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SELPAS
Information you need to know
about your deaf child's education

The Deaf Children’s Bill of Rights
California Educa on Code (Sec on 56000.5)

What issues does the Deaf Children’s Bill of Rights address?
The Deaf Children’s Bill of Rights addresses some fundamental human issues—the ability to
communicate with others and the ability to have friends who can talk to you and listen to you. It
addresses the need for deaf and hard of hearing children to have teachers, psychologists, assessment
staﬀ, and other professionals who are fluent in the language used by the student. It is also
important that deaf and hard of hearing students are educated with a suﬃcient
number of other deaf and hard of hearing classmates to allow free, open, and
spontaneous communica on.
IN THIS
The Deaf Children’s Bill of Rights is an educa onal code that acknowledges
the importance of deaf and hard of hearing children being able to associate
with others who are also deaf or hard of hearing and who are proficient in the
language u lized by the student. That communica on includes regular contact
with other children, as well as with professionals, including teachers and other
school personnel.
This educa onal code also emphasizes the need for deaf and hard of hearing
students to be able to par cipate in all parts of a school program, including
a er-school social and athle c func ons, lunch, and recess. It is especially
important that there is unfe ered access to voca onal programs, to allow the
deaf or hard of hearing student equal opportunity to prepare for life beyond
the school experience.
The Deaf Children’s Bill of Rights plays a key role when an Individualized
Educa on Program (IEP) team convenes to consider the needs of deaf and hard
of hearing children. This bill s pulates that when the IEP team is developing
goals and objec ves for a deaf or hard of hearing child, it must consider several
important issues. For example:
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♦ Does the student have suﬃcient numbers of schoolmates who are
similar in age, language, and learning ability?
♦ Are the teachers and other professionals who work with the child skilled in the child’s language
and way of communica ng?
♦ Are the cri cal elements of the educa onal program (i.e., academic
instruc on, school services, and extracurricular ac vi es) available in the child’s language and
way of communica ng?
The code is one of several cri cal steps in the state’s eﬀort to provide
deaf and hard of hearing children with a quality educa on system.
QuesƟons:
Nancy Sager, California Department of Educa on
nsager@cde.ca.gov | 916-327-3868
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Special Education Law:

A New IDEA for Students
Who Are Deaf or Hard of Hearing
The spirit and words of the
Individuals with Disabili es Educa on
Act (IDEA) are based on values which
ensure that all children with
disabili es have available to them
a free appropriate public educa on
including special educa on and
related services designed to meet
their unique needs and prepare them
for employment and independent
living. Further, IDEA’s direc ves serve
to ensure that educators and parents
have the necessary tools to improve
educa onal results for children with
disabili es by suppor ng systemicchange ac vi es, coordinated
research and personnel prepara on,
coordinated technical assistance,
dissemina on, and support.
There is no reasonable or
acceptable soluƟon to educaƟng
students who are deaf and hard
of hearing, except to demand high
expectaƟons of a communicaƟonbased system of educaƟon. A
communica on-based system will
improve the educa onal experience
of many students with disabili es,
but for a student who is deaf or hard
of hearing, it is impera ve. It is me
for parents, educators, and deaf or
hard of hearing consumers to stand
together and raise the bar of educaonal opportunity for deaf or hard of
hearing students in the educa onal
system. We must ensure that these
students have access to a quality
educa on through appropriate access
to communica on, as supported by the
law to the extent that it currently exists.

But laws alone will not turn the
des in the wake of deaf and hardof-hearing student underachievement. Higher expecta ons for performance must be realized through
be er teacher and parent training,
more general educa on support,
greater access to standards-based
curriculum, and universally consistent
applica on of best prac ces. Across
the na on, there are examples of
greatness. Students from all walks of
life are achieving academic and social
success by all standards. Whatever
combina on of factors contribute to
that achievement, at a founda onal
level, full and eﬀec ve access to
communica on must be given the
credit. Understanding what
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cons tutes quality communica on is
the charge of every parent and
professional working with deaf or
hard of hearing students. Crea ng
academic and social environments
where deaf or hard of hearing kids
can experience full access to
communica on is our duty.
The message we send to all children
who are deaf or hard of hearing
must be that they deserve the right
to understand and be understood,
and to know that their own
contribuƟon is greatly valued by
school and family.

