ACS WASC/CDE Visiting Committee Report

SELF-STUDY VISITING COMMITTEE REPORT
ACCREDITING COMMISSION FOR SCHOOLS,
WESTERN ASSOCIATION OF SCHOOLS AND COLLEGES
CALIFORNIA STATE DEPARTMENT OF EDUCATION
FOR

Gorman Learning Center
1826 Orange Tree Lane
Redlands, CA 92374
March 12 -15, 2017
Visiting Committee Members
Eunice Mukasa, Chairperson
Assistant Principal, Walter Reed Middle School
Kimmi Buzzard
Deputy Executive Director, Inspire Charter Schools
Dr. Tammy Guzzetta
Principal, Leading Edge Certification
Diahann Mathis
Principal, San Diego Virtual School
Philip Peeples
Counselor, Moreno Valley Online Academy
Dr. Kathleen Reams
College and Career Coach, Northridge Middle School
Dr. Marvetta Thompson
Director of Instruction, Alliance Neuwirth Leadership Academy

1
ACS WASC/CDE FOL, 2016 Edition
GDocs

ACS WASC/CDE Visiting Committee Report

Chapter I: Student/Community Profile
Summary:
GLC’s student population is predominantly white, but becoming more diverse. The school is stable by
grade level and steadily growing. GLC students’ primary language spoken is English at 95%. Total
student enrollment has increased by 289 students from 2014-2015 and 2015-2016 with the largest growth
occurring in K-5 and 9-12, respectively. The predominant ethnicity of White, Non-Hispanic (1166
students) at the school remains consistent over the past 5 years with the 2nd largest ethnicity being
Hispanic (675 students). According to the interviews, there has been growth in enrollment over the past 5
years. There are currently 2500 students at GLC: 900 students in K-5, a 78% growth; 744 students for
grades 6-8, a 34% growth; and 856 for grades 9-12, a 32% growth.

Class roster size for IST teachers is on average 30:1 in Kindergarten through 12th grade and
approximately 26:1 for students with special needs. According to student interviews and meetings with
the leadership team, class sizes in the Resource Center are dependent on the type of class. High
interest classes in high school such as art and other electives average 23:1. In grades K-5, class size is
5-10, middle school is 7-8, and grades 9-12 are 10-12 at maximum 15:1 and at minimum 5:1.
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The 2014-2015 and 2015-2016 school years, saw an increase in the male and female population, with the
greatest growth occurred among the female gender. Between the 2015-2016 and 2016-2017 school
years, 42 fewer students were eligible for free and reduced lunch, 11 fewer students were classified in the
Federal Poverty Level, and 23 fewer students were classified as free lunch.

Student’s curriculum, instruction, and assessment are impacted by parent input and choice under the
umbrella of Independent Study Teacher’s (IST) professional guidance and accountability (p.3). The single
subject department chair develops the curriculum and lesson plans that ISTs can choose to use with their
students, and they help ensure the standards are met. Not all curricula that is chosen by the
students/families is pre-aligned with Common Core; however, ISTs monitor that the student goals and
objectives are aligned with the state adopted standards. Any student achievement gaps or standards not
being met are addressed during the monthly IST meetings. According to interviews, a minimum of 10
meetings are face-to-face and include at least a parent, IST, and student. These monthly meetings occur
on a mutually agreed upon date, time, and location. Each student has a personalized learning plan which
takes into account their unique strengths, goals, interests, preferences, challenges, and personalities (p.4
of Self-Study).
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Programs:
Intervention Programs
Regular benchmark assessments are given to students 3 times a year using the i-Ready online
assessment program (began in 2016-2017). Reading Edge and Math Edge through the i-Ready program
are used in intervention for students. Students who do not meet the necessary scores for state testing
and school benchmark tests and indicate they have “serious grade level deficiency,” receive one-on-one
instruction in reading and math twice a week. Tier II intervention is provided for students via the Resource
Center.
English Learner Program
Language acquisition support curriculum is provided for EL students as well as weekly tutoring and is
embedded in the curriculum itself. Students are initially identified as ELs through the CELDT and then
Title I tutoring (if applicable) is provided to students as a support towards reaching reclassification.
According to interviews, a supplemental English class is provided along with teacher recommendation in
order for students to reach reclassification. Interviews with the Leadership team also revealed that
English Learners in level 1 and 2 are provided additional support in accessing English fluency via Rosetta
Stone; however, there is no set program for English Learners.
Title I
GLC is a Targeted Assistance School. Title I tutoring is provided for eligible students.
Special Education Program
Students are provided with placements and services according to their IEP. Tutors and facilitators receive
confidential copies of students’ IEPs. Modifications and accommodations are provided for individual
students. Teachers must complete a weekly checklist form to ensure necessary modifications and
accommodations are being met in the classroom. Resource Center teachers are not required to
participate in IEP meetings; however, they do work with the SPED to assist students with the necessary
interventions and differentiations. SPED teachers meet with students once a week. Once a month, ISTs
must meet with RSP provider to ensure goals are being met and to plan for the next month.
Online Courses
GLC offers five different online courses for students and provides Chrome Books for students who have
no internet access, as these courses require internet access.
Learning Management System
In 2016-2017, GLC launched PLSIS for the purposes of standards management, lesson assignments,
grading, attendance, and to document teacher-parent communication.
Student Achievement Data:
GLC failed to meet state testing participation requirements when CAASPP was introduced with only 78%
taking the test. Prior to the CAASPP, GLC consistently met their testing participation requirements.
AYP: The most recent proficiency rates that included measurements was 2012-2013. In 2013, GLC did
not meet AYP for all student subgroups and n all subjects; however, the school Safe Harbored for the
White and Socioeconomically Disadvantaged subgroups in English Language Arts.
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Significant decrease from 2013 to 2015:
● 24% decrease school wide
● 24% decrease for African American
● 47% decrease for American Indian
● 11% decrease for Asian
● 18% decrease for Filipino
● 19% decrease for Hispanic
● 26% decrease for White
● 24% decrease for Socioeconomically Disadvantaged
● 14% decrease for English Learners
● 31% decrease for Disabled

Math Participation: Similar decrease in percentage amounts as AYP.
Also, GLC benchmark results show a steady improvement in the area of mathematics proficiency (p.5758).
● Overall, GLC underperforms in Math in comparison with the state of California for 2015 (-14%)
and 2016 (-16%) [See p.27]
● GLC underperforms in English Learner Math Growth in comparison with the state of California for
2015 (-4%) and 2016 (-4%) [See p. 28].
● GLC underperforms in RFEP Math Growth in comparison with the state of California for 2015
(-3%) and 2016 (-18%) [See p. 29].
● GLC outperforms in Disabled Math Growth in comparison with the state of California for 2015
(+4%) and 2016 (+2%) [See chart on p. 30].
Language Arts Preparation: Student performance school wide has been a strength for the past 3 years.
However, there has been a decrease in basic phonics skills performance in K-3 (p.59).
● GLC over performs in English Learner ELA Growth in comparison with the state of California for
2015 (+3%) but slightly underperforms in 2016 (-5%) [See p. 27]
● GLC underperforms in RFEP ELA Growth in comparison with the state of California for 2015 (7%) and 2016 (-19%). [See chart on p.28]
● GLC over performs in Disabled ELA Growth in 2015 (+2%) and 2016 (+14%). [See chart on p.29]
API: Rates continued to increase from 2011-2013 and in 2013; GLC met all API growth targets. [See
charts on p.51-52]
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Attendance Requirements: An attendance rate of 100% was not met; however, according to interviews,
attendance is taken based on the amount of work completed by each student at the monthly meetings
with the ISTs. Teachers and parents verify attendance, which is uploaded and archived using the PLSIS.
Graduation Requirements: Not met across all subgroups in 2015; however, there has been a steady
increase from 2013-2014 and 2014-2015 (p.48). According the Self Study, out of 218 students in the
cohort in 2014, 171 students graduated (78.4%).
SAT/ACT/AP: In 2014-2015, 20% of Grade 12 students took the SAT which is a 5% increase for students
from 2013-2014. According to interviews, students are not required to take the SAT. There were 10
students which is a 4.4% increase for students who took the ACT from 2013-2014 and 2014-2015. Also,
almost half of the enrolled students in 2014-2015 scored higher than 1500. In 2014-2015, ten students
were enrolled in AP classes but only 4 students took the AP exam, which is a significant drop from 20132014.
CELDT: GLC English Learner levels are higher than the state average in the Beginning and Early
Intermediate while the levels in Intermediate, Early Advanced, and Advanced are lower. (See p.55)
CAASPP ELA Standardized Tests: GLC is improving in ELA and only slightly underperformed California
in 2015 (-1%) and 2016 (-1%). [See p.26, 37, and 38]
CST: The grade levels where students had the highest percentage of Far Below Basic and Below Basic
were in grades 2, 3, 11, and 12. (p.40)
● In CST Math in 2013, the grade levels where students had the highest percentage of Far Below
Basic and Below Basic were grades 4-7. (p. 41)
● In Algebra I CST 2013, the percentage of students scoring Below Basic at 48% or higher was in
grades 9-11 and EOC. These percentages were higher in 2013 than 2012. (pp. 43-44)
● In 2013, the grade level with the highest percentage of meeting Below Basic in Geometry CST
was grade 10. This percentage was higher in 2013 than 2012. (pp.45-46)
● Between 2011-2012 and 2012-2013, “GLC made significant progress in closing the achievement
gaps between Socioeconomically Disadvantaged and Non-Disadvantaged, and between Hispanic
students and White Students” (p.47).
Teacher Credentialing:
In 2015, the CTE program began at GLC. Two teachers received credentials for this program and are
helping to develop GLC’s first CTE pathway. Two pathways will be available for students in Fall 2017.
Teachers have 3 years to clear their CTE certification.
Independent Study Team (IST) teachers do not have credentials in all subject areas that students in their
caseload are taking, and therefore are not considered Highly Qualified. There are 105 ISTs at GLC and
the majority are Non-Hispanic White Females.
● 99% of ISTs have a Clear Credential
● 85% have a Multiple Subject Credential
● 15% possess a Single Subject Credential.
● 33 teachers have a Master’s degree
● 13 teachers have additional credential and certifications
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Significant Findings:
●
●
●
●

