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Chapter I: Student/Community Profile and Supporting Data and Findings
Family Partnership Home Study Charter school (FPCS) is a non-profit, K-12 Independent Home Study Charter School
with administrative offices located in Santa Maria, California. The school is chartered by the Blochman School
District and provides services to approximately 375 students in Santa Barbara and San Luis Obispo counties. FPCS
serves students and families in grades K-12, who are seeking an alternative, personalized educational program.
FPCS provides students and parents with three distinct personalized instructional programs: independent study,
blended, and Montessori programs. In collaboration with a credentialed advisors, parents have the opportunity to
develop personalized learning plans for their child, and are provided training, resources, planning tools and
instructional support to assist in the education of their child. Students have access to instructional opportunities
that range anywhere from a minimum of weekly meetings with an advisor, up to 3.5 days of highly supported
instruction.
FPCS currently consists of seven learning centers at the following locations: Solvang independent study, Orcutt
independent study, Santa Maria Montessori, City Center independent study, San Luis Obispo independent study,
and Morro Bay Montessori. The communities served by the school are primarily residential, composed of families
from a wide cross-section of the socioeconomic spectrum. Each learning center, serving a unique geographic area,
is highly reflective of students’ interests and needs, as well as community college, university, and military
influences.
The core of FPCS’s academic programs is a deep commitment to the personalized education of each student that
enrolls in our programs. This commitment is supported through the individual attention paid to each student and
family by advisors and staff, as well through the variety of educational opportunities that FPCS offers students and
families.
Strategic Planning
During the current 2014-15 school year, our GC (GC), administrators, school attorneys, FPCS’s financial consultant,
and other key stakeholders have participated in strategic planning. There will be many outcomes of this process
and it is in on-going, however, FPCS has adopted a revised mission, vision, and motto statement. These changes will
play an important role as they will provide clarity of purpose and a framework from which to revise school goals.
Mission Statement (adopted February 24, 2015)
The Family Partnership Home Study Charter School supports student success through a variety of collaborative
academic programs which respect the unique educational strengths and needs of each student in all grades K-12.
Educational Vision (adopted February 24, 2015)
Family Partnership Charter School maximizes opportunities for each student to initiate and realize their own
academic success.
Motto (adopted February 24, 2015)
Bringing the Best Together for Student Success
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Philosophy
The educators and participants of Family Partnership Charter School believe that the best learning occurs
when:


Curriculum is tailored to each individual’s learning style



One-to-one teaching is used as appropriate



Learning is promoted by engaging student interests and finding their passion



Schooling is viewed as one aspect of an education



The entire community is our classroom

Goals
Goals for students and parents include, but shall not be limited to the following:


Students will be an active participant in their personalized learning plan



Students will recognize and use their strongest skills and abilities while improving areas of need



Students will achieve competency in basic academic skills



Students will explore their potential in the performing and living arts and in the use of technology



FPCS students will perform and achieve as well or better than students in the traditional California public
schools



Optimal student learning will be achieved via parent involvement and support



Students will be intrinsically motivated

*FPCS has been engaging in strategic planning since September 2014. Strategic planning includes the FPCS Governing Council and
key stakeholders. The philosophy and goals statements are being currently being evaluated to determine their appropriateness.

Family Partnership Charter School
Expected Schoolwide Learning Results
FPCS staff reviewed its Expected Schoolwide Learning Results (ESLRs) in the fall 2014 and were revised to reflect
student outcomes in the current era of CCSS and Career and College Readiness.
ESLR #1: Academic Achievers Who Demonstrate:


Measurable gains toward meeting or exceeding CA Common Core State Standards



The ability to use technology for learning



The ability to set and achieve short and long-term goals for college and career readiness

ESLR #2: Responsible Citizens Who Demonstrate:


Perseverance to work individually and collaboratively in solving problems/issues



Citizenship through participation in civic, social, and environmental activities

ESLR #3: Effective Communicators Who Demonstrate:


The ability to exchange information and ideas coherently



Use appropriate media to share knowledge with a variety of audiences
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WASC Accreditation History
When FPCS opened in September 2006, the staff and leadership began the WASC Initial Visit Application Process.
FPCS was visited in March of 2007 and granted Candidacy status by the Visiting Committee with a scheduled initial,
self-study visitation date in spring of 2010. At this initial visit, the Visiting Committee chairman suggested that FPCS
was close to interim accreditation and an early visit would not be out of bounds; therefore, FPCS administration
applied for and was granted a Spring 2009 visitation date.
Following the initial visit, FPCS went through the WASC Self Study Process during the 2007-2008 and 2008-2009
school years. FPCS was awarded accreditation with a 2 year Limited-Term Revisit.
Since its original WASC visit in 2009 and subsequent revisit in 2012, FPCS has fully integrated the WASC process of
continuous school improvement into the schoolwide professional development plan, ensuring that all staff were
full participants in the WASC process. In March 2012, the Visiting Committee members completed the LimitedTerm Revisit and confirmed the progress that FPCS has made through continued accreditation.
Administration and Learning Center Locations
Santa Maria Montessori Learning Center
1331 E. Foster Rd., Santa Maria, CA 93455

Santa Barbara and San Luis Obispo Counties

Orcutt Learning Center
1157 –K E Clark Ave., Orcutt, CA 93455

Solvang Learning Center
320 Alisal RD # 206, Solvang, CA 93463
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City Center Learning Center
600 S. McClelland Street, Santa Maria, CA 93454

Morro Bay Learning Center
1130 Napa Ave., Morro Bay, CA

SLO/Vicente Learning Center1981 Vicente Dr, Building C, San
Luis Obispo, CA 93405

4

Student Demographics
Enrollment by Grade Level
Mobility – The table below reflects students FPCS has claimed attendance for at least 1 day during the school year.
When compared to average annual enrollment at P1, FPCS recognizes the significant challenges related to mobility.
There is a significant decrease in student enrollment from 2013 to the fall 2014, 444 students to 367 in the fall
2014 (-77). Although we are currently experiencing an increase in enrollment, there is much ground to catch up.
2011-12

2012-13

2013-14

*2014-15

Grade Levels

Years
# of Students

% of Total

# of Students

% of Total

# of Students

% of Total

# of Students

% of Total

Kindergarten

16

4%

34

7%

31

7%

28

8%

First

34

7%

26

6%

25

6%

22

6%

Second

25

6%

33

7%

28

6%

19

5%

Third

22

4%

24

5%

28

6%

25

7%

Fourth

23

5%

22

5%

21

5%

20

5%

Fifth

24

5%

25

5%

23

5%

17

5%

Sixth

14

3%

25

5%

28

6%

14

4%

Seventh

20

5%

20

4%

28

6%

29

8%

Eighth

38

8%

22

5%

29

7%

27

7%

Ninth

40

9%

31

7%

27

7%

27

7%

Tenth

73

16%

71

15%

31

7%

30

8%

Eleventh

66

14%

73

16%

76

17%

42

11%

Twelfth

66

15%

58

12%

69

16%

67

18%

Totals

460

464

444

367

Total Enrollment
346
372
366
346
P1
Mobility – The table above reflects students FPCS has claimed attendance for at least 1 day during the school year.
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Enrollment by Ethnicity from 2011-12 through 2014-15
2011-12

2012-13

2013-14

2014-15

Years
#

%

#

%

#

%

#

%

American Indian or
Alaskan Native

13

3%

19

4%

25

6%

12

3%

Asian Indian

3

1%

1

0%

0

0%

0

0%

Black or African
American
Cambodian

14

3%

11

2%

7

2%

8

2%

1

0%

1

0%

0

0%

0

0%

Chinese

3

1%

1

0%

2

0%

1

0%

Declined to State

2

0%

4

1%

4

1%

5

1%

Filipino

4

1%

5

1%

10

2%

11

3%

Guamanian

0

0%

0

0%

1

0%

0

0%

Hawaiian

0

0%

0

0%

0

0%

4

1%

Hispanic or Latino

62

13%

43

9%

33

7%

27

7%

Korean

0

0%

1

0%

1

0%

1

0%

Mexican American

0

0%

1

0%

0

0%

2

1%

Other Asian

0

0%

2

0%

0

0%

1

0%

Other Pacific
Islander
Unspecified

0

0%

0

0%

1

0%

1

0%

0

0%

3

1%

4

1%

4

1%

Vietnamese

0

0%

0

0%

1

0%

0

0%

White

358

75%

372

80%

355

80%

291

79%

Totals

460

464

444

Primary Ethnicities 2014-15
2014-15 Primary Ethnicity Student Count Percent of Total
Hispanic

98

26.8%

Not Hispanic

267

73.1%

Total

365

100%
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Viewing the above information, the largest Primary Ethnicity is Not Hispanic, with the largest Primary Race
Categories being White and Hispanic; all other Primary Race Categories fall under 5% of schoolwide numbers.
Enrollment by Learning Center
2013-14

2014-15

Decrease

% Change

SLO/Vicente

133

103

-30

-23%

Morro Bay

68

53

-15

-22%

Santa Maria Montessori

74

*65

-9

-12%

City Center

24

26

+2

+8%

Orcutt

83

72

-11

-13%

Solvang

63

48

-15

-24%

Years

*Reduced from K-6 to K-5

Five of the six centers have seen a decrease in enrollment. The largest decreases occurred in two grade levels:
grade 11 (-34) and 6 (-14) respectively. These two grades make up 50% of our decreased enrollment.
With these changes in enrollment and instructional programs, qualified staff, facilities and resources have been
reallocated to serve the students enrolled in our current programs.
Attendance
School Year CBEDS P1 ADA P2ADA
2011-12

356

354.34

363.43

2013-14

369

361.94

365.23

2014-15

320

317.53

N/A

Attendance at FPCS decreased for 2014-15, however current attendance numbers as of February 2015 are 370.
Additional information about each of our learning centers follows:
Learning Center

Grades served

Inception

2014 P-1 enrollment

Attendance Rate

Solvang

K-12

2006-07

48

97.45%

Orcutt

K-12

2006-07

59

99.23%

Santa Maria Mont

K-5

2006-07

56

99.76%

City Center

K-12

2013

25

100.00%

San Luis Obispo

K-12

2006-07

89

95.87%

Morro Bay

K-6

2007-2008

50

99.88%

FPCS sees a very high rate of attendance, 98% or higher over the past four years. Because there are no excused
absences through independent study, it has been a commitment of the overall school programs, and each advisor,
to ensure that students have the structure and support needed to complete work for full attendance.
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FPCS Instructional Programs
FPCS is a K-12 independent study school. Advisors of the families of whom the learning center serves are available
5 days a week for students. FPCS’s unique programs offer one of three varieties that reflect the needs of each
learning center. Depending on the center location, students are enrolled in three instructional programs. Students
and families are highly supported in these learning environments. Programs include 1, 2, 3 or 3.5 days per week
and through home study on Mondays and half days on Friday. The following shows instructional programs and
support of FPCS’s instructional programs.
Instructional Program Instructional Days

Grade Levels Served

Independent Study

Minimum of 1 Day/Week K-12

Blended Hybrid

2 – 3 Days/Week

6-8 and 9-12

Montessori

3 ½ Days/Week

K-5/6

FPCS programs and instructional days reflect the uniqueness of our school and the students we serve.
Courses for University of California and/or California State University Admission
UC/CSU Course Measure

Percent

2013-14 Students Enrolled in Courses Required for UC/CSU Admission

44.00%

2012-13 Graduates Who Completed All Courses Required for UC/CSU Admission

0%

UC enrollment rates have increased from prior years. FPCS has encouraged more students to enroll in a-g
coursework.
Graduation Rate
Graduation data reported through Dataquest for the following previous four years:
Graduation Year

2011

2012

2013

2014

Total Graduates

42

36

51

55

Graduation Rate %

73.27 68.05 71.19

2015 Projected
67

FPCS did meet AYP criteria for Graduation Rate from 2011 - 2013. As of December 2014, FPCS did not receive an
AYP report or score for graduation rate. FPCS is aware of the school’s graduation rates and continues to identify
and evaluate strategies that promote higher rates.
Dropout Rate and Graduation Rate (Four-Year Cohort Rate)
School

District

State

Indicator
2010-11 2011-12 2012-13 2010-11 2011-12 2012-13 2010-11 2011-12 2012-13
Dropout Rate

19.5%

16.4%

20.8%

no data

no data

no data

14.7%

13.1%

11.4%

Graduation Rate

64.91%

70.51%

67.21%

no data

no data

no data

74.77%

76.26%

78.73%

Dropout rates are higher than the state average. Graduation rates remain lower than state averages.
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Suspensions and Expulsions
Years

2011-12

2012-13

2013-14

Suspensions

0

3

3

Expulsions

0

0

0

FPCS independent study student suspensions and expulsions continue to remain low.
Enrollments Continued - Gender
*Fall 2014
2011-12

2012-13

2013-14

*2014-15

Female

240

231

220

174

Male

213

234

224

193

Years

Student gender has remained fairly consistent and balanced from 2011-2014. In our current year we have seen a
significant decrease in female enrollment (46 students / -21%) compared to males (31/ -14%). This is consistent
with the overall decrease in student enrollment.
Student enrollment in Special Programs is as follows:
Special Programs

Student Count

Percent of Total Students

GATE

0

0

Title I

2

0.05

Title III

0

0

Free/Reduced

215

58%

Special Ed

40

11%

EL Learners

1

0.03

RFEP

0

0

The data above, taken from CBEDS, is necessary to accurately report National School Lunch Program data has been
an area where FPCS has shown improvement over the past two years by improving our process for enrollment.
FPCS staff has been able to collect information for 100% of the students who have enrolled in our programs, which
now allow us to see that 58% of our student families qualify for the Free/Reduced Meal Program.
The number of students designated as English Language Learners remains a small portion of our overall student
population, allowing us to individually target each student’s needs and support them in their efforts to succeed in
our general education environment. Over the past three years, no EL students have been re-designated.
Special Education Programs
Per Title 42 U.S.C. Section 1414(d), all public schools in California are required to provide special education
services. Blochman Union School District (BUSD) is FPCS’s sponsoring district. BUSD is not an LEA for purposes of
special education. Instead, BUSD has a contract with Santa Barbara County Education Office to provide their special
education services. For purposes of special education services, FPCS had the options of contracting with SBCEO,
joining the Santa Ynez Valley Special Education Consortium or becoming our own LEA. Consequently, FPCS is
recognized by the CDE as an LEA for the purposes of providing special education services. FPCS is a member of the
Santa Barbara County Special Education Local Plan Area (SELPA). FPCS follows the SELPA Plan funding model.
Special education services are provided by certificated education specialists and specially trained staff members, as
well as contract-based vendors. Staff and independent contractors include: Director of special education, school
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psychologists, resource specialists, educational specialists, occupational therapist, speech and language therapists,
speech and language pathologists, and specially trained instructional assistants.
FPCS prides itself in exceeding compliance requirements for special education by following federal Individuals with
Disabilities Education Act (IDEA) guidelines, identifying and assessing for qualifying handicapping conditions,
creating and implementing appropriate Individualized Education Plans (IEPs) and providing accommodations,
modifications, supports and services, as needed, to support academic success for all enrolled special education
students. The SELPA Plan for providing services is followed and proper accounting, following the SELPA funding
model, is ensured.
The number of students receiving services through an IEP for Fall 2014/2015 typifies state, local and similar school
averages, fluctuating between 8 and 12%. Currently, FPCS education specialists provide services to 38 students
with active IEPs. Approximately 50% of those students qualify for services as a student with a Specifically Learning
Disability (SLD). The remainder of FPCS’s special education population is comprised of students with the following
primary handicapping conditions: Autism (AUT), Speech and Language Impairment (SLI), Other Health Impairment
(OHI), Emotionally Disturbed (ED), Hard of Hearing (HH), Traumatic Brain Injury (TBI) and Multiple Disability (MD).
On the whole, special education services do not include students with 504 Plans or students served through an RtI
program. However, education specialists at FPCS consult with general education staff regarding Response to
Intervention (RtI) and 504 plans. Special education staff members sometimes participate in 504 meetings to lend
their expertise to the team when determining specially designed interventions.
Parent Education Level 2014
Parent Education Level

As of P1 2014-15

Percent

Graduate School

74

21%

College Grad

72

20%

Some College

118

33%

High School Grad

76

21%

Less than High School

19

5%

Total

359

Parents play a critical role in each student’s educational experiences, and our commitment has been to support,
not only students but also parents as they support student academic progress on a daily basis. Parent education
information is important.
The collection of parent education data was an area identified in our last full self-study report as an area of
improvement. Enhancements and refining our student information system in coordination with California
Longitudinal Pupil Achievement Data System (CALPADS) has allowed FPCS to improve collecting data from 100% of
our families at the time of enrollment.
As FPCS administration view current data, we can see that 74% of the parents report attending some college,
having earned a college degree or studied at the post graduate level, with less than 5% not earning a high school
diploma or declining to state.
Staff
The current organizational structure consists of the GC, an executive director (who is also the special education
Director), a principal / assistant director, a classified coordinator, and a business technician. The GC consists of 5
appointed Trustees. There are currently three learning center coordinators who serve as the main point of contact
at our learning centers. For our Santa Barbara County learning centers, FPCS utilizes 1 part-time coordinator; and 2
additional part-time coordinators serve San Luis Obispo County learning centers. There are twenty-three
credentialed teachers, called advisors, and five clerical support staff that work closely with families, advisors,
coordinators, and administration at our learning centers. The special education staff consists of a special education
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Director, 2 credentialed resource specialists, and six special education Instructional assistants. In the summer of
2014, FPCS created six new positions called instructional assistants/tutors to provide additional support to students
at each center. These new positions are funded through the FPCS Local Control Accountability Plan (LCAP).
Staff Certificated vs. Non-Certificated
Year

Certificated Non-Certificated Total Female Male Hispanic/Latino White

2014-15 26

10

36

29

7

4

32

There was an increase in staff for 2014-15 due to the hiring of additional instructional assistants/tutors.
Teacher Credentials
School

Teachers

District

2012-13

2013-14

2014-15

2014-15

With Full Credential

21

23

21

21

Without Full Credential

0

0

0

0

Teaching Outside Subject Area of Competence
(with full credential)
All FPCS advisors are fully credentialed.