Source:
www.handsandvoices.org/pdf/
SpecEdLaw.pdf
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ASL: The Earlier, the Better!
Maureen Yates Burns, Student Outcomes/Language Planning Teacher Specialist
Rory Osbrink, Bilingual & Deaf Studies Teacher Specialist
Why ASL?
Like all languages, American Sign
Language (ASL) is a complex language
that has vocabulary and grammar.
There are rules in ASL that Deaf
children need to learn. When people can
analyze their language—any language—
they understand it beƩer and become
more skilled at it. Developing ASL
skills helps Deaf children learn English
because they can compare vocabulary, grammar, and rules. The more
they learn about ASL the be er they
will be at English, because they can
translate the languages. They can
play with signs the same way they
can play with words. These are very
important skills to develop while
learning any language. That is why
the California School for the Deaf
(CSD) emphasizes the importance of
learning ASL on a deeper level. Using
sign language just to communicate is
not enough. If we want our children
to become beƩer readers and
writers, they need to learn, analyze,
and use ASL so they will be able to
learn English vocabulary, grammar,
and rules.
But the doctor said…?
O en, audiologists and doctors
in hospitals and medical centers tell
parents not to let their Deaf babies
sign. The common myth is that if they
sign, they will not learn English. Not
true! Doctors and audiologists are
trained medically; they are not aware
of the nega ve impact of their advice
on a young Deaf child’s academic,
social, and family life. Children need
a language that is accessible, natural,
and quick to learn. There are more
and more studies showing that Deaf
4

children need ASL to learn not only
academically, but also for problem
solving and social development.
Deaf children can learn ASL because
they are able to see it. It becomes a
way for children to make a connecon between both languages: ASL
and English.
One of the biggest mistakes that
researchers o en make is that they
assume Deaf children all learn ASL
from birth. In most cases, that is
not true because such a large
percentage of Deaf children are born
to hearing families who do not know
ASL at the me of their child’s birth.
This means that most Deaf children
arrive at CSD (or other Deaf schools
and programs) with no ASL skills or
very basic sign language skills. In
other words, many Deaf children
start school with no language at all.
It makes a big diﬀerence when a
child learns ASL.

This is actually a very serious
problem because children learn the
fastest and easiest when they are
very, very young. The best me for
them to learn language is between
the ages of 0 - 5. This means it is
important for children to learn ASL
when they are babies. When they are
past 5 years of age, it becomes more
diﬃcult for them to acquire language.
If children are not fluent in at least
one language (such as ASL, spoken
English, or Spanish), then it becomes
harder for them to communicate with
other people and learn in school.
What about speech?
Many mes, parents are not
informed about ASL; they think sign
language will not help their children.
Many parents are scared that their
children will not learn how to talk,
read, or write if they do not teach
them how to speak English when
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they are young. They are told that
their Deaf children need to focus
on their speech skills first. This is a
mistake because teaching speech
to a Deaf child is not the same as
teaching a language. It is be er to
let children sign so that they can
develop important language skills.
They can learn speech skills when
they have enough language to
understand what they are being
taught. It is important that they have
100% access to language. Learning
how to speak while having limited
hearing is very diﬃcult for any Deaf
child. When they have visual
language, they will not miss out on
access to informaƟon. Their minds
will con nue to absorb informa on at
the same me they are learning new
skills. They can use ASL as a tool to
learn such skills as reading, wriƟng,
and speech. Again, Deaf children
simply must be given the chance to
learn ASL.
Research shows that there is no
diﬀerence in speech skills between
the children who are only taught
speech (with no ASL) and those who
have used ASL since birth. In other
words, Deaf children who are never
exposed to ASL have speech skills

similar to those who use ASL to
communicate. In addi on to that,
research shows that Deaf children
with fluent or advanced ASL skills
outperform children with lesser ASL
skills in reading and wriƟng.
Does this mean if my child
does not learn early, it is
too late?
Deaf children who do not learn
ASL early can s ll learn to sign,
even when they are teenagers;
however, they may struggle with
English because they are behind with
their language development. The fact
that they finally learned ASL will s ll
help them make some progress with
learning English. In fact, many
students who have learned ASL later
will con nue to improve their English
skills even a er gradua on. It is never
too late!
The earlier, the be er! It is easy
for children to learn ASL when they
are young. Learning ASL means that
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they are learning about everything.
They will learn that people have
names. They will learn how to ask
ques ons and give answers. They will
understand stories and become
curious about books. They will learn
how to read and write.
What can I do?
Parents who learn to
communicate in ASL will see a huge
benefit. Parents who learn ASL can
talk to their children and show them
words in English or Spanish—or any
language—and sign to them what
that word means. Deaf children learn
wriƩen language through their eyes.
It is easy for them to get informaƟon
through ASL because it is visual.
You need to ask yourself…
What do I want for my child? Are
speech skills alone enough? Or, do
I want a Deaf child who has reading
and wri ng skills, full access to family
life and world knowledge, and
possibly good speech skills? If the
answer is the la er, then your Deaf
child needs to learn ASL as early as
possible.
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Elementary students thrive
in ASL/English bilingual classroom
Michele Berke, Student Outcomes Teacher Specialist
Nancy Brill, Literacy Coach Teacher Specialist
Adele Ann Eberwein, Elementary Principal
Robin Zane, Curriculum & Media Services and Communica on Department Supervisor
Students are successful at
California School for the Deaf
because we embrace an ASL/English
bilingual approach in the educaƟon
of Deaf children. American Sign
Language, our students’ first
language, builds the brain power
necessary for success. Furthermore,
a bilingual approach is supported
by research that shows a
consistent posiƟve relaƟonship
between ASL proficiency and
English literacy (Cummins, 2006).
ASL/English
Bilingual Program
The elementary teachers are
currently in their third year of
designing and implemen ng an ASL/
English bilingual language arts
program. The Elementary ASL
Language Arts Curriculum helps
students to gain linguis c knowledge
of their primary language, ASL, so
they can become fluent in their
ability to develop higher level
thinking skills, which grow out of
understanding and communica ng
with others.
ASL builds the necessary
cogni ve founda on upon which
English skills for reading and wri ng
can be acquired. By linking together
the Elementary ASL Language Arts
Curriculum and the English
Language Arts Framework for
California Public Schools, careful
a en on can be given to essen al
areas of need, for each student,
6