EL/LEP population is small and additional support programs/resources need to be developed
further.
Consistency of practices and communication across the regions would strengthen the school
programs.
Parent participation and formal opportunities/pathways to provide input can be increased.
There is a discrepancy in the percentages of Single Subject Credential teachers who possess a
SS Credential and the actual subject area of the credential (p.23)
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Chapter II: Progress Report
Following the full Self-Study and visit in 2011, Gorman Learning Center has evolved its administrative
structure, focused on data disaggregation and analysis, increased counseling services for high school
students, invested in development of curriculum and single subject instruction, and initiated a new Career
Technical Education program.
Administrative Structure:
For the 2016-2017 school year, GLC created three Regional Administrator (RA) positions (one per
resource center) to assume supervision and support of the ISTs in their region, and they report to the
Executive Director.
Data Analysis and Intervention:
GLC, under the guidance of the Student Achievement and Intervention Coordinator, is using iReady to
identify grade level proficiency gaps on a student-by-student basis. The data is used to provide
personalized learning plans by ISTs.
High School Counseling:
GLC has expanded their counseling support from one to three high school counselors (one per region).
Single Subject Instruction:
Highly Qualified Teachers (HQT) now called Highly Effective Teachers (HET) are Single Subject
Instructional Leaders who work closely with Resource Center Facilitators to improve the alignment of
instruction.
CTE Program:
Two teachers have obtained CTE credentials and are writing two CTE course pathways which will be
ready in Fall 2017.

The following Critical Areas noted in the last full report were addressed in the following ways:
Increase integration of assessment data and in-depth analysis at the individual and school wide
levels - GLC identified English Language Arts, Math, and Writing as areas of low performance to target
efforts to improve fundamental subject area instruction on a student-by-student basis. They have added
language arts, math, and writing support services to low income/low performing students.
Ensure parent awareness of available counseling services for College and Career Readiness GLC increased counselor staffing to expand support to students for career and postsecondary education.
They are still trying to formalize a follow-up to measure success of their graduates.
Establish and effectively operate Resource Centers - Although no new Resource Centers were
established, they have increased focused accommodations at the current locations. Each RC is following
a co-developed class schedule under the guidance of Highly Effective Teachers, and the RC Supervisors
are in the process of applying uniform operational guidelines with directions from Regional Administrators.
Increase support for science instruction and labs for grades 6 through high school level - Although
GLC has increased science support in the resource centers, they are actively seeking to form
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partnerships with the local district schools to utilize lab facilities and encourage students to concurrently
enroll in junior colleges.
GLC was not able to produce documents for critical areas for follow-up on:
● Provide a forum for groups of interested parents to collaborate regularly with staff for the purpose
of improving programs and services
● Provide greater learning opportunities for students to reflect more deeply upon their
understanding and achievement of the ESLRs.
● Modify the Action Plan to increase the likelihood of achieving the state academic goals by
providing semi-annual progress reports to the Governing Board and placing greater emphasis on
formative assessment of specific steps toward goal achievement.
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Chapter III: Self-Study Process
As part of their Self-Study process, Gorman Learning Center has identified the following Mission and
Student Learner Outcomes.
Mission Statement
GLC offers a personalized program of study by focusing on challenging academic standards and forming
partnerships between dedicated professionals and families. It emphasizes individualized student learning
plans driven by interest, innovation, and flexibility.
Student Learner Outcomes
Literacy
All graduates of Gorman Learning
Center have mastered the skills
necessary to comprehend content
and interpret meaning of text and
imagery presented in multiple
formats.

They can
● Interpret words and phrases
● Determine central ideas and themes
● Make logical inferences
● Follow the structure of texts
● Integrate and evaluate content presented in multiple
media and formats
● Understand and explain the relationship between point
of view and content of texts
● Delineate and evaluate the argument and specific
claims of texts
● Trace arguments and claims to the evidence that is
cited to support them

Analysis
All graduates of Gorman Learning
Center have mastered the skills
necessary to manipulate and
investigate information and data in
order to reach logical and
mathematically sound conclusions.

They can
● Assess the credibility and accuracy of sources of
evidence
● Make sense of problems, conflicts, and disputes and
persevere in solving them
● Model with problem-solving systems, including
mathematics
● Draw evidence from literary or informational texts to
support analysis
● Reason abstractly and quantitatively
● Use appropriate tools strategically
● Construct viable arguments and critique the reasoning
of others

Communication
All graduates of Gorman Learning
Center have mastered the skills
necessary to express, explain, and
describe their knowledge, thinking,
beliefs, and questions clearly through
multiple media.

They can
● Clearly convey complex ideas and information
● Clearly state an argument
● Clearly state claims that support an argument
● Cite specific evidence and its source to support claims
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The School’s Self Study Process
The development of school wide assessment and data disaggregation systems, along with allocation of
resources and personnel, has allowed Gorman Learning Center to see and communicate with
stakeholders a clearer picture of academic performance at a school wide level than it could six years ago.
The Clarification of Student Learning Outcomes
There is evidence that student performance in the area of mathematics is generally weaker than that of
students statewide. However, students receiving instruction at the Santa Clarita and Redlands Resource
Centers show greater improvement on the Algebra Assessments. Addition of three high school
counselors and Highly Effective Teachers are placed to better assist student learning outcomes in writing
and analysis. A Career Technical Education program is currently being developed to provide stronger
preparation for career pathways.
Assessment of Entire School Program
Gorman Learning Center has developed and disseminated writing projects and prompts to support writing
skills development, but without an established school wide writing assessment, there is not clear data as
to the impacts of these developments on student achievement.
Development and Alignment of Action Plan
The Action Plan is closely tied to the Local Control and Accountability Plan (LCAP). In addition, it
addresses the Eight State Priorities: Basic Conditions of Learning, Implementation of State Standards,
Parental Involvement, Pupil Achievement, Pupil Engagement, School Climate, Course Access, and Other
Pupil Outcomes.
It is evident that Gorman Learning Center team is exerting great effort in addressing the challenges that
were reference in the Self Study. However, they will need to work on integrating the Expected School
wide Learning Outcomes to their mission statement and school vision.
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Chapter IV: Quality of the School’s Program
CATEGORY A. ORGANIZATION: VISION AND PURPOSE, GOVERNANCE,
LEADERSHIP, STAFF, AND RESOURCES
A1.

Vision and Purpose Criterion

To what extent does the school have a clearly stated vision and mission (purpose) based on its
student needs, current educational research, current educational research, the district LCAP, and
the belief that all students can achieve at high academic levels?
To what extent is the school’s purpose supported by the governing board and the district LCAP
and further defined by school wide learner outcomes and the academic standards?
Vision – Mission – School wide Learner Outcomes – Profile: The school has established a clear,
coherent vision and mission (purpose) of what students should know and demonstrate; it is based upon
high-quality standards and is congruent with research, practices, the student/community profile data, and
a belief that all students can learn and be college and career ready.
Regional Administrators stated that the majority of the population of students are at the Gorman Learning
Center because they are looking for a personalized program. Students come to Gorman because
traditional wasn’t working, religious purposes, career goals, bullying, and traditional homeschoolers.
Students are looking for a personalized approach to fulfill their learning outcomes. Most are able to get
support at home that supports our program. Population includes those wanting to maintain their
community support. Individualized personalized learning is the key reason for parents to come to the
school. Adapted to fit their needs. Students meet with a counselor at the start of the program to give
their academic schedule. The school has expanded their A-G course option with mostly online curriculum,
to help students and alignment with the school's vision and mission. The staff is working towards a CTE
program, which will include Education, Business and Performing Arts.
According to the report there is not a process that involves parents and students in meetings,
discussions, or working groups to inform decision-making at the administrative level.
Parents place greater value in individual goals for their students then the shared goals, mission and vision
of the school. Students, parents and community members need to be informed about the purpose of
WASC, which is accreditation of the school.
Development/Refinement of Vision, Mission, School wide Learner Outcomes: There are effective
processes in place to ensure involvement of all stakeholders in the development and periodic refinement
of the vision, mission, and school wide learner outcomes.
There is limited involvement of all stakeholders in the development and periodic refinement of the vision,
mission, and learner outcomes. It was stated that adaptable and personalized is something that
everyone can buy into. With all stakeholders having the ability to be flexible, everyone can meet in the
middle. Master Agreement states that all agree to SLO. A suggestion mentioned is to include the mission
and values in the family binders, so parents understand the goals and outcomes.

