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Please identify all planning team members, including team member titles. The school plan must be developed in consultation with teachers,
principals, other school leaders, paraprofessionals in the school, administrators (including administrators of Title programs), students (if a
secondary school), other appropriate school personnel, and with parents of students.
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Dr. John E. Ash, Principal
Dr. Amy Guthrie, Assistant Principal
Michelle Huffman, Assistant Principal
Allen Nichols, Advisory Coordinator
Mandy Johnson, Technology Coach
Mark Blackmon Senior Class President
Melissa Dodd, Parent
Kelly Hogue, Parent
Sarah Woods, Parent
Judy Dodson, Parent
Beth Wilson, SPED teacher
Leah Kate Pruter- student
Harper Guthrie-student
Jake Hogue-student
Tiffany Stanley- teacher MS ELA
Chip Barham- teacher HS ELS
Jason Patterson- teacher MS ELA
Emily HInes- teacher HS Math
Caitlin Baird-student HS
Cheldin Baird-student MS
Kyndal Heller- teacher MS
Lauren Lane- teacher MS
Cindy Davis- teacher MS
Brent Meadows- teacher MS
CLay Burns- HS teacher
Ellaina Taylor- teacher MS and HS Math
Laurie Smithson- HS teacher Math
Delia Boost- HS teacher
Jessica Pinson- MS and HS teacher
Lauren Fluharty- MS Math Teacher

Describe how the school actively and consistently involves all stakeholders identified in the development of the school plan and how the plan
is regularly monitored and revised based on students' needs.
Remind 101
Surveys
Agendas - all 6th and 7th grade students have been issued a new school agenda to use to increase school to home communication.
Leadership Team meets to discuss goals and strategies and addresses those needs in PLC weekly meetings.
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School Plan - Elementary and Middle Grades Academic Data
Rutherford County (750) Public District - FY 2018 - Central Magnet School (750-0015) Public School - School Plan - Rev 0
CHECK HERE IF NOT APPLICABLE (HIGH SCHOOLS)
Elementary/Middle School Subjects
3-8 Reading/Language Arts - Data Tables
3-8 Reading/Language Arts – % Proficient / Advanced

2013-14

Improvement

2014-15

All Students

100

100

- Asian

100

100

- Black or African American

100

100

- Hispanic or Latino

Improvement

2015-16

100
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- Native American / Alaskan Native

*

- Native Hawaiian / Pacific Islander

*

- White

100

100

Economically Disadvantaged

100

100

Students with Disabilities

*

English Learners
After analyzing data for all students, provide a summary of the progress and challenges, and identify underlying causes for each. Cite specific
examples and address racial/ethnic subgroups where relevant. (Include all local data analyzed as part of the comprehensive needs assessment.)

6th Grade ELA
10/10/2017 1:11:10 PM

Strengths:
80% or greater proficiency

Areas for Growth:
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RI.6.02- Central idea

RI.6.03- Elaboration/support detail

L.6.04.b- Greek and Latin roots

RI.6.01- They are proficient with inferences in
prose, but struggled with verse.

RI.6.03- Supporting detail

RI.6.04- Vocabulary connotation

RI.6.01- Inference

W.6.03d- Adding a sentence to the passage:
Students didn’t take time to refer to passage and
try each option.

RI.6.04- Words in context

W.6.03d- Figurative language in verse

L.6.04.a- Central idea

RL.6.02- THEME!
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RL.6.01- Textual evidence

L.6.02.a -Punctuating sentence

RL.6.3- Plot

RL.6.04- Word choice

6th Grade ELA Action Plan
Our benchmark data indicates that the class average was 86.1%. Although the strengths listed above are impressive, we have located several reading
and writing standards where students can continue to work toward mastery. We plan to utilize the Central Magnet Writing Lab to help ameliorate
these issues and track the data accordingly. Also, we are implementing a new grammar program to build a stronger foundation in students’ language
skills.
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7th Grade ELA
Strengths:

Areas for Growth:
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Writing—vocabulary, organization, citing
evidence from text

*Writing—Key Focus for Q2

Reading—The majority of the students are avid
readers and complete a multitude of books in a
short amount of time. They read a variety of
genres and are self-motivated. They have shown
strength in characterization and story elements,
as well as in figurative language.

Students need practice in providing elaboration.
While they can make a claim and cite evidence
to support it, they continue to struggle with
explaining and elaborating how or why that
evidence is important, relevant, etc. Even
though they have made positive growth in this
area, there is still a lot of room to improve.

Students also need further instruction in writing
precisely and concisely. To date, they have
shown redundancy in their sentence
construction, which I believe stems from their
attempt at providing elaboration. They are
unsure what else to say, so they repeat what they
have already said.
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Grammar—Students continue to struggle with
grammar as a whole concept. While they may
show strength in individualized skills, they
continue to have a hard time applying it to
writing. We have also noticed that a significant
difference exists in the writing levels of students
from varying elementary schools. In addition to
this gap, students that transfer in at the start of
the 7th grade year seem to struggle with writing
and grammar more than the others because they
have not had solid instruction.

7th Grade ELA Action Plan
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Considering the data we have collected, we will take action through continuing our strong bond with the Central Magnet Writing Lab. So far, we
have utilized study hall time for individual remediation with struggling standards. Students are also completing a grammar study in their enrichment
ELA class. Students will also be encouraged to use the writing lab for writing instruction, and will have a required, minimum number of visits to be
eligible for re-dos and/or rewrites.

8th Grade ELA

Strengths:

Areas for Growth:

RL3

RL3

-As a whole, students scored 90% on this
section of the benchmark.

-Students who missed more than two questions
were required to attend remediation sessions
with Ms. Quinn.

-Four students were required to attend
remediation for this standard; however,
fifty-seven additional students attended
remediation voluntarily.
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RL1

RL1

-Overall, students scored 89% on this section of
the benchmark.

-Students who missed more than two questions
were required to attend remediation sessions
with Ms. Quinn.

-Students who missed more than two questions
were required to attend remediation sessions
with Ms. Quinn.
-Five students were required to attend
remediation for this standard; however, fifty-six
additional students attended remediation
voluntarily.
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RL6

RL6

-As a whole, students scored 87% on this
section of the benchmark.

-Students who missed more than two questions
were required to attend remediation sessions
with Ms. Quinn.

-Students who missed more than two questions
were required to attend remediation sessions

with Ms. Quinn.
-Three students were required to attend
remediation for this standard; however,
fifty-eight additional students attended
remediation voluntarily.

8th Grade ELA Action Plan
Most of the questions that were repeatedly missed by students required a deeper analysis than would have been required of the average eighth-grade
student. Test-taking tips and strategies for approaching similar questions in the future have also been discussed during remediation.
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We have a plan for ongoing formative assessment for areas where students continue to struggle with elaboration/analysis in their writing.
Remediation continues with students who are working to make progress with this standard. These students meet with Ms. Quinn (individually and in
small groups) and attend sessions in the writing lab to work toward mastery. A summative assessment will be administered at the end of the second
quarter to all students.
TVAAS- ELA Middle level grades
Grade 6
ELA- Growth score of 4
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Discuss the progress and challenges of students who are economically disadvantaged, students with disabilities, and English learners. Cite specific
examples and include local data analyzed as part of the comprehensive needs assessment.
3-8 Mathematics - Data Tables
3-8 Mathematics – % Proficient / Advanced

2013-14

Improvement

2014-15

Improvement

2015-16

All Students

95.8

- Asian

100

1.6

97.4
100

- Black or African American

*

- Hispanic or Latino

*

- Native American / Alaskan Native

*

- Native Hawaiian / Pacific Islander

*

- White

95.4

Economically Disadvantaged

100

1.7

Students with Disabilities

97.1
100
*

English Learners
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After analyzing data for all students, provide a summary of the progress and challenges, and identify underlying causes for each. Cite specific
examples and address racial/ethnic subgroups where relevant. (Include all local data analyzed as part of the comprehensive needs assessment.)
Data: 2016-2017 Benchmark Tests
These benchmark tests were given once a quarter (1st, 2nd, and 3rd quarters) to see what the students had learned of the material that they had
been taught in the time before the test. The benchmark test counted as unit tests usually as well.
Progress:
Students scored high on ratios and proportional relationships on their benchmark, even though many students did struggle with solving percent
problems. Students were high on the number system as well and knowing how numbers are represented. They do well with decimal operations and
long division.

10/10/2017 1:11:10 PM

These students are making progress on the critical thinking aspects of their standards. They are being asked mathematical discourse questions
that have them critically think about the concepts that they are learning.
The students are also getting better at reading a word problem and figuring out what they are supposed to do to correctly answer the question.
Students break down a problem and figure out what the numbers in the problem represent and use that information to solve the problem correctly.
Students were challenged in my class to not only learn about one-step equations but also two-step equations and they really seemed to enjoy the
challenge of doing not just one step to solve the equation but that extra step as well. We worked with integers with it too and they seemed to

struggle with the negative numbers there.
Even though it is only touched upon, students really thrive with the Statistical Thinking standards and the geometry. These students feel that it is
fun and they can use statistics more in everyday life. These units are at the end of the year and many students enjoy the idea of statistics and the
aspects of it. They also enjoy the geometry and visual part of that unit.
Challenges:
These 6th grade students struggle with the explanation aspect of math and having to explain and show their thinking. Students do not like to have
to explain their work and it is a challenge for them but one that improves throughout their time in 6th grade. They are still getting used to the fact
that TN Core and the TN Ready is more about knowing why something works instead of just knowing how to solve a problem. Learning math today
is about being able to explain the process and not necessarily being able to compute it quickly.
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Central Magnet School - Middle School Mathematics

All middle school students are enrolled in the mathematics course that is most appropriate for the student. Placement is determined using the most
recent standardized state testing results, the Iowa Algebra Aptitude Test, and course appropriate placement tests. Students may be enrolled in
sixth grade math, seventh grade math, seventh/eighth grade accelerated math, eighth grade math (pre-algebra), Integrated Math 1, or Integrated
Math 2.
All middle school math students will have completed the i-Ready diagnostic assessment on Friday, September 1, 2017. Analysis of these results
provide information that is used to monitor how students are progressing against growth targets. Scale scores for September 2017 diagnostic will
indicate if students are performing “On or Above Grade Level,” “Less than 1 Level Below Grade Level,” or “Greater than 1 Level Below Grade
Level.” Skills practice and lesson review are prescribed for skills where gaps are diagnosed. Student performance is monitored through assigned
lessons and student self-analysis of skill attainment.

Page 13 of 103

In addition, data analysis will include a comparison of student performance and ability levels at this time last year. Using these resources along
with results from state achievement testing, the middle school math teacher team will evaluate the effectiveness of practices used in instruction and
the implementation of the iReady diagnostic program. This analysis will be used to adjust instruction as necessary to enhance student learning
and achievement.

Middle School Math Enrollment 2017-18

6th

Grade
Math

7th

Grade
Math

7th/8th
Accelerated
Math

8th Grade
Math

Integrated
Math 1

Integrated Math
2

(Pre-Algebra)
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6th Grade
Math
Enrollment

120

0

6

0

3

0

7th Grade
Math
Enrollment

0

34

66

0

51

0

8th Grade

0

0

0

16

48

85

Math
Enrollment
Demographics for Sub-groups for Math Enrollment
White

110

30

55

15

89

74

AfricanAmerican

8

2

0

1

5

5

Asian

10

2

7

0

8

6

American
Indian

1

0

0

0

0

0
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Demographics for Sub-groups for Math Enrollment
6th
Grade

7th
Grade

8th
Grade

Number of Students Receiving Free/Reduced Lunch
Class

10

9

14

Overall Math
Level Average
Scale Score

Average Scale
Score to make
Growth

Average
Scale Score
to be On
Level

Number of Students <
1 Level Below

Number of
Students On or
Above Level

Math 6 – 606.001

518

530

514

1

19

Math 6 – 606.002

522

534

514

0

16

Math 6 – 606.003

525

537

514

0

24

Math 6 – 606.004

518

530

514

2

12

Math 6 – 606.005

526

538

514

0

20

2016-17
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Math 6 – 606.006

524

536

514

1

22

Math 7 – 706.001

526

536

529

3

30

529

539

529

2

32

Math 8 – 706.001

525

534

541

4

15

Integrated Math 1
AH – 3117HM.001

535

545

531

0

16

Integrated Math 1
AH – 3117HM.002

544

553

540

1

24

Integrated Math 1
AH – 3117HM.003

540

550

538

0

21

Integrated Math 1
AH – 3117HM.004

542

552

531

1

21

Integrated Math 1
AH – 3117HM.006

532

542

532

0

20

Integrated Math 1
AH – 3117HM.007

538

547

536

1

19

Integrated Math 1
AH – 3117HM.008

540

550

537

0

26

Integrated Math 1
AH – 3117HM.009

538

547

541

2

22

Accelerated Math 7
– 706AC.001
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Analysis indicates that focus should be given in the domains of Geometry and Algebra/Algebraic Thinking to
address gaps and ensure student growth for sixth grade students.
The Geometry domain for seventh grade math students has the greatest number of students performing below level.