0

0

0

0

Teacher Misassignments and Vacant Teacher Positions
Indicator

2012-13

2013-14

2014-15

Misassignments of Teachers of English Learners 0

0

0

Total Teacher Misassignments*

0

0

0

Vacant Teacher Positions

0

0

0

FPCS have relatively low EL enrollment. Currently all EL students have been re-designated as RFEP.
Core Academic Classes Taught by Highly Qualified Teachers (School Year 2013-14)
Percent of Classes In Core Academic Subjects Taught by
Location of Classes
Highly Qualified Teachers

Non-Highly Qualified Teachers

This School

97.00%

3.00%

All Schools in District

73.24%

26.76%

High-Poverty Schools in District

84.92%

15.08%

Low-Poverty Schools in District

56.32%

43.68%

97% FPCS independent study courses are supervised by highly qualified teachers.
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STUDENT ACHIEVEMENT DATA
Academic Performance Index (API) Summary
On March 13, 2014, the State Board of Education approved not to calculate the 2014 Growth and Base Academic
Performance Indexes (APIs) and 2015 Growth APIs for elementary, middle, and high schools, and local educational
agencies (LEAs). Although FPCS is a K-12 school, students do not necessarily “feed” from one grade level into the
next. This is especially seen at our IS learning centers in Solvang, Orcutt, and SLO/Vicente where student mobility is
more frequent. FPCS believes mobility is a key indicator of student achievement and the more time we have with
students, the more success they will have on state summative tests.
2014

2013

2012

2011

Base

No API Calculated

721

752

746

Growth

No API Calculated

+13

-36

+10

School API

No API Calculated

734

716

756

Met Schoolwide API

No API Calculated

Yes

No

Yes

Similar Schools Ranking

No API Calculated

6

8

7
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FPCS experienced API growth in last two of three testing periods. FPCS’s 3-Year Weighted API is 737. FPCS will use
local benchmarks and other indicators to demonstrate improvement in student achievement.
Annual Yearly Progress (AYP) Summary
Year

Made
AYP

Criteria
Met

Participation
Rate (ELA)

2014

Participation
Rate (Math)

Percent
Proficient
(ELA)

Percent
Proficient

API

Graduation Rate

(Math)
No Report Under 50

No AYP

2013

No

11/16

Yes

Yes

Yes

No

Yes

Yes

2012

No

9/16

Yes

Yes

No

No

No

No

2011

No

9/10

Yes

Yes

No

No

Yes

Yes

FPCS has not made AYP from 2011 - 2013. Although FPCS has made API two out of the three years and has met
Graduation Rate criteria, FPCS data continues to trail Schoolwide proficiency rates in the Annual Measurable
Objectives (AMOs).
Numerically Significant Subgroups
Until the 2009 Growth API, FPCS had one significant subgroup (White). As of our 2009 Growth, FPCS now has two
significant subgroups (White and Socioeconomically Disadvantaged). Currently FPCS has 3 Numerically Significant
Subgroups: White, Hispanic Latino, and Socio-economic Disadvantaged.
Program Improvement Report
FPCS has not received federal Title IA funds, and has not been placed in PI Status.
STATE MANDATED ASSESSMENTS AND LOCAL ASSESSMENT INDICATORS
California Standardized Testing (CST) and Reporting (STAR)
The following STAR data represents scores from 2010-2013 for ELA and Mathematics. Scores include both matched
(students who participate in assessments more than once) and non-matched (all students who test) data. FPCS has
contracted with Multiple Measures Assessment Reporting System (MMARS) for the past 3 years to assist FPCS
administration to gather and disseminate student test score data. Currently, FPCS can disaggregate student test
data from CSTs, California High School Exit Exam, and Scantron.
During the school year 2013-2104, the California Department of Education implemented the California Assessment
of Student Performance and Progress (CAASPP), which included Smarter Balanced Summative assessments. In the
spring of 2014, the Smarter Balanced field tests were given to all students in grades 3-8 and 11. The field tests were
designed to test the Smarter Balanced technology and content interface. There were no results from the field tests
for students and LEAs. Beginning in the spring of 2015, FPCS will test all students in ELA and Math in grades 3-8 and
11. In addition, the California Standardized Tests (CSTs) and California Modified Assessments (CMAs) in Science for
students in grades 5, 8, and 10 will also be administered. FPCS staff has had the necessary training using the
CAASPP tools and resources. Last year, many of our student and parents used the practice and training tests. This
year FPCS will continue to its prepare its staff administer for the upcoming Smarter Balanced assessments. Training
will include the use of the state Interim Comprehensive Assessments (ICAs) and Interim Assessment Blocks (IABs).
Beginning next fall, ICAs and IABs will play an important role in helping FPCS staff measure student achievement.
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CST SCIENCE
The following charts show CST Science proficiency percentage rates (FBB, BB, Basic, Proficient, and Advanced) for
the years 2014, 2013, 2012, and 2011. Compared to previous years, FPCS showed improvement in 2014 with 66%
students proficient and above.
CST Science 2014 Grades 5, 8, and 10

The results show that 66% of students performed at or above proficiency levels.
CST Science 2013 Grades 5, 8, and 10

The results show that 44% of students performed at or above proficiency levels.
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CST Science 2012 Grades 5, 8, and 10

The results show that 47% of students performed at or above proficiency levels.
CST Science 2011 Grades 5, 8, and 10

The results show that 44% of students performed at or above proficiency levels.
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ENGLISH LANGUAGE ARTS – The following charts show proficiency levels (FBB, BB, Basic, Proficient, and Advanced)
for students in grades 2-11. The data is disaggregated schoolwide, by grade level, and by cluster. The tables also
reflect results that include matched vs. non-matched students. Number of students tested is shown in parentheses.
ELA CST - All Grades Proficiency Percents from 2010-2013 Non-Matched

ELA Non-Matched Students: The graph above represents all students tested from 2010-2013 in grades 2-11. MultiYear Performance Level Distributions shows a consistent level of students performance. Non-matched data reflects
a more accurate enrollment description for FPCS as there is a high rate of student mobility, especially in the
secondary grade levels. The data shows a slight edge in students achieving proficient and advanced.
ELA CST All Grades Proficiency Percents from 2010-2013 Matched Students
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ELA Matched Students: The graph above represents students in grades 2-11 that have tested in each of the years
from 2010-2013. This data is a key indicator that students who are enrolled consecutively over multiple years
demonstrate slightly higher achievement percentages overall. This shows both the improvements in our students
over time and the impact of our programs on students who attend over an extended period of time. It also shows
that FPCS must continue to adjust to the needs of students who are mobile.
ELA CST All Grades Proficiency Percents from 2010-2013 by Grade Level Cohort Groups
ELA CST Grade 11 Cohort – The following charts represent cohort data from grade 11 down through 3 in ELA
beginning 2010 through 2013. Scores represent non-matched data.

From 2010 – 2013, student scores in grade 11 cohort show a decrease in proficiency. 26 additional students (+78%)
were gained from 2010-2013.
ELA CST Grade 10 Cohort
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From 2010 – 2013, student scores in grade 10 cohort show a slight decrease in proficiency in 2013. 33 additional
students (+115%) were gained from 2010-2013.
ELA CST Grade 9 Cohort

From 2010 – 2013, student scores in grade 9 cohort show consistent proficiency with a slight increase in 2013. 22
additional students (+120%) were participated from 2010-2011. Participation rates then decreased 42% in the
cohort from 2011-2013.
ELA CST Grade 8 Cohort

From 2010 – 2013, student scores in grade 8 cohort show a decrease in proficiency after 5 th grade and then
consistent percentages from 2011-2013. 8 additional students participated (+38%) from 2010-2011. Participation
rates then decreased 34% through 2013.
ELA CST Grade 7 Cohort
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From 2010 – 2013, student scores in grade 7 cohort show mostly in proficient scores. 10 additional students were
added from 2010-2011. Participation rates for the cohort then decreased 57% from 2011-2013.
ELA CST Grade 6 Cohort

From 2010 – 2013, student scores in grade 6 cohort show mostly in proficient scores. 12 additional students were
added from 2011-2012. Participation rates in the cohort then decreased by 46% from 2011-2013.
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ELA CST Grade 5 Cohort

Except for a decrease in 2011, student scores in grade 5 cohort show mostly in proficient scores. 5 additional
students were added from 2011-2012. Participation rates in the cohort then decreased by 36% from 2011-2013.
ELA CST Grade 4 Cohort

From 2010 – 2013, student scores in grade 4 cohort show yearly increases in proficient percentages. Participation
rates in the cohort decreased by 63% from 2011-2013.
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ELA CST Grade 3 Cohort

ELA summary - FPCS would expect proficiency levels to increase from year to year. Student cohort data reflects
proficiency increases in grades 3-5. Students in the grade 7 cohort showed the highest proficiency levels. Students
in the grades 10 and 11 cohort showed decreases in proficiency. Participation rates significantly fluctuate from
year, demonstrating the student mobility challenges FPCS face.
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CST MATHEMATICS - The following charts show proficiency levels (FBB, BB, Basic, Proficient, and Advanced) for
students in grades 2-11. The data is disaggregated schoolwide, by grade level, and by cluster. The tables also reflect
results that include matched vs. non-matched students. Number of students tested is shown in parentheses.
Math CST Proficiency Percents from 2010-2013 - All Grades - in the following tests:





All Mathematics = grades 2-11
Mathematics = grades 2-8
General Math = high school
Summative Math = high school






Algebra I
Integrated I
Geometry
Algebra II
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The schoolwide results above indicate that over a 3-year period, math proficiency rates show low performance.
Students in grades 2-8 (Mathematics test) demonstrate the highest proficiency rates. Algebra results show an
average of 7% proficient or higher.
Grade 11 Math CST Proficiency Percents from 2010-2013 (Non – Matched)

Student results in grade 11 show low proficiency percentages in all tests.
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Grade 10 Math CST Proficiency Percents from 2010-2013 Non – Matched

Student results in grade 10 show low proficiency percentages in all tests.
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Grade 9 Math CST Proficiency Percents from 2010-2013 (Non – Matched)

Student results in grade show low proficiency percentages in all tests, except geometry in 2010 and 2013.
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Grade 8 Math CST Proficiency Percents from 2010-2013 (Non – Matched)

Student results in grade 8 show higher proficiency percentages but results are inconsistent in all tests.
Grade 7 Math CST Proficiency Percents from 2010-2013 Non – Matched

Student results in grade 7 show slightly higher proficiency percentages but results are inconsistent in all tests.
Participation rate decreased from 2011-2013 in the All Mathematics (-68%) and Mathematics (-72%) tests.
Grade 6 Math CST Proficiency Percents from 2010-2013 Non – Matched
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Student results in grade show higher proficiency percentages but results are inconsistent in all tests. Participation
rates increase from (+38%), decrease 2012 (-57%), and then increase (+75%) from 2011-2013.
Grade 5 Math CST Proficiency Percents from 2010-2013 (Non – Matched)

Student results in grade 5 show decreasing proficiency percentages from 2010-2012, and slight increase in 2013.
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Grade 4 Math CST Proficiency Percents from 2010-2013 (Non – Matched)

Student results in grade 4 show consistent proficiency percentages. Participation rates increase (+179%) and
decrease (-59%) from 2010-2012.
Grade 3 Math CST Proficiency Percents from 2010-2013 (Non – Matched)

Student results in grade 3 show decreasing proficiency percentages. Participation from 2011-2013 decreased 38%.
Grade 2 Math CST Proficiency Percents from 2010-2013 (Non – Matched)
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The Non-Matched data from grades 2-11 shows that mathematics achievement scores remain are priority for FPCS.
One area in test result in particular is Algebra.
Math CST Math Proficiency Percents from 2010-2013 All Grades (2-11) Matched Students

The chart above shows schoolwide proficiency percentages for matched students and demonstrate higher and
more consistent results than non-matched data.
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Math summary - Matched student data for the CSTs in Math demonstrates a slightly better achievement
percentage with students who are enrolled consecutively from 2010-2013. Math proficiency rates remain a priority
area of focus throughout grades K-12.
CALIFORNIA HIGH SCHOOL EXIT EXAM (CAHSEE) for the years 2010-11 through 2013-14.
The graphs below show pass rates for both 10th grade and students in 10th-12th grade for English Language Arts
(ELA) and Math.
CAHSEE English Language Arts
10th grade ELA passage rate has remained consistent for the past 4 years. Compared to state and county passing
percentages, FPCS has remained above average.
2010-2011

2011-12

2012-13

2013-14

Family Partnership CS

85%

88%

91%

*87%

Santa Barbara County

83%

83%

82%

82%

San Luis Obispo County

88%

88%

87%

88%

State

83%

83%

84%

84%

The charts below show comparison data for ELA passage rates for 10th graders and multi-grades from 2010-2014.
Data from the table below is from the CDE CAHSEE Summary Reports page.
CAHSEE ELA Pass vs. No Pass Percents for Grade 10 from 2010-11 through 2013-14

Grade 10 ELA pass rates remain steady from 2010-2014.
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CAHSEE ELA Multi-Year (2011-2013) All Grades (10-12) Percent Pass vs. No Pass

Overall ELA passage results for 10th grade show satisfactory results and demonstrate student achievement in ELA.
CAHSEE MATHEMATICS
FPCS continues to use a specific CAHSEE Math Preparation Course that is used to identify students at risk prior to
their first attempt at the CAHSEE and to remediate skills for 11 and 12 graders that have not passed. Students
who are at-risk can be enrolled in our Edgenuity CAHSEE math course. Using the CAHSEE data, advisors can assign
students targeted instruction.
th

th

The chart below shows comparison data for Mathematics passage rates for 10th graders from 2010-2014. Data
taken from the CDE CAHSEE Summary Reports page.
2010-2011

2011-12

2012-13

2013-14

Family Partnership CS

64%

84%

82%

77%

Santa Barbara County

85%

85%

85%

84%

San Luis Obispo County

88%

89%

88%

89%

State

83%

84%

84%

85%

th

The table above shows passing rates for FPCS 10 graders. State and county results over three years demonstrate a
slightly better achievement rate than FPCS students indicating a correlation to our CST results and a continuing
area of improvement.
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The charts below show comparison data for math passage rates for 10th graders and multi-grades from 2010-2014.
Data from the table below is from the CDE CAHSEE Summary Reports page.
CAHSEE Math Pass vs. No Pass Percents for Grade 10 from 2010-11 through 2013-14

Math: 10th graders demonstrate a 20% increase from 2010-2011 and remaining consistent during the last 3 years.
CAHSEE Math Multi-Year (2011-2013) All Grades (10-12) Percent Pass vs. No Pass

From 2011-2014 math passing rates form multi-grades show a slight increase.
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CAHSEE Math: All grades demonstrate a slight increase from 2010 – 2013 in the percentage of students passing the
CAHSEE Math.
Students who do not pass one or both portions of the CAHSEE on their first attempt are provided additional
support in the needed area(s). Those supports can include: enrollment in our online CAHSEE Prep class, enrollment
in the KAHN Academy CAHSEE Prep curriculum, enrollment in one or more of our seat-based intervention classes,
and participation in a seat-based CAHSEE Prep class offered at a FPCS learning center. Advisors also review the
Scantron benchmark test scores and previous report cards of each student who does not pass one or both portions
of the CAHSEE to see if a Response to Intervention (RtI) plan is warranted to address multiple academic needs.
LOCAL BENCHMARK ASSESSMENTS
Scantron Performance Series and easyCBMLite Benchmark Assessments
Internal benchmark assessments are used schoolwide and are administered during testing windows throughout the
school year, beginning, middle and end (referred to as B1, B2, B3, etc.). In the Fall 2011, FPCS adopted Scantron’s
Performance Series. Scantron provides FPCS with several components that are essential to support student
achievement in grades 2-11 in the subject areas of math, reading, and language arts. In the absence of CST and API
data, Scantron benchmark results will be key factor used to determine student achievement throughout the year.
*Please note, except for the school year 2014-15, benchmark 2 and 3 (B2 and B3) are end of the year assessments.

1. Scantron Performance Series provides a direct connection of assessment results to instruction by targeting
Suggested Learning Objectives and instructional materials based upon individual assessment results to
support all students. Instructional materials from Scantron are included in our schoolwide RtI program, as
well as a way to help staff communicate with parents about each student’s academic progress.
2. In the summer of 2014, FPCS administration changed test curricula that was aligned to CST test items and
proficiency levels to a test curricula that is aligned to California Common Core State Standards (CCSS) and
CCSS Performance Bands. The Performance Series is both a criterion-referenced and norm-referenced
assessment meaning test items are aligned to the CCSS (criterion-referenced) and student results are
compared to Scantron’s national Norm Group Study data.
3.

Scantron Performance Series is a web-based platform that has improved the overall administration of the
assessment, including allowing for access for all students within our programs.