Understanding of Vision, Mission, and School wide Learner Outcomes, District LCAP: Students,
parents, and other members of the school and business community demonstrate understanding of and
commitment to the vision, mission, the school wide learner outcomes, and the District LCAP.
Parents perception and understanding of the vision, mission and schoolwide learner outcomes varies.
Parents value the goals of their students rather than understanding and commit to the vision, mission,
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and school wide learner outcomes. Parents were given a needs assessment, there was no evidence of
involvement from staff, students and community members.
LCAP goals focus on curriculum, updating instructional materials, and adopt two curricular options for
courses in 9th and 10th grade, in four curricular areas and 3 career technical pathways. The school is
providing devices to help students with online curriculum, which can be checked out.
Gorman Learning Center indicated that there is a process in place to involve parents and students in
meetings, discussions and working groups to give information about the refinement of the mission, vision
and school wide learner outcomes. The school also stated that the parents understanding of the
mission, vision and school wide learner outcomes are not valued and value individual goals of the
students rather than the school. There is no evidence that staff and students understand the importance
to the mission, vision and school wide learner outcomes and LCAP. AR’s discussed piggybacking on an
event and tying it with LCAP. Make sure that all locations have events pertaining to LCAP. LCAP
document needs to be placed on the website.

A2. Governance Criterion
To what extent does the governing board have policies and bylaws that are aligned with the
school’s purpose and support the achievement of the schoolwide learner outcomes and
academic, college, and career standards based on data-driven instructional decisions for the
school?
To what extent does the governing board have delegate implementation of these policies to the
professional staff?
To what extent does the governing board monitor regularly results and approve the single school
wide action plan and its relationship to the Local Control and Accountability Plan?
Governing Board and District Administration: The district policies and procedures are clear regarding
the specific duties of the governing board and district administration in their relationship to the school and
staff.
The district policies and procedures are clear regarding the specific duties of the governing board and
district administration in their relationship to the school and staff. Board of Directors is responsible for the
vision of the school and priorities to the school administration. The LCAP and the annual budget is
approved by the Board of Directors. The school adheres to the Brown Act and Robert’s Rules of Order
during meetings. It is unclear what the other duties and roles of the governing board and school
administration duties.
Understanding the Role of Governing Board: There is clear understanding about the role and
responsibilities of the governing board and the professional staff.
The Board of Directors engages in discussion of the school’s programs and services, allocation of
resources, evolution of the organization, additional positions. The Board is composed of parents whose
students attend all three Resource Centers. They communicate with administrators and make decisions
with input from the administrators, parents and staff.
Governing Board and Stakeholder Involvement: Parents, community members, staff, and students are
engaged in the governance of the school.
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Board meeting are open to the public, streamed online and recorded and available online. Board meeting
allow the community to participate in the decision making process. Parents are voted in when a vacancy
is available. Currently all Board of Directors are parents of Gorman resource Centers. Word of mouth
efforts have been made to encourage community members to join the board. Thy believe parents are the
ones that understand the program, and the worry is whether a community member understands the
mission and values of the school.
There is very little involvement of parent groups in the strategic planning and decision-making, and it is
unclear what the process is for getting parents or, students to be involved in the process. A process
should be designed that encourage parents will participate in strategic planning and other input needed
by parents.

Board’s Evaluation/Monitoring Procedures: There is clarity of the evaluation and monitoring directed
by the governing board and carried out by the district administration.
Gorman gives progress reports to the Board of Directors for critical discussions and analysis of practices
and effectiveness. Board is very careful about following rules and regs. Regularly, funding is addressed
from the LCAP. Results and outcomes of Schoolwide action plan are regular conversations on how it is
aligned to LCAP. Correlations and assessments are aligned regularly through Board meetings.
Complaint and Conflict Resolution Procedures: The established governing board/school’s complaint
and conflict resolution procedures as they apply to the school’s stakeholders are effective.
Complaint Procedure can be found in the Parent and Student Handbooks. ISTs are given the procedures
at the first meeting. Resource Supervisor addresses concern first, then RAs. If the complaint is not
resolved, the RAs are notified and communication is attempted with whoever is involved. RAs speak with
those involved and determine the issues. Employee issues are handled through HR. With the addition of
the RAs, more oversight has occurred this year, addressing IST issues. With a student, a Behavior
contract may be issued or no access to the resource center. If a complaint is lodged against an IST,
parents are given opportunity to change ISTs if it is not t a good fit for both IST and teacher. Parents are
welcome to address concerns at the Board.

A3.

Leadership: Continuous Planning and Monitoring Criterion

To what extent based on student achievement data, does the school leadership and staff make
decisions and initiate activities that focus on all students achieving the school wide learner
outcomes and academic, college, and career standards?
To what extent does the school leadership and staff annually monitor and refine the single school
wide action plan and make recommendations to modify the LCAP based on analysis of data to
ensure alignment with student needs?
Broad-Based and Collaborative: The school’s broad-based, collaborative planning process is a
continuous improvement cycle that a) assesses data to determine student needs, b) collaboratively
determines and implements strategies and actions and c) monitors results.
LCAP finding and monthly board meeting shape the planning of the programs.
Input from stakeholders offers feedback and suggestions to grow the school. Independent Study
Teachers have meetings that keep everyone informed. There is no evidence of assessment data
periodically over the school year to determine student needs or monitoring of the results.
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Single School Plan for Student Achievement Correlated to Student Learning: The school’s Single
Plan for Student Achievement (SPSA) is directly correlated to and driven by the analysis of student
achievement data.
The school’s Single Plan for Student Achievement (SPSA) is from 2006 and the school is not required to
have SPSA.

Staff Actions/Accountability to Support Learning: The school leadership and staff demonstrate shared
decision-making, responsibility, and self-reflection on actions and accountability for implementing
practices and programs that support student learning.
The school leadership and staff demonstrate shared decision-making, responsibility, and self-reflection on
actions and accountability for implementing practices and programs that support student learning.
Administration consults with teachers regarding major initiatives and changes at monthly Independent
Study Teacher meetings. There is evidence of shared decisions and self-reflection on actions and
accountability being used for implementing practices and programs that support student learning.

Internal Communication and Planning: The school has effective existing structures for internal
communication, planning, and resolving differences.
Teachers are able to collaborate and discuss ideas during Professional Development and Independent
Study Teacher meetings. They communicate through emails to discuss a variety of information.

A4.

Staff: Qualified and Professional Development Criterion

To what extent does a qualified staff facilitate achievement of the student academic standards and
the school wide learner outcomes through a system of preparation, induction, and ongoing
professional development?
To what extent is there a systematic approach to continuous improvement through professional
development based on student performance data, student needs, and research?
Qualifications and Preparation of Staff: The school has procedures to ensure that staff members are
qualified based on staff background, training, and preparation.
Applicants are prescreened and education and credentials are verified, and interviews are conducted to
determine if the teacher meets the needs of the program.
Staff Assignment and Preparation: The school has a process to assign staff members and provide
appropriate orientation for all assignments, including online instruction and focused programs, to
maximize the expertise of the staff members in relation to impact on quality student learning.
PowerPoints are provided to the ISTs for testing, evaluation, high school information and other resources
are sent by email. Teacher Tools are provided to the staff on the GLC website, only to teachers. This
keeps the ISTs aware of new information, and changes to student offerings, programs and any issues
that need to be resolved.
Defining and Understanding Practices/Relationships: The school implements a clear system to
communicate administrator and faculty written policies, charts, and handbooks that define responsibilities,
operational practices, decision-making processes, and relationships of leadership and staff.
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Job descriptions are reviewed and updated to reflect the roles and responsibilities of the positions. The
school also updates the Organizational Chart using the forum of a Board of Directors meeting to outline
changes and discussion on the impact of the operation s of the site. There is no evidence that there is a
clear system to define and understand policies and relationships between the staff and leadership.
Support of Professional Development/Learning and Measurable Effect on Student Learning: The
school effectively supports professional development/learning with time, personnel, material, and fiscal
resources to facilitate all students achieving the academic, college- and career-readiness standards, and
the schoolwide learner outcomes.
All teachers participates in an annual two-day teacher training conference, which provides how to
integrate, implement and utilize the Common Core state standards. PD also provide resource for
teachers. Many IST’s are comfortable with materials and are looking for resources to build for NGSS. The
process starts with encouraging ISTs to encourage parents. HETs are more local and accessible to look
toward for resources. Mentors are provided for new teachers to learn the school policies, procedures and
curriculum.
Supervision and Evaluation: The school implements effective supervision and evaluation procedures in
order to promote professional growth of staff.
Expectations are available for all Independent Study Teachers, evaluations are conducted based on
expectations. Periodic staff reviews identify areas of strength and additional support for those who need
to grow in specific areas. Annual self-evaluations and goal setting offers opportunities for self-reflection.

A5.