through the integra on of instruc on
in recep ve and expressive ASL,
reading, and wri ng. However, we
face the same challenge as other
bilingual programs—how to measure
student progress and achievement
fairly in both languages.
Assessment
CSD elementary teachers use a
variety of assessment tools to guide
their instruc on in order to maximize
the development of each student’s
poten al. One assessment tool
iden fies a student’s “instruc onal”
reading level. This is the level that is

used in the classroom to teach
reading. For a level to be called
“instruc onal,” at least 90% of the
words in the test booklet must be
read accurately.
As the student reads, the teacher
observes and records reading strategies
that are being used or not being used.
For example, the teacher may assess
what a student does when she tries
to figure out the meaning of an
unknown word. Students must also
do a re-telling of the informa on in
the test booklet using their first
language, ASL, so that the teacher
can see how much was understood.
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The advantages of this assessment
are that each student is tested
individually, and both languages—
ASL and English—are visible as the
student translates English words into
conceptually accurate ASL.
In addi on, the test atmosphere
is very suppor ve, as teacher and
student engage in conversa on
around the test booklet using the
student’s natural language—ASL.
Most importantly, students have
full access to what is being asked of
them because direc ons and
ques ons are given in ASL. As a
result, students perform at their

op mum level while being tested on
their second language—English.
All of this informa on guides the
teacher and the student in se ng
new instruc onal goals for strengthening and expanding the skills and
knowledge necessary for advancing
deeper understanding of both
languages—ASL and English.
Last year, the vast majority of
elementary students who took the
instruc onal reading level assessment
showed an increase in their reading
levels and none of the students had a
decrease (see chart). We believe that
these results are an endorsement of

ASL + English = SUCCESS:
► SUCCESS in understanding the world around us
► SUCCESS in our relationships with others
► SUCCESS in academics

our ASL/English bilingual program. In
fact, students con nue to show gains
in English with the addi on of more
instruc onal me devoted to the
development and study of ASL.
ASL instruc on builds the thinking
skills that are necessary for the
acquisi on of academic skills in
English. Research points out that
the degree of ASL proficiency that
Deaf children develop during the
elementary school years, no ma er if
their parents are Deaf or hearing, is
posi vely related to the development
of English reading and wri ng skills
(Cummins, 2006).
With the support of CSD’s
bilingual program design and our
ongoing data collec on, along with
the increase in research in ASL/
English bilingual programs, we look
forward to our students’ promising
future, and their con nued growth
and further accomplishments, as they
experience SUCCESS in their social and
academic development as ASL/
English balanced bilinguals.

Elementary Instructional Reading Level Results

Increase

Decrease

No Change

in Level

in Level

in Level
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Test

N/A
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Jaden, Cedric, Danielle, and Ty Reader

A parent reveals her rivoting journey
as she searches for the right school
Danielle Reader, CSD Parent
Life at an Oral School
My son Jaden a ended an oral
school for one year—from the age of
2½ to 3½—right a er having cochlear
implant surgery.
I had heard, many mes, from the
audiologist, speech therapists, and teachers that the window of opportunity
for a child to acquire speech was very
small, more specifically: 0-5 years of
age. We were told that our son was
on the older side of that window and
that he would need all the auditory
training possible—at school, during
speech therapy sessions, and from us
at home—in order to be “successful.”
Needless to say, we spent each and
every day focusing on his hearing and
his speech.
It became apparent to me, within
a few months, that our sweet li le
boy was not ge ng what he needed.
Each day a er class, I would talk to
the teacher and the speech therapist.
They told me that I needed to be
pa ent...that I needed to be
persistent in speaking to him and
expec ng him to use his voice.