Instruction should include the integration of geometry topics throughout to show improvement in this domain.
Instruction will include opportunities for learning through exploration and direct instruction.
Remediation is available through individual teacher opportunities and the Tiger Time tutorial period.
Enrichment opportunities include participation in Chi Mu Alpha, the middle school math club where students are
offered math challenges in a collaborative setting. These students meet during C club rotation.

Demographics for Sub-groups for Math Enrollment
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6th
Grade

7th
Grade

8th
Grade

Number of Students Receiving Free/Reduced Lunch

5

14

13

Number of African-American Students

3

11

7

Number of Asian Students

8

5

13

Number of Hispanic Students

0

3

7
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Math TVAASGrade 6
Growth score of 4
Grade 7
Growth Score of
Grade 8

Growth score

Discuss the progress and challenges of students who are economically disadvantaged, students with disabilities, and English learners. Cite specific
examples and include local data analyzed as part of the comprehensive needs assessment.
3-8 Science - Data Tables
3-8 Science – % Proficient / Advanced

2013-14

Improvement

2014-15

All Students

99.8

0.2

100

- Asian

100

100

- Black or African American

100

100
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- Hispanic or Latino

2015-16

100

- Native American / Alaskan Native

*

- Native Hawaiian / Pacific Islander

*

- White

99.8

Economically Disadvantaged

100

Students with Disabilities

Improvement

0.2

100
100
*

English Learners
After analyzing data for all students, provide a summary of the progress and challenges, and identify underlying causes for each. Cite specific
examples and address racial/ethnic subgroups where relevant. (Include all local data analyzed as part of the comprehensive needs assessment.)
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6th grade school improvement plan for (3-8 science)
Benchmark I: data analysis
I administered the first benchmark using the Mastery Connect program. The students in my classes have become accustomed to this program
(mastery connect) during the multiple choice portion of our unit tests and for quizzes. They like the immediate feedback and so do I! They are
aware what questions they missed and we can go over those while they are fresh. Immediate feedback is a positive thing for them. That way, we

can discuss the questions missed immediately after they take the assessment.
I uploaded my assessment which consisted of 14 questions total and they used a pre printed bubble sheet. All questions were selected from the
USA Test Prep program and were all medium to high level questions. Students took the 14 question quiz with multiple choice format that counted
as a total of 14 points in the gradebook. It covered only two objectives 2.3-2.4 that correlate with biomes and animal and plant adaptations within
each terrestrial biome. We have been studying biomes for 2.5 weeks now and students have a unit test next week before fall break.
These TN state standards include:
0607.2.3 Draw conclusions from data about interactions between the biotic and abiotic elements of a particular environment.
0607.2.4 Analyze the environments and the interdependence among organisms found in the world’s major biomes.
Data analysis:
In analyzing all 6 classes, it was determined that the average was 12 or 13 out of 14 for each class. There were a few questions that students really
had to pay attention to the key words in order to get the correct answer. Students tended to miss questions 1, 2, 6 and 14 the most frequently.
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7th period and 2nd period had the most green or “mastery” level students. 1st had the most that need remediation and standard 2.3 needs more
remediation and more reteaching than standard 2.4. This obviously had nothing to do with class size as 7th period is my largest class and 2nd
period is my smallest. 7th period also has the most diversity out of every class with 2 Afican American students and one Asian student.
Questions that were not missed at all had to do with animal adaptations in a particular biome. We watched video clips and made adaptation charts
for each biome and discussed animal adaptations thoroughly.
For remediation:
We went over all questions missed thoroughly. Students are given a list of options for remediation, if needed. Depending on their score on the
assessment determines just how many of those options they have to complete in order to retake an assessment for certain tests. For example, if a
student receives a B, they have to choose 3 activities. If they receive a C, they have to choose 4 activities. These remediation activities also called
“relearning activities” include watching brainpop and taking the review
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quiz at the end, making test corrections with an explanation for why the new answer is the correct answer. A list of these relearning activities is
listed on my website
Action plan:
There is a list of relearning or remediation activities on my webpage where students go and select which study activities they want to complete to
show me that they have remediated and studied extra before they retake certain tests. They are not allowed to retake all tests but those that have

lower class averages. Their parents also must sign the first test. The new test grade replaces the old one whether it is higher or lower. With
standards based grading, an assessment shows knowledge and mastery of objectives at the time the test was given.

7th Science Benchmark I
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Areas of Strength: Inq.4, Inq.2, T/E.2, T/E.3, Inq.1, 7.1, and 7.7
• Areas of Weakness: T/E.4, Inq.5, and Inq.3
• I have given all the students their Benchmark tests back with the questions they missed marked.
• I wrote which GLE or “skill” they missed. They are looking in their TCAP Test Preparation Workbook to read about the standard they missed on
the Benchmark.
• I assigned USA Test Prep Questions and Brainpop quizzes on each subject area that was tested on the Benchmark test. I gave them their goal
score from the TVAAS site as their goal for their Study Island grade, but they could go higher than their goal score.
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Haley Cook
8th Grade Science
Benchmark 1 Reflection August 25, 2017
Standards Assessed
SPI 0807.Inq.1 (Variables and Controls) Design a simple experimental procedure with an identified
SPI 0807.Inq.2
(Tools and Procedures)
Select tools and procedures needed to conduct a moderately complex experiment.
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SPI 0807.Inq.3 (Interpret Data) Interpret and translate data into a table, graph, or diagram.

SPI 0807.Inq.4
(Cause and Effect)
Draw a conclusion that establishes a cause and effect relationship supported by evidence.

SPI 0807.Inq.5
(Bias or Error)
10/10/2017 1:11:10 PM

Identify a faulty interpretation of data that is due to bias or experimental error.

SPI 0807.T/E.1
(Prototype Testing)

Identify the tools and procedures needed to test the design features of a prototype.

SPI 0807.T/E.2
(Engineering Design Process)
Evaluate a protocol to determine if the engineering design process was successfully applied.

SPI 0807.T/E.3
(Intended/ Unintended Consequences)
Distinguish between the intended benefits and the unintended consequences of a new technology.
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SPI 0807.T/E.4
(Adaptive and Assistive Bioengineering)
Differentiate between adaptive and assistive bioengineered products.

Data Analysis
10/10/2017 1:11:10 PM

This Benchmark covered Ch.1 material and was administered through Mastery Connect. Students answered 40 questions, including multiplechoice and short answer questions. The results showed student mastery of the majority of the 9 standards assessed. However, there were several
questions that the majority of the students
missed: 3, 7, 16, and 29. These questions covered the following standards respectively: Inquiry 4, T/E.4, Inquiry 2, and Inquiry 3.

Individual Data Results by Standard:

The figure below shows data from 1st period students’ tests. Data for all classes shows mastery of 75-100% of the nine standards for all 6 classes.

Action Plan:
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I have gone over the most-missed questions with each class. Remediation will be provided through practice exercises given for Bell Work, as well
questions on the next text that cover the most missed standards.

Students will be given the opportunity to retake the test; however, they must each complete a certain number of relearning activities in order to
retake the test.
Depending on their grade, students choose from a list of activities to complete before taking a retake test (which is optional). Relearning activities
include BrainPop quizzes, standard-aligned worksheets on USATestPrep, making flashcards, creating a foldable, etc. When students retake the
test, they only complete the questions on the new test that they missed on the original test. The student’s retake test score will replace their original
test score. Further remediation will be provided through one-on-one re-teaching of concepts if necessary.
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Science TVAASGrade 6
Growth score of 4
Grade 7
Growth Score of
Grade 8
Growth score

Discuss the progress and challenges of students who are economically disadvantaged, students with disabilities, and English learners. Cite specific
examples and include local data analyzed as part of the comprehensive needs assessment.
Other K-8 Data – (K-2 Assessments, benchmark data, etc.) – Analyze any additional data and provide a summary of progress and challenges,
identifying underlying reasons for each. Cite specific examples where possible. Other data points may be inserted as needed.
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Teacher: Joyce
Subject: Social Studies (7th grade World History)
Average on Assessment: 87
Average by Period:
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1st: 88.00

4th: 86.00

2nd: 87.00

5th: 86.00

3rd: 88.00

7th: 87.00

Standards by question number:
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SPI 7.1

2 Questions

SPI 7.2

1 Question
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SPI 7.5

1 Question

SPI 7.11

1 Question

SPI 7.12

2 Questions

SPI 7.13

1 Question

SPI 7.14

1 Question

SPI 7.17

1 Question

SPI 7.23

2 Questions

SPI 7.26

1 Question

SPI 7.27

2 Questions

SPI 7.29

1 Question

SPI 7.32

1 Question
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SPI 7.33

1 Question

SPI 7.40

1 Question

SPI 7.43

3 Questions

SPI 7.44

1 Question

SPI 7.45

2 Questions

SPI 7.46

1 Question

SPI 7.47

1 Questions

SPI 7.48

4 Questions

SPI 7.49

1 Question

SPI 7.50

3 Questions

SPI 7.53

3 Questions

SPI 7.54

3 Question

SPI 7.55

6 Questions

SPI 7.57

4 Question

FRQ

2 Questions
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Areas of Strength:
Students did well on document based questions that included maps, texts to read, and text box.
High number of questions on which 90% or more of the class answered the question correct via CPS (see table below)

1st

2nd

3rd

4th

5th

7th

38/55

35/55

36/55

33/55

34 /55

37/55
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This bench mark was used to prepare students for the TNReady test. Units from the entire year were covered. Using previous benchmark
data and CPS anaylsis, the questions that were used were the questions students missed throughout the year. Overall I was pleased with the
results, several students received perfect score on this benchmark, however some students missed more on this benchmark than they had on
previous tests. With the TNReady test approaching data from this benchmark will help me pinpoint standards and concepts to begin reviewing
everyday from now until the TNReady test.

Action Plan:
I will continue to use word wall quizzes to enhance vocabulary in class. I have also spoke about test taking strategies for students when they come
across a word or words they are unsure of the meaning. We will practice answering the new item analysis questions for bell work and exit tickets.
Another strategy I will use is have students develop their own item analysis questions, formulate answers, and have other students answer them. I
then will have students evaluate responses to the questions they developed.
Immediately I plan to remediate students who missed any questions in 5th period study hall over the multiple choice portion of the benchmark. I will
have them identify questions using a data tracking worksheet and standards they missed and write out an explanation of why the answer is correct.
I will record these meetings in my remediation log in the front of the room.
Using the CPS analysis I will be covering different standards each day during 5th period study hall and requesting students who did not get a
perfect score on those particular standards. I have students fill out a data tracking sheet so it will be easy to pinpoint which students need extra
help with each standard.
8th Grade United States History Benchmark 3 Analysis
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2017 Test Mr. Ruess

148 Students completed a 50-question, one short answer essay exam over the events from the European Discover of America to the British
Colonies in the Americas. Each question addressed at least one standard. The overall score was 93.42%

Standards/Key Concepts:

8.39 Identify the leaders and events and analyze the impact of western expansion to the development of Tennessee statehood, including: (G, H, P,
TN)
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8.41 Explain the major events of Thomas Jefferson’s presidency, including his election in 1800, Louisiana Purchase, the defeat of the Barbary
pirates, and the Embargo Act. (E, G, H)

8.42 Analyze the impact of the Lewis and Clark Expedition by identifying the routes on a map, citing evidence from their journals. (C, E, G, H)

8.46 Analyze the physical obstacles to and the economic and political factors involved in building a network of roads, canals and railroads ,
including Henry Clay’s American System,. (E, G, H, P)

8.51 Trace the development of the agrarian economy in the South, the locations of the cotton- producing states, and the significance of cotton, the
cotton gin and the role of Memphis as the Cotton Capital of the South. (C, E, G, P, TN)

8.52 Analyze the characteristics of white Southern society and how the physical environment influenced events and conditions prior to the Civil
War. (C, E, G)
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8.53 Write a narrative with supporting text describing the effects of the New Madrid Earthquakes of 1811-12 on the land and people of Tennessee.
(G, H, TN).

