility (93%), grades (92%), future plans (92%), or about things troubling their students
(82%).
-78% of the parents believe that the school sets clear rules for student behavior.
-88% of BHS parents state that the school provides a safe learning environment.

-70% of parents think that the school works hard to get parents involved.
-73% of BHS parents express their opinion that the facilities are well maintained.
-77% of BHS parents think that there is clear and timely communication from the school.
-91% of parents state that they are regularly informed of their student progress.
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-73% of BHS parents thin that their student receives skills relevant to the subject areas at school.
-84% of parents express that the staff is courteous and professional.
-85% of BHS parents believe the school is committed to help students succeed.
-According to parents the best school assets are: professional teachers; rigorous academics; safety;
academic support for students; and good communication with parents.

Areas for Growth

-Only 44% of parents think the school enforces the discipline policy fairly, with 41% having no
opinion.

-37% of parents say that their students receive appropriate counseling and emotional support while 36% don’t know or think it does not apply to them.
-54% of parents state that their students receive appropriate advice from school regarding course
choice.
-54% of BHS parents say the staff is available to meet with them.
-62% of parents think teachers set high standards.

Amazingly the major areas for school growth are similar to the assets: Safety, inadequate academics,
unprofessional teachers, and communication with parents.
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WASC STAFF SURVEY
STAFF SURVEY PROCESS

An online staff survey was designed by the WASC leadership team and distributed to all staff via email in
spring of 2015.

Demographics:

-68 (87%) certificated and 6 (41%) classified staff completed the surveys.
-76% of the staff responding are white, 8% Hispanic, 4% Asian, while 9% declined to answer.

-66% of the staff is female, 33% male, and 1% other.
-The majority of the staff members are relatively new to the school, with 50% having worked for 1-5
years.
-26% of the staff are club advisors, 15% class advisors, and 19% coach a sport.
-Regarding the implementation of instructional strategies, certificated staff often or always use
lectures (45%), group work (77%), hands-on activities (65%), discussions (48%), or student
presentations (36%).
-According to the survey members of the staff spend time beyond the contractual time in: preparing
for classes (77%), tutoring students at lunch (42%), tutoring students after school (40%), or
participate in a group that meets outside school hours with no stipend (34%).

Strengths

-98% of the staff believes students are provided with challenging learning experiences.
-91% of certificated staff emphasizes California content and teaching standards.

-97% of certificated staff feels that their classes prepare students for college and/or careers.
-88% of the staff is familiar with the school ESLRs and 83% expect students to demonstrate mastery
of them.
-In general certificated staff state that they implement curriculum and instruction to help students
become: independent problem solvers (95%), effective communicators (92%), technologically
proficient (78%), and responsible citizens (89%).
-88% of the staff thinks that they promote a positive attitude among students.
-91% of the staff states that they use multimedia in their classrooms, 84% expect students to use
computer technology for their work, and 74% believe they have adequate access to technology to
support their curricula.
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-97% of the certificated staff use assessments to inform and shape instruction and 98% regularly
assess their students.
-73% of teachers use benchmark assessments to monitor student achievement.
-94% state that their lesson objectives are clear to students; 86% think their objectives are tied to the
standards.
-80% believe students have opportunities to receive additional academic support.
-98% think the staff promotes learning and 90% think they promote respects for others.
-71% believe students promote respect and concern for others.
-84% consider students try to solve problems in a non-violent ways.
-72% of the staff thinks their students demonstrate appropriate citizenship and 69% agree students
demonstrate ethical behavior.
-87% of the staff feels their personal space and possessions are respected, 91% feel safe on campus,
and 93% enjoy working at Branham.
-86% claim the administration is visible on campus and 81 believe it provides effective leadership.
-77% state that the administration is accessible to staff.
-73% of the staff feels supported in their role.
-94% think teachers treat administrators with respect and 79% think the opposite is also true.
-73% of the respondents agree all members of the campus community treat each other with respect.

Areas for Growth

-62% of the staff states that teachers of the same courses use collaboration time to review student
results.
-68% of the certificated staff thinks that students know their lessons address CA state standards.

-40% of teachers have students use Cornell notes on a regular basis.
-41% of the staff agrees the library provides sufficient resources and only 35% think the Career and
College Center has adequate resources for students.
-40% of the staff thinks students utilize the Guidance Department to its fullest.
-64% of the staff state that student attitude promotes learning.
-47% of the staff believes students treat the campus facilities with respect.
-61% have the opinion that students do not discriminate against others.
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-43% believe the staff is involved in resource allocation and 51% it is involved in the planning of
staff development.
-53% have confidence on how leadership is selected and 45% think they have ample opportunities to
participate in school decision-making.
-40% feel the District personnel are adequately involved with school policies.
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Chapter II:
Progress Report
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Chapter II: Progress Report
Significant Developments – 2010-2015
Administrative and Staff Changes
Since the 2010 WASC visitation, there have been a several changes within the administrative
staff at Branham High School. In the summer of 2012, Mr. Tom Utic, the principal of Branham High
School for six years moved to another position and Mr. Brian Thompson became the new principal for
three years. In August of 2015 Dr. David Putney, became the current principal. The vice-principal is also
new since 2014. There has been a re-structuring in the administration initiated by the district. The former
dean positions were made Assistant Principals in 2014, with added responsibility in curriculum and
instruction. Finally, there has been an increase in guidance advisors from two to three since 2015. Up
until 2013 there was little turnover in the composition of Branham faculty, but in the last two years a large
number of teachers left the school and the district. Today 24 out of 71 teachers have been at BHS for less
than two years.
Budget Cuts
Four years of budget cuts have had a significant impact on all schools in the Campbell Union
High School District. During the 2010-2011 school year, the district was forced to make several million
dollars in budget cuts. This resulted in the elimination of several staff including one guidance advisor and
several para-educators. Class sizes increased, summer school was eliminated except for seniors and
specialized academic instruction students, and all department budgets were reduced. Several furlough
days were added to the calendar over a series of years, salaries were frozen, and health co-pays increased.
Despite all of these difficult budgetary cuts, the district and the school were fortunate to be able to retain
all certificated staff members. The 2014-2015 school year was mark the first time in several years that the
district did not have to make cuts to the budget, increasing and adding staff to all schools.

116

Implementation and Monitoring of the School-Wide Action Plan
Since the March 2010 WASC visit, Branham High School has engaged in continuous and ongoing efforts
to ensure that the four goals of the Schoolwide Action Plan are addressed.
The school has one single plan for student achievement, Single Plan for Student Achievement (SPSA),
which integrates most of the WASC critical areas for follow-up. The plan is reviewed and revised to
address the areas of academic needs through identification of strategies, programs and trainings that
support student learning and achievement. The Single Plant for Student Achievement is compiled using
disaggregated student achievement data supplied by the District’s Research and Evaluation Department
and finalized with input from academic department members and leaders, school administrators, and
counselors, The SPSA includes steps for monitoring and accountability through department reporting,
ongoing review and analysis of assessment results, and regular updates from Research and Evaluation.
Beginning in the 2014-15 school year the Campbell Union High School District will implement the Local
Control Accountability Plan required by the state for funding. Branham was required by the District to
submit a separate LCAP for Branham. LCAP is a three year plan based on three broad categories:
Conditions of Learning, Pupil Outcomes, and Engagement. Under this umbrella there are eight priorities
that must be met. In addition, there are three targeted subgroups of students: socioeconomically
disadvantaged, English learners, and foster youth. District leaders met with school site leadership,
students, parents, and community partners to develop the three year plan for the district as a whole. In
this process the district developed four strategic goals:
1.
2.
3.
4.

Common Core Implementation.
Closing the Opportunity Gap.
Increase College and Career Readiness.
Support professional growth for all employees via expanded professional development
opportunities, collaboration and collective inquiry.

Branham High School leaders did the same to develop an individual school site LCAP plan. This
plan was submitted to District. The BHS plan incorporates the areas of critical need identified during
the focus on learning process and is aligned with the district plan. The 2015-16 plan includes the
following goals:
1.
2.
3.
4.

Transitioning to the Common Core standards.
Providing access and opportunity of all students.
Launching graduates to college and career.
Committing to professionalism via collaboration and collective inquiry.

The Branham High School Administrative team and the school’s leadership team (Curriculum Council)
take on the primary responsibility for ensuring that the process for implementation of the action plan is
carried out. During weekly administrative team meetings, members report on relative progress in the areas
to which they have been assigned and discuss the factors that have impeded or could potentially impede
progress. The members of the leadership team facilitate the action plan with their department members in
each of the critical areas for follow up. The action plan is adjusted and modified as needs and situations
change. Progress on the implementation of SPSA is approved by and regularly reviewed with the School
Site Council during quarterly meetings.
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Report on School Wide Action Plan
In the 2010 WASC Self Study, the staff identified four critical areas of need in which to base our school’s
action plan:
1. To create a college-going culture at Branham that prepares every student for a challenging
education. Creating a college-going culture requires an orchestrated curricular and administrative
effort that motivates students to meet UC/CSU a-g requirements by the time they graduate from
high school.
2. Algebra I proficiency must be increased by targeting in-class strategies and assessments models
so that they help more students demonstrate proficiency and continue taking advanced math
courses.
3. To reduce the achievement gap that exists between White students and Latino students, Students
with Disabilities, and English Language Learners.
4. The faculty and administration should investigate and implement a school wide collaborative
model to increase innovative instructional practices, common assessments, and analysis of
achievement data to provide targeted students support.

During the third year follow up visit, the WASC visiting committee stated that the school had made
progress in addressing the areas of critical need, did not make new recommendations, but suggested that:
1. The school develops measures and targets to assess increases in student academic achievement,
positive school climate, and college/career awareness due to the revamped tutorial/advisory
programs.
2. The school continues focus on closing the achievement gap through analysis of disaggregated
student achievement data including common formative assessments, modification of instructional
practices, and targeted support.

Goal #1 – TO CREATE A COLLEGE-GOING CULTURE AT BRANHAM THAT PREPARES
EVERY STUDENT FOR A CHALLENGING EDUCATION. CREATING A COLLEGE-GOING
CULTURE REQUIRES AN ORCHESTRATED CURRICULAR AND ADMINISTRATIVE EFFORT
THAT MOTIVATES STUDENTS TO MEET UC/CSU A-G REQUIREMENTS BY THE TIME THEY
GRADUATE FROM HIGH SCHOOL.
Progress:

In direct response to the WASC Team’s recommendations in spring 2010, the Leadership team
created Study Teams that teachers join to work on specific goals over time. What first began
as the 9th Grade Success Team, evolved into Branham’s College-Going Culture Study Team.
Lead by a Branham’s administrator and a dozen enthusiastic teachers, this group focuses on
how to create and sustain a school culture that focuses on preparing EVERY student for
college regardless of what they choose to do after high school. The work of this team has
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influenced the Advisory Study Team, which designs lessons for every grade level to help
students prepare for college. The Grading and Assessment Team has also analyzed data,
reviewed options, and recommended activities to help students be college ready. Teachers and
administrators work together to increase the a-g course offerings including the implementation
of an Engineering pathway with a capstone course. With the guidance of the administrative
team, teachers will begin to implement formative assessments and remediation in core content
areas to increase student achievement in a-g courses.
The Link Crew is a high school transition program that welcomes freshmen and makes them feel
comfortable throughout the first year of their high school experience. Branham implemented the program
in 2010-11 in order to facilitate freshman transition into high school, build school ties between upper and
under-classmen, and help the immersion of the new students into a college going culture. In the past two
years it has grown into a year-long program with meetings during the advisory period.
The adoption of a new schedule that incorporates advisory and tutorial in the middle of the day
has resulted in an increased participation in student retakes, make-ups, and asking for help,
with a reduction in the number of failing students and having more students taking more
challenging classes.

Supporting Data and Evidence:
The College-Going Culture Study Team has been responsible for institutionalizing support for 9th grade
students so that they start seeing the importance of attending college in their future. For example, now the
freshman default schedule is geared towards the a-g requirements completion.
One of the major changes has been the incorporation of the Link Crew activities in advisory, so that the
program has continuity and is not just in charge of Freshmen Orientation. The overall result has been the
establishment of stronger connections between freshmen and upper class students (Juniors and Seniors)
that help build a sense of community.
The implementation of an Advisory period has also been important in the development of a college going
culture at Branham. The Advisory Team compiled a comprehensive inventory of student skills necessary
for college success and has incorporated them into its curriculum. The class, generally speaking, deals
various aspects of how to become a successful student, how to navigate through tough times, etc.
Branham and the whole district adopted Naviance as a tool to facilitate students’ college applications and
obtaining letter of recommendation. All students sign to Naviance, free of charge, during their freshman
year, and use it to create a four year plan to ensure that students are on track for technical, 2-year, 4-year,
and private colleges.
A partnership with Equal Opportunities Schools (EOS) revealed that many students did not feel
challenged in class. Thanks to an exhaustive information campaign and the specific target of some
underrepresented minorities, there has been an expansion in the numbers of high level courses (honors
and AP) and the number of students taking those classes. More underrepresented students are now taking
high level courses.
The public recognition of high achieving student in public events acts as a motivator for other students to
do their best.
Evidence:
Change in bell schedule to incorporate Advisory and Tutorial embedded into the daily schedule.
The number of students taking the SAT has increased from 38% in 2010 to over 50% in 2013.
The number of AP sections at Branham has grown from 11 to 33 since 2010, with more than double the
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number of exams and students enrolled.
The number of graduating students completing the a-g requirements has, nevertheless, not grown as
expected, changing slightly from 43% in 2012-13 to 47% in 2014-15.
Institution of academic recognition events to recognize student achievement.

GOAL #2 – ALGEBRA I PROFICIENCY MUST BE INCREASED BY TARGETING IN-CLASS
STRATEGIES AND ASSESSMENTS MODELS SO THAT THEY HELP MORE STUDENTS
DEMONSTRATE PROFICIENCY AND CONTINUE TAKING ADVANCED MATH COURSES
Progress:

The 2010 self-study report revealed that a large portion of Branham’s Algebra I students were not
proficient and caused them to struggle to meet graduation requirements. In addition, these students
generally failed to meet the a-g UC/CSU requirements, limiting their access to higher education. They
were required to take remedial math classes in college.
In the fall of 2011, Branham rolled out an Algebra 1 program that includes a companion remediation
class after school if students fail to demonstrate proficiency on benchmark finals at the end of each
grading period. Algebra 1 teachers visited and collaborated with math teachers from other schools in
CUHSD who had successfully implemented this Algebra 1 Math Recovery program. In honor of the
faculty’s work around formative assessment and standards-based grading, Branham teachers decided
to call the before or after-school companion class Math Remix (retaught, revisited, etc.) At first,
students and parents were shocked that they had to demonstrate 70% proficiency on each benchmark
test to avoid Math Remix, but after the end of the first grading period, students knew what teachers
expected of them.
In 2013, Math Remix teachers used Accelerated Math to its fullest capacity and recorded students’
completion rates in ‘real time’ using Google Docs. The results are more and more students earning
passing grades (A’s, B’s and C’s) in Algebra 1 and reducing the overall failure rate in this critical course.
With the implementation of the Common Core Standards, the focus of this goal has slightly shifted since
the district adopted an Integrated Math Curriculum with three courses: IM 1, IM 2, and IM 3. The goal is
now to increase the proficiency of IM 1 students. The gradual transition to SBAC testing is resulting in
changes in instruction and curriculum in all math classes, to better prepare students for the challenging
exam.. When CAASPP data for more years become available, a clearer picture will form that can lead to a
refined goal for Math students.
Supporting Data and Evidence:
The implementation of computer programs has resulted in an increased percentage of students passing the
CAHSEE and therefore meeting graduation requirements. The Remix class has brought the number of
students in Algebra 1/IM 1 down by more than 50%. The Remix class has also decreased the number of
students repeating the class.
An interesting result of the adoption of Math Remix has been a higher mastery of the basic algebra
concepts and skills that will help students succeed in higher math classes. It also sets a mastery of
understanding standard in this core content area. More and more higher level Math classes are being
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added to the curriculum: AP Statistics, AP Calculus BC, AP Computer Science are examples of the new
courses adopted.
The reduction of class size for Algebra 1/IM 1 has allowed teachers to better serve the needs of their
students. Math teachers have also attended professional development on teaching strategies for student
success.
As the tutorial sessions have been included as part of the bell schedule, more and more Math students take
advantage of it to ask for help, make up missing work, and work on assessment retakes.
Last year’s results for the CAASPP revealed that, schoolwide, Branham met the achievement mark for the
Math portion of the test (as well as the ELA portion)

GOALS #3 – TO REDUCE THE ACHIEVEMENT GAP THAT EXISTS BETWEEN WHITE
STUDENTS AND LATINO STUDENTS, STUDENTS WITH DISABILITIES, AND ENGLISH
LANGUAGE LEARNERS
Progress:

Data from student performance in all types of assessments (site, local, state) show that there is a deep
achievement gap in student achievement between certain subgroups (Latino, SWD, ELL, and SED
students) and the better performing White and Asian students.
The first step was the implementation of “Study Teams” for school improvement in all WASC goals. The
Advisory Period aims at establishing long-lasting and trustworthy relationships between students and
educators in a non-academic content area. The teaching of age-appropriate skills in Advisory helps
underperforming students learn important strategies that will allow them to better master content in all
academic areas.
Another area of progress aimed to help reduce the achievement gap is the implementation of the AVID
program at Branham in the past two years. The number of students served has grown from 40 (2014-15)
to 57 (2015-16). For now there is only anecdotal evidence of the success of the program but the next years
will bring measurable evidence of the program impact on student success.
A partnership with EOS (Equal Opportunity Schools) was developed so that we could pilot their services
for free in exchange of access to data supporting the success of the program. For three years analysis of
student surveys, academic records, and interests allowed the targeting of specific students belonging to
underperforming subgroups to be personally interviewed and asked to join challenging classes (mostly
honors and AP courses). As a result the sections of honors and AP classes experienced a large increase
with a large number of students that traditionally would not have enrolled in them (Hispanic, African
American, Socio-Economically Disadvantaged, Special Education, etc.).
Four years ago the English department adopted the ERWC class, first as a credit recovery option and soon
later it replaced English 4 as the senior on-level English class. It is a course designed by the CSU system
to prepare students for college-level reading and writing, focusing on Expository writing, with nominal
literate. This course has helped underperforming students to be more successful in college entrance
English placement tests and getting ready for college.
After many years of concentration of EL services for Branham attendance at Del Mar HS, the EL program
was implemented at Branham. The EL program serves 33 students with one dedicated EL class and one
EL workshop class. The class is designated EL3 but it has a mixture of students designated EL1, EL2, and
EL3. The small size (8 students) allows for differentiation, allowing the teacher to offer plenty of
attention to those students with a more limited skill set. The EL workshop houses 25 students of diverse
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abilities, ranging from EL1 to on-level ERWC, and grades 9 through 12. Students typically do SSR,
reading books deemed appropriate for their skill level through the Accelerated Reader Program, cloze
clause paragraphs, speaking/listening reflections, and an accountability workshop segment where they
work on homework from any of their classes. Some members of the BHS faculty have attended EL
training and workshops to better serve EL students.
The Equity professional development series brought by the Equity Team has helped Branham staff to
address some of the underlying problems surrounding underperforming students and subgroups. Some of
the highlights were a series of two professional development sessions by Dr. Ruchi Agarwal, a published
author on equity in education and professor from San Francisco State University. During the sessions Dr.
Agarwal trained the staff and a representative student panel. During the public panel session, minority
students explained what are their feelings and thoughts when some racial comments are made by other
students and suggested what teachers should do about it. Using scripts from the panel the faculty
participated in a role playing activity and acted out potential scenes and tried to resolved those situations.
The adoption of an advisory period for all students has allowed the explicit teaching of strategies and
skills to help students navigate high school. This support has resulted in an increased number of
underperforming students graduating with all the a-g requirements and successfully applying for college
and scholarships.

Supporting Data and Evidence:
Data suggest that Branham has made some progress in this goal but that we have not reached the desired
results. From the API scores in the CST tests by significant subgroups, we observe that some subgroups’
scores (EL, Special Ed, SED) increased faster than the school API scores. Nevertheless the Latino group
progress was less (3.5%) than the school (6.0%). Similarly, when looking at student achievement in
specific subject areas, it is evident that the gains of underperforming subgroups have not outpaced the
school average growth in a statistically significant way. The CAASP results from 2014-2015 confirm that
Hispanic, Students with Disabilities, SED, and EL students underperform other subgroups (Asian and
White).

GOAL #4 – THE FACULTY AND ADMINISTRATION SHOULD INVESTIGATE AND
IMPLEMENT A SCHOOL WIDE COLLABORATIVE MODEL TO INCREASE INNOVATIVE
INSTRUCTIONAL PRACTICES, COMMON ASSESSMENTS, AND ANALYSIS OF ACHIEVEMENT
DATA TO PROVIDE TARGETED STUDENTS SUPPORT
In the fall of 2011, Branham bravely changed its bell schedule to include early release Wednesdays, so
teachers could collaborate on a weekly basis. Each week, teachers meet to develop curriculum for
Advisory, work in Study Teams on key areas such as assessment, instructional practices, or collaborate in
departments and course-alike teams. At the end of each grading period, CUHSD’s instructional calendar
provides two additional minimum days so the faculty can engage in professional development and finalize
their students’ grades. These collaboration and professional development days are devoted to helping
teachers improve their instructional practice and make progress on school-wide goals.
During collaboration teachers share best practices, develop common assessment, analyze student results,
and plan changes in curriculum and instruction to more effectively serve all students, including
underperforming subgroups.
In 2012 SACs (Subject Area Committees) were established by the district. The SAC consists of
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department chairs, administrators, and district personnel and develops common Cycles of Inquiry (COI)
with district-wide assessment that allow the calibration of rubrics for all district students. The ability to
meet and collaborate by department and subject area has become critical to help with the common COI,
providing time and a forum to develop assessment, analyze student performance, calibrate rubrics, and
suggest possible changes in instructional strategies to better help students.
Supporting Data:
In addition of a different schedule, the most visible sign of the collaboration is the widespread use of high
yield strategies across department, including the use of DOK (Depth of Knowledge) wheels, Kagan
strategies, incorporation of Cornell notes, etc. It is to be noted that now the majority of teachers provide
students with essential questions, enduring understanding, a list of learning goals, and a vocabulary list, to
help student understand the topic at hand.
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Chapter III:
Overall Summary from
Analysis of Profile Data
and Progress
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The process for identifying, gathering and analyzing student data related to student performance and
growth at Branham High School is ongoing. At the beginning of each school year, the staff reviews the
plan for WASC action plan and goals and is presented with schoolwide data such as API, CST and AP
results. Departments work in Subject area/Grade level teams to analyze CST results and results on
district and site common assessments. As part of the self-study process, all stakeholders examined past
CST results, A-G completion data, CAHSEE exam results, EL Proficiency rates and suspension data.
After a detailed analysis of the student-community profile by stakeholders in Fall of 2015, several
implications related to the Eight State Priorities progress and LCAP) have been identified:
1. All students are taught by fully credentialed teachers, have standards-aligned textbooks and
attend classes in safe and clean facilities.
2. Common Core State Standards are being implemented for all students.
3. High-needs and exceptional students (and all students in general) have access to a broad course of
study and programs, including honors and AP classes. By default, students are enrolled in a-g
approved courses.
4. Student achievement shows an opportunity and achievement gap for some underperforming
groups (Latino, low SES, Special needs), and there are still many students that graduate from
BHS that are not deemed college and career ready.
5. Regarding other forms of assessment, the SAT participation and scores are slowly but steadily
increasing for BHS. Students graduate with full completion of all Arts and PE requirements and
anecdotally the school acts as a VAPA magnet with a wide array of offerings in Art, Music,
Band, and Theater.
6. The student dropout rate has remained low for the past four years and the cohort graduation rates
show no incongruences in the number of exiting seniors compared with the number of incoming
freshman for the same group of students. The average daily rate of attendance has been slowly
but steadily increasing since 2010, reaching a high of 96.17% in the 2014-2015 school year. The
truancy rate experienced a dramatic decrease in the 2013-2014 school year, becoming much
lower than the district, county, or state averages.
7. Parent involvement could be increased and new ways of trying to reach more parents are being
discussed by the leadership team.
8. School suspension and expulsion rates are low, due mainly to possession or sale of controlled
substances or use of violence. There is a disproportionate rate of suspensions and expulsions for
Hispanic, low SES, and Special Education students.
Input on the implications and findings of the student/community profile were received from both
focus and home groups. Three critical learner needs were identified and prioritized in an effort to
make sure that BHS graduates become college and career ready by obtaining a 21st Century education
and accomplishing the school SLOs. The three needs are aligned to the LCAP and State Priorities.
Critical learner need #1: Close the access and opportunity gap for all students.
From the data on student performance (from state testing, CAHSEE, to district and site assessments),
there is an evident opportunity and performance gap between the general student population and some
underperforming subgroups, including EL, Special needs, low SES, Hispanic, and Foster Youth. The
trend is evident in the graduation rate, suspension and expulsion rates, enrollment in Honors and AP
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courses, and meeting the a-g graduation requirement. As a matter of equity, the BHS community is
committed to address this critical need.
Critical learner need #2: Provide students with a 21st century education that prepares them for success
beyond high school.
This need arises from the data showing the disparity between students’ plans for post-secondary
education and careers and the actual success in those enterprises. Preparing students for future success
will involve the whole school community. Full implementation of Common Core State Standards and
NGSS, adoption of project-based learning, incorporation of the four C’s (communication, creativity,
collaboration, and critical thinking) into the curriculum, instruction, and assessment and exploring the
increase in CTE courses and possible small learning communities will make our students college and
career ready. This second needs complements the first one.
Critical learner need #3: Re-define and update the school’s vision, mission, and SLOs to support a
professional culture at BHS.
The student/community profile clearly shows that the school’s vision, mission, and SLOs have not
been revised for the past 10 years. The adoption of Branham’s mantra “Learn to Achieve” helped
update the vision during the last WASC self-study. Transforming the school culture will require a
deep look at the existing vision, mission, and SLOs, an evaluation and, very likely, re-definition. The
updated statements can be then incorporated into the school’s culture and measured to insure that all
students achieve the SLOs. This in-depth process will bring the community together as input from all
stakeholders will be sought. We believe that the school community is committed to update and
accomplish the new and refined vision, mission, and SLOs.
There are questions raised by the self-study profile:
1. What are the most effective ways of timely identifying which subgroups of students are achieving
and which ones are underachieving? How can we level the field?
2. What are the best ways of measuring if BHS graduates are college and career ready? How can we
increase their readiness level?
3. What does a 21st Century Education really look like?
4. What parts of our current vision, mission, mantra, and SLOs are outdated? What are the best
skills to help our students succeed? How can we effectively measure the accomplishment of the
SLOs by all BHS students?
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Chapter IV:
Self-Study Findings
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Section A:
Vision and Purpose
Diane Wilson – Sp. Ed.

Alfonso Aguilera – Maintenance
Miguel Ceja – Maintenance
Victoria Cimino – Sp. Ed. Aide
Stephanie Cottrell – Sp. Ed.
Susan Dickey – Sp. Ed. Aide
Nancy Freschi – English
Katelyn Henderson – Student
Christie Henebry – P.E.
Dietrich Lei – English
Victoria MacLennan – Sp. Ed. Aide
Lisa Martin – Admin.
Steve Mobley – ROTC
Barbara Nishiguchi – Clerical
Lisa Pimental – VAPA
David Putney – Admin.
Barbara Schremp – Math
Kirk Selfridge – Social Science
Ray Stowell – Sp. Ed.
Mary Rose Urena - World Lang.
Fitz Vo – Science
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A1.

VISION AND PURPOSE CRITERION

The school has a clearly stated vision and mission (purpose) based on its student needs, current
educational research, current educational research, the district LCAP, and the belief that all
students can achieve at high academic levels. Supported by the governing board and the district
LCAP, the school’s purpose is defined further by schoolwide learner outcomes and the academic
standards.
Indicators with Prompts

Vision – Mission – Schoolwide Learner Outcomes – Profile
Indicator: The school has established a clear, coherent vision and mission (purpose) of what

students should know and demonstrate; it is based upon high-quality standards and is congruent
with research, practices, the student/community profile data, and a belief that all students can learn
and be college and career ready.

Prompt: Evaluate the degree to which the development of the school’s statements has been impacted

by pertinent student/community profile data, the district LCAP, identified future global competencies,
and current educational research.

Findings
Branham High School has a current mission statement that was
reworked and refined through staff meetings in 2007. Shortly after
re-creating a new mission statement, the staff and administration
concluded that this mission statement needed another update based
on our performance data, demographic changes, and the evolution
of Branham from a start-up to an established school.

Towards the end of the 2009-2010 school year, the administration,
staff and student body began to have discussions on developing a
mission statement that stood for all that Branham was and could be.
This discussion led us to moving away from a mission statement to
developing a mantra. The mantra that was agreed upon is “Learn to
Achieve,” which was developed by a student.

At the beginning of the 2010-2011 school year, all classrooms had
copies of the Expected Schoolwide Learning Results posted and they
can still be found in our Parent/Student Handbook. However, there
has been significant staff turnover with no support or professional
development on the ESLRs. Some teachers still include the ESLRs in
their syllabi and some classrooms still have ESLR posters that
explicitly detail ESLR expectations, but it is unclear whether or not
these ESLRs are being embedded into teacher lesson plans or
whether or not students even understand their purpose.

Supporting Evidence

●
●

BHS website

Student handbook

●

Audit of classrooms
looking for ESLR
posters, mission
statement, mantra

●

Parent/student
handbook

Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes
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Indicator: The processes to ensure involvement of representatives from the entire school, business,

industry, and community in the development/refinement of the vision, mission, and schoolwide
learner outcomes are effective.

Findings
The process which Branham went through at the end of the 20092010 school year came about as a result our last WASC report. In
that report Branham administrators and teachers felt our old
mission statement was wordy, confusing, and lacking any
connection to what Branham had become as a school. We had
several staff meetings in which the staff voiced their opinions on
what direction the new mission statement should take, but still
could not come up with one that actually meant something. We
watched a video about mantras, and the staff agreed this was the
direction in which we wanted to go. Staff members and students
then began to have discussions and hundreds of mantras were
written and looked at. The staff finally decided on one written by a
student: “Learn to Achieve,” because it was easy to remember and
could have multiple meanings to multiple audiences. This mantra
became the heart of what Branham embraced.

Supporting Evidence
● Meeting Agendas
● Mantra Video
● “Learn to Achieve”
posters

Understanding of Vision, Mission, and Schoolwide Learner Outcomes
Indicator: Students, parents, and other members of the school and business community

demonstrate understanding of and commitment to the vision, mission, and the schoolwide learner
outcomes.

Prompt: Evaluate the degree to which the school ensures that students, parents, and other members of
the school’s community understand and are committed to the school’s vision, mission, and schoolwide
learner outcomes.

Findings
Branham’s vision, mission statement and School-wide Learning
Outcomes were implemented before the end of the 2009-2010
school year, and have not been revisited since then.

Despite not having ESLRs explicitly communicated by school
administration, teachers trained under ESLRs have grading
categories for expected learning results of their students. Teachers
also have students and their parents sign contracts that mention
ESLRs in their syllabi, communicating to them the importance of
self-direction, critical thinking and being a 21st century problemsolver.

While most teachers may not have explicitly enforced ESLR policies,
they have implemented policies that represent a subset of those
shared expectations. These are usually mentioned as “participation,”
“life skills,” and “classwork.”
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Supporting Evidence
● ESLR’s not specifically
addressed in any of the
surveys. Questions that
infer information from
student survey are
shown below:
●

●
●
●
●
●
●
●
●

ESLR # Questions #
STUDENT SURVEY
Q13 - ESLR 4
Q17 - ESLR 1
Q18 - ESLR 1
Q20 - ESLR 4
Q25 - ESLR 5
Q26 - ESLR 3
Q30 - ESLR 1
Q36 - ESLR 4

●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
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Q43 - ESLR 3
Q44 - ESLR 2
Q46 - ESLR 3
Q47 - ESLR 3
Q48 - ESLR 1
Q50 - ESLR 1
Q51 - ESLR 1
Q53 - ESLR 1
Q55 - ESLR 4
Q56 - ESLR 1
Q57 - ESLR 1
Q58 - ESLR 5
Q59 - ESLR 1,3,5
Q62 - ESLR 3
Q63 - ESLR 5
Q64 - ESLR 4,5

PARENT SURVEY
Q6- ESLR 1
Q15- ESLR 5
Q20- ESLR 5
Q22- ESLR 1
Q26- ESLR 4,5

TEACHER SURVEY
Q7- ESLR 2
Q9 - ESLR 2
Q11 - ESLR 4
Q12- ESLR 3
Q13 - ESLR 2
Q15 - ESLR 3
Q16 and 17 - overall
Q18- ESLR 1
Q19 - 3
Q20 - ESLR 1
Q21 - ESLR 4
Q22 - ESLR 5
Q26 - ESLR 1
Q31,32,33 - ESLR 3
Q34 - ESLR 2
Q39- ELSR 1, 2
Q43 - ELSR 1, 2
Q44 - ESLR 1
Q45 - ESLR 1
Q47- ELSR 5
Q49 - ELSR 4
Q50 - ELSR 5
Q51 - ELSR 4
Q52 - ELSR 4

●
●
●
●
●

●
Regular Review and Revision

Q53- ELSR 5
Q54 - ELSR 4
Q55 - ELSR 4

Teacher
contracts/syllabus/
gradebook
31% of sampled syllabi
specifically mention
ESLR or SLO

New Teacher Training

Indicator: The school is implementing an effective process for regular review/revision of the school

vision, mission, and the schoolwide learner outcomes based on student needs, the district LCAP,
global, national, and local needs, and community conditions.

Prompt: Evaluate the effectiveness of the process for revising these statements with wide involvement.

Findings
At the Nov. 4, 2015 staff meeting, the mission statement, mantra and
the ESLRs were briefly reviewed. Staff were encouraged to provide
comments and questions. It was decided that the ESLRS, mantra and
mission statement needed significant revisions and should be
included as part of our action plan.
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Supporting Evidence
● Staff notes and
annotations from Nov. 4
meeting.

A2.

GOVERNANCE CRITERION

The governing board (a) has policies and bylaws that are aligned with the school’s purpose and
support the achievement of the schoolwide learner outcomes and academic, college, and career
standards based on data-driven instructional decisions for the school; (b) delegates
implementation of these policies to the professional staff; and (c) monitors results regularly and
approves the single schoolwide action plan and its relationship to the Local Control and
Accountability Plan.

Prompt: Provide evidence that the policies and procedures regarding the selection, composition, and

specific duties of the governing board, including the frequency and regularity of board meetings are
clear.

Findings
Branham High School is part of the Campbell Union High School
District governed by acting Superintendent Tanya Krause and
the District School Board. The governing board (CUHSD school
board) has policies and bylaws that are aligned with Branham’s
purpose and support the achievement of our School-wide
Learning Outcomes and SPSA.

Supporting Evidence

The CUHSD district website publishes board meeting minutes
and district policies to inform staff, parents, and other
community members.

●

District Policies

The CUHSD School Board holds regular monthly board meetings
to create and review policy and make policy decisions.

●

Board minutes

●

CUHSD website

The governing board provides final approval to Branham’s
mission statement and Schoolwide Learning Outcome.

●

WASC Report Acceptance

●

Lena Bundtzen
Executive Director Special
Education.
Valerie Royaltey-Quandt
Director Student Services

The governing board regularly monitors results and approves
the BHS Single Plan. The BHS Single Plan is aligned with the
school’s WASC goals and the district’s LCAP. Branham’s Mission
Statement is closely aligned with the Mission Statement of
CUHSD.
The District supports the achievement of the mission, ESLRs,
and academic standards by providing:
● Monthly Subject Area Committees (SAC) meetings held at
the District Office to review data and monitor progress on
benchmarks and district Curriculum Guides.
● Director of Special Education supports Branham in
supporting students with special needs.
●

District EL coordinator works with Branham to develop and
implement programs to meet the needs of our EL
population.
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●
●

Tanya Krause
Deputy Superintendent

●
●
●

District trainings in research based strategies and the use of
data to improve achievement and college readiness.
District BTSA program
Subject Area Coordinator meetings

●
●

Human Resources
BTSA Mentor
TOSAs

Branham administration meets regularly with district
administration to share progress on mission, ESLRs and
academic standards.

Relationship of Governance to Vision, Mission, and Schoolwide Learner Outcomes
Indicator: The governing board’s policies are directly connected to the school’s vision, mission, and

schoolwide learner outcomes.

Prompt: Evaluate the adequacy of the policies and district LCAP to support the school’s vision, mission,

and schoolwide learner outcomes through its programs and operations.
Findings
CUHSD Goal #1: Common Core Implementation links to BHS’s
goals of a-g, college-going culture, equity, advisory, professional
development, and assessments as illustrated by the following
goals:
● 100% core content areas will upgrade 75% of course
units to align with CCSS
● 100% of electives will upgrade 25% of course units to
align with CCSS
● 100% of core content areas will develop 4 CCSS/SBAC
aligned common assessments [2 of 4 are district wide]
● 100% of sites will implement CCSS aligned HS IM 1 & 2,
dev. 4 common assessments
● 100% of sites will develop CCSS aligned integrated math
design model for HS IM 2 & 3
● Positive Annual Williams Settlement report
The Social Sciences and ELA/ELD Departments have
implemented common assessments based on Common Core
Standards. District Common Core assessments are being given
in these classes, including ELD3. These common assessments
are one of the criteria used for reclassification.

CUHSD Goal #2: Closing the Opportunity Gap
●
●

●

Increase % proficient in ELA on the CA Exit Exam by 3%
Increase % proficient in Math on the CA Exit Exam by 3
%
Increase % of English Learners reclassified annually by
3%
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Supporting Evidence
● Purchase classroom sets of
mobile devices (iPad carts,
chrome book carts) Train
teacher cohorts in
innovative classroom
practices to increase
student engagement and
achievement outcomes
●

●

●

●

Purchase EADMS – an
online assessment and
student achievement data
tracking tool to aligned
assessment experiences to
SBAC and support data
decision-making practices.
Train district
administration and site
leadership.
Pilot and adopt CCSSaligned instructional
materials for Integrated
Math

All Social Studies textbooks
are linked to ELA common
core standards.

Social Studies and ELA/ELD
departments common

●
●
●
●
●

Increase % proficient for Latino subgroup in ELA on the
CA Exit Exam by 5%
Increase % proficient for Latino subgroup in Math on the ●
CA Exit Exam by 5%
Increase proportional demographic representation in
honors/AP/IB/Pre-AP courses by 3% Decrease Low
●
Income [LI] & Latino failure rate by 3%
Explore SBAC interim exams for 9th & 10th grade
progress & accountability
Decrease Suspension & Expulsions by 3%
●

CUHSD Goal #3: Increase College and Career Readiness
●

●
●
●
●

Increase in the % of graduates “college ready” w/ a-g
completion by 3%
Increase in the EAP “Ready for College” in Math and ELA
by 3%
Increase % of CUHSD graduates entering postsecondary
education by 3%
Increase graduates completing at least one “completer”
course in CTE pathway
Increase parent engagement indicated by LCAP survey
response rate, attendance in site and district committees

CUHSD Goal #4: Support professional growth of all employees
via expanded professional development opportunities,
collaboration and collective inquiry
●

●
●
●

Achieve 100% of CUHSD schools with regular, frequent,
common collaboration time, embedded tutorial and
common bell schedule
Achieve 100% participation in department level subject
area collaboration
Achieve 100% participation in district level subject area
collaboration
Achieve 100% participation in Campbell Consortium of
Schools to improve MS to HS transition & CCSS
alignment

●

●

●

●

●
●

●
●
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assessments.

District common
assessment

Enhancing student learning
w/ instructional technology
integration
Analyzing student
performance data

Aligning common core
aligned instructional units
and planning inquiry
timelines

Two Teachers on Special
Assignment: Common Core
Content Specialists in
Literacy and Math – develop
CCSS curriculum and
provide training for new
standards: Diana Nguyen,
Amie Taylor, Kathy Thomas
BTSA Reflective coaches for
each school site. For BHS:
Barbara Schremp, Nikki
Hinds and Angela
Cunningham
Pilot and adopt Common
Core-aligned instructional
materials for ELA and ELD
QTEL training for all
teachers.

Classroom sets of mobile
devices in core content
areas and electives - 12
Chromebook carts, 3 iPad
carts. Total 530 devices
35 laptops for PLTW
engineering classes

Teacher cohorts in

●

●

●

●

●

●
●

●
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innovative classroom
practices to increase
student engagement and
achievement outcomes – 5
days and 5 teachers from
district- Mini Merit tech
training series
Department chairs and
teacher leaders on EADMS
online assessments
creation. 2 days and 50
teachers.

Student achievement data
tracking tool to aligned
assessment experiences to
SBAC and support data
decision-making practices.

Additional Math and English
Support- Sections and
Credit Recovery: (10 credit
recovery sections, 2.0 FTE,
plus Edmentum licenses for
all sites)
ELD 3 section, but no ELD 1
or 2 section. Support long
term EL's in the mainstream
English Learner /ELD
Professional Development:
QTEL Rachelle Burnside,
Carl Ponzio, Leanne
Haghighi, Jen McRae, David
Putney
AVID pathway at two new
sites: BHS and WHS

5 AVID Coordinators: 5
release sections across the
district and one at BHS;
Barbara West

2015 AVID summer
Professional Development:

●

●

●

●

●

●

●

●
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Melody Phillips, Barbara
West, Tania Eaton, Rachelle
Burnside, Laurel Garceau,
Jessica Overby, Laura
Andersson
2015 summer Professional
Development: Teaching AP
Calculus (on-line) Anu
Satyapal
2015 summer Professional
Development: AP
Physics/POE. Marie Pink

2015 summer Professional
Development: Engineering
Design and Development.
Barbara Schremp
2015 summer Professional
Development: PLTW IED
Core Training. Marie Pink

Support ELD students with
bilingual para-professionals
in ELD/SDAIE Maria
Castaneda

Intervention Guidance
Counselors - Expand
outreach to EL parents and
parents of at risk-, Foster
Youth- Joyce Davis, CASSY
Hillary Sinnott

Branham created the
College Going Culture Group
of faculty members to
increase awareness and
opportunities for students
to plan for and realize their
college goals. One outcome
of this group’s efforts was
Branham’s first college fair
in Spring 2015.

College and Career Center
staffed by parent volunteers

●

●

●

●

●
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four days per week. Babette
McKay, Priscilla Reyes, Kelly
Dierkes, Pooja Chopra,
Cathy Lang, Maureen Vavlas,
Eve Walton.
Branham’s freshmen
English teachers have
created the Freshmen
Project that directs students
toward formulating their
own college goals and
dreams. The Project
culminates with freshmen
students visiting a local
college campus.
The Special Education
Department works with
each student concerning
College and Career
Awareness and readiness.
Workability Facilitator Gina
Rodriguez is on campus
twice a week to work with
students.
Special Education students
tour local community
colleges during the Spring
Semester of their senior
year. All Special Education
students have secondary
transition goals developed
for their annual IEPs.
Individual transition plans
created for all special
education students to assist
with college awareness and
career advancement.

Coordination and
participation in 4 WSSVC
partner consortium
meetings

Hire summer school bridge
staff, hire summer math
consultants, hire math cadre

●

●

teachers w/ stipend, hire
consultant to facilitate
governance committee
work

Coordination and
participation in summer
bridge CCSS math program
w/ WSSVC partner
consortium- Melody Phillips

VAPA teacher attendance at
professional conferences:
● Lisa Pimental attends
Yearbook Academy and
CADA and is a member
of JEA (Journalism
Educators’ Assn).
● Diane Wyant attends
CBDA (California Band
Directors’ Assn.),
WASBE (World Assn
Symphonic Band
Educators)
● Anne Murphy attends
EdTA (Educational
Theater Association)
and maintains a
professional
membership in CETA
(California Educators of
Theater Assn.)
● Cristina Prates and
Eileen Bertron went to
the AP workshop for
Studio Art
● Barbara West is a
member of CMEA
(California Music
Educators’ Association)
and ACDA (American
Choral Directors’ Assn)
and attends the ACDA
National Convention.