Scantron Performance Series and easyCBMLite Benchmark Assessments – continued
In Fall 2010, FPCS adopted EasyCBMLite as an alternate benchmark assessment for students in grades K-2, allowing
advisors to administer paper-based assessment rather than computer-based assessments to students in these
grade levels.
The use of the assessment data from schoolwide benchmark assessments is an essential component of our school
program. Student results from the 2014-15 school year will be a key indicator of student performance and will
enable FPCS staff to make informed decisions about curriculum and instruction. These decisions also include the
referral of students that fall in the Far Below Basic Performance Band to our Response to Intervention (RtI)
programs and the monitoring of their progress through increased instruction and intervention programs.
Furthermore, student results from Scantron and easyCBMLite were used to develop and implement our 2014-15
LCAP. LCAP provided additional funding to allow advisors and instructional assistants/tutors to work more closely
on the targeted areas of growth for numerically significant subgroup students who tested Far Below Basic and
Below Basic in the subjects of math, reading, and language arts.
Student benchmark data is available immediately to advisors. Data is disaggregated and shared out by the principal
to the center coordinators. Coordinators and resource specialists then work with advisors to help identify students
for additional support and develop a schedule to meet with students. Student assessment data is also imported to
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our Student Information System Student Dashboard for access by advisors as they monitor and implement
instructional programs.
The second major goal is to review student growth at the schoolwide level monitoring the effectiveness of our
academic programs, as well as to make adjustments to those programs when needed.
Gains Analysis - Scantron assigns all students a target gain number for math, reading, and language arts and allow
advisors to measure annual growth. Growth targets are determined after all students take the initial beginning of
the year benchmark assessments in the fall testing window. Growth target values are based on grade level decile
scores and are calculated for a full year. The following Scantron data shows the percentage of students who met
their mathematics, language arts, and reading year-long gains target. The tables below also show schoolwide
Scaled Score results from beginning through end of year benchmark testing. Scores for all students tested are
represented by the Scaled Score.
Scaled Scores
Scaled Scores are 4 digit numbers and are the results of how students benchmarks. Scaled Scored are factored into
student and schoolwide Gains and Growth targets and play an important part in analyzing student achievement
data.
Current school year 2014 – 15 Scantron MATHEMATICS from Benchmark 1 through Benchmark 2 (*winter 2015)
Location

Percent Met Annual Target Gain Mean SS B1

*Mean SS B2

+/-

FPCS City Center

44%

2528

2648

+120

FPCS SLO/Vicente

54%

2623

2728

+105

FPCS Santa Maria

16%

2243

2320

+77

FPCS Morro Bay

21%

2363

2429

+66

FPCS Orcutt

47%

2667

2731

+64

FPCS Solvang

43%

2710

2714

+4

FPCS Average

41%

2522

2595

+73

The table above shows significant improvement overall from benchmark 1 through benchmark 2 both in Scaled
Scores and Percent Met Annual Gains. This data represents a major indicator that students are showing satisfactory
growth and achieving in math. Results from our SLO/Vicente 2-day blended program show the highest percent of
students achieving their annual gains.
Scantron 3-Year Summary End of Year School Summary Math - Gains and Scaled Scored

School Year

Percentage Met

Scaled Score B1

Scaled Score B3

+/-

2011-12

44%

2594

2672

+78

2012-13

49%

2463

2574

+111

2013-14

50%

2447

2570

+123

The data in the table above shows a slight increase each year in the percentage of all students who tested meeting
their individual actual gains goal. The table also indicates schoolwide increases in Scaled Scores year-to-year.
Average overall math scores still lag behind Language Arts and Reading.
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Current school year 2014-15 Scantron LANGUAGE ARTS from Benchmark 1 through Benchmark 2 (*winter)
Location

Percent Met Annual Target Gain Mean SS B1

Mean SS B2

+/-

FPCS Santa Maria

57%

2232

2385

153

FPCS City Center

50%

2531

2619

88

FPCS SLO/Vicente

46%

2514

2583

69

FPCS Morro Bay

32%

2439

2466

27

FPCS Orcutt

25%

2607

2618

11

FPCS Solvang

38%

2649

2632

-17

Aggregate

41%

2495

2551

56

The table above shows significant improvement overall from benchmark 1 through benchmark 2 both in Scaled
Scores and Percent Met Annual Gains. This data represents a major indicator that students are showing satisfactory
growth and achieving in language arts. Results from City Center and Santa Maria, 3 and 3.5-day blended programs
show the highest percent of students achieving their annual gains.
Scantron 3-Year Summary End of Year School Summary for Language Arts - Gains and Scaled Scored

School Year

Percentage Met

Scaled Score B1

Scaled Score B3

+/-

2011-12

62%

2442

2520

+78

2012-13

55%

2389

2487

+98

2013-14

54%

2404

2514

+110

The date above shows a slight decrease from 2011-12 – 2013-14 in the percentage of students meeting their
individual actual gains goal. The table also indicates schoolwide increases in Scaled Scores year-to-year. Average
overall Language Arts scores are higher compared to math scores.
Current school year 2014-15 Scantron READING from Benchmark 1 through Benchmark 2 (*winter 2015)
Percent Met Annual Target
Gain

Mean SS B1

Mean SS B2

+/-

FPCS Santa Maria

44%

2284

2485

+201

FPCS SLO/Vicente

46%

2997

3051

+201

FPCS Morro Bay

54%

2552

2674

+122

FPCS City Center

46%

2905

2995

+90

FPCS Solvang

50%

2975

3028

+53

FPCS Orcutt

38%

3055

3079

+24

Average

46%

2795

2885

+90

Location

The table above shows significant improvement overall from benchmark 1 through benchmark 2 both in Scaled
Scores and Percent Met Annual Gains. This data represents a major indicator that students are showing satisfactory
growth and achieving in reading in all centers.
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Scantron 3-Year Summary End of Year School Summary for Reading - Gains and Scaled Scored

School Year

Percentage Met

Scaled Score B1

Scaled Score B3

+/-

2011-12

62%

2781

2894

+113

2012-13

58%

2708

2808

+100

2013-14

54%

2740

2864

+124

The date above shows a slight decrease from 2011-12 – 2013-14 in the percentage of students meeting their
individual actual gains goal. The table also indicates schoolwide increases in Scaled Scores year-to-year. Average
overall Reading scores are higher compared to math scores.
The following chart show average Scantron scaled score growth (from B1 to B3) or loss over a 3-year period (201011 through 2013-14) in math.
Scantron 3-Year Growth Average for All Clusters in Mathematics

The chart above correlates to CST and CAHSEE math data. Scaled scores for students in grades 9-11 from 20112014 show negative growth.
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Scantron Proficiency Levels Math
The following Scantron data compares 3-year schoolwide (grades 3-11) proficiency levels (FBB, BB, Basic, Pro., and
Adv.) in math for the school years 2011-12 through 2013-14. Mean Scaled Scores from B1 and B2 (B2 is end of the
year) are used to analyze schoolwide growth. Performance data reflects Scantron CST aligned curriculum, not CCSS.
Scantron Proficiency Levels Math

Negative percent changes in FBB and BB from B1 to B3 are a positive signal. In the table above percent changes in
Basic, Proficient, and Advanced demonstrate more students moving to higher achievement levels.

201112

201213

2013-14

The table below represents only 3-year analysis of Proficient and Advanced percent changes from beginning of the
year to end of the year benchmark assessments (B2 = end of the year) for all students in math.
B1 Proficient + Advanced

7%

B2 Proficient + Advanced

15%

B1 Proficient + Advanced

12%

B2 Proficient + Advanced

19%

B1 Proficient + Advanced

18%

B2 Proficient + Advanced

26%

The data in the table above shows that schoolwide, students are moving into proficiency and advanced
performance levels consistently year to year. Compared to reading and language arts data, math proficiency levels
remain the lowest.
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Scantron Proficiency Levels Reading
The following Scantron data compares 3-year schoolwide (grades 3-11) proficiency levels (FBB, BB, Basic, Pro., and
Adv.) in reading for the school years 2011-12 through 2013-14. Mean Scaled Scores from B1 and B3 are used to
analyze schoolwide growth. Performance data reflects Scantron CST aligned curriculum, not CCSS.

Negative percent changes in FBB and BB are a positive signal. In the table above percent changes in Basic,
Proficient, and Advanced demonstrate more students moving to higher achievement levels.

201112

201213

2013-14

The table below represents only 3-year analysis of proficient and advanced percent changes from beginning of the
year to end of the year benchmark assessments for all students in reading.
B1 Proficient + Advanced

19%

B2 Proficient + Advanced

33%

B1 Proficient + Advanced

21%

B2 Proficient + Advanced

33%

B1 Proficient + Advanced

21%

B2 Proficient + Advanced

31%

The data above reflect that schoolwide, students are moving into proficiency and advanced performance levels
consistently year to year.
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Scantron Proficiency Levels Language Arts
The following Scantron data compares 3-year schoolwide (grades 3-11) proficiency levels (FBB, BB, Basic, Pro., and
Adv.) in language arts for the school years 2011-12 through 2013-14. Mean Scaled Scores from B1 and B3 are used
to analyze schoolwide growth. Performance data reflects Scantron CST aligned curriculum, not CCSS.

Negative percent changes in FBB and BB are a positive signal. In the table above percent changes in Basic,
Proficient, and Advanced demonstrate more students moving to higher achievement levels.

201112

201213

2013-14

The table below represents only 3-year analysis of Proficient and Advanced percent changes from beginning of the
year to end of the year benchmark assessments for all students in language arts.
B1 Proficient + Advanced

18%

B2 Proficient + Advanced

26%

B1 Proficient + Advanced

18%

B2 Proficient + Advanced

30%

B1 Proficient + Advanced

19%

B2 Proficient + Advanced

30%

The date above reflects that schoolwide, students are moving into proficiency and advanced performance levels
consistently year to year.
Easy CBMLITE Data
FPCS has been using easyCBMLite for almost five years. Students are given the assessments at the beginning,
middle and end of the school year. easyCBMLite data is available at each learning center. This is the first year the K1 advisors collaborated to analyze and calibrate the scores to performance band labels (FBB, BB, Basic, Pro, and
Advanced). Results are used to identify students who are academically at-risk and to provide support.
Response to Intervention (RtI)
FPCS’s established RtI Programs include assessing all students in grades K-10 during Fall, Winter, and Spring
benchmark Assessment Windows. Based upon the results, students are qualified for additional instruction and
intervention. Staff complete detailed RtI plans for each student in grades K-2 that fall below the 20%tile on
benchmark assessments, in grades 3-10 that are Far Below Basic range on CST and benchmark assessments, and in
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grades 11-12 that have not passed the CAHSEE. The RtI plans include specific data and reasons for referral; specific
actions on the part of the advisor, student, and parent to increase instruction and intervention; methods and
timeframes for monitoring student progress; and date(s) to reevaluate the RtI Plan.
Additional instruction and intervention is provided in a variety of ways tailored to individual needs and includes
additional support and training for the parent to increase specific instruction in the areas of need. Additional
assignment to and attendance at scheduled instructional times, and targeted instructional components from
Scantron Performance Series, and additional support provided by the advisor.
In April 2015, RtI specialist from UC Riverside, Dr. Mike Vanderwood, will be training FPCS staff to improve its RtI
services.
PHYSICAL FITNESS TESTING (PFT)
FPCS annually administers the Physical Fitness Testing (PFT) as required by the state of California. The following
results were taken from the CDE Statewide Assessment Division. Each table represents a 3-year grade level
comparison. The data includes number of students tested and percentage of those students in the Healthy Fitness
Zone (HFZ).
PFT Grade 5 (3-year comparison) Summary

FPCS 3-Year results grade 5
Physical
Fitness Area

2013-2014
Total Tested % Grade 5
in Grade 5
Students in HFZ

2012-2013

2011-2012

Total Tested % Grade 5
Total Tested % Grade 5
Students
in
HFZ
in Grade 5
Students in HFZ
in Grade 5

Aerobic
Capacity

17

70.6%

20

75%

15

86.7%

Body
Composition

17

58.8%

20

65%

15

73.3%

Abdominal
Strength

17

76.5%

20

90%

15

66.7%

Trunk
Extension
Strength

17

100%

20

85%

15

100%

Upper Body
Strength

17

82.4%

20

85%

15

93.3%

Flexibility

17

88.2%

20

80%

15

93.3%
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PFT Grade 7 (3-year comparison) Summary

FPCS 3-Year results grade 7
2013-2014
Physical
Fitness Area

Total Tested
in Grade 7

2012-2013

% Grade 5
Total Tested
Students in HFZ in Grade 7

2011-2012

% Grade 7
Total Tested
Students in HFZ in Grade 7

% Grade 7
Students in HFZ

Aerobic
Capacity

16

31.2%

13

69.2%

13

92.3%

Body
Composition

16

50%

13

69.2%

13

76.9%

Abdominal
Strength

16

62.5%

13

76.9%

13

69.2%

Trunk
Extension
Strength

16

93.8%

13

84.6%

13

92.3%

Upper Body
Strength

16

50%

13

84.6%

13

61.5%

Flexibility

16

56.2%

13

100%

13

84.6%

PFT Grade 9 (3-year comparison) Summary

FPCS 3-year results PFT for grade 9
2013-2014
Physical
Fitness Area

Total Tested
in Grade 9

2012-2013

% Grade 9
Total Tested
Students in HFZ in Grade 9

2011-2012

% Grade 9
Total Tested
Students in HFZ in Grade 9

% Grade 9
Students in HFZ

Aerobic
Capacity

14

35.7%

17

52.9%

27

48.1%

Body
Composition

14

64.3%

17

52.9%

27

59.3%

Abdominal
Strength

14

78.6%

17

94.1%

27

55.6%

Trunk
Extension
Strength

14

100%

17

100%

27

92.6%

Upper Body
Strength

14

64.3%

17

27

55.6%

Flexibility

14

78.6%

17

27

92.6%

41

82.4%
100%

The following tables summarize 3-year averages for FPCS, state, and county PFT testing categories for each grade
level.
3-Year PFT Averages Grade 5

3-Year PFT Averages Grade 7

3-year Average

FPCS

Cty.

State

3-year Average

FPCS

Cty.

State

Aerobic Capacity

77.4

59.7

62.9

Aerobic Capacity

64.2

65.0

64.3

Body Composition

65.7

57.6

55.1

Body Composition

65.4

58.5

57.7

Abdominal Strength

77.7

71.2

76.7

Abdominal Strength

69.5

85.2

83.6

Trunk Extension Strength

95.0

87.4

86.2

Trunk Extension Strength

90.2

90.7

89.0

Upper Body Strength

86.9

69.7

67.3

Upper Body Strength

65.4

72.8

70.5

Flexibility

87.2

66.1

71.6

Flexibility

80.3

77.6

80.3

Comments: According to our PFT table, grade 5
students outperform grades 7 and 9 overall in each
category. Body Composition and Aerobic Capacity
percentages in all grade levels seem to be
consistently lower than other categories. Compared
to 3-year state and county averages, FPCS 5th grade
outperforms both state and county averages in each
category. Except for the Abdominal Strength HFZ
Grade 7 is relatively the same as state and county
percentages. Grade 9 averages indicate four out of six
categories fall below both state and county averages.

3-Year PFT Averages Grade 9
3-year Average

FPCS

Cty.

State

Aerobic Capacity

45.6

65.2

63.1

Body Composition

58.8

60.1

60.7

Abdominal Strength

76.1

87.9

86.6

Trunk Extension Strength

97.5

94.2

91.2

Upper Body Strength

67.4

79.7

75.7

Flexibility

90.4

87.6

84.5
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SCHOOL PERCEPTION DATA – STUDENTS AND PARENTS
Post Graduate Surveys – For the School Years 2011-12, 2012-13, and 2013-14
The following results were collected from FPCS graduates from graduation years 2012-2014. Post graduate surveys
provide FPCS staff and administration valuable feedback to help plan for the academic needs of the school.
What were your plans for education and employment following graduation?
4 year college ................................................ 36%
2 year college ................................................ 44%
Workforce ..................................................... 8%
Technical college .......................................... 8%
Military .......................................................... 3%
What is the highest level of education you have attained?
HS Diploma.................................................... 69%
Associates Degree ......................................... 14%
Classes or Additional Training ....................... 14%
Still in college ................................................ 3%
What is your current employment status?
Full-time student, not employed .................. 39%
Employed full-time........................................ 11%
Unemployed, looking for employment ......... 4%
Unemployed, not looking for employment .. 4%
Employed part-time ...................................... 14%
Part-time, not employed ............................... 7%
Part-time student, employed ........................ 21%
While in high school, whom did you receive most of your career advice from?
Teacher ......................................................... 32%
Parent/Family/Relative ................................. 62%
Friend ............................................................ 3%
Self ................................................................ 3%
Which high school courses do you feel were the most valuable in helping you prepare for your future educational and career
opportunities?
English ........................................................... 23%
Math.............................................................. 21%
SS................................................................... 9%
Science .......................................................... 12%
Community College ....................................... 19%
Life Skills ........................................................ 9%
ROP/Career Tech. Ed ..................................... 2%
Foreign Language .......................................... 4%
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Please indicate any courses you wish you would have concentrated on more while in high school:
English ........................................................... 16%
Math.............................................................. 24%
Science .......................................................... 7%
Community College ....................................... 13%
Life Skills ........................................................ 10%
ROP/Career TechEd....................................... 6%
Foreign Language .......................................... 22%
What about FPCS most prepared you for post-secondary education and/or future employment?
The flexibility and support


































How to hold myself accountable. To be punctual.
Making my own schedule
Ability to stay self-motivated
Taught me self discipline, time management skills, as well as problem solving skills.
Provided college preparation courses.
Ability to take college courses in high school.
FPCS strengthened my independence
The advanced coursework and opportunity to take classes at a community college while still in high school
It helped me know how to do work on my own. I had a lot of help from my advisor and every one else on base, but I had to
do most of the work on my own so it prepared me for college in that way.
Online Classes
My advisors
I feel FPCS most prepared me for my education and future employment by the way FPCS work center & schooling is set up.
My high school diploma.
Having to be independent.
My teacher
The feeling of being on your own as an independent student.
Accountability
My teacher Donna Burke
The one on one with the teachers
Independence
Online Classes
The accelerated speed and personal education plan
Working independently
It helped me ready myself in doing school work on my time so now while i am in college i know how to manage my time for
school work
Taking community college courses
Flexibility
Taking college courses while in school
Its encouragement of community college classes in high school.
Being able to take college classes while in high school
Independence
Taking community college courses
Being able to manage my time and doing the work when i wanted to.
Independence
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What is one thing that FPCS should have provided that would have better prepared you for post-secondary education and/or
future employment?




