Resources Criterion

To what extent are the human, material, physical, and financial resources sufficient and utilized
effectively and appropriately in accordance with the legal intent of the program(s) and LCAP to
support students in accomplishing the academic standards, the college- and career-readiness
standards, and the school wide learner outcomes?
Allocation Decisions and Their Impact: There is a relationship between the decisions about resource
allocations, the school’s vision, mission, the school wide learner outcomes, the critical learner needs, the
district’s LCAP and the Single Plan for Student Achievement (SPSA), the academic standards, and the
college- and career-readiness standards. The school leadership and staff are involved in the resource
allocation decisions.
School teams, administration, and the board focus on programs that produce the most usable data and
evidence of success. Resources are given to programs that promote personalized learning opportunities
so students can be successful. The curriculum budget allows the school to order curriculum that meets
students’ needs and learning styles. Students also receive tutoring if needed.
Practices: There are processes operating in relationship to district practices for developing an annual
budget, conducting an annual audit, and at all times conducting quality business and accounting
practices.
Gorman undergoes an annual audit of fiscal practices and internal controls, which are presented to the
Board of Directors meeting in an open session. A new Director of Finance was hired and established a
committee comprised of department heads and project leaders. This process provided transparency
within the organization.
Facilities: The school’s facilities are adequate to meet the students’ learning needs, support the
educational program (i.e., accomplish the vision, mission, and the school wide learner outcomes) and are
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safe, functional, and well maintained.
Periodic inspections are conducted by the Facilities and Maintenance Department and inspect facilities
owned or leased by the school for business, storage, logistics and student activities. Students would like
another venue that is larger and allows for areas used for dance, art, and additional classes.
Instructional Materials and Equipment: The policies and procedures for acquiring and maintaining
adequate instructional materials and equipment, such as textbooks, other printed materials, audio-visual,
support technology, manipulatives, and laboratory materials are effective.
Gorman provides instructional and equipment through Online Purchasing Systems which Independent
Study Teachers use to generate Educational Materials Requests. Textbooks, consumables, equipment,
manipulatives and supplies are housed in a warehouse, orders are then shipped to ISTs, who distribute
materials to students and parents. The warehouse continually purchases new materials that are aligned
to the Common Core. There is a team that develops, analyzes, and evaluates the programs at Gorman;
they include the CTE Committee and Math Department Chairs, Curriculum Development team and
Warehouse team.
Well-Qualified Staff: Resources are available to enable the hiring, nurturing, and ongoing professional
development of a well-qualified staff for all programs such as online instruction and college and career.
The staff is hired and trained on the curriculum, how to conduct meetings with the students and parents
regarding their classes, ordering the students books and other materials. The school provides a mentor
that provides support and guidance to new member at Gorman. Monthly staff meetings and periodic
professional development opportunities and conferences help with the staff professional development.
Long-Range Planning: The district and school’s processes for regularly and effectively aligning the Local
Control Accountability Plan (LCAP) with site resource decisions ensures the continual availability and
coordination of appropriate funds to support students’ achievement of the critical learner needs, the
academic standards, college- and career-readiness standards, and the schoolwide learner outcomes.
The school reevaluates the students personal learning plan through the use of data, including score
analysis, student growth on standardized tests and feedback which allows the ISTs to determine other
resources if needed. The alignment of the LCAP to the school's priority has been achieved through the
Board discussion. The school believes that direct parent contribution could be increased to help in this
area.

A6.

Resources Criterion [Charter Schools only]

To what extent has the charter school’s governing authority and the school leadership executed
responsible resource planning for the future?
Has the school developed policies, procedures, and internal controls for managing the financial
operations that meet state laws, generally accepted practices, and ethical standards?
Is the school fiscally solvent and does it use sound and ethical accounting practices
(budgeting/monitoring, internal controls, audits, fiscal health and reporting)?
Long-range Financial (and Other Resources) Plan and Stakeholder Involvement: The school
regularly involves stakeholders in the review of its long-range plan/capital needs (and other resources) in
relation to the school’s vision, mission, and school wide learner outcomes. Decisions about resource
allocation are directly related to the school’s vision, mission, and school wide learner outcomes.
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The school regularly involves stakeholders in the review of its long-range plan/capital needs (and other
resources) in relation to the school’s vision, mission, and school wide learner outcomes. Decisions about
resource allocation are directly related to the school’s vision, mission, and school wide learner outcomes.
Budget Committee has helped improve stakeholder involvement in the review of long-range plans and
capital needs. It allows for regional representatives to discuss local needs with one another and school
administration.
Regular Accounting and External Audit Procedures: The school has written policy that defines internal
controls, contracts, regular accounting, and external audit procedures.
An Independent Financial audit is conducted annually The Business Services Manual was updated in
2007, in a variety of areas, such as Title1, Fiscal Payroll and Travel Expenses. Some of the information
is still outdated and needs to be updated to the policies and procedures of the resource center. There is
no evidence that the school has a written policy that defines internal controls, contracts, regular
accounting systems and external audit procedures.
Processes for Implementation of Financial Practices: The school employs accountability measures to
assure that personnel follow fiscal policies and procedures.
Board of Directors decides who can sign contracts, write checks and release institutional funds. Two
signatures are required, which includes one Board member. Expenditures and statements are included in
Board packets. Teachers at the school must fill out a requisition for supplies and have their supervisor
sign and approve,it then it is signed and processed by the Fiscal Service Coordinator.
Budgeting Process — Transparency: The school develops and monitors its annual budgeting process
to ensure transparency and stakeholder involvement.
The Board reviews and decides to approve the budget for the 1st interim budget and 2nd interim budget
in an open forum, This year the budget committee comprised of school staff outside of the fiscal service
department allows department budgets managed by department heads and project leaders.
Adequate Compensation, Staffing, Reserves: The school governing body provides adequate
compensation to faculty, administrators, and staff; adequate staffing for the school’s program; and
reasonable accumulation of reserves.
The Board of Directors approved a salary scale for administrative, business, office, and
specialist/technician positions. A matrix of hourly wages for resource center facilitators, supervisors, and
staff based on educational level, experience, assignment and type of work completed. There are four
levels on the salary scale, Level1 is the front office, going to meetings, etc. and Level 4 is VAPA program.
Independent Study Team teachers are compensated on a per-student rate dependent on years of
service, with a limit of 30 students for each teacher.
Marketing Strategies: The school has marketing strategies to support the implementation of the
developmental program, including research and information to help develop future planning.
There are no formal marketing strategies; school population has grown by word-of mouth. There are
marketing opportunities to emphasize the direction of the school towards stronger college, career, and life
readiness offerings, no evidence that this strategy is used at the school consistently.
Informing the Public and Appropriate Authorities: The governing authorities and school leaders inform
the public and appropriate governmental authorities about the financial needs of the organization.
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The school submits the adopted budget, 1st interim and 2nd interim budget reports, unaudited actuals,
and audit reports to the granting district, the Los Angeles County Office of Education.

CATEGORY A: ORGANIZATION: VISION AND PURPOSE, GOVERNANCE, LEADERSHIP,
STAFF, AND RESOURCES
Areas of strength for Organization: Vision and Purpose, Governance, Leadership, Staff, and
Resources (if any):

●
●
●

Availability of personalized learning options that include resource centers, tutoring,
vendor services, a variety of curriculum choices, and online options.
Highly Effective Teachers are available at the Resource Centers to support students in
all core classes.
UC classes are offered at the Resource Center.

Key issues for Organization: Vision and Purpose, Governance, Leadership, Staff, and Resources
(if any):

●
●
●
●
●
●

Build a CTE program for all students based on the careers in the region.
Ensure that all students have access to planning for college and career readiness.
Continue to analyze all data in mathematics and English to make informed decisions
regarding curriculum in these areas.
Parent/student workshops on college, careers and 21st century skills.
Assess the reason for lack of students taking AP courses and not attending four-year
colleges.
Merge the school’s core values with the Expected Student Learner Outcomes

19
ACS WASC/CDE FOL, 2016 Edition
GDocs

ACS WASC/CDE Visiting Committee Report

CATEGORY B. STANDARDS-BASED STUDENT LEARNING: CURRICULUM
B1.