Governing Board’s Involvement in the Review and Refinement
Indicator: The governing board is involved in the regular review and refinement of the school’s
vision, mission, and schoolwide learner outcomes.
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Prompt: Evaluate the process for involving the governing board in the regular review and refinement

of the school’s vision, mission, and schoolwide learner outcomes.

Additional Online Instruction Prompt: Evaluate the policies related to online instruction for
effectiveness in clarifying the vision for the school’s use of various types of online curriculum,
instruction and support methodologies; this includes, upgrading or updating technology, acceptable
use policies, CIPA policies, and policies to ensure internet safety.

Findings
The district does have a technology plan, but upon review it
needs to be updated. The district has also received and
approved Branham’s parent and student handbook and the
ELA/ELD department’s cell phone policy.

Branham provides 0, 3rd and 7th period online credit recovery
programs for students.
Understanding the Role of the Governing Board

Supporting Evidence
● Student acceptable use
policy
● Student handbook
● ELA/ELD Dept. cell phone
policy pilot and school
policy
● Plato, BYU credit recovery
● Board policies and
Administrative Regulations

Indicator: The school community understand the governing board’s role, including how parents can
participate in the school’s governance.

Prompt: Evaluate the ways the school community and parents are informed as to how they can

participate in the school’s governance including their role in the determination of the district LCAP.

Findings
Branham High School works in relationship with the district
administration and Governing Board to engage parents in the
school’s governance. There are regular opportunities for parents
to get involved and inform the school as to their perspectives,
including Athletic Boosters, Music Boosters, Cheer Boosters,
Drama Boosters, Parent Information Night, and ELAC Meetings
to name a few. A full list is in the evidence column.

Professional Staff and Governing Board

Supporting Evidence
● Athletic Booster
Agenda/Minutes
● Music Booster
Agenda/Minutes
● Cheer Booster
Agenda/Minutes
● Drama Booster
Agenda/Minutes
● School Site Council
Agenda/Minutes
● ELAC Agenda/Minutes
● Eighth Grade Parent Night
● AP Night
● Back to School Night

Indicator: There is clear understanding about the relationship between the governing board and the

responsibilities of the professional staff.

Prompt: Determine whether there is clear understanding about the relationship between the

governing board and the responsibilities of the professional staff and how that understanding is
developed and maintained.

Findings
There is a clear link between BHS and CUHSD in the areas of
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Supporting Evidence
● Evaluation manual

curriculum, assessment, professional development, and
facilities. During the spring of 2015 the district developed the
LCAP and the LCFF (Local Control Funding Formula). There are
areas in the new LCAP that need to be highlighted and
addressed for improved communication. Increased parent
participation aligned to our students’ and community’s needs
will be helpful as we move forward.

●
●
●
●

SAC committees
Professional Development
Summer
School Dude
District/ Department
Common Assessments

Board’s Evaluation/Monitoring Procedures

There is clarity of the evaluation and monitoring procedures carried out by the
governing board in relationship to the LCAP metrics, including the review of student performance
toward career and college readiness, overall school programs and operations, and the fiscal health
of the school.

Indicator:

Prompt: Determine the degree to which there is clarity of the evaluation and monitoring procedures

carried out by the governing board, including the annual LCAP assessment of district goals and the
Eight State Priorities.
Findings
The Superintendent’s staff regularly provides the governing
board with reviews of student performances, overall school
programs, and operations, and the fiscal health of the school.

Supporting Evidence
● Board agendas and minutes

Complaint and Conflict Resolution Procedures

Indicator: The established governing board/school’s complaint and conflict resolution procedures

as they apply to the school’s stakeholders are effective.

Prompt: Comment on the effectiveness of the established governing board/school’s complaint and

conflict resolution procedures.

Findings
Branham and CUHSD both allow parents and teachers to file
formal complaints with the school and/or District.

The Uniform Complaint Process is mandated by the California
Education Code. The District established a Uniform Compliance
Process Board Policy 1312.3 to investigate and resolve Uniform
Complaint issues that address the following:

Supporting Evidence
● Union Agreement
● Uniform Complaint Process
and Form

●
Williams Complaint
A Williams Complaint allows the public to file grievances
regarding:
● Insufficient instructional materials
● Emergency or urgent conditions at school facilities that
may pose a threat to the health and safety of students
● A school restroom that has not been cleaned, maintained
or kept open
● Teacher vacancy or mis-assignment
● Failure of CUHSD to provide intensive instruction and
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Williams Act Complaint
Process

services to pupils who have not passed one or both parts
of the CAHSEE after the completion of 12th grade

A3.

LEADERSHIP: PLANNING AND MONITORING CRITERION

Based on student achievement data, the school leadership, parent/community, and staff make
decisions and initiate activities that focus on all students achieving the schoolwide learner
outcomes and academic, college, and career standards. The school leadership and staff annually
monitor and refine the single schoolwide action plan and make recommendations to modify the
LCAP based on analysis of data to ensure alignment with student needs.
Indicators with Prompts

Broad-Based and Collaborative
Indicator: The school’s planning process is broad-based, collaborative, and has commitment of the
stakeholders, including the staff, students, parents, and business community.
Prompt: Comment on the effectiveness of the school planning process to ensure that it is broad-based,

collaborative and fosters the commitment of the stakeholders, including the staff, students, parents,
and business community.

Findings
Department chairs meet monthly with administration to
develop school-wide plans and updates on best practices.
During these meetings the collaboration calendar is developed
for the following school year to provide structure to our weekly
collaboration.

Since our last WASC visit Branham created study teams that met
once a month in their area of focus. These groups consisted of:
● Best Practices
● College Going Culture
● Equity
● Assessment
● Advisory

As a result of these groups, Branham has been able to assist in
creating a school that fosters the learning of all our students. We
need to reevaluate the focus of the study teams to see whether
they are still aligned with the areas of need for our student body
and make necessary changes.
Administration and staff collaborate often to examine data and
formulate initiatives and programs to address the results.
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Supporting Evidence
● Staff meetings focused on
CST/SBAC/CAHSEE/EAP
results; graduation rates;
college-qualified rates (a-g
met); failure rates; AP
results; EOS consulting
programs (student surveys,
teacher surveys, college
success date);
● Department collaboration
meetings focused on
District/Site benchmark
data and resulting Cycles of
Inquiry.
●
●
●

●
●
●

Study team agendas
College fairs
Best practice professional
development
Data Director presentations
Advisory binders and
agendas

Curriculum council
meetings

School Plan Correlated to Student Learning
Indicator: The school’s Single Plan for Student Achievement is directly correlated to the analysis of

student achievement data about the critical learner and career readiness needs; schoolwide learner
outcomes; and academic, college, and career standards.

Prompt: How do staff ensure that the analysis of student achievement of the critical learner and career
readiness needs, schoolwide learner outcomes, and academic and career readiness standards are
incorporated into the single plan and impact the development, implementation, and monitoring of the
single plan and the LCAP?

Findings
Branham’s administration writes the Single Plan throughout the
school year; the Single Plan is presented to the School Site
Council (consisting of students, parents and teachers) for
discussion and approval; the entire staff participates in the
WASC process.

Supporting Evidence
● Single Plan is viewable on
school website;
● Assistant Principal Rick
Hayashi heads School Site
Council

Correlation of All Resources to the Schoolwide Learner Outcomes, the Single Plan for Student
Achievement, and the LCAP
Indicator: There is correlation of the allocation of time/fiscal/personnel/material resources to the

implementation, monitoring, and accomplishing of the Schoolwide Learner Outcomes, the Single
Plan for Student Achievement, and the LCAP.

Prompt: Evaluate the degree to which the allocation of all resources supports the implementation,

monitoring, and accomplishment of the Schoolwide Learner Outcomes, the Single Plan for Student
Achievement, and the LCAP.

Findings
Budgets are presented by Site and District Administrators and
are approved by the Governing Board at the District level. At the
site level, allocation of resources is discussed at the Curriculum
Council meetings (made up of Admin and department chairs).
Further discussion of budget can be agendized at the School Site
Council meetings.
Staff Actions/Accountability to Support Learning

Supporting Evidence
● Superintendent visits sites
periodically to inform staff
of current financial
information/fiscal status.
● Curriculum council minutes.
● School Board Meeting
minutes.

Indicator: The school evaluates the effectiveness of the processes and procedures for involving staff
in shared responsibility, actions, and accountability to support student learning throughout all
programs. This includes an evaluation of the collegial strategies used to implement innovations and
encourage improvement, such as shadowing, coaching, observation, mentoring, group
presentations.
Prompt: How effective are the processes and procedures for involving staff in shared responsibility,

actions, and accountability to support student learning throughout all programs? Provide
representative examples and data regarding impact on student learning.
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Findings
The staff has regular meetings at site/department/course-alike
levels to collaborate and analyze student performance. This
allows the staff to develop cycles of inquiry and to continue
developing best practices in their classrooms.

Levels of curriculum alignment vary across departments
(course, teacher, electives, AP, etc); EOS identified hurdles and
addressed obstacles with regard to AP/Honors levels, as well as
the representation of minorities in AP/Honors courses. As a
result Branham recruited and enrolled more underrepresented
students in the AP courses. This resulted in an increase of AP
sections across the curriculum.

Supporting Evidence
● Analysis of student
performance data at staff
meetings, department
meetings
● District and
site/department
instructional rounds
● Department Cycles of
Inquiry
● Departmental review of
grades every 6 weeks
(especially of course-alike
classes)
● EOS survey regarding
AP/Honors participation identified hurdles and
addressed obstacles,
resulting in significant
increases in # of students
enrolled in AP, # of AP
exams taken; # of students
passing with a 3 or better.

Additional Online Instruction Prompt: Evaluate the processes and procedures for involving online staff

members in professional development activities that enhance the use of technology in the delivery of
instruction and support student learning.

Findings
n/a

Supporting Evidence

Evaluation of Existing Processes

Indicator: The school leadership regularly reviews the existing processes to determine the degree
to which actions of the leadership and staff focus on successful student learning.

Prompt: To what extent does the school leadership regularly review the existing processes to
determine the degree to which actions of the leadership and staff focus on successful student learning?

Findings
The leadership and staff at Branham are actively involved in
ongoing research-based and data-based professional
development to facilitate and improve student performance.

Internal Communication and Planning

Supporting Evidence
● Curriculum Council
● Review of 6 week grades
● Review of Cycle of Inquiry
process
● Revision of referral and
discipline/mental health
procedures (Admin)

Indicator: The school has effective existing structures for internal communication, planning, and

resolving differences.
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Prompt: How effective are the existing structures for internal communication, planning, and resolving

differences?

Findings
Communication among staff is regular and effective, both formal
and informal, within departments and focus groups and/or
study teams. However, between departments and/or study
teams, opportunities for formal communication are limited.
Formal structures to resolve differences (beyond union
processes) are not documented.

A4.

Supporting Evidence
● Email
● Google Drive
● Monthly staff meetings
● Weekly collaboration
meetings, both dept. and
study team meetings;
● Establishing meeting norms

STAFF CRITERION

A qualified staff facilitates achievement of the student academic standards and the schoolwide
learner outcomes through a system of preparation, induction, and ongoing professional
development. There is a systematic approach to continuous improvement through professional
development based on student performance data, student needs, and research.
Indicators with Prompts

Qualifications and Preparation of Staff
Indicator: The school has procedures to ensure that staff members are qualified based on staff

background, training, and preparation.

Prompt: Evaluate the procedures to ensure all staff members in all programs, including online

instruction, are qualified based on employment policies and practices, staff background, training, and
preparation are qualified for their responsibilities.

Findings
Branham High School employs a qualified staff to facilitate
achievement of academic standards through a system of
preparation, induction, and ongoing professional development.

Branham follows the CUHSD procedures to ensure all staff
members are qualified based on background, training, and
preparation. The district HR department is responsible for
screening, hiring and certifying that all staff are compliant with
state and federal requirements.

Teaching assignments are determined based on credentials held
and annual discussions between departments, department
chairs, VP and Principal.
Branham participates in CUHSD’s BTSA induction program to
help new teachers clear their credentials. New teachers are
assigned a mentor and meet regularly with that mentor to
improve teaching practices.
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Supporting Evidence
● Human Resources
guidelines, site
administration
●

Deputy Superintendent of
Human Resources, Tanya
Krause

●

Dr. Putney, Ms. McRae,
Department Chairs

●

District office Human
Resources

Beyond the formal collaboration days, teachers commonly
collaborate within departments.
Staff Assignment and Preparation

Indicator: The school has a process to assign staff members and provide appropriate orientation for

all assignments, including online instruction and focused programs, so that the expertise of the staff
members is maximized in relation to impact on quality student learning.

Prompt: Evaluate the process to assign staff members and provide an appropriate orientation process

to ensure all staff are qualified and prepared for their responsibilities, including any type of online
instruction.

Findings
The district’s effective process requires that all new teachers go
through a Commission on Teacher Credentialing-approved
induction program, Beginning Teacher Support and Assessment
(BTSA). The BTSA program is staffed by full-time, experienced,
credentialed teacher who works closely with beginning teachers
across the district to support and assess their work. RTI, with
assistance from the district, assigns new teachers with a mentor
teacher(s) at their site.

Supporting Evidence
● BTSA program
● Mentor Teachers
● New teacher orientation
before beginning of school
year

The district recently offered online professional development
for mandated reporting.

●

All teachers are teaching within their credentialed subject area.

●

Teacher Credentials

Online course

Defining and Understanding Practices/Relationships
Indicator: The school implements a clear system to communicate administrator and faculty written

policies, charts, and handbooks that define responsibilities, operational practices, decision-making
processes, and relationships of leadership and staff.
Prompt: Evaluate the system used to communicate administrator and faculty written policies, charts,

pacing guides and handbooks that define responsibilities, operational practices, decision-making
processes, and relationships of leadership and staff. Determine the degree of clarity and understanding
of these by administration and faculty.

Findings
Branham has a faculty handbook containing all policies,
responsibilities, operational practices and definitions of roles of
leadership and staff members. Every teacher is provided an
updated copy annually.
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Supporting Evidence
● Faculty Handbook

Support of Professional Development
Indicator: The school effectively supports professional development/learning with time, personnel,

material, and fiscal resources to facilitate all students achieving the academic, college, and career
readiness standards and the schoolwide learner outcomes.

Prompt: How effective is the support of professional development/learning? Provide evidence and

examples.

Findings
The faculty meets regularly at monthly staff meetings, monthly
collaboration meetings, and quarterly staff development
meetings. The staff communicates regularly via email and
SchoolLoop.
The principal has an open door policy for teachers who have
questions or need to discuss differences.

Instructional Rounds have been implemented to include District
and Site Administrators as well as Teachers to observe and
provide feedback regarding various teaching practices.

Supporting Evidence
● Staff meeting schedule
●

Dr. Putney

●

Instructional Rounds
Schedule

●

Planned release days for
staff (calendar and
attendance rosters)

Department release days have been implemented in art, music,
and theater across the district in order to support teacher
collaboration across content areas.
Supervision and Evaluation

Indicator: The school implements effective supervision and evaluation procedures in order to

promote professional growth of staff.

Prompt: How effective are the school’s supervision and evaluation procedures?

Findings
Branham follows the District provided formal evaluation
process for teachers, administrators, as well as clerical staff

Supporting Evidence
● Teacher Evaluation
Guidelines

Additional Online Instruction Prompt: How effective is the school’s supervision and evaluation

procedures in order to promote professional growth of online instructional staff, including their
technological competencies and use of technology within the curriculum, and their fulfilling
requirements for quality student-teacher interaction?

Findings
Teachers have been given the opportunity to receive training in
the use of iPads for use in the classroom

Supporting Evidence
● Training schedule

Teachers were provided with the opportunity to attend a one-

●

iPad and Chrome carts are available school-wide with a ratio of
three students to one device.
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●

Chrome cart/iPad inventory
lists

Attendance records of PD

day training on the use of Google applications prior to the 20152016 school year.

Teachers were provided with professional development in
administering the SBAC prior to the official testing window in
2014-2015.

●

Training attendance logs

90% of the classrooms have been provided with Apple TV.
Measurable Effect of Professional Development

Indicator: There are effective operating processes that determine the measurable effect of
professional development, coaching and mentoring on student performance.

Prompt: Comment on the effectiveness of the processes in determining the measurable effect of
professional development, coaching, and mentoring on student performance. Provide evidence about
whether the professional development/learning has had a positive impact on student learning.

Findings
Each of the core subjects has instituted district and site-based
common assessments within each department, which are
followed by Cycles of Inquiry in which the data is evaluated for
strengths and weaknesses in student performance.

Departments have also received extensive training in the
transition to Common Core, particularly ELA/ELD and Math,
who attended a series of trainings sponsored by the County
Office of Education. Other departments have also received
professional development in supporting writing across in their
curriculum.
CUHSD has agreed to pay teachers the daily pay rate for
participation in this professional development to encourage
teacher buy-in.

VAPA teachers have attended professional conferences and
conventions and AP training to improve their instruction and
practice.

A5.

Supporting Evidence
● Common assessments
● Adjustments in instruction
●

●
●
●
●

SBAC results; BHS scores
were higher than those of
like schools in the area
AP Studio Art pass rate is
100%
All-State Honor Choir
acceptance list
Honor Band Concert
Program

3rd place ranking in state
during final week of
competition. Ranked 1st in
Northern California
Regional Band Competition.

RESOURCES CRITERION

The human, material, physical, and financial resources are sufficient and utilized effectively and
appropriately in accordance with the legal intent of the program(s) and LCAP to support students
in accomplishing the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes.
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Indicators with Prompts
Allocation Decisions
Indicator: There is a relationship between the decisions about resource allocations, the school’s
vision, mission, and student achievement of the schoolwide learner outcomes, the district’s LCAP,
the academic standards, and the college- and career-readiness standards. The school leadership
and staff are involved in the resource allocation decisions.
Prompt: To what extent are resources allocated to meet the school’s vision, mission, and student

achievement of the critical learner needs, the schoolwide learner outcomes, student needs identified in
the district LCAP, the academic standards, and the college- and career-readiness standards.
Additionally, comment on the extent to which leadership and staff are involved in the resource
allocation decisions. What impact has the process for the allocation of resources made on student
learning?
Findings
There is a process for evaluating expenditures of the District
office and Branham High School. Greg Torr is the director of
Fiscal Services at the District Office and meets frequently with
Dr. Putney to verify that all checks and balances required by law
are in place so money is allocated legally and properly and no
department gets preferential treatment.

Supporting Evidence
● Purchase Orders
● Booster Clubs Funds
● Common preps
● MAA money

Purchase orders are viewed according to state law and
submitted to the District Office to ensure proper and
appropriate allocation to cover the needs of all students in all
departments.

Leadership and staff are currently not involved in resource
allocation decisions. Instead, it is at the discretion of the
principal and vice principal to allocate resources. The principal
takes requests for resources from department chairs and
generally grants them if the budget allows and requests are
reasonable. Teacher resources, such as access to unlimited
copies, make preparing for lessons less stressful. The vice
principal attempts to assign common courses to common prep
periods which fosters more collaboration.
Practices

Indicator: There are processes operating in relationship to district practices for developing an
annual budget, conducting an annual audit, and at all times conducting quality business and
accounting practices, including protections against mishandling of institutional funds. (Note: Some
of this may be more district-based than school-based.).

Prompt: Evaluate the effectiveness of the school’s processes in relationship to district practices for

developing an annual budget, conducting an annual audit, and at all times conducting quality business
and accounting practices, including protections against mishandling of institutional funds. (Note:
Some of this may be more district-based than school-based.)?
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Findings
We do have an audit trail to determine the effectiveness and
legality of our accounting practices. The District has been
revising and implementing improved processes for the last six
years.

Supporting Evidence
● School Budget

Facilities

Indicator: The school’s facilities are adequate to meet the school’s vision, mission, schoolwide
learner outcomes; the educational program and are safe, functional, and well-maintained.
Prompt: Specifically, to what extent do the facilities support the school’s vision, mission, schoolwide

learner outcomes, the educational program, and the health and safety needs of students.

Findings
Branham has undergone structural changes since our last WASC
report. Some of these changes include:
● Updated weight room facility for physical education and
weight training
● Performing Arts Center
● Solar Panels in the parking lot
● Facility for ROTC marksmanship
● New restrooms and snack shack at the football stadium
● New portables along the back of school
The following facilities remain problematic:
●

●
●
●
●
●

●

●

●

Student restrooms are not adequate for the student
body size
Staff restrooms are not adequate for the number of staff
on campus (new single use near main office, but old
broken one elsewhere)
Main hall walkway is uneven, causing a tripping hazard
Temperatures (heat/cold) in classrooms are not
conducive to learning or health
Lack of ventilation in the classrooms
Existing grass fields use too much water, and the overuse of these fields by our groups leads to poor
conditions and injury concerns for our PE classes and
athletic teams. It also makes it difficult to draw athletes
and families that are considering private schools (who
have turf instead of grass fields) instead of Branham.
There is a lack of team room/locker room facilities close
to our athletic facilities. This also means there aren’t
enough facilities for our off-campus coaches to have
access to desk space and to meet with their teams.
The scoreboards are outdated and difficult to maintain.
In addition we can’t connect any new scoreboards that
we would purchase to the existing scoreboards due to
outdated technology.
We are missing higher poles and protective netting on
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Supporting Evidence
● Weight room with state of
the art equipment
● New performing arts center
●

New portables

●
●

1546 students (2015-16)
120 staff (2015-16)

●

●

●
●
●
●

Dent Ave. next to the baseball field, which leads to foul
balls landing on and damaging cars parked on Dent Ave.
and in the property of the apartments along that street.
Our current large gym is not big enough to accommodate
our current student population, and the lack of a large
auxiliary gym severely limits our ability to meet the
needs of all our athletic and other extracurricular
groups.
The fence between the outdoor basketball courts and the
stadium is worn, does not present our school in a
positive light to the guests who attend our athletic
events and presents injury risks to our community.
Our pool is not deep enough for our swimmers to dive
into the pool, so we are not able to host swim meets that
allow our athletes to qualify for the post-season.
We don’t have any showers for adults in our locker room
facility, which forces our teachers and coaches to use the
same facilities as our students.
There are not enough lockers in the locker rooms for
students to secure belongings.
Some classrooms have retractable walls which do not
provide any soundproofing.

SH and Therapeutic model students have access to the entire
campus, and our mainstream when appropriate.

Full access to gymnasium for
adaptive and general physical
education

Performing Arts Center is utilized for Choir, Band, Dance, and
Theater performances, as well as performances of the school
musical and faculty musical. ASB, school clubs, and classes also
use this facility to enhance learning across the curriculum
through presentations, guest lecturers and other means.
Instructional Materials and Equipment

Indicator: The policies and procedures for acquiring and maintaining adequate instructional

materials and equipment, such as textbooks, other printed materials, audio-visual, support
technology, manipulatives, and laboratory materials are effective.

Prompt: Evaluate the effectiveness of the policies procedures for acquiring and maintaining adequate

instructional materials and equipment, such as technology tools and software, the support systems for
technology, software, textbooks, other printed materials, library media resources, manipulatives, and
laboratory materials for instruction including online.

Findings
The district has purchased Chrome carts throughout the
departments, providing a 3:1 student to Chrome book ratio. The
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Supporting Evidence
● Chrome carts

district provides a sufficient work order system to maintain the ●
serviceability of our technology. The district is also providing PD
●
surrounding use of technology in the classrooms. CUHSD is
moving towards providing students with devices to take home
in an attempt to bridge the digital divide.

DO IT team

Work orders from School
Dude IT department

The district has purchased new textbooks that have online
access to supplemental activities or online texts.
Branham works in accordance with the Williams Act.
Well-Qualified Staff

Indicator: Resources are available to enable the hiring, nurturing, and ongoing professional

development of a well-qualified staff for all programs such as online instruction and college and
career.

Prompt: Determine if the resources are available to hire, nurture, and provide ongoing professional
development for a well-qualified staff. Include specifics if online, IB, and/or college and career
preparation programs are in place.

Findings
CUHSD hiring processes are operated and managed at the
district level.
Long-Range Planning

Supporting Evidence
● District Office Human
Resources

Indicator: The district and school’s processes for regularly and effectively examining a long-range

plan ensures the continual availability and coordination of appropriate resources supports
students’ achievement of the critical learner needs, the academic standards, college- and careerreadiness standards, and the schoolwide learner outcomes.

Prompt: Evaluate the effectiveness of these processes.

Findings
Resources are available for departments to address the critical
needs of students, but there is a lack of transparency on how
these resources are being used to accomplish this task.
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Supporting Evidence
● School Budget

ACS WASC Category A. Organization: Vision and Purpose, Governance, Leadership,
Staff, and Resources:
Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in
Category A are being met. Include comments about the degree to which these criteria impact the
school’s ability to address one or more of the identified critical learner needs.

Summary:

Branham High School currently has a mission statement, mantra, and ESLRs but it is unsure
whether or not these are still relevant to the school’s purpose or if they are even known by the
current stakeholders. The District Office does provide leadership for the school and its policies.
Mission statements and goals can all be easily accessed on their website. Parents and students are
involved in numerous groups on campus at Branham, and their input has helped our programs
grow in size and finances. Our schedule has created a highly collaborative environment amongst the
staff, and there is a calendar in place that lets the staff know how collaboration will be spent.
Branham is staffed with qualified teachers who hold credentials in their subject matter areas.
Branham’s facilities are growing along with our student body, but our study has shown that they
are not being attended to in an effective manner.
Prioritize the strengths and areas for growth for Category A.
Category A: Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources:
Areas of Strength

●
●
●
●
●
●
●

Strong history of student-focused vision, mission, ESLRs (SLOs) and school motto.
Site collaboration focused on site, district, and student learning needs as illustrated by
department meetings, advisory meetings, staff meetings, and WASC collaborative meetings.
There is a high degree of comradely among staff that is able and eager to embrace the
challenges proposed in the action plan.
Site administration interlaced into district culture to ensure alignment between site and
district office.
Department Chairs interlaced into district culture as illustrated by Subject Area Committees
(SAC). This supports BHS in all content areas.
School safety plan connected to district, fire and safety community, and reviewed annually.
The number of Chrome carts available for student learning in the classroom.

Category A: Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources:
Areas of Growth

●

A need to review vision, mission, and school motto to align to current school culture, CCSS,
NGSS, and 21st Century Learning.
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●
●
●
●
●

Branham’s Single Plan and the District’s LCAP and goals are not known by the staff.
Study groups have lost their focus and need to be re-evaluated.
Budgetary process is not transparent to the staff or community.
Facilities are not maintained at a high level.
After significant turnover in staff during the past three years, the school has lost a common
vision for what Branham is. There is no longer a clear and common understanding of
Branham’s mission and SLOs.
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Section B:
Curriculum

Meredith Allen – Math
Thelma Banks – Sp. Ed. Aide
Rachelle Burnside – English
Terence D’Alesandro – ROTC
Pat Ecklon – World Lang.
Brett Johanson – Social Science
Dave Mackey – Science
Dianna Medeiros – Clerical
Linda Moore – Sp. Ed.
Danielle Morrella – Admin.
Ann Murphy – VAPA
Son Nhieu – Sp. Ed. Aide
Jessica Overby – Science
Carl Ponzio – English
Tina Prates – VAPA
Anu Satyapal – Math
Beth Wilson – Sp. Ed.
Dena Zlotziver - English
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B1.

RIGOROUS AND RELEVANT STANDARDS-BASED CURRICULUM
CRITERION

All students participate in a rigorous, relevant, and coherent standards-based curriculum that
supports the achievement of the academic standards, the college- and career-readiness standards,
and the schoolwide learner outcomes. Through standards-based learning (what is taught and how
it is taught), these are accomplished.
Indicators with Prompts
Current Educational Research and Thinking
Indicator:

The school provides examples that document the effective use of current educational
research related to the curricular areas in order to maintain a viable, meaningful instructional
program that prepares students for college, career, and life.
Comment on the effective use of current educational research related to the curricular
areas to maintain a viable, meaningful instructional program for students. Examine the
effectiveness of how the school staff stay current and revise the curriculum appropriately.
Prompt:

Findings
ELA/ELD
The Branham High School ELA/ELD teachers use several different
strategies, resources, and processes in order to ensure students
benefit from the scholarly research and collaboration undertaken by
department members.
Many members of the department have been trained on and
incorporate AVID strategies, Cornell note-taking, processing
activities, self-reflection, and cooperative learning strategies into
their lessons. In addition, all teachers received district-sponsored
professional development on incorporating Google Apps for
education into their teaching.
The use of common diagnostics and common final assessments,
followed by cycles of inquiry within course-alike teams, ensures
that teachers are focused on the same skills at each grade level.
The department has also been working toward a more cohesive
vertical pathway for writing skillsets that are aligned with the
Common Core standards. These skills are aimed at preparing our
students for college and career-level writing, as measured by the AP
Language, AP Literature and EAP writing exams.
We have realigned grade levels so that 9th and 10th grade focuses
on argumentative and expository writing, while 11th and 12th grade
focuses primarily on literary and rhetorical analysis.
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Supporting Evidence
ELA/ELD
● Common final (hard copy)
● Common diagnostics (hard
copies)
● Scope & Sequence
● Table linking CCSS to ERWC
and AP
● Site-based Inquiry Timeline
● Collective use of Google
Drive; department-wide
iPad + Apple TV training

In addition, students across the District are given once-asemester writing benchmarks aligned with the Common Core State
Standards and adapted from SBAC performance tasks. Department
chairs from each of the school sites meet to anchor sample papers
against the rubric. Each department chair then meets with his or her
grade-level site team to anchor those groups against the rubric
before those teachers score their assessments. Grade-level teams
conduct a cycle of inquiry to identify areas of growth for students at
each performance level and teaching strategies to address skill
deficits.
ELA/ELD teachers at Branham use departmental collaboration time
to meet in grade-level teams to analyze test data, articulate the
curriculum guides into specific pacing calendars, and create
common units and assessments.
Branham’s ELA/ELD department also offers students
various routes towards mastery of the standards. We
offer English 1 Workshop classes for students who failed English
during 8th grade and ELD classes for ELD students.
All ELA/ELD classes are run on the “inclusion” model (SAI
students mainstreamed into a regular education classroom), which
research shows is most beneficial for students with particular
learning disabilities, but normal intellectual abilities.
Branham worked with EOS two years ago to identify students from
under-represented sub-groups who have AP potential and encourage
them to enroll in more rigorous classes. Specifically, we reviewed
CST scores and teacher recommendations to encourage students to
take classes that would challenge them appropriately. All English
Honors and AP program courses are open to any student who wishes
to join an accelerated class and be offered further depth and
breadth in language and literature.
For senior students who opt out of AP, we now offer the ERWC
course (Expository Reading & Writing Curriculum) for seniors, that
focuses primarily on approaching non-fiction texts and curriculum
that will better prepare on-level senior students for junior college or
university.
Math
Math
● High School Publisher’s
The California Department of Education offered two
Criteria for the Common
programming models that addressed the Common Core State
Core State Standards for
Standards, both of which addressed the same standards, but
Mathematics:
differed in the way those standards were sequenced: the
http://www.corestandards.
traditional math sequence common in the U.S., or the integrated
org/assets/Math_Publishers
math sequence that is similar to that used in Europe. Historically
_Criteria_HS_Spring%20201
CUHSD student performance and pass rates in Algebra 1 have
3_FINAL.pdf
been low, so a committee of district teachers decided that the
● CA Department of Education
integrated model would better serve our students, allowing
Mathematics guide to
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them to build up to more complex content from year to year.

The curriculum for Integrated Math 1 (IM1) and Integrated Math 2
(IM2) was developed by teachers in collaboration with the district to
align with CCSS. Professional development in teaching Integrated
Mathematics has been offered every year since 2013.
●
●
Branham is piloting curriculum from CPM and Houghton-Mifflin
●
for IM3 and IM3 stem to compare the effectiveness of the two. A
committee of teachers and administrators will pick the curriculum
which is best aligned to the CCSS.
Science
The Branham Science Department offers a variety of courses
designed to meet the needs of a diverse student body. Students
participate in relevant and challenging activities, inquiry-based
labs, and projects that allow them to make real-world
connections and prepare them for post-graduate studies and
career paths.
Honors Biology is offered for incoming freshmen who seek a
more rigorous curriculum. In addition to AP Biology and AP
Chemistry, the department has added AP Physics 1 and 2, AP
Environmental Science and Physiology classes to challenge the
advanced student and provide additional preparation for
college.

The members of the Science Department at BHS are actively
involved in the long-term process of adoption of the NGSS
standards. In addition to participating in districtwide
committees, some teachers have attended county workshops. In
general, the philosophy behind the NGSS is being permeated
into the curriculum in several forms: using more documentbased free response questions and laboratory-based inquiry,
and adopting and implementing the CER (Claim + Evidence +
Reasoning) writing model district-wide.

BHS science teachers have implemented a variety of current
educational research into the curriculum to maximize student
learning. All subjects have common assessments including CERs,
topic tests and final exams. Earth Science and Biology students
are required to build and use an interactive notebook which
includes AVID strategies, Cornell notes, processing activities and
self-reflection. The majority of teachers have been trained in and
incorporate Kagan cooperative learning strategies. Technology
tools such as Google Apps, online simulations and Vernier
measuring instruments are used for instruction, student
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resources and course
development for Common
Core:
http://www.cde.ca.gov/re/
cc/mathresources.asp
Course catalog
Course syllabi
Professional Development
records

Science
● Lab guidelines and student
samples
● Copy of common
assessment
● CER guidelines/ rubric and
samples
● Student sample of online
simulation
● Student sample of
interactive notebook
● Copy of cycle of inquiry
● student sample of boat
project
● Using Google Classroom
(screen shots) and research
projects

learning, laboratory data collection, and assessment.

A Biology credit recovery class was offered during the 20112012 school year on a trial basis. This course was dropped due
to budget cuts, so its effectiveness was not evaluated.

Course alike teams meet to conduct cycles of inquiry on projects
and labs, such as the Egg Drop Lab, the Physics Boat Project, and
the Physics Circuits/Genencon Labs.

Social Sciences
● Development of activities
that focus on the
identification of main idea
and supporting evidence:
evaluation of vocabulary
and statements in context:
identification of viewpoint;
integration of more text
sources into regular
instruction;
Based on research related to the correlation between AP course
●
Placement of Chromebooks
participation and college success, the Social Sciences
in classrooms for ready
Department has expanded AP offerings to now include AP World
access: development of
History, in addition to previously offered courses of AP US
activities that promote
History and AP Government. Additionally, significant efforts
collaborative learning,
have been made to reach out to diverse and traditionally
utilizing online applications
underrepresented student populations in order to increase AP
such as Google Docs:
participation among those student groups.
administration of online
assessments with robust
Given the studies related to technology and student engagement, the
reporting features enabling
Social Sciences Department now has three Chromebook carts and
meaningful student
one iPad cart. These are integrated into Social Sciences classes as
feedback;
teaching, learning, and assessment tools.
● Administration of common
benchmark assessments
In response to research related to essential skills deficiencies, the
twice per semester:
Social Sciences Department has transitioned to a more skills-based
common benchmarks built
curriculum that focuses on the development of the essential reading,
according to grade-level in
writing, and critical-thinking skills needed for long-term college and
order to promote
career success.
appropriate academic
scaffolding, culminating
In addition to very intentional skills instruction in the classroom we
with senior year skills
have now implemented both district- and school-wide benchmark
designated as indicating
assessments. The use of these benchmarks promotes professional
college readiness: all
collaboration through the cycle of inquiry process, allowing teachers
department members
to collaborate on ways to adapt instructional methodologies to meet
engage in regular cycles of
the needs of a diverse student population.
inquiry.
● Majority of department
recently trained in AVID
critical reading techniques.
Social Sciences
Students at Branham High school are required to take 3 years of
Social Sciences: World History during sophomore year, U.S.
History during junior year, and one semester of American
Government and one semester of Economics during senior
year. In addition to these requirements, Branham is offering
Psychology as an elective for the first time this year. All classes
meet the standard for college prep courses.
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Special Education
SH/SAI/TM Teachers use common core standards and adapt
curriculum to make it comprehensible to students at their
individual cognitive levels.

SH/SAI/TM students are offered career and college awareness
training via classes offered in their program, as well as
individual instruction from their case managers. The amount of
time students receive individually is indicated in their IEP.
SH/SAI/TM teachers develop curriculum via individualized
education plans on an annual basis in coordination with
members of an IEP team. Teachers receive training annually on
current practices. New Go Math and Math in Focus curriculum
was introduced.

World Language
The World Language Department offers a growing variety of
courses in Spanish, French, and Mandarin which meet a-g
requirements. We currently offer both AP Spanish and AP French
Language courses. In addition, we’ve developed and gotten
approval for AP Mandarin and AP Spanish Literature courses, and
we provide for the college-going culture. Our curriculum and
materials are aligned with the Common Core State Standards and
prepare students with 21st century skills. We adhere to the Depth of
Knowledge philosophy and apply differentiated instruction in our
lessons.

VAPA
All VAPA classes offer collaborative, project-based learning and
critical analysis of the student’s own work and of work by other
artists. Through these projects students build valuable
communication, critical thinking, and problem-solving skills. They
also engage in self- reflection with the goal of meaningful selfevaluation.
The VAPA department gives all students at Branham access to arts
education, including those in the SH and SAI programs, by
providing bridges and scaffolding across the zone of proximal
development. The expansion of elective offerings means that most
students choose to participate for three to four years in the program,
allowing our teachers to build direct connections to students through
prior and personal knowledge.
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Special Education
● Use of assistive technology,
including iPads with
programs installed to
facilitate learning for
students with special needs.
● Accommodations and
modifications to assist
students in accessing
concepts and curriculum in
both general education and
SH/SAI classes. These are
included on each students’
IEP.
World Language
● Cycle of Inquiry
● Textbooks are aligned with
the CCSS
● Use of on-line textbook
which has a scope and
sequence throughout each
level. The number of
students who continue to
study a language beyond the
minimum graduation
requirement has increased.
● Technology has become an
integral part of our lesson
delivery and assessment.

VAPA
● Rubrics and teacher
observation of group
dynamics and achievements
● Subjective assessments
through projects,
presentations, and hands-on
learning
● Formal written assessments
of academic
vocabulary/artist
statements
● Informal daily assessment
through participation and
collaboration
● Informal: group/self-

Our music program offers marching, symphonic, traditional and jazz
band, guitar, and Concert, Treble, and Madrigals choirs. Multiple
●
styles of dance are taught across Dance 1 and Dance 2. The Visual
Art department helps students develop foundation to AP level skills
and techniques in 2D, 3D and photo format. The theater department ●
offers both a performing and technical theater track, offering Tech
theater 1-2, Drama 1-3, which combine to produce 3-4 shows a year.
Our program of electives reaches multiple modalities and
instructional methodologies, including performances, projects,
academic vocabulary, oral/aural skills tests, tests of technical
abilities, subject history, aesthetic valuing.

evaluations
Written critiques of self and
others’
works/performances
Participation in County
Honor Band, Coastal Region
Honor Choir, All State Choir
and Band, Northern
Thespian Tech Conference

We offer our students the opportunity to work with technology that
is relevant to the developing professional artist, both for college and
career readiness. The Chromebook carts also allow us to access art
beyond the classroom.
Physical Education
Physical education researches current trends in fitness and
sporting rules, including educational research into the effects of
health topics, social and emotional components of physical
activity, and overall physical well-being.
MCJROTC
The program prepares students for life through character and
leadership development with an emphasis on teamwork.
Cadets are given extra credit/merit points for numerous community
service events that expose them to the real world outside of the
school environment. Cadets also have a chain- of-command that
empowers Cadet leadership and gives experienced Cadets leadership
opportunities amongst their peers.

Physical Education
● Student transcripts
● Course rosters

MCJROTC
● Leadership evaluation of
each Cadet individually
● Peer evaluations
● Experienced Cadets given
more responsibilities

Academic and College- and Career-Readiness Standards for Each Area
Indicator: The school has defined academic standards and college- and career-readiness standards for

each subject area, course, and/or program and, where applicable, expectations within the courses that
meet the UC “a-g” requirements.
Prompt: Evaluate to what extent there are defined academic standards and college- and career readiness
standards for each subject area, course, and/or program that meet state or national/international
standards and, where applicable, expectations within courses that meet the UC “a-g” requirements.
Examine the annual submission of course syllabus approval to UC for all AP courses. Verify that the
facility requirements for "wet labs" are met for all lab science courses.
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Findings

Supporting Evidence

The Branham/CUHSD course catalog provides all students with a
means to prepare for a variety of curricular paths. The course catalog
outlines the high school graduation requirements and the entrance
requirements for both the UC and the CSU systems so that students and
parents have a clear picture of what courses they will need to follow
their chosen path. A worksheet is provided in the catalog for the
students to plan their course selections for all four years at BHS and to
track the credits they will accrue in each area.

Counseling:

To assist the students in planning for their future and making course
selections which will best help them achieve their goals, the course
catalog has a section on career planning which breaks students’ options
down into Career Clusters. Career Clusters enable students to see
connections between their high school courses and the real world. The
six Career Clusters outlined in the Course Catalog are:
● Agriculture & Natural Resources
● Arts & Communication
● Business & Marketing
● Health, Home & Recreation
● Industrial Engineering Technology
● Social, Human, & Governmental Services

●
●
●

Special Education
●
●

●

This breakdown is designed to help students understand the variety of
careers available in each area and guide them in their selection of high
school courses and/or SVCTE courses. Students can view the course
catalog on the BHS website along with their current transcript each
January when our guidance advisors meet with them for grade-level
presentations. During these annual presentations, our guidance advisors
provide students with information to assist them in reviewing their longterm plans and goals, as well as specific course selections. Ideally,
grade-level advisory teachers should also be reviewing these
requirements with their advisory students during programming, as well.
Guidance begins at the eighth grade level with visits by Branham
guidance advisors to students at the feeder middle schools. The
importance of having a personal learning plan is explained and initiated
by our guidance advisors with every in-coming freshman. During the
freshman year, students select a Career Cluster and are encouraged to
develop a four-year plan
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SH/SAI students are
offered access to all
classes.
SH/SAI students are
offered career
awareness and college
awareness training via
life skills, living on your
own and career classes.
In addition, they are
each given 60
min/annually of
individual career
counseling and 60
min/annually of
individual college
counseling by case
managers.

ELA/ELD

●
ELA/ELD
All ELA/ELD classes are a-g approved (including ELD 3), and meet the ●
CCSS. AP Language and AP Literature are audited by the College
●
Board each year, and ERWC is approved by the CSU.
Math:
The Mathematics department’s a-g approved course offerings are

UC Doorways course list,
which is updated
annually.
Review AP course list
through AP Audit
BHS Course Catalog

Syllabi
AP Audits
Posting of daily
objectives

Math
●

Syllabi

Daily Integrated Math 1, Integrated Math 1, Integrated Math 2,
Integrated Math 3, Integrated Math 3 STEM, Senior Math,
Trigonometry/Pre-Calculus, Honors Pre-Calculus, AP Calculus AB,
AP Calculus BC, and AP Statistics. Additionally, we offer Integrated
Math 1 Recovery (Remix) to support student success in
IM1. Beginning in the 2016-2017 school year, we will offer AP
Computer Science. The increased number of students opting to take
a fourth year of math has pushed us to expand our higher level
course offerings.
The Integrated Math courses are structured to emphasize the eight
Standards for Mathematical Practice and the Common Core State
Standards. IM1 and IM2 curriculum has been developed at the
district level.

●
●
●
●
●
●

●
●
●

All students receive a binder that includes notes, practice,
investigative assignments, and enrichment activities. Teachers at
the district and site levels are continuously developing and
enriching this curriculum to support student learning through
investigation, coherence, multiple access points, and rigor. IM3 is
currently piloting CPM. IM3 STEM is currently piloting HoughtonMifflin.