8.54 Identify the constitutional issues posed by the doctrine of nullification and secession and analyze the earliest origins of that doctrine. (C, P)

8.55 Explain the events and impact of the presidency of Andrew Jackson, including the “corrupt bargain,” the advent of Jacksonian Democracy, his
use of the spoils system and the veto, his battle with the Bank of the United States, the Nullification Crisis and the Indian removal. (C, E, G, H, P,
TN)

10/10/2017 1:11:10 PM

8.56 Analyze the contributions of Sequoyah to the Cherokee. (C, TN)

8.57 Write a narrative piece that describes the impact of the Indian Removal Act of 1830 and the struggle between the Cherokee Nation and the
United States government and cites evidence from primary source accounts of the Trail of Tears. (C, G, H, TN)

8.58 Describe the concept of Manifest Destiny and its impact on the developing character of the American nation, including the purpose,
challenges and economic incentives for westward expansion. (C, E, G, H, P)

8th Grade United States History Benchmark 3 Analysis
2017 Test Mr. Ruess

Page 31 of 103

148 Students completed a 50-question, one short answer essay exam over the events from the European Discover of America to the British
Colonies in the Americas. Each question addressed at least one standard. The overall score was 93.42%

Standards/Key Concepts:

8.39 Identify the leaders and events and analyze the impact of western expansion to the development of Tennessee statehood, including: (G, H, P,
TN)

8.41 Explain the major events of Thomas Jefferson’s presidency, including his election in 1800, Louisiana Purchase, the defeat of the Barbary
pirates, and the Embargo Act. (E, G, H)
10/10/2017 1:11:10 PM

8.42 Analyze the impact of the Lewis and Clark Expedition by identifying the routes on a map, citing evidence from their journals. (C, E, G, H)

8.46 Analyze the physical obstacles to and the economic and political factors involved in building a network of roads, canals and railroads ,
including Henry Clay’s American System,. (E, G, H, P)

8.51 Trace the development of the agrarian economy in the South, the locations of the cotton- producing states, and the significance of cotton, the
cotton gin and the role of Memphis as the Cotton Capital of the South. (C, E, G, P, TN)

8.52 Analyze the characteristics of white Southern society and how the physical environment influenced events and conditions prior to the Civil
War. (C, E, G)

8.53 Write a narrative with supporting text describing the effects of the New Madrid Earthquakes of 1811-12 on the land and people of Tennessee.
(G, H, TN).
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8.54 Identify the constitutional issues posed by the doctrine of nullification and secession and analyze the earliest origins of that doctrine. (C, P)

8.55 Explain the events and impact of the presidency of Andrew Jackson, including the “corrupt bargain,” the advent of Jacksonian Democracy, his
use of the spoils system and the veto, his battle with the Bank of the United States, the Nullification Crisis and the Indian removal. (C, E, G, H, P,
TN)

8.56 Analyze the contributions of Sequoyah to the Cherokee. (C, TN)

10/10/2017 1:11:10 PM

8.57 Write a narrative piece that describes the impact of the Indian Removal Act of 1830 and the struggle between the Cherokee Nation and the
United States government and cites evidence from primary source accounts of the Trail of Tears. (C, G, H, TN)

8.58 Describe the concept of Manifest Destiny and its impact on the developing character of the American nation, including the purpose,

challenges and economic incentives for westward expansion. (C, E, G, H, P)
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Question Number/Topic

Standards/Key Concepts

% of Students Correct

1. Westward Expansion

KC 8.39

88

KC 8.41

91

KC 8.42

96

4. Henry Clay’s American System KC 8.46

95

2. Jefferson’s presidency and the
Louisiana purchase

3. Lewis and Clark Expedition

5. The Agrarian Society and the
effect of the Cotton Gin

10/10/2017 1:11:10 PM

6. The White Southern Society

7. The effects of the Great Madrid
earthquake and Reel Foot Lake

KC 8.51

87

KC 8.52

94

KC 8.53 TN

91

KC 8.54

86

KC 8.55

94

KC 8.56

85

KC 8.57

94

KC 8.57

93

8. The John C. Calhoun
Nullification Doctrine

9. The impact of President
Jackson’s as president

10. The contribution of Sequoyah
and the Cherokee
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11. The Indian Removal Act and
the Trail of Tears

12.The Concept of manifest
Destiny and the Westward
expansion.

Remediation
10/10/2017 1:11:10 PM

Remediation is for students that received less than an 85 %. They meet during B Lunch Study session. All other students were allowed to do test
corrections. Test corrections are where the student will write the question down on a separate sheet of paper and write out completely the correct
answer. They then receive 50% of the value back. Below are the topics that students had the most trouble on. The following topics were review in
all classes to insure mastery of the following areas:

1. Growth and Expansion

2. The Jackson Era

3. Manifest Destiny

Short Answer analysis and remediation:
Students daily complete short answer questions by way of Bell Ringers, assignments and Group Work. As far as the Short Answer Essay on an
exam, this was first for the classes. We will work on them throughout the 2nd quarter.
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TVAAS
Composite 6th= 5, 7th= 4, 8th=4
Math 6th= 5, 7th= 5, 8th=4
ELA 6th= 4, 7th= 3, 8th= 3
Science= 6th= 3, 7th= 5, 8th=3

School-wide Composite= 5
School-wide Literacy= 5
10/10/2017 1:11:10 PM

School-wide Numeracy=5
School-wide Science=5
School-wide Social Studies= 5
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School Plan - High School Academic Data
Rutherford County (750) Public District - FY 2018 - Central Magnet School (750-0015) Public School - School Plan - Rev 0
CHECK HERE IF NOT APPLICABLE (ELEMENTARY AND MIDDLE SCHOOLS)
High School Subjects
English I - Data Tables
English I – % Proficient / Advanced
All Students

2013-14

Improvement

2014-15

100

100

- Asian

100

- Black or African American

100

- Hispanic or Latino

Improvement

2015-16
98

*

Page 37 of 103

- Native American / Alaskan Native
- Native Hawaiian / Pacific Islander
- White

100

Economically Disadvantaged

100

Students with Disabilities

97.6

*

English Learners
After analyzing data for all students, provide a summary of the progress and challenges, and identify underlying causes for each. Cite specific
examples and address racial/ethnic subgroups where relevant. (Include all local data analyzed as part of the comprehensive needs assessment.)

10/10/2017 1:11:10 PM

Strengths:

Areas for Growth:

Overall, for freshmen, these scores are high. In
general, their strengths are in language
mechanics and writing. Also, the scores tend to
be higher in reading literature.

Student scores definitely reveal that they are not
as strong in non-fiction reading. Also, their
English scores reveal that in general, rhetorical
skills are weaker than their grammar mechanics

skills.
Average on the English section: 23.9

English Section of the ACT benchmark:

Average on the Reading section: 23.2

35% of students missed #43 which deals with
recognizing the structure of subordinating
clauses in sentences. These students could easily
gain this skill by getting extra practice focused
on sentence structure and subordination.
On the Reading section: students scored higher
on the arts/literature sections (14/20 raw score
average) than they scored on the social studies
and sciences sections (11.3/20 raw score
average)

On the English section:
most students scored several points higher on
the mechanics section than on the rhetorical
skills section
Page 38 of 103

A few scored higher on the rhetorical skills
section: these students probably have gaps in
grammar instruction that can be easily filled by
tutoring sessions

On the Reading section: in general, students
scored higher on the arts/literature sections
(14/20 raw score average)
9th Grade ELA Action Plan
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Without having EOC test data from last year, we decided a good way to measure growth for our 9th graders was to use sample ACT tests in Reading
and Language. While this doesn’t match exactly with the standards for the TNReady test, there is a great deal of overlap with the official standards
and the ACT standards, and the ACT plan works well with helping our school work toward our overall ACT goals.
We began the year with a diagnostic ACT test, and after studying the data presenting in the table above, these are our strategies for future instruction
and remediation:
·

We will be using Mastery Prep bell ringers to practice specific ACT testing skills.

·

We will be using the Elements of Language textbook to cover the weak areas in grammar skills.

·
In addition to reading complex texts (fiction and non-fiction) in class, we will send those students with especially low scores to the Writing Lab
to work specifically with ACT reading passages.
·

The Writing Lab will also be used to remediate students on skills that are particularly troublesome for them.

·
Toward the end of the year, we will administer a post-test. Our goal is to bring the average English score up to a 27, and the average reading
score up to a 26.
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Discuss the progress and challenges of students who are economically disadvantaged, students with disabilities, and English learners. Cite specific
examples and include local data analyzed as part of the comprehensive needs assessment.
We are monitoring each subgroup and individual student carefully through our benchmark analyses and PLC structure. Additional assistance is
provided for any student who demonstrates difficulty with academic performance. Remediation time is provided to meet these needs as well.
English II - Data Tables
English II – % Proficient / Advanced
All Students
- Asian

2013-14
100

Improvement

2014-15
100

Improvement

2015-16
98.5

100

- Black or African American

*

- Hispanic or Latino

*

10/10/2017 1:11:10 PM

- Native American / Alaskan Native
- Native Hawaiian / Pacific Islander
- White

100

Economically Disadvantaged

100

98.2

Students with Disabilities

*

English Learners
After analyzing data for all students, provide a summary of the progress and challenges, and identify underlying causes for each. Cite specific
examples and address racial/ethnic subgroups where relevant. (Include all local data analyzed as part of the comprehensive needs assessment.)

Strengths:

Areas for Growth:
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Benchmark #1: Most students showed mastery
of the topics covered on benchmark 1
(identifying main ideas, text structures and
providing evidence to support claims). These
are skills that are consistently practiced in every
English classroom.

Writing observations from 1st essay: Most
students struggled with providing evidence to
support their claims and then developing their
claims fully. We addressed these issues through
revision of the first essay, reteaching, and
multiple opportunities to practice in class.
Students will continue to write multiple kinds of
essays, practicing all the skills they will need to
use on the EOC.

Our students during the 16-17 school year
performed well above the national average on
the multiple choice section of the AP test. We
attributed this success to weekly multiple choice
practice followed by immediate feedback and
discussion of questions, answers and strategies.
This worked so well for us at the AP level that
we’ve decided to continue this practice with our
sections of Advanced Honors English II.

We also plan to afford more argumentative
writing opportunities for our sophomores with
argumentative speeches and "open letters" this
year. We also attribute part of our success with
the rhetorical analysis essay to the frequent
practice with this topic these students received as
sophomores.

10/10/2017 1:11:10 PM

Our students also scored more frequently in the
higher half of scores on the essays than AP
students elsewhere. Looking at the breakdown
of the three types of essays, our students scored
best in rhetorical analysis and synthesis.
Therefore, we plan to incorporate more regular

opportunities to reinforce argumentative skills,
such as analysis and opinion writing on current
editorials.
10th Grade ELA Action Plan
Multiple Choice Mondays is a strategy that we have been using and will continue to use to increase student proficiency and mastery. Because
continued practice with multiple choice items was effective with our AP students last year, we have begun that practice with our sophomores.
Students receive twice monthly practice with EOC style questions and immediate feedback and discussion of questions, answers and strategies. New
information and previously learned information are presented on these small assessments, so we know what students understand and what they’ve
retained. This allows us the opportunity to reteach and create data-driven lesson plans.
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ACT/EOC Bell-ringers is another strategy we have incorporated this year. Students answer ACT/EOC type questions for bell-ringer questions to
begin each class period. These questions are selected based on observed areas of improvement. Students also benefit from immediate feedback
about each question.
Discuss the progress and challenges of students who are economically disadvantaged, students with disabilities, and English learners. Cite specific
examples and include local data analyzed as part of the comprehensive needs assessment.
We are monitoring each subgroup and individual student carefully through our benchmark analyses and PLC structure. Additional assistance is
provided for any student who demonstrates difficulty with academic performance. Remediation time is provided to meet these needs as well.
English III - Data Tables
English III – % Proficient / Advanced
All Students

2013-14
98.6

Improvement

2014-15
100

Improvement

2015-16
93.1

- Asian
- Black or African American

*
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- Hispanic or Latino
- Native American / Alaskan Native
- Native Hawaiian / Pacific Islander
- White

100

93.8

Economically Disadvantaged

*

Students with Disabilities

*

English Learners
After analyzing data for all students, provide a summary of the progress and challenges, and identify underlying causes for each. Cite specific
examples and address racial/ethnic subgroups where relevant. (Include all local data analyzed as part of the comprehensive needs assessment.)