Help preparing for college finals
More advice and information about tests like the SAT and ACT
Better language program
Field trips + social events
How taxes work, and how they are applied to our income
Classmate/group projects
Maybe a little more one on one time between the students and the teacher when i graduated FPCS we only saw the
teacher once a week
Early College Courses
Multimedia class
Interviewing and general people skills
More college credits.
More instruction on how to enroll and what path I should take in college.
Language or Science courses
Science Labs
A music theory class with a teacher.
A language lab.
Better options for foreign language learning
More hands on courses

Summary of Student Post Graduate Results
Student surveys from the past 3 years demonstrate that students enjoy the FPCS independent study learning
environment and advisors. Students also commented frequently that FPCS did prepare them for post graduation.
Most responded that our program allowed students to organize themselves, plan better, and be independent
learners. While students are free to pursue post graduation pathways, the data shows very few students enrolled
in 4-year colleges or universities. Most respondents also indicated that math and foreign language were courses
were most valuable in preparation for post high school. Most students wished they had spent more time math and
foreign language courses. Recommendations from students to improve include more college and career courses,
prep and assistance, and language courses and labs.
Parent Surveys
Parent input is very important to FPCS. At the end of each year from 2011-12 through present, FPCS administration
emails a Google Survey to parents to get feedback and help evaluate our programs. Over 3 years, FPCS has received
approximately 275 responses from parents. The survey focused on several areas: Academic Programs, School
Climate, Parent/Student Involvement and Support, Expected Schoolwide Learner Results, and Choice in Education.
Response categories included Strongly Agree, Agree, Neutral, Disagree, and Strongly Disagree. In addition to
electronic parent surveys, FPCS administration held informational center meetings. In 2013-14, FPCS administration
and advisors held numerous informational meetings to discuss curricular and program changes.
I believe the academic programs at Family Partnership Charter School are leading my child to becoming a life-long learner.

Response

Percent

Agree + Strongly Agree

84%
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I am able to recognize that my son or daughter is making adequate progress in math.
Response

Percent

Agree + Strongly Agree

83%

I am able to recognize that my son or daughter is making adequate progress in language arts.

Response

Percent

Agree + Strongly Agree

89%

*My satisfaction with my child's progress at writing.

Response

Percent

Agree + Strongly Agree

93%

*Response Item added in 2013-14
When my child needs help academically, (he/she) receives it at a learning center.

Response

Percent

Agree + Strongly Agree

83%

The educational program offered at Family Partnership Charter School is of high quality.

Response

Percent

Agree + Strongly Agree

88%

In addition to written tests, students are provided the opportunity to convey information orally, visually, and in writing to
individuals and groups.

Response

Percent

Agree + Strongly Agree

78%

My child benefits from individualized instruction; teaching strategies are adapted to meet the learning style of my child.

Response

Percent

Agree + Strongly Agree

85%
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I receive information on my child’s academic progress during every Learning Period as well as at semester report periods.

Response

Percent

Agree + Strongly Agree

85%

Teachers treat my child with consideration and respect.

Response

Percent

Agree + Strongly Agree

95%

The teachers are available and open to listening to my concerns.

Response

Percent

Agree + Strongly Agree

93%

I am satisfied with the school’s involvement in the community.

Response

Percent

Agree + Strongly Agree

73%

I feel welcome at the school.

Response

Percent

Agree + Strongly Agree

93%

There are opportunities for parent involvement in school related activities.

Response

Percent

Agree + Strongly Agree

85%

Expected Schoolwide Learner Results

Response

Percent

Agree + Strongly Agree

84%
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How did you originally hear about Family Partnership Charter School?

Marketing

Response Percent

School website

5%

Brochure

1%

Banner

2%

Newspaper

2%

Phonebook

0%

Word of mouth (family, friends, etc)

63%

Online search

9%

Other

14%

Community College dual enrollment [When you decided to enroll your child in Family Partnership Charter School, how important
were the following factors in your decision?]

Responses

Percent

Very Important

22%

Quite Important

17%

Somewhat Important

18%

Slightly Important

5%

Not Important

37%

What do you think your child will do after he/she leaves Family Partnership Charter School?

Responses

Percent

Enroll in another CA Public School

47%

Attend Trade of Vocational School

4%

Attend a Community College

35%

Attend 4-year University

10%

Volunteer or Community Service

<1%

Employment to Support Self

2%

Beginning Full-Time Career

2%
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I would recommend Family Partnership Charter School to other families.

Responses

Percent

Strongly Agree

60%

Agree

34%

Neutral

4%

Disagree

<1%

Strongly Disagree

1%

Results from our parent survey indicate consistently favorable responses. Parents seem mostly satisfied with
Academic Programs, School Climate, Parent/Student Involvement and Support, Expected Schoolwide Learner
Results, and Choice in Education. It is interesting to see parent responses to student participation in dual
enrollment /college courses. Whereas students had suggested more college courses to some extent, parents
responses were mixed. Also noted is the 47% parent response that students would enroll in another public school
after leaving FPCS. This indicates that FPCS need to continue to improve strategies to “feed” students from grade
to grade and from center to center to decrease mobility.
Additional Schoolwide Data
Additional schoolwide information and data is reported annually through the School Accountability Report Card
(SARC). The SARC for the 2010-2011 school year reported during 2011-2012, can be found in the appendix. The
SARC is also posted on the About Us page of the school website (www.FPCharter.org).
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Chapter II: Progress Report
Significant Developments

Leadership, Curriculum, Instruction, Assessment, Enrollment, Facilities, Professional Development, Collective
Bargaining Agreement, Technology, Budget, and Staff
Leadership: There have been several significant developments at the administrative leadership and learning
center levels that have had important effects on FPCS since the last full WASC Self-Study in 2009, with a Revisit
in 2012. The current leadership team consists of: Todd Mitchell, executive director; Brian Naughton,
principal/assistant director; Suzanne Clark, classified coordinator; and Andrea Reiswig, business technician /
human resources. Todd Mitchell was hired as executive director in 2009 replacing school founder Tom
Goodman. Mr. Mitchell also serves as the school’s special education (SPED) Director and Chief Business
Officer. The director of operations position was eliminated and an assistant director position was created in
2011, and held by Mark Palmerston through 2013. In July of 2013, the assistant director title transitioned to
the title of principal. In August of 2013, Brian Naughton was hired as the principal to replace the former
assistant director Mark Palmerston. Mr. Naughton’s tenure began just a few days before the start of the 201314 school year. Andrea Reiswig was hired in 2012 replacing Cyndy Fee, who previously served as business
technician/ human resources.

Previously, there were certificated coordinators at the Solvang, Orcutt, San Luis Obispo, and Morro Bay
learning centers. Currently there are 1.5 FTE coordinators. Carl Krugmeier, Donna Andrew, and Sonya LanzenCastellanos serve as the three coordinators. Mr. Krugmeier is assigned to Santa Barbara County. Ms. Andrew
is assigned to San Luis Obispo County (Vicente). Ms. Lanzen-Castellanos is assigned to the San Luis Obispo
County, Morro Bay learning center.
Leadership meetings continue to be held monthly and provide a primary channel of communication to and
from the learning centers and administration. However, starting with the 2013-14 school year, the leadership
team expanded to include broader representation. At least one representative from each of the 6 learning
centers, all 3 coordinators, the executive director, the principal, the classified coordinator, the business
technician, 1 special education resource specialist, 1 Administrator in Training, and 1 FPCTA representative,
are included, all of whom are provided the agenda and participate. Prior to each meeting, an agenda is
emailed and requests for agenda items are submitted to the principal. During the meetings, norms are
reviewed and the agenda items are covered. FPCS believes that a broader group represents our school more
effectively.
The GC has seen a few changes as well. The GC currently consists of President Terry Dworaczyk, Clerk Dianne
Reasner (2014), Robin Meaney (2014), Jillian Harmon, and Scott Stern at the start of the 2014-15 school. In
January 2015, Scott Stern resigned from his position on the board. The school is in the process of soliciting
and seating a fifth trustee, per updated bylaws. The GC, along with FPCS staff and other key stakeholders have
been participating in Strategic Planning. Outcomes for this process are on-going and are expected to become
finalized by the end of the school year, however, FPCS has adopted a new mission, vision, and motto
statement to reflect the current school program and purpose.
Curriculum: With the onset and rigor of the newly implemented CCSS and the subsequent changes in the state
testing accountability system, FPCS has been working collaboratively as a staff to implement programs that
will benefit our students. Since August 2013, FPCS staff and administration have been collaborating to analyze
and implement the most effective curriculum that aligns to the CCSS and provides students with the skills and
knowledge to pursue their educational and/or career goals after high school. This includes establishing PLCs
for grades K-6, 6-8, and 9-12. PLCs have provided advisors with similar grade levels and/or content areas, time
and a mechanism to analyze and evaluate curricular needs. One result of our 6-12 PLC work was the
implementation of Edgenuity to replace APEX as our primary curriculum. The process to vet the program was
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done during the spring of 2013. In addition, FPCS administration collaborated with administrators from Delta
Charter School, a similar independent study charter school who uses both Edgenuity and School Pathways.
Delta Charter shared numerous details via phone conversations and virtual meetings during this time to help
our staff better understand how Edgenuity works with our student information system. In the end, our
advisors were unanimous in selecting Edgenuity. Edgenuity rolled out at the start of the 2014-15 school year
for grades 6-12. FPCS continues to re-evaluate Edgenuity and other curriculum that will provide the best
education for our students. One area of need that is being currently addressed is elective courses. FPCS is
piloting Odysseyware, an online curriculum provider with a wide variety of elective and Career Technical
Education (CTE) course options in the spring of 2015, and has enrolled students in elective and CTE courses.
Two in-service meetings were provided to train advisors on Institute for Excellence in Writing (IEW).
Since 2012, intervention curriculum Reading Mastery is has been implemented as an evidenced based
elementary reading intervention for pre or emerging readers. The FPCS K-5 PLC in collaboration with our FPCS
education specialists, chose the SRA Reading Mastery Program to provide intensive instruction to struggling
readers in our K-5 Montessori learning centers. Non-reading K-1 students use the Level I program and our
struggling readers in grades 2-5 use the Reading Mastery I/II Fast Cycle program. Both programs were started
in November 2014 in our Santa Maria Montessori learning center and student progress has been impressive.
The program is scheduled to begin in February 2015 in our Morro Bay Montessori learning center. Other
interventions for reading include: Spaulding Reading and Read Naturally, Touch Math, Writing Road to
Reading, IEW, Khan Academy Math, online keyboarding, CAHSEE prep, and Scantron Intervention Goal
worksheets.
Instruction: To support CCSS and improve student learning, San Luis Obispo Vicente learning center
implemented a 2-day blended hybrid program in the Fall 2014 featuring optional direct group instruction in
Math, English, Science, and Social Studies. Students in grades 6-10 are strongly encouraged to attend the
support classes. Advisors and an instructional assistants work with students in these grade levels to support
learning. A certificated teacher, resource specialist, instructional assistant/tutor, and a math tutor are
available to help support students in tutorial and lab classes.

Over the summer of 2014, FPCS developed an online Orientation Course for new students. The idea was
developed after administration visited Classical Academies in San Diego. The 1 unit course provides an
overview of independent study, the curriculum, the FPCS learning culture, and strategies for success in our
program. At the end of the year the course will be evaluated for its effectiveness.
Assessment: Scantron’s Education Performance Series continues to play an important role in determining
student progress in mathematics, reading, and language arts for students in grades 2-11. However, during the
summer of 2014, FPCS administrators facilitated the change from Scantron’s CST-aligned curriculum to its CA
CCSS curriculum. FPCS expects that the new assessment test items and content will be more rigorous, and the
results will demonstrate a more accurate representation of students’ mastery of CCSS. Another major shift
occurred during the 2013-14 school year in which FPCS met more frequently within PLC groups to analyze
student data. FPCS administrators provided PLC groups with grade level content area specific testing data.
FPCS PLCs reviewed both schoolwide performance and content cluster data to analyze and evaluate areas of
strength and growth regarding academic performance.

EasyCBMLite is used for students in grades K-2. Advisors working with these students administer the
easyCBMLite during the same windows as Scantron. In the past, individual centers had relied on advisor
interpretations of the results, however, with the implementation of PLCs, K-2 advisors recognized the need to
calibrate results to provide a more uniform interpretation. As a result, we have now aligned student scores to
proficiency bands/levels.
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Enrollment: As an independent study charter school of choice, student enrollment has always been an
important area that is carefully monitored. School data shows that we have more consistent enrollment
numbers in our K-6 centers, Morro Bay and Santa Maria Montessori. Students in these learning centers tend
to stay enrolled and progress through the grade levels without much mobility. Students enrolled in Solvang,
Orcutt, and SLO/Vicente centers tend to demonstrate greater mobility with enrollment fluctuating more
frequently. Students in these grade levels choose to enroll at FPCS for a variety of reasons: accelerate progress
toward graduation, to prepare for college by taking concurrent enrollment, preferred learning environment,
and/or credit recovery. Many students who choose our program often come to FPCS with low math scores
and/or are behind in math credits. Many of our students are enrolled in a 2-year Algebra course. FPCS
continues to implement strategies and evaluate our success in meeting this challenge.

FPCS’s primary source of new enrollment comes from our students and families as word of mouth. Students
who currently attend often invite other families into centers to experience our various learning models. FPCS
staff has developed marketing strategies to improve enrollment numbers.
In an effort to increase enrollment, Open House events were strategically coordinated. Santa Barbara County
Open Houses were conducted January 28 and 29, 2015. This is the first time FPCS centers have worked in
concert to establish informational events so early in the year to promote our unique programs. FPCS’s San Luis
Obispo centers have also established Open House events to draw new students and showcase our programs.
However, because a majority of our enrollment numbers must come from Santa Barbara County students,
SLO/Vicente center Open House events take place in February following SB County to ensure over-enrollment
is not occurring.
During the 2013-14 school year, the executive director and principal visited Classical Academies in San Diego
and Santa Rosa Academy in Menifee. Administrators observed and discussed best practices, curriculum,
programs, and technologies in an effort to increase our school’s enrollment and maximize student
performance. Both schools are high-performing, with large independent study programs.. Of the many ideas
discussed, one practice that was implemented from these visits was an Orientation course for new students.
During the summer of 2014, the school principal developed an online, one-unit course for incoming 6th-12th
grade students. The purpose of this course was to provide a consistent and thorough introduction to FPCS and
allow students to become familiar with our independent study program and its culture.
Since the fall of 2013, the FPCS administration team has held informational “town hall” meetings at each of its
learning centers to articulate its vision and to get input from families and students. These meetings provide
first hand feedback valuable to FPCS and have been one of the highlights for administration.
A learning center relocation and a change in primary curriculum for students at independent study centers in
grades 6-12 directly resulted of expansion of programs by opening a new Academy of Classical Education
learning center in Santa Maria and the movement of our Montessori learning center in Cambria to Morro Bay.
At the end of the 2010-2011 school year, the staff and many of the students in FPCS’s Academy of Classical
Education programs formed a new charter school. This resulted in the decline in enrollment observed from
the 2010-2011 to the 2011-2012 school year.
Facilities: Since the last Self Study, FPCS has added a new learning center, called City Center, located in Santa
Maria. This center, started in the fall of 2013, is a 3-day blended program and serves students in grades 6-8.
Use of the center is the result of an agreement between the Santa Maria Recreation and Parks Department
and includes students’ access with 20 desktops and 10 Chromebooks.
During the 2013-14 school year, FPCS was notified by the San Luis Coastal USD that it needed to end its lease
agreement early with FPCS at the Grand Ave. center in San Luis Obispo. The largest of our centers, FPCS
worked with the SLCUSD to relocate its SLO/Vicente learning center from the Grand Ave location to Vicente
Road nearly 6 miles south. This move was completed over the summer of 2014. FPCS administration facilitated
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a smooth transition for students and staff, however, FPCS recognizes the relocation process and change in
location did result in some short term challenges. The location and blended learning program are now
progressing smoothly.
Professional Development: Prior to the start of the 2013-14 school year, FPCS’s professional development time
was established in the Collective Bargaining Agreement (CBA) to include 3.5 hours each week. PD was
categorized into three types of meetings: All Staff, All School, and Team meetings. Each of these meeting types
were unique in that each meeting type had varying locations and agendas. According to the CBA and prior to
2013, administration and staff met as an All Staff or whole group, three times per year. These meetings were
scheduled in August, October, and at the start of the spring semester in January. During the school year
professional and staff development was delegated via Team and All School meetings. Team meetings were
held at individual learning centers and focused mostly on center issues. All School meetings were held at two
locations and focused on school wide goals.