Course Catalog
Course pathways
Final Exams
AP Tests
Problems used and data
collected for cycles of
inquiry
Integrated math
curriculum (district
created for IM1 and IM2,
CPM for IM3)
Curriculum guides
Course catalog
Professional
Development/Training
records

Our Trigonometry/Pre-Calculus and Honors Pre-Calculus courses
are aligned to the old California State Standards, and there is a
committee at the district level examining the effectiveness and
scope of our program. The intention is to redesign the course to
better support the Common Core standards and be a bridge from
the integrated series to all of our AP course offerings--Calculus,
Statistics, and Computer Science.
Our AP program offers many choices for students, including AP
Calculus AB, AP Calculus BC, and AP Statistics. Over the past three
years the number of students taking AP courses and passing AP
tests has greatly increased.

We also offer a fourth year math course called Senior Math Seminar for
students who need reinforcement of concepts learned in IM1, 2 and 3.
This course additionally covers applications of mathematics in the real
world, for example, how to file taxes, how to interpret pay stubs, how to
take out a loan, and other financial algebra concepts. The purpose of
this class is to give an additional year of math for students to pass the
EAP and other college placement tests.
Science
All courses meet both graduation and a-g requirements and follow the
California State academic standards. District-wide curriculum guides
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Science
●
●

District course catalog
AP audits

(with input of all schools) that outline the scope and sequence of each
course have been created, ensuring homogeneity of instruction across
the department and within the district. Honors Biology, Honors
Chemistry, and Honors Physics are offered for students who seek a
more rigorous and challenging curriculum. AP Biology, AP Chemistry,
AP Physics 1 and 2, and AP Environmental Science classes challenge
the advanced student and provide additional preparation for college. All
AP classes follow the College Board standards and have successfully
passed the College Board audits.

●
●
●
●

Curriculum guides
Class syllabus
Class topic guides
UC Course Management
Portal

All science rooms are equipped with sinks and faucets and safety
equipment and meet the requirements for wet labs

Social Sciences
All Social Sciences courses are a-g approved. In addition to the
current content standards, all classes incorporate the CCSS, as
well.

Social Sciences
●
●

Our AP course offerings include AP World History, AP United States
History and AP American Government. Each of the AP courses are
audited by the College Board on an annual basis.
Beginning in the 2015-16 school year, we offer Psychology as a
senior year elective course.

World Language
All World Language Classes are a-g approved and meet the Common
Core State Standards. AP Spanish and AP French are approved by the
College Board every year. We offer Spanish 1-4, French 1-4, and
Mandarin 1-3.

World Language
●
●
●
●
●
●
●
●
●

VAPA
All VAPA courses are UC approved to meet a-g requirements. There is
a clear pathway for courses in music, art, theater and dance so that
students can progress from introductory level knowledge to advanced
concepts.
Our VAPA department is collaborating to base our curriculum on the
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Addition of AP World
History;
Creation of pacing
guides indicating timing
and topics to be covered

Syllabi
Course Catalog
Course Pathways
Assessments
AP Tests
Data Collected from the
Cycle of Inquiry
Curriculum Guides
Course Catalog
Professional
Development/Training
Records

VAPA
●
●
●

Course catalogue
Syllabus for each course
VAPA poster of core
standards (based on
technical literacy
standards)

National Core Arts Standards that are currently in the process of being
adopted.

●
●

Instrumental music students are expected to know California State
Standards vocabulary list words for music.

●
●

Instrumental students must be able to play all 12 major and 24 minor
scales prior to completion of the course.

Vocabulary Assessments
Checklist of student
progress through scales
District Music Festival
TheaterFest

All music students participate in District Music Festival, during which
they work with college professors to further their music education.
Theater students participate in TheaterFest, during which they
collaborate to produce student-led dramatic pieces.
Physical Education
Physical education abides by the state standards for physical
education, including the Physical Education Framework for
California Public Schools, Physical Education Model Content
Standards for California Public Schools, Health Education Content
Standards for California Public Schools, current National
Association of Sport and Physical Education Standards (NASPE) and
current American Red Cross Swimming and Water Safety
Instruction. Each physical education teacher is certified by the
American Red Cross in First Aid/CPR and Swim Training on a
biannual basis.

Physical Education
●
●
●
●
●
●
●
●
●

MCJROTC
The program has a curriculum that is created by the Marine Corps and
approved by the school district. This curriculum includes a textbook
and classes that are mandated by MCJROTC headquarters. There is a
heavy emphasis on character development and leadership development.

Course 1, 2 and 3
standards
Effects of physical
activity upon dynamic
health
Mechanics of body
movement
Aquatics
Gymnastics and
tumbling
Individual and dual
sports
Rhythms and dance
Team sports
Combatives

MCJROTC
●
●
●
●

MCJROTC texbook
MCJROTC Power Point
classes
Close order drill
instruction
Physical training

Additional Online Instruction Prompts: Evaluate the extent to which the online curriculum/courses
consistently meet state academic standards. Determine if there is effective integration of outsourced
curriculum into the program.
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Findings
Counseling
All students have access to online curriculum/courses either through
Branham or with outside programs. Students can utilize courses
through Edmentum, which includes both Plato and EdOps, at their
school site. Plato is a standards-based online learning program
providing courses in many different subjects, including honors and
Advanced Placement. EdOps is a fully accredited online program
that partners with school districts to enhance, expand, or extend the
course offerings.
If students want to take courses outside of Branham, they can
choose from a variety of online companies. Guidance Advisors
share options for students, with the most common being Brigham
Young University (BYU). However, the cost for these online
courses are paid by the student and family. The course offering are
fully accredited and meet the UC a-g requirements.
Another option for Branham students is to attend Silicon Valley
Career Technical Education (SVCTE) concurrently. Juniors and
seniors enroll with SVCTE for technical education in a specific
field. SVCTE offers courses within 12 industry fields where
students develop skills through hands-on learning. They can earn up
to 30 credits. Many of the courses are UC a-g approved.
Branham also offers Middle College and College Advantage
through West Valley for junior and senior students. Middle College
offers students with college potential the opportunity to complete
their high school requirements on a college campus. College
Advantage allows students to earn one year of college credit while
completing their high school requirements. Students attend their 4th
year of high school at West Valley.
Math
There is an online program (Plato) for credit recovery in Math
and Remix for students that are not meeting IM1 standards.
Both programs meet the state standards and are a-g approved.
Students concurrently enroll in a Math class and in Remix. Once
the standards have been achieved, students keep their regular
Math class without attending the credit recovery class. The Plato
credit recovery program is held during 0 or 7th Periods and
allows students to make up credits in Math and other subject
areas to insure their graduation.
Currently the math department is exploring multiple online
platforms to enhance/support student learning and engagement of
Common Core standards. Programs being used include Desmos
online graphing calculator and games, Khan Academy, Get the
Math, Hour of Code, and many more. Our IM1 Remix class is
transitioning from Accelerated Math to Khan Academy, given that
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Supporting Evidence
Counseling
●

●

●

●
●

●

●

Students are registered by
Guidance Advisors into 0 or
3rd period for Plato
curriculum.
Students can make an
appointment with Assistant
Principal to register for
EdOps program.
The Branham teacher issues
a final grade report when
students finish the course
and the registrar places
final grade on transcript.
Students need approval
from Guidance Advisors to
register for BYU course.
If course is not offered at
Branham, the course and
grade is placed on
transcript.
Guidance Advisors work
closely with representative
for all programs such as
SVCTE, Middle College and
College Advantage.
Guidance Advisors receive
updates on grades and
progress.

Math
●
●
●
●
●

Plato
Khan Academy reports
Teacher accounts
Student generated padlets
Student work

Khan Academy has expanded its’ curriculum to support the
common core.
Congruence
Indicator: There is congruence between the actual concepts and skills taught, the academic standards, the
college- and career-readiness standards, and the schoolwide learner outcomes.
Prompt: Evaluate the extent to which there is congruence between the actual concepts and skills taught,

the academic standards, the college- and career-readiness standards, and the schoolwide learner
outcomes.
Findings
ELA/ELD
The ELA/ELD Department teaches and evaluates the skills
necessary to be an effective communicator: reading, writing,
speaking and listening. These same skills are outlined by the CCSS.
The 9th and 10th grade Scope and Sequence are aligned to the
corresponding reading and writing Common Core reading and
writing standards, as is the 11th and 12th grade Scope and Sequence.
In addition, our department has worked to vertically align our
reading and writing instruction to target the skills necessary for the
junior and senior level college entrance/readiness exams: SAT,
ACT, AP Language, AP Literature, and EAP.

Supporting Evidence
ELA/ELD

We have a Public Speaking elective course and Journalism which
provide additional opportunities to further develop speaking and
writing skills.

●

●
●
●
●
●
●

Scope and Sequence
Vertical Alignment
document
Copies of various
assessments
Copy of project assignment
sheets and rubrics
Public Speaking syllabus
and rubrics
Journalism syllabus and
rubrics
The Bear Witness

We incorporate instruction around the rhetorical triangle in the
sophomore year and during AP Language and ERWC, which is
connected to the SLO: Effective Communicator. A speaking/oral
presentation element is also incorporated in each of the grade level
projects
Math
Math curriculum at Branham has been shaped in several ways to
best serve and prepare our students for the future. Regular
articulation with middle schools, development of our integrated
series at the district level, and vertical alignment have maximized
the success of students’ transition from course to course. Each
course has been developed through careful study of and alignment
to the Common Core standards. Through a school-wide push for
increasing college eligibility and expanding AP, students at
Branham are more often taking four years of math in order to be
more competitive for college, even though the graduation
requirement is only two years. The number of students enrolled in
AP classes has increased in the last three years. We offer a variety of
AP courses to increase college-readiness, which include AP
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Math Evidence
●
●
●
●
●
●

Course syllabi
Department Collaboration
minutes
Data on college eligibility
Data on expanded AP
program
Professional
Development/Training
records
Percentage of students
taking four years of math

Calculus AB, AP Calculus BC, AP Statistics, and next year AP
Computer Science.
Science
Scientific skills as well as college and career readiness skills are
being implemented and embedded in each class. Each successive
class builds upon skills developed in the previous class. For
example, graphing skills are emphasized in Earth Science and
Biology, while Biology classes focus on interpretation of data. In
Chemistry and Physics, analysis of data and reasoning skills are
modeled.

Science
●
●
●

Earth Science, Biology, Physics, and Chemistry are starting to
implement Common Core and Next Generation Science Standards
in the curriculum. By implementing more inquiry-based labs and
Claim-Evidence-Reasoning (CER), there is a focus on critical
thinking, evidence-based analysis, and problem solving skills. All
subjects are implementing writing, and reading common core
standards by using CERs for evidence based writing analysis.

Lab guidelines and student
samples
CER guidelines/ rubric and
samples
Science/Math skills
coordination for each
science class

Working with math departments district-wide, science teachers are
preparing a list of mathematical skills required to succeed in each of
the science courses offered at BHS.

Social Sciences
The Social Sciences Department retains a strong focus on
instruction in reading, writing, and critical thinking skills. Specific
skills instruction is included, for example, in identification of main
ideas, summarizing, essay development, and use of evidence. The
focus on these areas is entirely consistent with the new Common
Core standards and with the desired schoolwide learner outcomes.
Additionally, all classes in the Social Sciences department meet a-g
requirements.

Social Sciences
●
●
●

Copies of various
assessments
Copy of project assignment
sheets and rubrics
Active Citizen assignment

In addition, Government classes address the Community
Contributor SLO with the active citizen requirement, in which
students attend government meetings, write political editorials
to the local newspaper, and volunteer for non-profit agencies.
World Language
The World Language Department teaches and evaluates reading,
writing, speaking, and listening skills, as well as appreciation of
different cultures, as outlined by the CCSS.

World Language

We currently offer AP Spanish Language and AP French Language
courses. Next year will be adding both an AP Spanish Literature
course and an AP Mandarin course which will provide additional

●
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●
●

Cycles of Inquiry with
common assessments.
Benchmark projects based
on real-life scenarios.
Continued enrollment in the
upper levels of each
language.

opportunities to further develop speaking, reading, writing, and
listening skills, as well as cultural awareness.
The student projects and assignments incorporate the expected
schoolwide learning outcomes. These projects and assignments
prepare students for real-world readiness and improve their
communication skills in the target language, as well as in their
native languages.

●

●

Our department has a strong collaborative spirit, and we work well
together to support each other.

VAPA
VAPA units and techniques are developed from the National Art
standards. Our AP program integrates all College Board standards
and differentiates through all levels offered, as the students create
and collect work for their final portfolio and exit exam

VAPA
●
●
●
●
●

Physical Education
All concepts taught in physical education are directly aligned
with the Healthy Individual school-wide learning outcome,
strategies and team play support complex thinking, dance
projects and individual sports support individual learning, and
effective communication is imperative for all aspects of group
interplay in physical education.
MCJROTC
Cadets are assessed in a variety of modalities that coincide with
CCSS. Cadets are assessed in written, verbal, and performance
based measures.

AP Spanish had an 87%
passing rate, and AP French
had an 83% passing rate in
2015.
Professional development
during the buy-back days in
August with the Stanford
World Language Project and
Technology Development.

Music, Dance, and Theater
Performances
Project Displays
Participation in Festivals
and Competitions
Individual Student
Portfolios
AP Portfolios and tests

Physical Education
●
●
●
●

Course syllabi
Project rubrics
Tests questions
Collaborative project
instructions/outcomes

MCJROTC
●
●
●

Written tests
Verbal tests
Demonstration

Student Work — Engagement in Learning
Indicator: The school’s examination of representative samples of student work and snapshots of student

engagement in learning demonstrate the implementation of a standards-based curriculum and the
schoolwide learner outcomes.
Prompt:

Evaluate to what extent the examination of representative samples of student work and
snapshots of student engagement in learning demonstrate the implementation of a standards-based
curriculum and the addressing of the schoolwide learner outcomes.
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Findings
ELA/ELD
Course alike teams collaborate to anchor grade department and
district assessments, utilizing student samples to determine whether
learning objectives and CCSS have been met. Teams discuss
strategies for re-teaching and bridging gaps in student achievement
if standards have not been met.
Schoolwide and interdepartmental professional round data is used to
assess factors influencing student engagement as well as DOK
levels addressed.
Math
Our IM1, IM2, IM3, and IM3 STEM courses are aligned with the
Common Core Standards for Mathematics education. Each student
who completes the three courses is prepared to enter into advanced
courses such as Pre-Calculus, AP Statistics, or AP Calculus AB.
Teachers at Branham create investigative, inquiry-based learning
opportunities for students using Mars tasks, FALs, hands-on
manipulatives, and experiments to collect data. Teachers are also
using online programs such as Desmos, Padlet, Google Classroom,
Google docs and slides, Quizlet, Kahoot, etc. Students are expected
to be self-directed learners, complex thinkers, effective
communicators, and contributors to their learning community.
Our rich Common Core curriculum contributes directly to
Branham’s school-wide learning objectives. Teachers regularly
examine student progress on formative and summative Common
Core-aligned assessments through weekly collaboration and the use
of Cycles of Inquiry (COI). These COI are done by course at our
site as well as district-wide. Collaboration and use of COI data
guides curriculum adjustment, re-teaching, and extensions.
Science
Student work samples are a good measurement of the
implementation of a standards-based curriculum and the SLOs.
Through the utilization of product-based assessments, students
are able to show their mastery of not only content standards,
but also science skills and college and career readiness.

The science department cycle of inquiry analyzes CER data from
all subject groups. Teachers collaborate and discuss student
work and assessment data from formative and summative
assessments for feedback on curriculum effectiveness in
meeting learning objectives. Results from the analysis are used
to make changes in curriculum and instruction to better serve
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Supporting Evidence
ELA/ELD
● Student samples from cycle
of inquiry
● Copies of rubrics
● Notes from professional
rounds

Math Evidence
● Course outlines
● Assessments used for COI
● Common performance tasks
and tests
● Performance Data
● Collaboration minutes
● COI forms
● CC activities and
handouts/Student work
● POMs/Posters
● Electronic evidence-student generated work in
padlet, Google drive,
classroom, etc

Science
● Example Science Fair Rubric
● CER guidelines/ rubric and
samples
● Physics Boat Project (hands
on learning)
● Lab Practicums
● Representative samples of
student work
● Documented reflection on
curriculum success & future
improvement

the needs of our students. For example, Biology students’
science fair projects promote collaboration, scientific
methodology, and self-efficacy. Chemistry students are asked to
develop thorough procedures to solve inquiry labs and
activities. Physics students’ boat project incorporates physics
concepts, teamwork and problem solving to create a boat large
enough to have at least two students ride in it in the swimming
pool. Physics students’ projectile motion lab practicum
demonstrates understanding of the components of projectile
motion and lab design.

Social Sciences
Social Sciences
The Social Sciences Department utilizes both department-wide and ● Thesis statement activity
District-wide benchmark assessments in order to assess performance ● Whiteboard CFU and
relative to Common Core Standards.
engagement
Teachers using Google Chromebooks can assess student
learning and give immediate real-time feedback via Google
Docs. In addition, some teachers in the department use white
boards to get snap-shots of student engagement and standards
based learning.
World Language
Course-alike teams collaborate to anchor grade department and
district assessments, utilizing student samples to determine whether
learning objectives and CCSS have been met. Course-alike teams
meet to complete the cycles of inquiry for re-teaching and bridging
gaps in student achievement if standards have not been met. We
recognize the value of calibration and are working on implementing
it across all languages at all levels.

VAPA
VAP focuses on students following SLO’s: being effective
communicators, healthy individuals, community contributors,
critical thinkers, and lifelong learners. Since our classes are project
based, and many are ensembles, students must employ effective
communication skills and be community contributors at all times. In
order to convert their raw knowledge into working projects and
performances, they must use critical thinking skills to apply their
knowledge to the project or performance.
Some representative examples include theatre productions, art
shows and displays (2D, 3D, and Photo), dance recitals, choir and
band performances.
Our students work both individually and in small groups to tackle
problems and gain hands-on experiences and skill sets
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World Language
● Formative Assessments
● Benchmark Results
(Common Assessments)
● Cycles of Inquiry
● DOK Chart/Levels

VAPA
● Performance and Project
Rubrics
● Performances
● Project Displays
● Student participation in
VAPA classes and activities
after high school
● Participation in on-campus
art club, acoustic club,
drama club, and other
creative clubs

Physical Education
The physical education department uses physical fitness scores,
before and after skill progression, test scores, game play, and
mile time goals and improvement charts to assess student
improvement throughout each unit.

Physical Education
● Improvement charts
● Physical fitness testing
results
● Skill tests
● Unit tests
● Weight training progression
charts

MCJROTC
MJROTC
Cadet work samples are representative of various levels of ● DOK Charts
cognitive rigor.
● Open ended questions
Integration Among Disciplines
Indicator: There is integration among academic and career technical disciplines at the school and where
applicable, integration of outsourced curriculum into the program so that curricular integrity, reliability,
and security are maintained.
Prompt: Evaluate to what extent is there integration among disciplines and where applicable, integration
of outsourced curriculum into the program so that curricular integrity, reliability, and security are
maintained.

Findings
ELA/ELD
To maintain the integrity of the writing process, the staff of the
ELA/ELD department incorporates and supplements the writing
structures utilized across campus. For example, the Claim,
Evidence, Reasoning (CER) strategy provides a foundation for 9th
grade writing curriculum that supplements the strategies and
techniques taught throughout the science department. Moreover, the
academic language supports learning and analysis throughout the
humanities and sciences.
The wider-world and American literature focus in 10th and 11th
grades cross-over with learning from World and U.S. History
course.
ELA/ELD courses also incorporate AVID strategies, such as critical
reading steps and Cornell note-taking, that provide foundational
study skills used to organize students for each of their classes.
Math
Most collaboration time is used within the department and is
focused on developing our Common Core program. Collaboration
with other departments at this time is limited.
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Supporting Evidence
ELA/ELD:
● Copies of various CER,
analytical, expository,
argumentative writing
assignments
● Weekly vocab lessons in
English 1
● Units with historical basis
(Grapes of Wrath, Crucible
unit, Animal Farm, founding
documents in E3 and AP
Language, first semester AP
Literature)

Math
● Collaboration meeting
notes.

Science
Department-wide CER writing is taught as a foundation for
evidence and reasoning-based writing skills. Most teachers are
implementing AVID strategies, including Cornell notes,
interactive notebooks, critical reading analysis and many
different processing activities. AVID strategies are being
implemented in all core subject departments.

Depth of Knowledge terms are posted in all classrooms, and
students are expected to engage in activities from all four levels.
Students use different levels of questioning when interacting
with Cornell Notes.

Google Drive has been implemented district-wide and
commonly used for teacher/student collaboration. Most
teachers are utilizing Google Classroom for assignment and
project-based work.

Science
● Examples of Cornell Notes
with study questions.
● CER guidelines/ rubric and
samples
● Copy of strategies
● Copy of DOK chart

World Language
Our department focuses on the ELA Common Core State Standards
of Reading, Writing, Speaking, and Listening. Through these skills
we are able to incorporate units that range from career and
technology, health, history, science, music, art, culture, ancient
civilizations, and current events. Spanish and French use the same
publisher for their book series, and they use them for levels 1-3. AP
Spanish and AP French have the option to use the same textbook
series. Within Spanish and French, we follow the same Scope and
Sequence throughout the different levels.

World Language
● Spanish textbook series and
French textbook series are
both published by Holt
McDougal.
● The AP Spanish book is
called Temas and the AP
French book is called
Thèmes. Both are published
by Vista Higher Learning.
● We also follow the district
adopted Pacing Guides.

VAPA
There are several district events that incorporate all of the
performing arts: DramaFest, Theater Fest, District Art Show,
District Choir Performances, and District Music Festival. In
addition, Band attends competitions with other schools.

VAPA
● Journal entries
● Performance Reviews
● Artist Statements
● Lesson Plans
● Student-written
monologues and scenes
● Research papers
● Theory and history
assessment questions
● Projects
● Academic Vocabulary Lists
and Tests
● Music Scope and Sequence
Document

The entire VAPA department integrates history and global culture
into the curriculum. Music, photo, and art also integrate science
terminology when dealing with pertinent subject matter. Choir
integrates the study of poetry into the study of repertoire. Photo
classes study creative writing, analytical writing, and poetry. All
VAPA classes integrate writing into their curriculum through selfevaluations, performance critiques, and composition.
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Physical Education
Physical education follows the framework, state standards, and the
department scope and sequence.

Physical Education
● Syllabus

MCJROTC
Cadets follow USMC designed curriculum to ensure integrity and
reliability.

MCJROTC
● Marine Corps JROTC
Knowledge Workbook

Curricular Development, Evaluation, and Revisions
Indicator: The school assesses its curriculum review and evaluation processes for each program area,
including graduation requirements, credits, and homework and grading policies, to ensure student needs
are met through a challenging, coherent, and relevant curriculum. This assessment includes the degree to
which there is involvement of key stakeholders (governing board members, teachers, parents, and
students).
Prompt: Comment on the effectiveness of the school’s curriculum review, evaluation, and review
processes to ensure student needs are being met through the curriculum; include the extent to which there
is involvement of key stakeholders.

Supporting Evidence
Findings
Counseling
Counseling
Guidance Advisors work closely with the Vice Principal regarding
● Guidance Advisors and Vice
the course catalog and master schedule. This is to ensure that there
Principal review catalog and
are enough courses to cover all graduation requirements. In addition,
master schedule.
the master schedule is used to satisfy both the choices students make
during programming and what the school can offer on site. Any
changes are updated on the BHS website and UC Doorways to make
sure all courses are a-g approved.
ELA/ELD
All ELA/ELD courses are approved at the district level through a
district-wide evaluation process. Core curricular materials must be
approved by the site team, the district Subject Area Committee
(SAC), then the Curriculum Area Committee (CAC), before
approval by the board.
The ELA/ELD department sets yearly goals in their work plan.
Math
Most curriculum review and evaluation is currently taking place at
the district level. Committees that include the key stakeholders have
been set up to review what is currently being taught in courses and
to better align any new course curriculum to the standards. Teacher
surveys are also used to evaluate program effectiveness. Major
curriculum changes are proposed by the SAC, and reviewed and
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ELA/ELD
● ELA/ELD SAC meeting
minutes
● CAC meeting minutes
● Evaluation forms w/CSTPs

Math
● SAC meeting minutes
● CAC meeting minutes

approved by the CAC and the school board.
Science
Changes in graduation requirements and credits are decided at
the district level and approved by the Board of Education. The
evaluation of homework and grading policies happens during
department collaboration time. To ensure equity, common
policies are adopted by course. Any changes are driven by
research-based theories or are the result of professional
development. All policies are made public in the teachers’ green
sheets and Google Classrooms.

Science
● Instructional rounds
● D/F lists
● Course Catalog
● Collaboration Meeting Notes
● Syllabi
● School loop, emails, phone
calls, meetings

Branham provides many choices of classes to meet the
graduation and UC requirements. Course options are developed
based on student interest and needs. The number of courses and
types of courses increased in 2014 due to an increase in student
participation and interest in taking three or more years of
Science. In addition, there is currently discussion about
incorporating a new credit recovery Biology class to meet
students’ graduation requirements and maintain college
eligibility. The science department participates in district wide
collaboration by subject matter.
All science teachers attend parent/student conferences and
communicate through Schoolloop and email to students and
parents. Every subject has a cohesive grading policy. Every six
weeks the D and F numbers for each subject and teacher are
provided for department reflection and analysis. This enables
teachers to collaborate on how to improve student success.

Social Sciences
The Social Sciences Department utilizes both department-wide and
district-wide benchmark assessments with a corresponding cycle of
inquiry. Benchmarks focus on a pre-determined skill, such as
identification of main ideas. Teachers then assess results in coursealike groups with the goal of identifying areas of strength and
weakness. Strengths are discussed in order to identify best
practices, while re-teaching opportunities are developed to address
areas of weakness.

World Language
The curriculum is established at the CUHSD level by the districtwide adoption of textbooks by language. This process involved the
input of all teachers via their department chairs and ensures
continuity of the material being taught. World language teachers
have also agreed to participate in a district-wide cycle of inquiry by
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Social Sciences
● District benchmarks
● Cycle of inquiry documents

World Language
● Adoption of district-wide
textbook by language.
● Cycle of Inquiry by
language.
● Our department provides

language, which allows us to calibrate rubrics, evaluate the data, and
discuss best practices that encourage re-teaching to help reach all
students.
●
VAPA
The VAPA department meets regularly to collaborate and share best
practices that help define goals. Drama teachers meets district-wide
to develop academic vocabulary and plan DramaFest. The VAPA
SAC meets monthly for collaboration on implementation of
Common Core, technology, and departmental needs
Physical Education
The PE department is in constant communication and has frequent
course-alike meetings to ensure classes are covering similar topics
within units and to establish department-wide fitness goals.
MCJROTC
Military Instructors prepare rigorous coursework that Cadets are
evaluated on. Communication between instructors, parents, and
staff occurs via email, conferences, and school sponsored events.

opportunities for
assessment re-takes.
Department meetings.

VAPA:
● Department meeting
minutes
● SAC meeting minutes
● Notes from department
release days for
collaboration and
articulation meetings

Physical Education
● Department head meetings
● Fitnessgram results
MCJROTC
● District-wide evaluation
process

Policies — Rigorous, Relevant, Coherent Curriculum
Indicator: The school assesses the curriculum and its rigor, relevancy, and coherency after examination of

policies regarding course completion, credits, grading policies, homework, etc.
Prompt: Determine the extent to which key stakeholders are involved in the selection and evaluation of
the curriculum to ensure it matches the school’s mission and schoolwide learner outcomes. Particularly
evaluate the strategies used to solicit teacher input into the design of the curriculum and the use of
technology within the curriculum.

Findings
ELA/ELD
The ELA/ELD department incorporates needs and feedback when
making curriculum decisions, including using student-selected texts
for Lit Circles and including post-unit reflections and assessments
for students. The department has also evaluated its homework policy
and weighted assessment grades more heavily to reflect actual skill
mastery for each student.
Math
Teachers who have taught in their particular course or subject for
several years meet at the district to develop and/or update
curriculum guides. Amie Taylor is the past Branham math
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Supporting Evidence
ELA/ELD
● Lit Circle assignments
● Copies of student feedback
● Department grading policy

Math
● District calendar of
meetings
● Course Committee minutes
● IM1 and IM2 course outlines

department chair and is currently a Teacher on Special Assignment
(TOSA) working as a math resource for the entire district. Her
primary job is to align the curriculum to common core and write or
update the IM 1 and 2 resource binders and course guides for IM 3
and IM 3 STEM. She meets with teachers from each site to develop
this curriculum two to three times per semester.
There is a committee at the district level designed to develop a
bridge course between IM3 and our AP offerings which will replace
Pre-Calculus and be rolled out in the 2016-2017 school year.
Science
Selected staff and administration make periodic instructional
rounds to ensure school-wide implementation of Depth of
Knowledge levels of learning. Same subject matter teachers
collaborate both school-wide and district-wide to design
curriculum. Teachers are in charge of the revision of the
curriculum with administrative overview. During Wednesday's
collaboration, teachers collaborate in the revision and changes
in the curriculum. The SLOs are incorporated into various parts
of the curriculum, although they are not formally assessed.
Teachers use technology, such as Chromebooks, Google Drive,
and other applications, for collaboration and curriculum design.

There are currently five Chromebook carts (each containing a
class set) in the science department, enabling students to have
regular access to online resources. The district has also given all
teachers and students access to Google Classroom. Half of the
department regularly uses Google Classroom to interface with
students. Google Drive and Dropbox are also used on a regular
basis to interface with students as well as a tool to facilitate
collaboration between teachers.
Social Sciences
The Social Sciences Department is actively involved in the selection
of all new textbooks. Aside from the specific requirements outlined
in the Common Core Standards, Social Sciences teachers are
empowered to work collaboratively to develop curriculum guides
and course material. Additionally, teachers are empowered to
utilize technology resources according to department and individual
teacher initiatives.

Special Education
SH/SAI students’ special education and general education teacher
communicate regarding the IEP.
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●

and curriculum Binders
IM3 course outlines
(currently being piloted)

Science
● Google Classroom
assignments and curriculum
● Shared Collaboration
Folders on Google Drive
● Dropbox
● Meetings minutes

Social Sciences
● Curriculum Guides

Special Education
● IEP files
World Language Evidence
● Student feedback on
language class
● Student feedback on what
best encourages and fosters
their learning.

World Language
All language courses are approved at the district level through a
district-wide evaluation process. Our curriculum is based upon the
CCSS which encourage rigor, communication, culture, and real-life
application. Students pick which language they will study, and this
fosters a love for learning. Our leadership students sponsor a
“Multicultural Day” which is student-run and celebrates many
cultures and languages.

VAPA
Home and School Club: Wish List grants help provide funding for
art, music and theater projects. .Xilinx grants allow us to have
students participate in field trips and shows. Curriculum Council
meetings allow department members to help in choosing and
creating new and relevant courses. Administration has an open door
policy to encourage revisions to curricular pathways based on
student need

MCJROTC
MCJROTC materials and curriculum are approved and cleared
through the Department of Defense and U. S. Marine Corps

VAPA
● Home and School Club Wish
List
● Xilinx Contracts
● Minutes from Curriculum
Council Meetings.
● Meetings with
Administration and VAPA
staff members
MCJROTC
● Marine Corps JROTC
Handbook

Additional Online Instruction Prompt: Determine the school’s effectiveness in the use of outsourced

curriculum to maintain curricular integrity, reliability, and security.
Findings
Supporting Evidence
PLE (Plato program). Supervised by a certificated classroom teacher • Securely program
Securely program that monitors students keystrokes to prevent
• Enrollment and completion
breaches in security and curricular integrity.
data
Ed Options. Teacher in the cloud monitored by the teacher in the
• Master schedule
cloud. Same but teacher in the cloud supervises it.
• Assistant Principal reports

Articulation and Follow-up Studies
Indicator: The school articulates regularly with feeder schools and local colleges and universities and

technical schools. The school uses follow-up studies of graduates and others to learn about the
effectiveness of the curricular program.
Prompt: Share examples of articulation with feeder schools and local colleges and universities and
technical schools, including comments on the regularity and effectiveness of these effects. What has been
revealed through the follow-up studies of graduates and others regarding the effectiveness of the
curricular program?
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Findings
Counseling
An important aspect of curriculum is the articulation and meetings
with feeder middle schools from other districts, since our district is a
high school district. Every spring the guidance department members
meet with their colleagues at both Dartmouth and Ida Price middle
schools to provide them with up to date information on course
offerings and prerequisites for certain classes (math, science,
honors). The guidance advisors meet with all 8th graders to guide
them in the selection of career clusters and pathways. There is a
presentation regarding the possible choice of classes for incoming
freshmen. There is an additional invitation to parents (8th Grade
Parent Night) to attend an informational presentation to answer any
questions parents may have.

Supporting Evidence
Counseling
● Branham hosts 8th grade
parent night.
● Guidance Advisors go into
classrooms for course
placement presentations
inviting SVCTE to share
information about their
program.

Branham hosts multiple college representatives at Branham to bring
awareness of different college systems. Students are able to attend
these visits during tutorial or lunch. College representatives have
students sign postcards expressing interest so they can reach out to
them at a future date. Guidance Advisors review previous visits and
work on setting up future visits for the following year.
SVCTE joins the Guidance Advisors during classroom presentations
regarding schedules for the next school year. They promote their
program to incoming 11th and 12th grade students. They provide a
presentation to these students. Students who expressed interest can
attend the SVCTE field trip in February. Guidance Advisors review
grading period progress grades and attendance to hold students
accountable.

Special Education
The Specialized Academic Instruction department members meet
with their colleagues at the middle schools to look at the IEP of
incoming students.

Special Education
● Articulation between schools
ensures enrollment
availability to SH/SAI
students.
● Students are offered FAPE on
their IEP document.

ELA/ELD
The ELA/ELD department has previously met with one of our
feeder middle schools to articulate curriculum, but has not met with
feeder schools in the past two years. ERWC and AP courses are
aligned with college-level curriculum.

ELA/ELD
● ERWC syllabus
● AP syllabus

Math
When Common Core standards were released, articulation
discussion between the middle school feeders and Branham focused
on courses/pathways/acceleration. A common decision was made to
choose the integrated pathway. The middle schools committed to

Math
● Math Cadre schedule
● West Side Consortium
schedule
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phase out teaching any course higher than IM1.
Placement criteria (multiple measures) are used every year, and
students are followed throughout their first year of high school to
ensure proper placement and success in high school math - results
are fewer students "misplaced" in courses.
Now articulation is focused on instruction through the Math Cadre
(middle and high school teachers) who attend and give PD on
classroom instruction - the Cadre has already dramatically changed
the member's classroom instruction and hopefully will continue to
grow as the Cadre builds over the next few years. This will create
continuity between math classrooms in MS and HS, which will aim
to increase student achievement.
CUHSD received a grant to expand teacher leadership
in mathematics, building upon the work of the West Side
Consortium (six district articulation), to continue to address the
necessary changes needed in classroom instruction to better
align to the CCSS-M. The funding allows us to expand
professional learning to math department members interested
in working with their department chairs and teachers across the
consortium to develop and deliver professional development
modules.
Science
There are plans to closely articulate the science curriculum with
the feeder middle school for the implementation of the NGSS.

Science
● Placement tests

There are placement assessments for 8th grade students for
assessment of science content and skills. Students take the
examination in their 8th grade classrooms. The school accepts, for
credit, coursework from colleges for science classes not offered on
campus.

Special Education
SH/SAI students are on Certificate of Completion track and are
offered a district provided Post-Secondary program at a separate
school site until age 22.

VAPA
VAPA participates in district-wide collaboration days with all
stakeholders in the VAPA department (music, dance, theater, and
art) and our middle school feeders. There are also similar
collaboration days with all district VAPA stakeholders and our
community and four-year college counterparts.
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Special Education
● Certificate of Completion
criteria

VAPA
● Attendance sheets at District
Articulation days for college
and middle school
stakeholders.
● List of District Music Festival
guest directors
● Programs from Jamba

The District Music Festival allows our students to work with college
●
music educators.
The Jamba Jamboree Middle School event brings students from our
feeder middle schools to perform with our high school band students ●
in a concert. Department chair Barbara West and band director
Diane Wyant make regular visits to Ida Price Middle School and
Dartmouth Middle School to work with those students. Attendance
of music concerts by middle school students and teachers is
encouraged. Students from our Middle School Feeders are bused in
to watch a Marching Band performance by the Branham and Leigh
Marching bands.

Jamboree events
E-mail communication with
middle school directors and
students
School calendar showing the
Leigh/Branham Middle
School event

College professors and working photographers offer presentations in
the Art classrooms, and college music professors are presenters in
the choir and band classrooms.

MCJROTC
Cadets participate in several community support events at
elementary and middle schools in the area. The program also
supports numerous events in local area, building relationships in the
process with the community.
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MCJROTC
● Back to School nights at
elementary schools
● Holiday festivals
● Octoberfest/parades

B2.

ACCESS TO CURRICULUM CRITERION

All students have equal access to the school’s entire program and are provided assistance with a personal
learning plan to prepare them for the pursuit of their academic, personal, and career goals.
Indicators with Prompts
Variety of Programs — Full Range of Choices
Indicator: All students are able to make appropriate choices and pursue a full range of realistic college

and career and/or other educational options. The school provides for career exploration, preparation for
postsecondary education, and pre-technical training for all students.
Prompt: How effective are the processes to allow all students to make appropriate choices and pursue a

full range of realistic college and career and/or other educational options? Discuss how the school
ensures effective opportunities for career exploration, preparation for postsecondary education, and pretechnical training for all students.
Findings
Counseling
Guidance begins at the eighth grade level with visits by Branham
guidance advisors to students at the feeder middle schools. The
importance of having a personal learning plan is explained and
initiated by our guidance advisors with every in-coming freshman.
During the freshman year, students select a Career Cluster and are
encouraged to develop a four-year plan to meet their individual
goals. The sophomore class visit emphasizes self-assessment and
career exploration and is now being reinforced with the new Bridge
K-16 Program. The junior class visit focuses on college/majors
information and career overviews. Senior class visits emphasize
college application, financial aid, scholarships and career planning.
Students and parents are encouraged to reevaluate educational and
career goals throughout their entire time at BHS and our guidance
advisors are available to assist them along the way.
Information nights are offered throughout the year as a way of
keeping parents informed at each step of their child’s academic life.
Branham’s annual 8th Grade Parent Night provides information to
incoming students and their parents. Branham’s New Parents’ Night
provides information about the programs and policies, offers parents
the opportunity to meet with our guidance staff and ask questions
about how they can better support their children in pursuing their
educational goals. Back to School Night allows the parents to meet
each of their child’s teachers and learn about the specific
requirements and expectations for their classes. The school’s AP
Information Night is held each spring, during which current AP
students and teachers provide information to prospective AP students
and their parents so that they may make more informed decisions
about their course selections. The College Information Night held on
campus each autumn is an informational session that reviews the
high school graduation requirements, college entrance requirements
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Supporting Evidence
Counseling
● Guidance Advisors begin
class presentations and
programming in January.
● Naviance
● Programming materials
● Information night agendas
● SVCTE catalog

(to California Community Colleges, State Universities, Independent
Universities & Colleges), and ACT information, the costs of various
post high school educational options and financial aid opportunities.
Branham’s families are also encouraged to attend College
Information Nights held each year at the local Community College.
To assist our growing number of Latino families in keeping up on
school activities and information, BHS also holds regular Latino
Parent Group meetings with information presented in Spanish.
Encouraging our students to plan for college is an ongoing goal at
Branham. “College Day” Thursdays are just one way that we keep
the goal of going to college fresh in our students’ minds. Each
Thursday faculty and staff are encouraged to wear attire from their
own colleges. Branham hosts college representatives from four-year
universities, two-year universities and vocational programs. SVCTE
offers a one or two-year hands-on career training program.
Transportation to and from the SVCTE is provided. Middle College
program allows juniors or seniors to complete their high school
requirements while attending classes at a local Community College.
Students receive college credits for the classes they take, which
gives them a head start on their college career. This program is a
partnership between West Valley and CUHSD. Junior ROTC is
offered at BHS for students who are considering military training.

ELA/ELD
The ERWC “Life After High School + Voice” Unit allows students
to explore a variety of options for their future beyond the
classroom. The Advisory curriculum addresses various post-high
school pathways and resources needed to get there. AVID works
with students on attaining a-g requirements, preparing college and
scholarship applications, sets career and educational goals, etc. The
Freshman Project exposes 9th graders to local college campuses and
requires them to research entrance requirements. English 3 on-level
students complete a career project in which they research a career
pathway and prepare a presentation. The AP Language and AP
Literature teachers meet with all incoming junior and senior classes
about the requirements, benefits, and expectations of AP classes
before students make course selections for the next year.

ELA/ELD
● ERWC Unit Materials
● Advisory common
curriculum on Drive
● AVID curriculum
● Freshman project
● Junior project

Math
Math
BHS’ college and career center is open several times a week. In
● Advisory PowerPoints
all Advisory courses, one session a year is used to detail the
course catalog (including the math pathways) and explain how
each course may lead to various career opportunities. Students
are also involved in the process by having past AP students
share their experiences with potentially new AP students in
order to advise them on what to expect
183

Science
Branham has an open enrollment policy for honors and AP
courses. Students are advised on appropriate course selection
based on current performance, science skills and math skills.
There are several possible pathways for students to follow to
meet science graduation requirements and college eligibility. All
teachers work to advise students of these possibilities,
especially in the Monday Advisory periods.

Science
● AP and Honors course
enrollment demographics
● Advisory lesson plans
● Course pathway options.

World Language
Students are allowed to pick the language they want to study in a
first or second choice (Spanish, French, or Mandarin), and if they
have previous knowledge of the language, they can take a
placement test to determine their level. We offer AP French
Language, AP Spanish Language, AP Spanish Literature, and we
will be offering AP Mandarin. We also accommodate/modify for
special education needs and individual IEP/504 plans.

World Language
● 8th Grade parent night
● Course pathway options
● Placement tests by language

VAPA
The VAPA department chair meets with parents during 8th grade
parent night and the counselors go to middle schools and present
opportunities for VAPA. Pathways for the arts are presented during
programming. Demand for courses within the VAPA department
determines which courses will be offered each year, thus providing
students with the most relevant choices for them. AP Art was a new
elective added in 2014-15. VAPA programs are adaptive and
accommodate/modify for special education needs and individual
IEP/504 plans. After school hours are provided for visual artists in
an “Open Studio.” Audition/production is open for all students on
campus. Drama Club is another opening into the program for
students who are already taking a full load of course work. Drama
Club and Art Club provide connections to scholarship for
continuing education and pursuit of the Arts. The department is
building greater opportunities for working technology in the
classroom. Within the ensemble/class, students are auditioned to
determine chair and/or leadership positions as appropriate.

VAPA
● Clear course pathway
● Course catalog
● Auditions

Applied Arts
Foods 1 has a pathway to Foods 2/Culinary Arts.
The successful completion of Foods 1 allows students to apply for
any cooking job, and there is an articulation program with Mission
College. If students successfully complete Foods 1 and Foods 2,
that fulfills their Introduction to Hospitality course at Mission
College.
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Applied Arts
● Syllabus
● Course pathways

MCJROTC
This program/class is an alternative to Physical Education for
students to meet the required Physical Education credits for
graduation. The program focuses on character development,
leadership development, ethical behavior, community service, and
teamwork. Cadets participate in physical training, lectures, uniform
and knowledge inspections, and close order drill instruction and
practical application. As a unit/group, Cadets participate in several
drill and color guard competitions in the Bay Area/NorCal area
against other JROTC units.

MCJROTC
● Cadets take bi-annual
physical fitness test
● Cadets are evaluated by
peers on leadership skills
● There is a promotion/rank
system that is merit based
for Cadets
● Cadets participate in a
myriad of community
service events and receive
extra credit merit points

Accessibility of All Students to Curriculum
Indicator: A rigorous, relevant, and coherent curriculum to all students is accessible to all students
through all courses/programs offered. The school examines the demographics and situation of students
throughout the class offerings. The school’s instructional practices and other activities facilitate access
and success for all students.
Prompt: Evaluate students’ access to a rigorous, relevant, and coherent curriculum across all programs.
To what extent do the instructional practices of teachers and other activities facilitate access and success
for all students?