Strengths:
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For benchmark #1, students demonstrated an
overall proficiency of the skills and standards
which will be assessed on the EOC at the end of
this year (reading standards for literature and
reading standards for information text). Like
most English classes, these are skills that are
practiced on a daily basis.

10/10/2017 1:11:10 PM

Because of the success the AP English classes
experienced with Multiple Choice Mondays,
Honors English III has also adapted the concept
and applied it to practice with the ACT.

11th Grade ELA Action Plan

Areas for Growth:
From the first few writing assignments, we
observed that most students experienced a
challenge in composing argumentative
paragraphs with a focused claim, compelling
evidence, and thorough warrant. We addressed
this by re-teaching these fundamental elements
of writing and gave students multiple
opportunities after to show their mastery of
these writing standards both in class and for
homework. These key skills will be further
developed and honed as we compose other
writing pieces and larger essays, all of which
have the potential to appear on the EOC.
The challenge students face in Honors English
III is recalling all of the grammar rules they've
previously learned in other classes and the ACT
English bellringers, in addition to mini-grammar
lessons, contribute to the overall increase in
scores.

Currently, data is not available from last year's EOC, so we are using information collected from benchmark #1 and observations made in class from
a variety of assessments for this reflection.
To attain mastery of each of the strands assessed on this benchmark exam, specific lessons and activities were devised to provide the practice in the
weaker areas tested on the benchmark.
As mentioned in our strengths area, we have built on the successes of Multiple Choice Mondays and embedded this strategy into our Honors English
III classes. Students receive weekly targeted practice and receive formative feedback regarding individual strengths and weaknesses on the ACT
Reading passage (traditionally our largest area for growth among juniors). The crucial data gathered from Multiple Choice Mondays is used to direct
future lesson plans.
Finally, students in Honors English III also participate in ACT English bellringers. The questions are loaded into an application they access on their
devices which immediately reports the individual and class mastery of the questions. For each English subcategory of the ACT (parallelism,
adjectives and adverbs, modifiers, etc.), students typically begin with lower scores, but after spending a few days on each English subcategory and
taking the time to talk about the grammar, scores have steadily increased.
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Discuss the progress and challenges of students who are economically disadvantaged, students with disabilities, and English learners. Cite specific
examples and include local data analyzed as part of the comprehensive needs assessment.
We are monitoring each subgroup and individual student carefully through our benchmark analyses and PLC structure. Additional assistance is
provided for any student who demonstrates difficulty with academic performance. Remediation time is provided to meet these needs as well.
Algebra I - Data Tables
Algebra I – % Proficient / Advanced
All Students

2013-14
100

Improvement

2014-15
100

- Asian

100

- Black or African American

100

- Hispanic or Latino

Improvement

2015-16
92.9

*

10/10/2017 1:11:10 PM

- Native American / Alaskan Native
- Native Hawaiian / Pacific Islander
- White

100

Economically Disadvantaged

100

93

Students with Disabilities

*

English Learners
After analyzing data for all students, provide a summary of the progress and challenges, and identify underlying causes for each. Cite specific
examples and address racial/ethnic subgroups where relevant. (Include all local data analyzed as part of the comprehensive needs assessment.)
A majority of Algebra 1 students are middle schoolers, therefore our data revolves around the 7th & 8th graders who take Algebra 1/Integrated 1.
All middle school students are enrolled in the mathematics course that is most appropriate for the student. Placement is determined using the most
recent standardized state testing results, the Iowa Algebra Aptitude Test, and course appropriate placement tests. Students may be enrolled in
sixth grade math, seventh grade math, seventh/eighth grade accelerated math, eighth grade math (pre-algebra), Integrated Math 1, or Integrated
Math 2.
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All middle school math students will have completed the i-Ready diagnostic assessment on Friday, September 1, 2017. Analysis of these results
provide information that is used to monitor how students are progressing against growth targets. Scale scores for September 2017 diagnostic will
indicate if students are performing “On or Above Grade Level,” “Less than 1 Level Below Grade Level,” or “Greater than 1 Level Below Grade
Level.” Skills practice and lesson review are prescribed for skills where gaps are diagnosed. Student performance is monitored through assigned
lessons and student self-analysis of skill attainment.
In addition, data analysis will include a comparison of student performance and ability levels at this time last year. Using these resources along
with results from state achievement testing, the middle school math teacher team will evaluate the effectiveness of practices used in instruction and
the implementation of the iReady diagnostic program. This analysis will be used to adjust instruction as necessary to enhance student learning
and achievement.

Middle School Math Enrollment 2017-18
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6th Grade
Math

6th Grade
Math
Enrollment

120

7th Grade
Math

0

7th/8th
Accelerated
Math

6

8th Grade
Math

Integrated
Math 1

Integrated Math
2

3

0

(Pre-Algebra)

0

7th Grade
Math
Enrollment

0

34

66

0

51

0

8th Grade
Math
Enrollment

0

0

0

16

48

85

Demographics for Sub-groups for Math Enrollment
White
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110

30

55

15

89

74

AfricanAmerican

8

2

0

1

5

5

Asian

10

2

7

0

8

6

American
Indian

1

0

0

0

0

0

Demographics for Sub-groups for Math Enrollment
6th
Grade

7th
Grade

8th
Grade

Number of Students Receiving Free/Reduced Lunch
Class

10

9

14
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Overall Math
Level Average
Scale Score

Average Scale
Score to make
Growth

Average
Scale Score
to be On
Level

Number of Students <
1 Level Below

Number of
Students On
or Above
Level

Math 6 –
606.001

518

530

514

1

19

Math 6 –

522

534

514

0

16

2016-17

606.002
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Math 6 –
606.003

525

537

514

0

24

Math 6 –
606.004

518

530

514

2

12

Math 6 –
606.005

526

538

514

0

20

Math 6 –
606.006

524

536

514

1

22

Math 7 –
706.001

526

536

529

3

30

529

539

529

2

32

Math 8 –
706.001

525

534

541

4

15

Integrated Math
1 AH –
3117HM.001

535

545

531

0

16

Integrated Math
1 AH –
3117HM.002

544

553

540

1

24

Integrated Math
1 AH –
3117HM.003

540

550

538

0

21

Integrated Math
1 AH –
3117HM.004

542

552

531

1

21

Accelerated
Math 7
– 706AC.001

Integrated Math
1 AH –
3117HM.006

532

542

532

0

20

Integrated Math
1 AH –
3117HM.007

538

547

536

1

19

Integrated Math
1 AH –
3117HM.008

540

550

537

0

26

Integrated Math
1 AH –
3117HM.009

538

547

541

2

22
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Analysis indicates that focus should be given in the domains of Geometry and Algebra/Algebraic Thinking to
address gaps and ensure student growth for sixth grade students.
The Geometry domain for seventh grade math students has the greatest number of students performing
below level. Instruction should include the integration of geometry topics throughout to show improvement in
this domain.
Instruction will include opportunities for learning through exploration and direct instruction.
Remediation is available through individual teacher opportunities and the Tiger Time tutorial period.
Enrichment opportunities include participation in Chi Mu Alpha, the middle school math club where students
are offered math challenges in a collaborative setting. These students meet during C club rotation.
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Demographics for Sub-groups for Math Enrollment

6th
Grade

7th
Grade

8th
Grade

Number of Students Receiving Free/Reduced
Lunch

5

14

13

Number of African-American Students

3

11

7

Number of Asian Students

8

5

13

Number of Hispanic Students

0

3

7
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***Value Added for Integrated Math 1 was a score of 2. This will drive our instruction and plans for the school year. We have experienced a change
in personnel and course assignments.
Discuss the progress and challenges of students who are economically disadvantaged, students with disabilities, and English learners. Cite specific
examples and include local data analyzed as part of the comprehensive needs assessment.
We are monitoring each subgroup and individual student carefully through our benchmark analyses and PLC structure. Additional assistance is
provided for any student who demonstrates difficulty with academic performance. Remediation time is provided to meet these needs as well.
Algebra II - Data Tables
Algebra II – % Proficient / Advanced
All Students

10/10/2017 1:11:10 PM

- Asian

2013-14
98

Improvement

2014-15

2015-16

99.3

96.3

100

90

- Black or African American

*

- Hispanic or Latino

*

- Native American / Alaskan Native

Improvement

- Native Hawaiian / Pacific Islander
- White

99.3

Economically Disadvantaged

100

96.3

Students with Disabilities
English Learners
After analyzing data for all students, provide a summary of the progress and challenges, and identify underlying causes for each. Cite specific
examples and address racial/ethnic subgroups where relevant. (Include all local data analyzed as part of the comprehensive needs assessment.)
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Below Basic

Basic

Proficient

Advanced

(less than 60%)

(60%-74%)

(75% -89%)

(90% - 100%)

ALL STUDENTS

16%

32%

30%

21%

Black Students

0%

2%

5%

0%

Asian Students

2%

0%

0%

0%

Caucasian Students

0%

6%

25%

21%

Economically
Disadvantaged

0%

1%

0%

2%

Demographics:
10/10/2017 1:11:10 PM

Students in the minority groups performed as well or better than the other students. The few students that I have this year that
are considered economically disadvantaged are scoring very well at this part in the year. I will continue to monitor their progress and be
aware of any needs of supplies, etc. when completing projects or other out of school assignments. (i.e. use of computer, etc.)
Which instructional practices proved to be most effective?
Student learned best when they are involved in the learning and discovery process. I have found that honors students, more so than

advanced honors students, need to be debriefed on what they have learned. I also find that providing specific steps to follow increases
their persistence at solving a problem, even though small mistakes continue to plague them. I think the step-by-step instructions
provide hope of success and the hope of success leads to effort.
What patterns can we identify for the students’ mistakes?
Students frequently got the wrong answer when solving all types of equations on the benchmark: rational, radical, quadratic,
and exponential. These types of questions were missed by approximately 40-50% of the students. I think this indicates a need for
“back to basics” instruction in honors algebra II. 70% of students missed the question on the locus form of the parabola. This standard
has now been removed from algebra II. The two topics frequently missed despite being greatly emphasized in class are vertex form of
the parabola and average rate of change.
What interventions will you implement in your classroom to provide failed students additional support?
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The students in my 2nd period did much better than the students in my 4th period. Because 4th period is close to lunch,
students might be anticipating their break from learning and not listening as carefully as they should. Getting these students up and
moving is very important to improve results. In order to lessen mistakes caused by misreading or not reading instructions, I can create
tasks with interesting or surprising instructions, such as “put your pencil down and do not complete number 25.” These types of
problems are funny to students, but very memorable. Even though CMS student are quite accomplished and very capable, they are still
teens who need rote practice and regular reinforcement. To promote discovery and effort, sometimes we deemphasize or neglect
accuracy. I will increase the number of ordinary practice problems to strengthen algebra skills which provide the foundation for further
math exploration. Many of the mistakes made on the benchmark resulted from simple arithmetic errors. I will use more mental math
quizzes and competitions to increase basic math ability and decrease careless mistakes.
How will you extend learning for students who have mastered the standards?
As always we encourage our top students to participate in Mu Alpha Theta and our math competitions. We offer competition
practice during study hall time once a week as well as after school one day a week. Occasionally, I use former math contest problems
as bellwork to stimulate discussion.
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Discuss the progress and challenges of students who are economically disadvantaged, students with disabilities, and English learners. Cite specific
examples and include local data analyzed as part of the comprehensive needs assessment.
We are monitoring each subgroup and individual student carefully through our benchmark analyses and PLC structure. Additional assistance is

provided for any student who demonstrates difficulty with academic performance. Remediation time is provided to meet these needs as well.
Biology I - Data Tables
Biology I – % Proficient / Advanced
All Students

2013-14
99.5

Improvement

2014-15

2015-16

100

- Asian

100

- Black or African American

100

- Hispanic or Latino

Improvement

*

- Native American / Alaskan Native
- Native Hawaiian / Pacific Islander
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- White

100

Economically Disadvantaged

100

Students with Disabilities

*

English Learners
After analyzing data for all students, provide a summary of the progress and challenges, and identify underlying causes for each. Cite specific
examples and address racial/ethnic subgroups where relevant. (Include all local data analyzed as part of the comprehensive needs assessment.)