With the implementation of the CCSS and the new accountability tied to the Local Control Funding Formula
(LCFF), FPCS administration and staff have come to the realization that the CBA-agreed-upon format for
professional development has limitations. Beginning August 2013, FPCS began to implement a professional
development plan to foster continuous school improvement. The plan focused on two areas: more time
together as a staff and establishing PLCs . During the early fall of 2013, administration and staff read Learning
By Doing (DuFour, DuFour Eaker, Many, 2010) to establish a common understanding of PLC work and to strive
for continuous schoolwide improvement. In order to implement PLCs with fidelity, a one-year MOU was
reached between FPCTA and administration to allow more collaboration time during the 2013-14 school year.
The MOU allowed four additional half-days in which the staff met. Advisors were placed in one of three PLC
groups (K-6; 6-8; 9-12). Forming the groups was a challenge due to the fact that many advisors had students
from a variety of grade levels. During our newly negotiated PD half-days, the school principal worked with the
professional development Committee, a committee comprised of several advisors, to create agendas that
focused on student and school needs. This included evaluating curriculum, developing PLC norms and
protocols, analyzing student achievement data, and reviewing progress towards meeting WASC priorities.
During the end of the spring semester, FPCTA and the FPCS administration evaluated the 2013-14 PD MOU
and created a 2014-15 MOU. Included in the current MOU was yet another increase of full collaboration days.
For the 2014-15 school year, All Staff meetings are held monthly on Mondays from 8:45-3:00. During the other
Mondays of each month, staff have planning time, Leadership or committee meetings and meet on a
voluntary basis with their PLCs. The 2015-16 calendar is currently being negotiated.
Collective Bargaining Agreement: Family Partnership California Teachers Association (FPCTA) and
administration had been at impasse from the fall of 2012 into June of 2014. The impasse included several
items that, not for a lack of effort, could not be resolved by represented certificated staff and administration.
In the spring of 2014, however, FPCTA and administration reached a settlement and avoided going to factfinding. In the spring of 2014, however, FPCTA and administration reached a settlement and avoided going to
the Fact-finding process. A positive outcome from this process was both sides agreed to commit to meeting
monthly to discuss any issues with the hope of preventing another long-term disagreement. So far, FPCTA
leadership and admin have met during September, October, and November, and January 2015. Meetings have
been calendared for each of the remaining months. Negotiations with FPCTA and FPCS administration began
in January 2015.
Technology: Since the fall 2013, FPCS has purchased an additional 165 Chromebooks. Each learning center has
received additional Chromebooks depending on center enrollment. Chromebooks are used by students and
staff. In addition during the summer of 2014, FPCS installed a phone system called JIVE, which replaced a
phone system in which only one phone was available for use at each center and at administration. The old
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phone system could only handle one incoming or outgoing call at a time. JIVE is a voice over IP (VOIP) system
and now each center has multiple phone lines and voice mail settings. Chromebooks were used for the
Smarter Balanced assessments in 2014.
FPCS purchased five GoToMeeting licenses as a means for PLC and other groups to collaborate during the
year. GoToMeetings conveniently allow colleagues to share information and documents without having to
travel. These meetings usually have taken place on Mondays and scheduled by advisors.
Budget: FPCS has provided the assistant director / principal with an annual budget for students achievement and
professional development. This has yielded positive results, awareness, and a smoother transition into the LCAP
process, the new era of CCSS and accountability.
Staff: FPCS has experienced some turnover due to resignations from three clerical, and two instructional assistants
(IA) positions. The school also released or non-renewed two probationary advisors. The school has hired five LCAP
tutors, two coordinators, three advisors, and one math tutor. FPCS also had to find replacements for 2
coordinators, 2 advisors, and 2 math tutors. In addition to replacing these existing positions, FPCS created and
hired 6 new instructional assistants/tutor positions.
WASC Priority Areas for Improvement History
The Limited-Term Revisit Committee of April 8, 2011 provided 15 growth needs and areas for improvement and
follow-up for FPCS. FPCS grouped the recommendations under four (4) Goals in a Schoolwide Action Plan, 2011-12.
The March 2012 Visiting Committee considered 9 (nine) of those recommendations adequately addressed and
included 8 priority areas for improvement and follow up.
Recommendations: Priority and/or Additional Areas for Follow-up and Improvement.

1. The Leadership Team and teachers need to give increased attention to curriculum and instruction, which will
result in more students achieving “Proficiency” level or higher on the Content Standards Tests in
English/language arts and mathematics.
FPCS staff has increased attention to curriculum and instruction. During the fall of 2013 the executive director
and principal visited Classical Academies and Santa Rosa Academy administrators and along with FPCS advisors
and GC members attended several charter school conferences such as At, CCSD, and CCSA. The purpose of
these visits and conferences was to network with other high performing independent study charter schools and
to compare and evaluate curriculum, programs and services. The results of these visits were shared to key
stakeholder groups and can be categorized into 3 main areas for proposed change: Curriculum, Instruction, and
Assessment.
FPCS administration learned that many independent study schools had adopted Edgenuity as their high school
curriculum provider. Edgenuity offers CA CCSS adopted and aligned content curriculum, direct-instruction
videos as well as many A-G approved courses, whereas APEX, our former curriculum provider, did not offer as
much. FPCS advisors unanimously chose Edgenuity after several in-depth workshops due to its alignment with
CCSS, the A-G courses, the direct-instruction videos, and the integration with our Student Information System,
School Pathways.
FPCS staff observed many schools that used Edgenuity seemed to moving towards NWEA as a benchmark
assessment tool. After several staff development trainings, a majority of our advisors recommended staying
with Scantron for the 2014-15 school year.
Blended-learning models seem to be prevalent at many of the successful independent study schools. FPCS
administration has been working hard to promote and implement blended learning settings for its centers,
believing that more direct instruction will help improve student achievement. In addition to our two K-6
learning centers, FPCS has established a blended learning middle school program learning center at the City
Center as well as a blended 6-12 learning center at Vicente in San Luis Obispo. Each of these programs includes
face-to-face meetings and opportunities for instruction and support from two - three days. Each of these
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programs includes face-to-face meetings from 2-3 days. Students receive direct instruction in the core content
areas and at SLO/Vicente elective and enrichment courses are offered.
Funding allocated in FPCS’s 2014-15 LCAP also provided each center an instructional assistant/tutor (LCAP
tutor), who was given specific responsibilities to work with significant subgroup students who were also
identified through Scantron results as being low-preforming. FPCS’s LCAP Parent Advisory Committee
recommended the use of instructional assistants/tutors as a best practice to assist advisors and work with
students with academic needs. Results from mid-year benchmark assessments are currently being reviewed.
FPCS administration has expanded the coordinator positions in Santa Barbara and San Luis Obispo counties.
Coordinators have focused on student data from both Scantron and Edgenuity, and have been an essential part
of FPCS’s plan to raise student achievement. Coordinators have worked closely with administration and
IA/tutors to analyze student data and identify Specific Learning Objectives for students in math, reading, and
language arts. In addition, coordinators at the independent study learning centers have run 5-week progress
reports from Edgenuity to identify students at-risk of failing and/or not completing course work. These reports
are shared with advisors, students, and parents, which have resulted in targeted curricular interventions.
FPCS also redeveloped its staff development in 2013-14 and again in 2014-15 resulting in more effective
collaboration time for advisors. In 2013-14, FPCS staff and administration held 4 half-day meetings during the
year to establish Professional Learning Community groups (PLCs). During these meetings, PLCs analyzed and
evaluated student data and curricula. In June 2014, FPCTA and administration agreed to add 3 additional PD
days to the school calendar to provide more time for staff to finalize curriculum changes and prepare for the
upcoming school year. Furthermore, FPCTA and administration also agreed to an MOU for the 2014-15 school
year to increase all staff meetings from 4 half days to monthly full day meetings. This has allowed us even
greater efficiency to address the areas of need for our school and plan accordingly. Most of our time this year
has been dedicated to writing the self-study, but staff have also looked at student benchmark data, analyzed
curriculum, and continue to work towards aligning curricular materials to the CA CCSS. In summary, FPCS has
taken a more traditional approach to staff development to increase face-to-face time, whereas in the past,
FPCS staff met 3 times per year.

2. The staff needs to collaborate and implement procedures to measure students’ writing skill development and
improve students’ writing skills across the curriculum.
FPCS staff and administration have increased collaboration time and procedures to measure students’ writing.
FPCS’s K-6 PLC advisor group consists primarily of 2 learning centers. During the spring of 2014, the K-6 PLC
began the process of aligning curricular materials to the CA CCSS. This work included revising report cards,
analyzing CST content standards and CA CCSS standards (cross walking) by grade level, identifying significant
changes in content by grade level, and establishing common projects related to the CA CCSS. The PLC process is
a significant shift in the way our advisors collaborate. This year in addition to refining the report cards to align
with CA CCSS, the K-6 PLC has focused on developing common assessments in writing by grade level. The 6-8
and 9-12 PLCs have also begun looking at common writing assessments, but their attention has been more
focused on implementing our new online curriculum, Edgenuity. The PLC advisors involved in these groups
have worked very hard to understand the software and how best to use it to serve the needs of our middle and
high school students. FPCS staff surveys indicate this should continue to be a priority area and time set aside
for PLCs to collaborate on improving student achievement.
3. The staff needs to develop and implement a Physical Education curriculum which is systematic and formalized
and which meets State requirements for this curriculum.
FPCS has developed curriculum for physical education that meets State requirements, this is accomplished
through a variety of options as each center has unique program designed for the independent study program.
The school has a goal to enhance our physical education programs with a cohesive and more comprehensive
framework. At each of our independent study learning centers in Solvang, Orcutt, City Center, and SLO/Vicente,
students are not required to attend and therefore, PE is achieved throughout independent activities for the
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most part. At SLO/Vicente center, a PE consultant Sabrina DeBernardi works with students grades in K-6 and
middle school on Wednesdays for 1.75 hours. All High school students at the Solvang, Orcutt, and SLO/Vicente
and City Center are enrolled in a "minutes course" PE class, in which the students track their physical activity on
a PE Log, and must average 45 minutes a day to receive full credit and will result in a total of 3600 minutes over
the semester. Activity should be diverse, and should include one of the following categories: aerobic
conditioning, anaerobic or strength conditioning, or flexibility training. The minutes course provides students
with the flexibility to follow their athletic passions or to join private club teams. This year we have had
students participate in football, rodeo, motocross, basketball, and surfing competitions. FPCS advisors also
encourage students to take community college physical fitness courses that can give students the credits
needed toward the 20-credit graduation requirement. In addition to the PE courses, all 5th, 7th, and 9th graders
are required to participate in the CA state physical fitness test offered in the spring.
Students at our Santa Maria Montessori learning center have a Physical Movement independent contractor,
Nancy White. Parents support this program, which is funded through fundraising. Ms. White plans daily
activities according to the Physical Education Model Content Standards for California Public Schools. This
includes:


Practice good sportsmanship,



Accept responsibility for your own behavior and participate positively,



Demonstrate respect for individual differences in physical abilities,



Set personal goals to improve motor skills during PM and non-school times,



Increase endurance, strength, aerobic capacity and flexibility

Instruction times are separated into grade levels; K/1, 2/3, 4/5 and is introduced to all children according to
their grade level goals. At the beginning of the year lessons begin with heart rates and calculating before and
after exercise times. In preparation for the California Physical Fitness Test day, held on our campus every
spring, the children do special drills consistently up to three times a month. These drills consist of a pacer run
which increases their aerobic capacity. They are also instructed on the proper procedure for exercises such a
curl-ups, push-ups, and chin-ups. These drills are recorded throughout the school year and compared to their
FITNESSGRAM Standards for Healthy Fitness Zone Charts.
Morro Bay Students have PE time daily at the center and record their fitness activities noting time each day on
their PE log. Various activities are guided to meet or exceed state standards including gross motor skills,
coordination, balance, motor planning and games.
Results from our California PFT testing indicate that our 5th graders do well and outperform state and county 3year averages in all categories. Results for 7th grade students are more consistent. Except for Abdominal
Strength, all other categories are relatively the same or above state and county results. Although results for 9 th
grade show FPCS students outperforming state and county averages in Trunk Extension Strength and Flexibility,
FPCS students underperform state and county averages in Aerobic Capacity, Body Composition, Abdominal
Strength, and Upper Body Strength.

4. Continued professional development in regards to student data is still needed in the following areas: To increase
advisor understanding and comfort with all assessment results in order to ensure that all staff are confident in
communicating results to students and parents; and, disaggregation of data to include disaggregation by
instructional program and by learning center.
FPCS administration has made disaggregating and developing more confidence in using student data results a
top priority. During professional development days in 2013-14, FPCS administration shared CST, Scantron, and
CAHSEE data to staff. The process involved providing advisors with student data to review independently prior
to meeting with their respective PLC groups. Then at our All Staff PD meetings, these data sets were
disaggregated and provided to PLC groups to analyze for areas of strength and areas of need. Advisors then
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completed online surveys to communicate findings, which were then reviewed by administration. The process
and results were shared to advisors and the GC. Furthermore, student data is shared by the principal at
monthly GC meetings in the form of a Student Achievement report, as well as with the LCAP Parent Advisory
Committee.
In the spring of 2014, advisors and administration participated in training for NWEA to determine if a change in
benchmark assessment tool was needed. Following this training and the subsequent decision to keep Scantron
for the 2014-15 school year, FPCS administration and staff received in-depth training in the summer of 2014 for
Scantron. This training included specific topics such as data analysis, scores reporting, communication, and
developing targeted instruction. These specific topics were generated by advisors and communicated to the
principal, who then organized the agenda with the Scantron trainer.
In 2013-14, FPCS administration provided training for the Smarter Balanced Field Test assessments. Both the
Practice and Training tests were used by students and in some cases parents to help transition students from
the traditional paper-pencil testing environment to a Computer Adaptive Testing environment. Advisors were
then better able to prepare for instruction the 2014-15 school year. FPCS administration purchased 160 HP
Chromebooks for the learning centers and students to use. FPCS also purchased Google’s management domain
(fpcharter) to better manage student users and to implement a more efficient roll out of the Smarter Balanced
Chrome OS AirTest Secure browser. This spring FPCS administration and advisors plan to continue the use of
the Smarter Balanced Practice and Training tests as well as beta test the new interim benchmarks assessments
to evaluate on-going student progress and revise our assessment protocols for next school year.

5. The school’s leadership needs to collaborate with the staff and plan the timeline of preparation for the school’s
next Self-Study and Visiting Committee.
Since the March 2012 Revisit, FPCS has developed an effective plan to prepare for the Self-Study and Visiting
Committee. During the 2012-13 school year, FPCS integrated WASC’s priority areas of need into its Action Plan
and created a more focused Instructional Planning Goals document to support the school’s continuous
improvement. These two documents have been the driving force for FPCS to improve and meet the needs of
our students. Time was set aside during on Mondays during All School professional development to work on
WASC and the Instructional Planning Goals. In 2013-14, the principal established PLCs and worked with FPCTA
to organize more time as a staff to plan. With four additional half days during the year and three additional full
days, FPCS was able to plan more effectively. In the current 2014-15 school year, the PD calendar was revised
again to include a monthly All Staff meeting to focus on WASC and school goals. The school principal has made
the WASC accreditation a top priority and has earmarked most of the time spent during the professional
development this year towards its completion.
The 2014 Self-Study Focus on Learning process has been a fantastic, enriching, and collaborative effort. A
Steering Committee was established at the start of the 2014-15 school year and has been instrumental in
providing leadership through communicating and delegating work tasks to key stakeholders. Each Steering
Committee member is responsible for overseeing a subcommittee group, made up of advisors and classified
staff. Each subcommittee was created to include representatives from each learning center to address one of
the Chapter 4 Standards. The leadership team, which consists of representative advisors from each center,
coordinators, administration, FPCTA and special education personnel, also participated in providing input and
data for Chapters 1-3 and 5.
6. The school community needs to develop a strategic plan addressing students’ academic achievement,
enrollment growth, and finance.
In addition to the FPCS’s WASC Action Plan and addressing the priority areas of improvement from the March
2012 revisit, FPCS has continued its efforts to develop a strategic plan to address academic achievement,
enrollment, and finance. In 2012-13, advisors and administration developed an Instructional Goals Action Plan.
This plan included 3 schoolwide goals:
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FPCharter will give increased attention to curriculum and instruction in English/Language Arts and Mathematics
which will result in more students achieving “Proficiency” level or higher on STAR, CAHSEE, and Schoolwide
Benchmark Assessments.



In order to increase personal confidence in utilizing data to make accurate and informed academic decisions
regarding student curriculum and instructional programs and to effectively communicate results to students
and parents, FPCharter will work actively to increase each staff member's personal understanding and comfort
with all assessment results.