Findings
ELA/ELD
The ELA/ELD department has an open access policy to all courses.
Students may opt in to honors or AP courses if they choose to do so.
AP Language and Literature teachers meet with all incoming junior
and senior classes to inform them of the benefits, expectations and
responsibilities of AP. The department has worked to target students
with AP potential from under-represented subgroups. The
department also offers support to incoming freshman who struggled
in the 8th grade through Workshop class. We have added ELD and
ELD Workshop in the last two years to address the growing number
of ELLs at BHS. Teachers incorporate appropriate scaffolding at the
classroom level for EL and Special Needs students.

Supporting Evidence
ELA/ELD
● AP teacher talk schedule
● AP data
● Workshop data/syllabus
● ELD Syllabus
● ELD Workshop syllabus
● Instructional round notes

Math
Students are taught how to communicate, synthesize, and apply
complex mathematical concepts. he math department collaborates
regularly to develop rich lessons with a focus on increasing depth of
knowledge (DOK). All IM1 and IM2 students in the district are
provided with a resource binder of teacher-developed Common
Core-aligned curriculum. The courses are designed to progress
students through an integrated mathematics pathway with the
opportunity to accelerate in IM3. Students can choose to take IM3
or IM3 STEM. Both IM3 courses are designed to be adequate

Math
● IM1 and IM2 resource
binders and supplementary
materials
● Student work
● Course pathways diagram
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prerequisites for AP Statistics and Pre-calculus. The STEM course
is designed to include Common Core plus standards that will lay the
foundation for students who want to go directly into AP Calculus
AB.
Science
The science department offers honors and AP courses for all
students. There is scaffolding for EL, SAI, and all other students
in most science courses to help increase student success. For
example, an implemented strategy is providing sentence stems/
prompts for writing notes, Cornell questions and answering
questions. Earth Science and Biology students are also using an
interactive notebook that is a tool used for increasing
understanding of curriculum.
Social Sciences
The Social Sciences department has added AP World History and
has made efforts to actively reach out to traditionally
underrepresented students in order to promote their involvement in
rigorous AP coursework. There has been an increase in both AP
course offerings, as well as in AP enrollment and diversity of AP
students in the department. Our teachers provide regular instruction
in cross curricular skills, particularly reading and writing. A
Psychology is now offered.

World Language
The World Language Department has added AP Spanish Literature
and AP Mandarin. Additionally, we have made efforts to encourage
native Spanish speakers to enroll in AP courses. The majority of the
teachers in our department stay after school to provide more
individualized tutoring and remedial teaching. Teachers attend
workshops and professional development opportunities to obtain the
most relevant methodologies to best reach all students.

VAPA
Peer collaboration is a foundation of all performance ensemble
classes and is a focus of many visual arts and applied arts projects as
well. All VAPA and Applied Arts classes use real-world skill
building for communication skills, critical thinking, problem
solving, self-evaluation and reflections. Rubrics are a standard
component of all courses within the VAPA Department, and they
allow students to self-evaluate and reflect on their work in a
meaningful way that insures they are applying the concepts that are
being evaluated. Visual and Performing arts and Applied Arts
meaningfully and directly connect to the student through prior
knowledge and personal knowledge, thus bridging self to the world.
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Science
● Examples of Cornell notes.
● Lesson plans
● Interactive notebooks

Social Sciences
● Enrollment statistics
● Teachers are implementing
more access to sources and
visual/video through
Chromebooks and in-focus
projectors

World Language
● Enrollment levels in each
language remain steady.
● Syllabus for new courses
● AVID strategy
implementation

VAPA
● Art Showcases
● Band Performance
● Choir Performance
● Dance Performance
● Theatre Performance
● Self-reflections and
critiques
● Teachers are implementing
more access to sources and
visual/video through

We provide multiple modalities of programs and instruction for all
students for at least one year. However, most VAPA students
remain with the program for three to four years. Changes in
research, methodologies, reflections have led to greater use of
technical tools for access to curriculum and creativity with
instruction. For example, Choir students can source and locate
music for collaborative assignments on CPDL (the public domain
for Choral Music). Using this technology is free and spurs curiosity
and independent music learning.
Physical Education
PE offers students the opportunity to collaborate with their
peers. They build real-world skills in communication, critical
thinking, problem solving, self-evaluation and reflection.
Physical Education meaningfully and directly connects to the
student through prior knowledge and personal knowledge.
Changes in research, methodologies, and reflections have led to
greater use of technical tools for access to curriculum and
creativity with instruction.
MCJROTC
MCJROTC is an alternative choice for required PE coursework
toward graduation and UC requirements.

Chromebooks and in-focus
projectors

MCJROTC
● Course description

Additional Online Instruction Prompt: Evaluate the procedures to ensure that students have access to
courses that meet the UC “a-g” requirements, including lab courses.

Findings
Counseling
All students receive a worksheet detailing course offerings for their
particular grade level. Students meet with Guidance Advisors in
classrooms to determine course placement and selected choices.
Students complete the “D” requirement for laboratory sciences on
campus in order to fulfill the “wet” lab standards.
B.H.S. offers its students a comprehensive curriculum, which not
only includes the essential courses for graduation, but also college
preparation courses to meet UC/ college admissions requirements.
The guidance staff offers students individual guidance that includes
graduation status information, academic issues and scheduling
corrections. Branham offers group guidance; making information
available through bulletin notices, classroom visitations, newsletters,
workshops and parent meetings. Guidance advisors are always
available for individual student conferences, parent conferences, and
high school success strategies.
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Supporting Evidence
Counseling
● All course selected sheets
are kept in student
cumulative files.

Student-Parent-Staff Collaboration
Indicator: Parents, students, and staff collaborate in developing and monitoring a student’s personal

learning plan, and their college and career and/or other educational goals. (This includes the evaluation of
whether online instruction matches the student’s learning style.)
Prompt: Evaluate to what extent parents, students, and staff collaborate in developing and monitoring a

student’s personal learning plan, and their college and career and/or other educational goals.
Findings

Supporting Evidence

Counseling
BHS has adapted numerous strategies to ensure that all students will
be able to meet or exceed all the requirements for graduation.
Students are made aware of the CUHSD graduation requirements
starting in the Spring term of the 8th grade. The guidance advisors,
teachers and parents work with students to convey graduation
requirements and offer direction and information about support
services. Some of these critical support services include:
● Tutorials - 30 minutes provided daily by every teacher
● Friday Cards - monitoring weekly progress for coaches and
parents (for specific teams)
● School web sites (SchoolLoop, Aeries)
● Co-taught class for Integrated Math 1 and preparation
courses for IM1 for SAI students: Integrated Math concepts
(K-5 standards) and Foundational Integrated Math 1A and
1B (6-8th standards).
● Introduction in 2016-2017 of a Math Workshop to support
SAI students in Integrated Math 1
● Summer School- make-up option for failed courses (budget
permitting)
● Concurrent Enrollment at Community College
● Adult Education- MAEP Metro Adult Ed
● K-16 Bridge Program- Online program for career choices open
to all students.
● Schoolloop “High Priority Indicator”
● Makeup test options for failing students
● Individual Education Programs (IEP) - for special education
students
● Extended School Year and 504 Plan for qualifying students

Counseling
● Students are met
individually on their
anniversary date
● All meetings are entered
into the Counseling section
for Aeries Database.
● 504 plans are emailed to
parents, and new
accommodations are given
to teachers.
● Use of D/F grade lists to
create “at-risk” student list
● Counselor-presentations
during advisory

ELA/ELD
Students are required to complete four years of English both to
graduate from CUHSD and to complete a-g requirements. Both the
counselors and individual ELA/ELD teachers meet with students
during programming to discuss their course options. AP Language
and Literature teachers meet with all incoming junior and senior
classes to inform them of the benefits, expectations and
responsibilities of AP. The department has worked to target students

ELA/ELD
● Course pathways
● Evidence of teacher/parent
correspondence
● Use of Naviance
● AP Information Night
presentations
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with AP potential from under-represented subgroups. The
department presents information to parents at 8th Grade Parent Night
and AP Information Night.
Math
Students meet with counselors each year to discuss their four-year
plan, how well they are meeting the goals of their four-year plan,
and how it matches with their post-high school goals. Regarding
math specifically, the four-year plan is guided by the math pathway
standardized across the district. Based on their current progress in
math, students are advised by their counselor and their math teacher
on what is the best class to take the following year. Honors or AP
courses require students to meet with teachers to hear their
recommendations and then must be approved by parents. Students
select their courses for the next year, and a copy of the course
selection is mailed home to parents. In addition, the career center is
staffed by parent volunteers, who advise students about college and
career options and corresponding academic pathways.
Science
Science teachers communicate with students, parents and other
teachers on grades and participation. Students and parents can
monitor student achievement through the use of SchoolLoop,
where teachers post grades and assignments on a regular basis.
Teachers also attend and collaborate on IEP and SST meetings.
Teachers then implement the strategies and accommodations
needed for each student’s success. Advisory periods focus on
college and educational goals, as well as study skills.
VAPA
VAPA and Applied Arts teachers and students are involved in
504 and IEP meetings with students who are in those programs.
Grades are input into SchoolLoop frequently so that students
and parents can monitor progress of students on a regular basis.
VAPA department members also rely on School Loop mail as a
regular means of communicating with and collaborating with
the parent and student community about performances and
projects. Students and parents have access to project and
performance rubrics so that they are able to monitor their
success in meeting course goals.
AVID
AVID teacher/coordinator has frequent communication with other
staff members to assist students with progress and success in their
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Math
● 4-year plan
● Math course pathways chart
● Course programming sheet
● Advisory lessons

Science
● Meeting minutes
● Advisory lesson plans
● SST & IEP meeting
documents

VAPA
● Project rubrics
● Performance rubrics
● IEP and 504 meeting
attendance records
● School Loop
communications
● School Loop gradebooks
and course lockers with
calendars, syllabi, and
rubrics.
AVID
● E-mail communications

coursework. AVID site team meets regularly to discuss student
progress and create innovative ways to assist students who are
struggling. AVID teachers meet and/or communicate regularly with
students and parents to facilitate effective strategies for students
who are struggling or trying to maintain good work habits. AVID
parent and community meetings are being established to provide
quarterly updates on student progress and to facilitate open lines of
communications among family, staff, and students

●
●
●

Site team attendance and
minutes
Lesson plans incorporating
individual student meetings.
Schedule of AVID parent
and community meetings,
which are being
implemented in spring of
2016.

Monitoring/Changing Student Plans Prompt: Evaluate the effectiveness of the strategies and programs to

facilitate transitions to college, career, and other postsecondary high school options.
Findings
Counseling:
Guidance Advisors hold multiple parent nights throughout the
year to inform families about post-secondary education
opportunities open to all students, including 11th/12th grade
College Information Night, 12th grade SJSU/CSU Mentor
Application Night, 10th grade PSAT Night, 12th grade Financial
Aid Night, and Advanced Placement Information Night.
Math
District-wide articulation with middle schools ensures correct math
placement for 9th grade students in IM1 or IM2 based on previous
course, placement test (middle school-driven), and teacher
recommendation. Math course pathways determine which classes
will be taken in subsequent years. Teacher recommendations factor
into AP class placement.

Special Education
SH/ SAI students are enrolled in career readiness classes.
SH/SAI students in grades 9-12 take classes ranging from Life
Skills to Careers. Students enrolled in Careers are given job sites
and provided with job coaches. SH/SAI/TM students are offered
Workability services to assist in post-secondary transition. SAI
students earn credit through SCTVC.
190

Supporting Evidence
Counseling
Agendas for
● 11th/12th College Info.
Night
● 12th SJSU/CSU Mentor
Application
● 10th PSAT Night
● Financial Aid
● Advanced Placement
Math
● Course pathways

Special Education
● Life Skills course
information
● Careers course information
● Workability information

VAPA
VAPA and Applied Arts programs have frequent communications
with their counterparts in local college and community college
programs to discuss articulation and common vocabulary. Annual
visits by local college teachers insure that students are learning
skills and strategies that will help them be successful in college
programs.

AVID
The foundation of the AVID program focuses on teaching skills that
will help students be successful in college and career preparation.
Specific emphasis is placed on Writing, Inquiry, Collaboration,
Organization, and Reading (WICOR) strategies that are proven to
help students be more effective learners. AVID students use
programs like Naviance to establish career interests and match
themselves with schools who have excellent programs in their
specified area of interest. AVID students are also frequently asked
to complete goal sheets, both short-term and long-term, that will
help them establish and develop skills that they need to be
successful in college programs that interest them.

MCJROTC
MCJROTC parents are offered individual conferencing on student
growth and learning. Military instructors inform Cadets of military
career options after high school.

B3.

VAPA:
● Meeting attendance records
for College Summit.
● Record of visiting
professors (e-mail
communications and lesson
plans)
AVID
● Lesson Plans
● AVID Mission Statement
● Naviance Records
● AVID student portfolios

MCJROTC
● Parent/teacher conferences
● Recruitment and guest
speakers

PREPARATION FOR CAREER AND COLLEGE CRITERION

Upon completion of the high school program, students have met all the requirements of graduation and
are prepared with success in college, career, and life.
Indicators with Prompts
Real World Application
Indicator: The school implements processes for monitoring and making appropriate changes in students’
personal learning plans (e.g., classes and programs) and regularly evaluates them.
Prompt: Evaluate the effectiveness of the ways the school ensures that processes are utilized for
monitoring and making appropriate changes in students' personal learning plans (e.g., classes and
programs).
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Findings
Schoolwide
A Common advisory curriculum has been developed to addresses
various learning plans at each grade level.

Supporting Evidence
Schoolwide
● Advisory lessons

Counseling
Guidance Advisors monitor student’s 504 plans to ensure
students are taking classes appropriate to their IEP. There is a
60-day time limit to do so.

Counseling
● IEP Plans

Science
Science teachers make recommendations and suggestions for
students’ placement in different science classes, such as honors
versus on-level Biology, Chemistry, or Physics teachers also work
with the guidance department during the school year for possible
changes in placement for specific students.

Science
● Biology placement exam

Special Education
SH/SAI students are closely monitored via data collection and
updates each semester on their IEP goals. When a student change
school mid- term, student is guaranteed a meeting.

Special Education
● IEPs

World Language
Student progress is monitored through Advisory and Individual
Student/Teacher conferences. Progress reports are mailed every six
weeks, but updated roughly every week. Teachers attend IEP, 504,
and SST meetings to provide input and better implement the
modifications in the classroom. Teachers, students, and parents use
School Loop and e-mail as a fluid form of communication
throughout the year.

World Language Evidence
● Progress Reports
● Parent/student meetings
● IEP, 504, SST reports.
● AERIES system.

VAPA:
Teachers tracking and follow-up on student progress and develop
specific performance goal contracts. The 6-week grading cycle
communicates achievement observed in class and through outside
work. Rubrics address the range of individual achievement and are
flexible enough to encourage the best work from the student through
accommodations or modifications. As instructors, we reflect and
discuss the merits of projects and how to improve the rubrics and
goals to best meet our diverse students’ abilities and needs

Physical Education

VAPA
● Progress Reporting Data
summaries
● Parent/ student
conferences
● IEP reports used to help
diversify the pathways to
success for all students
● department meeting
minutes and district wide
professional development
Physical Education
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The physical education department consistently differentiates
instruction to meet the individual needs of all students to
ensure they are successful in the physical education
environment. PE includes students from Special Education and
the Santa Clara County Autism Program. 504, SST and IEP
accommodations are enforced in the physical education
environment. Additional modifications can be implemented for
instruction for physical disabilities and injuries. The weight
training program utilizes multimedia and technology for
instruction and motivation.
MCJROTC
MCJROTC student progress is monitored and updated regularly.
Instructors attend various program meetings for students on IEP’s
and 504’s.

Post High School Transitions

●
●
●

Intertask variations.
Progress reports
Grade/progress reporting

MCJROTC
● Grade/progress reporting
● Parent/teachers/student
conference
● Special programs, meetings

Indicator: The school implements strategies and programs to facilitate transitions to college, career, and

other postsecondary high school options and regularly evaluates their effectiveness.
— Curriculum

Indicator: All students have access to rigorous and relevant curriculum that includes real world
applications that will prepare students for success in college, career, and life.
Prompt: Evaluate ways the school ensures that all students have access to a rigorous and relevant
curriculum that includes real world applications that will prepare them for success in college, career,
and life.
Findings
ELA/ELD
ERWC, AVID and AP curriculum focuses on common college
critical reading/writing/note-taking strategies to better prepare them
for a higher level of rigor. ERWC “Life After High School + Voice”
Unit helps students to explore a variety of post-high school
pathways. The department places emphasis on listening/speaking
skills that will be utilized in a variety of contexts post-high school.
Math
All IM1, IM2 and IM3 students are provided with curriculum
aligned to Common Core standards for content and mathematical
practice. The courses are designed to progress students through an
integrated mathematics pathway with the opportunity to accelerate
in IM3 by opting to take IM3 STEM. Students are taught how to
communicate, synthesize, and apply complex mathematical
concepts. All integrated curriculum provides regular opportunities to
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Supporting Evidence
ELA/ELD
● ERWC critical
reading/writing strategies
● ERWC curriculum/unit map
● Language frames
● AP Language and AP
Literature syllabi
● AVID course pathways
Math Evidence
● IM1 and IM2 resource
binders and supplementary
materials
● Student work
● Course pathways diagram

apply the content and increase depth of knowledge (DOK) through
the use of hands-on activities, technology, MARS tasks,
etc. Advanced Placement courses (Calculus AB, BC, and Statistics)
give students the opportunity to earn college credit in high
school. Senior Math is designed to teach students about important
real life mathematical problem solving related to bank loans,
financial planning, the stock market, etc.

Science
The science department offers an open policy to all classes,
including Honors and AP. The curriculum follows California
standards and it is being revised to incorporate science literacy from
the Common Core Standards, as well as strategies aligned with the
NGSS. Real-world connections are made through participation in
the regional Science Fair, the integration of relevant technology
(such as online production and interpretation of laboratory data), the
incorporation of collaborative skills (group projects), the use of
appropriate research skills, and in laboratory sessions.

Science
● Use of Google docs/
classroom

Social Sciences
The Social Sciences department integrates relevant technology as
part of our regular curriculum to promote collaborative learning,
effective communication, and proficiency with online applications.
In the senior level Social Sciences courses students have multiple
opportunities to participate in real-world applications of the
content. In American Government, students take a political
spectrum survey to determine the political ideology they most
closely identify with. In Economics, students are introduced to the
concepts of credit scores and how that impacts them in the future, as
well as participating in a stock market simulation to learn the
process of buying and selling stocks on the stock market.

Social Sciences
● Use of Google online
platform (Docs, Sheets,
Slides, etc.) for collaborative
learning.
● Political Spectrum Survey
● Credit Score lesson plan
● Stock Market Simulation
Activity

World Language
Our curriculum and materials are aligned with the Common Core
State Standards and prepare students with 21st century skills. World
Language focuses on teaching students to speak in real-world
situations and apply their listening, speaking, reading, and writing
skills to problem solve and build relationships. Learning a second
language opens up the possibility for study or travel abroad and
makes students more marketable in the work force.

●
●
●

●
VAPA
VAPA conducts articulation meetings with local feeder schools and
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World Language
Role play scenarios
Research projects for living
and working in a certain
city/country
Extracurricular
travel/learning
opportunities and
information on how to make
them financially accessible
Student anecdotes.

VAPA

college representatives. Students get real-world art experiences and
community connections through field trips, art contests and
community shows. VAPA also works with local
community/business sponsors to provide students with access to
professional art shows and music and theater productions

●
●
●
●
●
●
●

Physical Education
All students are required to take a minimum of two years of physical
education. Lessons in Course 1 (Grade 9) are tailored to individual
and dual sport activities to guide and prepare students for lifelong
learning and participation in physical activity.

Meeting Graduation Requirements

D.O. (meeting agenda)
Field trips
Guest speakers
Community art contests
Competitions and
community shows
Xilinx grant
Opera San Jose Educational
Outreach

Physical Education
● Special education
mainstreaming
● Course 1 and course 2
● Elective PE option (course
3)

Indicator: The school implements academic, college- and career-readiness support programs to ensure
students are meeting all requirements, including the CAHSEE.
Prompt: Comment on the effectiveness of the academic, college- and career-readiness support programs
to ensure students are meeting all requirements, including the CAHSEE.

Findings
Counseling
Guidance Advisors review student data to determine graduation
status for all students, including a-g requirements for courses taken
in order to be eligible for 4-year university applications
Math:
All math courses at Branham are a-g approved. Students are
required to take two years of math to graduate, but we expect three
to four years for our students--most will take four. Last year our
CAHSEE pass rate for math was 91%.

Supporting Evidence
Counseling
● Guidance Advisors monitor
student transcripts to
ensure students are meeting
graduation requirements.
Math
● Number of student enrolled
in a third or fourth year of
math
● CAHSEE data
● A-G data

Science
Science
● Number of students
All science classes offered at BHS are a-g approved. Students are
required to take two years of science to meet graduation
enrolled in a third or fourth
requirements (one year of life sciences and one year of physical
year of science.
science). The majority of students take at least three years of
laboratory science, with a large number taking four years of science.
There are currently no make-up classes for science during the school
year, although summer sessions of biology are offered to students
who failed the class. Most of the support is offered through tutorials,
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and retakes for summative assessments.

VAPA
VAPA provides multiple course pathways to achieve successful
completion of the Fine Arts requirement as defined by UC system.

MCJROTC
MCJROTC program prepares students who desire to go on to a
military career post-high school, as well as emphasizing confidence
and character development for all Cadets
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VAPA
● Course catalogue
● Enrollment standings as of
2015-16

MCJROTC
● Recruiters/guest speakers
● Instructors’ career
experience
● Leadership training on daily
basis

ACS WASC Category B. Standards-based Student Learning: Curriculum
Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in Category
B are being met. Include comments about the degree to which these criteria impact the school’s ability to
address one or more of the identified critical learner needs.
Summary:

Branham’s teachers make effective use of collaboration and professional development opportunities to
develop, implement and reflect on curriculum. We could make more effective use of the data from
common assessments, however, to tailor instruction to students. Teachers would also like more time
devoted to debriefing instructional rounds and discussing best practices. Both ELA/ELD and Math have
successfully transitioned to the CCSS, and other core subjects have made progress in implementing
Common Core reading and writing standards into their curricular areas. However, departments could still
use additional professional development on supporting CCSS reading and writing, and the Science
department will need support as they transition to the NGSS. The range of AP offerings and the number
of students who access them continues to grow, and teachers are integrating the technology provided by
the district into lessons to foster collaboration among students. The growth in our AP classes, however,
has meant that there is a wider range of skill levels in AP classrooms, and the development of additional
support structures for struggling AP students is needed. Finally, changing demographics necessitate
whole staff professional development on serving the needs of our English Language Learners.
Prioritize the strengths and areas for growth for Category B.
Category B: Standards-based Student Learning: Curriculum: Areas of Strength

Collective Strengths
● All departments have strong and growing AP programs
● All departments meet regularly for collaboration during allotted times, and some
departments meet during lunch and other additional times
● Teachers attend many PD opportunities, such as SVMI trainings for Math, QTEL training for
ELA/ELD and AVID strategies training for science and foreign language
● Teachers regularly observe each other’s classes through instructional rounds
● Departments have successfully integrated technology into their classrooms to foster
collaboration among students
● Math teachers do additional interdepartmental peer observations (teacher driven)
● All core areas have district benchmarks that are followed by departmental cycles of inquiry.
● BHS departments have worked to integrate conceptual and higher order thinking (DOK)
into curriculum.
Category B: Standards-based Student Learning: Curriculum: Areas of Growth
Collective Areas of Growth
● Increased professional development on strategies for serving the needs of English Language
Learners (and all learners) such as QTEL and AVID strategies.
● Development of additional support structures for struggling AP students is needed.
● Making more effective use of data from common assessments and using conclusions to drive
changes in instruction for those students
● Continuing to develop and align courses to meet CCSS and NGSS
● More effectively using instructional rounds process and feedback for professional development
on best practices.
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Section C:
Instruction

Heather Amanatullah – English

Niki Hinds – English

Eileen Bertron – VAPA

Jen McRae – Admin.

Amanda Borges – VAPA

Leticia Molina – World Lang.

Maria Castaneda – Sp. Ed. Aide

Chris Murphy – Science

Andrea Ciplikas – Parent

Kelsey Nichol – Sp. Ed. Aide

Josh Cunningham – Math

Sharon Overholser – Clerical

Michael Dickey – Sp. Ed.

Kyle Padia – P.E.

Michael Dopheide – Sp. Ed.

Melody Phillips – Math

Tania Eaton – Social Science

Nicole Trapasso – Science

Laurel Garceau – World Lang.

Ramani Vishanvanathan – Math
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C1.

CHALLENGING AND RELEVANT LEARNING EXPERIENCES
CRITERION

To achieve the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes, all students are involved in challenging and relevant learning
experiences.
Indicators with Prompts

Results of Student Observations and Examining Work
Indicator: The school’s observations of students working and the examining of student work
provide information on the degree to which all students are engaged in challenging learning to
assist them in achieving the academic standards, the college- and career-readiness standards, and
the schoolwide learner outcomes. The school, particularly, has evaluated the degree of involvement
in the learning of students with diverse backgrounds and abilities and modified approaches based
on findings.

Prompt: Comment on the degree to which all students are involved in challenging learning to
achieve the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes. Include how observing students working and examining student
work have informed this understanding.

Findings
ELA/ELD
Students in ELA/ELD classes engage in a variety of nonfiction
and fiction textual (including visual arts and film) analysis based
upon CCSS Reading Strands for Literature, Informational Text,
and Foundational Skills. They also engage in a variety of writing
assessments and activities specified by CCSS Writing Strands.
There are multiple opportunities for re-takes/re-assessments in
order to foster a growth mindset while maintaining rigor. Across
grade levels, English uses collaboration and project-based
learning activities.
AP Literature is a college-level course that uses core literature.
The core texts are often linked to supporting non-fiction texts
associated with social issues. Students engage in writing to learn
(dialectical journals, annotating) and writing to explain
(technique essays, explications) via an AP rubric. AP Language is
a college-level course that uses college-level curriculum to teach
analytical reading and writing. AP Language is measured by AP
Language Standards and on AP Language rubrics as indicated by
college-level.
Critiquing and peer editing are used to build upon skills in a
group environment. AVID skills in English focus on providing
additional support, including Cornell notes, AVID tutorials,
Socratic Seminars, and public speaking.
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Supporting Evidence
ELA/ELD
• Units of study created with
embedded CCSS and ESLRs
which, by definition, have
been backwards mapped
from the colleges.
• English department
frequently engages in cycles
of inquiry that use student
work to assess alignment
and maintain or increase
course rigor.
• Students receive an ESLR
grade and an Academic
grade that are combined in
many courses.

Math
IM1 and IM2 students are given C, B, A level goals for each topic
of study for every unit prior to topic. Math instruction directly
ties to the learning goals presented in the district-generated
workbook. IM1 has an additional intervention course, called
Remix, in place for failing students. Students are required to
attend Integrated Math 1 Remix based upon school wide
benchmark exam results being less than 70%. These benchmark
exams are comprised of C level questions from the IM1 CCSS
aligned curriculum. Students are observed as they work through
the missed learning objectives to ensure success in concurrent
course.
Chrome carts are available for math students to engage with
technology such as DESMOS, quizlet, kahoot, padlet, etc.
Students have access to and are trained to use TI-84 graphing
calculators in levels above IM1.

The district offers professional development for teachers to
learn teaching strategies and how to use technology
resources. These include AVID (Advancement Via Individual
Determination), CPM (College Preparatory Mathematics), PLTW
(Project Lead the Way), SVMI (Silicon Valley Mathematics
Initiative), and teacher-lead PD.
IM1 teachers meet once a week during lunch to brainstorm and
ensure that they are sharing ideas and resources and to discuss
pacing and student difficulties and successes. Teachers use
applied problems to model real-world scenarios and situations,
which is necessary to understand the physical and social world
in which we live.
In the past three years, Branham High School mathematics
department has made a strong push to enroll students in four
years of math even though only two years are required for high
school graduation. The immediate result of this push has led to
higher enrollment in advanced courses. Three years ago, we had
two sections of AP classes (one AP Statistics class and one AP
Calculus AB class). Currently, we have eight AP sections of
higher mathematics (three AP Statistics classes, three AP
Calculus AB classes, and two AP Calculus BC classes).

Science
All science courses are UC a-g approved and provide a rigorous
and challenging curriculum for all students. Teachers use
department-constructed lessons and labs that are created and
used across most/all classes so that students are encouraged to
be active learners, to seek out information on their own, and to
apply that information in novel ways. Improvements in these
areas can then be compared across all the classes that used the
commonly constructed activity.
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Math
• District created Common
Core aligned unit
assessments with leveled
learning goals for IM1, and
IM2
• Course Catalog and rosters:
Remix class for IM1 during
0 and 7th periods
• The math department has
four chrome carts available
for 11 math teachers to
share
• District Calendar:
Professional development
for three days before school
year, AVID training
opportunities for the Math
teachers, Silicon Valley
Mathematics Initiative PD
• Collaboration
Calendar/Department
meeting minutes: Teacher
collaboration on best
teaching practices twice a
month
• School wide AP data: The
number of students taking
AP Math tests is on the rise
• Desmos Rollercoaster
Activity
• Students match the career
readiness standards with
Real-Life 101 videos that
portray careers using math.

Science
• Course Descriptions
• Course Syllabus
• (Biology) Full Inquiry Labs,
Flipped Classroom Lessons
• Topic Guides
• Student samples of CERs
• Common CER rubric

Topic/unit guides with essential questions are provided so that
students can compare and review their progress throughout the
unit. Practice tests are given before summative assessments so
that students can gauge their understanding towards the
mastering of the learning objectives.

•

Current Event Analysis:
California Drought, Genetic
Engineering Debates

The department-wide implementation of CERs, (claim, evidence,
reasoning conclusion paragraphs), encourages students to
communicate and defend their scientific claims in a way that’s
consistent with the scientific method. Students use a rubric to
critique their peers’ work and revise their work accordingly.
Science students participate in lessons connected to current
events that lead students to fulfill schoolwide Student Learning
Outcomes on awareness and citizenship.

Social science
Students use reading homework assignments and Cornell notes
to instill college skills of studying/reading daily. Students also
analyze content and create questions using Costa’s Levels of
Thinking to promote higher level thinking and aid in supporting
higher level written responses. Document analysis (author tone,
bias, credibility, historical context, sourcing (primary &
secondary) is used to further promote higher levels of analytical
skills. Identifying main ideas of documents and using evidence
to prove and support their selection of said main idea are used
to further develop argumentative writing skills. Students
compare opposing ideological authors, belief systems,
government systems, cultures, etc. Students make a claim,
support with evidence, and then attempt to persuade others
both through written (short answer, DBQ essays, essays) and
verbal expression (debates, presentations using prezi/google
docs/PowerPoint). In Economics, students are given real-world
situations/examples to further support course content
(math/graphing/market analysis/cell phone company
comparisons/SUVs vs. hybrids) and students are given
interactive learning experiences (students are given money to
buy a home, must figure out down payment, loan interest rates,
etc.) to connect content with real world situations students will
face in the future.
Special Education
Students are challenged based on IEP assessment and
observations. Appropriate goals are determined based on
assessments and through IEP team determination. Students are
provided with individual accommodations to support their
inclusion in general education
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Social Science
• Cornell Notes
• Costa’s Levels of
Questioning
• Document Analysis
• Argumentative writing
• Real world lessons

Special Education
• Goal progress
• Classroom assessments
• Observations
• Assessment reports
• FAPE determination

Most SAI/SH/TM teachers post the daily agenda in plain view on
the whiteboard so students know the expectations for the block.
In most classes, students may use Chromebooks to both type
their assignments as well as find information for research
projects.
World Language
All levels of language (Spanish 1, 2 or 3, etc.) have the same
assessments (common assessments) per course. We prepare
students to use the target language in real-life situations. All
students are challenged on a daily basis to perform at their
potential (this is part of their college-readiness). Students are
given multiple opportunities to self-assess through technology
and assessment retake opportunities. Teachers have high
expectations for students: daily homework, class presentations,
writing projects, and reading from authentic texts. They have
oral exams (one per lesson), and the teachers use relevant
websites that aid in learning: quia, kahoot, conjuguemos, etc.
We monitor their performance through formative assessments.
Most teachers use differentiated instruction. The students have
a preliminary grammar test which they must pass as part of the
college readiness standard.

World Language
• Chapters 1-8 common
assessments.
• French and Mandarin align
with the other district
course-alike assessments.
• The curriculum focuses on
real-life situations and
student hear authentic
accents through the audio
and video clips.
• AP - Current event
presentations every three
weeks and the students
listen to current event news
in class.
• AP grading scales
• Students from the upper
levels help recruit students
at the lower levels.

VAPA
Visual Arts (2D and 3D)
Teachers regularly design unit and lesson plans that give
students access to the basic building blocks/concepts/skills of
each unit. Students are challenged in each unit to prove their
achievement of mastery of these concepts and skills through
demonstration on summative assessments, the most common
being projects. Within the different units students are expected
to collaborate and/or interact with other students respectfully
and constructively.

VAPA
Visual Arts (2D and 3D)
• Feedback on student
activities and projects
• Project rubrics

Teachers build a cultural awareness, and we make connections
and comparisons to American culture. The language teachers
expect all students to move on to the AP level, and therefore the
use of the AP scoring guide is supported in the lower levels. We
are currently working on a plan to recruit students to the upper
levels.

Visual Arts (Photo)
Teachers regularly create lessons which provide a routine
review of elemental and foundational skills and concepts.
Students build upon these skills throughout each unit,
demonstrating depth of knowledge. Students are expected to
routinely work in a collaborative manner in order to provide
constructive feedback, share experiences, and show concern for
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Visual Arts (Photo)
• Teacher feedback
• Rubrics
• Peer reviews

Graphic Publications
• Teacher feedback
• Rubrics
• Peer reviews

Performing Arts

the educational progress of their peers.

Graphic Publications & Culinary Arts
Teachers create lessons at the beginning of the year to teach
foundational information that students will use and build upon
as the yearbook/culinary arts project progresses. Students are
expected to routinely work in a collaborative manner in order to
provide constructive feedback, share experiences, and show
concern for the educational progress of their peers.

Performing Arts
All students are expected to come to class with a great attitude,
and ready to do focused work. The teacher observes how
students work, the effort they put in, and the progress they are
making in technique and choreography. Absent students are
required to write a small essay in their notebooks posing
various questions about dance, choreographers and the arts in
education.

•
•
•
•

Performing Arts Rubrics
Performance Videos and
Programs
Course Syllabus
Adaptations of assignments
based on IEP or 504 plans
or other student
accommodations

Physical Education
Physical Education
Physical Education involves students in challenging and relevant • Challenging physical fitness
learning standards on a daily basis by embedding the five
curriculum, including a high
components of fitness into each unit throughout the school year;
pass rate of physical fitness
teaching culturally relevant dance and movement skills;
results on the Fitnessgram.
teaching students to be healthy individuals; motivating students • Wide variety of
to challenge themselves physically and mentally to become
instructional units designed
lifelong learners who maintain personal wellness.
and aligned with the current
California state standards
Health topics guest speakers come 4 to 5 times per school year.
for courses 1, 2 and 3 in
Teachers supplement these topics within their own classes,
physical education.
including standards aligned with the California state standards
• Daily course instruction
for health education.
designed to include the 5
components of fitness,
including: cardiovascular
endurance, muscular
strength, muscular
endurance, flexibility and
body composition.

Additional Online Instruction Prompt: Evaluate the effectiveness of timelines and pacing guides for

completing coursework for asynchronous online instruction.

Findings
The online asynchronous instruction is a relatively new group of
programs at BHS. Although it is early to evaluate its
effectiveness, data on the rate of completion suggest that the
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Supporting Evidence
• Data on enrolment and
completion for PLE and Ed
Options.

programs are successful in helping students meet the
graduation and a-g requirements.
Student Understanding of Learning Expectations

Indicator: The students know the standards/expected performance levels for each area of study.

Prompt: Examine and evaluate the extent to which students know the standards/expected

performance levels before beginning a new area of study; an example of online instruction is the use of
pacing guides.

Findings
ELA/ELD
Most teachers at BHS post daily agenda, expectations, and goals
on the whiteboard in plain view of students or embed them in
daily lesson PowerPoints. Most ELA/ELD teachers also provide
essential questions and learning goals prior to each unit or
assessment. AP Literature teachers introduce each day’s reading
with specific learning goals. Students are called on to recite
learning objectives to ensure they know “where they are going”
to better understand “how they will get there”.

Supporting Evidence
ELA/ELD
• Posted learning goals and
objectives
• Whiteboard
• Handouts
• Daily Learning Goal Slides
• AP/Honors class visit
schedule

Math
Course syllabi, resource binders, and textbooks outline the
standards-based learning objectives for each unit. Math teachers
regularly post the agenda with learning and language goals per
objective in their classrooms. Students in IM1, IM2, IM3, and AP
students have the standards, learning objectives, essential
question and leveled performance goals outlined for them at the
beginning of each unit and lesson. Pre-Calculus and AP Calculus
students keep a detailed table of contents that includes learning
objectives for each unit and individual lesson. AP students are
also given examples of grading rubrics from previously released
AP test questions to give a clear picture of desired performance
levels.

Math
• IM1,IM2 and IM3 Resource
Binder
• Course Syllabi
• Objectives and
learning/language goals
posted in classroom..

AP and Honors teachers make presentations to classes before
programming to inform students of the benefits, expectations
and responsibilities of AP and Honors.

Science
All Science courses are standards-based and use common pacing
guides. Teachers are working into transitioning into the NGSS.
There is a district-wide committee, and two science teachers
from Branham are members. There will be a district-wide
decision on the future pathways for the science courses.
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Science
• Common Course Pacing
Guides
• NGSS-Districtwide
Committee minutes
• Course Syllabus

Students have access to the expectations for rigor and the pace
of each course based on the syllabus. Incoming 8th grade
students are informed of the expectations of Freshmen courses
at the 8th Grade Information night. More rigorous courses have
additional information nights to clarify the depth, rigor, and
expectations of Honors and AP courses. Former students are
invited to share their experience in AP classes and answer any
questions new students may have.

Topic/unit guides with essential questions are provided so that
students can compare and review their progress throughout the
unit. Practice tests are given before summative assessments so
that students can gauge their understanding towards the
mastering of the learning objectives.
Science students are aware of the daily goals of the lessons and
how those fit into the overall learning goals for the unit.
Essential questions are provided for each topic/unit and
students are expected to be able to answer them at the end of
the unit.

Social Sciences
Social Science students understand the unit objectives, academic
vocabulary, and advanced academic vocabulary. Agendas,
lesson objectives and essential questions are found on teachers’
white boards each day so students always know what they will
be doing and what the focus of the lesson will be each day.
United States history students receive Unit Objectives at the
beginning of each unit.
World History students are provided overarching unit essential
question and essential questions at the beginning of daily
lessons, which end up being used as exit tickets for CFUs and
then questions on unit assessments
World Languages
All teachers have a designated space on the board to list the
daily objectives/learning goals. The learning objectives for the
students are also outlined. Every lesson wraps up with a
formative assessment.

VAPA
Visual Arts (2D and 3D)
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•
•
•
•

AP Info night
8th Grade Info night
Topic Guides and Practice
Tests
Science teachers have units
divided into essential
questions, and post on the
board daily which Essential
Question the lesson covers.

Social Sciences
• Unit Objectives
• Overarching essential
questions
• Essential questions
• Exit tickets

World Languages
• Use of white boards, oral
questions, exit tickets, stop
and think book suggestions
• Class Dojo and equity sticks
to ensure all students have
achieved their learning
goals.
VAPA
Visual Arts (2D and 3D)

Students are responsible for maintaining and submitting their
art journal/notebook/sketchbook which tracks their plans,
note-taking, art terms & learning concepts.

Visual Arts (Photo)
(Level 1) Students are asked to “previsualize” their photo
projects at the beginning of each unit in order to plan and
problem-solve throughout the process. Students are also given a
rubric at the beginning of each project/unit that accompanies
and corresponds with the written objectives.

(Level 2) Students are also expected to have weekly (or daily)
check-in conversations (one-on-one) with teacher to address
issues during the photographic process.

GRAPHIC PUBLICATIONS
Students are given the project’s guidelines, requirements,
progression checklists, grading rubrics, and self-assessments at
the beginning of the year for the whole project. They are
expected to routinely refer to and monitor their own progress
within these parameters as the yearbook project progresses.
After completion of the yearbook project, students will get the
opportunity to apply their knowledge to other projects
applicable to real-world business models.
Performing Arts
For dance, stretches, technique and choreography are all
broken down both verbally and physically for the class as a
whole and on an individual basis as needed. The
culmination of the semester is a dance production. The
class focuses on one dance at a time until students have the
knowledge of technique and movement to perform. For
music, performance contracts and syllabi are signed at the
beginning of the year so that students understand
expectations. Performance and rehearsal rubrics are
available online and in the classroom so that students can
always measure their efforts/progress against the rubric.
In choir and band, essential questions and daily goals are
posted on the board each day. For drama, new rubric and
projects are currently being designed based on textbook
samples and master teacher lesson plans and projects.

Physical Education
Standards, expectations and learning goals are explained before
and throughout each unit. Teachers use a variety of techniques,
including topic study guides, written standards for dance
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•

Weekly sketchbook/journal
checks
• exit tickets
• formative assessments
Visual Arts (Photo)
• Project requirement
handouts with objectives,
rubrics, and selfassessments.

GRAPHIC PUBLICATIONS
• Initial learning objectives
• Feedback on how to
improve on initial objectives
(project is year-long and ongoing; rarely are there
“new” materials to learn
throughout the process, but
rather building upon prior
knowledge)
Performing Arts
• In class performances
• Subject skills
knowledge tests
(choreography, scales,
SATB part testing,
dialogue and blocking)
• Whiteboards in the
classrooms

Physical Education
• Study guides
• Standards

instruction and projects, and grading rubrics. Each of these can
be found posted on school loop for students to reference.
Differentiation of Instruction

Indicator: The school’s instructional staff members differentiate instruction, including integrating
multimedia and technology, and evaluate its impact on student learning.
Prompt: How effectively do instructional staff members differentiate instruction, such as integrating

multimedia and technology? Evaluate the impact of this on student learning.

Findings
ELA/ELD
Instructional staff members differentiate instruction by
providing scaffolding, strategies, modeling, graphic organizers,
and reading outlines for students. Articles of the Week are
broken apart with reading tasks and checkpoints to assist
students at different reading comprehension levels.

Supporting Evidence
ELA/ELD
• Articles of the week
• Rhetorical Precise Outlines
• SOAPSTone graphics
• Teacher Annotation
Modeling
• PowerPoint presentation
slides for students
Rhetorical Precise Outlines provide scaffolding for students in
• Webquests
the writing process. SOAPSTone graphics help students with
• Targeted vocabulary
rhetorical purpose. DIDLS and TPCASST aide AP Literature
instruction
students with literature and poetry analysis. Teacher
Annotation Modeling videos are available for students to see the • Grammar in context
• Use of Google Classroom
process of annotating text. Essay writing is broken down into
• Tutorials on how to use
individual steps such as brainstorming, outlining, rough
Turnitin.com
drafting, peer editing, and final drafting. Graphic Organizers help
•
Flipped classroom with
students with reading comprehension and writing applications.
Prezi instructions
Reading schedules are provided for students and texts are
•
Focused tutorials based on
chunked. Teachers print out copies of PowerPoint presentation
test results
slides for students.
Math
The Branham Mathematics department meets regularly to
design meaningful and engaging lessons in order to reflect the
interests and experiences of their students. Through the use of
technology (dynamic graphing software like Desmos, graphing
calculators, and manipulatives such as Algebra tiles) students
have multiple access points to the curriculum. Currently the BHS
math department has four Chrome carts that are shared
amongst teachers to promote the use of technology,
differentiation and preparation of Common Core. The regular
use of performance tasks and problems of the month (POMs)
give opportunities for all students to be challenged as they have
multiple access points, or a “low floor,” for different abilities and
the opportunity to extend for more advanced thinkers, or a
“high ceiling.” These forms of differentiation have increased
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Math
• Chrome carts
• Chrome Cart Sign out
schedule
• POMs/FALs/Performance
tasks

student engagement and motivation, problem solving abilities
and stamina, depth of knowledge, and communication skills.
Science
In the science and English departments teachers use
organizational strategies designed to teach not only the
curriculum, but also hidden curriculum elements such as study
skills and time management. These help students organize
concepts; it is helpful for all students, but especially for EL and
Special Education students. Students are given sentence stems
and sentence frames for taking Cornell notes and interacting
with notes. Students also use graphic organizers like concept
maps to organize information to help students connect and
access difficult content. Science students use technology
resources to research challenging and self-directed projects.
Students construct well-reasoned conclusions to lab activities
that organize their understanding into an interpretable whole.