All other development, at that point,
was on ‘the back burner.’ I didn’t realize the damage that our choices were
making.
Awakening
Every so o en, the school would
hold parent educa on mee ngs. On
this par cular day, there was a parent
educa on mee ng being held by
a woman who was wri ng a book on
oral deaf educa on, cogni ve
development, and so on. As I sat and
listened to her, I came up with some
ques ons that I had been wan ng
answers for. I assumed this woman
knew her stuﬀ, and since we were on
the subject of cogni ve development
in children a er being implanted, who
be er to ask?
At that me, it was apparent that
what our son was desperately in need
of was language; however, a er voicing
my concern many mes, they had me

believing they knew best. So, I asked
this “na onal level” professional,
how long a child could go without
language before cogni ve
development would be aﬀected?
Believe it or not, she couldn’t answer
my ques on! Her answer to my
ques on was, “I don’t know.”
It was that day that heaven’s light
shown down and the blinders we had
been wearing were stripped away. I
was shocked! Then again, it was just
confirma on for me. My gut had told
me for some me that he needed
more.
During the last few weeks
before our IEP mee ng, I asked for
the teacher at the oral school to start
using signs with my son. The school
refused as they were an oral school
and couldn’t use signs in front of the
other children. The speech therapist,
who my son saw everyday for

“My husband and I were still
blinded and trusting of these
‘professionals’ who were
‘leading the way’ for our
son—leading him nowhere.”
I made weekly calls to the
audiologist. Visit a er visit, he
constantly told me that I just needed
to “wait and see.” How much longer
could I make my son wait?
Obviously, our concern had been
on Jaden being able to hear and speak.
8
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45 minutes, chuckled when I asked her
to sign; she didn’t know ANY signs!
I began searching for a school
that would sign with my son, however, I was s ll unaware of American
Sign Language being a language in
itself and s ll unaware of how a Deaf
child acquires language. I s ll didn’t
know that this visual language was
what he needed. We were advised
that a total communica on classroom
would be the best place for his needs
to be met; there would be signing
and talking. I started visi ng total
communica on classrooms and
decided that our school district’s
Deaf/Hard of Hearing classroom was
the best for him.

assessment at Northern California
Diagnos c Center. I knew in my gut
that he didn’t have behavioral
issues and that it was all because of
his need for language. I decided to
research the diagnos c center and
found that it was located on the
California School for the Deaf
campus. I started to click around the
school website and contacted the
school for a tour.

A New Beginning
We were very nervous about
visi ng the school. We had been told
early on that the Deaf community
would shun us and never accept
us because we implanted our son.
Also, our signing was limited, and we
The Road to Enlightenment weren’t sure how communica on
My son spent a year in our school was going to happen on this tour.
district classroom. By the me he
We showed up, that day, and that
started there, at 3½ years old, his lack one tour of the California School for
of language had aﬀected all areas of
the Deaf was all it took! We saw a
his development. The teacher had
light bulb go oﬀ in our li le boy that
very long, hard days with him and
we had never seen before. He was
his tantrums. Even though he had
home—home amongst strangers. He
some recep ve and expressive signs, had the biggest smile on his face! He
joined in the classroom ac vity in the
he didn’t have language. He didn’t
preschool classroom.
socialize with the other children; he
didn’t know how.
The teacher was si ng with the
The teacher was very sensi ve to kids on the floor. They were playing
my concerns for our son and shared with a scale: pu ng diﬀerent objects
with me that Jaden might need
on the balance scale, and discussing
more than what her classroom could light and heavy. This was all new to
provide. She said that he seemed to Jaden, but he was fascinated and
understand her be er when she used happy to join in the class ac vity.
American Sign Language.
We then went to lunch in the
The teacher recommended that
cafeteria where several of the children
Jaden be seen for a behavioral
Jaden met tried having conversa ons
with him. They asked him, “What is
California News | Special Edition

your name?” and, “How old are you?”
Jaden hadn’t a clue what they
were asking—or even that they were
asking him a ques on; he just stood
there and smiled at them. He wanted
to go from table to table and mingle
with all of the other children.
We knew, that day, that CSD was
where our son and our family
belonged. It has now been two years
that Jaden has a ended CSD.
Although I was fearful leaving him
in class on his first day, my gut knew
that he was safe, and that he would
be understood there. When I say
understood, I don’t mean languagewise, I mean that people would
understand him being Deaf—that
they would see him as a whole
human being—a smart and beau ful
li le boy. All he needed was access to
an accessible language.