In order to increase FPCharter student and staff connections with the community, FPCharter will build
community partnerships by seeking out, organizing, and ensuring schoolwide participation in new community
events.
These goals were implemented in the fall 2012 shared with GC members in December 2012 and twice during
the spring in March and May 2013. Advisors also included 2 of the 3 goals to work on in the upcoming year as
part of their annual evaluation.
Professional Learning Community groups have also been developed to implement strategic goals for FPCS,
specifically using data to improve student achievement. Although these PLC groups are still in the
developmental stages, they will continue to play an important part of our strategic planning in future years.
FPCS knows that “word of mouth” has been the best source for increasing enrollment and interest. During
2013-14, both administration and advisors from each learning center held 1-2 town hall meetings to meet with
parents and students to describe our programs and gather input. This year, administration has continued to
schedule town hall meetings and learning centers have calendared Open House nights both in Santa Barbara
and San Luis Obispo counties to raise enrollment. The leadership team meets monthly to discuss a wide range
of topics including enrollment. Administration routinely discusses enrollment numbers and ways to increase
student enrollment. This year FPCS expects to graduate almost 60 seniors and so in November the leadership
team began to develop a timeline and strategies to increase enrollment through a “bring a friend” campaign.
Students were provided incentives to bring in a friend his/her center’s Open House night. The Open House was
thoughtfully scheduled around surrounding school Open Houses with the hopes to stay in pace with our local
competitors. FPCS recognizes that we still have more to do to attract more families.
Another enrollment strategy that was developed this year from Leadership was to provide a transition day for
students who attend our Santa Maria Montessori learning center. SMM LC students in 5th grade spent the day
at our City Center learning center experiencing the 3-day blended program with the expectation to have these
students matriculate into our City Center program. A similar plan is underway for our Morro Bay and
SLO/Vicente learning centers.
With the new LCFF funding and subsequent LCAP, FPCS has made student achievement a top priority. Funding
from our LCAP budget went directly to support our goals outlined within the 8 Priority Areas. As a result
instructional assistants/tutors were hired for each center to help raise support advisors and to help raise
student achievement. Administration worked closely with resource specialists, coordinators, IA/tutors, and
advisors to develop a plan to assess, identify, and provide additional instruction for students. This includes
benchmarks testing 3 times: in the fall, during the start of the 2nd semester, and at the end of the year.
FPCS continues to implement its Response to Intervention RtI program, however, FPCS has also recognized that
a frozen API necessitates an evaluation of our practices. In April 2014, Dr. Mike Vanderwood, an RtI expert from
UC Riverside, will lead our staff through an RtI evaluation and make recommendations for improvement.
Advisors in the meantime, continue to identify students and develop RtI Plans, which are shared with students
and parents and reviewed throughout the year.
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7. Marketing the school formally and systematically throughout the communities served continues as a need for
the school’s Leadership Team.
As mentioned earlier, the leadership team has created planning time to address a marketing plan for FPCS. This
has resulted in a collaborative effort which included calendaring dates for re-enrollment and scheduling Open
House events that coincide with other community and competitor school events. This year re-enrollment start
date was rescheduled earlier in the year in December rather than January after researching other schools and
discovering other schools started earlier. The leadership team began the “Bring a Friend” campaign, which
focused on “word of mouth” of students and families. Students were encouraged to bring a friend to the
center’s Open House event and participated in a raffle drawing to earn prizes. Open House dates for the
Solvang, Orcutt, Santa Maria Montessori, and City Center learning centers took place on January 28th and 29th.
Open House dates for the SLO/Vicente learning center is February 19 and Morro Bay February 18, 2015.
SLO/Vicente County learning centers’ Open House dates occur later due to projected enrollment numbers from
Santa Barbara County learning centers. Although we have made efforts to improve our marketing, more
attention is needed to evaluate and promote our programs.
8. A continued effort to build community partnerships is of particular importance to FPCS and remains a need for
the school.
FPCS has continued its efforts to establish numerous community partnerships and more recently this year some
exciting new opportunities are presenting themselves. The FPCS staff believes that strong ties to the
community is a foundational tenet and strengthens our commitment to our students. Each center has
developed and nurtured its community partnerships including our newest learning center, City Center,
established in 2013-14. City Center LC was created with this priority in mind. Under the leadership of its
advisor, Stefanie Poland, and located in the heart of Santa Maria and within walking distance of many
businesses, City Center reflects the spirit of community service. The City Center students have volunteered over
20 hours during the fall 2014 semester in community activities. The activities have included: Generations
Luncheon, Color Run, Jingle-Bell Walk, Turkey Trot, Grapes and Grains Festival. FPCS’s Morro Bay LC has
community partnerships with San Luis Obispo Waste Management, Rancho El Chorro (Science/Nature
explorations and discussions), Pacific Wildlife Care (offer classroom visits with lessons about local wildlife),
Morro Bay Estuary, Morro Bay Library, Morro Bay Fire Fighters/Station, and the Montessori Parent Network.
The Montessori Parent Network helps support the learning center in a variety of ways such as arranging guest
speakers, learning experiences, field trips, garden science lessons and care, and teacher workshops. They also
work very hard to grow enrollment for our program. On a broader scale, the MB LC partners with the
Montessori World Educational Institute and during the summer, FPCS allows the institute to host summer
workshops at its learning center.
Also in San Luis Obispo County, our SLO/Vicente LC has strengthened its partnerships. FPCS students attend
Cuesta Community College, Allan Hancock Community College, Regional Occupational Program (ROP) classes in
Santa Barbara, and beginning with the spring of 2015 credit deficient students are concurrently taking classes
with adult education in San Luis Obispo and Lucia Mar. FPCS has also met with Cuesta school officials to design
and pilot a distance learning course utilizing the Get Focused, Stay Focused curriculum for the fall of 2015. FPCS
is included in Career Technical Education and career pathways grants with San Luis Obispo County. This is great
for FPCS’s students as the county transitions from ROP to CTE. FPCS students attend the annual career fair at
Cuesta where numerous employers seek qualified applicants for job/career opportunities. In past 3 years
SLO/Vicente advisors have networked with Cal Poly to provide math tutors for students. Through the piloted
Career Concepts class, we have made connections with businesses to allow students to learn and observe
various jobs at a business.
FPCS’s Santa Maria Montessori learning center has partnered with The Children's House for poetry recitals and
various fundraising events, St. Joseph High School for community service, PCPA, the City of Santa Maria for the
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annual Festival of Lights, CALM, the Santa Maria Food Bank, Cal-Portland, Guadalupe Dunes/Discovery
Museum, Jamba Juice, Pizza Hut Book-It Program, and Fresh & Easy fundraising night.
As an entire staff we have agreed that an improved curriculum that includes a combination of community,
service, and project learning will provide a well-rounded curriculum for our students and overall program. FPCS
staff have included this in our Critical Areas of Student Need, our revised ESLRs, and Action Plan.
The FPCS administration has continued to develop numerous partnerships including those with highperforming and similar independent study schools and local agencies. Most recently, FPCS is participating in
local grant opportunities with surrounding community colleges to increase dual enrollment for students. This
effort is to enhance our program offerings and help prepare students to be college and career ready.
A. Commendations Related to Progress:


The Visiting Committee recognizes and commends the broad involvement of the school’s stakeholders in the
preparation of the 2012 Progress Report which was developed to address the recommendations of the 2011
WASC Revisit Committee.



The Visiting Committee commends the FPCS staff for their dynamic response, collaboration and commitment to
the introduction, implementation, and integration of operational and curricular changes designed to address
the recommendation of the last visiting committee.



The Visiting Committee commends the school’s application of resources to strategies that have resulted in the
gradual improvement of CST/ELA scores.



The Visiting Committee commends the Family Partnership Charter School and the Blochman School District for
their collaborative efforts resulting in the 5-year renewal of their charter.



The Visiting Committee recognizes the increased understanding and participation of School staff in the creation
and implementation of the WASC process.



The Visiting Committee notes that a vibrant and welcoming school culture is greatly appreciated by students,
parents, and teachers.



The Visiting Committee commends the staff for researching and selecting instructional software programs that
help support the increase of academic rigor and better meet the needs of a diverse group of learners.



The Visiting Committee recognizes the perseverance and commitment of the school site instructional teams to
improve attendance accounting through the implementation of the School Pathways software.



The Visiting Committee acknowledges the school leadership’s active commitment to improvement as
demonstrated by the increased amount of time scheduled for professional development used to both improve
teacher learning and develop a fully integrated WASC process.



The Visiting Committee affirms the work staff has done in creating course offerings that meet the University of
California criteria for a-g approval.



The Visiting Committee commends the school’s selection of an assessment tool that benchmarks the individual
academic progress of each student.



The Visiting Committee affirms the increased number of computers purchased for both student and teachers
use.



The Visiting Committee commends the creation of a website that has a broad use in the communication of
School information to all interested parties.



The Visiting Committee commends the Governance Council for their support in overseeing efforts to maintain a
financially viable environment centered on meeting the academic need for students.
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Chapter III: Student/Community Profile — Overall Summary from Analysis of
Profile Data and Progress
FPCS’s data clearly shows that student achievement occurs when students are enrolled with us over extended
periods of time. Furthermore, students who are receiving direct instruction, tutoring and the appropriate
curriculum demonstrate satisfactory improvement as measured by benchmark our assessments. FPCS continues to
find the balance between the rigors of preparing students to college and career ready and implementing
independent study programs that align to the needs of our individual center needs.
Additionally, our data also demonstrates that when our advisors are given time to collaborate more frequently in
PLCs, student achievement results will continue to improve. FPCS staff have recognized the importance of PLCs and
the positive effects of collaboration and look forward to continuing refine and improve our practice.
FPCS has made progress in adding staff who are subject area content specialists in math. Attracting, hiring and
training highly qualified subject area mathematics teachers is an anticipated challenge for our school. Student
mobility has had a negative effect on our benchmark and state testing results. FPCS staff recognize this and have
been working to maintain a larger percentage of our students.
Based on the data gleaned from Chapters 1 and 2 and our many discussions over the past 3 years, FPCS have
selected 4 Critical Learner Needs for our students. The Critical Learner Needs will form the basis for our revised
action plan.
Critical Learner Needs
1. Increase student achievement in all core content areas, but specifically in secondary mathematics
Related to ELSRs 1 and 2
2. Improve schoolwide literacy across all content areas
Related to ELSRs 1 and 3
3. Increase co-curricular opportunities for students to pursue post-secondary college and career opportunities
Related to ELSRs 1, 2, and 3
4. Increase graduation rates and decrease drop out rates
Related to 1 and 2
ESLR #1: Academic Achievers Who Demonstrate:


Measurable gains toward meeting or exceeding CA Common Core State Standards



The ability to use technology for learning



The ability to set and achieve short and long-term goals for college and career readiness

ESLR #2: Responsible Citizens Who Demonstrate:


Perseverance to work individually and collaboratively in solving problems/issues



Citizenship through participation in civic, social, and environmental activities

ESLR #3: Effective Communicators Who Demonstrate:


The ability to exchange information and ideas coherently



Use appropriate media to share knowledge with a variety of audiences
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Questions for FPCS related to analysis of the student performance, demographic, and perception data to be used
by Home and Focus Groups in their study.








To what extent does our Scantron data accurately reflect current achievement levels?
To what extent have our current strategies and/or interventions been effective with California CCSS and
Smarter Balanced results?
How can we use the benchmark results for math to better intervene with students in grades 9-12?
Will the addition of college and career focus, additional CTE and electives increase our enrollment?
How can we effectively adapt our programs to align to state accountability and at the same time maintain
the strengths and high parent satisfaction of our IS programs?
Given our mobility of high school students, how can we decrease our dropout rates and increase our
graduation rates?
How can we increase CAHSEE passage rates for both ELA and math for our 11th and 12th graders?

The questions above will help FPCS to revise our action plan.
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Chapter IV: Self-Study Findings
Category A: Organization: Vision and Purpose, Governance, Leadership
and Staff, and Resources
Analysis must show distinctions that appear across the range of students (grade level, diverse background, and
abilities), and the variety of programs offered at the school.
Examples include:


Online instruction approaches (school site or off site, integrated within other programs and/or offered
separately)



Focused programs such as IB Diploma Program, college/career readiness programs, school/college
partnerships, AVID, and independent study programs.

 Note: In some areas additional prompts have been inserted to emphasize the analysis related to online
instruction.

A1. Organization Criterion
The school has a clearly stated vision and mission (purpose) based on its student needs, current educational
research, and the belief that all students can achieve at high academic levels. Supported by the governing board
and the central administration, the school’s purpose is defined further by schoolwide learner outcomes and the
academic standards.
Indicators w ith Prompts
Vision – Mission – Schoolwide Learner Outcomes – Profile

The school has established a clear, coherent vision and mission (purpose) of what students should
know and demonstrate; it is based upon high-quality standards and is congruent with research, practices, the
student/community profile data, and a belief that all students can learn and be college and career ready.
Prompt: Evaluate the degree to which the development of the school’s statements has been impacted by
pertinent student/community profile data, identified future global competencies, and current educational
research.
Indicator:

Findings

Supporting Evidence

FPCS has established a clear mission and vision. The mission and
 FPCS’s charter document
vision of the school are stated in the charter petition, meeting
 FPCS Student-Parent
agendas, and student-parent handbook. The mission and vision
Handbook
statements reflect the essence of our community's beliefs about
 GC Bylaws, agendas,
education, and subsequently shape our program. The statements are
agendas, and Training
as follows:
Documents
 Leadership team agendas
Mission Statement (adopted February 24, 2015)
and minutes
The Family Partnership Home Study Charter School supports student
success through a variety of collaborative academic programs which  Regular/weekly meetings
and-or communication
respect the unique educational strengths and needs of each student in
with parents.
all grades K-12.
 12.19-20 GC Packet
Education Vision (adopted February 24, 2015)
Excellence in
Family Partnership Charter School maximizes opportunities for each
Training/Strategic
student to initiate and realize their own academic success.
Planning
 Agenda and minutes of
Motto (adopted February 24, 2015)
parent advisory
Bringing the Best Together for Student Success
committee 2013-14
The mission and vision statements are on the school’s website home  Agenda and minutes
page, the Student-Parent Handbook, and on each GC Agenda as a
2013-14 standing

21

Family Partership Charter School WASC/CDE Self-Study Report

committee

reference point when making decisions.
Within FPCS, a variety of instructional models are
offered: Independent Study and Blended programs for K-12,
Montessori learning environments for children grades K-5 and K-6,
and online for students grades 6-12. All of these models have been
developed by reviewing data, such as achievement, family requests,
enrollments, and attending to the demands of the community.
FPCS works towards the goal that all students are prepared to meet
high academic standards through a personalized, standards-based,
relevant curriculum.
The charter school develops a full partnership with parents, students,
faculty, staff, and community-based organizations to fulfill this
mission, as evidenced in each center. The school’s governing body,
administration and leadership encourage development of whole
school events by supporting curriculum pilots and local learning
center geographical events that can expand to become school wide
events supporting additional students. Promoting the school through
use of common messages, marketing, mission & vision, and motto
remain the primary strategies for marketing and increasing
enrollment.
Individual learning center activity examples that collectively support
the FPCS include:
Solvang Learning Center: The Solvang learning center has been
involved in the community events in Los Olivos’s “Day in the Country”
and Los Alamos's “Old Days Celebration”. The learning center has also
been involved in local farmers’ markets. To promote enrollment, a
marketing strategy including a 38-foot-long banner over the region’s
most travelled highway twice per year has kept FPCS a topic of
conversation in the Santa Ynez Valley promoting enrollment and
allowing for more community involvement.
City Center: Through a partnership with the City of Santa Maria, FPCS
has developed a learning center comprised of 6th-8th grades. This
group meets for three full days of instruction, utilizing the City’s
multi-million-dollar technology center. Students volunteer at a
minimum number of events at City-Sponsored events. Events in
2014-2015 have included: Dia de los Muertos, Car Show, Grapes and
Grains Festival and Color Run, and Celebration of Life Generations
Luncheon.
The Santa Maria Montessori learning center offers a 4-dayweekly
program with additional support available. A number of community
organizations, including the City of Santa Maria, Recreation and Parks
Department partner for an annually-scheduled Festival of Lights with
Jamba Juice providing smoothies and a mascot for an annual jog-athon. Those events have been met with great success, culminating in
funds raised dedicated to increase FPCS physical education classes.
The FPCS Morro Bay Montessori learning center educates students in

22

Family Partership Charter School WASC/CDE Self-Study Report

grades Kindergarten through sixth. The learning center provides
opportunities for science, art, music and other field trips and family
supported experiences. Students from this center were invited and
attended the Montessori model United Nations in New York, a great
learning experience for all students and staff involved.
In addition to Independent Study, the San Luis Obispo learning center
offers an innovative blended learning program with optional on-site
core classes for grades 6 through 10. Classes are 2 days a week with
additional support available. Local field trips, and organized group
activities are part of the significant draw for students in this area.
Focus on a safe learning environment with encouragement for
students to develop positive relationship with advisors, other adults
and schoolmates is key at the Orcutt learning center. A variety of
grade levels are supported, with the majority being 5th through 12th.
Use of community resources as partners is evident, with events and
fundraisers sponsored by Fresh and Easy Grocery and local ice cream
parlor, Doc Burnsteins.
FPCS’s goal is that all students are prepared to meet high academic
standards through a personalized, standards-based, relevant
curriculum. Each center is dedicated to this and through each of its
own unique cultures promotes growth toward this goal reflecting the
school’s mission and vision statement.
Parents-as-educators is explicitly addressed in the mission and vision
of FPCS. FPCS’s instructional and support staff understand and
encourage this, but remain the content experts responsible for
establishing expectations, providing clarification, supports, and
assessments.
Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes

The processes to ensure involvement of representatives from the entire school, business, industry, and
community in the development/refinement of the vision, mission, and schoolwide learner outcomes are
effective.
Prompt: Evaluate the effectiveness of the processes.
Indicator:

Findings

Supporting Evidence

In Fall, 2014, all staff members participated in a review of the
Expected Student Learning Results (ESLRs). This collaborative effort
provided the first opportunity to evaluate the ESLRs in light of
CCSS. It is effective to have all staff consider and review the ESLRs,
and discuss what they mean. This professional conversation leads to
better student outcomes. As a result, revised ESLRs were developed
with all stakeholders’ input and support.
The GC is kept informed of the review of the Expected Student
Learning Results through reports from the executive director or
principal. Updated ESLR’s were adopted February 24, 2015
The GC, in its annual training retreat, has an opportunity to review
the mission and vision of the school. They have begun work on
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developing a five-year strategic plan, including review and updates to
the mission and vision statements.

progress after discussion
and review of collected
At this time, the GC has been involved in the development or
data.
refinement of the vision, mission, and school wide learner outcomes.  Educational conferences
It is important to recognize three of the five trustees seated October
highlighting charter
2014 are community members with a variety of business and
schools
educational leadership and instructional experiences. The school has
participated with representation on the Allan Hancock College’s
President’s Roundtable as well as participating in three regional
career pathways grant applications led by fiscal agents: Allan Hancock
College, Cuesta College and San Luis Obispo County Office of
Education. This evidences FPCS’s increasing relationships with the
school and local colleges, through pathway development, concurrent
enrollment, dual enrollment, and articulation agreement
development.
Understanding of Vision, Mission, and Schoolwide Learner Outcomes

Students, parents, and other members of the school and business community demonstrate
understanding of and commitment to the vision, mission, and the schoolwide learner outcomes.
Prompt: Evaluate the degree to which the school ensures that students, parents, and other members of the
school’s community understand and are committed to the school’s vision, mission, and schoolwide learner
outcomes.
Indicator:

Findings

Supporting Evidence

 Admin newsletters sent
to parents
 Local center newsletter
to the parents discussing
specific items
 Learning Centers
participating in
Independent Study students have a scheduled meeting time with
community activities that
their advisor. A majority of meetings take place at least one time per
encourage partnerships
week. Core instruction, tutoring, classes, and support are scheduled
 Updated Memorandum
at each learning center. Montessori learning center students can
of Understanding (MOU)
attend instruction, support and enrichment activities 4 days per
with sponsoring school
week. In addition, Learning Period (LP) parent and family meetings
district
support community building within each learning center.
FPCS regards the communication and collaboration with families for  Ongoing contract
negotiations with
the benefit of student learning so essential that staff are evaluated on
represented group FPCTA
how well and frequently advisors communicate with parents. There is
a shared belief that our school develops relationships that support
each student and the school’s population as a whole.
From the beginning of each school year, advisors meet regularly
(between 2 times per month and 4 days per week) to communicate
with parents, families, and students. The vision of the school is
communicated with these individualized meetings. The meetings
enable families from a wide variety of educational levels to support
their students at home.