The science department uses a wide variety of Chromebook
activities to engage students in material and provide
supplemental resources for research and practice. Science
students continue practice and engagement outside of the
classroom and direct their own learning. Students use Costa’s
Levels of Questions to promote higher level thinking and aid in
supporting higher level written responses. At the beginning of a
topic teachers try to make students link the new information to
prior knowledge. In order to help students with no previous
experience, academic knowledge is provided to level the field
up.

For students that need enrichment, science classes offer Lab
extensions in which students are offered the possibility to
challenge themselves by performing additional experiments or
researching related topics or problems of their interest. In
addition to basic and advanced level questions, tests in some
classes offer challenging questions that allow students to solve
problems they have never seen before by linking knowledge and
skills from different sources.

Tutorial and time out of class is used to help students in need. In
order to help students with misconceptions, and those who have
been absent and need to make up work.
To help students achieve mastery of academic vocabulary,
science teachers post definitions and images in Quizlet, an
online free website that allows students individual practice
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Science
• Interactive Notebooks
• Cornell Notes
• Graphic Organizer Note
Pages
• Science Fair (Biology)
• Computer-based inquiry
labs
• Claim-Evidence-Reasoning
Conclusion Paragraphs
• Simulation Labs
• Research
• Science Fair
• Google Classroom
• Webquests
• Ed Puzzle
• Flipped Learning
Classrooms
• Students analyze content
and create questions in the
margins of Cornell notes
using Costa’s Levels
• Chemistry Honors lesson
plans and warm up
questions
• Physics demonstrations and
activities.
• AP physics and AP biology
lab reports
• Biology, Biology Honors,
Chemistry, and Chemistry
Honors tests
• Tutorial sign-up sheets.
• See Quizlet science
classrooms.
• Turnitin.com accounts
• Google drive accounts for
Physics and POE students.

through flashcards, spelling games, speed games, etc. In some
AP and Honors classes, students are required to use the website
Turnitin.com that allows them to see if what they wrote has
already been published. The website also monitors for
plagiarism, giving a report on the percentage of sentences used
by other students or websites.

Worksheets, answer keys, PowerPoints, project requirements,
and other resources are shared with students in Google Drive so
students can reprint lost assignments, check their answers,
study for tests, and get caught up when they are absent.
Social Sciences
The Social Science department effectively uses an assortment of
multimedia sources and technology in order to support
differentiating instruction for all kinds of students.
Students in World History and U.S. History complete Cornell
notes for both reading and classroom learning, emphasizing
Costa’s Levels of thinking to scaffold to the higher levels of
thinking. Graphic Organizers, sentence starters, and academic
vocabulary are used to support EL and SPED as needed.

Social Sciences
• Cornell notes
• Graphic organizers
• Sentence Starters
• Google Classrrom sites

Special Education
SAI, SH, and TM classes are actively using technology (laptops,
ipads, tablets) to meet the wide variety of student
accommodation/modification needs listed on IEPs.

Special Education
• Students are provided with
technology based on IEP
needs.
• Go Math, Accelerated Math,
Educanon, Edpuzzle,
Singapore Math, Brainpop,
Google Apps, Online test
creation/reporting,
Accelerated Reading,
Reading Plus.

The Social Sciences department has also begun to implement
more technology-based instruction through the use of Google
classroom, kahoot, iMovie, YouTube, and other online resources
to support the content of the classroom and further differentiate
using technology. Students in World History complete Google
slides/prezi/PowerPoint to create visual analogies comparing
historical content to real life interests of students. They also use
news sources online to analyze opposing Points of View at a
higher level and basic summarization of what occurred at a
lower levels.
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World Languages
Students are given multiple opportunities to self-assess through
technology and assessment retake opportunities.
Spanish/French 1 and 2 classes use the my.hrw.com and
Mandarin/Spanish use Quia.com. These websites offer selfassessment opportunities at differentiated levels. When
students retake, they are doing so with the purpose of
improving their grade. If they do not improve, they ask for
assistance. These assessments offer instant feedback.

World Languages
• Student accounts at:
myhrw.com and quia.com.

VAPA
Visual Arts (2D and 3D)
Teachers regularly differentiate instruction to include the
use of technology, such as with PowerPoint slide
projections, and utilizing the camera through the Apple TV
so as to model artistic skills and techniques. Teachers also
regularly allow students access to real life examples in class
that students may more closely observe ideas or
techniques.

VAPA
• Visual Arts (2D and
3D)
• PowerPoint presentations.
• Large tangible examples
hung up in the classroom.

Visual Arts (Photo)
The Photo teacher daily uses visual technology resources to
aid in student learning, model demonstrations, as well as to
assist those students absent in make-up work. The teacher
also provides special needs students with printed
PowerPoints, including image examples of concept.
Graphic publications and Culinary Arts
Teachers use technology with students on a daily basis to
access, teach, and provide reminders and/or feedback
throughout the whole process of the project. Being able to
access these resources allows students to reflect as well as
improve their work and/or process.

Performing Arts
Stretches, technique and choreography are all broken down
both verbally and physically for the class as a whole and on
an individual basis as needed. Working dance vocabulary
and technique both kinesthetically and auditorally/visually
help differentiate dance instruction. For all performing arts,
many teachable examples are drawn from performances on
YouTube or performance DVDs. Student instruction can be
differentiated by allowing students to access performances
at home and at their own pace, rather than simply seeing
one in-class performance or recording.
210

Visual Arts (Photo)
• PPT lectures/examples
• Posters of key vocabulary
on walls
• Online and typed Step-byStep tutorials
• Augmented reality mobile
app (lectures, tutorials,
videos of missed work).
Graphic publications and
Culinary Arts
• PowerPoint
lectures/examples
• Posters of key
vocabulary
• Posters of project/year
specific criteria (fonts,
layouts, editorial staff,
etc)
• Online video and
written tutorials

Performing Arts
• Vocabulary written in
notebooks, constant
review in class.
• Lesson plans with

In music classes, student instruction is differentiated
through chair placement, leadership roles, and small group
performance choices. While all students must ultimately
perform together in an ensemble setting, they are
encouraged to work at their own pace and comfort level to
learn the performance material. Students with leadership
roles may learn extra concepts while helping to support the
learning of their classmates with less musical experience or
innate talent.
Physical Education
The physical education department consistently differentiates
instruction to meet the individual needs of all students to ensure
that all students are successful in the physical education
environment. Physical Education includes students from Special
Education and the Santa Clara County Autism Program. 504, SST
and IEP accommodations are enforced in the physical education
environment. Additional modifications can be implemented for
instruction for physical disabilities and injuries.
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•

•

technology instruction.
E-mail links or
embedded videos to
allow students extra
time to view/listen at
their own pace.
Leadership rosters

Physical Education
• Limited PE program
• Intertask variations.
• The weight training
program utilizes multimedia
and technology for
instruction and motivation.

C2.

STUDENT ENGAGEMENT CRITERION

All teachers use a variety of strategies and resources, including technology and experiences beyond
the textbook and the classroom that actively engage students, emphasize higher order thinking
skills, and help them succeed at high levels.
Indicators with Prompts
Current Knowledge
Indicator: Teachers are current in the instructional content taught and research-based instructional

methodology, including the integrated use of multimedia and technology.

Prompt: Evaluate the extent to which teachers effectively use multimedia and other technology in the

delivery of the curriculum.

Findings
ELA/ELD
In the ELA/ELD department, teachers use of a variety of online
sites to teach content, facilitate student organization, scaffold
instruction, assess academic honesty, and reinforce content.

Supporting Evidence
ELA/ELD
• Google Classroom
• SchoolLoop
• EdPuzzle
• Kahoot!
• Padlet
• Backchannel
• Webquests
• Polleverywhere.com
• Turnitin.com
• No Red Ink
• Youtube
• CNN Student News
• Quizlet
• Prezi
• Today’s meet
• Ted Talks
• Marzano strategies for
vocabulary
• Cooperative learning
strategies
• Socratic seminars
• Google apps for education
• Easy bib
• EADMS
• Socrative
• Plato for credit recovery
• Accelerated Reader

Math
The math department acquired three new Chrome Carts (for a
total of four in the department) this year, which has allowed

Math
• Chrome Cart Schedule
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teachers to regularly use technology in their
instruction. Additionally, each math classroom is equipped with
graphing and/or scientific calculators, Apple TV, and projectors.
Extra resources and shared activities are available through
Google docs department and district wide
Science
In the science department, teachers use a variety of online sites
to teach content, facilitate student organization, as well as time
management, and reinforce content that has already been
covered. Teachers post the homework online through
SchoolLoop, Google Drive, or Google Classroom. Notes and
assignments are also available online through electronic lockers,
Google Documents, or via email for absent students.
There are a variety of technology devices used for formative and
summative assessment. This provides both students and
teachers with immediate feedback on student understanding.
The new grading and data analysis program (EADMS) allows
instructors to grade formative and summative assessments with
the help of document cameras, and the results can be analyzed
to make informed decisions on changes in instruction and
curriculum.

Students also learn to use Vernier measuring devices to gather
specific real time data. Students use a variety of tools to measure
change over time, which provides them data and graphs to
analyse.

Science
• Google Classroom
• Google Drive
• Dropbox
• School Loop
• Remind
• EdPuzzle
• Kahoot
• Poll Everywhere
• Quizlet
• Grade Cam
• EADMS
• Venier testing equipment
• Webquests
• Youtube
• Crash Course
• Simulation Labs
• Turnitin.com
• Mastering Physics

Content is delivered in a variety of texts. The frequent use of
webquests and youtube give students access to real time
information in which they can apply their background
information.
TurnItIn.com is an online source used to ensure academic
integrity.

Mastering Physics is an online program used for AP Physics
homework. Students get immediate feedback on their answers
and hints, helping students recognize when they are solving
problems correctly or not.
Social Sciences
The Social Science department teachers use multiple sources
and online sites to reinforce content, foster student interaction
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Social Science
• Webquests
• Google Classroom

with teacher and other students, scaffold instruction, and foster
a real world learning experience. Students use Google Classroom
to interactively evolve as writers through peer editing and
review of their own work and that of others. Students use
technology to do research and create Google doc presentations
comparing historical events/real world situations. They
complete point of view comparisons using current events
through magazines, newspapers, and reliable internet sources.
Graphic Organizers allow students to organize/categorize
content into higher level themes or categories. Students use
technology in the classroom to experience historical content
through webquests and to research large thematic topics,
movements, etc. and compare their goals/objectives/strategies.
They then compare what they’ve discovered to today by
identifying a current reform effort.

•
•
•
•
•
•
•

Special Education
SAI, SH, and TM teachers use a wide variety of
multimedia/technologies to reach the Branham special
education population and their differentiated needs.
Instructional strategies we use for SAI Math and Science depend
heavily on the level of differentiated instruction required for
students present in the classroom. The interactive textbooks
students are using are accessible on line, and teachers are able
to project them onto a whiteboard for guided practice.

Note taking is an important part of student learning; problems
are done with whiteboard markers. Students record the steps
needed for problems in their math journal. Students are eager to
demonstrate their knowledge in front of their peers by
completing selected problems on the whiteboard. A
comfortable, relaxed environment where students feel free to
take academic risks (i.e make mistakes) is essential to get 100%
participation in lessons. In addition, career videos are shown so
students may see the relevance of what they are studying, and
connect how to apply it toward something important in their
lives (money).

Special Education
• Google classrooms
• SchoolLoop
• EdPuzzle
• EduCannon
• Kahoot!
• Padlet
• Webquests
• Youtube
• CNN Student News
• Quizlet
• Brainpop
• Google Forms and Docs
• Google Slides
• Animoto
• GoAnimate
• Quia
• Khan Academy
• Go Math
• New Hive
• Kidspiration Front Row

World Languages
Students are given multiple opportunities to self-assess through
technology and assessment retake opportunities.

World Languages
• myhrw.com and
quia.com.

Students have opportunities to work in groups to mimic realworld team building projects. This also develops the social
aspect of their lives---the ability to get along with other peers
they may never meet otherwise.
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•

Kahoot!
Turnitin.com
EdPuzzle
Youtube (Crash Course)
Schoolloop
Quizlet
Upfront News (New York
Times)
iMovie

Spanish/French 1 and 2 classes use the my.hrw.com and
Mandarin/Spanish use Quia.com. These websites offer selfassessment opportunities at differentiated levels. When
students retake, they are doing so with the purpose of
improving their grade. If they do not improve, they ask for
assistance. These assessments offer instant feedback.

VAPA
Visual Arts (2D and 3D)
Teachers post study guidelines, resources and vocabulary which
identify learning goals and set standards of learning outcomes.
Students are required to research artists and look at art online
and through apps.
Performing Arts
For guitar class, students use programs such as Garage Band for
writing and arranging their own student compositions. In choir
and band, internet performances are accessed frequently for
listening, critiquing, assisting with music acquisition (note
learning) and writing/arranging songs for small group
performances. For all performing arts, grading and
communication is facilitated through SchoolLoop and rubrics
can be found in course lockers. Quite often, lecture is presented
as a PowerPoint presentation using a digital media projector.
Also, many examples and video clips from YouTube and other
media sources support curriculum units. Lastly, DVDs are used
to present and study performances by master actors and
musicians.

Visual Arts (Photo)
Teacher post digitally and hard copies in room) project
objectives, resources and vocabulary that help to identify
learning goals and set standards of learning outcomes. Students
will research photographers and look at art online to aid in their
comprehension (vocab, culture, style, etc). They use digital
cameras/camera phones for their projects, as well as during
class to practice hands-on demonstration of key concepts. All
students utilize Photoshop and wireless photo printers to create
final and original works of art. Students will learn various
techniques through tutorials taught either by the teacher
directly or through individual online research.
Photo 2 students will, in addition, access and contribute to
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•
•
•
•
•
•
•
•
•

Google Classroom
conjuguemos.com
Youtube
SchoolLoop
BBC Mundo
CNN en espanol
TV5
kahoot.com
Audacity

VAPA
Visual Arts (2D and 3D)
• Schoolloop
• Art Circles and the internet
Performing Arts (Dance)
• Schoolloop
• Youtube
• iTunes
• Audacity
• Garage Band
• Sibelius and/or Finale
Visual Arts (Photo)
• SchoolLoop locker,
• 365project.org (blog),
• internet research for
arts/humanities sites,
• Photoshop

Graphic publications
• School Loop
• HJeDesign.com
• Digital cameras and
supporting software (Adobe
PS).

online photography blog.

Graphic Publications
Vocabulary is posted on posters (student-generated and
professional) in room, online access to video tutorials, digital
camera usage for interviews photos for the yearbook. The whole
yearbook project is built using an online interface, supporting
student need for technology skill.
Physical Education
Assignments, grades, study guides, course content information,
and reminders are all posted on SchoolLoop. DVDs are used for
instructional purposes. The internet is used with AppleTV in
weight training classes for instructional teachings and student
motivation.

Physical Education
Schoolloop
AppleTV
Instructional DVDs
YouTube

Findings
n/a

Supporting Evidence

Additional Online Instruction Prompt: Evaluate how teacher technology competencies are assessed
during online instruction.

Teachers as Coaches
Indicator: Teachers work as coaches to facilitate learning for all students.

Prompt: Evaluate and comment on the extent to which teachers work as coaches to facilitate learning

for all students. Provide examples.

Findings
ELA/ELD
English teachers encourage students to guide their own learning
and act as facilitators for this process. All grade level projects
are student-driven and self-guided. Socratic Seminars are
student-led. Students engage in Literature Circle groups with
individual students assigned different administrative roles.
Students select topics which are screened for quality and are
given guided questions to make connections to the culture and
their local community
Math
Teachers are facilitating active engagement of exploratory,
investigative, and discovery based learning opportunities for all
students. In AP statistics classes are using the flipped classroom
method of teaching. In AP Calculus AB classes are sometimes
required to learn, on their own, using online resources, such as
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Supporting Evidence
ELA/ELD
• Grade-level Projects
• Socratic Seminars
• Literature Circles
Assignments

Math
• Flipped classroom
assignments
• Khan Academy

YouTube, Khan Academy etc. The teacher then follows up
student learning with a class wide discussion.
Science
Science students face multiple open-ended challenges where
they are often asked to completely design their own
experiments and gather the information needed to answer the
open-ended challenge. These labs are designed and facilitated in
a way that stimulates curiosity and problem-solving skills.
Teachers also use online resources to teach content to the
students while they are outside of the classroom. While the
students are in the classroom, the teachers are able to
concentrate on helping the students apply the information they
learned on their own.

Another way teachers facilitate student-led learning is in the
form of POGIL activities. Students work in groups of 3-4, and
each student is assigned a role, such as manager, recorder,
spokesperson or reflector. The instructor facilitates the learning
process by listening to the student discussions and intervening
at appropriate times to guide student learning. In the groups, the
students come to a consensus regarding the question at hand,
and then present their findings to the rest of the class.

Most science teachers are able to host after-school sessions to
help students in need. In addition, AP teachers hold study
sessions for AP students throughout the the year, especially in
the month prior to the AP test

Social Sciences
AP World History students are given the foundational structures
to lead them in their own self-directed learning process.
Teachers use Remind to support students academically and
motivationally. All Social Science teachers reinforce content and
clarify misunderstood content and skills in class. In AP World
History and some other classes, the teachers allow rewrites on
essays and resubmission of work until students master
standards. Students collaborate in groups and complete projects
to reinforce content. Both AP World History and World History
complete student-led culminating projects each unit.
Special Education
SAI, SH, and TM as coaches to facilitate learning for all students
both in the classroom and as case managers.
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Science
• Inquiry Labs - help
emphasize the importance
of experimentation,
creativity and group work in
relation to the scientific
process.
• Web Quests
• Youtube
• EdPuzzle
• POGIL Activities
• Science teachers and
students interviews

Social Sciences
• Calendar/Schedule, Notes,
additional resources, review
process
• Students led projects for
each unit of study.

Special Education
• IEP Meetings

Special education teachers act as academic coaches with
students on their caseloads. Case managers monitor their
student’s progress in mainstream classes, meet with students
and teachers to determine most appropriate accommodations
and modifications, communicate with parents on student’s
needs, conduct IEP meetings on an annual basis.
As an example of coaching, when an SH student is enrolled in a
mainstream class, an aide accompanies the student and guides
them through the instructional process as needed. Aides also
seek out their student group during tutorial to ensure that they
are getting their homework and projects completed.
World Language
Through the use of guidelines and rubrics students are coached
in the process but are free to explore their own interests.
During instruction teachers provide examples and models, such
as sentence scaffolding, authentic oral pronunciation, on the
spot grammar techniques, strategic grouping to allow for
heterogeneous learning, and mnemonic devices. World
Language teachers provide resources so that students can guide
their own learning through the use of technology.
VAPA
Visual Arts (2D and 3D)
Teachers regularly assess student needs and provide
differentiated learning goals to best accommodate the wide
range of needs and abilities in the program. Regular teacher
modeling and demonstrations of hands on techniques are
provided, class-wide and one-on-one, when introducing and
reinforcing concepts. Tutorials and after school studio study
assistance is encouraged and available to all students.

Visual Arts (Photo)
The teacher regularly assesses student needs and provides
differentiated learning goals to best accommodate the wide
range of needs and abilities in the program. The teacher also
regularly models and demonstrates hands-on techniques (classwide and one-on-one instruction) when introducing and
reinforcing learning goals. A student who needs more time on a
project might be required to only complete portions in order to
assess comprehension. In addition to individual attention and
explanation, the teacher also provides additional resources
(structured notes/PPTs, personal support during tutorials, etc.)

Graphic Publications
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World Languages
● Research projects
● Oral projects/assessments
● Oral Repetition
● Partner Talks
● Sentence Frames
● Strategic Questioning
● Songs/Mnemonic Devices
VAPA
Visual Arts (2D and 3D)
• 504 and IEP Modification
Binder
• Teacher modeling and
hands on demonstrations
• Tutorial & after open school
studio (Make-up time)
Visual Arts (Photo)
• 504- IEP modification
binder
• Personal email with
colleagues, parents,
and when appropriate,
classroom aides

Graphic Publications
• Board meetings
• Grade check-ins
• Modeling each level of
position (staff and editors)

Performing Arts (Dance)

The teacher constructs this course using a business model,
therefore acts as the CEO, delegating responsibilities and
providing support at the initial and early stages of learning,
while allowing the student to problem-solve more as the project
progresses.

Performing Arts
Ballet basics are done in class every day to scaffold skills. There
is constant breakdown of choreography, clarifying questions
about movement, music posted online for practice purposes and
tutorials for extra help.

•

•
•
•

Teacher evaluation of
scaffolded skills based on
students’ prior knowledge
and growth.
Productions
Rehearsal observation
Skills test results

In drama, one-on-one help is provided at tutorial, lunch, and
when possible after school. In extracurricular productions, the
teacher/director guides students in individual acting and
technical skills.

In music classes, directors assess student skills and technique on
a one-on-one basis multiple times per year. All students come
into the programs with differing levels of prior knowledge and
experience in music, so some students may need more private
coaching to assist them in bridging learning gaps. This happens
during tutorial and also during the rehearsal, both in groups and
in individual settings.
Physical Education
Teachers use extensive individualized and group instruction to
facilitate learning. Teachers use direct instruction that meets the
needs of students’ learning styles: auditory, kinesthetic, visual,
verbal and logical.
Examination of Student Work

Indicator: Representative samples of student work demonstrate: a) structured learning so that

students organize, access, and apply knowledge they already have acquired; b) that students have
the tools to gather and create knowledge and have opportunities to use these tools to research,
inquire, gather, discover, and invent knowledge on their own and communicate this.

Prompt: Evaluate and comment on the ways in which student work demonstrates a) structured

learning so that students organize, access, and apply knowledge they already have acquired; b) that
students have the tools to gather and create knowledge and have opportunities to use these tools to
research, inquire, gather, discover, and invent knowledge on their own and communicate this.

Findings
ELA/ELD
ELA and ELD students have the opportunity to use Google
Chromebooks and iPads in the classroom to research, inquire,
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Supporting Evidence
ELA/ELD
• Use of Chromecarts, Google
Classroom, Docs, Slides, or

gather, discover, and invent knowledge on their own and to
communicate this knowledge with the teacher and one another. •
•
Chrome carts are used to fill out or create Google Forms for
formative and summative assessments, research topics posed by •
the teacher or by the student, and communicate with each other
and teacher via Google Classroom, Docs, Slides, or Mail. Students
also create and invent via online applications such as Piktochart,
Haiku Deck, Prezi. Some students use the iMovie application on
the iPads, as well. They create organizational structures with the
Chromecarts via Cornell notes and Communal Notetaking.
Each grade has a grade level research project with a written and
technological component. AP and ERWC students complete
synthesis papers and projects. Students create rubrics and tests
based on notes. Students generate questions for Socratic
seminars and lead the discussion. Students create persuasive
action plans using the rhetorical triangle to persuade their peers
of a specific viewpoint.

Mail.
Socratic Seminars
Synthesis Papers
Student rubrics

Math
• Student work

Math
Through the use of applied performance tasks and projects
(POMs, FALs, Kagan Cooperative Learning, etc.) students
synthesize mathematical concepts and skills individually, as well
as in groups. Students communicate their ideas through writing,
Science
verbal discussions and presentations.
• Warm-ups
• Pre-writes
• Word Sorts
Science
• Concept Maps
Science students access, organize and apply previously learned
• CER
content by completing daily warm-ups, lab pre-writes, pre• Cornell Notes
writes for Socratic Seminars, constructing graphic organizers,
• Science Fair (Research,
and completing practice problems. Students are also asked and
Gather, Discover)
guided to interact with their Cornell notes. In the inquiry-based
CER laboratories and activities, students are asked to reflect and • Chromebook Resources for
Research
logically organize their data and ideas. A product, in the form of
a lab report, a “professional poster,” a business letter, etc. allows • Socratic Seminars
• Robotics Club
students to further elaborate their responses.
• PLTW courses
Science students gather, research, and explore new knowledge
through open-ended activities, online research tools, and openended discussions.
The students in the robotics club apply concepts from physics
and engineering to design, create, and program VEX robots and
compete in several VRC competitions a year. Additionally,
students participate in several other activities on and off
campus with robots they create, including delivering valentines,
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participating at STEM fairs, and participating in the California
State Fair in the technology building.

PLTW courses teach concepts, and the students apply those
concepts to large projects. For example, students in POE learn
about simple machines then build a compound machine utilizing
at least four simple machines and analyzing the mechanical
advantage.
Special Education
Students in SAI have the opportunity to use Google
Chromebooks and iPads in the classroom to gather and create
knowledge. They also have the chance to use these tools to
research, inquire, gather, discover, and invent knowledge on
their own and communicate this. Other examples of tools that
students can use are math manipulatives to provide visual
hands-on learning. Students also check for errors as they
progress through assignments, so mistakes can be corrected
before the errors are repeated.

Special Education
• Warm ups to assess prior
knowledge
• Math manipulatives
• Audio/visual materials
• Organizational software

World Languages
Lessons are organized by scope and sequence so students build
on prior knowledge and skills, which is the nature of language
acquisition. Assessments also are structured and spiraled in
culture, vocabulary, and grammar from previous lessons.
Student tools include vocab words, grammar guides, notes, and
classroom posters. Using these tools, students are able to
explore and create original written, oral, and dramatic projects
that are created individually and in a group. Assignments are
structured to become increasingly difficult as the lesson and
assessments progress. Currently, two Chrome carts are shared
among six classes to research the different cultures. Additional
Chrome Carts would further deepen the students’ research and
comprehension opportunities.

World Languages
• Vocab words
• Grammar guides
• Notes
• Classroom posters
• Chrome Carts

VAPA
Visual Arts (2D and 3D)
All teachers build in scaffolding for skills and concept
development, minor to major design hands on challenges and
experiences (with accommodations and modification for
individual student needs)

VAPA
Visual Arts (2D and 3D)
• Journal/sketch book
• Minor warmup and major
design challenges
assignment
• Quizzes

Visual Arts (Photo)
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(level 1) Teacher scaffolds throughout the units in order to
assess and build upon comprehension simultaneously. Students
daily practice their visual literacy skills and vocabulary.
(Level 2) Students will additionally previsualize their
ideas/concepts in an organized manner in order to build layers,
while problem-solving at the same time.

Graphic Publications
Teacher scaffolds throughout the units in order to assess and
build upon comprehension simultaneously. Students have to
plan and prepare their spread assignments before beginning
work.

Performing Arts
All stretches, exercises on the bar and across the floor build
student knowledge of dance technique. Students use this
constantly improving technique to build on choreography.
Second semester, students use that knowledge to choreograph
and perform their own piece.

In choir classes, students have yearly small group projects that
require applying knowledge learned about harmony and
arrangement. They are required to do their own research to
choose an appropriate song and then arrange that song to fit the
needs of the voices in their group. All groups perform their
arrangement for the teacher and/or class. Groups who have
demonstrated excellence and a desire to perform for a larger
audience have the option of performing their arrangement on a
choir concert.
In all performing arts classes, students are expected to apply
their knowledge on a daily basis to rehearsing the repertoire,
either with the full ensemble/class or in small group settings
with student leadership.

Physical Education
Prior knowledge is key to developing fluidity between units
throughout the school year, for example, teaching similar
strategies, game-a-like throwing patterns and movement routes,
and making cross cultural connections. The first semester dance
project provides students the opportunity to use all the dance
moves they have learned in class to create their own dances to
present to classmates.
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Visual Arts (Photo)
• Visual Notes (finding
evidence and examples of
vocabulary in
existing/professional
photography)
• Daily warm-up/journal
writes to practice and build
vocabulary
• Previsualization charts.
Graphic Publications
• Coverage Planning sheets
• Checklists (for
understanding and
completion throughout the
process)
• Practice tutorials
Performing Arts
• Course syllabi
• Performances
• Rehearsals
• Project Rubrics

Physical Education
• Dance project rubric
• Unit study guides

Additional Online Instruction Prompt: Evaluate and comment on the effectiveness of reviewing

student work online and online communications to determine the degree to which students are
analyzing, comprehending, and conducting effective research.

Findings
ELA/ELD
Many teachers use Google Docs to quickly edit and give feedback
on student work, particularly senior personal
statements/college essays. The department also uses
Turnitin.com to collect and analyse student work for plagiarism.

Supporting Evidence
ELA/ELD
• Google Docs
• Turnitin.com
• Journalism Google Site
• Bhsjournalism.com

Science
Science teachers use Google Docs, Google Classroom, School
Loop, and Turnitin.com to collect and analyze student work. The
programs allow instructor to make comments on the content,
the organization, and the level of plagiarism of assignments.
This website allows tracking of students’ work and deadlines,
and can notify teachers of when students submit their
assignments.

Science
• Google Docs
• Google Classroom
• Turnitin.com

Social Sciences
Most Social Science teachers effectively utilize Google classroom
in order to evaluate student work and respond quickly with
edits/suggestions so that students are conducting effective
research and comprehending those documents.
World History and AP World History students must research,
find, and analyze primary source documents. Students are then
required to submit documents and analysis for teacher review
and edits.

Social Sciences
• Primary Source Documents
• Google Classroom

The journalism program is entirely run online. Students pitch
article ideas, write and edit each others’ articles through Google
Sites and Google Docs. Articles are published either in the school
newspaper, which is printed seven times a year, or on the
newspapers webpage.

World Languages
AP Spanish/French students use the Internet to investigate
current events on a regular basis and report the findings to the
class. Spanish and French (Levels 1-3) textbooks have an online
version where students can further explore culture and current
events. Researching online facilitates access to authentic audio,
newspapers, and programming from the country of origin. It
provides the opportunity for students to explore contemporary
sites and historical points of interest to enrich their research.
Students can see their errors and correct them instantly. The
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World Languages
• Various authentic language
websites (BBC, Newseum,
TV5, El Mundo, El País).
• Spanish and French
Texbooks

immediate feedback is effective for self-evaluation. It provides
focused study opportunities. In addition, several of our teachers
assess their students online. While others assign teacher
created homework online.

Indicator: Representative samples of student work demonstrate that students are able to think,
reason, and problem solve in group and individual activities, project, discussions and debates, and
inquiries related to investigation.

Prompt: Evaluate and comment on how well the representative samples of student work demonstrate

that students are able to think, reason, and problem solve in group and individual activities, projects,
discussions and debates, and inquiries related to investigation.

Findings
ELA/ELD
Using rubrics created by the department and cycles of inquiry,
student work is an accurate assessment of goals based upon the
CCSS and AP standards. All grade level projects are inquirybased and self-chosen with teacher input. Students are provided
with opportunities for self-assessment and peer assessment,
such as the Socratic Seminar process, in which they create the
discussion questions and evaluate their peers and themselves.

Supporting Evidence
ELA/ELD
• Rubrics
• Cycles of inquiry
• Socratic seminars
• Self-assessments

Math
Math
In math students regularly work in groups and individually on
• Effective Questioning
challenging problems such as MARS tasks, Problems of the Month
prompts (Allen)
(POMs), and investigations performed in class and online. Teachers • Padlet discussions (through
teacher accounts online-continue to develop methods to develop CCSS math practices and
Phillips, Allen)
increase depth of knowledge. The methods include, but are not
• IM1 and IM2 resource
limited to, effective questioning strategies between teachers and
binders which include POMs,
students using prompts, online presentations and discussions using
MARS tasks, and
padlet, continued enhancement of district developed Integrated Math
investigations (Allen)
content to include opportunities for students to explain their
•
Calculus weather collection
reasoning in depth, flipped classroom in AP Statistics, and regular
and
data analysis
research projects and data collection in all courses.
(Visvanathan)
• AP Statistics data collection
assignments and projects
(McVey)

Science
In science classes, rubrics and self-evaluation standards are
implemented to give feedback and direction to students
completing more open-ended activities and inquiry labs. Science
students are given the opportunity to use this feedback to
improve their written responses. The implementation of the
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Science
• CER Conclusion Rubrics
• Writing Response Rubrics
• Inquiry Lab Reports
• Partnered Science Fair
Project

Claim-Evidence-Reasoning allows students to demonstrate
thinking and reasoning skills. Challenge questions in summative
assessments are utilized for enrichment and show problem
solving skills, since students need to solve/answer a problem
they have never practiced by integrating knowledge and skills
from different sources.
Special Education
Samples of student work show progress toward both standards
and IEP goals. Goals are updated annually based on student
performance and therefore show progress. Teachers use a
combination of individual and group assignments and
assessments.

World Languages
The language textbooks provide common rubrics for speaking,
listening, and writing. Self-evaluation standards are
implemented to give feedback and direction to students so that
they may edit their formative assessments. Students self-assess,
peer assess and receive constructive feedback from their
teachers. Students have the opportunity to re-take assessments
in order to improve their grades. Teachers scaffold how to
organize their writing projects and provide student samples of
projects.
VAPA
Visual Arts (2D and 3D)
Master samples and student artwork are regularly on display for
discussion and critiques (informal discussion and/or formal
written artist statements) and celebrated in school campus
exhibits.
All students have the opportunity to participate in the year-end
art show, which recognizes excellent achievements with awards
and scholarships for college.

Visual Arts (Photo)
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•
•

CER Conclusion Write-ups
Challenge questions

Special Education
• Printout of Kidspiration
writing samples
• Student-generated social
maps
• Go-Math and Math in Focus
online reports
• Google docs and slides.

World Languages
• Common rubrics
• Student self-assessments
• Textbooks

VAPA
Visual Arts (2D and 3D)
• Masterwork samples and
student work displays in
class
• Written summary “Artist
statements”
• Class Art magazine resource
center (2D)
• Campus & community art
showcases (Schoolwide
displays, D.O Annual art
show)
• Art award and Senior
scholarships

Examples of past and present student work, as well as
professional/amateur work samples are on display throughout
each unit, which students are asked to critique/analyze. Previsualization of personal work, as well as peer discussion occurs
at the beginning of a unit/project. Personal, peer, and teacher
feedback occurs during the process of each unit and creation of
original work. Personal reflection of student’s own work, as well
as peer feedback, occurs at the end of every unit/project with
informal and formal discussion and/or personal artist
statements.

Graphic Publications
Students are in a constant state of communication with the
teacher about the progression of each mini-project, but more
importantly, with their section editors (peers) throughout the
whole process. Coverage Planning sheets aid in the preparation
and discussion piece that is integral to cohesiveness of the
whole yearbook itself. Students have to get interview questions,
layout ideas, etc. approved by the section editors and/or teacher
ahead of time.

Visual Arts (Photo)
• Student photos
• Student critiques

Graphic Publications
• Coverage Planning sheets
Performing Arts
• Rehearsals
• Performances
• Competitions
• Festivals
• Assessments

Performing Arts
Each dance group is responsible for practicing and refining the
combination given. They are required to help each other and
clarify movement.

In all performing arts classes, the concert or show is the
representative student work. Each student must be able to learn
his or her part in the ensemble so that the whole is able to
function successfully. Students are heard regularly in small
groups or individually to make sure that they are capable of
performing their part accurately.

Indicator: Representative samples of student work demonstrate that students use technology to

assist them in achieving the academic standards and the schoolwide learner outcomes.

Prompt: Evaluate the extent to which representative samples of student work demonstrate that

students use technology to assist them in achieving the academic standards and the schoolwide
learner outcomes.

Findings
Site-wide
Students are guided to a variety of online resources to complete
assignments and projects. This is accomplished through the use
of Chromebooks, personal computers in the computer lab and in
the library. Textbooks also contain links to online resources to
complete specific assignments and projects of the week. SAI
students use technology to explore career and education
226

Supporting Evidence
Site-wide
• Student research papers
• School Loop
• Cal Career Zone and
Occupational Outlook for
SAI students
• Cover letters and resumes

opportunities after high school.

Students are required to cite technological resources used in
research papers and team-building problem solving projects.
Students use school-issued laptop and sometimes PCs in the
library to access information.

by SAI students.

ELA/ELD
Students frequently produce work using technology, including
essays, PowerPoint presentations, notes, and the Bear Witness
newspaper.

ELA/ELD
• Google Docs
• Google Slides
• Prezi
• Keynote
• PowerPoint
• The Bear Witness
• Movie making apps like
iMovie, Powtoon,
Storyboard That
• Piktochart
• InDesign
• Photoshop,
• Blogster

Math
In math students regularly work in groups and individually on
challenging problems such as MARS tasks, Problems of the Month
(POMs), and investigations performed in class and online. Teachers
continue to develop methods to develop CCSS math practices and
increase depth of knowledge. The methods include, but are not
limited to, effective questioning strategies between teachers and
students using prompts, online presentations and discussions using
padlet, continued enhancement of district developed Integrated Math
content to include opportunities for students to explain their
reasoning in depth, flipped classroom in AP Statistics, and regular
research projects and data collection in all courses.

Math
• Lesson plan with activity
sheet screen shots/print
outs of padlet discussions
• Print out results from game
• Calculus weather collection
and data analysis
• AP Stats collects student
data to study different
statistical analysis.

Science
Science students use technology for research, presentations,
laboratory data analysis. They can also share information during
group work with the use of Google Docs and other online tools.

Science
• Science Fair Projects
• Class Presentations
• Inquiry Labs

World Language
Newspaper articles, podcasts, self-assessments, and research
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World Language
• Newspaper articles
• Self-assessments

must be completed from the list of teacher approved websites.
Many oral projects are accompanied by technology sites which
facilitate a presentation, including pictures, audio, and graphics.
Students must cite the resources used. Teachers have access to
assessment reports. Teacher also have guidelines for required
technology which make the presentation aesthetically varied
VAPA
Visual Arts (2D and 3D)
Samples of student work demonstrate use of technology
that features imagery, information, and/or visuals that
have been searched from internet resources. All students
have access to technology through the use of a communal
classroom computer. Students also have access to
SchoolLoop as a means of communicating with teachers to
discuss assignments and projects.

Visual Arts (Photo)
Students view examples of work, research people/concepts
in visual communication, as well as practice imaging
software and peer teach ideas/concepts.
Graphic Publications
Students are required to have a moderate to extensive
skillset in photo editing software, as well as web-based
interface programs, to build the yearbook. The
HJeDesign.com online interface is used to build each page
of the yearbook. It allows students to constantly
communicate with partners and/or other members
(including teacher and editors) in the class.

Performing Arts
Students use SchoolLoop and YouTube to access their
music for the winter performance. They also use
SchoolLoop to access the essay questions and vocabulary.

•

Presentations

VAPA
• Visual Arts (2D and
3D)
• Student artwork
• Group project work
• SchoolLoop Loop Mail

Visual Arts (Photo)
• Daily PPTs with digital
examples
• Problem-solve use of
cameras, printers, and
imaging software
• Self and peer teach use
of imaging software
techniques.
Graphic Publications
• HJeDesign.com
• Digital cameras

Performing Arts
• SchoolLoop
• YouTube
• Successful performances

Indicator: Representative samples of student work demonstrate student use of materials and
resources beyond the textbook, such as utilization and availability of library/multimedia resources
and services; availability of and opportunities to access data-based, original source documents and
computer information networks; and experiences, activities and resources which link students to
the real world.

Prompt: Evaluate the extent to which representative samples of student work demonstrate student use

of materials and resources beyond the textbook; availability of and opportunities to access data-based,
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original source documents and computer information networks; and experiences, activities and
resources which link students to the real world.
Findings
ELA/ELD
English students use a variety of sources to go beyond the
textbook and class, including expository texts culled from
current events and publications that connect to the core
literature. All grade level finals require outside of textbook and
classroom multimedia products. Senior students complete
papers requiring outside research culled from academic
databases. Google Classroom is the source of online book group
discussion groups.

Supporting Evidence
ELA/ELD
• Use of EBSCO Host for
research projects
• Google Advanced Search
and Google Scholar
• Quizlets

Math
Representative samples of student work demonstrate: a)
structured learning so that students organize, access and apply
knowledge they already have acquired; b) that students have
the tools to gather and create knowledge and have opportunities
to use these tools to research, inquire, gather, discover, and
invent knowledge on their own and communicate this.
Representative samples of student work demonstrate that
students are able to think, reason, and problem solve in group
and individual activities, project, discussions, and debates and
inquiries related to investigation.

Math
• Student work samples
• Lesson plan with activity
sheet
• Screen shots/print outs of
padlet discussions
• Print out results from game
• Calculus weather collection
and data analysis
• AP Stats collects student
data to study different
statistical analysis.

Science
Chromebook activities connect students directly to both
information conglomerates (videos, review sites, and so on), and
to original source documents and scientific papers/articles.
Science students are asked to present findings to inquiry-based
activities and questions in a professional way, with the use of
technology.

Science
• Webquests
• Google Docs with
Hyperlinks to Studies
• Case Studies
• Science fair projects
• Class presentations
• Use of current articles to
gather information
• Honors and AP summer
assignments.
• Physics Spring Research
Project
• Current Event Project and
Presentations
• AP Biology debates

Students in Honors and AP courses are required to perform
experiments during the summer as an assignment. Working in
groups or on their own, the students are able to design, test, and
analyze the results of their own experiments. Physics students
complete a research project where they investigate a physics
phenomenon, explain the physics behind it, and present it to the
class. AP Environmental Science students gather over 50 news
articles throughout the semester and reflect on their application
to the course and their daily lives. Physiology students research
and present current information on different diseases and
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disorders. They also read and analyze case studies to increase
their understanding of real world examples of the material
being learned.
At the end of the school year, after the AP test, AP Biology
students conduct discussions and research on current topics,
analyzing social issues as they relate to science. Groups of
students pick a side and provide support to their claims by
conducting research and presenting information.
Social Sciences
Social Sciences
The Social Science department utilizes both Google
• Webquest assignments
Chromebooks and iPads to facilitate learning beyond the
• Project assignments
textbook through multiple online sources. Students participate
in webquests to experience historical content through multiple
perspectives around the globe.
World History, United States History, and Government students
complete research papers and projects to analyze the validity of
online sources and gather information beyond the textbook.
Students use Google to analyze source documents for author
tone, bias, credibility, historical context and sourcing (primary &
secondary).
Students use Upfront Magazine to analyze modern issues and
current events
Special Education
SAI Science students complete “science at home” projects
requiring them to use their own resources to complete earth
science experiments. (ie: water pressure, nutrition labels
containing mineral found in the ocean, etc.). Students post
videos on SchoolLoop of experiment being conducted. They also
have the option of creating a tri-fold cardboard stand for display
of the scientific process, and poster paper for smaller,
individualized projects.

Special Education
• Schoolloop videos
• “Science at home” projects

World Language
Language textbooks have a variety of listening activities spoken
by native speakers with authentic regional accents. The
students may access additional resources by the publisher that
include video, audio, and songs to enhance their real world
listening skills and cultural comprehension. The French AP class
uses a web site produced by the French government, which
shows authentic newscasts and provides comprehension
questions to go with them. The AP Spanish students have been
researching current news events and listening to authentic

World Language
• Student activities
• AP French website
• AP Spanish website
• Use of podcasts/webcasts
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podcasts to acquire vocabulary and cultural knowledge.
Oral assessments and presentations are used to check
comprehension of questions. The teachers have the ability to
check which students have logged into the publisher’s website
in order to verify which students are accessing resources
beyond the text. AP students answer comprehension questions
about the newscasts or take notes on the podcasts/newscasts.
VAPA
Visual Arts (2D and 3D)
All Students have the opportunity to introduce and discuss an
artwork or artist of personal interest (local or media art event)
to be shared with the class, or report on gallery tours or
magazine articles in a written report.