“CSD is the only place where
I have ever felt the assurance
that my son was understood,
quite possibly better then
we even understood him.”
Since his a endance at CSD,
the feelings of uncertainty have since
diminished and have been replaced
with ‘security’ and ‘hope.’ We have
experienced unwavering support and
an acceptance like nothing we have
ever experienced for Jaden or for our
family. And, that has come from the
Deaf community and CSD.
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Why it is important to identify my baby as Deaf
—Danielle Reader, CSD Parent
I’ve had the opportunity to join a
very passionate and devoted group of
people visi ng Sacramento to meet
with various state oﬃcials. On these
trips, my role has been as a ‘parent
representa ve’, sharing our family’s
experience as a hearing family raising
a Deaf child. On our most recent trip,
I was able to share our experience
with the Newborn Hearing Screening
Program. I reflected on the experience I had in the hospital room the
day my son was born; this juncture,
when a Deaf baby is “referred” and
when the results are given to the
parents, is crucial in that baby’s and
that family’s life.

My baby Jaden
The first nurse who tested my
baby’s hearing could not believe that
he was not passing his hearing test.
She tried the test again: same
results. That night, another nurse
gave it a few tries and said that my
baby was failing his hearing test
because he kept moving. The next
day, another nurse tested my
newborn son. She said that the
machine was having problems and
wasn’t able to give us an accurate
reading. A er trying the machine one
more me, she le the room without
providing me any further informaon. It wasn’t un l it was me for me
to sign the hospital discharge papers
that I was given a referral for my
10

new baby. The paperwork said to
follow up for further tes ng with
an audiologist.

Trying to fix hearing
“What’s an audiologist?” I
thought. I searched the Yellow Pages
and found a local audiologist.
For months, we spent hours in the
audiologist’s oﬃce for tes ng.
Why was it that I never heard the
word Deaf used, never thought of my
son as Deaf, never found informa on
on Deaf, never found a Deaf
person? I now realize it was because,
as hearing parents dealing with
hearing ‘professionals’, no one used
the word Deaf. From the very first
Newborn Hearing Screening Test, they
were screening to see if my baby could
hear. Then, being ‘referred to an
audiologist’ or ‘failing the hearing test’
meant that my son’s hearing was not
there, thus the feeling of something
lost—and we all know that sad story.
It’s no wonder I didn’t find any
informa on on the Deaf community;
I was at home “Googling” the terms
‘hearing impaired’ and ‘hearing disabled’. I thought I was being correct
in calling my baby those things.
I have since learned that Deaf
people don’t call themselves those
ridiculous things. I will never again
call my son those things; my son is
Deaf! He’s Deaf and he’s perfect!
That is a posi ve. So, my search for
how best to support my son was obstructed from the beginning, because
the terminology that is used by the
‘professionals’ that the hearing

parents come in contact with, as
well as the ‘medical viewpoint’ in
which the informa on is channeled
through, is incorrect and nega ve.
If from the very first test, those
professionals would start using the
word Deaf instead of: hard of hearing,
hearing impaired, having a hearing
loss, hearing disabled, etc., then maybe
parents wouldn’t have such a hard me
accep ng their baby as Deaf.
So, why not replace ‘abnormal
hearing’ with a posi ve term, or call
it the Newborn Deaf Screening
Program. Parents like myself need to
see and hear the term Deaf from the
very beginning, which is at the me
of the Newborn Hearing Screening Test.
At that me, connect the family with a
Deaf mentor and the Deaf community—
and in Northern California, connect
them to California School for the Deaf!

Loving Deaf environment
I feel very strongly that Deaf
mentors would have been a ‘gi from
God’ during the first few months of
our son’s life. Why is it that the Early
Start program has a paid speech therapist and a paid teacher of the Deaf
who will come to our home for an
hour a week, but will not pay to have
a Deaf mentor come and visit in the
family home? If only I could go back
in me and trade all of those visits to
the audiologist, and instead have a
Deaf adult or a Deaf family come into
our home....what a diﬀerent life my
son and our family would have had.
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Choosing a deaf school
over mainstreaming
—Janet Whetstone, CSD Parent

Misconceptions
Before joining California School
for the Deaf, my daughter Renu was
fully mainstreamed, with li le extra
support from the school, but with
massive one-on-one re-teaching from
me. Perhaps if she had done less well
academically, they’d have considered
deaf educa on to be an op on; the
local IEP teams never men oned that
op on, and when I raised the idea of
deaf educa on as a possibility, the
IEP team discouraged me from placing her in a local deaf program and
never men oned CSD. They told me,
“Deaf educa on students don’t do
well academically.”
It was Renu’s private audiologist
who strongly encouraged us to look
into CSD as an op on. Her posi on
was, “If you are going to be deaf, you
need to learn how to be deaf, and the
people who can best teach you are at
CSD.”
As a single hearing parent, I was
in a panic. Renu and I wrestled with
the reality that she’d moved from
hearing to hard of hearing to deaf .
I “assumed” I might not be able
to pay for the school for the deaf.
I thought it was like a state college,
with tui on, room, and board, and
that I would be making the very long
round trip to and from Fremont every
Friday and Monday—not sure how I’d
be able to convince my employer to
permit that.