The administrative team believes direct communication with parents
to be of such value that they schedule parent meetings at each of the
local centers, to listen and respond to concerns that keep the school’s
vision and mission in the forefront.
The FPCS administration attends our sponsoring district’s board
meetings to report out on the charter school’s progress and activities.
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FPCS is regularly represented at the SBCEO Curriculum Council
meetings as well as special education (SELPA) meetings. The school
has expressed their interest in representation at county
superintendent meetings.
The local chapter of the California Teachers Association meeting is
attended by an elected bargaining unit representative of the FPCS
CTA membership.
Learning centers report out at regular GC meetings to share events,
enrollment, and student growth and achievement.
Regular Review and Revision

The school is implementing an effective process for regular review/revision of the school vision,
mission, and the schoolwide learner outcomes based on student needs, global, national, and local needs, and
community conditions.
Prompt: Evaluate the effectiveness of the process for revising these statements with wide involvement.
Indicator:

Findings

Supporting Evidence







PLCs were explored in 2013-14, with the Montessori K-6 PLC

emerging as a strong working group. Projects undertaken include the

revision of the K-6 report Cards and mapping of Writing Prompts and
Rubrics and Mathematics themes to reflect CCSS.

For High School students, parents/guardians have access to student 
progress in Edgenuity and School Pathways. This keeps the families,
student, and advisor focused on meeting the goal of student
achievement.

Staff members have access to current contact information and
targeted student performance data. The use of School Pathways
Student Information System, Edgenuity, Google surveys, Docs and
email exchanges are means of collecting and sharing data crucial in
providing all stakeholders access to current information that
contribute to appropriate revisions of the ESLRs.
Regular review of student data has been essential at FPCS to refine its
vision to fit student needs. Students and parents work collaboratively
with administrators, advisors, and in-staff support, to discuss current
data at regularly scheduled meetings.
Information analyzed includes: Scantron assessment data, California
Standardized Test (CST) scores, Smarter Balanced data, CAHSEE
scores, A-G completion rates, on-target rates, graduation rates,
attendance, and demographic trends. The school utilizes Pathways SIS
information regarding CALPADS, SEIS, MMARS, Scantron and other
high stakes achievement data. This information is also discussed at
When the Expected School wide Learning Results (ESLRs) are
reviewed, there is a concerted effort by administration to engage in
meaningful discussion and consideration at all-staff meetings. In the
fall of 2014 there was a careful review, and subsequent modification
of ESLRs based especially on student needs and expectation per the
recently implemented CCSS.
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Leadership meetings, and information is disseminated to
advisors. Administration meets bi-weekly to review and refine how
the needs of our students are being met while upholding the mission
and vision of FPCS.
Regular reports are provided monthly to the GC including the
executive director report and Principal’s student achievement report,
advising Council members of our current status, while referring to the
mission and vision statements.

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

This criterion is being strongly addressed, as evidenced by how
decisions are guided by mission and vision statements. The Expected
Student Learner Results updated for 2014-2015 reflect the new CCSS
that guide and intentionally support student attainment of success.
As part of Strategic Planning, the school’s GC and administration have
recently been revisiting the school’s mission and vision statements to
align them to the belief that all students can achieve high academic
levels.






PD
DATA collection
GC agendas / minutes
Strategic planning
presentation 2014 - 15

Governing Council agendas are maintained at each learning center by
clerical staff and available upon request for review by the public.
Mission Statement (adopted February 24, 2015)
The Family Partnership Home Study Charter School supports student
success through a variety of collaborative academic programs which
respect the unique educational strengths and needs of each student in
all grades K-12.
Education Vision (adopted February 24, 2015)
Family Partnership Charter School maximizes opportunities for each
student to initiate and realize their own academic success.
Motto (adopted February 24, 2015)
Bringing the Best Together for Student Success

Comment on the degree to which this criterion impacts the school’s ability to address one or more of
the identified critical learner needs.
Prompt:

Findings

Supporting Evidence

FPCS conducts an annual Needs Assessment to establish goals
 Parent advisory
revising the three-year LCAP. Data is collected through a variety of
committee
sources: Pathways SIS, CALPADS, Scantron, easyCBMLite, and advisor
recommendations for IA’s
anecdotal records and input. A parent advisory committee
 Review of LCAP subgroup
participates in data review and brings recommendations to the
findings
administration for consideration to include in the LCAP Document.
 Change in curriculum i.e.
Edgenuity
FPCS is addressing critical learner needs. Data is analyzed and
discussed, and considerations for students and families are factored
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into decisions made with curriculum, instruction, and support.
With all of this analysis and consideration, two major changes
occurred for the 2014-15 school year aligned to LCAP, LCFF, CAASP
and CCSS: the funding and hiring of instructional
assistants/tutors/Tutors to specifically meet the needs of the
identified significant subgroup students who were at Far Below Basic,
and a change in the middle and high school curriculum to Edgenuity.
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A2. Governance Criterion
The governing board (a) has policies and bylaws that are aligned with the school’s purpose and support the
achievement of the schoolwide learner outcomes and academic, college, and career standards based on datadriven instructional decisions for the school; (b) delegates implementation of these policies to the professional
staff; and (c) monitors results regularly and approves the single schoolwide action plan and its relationship to
the Local Educational Agency (LEA) plan.
Indicators with Prompts
Governing Board

The policies and procedures are clear regarding the selection, composition, and specific duties of the
governing board, including the frequency and regularity of board meetings.
Prompt: Provide evidence that the policies and procedures regarding the selection, composition, and specific
duties of the governing board, including the frequency and regularity of board meetings are clear.
Indicator:

Findings

Supporting Evidence

 Council meeting schedule
for the year
 Selection process from
the bylaws
 Composition of the
Council A2.from the
bylaws
 Evidence:
 GC Bylaws, agendas, and
minutes
Review of bylaws and policies were conducted by legal counsel and
 Charter Document
school administration. Updates to Bylaws and policies have been
 Newsletters
considered and adopted by the GC including the most recent
 Timeline for new Council
February 24, 2015 regular meeting.
members
A procedure was developed by a committee of the executive director
 Excellence in Governance
as directed by the governing council, to clarify and schedule a timeline for recruiting, solicitating, and approving new members. The
 Interest and Seating of
standing committee finalized this procedure following the By-Laws
GC
specifics in the fall of 2014. The specifics were presented to the GC
 www.fpcharter.org
for adoption and revisited at the Annual Organizational meeting
October 2014.
The GC meets in ten regular, scheduled meetings per year. This
schedule is confirmed each October at the annual organizational
meeting. The schedule is posted with meeting agendas on the
school’s website. The GC is comprised of 3-5 voting members,
including representatives from the community and parents. Terms of
office are staggered into 2-year terms, to continue with a majority of
experienced trustees as possible. Bylaws of FPCS state, “A vacancy in
the council shall exist upon death or resignation of a trustee, or
declaration by resolution or majority vote of the council. Any vacancy
occurring in either of the appointed trustee positions shall be filled by
the appointing entity or remaining trustees.”

Current members of the Governing council as of 2/7/2015 include:


Terry Dworaczyk, Ed D.: President. A long time participant at
FPCS as advisor, coordinator, and parent and since 2009. A
local businessman. Also President of Allan Hancock
Community College Foundation.



Dianne Reasner, MA Ed.: Clerk of the Council. Diane is a
community representative who is a long-time resident of our
sponsoring school district and is involved in community affairs
especially supporting children and families. She is a
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Supervisor of the local Community Action Commission.


Jillian Harmon: Trustee who was recently seated as a
representative parent-member of the Council acting with
expertise in health and welfare of families and children.
Trustee Harmon also has experience regarding health with
Oakland Unified School District.



Robyn Meaney: Trustee recently seated member of the
Council who partners with the local central coast community,
is parent of a K-6 FPCS student and was a founding member of
a non-profit supporting Montessori education.

Duties of the Council are explained in the current By-Laws as readopted on December 12, 2012.
FPCS continues to move forward, utilizing non-profit corporation
policy standards, including an extendable terms. This lends itself to
establishing long-term relationships with families, students, and
community members.
All stakeholders are invited to the monthly GC meetings regularly
posted on the FPCS Website: www.fpcharter.org.
Relationship of Governance to Vision, Mission, and Schoolwide Learner Outcomes

The governing board’s policies are directly connected to the school’s vision, mission, and schoolwide
learner outcomes.
Prompt: Evaluate the adequacy of the policies to support the school’s vision, mission, and schoolwide learner
outcomes through its programs and operations.
Indicator:

Findings

Supporting Evidence

The current FPCS vision, mission and schoolwide learner outcomes
 FPCS’s Policy Binder
are reviewed annually and reported out at regularly scheduled GC
 School and Safety Policies
meetings. These are reviewed for relevance to the current programs  Master agreement, and
and demographics of the schools population. Pertinent applicable
Acknowledgement of
additions, changes and focuses are reflected in the master
Responsibilities forms
agreements for the year. With public school’s focus on meeting
signed by student,
Common Core standards and using subsequent funding, it was
parent(s)
recommended by stakeholder groups including the parent advisory
committee, administration and GC during the 2013-14 school year to
implement an intervention program through the use of instructional
assistants/tutors (LCAP tutors) to support targeted subgroups. The GC
is updated monthly on enrollment and any partnerships or
coordinated efforts in support of improved student achievement.
The school strives to continuously improve upon and maintain legally
mandated and compliant practices including current public school
procedures are reflected in adopted curriculum. Learning center
reports are a standing item on regular GC meeting agendas with time
set aside for the centers to report regarding ongoing activities. This is
done in a public setting so that all GC trustees can receive updates
from learning center representatives and to provide
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transparency. Trustees are able to validate their support and reflect
their fiduciary duty keeping the school on track per the financial
solvency, mission and vision of the school.
Another standing agenda item is the student achievement report,
presented by the Principal. This report publically informs all
stakeholders and GC members present of activities taking place on a
school-wide basis in relation to student academic progress school
wide, by curricular area and by learning center program. This report
shares schedules for testing, testing results and how these impact
ongoing student achievement gains towards established goals.
The GC are apprised of the effectiveness of school policies as they are
implemented and the evaluation of such to target areas of need.
Under the council’s oversight and administration’s direction FPCS is
moving in the direction supporting and improving the culture of the
school and reflects the mission and vision of FPCS. The evolution of
various and improved curriculum, as well as student and staff policies
are the result of this interaction and move the school in a positive
direction.

Evaluate the policies related to online instruction for effectiveness in
clarifying the vision for the school’s use of various types of online curriculum, instruction and support
methodologies; this includes, upgrading or updating technology, acceptable use policies, CIPA policies, and
policies to ensure internet safety.
Additional Online Instruction Prompt:

Findings

Supporting Evidence

FPCS is an independent study charter school and is not considered a
virtual school by the California Department of Education (CDE). FPCS
does, however, utilize a variety of curriculum, including electronic or
online curriculum. FPCS Curriculum Policy #1 states “The executive
director/administrator of the charter school or his/her designee
shall…. provide all necessary assistance to the GC in reviewing
reports, information and data on each core curriculum area prior to
adoption of curriculum, the GC shall discuss its findings with teachers,
administrators, students, parents/guardians and members of the
community.” The council does approve courses and curriculum as
described in the course catalog.
Incorporated in the school’s plans for continuous improvement the
decisions to adopt new or alternative curricula are based upon
several criteria. They include: research that is educationally sound,
supported by staff, aligned to current relevant standards, supported
by administration, and approved by the GC. The school remains
current with changes in legislation and endeavors to comply with all
directives from the state. Open communication with students and
families support data-identified student needs. Internally identified
needs and goals, combined with legal mandates and trends in public
education, result in updates and changes to FPCS policies and
curriculum. A supportive example of this is the institution of a
custom course implemented in the 2013-14 school entitled
“Orientation” which familiarizes students with the student handbook,
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expectations, and policies, as well as online curriculum. The
expectation of the “Orientation” course is student success for all
incoming 6th - 12th grade students within the school’s Independent
Study model.
The school developed a California Technology Assistance Project
(CTAP)-approved technology plan 2014-2017, which is utilized for
decision-making, ensuring the school supports students and staff with
all the necessary technology for 21st century instruction, learning,
assessments, and college and career readiness.
FPCS implemented a technology-based 6th - through 12th -grade
curriculum, Edgenuity, beginning in 2014-2015. The curriculum is
bridged with the School Pathways student information system
enabling advisors to track and communicate student’ progress in
“real” time, increasing efficiency to see student needs including the
quality and quantity of progress made.
The purchase and expanded use of Chromebooks at all learning
centers, with assignment of FPCharter.org (Gmail) domain email
addresses to all students resulted in efficient and timely
communication. The increased availability of devices, expansion and
implementation of online curriculum, and interactive programs has
resulted in improved relations between staff and students. All
students are assigned and assisted in the use and communication and
email accounts. New Chromebooks were purchased with one-time
funds for implementing Common Core and associated assessments
during the 2013-2014 school year. Additionally purchased
Chromebooks per the 2014-2015 LCAP and general (LCFF) fund
increased the access and support of students. Purchases have been
presented and approved by the GC and are recognized in the adopted
budgets, updates and LCAP.
Understanding the Role of the Governing Board

The school and business community understands the governing board’s role, including how parents
can participate in the school’s governance.
Prompt: Evaluate the ways the school community and parents are informed as to how they can participate in the
school’s governance.
Indicator:

Findings

Supporting Evidence

The FPCS GC is a voluntary board of trustees. These volunteers are
 Posted agendas, at the
trustees of the 501(c)3 corporation, which operates the FPCS.
administration office, and
Agendas are posted in a prominent place for the public and staff.
all learning centers
Members of the public are provided electronic or paper copies of
 Currently, 8 individuals
agendas and packets as requested. Public comment is placed on each
outside the GC on the
agenda for members of the community to voice their opinions,
emailing list for board
support or concerns for topics on the agenda or regarding the school.
packets
Agendas are also provided to each learning center by administration  Invitation to participate
with advanced notice prior to the GC meetings and posted in a public
place at the learning center. In addition, there is a mailing list of any
stakeholder who has a written request on file with the Secretary of
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the council, to be included to receive a GC packet for each scheduled
meeting and is maintained by the Classified Coordinator.
Public notice of regular scheduled meetings is also posted on the
www.FPCharter.org website supporting transparent best practices
per statute and Brown Act regulations.
Governing Board’s Involvement in the Review and Refinement

The governing board is involved in the regular review and refinement of the school’s vision, mission,
and schoolwide learner outcomes.
Prompt: Evaluate the processes for involving the governing board in the regular review and refinement of the
school’s vision, mission, and schoolwide learner outcomes.
Indicator:

Findings

Supporting Evidence

As a regular part of the governing council meetings, the Agenda
 GC Center reports in GC
includes a Director’s report and student achievement report. The
agendas and minutes
Director’s report addresses school events, goals, as well as the state
of the school. The student achievement report includes current
academic processes and progress, including test results and strategies
to support this. This information is presented with appropriate
referrals as to how they are reflected in the mission and vision
statements of FPCS.
The school’s staff has collaboratively updated the school’s
ESLR’s. The current ESLR’s have been adopted by the GC and future
revisions go through the process of council approval. The Council and
administration are currently conducting strategic planning to
establish goals and a five-year plan aligned to core ideologies and
rules of the school and a revision of the ESLRs. The FPCS GC meeting
agendas include the school’s mission and vision statements to act as a
touchstone for any decisions or actions they may make. Each of the
school’s learning centers is placed on the agenda to report out at
each GC meeting. These reports are provided per the council’s
request to gain an increased understanding of the trustees and
public.
Professional Staff and Governing Board

There is clear understanding about the relationship between the governing board and the
responsibilities of the professional staff.
Prompt: Determine whether there is clear understanding about the relationship between the governing board
and the responsibilities of the professional staff and how that understanding is developed and maintained.
Indicator:

Findings

Supporting Evidence



Employees understand that employment terms are entered into by
and between the GC of FPCS, an independent, incorporated California 

public charter school.
The Council desires for FPCS to hire employees who will assist FPCS’s 
executive director in achieving the goals and meeting the
requirements of FPCS’s charter. Employees recognize that FPCS is not 
governed by the provision of California Education Code except as
The council selects, hires and directs the executive director.
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expressly set forth in the Charter Schools Act of 1992 or otherwise
agreed to by FPCS. Employees will be responsible for meeting the
professional and personal expectations and standards set forth in
their job descriptions The health of the charter school and its financial
base primarily utilizes public funds to educate students. The council
selects, hires and directs the executive director.
Annual review and updates to the employee handbook are
maintained to reflect changes made to accommodate CTA or school
policies.
In the spirit of promoting understanding, public comment by any
member of the staff with the GC is encouraged at all council
meetings. Individuals may also request governing council president
or executive director add items to the agenda.
Board’s Evaluation/Monitoring Procedures

There is clarity of the evaluation and monitoring procedures carried out by the governing board,
including the review of student performance toward career and college readiness, overall school programs and
operations, and the fiscal health of the school.
Prompt: Determine the degree to which there is clarity of the evaluation and monitoring procedures carried out
by the governing board.
Indicator:

Findings

Supporting Evidence

The GC evaluates the educational effectiveness of the school’s
administration, operations, employees, student achievement, and
finances. The council selects and hires the executive director as the
Chief Executive Officer (CEO) of the corporation responsible for daily
operations and the will of the council. Policies, procedures and job
description have recently been recommended by a committee of the
GC and adopted by the council February 24, 2014. Reports for
operations include: enrollment, attendance, curriculum, facilities,
collective bargaining, and legal. Student achievement updates are
reported to the GC by the principal.
School finances are shared monthly with increased detail and
approval of budget at 1st and 2nd interim budget and annual budget
adoption. Checks and balances include unaudited actuals and annual
independent audit. As a result, of such monitoring, the
implementation of IA’s to support targeted subgroups was
determined by a parent advisory committee, and other
interested stakeholders. This was under the direction of the GC to
promote increased academic growth.
The GC is appraised of student enrollment, attendance, and
graduation totals, whole school, and by centers. Personal dedication
and interest by the GC is reflected in their participation and support
of the annual graduation ceremony.
There is a presentation by the principal at every GC meeting regarding
“student achievement”. Additional requests for further information
or comments on strategies for improvement can be requested by the
GC to the administration and staff. A report back regarding progress is
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provided to the council at the next regular meeting.
Complaint and Conflict Resolution Procedures