2D Art
Afterschool Art club, specialized art field trips and guest
speakers from our art education or professional community are
made available to students to bring real world connections into
the classroom and to help with college and career readiness.

Visual Arts (Photo)
All Students have the opportunity to introduce and discuss any
artwork or artist of personal interest (photo or other, personal,
professional, etc) to be shared with the class, or report on
gallery tours or magazine articles in a written report, in addition
to voluntary participation in photo contests put on by
professional photographic corporations and organizations.
Photo 2 students are given opportunities to attend field trips to
explore art/photography multiple times throughout the year, as
well as listening to guest speakers from those working in the
profession and/or college.

Graphic Publications
Students are asked to evaluate their BHS population and
community in a variety of ways. Most of their assessments come
from personal interaction and communication with the
student/faculty population, resulting in the content that goes
into the yearbook. Some students are also aware of the business
details regarding the sales and promotion of the yearbook.

Performing Arts
Students often use prior knowledge of music, theater, and dance
to inform their interest in the subject. Though our students
come to us with a varying degree of prior education in the
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VAPA
Visual Arts (2D and 3D)
• Weekly “online art event
tours” - student sharing &
critiques (2D)
• Project integration and
weekly reports from AP
students (3D)
2D Art
• Art field trips
• Local Art College Guest
speakers
• Art Club Advisor

Visual Arts (Photo)
• Research papers
• Guest speakers from FIDM,
Academy of Art, Art
Institute, ProImage Studios,
Lifetouch.
• Photo contests presented by
ProImage Studios, Now and
Forever Studios, Campbell
Women’s Club,
Nikon/Photographer’s
Forum Magazine.
• Field trips to SJSU’s School
of Art, Pier 29 (SF),
Cameraworks (SF), Rayko
Photo Lab (SF).

Graphic Ppublications
• Interviewing
• Polls/surveys
• Personal
interactions/stories,
• Creating of advertisements,
promotional materials

Performing Arts, they all have been exposed to music, dance,
plays, movies or other art forms for many years, and so many of
them are able to apply their prior knowledge to the course
content. Though our courses all have educational aims as their
primary objective, we also have performances each semester,
and so our results are very public. As such, our classrooms are
run, to varying degrees, in much the same way that a
professional or semi-professional performing group would be
run. Students audition for solo parts and apply for leadership
roles. Students are also expected to participate in rehearsal with
professionalism. The classroom model is as similar to a
professional ensemble as is educationally feasible. Most
students are able to transfer their skills in a high school
performing ensemble directly to a college, community, or
professional ensemble.

Real World Experiences

•

Sales and delivery of
yearbooks in a professional
procedural manner.

Performing Arts
• Student participation
in similar groups
outside of the
classroom situation
(community orchestra,
choir, or theater;
college or professional
ensembles).
• Auditions
• Chair Placement in
Band
• Leadership
assignments

Indicator: All students have access to career awareness, exploration and preparation that may
include such activities such as job shadowing, internships, apprenticeship programs, regional
occupational programs, on-the-job training programs, community projects and other real world
experiences and applications.
Prompt: Evaluate the degree to which the opportunities for access and involvement in a variety of real

world experiences are available and effective.

Findings
Advisory
All students at BHS are enrolled in an Advisory class. During the
four years of Advisory students have the opportunity to explore
career and real world issues. Students also enroll in Naviance, a
website that facilitates the college application process. Many
“hidden curriculum” skills are explored and emphasized in
Advisory: time management, preparing for final tests,
preparation of resumes and job application, job interviews, etc.
Some social issues are also discussed: use of alcohol, tobacco,
and drugs, sex and gender problems.

Supporting Evidence
Advisory
• Advisory curriculum
• Naviance

ELA/ELD
The English department has a number of projects that require
students to engage in a variety of valuable real world
experiences with equal access and involvement. Freshmen
engage in a College Research project in which they research
their future goals/interests and the college-application process.
They also take a field trip to local colleges and universities.

ELA/ELD
• Course level projects
• AP multimedia project
• AP synthesis paper
• “The Case for Reparations”
Socratic Seminar
• Article of the week
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Sophomores complete a Problem Solution project where they
research a local/global issue that needs to be solved and
propose an action plan. Students choose their own topic to
ensure passion and interest. They also complete an essay and
multimedia presentation. Juniors complete a Career Research
Project in which they research prospective careers, find out
educational/vocational prerequisites, interview a professional
in that field, and compose a paper and multimedia presentation.
Seniors engage in ERWC units that deal with real-world issues
and are passed down through the California college system.
They also complete a research project. AP Language has a
current events multimedia project due at the end of the year. AP
Literature has a synthesis paper on the degree to which
women’s voices are marginalized connected to Hamlet, and they
complete a Socratic seminar on “The Case for Reparations” in
conjunction with Beloved.
All levels use articles of the week for current events.
Math
Math
The Math department engages students in a variety of ways,
• Course catalog
including warm-up and station activities, direct instruction with
PowerPoint lectures, cooperative learning with group
work/team work and individual activities and assessments.
Teachers use interactive methods to check for understanding,
and foster study skills through the use of Cornell notes, time
management skills, organization and neatness skills, and graphic
organizers. Struggling students are given additional support
through the peer tutoring program, in which students in higher
level math courses are placed in lower level classes to offer
additional help. There are also programs in place to help
mainstream special education students in math classes.
The district created an IM1 and IM2 curriculum (reader). CPM
methods and curriculum are used for IM3 and IM3 Stem. BHS
has four classes of Engineering offered for college and work
readiness. Students enrolled in 2D and 3D design art classes
must use mathematical practices to be successful in the course
(cross-curricular)

Science
Science students participate in lessons connected to current
events that lead students to fulfill schoolwide Student Learning
Outcomes on awareness and citizenship.
Students in Principles in Engineering complete a series of
engineering projects where they study types of engineers,
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Science
• Current Event Analysis:
California Drought, Genetic
Engineering Debates
• PLTW course
• APES soil project

interview an engineer, and present their findings to the class.
Students in AP Environmental Science have the to opportunity
to test their soil samples at their homes to determine the
chemical and physical qualities of their soil. With this
information they research how fertile their soil is, what plants
will best grow, or how to supplement their soil to make it more
productive.
Social Sciences
The Social Science Economics course uses interactive lessons
and activities which simulate real world situations students will
encounter in the future. Projects include analyzing the stock
market, cell phone company comparisons as consumers, SUVs
vs. hybrids as consumers, home buying simulations where
students are given money to buy a home and must figure out
down payment and comparing loan interest rates.

Social Sciences
• Interactive lessons
• Real life situation analysis

Special Education
SAI, SH, TM teachers: SAI science students are learning about
habitat loss--especially the Monarch butterfly as our area is
within their migration zone. Students participated in a
presentation from Ulistaic Nature Preserve and are growing
milkweed seedlings to transplant during a field trip there.

Special Education
• Field trips

World Languages
The scope and sequence of acquiring a new language requires
the learner to build upon each new skill set. The goal is to have
every student communicate in the target language in a real life
setting with appreciation to the specific cultures. he Spanish
Club and the French Club/Honor Society seek to enhance the
cultural aspect and love of the language. Students acquire
vocabulary and grammar skills that can be applied in real life
situations at home and abroad. For example, accessing
technology, searching for a job, traveling, getting around school,
approaching a health scenario, ordering in a restaurant or cafe,
meeting and introducing themselves and others, describing
themselves and family members and their leisure activities.

World Languages
• Spanish Club
• French Club
• Latino Student Union
• Dia de los Muertos
• Movies and fundraisers

The World Language Department, working with school clubs
supports the Multicultural Day events which are created by and
for the students. These practices strengthen and solidify the
diversity of our learning community. The Clubs meet regularly
to explore local cultural events and bring a taste of the culture to
the Branham campus. For example, the first ever Dia de los
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Muertos altar was built in cooperation with the Latino Student
Union. The French Club has hosted a French movie afternoon
and sold crepes as a fundraiser.
VAPA
Visual Arts (2D and 3D)
The BHS Art Pathway can lead to advanced art studies, either
through independent or AP course work, then possibly leading
to professional status.

Visual Arts (Photo)
Since students are exposed to a variety of photographic styles
and photographers, they have the ability to explore options in
terms of their personal styles/preferences, often leading to
curiosity regarding college and beyond. Students explore, in
nearly every unit/project, how that concept could be translated
and applicable to a profession or other real-world experience.

VAPA
• Visual Arts (2D and
3D)
• Art pathways brochure
• Parent open house
• AP Student portfolios

Visual Arts (Photo)
• Photographic library of
books and brochures
(available in classroom and
online)
• College visitations
• Personal conversations with
teacher and/or other
Graphic Publications and Applied Arts
working professionals about
Because this course is constructed from a business model, it is at
career pathways
the forefront of all classes that integrate “real-world”

experiences. Students experience what it’s like to be given a
consumer product project and see said project through until its
completion.
Students work within an established heirarchy of editorial staff
and systematic procedures and deadlines that correlate to
financial consequences. There is daily use of a time clock to aid
in accountability, constant collaboration with numerous people
(peers, teacher, and community) of various rankings, and
promotion and sales of a consumer product.
Performing Arts
Dance will soon be participating in the high school dance
competition circuit, which can lead to professional auditions
through the college and performing arts sector.

Band and Choir classes currently participate in CMEA festivals
and a District Music Festival where students are expected to
prepare music ahead of time and spend a day rehearsing with a
college professor. This day culminates in a performance for all
District Music students, and is an excellent way for them to
experience what it is like to learn new music quickly under the
direction of somebody who may rehearse quite differently from
their classroom instructor. Music students have access to
audition-only honor groups, like Coastal Region Honor Choir,
All-State, County Honor Band, CMEA Honor
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Graphic Publications
• Branham Bruin publications
• Prepared foods
Performing Arts
• Dance Competition
Circuit
• Band Competition
Circuit
• County Honor Band
Rosters
• All-State Rosters
• District Music Festival
Programs
• Theater Fest Programs
• Honor Choir Rosters

Band/Choir/Orchestra, and ACDA National or Western Division
Honor Choir. These honor groups are fast-paced, and students
must demonstrate independent learning, as they are expected to
arrive fully prepared to perform difficult repertoire very
quickly.

Theater students have similar opportunities with the Thespian
Troupe, as well as through our own District Theater Fest,
wherein students audition for parts and then prepare
monologues or scenes on their own time in preparation for a
district-wide performance under the direction of a director who
is not their usual classroom instructor.
Marching Band students participate in a competitive field show
circuit each year that requires them to know the rules of
competition and to perform at an elite level

Additional Online Instruction Prompt: Evaluate the effectiveness of opportunities within online

instruction for real world experiences and applications for the students.
Findings
World Language
The online instruction is effective because it provides
opportunities which are not otherwise feasible due to
geography, cost of travel, and safety. The material is authentic
and accessible by Internet and can be acquired at any time.
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Supporting Evidence
World Language Evidence:
● Various authentic language
websites (BBC, Newseum,
TV5, El Mundo, El País).
● Spanish and French
Texbooks

ACS WASC Category C. Standards-based Student Learning: Instruction: Summary,
Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in
Category C are being met. Include comments about the degree to which these criteria impact the
school’s ability to address one or more of the identified critical learner needs.
Summary:

Branham’s staff is flexible and responsive to professional development and open to experimenting
with new instructional strategies. The staff universally cites the need for additional training in
instructional strategies for supporting our ELD and underperforming student subgroups. Teachers
encourage students to access challenging courses and to advocate for their own learning. The move
to embed tutorial within the school day has increased the opportunities for academic support and
one-on-one instruction with students. However, Advisory period has seen mixed success and needs
to be re-evaluated and modified accordingly.
Prioritize the strengths and areas for growth for Category C.

Category C: Standards-based-Student Learning: Instruction: Areas of Strength
Collective Strengths
●
●
●
●
●
●

Branham high school staff are knowledgeable and dedicated to their students.
We are open to integrating new instructional strategies and taking calculated risks to
enhance student learning experiences.
The staff is open to attending professional development to help them implement new
instructional strategies.
Tutorial allows most teachers to provide more one-on-one instruction.
The increase in the number of AP and Honors course offerings and the policy of open access
has increased the number of students accessing rigorous classes.
Intervention programs for struggling students are successful.

Category C: Standards-based-Student Learning: Instruction: Areas of Growth
Collective Growth
● Advisory needs to be re-visited schoolwide to re-evaluate methods of effectiveness and
what sense of community we want to build.
● Chrome carts in every classroom to ensure equity of resources.
● More professional development and materials to meet the needs of ELs and other
underperforming subgroups of students.
● More professional development on differentiation and implementation of those strategies in
the classroom.
● There is a need to continue to differentiate the curriculum in all core classes to help
struggling students and help close the opportunity gap.
● Real world application problems and projects for all core academic areas.
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Section D:
Assessment and
Accountability

Chris Chidester – Science

Marie Pink – Science

Ana Condon – Sp. Ed. Aide

Brad Ramezane – Social Sciences

Susie Fleming – Clerical

Sima Sarabi – Sp. Ed. Aide

Chelsea Follett – English

Tobie Schweizer – English

Leanne Haghighi – Sp. Ed.

Aaron Sherrill – Social Science

Rick Hayashi – Admin.

Ron Smare – P.E.

David Hunter – Math

Doneta Torrecillas – Math

Beth Kile – English

Amanda Wilson – Math

Tobias McLeod – Sp. Ed.

Diane Wyant – VAPA

Maria Meunier – World Lang.
Jen Ozdinski – Social Science
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D1.

USING ASSESSMENT TO ANALYZE MONITORING AND REPORT
STUDENT PROGRESS CRITERION

The school staff uses a professionally acceptable assessment process to collect, disaggregate,
analyze, and report student performance data to the school staff, students, parents, and other
stakeholders.
Indicators with Prompts

Professionally Acceptable Assessment Process
Indicator: The school staff uses effective assessment processes to collect, disaggregate, analyze, and

report student performance data to all stakeholders.

Prompt: Evaluate the effectiveness of the assessment processes.

Findings
Site-Wide
Students and parents can use SchoolLoop to look at grades and a
breakdown of grades per category (assessment, homework,
quizzes, project, work habits, etc.) in all subjects. Most teachers
also post their assignments in SchoolLoop. Progress reports are
mailed home every six weeks.
Turnitin.com can be used for assessment of grammar, sentence
construction, and correct citation. It is also an assessment tool
used to identify plagiarism, and students can assess each other´s
work with the peer editing application.

Google Classroom is a place for students to submit work.
Teachers can edit, comment, grade, and share feedback within
the Classroom.
Most teachers offer retake assessments to give students an
opportunity for more growth and to better evaluate a student’s
level of understanding after the initial assessment
Branham offers time for staff to meet weekly to collaborate on
specific topics. The various groups include department groups,
WASC focus groups, and study teams (college-going culture,
equity, assessment, best practices). Cycle of Inquiry is also
discussed in the Department meetings.

District office staff, Branham Administrators, and Teachers all
come together on a regular basis to discuss student engagement
and student understanding in the classrooms. This is measured
on the DOK wheel.
Learning goals are posted on whiteboards and included in
PowerPoints, assignments, rubrics, SchoolLoop, and topic
guides. Rubrics are shared with students before assignments to
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Supporting Evidence
Site-Wide
• School Loop
• Turnitin.com
• Google Classroom
• Retakes
• Weekly Collaboration
• Instructional Rounds
• Learning goals
• Rubrics
• WIAT 3 and Woodcock
Johnson 3

help guide instruction and student work.

IEP team uses assessment data to determine eligibility for
special education placement and services. Every three years,
students are re-evaluated for special education eligibility and
services. Additionally, students are tested upon initial referrals.
Assessments used may include: psychological, academic, speech
and language, assistive technology, occupational therapy.
ELA/ELD
ELA/ELD
In addition to regular classroom-level assessments of reading
• District benchmarks
and writing skills, ELA/ELD teachers administer district
• COI data
benchmark assessments once each semester. The data from
these assessments is then analyzed for strengths and
weaknesses of performances through the Cycle of Inquiry
process and grade-alike teams target instruction to address gaps
in performance.
Science
Formative, content-specific common assessments are
administered in all major content areas of science. These
common assessments are generated by content area teams to
assess student performance with respect to specific content
standards as outlined by both the State of California and the
CCSS. These common assessments are evaluated using the
EADMS Assessment System. The data from this evaluation is
analyzed by subject area and individual teachers for both
strengths and weaknesses of performance. The results of these
common assessments are communicated to students and
parents via SchoolLoop. Course-level teams use this data to
make curricular and instructional adjustments in the current
school year to better meet the needs of all students.

Science
Common assessments

VAPA and Applied Arts
Visual and Performing Arts classes use project-based learning as
the primary assessment tool, thus requiring that students apply
their knowledge to real-world applications. This aligns with
Common Core educational goals and allows for ongoing
assessment during the rehearsal/project and a final assessment
during the performance/final project.

VAPA
• Performances/Projects

Monitoring and Reporting Student Progress
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Indicator: There are effective processes to keep district, board, parents, and the business and
industry community informed about student progress toward achieving the academic standards,
the college- and career-readiness standards, and the schoolwide learner outcomes.

Prompt: Evaluate the effectiveness of the processes that inform appropriate stakeholders (governing
board members, teachers, students, parents, business/industry community) about student
achievement of the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes.

Findings
There are a variety of ways for the appropriate stakeholders to
be informed about student achievement. Information is
provided to parents and families via Aeries, School Loop,
Naviance, progress reports, the school website and of course the
more personalized phone calls and e-mails sent home to parents
by teachers, counselors and administration on an as-needed
basis. The Branham High School website is used as a
communication tool between the school and parents, students,
and the community. The content includes a calendar of events,
important dates, school activities, and notable accomplishments.
The Daily bulletin, morning announcements, video
announcements and posters also help get school-related
information out to students, teachers, parents and other
members in the community.

Aeries provides valuable information regarding attendance as
well as tracking students’ 6-week grades, transcripts, graduation
status, and what courses students still need to take to graduate.
Guidance advisors routinely meet with students and parents to
help with transcripts, class choices, college information and
guidance using Naviance.
Naviance is an online program to help connect and inform
students, parents, colleges/universities, teachers and counselors
to assist in college planning and career assessment. Naviance
provides specific information on colleges (locations, specialties,
size, demographics, majors), financial aid, transcripts, college
applications, and letters of recommendation.
School Loop notifies parents and students of student progress,
assignments and grades using daily parent emails, grades,
homework, links, assignments, attachments, locker storage, and
emails to and from teachers/parents/students.

Each month, Branham holds a Parent Information Night (PIN)
which is a community meeting held on the second Thursday of
the month. This meeting is open to all parents and members of
the community and is used to discuss the state of the school and
241

Supporting Evidence
• District/Branham Web Page
• Daily bulletin, morning
announcements, video
announcements, posters
• AERIES
• Guidance Advisors
• Naviance
• School Loop
• Parent Information Night
Agenda
• College and Career Center
• IEP goals (reviewed and
updated every semester)
• IEP goal progress reports

other current academic information for the parents. Parent
groups like Home and School club and Sports and Music
Boosters also meet on these nights. In addition to the PIN Night,
School Site Council is another forum for parents and other
stakeholders to be informed and be a part of the decision
making in the school.

As far as college and career readiness is concerned, we also have
a College and Career Center in our library with lots of resources
and information. There are informational packets and fliers
from various programs and colleges around the country.
Periodically, counselors will arrange for representatives from
colleges and universities to come to the school and give
presentations to students about their programs.

IEP case managers collaborate with IEP team, including Local
Education Agency representatives, the school psychologist,
general education teachers, and parents to identify areas of need
and design IEP goals.
Parent/Community and Student Achievement
Indicator: The school ensures that the parents and school community understand student
achievement of the academic standards/schoolwide learner outcomes through the
curricular/co‑ curricular program.

Prompt: Determine the adequacy and effectiveness of the school’s strategies to ensure that parents

and school community understand student achievement of the academic standards/schoolwide
learner outcomes through the curricular/co-curricular program.

Findings
The current Expected Schoolwide Learning Results
(ESLRs)/Student Learning Outcomes (SLOs) have been in place
for 6+ years and are promoted on a variety of platforms
(Branham HS Web Page, Classroom displays, etc.) Faculty from
most departments reference SLOs on a unit-by-unit basis, where
others embed SLOs into regular curriculum and instruction
through the activities they do, as well as in the classroom norms.

SchoolLoop is a fundamental method by which students’
achievement information is made available to parents and the
school community. The vast majority of Branham’s faculty share
curriculum, assessment results, and student grades with
registered users, specifically parents/guardians regarding their
own students’ achievement. Faculty, students, and parents can
utilize the Loop Mail feature to communicate directly with one
another regarding student achievement.
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Supporting Evidence
• Branham High School Web
Page
• http://www.branham.cuhsd
.org
• School Loop
• Six-Week Grades/Report
Cards
• 8th Grade Showcase
• AP Info Night
• PIN and SSC Agendas
• District Music Festival
• District Art Show
• Theater Fest

Parents/guardians also receive written notification of their own
students’ achievement every six weeks via printed report cards
mailed home. In addition to letter grades, teachers provide
additional feedback to students and parents, such as
assessments of work habits, citizenship, and areas of strength
and areas of growth needs in the comments section on the
progress reports.
Every year, BHS hosts an 8th Grade Showcase as well as an AP
Information Night where students and parents are invited to
learn about the curricular/co-curricular programs at Branham
High School. As mentioned in previous prompts, we also have
the PIN (Parent Information Nights) nights and School Site
Council meetings which are monthly meetings where the school
administrators share information and discuss school wide data.

Parents and community members are also invited to semester
performances and district events such as Theater Fest, District
Music Festival, and the District Art Show. These events provide a
snapshot into the student output in the Visual and Performing
Arts Department.
Monitoring of Student Growth

Indicator: The school has an effective system to monitor all students’ progress toward meeting the

academic standards, the college- and career-readiness standards, and the schoolwide learner
outcomes.

Prompt: Evaluate the system used to monitor the progress of all students toward meeting the
academic standards, the college- and career-readiness standards, and the schoolwide learner
outcomes.

Findings
Some teachers use/have used standards based grading. Some
teachers individually monitor school-wide learner outcomes,
but there isn't a school-wide method.

AP teachers receive feedback directly from the College Board
regarding their students’ assessment strengths and weaknesses.
These results can be used by AP teachers to guide their
instruction for the following year.

There are school-wide common assessments in all departments
and results are compared between course-alike classes. Districtwide common assessments are given in Science and History
once a semester and twice a semester in English and World
Language. These results are reported and compared.
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Supporting Evidence
• Use of four- point grading
system.
• Syllabi
• AP test results and AP
Instructional Planning
Report
• Common assessment data.
• Graduation requirements
• IEP Goals
• District Music Festival
• Guest lecturers/clinicians
from local colleges
• Attendance roster at College
Articulation Summit at the
District Office.

Alignment of CUHSD graduation requirements with UC/CSU a-g
requirements.
All IEP goals are written and reviewed using a standardized
form provided by SELPA (Special Education Local Plan Area).

VAPA teachers have frequent interactions with our college and
community college counterparts to ensure alignment of
curricular goals. Visiting professors are frequent guests in the
VAPA classrooms and are our guest conductors at District Music
Festival. The entire VAPA department participates in a college
summit with our colleagues at local colleges to discuss
alignment and articulation.
Basis for Determination of Performance Levels

Indicator: The school staff has determined the basis upon which students’ grades and their growth
and performance levels are determined and uses that information to strengthen high achievement
of all students.

Prompt: Evaluate the impact and effectiveness of the basis for which students’ grades, their growth,

and performance levels are determined.

Findings
Teachers use a variety of assessment tools to determine
students’ grades, growth and performance level. There is
variation from one discipline to the next, however. Some
teachers and departments find standards-based grading
appropriate to their academic discipline, while others have
found it necessary to modify the system to adapt it to their
subject matter. Teachers have the freedom to choose the grading
system they use, but in most cases, there is an attempt at
cohesion within the department as to what types of grading
systems are used and how student’s grades are determined.

Supporting Evidence
• Science Green sheets
• Schoolloop assignments
• Schoolloop grades
• CER rubric
• ELA/ELD syllabi
• AP Language rubrics
• AP Literature rubrics
• ERWC rubrics
• School Loop Gradebooks
• E-mail communications
• Projects and performances
For example, in Science, grades are determined by the mastering • Rubrics for
Performances/projects
of the state standards and the achievement of certain SLO• Rubrics for selfrelated goals: use of technology, timely submission of
reflection/artist critique
assignments, proper use of laboratory equipment, etc. All
• Semester goal updates and
courses have common weight for the different categories that
IEP team
make up the grade. Results from formative and summative
assessments, projects and labs, and homework are the
components of the grade. They are communicated in writing in
the “Green Sheet” and published through SchoolLoop. All science
units contain a rubric that explains the learning goals required
to achieve a passing grade or a mastering grade. Projects are
also accompanied by rubrics. The Cycles of Inquiry in the science
department have a rubric and examples of the different levels of
achievement.
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Many other departments, such as Social Sciences and ELA/ELD,
have common rubrics they have implemented to assess student
growth and performance levels as well. Many of the rubrics are
Common Core skills-based and are helpful in assessing student
performance levels as well as growth in certain areas.

In VAPA, formative assessments are collected throughout the
project/performance rehearsal process, and parents and
students are alerted to their progress through e-mails,
SchoolLoop gradebooks, and individual consultations as needed.
Common rubrics are used across the VAPA subject areas to
ensure that students are being assessed on the same areas
regardless of teacher. All VAPA teachers use at least one
common assessment in the form of written self-reflection
/critiques and artist/performer critiques.
SAI teachers work with the IEP team to determine academic
goals addressing areas of need.

Additional Online Instruction Prompts: Evaluate the effectiveness for determining if a student is

prepared to advance to the next unit, course, or grade level. Evaluate how course mastery is
determined and evaluate the “steps” or “gates” that are in place to prevent students from proceeding
to the next unit if mastery has not been demonstrated.
Evaluate the effectiveness of the procedures for grading student work whether it is done electronically
or individually by the teachers.

Evaluate how teachers ensure academic integrity and determine students are doing their own work in
the online environment. Comment on the degree to which the results for state-mandated assessments
and the high school exit exam are used in decisions about student achievement and advancement and
improving the instructional program.
Findings
Supporting Evidence
Students use district provided Google accounts with unique
• CUHSD Google Log-in
Accounts
logins to ensure they are completing work under their own
name. There is a potential problem in that the same initial
• EADMS
• Turnitin.com
password is given to all students on first login. Potentially, they
could log in as another student, creating a slight, short-term risk • SAI Foundational Integrated
Math 1A and 1B Teachers
to academic integrity.
EADMS is the district-wide standard database for online
assessments, and has recently been updated to allow for a
secure browser tool, thus allowing assessment that cannot be
interrupted by additional open browsers, access to outside
information, etc. When students take online assessments in
EADMS, the teacher monitors the log in and provides a code for
the students that expires in as little as five minutes after the
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code is created. This ensures that students cannot log in
remotely at another time and take the test.

The ELA/ELD and other departments use Turnitin.com to collect
and analyse students’ written work for plagiarism.
In the Special Education department, the IEP team meets
annually and by request to review and determine placement of
students with IEPs.

SAI Math Teachers are developing programs for 1, 2, and 3 year
programs to prepare students for Integrated Math 1 based on
what needs they have coming into high school. Freshmen and
Sophomores SAI Students will be required to pass at least one
year of Integrated General Education Math to graduate with a
diploma starting in 2015-16.
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D2.

USING ASSESSMENT TO MONITOR AND MODIFY LEARNING IN THE
CLASSROOM CRITERION

Teachers employ a variety of appropriate formative and summative assessment strategies to
evaluate student learning. Students and teachers use these findings to modify the learning/teaching
practices to improve student learning.
Indicators with Prompts

Appropriate Assessment Strategies
Indicator: Teachers use appropriate formative and summative strategies to measure student

progress toward acquiring a specific body of knowledge or skills such as essays, portfolios,
individual or group projects, tests, etc.

Prompt: Evaluate the effectiveness and appropriateness of the assessment strategies selected based on

the programmatic goals and standards to determine student achievement. Evaluate the selection of
and the use of proctors, the security systems for test documents, and the means to maintain the
integrity of the assessments.
Findings
Site-wide
Branham has a School Wide Academic Integrity Policy in place
to deter students from cheating and to establish consequences
for students should they be caught cheating. The policy includes
clear integrity expectations with explicit consequences for
integrity violations. In addition, teachers in subjects such as
English and Social Sciences use Turnitin.com to ensure that
students are doing their own work and not plagiarizing. Any
assessments done online through the EADMS portal are also
done through a secure testing window thus ensuring the
integrity of the test and its validity with regards to student
performance.

Supporting Evidence
Site-wide
• Student Handbook Integrity policy
• Turnint.com
• EADMS
• Testing guidelines for
CELDT, SBAC and AP Tests

ELA/ELD
The ELA/ELD department uses both formative and summative
assessments throughout the year to assess students, including
exams, short answer responses, vocabulary tests, and both inclass and take-home essays. Grade-level teams have common
finals, research projects, and common assessments provided by
the district office. For more formative assessments, teachers use
homework and EXIT tickets to evaluate where students are and
understand how to modify their instruction in order to allow all
students access to the curriculum. To maintain the integrity of

ELA/ELD
• Common assessments
• Common finals
• Grade-level research
projects
• District benchmarks
• Exit tickets
• Turnitin.com account

Branham administers number of standardized tests and adheres
to strict testing protocols, including CELDT testing for EL
students, SBAC testing for Math and English, and AP
examinations in numerous subject areas.
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tests and assignments, all English classes have a strict no cell
phone policy (students leave their cell phones at the front of
class for the entirety of the period) so that no information is
shared prematurely to other students and the internet is not
accessed during exams. ELA/ELD teachers also require students
to submit take-home written work to Turnitin.com for
plagiarism analysis.
Math
In mathematics, students are evaluated by several common
Benchmarks assessments. The IM1 student benchmarks are
created at site level with teacher input. To ensure the integrity
of the site assessment, teachers are given these benchmarks a
day before the assessment is given. These benchmarks are
refined each year. We created a course called “Remix” where
students scoring less than 70% on a benchmark are given an
additional period where math teachers then work on certain
tasks where students need additional assistance. Each
benchmark is created to assess specific skill sets. If a student
gets less than 70%, the instructor then fills out an individual
form for the student identifying which skill sets need to be
reviewed. IM1 teacher teams then evaluate teaching practices.
Upon evaluation, teachers share how they taught new material,
and effective methods are shared. This results in teachers using
effective similar activities and projects. In this way, teachers
keep the autonomy of their classroom while providing a
common curriculum. During meetings teachers collaborate on
current teaching methods or activities in which students
participate well.

IM 1 and IM2 have common unit assessments. Each teacher
assesses his/her own classroom performance to enhance future
activities. Results are discussed on a monthly basis at the
mathematics department meeting.
IM 3 teachers are piloting the CPM curriculum. This year is our
first year, and two teachers are working to create quizzes and
unit tests that address the Common Core standards.

IM 3 STEM is being offered for the first time this year and is
piloting the Holt McDougal IM 3 textbook. The teacher derives
her tests from a combination of sources.

Pre-calculus Honors classes are also taught by a single teacher
who designs tests based on the 5 point AP test scale. In order to
prepare students for the rigor of the AP calculus class which
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Math
• Common Core Student
Notebook
• Unit 1 Test
• Problem of the Month
• 6 week-Benchmark
• Cycle of Inquiry - District
Wide
• Fall Semester: “How Old are
They?”
• “Represent’n”
• Spring Semester: “The Mac
Test”
• “SBAC” Interim Performance
Task
• Common Core Student
Notebook
• Problem of the Week
• 6-week Benchmark
•
•
•
•
•

•

Exit Slips
Warm-ups
Unit Exams
BHS Common Assessments
District Wide Common
Assessments
Cycles of Inquiry for each
Unit

they should take the following year.

In Trigonometry/Precalculus, students complete daily exit slips
which act as a formative and/or summative assessment. These
exit slips typically address one to two learning objectives that
are covered in the day’s lesson. If students perform well on the
exit slip, no modification will be implemented. If the students
perform poorly on the exit slip, the subsequent lesson will be
modified to address areas of concern and confusion. Every
lesson begins with a warm-up designed to bridge the prior
lesson with the current one. The teacher “checks in” with each
student while they work on the warm-up to see if they are
meeting the learning goals from the day before, and works on
the warm-up with the class as a means to scaffold. Finally, every
unit culminates in a unit summative assessment where overall
content mastery is assessed.
Science
The Science Department uses a variety of formative and
summative assessments to gauge student learning. Quizzes are
given regularly to help students monitor their own progress.
On-line quizzes provide immediate feedback to both teacher and
student. When appropriate, teachers may quickly modify or
supplement curriculum to help students meet learning
objectives. On-line simulation programs allow students to
deepen their understanding of challenging concepts. Quizzes
and lab reports inform both teacher and student of the
effectiveness of online simulations. Topic tests are administered
every 2-3 weeks and include both multiple choice and short
answer sections. The topic tests are a significant part of the
student’s semester grades. Each subject periodically assesses
the student’s ability to write scientific conclusions in CER format
(Claim-Evidence-Reasoning). Rubrics provide assessment
criteria for four different sections of the CER. District-wide
benchmarks are given at least once each semester in the form of
a laboratory CER. Other assessments include regular lab
reports, semester projects, and science fair projects.

Science
• See science teachers for
evidence of quizzes, topic
tests, final exams, laboratory
reports, and district
benchmarks.
• Physics Classroom
interactives (online)
• Phet Simulations (online)
• Biology Science Fair
• Physics Spring Semester
Project

Social Sciences
The Social Sciences Department also uses a variety of both

Social Sciences
• Fall 2015 District Common

In the PLTW courses all teachers administer the PLTW official
end of curriculum exam at the end of the course in addition to
regular written assignments, engineering notebooks, handouts,
projects, and quizzes

249

formative and summative assessments. Formative assessments
occur on a daily basis in all history classrooms varying from
homework quizzes, to whiteboard activities, to online games to
exit tickets. In US History, formative input is received through
document-based assessments which focus on reading
comprehension, identification of implication, and synthesis of
multiple sources. In addition to these daily formative
assessment activities, teachers in all Social Science classrooms
administer a minimum of two common assessments per
semester. One is a district-wide common assessment and one is
a site-based common assessment. Both of these assess specific
Common Core skills, such as identification of main idea or
identifying supporting evidence. Common rubrics and
calibration guides the grading of these assessments, and the
results are then scanned into EADMS. The results of the
assessment are then discussed through the process of the Cycle
of Inquir,y and teachers attempt to identify areas of strength and
room for growth for students with relation to the skills. With
regards to summative assessments, there are common finals
given in World History, U.S. History and Government. The World
History Common Final is a research paper and presentation that
addresses a variety of Common Core skills as well as the content
standards for World History. U.S. History has done project-based
summative assessments, as well, to give students an opportunity
to demonstrate knowledge in a manner other than a multiple
choice test.

•
•

Special Education
In special education, IEP teachers/case managers monitor goals
at each semester (formative) and annually (summative) to
determine student progress toward goals.

Special Education
• IEP Goals

World Languages
In World Language, student learning is measured in a variety of
ways, including short oral and written daily impromptu quizzes,
oral presentations and skits, and written activities and
evaluations. During collaboration time, ideas are shared, and
teaching and assessment methods are discussed. Technology is
used daily in classrooms, including Chrome carts, web-based
projects and online formal and informal assessments.

World Languages
• Avancemos Program which
includes online textbook,
audio, video, homework,
workbooks
• Use of technology:
• Chromecarts, Quia Website,
Conjuguemos, etc.
• Professional Development
day for World Language
Teachers

For summative assessments in World Language, students are
given a common exam after each chapter of the book. The
results of the exam are analyzed by level and a Cycle of Inquiry
is completed where teaching strategies are discussed, student
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•
•

Assessments
Site Based Common
Assessments
Technology Paper and
Presentation
Song Project

results are analyzed and changes are made to adjust and
improve instruction and methodology, as well as making
adjustments to the test itself. In addition, a common district
exam is given twice a year with a subsequent Cycle of Inquiry
across class levels and high schools in CUHSD during a
professional development day. Our on-line tests are locked and
can only be accessed if the teacher unlocks the test. Paper
copies of assessments are kept in locked file cabinets and the
corrected student versions are kept in files in the classroom,
where students can access them, but not take them out of the
room. The learning outcome for that topic always guides the
formative assessment.
VAPA
In Visual and Performing Arts, all students are given specific
curricular objectives and provided benchmarks in regards to
their upcoming projects and performances.

In the Performing Arts, students reach these benchmarks
through focused rehearsals, small sectionals, and independent
study and practice. Students are evaluated at various times of
year by the instructor in the area of performance excellence,
both individually and as a contributor to the large ensemble
(band and choir). Performances are spread across the full
curricular year, and clear performance expectations are
reflected in course rubrics in all performing arts subjects.

In the Visual Arts, projects are assessed at multiple points to
insure adherence to the standards being taught. There are clear
rubrics so that students can monitor their own progress.
Demonstration of Student Achievement

Indicator: A range of examples of student work and other assessments demonstrate student
achievement of the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes, including those with special needs.
Prompt: Evaluate how student work and other assessments demonstrate student achievement of the

academic standards, the college- and career-readiness standards, and the schoolwide learner
outcomes.
Findings
ELA/ELD
Students in ELA/ELD classes are assessed using standardsbased grading. Essays are scored using rubrics based on ERWC,
AP and CCSS reading, writing, speaking and listening strands.
Students have the opportunity to retake or revise assignments
to demonstrate further mastery of skills.
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Supporting Evidence
ELA/ELD
Grading scales
Retake policy
Reading rubrics
Writing rubrics
Speaking and listening rubrics

Social Sciences
Students demonstrate skills and knowledge through regular
homework that focuses on the use of Cornell notes and
summarization of main ideas. Additionally, students submit
projects that include a written portion containing
summarization of the topic/development, evaluation of the
importance of the topic/development, and development of
relevant themes related to the topic. Final unit exams include
core knowledge assessment, document analysis, and making
connections between historical and current events.

Social Sciences
• Cornell Note Guidelines
• Unit Exams – U.S. History

Math
In Integrated Math 1, students are required to pass every “Final
Exam-Benchmark” (three per semester) with a minimum score
of 70% in order to pass the overall class. If a student scores less
than 70%, their grade drops down to an F (regardless of their
actual grade) and they must attend a daily class called
“Integrated Math 1 Remix” until they can show improved
competency in the content domains whose learning goals they
failed to meet. Before beginning Remix, students (together as a
class, regardless of whether or not they passed the exam) reflect
on the learning objectives they performed well on and the
objectives they struggled with. They fill out a worksheet where
they take note of the problems they answered incorrectly and
reflect (in written form) the content domains they feel they have
mastered and the domains they need more help with. Students
taking Remix bring these worksheets to their Remix teachers,
who use them as a basis for what to focus on with each student
individually. This data is aggregated online, and as each student
can show proficiency in each content objective, the Remix
teacher will “clear” that objective. Once all of the necessary
domains have been cleared, the Remix teacher signs off on the
student’s passing status and the student’s main teacher is
informed that they no longer need to attend remix. At this point,
their grade changes back from an F to what to what they have
earned in class (i.e. from homework, classwork, other
assessments, etc.).

Math
• IM1 Final Exam Reflection
Sheets
• Online Remix assessment
data

Science
In addition to formative and summative assessments, and
homework that show students’ achievement of learning goals,
other assignments demonstrate students’ progress towards the
learning standards, college readiness, and SLOs. Hands on

Science
Inquiry labs
Research projects
Cardboard boat project
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projects, labs and activities require students to synthesize
knowledge and apply that knowledge in a performance-based
assessment, research project, or presentation. Many laboratory
sessions are whole class or group-inquiry based.
Special Education
All teachers are provided with IEP summary sheets which list
accommodations of students with IEPs. Teachers use this
information to make appropriate accommodations for students
with IEPs within the classroom, including on assessments.

Special Education
• IEP Summary Sheets and
Accommodations

World Languages
World Languages
• Relearning and Retakes
In World Languages students are allowed to retake exams after
• Programming course
going over the original exam with their teacher and after
selection
reviewing the material. This can be done during tutorial time or
during another pre-scheduled time. Students must achieve a
passing grade in order to progress to the next level. Teacher
recommendations for students who wish to pursue an AP course
will only be given to those students who have a grade of C or
better. Students are still able to self-select and enroll in an AP
course, without a teacher recommendation.
VAPA
In the Visual and Performing Arts department, student work is
displayed through public performances and art project displays,
which include performance repertoire and content standards
which create college readiness. Exposure and mastery of classic
and contemporary performing art repertoire and techniques,
which support the academic standards, provide a wide
background which will later act as a spring-board to future
achievement.

VAPA
• Public Performances
• District and school-wide art
displays

Additional Online Instruction Prompts: Evaluate the use of student work and other online assessments

(formative and summative) that demonstrate student achievement of academic standards and the
schoolwide learner outcomes.
Findings
Both the English and Social Science departments use
turnitin.com for students to upload essays. Many departments
use EADMS to take quick quizzes and get immediate feedback to
inform classroom instruction.
Branham also uses Plato Online for credit recovery in courses
such as English and Social Science so students can earn credit
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Supporting Evidence
• Turnitin.com
• Plato Online credit recovery
• Go Math Curriculum Data
• Online Homework
Assignments

for classes they have previously failed.

Foundational Integrated Math 1AB uses online curriculum for
students that are below grade level in order to bring them to
grade level and prepare them for high school curriculum. Online
assessments are used to determine if students are meeting the
essential standards to be able to access Integrated Math 1.
World Languages assigns daily online homework assignments
that aid in the learning process by providing a self-correct
feature.

Curriculum-Embedded Assessments
Indicator: The school regularly examines standards-based curriculum-embedded assessments in
English language and math, including performance examination of students whose primary
language is not English, and uses that information to modify the teaching/learning process.
Prompt: How effective are the standards-based curriculum-embedded assessments in English
language and math and across other curricular areas as students apply their knowledge?

Findings
ELA/ELD
The ELA/ELD department chair works with other ELA/ELD
department chairs across the district in the Subject Area
Committee (SAC) to design grade-level benchmark assessments
tied directly to the focus read and writing standards in CCSS.
The benchmarks are focused on preparing students for the SBAC
performance tasks in 11th grade. Students who are at ELD level 2
and higher participate in the benchmark assessment.

Supporting Evidence
ELA/ELD
• COI notes
• District benchmarks
• Collaboration meeting notes
• Common assessments

Each grade-level benchmark is followed by a Cycle of Inquiry
with the grade-level team. Teams use the COI data to modify
instruction of curricular units to address skill gaps. The
conversation surrounding the COI has revealed a need to place
more emphasis on non-fiction texts and expository writing, for
example. Department collaboration time has been used to better
vertically align instruction to prepare students for success on
EAP and AP examinations, as well.
Math
In mathematics, the first two required courses in high school,
IM1 and IM2, have District-written course books. At the start of
each unit, a standards-based grading scale is established for
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Math
• Department Agendas
• Cycle of Inquiry
• Benchmark Assessment

each standard to be addressed. The unit tests are written with
scaffolding of C-level, B-level, and A-level performance.