The Right School
Thankfully, I confided my fears to
a colleague at work. My colleague’s
friend who was taking American Sign
Language classes at Ohlone College
told us of an upcoming Open House
at CSD. It was at CSD’s Open House
that we met CSD’s family educa on
coordinator Ginny Malzkuhn. Ginny
helped us set up a family tour at the
school.
When we visited, it was “love at
first sight,” as far as Renu was concerned; she had found her school. By
this point, I was determined to find a
way for her to a end CSD, but I s ll
didn’t know how I’d pay for it. It was
a big surprise—and a relief—to learn
from Ginny that there was no charge
to a end the school, and that transporta on was provided without cost
to families.

that when parents manage to get the
informa on on their own, the local
school staﬀ is surprised they’ve done
so?
I would like to see informa on
about California School for the Deaf
during the IEP mee ngs of every hard
of hearing or deaf child in California.
California School for the Deaf has
given so much to my child, and is, to
my mind, “the least restric ve
environment” for any deaf or hard of
hearing student.

Parents Need to Know
When my daughter applied to CSD,
and I went to the oﬃce of her local
middle school to pick up copies of her
school records, the principal asked
me how I learned about CSD. There
is something wrong with this picture!
How can parents of a hard of hearing
or deaf child in the California public
schools not be given full and unbiased
access to complete informa on about
the op ons available to their child?
How can this be true to such a degree

California News | Special Edition

11

Families share their stories
Joining the junior varsity
volleyball team has turned out to be
a great experience for Grecia. I can
see that she looks much happier now
that she is at CSD.

Interview with:

Marlen Solis
Mother of new Latina student, Grecia
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My daughter Grecia entered the
ninth grade this year. Our decision to
send her to the California School for
the Deaf was not an easy one. Last
year, while Grecia was s ll a student
at Burlingame Middle School, in the
South San Francisco area, we were
contempla ng plans for her high
school years. The teachers at
Burlingame suggested that CSD might
be a good choice for her. Upon their
recommenda on, we contacted CSD
outreach and made arrangements
for our family to take a tour of the
school. We spent the be er part of a
day learning about the programs and
services oﬀered at CSD. We were
impressed to find that there were
many opportuni es for Grecia.
Our family a ended CSD’s New
Family Orienta on the weekend
before school started. We benefited
greatly from par cipa ng in the
events and enjoyed mee ng the
other new families. We appreciated
the opportunity to spend the whole
weekend together on the CSD
campus. It made for a ‘gradual
separa on’ from our daughter, as
opposed to just dropping her oﬀ and
saying, “Good bye,” and “See you
later.” The orienta on allowed us to
experience what living in the co ages
and ea ng in the cafeteria would be
like for her.
While we miss having Grecia at
home during the week, we know that
CSD is a great place for her to get
an educa on. We understand the importance of Grecia being with peers
who are like her...who are part of
‘her world’. On Fridays, Grecia arrives
happy to be home, but by Saturday,
she’s already star ng to pack for her
week back at school.

Interview with:

Andrey “Yuriy” Cherepov
Middle school student
from deaf Russian family

My family is from Moscow, where
I was born. We moved to America
when I was 7 months old and se led
in Sacramento, California.
My parents enrolled me at the
California School for the Deaf when
I was in the first grade, but they
couldn’t stand the idea of having
their only son living away from them.
So a er just one month, I transferred
to a public school nearby my home in
Sacramento.
I was the only deaf student in
the whole school and communicated
through an interpreter who signed
in SEE. Communica ng through an
interpreter all of the me made it
much more diﬃcult to make friends
with the other kids. Many of the kids
at school made fun of me because I
was deaf. Luckily, when I went home,
I got support from my family, where
we had strong communica on using
a combina on of Russian and
American sign languages.
For the sixth and seventh grade,
I transferred to a public middle
school. It was a li le bit be er
because there was another deaf
student there; I wasn’t the only kid at
the school who was deaf.
Now that I am in the eighth
grade, my family feels it is best for me
to get my educa on at the California
School for the Deaf. Even though they
s ll worry about me living away from
home during the week, we can
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communicate through videophone
which makes it a li le easier.
I’m thrilled to be a ending CSD.
My favorite class is Brenda Call’s
math class. Actually, my parents are
thrilled that I’m a ending CSD, as
well. I am making many new friends
and am looking forward to par cipating in wrestling during the winter
sports season. I am also interested in
joining the football team.
I am very grateful to my family
for enabling me to communicate in
so many languages. So far, I know
Russian Sign Language, American Sign
Language, English, and I can read and
write a li le bit of Russian. I hope to
learn more languages in the future.