Biology I students have been evaluated and the diagnostic scores have averaged 57% mastery of the current standards. This number
was as expected and current plans include hands-on lab practicums, project based learning goals and objectives, and comprehensive
weekly EOC practice assessments. As previous test scores are currently unavailable, the diagnostic exam serves as a predictor of
future growth and a current evaluator of skills, knowledge and abilities.
TVAAS- 3
10/10/2017 1:11:10 PM

Discuss the progress and challenges of students who are economically disadvantaged, students with disabilities, and English learners. Cite specific
examples and include local data analyzed as part of the comprehensive needs assessment.
We are monitoring each subgroup and individual student carefully through our benchmark analyses and PLC structure. Additional assistance is
provided for any student who demonstrates difficulty with academic performance. Remediation time is provided to meet these needs as well.
Other HS Data – Analyze any additional data and provide a summary of progress and challenges, identifying underlying reasons for each. Cite

specific examples where possible. You may insert other data points as needed.
Academic Data 2017
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Summary of Data (Averages)
·

97.4% of students who took the AP Calculus AB or AP Calculus BC exam passed.

·

The overall average for AP Calculus AB was 4.235.

o Caucasian students (13 out of 17): Average - 4.077
o Asian student (4 out of 17): Average – 4.75
o One student on reduced lunch scored a 4
10/10/2017 1:11:10 PM

·

The overall average for AP Calculus BC was 4.455

o Caucasian students (17 out of 22): Average – 4.529
o Asian students (3 out of 22): Average – 4.333
o African-American students (2 out of 22): Average - 4

o No economically disadvantaged students
Progress and Challenges
·

My goal is to achieve one hundred percent passing rate (no 1s or 2s) and group mean scores equal to or higher than global mean.

o To continue this trend, I identify students that are scoring low on benchmarks and unit tests and require them to come to remediation. I also
challenge the students who are performing well by taking them to math contests.
o Also, I am putting together and practicing free response sets by question type. I have improved this every year for the past two years and have
seen an improvement every year.
·
I also want to increase the percentage of students that take the AP exam in the AB class. The BC class usually will all take the exam. The
AB course percentage went up this year. However, student confidence is usually not as high in the AB class so I am trying to provide more
opportunities to improve confidence by using whiteboards, group work, and games so that the students feel free to put forth their ideas and speak
about their understanding.
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Central Magnet School offers 3 Dual Enrollment Science Classes through MTSU
#1 School in the state of Tennessee/ 37 in the nation
ACT Average 29.3
Graduation Rate= 100%
TVAAS= English 1= 4, English II= 5, English III= 4
Integrated Math I= 2, Algebra II= 5, Geometry= 5
Biology= 3
Chemistry= 5
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US History= 5
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School Plan - College/Career Readiness
Rutherford County (750) Public District - FY 2018 - Central Magnet School (750-0015) Public School - School Plan - Rev 0
N/A
ACT - Data Tables
ACT Scores

2013-14

2014-15

2015-16

Composite

27.5

28.5

29.1

English

28.9

30.1

30.3

Math

26

27

27.1

Reading

28

28.9

29.8

Science

26.6

27.3

28.4
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Graduation Rate - Data Tables
Graduation Rate
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2013-14

Improvement

2014-15

Improvement

2015-16

99.4

0.6

100

0

100

- Asian

100

0

100

- Black or African American

100

0

100

- Hispanic or Latino

100

0

100

- Native American / Alaskan
Native

100

0

100

0

100

All Students

- Native Hawaiian / Pacific
Islander
- White

99.3

0.7

100

Economically Disadvantaged

100

0

100

Students with Disabilities

100

English Learners

100

Analyze the school's ACT data, summarize the progress and challenges, and describe how the school will address those challenges and
increase the ACT scores of students (including ACT re-take, ACT preparation courses, etc.). Address how the school is considering
variation across subjects, and across different subgroups (i.e. BHN, ELL, SWD, ED).
According to the ACT Profile Report, the Average Composite Score for Central Magnet School has risen (with the exception of one year where it
remained the same) each year over the last five years.
2012-2013 26.3
2013-2014 27.5
2014-2015 28.5
2015-2016 28.5
2016-2017 29.5
To assist students in raising their scores, Central Magnet has the following in place:
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ACT Preparation Course- This course is taught in the fall primarily to juniors. Students rotate among three teachers to cover the different subjects.
For the 2017-2018 school year, we have purchased a curriculum from Mastery Prep to assist teachers in their teaching and to make the course
consistent in the manner in which it is taught.
College and Advisory Coordinator – Last year was the first year Central Magnet had a College and Advisory Coordinator. This position is will assist
students in increasing their ACT scores by explaining to them their strong and weak areas. They will also help the student create a plan in
preparation for the next test date.
Bell Ringers- At Central Magnet each teacher 6-12 is expected to include activities that will support a student’s growth in preparation for ACT. We
began implementing the Mastery Prep Bell Ringers in the 2016-2017 school year. This was a tool that we could give to teachers to help them meet
our expectations.
Boot Camp- Prior to the Spring State ACT given to juniors, Central Magnet hires an outside ACT prep teacher to hold a one day boot camp for our
students. They teach them about test taking skills and what to expect on the ACT.
The course offerings for CMS students are rigorous college prep classes taught at the Honors /Advanced Honors (74) and Advanced Placement (29)
level.
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Review the school's graduation data and summarize progress and challenges students are facing, especially if graduation rates are below
90 percent. Consider graduation rates overall, and among different subgroups (i.e. BHN, ELL, SWD, ED). Include information regarding early
identification of students at risk of not graduating and the supports provided to those students.
Graduation Rates exceed the state rate.
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School Plan - School Climate and Culture
Rutherford County (750) Public District - FY 2018 - Central Magnet School (750-0015) Public School - School Plan - Rev 0
Student Enrollment - (represents student enrollment on October 1)
2013-14
#
All Students

2014-15
%

#

1197

2015-16
%

1230

#

%

1223
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- Asian

74

6.2

80

6.5

67

5.5

- Black or African American

45

3.8

47

3.8

58

4.7

- Hispanic or Latino

29

2.4

33

2.7

38

3.1

- Native American / Alaskan Native

3

0.3

3

0.2

3

0.2

1

0.1

1

0.1

- Native Hawaiian / Pacific Islander
- White

1046

87.4

1066

86.7

1056

86.3

Economically Disadvantaged

94

7.9

106

8.6

63

5.2

Students with Disabilities

7

0.6

8

0.7

9

0.7

English Learners

Student Attendance
Student Attendance - Elementary and Middle Grades
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2013-14

2014-15

2015-16

%

%

%

All Students

97.8

97.3

97.7

- Asian

97.9

97.4

97.1

- Black or African American

98.9

98.5

98.2

- Hispanic or Latino

98.2

95.3

100

- Native American / Alaskan Native

100

98.3

- Native Hawaiian / Pacific Islander

98.4

98.1

98.4

- White

97.7

97.2

97.6

Economically Disadvantaged

97.4

96.8

96.6

Students with Disabilities

98.3

98.3

96.9

2013-14

2014-15

2015-16

%

%

%

All Students

97.4

96.9

97.2

- Asian

98.8

97.7

98

- Black or African American

98.4

97.9

98.3

97

97.3

98.1

98.3

97.1

96.6

- White

97.3

96.8

97

Economically Disadvantaged

95.6

94.9

95.9

Students with Disabilities

98.4

95.2

96.3

English Learners

Student Attendance - High School
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- Hispanic or Latino
- Native American / Alaskan Native
- Native Hawaiian / Pacific Islander

English Learners
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Chronic Absenteeism - Data Tables
Students Who Were Chronically Absent (by subgroup)
2013-14

2014-15

2015-16

10% or More

All Students

20% or More

10% or More

20% or More

10% or More

20% or More

#

%

#

%

#

%

#

%

#

%

#

%

33

2.8

5

0.4

95

10.7

25

2.4

22

1.8

3

0.2

- Asians
- Black or African
American
- Hispanic or Latino
- Native American /
Alaskan Native
- Native Hawaiian /
Pacific Islander
- White
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Students Who Were Chronically Absent (by grade level)
2013-14
10% or More

2014-15

20% or More

10% or More

2015-16
20% or More

10% or More

20% or More

#

%

#

%

#

%

#

%

#

%

#

%

33

2.8

5

0.4

95

10.7

25

2.4

22

1.8

3

0.2

Grade 6

1

0.8

0

0

1

0.8

1

0.8

1

0.8

0

0

Grade 7

5

3.4

0

0

10

6.7

2

1.3

1

0.7

0

0

All Students
Kindergarten
Grade 1
Grade 2
Grade 3
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Grade 4
Grade 5

Grade 8

2

1.3

0

0

13

8.8

1

0.7

5

3.3

0

0

Grade 9

2

1

1

0.5

9

4.4

1

0.5

2

1

0

0

Grade 10

2

1

0

0

10

5

3

1.5

3

1.5

2

1

Grade 11

10

5

1

0.5

20

10

3

1.5

5

2.5

1

0.5

Grade 12

11

6.6

3

1.8

32

15.8

14

6.9

5

2.6

0

0

Student Discipline - Suspensions (by subgroup) - Percentages are calculated using all students enrolled at any point during the school year
as the denominator and will differ from the report card percentages.
2013-14
#

2014-15
%

#

2015-16
%

#

%
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All Students (students suspended; not incidents)
- Asian
- Black or African American
- Hispanic or Latino
- Native American / Alaskan Native
- Native Hawaiian / Pacific Islander
- White
Economically Disadvantaged
Students with Disabilities
English Learners
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Student Discipline - Suspensions (by grade level) - Percentages are calculated using all students enrolled at any point during the school
year as the denominator and will differ from the report card percentages.
2013-14
#

2014-15
%

#

2015-16
%

#

%

All Students
Kindergarten
Grade 1
Grade 2
Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 9

2

1
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Grade 10
Grade 11
Grade 12

Student Discipline - Expulsions (by subgroup) - Percentages are calculated using all students enrolled at any point during the school year
as the denominator and will differ from the report card percentages.
2013-14
#
All Students (students expelled; not incidents)
- Asian
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- Black or African American
- Hispanic or Latino
- Native American / Alaskan Native
- Native Hawaiian / Pacific Islander

2014-15
%

#

2015-16
%

#

%

- White
Economically Disadvantaged
Students with Disabilities
English Learners

Student Discipline - Expulsions (by grade level) - Percentages are calculated using all students enrolled at any point during the school year
as the denominator and will differ from the report card percentages.
2013-14
#

2014-15
%

2015-16

#

%

0

0

#

%

All Students
Kindergarten
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Grade 1
Grade 2
Grade 3
Grade 4
Grade 5
Grade 6
Grade 7
Grade 8
Grade 9
Grade 10
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Grade 11
Grade 12

Review student attendance and chronic absenteeism data. Discuss progresses and challenges with student attendance, especially if chronic
absenteeism rates exceed 10% (overall or by school, grade level or subgroup), and identify specific steps to be taken to ensure that students

have opportunities to learn.
Central Magnet School's current enrollment is 1,245 students in grades six through twelve. The attendance rate and trends at Central Magnet School
have been
stellar. As of present data, the attendance rate at Central Magnet School is 98.7%.
Letters are sent to parents of students that have accumulated significant tardies or absences. Central Magnet School has a tardy to class policy that is
consistent
school-wide and follows the truancy policy mandated by Rutherford County Schools.
Any student that has an attendance concern meets with guidance and an assistant principal to work on a plan to improve attendance.
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Students that are noted for multiple absences are carefully monitored and meetings held with guidance and the student's advisor to encourage the
student and formulate a plan to help them improve attendance. Student attendance continues to be in good standing.
Action Steps:
1. Identify
2. Monitor
3. Meet with student advisor, guidance, parents and the student when necessary.
4. Send letters home
5. Call home
6.. Include truancy officer if needed
Review student discipline data. Discuss progress and challenges with student discipline. If suspension and/or expulsion rates exceed state
average by 25% (i.e. out-of-school suspension rates above 7.75% or expulsion rates above .25%), describe the steps to be taken to reduce
lost instructional time and/or disparate impact. - Note: 2015-16 statewide suspension rate was 6.2% and the statewide expulsion rate was .2%.
Rates do not exceed the state average.
According to the 2017 Educator Survey Results, 90% of teachers state they spend 5% or less of instructional time with behavior or disciplinary issues in a week.
54% of teachers strongly agree, while 46 % of teachers agree that students treat adults with respect at Central Magnet School.
46% of teachers agree and 31% strongly agree that administration uses a consistent approach with all students when addressing discipline of a similar nature.
49% of teachers agree with 33% strongly agree that Central Magnet has consistent discipline across all subgroups.
49% of teachers agree and 28% strongly agree that student discipline and behavior problems are handled effectively.
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Describe the school's progress and challenges in providing safe, supportive and healthy environments and the steps to be taken to ensure
that all students are provided with such a learning environment.