Math teachers from each high school in the District collaborate
on which district-wide assessments to give the week before
school starts. Some strategies utilized to modify and enhance
assessments include application of “Depth of Knowledge” and
related concepts.
Science
Same-course teachers meet regularly during collaboration time
and on their own to evaluate the effectiveness and make
changes to assessments, teaching strategies and instruction.
During the Cycles of Inquiry, teachers calibrate their rubrics to
make sure that they evaluated all students in a similar manner.
World Language
World languages is constantly evaluating assessments and
looking at results in order to make changes in content and
teaching strategies, as well as instructions for the assessment to
ensure the effectiveness. We are also working on a common
assessment across all languages being taught at BHS.
Subsequent analysis of this common assessment would provide
an opportunity for all World Language teachers to work
together and collaborate in order to gain greater insights into
teaching strategies that can be shared across languages.
Physical Education
Physical Education student assessments consistently ask
students to relate class content to their short- and long-term
physical, mental and emotional health.
VAPA
In all VAPA classes, teachers use student-written self-reflection
and critique as a means of assessment. Choir classes use music
with a variety of poetic texts from the classical canon, and
singing the texts can be an additional learning tool in language
acquisition for EL students. All music classes employ
mathematics in the form of rhythm and counting exercises,
which require students to use subdivision (fractions) and other
basic mathematical skills to succeed. Visual arts use spatial
relationships and geometry as a frequent tool in project
completion.
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Science
• Collaboration agendas
• COI

World Languages
• Unit Cycle of Inquiry
• World Languages Common
Assessment

Physical Education
• Physical Education
Department journal
responses

Student Feedback
Indicator: Student feedback is an important part of monitoring student progress over time based

on the academic standards, the college- and career-readiness standards, and the schoolwide learner
outcomes. Interviews and dialogue with representative students inform the degree to which
learning experiences are relevant in preparing students for college, career, and life.

Using interviews and dialogue with students, evaluate the extent to which students
understand the expected level of performance based on the standards and the schoolwide learner
outcomes in relation to preparation for college, career, and life. Evaluate the effectiveness of the
student-teacher interaction and monitoring of student progress based on student feedback.

Prompt:

Findings

Supporting Evidence

Data from the student survey indicate that students have a
good grasp of what is expected of them in terms of
graduation requirements, a-g requirements, and success in
post-secondary education.

•

Student survey

The integration of the SLOs has slowly eroded with the
increase in staff turnover and the educational focus on the
CCSS and NGSS. Today most students and some faculty are
not familiar with the old SLOs. Once new and refined SLOs
are adopted, they will need to be incorporated into the
school culture and curriculum.

Modification of the Teaching/Learning Process

Indicator: Assessment data is collected, analyzed, and used as the basis to make decisions and

changes in the curricular and instructional approaches to ensure students are prepared for success
in college, career, and life.

Prompt: Evaluate the effectiveness of how assessment data is collected, analyzed, and used as the
basis to make decisions and changes in the curricular and instructional approaches.

Findings
Site-wide
In concert with district-level Subject Area Committees,
individual departments have developed assessment plans that
include site-wide and district-wide common assessments,
subject-specific assessments, and routine classroom
assessments in support of the overall BHS and CUHSD curricular
goals.

Supporting Evidence
Site-wide
• SAC Agendas
• BHS Department
Collaboration Meeting
Agendas

ELA/ELD
The ELA/ELD department chair works with other ELA/ELD
department chairs across the district in the Subject Area
Committee (SAC) to design grade-level benchmark assessments
tied directly to the focus read and writing standards in CCSS.
Students who are at ELD level 2 and higher participate in the
benchmark assessment.

ELA/ELD
• COI notes
• District benchmarks
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Each grade-level benchmark is followed by a Cycle of Inquiry
with the grade-level team. Teams use the COI data to modify
instruction of curricular units to address skill gaps.
Math
Math uses the 6-week grading periods to do a common
benchmark final. The kids who do poorly on the final are given a
math recovery class where they are retaught and reassessed.
The Math department meets regularly to discuss student
achievement data through discussion and formal Cycles of
Inquiry, with the goal of evaluating the effectiveness of
instruction, the quality of assessment, and overall student
learning. Curriculum modifications are made as needed.

Math
• EADMS Data and Remix
Data
• (Accelerated Math)
• Meeting minutes
• COI data
• Assessments
• Student work

Science
The results from summative assessments and cycles of inquiry
are shared during collaboration time. Results from frequent
formative assessments are taken into account before summative
assessments or culminating assignments to make appropriate
changes in teaching and to modify the summative assessments.

Science
• Common summative
assessments
• Collaboration agendas

Social Sciences
The Social Sciences department administers two site-wide
common assessments (one per semester) in
Economics/Government, U.S. History, and World History to all
BHS students. In addition, the department will administer two
district-wide common assessments (again, one per semester) to
all students. For the Fall 2015 site and district assessment,
teachers engaged in a cycle of inquiry in subject-specific groups
to evaluate data disaggregated via the EADMS database. Data
derived from this assessment is reviewed and the collaborating
teachers will potentially modify instruction and/or future
assessments based on the results of the first common
assessment.

Social Sciences
• Collaboration
Calendar/Agenda
• EADMS Student
Performance Data
• COI Notes

District-wide there are a total of four common assessments; two
are summative, and two are inquiry-based. Results from the
summative assessments are recorded and analyzed through
EADMS to evaluated the effectiveness of the assessments and
report to the district-wide SAC meetings.

Special Education
Special Education uses a battery of standardized assessments to
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Special Education
• IEP Assessment Reports and

determine students’ progress every three years and when
determining Special Education eligibility. Additionally, IEP case
managers gather input from the IEP team, including from
general education teachers, regarding student progress toward
academic standards and behavior within the classroom. This
data is used to determine appropriate services and supports for
students, including such things as accommodations, assistive
technology, and/or behavior support plans for students.
World Language
Some World Language teachers use a website called Quia to
administer individual language-wide common assessments.
Students use Chromebooks to complete these assessments and
are provided with immediate results. This website gives the
teacher detailed information, including individualized results
per student, per class, per question number. Teachers can see
which question was the lowest scoring question and look into
why this might have happened. This allows teachers to analyze
results individually or together as a department and make
changes in methodology, teaching strategy, content of the exam
and even wording and instructions. We can clearly see where
the strong and weak areas are per class, per teacher, per
student, per topic.

IEP team feedback

World Language
• Quia Website

All other summative and formative assessment data is compiled
by each teacher by hand and shared by language level and
department level. For French and Mandarin, release days are
used to compile data, evaluate it, and create best practices
(because these teachers are singletons at their sites). This
information is then brought to the Subject Area Committee and
shared. From this data collection and analysis, changes in the
curricula are made as well as changes to instructional practices.

VAPA
VAPA
• Instrumental Music Video
In Instrumental music classes (band, jazz ensemble, marching
assignments
band) students are asked to submit video recordings three times
• Learning goals and
a year of their individualized performance. The first of these
assessment
videos provides the teacher a chance to analyze the student’s
strengths and weaknesses. Each student receives a customized
set of learning goals and objectives related to their specific
instrument. The mid-year assessment will require the student to
reflect and respond to their video by writing a self-analysis of
his/her individual performance. The student is asked to reflect
and respond to his/her progress at that point in the year. The
teacher assesses the video, as well as the response, and provides
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feedback for additional technical areas in need of more focus.
The final video of the year requires the student perform a set
block of scales, which is scaffolded based on curricular year,
since band is grades 9,10,11,12, along with required
instrumental repertoire. The final for the class includes the final
ensemble performance, along with a full assessment of the
student’s individual achievement of the learning goals set for
him/her at the beginning of the year.

All VAPA classes use rehearsal and drafts of projects as a means
to assess student progress and make changes as necessary
(repertoire changes or project modification). In choir classes,
written test questions are evaluated based on student
performance, and individual questions are modified or thrown
out as needed. More time is spent teaching concepts that are not
understood on assessments.
Physical Education
The Physical Education department administers standardsbased FitnessGram assessments to all 9th grade students. The
results of the FitnessGram assessments are compared and
analyzed with California state-wide results. Curriculum and
instructional methodologies are modified based on results.
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Physical Education
• FitnessGram assessment
results.

D3.

USING ASSESSMENT TO MONITOR AND MODIFY THE PROGRAM
SCHOOLWIDE CRITERION

The school, with the support of the district and community, has an assessment and monitoring
system to determine student progress toward achievement of the academic standards, the collegeand career-readiness standards, and the schoolwide learner outcomes. The system drives the
school’s program to continually improve and to allocate resources to effectively meet student
needs.
Indicators with Prompts

Assessment and Monitoring Process
Indicator: The following stakeholders are involved in the assessment and monitoring process of
student progress: district, board, staff, students, parents, and the business and industry community.
Prompt: Evaluate the impact of stakeholder involvement in assessing and monitoring student
progress. Include district, board, staff, students, parents, and the business and industry community.

Findings
Site-wide
In different ways all stakeholders are involved in the assessment
and monitoring of student progress.
Every year there are presentations to the board of education on
student performance by all district schools. The board adopts
some decisions based on student performance results.

Supporting Evidence
Site-wide
• Teacher checking for
understanding
• Written quizzes
• Gradecam assessments
• Online assessments that
provide immediate feedback
The district has launched a benchmark/cycle of inquiry process • District-wide Science
benchmarks each semester
for all academic areas. Results from the analysis of student
(Claim-Evidence-Reasoning)
performance are used district- and site-wide to make
• District-wide Social Sciences
modifications in curriculum, instruction, and assessment to
common assessment each
better help students transition to the CCSS, NGSS, and the
semester (Common Core
college and career-readiness standards.
Skills based)
Parents are involved in school through several groups, including • District-wide Math
assessments every 6 weeks;
the School Site Council that reviews student performance and
required to pass or student
other groups in which this is done more informally (ELAC, Home
is placed in re-mix.
and School Club).
• District-wide ELA/ELD
assessments in grades 9-11
School partnerships with Xilinx and other community groups
• Social Sciences: Common
help provide monetary, curricular, and emotional support to
skill based assessments
programs and students. Student progress is used to determine
• Science: most subjects using
allocation of resources.
common unit tests, all
subjects using common
Students self-monitor progress in different ways: following the
finals
number of credits earned towards graduation, degree of
• Physical Education:
completion of a-g requirements, etc. The counselling department
Common Final Assessments
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meets with students to review their progress. In individual
classes students monitor their progress by the use of schoolloop
(grades), rubrics, and self-evaluation assignments.

•

FitnessGram physical fitness
assessments.

The district, as a stakeholder group, is involved in a number of
facets of the overall assessment process. Generally, district-wide
common assessments in all subject areas are developed in each
district Subject Area Committee (SAC). District-wide
assessments are agreed-upon and administered based on a
calendar of common assessment windows, common cycles of
inquiry, and determination of steps to be taken once data is
reviewed.
District-wide benchmarks - English, Social Sciences, and Science
all have Common Core skills-based common assessments.
Generally, these are administered once per semester. Subject
collaborations are used to develop the common assessment.

Teachers in all departments use frequent formative assessments
to gauge student learning and progress. Teachers in Social
Sciences and Science regularly use Gradecam in their classrooms
to assess students. Gradecam is able to provide immediate
feedback for students and teachers, and re-teaching can occur
immediately in class.
All subject areas have some common assessments for each
course within their department. At minimum, subjects have
course-alike finals however many subject areas do multiple
formative and summative assessments throughout the school
year.

ELA/ELD
ELA/ELD administers common in addition to district
benchmarks. Cycles of inquiry take place at the site level as well
as at the district level amongst department chairs.

ELA/ELD
• Common Assessments

Math
In Math, evaluating the results of the shared assessments allows
all stakeholders to judge their own best practices and work
together to find ways to improve. It also allows us to
standardize our teaching methods.

Math
• Monthly department
meeting notes (math)
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VAPA
Parents, students, staff, and school board members attend
performances and art shows and provide feedback that is
integrated into the curriculum and assessment process.

World Languages
Spanish uses school-wide common assessments – one per unit
and covering eight units per school year per level. Spanish also
participates in two district-wide common assessments, one for
each semester. French uses common assessments within French
classes as we only have one French teacher. In a similar way,
Mandarin uses common assessments within Mandarin classes as
we only have one Mandarin teacher. However, both the French
and Mandarin teachers meet with other teachers in the district
in their language, to administer, collect, and discuss common
assessments. They then decide which best practices should be
used to improve student achievement.

VAPA
• Attendance at
performances/shows
• E-mail communication
from School Board members
following performances
• SAC agendas.
World Language
Cycles of Inquiry
Reports for the World Language
SAC committee by language
Common Assessments

Additional Online Instruction Prompt: Evaluate how the school ensures that all online students have

access to state-mandated tests and that results are reported to all stakeholders.

Findings
Students who do not pass required courses are placed in credit
recovery classes. Both the Remix and PLE/Ed Options programs
meet the state standards and the a-g requirements. Students
involved in this programs take state-mandated tests and the
results are reported along with the results for other subgroups.

Supporting Evidence
Plato Online credit recovery
programs.
Remix program

Schoolwide Modifications Based on Assessment Results

Indicator: The school uses assessment results to make changes in the school program, professional
development activities, and resource allocations, demonstrating a results-driven continuous
process.
Prompt: Comment on the overall effectiveness of how assessment results have caused changes in the

school program, professional development activities, and/or resource allocations, demonstrating a
results-driven continuous process. Examine examples and comment on the overall effectiveness of
changes in the online opportunities, professional development of the staff, and the resource allocations
to support student achievement and their needs.
Findings
ELA/ELD
English Workshop has been modified. Students are placed in the
workshop on the recommendation of a teacher, counselor or
administrator based on low skills and poor academic
performance. The workshop class is designed to support
students in skill acquisition areas that their on level English
262

Supporting Evidence
ELA/ELD
• English Workshop
• ELD Workshops
• QTEL Training
• Training on AVID strategies

classes are no longer directly addressing. Workshop and on level
teachers communicate about their shared students in order to
target needed skills and direct the workshop curriculum.
Student motivation within the workshop has been a consistent
area of concern. The workshop class composition of low skill
level and poor academic performing students has not always
proven to be the most successful model.

ELD Workshop is new to BHS. In ELD Workshop, EL students
refine and work on skills to support their success in other
classes. Strategies include SSR, responding using Cloze
sentences, journaling, verbalizing answers and giving one
another summaries they have to write. The class is structured as
a workshop based on AVID strategies.

Math
Five years ago BHS had an Algebra I failure rate of 50%. The
current failure rate for IM1 is 15%. Current students are
required to take an additional REMIX class where students work
with a teacher until they have shown mastery of the objectives
they did not previously master. Once they have shown mastery,
the student´s grade is improved to a passing level so they can
continue on to IM 2 for the next year.

Math
• Math remix

Science
During the 2012-2014, an after school Biology recovery class
was held during the second semester. Students that failed the
first semester were concurrently enrolled in both semesters. It
was relatively effective, with a significant percentage of students
being successful. It was eliminated in 2014.
World Language
Mandarin classes were added in 2013, and the program has
been growing steadily. AP Mandarin will be added starting in
2016. AP French was added in 2014 with an 83% passing rate.
We will be adding an AP Spanish Literature class starting in
2016. French and Spanish both use new programs that provide
an online textbook, as well as many other online resources. In an
effort to increase student retention and be more consistent with
other teachers in the school, World Languages is transitioning to
the use of Cornell notes which is an AVID strategy. Three of our
teachers have completed AVID training. Our Spanish for Spanish
Speakers teacher would benefit from the Stanford World
Language Project strand on Spanish for Native Speakers. Our
current AP Spanish teacher has not received formal training for
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World Language
• Curriculum Guide
• Course Offerings
• AVID Training for teachers
• Ratio of Chrome Books to
students
• Reports/results from the
Cycle of Inquiry
• Shared best practices

teaching AP and would greatly benefit from that training. The
Chrome carts have facilitated research and access to authentic
materials. In order to assess our students and provide 21st
century skills, we need to have more Chrome carts in our school.
The effectiveness of our assessments is what drives our teaching
methodologies. They encourage us to self-reflect and develop
activities which will best reach our students.
VAPA
New courses are being offered (AP Art, Photo 2, Concert Band,
Fine Arts Seminar) as a result of student need and interest.
VAPA teachers also attend yearly professional development
conferences in their areas of specialization to learn the newest
strategies and content being taught nationally and
internationally. Student work, particularly performances and
projects, are measurable examples of student progress. Our
Band program continues to place higher in the competition
circuit, and our Choir recently had a first place Superior at a
Heritage Festival Performance. More students are being
accepted into Honor Bands and Choirs than ever in our school’s
history, which is an indicator that student acquisition of skills
continues to increase.

Special Education
In addition to individualized binders containing student IEP
summary sheets with disability, current levels of academic
performance, and accommodations, all teachers attend a brief
presentation on special education and their roles as general
education teachers, where they have the ability to ask questions
and get clarification on IEP/special education matters.
AVID
Branham instituted AVID during the 2014-2015 school year. We
have an AVID site team with representatives from each
department, all of whom have gone to AVID Summer Institute
for the past two years. Several PDs last year were built around
teaching the staff AVID strategies (i.e. the Cornell note-taking
process) in order to incorporate those strategies into all classes.
The strategies taught were easy to use and easy to implement
into lessons. The AVID site team has also been training nonAVID students in the AVID tutorial process.
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VAPA
• Enrollment in AP Art
increasing
• Attendance at National
Conferences by all VAPA
teachers
• Marching Band Scores and
rankings
• Heritage Festival Scores and
rankings
• Student acceptance into
County Honor Band, AllState Honor Band, Coastal
Region Honor Choir, AllState Honor Choir, and
ACDA National Honor Choir
Special Education
• IEP Summary Sheets and
Presentation
• SPED workshops

AVID
• Training - AVID strategies

ACS WASC Category D. Standards-based Student Learning: Assessment and
Accountability: Summary, Strengths and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in
Category D are being met. Include comments about the degree to which these criteria impact the
school’s ability to address one or more of the identified critical learner needs.
Summary:

There is consistency within grade-level course teams and within most departments in regards to
grade weighting and grading policies. All core subject areas have implemented some form of
common assessment, as have a number of elective courses. Subjects such as ELA, Science and Social
Sciences also administer district-wide benchmark assessments at least twice a year, followed by a
Cycle of Inquiry within their departments. Departments need training on using the new EADMS
program in order to properly analyze and use the data from these assessments to inform their
instruction. Both students and teachers could use additional technology training in preparation for
the SBAC common assessment. PD is needed to differentiate and scaffold instruction and
assessment to help underperforming subgroups.
Prioritize the strengths and areas for growth for Category D.
Category D: Standards-based Student Learning:
Assessment and Accountability: Areas of Strength

Collective Strengths
•
•
•
•

Common standards based assessments in most subject areas, including all core subjects
All students are exposed to challenging learning experiences
Consistent grading policies for most subject areas
Adoption of programs such as EADMS help provide students with immediate feedback.

Category D: Standards-based Student Learning:
Assessment and Accountability: Areas of Growth

Collective Areas for Growth
•
•
•
•

Need for EADMS and other technology training for all staff to understand the systems in
order to analyze the results of formative assessments to inform instruction and curriculum.
Better use of technology to prepare students for common assessments and SBAC testing.
Training and professional development to differentiate instruction and assessment is
required to serve the needs of underperforming subgroups, including EL, Hispanic, SED, and
low SES students.
There is a need to incorporate more online simulations and published text in assessments to
align them with the SBAC tests.
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Section E:
School Culture and
Support

Laura Andersson – P.E.

Jim McVey – Math

Michelle Churchill – Clerical

Mary Ann Neil – VAPA

Heather Cooper – Sp. Ed. Aide

Kori Reynolds – Science

Angela Cunningham – English

John Salberg – Social Science

Joyce Davis – Admin.

Cecilia Sedano – Clerical

Guillermo Fernandez – World Lang.

Dea Tabili – Sp. Ed. Aide

Charlene Hernandez – Sp. Ed.

Kris Thucker – Sp. Ed. Aide

Loan Hong – Admin.

Suzie Tracy – Sp. Ed. Aide

Landon Jacobs – Admin.

Barbara West – VAPA

Kuldip Johal – Clerical

Yun Yang – World Lang.

Kristina Kashanian Ravo – Admin.
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E1.

PARENT AND COMMUNITY ENGAGEMENT CRITERION

The school leadership employs a wide range of strategies to encourage family, business,
industry, and community involvement, especially with the learning/teaching process.
Indicators with Prompts
Regular Parent Involvement

The school implements strategies and processes for the regular involvement of family,
business, industry, and the community, including being active partners in the learning/teaching
process for all programs. The school involves non-English speaking parents, special needs, and
online students.

Indicator:

Evaluate the strategies and processes for the regular involvement of the family,
business, industry, and the community, including being active partners in the learning/teaching
process for all programs. Comment on the effectiveness of involving parents of non-English
speaking, special needs, and online students.
Prompt:

Findings

Supporting Evidence

Involvement of Family, Business, Industry and Community
Branham High School has an English Language Advisory
Committee that meets monthly to support the English Language
community. The intervention guidance counselor hosts the
meetings with the Vice Principal to communicate information
about school activities and resources.

Within a month of the start of school, BHS hosts an annual Back to
School Night to provide parents and guardians the opportunity to
meet their students’ teachers. Teachers give brief presentations to
parents for all their classes and answer general questions.

Once a month BHS hosts a Parent Information Night (PIN Night to
provide information to parents and allow Booster groups to meet.
Booster groups include Bruin Backers (Sports Boosters), Music
Boosters, Cheer Boosters, and Drama Boosters. Booster groups
support student activities as well as run fundraisers such as the
annual Crab Feed and Casino Night organized by the Sports and
Music Boosters.

●
●
●
●
●
●
●
●
●

Fall/Winter/Spring Banquets
Jazz Cafe - Music Dept.
Faculty Musical
Student Musicals
Districtwide Art Show
College Information Night (Junior and Varsity Nights)
Home and School Club
AP Night
PSAT Night
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●
●

ELAC Agenda
ELAC Meeting Minutes

●
●

Back to School Night Flyer
Teacher Presentations

●
●
●

PIN Night PowerPoints
Booster Club Meeting Agendas
Booster Club Meeting Minutes

•
•
•

Banquet Flyers/Schoolloop
Jazz Café Flyers/Schoolloop
Faculty and Student Musical
Flyers/Schoolloop
Art Show Flyers/Bulletin

•

●
●

School Site Councils
Parent Information Night (second Thursday of month)

BHS has a student-produced newspaper called The Bear Witness.
This publication is printed seven times a school year and produces
a digital site, as well, consisting of school, community, and outside
news.

•
•
•
•
•
•
•
•

Info Night Agenda/Minutes
HSC Agenda/Minutes
AP Night Flyers/Schoolloop
PSAT Night Flyers/Schoolloop
SSC Agenda/Minutes
PIN Agenda/Minutes
The Bear Witness print edition
Bhsjournalism.com

Use of Community Resources

The school uses business, industry, and community resources to support students, such
as professional services, business partnerships, guest speakers, job fairs, field trips to local
employers, and evaluation of student projects and classroom presentations.
Indicator:

Prompt:

How effective is the school use of community resources to support students?

Findings

Supporting Evidence

Branham has a number of ongoing relationships with businesses,
non-profit, industry and community organizations, including the
following:
•
•
•
•
•
•
•
•
•
•

Contract/Agreement
Flyers/Schoolloop
Agenda/Minutes
Agenda/Minutes
Online Broadcast
Flyers to Middle Schools
Banners
Banners
Class Roster
Flyers

•
•
•
•
•
•
•
•

Video Footage
Video Footage
Senior Project
Flyers/Posters/Schoolloop
Flyers/Posters/Schoolloop
Flyers/Posters/Schoolloop
Flyers/Posters/Schoolloop
Flyers/Sign in
Sheets/Schoolloop
Senior Project
Referrals via Counselors
Posters/Flyers/Daily
Announcement Agenda
Class
Roster/Curriculum/Pacing
Guide
Included in English
Curriculum

●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●

Xilinx
Best Buddies Prom
SJ Museum of Modern Art
Red Ladder Theatre Company
CreaTV
Freshman Open House
Team and group sponsors (banners)
Flea Market
ROTC
Fundraisers via local restaurants - family dinner nights
Comcast (football game)
Cal High Sports
Community Service Hours (Seniors)
Blood Drive
Food Drive
BHS Make a Wish Day
Coat Drive
Career Day

●
●
●

DA’s Office, City Council and Police Chief (Senior
focused, twice a year)
Safe Schools (Gang Task Force)
Community College Involvement

●

SVCTE (Silicon Valley Career and Technical Education)

•

●

Alumni Visitation (College Experiences)

•
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•
•
•

Direct Connections
Branham High School provides all teachers, parents, and students
with the ability to access grades, assignments, attendance and
communication capabilities through SchoolLoop and/or AERIES.

Direct Connections
•
•

Schoolwide use of
SchoolLoop
Aeries

Workability
The Campbell Union High School District, in conjunction with the
WorkAbility and Transition Partnership Program, sponsored the
first annual Job Fair on May 8, 2014, for juniors, seniors and postgraduates from our six high schools who have participated in a
work skills program. All participating students had training in
creating a resume, preparing a generic application, and practicing
interview skills. The goal is to connect job-ready students with
local employers to provide them with an opportunity to interview,
become employed, and gain the necessary work experience to
become independent young adults. Other agencies, such as
apprenticeship and continuing education programs, were also
available. Approximately twenty local employers participated in
this event, and CUHSD is grateful for their support.

E2.

Workability
•
•
•
•
•

Flyers/Posters/Schoolloop
Pictures
Student resumes
Time cards
Student district paychecks

SCHOOL ENVIRONMENT CRITERION

The school is a) a safe, clean, and orderly place that nurtures learning and b) has a culture that is
characterized by trust, professionalism, high expectations for all students, and a focus on
continuous school improvement.
Indicators with Prompts
Safe, Clean, and Orderly Environment

The school has existing policies, regulations and uses its resources to ensure a safe,
clean, and orderly place that nurtures learning, including internet safety.
Indicator:

Prompt: Comment

on the effectiveness of a) the existing policies and use of resources to ensure a
safe, clean, and orderly place that nurtures learning, and b) all aspects of the school with
respect to safety regulations including effective operating procedures for internet safety.

Findings

Supporting Evidence

BHS has a safety plan that outlines all responses to a large variety
of emergencies that may occur on our campus. This report is
updated every year and presented to the school board. The assistant
principals collaborate with the local police agency to ensure the
school is safe for all students. Students are monitored by school
administration, as well as the police, as they enter campus, during
all breaks and after school. Extra-curricular events are also
monitored by administration and staff, as well as police when

●
●
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●
●
●

Emergency Buckets
Evacuation Protocol and
Practice
Fire Drill Protocol and
Practice
Run, Hide, Defend Protocol
Classroom Emergency
Buttons

necessary.

Branham continues to incorporate a zero tolerance policy that
addresses weapons, drugs and alcohol, and serious physical threats
or harm towards students/staff.

●

Students and parents/guardians are now required to sign a form that ●
is turned in at registration. This form is signed by parents, stating
that they have read and understand the zero tolerance policy.
Students and parents/guardians are required to sign a form and
return a form at registration acknowledging that they have read and
understand the technology usage policy put in place by the district.

At the beginning of the school year, the assistant principals call all
students by grade level into the cafeteria over multiple days to
review and discuss behavior expectations and school policies. In
this presentation, the assistant principals review important
guidelines, including harassment, bullying and gang involvement.

Gang activity is not tolerated at Branham High School. The dress
code mandates that students not wear items that may be construed
as gang related. Interventions are also in place to mitigate gang
involvement.

When harassment is reported, the issue is dealt with immediately.
Students are asked by the APs during the presentations to report
bullying. Branham High School has a zero tolerance policy for
sexual harassment. Consequences are assigned to students who
behave inappropriately. Specific rules are specified in the
orientation and student handbook.

Zero Tolerance Form

●

Technology Agreement

●

Assistant Principals
Presentation Schedule and
Power Point

●
●

Dress Code
California Youth Outreach

●

Zero Tolerance Policy

The assistant principals work with the Santa Clara County District
Attorney’s office to reduce truancy rates at Branham. Students who
are marked truant for ten or more classes are referred to a meeting
●
with the school administration, the District Attorney, and
●
additional support services. Continual student truancy results in
citations. As a result of this program a decrease was noticed this
fall, when fewer families were referred to the meeting with the
District Attorney than in the past years. Since the truancy program
started, attendance rates have increased. Students who are
habitually late to class are referred to after school detention as well
as Saturday School.
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Parent and Student
Handbooks

Attendance Lists
Attendance Letters/Power
Point Slides

The theme song to Jaws is played randomly 40 seconds before
class begins. At the end of Jaws the bell rings and teachers’ doors
are locked. Students then are required to check in with the
attendance office and receive a one-hour detention. This reduces
the number of tardies at each class period, ensuring students are
making it safely to their classes on time.

At the beginning of the year, all certificated teachers receive an
IEP binder, 504 folder, and list of health risks for all students in
their classroom. These resources allow teachers to properly serve
and assist their students.

This year several departments have instituted a new cell phone
policy for their classrooms. At the beginning of the class period
students turn their cell phones into specifically allocated
compartments to be locked up in a closet or file cabinet by the
teacher for the duration of the class period. This has allowed
students to be more focused and not distracted by their phones. It
has also allowed teachers to save class time by not needing to
monitor students for cell phone use.

●

“Jaws” to Reduce Tardies

●
●
●

IEP Binder
504 Folder
Health Risk List

●

Individual
Teacher/Department Syllabi
Cell Phone Policy

The school maintains a safe and orderly environment through the
suspension process. The majority of suspensions are due to
disruption and defiance. There are fewer suspensions for severe
infractions, such as those due to more serious offenses like physical
violence and sexual harassment. Another example of this safe
●
environment is a decrease in our school expulsions, which could be
attributed to our intervention programs.

In order to promote a clean campus with reduced waste, the
S.P.A.R.E club collects classroom recycling once a week. Students
collect bottles, cans, and paper from each classroom. The money
collected from recycling cans and bottles goes towards the
beautification of the school campus.

●

Suspension Data

S.P.A.R.E. club collects
recycling once a week

High Expectations/Concern for Students

The school demonstrates caring, concern, and high expectations for students in an
environment that honors individual differences and is conducive to learning.
Indicator:

Evaluate the school’s work to ensure the effectiveness of an atmosphere of caring,
concern, and high expectations for students in an environment that honors individual differences
and is conducive to learning.
Prompt:

Findings

Supporting Evidence
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Branham has gone through an extraordinary effort to make AP and ●
Honors classes available to previously underrepresented
populations (i.e. students of color and socioeconomically
●
disadvantaged students). A massive campaign, partially aided by
test score data collected by Equal Opportunity Schools and
●
partially informed by feedback from minority students who said
they were afraid they would feel unwelcome in AP classrooms,
was enacted by teachers and administrators to encourage students
with identified as having AP potential to challenge themselves with
AP and Honors classes. During the initial campaign, we doubled
our enrollment in those high-level classes.

Open enrollment Policy for
AP and Honors Classes
NAME Conference
PowerPoint Presentation
AP Myths vs. Reality

Advisory meets for 30 minutes once a week. Students meet with
●
the same Advisory teacher all year. During Advisory students can
learn important skills. Freshmen work with their Link Crew
Advisers for transitioning into high school, learning about a-g
requirements, bullying, financial prospects for various career/ and
education plans, and meet individually with their Advisory teacher
for grade checks. Sophomores work on mindset, drug and alcohol
safety, bullying, health, PSAT preparation, course guidance, and
individual teacher grade checks. Juniors work on SAT preparation,
●
Naviance, college selection guidance, prep for Smarter Balance
testing, review transcripts and extra-curricular activities for college
●
acceptance, and individual teacher grade checks. Seniors work on
SAT preparation, the college application process, Naviance,
registering for FAFSA and college scholarships, graduation
preparation, Senior Bests for yearbook and individual teacher grade
checks. In addition to grade-level advisories, there are also
specialty advisories students may sign up for based on their
interests. These include: equity, yearbook, link crew, AP, etc. This
is also a time in which students are updated on events taking place
on campus and participate in campus voting (prom, homecoming).
This enables all students to be active participants in school culture.

Advisory period once a week

Tutorial meets for 30 minutes three days a week (Tuesday,
Thursday, and Friday). During this time, students will go to the
teacher’s room of their choice to get extra support, make up work,
and work on homework. This is a built-in time in which students
can meet with teachers for additional help, take re-takes or missed
tests, work on homework individually or with study groups. In
addition to having additional time to work with teachers, students
also have access to school materials such as textbooks and
computers to complete assignments.

Homework center is available four days a week for an hour and a
half. This is a time when students can use the library to get extra
support from a teacher, and have access to textbooks, school
computers, and printers. This enables all students to have equal
access to a safe study space, as well as equal access to study
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NAME Presentation
PowerPoint
Articles from Bear Witness
about Equity Advisory

●

Tutorial period three days a
week

●

Homework Center

materials.

Peer tutoring is a class students can select in their schedule to earn
credits. In this class students are placed in a course in which they
are proficient. They act as a peer tutor in the classroom by
interacting with students in the following ways: one-on-one
support, leading small groups, answering student questions during
activities, and checking in with students needing more regular
check ins. This enables students in the course to get more support
enables the teacher to incorporate more in class scaffolding, and
allows peer tutors to increase their communication and cooperation
skills.

Branham High School chose to move to a more “college-focused”
school and so we chose to implement a new AVID program geared
towards students who are the first generation in their family to go
to college. AVID is also meant to close the achievement gap by
focusing on historically underserved minority populations and
students with other special circumstances. We currently have 9th
and 10th grade AVID sections and plan to grow until we have
sections for each grade level.

●

Peer Tutoring

●

AVID

If students fail any benchmark test in Integrated Math 1 (taken
every six weeks), the students are enrolled in a zero or seventh
period class to re-teach them the missed material. Students have the ●
opportunity to make up the credit for the six weeks in full.

Naviance is an online program provided to BHS students to help
guide them in the college application process. Naviance has a
portal that helps students organize their lives leading up to college
and after high school.

Every year the BHS English department takes groups of freshmen
classes to various local four-year universities during the months of
March and April. By the end of April, all freshmen have visited at
least one local four-year university. The field trip is accompanied
by college-related vocabulary lessons, research about the college
path, and a student panel comprised of Branham graduates who are
now in a variety of different colleges.

●

Naviance

●

Freshmen College Field Trip

College Going Culture study team agreed it would be beneficial for
all sophomores to experience taking the PSAT. We set up funding
and time during school hours for all sophomores to have the
●
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Remix

Schoolwide Sophomore
PSAT

opportunity for test preparation.

Equity Advisory is an Advisory class that meets Mondays to
discuss issues related to social justice, such as racism, sexism, and
●
homophobia/transphobia. The class is filled with students who
were specially chosen for their vocal presence or at least interest in
social justice issues. Once a month, the teacher Equity Team meets,
and students from Equity Advisory come to share their thoughts
about the campus climate, and teachers can ask questions to keep
the link between students and staff open.

Branham High School promotes clubs that focus on awareness of
individual differences. For example, Best Buddies Club creates
opportunities for one-to-one friendships, integrated employment,
and leadership development for people with intellectual and
developmental disabilities (IDD).

Link Crew is a growing program in which junior and senior
students actively work with freshmen to support their transition
into High School. Link Crew is in charge of orientation and
introducing freshmen to the campus and school expectations. They
then follow through with a year-long program where they meet
with their freshmen every two to four weeks to walk them through
study skills, communication, class selections, and community
building to help freshmen establish themselves within the school
culture.

Equity Advisory team to
support school diversity

●

Clubs List

●

Link Crew Contract

Atmosphere of Trust, Respect, and Professionalism
Indicator:

The school has an atmosphere of trust, respect, and professionalism.

To what degree is there evidence of an atmosphere of trust, respect, and
professionalism?
Prompt:

Findings

Supporting Evidence

The staff collaborates every Wednesday, with at least two of these
meetings focused on departmental collaboration. This allows
departments to accomplish both grade-level and department-wide
objectives. Occasionally, departments arrange to have additional
time. For example, the English department goes on a summer
retreat each year to form year-long goals. The Special Education
department collaborates every minimum day or during available
time when students are put into different classes.

●

In addition to weekly collaboration, the staff attends district and
site based staff development days. Topics range from technology to
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Collaboration Wednesdays
and other times as needed

equity.
●

Staff Development Day
Agendas

●

Shared Student Data

●

Sunshine Club

Teachers are provided with lists of students’ grades separated by
subject to allow teachers to work together in order to better serve
our student population.

Sunshine group helps the staff feel more like a family through
cards, gifts, barbecues, and seasonal dinners. This group is funded
by donations from the staff and offers great support in times of
distress and times of joy.
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E3.

PERSONAL AND ACADEMIC SUPPORT CRITERION

All students receive appropriate academic support and intervention to help ensure school,
college, and career success. Students with special talents and/or needs have access to a system of
personal support services, activities, and opportunities at the school. These are enhanced by
business, industry, and the community.
Indicators with Prompts
Adequate Personalized Support

The school has available adequate services, including referral services, to support
students in such areas as health, career, and personal counseling and academic assistance,
including an individualized learning plan.
Indicator:

Evaluate the availability and the adequacy of services, including referral services, to
support students in such areas as health, career, and personal counseling and academic
assistance, including an individualized learning plan.
Prompt:

Findings

Supporting Evidence

Branham students are offered various services to support their
health, career, personal and academic needs.

Physical Well-being
Branham ensures the physical well-being of its students. Our
school supports students’ health needs through our health office.
The District Nurse, Debbie Phalen, is on-site two days a week, and
is otherwise available via phone. Branham’s Health Clerk,
Michelle Churchill, is on site during all school hours. The health
office can make referrals for Medi-Cal and other agencies for
individual issues. Medi-Cal insurance provides access to medical,
dental, and visual services so that our students can come to school
better prepared to learn.

Branham High School serves the entire range of students with
special needs, from the severely learning disabled to those that are
mainstreamed. Extensive teacher involvement in the IEP process
guides these students toward academic options ranging from full
inclusion to our workability program.

•
•
•
•
•
•
•

●
●
●
●
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Medi-Cal flyer
AED Machines
Admin certified in CPR
All coaches certified in CPR,
first aid, and concussion
protocol
MAA survey
All athletes are required to
carry medical insurance
All staff have received
mandated reporter training

Best Buddies Prom
Best Buddies Athletic Events
(basketball, volleyball, and
field hockey)
Teacher attendance at
regularly scheduled IEP
meetings.
Special Education binders
provided for all general
education teachers to support
their special education
students through student
profile sheets

SSTs, 504 plans, individualized academic counseling, college
planning seminars, college visits, SchoolLoop, peer tutoring, and
tutorial programs are some examples of a broad array of programs
designed to enhance student academic and social development
outside of the traditional classroom setting.

●
●
●

SST/504 plans
504 plans accessible on
SchoolLoop for easier
teacher access
504 meetings with teacher
attendance

College and Career
Branham guidance advisors offer students career counseling. Each
year, students are visited by the guidance advisors to consult on
possible career options, graduation requirements and feedback on
their current status. Students also have the option of attending
SVCTE, which is a program structured to give students the
opportunity to prepare for their chosen career path. Branham also
uses the Naviance College and Career planning portal. Students are
encouraged to complete assigned tasks each year through their
Advisory and English classes.

Special Education students receive additional career support
through the WorkAbility program and the Transition Partnership
Program, which both prepare special education students for careers
both during and after high school.

Branham also offers a General Work Experience class that focuses
on resume building, interview skills, and other career-related
topics. Students are required to find and hold a job and reflect on
their job performance.

Information about applying to and attending a variety of colleges
and universities is available to students and parents through the
annual College Information Night, CSU and UC Application
Night, the Career Center, freshman college campus visits, and
regular postings of college-related news via SchoolLoop and
Naviance. Branham’s College & Career-Going Culture focus group
also provided a college fair during the spring.

Branham has implemented AVID to promote college attendance
for historically underserved populations, as well as students whose
parents did not attend college. These students receive instruction
on skills that assist them in getting into colleges, and they receive
277

●
●

Use of Naviance
Programming worksheets for
the students

●

Participation in TPP program
for Special Education
students
3 Special Education
WorkAbility facility hired
Special Education SH
program Career continuum
program

●
●

●

Enrollment in Work
Experience class during the
school day.

●
●
●
●
●
●

College Fair
College Information Nights
Freshman College visits
Naviance Surveys
Naviance Brag Sheets
Naviance Career Interest
Profiler AND Career Cluster
Finder

●

AVID elective classes in the
master schedule

support in the process of researching and applying to colleges, as
well as in applying for Financial Aid and Scholarships.

Project Lead the Way is in its fourth year. This program focuses on
preparing students for careers in Engineering (STEM).

●
●

PLTW classes in the master
schedule
Robotics club focuses on
hands-on engineering
experience

Comment on the availability and adequacy of the academic
counseling, college preparation support, personal counseling, and health services provided for
the students involved in online instruction.

Additional Online Instruction Prompts:

Findings

Supporting Evidence

All students involved in online instruction are concurrently
enrolled in regular classes, having the exact same access to
academic and personal counseling, college preparation support and
health services that mainstream students.
Direct Connections

The school demonstrates direct connections between academic standards and
schoolwide learner outcomes and the allocation of resources to student support services, such as
counseling/ advisory services, articulation services, and psychological and health services, or
referral services.
Indicator:

Evaluate the ways that there are direct connections between academic standards and
schoolwide learner outcomes and the allocation of resources to student support services, such as
counseling/advisory services, articulation services, and psychological and health services, or
referral services.
Prompt:

Findings

Supporting Evidence

Emotional Well Being

●

Personal counseling is made available to students on a referral
basis. Referrals can come from teachers, guidance advisors, the
health clerk or Assistant Principals. Available counseling includes
teen counseling, and access to the district psychologist or referral
to outside agencies, including CASSY, AVCS, and EMQ.

●
●
●
●
●

Special Education students have access to a behavior specialist.
Branham hired a full-time behavior coach to assist students who
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●

Intervention Specialist hired
to facilitate Branham
counseling services.
CASSY counselor on campus
5 days/week
Almaden Valley Counseling
Services specialist on campus
weekly.
Eastfield Ming Quong
counseling services on
campus twice weekly.
Counseling Referral form
Two therapists are on hand in
the TM classrooms at all
times.
Special Education
Articulation forms

have IEPs in appropriate behavior. The programs serving our
Therapeutic Model students also have behavior coaches. The TM
program has a full time therapist in each class.

●

IEP Amendments

●

Joyce Davis hired full-time as
a Guidance
Advisor/Intervention
Specialist
Counseling referral form

The entire SAI team, including teachers, school psychologists,
speech therapists, district nurses, and program specialists work
with feeder districts and schools to properly place and service
students with special needs.

Academic assistance is provided to Branham students in a variety
of ways. At-risk freshman are identified and tracked by the
counseling department and school administration. Support classes
help students with academics including: English Workshop, Daily
Math, and ELD. Advisory teachers are also available to help
students navigate their path at BHS, and that assistance can
transcend academic needs.

●

Students are referred to CACE (Campbell Adult Community
Education), Community College (concurrent enrollment), summer
school through CUHSD, and BYU and credit recovery classes
(Plato, EdOptions) allow students to recover credits towards
graduation.
Support and Intervention Strategies Used for Student Growth/Development

Strategies are used by the school leadership and staff to develop and implement
personalized approaches to learning and alternative instructional options which allow access to
and progress in the rigorous standards-based curriculum. Examples of strategies include: level of
teacher involvement with all students, a curriculum that promotes inclusion, processes for regular
review of student and schoolwide profiles, and processes and procedures for interventions that
address retention and redirection.
Indicator:

Evaluate the effectiveness of the types of strategies used by the school leadership and
staff to develop and implement personalized approaches to learning and alternative instructional
options which allow access to and progress in the rigorous standards-based curriculum.
Prompt:

Findings

Supporting Evidence

Strategies Used for Student Growth/Development

●

Branham High School’s comprehensive curriculum provides wide
ranging opportunities for all students to achieve individual success.
Examples of opportunities include open access to a wide variety of
Honors and Advanced Placement classes, including AP World
History, AP US History, and AP American Government; AP
Spanish and AP French; AP Calculus AB and BC; AP Statistics;
Pre-Calculus Honors; AP Biology, AP Chemistry, AP
Environmental Science, AP Physics 1 and 2, and
Biology/Chemistry/Physics Honors; English 1/2/3 Honors, AP
English Language and AP English Literature; AP Studio Art 3D
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Growing number of AP
classes in the Master
Schedule

and AP Studio Art 2-D.