IInterview with:

Arlene Monroe
Mom wants a better quality of education
for her son

Last year, my son Chris was in a
mainstream program with an interpreter. The fourth and fi h graders
were grouped together in the same
classroom. Chris was the only boy in
a class with 10 girls. He was paired up
with a girl who was the same age and
in the same grade as he; however,
they were at completely diﬀerent
levels with their schoolwork. Chris
was good in math and behind in
English; whereas the girl he was
paired up with was good in English
and behind in math. The result was
that both of them were being taught
at a level that is too low and pu ng
them behind in their educa on.

Addi onally, the deaf children
were being taught by an instruc onal
aide instead of a cer fied teacher.
This added even more to the problem
of my son not ge ng the educa on
he needed. The educa on Chris was
ge ng was not preparing him to take
the High School Exit Exam he would
need in order to graduate.
It just so happened that before
Chris got his cochlear implant, we
had to meet with CSD staﬀ as part of
the process. During our visit, we got a
li le glimpse at what the school was
like. So when we heard that CSD’s
family educa on coordinator Ginny
Malzkuhn, along with outreach
secretary Virginia Fole a, were going
to be at the Monterey County
Oﬃce of Educa on, we made a point
of coming to meet with Ginny and
Virginia. They presented us with
plenty of informa on about the
program at CSD. It was helpful, and it
resulted in us deciding to enroll Chris
at CSD; we felt he had a much be er
chance of ge ng his high school
diploma if he transferred to CSD.
We a ended the New Family
Orienta on weekend and found it
very informa ve. We especially benefited from hearing the experiences
of the other families who were there.
In fact, we made friends with another
family staying in our co age who had
three boys who were deaf. It was
great to have made that connec on
with another family before school
even started!
My husband doesn’t sign as well
as I do. Through his a ending the
New Family Orienta on weekend, he
realized how important sign language
was in order to communicate with our
son. He has since made a commitment
to improve his signing skills. Our son
has some speech because of his
cochlear implant, but s ll relies heavily
on signing for his communica on.
We were par cularly impressed
that Dr. Klopping invited all of the
parents to his home. It made me feel
more comfortable about leaving my
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son in the hands of the school knowing that the superintendent was so
involved with the kids. It surprised me
that Dr. Klopping is so commi ed to
deaf educa on because he isn’t deaf
himself; I understand that his parents
are deaf, but it was s ll nice to see
him so involved. Our old principal
didn’t sign very well. It’s a big
diﬀerence.
Chris has only been a ending the
school a short me now, but he’s
already doing fine there. He really
likes the staﬀ in co age 17. He talks
about them a lot during the weekends. They play a game called “war”
a er dinner (like dodge ball). He parcularly likes that. He also likes the
fact that there are a lot of ac vi es
he can par cipate in a er school—a
diﬀerent ac vity every night of the
week: Mondays, it’s Boy Scouts;
Tuesdays, it’s swimming, etc. And
he loves having boys his own age to
hang out with; boys his age don’t
want to hang out with a group of
girls all the me (like what he had at
Monterey).

Interview with:

Lynn Dunn
Former CSD alumna moves to Fremont
so son Richie can attend CSD

I entered preschool at the
California School for the Deaf, in
1963, when the school was s ll
located on the Berkeley campus.

Continued on Page 14
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Back then, my maiden name was
Lynn Mason. Since my family lived in
Pacific Grove, I stayed in the dorms
on the CSD campus. In those days,
the students only went home to visit
their families every other weekend.
I was grateful that even though my
parents were hearing, they totally
supported my a ending CSD. (I love
my hearing family because they
believed in me.)
A er gradua ng from CSD
in 1976, I moved to Hawaii, got
married, and had a daughter named
Renca. My husband, daughter, and I
moved to the Bay Area so that Renca
could a end CSD. When my husband
took an early re rement, our family
moved to southern Oregon and lived
on a farm with my brother-in-law.
While we were living in Oregon,
I earned my master’s degree in deaf
educa on. At the same me, my
daughter Renca a ended the Oregon