Safety videos with our SRO, Sergeant Culp.
Advisory lessons that help students learn about safety drills and procedures.
We follow all procedures set by RCS and follow safety drills with fidelity.
Halls are monitored by teachers during all transitions.
Safety videos are required for viewing by all employees and records are kept in assistant principal's office.
Morning arrival and afternoon dismissal areas are monitored by staff at all times, on a rotating equitable basis.
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School Plan - Human Capital
Rutherford County (750) Public District - FY 2018 - Central Magnet School (750-0015) Public School - School Plan - Rev 0
STAFF Characteristics - Data Tables - (Please enter data in the fields provided.)
STAFF Characteristics

2013-14
#

Principal – Years in position
Teaching Staff (Certified) –
Number of Teachers

2014-15
%

#

2015-16
%

#

%

6

7

8

64

71

73
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1 to 3 years

5

3.2

5

3.5

5

3.65

4 to 10 years

24

15.36

31

22

31

22.6

11 to 20 years

32

20.48

32

24.8

34

24.8

8

5.12

8

5.6

8

5.8

21 + years

How are new teachers supported in the school? What strategies are currently in place to generate growth among new hires?
Central Magnet School uses the PLC structure to provide support to new teachers as well as mentor teachers. Dr. Ash holds a new teacher meeting at
the beginning of the year to discuss procedures with new teachers and to welcome them.
Central Magnet School has several teachers that float and we would like to focus on supporting them.
New teachers receive the support and get acclimated to Central through their PLC teams. The team leader of each department takes the lead and
helps new hires learn school norms and school processes. However, department heads are not the only support system that new teachers have.
Veteran grade level teachers, whether it be at the high school or middle school level, help new teachers learn the ropes throughout their first year at the
school.
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Central Magnet has 18 new teachers this year and the administrative team is meeting with them individually, once a quarter, to assist them with their
classroom instruction and needs.

What retention practices, incentives, or growth opportunities are in place, specifically for teachers who have demonstrated strong
performance over time?
Central Magnet School applauds the efforts of all teachers and celebrates milestones. New degrees, teachers that have been at CMS 5 years get a
recognition plaque and are applauded at the first faculty meeting of the year.

Teachers are encouraged to attend Leadership Academies and participate in leadership activities at the building level.
Teachers are nominated for outside awards that demonstrate excellence.
Central Magnet teachers are often selected to lead professional development workshops and trainings at district and state levels.
What procedures are in place to ensure that low income and minority students are not being taught at a higher rate than other students by
ineffective, inexperienced, or out-of-field teachers. Include steps to be taken in order to address these disparities and ensure equitable
access to highly-effective teachers.
Central Magnet School seeks highly qualified teachers when hiring and takes the needs of all students into consideration.
Central Magnet School has 1, 247 students in grades 6-12. Of these students, 1,043 are White, 89 are Asian, 79 are African American and 1 American
Indian.
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School Plan - Additional Areas
Rutherford County (750) Public District - FY 2018 - Central Magnet School (750-0015) Public School - School Plan - Rev 0
School Data - Data Tables - (Please enter data in the fields provided.)
School

Report as

2013-14

2014-15

2015-16

Length of school year – Instructional days

(#)

180

Length of school day – Instructional minutes

(#)

390

Additional Areas
RTI2
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Describe the school's progress in implementing RTI2 across all grades. Identify areas of strength and weakness, identify root causes and discuss
actions needed.
According to the 2017 Educator Survey Results, 32% of the teachers at Central Magnet School believe that RTI2 is focused more on addressing individual needs for all
students. The RTI2 is different than at a typical school. We have interventions set up for Math through “Tiger Time” and for English with the “Writing Lab”. 1608 students were
seen in the Writing Lab during the 2016-2017 school year. 57.15% were seen during the fall semester and 42.85% received help during the spring semester.
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Central Magnet School utilizes a master schedule that allows time for remediaiton during fifth period. There are opportunities for students to work
with teachers during this time, visit a math teacher or the writing lab.
The structure for RTI2 is adjusted at Central Magnet School to meet the needs of all students.
During 5th period, every teacher has a time set aside for students to come to their rooms to remediate or get additional help in their weak areas.
Teachers at Central do a great job of requesting students so they can focus on helping the student along either individually or in a small group. This
extra attention has proved vital to the development of our learners. Also, we have Tiger Time which is a remediation program that specifically
targets students who are struggling in math. Plus, we have a writing lab where students can go to get help with writing assignments. There are two
teachers who oversee a team of student peer reviewers who help students who come in. This is an invaluable learning experience for the peer
helpers as well as being a beneficial opportunity for weaker writers who need assistance. There are many teachers throughout the school who offer
students the opportunity to rewrite essays or research papers after going to the writing lab to try to get their grades up. The social studies
department in particular has experienced the positive impact on student writing after they have visited the writing lab.

Technology Access and Use
Discuss the level of access that students have to technology as part of the instructional program and how well staff integrate technology into the
instructional program. Identify areas of strength and weakness, identify root causes and discuss actions needed.
Central Magnet School has provided multiple opportunities for teachers and students to access and implement technology in the classroom. There
are four desktop computer labs, three mobile laptop labs, and two iPad labs that are regularly checked out and used in the curriculum with
students. Also, CMS is a “Bring Your Own Device” school which allows students to use their personal devices in the classroom. There is Sign-Up
genius link available to the teachers to reserve labs, and it is usually full each day. Each classroom and lab is equipped with projectors and printers
for presentation and collaboration of students and teachers.
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Areas of Strength:
Teachers are using a variety of technology teaching methods in their instruction. Teachers utilize Office 365 tools for creating and presenting
lessons and collaborating with students. Central also has a full-time instructional technology coach. The technology coach, Mandy Johnson, assists
teachers in planning, modelling and co-teaching lessons involving technology, and she also trains students in use of Office 365 and other tools for
assessing, collaborating and creating. She works with PLC groups in finding and implementing ways to manage their classroom with technology.
She provides resources and training to report and analyze date within the PLC department. At the beginning of the school year, Ms. Johnson
conducts a technology needs assessment survey. The results in the survey help the Administration and Ms. Johnson plan for inservices, PLC
trainings, and after-school Professional Development.
Because of the various technology schools and the willingness of teachers to implement it, our school thrives with getting students acclimated to
Career-Ready tools for their future. One of the tools our school has purchased and utilizes regularly is Shmoop. Shmoop is a web-based program
used to enhance instruction and ACT test prep.
Programs/areas of strength: Office 365 tools, iNow, MasteryConnect, Shmoop
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Areas of Weakness:
Without standardized data for middle school this past year, it has been a struggle to find ways to assess students efficiently and see where
students are and where growth is needed. Middle and high school math has adopted a new textbook, and the technology that goes along with it
hasn’t been as user-friendly as in the past. Because of syncing errors with the company, not as many students have had access to the remediation
tools that came with the textbook. Our goal is to work through that and utilize the tools in math classrooms in the future to help remediate, enrich
and asses the students. It our goal to purchase another mobile lab this year due to high usage in the classrooms, giving more students and
teachers access to technology needed.
Programs/areas of weakness: iReady, Cognitive Tutor
Professional Development
Describe the prior year professional development activities and how effectively these activities addressed teacher needs and student learning.

Throughout the 2016-2017 school year, Central Magnet School placed an emphasis on increasing ACT scores to assist students with admissions
to college and scholarships. Central Magnet School believes it is the responsibility of all teachers, regardless of the grade, to assist in the
preparation of students for the ACT. Therefore; if all teachers are required to prepare students all teachers must be given the tools needed to assist
our students.
Central Magnet School hired Chris Henderson from Mastery Prep to instruct the teachers concerning the ACT Test for one full day. Teachers
learned the parts to the ACT test, how to implement activities in the classroom that will encourage higher scores, and test taking skills that will be of
help to the students.
Central Magnet School also purchased the Mastery Prep Bell ringer program for all teachers in the building. All teachers were able to use this
program to include ACT practice in class no matter the grade.
The use of Shmoop by all teachers was also encouraged.
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Ms. Johnson, technology coach, conducts a technology needs assessment survey at the beginning of every year. The results in the survey help the
Administration and Ms. Johnson plan for inservices, PLC trainings, and after-school Professional Development. In the pie chart below, you see
what teachers wanted to target in their teaching this year.
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Ms. Johnson does training in PLC and after school with teachers for professional development. Her sessions are geared to hit the following topics
due to teacher interest.

Technology PD's offered in 2016-2017 School year:
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Edmodo for Beginners – Assessment, BYOD, Collaboration
• Office Mix – Assessment, BYOD, Collaboration, Project/Presentation, Office
• Twitter in Education for Beginners – Assessment, BYOD, Collaboration, Research
• Beyond Powerpoint to Present – Project/Present, BYOD
• Be A Game Show Host – BYOD, Assessment, Collaboration
• Tech Smackdown - BYOD, Assessment, Collaboration
• Digital Portfolios - BYOD, Assessment, Collaboration
• Office 365 & OneDrive for Beginners – Office 365, Collaboration
• Getting Started with OneNote - Office 365, Collaboration
• OneNote Class Notebook - Office 365, Collaboration, Assessment
• Digital Assessments made Easy with Microsoft Forms - Office 365, Collaboration, Assessment

Discuss the focus of professional development for teachers, paraprofessionals, and other school leaders that will build capacity and positively impact
student academic achievement.
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The focus on the ACT will continue in the 2017-2018 school year. All teachers will have access to the Mastery Prep Bell Ringers and Shmoop.
Central Magnet has also purchased a new curriculum to assist the ACT Prep teachers with consistency in their instruction.
Concerning Professional Development, the focus for the full staff will be on Visible Learning, specifically Growth Mindset. Central Magnet and
Siegel High School spent an entire day learning from Kim Strobel and her beliefs on Growth Mindset.

Parent and Family Engagement
Describe the parent and family engagement activities that have occurred in the prior year and how the activities have impacted student achievement.
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Parent and Family Engagement: 1. Activities It is our goal that 100 percent of our graduates go on to post-secondary education following high
school. We conduct many activities for families to achieve this goal. Last year in the fall we held a financial aid night for seniors and parents to
explain the steps in completing the FAFSA and additional scholarship information. We had the highest FAFSA completion rate in our county. We
also host a night for families of seniors to explain the timeline for graduation activities in the upcoming year. In the spring we held a College
Application process night for underclassman families to promote the post-secondary idea and how to achieve it. We had guest speakers from
TSAC discuss financial aid options, college representatives explained the application process and the school counselors presented the resources
families can use during this process. Lastly, we hosted a college fair in the spring at night for families to meet with college admission
representatives for information about their school and scholarships available. We had 38 colleges attend the fair. In the class of 2017, 99% went on
to a four year institution and 1% attended a two year institution. 2. Engagement activities with achievement: We work closely with families to
promote their student’s achievement. In the spring, we invite all parents to attend an individual planning session for our high school students. In this
meeting we evaluate student data for course selection and four year plans. We also advise families’ strategies and timelines for each year to assist
in achievement. Our school has a very active PTO that assists us in promoting achievement. They host a family day before school starts for
families meet each other, to network, and gain awareness to community resources. The PTO invited families to attend a panel discussion about
college planning where they had seniors present their experience and answer questions about their senior year. The PTO is also very generous in
donating money for students to attend Girls & Boys State along with donating for the purchase of software for teachers and students to use in test
preparation.
Describe the strategies used to implement effective parent and family engagement activities that are meaningful and aligned with student academic
achievement. If applicable, address activities specifically designed to engage the parents and families of English learners.
Many Clubs and Organizations have after school activities that involve parents as well such as German Club Game Night. Robotics is a very active
club that involves parents to help with competitions. Central Magnet School boasts a very active parent support group in all academic areas.
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School Plan - Needs Assessment Summary
Rutherford County (750) Public District - FY 2018 - Central Magnet School (750-0015) Public School - School Plan - Rev 0
Summarize your accomplishments and what is working for students. To what do you attribute these accomplishments?
PLC
common planning
formative assessments
mentoring
tutoring- before and after school- teacher led
ACT strategies school wide
Master Schedule with built in time for remediation
High Expectations for all
test data
Class of 2017- 4 National Merit Finalists
3 Dual Enrollment Science courses offered by MTSU
List, in priority order, the top 3-5 areas of need as identified through the needs assessment. These should be the areas that can be addressed in the coming year. Prioritizing needs will identify the most critical areas
where your will begin with the creation of goals and strategies.
Priority Need
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Content/Topic Focus - (such as RLA, math climate,
ACT, etc.)