Rigorous and Relevant Standards-Based Curriculum Criterion

To what extent do all students participate in a rigorous, relevant, and coherent standards-based
curriculum that supports the achievement of the academic standards, the college- and careerreadiness standards, and the school wide learner outcomes?
To what extent through standards-based learning (what is taught and how it is taught), are these
accomplished?
Current Educational Research and Thinking: The school uses current educational research related to
maintain a viable, meaningful instructional program that prepares students for college, career, and life.
GLC’s Curriculum Development Committee is responsible for certifying and adopting at least two
th
th
curriculum options for CTE for grades 9 and 10 . This is still in development, but the Business,
Performing Arts, and Education pathways are set to launch in the Fall of 2017. The self-study references
the creation of curriculum box sets for K-8th, which includes a standard set and a deluxe set. Curriculum
th
th
bundles for grades 6 -12 have been developed, but did not specifically describe if there was a focus on
college and career readiness. The Curriculum Development Committee follows a five year cycle with
different grade spans being evaluated and new curriculum adopted on a staggered schedule, thus
ensuring that all curriculum is current and meets the needs of the students.
There are three high school learning pathways including: General (Diploma) Track, College Prep, and
UC/CSU. Students are encouraged to start on the College Prep pathway.
GLC is focused on preparing students for college and career by ensuring that all high school students
meet with a High School Counselor at least once each school year to review progress towards graduation
th
goals, at least 80% of courses offered to the 9 grade students are UC/A-G approved, at least 2% of the
high school population will pass at least one AP class each school year, and are implementing the first
year of their CTE Program (with at least one CTE Pathway). GLC is on target to make three pathways
available for the Fall of 2017. The school has struggled to meet their AP pass rate goal. In fact, the
number of students that participated in at least one AP exam fell from 11 or 13 to 4. There was no date
presented for 2015-16. With the option to be concurrently enrolled in a junior college (2 courses each
semester), students are starting to move away from AP tests with the guarantee of college credit through
the junior colleges.
Some students have access to CTE courses through the OdysseyWare Academy pilot program.
Teachers have or will have received training to provide information and practical guidance to support
students towards college and career readiness. ISTs are taking courses and working on certification.
Based on survey data conducted over the course of three years, GLC has identified preparing students to
successfully transition to life after graduation as an urgent need. Despite having 71% of GLC graduates
indicate that they had plans to pursue higher education with a community college, vocational school, or
four-year university only 56% did so. In conjunction, 25% students planned to join the workforce upon
graduation while 31% ended up doing so. The surveys also showed significant percentages of students
that were not academically prepared for first year college courses or a 4-year program. Student
interviews with graduated GLC students showed that some students feel very well prepared for college.
Citing the personalized learning plans and caring support of their teachers, these students reported that
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not only were they prepared with practical and academic skills, but were able to take advanced courses
and or college coursework. In order to meet the needs of students preparing to join the workforce and or
pursue higher education, enhancing the instructional program geared towards college and career is
advised.
GLC has also developed a Steering Committee to set priority actions and targets for high school
instruction focused on ensuring that all high school students have easy access to UC/A-G approved
courses, single subject instructional support, and annual or more frequent advisement from a High School
Guidance Counselor.
ISTs highlighted the benefits of soft skills including conversational and communication skills that are
developed at monthly in-person meetings preparing students with practical life and valuable
communication skills. Students are asked to explain and demonstrate their learning.
Academic and College- and Career-Readiness Standards for Each Area: The school has defined
academic and college- and career-readiness standards for each subject area, course, and/or program.
There is no clearly defined academic and college- and career-readiness standards for each subject area,
course, and or program within the self-study. Although some of the academic and college- and careerreadiness standards are incorporated into the Schoolwide Learner Outcomes, it would be valuable to
more clearly define these standards as they relate to students’ learning pathways and curriculum choices.
Congruence: There is congruence between the actual concepts and skills taught, the academic
standards, the college- and career-readiness standards, and the schoolwide learner outcomes.
Though the GLC Schoolwide Learning Outcomes are essential for student learning and development and
are present in the school’s overall programs, they do not align specifically with college- and careerreadiness standards. The GLC academic program and individualized learning philosophy is however,
very much in alignment with the focus on college- and career-readiness.
Integration among Disciplines: There is integration and alignment among academic and career
technical disciplines at the school and where applicable, integration of outsourced curriculum into the
program so that curricular integrity, reliability, and security are maintained.
There is evidence of integration and alignment between academic and career technical disciplines. GLC
has incorporated outsourced curriculum into the program (OdysseyWare, BYU, National, etc.) to maintain
curricular integrity, reliability, and security. Science wet labs, tutoring, and advanced courses are
outsourced as needed/recommended for each student by their ISTs.
Articulation and Follow-up Studies: The school articulates regularly with feeder schools, local colleges
and universities, and technical schools. The school uses follow-up studies of graduates and others to
learn about the effectiveness of the curricular program.
It is not clear from the self-study whether or not GLC articulates regularly with feeder schools, local
colleges and universities, and technical schools. Through the leadership and IST interviews it is apparent
that several institutions for higher education are well known and recommended to students. For example,
students attend several different community colleges for participation in concurrent enrollment
opportunities.

21
ACS WASC/CDE FOL, 2016 Edition
GDocs

ACS WASC/CDE Visiting Committee Report

There are three years of data specifically focused on GLC graduates and the effectiveness of the
curricular programs collected through surveys.

B2.

Access to Curriculum Criterion

To what extent do all students have equal access to the school’s entire program and are provided
assistance with a personal learning plan to prepare them for the pursuit of their academic,
personal, and career goals?

Variety of Programs — Full Range of Choices: All students are able to make appropriate choices and
pursue a full range of realistic college and career and/or other educational options. The school provides
for career exploration, preparation for postsecondary education, and pre-technical training for all students.
It is evident from the GLC self-study that the personalized learning model is focused on developing a
learning plan that is focused on the unique interests and needs of each student. Teachers are trained
and prepared to provide support and guidance facilitating choice and flexibility, spanning a full range of
options and opportunities that result in reaching their educational goals.
It is a fair assessment that GLC currently has room to develop greater opportunities, specifically geared
towards career exploration, preparation for postsecondary education, and pre-technical training for all
students. In fact it is reported, by the school itself, as a needed area of growth and focus for the school to
develop further. The school does have in development three CTE pathways, high school counseling
support and advisement, and a plethora of curriculum platforms and enrichment opportunities (VCI).
Accessibility of All Students to Curriculum, including Real World Experiences: A rigorous, relevant,
and coherent curriculum that includes real world applications is accessible to all students through all
courses/programs offered.
Once again, GLC’s personalized learning model lends itself to focusing a student’s individualized learning
plan around their own interests and needs facilitated by each student’s ability to select from a variety of
curriculum platforms as well as tutoring and classes that successfully take their learning from the home
classrooms out into the community.
Students with special needs are also able to meet the rigor of the curriculum, with the close
communication between the IST and SEE after each meeting with student, parent, and
instructional/paraprofessional staff member(s). There is also a collection of work samples in the form of a
student portfolio for each meeting to aligned the additional resource with the IEP goal and grad plan. For
high school students, there is a comprehensive transition plan. Students work on post-secondary skills
for college or career transition with strategies such as interviewing skills, resume building, volunteering
experience, and communication with leaders at various levels.
Student-Parent-Staff Collaboration: Parents, students, and staff collaborate in developing and
monitoring a student’s personal learning plan and their college and career and/or other educational goals.
(This includes the evaluation of whether online instruction matches the student’s learning style.)
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Student-Parent-Staff collaboration occurs in many places at GLC. First, parents work closely with
teachers to ensure that learning is occurring and that the student is provided with a personalized learning
plan and platform that meets their learning style and needs. These include curriculum, instructional
strategies, participation in supplemental opportunities including Resource Center classes, Vendor Course
Instruction, and field trips. Each 20 day learning period, these topics are revisited and plans adjusted as
needed.
An official platform and process to provide parents with a vehicle to be part of the process to evaluate
current programs and help shape decision making for future plans and initiatives is something the selfstudy indicated as a school area of focus.
Post High School Transitions: The school implements strategies and programs to facilitate transitions
to college, career, and other postsecondary high school options and regularly evaluates their
effectiveness.
GLC’s CTE Program is headed by a CTE Coordinator and currently has two CTE teachers who are
writing CTE course pathways. In addition, the school has a Steering Committee to set priority actions and
targets for high school instruction. The Steering Committee is comprised of a team of single-subject
teachers, K8 Curriculum Specialists, High School Counselors, and administrative staff. The committee’s
current focus in increasing access to UC/A-G approved course, single subject instructional support, and
annual/more frequent contact with a High School Guidance Counselor. Many students are advised and
able to take courses at a junior college (concurrent enrollment) giving them a head start on their post
secondary education.

CATEGORY B: STANDARDS-BASED STUDENT LEARNING: CURRICULUM
Areas of strength for Standards-Based Student Learning: Curriculum (if any):
●

●
●
●

Curriculum Committee – Teacher and leadership collaboration; 5 year cycle ensures regular and
consistent evaluation of curriculum offerings to ensure high quality and updated instructional
materials.
Student Centered Model for curriculum options focused on choice and flexibility, while
maintaining and ensuring grade level, common core standards based learning.
Providing families the opportunity to make changes to curriculum based on student needs and
interests
Customizable individualized learning plans and curriculum choices focused on student learning
style and family choice

Key issues for Standards-Based Student Learning: Curriculum (if any):
●
●

Continue work completed by the Curriculum Committee to ensure all curriculum options are
vetted and meet the needs of all students.
Continued and further development of CTE Pathways under the leadership of the CTE
Coordinator
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Important evidence from the self-study and the visit that supports these strengths and key issues
include the following:
Evidence from Self-Study:
●
●
●
●
●

Page 13 – LCAP Goal #1 “Ensure student access to and use of updated instructional materials,
curriculum,…”
Page 60 – Parent Input in decision making > curriculum selection/instructional strategies
Page 61 – Curriculum development through Curriculum Committee
Page 63 – Steering Committee > priority actions and targets for HS instruction
Page 71 – Action Item #3 “Respond to regional academic needs”

Evidence from Visit:
●
●
●
●

Curriculum Committee provided overview and summary of the 5 year cycle for curriculum
evaluation/adoption.
Warehouse Staff described process of ordering and curriculum selection.
IST demonstration showed how teacher verified learning and progress and continued
effectiveness of student’s curriculum selection.
Leadership Team confirmed high school supports, counseling services and guidance, and
development of CTE pathways.
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CATEGORY C. STANDARDS-BASED STUDENT LEARNING: INSTRUCTION
C1.