School for the Deaf for five years,
but we did not feel that Renca was
ge ng enough academics in the
educa onal program there. We
decided to move to Washington
state so that she could a end the
Washington School for the Deaf.
Seven years later, Renca graduated
and went on to a end Gallaudet
University where she majored in
English.
I got hired to work at the
Phoenix Day School for the Deaf as an
American Sign Language specialist and
an English teacher. Luckily, my second
child, Richie, was able to a end the
same school where I was working.
Unfortunately, the Phoenix Day School
courses weren’t challenging enough
for him, since most of Richie’s
classmates were English-as-a-secondlanguage learners and the program
was geared toward the students
learning basic English skills. Our

family decided it was me to move
back to my alma mater, CSD (because
it would meet my son’s needs of
higher language learning).
The move back to Fremont has
worked out perfectly for us. We
found a home just two miles from
the school. I got a job working at CSD
teaching special needs students at
the Eagle Café.
Richie loves CSD and is very
happy at his new school. He
especially loves his junior varsity
football coaches: Jeﬀ Bibb, Clint
Dickenson, and Mike Sutherland.
Though Richie grew up in a very
loving home environment, he didn’t
have the kind of adult role models he
has with his coaches at CSD. He is
developing some good habits through
the sports program. It has really been
a great experience for him.

D
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Do you follow state
standards? Our academic
program follows state standards and
our teachers are highly qualified as
required by the federal law under
the No Child Le Behind Act.
How many CSD students
graduate with diplomas?
According to the California Department
of Educa on 2006-2007 sta s cs, just
8% of deaf and hard of hearing students
throughout the state of California passed
the California High School Exit Exam
(CAHSEE), while approximately 50% of
the students from the California School
for the Deaf have passed the CAHSEE.
Over the past four years, 70% of the high
school students who had been a ending
CSD from the me they were in the Early
Childhood Educa on program passed the
CAHSEE. So, the likelihood of students
passing the CAHSEE is significantly higher
for deaf and hard of hearing students
who receive adequate language input
during their cri cal learning years.
What is your educational
approach? Balanced bilingualism
is what is being taught at the school.
English and American Sign Language have
equal value. CSD is a place where deaf
and hard of hearing students can par cipate in prac cal and abstract ac vi es
that require higher level thinking skills
and inspire personal growth.
What is the application
procedure? An applica on packet
is available through CSD’s Admissions
Oﬃce. The packet includes an
applica on and informa on release
form to be completed by the
parent, and a form to be completed
by the teacher. A complete
applica on also requires a current
audiogram, copies of the last three
IEPs, the current psychological/
triennial evalua on, current
immuniza ons, and a copy of the
student’s birth cer ficate. High school
transcripts are required if appropriate.

How old do students need to
be to be able to stay in the
cottage during the week?
Students must be at least 5 years old
and kindergarten ready. Students
in preschool and pre-kindergarten
classes must be day students.
Can students transfer to
CSD during the school
year? Applica ons can be made at
any me. We encourage families and
school districts to plan for their
students to start at the beginning of
the school year but students may
apply to transfer at any me.
What is the area of
service for CSD? CSD-Fremont
serves students from the Oregon
border to San Luis Obispo, which is
approximately the upper two-thirds of
the State of California. CSD-Riverside
serves students who live in the
southern third of the state.
Who can refer a student to
the California School for
the Deaf? Student referrals must
be supported by the student’s home
school district. However, inquiries for
informa on can be made by parents
and other family members, medical
professionals, social workers, and
other agency professionals.
Has CSD always offered a
comprehensive educational
program? The California School for
the Deaf is a 150-year-old program that
has gone through various educa onal
approaches, including oralism and total
communica on, and has discovered
that its current educa onal approach
in educa ng deaf and hard of hearing
children is the most successful.
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Are speech services
available at CSD? CSD has
always oﬀered spoken English
training. The school oﬀers
small-sized classes in spoken English/
ar cula on, auditory training, speech
reading, and communica on
strategies as a pull-out service.
What is the language of
instruction? The language of
instruc on is American Sign
Language. Spoken English services
are provided as an individual or small
group pull-out service.
As a residential school,
how often do students go
home? CSD students go home
every Friday and return to school on
Sunday. Parents are responsible to
bring the students to school the first
me they come in the fall of the new
school year, and to pick up students
the last me they go home at the end
of the school year. Transporta on is
provided by CSD to and from school for
the bulk of the school year. Transportaon methods for residen al students
include bus, BART, train, and air travel.
Who pays for the cost of
educating the students at
CSD? The majority of the costs of a
student’s educa on are covered by the
State of California. There is no charge
to the school district while a student is
here for an Assessment for Suitability
of Placement. Once a student is accepted, the district is assessed a por on of
the costs per student. The average cost
to districts is around $6,000 per year,
per student. If a child is a day student,
the school district covers the cost of
daily transporta on. No addi onal
costs are assessed for day students.
Does CSD serve out-of-state
students? The State Special
Schools serve students who reside in
California only. Students must have
a parent or guardian who lives in
California.
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Instead of concentraƟng
on a failure to hear, the
focus is on how beliefs
and pracƟces of the group
can orchestrate resources
to address life problems
including the acquisiƟon
of literacy.
—C. Padden & C. Ramsey (1993)
American Annals of the Deaf