Grade Level Focus - (single grade or range of
grades)

Primary Student Focus - (such as all students or
subgroup(s))

Integrated Math 1 Value Added

Math

grade bands 7-9

all Students

Retain teachers

Climate

all grades

all students

ACT- sustain and improve

All Subjects

all grades

all students

Increase PSAT finalists

All Subjects

all grades

all students

Assurance
* The strategies developed and implemented within and through this plan will specifically address the priority needs identified.
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School Plan Prioritized Goals and Strategies
Rutherford County (750) Public District - FY 2018 - Central Magnet School (750-0015) Public School - School Plan - Rev 0
Plan Items ( )
1) District-Level: Recruit, retain and train Effective Teachers - School-Level: Recruit, retain and train Effective Teachers
Description:
District-Level: Recruit, retain, and train highly effective teachers to meet curricular needs of our growing, diverse, and mobile student
population.
Performance Measure:
District-Level: Increase the number of teachers scoring at level 3 or better while decreasing the number of teachers scoring at level 1 and 2.
1.1) District-Level: Developing Staff and Mentoring Teachers - School-Level: Developing Staff and Mentoring Teachers
Description:
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District-Level: Provide staff development emphasizing building leaders, mentoring new teachers, and supporting at-risk teachers.
1.1.1) Recruitment and Retention
Description:
System and school administrators participate in district and off-site recruitment activities to seek applicants who possess
characteristics and qualities of highly effective teachers focused on increased student achievement. Adjust district hiring practices to
allow early hiring of hard to staff areas or areas in need based on projected growth to the district level. Utilize signing bonuses for
hard to staff areas and promote these bonuses as part of the job posting process. Areas include, but are not limited to, math,
science, and ELL. Administration attends Job Fair and seeks input from MTSU concerning recent graduates especially in hard to fill
areas of Math and Science. CMS works to develop relationship with Dr. Jeremy Winters at MTSU Math Department to seek qualified
candidates.
Benchmark Indicator:
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Job Fair Resumes
Person Responsible:
Dr. John E. Ash
Estimated Completion Date:
2/12/2018

1.1.2) Highly Qualified Teachers and Educational Assistants
Description:
Assist current teachers and educational assistants to become highly qualified and highly effective in core courses with a focus on
hard to staff areas by reimbursing teachers and paraprofessionals the preparation costs and testing fees for becoming highly
qualified Continue to focus on mentoring teachers and involving all teachers in on going, high quality professional development..
Benchmark Indicator:
Assure high quality professional development for all teachers and curricular needs
Person Responsible:
Amy Guthrie
Estimated Completion Date:
5/26/2018

1.1.3) Professional development and mentoring
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Description:
Provide ASSIST program to support and initiate new teachers, provide train-the-trainer opportunities for academic coaches, and
align in-services to the TEAM rubric to allow for prescriptive assignments by instructional leaders and administrators. Work to
develop Leadership Teams that are able to work in PLC content specific groups that aid in curricular needs and best practices. Team
Leaders are instrumental in our work in PLC teams and cross curricular groups. Teachers attend professional development training
and return to campus to share ideas and model new learning and best practices.
Benchmark Indicator:
Professional Development Feedback and Teacher Surveys Book Talks and share groups with feedback (Visible Learning)
Person Responsible:
Amy Guthrie
Estimated Completion Date:
5/22/2018
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1.1.4) Highly Qualified Teachers and Educational Assistants
Description:
Sustain current graduation rate, work with students and counselors to maintain student success.
Benchmark Indicator:

graduation rate data
Person Responsible:
Allen Nichols
Estimated Completion Date:
5/16/2018

1.2) District-Level: Ensure highly qualified and trained teachers for all students. - School-Level: Ensure highly qualified and trained
teachers for all students.
Description:
District-Level: Recruit, retain, and train highly effective teachers to meet identified curricular and instructional needs and to meet ESEA
(ESSA) mandate regarding highly effective teachers to ensure students receive a well-rounded education.
1.2.1) Highly Qualified Teachers and Educational Assistants
Page 89 of 103

Description:
Assist current teachers and educational assistants to become highly qualified and highly effective in core courses with a focus on
hard to staff areas by reimbursing teachers and paraprofessionals the preparation costs and testing fees for becoming highly
qualified Continue to focus on mentoring teachers and involving all teachers in on going, high quality professional development..
Benchmark Indicator:
Assure high quality professional development for all teachers and curricular needs
Person Responsible:
Dr. John E. Ash
Estimated Completion Date:
5/16/2018
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1.2.2) Recruitment and Retention
Description:
System and school administrators participate in district and off-site recruitment activities to seek applicants who possess
characteristics and qualities of highly effective teachers focused on increased student achievement. Adjust district hiring practices to
allow early hiring of hard to staff areas or areas in need based on projected growth to the district level. Utilize signing bonuses for
hard to staff areas and promote these bonuses as part of the job posting process. Areas include, but are not limited to, math,
science, and ELL. Administration attends Job Fair and seeks input from MTSU concerning recent graduates especially in hard to fill

areas of Math and Science. CMS works to develop relationship with Dr. Jeremy Winters at MTSU Math Department to seek qualified
candidates.
Benchmark Indicator:
Job Fair Resumes
Person Responsible:
Dr. John E. Ash
Estimated Completion Date:
2/23/2018

1.2.3) Recruitment and Retention
Description:
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System and school administrators participate in district and off-site recruitment activities to seek applicants who possess
characteristics and qualities of highly effective teachers focused on increased student achievement. Adjust district hiring practices to
allow early hiring of hard to staff areas or areas in need based on projected growth to the district level. Utilize signing bonuses for
hard to staff areas and promote these bonuses as part of the job posting process. Areas include, but are not limited to, math,
science, and ELL. Administration attends Job Fair and seeks input from MTSU concerning recent graduates especially in hard to fill
areas of Math and Science. CMS works to develop relationship with Dr. Jeremy Winters at MTSU Math Department to seek qualified
candidates.
Benchmark Indicator:
Job Fair Resumes
Person Responsible:
Dr. John E. Ash
Estimated Completion Date:
3/16/2018
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1.3) District-Level: Training to meet instructional needs - School-Level: Training to meet instructional needs
Description:
District-Level: Provide staff development and training to teachers and instructional staff to meet the instructional needs of our growing ,
diverse, and mobile student population.
1.3.1) Professional development and mentoring

Description:
Provide ASSIST program to support and initiate new teachers, provide train-the-trainer opportunities for academic coaches, and
align in-services to the TEAM rubric to allow for prescriptive assignments by instructional leaders and administrators. Work to
develop Leadership Teams that are able to work in PLC content specific groups that aid in curricular needs and best practices. Team
Leaders are instrumental in our work in PLC teams and cross curricular groups. Teachers attend professional development training
and return to campus to share ideas and model new learning and best practices.
Benchmark Indicator:
Professional Development Feedback and Teacher Surveys Book Talks and share groups with feedback (Visible Learning)
Person Responsible:
Amy Guthrie
Estimated Completion Date:
5/16/2018
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2) District-Level: Rutherford County will increase ELA and Math achievement - School-Level: Rutherford County will increase ELA and Math
achievement
Description:
District-Level: RCS will demonstrate expected or above average growth in ELA and Math.
Performance Measure:
District-Level: RCS will demonstrate a 3 or higher in TVAAS math and ELA for grades 3 - 12 while decreasing the percentage of students in
grades 3 - 8 scoring below the 25th percentile.
School-Level: Improve the TVAAS score for Central Magnet School for Integrated I (growth score of 2)
2.1) District-Level: High quality professional development for instructional staff - School-Level: High quality professional development for
instructional staff
Description:
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District-Level: Teachers will participate in state and local trainings dealing with WIDA standards, poverty workshops and simulations,
personalizing learning, and trainings that address SWD and at risk populations throughout FY 17.
School-Level: Seek professional development that addresses Integrated Math 1 and our low growth score of 2. Work with
teachers and provide mentors, monitor benchmark assessments and utilize remediation.
2.1.1) New Standards training

Description:
summer sessions and site based PLC's on new standards for TNReady numeracy for teachers grades 3-12. All CMS Math teachers
meet during 3rd period to discuss and share best practices, concerns, strategies and lesson design and structure for new math
content. Central Magnet has implemented strategies to ensure success for students by offering student remediation in Math as well
as acceleration using test data. Integrated Math content has been an area of greatest need and resources and PLC teams have
worked together to improve student understanding and success in integrated math. Tiger Time Math remediation is built in to the
master schedule during 5th period for any student grades 6-12 to seek assistance in Math.
Benchmark Indicator:
PLC notes Integrated Math benchmark data All Math Benchmark data
Person Responsible:
Dr. John E. Ash
Estimated Completion Date:
4/13/2018
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2.2) District-Level: RCS will allocate staff to provide and support student instruction and intervention. - School-Level: RCS will allocate staff
to provide and support student instruction and intervention.
Description:
District-Level: Schools will receive staffing for instructional technology, instructional interventions, tier I support, counselor and student
support.
2.2.1) Professional development and mentoring
Description:
Provide ASSIST program to support and initiate new teachers, provide train-the-trainer opportunities for academic coaches, and
align in-services to the TEAM rubric to allow for prescriptive assignments by instructional leaders and administrators.
Benchmark Indicator:
PLC notes and agendas Professional Development Training Teacher Feedback
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Person Responsible:
Central Office Staff
Estimated Completion Date:
6/15/2018

2.3) District-Level: Provide resources to enhance literacy and math instruction - School-Level: Provide resources to enhance literacy and
math instruction
Description:
District-Level: Teachers will receive programs, software, and professional development on using resources that are designed to increase
literacy and math achievement.
2.3.1) Differentiated Instruction focused on growth for all students
Description:
Provide a system-wide, two-day instruction conference with sessions emphasizing growth for all students. Provide intensive follow-up
trainings throughout the year for differentiating instruction. Provide training to address the needs of homeless (ATLAS) and migrant
students and poverty training for all Title I schools. Provide training for academic interventionists, occupational licensed teachers, and
support staff for special education. Provide access to online professional development. Central Magnet School will utilize SHMOOP
in all content courses to help students will content specific skills and strategies. Focus On Professional Development targeting
content specific strategies using test data.
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Benchmark Indicator:
SHMOOP data of teacher and student usage
Person Responsible:
Amy Guthrie
Estimated Completion Date:
5/11/2018

2.4) District-Level: Rutherford County will actively seek parents as partners - School-Level: Rutherford County will actively seek parents
as partners
Description:
District-Level: The County will hold on-going parent meetings to keep parents informed of their child's academic progress and active in
their children's education.
10/10/2017 1:11:10 PM

2.4.1) Provide school level Tech Coaches and Instructional Coaches
Description:
Coaches will provide instruction and support for teachers to differentiate instruction in their classroom to address academic needs of
all learners Central Magnet School celebrates and utilizes a talented technology coach that works with teachers to implement

technology in the classroom. Students and teachers have access to multiple technology opportunities and training. CMS also has
added a college coach to support the multiple needs of students seeking scholarships, college counseling sessions for parents, and
information nights for families. Our college coach is a direct result of specific needs of the students and families of Central Magnet
School.
Benchmark Indicator:
Parent Feedback Student log (sign in sheets) with College Coordinator
Person Responsible:
Dr. John E. Ash
Estimated Completion Date:
5/11/2018

3) District-Level: Increase early literacy achievement and Kindergarten Readiness
Description:
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District-Level: RCS will increase the percentage of 1st and 2nd graders reading on grade level and increase opportunities for kindergarten
readiness
Performance Measure:
District-Level: Increase 1st and 2nd graders reading on grade level by 3% as measured by the universal screener assessments given in
December and May.