Challenging and Relevant Learning Experiences Criterion

To what extent are all students are involved in challenging and relevant learning experiences to
achieve the academic standards, the college- and career-readiness standards, and the school
wide learner outcomes?
Results of Student Observations and Examining Work: The students are involved in challenging and
relevant work as evidenced by observations of students working and the examination of student work.
The students at Gorman Learning Center are involved in challenging and relevant work as evidenced by
observations of students working and the examination of student work. The Gorman Learning Center
provides curriculum and aligned courses supported by Resource Center instruction aligned with the UC/
A-G requirements, which includes science wet labs, art classes, and music. Families are able to choose
the curriculum and instructional approach that are not A-G aligned as well, making the program a
personalized learning model. Although standards-aligned curriculum is available, some out-of-date
curriculum is still being offered through the Online Purchasing System. Student work samples are
included in monthly student records, with IST feedback on engagement and subject mastery. With this in
mind, ISTs assess and monitor the student’s progress and amend or make changes to their Personalized
Learning Plans to better support their learning path. ISTs have create and monitor the student’s monthly
assignments and award grades where appropriate.
Student Understanding of Performance Levels: The students understand the standards/expected
performance levels for each area of study.
The students understand the standards/expected performance levels for each area of study. GLC uses
assignment and work records, as well as an IST-provided student binder to fulfill the understanding of the
standards and expected performance levels for each area of study. With this in mind, students are held
accountable with monthly meetings with the IST’s, where a discussion and observation of whether the
student has mastered the skills and concepts from the month’s assignments have been achieved.
Students understand how the skills and concepts are interconnected to expected outcomes. In terms of
student understanding of performance levels, benchmarks are provided three times a year, where
assessments help guide instruction.
Differentiation of Instruction: The school’s instructional staff members differentiate instruction, including
integrating multimedia and technology, and evaluate its impact on student learning.
The school’s instructional staff members differentiate instruction, including integrating multimedia and
technology, and evaluate its impact on student learning. GLC uses differentiation throughout its program,
as it is personalized for each student. The assignment and work records are used to monitor the
effectiveness of the IST offerings that the student is using. Collaboration between the student, parent, and
IST determine the type of resources and instructional approaches are being utilized. Curriculum is
modified and amended as needed, according to the students’ progress throughout the learning periods.

C2.

Student Engagement Criterion

To what extent do all teachers use a variety of strategies and resources, including technology and
experiences beyond the textbook and the classroom that actively engage students, emphasize
higher order thinking skills, and help them succeed at high levels?
Current Knowledge: Teachers are current in the instructional content taught and research-based
instructional methodology, including the integrated use of multimedia and technology.
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GLC utilizes the Professional Development Days to provide training in proctoring online
assessments, monitor results, access instructional materials on the Internet, as well as
understand procedures for the GLC. IST’s are provided with Chromebooks, laptops, or tablets
to help facilitate meetings to demonstrate and assess student progress.
Teachers as Coaches: Teachers facilitate learning as coaches to engage all students.
Examination of Student Work: Students demonstrate that they can apply acquired knowledge and skills at
higher cognitive levels to extend learning opportunities. Students demonstrate higher-level thinking and
problem solving skills within a variety of instructional settings. Students use technology to support their
learning. Students use a variety of materials and resources beyond the textbook.
Students demonstrate that they can apply acquired knowledge and skills at higher cognitive levels to
extend learning opportunities. Students demonstrate higher-level thinking and problem solving skills
within a variety of instructional settings, as well as through monthly IST/student meetings. Students use a
variety of materials and resources beyond the textbook, such as utilizing the resource center through
enrichment, laboratory classes, outside vendors supporting more enrichment or tutoring opportunities, as
well as online and community college courses.
GLC’s SPED Department collaboration has been an integral part in the growth of IST capacity to support
students with disabilities. Special Education Eligible teachers are trained in creating and implementing
accommodations and modifications to support student learning, as well as meet their IEP goals then
articulating them to the IST and coaching them around best practices.
Benchmarks assessments are given to students tri-annually, and are utilized to drive instruction. ISTs
provide at least one assessment per learning period to assess students’ learning, include writing prompts
in lesson plans to monitor their writing progress, and offer the program iReady for additional support.

Real World Experiences: All students have access to and are engaged in career preparation activities.
Students are given access to Career Cruising to explore their interests, as well as given opportunities for
resource classes such as LifeHacks, ability to receive credit for work experience and volunteer work, and
linking students with community programs.
This is one area that GLC is working on improving, in order to provide their students with more careerreadiness programs. Currently, some GLC IST’s are taking courses to fulfill a CTE Supplementary
Credential. GLC will begin to offer CTE courses in Education/Child Development and Business Marketing
and Advertising in the Fall of 2017. As more ISTs become CTE Credentialed, GLC will offer more CTE
courses according to the students’ interests.
The SPED Department is currently developing transition goals that include mock interviews with the
student and IST teacher. In this interview, the student will be prepared to show a portfolio, identify
strengths and weaknesses, as well as develop skills that include communicating, problem solving, and
confidence in a working environment.
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CATEGORY C: STANDARDS-BASED STUDENT LEARNING: INSTRUCTION
Areas of strength for Standards-Based Student Learning: Instruction (if any):
●
●
●
●
●

GLC offers a personalized learning approach to students’ education.
With the many avenues of learning and instruction, a student can prioritize their time, while taking
advantage of the opportunities available in the community as well as the resource center.
At the resource centers, facilitators are utilized to support the students’ learning, offering many
opportunities for enrichment and fulfilling the UC a-g requirements.
Students receive access to curriculum and resources available, with the extension of online
learning, as well as additional support with hands-on Science labs, and field trip opportunities.
GLC is beginning to develop CTE courses and a number of IST’s have began the process of
obtaining a CTE supplementary certificate to fulfill this need.

Key issues for Standards-Based Student Learning: Instruction (if any):
●
●
●
●

Addressing and implementing the need for additional training to parents on the Common Core
Standards, and how to incorporate them to their curriculum
Ensure that Communication, Critical thinking, Analysis and Writing are addressed with students to
ensure that Expected Student Learning Outcomes are being met
A challenge that GLC is facing, includes providing instruction aligned with the NGSS standards
for students that do not attend the resource center or outside vendors.
Professional Development needs to include an-in depth understanding of the resources available
to IST’s to offer families for support in engaging and critical thinking skills
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CATEGORY D. STANDARDS-BASED STUDENT LEARNING: ASSESSMENT AND
ACCOUNTABILITY
D1.

Using Assessment to Analyze Monitoring and Report Student Progress Criterion

To what extent does the school use a professionally acceptable assessment process to collect,
disaggregate, analyze, and report student performance data to the school staff, students, parents,
and other stakeholders?
Professionally Acceptable Assessment Process: The school staff uses effective assessment
processes to collect, disaggregate, analyze, and report student performance data.
GLC uses data driven protocols to ensure students stay on track and staff is trained to recognize if
students need appropriate interventions like parent conferences, tutoring, and lesson adjustment to their
learning plan in making sure students meet performance objectives. GLC assesses students in the
following areas; i-Ready benchmarks, CAASPP, Title I Qualifiers, physical fitness state testing, and SPED
assessments. I-Ready benchmarks are given three times a year and are used to break down the core
subjects in specific areas to focus on targeted needs. The impact of the i-Ready benchmarks allows IST’s
to tailor the curriculum toward individual needs and provide intervention when needed. GLC effectively
uses the assessments above to diagnose and intervene when necessary. CAASPP testing happens
each spring and results are entered into PLS for parents and staff awareness. From these results GLC
added the position of Student Achievement and Intervention Coordinator and a newly created Curriculum
Committee to help support IST’s as they form plans of action for each student. A new protocol has been
instituted at GLC by a recommendation from the SPED department to have IST’s screen throughout the
year to make sure progress is being made and to confirm benchmarks results are accurate. This data
helps formalize an SST, or appropriate referrals to SPED. GLC conducts math and ELA screenings over
a series of learning periods to track student progress by using San Diego Quick, RED, and Dolch List.
Monitoring and Reporting Student Progress: The school informs and creates understanding through
effective processes in order to keep district, board, parents, and the business and industry community
informed about student progress toward achieving the academic standards, the college- and careerreadiness standards, and the school wide learner outcomes.
GLC has made progress by offering a-g courses at all resource centers and have more classes a-g
approved than last year. At GLC school to career options are being enhanced near resource centers,
and where GLC is assisting with knowledge attainment toward career and trades through GLC Notes, the
Counselor Newsletter, Career Cruising website, and through Professional Development trainings, as well
as, monthly IST meetings with parents and students to discuss student progress toward meeting
academic goals and objectives.
Monitoring of Student Growth: The school has an effective system to determine and monitor all
students’ growth and progress toward meeting the academic standards, the college- and careerreadiness standards, and the school wide learner outcomes, including a sound basis upon which
students’ grades are determined and monitored.
GLC also utilizes grades to help all stakeholders with identifying strengths and weaknesses of student
progress. The grading criterion is grade appropriate using student work and mastery of the content
objectives. Resource Center participation, assessments, projects, classwork, and online classes are
multiple measures GLC uses to determine mastery. Report cards, progress reports are used to inform
parents of student grades, along with narrative comments and observational notes to better inform
parents of student progress. All grades and course averages can be accessed through PLS, GLC’s
online grade book. Parents and guardians have their own access to PLS. Students who take online
courses are given grades based on the objectives of that particular class, where IST’s are mentors and
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can check progress of students and can also unlock tests.