Comprehensive elective courses ranging from Project Lead the
Way (PTLW), to AVID, Public Speaking/Debate, Art, Dance,
Weight Training, Life Skills, Foods/Culinary Arts, Choir, Guitar,
Symphonic/Marching Band, and Jazz Ensemble. Alternative
educational opportunities available to students exist in the form of
Silicon Valley Career Technical Education (SVCTE), which
emphasizes vocational career options.

All teachers emphasize to their students the higher-level learning
skills of Depth of Knowledge (DOK) and other cognitive teaching
strategies that emphasize analysis, synthesis, and evaluation.

Staff development sessions that focus on consistent school
improvement continue to be an ongoing progress. Branham
teachers are very active in acquiring and sharing research-based
educational methodologies and strategies. Workshops for fellow
teachers and professional development activities continue to be a
priority. Teachers feel valued and empowered to collaboratively
improve the educational experience of all students.

●

Growing electives programs
within the Master Schedule
and Course Catalog

●

Instructional rounds several
times a year to focus on
critical thinking and inquiry

●
●
●

AVID pathways trainings
AP course training
Weekly collaboration
meetings.
Teacher-led professional
development
Equity training
Individual subject
conferences and trainings

●
●
●

Students with special needs are provided with IEPs to properly
place and service them. IEP goals are developed in relation to
student needs and state/national standards. IEP progress reports are
sent out with semester grades.

●
●

IEP, including goals page
IEP goal progress forms

Provide evidence that the processes and strategies are
effective for incoming students with regard to orientation or induction and the ongoing
monitoring and support of the students to ensure all have a full opportunity for academic
success.
Additional Online Instruction Prompt:

Findings

Supporting Evidence

n/a
Support Services and Learning

The school leadership and staff ensure that the support services and related activities
have a direct relationship to student involvement in learning, e.g., within and outside the
classroom, for all students, including the EL, GATE, special education, and other programs.
Indicator:

Evaluate the extent to which the school leadership and staff ensure that the support
services and related activities have a direct relationship to student involvement in learning, e.g.,
Prompt:
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within and outside the classroom. Evaluate the processes that are used to identify underperforming or struggling students and the interventions to address these identified student
learning needs.
Findings

Supporting Evidence

Support Services and Learning
Branham High School provides support services with a direct
●
relationship to students’ involvement in learning. For example,
●
students who cannot physically be in class are given the chance to
be successful through the Home/Hospital Teaching program, which
is intended to be a short-term program dependent on doctor
recommendation.

Home/Hospital Program
Independent Study

Boynton High School is available to 10th-12th grade students
deficient in credits to assist in credit recovery. Independent Studies
is also available to students 16 years of age or older.

For students who wish to gain “real world” experience, SVCTE
provides students an opportunity to earn credits while getting
valuable experience in vocational fields. For students who may
have difficulties with academics, Branham offers EL and
Workshop to help our students be successful despite difficulties
they may have. Student Study Teams (SSTs) meet to develop plans
to assist students needing special accommodations.

Through counseling and assessments, Branham students are given
appropriate advisement and direction. This advisement begins in
8th grade and continues throughout students’ four years at
Branham. All 10th grade students are given the PSAT in October.
All 11th grade students are provided information about PSAT
(Preliminary Scholastic Aptitude Test), SAT (Scholastic Aptitude
Test) and ACT (American College Test) exams.

●

SVCTE Enrollment

●

8th Grade Parent Information
Night
PSAT for all 10th graders
AVID 10th graders take
practice PSAT tests

●
●

All students receive formal feedback a minimum of six times a
year in the form of four progress reports and two semester grade
reports. Teachers also post assignments on SchoolLoop, to which
all parents have access.

Students referred to special education are evaluated by the IEP
team. Students determined eligible for special education are
assigned a case manager who monitors students’ progress and
implementation of the IEP. The IEP team works together to
determine and monitor appropriate interventions and support,
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•
•
•

IEP
Assessment Reports
Case Management Logs (for
SAI teachers, except
SH/TM).

including accommodations and modifications.

Evaluate the extent to which the support services and related
activities have a direct relationship to student involvement in learning with respect to equity of
access, availability of computers and internet.
Additional Online Instruction Prompt:

Findings

Supporting Evidence

The extensive use of district computer carts and the access of all
•
students to the library insures that all students have equitable
access to a computer and the internet. All students involved in on
campus online instruction have access to a district-owned computer
and Wi-Fi access to the internet.

Chromebook carts

Equitable Support to Enable All Students Access to a Rigorous Curriculum
Indicator: Through

the use of equitable support all students have access to a challenging, relevant,
and coherent curriculum. Schools regularly examine the demographics and distribution of
students throughout the class offerings (e.g., master class schedule and class enrollments) and the
availability of additional support such as extra class time, tutoring, or types of alternative
schedules available for repeat or accelerated classes (e.g., summer, class periods beyond the
traditional school day).
After studying the accessibility of a challenging, relevant, and coherent curriculum and
from examining the demographics and distribution of students throughout the class offerings
(e.g., master class schedule and class enrollments), evaluate the impact of the types of
alternative schedules available for repeat or accelerated classes (e.g., summer, class periods
beyond the traditional school day) on student achievement.
Prompt:

Findings

Supporting Evidence

Equal Access to Curriculum and Support

●

Branham High School strives to offer all students access to
challenging and relevant curriculum. Guidance advisors provide
students with academic assistance based on students’ individual
needs, including placement in support or Honors/AP classes. The
Special Education department uses a model of inclusion for Math
and English classes, which allows students to improve in both their
academic and social skills. Equity is a focus by staff and students.
There is an Equity Study Team and an Equity Advisory class of
students who take a lead on spreading the concept of equity across
campus.

Students who are not successful in their coursework are given the
opportunity to recover their credits through CUHSD summer
school, credit recovery before and after school, concurrent
enrollment, online coursework through BYU, PLATO and Ed
Options, CACE, Community College, and repeating classes.

For students who take an accelerated course load and need extra
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●

National Association for
Multicultural Education
attendance by Principal and
Equity Advisor
Study team of teachers and
advisory class of students
dedicated to campus equity
PPTs from student led
trainings to inform freshmen
of important social justice
issues
0 period, 3rd period or after
school Credit Recovery
classes
Math remix, 0 or 7th period

●
●

0 period course offerings
7th period course offerings

●
●

●

classes, we offer 0 period and 7th period classes.
Co-Curricular Activities

School leadership and staff link curricular and co-curricular activities to the academic
standards, the college- and career-readiness standards, and the schoolwide learner outcomes
along with an effective process for regularly evaluating the level of student involvement in
curricular/co-curricular activities and student use of support services.

Indicator:

Evaluate the extent of the availability and link of curricular and co-curricular activities
for all students to the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes. How effective are these efforts?

Prompt:

Findings

Supporting Evidence

Student Involvement
Branham believes that students who are actively involved in the
school community and activities are more academically successful.
Seniors participate in the school and local community with the
“Active Citizen” project through their Government class.

Branham provides opportunities for students to get involved in
many co-curricular activities. The school has twenty-eight clubs
that address diverse needs of our students, including Gay Straight
Alliance, Helping Humanity, Key Club, Best Buddies, National
Honor Society, Latino Student Union, and Random Acts of
Kindness.

The Branham Sports program provides a range of sports for male
and female student athletes. All sports programs require students to
have a 2.0 GPA and participate in the athletic code of conduct
outlined in Honor the Game.

●
●
●
●
●

●

●
In addition, Branham gives students the opportunity to perform and
demonstrate their artistic talents through culinary arts, choir,
drama, dance productions, art shows, and marching band.

Club enrollment lists
Complete list of available
clubs
Minimum GPA requirements
for specific clubs
Branham student athletes
have required weekly or biweekly grade check-ins for
participation
The total number of athletes
who have become
academically ineligible has
decreased from 126 in 201011 to 33 in 2014-15.
All VAPA classes meet A-G
requirements for the UC
system, and all students who
participate in after school
performing arts programs
must meet a minimum GPA
requirement.

Additional Online Instruction Prompt: Evaluate the school’s processes to address the needs of
socialization for the students and involvement in the school. Provide evidence about the
effectiveness of the students’ involvement in school and community activities, such as clubs,
yearbook, newsletter, newspaper, field trips, volunteer work, service projects, college courses,
etc.
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Findings

Supporting Evidence

n/a
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ACS WASC Category E. School Culture and Support for Student Personal
and Academic Growth: Summary, Strengths and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in Category
E are being met. Include comments about the degree to which these criteria impact the school’s ability to
address one or more of the identified critical learner needs.
Summary:

Branham has made a great deal of progress in the last six years towards the goals of changing the school’s
culture to one that is more focused on college and career preparation. We benefit from a dedicated group
of parents who support our many extra-curricular programs, but there needs to be continued outreach to a
more diverse group of parents, particularly parents of our EL students. Overall, BHS is a safe, diverse
school in which most students feel included and have opportunities to challenge themselves academically,
artistically and/or athletically, but the school would benefit from clubs and activities that reflect a wider
range of student interests and backgrounds that more closely align with our changing demographics.
Students who struggle either emotionally or academically can access a variety of support services oncampus. We have taken concrete steps to address the opportunity gap by participating in equity training,
forming an Equity Advisory group for students, and identifying and recruiting minority students with AP
potential to take Advanced Placement courses. While the demographics of our AP and Honors classes are
now more closely aligned with our overall school demographics, there still remains a disparity in
enrollment, particularly among Hispanic and Special Needs students. Additional academic and
instructional support for both teachers and students is needed as students with a wider range of academic
abilities access rigorous courses.
Prioritize the strengths and areas for growth for Category E.
Category E. School Culture and Support for Student Personal and Academic Growth:
Areas of Strength

●
●
●
●
●
●
●
●
●
●
●

Branham has implemented an embedded tutorial program that has helped address the needs of our
students and teachers.
Branham has a series of Parent Information Nights on the second Thursday of every month
during the school year. Parent groups included in this night are ELAC, Cheer Boosters, Drama
Boosters, Music Boosters, Sports Boosters.
All Branham students, teachers, and parents have access to Schoolloop as a communication tool.
The policies and expectations put in place by the administration create a safe environment for
students and staff. All administrators are highly visible in monitoring student activities and
behaviors.
Since its inception, the school truancy program has decreased and continues to decrease the
number of truancies.
Branham offers a variety of Support Services (504/SSTs, CYO, IEPs, CASSY, AVID, etc.) to
address the physical, emotional, and academic needs of all students.
The administrative team has recognized 9th grade and 10th grade underperforming populations
and has begun taking necessary steps to connect with and redirect these students.
As a school community, there is an inclusion of the special education population into mainstream
classes, co-curricular and extracurricular activities.
Branham offers a variety of sports and Visual and Performing Arts classes and extracurricular
programs to help promote a well-rounded student body.
Branham has introduced the AVID program to support traditionally underserved populations’
access to college-prep curriculum.
Over the last six years BHS has developed a “College-Going Culture” as illustrated by the
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●
●

increase in the number of AP and Honors courses and enrollment.
Enrollment in AP and Honors courses now more closely reflects the demographics of Branham
due to targeted outreach of underrepresented subgroups.
Branham has a wide variety of students involved in the school community through clubs, Visual
and Performing Arts, Sports programs, school spirit programs such as “Blue Crew,” the
Leadership class, and other opportunities. This has resulted in increased school spirit and
participation in activities such as Homecoming week, rallies, and other school wide activities.

Category E. School Culture and Support for Students’ Personal and Academic Growth:
Areas of Growth

●
●
●
●

●

The effectiveness of the current Advisory/Tutorial schedule needs to be evaluated and possibly
changed to increase its effectiveness and accountability.
With the increase in diversity within our student population, additional clubs and opportunities
need to be developed to encourage increased participation by all student stakeholders.
The ELAC group exists, but we need to increase the number of parents involved because it
doesn’t accurately reflect our population.
With the increase in rigor and the expectation that all students complete a-g requirements beyond
the high school graduation requirements, there needs to be additional academic support to help
students who are taking AP and Honors classes and struggling, as well as teachers who are
working with a more diverse student population with varying academic abilities.
Branham has a core group of parents who are involved with many of the school programs but
there needs to be a widespread effort to establish direct, open relationships with a more diverse
group of alumni, parents and community members.
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Prioritized Areas of Growth Needs from Categories A through E
Prioritize the growth areas from the five categories.
We have taken the areas of growth presented in sections A through E of Chapter IV and created
the following prioritized list. For the sake of brevity, as well as making natural connections
between related ideas, we have condensed all of the growth areas in the following list:
●
●

●

●
●
●

Close the access and opportunity gap for all students. It is obvious from the student performance
data that this is a priority to insure equitable education for all.
Provide students with a 21st century education that prepares them for success beyond high school.
The adoption of CCSS and NGSS emphasizes the need for a change in curriculum, instruction,
and assessment that addresses the new competencies tested in CCSS and NGSS. The changes will
help students become college- and career ready when they graduate from BHS.
Update the school vision, mission, and student learning outcomes to reflect changes in
demographics, education, technology, etc. This is a necessary step to transform the school culture
into a culture of success for all. The formal incorporation of the SLOs into the curriculum,
instruction, and assessment will allow Branham to measure the achievement of the outcomes by
all students.
Need for PD to help teachers become more proficient at helping students in issues related to:
technology, differentiation, adoption of successful strategies to help struggling students.
Making more effective use of data in decisions addressing curriculum, instruction, and
assessment.
School facilities need an overhaul with some repairs, new paint, air conditioning, and other
necessities. The facilities are not well maintained.
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Chapter V: Schoolwide
Action Plan

288

BRANHAM HIGH SCHOOL: SINGLE SCHOOLWIDE PLAN
GOAL #1: CLOSE THE ACCESS AND OPPORTUNITY GAP FOR ALL STUDENTS.

Rationale:
•

•
•
•
•
•

Data from the student and community profile (Chapter I) show that there is an opportunity and
performance gap between the general student populations and some underperforming subgroups
(EL, Special Education, low SES, Foster Youth, Latino). The difference is very obvious in the
CAASP test taken last year or in the % of students passing the CAHSEE.
There is a disparity in enrollment of underperforming subgroups in AP and Honors classes
(Aeries data).
There is a significant gap in performance in state-mandated testing between the general student
population and some subgroups of students.
As shown in disaggregated data, analysis of D and F grade distribution indicates that there is an
overrepresentation of Latino students receiving D and F grades across all content areas.
More professional development, including equity training, is needed to help underperforming
students succeed when enrolled in rigorous courses.
This goal is aligned with the District goal of Access and Opportunity for all students.

Measurable Goals:
•
•
•
•
•
•

•

Increase the proficiency in ELA on the SBAC school-wide by 2% for the next 6 years.
Increase the proficiency in Math on the SBAC exit exam by 2% for the next 6 years.
Increase the proficiency of underperforming subgroups in both the ELA and Math portions of the
SBAC for the next 6 years, closing the opportunity gap.
Increase the % of EL reclassified annually by 3%.
Increase the proportion of demographically underrepresented subgroups in Honors and AP by 3%
annually.
Decrease the overall % of suspensions from 4.7% to 2% over a three year period. Decrease the
proportion of Latino, African Americans, and Special Education students to match the schoolwide rate.
Decrease the proportion of expulsions to under 1% for all significant subgroups over a six-year
period.

Tasks

Person(s)
Responsibl
e

Timeline

Resources

Assessment of
Progress

Method
of
Reporting

Identify and
disseminate
data related to
underperformi
ng subgroups

District and
site
administratio
n

20162017 and
ongoing

AERIES

Annual and ongoing
review in meetings’
agendas.

Department
meeting
minutes

Decrease the overall % of
suspensions from 4.7% to
2% over a three -year
period. Decrease the
proportion of Latino,
African Americans, and
Special Education
students to match the

Staff
meeting
agendas

Curriculum
Council

Student
information
EADMS
Time - staff
and
department
meetings
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Release time

school-wide rate.

CDE data

Professional
development
related to
successful
strategies for
underperformi
ng subgroups
(e.g. AVID
and QTEL).

District
Administratio
n related to
curriculum
and
instruction

20162017 and
ongoing

Staff survey
on
Professional
Development
needs

District
TOSAs

Funding for
professional
development

Site-level
administratio
n

Release days
for teacher
presenters

Professional
Development
Focus Group

Pay for
teachers to
lead
professional
development

Curriculum
Council

Time collaboration
meetings,
Professional
development
days

Continue
equity training
with staff

Equity Focus
Groups
Admin Team

Ongoing:
Started in
2011 and
continuin
g

Student
Equity Team

Time

District
Admin
School
Admin
Curriculum

Attendance at
Professional
Development sessions
Participation in
presentations
Summer Professional
Development
presentations to the
school

Ongoing

Funding

Core
instructio
nal
materials
In sync
with

Identification
of number of
students
needing
special course
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PD Plan

Increase the proficiency
in Math on the SBAC
exit exam by 2% for the
next 6 years.
Increase the proficiency
of underperforming
subgroups in both the
ELA and Math portions
of the SBAC for the next
6 years, closing the
opportunity gap.

Money
Professional
development
release time

Incorporate
d
successful
strategies
in
curriculum
and lesson
plans

Increase the proficiency
in ELA on the SBAC
school-wide by 2% for
the next 6 years.

Participation in equity
trainings.

Copy costs

Add more
diverse course
materials

Creation of Professional
Development Focus
group

Facilitation of equity
activities in school events
Report to BHS
Community on equity
efforts

Sufficient resources to
serve needs of ELLs and
other subgroups
Diversity of supplemental
materials (i.e.novels,
music, non-fiction texts,

Staff
survey on
impact of
training
Student
survey on
impact of
equity
efforts
More
ethnically
diverse
resources
used in
courses.

Council
Teachers

District
Adoption
schedule

materials

field trips, etc.)

Copy costs
Time

Explore
possibility of
adding
electives that
more closely
reflect the
diversity of
our student
population

School Board

20192020

Curriculum

Funding
Allocation of
staffing

Advisory
Council
SAC

Time to
research
materials

Human
Resources

Professional
development

Curriculum
Council

Course
materials

New course proposals
written

Presentatio
n to classes

Subject Area Committee
Agendas

Programmi
ng cards

Curriculum Advisory
Council agendas

District
Course
Catalog

Master Schedule
Board Meeting agenda
Grade-level presentations

Department
Chairs
Explore
different
options for
parent
outreach to
underperformi
ng subgroups
to increase
access and
awareness of
academic
options and to
foster positive
relationships
with school
community.

Site Admin
team

20172018

Translation
services

ELAC

Time

Targeted
Club advisors

Parent survey
re: preferred
method of
contact, dates,
meeting site,
etc.

District
personnel
Curriculum
Council

Parent participation in
school events and
meetings that reflects the
diversity of Branham’s
student body.

ELAC
calendar
and
minutes
Parent
letters
Translated
documents
Phone calls

Parents
Students

GOAL #2: PROVIDE STUDENTS WITH A 21ST CENTURY EDUCATION
(COMMUNICATION, CREATIVITY, COLLABORATION, AND CRITICAL
THINKING) THAT PREPARES THEM FOR SUCCESS BEYOND HIGH SCHOOL.
Rationale:
•

Data about Branham students post-graduation shows that there is a disparity between students’
stated intention to attend college and actual attendance. In addition only 64.3% of students remain
enrolled in college after two years.
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•
•
•

•

•

The SBAC results from the 2014-15 school year reveal that 75% of Branham students are college
ready in ELA but only 50% are college-ready in Math.
Promote active citizenship, global awareness and 21st century aptitudes for innovation and
success, including post-secondary opportunities.
According to the student survey 66% of students think that unmotivated students is the biggest
problem at school and in the parent survey only 37% of them believe that their students receive
appropriate counseling and emotional support.
The majority of graduating students attend a two-year college and research indicates that only
40% of those students transfer to a four-year college. District statistics also show that over 17%
of students enrolled in any type of college drop during the first two years, while only 4% graduate
with an AA in two years.
This goal is aligned with the District goal of Preparation for Success Beyond High School.

Measurable Goals:
•
•
•
•
•
•
•
•

By 2016-2017, 100% of core content areas will upgrade 75% of course units to align with CCSS.
By 2016-2017, 100% of electives will upgrade 25% of course units to align with the CCSS. And
by 2018-2019 the upgrade will encompass 75% of course units.
By 2018-2019, 100% of science courses will be aligned with the NGSS.
By 2018-2018 there will be a school-wide committee that will propose possible grade-level crosscurricular projects that incorporate the 21st Century educational C’s and the school refined SLOs.
In 2016-2017 and yearly afterwards, there will be PD offerings on successful instructional
strategies such as AVID and QTEL. These offerings will be part of the site PD plan.
Increase the % of student that are college-ready in ELA and Math. The numerical increase will
depend on the new CAASP assessment.
Increase the % of graduates with a-g completion by 2% annually from 51 to 63%.
Increase the % of graduates entering post-secondary education by 1% annually from 78 to 84%.

Tasks

Person(s)
Responsible

Timeline

Resources

Assessment of
Progress

Method of
Reporting

Integrate the
four C’s
(communication,
creativity,
collaboration,
and critical
thinking) into
the school’s
curriculum,
instruction, and
maybe SLO’s.

Whole Staff

20182019 and
ongoing

Time for
collaboratio
n and
inclusion of
C’s into
curriculum.

Incorporation of the
four C’s in the SLOs
and in course
curriculum guides
and learning
objectives.

Course syllabi

Professiona
l
developme
nt

By 2018-2018 there
will be a schoolwide committee that
will propose
possible grade-level
cross-curricular
projects that
incorporate the 21st
Century educational
C’s and the school
refined SLOs.
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New courses
SLOs

Explore the
possibility of
adopting gradelevel or crosscurricular
project based
learning.

Administration
Curriculum
Council

20182019 and
ongoing

Time for
department
meetings.
Collaborati
on time.

Departments

Access to
Chrome
carts/one to
one.

Changes in course
curriculum.

Course syllabi
Project rubrics

Adoption of projectbased learning across
grade levels.
By 2016-2017, 100%
of core content areas
will upgrade 75% of
course units to align
with CCSS.

Share results of
visits in
department
and staff
meetings

Release
time to visit By 2016-2017, 100%
other
of electives will
schools.
upgrade 25% of
course units to align
with the CCSS. And
by 2018-2019 the
upgrade will
encompass 75% of
course units.
By 2018-2019, 100%
of science courses
will be aligned with
the NGSS.
Incorporate
community
involvement in
the class
requirements of
some courses.

Administration
Curriculum
council

20182019 and
ongoing

Time for
department
meetings.
Collaborati
on time.

Changes in course
curriculum.

Course syllabi
Project rubrics

Adoption of
community
involvement
projects..

Access to
Chrome
carts/one to
one.
Continue the
effort to increase
the level of
college readiness
by BHS
graduates with
the
implementation
of AVID and
QTEL strategies
schoolwide.

District
Administration
Branham
Counseling
Department
Teachers
Students
Parents

Started in
2013 and
ongoing

Time to
gather and
analyze
data
regarding
postsecondary
student
options.
Funding for
PD and
AVID, AP
trainings.
Equity
training
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CAASP results
a-g completion rates
Enrollment in AP
and % of students
scoring 3 or higher
on test.

Dissemination
of CAASP
results

Sharing of
best
practices
Explore offering
CTE courses at
Branham.

Classroom
teachers

20172018 and
ongoing

School Board
District and
Site
Administration

CTE
training and
credentialin
g for
teachers
Release
time and
funding for
model
school
visits

Curriculum
Council
Subject Area
Committee

Data gathered during
visits

Visit results
sharing

Number of teachers
with CTE
credentials.
Survey of teachers
interested in CTE
opportunities

Curriculum
Advisory
Council
Explore small
learning
communities

Administration

20192022

Curriculum
council

Funding for
model
school
visits

Departments
All
stakeholders

Continue efforts
to enroll all
students in 3rd
and 4th year
math and
science courses
to prepare for
post secondary
education.

In addition,
develop
intervention
companion
courses to
ensure success.

Department
Chairs

Administration

Time

Examples of model
schedules aligned to
BHS mission and
vision
Data gathered from
visits

Sharing of
model
schedules
Sharing of
findings with
stakeholders

Time for
grant
research

2017-18
and
ongoing

Release
time

Additional
FTE
allocation

Counselors
Master
schedule

Increase the % of
graduates with a-g
completion by 2%
annually from 51 to
63%.

Increase the % of
graduates entering
post-secondary
education by 1%
annually from 78 to
84%.

Enrollment data in
math and science
courses.
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Courses
Enrollment
Patterns
SBAC Results
Graduation
rates
College
acceptance rates
a-g completion
rates

GOAL #3: DEFINE SCHOOL’S VISION AND MISSION TO SUPPORT
PROFESSIONAL CULTURE TO ENSURE SCHOOL-WIDE LEARNING
OUTCOMES.
Rationale:
•

•

•

•
•

As found in the self-study profile, BHS has seen significant staff turnover (50 percent here less
than five years), and there has been a failure to integrate new staff with the old to form a cohesive
team.
Our old vision, mission and mantra reflect old student demographics and do not reflect the
significant changes in both our student population and in educational standards. As stated in
Chapter 1, the mission was not revised during the last self-study process.
The SLOs have not been revisited since 2003, and there is a need for the school to redefine them
and to incorporate them into curriculum, instruction and assessment to make sure that all students
demonstrate and accomplish them by the end of their high school career.
This lack of a strong, defining mission means that new teachers are unable to articulate the goals
and aims of Branham.
This goal is aligned with the District goal of Transforming School Culture.

Measurable Goals:
•
•
•
•
•

By Fall of 2016-2017 the current mission statement and mantra will be evaluated and
replaced/refined as needed.
By Spring of 2017 there will be a school-wide committee with the task of evaluating and
redefining the school SLOs.
By 2017-2018, new/refined SLOs will be adopted.
By 2019-2020 in synch with Goal #2, cross-curricular projects by level will be developed to
measure the achievement of the SLOs by all students during their HS career.
Starting in 2016-17, a shared PD plan will be adopted annually by the site to serve the needs of
our changing demographics (both in student and teacher populations).

Tasks specific to defining school’s vision and mission to support professional culture to ensure
school-wide learning outcomes.
Tasks

Person(s)
Responsible

Timeline

Resources

Assessment of
Progress

Method of
Reporting

Evaluate current
mission statement and
mantra

Whole Staff

Fall 20162017

Time - staff
meeting and
collaboration
time

Redesigned
mission
statement

Part of school
plan, handbook,
web page and rest
of school
documentation

WASC
Leadership
Team

Revisit as
needed

Planning
Department
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Chairs
Redefine SLOs

Whole Staff

Printing costs
Spring
2017

WASC
Leadership
Team
Department
Chairs

Time - staff
meeting and
collaboration
time, possible
release days

SLO documents

SLO placards
Rubrics
SLO visibility

Planning
Printing costs

Student
representatives
Parent
representatives
Establish a protocol to
measure the
accomplishment of
SLOs by all students

Whole Staff

2017-2018

Curriculum
Council

Develop
2018-2019

WASC
Leadership
Team

Evaluate
and Refine

Admin Team

and
ongoing

Time - staff
meeting and
collaboration
time, possible
professional
development
days

Rubrics
Assessments
Student work

Annual schoolwide reporting of
student progress
as measured by
SLO rubric

Planning

Students
Parents
New teacher and staff
induction

Whole staff
Curriculum
Council

Fall 20162017 and
ongoing

Time - staff
meetings,
routine meetings
Release time

Monthly lunches
Veteran staff
buddies for new
staff

Admin Team
Money
Food

Whole staff team
building and
developing a sitebased PD plan to
insure consistent
implementation of
BHS instructional
programs

Whole Staff
Curriculum
Council
Sunshine
Committee
Admin Team

Spring
2016 and
ongoing

Time for
meetings
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Reporting
feedback at staff
meeting in May

List of key
functions, topics
linked to culture
of school
Site Professional
Development
Plan

Planning time
Develop a
professional
development
plan

New staff surveys
in April

Team building
activities during
meetings: staff,
collaboration,
PD, etc.

Meeting agendas
Staff surveys re:
effectiveness,
suggestions for
future activities
Sharing feedback
with whole staff
at staff meetings
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BRANHAM HIGH SCHOOL
BELL SCHEDULES
2015 – 2016

REGULAR SCHEDULE
* Advisory = Every Monday *
‘A’ Day

0 Period
Period 1

Advisory/Tutorial

* Tutorial = Tuesday, Thursday, Friday*
‘B’ Day

7:00 -7:55

0 Period

9:45 - 10:15

Advisory/Tutorial

10:30 - 12:10

Period 5

12:50 – 2:30

Period 6

8:00 - 9:40

Period 4

Brunch

10:15 - 10:30

Lunch

12:10 - 12:50

Period 2
Period 3
Period 7

7:00 -7:55

2:40 – 3:45

10:15 - 10:30

Lunch

12:10 - 12:50

10:30 - 12:10
12:50 – 2:30

Period 7

* Every Wednesday = Early Release *

2:40 – 3:45

“A” DAY

TIME

“B” DAY

0 Period

7:00 - 7:55

0 Period

9:30 – 9:40

Brunch

Period 1

8:00 – 9:30

Period 2

9:40 – 11:10

Period 5

11:45 – 1:15

Period 6

Lunch

Period 3

Collaboration
No 7th Period

11:10 – 11:40
1:25 – 2:30
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9:45 - 10:15

Brunch

COLLABORATION

Brunch

8:00 - 9:40

Period 4

Lunch

Collaboration
No 7th Period

MINIMUM DAYS

RALLY-ASSEMBLY

(9/25, 9/28, 11/6, 11/9, 2/25, 2/26, 4/14, 4/15)

“A” DAY

TIME

“B” DAY

0 Period

7:00 – 7:55

0 Period

Period 2

9:00 – 10:00

Period 5

Period 1

8:00 – 8:55

Brunch

10:00 – 10:15

Period 7

11:15 – 12:10

Period 3

10:15 – 11:10

‘A’ Day

‘B’ Day

0 Period

7:00-7:55

0 Period

7:00-7:55

Period 4

Rally-Assembly

9:40-10:25

Rally-Assembly

9:40-10:25

Brunch

Period 2

10:40-12:15

Period 5

Period 7

Period 3

12:55-2:30

Period 6

Period 6

Period 1

8:00-9:35

Brunch

10:25-10:40

Lunch

12:15-12:55

Period 7

2:40-3:45

Period 4

8:00-9:35

Brunch

10:25-10:40

Lunch

12:15-12:55

10:40-12:15
12:55-2:30

Period 7

2:40-3:45

FINALS DAYS
Day 1 (12/16, 5/31)

0 Period
Period 1
Break

Period 2

Day 2 (12/17, 6/1)

7:00 – 7:55

0 & 7th Per

10:00 – 10:20

Break

8:00 – 10:00

10:20 – 12:20

Period 4
Period 3

7:00 – 7:55

8:00 – 10:00

10:00 – 10:20
10:20 – 12:20

Day 3 (12/18, 6/2)
Period 7
Period 5
Break

Period 6

7:00 – 7:55

8:00 – 10:00

10:00 – 10:20
10:20 – 12:20

6/12/15
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Branham High School
A / B Collaboration Calendar ~ Semester 2 (2015 ~ 2016)
January
Sunday
3
10
17
24
31

Monday
4
11
18
25

Tuesday

A-Adv
B-Adv
No School

A-Adv

5
12
19
26

Wednesday

B
A
A
B

6
13
20
27

A-Collab
B-Collab
B-Collab
A-Collab

Thursday
7
14
21

28

B
A
A
B

Friday
1
8
15

A
B
B

22

29

S

No School

A

February
Sunday
7
14
21
28

1
8
15
22
29

Monday
B-Adv
A-Adv
No School

B-Adv
A-Adv

2
9
16
23

Tuesday
A
B
No School

A

3
10
17
24

Wednesday
B-Collab
A-Collab
No School

B-Collab

4
11
18
25

Thursday
A
B
No School
A-Min Day

5
12
19
26

Friday
B
A

S

No School
B-Min Day

March
Sunday
6
13
20
27

Monday
7
14
21
28

B-Adv
A-Adv
B-Adv
A-Adv

1
8
15
22
29

Tuesday
B
A
B
A
B

2
9
16
23
30

Wednesday
A-Collab
B-Collab
A-Collab
B-Collab
A-Collab

3
10
17
24
31

Thursday
B
A
B
A
B

4
11
18
25

Friday
A
B
A
B

S

Friday
A

S

April
Sunday
3
10
17
24

Monday
4
11
18
25

Tuesday

No School

B-Adv
A-Adv
B-Adv

5
12
19
26

Wednesday

No School

A
B
A

6
13
20
27

No School

B-Collab
A-Collab
B-Collab

Thursday
7
14
21
28

No School
A-Min Day

B
A

1
8
15
22
29

No School
B-Min Day

A
B

May
Sunday
1
8
15
22
29

2
9
16
23
30

Monday
A-Adv
B-Adv
A-Adv
B-Adv
No School

3
10
17
24
31

Tuesday
B
A
B
A
Finals

4
11
18
25

Wednesday
A-Collab
B-Collab
A-Collab
B-Collab

5
12
19
26

Thursday
B
A
B
A

6
13
20
27

2

Thursday
Finals

3

Friday
A
B
A
B

S

Friday

S

June
Sunday

Monday

Curriculum Council:
Faculty Meetings:
PD Days:
WASC Focus Groups:
Department:
WASC Visit Dates:
3/9

Tuesday

Wednesday
1
Finals

1/11, 2/8, 3/14, 4/11, 5/16
1/6, 2/3, 3/2, 4/13, 5/4
2/26, 4/15
1/6, 1/20, 2/3, 2/24
1/13, 1/27, 2/10, 3/2, 3/16, 3/23, 3/30, 4/13, 4/20, 4/27, 5/4, 5/11, 5/18, 5/25
3/7, 3/8,

300

No School

WASC Action Plan (Chapter 5)
Branham High School
2010-2016
Goal # 1: To create an atmosphere of higher learning amongst our students, college
readiness requires an orchestrated curricular and administrative effort to motivate students
to increase our students who meet UC/CSU A-G requirements upon graduation.

Rationale: Although our self study has shown an increase in the percentage of our students
meeting A-G requirements over the past few years, we still only have 40.2% of our students who
are college eligible. Our self study has also shown that over 50% of our senior class has gone on to
Junior College. Even though this is a large percentage of students furthering their education, we
feel that many of our students attend Junior College because they cannot attend a four year
university after graduation. We feel if we increase the percentage of students who are college
eligible, we will be providing our students with more options after they graduate high school and be
more successful in their post high school endeavors.
Year 1 (2010-2011)
•

Branham will increase the percentage of students who meet A-G requirement to 44%.

Year 3 (2012-2013)
•

Branham will increase the percentage of students who meet A-G requirements to 47%.

Year 5 (2015-2016)
•

Branham will increase the percentage of students who meet A-G requirement to 50%

Action Step

Person(s) Responsible

The teams will conduct
research, evaluate data,
review options, recommend
activities and lead
implementation of tasks.
Study Teams will coordinate
through a school-wide
Planning Team.

• Assessment &
Grading Team

1.0.1 Implement “Study
• Principal
Teams” for school
improvement areas pertinent • Planning Team
to Goal One: Advisory, and
• Advisory Team
Grading & Assessment.

1.1 Improve student

• Planning Team –
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Resources
Needed

Timeline

• Collaboration

2010-12

Fall 2010

assessment- feedbackrevise/re-teach cycle

1.2 Develop a
comprehensive inventory of
student skills, knowledge
and behaviors that are to be
integrated school wide in
identified courses and/or
Advisory

1.3.1 Explore creation and
implementation of Personal
Learning Plans for all
students such as K-16 Bridge
Program. This will include
goal setting, action plan for
post high school career.
1.3.2 Training of Guidance
Advisors and Advisory
Teachers on Learning Plans
for each student.
1.3.3 Create grade level
curriculum for Advisory
Period, focusing on college
culture, achievement gap,
and Algebra 1

1.4 Explore schedule change
to include an Advisory
Period for all students
1.5.1 Institute academic
recognition events such as
rallies or assemblies to
recognize student
achievement and motivate
others.

1.5.2 Initiate motivational
strategies such as prizes for
students who know A-G
requirements.

Assessment Team

• Planning Team

• Advisory Team

• Collaboration

2010-11

• Collaboration
• Advisory
Period

Plan 2010-11

• Administrators

• Guidance Advisors
• Planning Team –
Advisory Team

• Guidance Advisors
• Advisory Teachers

• Guidance Advisors
• Planning Team Advisory Team
• Administration
• Planning Team Advisory Team

• Activities Director
• Administrators

• Activities Director
• Administrators
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• Collaboration
• Release Time
• $$
• Collaboration
• Release Time
• $$
• Collaboration
• Scheduling
• Certificates
• Collaboration
• $$

• $$

Implement 9th
& 10th graders
in 2011-12.

Fully integrate
all grade levels
by 2014.
2010-2012

2011-2012
Pilot 20112012

2010-2011

2010-2011

Goal #2: Algebra 1 proficiency must be increased by targeting in-class strategies and
assessment models so that they are more in line with state standards and measurements.
Rationale: Our self-study has revealed that a large portion of our Algebra 1 students are not
proficient and this causes these students to struggle passing the Algebra 1 requirement for
graduation. Because these students are struggling to pass this requirement, they are not able to
continue meeting other A-G requirements making them college eligible. By focusing on increasing
Algebra 1 proficiency, our students who have been struggling before will be able to meet this
requirement and have a stronger foundation to succeed in more advanced math courses as they
continue at Branham.
Performance Measures:

Year 1 (2010-2011)
•

Branham will decrease the percentage of D’s and F’s for semester grades in Algebra 1 by 5%
and in proficiency school wide on CSTs.
Year 3 (2012-2013)
•

Branham will decrease the percentage of D’s and F’s for semester grades in Algebra 1 by 8%
and in proficiency school wide on CSTs.
Year 5 (2015-2016)
•

Branham will decrease the percentage of D’s and F’s for semester grades in Algebra by 12%
and in proficiency school wide on CSTs.

Action Step

2.0.1 Implement “Study
Teams” for school
improvement areas
pertinent to Goal Two:
Grading & Assessment.

The teams will conduct
research, evaluate data,
review options,
recommend activities and
lead implementation of
tasks. Study Teams will
coordinate through a
school-wide Planning
Team.
2.1 Improve student
assessment- feedbackrevise/re-teach cycle

Person(s)
Responsible

Resources Needed

• Principal

• Planning Team

Timeline

Fall 2010

• Assessment &
Grading Team

• Math Dept. Chair
• Algebra 1
teachers
• Planning Team –
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•

Collaboration

2010-2011

2.2.1 Investigate the
further use of Accelerated
Math in classrooms
especially in SAI Algebra
classes
2.2.2 Explore additional
Algebra 1 computer
programs to enhance
student proficiency level
in addition to Accelerated
Math

Assessment
Team
• Math Dept. Chair
• Algebra 1
Teachers
• SAI Algebra 1
Teachers
• Vice Principal

•

Collaboration

2010-2011

•
•
•

Collaboration
Release time
$$

2011-2012

2.3 Designate Algebra 1
sections for freshman
students distinct from
students repeating the
class

•
•

Vice Principal
Math Dept.
Chair

•
•

Collaboration
Scheduling

2010-2011

•

Vice Principal

•

$$

2010-2011

2.5 Professional
Development for all
Algebra 1 teachers on
research based strategies
for student success

•

Algebra 1
teachers
Planning Team

•
•

2010-2011

Math Dept.
Chair
Algebra 1
teachers
Vice Principal

•
•

Collaboration
Staff
Development
$$
Collaboration
$$

2011-2012

VP
Math Dept.
Chair

•

Activity
Stipend

Fall 2010

2.4 Attempt to reduce
Algebra class size to a
reasonable number for
student success

2.6 Create concurrent
enrollment opportunity
for Freshmen who fail one
semester of Algebra 1 to
earn credits and develop
skills while continuing
with next semester
Algebra 1
2.7 Establish tutorial
sessions by math teachers
and advanced student
during lunch 2x per week.

•

•
•
•

•
•
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•

Goal #3: To reduce the achievement gap that exists between our White students and our
Latino students, Students with Disabilities, and English Language Learner students.

Rationale: The achievement gap of White students in Branham’s population on both the CAHSEE
and CST’s compared to the performance of Latino students, Students with Disabilities, and English
Language Learners shows that White students are performing at a considerably higher level
creating a significant achievement gap. Targeting Latino students, Students with Disabilities, and
English Language Learners for greater intervention and support programs must be integrated into
the whole school program to improve these groups’ performances on state and federal measures.
Performance Measures:
Year 1 (2010-2011)
•

Branham will increase number of Latino students, Students with Disabilities, and English
Language Learners to proficient or above proficient scores on the CAHSEE and CST’s by 5%.

Year 3 (2012-2013)
•

Branham will increase number of Latino students, Students with Disabilities, and English
Language Learners to proficient or above proficient scores on the CAHSEE and CST’s by 8%.

Year 5 (2015-2016)
•

Branham will increase number of Latino students, Students with Disabilities, and English
Language Learners to proficient or above proficient scores on the CAHSEE and CST’s by
12%.

Action Step

3.0.1 Implement “Study
Teams” for school
improvement areas pertinent
to Goal Three: Advisory, and
Grading & Assessment.

The teams will conduct
research, evaluate data,
review options, recommend
activities and lead
implementation of tasks.
Study Teams will coordinate
through a school-wide
Planning Team.

Person(s)
Responsible
•
•
•
•
•
•
•

Resources Needed

Principal
Planning
Team

Advisory
Team

Assessment &
Grading Team
Equity Team

9th Grade
Success Team

Best Practices
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Timeline

Fall 2010

3.1 Adopt a new Mission
Statement that addresses our
desire to reduce the
achievement gap

•
•

3.2 Increase student
achievement by the
implementation of research
based strategies in the
classroom

•

3.3 Creation of an Advisory
Team to investigate
establishment of an Advisory
Period for all students

•

3.4 Study Team established
to investigate feasibility and
creation of AVID Classes

•

3.5 Monitoring and tracking
the progress of low
performing Latino students,
Students with Disabilities,
and ELL students

•

•
•

•

•

•

3.6 Creation of SDAIE
courses and SDAIE strategies
training for all teachers

•
•

3.7 Creation of a freshman
orientation and support
program similar to “Link
Crew”

•

3.8 Improve and publicize
reward/recognition for
student achievement, (i.e.
recognize students for

•

•

•

•

Team

•
•

Collaboration
Stakeholder
Input

Fall 2010

Administrato
rs
Planning
Team
Dept. Chairs

•
•

2010-2011

Administrato
rs
Planning
Team –
Advisory
Team

•
•

Collaboration
$$ to send staff
to Kagan and
Pickering
seminars
Marzano books
for new
teachers
Collaboration
Scheduling

$$ for AVID
Scheduling
Collaboration
with other
AVID Teachers

Begin staging of
Avid Class
2010-2011

Administrato
rs
Planning
Team

•

Pilot 20112012

Administrato
rs
Planning
Team – AVID
Team

•
•
•

Administrato
rs
Guidance
Advisors

•
•

Vice Principal
Planning
Team
Program
Coaches
Activities
Director
Teacher
Advisors

•
•

Collaboration
Summer
Training

Summer 2011

•

Time to train
students
Collaboration
Teacher
training

Begin staging of
Orientation/Su
pport Program
2010-2011

Activities
Director
Administrato
rs

•

$$ for
certificates
Student
recognition

2010-2011
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•
•

•

Scheduling
Collaboration

Implementatio
n 2011-2012
2010-2011

2011-2012

Implementatio
n 2011-2012

increase in GPA or CST
scores
3.9 Equity Training

•
•
•

3.10 Articulation with
partner schools identify
targeted students with
academic deficiencies
3.11 Increase participation of
EL and Latino students and
parents. Info from New
Parent Workshop and
College Info Night. Will be
provided at ELAC/Latino
Parent Groups. Guidance
advisors will visit BSU and
LSU clubs.

•
•
•
•
•
•
•
•

Administrato
rs
District Site
Leadership
Team
Planning
Team
Vice Principal
SAI Dept.
School
Psychologist
Guidance
Advisors
Principal
Activities
Director
Guidance
Dept.
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•

•
•
•

•

Team
Collaboration

2011-2012

Collaboration
Release Time
Administrative
coordination

2011-2012

2010-2011