4) District-Level: In order to prepare students for College and Career, RCS will increase Academic Performance on ACT Composite. - SchoolLevel: Increase Academic Performance on ACT Composite.
Description:
District-Level: Rutherford County will increase the ACT scores in ELA, Math, and Science.
Performance Measure:
District-Level: Increase ACT Composite score by .3 annually to surpass the state goal of 21 by 2020.
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4.1) District-Level: High quality professional development for instructional staff - School-Level: High quality professional development for
instructional staff
Description:
District-Level: Teachers will participate in local ACT literacy and numeracy trainings throughout FY17

4.1.1) Professional development and mentoring
Description:
Provide ASSIST program to support and initiate new teachers, provide train-the-trainer opportunities for academic coaches, and
align in-services to the TEAM rubric to allow for prescriptive assignments by instructional leaders and administrators. Central Magnet
School works with Academic Advantage Tutoring to provide an ACT session for all Juniors prior to the test on campus. ACT
vocabulary is implemented in grades 6-12. ACT bellringers, ACT prep questions and SHMOOP is used school-wide. Any student that
scores below a 25 meets with our college coach to provide a plan and implement strategies and opportunities in the Writing Lab or
Tiger Time Math to work on areas of greatest need.
Benchmark Indicator:
Writing Lab sign in sheets Tiger Time sign in sheets PLC agendas ACT session
Person Responsible:
Michelle Huffman
Estimated Completion Date:
5/11/2018
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4.2) District-Level: RCS will allocate and identify staff to provide and support student instruction and resources; such as, research based
interventions
Description:
District-Level: Schools will receive staffing for instructional technology, instructional interventions, tier I support, counselor and student
support, and work to help schools access/gain resources; such as, instructional tools to increase overall academic performance

4.3) District-Level: Provide resources to enhance ACT achievement.
Description:
District-Level: Teachers will receive programs, support, and professional development for ACT instruction.
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4.3.1) RCS will allocate staff to provide and support student instruction
Description:
Schools will receive staffing for instructional technology, instructional interventions, tier I support, counselor and student support CMS
greatly appreciates the addition of a college coach/coordinator that works with students and families and applications, scholarships
and college selection.
Benchmark Indicator:

sign in sheets for students
Person Responsible:
Allen Nichols
Estimated Completion Date:
5/11/2018

5) District-Level: In order to prepare students for College and Career, RCS will increase Graduation Rate - School-Level: Increase Graduation
Rate
Description:
District-Level: Rutherford County will demonstrate expected or above expected growth on the graduation rate
Performance Measure:
District-Level: Increase graduation rate by +0.2 to increase RCS status to a 95.34% from our current standing at 95.14%,
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5.1) District-Level: High quality professional development for instructional staff, counselors, and graduation coaches - School-Level: High
quality professional development for instructional staff, counselors, and graduation coaches
Description:
District-Level: Teachers, counselors, and graduation coaches will participate in local graduation requirement trainings and strategies to
meet at-risk students' needs throughout FY17.
5.1.1) Highly Qualified Teachers and Educational Assistants
Description:
Sustain current graduation rate, work with students and counselors to maintain student success.
Benchmark Indicator:
graduation rate data
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Person Responsible:
Allen Nichols
Estimated Completion Date:
6/1/2018

5.2) District-Level: RCS will allocate staff to provide and support on-time graduation attainment; such as, counselors, graduation coaches,
and interventionist - School-Level: RCS will allocate staff to provide and support on-time graduation attainment; such as, counselors,
graduation coaches, and interventionist
Description:
District-Level: Schools will receive staffing for counselors, graduation coaches, and interventionist who will work to help student
access/gain resources; such as, strategies to increased coursework attainment and progress on graduating within the four year time
frame of the cohort
5.2.1) RCS will allocate staff to provide and support student instruction
Description:
Schools will receive staffing for instructional technology, instructional interventions, tier I support, counselor and student support CMS
greatly appreciates the addition of a college coach/coordinator that works with students and families and applications, scholarships
and college selection.
Benchmark Indicator:
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sign in sheets for students
Person Responsible:
Amy Guthrie
Estimated Completion Date:
3/30/2018

5.2.2) Provide school level graduation coaches, counselors and Instructional interventionists
Description:
Staff will provide instruction and support directly to students based on need to increase student achievement
Benchmark Indicator:
college preparedness exit surveys
10/10/2017 1:11:10 PM

Person Responsible:
Allen Nichols
Estimated Completion Date:
4/27/2018

6) District-Level: Safe and Healthy Students
Description:
District-Level: For 2017-18, students will have equal access to a safe learning environment that promotes academic achievement, limits the
amount of lost instructional time and ensures that all students have the opportunity to learn.
Performance Measure:
District-Level: (1)The number of disciplinary actions taken against students. (2) The percentage of expulsions reported. (3) The student
attendance rate and chronic absenteeism rate.
6.1) District-Level: Decrease chronic absenteeism in all K-12 schools
Description:
District-Level: The district will provide resources to schools to assist in decreasing the percentage of students chronically absent from
school.
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6.2) District-Level: Behavioral interventions and supports
Description:
District-Level: Develop and support programs and initiatives that address identified behavior needs and provide appropriate student
supports.

6.3) District-Level: Healthy students
Description:
District-Level: The district will provide resources to schools and families to support healthy students.
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Optional Documents
Type

Document Template

(School Plan) Additional Supporting Documents

N/A

(School Plan CFA) School-wide Budget for SW Schools [Upload up to 1 document(s)] N/A

Document/Link
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School Plan Checklist
Rutherford County (750) Public District - FY 2018 - Central Magnet School (750-0015) Public School - School Plan - Rev 0

Checklist Description (Collapse All Expand All)
1. School Plan - Planning Team

OK

Kay Martin

9/28/2017
3:13:54 PM

1. School planning team represents the school's stakeholders including teachers, principals, administrators (including administrators
of Title programs), and other appropriate school personnel, and parents of students. Stakeholders are identified with full name and
title.
2. School provided a description of how all required stakeholders are engaged in the planning process in both the plan development
and its continuous review and update.
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2. Needs Assessment - Academic Data Guiding Questions (Elementary and Middle
Grades)

OK

Kay Martin

9/28/2017
3:13:54 PM

1. Reading/Language Arts data has been analyzed and the school has: - (i) summarized progress and challenges in this content
area, (ii) identified root causes of progress and challenges, (iii) addressed all racial/ethnic subgroups that have data, and (iv)
addressed all subgroups that have data (SWD, EL, ED, BHN).
2. Mathematics data has been analyzed and the school has: - (i) summarized progress and challenges in this content area, (ii)
identified root causes of progress and challenges, (iii) addressed all racial/ethnic subgroups that have data, and (iv) addressed all
subgroups that have data (SWD, EL, ED, BHN).
3. Science data has been analyzed and the school has: - (i) summarized progress and challenges in this content area, (ii) identified
root causes of progress and challenges, (iii) addressed all racial/ethnic subgroups that have data, and (iv) addressed all subgroups
that have data (SWD, EL, ED, BHN).
4. Other K-8 academic data has been analyzed and the school has: - (i) summarized progress and challenges in this content area
and (ii) identified root causes of progress and challenges.
3. Needs Assessment - Academic Data Guiding Questions (High School)

10/10/2017 1:11:10 PM

OK

Kay Martin

1. English data has been analyzed and the LEA has: - (i) summarized progress and challenges in this content area, (ii) identified root
causes of progress and challenges, (iii) addressed all racial/ethnic subgroups that have data, and (iv) addressed all subgroups that
have data (SWD, EL, ED, BHN).
2. Algebra data has been analyzed and the LEA has: - (i) summarized progress and challenges in this content area, (ii) identified root

9/28/2017
3:13:55 PM

causes of progress and challenges, (iii) addressed all racial/ethnic subgroups that have data, and (iv) addressed all subgroups that
have data (SWD, EL, ED, BHN).
3. Biology data has been analyzed and the LEA has: - (i) summarized progress and challenges in this content area, (ii) identified root
causes of progress and challenges, (iii) addressed all racial/ethnic subgroups that have data, and (iv) addressed all subgroups that
have data (SWD, EL, ED, BHN).
4. Other high school academic data has been analyzed and the school has: - (i) summarized progress and challenges in this content
area and (ii) identified root causes of progress and challenges.
4. Needs Assessment - College/Career Readiness Data Guiding Questions

OK

Kay Martin

9/28/2017
3:13:55 PM

1. The school has provided a summary of the progress and challenges experienced related to the district's ACT scores. The
response: - (i) aligned with the ACT data provided and (ii) addressed the change in data across years.
2. School analyzed Graduation Rate data and provided a summary of progress and challenges, identifying underlying reasons for
each.
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5. Needs Assessment - School Climate & Culture Guiding Questions

OK

Barbara
Powers

9/21/2017
9:45:52 AM

1. The school has provided a summary of its progress and challenges with student attendance and chronic absenteeism and includes
specific steps to be taken if chronic absenteeism rates exceed 10% overall, by school, grade level or subgroup.
2. The school has provided a summary of its progress and challenges with student discipline and has provided information regarding
steps to be taken to reduce lost instructional time and/or disparate impact if out of school suspension and expulsion rates exceed the
state average.
3. The school has summarized the progress and challenges faced in providing safe, supportive, and healthy learning environments
for students and has identified steps to be taken to address challenges.
6. Needs Assessment - Human Capital Data

OK

Barbara
Powers

1. The school entered three years of data in the Staff Characteristics data table.
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2. The school has described how new teachers are provided support and growth opportunities.
3. The school has described the effective teachers are provided incentives and opportunities for growth in order to increase retention
rates.
4. The school has described the procedures that are in place to identify the distribution of ineffective, inexperienced, and out-of-field
teachers to low income and minority students.

9/21/2017
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5. The school has described the steps that will be taken to address disparities in the distribution of ineffective, inexperienced, and
out-of-field teachers among low income and minority students, once identified.
7. Needs Assessment - Additional Areas Guiding Questions

OK

Barbara
Powers

9/21/2017
9:45:52 AM

1. The school has provided a summary of the progress it has made in implementing RTI2 across ALL grades and has identified the
strengths and weaknesses evidenced along with actions needed.
2. The school has described the level of access to technology that all students have and the level of integration of technology into the
instructional program. The description identifies areas of strength and weakness as well as root causes and actions needed.
3. The school has provided a summary of the professional development activities conducted in the prior year and how effectiveness
was measured.
4. The school has identified the focus for professional development for the upcoming school year and how the professional
development activities will build the capacity of school-level leaders (teachers, principals, and other school leaders) in order to
positively impact student achievement.
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5. The school has provided a summary of the parent and family engagement activities implemented in the prior year and how the
effectiveness of those activities was measured concerning student academic achievement.
6. The school has provided a description of the planned parent and family engagement activities to be provided in the coming school
year and effectively described how these activities are meaningful and aligned with student academic achievement. - (i) If the school
has English learners, the response must also include information regarding the specific parent and family engagement activities
focused on parents and families of English learners.
8. Needs Assessment - Summary

OK

Barbara
Powers

9/21/2017
9:45:52 AM

1. The school has provided a prioritized list of 3-5 needs to be addressed in the upcoming school year.
2. The priority needs identified are aligned to the summary of data and the analysis provided within the needs assessment.
3. The school has provided the content/topic focus, grade level focus and primary student focus for each priority need.
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9. Prioritized Goals and Strategies - Goals

OK

Barbara
Powers

1. School goals are aligned with the LEA goals. (i.e. when school extended the LEA goal, the school’s goal title is aligned with the
LEA goal title)
2. School goals descriptions are based on the school’s needs within that goal. (i.e. the school AMOs were included and did not just
duplicate the LEA AMOs)

9/21/2017
9:45:52 AM

3. Goals are aligned with prioritized list of needs.
4. Identified goals are specific, measurable, ambitious, relevant, and time-bound.
10. Prioritized Goals and Strategies - Strategies

OK

Barbara
Powers

9/21/2017
9:45:52 AM

OK

Kay Martin

9/28/2017
3:13:55 PM

1. Each strategy describes the specific change in practice necessary to meet the related goal.
2. Each strategy is aligned to the goal it is intended to meet.
3. Each strategy is research-based.
11. Prioritized Goals and Strategies - Action Steps
1. The action step descriptions are clearly stated and specific.
2. In conjunction with the strategy, the action steps answer the five W's: Who, What, Where, When and Why.
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3. The benchmark is described.
4. The person responsible is populated and is the appropriate individual for this action step.
5. The estimated date of completion is realistic and aligns with other activities to allow district to reach goals. (NOTE: all Action Steps
do not all have an end of school year date.)
6. The action steps are appropriate and aligned to the goals and strategies.
12. Component Relationships - Title I Schools Only

Not Applicable

Kay Martin

1. Component relationships are made for appropriate action steps.
2. All components have both a component relationship and a narrative response describing how the plan component requirement has
been met.
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3. The school has entered the school Title I allocation and uploaded the Title I school-level budget to Related Documents.
4. SW Pool Schools: The school, if consolidating funds, has identified the funds included in the school-wide pool and uploaded the
school-wide pool section of the CFA to Related Documents.
5. TA Schools: The school has agreed to the TA Assurances.
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