D2.

Using Assessment to Monitor and Modify Learning in the Classroom Criterion

To what extent do teachers employ a variety of appropriate formative and summative assessment
strategies to evaluate student learning?
To what extent do students and teachers use these finding to modify the learning/teaching
practices to improve student learning?
Appropriate Assessment Strategies: Teachers consistently use appropriate formative and summative
strategies to measure student progress and guide classroom instruction.
Student work is the best indicator of student success, because the work is authentic, consistent, and
provides formative assessment showing what the student knows during the learning process. Summative
assessments are exams which can be presentations or projects and can show up on report cards. IST’s
use the formative assessments at their monthly meetings and are effective by showing what the students
have learned. Most assessment data is reviewed at monthly IST meetings with students and parents.
IST’s use login data from their students, along with i-Ready benchmark data at each learner meeting
once a month as directed by Regional Administrators to determine if objectives are met, and if necessary
curriculum needs to be modified or adjustments made.
Demonstration of Student Achievement: Teachers use the analysis of assessments to guide, modify
and adjust curricular and instructional approaches.
Analysis of student learning is conducted at the monthly meetings through comprehension checks, quick
writes, math assessments, etc. CAASPP, benchmark scores, and individual student learning settings are
what IST’s also use to determine curriculum decisions. An area of growth for IST’s is being able to
evaluate student data at the beginning of the year which can help expedite the ordering process of
curriculum which can help in getting books to students earlier, while also being able to identify areas of
need school wide by combining data and comparing to grade level data.
Student Feedback: Student feedback is an important part of monitoring student and classroom progress
over time based on the academic standards, the college- and career-readiness standards, and the school
wide learner outcomes. Interviews and dialogue with representative students inform the degree to which
learning experiences are understood and relevant in preparing students for college, career, and life.
Student feedback through the learner meetings is an important part of monitoring student and classroom
progress over time based on the academic standards, the college- and career-readiness standards, and
the school wide learner outcomes. Interviews and dialogue between IST’s and students inform the degree
to which learning experiences are understood and relevant in preparing students for college, career, and
life. Student feedback is crucial at the monthly meetings and used as a tool to help assess what the
student knows. Counselors are moving toward meeting with students two times a year to determine how
the student is progressing, develop a plan post-high school, and help the student identify areas to grow to
accomplish goals set.

D3.

Using Assessment to Monitor and Modify the Program School wide Criterion

To what extent does the school with the support of the district and community have an
assessment and monitoring system to determine student progress toward achievement of the
academic standards, the college- and career-readiness standards, and the school wide learner
outcomes?
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School Assessment and Monitoring Process: The following stakeholders are involved in the
assessment and monitoring process of student progress: district, board, staff, students, parents, and the
business and industry community.
GLC maintains a shared decision making process with staff, parents, and community members to
address identified needs. Each stakeholder plays an important role by looking at data to determine what
is working and what is not working. Each part of the shared decision making process is important as
parents help teach at home as well.
Curriculum-Embedded Assessments: The school regularly examines and analyzes standards-based
curriculum-embedded and standardized assessments for English language and mathematics in all
subject areas.
By creating a Curriculum Committee GLC has been able to adopt new curriculum that aligns toward the
California State Standards. A very low number of students take the SAT or ACT so GLC stated the need
to work on encouraging more students to take such exams. The use of IST’s and the counselor
newsletter are avenues GLC hopes to get college and career information out to students more frequently.
School wide Modifications Based on Assessment Results: The school uses assessment results to
make changes in the school program, professional development activities, and resource allocations
demonstrating a results-driven continuous process. The school periodically assesses its curriculum and
instruction review and evaluation processes. The school employs security systems that maintain the
integrity of the assessment process.
Math instruction has changed and additions have been made due to math performance deficits over the
years. The school made math instruction a priority and looked at benchmarks to improve performance
and saw an increase in progress data (2013-2014). The next year GLC provided central support to
identify below grade level performance and initiated RTI for students. To target skill deficits online
instruction is required of students based on benchmark assessments. Resource centers have opened
higher-level math classes and created a math lab, while also hiring a department chair of math to pilot
programs such as Mathspace and ST math. No data as of yet since these programs are new this year,
however, CAASPP would show improvement if changes have made a difference. There are three tracks
students can take; UC/CSU, CP, and general, yet GLC is in the process of condensing the three tracks
listed above to an “A-G” path, and a general path for high school diploma. Graduation plans are created
where counselor and IST’s monitor progress in making sure student is on track to graduate. IST’s
determine the homework and grading policies and the level of rigor for each student. GLC uses the
teachers to proctor exams to maintain the level of security, while parents are not allowed in the testing
room, and where proctors are in possession of the tests at all times.

CATEGORY D: STANDARDS-BASED STUDENT LEARNING: ASSESSMENT AND
ACCOUNTABILITY
Areas of strength for Standards-Based Student Learning: Assessment and Accountability (if any):
●
●
●
●
●
●

Assessment is important to the school
Interventions and support systems are available for all students
Increased benchmark participation has resulted in progress toward individual goals
Progress has been made in identifying specific skill deficits in subject areas
Shared decision making process is key amongst all stakeholders
Development of Curriculum Committee
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Key issues for Standards-Based Student Learning: Assessment and Accountability (if any):
●
●
●
●
●

Continue with consistent analysis of data to improve curriculum
Access to school wide data for IST’s to support school wide achievement in curricular areas
Low participation rate for SAT and ACT test takers
Discrepancies between IST grading and online grading, no process in place to identify such
discrepancies
Lack of demonstrated college readiness of students is not consistent or strong

Important evidence about student learning from the self-study and the visit that supports these
strengths and key issues include the following:
●
●
●
●
●
●

Counseling Newsletter
i-Ready Benchmark data
CAASPP data
Dolch List assessment
Work summary reports
UC A-G course list
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CATEGORY E. SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL
AND ACADEMIC GROWTH
E1.

Parent and Community Engagement Criterion

To what extent does the school leadership employ a wide range of strategies to encourage family,
business, industry, and community involvement, especially with the learning/teaching process?
Regular Parent Involvement: The school implements strategies and processes for the regular
involvement of all stakeholder support groups in the learning/teaching process, including parents of nonEnglish speaking, special needs, and online students.
GLC’s master agreement lists responsibilities of all stakeholders, and reminds parents they are the
primary source of their student’s education. Vendor Course Instruction (VCI) relies on community
partnerships driven by parent input, however, GLC can further improve opportunities to work with other
community organizations to develop internships and to access career and vocational exposure. One
possible suggestion is to task the regional Community Liaisons to reach out to businesses and public
organizations for this purpose. All students who qualify for Title I receives tutoring. SPED students are
monitored by special education eligible teachers in making sure all goals are met and are constantly in
contact with resource teachers to make sure progress is being made and IEP goals met. Online students
have equal access to course offerings providing rigor and a variety of courses. Currently, there exists a
low number of EL students.
The GLC Parent/Student Handbook and master agreement contract include clear responsibilities for
parents. The Resource Centers host open houses open to family members and the wider community to
showcase what students have learned and highlight the GLC program. However, consistent collaboration
between parents and school leaders and providing opportunities for parent input are areas that can be
improved in order to ensure all stakeholders have a voice in school-wide decision making.
Use of Community Resources: The school uses business, industry, and community resources to
support students, such as professional services, business partnerships, guest speakers, job fairs, field
trips to local employers, and evaluation of student projects and classroom presentations.
The Resource Centers provide students with a wide range of services and learning opportunities; present
projects, conduct speeches, hear guest speakers, have college fairs, conduct open houses to view
student work. GLC also hosts monthly field trips that are available to all students. A counseling
newsletter provides information about local college fairs, but recognize the value of also hosting college
and career fairs at the GLC Resource Centers. CTE is being created and a Community Liaison is making
enrollment easier to get students processed.
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E2.

School Environment Criterion

To what extent is the school a safe, clean, and orderly place that nurtures learning?
To what extent is the culture of the school characterized by trust, professionalism, high
expectations for all students, and a focus on continuous school improvement?
Safe, Clean, and Orderly Environment: The school has existing policies and regulations and uses its
resources to ensure a safe, clean, and orderly place that nurtures learning, including internet safety.
The school does not have a policy or procedures in place against bullying, Internet safety, ATOD, use of
derogatory or hurtful language, etc. A school psychologist is available for extreme situations, and each
resource center have developed their own policies for situations; zero tolerance. Gender identification is
now included in the registration process, and each resource center held a disaster preparedness drill in
2016. Much of the education takes place in the student home which is safe and conducive to learning.
High Expectations/Concern for Students: The school demonstrates caring, concern, and high
expectations for students in an environment that honors individual differences and is conducive to
learning.
ISTs encourage parents to have high expectations for their students and to not expect mediocrity.
Benchmark scores provide information to teachers on student ability levels, informing curriculum selection
to meet the needs of each student and to challenge when appropriate. Parents and students have the
ability to choose the curriculum that honors the individual learning style of each student.
Atmosphere of Trust, Respect, and Professionalism: The school has an atmosphere of trust, respect,
and professionalism.
Based on staff retention, GLC fosters a level of trust, respect, and professionalism. Consistent
communication is key among the school’s leadership based upon data from the monthly meeting agenda
and past WASC accreditation. There is evidence of consistent and regular communication between
school leadership and instructional staff via monthly meeting agendas. All staff members seem to
genuinely enjoy working together and support each other in and out of the general school day. If
teachers need support, they have a vast number of contacts to reply upon.

E3.

Personal and Academic Support Criterion

To what extent do all students receive appropriate academic support and intervention to help
ensure school, college, and career success.
To what extent do students with special talents and/or needs access to a system of personal
support services, activities, and opportunities at the school, and how are they enhanced by
business, industry, and the community?
Adequate Personalized Support: The school has available and adequate services to support student’s
personal needs.
There is employment of three full-time guidance counselors who are located at each of the Resource
Centers during school hours and by appointment to create grad plans for high school students, provide
advisement, and answer career questions. Based on the current record, there are no lawsuits despite of
an increase of students with disabilities enrolling in the school as well as improved CAASPP scores for
this subgroup. For students with disabilities there is an increase push for check for understanding
compared to non-special education students, indicating that their needs are being met.
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The personalized learning model is evident at Gorman Learning Center to support each student’s needs.
Students genuinely enjoy coming to the Resource Centers to engage to social interactions, receive
instructional support, and elective classes. There has also been an increase of student enrollment in both
the school as well as the Resource Centers (which is optional) showing that students want to be at GLC.
Support and Intervention Strategies Used for Student Growth/Development: Strategies are used by
the school leadership and staff to develop and implement personalized approaches to learning and
alternative instructional options.
With the wide range of choice afforded to families for curriculum options there is a weakness in terms of
measuring efficacy of curriculum. Gorman Learning Center openly states the need to find a quantifying
measuring tool to determine the effectiveness of each option then implement the best options for all
learners. That this will ensure that that the school is providing vetted and appropriate personalized
learning and instructional options.
School leadership and staff work together to develop engaging and meaningful Resource Center classes,
multiple tutoring opportunities, and a varied list of VCI options, giving each student the opportunity to
create a personalized learning plan for the school year.
Support Services – Interventions and Student Learning: The school leadership and staff ensure that
the support services and related activities have a direct relationship to student involvement in learning
based on the academic standards and the school wide learner outcomes, e.g., within and outside the
classroom, for all students, including the EL, GATE, special education, and other programs.
Based on the monthly meeting discussion and collaboration between students, parents, and ISTs,
curriculum and monthly assignments can be adjusted each learning period to meet the specific needs of
students. Students that are struggling to be successful or if there are significant learning concerns, the
IST currently relies on guidance and support from the SPED Department and are provided with RTI (Tier
2) strategies to implement into their learning plans. Additionally, the school has implemented a i-Ready
intervention which in turn has improved students’ benchmark scores.
Equitable Support to Enable All Students Access to a Rigorous Curriculum: Through the use of
equitable support all students have access to a challenging, relevant, and coherent curriculum.
The curriculum at Gorman Learning is challenging, relevant, and vetted. The various types of curriculum
are all aligned to grade level standards, CAASPP performance claims, and in-house benchmarks.
Resource Tutors and Facilitators receive training from SEEs and Special Education Coordinator in order
to differentiate, implement accommodations and modifications to ensure an equitable learning
experience.
Co-Curricular Activities: The school ensures that there is a high level of student involvement in
curricular and co-curricular activities that link to the academic standards, the college- and careerreadiness standards, and the school wide learner outcomes.
There is an array of curricular and co-curricular activities for students in specific geographical areas
where the Resource Centers are located. For students who are outside of the geographical area of the
three Regional Centers, students are able to use any of the Vendors to complete co-curricular activities.
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CATEGORY E: SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL AND
ACADEMIC GROWTH
Areas of strength for School Culture and Support for Student Personal and Academic Growth (if
any):
● Students and staff members genuinely love their experience at GLC. Families send all if not most
of their students to Gorman and refer their friends to the school as well. ISTs also entrust the
Gorman to their own children and many of their children have graduated from Gorman.
● In monthly IST meetings, there is an average attendance of 90-100% which shows consistent
collaboration of teachers, dialogue and updated protocols with one unified voice.
● Through a school wide email system, teachers are able also communicate with all ISTs and
regional ISTs for support, clarification and best practices.
● Without any form of marketing, school enrollment has by 32% in the past five years.
● There is evidence of strong longitudinal communication between families and IST even after
graduation. Gorman students and families have built a bond though the avenue of education.
Key issues for School Culture and Support for Student Personal and Academic Growth (if any):
●
●

Lack of consistent involvement of parents year round with school leaders and teachers.
Development of parent support programs and greater resources.
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Part B: School wide Strengths and Critical Areas for Follow-up
School wide Areas of Strength (list numerically)
1. There is a vast availability of personalized learning options that include resource centers,
tutoring, vendor services, variety of curricula choices and online options.
2. Special Education Department works effectively and collaboratively with ISTs to implement,
modify, and establish goals and accommodations for each SPED student
3. Enrollment has increased by 32% over a 5 year period
4. A positive relationship is maintained between the ISTs and families they serve, even after exiting
or graduating from GLC
School wide Critical Areas for Follow-Up
The Visiting Committee concurs with the school’s identified areas that are outlined in the school wide
action plan. These are summarized below:
1. to provide effective training and support to parents
2. to build a solid College and Career Readiness culture at GLC
3. to provide Progress Reports and Assessment data to Governing Board and all stakeholders at
least annually
4. a development plan of EL instruction, supports, and assessment data
In addition, the Visiting Committee has identified areas that have been and continues to be strengthened:
1. Coordination between the ISTs and Facilitators working toward academic success of the
student
2. Concurrent enrollments and partnerships with local and virtual colleges
3. Customization and Fluid Individualized Learning Plans for each student’s learning style,
unique interests, academic needs, and family choice.
4. Increased counseling support to middle and high school students
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Chapter V: Ongoing School Improvement

Summary of School wide Action Plan
The School wide Action Plan is aligned to the Local Control Accountability Plan (LCAP). The Eight State
Priorities are:
1. Basic Conditions of Learning
2. Implementation of the State Standards
3. Parental Involvement
4. Pupil Achievement
5. Pupil Engagement
6. School Climate
7. Course Access
8. Other Pupil Outcomes
Adequacy of the school wide action plan in addressing the identified critical areas for follow-up
Gorman Learning Center has used the Eight State Priorities LCAP goals to drive their school
improvement. The prioritized areas of growth are:
1. Broaden Support for Post-Graduation Success (State Priority #8)
2. Expand Access to Instructional Offerings (State Priorities #2, #5, #7)
3. Expand Professional Development and Training for Staff and Parents (State Priority #4)

Is the action plan feasible within existing resources?
Gorman Learning Center has identified these areas of need and is able to address them within their
current resources. Their timeline for developing CTE programs, expanding their resource centers, and
providing effective training and support to faculty and staff are already in progress and achievable.

Commitment to the action plan, school wide and system wide?
The site commitment to its Action Plan is apparent. Gorman Learning Center is aware of the challenges
they face and are committed to addressing them.

Existing factors that will support school improvement
Gorman Learning Center has a wealth of programs, courses, activities, partnerships and collaborations
that will continue to support their learning center’s improvement. Their awareness of the populations that
need the most support and their commitment to providing that support is evident. They are using every
available resource to broaden their support for student achievement, increase awareness for postgraduation success, to expand access to instructional offerings, and strengthen professional development
and training for staff and parents.
Gorman Learning Center faculty and staff are committed to serving the students and parents through their
close relationships with families nurtured by ISTs and Resource Center Facilitators/Tutors. The students
and parents are provided individually tailored curricula and supports throughout their enrollment at
Gorman.
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Impediments to improvement that the school will need to overcome
The implementation of CCSS and NGSS presents challenges throughout the coursework development
phase, as well as appropriate intervention and acceleration despite the diverse curricula offerings. As
students are in independent studies, they have limited actual instructional time with credentialed teachers.
In addition, due to vast geographical distance, some students and parents are unable to access direct
support and tutoring offered at the resources centers.
There is also a constant need to expand professional development and appropriate training for parents
and staff concerning curriculum choice, college and career skills and pathways, diverse instructional
methods, and content area understanding.

Soundness of the follow-up process that the school intends to use for monitoring the
accomplishment of the school wide Action Plan
The Action Plan and the LCAP are integrated. With specific action steps outlined in the Action Plan, the
leadership team is committed to periodically monitoring progress and meeting their goals.
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