The established governing board/school’s complaint and conflict resolution procedures as they apply
to the school’s stakeholders are effective.
Prompt: Comment on the effectiveness of the established governing board/school’s complaint and conflict
resolution procedures.
Indicator:

Findings

Supporting Evidence

Complaint and Conflict resolution are a current priority of policies
 GC training Excellence in
being reviewed by the GC. Public comments and other
Governance, including
communication have addressed this issue and the current Council
Brown Act training, and
continues to be very sensitive to the concerns of the families and
Strategic Planning
staff. In this regard Governance training was provided wherein
 Policies
conducting the meetings per Brown Act and familiarizing themselves  Staff handbook
with the current Complaint and Conflict resolution were
highlighted. Knowledge of how to effect resolutions is growing and
the results include, ongoing changes in the Employee Handbook,
direct creation by the council of committees, which include members
of parents, staff and community. Examples of such committees and
the issues addressed are:


Ad Hoc GC Committee to review the need for IA’s



LCFF Committee



Advisory Committee to establish timeline and procedures to
replace vacancies in the GC



Advisory Committee to establish the executive director’s
Evaluation Process and Schedule

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

GC reviewed policies and discussed best practices to adhere to
policies regarding conflict resolution and complaints at training /
strategic planning. GC President addressed conflict resolution and
complaints at December 2014 and January 2015 GC meetings.
Staff handbook includes conflict resolution and complaint policies,
procedures and form templates.
The Principal’s Advisory Committee is established for increased
communication where volunteer representatives and staff can bring
forth concerns and discuss solutions. The current format has been
developed with input from all staff, leadership team, administration
and the governing council.
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Comment on the degree to which this criterion impacts the school’s ability to address one or more of
the identified critical learner needs.
Prompt:

Findings

Supporting Evidence

Critical learner needs and ESLRs are discussed and established with
data and input from stakeholders including staff, administration and
GC. Critical learner needs are developed and reviewed as part of the
LCAP process, all of which are standing items included in the GC
agendas.
The Principal reports on critical learner needs as part of the student
achievement report at the GC meetings.
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A3. Leadership and Staff Criterion
Based on student achievement data, the school leadership and staff make decisions and initiate activities that
focus on all students achieving the schoolwide learner outcomes and academic, college, and career standards.
The school leadership and staff annually monitor and refine the single schoolwide action plan based on analysis
of data to ensure alignment with student needs.
Indicators with Prompts
Broad-Based and Collaborative

The school’s planning process is broad-based, collaborative, and has commitment of the stakeholders,
including the staff, students, parents, and business community.
Prompt: Comment on the effectiveness of the school planning process to ensure that it is broad-based,
collaborative and fosters the commitment of the stakeholders, including the staff, students, parents, and
business community.
Indicator:

Findings

Supporting Evidence

FPCS utilizes a variety of tools and events to include stakeholder
groups: students, staff, leadership, parents, administration, and GC.
Staff reviews, and takes an opportunity, to provide input regarding
curricula options. Edgenuity, Odysseyware and Scantron were all
adopted with support of a majority of 6th - 12th grade advisors.

 PLC training agendas



Well-prepared, collaborative staff training was held on changes
found in CCSS, including the “step-ups” found in K-6.
Work Experience is offered as a course for academic credit.
Feedback on, and from, students is reviewed by advisors, and can
inform the ways advisors prepare for, and support, future students.




Budget planning includes coordinators and the leadership team who 

act as liaisons between administration and center staff to ensure

communication and to present a common voice for the school.


The GC recognizes that FPCS is a school of choice and eagerly
embraces individuals. Supports and accommodations are provided
by certificated and classified staff for identified students, utilizing
approved curriculum.

2013-14
Professional development
agendas and PowerPoints
Parent Advisory
Committee agendas and
PowerPoints, governing
council reports
LCAP plan
WASC revisited annually
Professional development
Goals & Measures
Action Plan
Technology plan
ILPs /master agreements/
transcripts

School Plan Correlated to Student Learning

The school’s Single Plan for Student Achievement is directly correlated to the analysis of student
achievement data about the critical learner and career readiness needs; schoolwide learner outcomes; and
academic, college, and career standards.
Prompt: How do staff ensure that the analysis of student achievement of the critical learner and career
readiness needs, schoolwide learner outcomes, and academic and career readiness standards are incorporated
into the plan and impact the development, implementation, and monitoring of the plan?
Indicator:

Findings

Supporting Evidence

School-wide plans include LCAP, plan for student achievement, and a  LCAP 2014-15 Budget
WASC action plan. Plans are increasingly comprehensive for
 Parent Advisory
individual students including master agreements, Individual Learning
Committee plan
Plan (ILP)s, RtI, and Individual Education Plans (IEP)s.
 Monthly GC meeting
GC, administration and leadership review schoolwide plans including
reports on student
goals and progress on a regular basis. Student and school growth
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towards targets is observed and disaggregated from CST high stakes
achievement
testing, PLC common assessments, course collaboration, and data
 Grade reports
analysis.
 Transcripts
Center reports at Leadership meetings from each center
documenting concerns or strategies for developing and
implementing curriculum needs.
Graduation Request Forms are completed and reviewed by advisors
and administration determining student achievement with a view to
make certain the student meets graduation requirements, and
demonstrate academic and career readiness.
Transcripts are transcribed and updated in the Student Information
system in a timely fashion to allow for monitoring of students’
progress towards graduation.
Correlation between All Resources, Schoolwide Learner Outcomes, and Plan

There is correlation between allocation of time/fiscal/personnel/material resources and the
implementation, monitoring, and accomplishing of the Single Plan for Student Achievement.
Prompt: Evaluate the degree to which the allocation of all resources supports the implementation, monitoring,
and accomplishment of the Single Plan for Student Achievement.
Indicator:

Findings

Supporting Evidence

With additional state LCAP funding for the 2014-15 school year,
collaboration between administration and stakeholders groups
including staff, bargaining unit, and a volunteer parent committee
made recommendations to the GC for approval. In 2014-15
significant portions of the budget including additional significant
subgroup funding was designated for additional instructional
support for every center. The purpose of the support is to document
instruction and reflect on gains of individual and school-wide student
achievement. A return on investment.

 LCAP record keeping
 Assessments:
o Scantron
o EZ CBM
 Edgenuity
 Transcripts
 LCAP budget correlated to

LCAP template

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

The Individual Learning Plan (ILP) template is being updated by staff  Updated ILP
volunteers and will be reviewed by administration for process and
implementation. The improved ILP will ensure more individualized
analysis and direction for student’s growth, using all available
resources. High school students will also be participating in multiyear
academic five to ten year plans with a course that includes “Get
Focused Stay Focused” curriculum. FPCS is pursuing grants to
participate in regional California Career Pathways Trust. Grants
supporting Career Technical Education.
In strategic planning the GC approved the following statements
February 24, 2015:
Mission Statement
The Family Partnership Home Study Charter School supports student
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success through a variety of collaborative academic programs which
respect the unique educational strengths and needs of each student
in all grades K-12.
Education Vision
Family Partnership Charter School maximizes opportunities for each
student to initiate and realize their own academic success.
Motto
Bringing the Best Together for Student Success

Comment on the degree to which this criterion impacts the school’s ability to address one or more of
the identified critical learner needs.
Prompt:

Findings

Supporting Evidence

FPCS networks with administrators, teachers, community colleges,
 “Increased a-g rate and
local school districts, and county offices of education and outside
attendance at college
agencies to make certain that we are implementing best practices to
related activities and
best meeting academic needs. FPCS’s greatest area of academic
information nights.”
need is in the area of mathematics. Advisors review benchmark, and  Mathematics curriculum,
other assessment data, and student performance to individualized
interventions, instruction
and support.
instruction and proper math course placement.

LCAP
FPCS is developing career pathways ensuring students are college
 CAHSEE results
and career ready. Advisors implement the use of diagnostic
assessments in order to identify and address areas of academic
 SARC
needs.
 CELDT
 Leadership
agendas/minutes
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A4. Leadership and Staff Criterion
A qualified staff facilitates achievement of the academic, college, and career readiness standards and the
schoolwide learner outcomes through a system of preparation, induction, and ongoing professional
development.
Indicators with Prompts

Employment Policies and Practices
Indicator: The school

has clear employment policies and practices related to qualification requirements of staff.
Prompt: Evaluate the clarity of employment policies and practices related to qualification/statutory
requirements of current and potential staff for all programs, including all types of online instruction and
specialized programs such as college/career preparation.
Findings

Supporting Evidence

FPCS advisor recruitment/systematic hiring process provides for
higher quality advisor selection by soliciting using Ed Join. FPCS
recruits and hires based on student needs and school goals. Content
experts in required and identified areas of need have been sought
and are currently employed including: multiple subject,
mathematics, English, science, social sciences, health, and business.
Teachers are considered highly qualified per their credentials, VPSS,
CSET, PRAXIS, MSET, NTE, CLAD certified and UC a-g qualifying with
documented experience assigning, instructing and grading courses
within the content areas. Many hold advanced degrees Masters or
above and certificates and providing many opportunities to meet the
needs of the diverse population of students.
Enrollment history and trends are utilized by school administration
and GC to project the number of staff and qualified advisors needed
to support and increase student achievement as part of strategic
planning and budget development.
FPCS administration and advisors are committed to providing
students personalized instruction for each K-12 as they serve the
parents and students efficiently and effectively while striving to
remain up-to-date and within the guidelines articulated by the State.
FPCS has an all-encompassing program of professional development
that meets and provides collaboration on a regular basis. The
responsibility for professional development is held by the principal
who leads, organizes, and makes regular visits to the learning
centers to increase personal knowledge of each member of the staff
while providing advice and support. The principal and staff use
assessment data, academic course data, and teacher anecdotal
notes / observations to report with confidence and accuracy the
status of student achievement.
The practices and procedures provide feedback to advisors at
minimum on a monthly basis, allows Coordinators a structured and
consistent way to monitor center learning records for quality and
thoroughness, and highlights and promotes the sharing of best
practices. The GC and Leadership utilize student achievement
disaggregated data to establish informed goals and make evidence-
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based decisions for the school.
Employees who are considered new to teaching participate in
Beginning Teacher Support Assessment (BTSA) with an FPCS assigned
mentor. This program offered by SBCEO.

Qualifications of Staff
The school has procedures to ensure that staff members are qualified based on staff background,
training, and preparation.
Prompt: Evaluate the procedures to ensure all staff members in all programs, including online instruction, are
qualified based on staff background, training, and preparation are qualified for their responsibilities.
Indicator:

Findings

Supporting Evidence

FPCS implements state, district and school requirements ensuring
selection, hiring, ongoing employment, and continued professional
growth of qualified certificated advisors. All new hires for open and
new positions are posted and selected based on the content and/or
program areas of need. FPCS advisors are aware of professional
conduct expectations, and all staff members are given handbooks
and contracts detailing requirements /agreements. Training has
been offered by vendors and outside agencies for the following:
School Pathways SIS, Odysseyware, Cyber High, APEX, Edgenuity,
Excellence in Writing, ALEKS as well as SBCEO county-wide trainings
in: reading, writing, common core instruction, math, RtI, special
education, human resources and business.

 Personnel Records
 Job Application

Maximum Use of Staff Expertise
The school has a process to assign staff members and provide appropriate orientation for all
assignments, including online instruction and focused programs, so that the expertise of the staff members is
maximized in relation to impact on quality student learning.
Prompt: Evaluate the process to assign staff members and provide an appropriate orientation process to ensure
all staff are qualified and prepared or their responsibilities, including any type of online instruction.
Indicator:

Findings

Supporting Evidence

Each certificated advisor is assigned to Professional Learning
 Intake Process (interview
Community group that focus on similar grade levels and/or content
of student and family,
areas (mathematics, English / Language Arts, grades K - 2, 3 - 5, 6 -8,
review of student
and 9-12). Students are assigned based upon grade level, geographic
educational history/
area, and individual needs, to an advisor with expertise and
transcripts, review of
experience to best support the individual. FPCS supports student
master agreement)
success through appropriate assignments and scheduling of
 Class rosters
instruction, tutoring, and enrichment at each center.
Content experts in required and identified areas of need have been
sought and are currently employed including: multiple subject,
mathematics, English, science, social sciences, health, and
business. 100% of teachers are considered highly qualified per their
credentials, VPSS, CSET, PRAXIS, MSET, NTE, CLAD certified and UC ag qualifying with documented experience assigning, instructing and
grading courses within the content areas. Many hold advanced
degrees, Masters or above, and certificates, providing many
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opportunities to meet the needs of the diverse population of
students. FPCS reported 97% of courses are supported by teachers
who are considered HQT in the SARC for 2013 - 2014.
FPCS recognizes credentials, certifications, experience, unique
talents and expertise of certificated and classified employees. As
appropriate and possible utilize staff to present professional learning
opportunities, provide mentoring, and sharing best practices.
Advisors are surveyed and data is gathered in the area of
professional development allowing for the design of a wellwarranted and improving professional development plan.
Professional development and professional learning are provided to
staff through all staff, learning center, and virtual meetings. The
collective bargaining agreement includes 3.5 hours per week of
professional development / professional learning meetings and a
minimum of 3 non-student days per year. FPCS provides a consistent
and efficient platform on which to deliver professional development
and support for school program operations. In addition, FPCS
leadership provides time and the school funds to support
professional development. With funds allocated and volunteer /
individual professional development, leadership staff, advisors, and
support staff are able to attend professional conferences and
workshops.
Defining and Understanding Practices/Relationships

The school has clear administrator and faculty written policies, charts, and handbooks that define
responsibilities, operational practices, decision-making processes, and relationships of leadership and staff.
Prompt: Evaluate the administrator and faculty written policies, charts, pacing guides and handbooks that
define responsibilities, operational practices, decision-making processes, and relationships of leadership and
staff. Determine the degree of clarity and understanding of these by administration and faculty.
Indicator:

Findings

Supporting Evidence

FPCS has established bylaws, a charter petition, policies, handbooks,
and practices which define, evaluate, and clarify rules and
procedures in order to outline and implement responsibilities,
operational practices, decision-making processes and relationships
of leadership and staff. Communication and support of policy is
achieved through the FPCharter.org (Google) domain, website staff
page, email accounts, leadership, professional learning community,
team, and all-staff meetings, committees, workshops, and
conferences. Staff is informed on a regular basis per the operational
flowchart and individual’s role in efficient, enhanced, and productive
program operations supporting students. FPCS student and
employee handbooks are updated at least annually. Policies are
reviewed by administration and legal as necessary to include best
practices and meet or exceed requirements. FPCS certificated staff
are members of a bargaining unit with a collective bargaining
agreement in place. FPCS and FPCTA meet regularly to discuss and
formally bargain the CBA.
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Internal Communication and Planning

The school has effective existing structures for internal communication, planning, and resolving
differences.
Prompt: How effective are the existing structures for internal communication, planning, and resolving
differences?
Indicator:

Findings

Supporting Evidence

Professional communication by means of email, phone
conversations, voicemail, internal memos, and weekly collaboration
ensure consistent and effective interactions.
The school has policies and letter templates, should the need arise,
for formal complaints. These are included in the employee
handbook.
Communication is achieved through fpcharter.org domain email
accounts, voicemail, leadership, team, staff meetings, committees,
workshops, and conferences. Staff is informed on a regular basis of
the operational flow chart and its role in efficient, enhanced, and
productive program operations and resolution.

 Administrative Calendars
 Leadership






The GC and administration provide opportunities for the staff,

stakeholders and public to share their opinions, information and
concerns (i.e. public comment, leadership meetings, principal’s

advisory committee). Administration and staff are considerate of

the distances between learning centers, and increased opportunities
for communication have been made.

meetings/agendas
FPCS California Teachers
Association
Collective Bargaining
Agreement
Professional development
meetings/agendas
GC agendas include Public
Comment
Leadership meetings
Principal’s Advisory
Committee
“Go To Meeting”
Google Drive / Docs /
Survey

Staff Actions/Accountability to Support Learning

The school evaluates the effectiveness of the processes and procedures for involving staff in shared
responsibility, actions, and accountability to support student learning throughout all programs. This includes an
evaluation of the collegial strategies used to implement innovations and encourage improvement, such as
shadowing, coaching, observation, mentoring, group presentations.
Prompt: How effective are the processes and procedures for involving staff in shared responsibility, actions, and
accountability to support student learning throughout all programs? Provide representative examples and data
regarding impact on student learning.
Indicator:

Findings

Supporting Evidence

FPCS’s staff handbook, on-line staff documents and collaboration
serve to support student learning. Directions for documentation,
assessment, course description and requirements, intervention and
resources are provided in the handbook. Administration, classified
staff, and coordinators also provide advisor support leading to
student learning.
New advisors are supported through BTSA with an FPCS assigned
mentor to clear their teaching credential while serving students in
the school’s independent study environment.
Employees review and disaggregate student achievement data from
high stakes assessments, local benchmark assessments, and
curriculum embedded assessments to gauge student achievement
and inform instruction.
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Evaluate the processes and procedures for involving online staff members
in professional development activities that enhance the use of technology in the delivery of instruction and
support student learning
Additional Online Instruction Prompt:

Findings

Supporting Evidence

FPCS is an independent study, home study charter school. While not  August staff development
agenda
operating as a virtual school, the school does implement a variety of
 PLCs meeting agendas
high quality electronic or online curriculum. Advisors and
administrators receive in-person and online training for the school’s
online curriculum programs and assessments, including Edgenuity,
APEX, Odysseyware, as well as Scantron assessment CA Common
Core aligned. Monthly PLC collaboration can take place utilizing
online platforms, such as GoToMeeting and Google Hangouts. The
school has also utilized online meetings for individual as well as
student advisory groups.
Evaluation of Existing Processes

The school leadership regularly reviews the existing processes to determine the degree to which
actions of the leadership and staff focus on successful student learning.
Prompt: To what extent does the school leadership regularly review the existing processes to determine the
degree to which actions of the leadership and staff focus on successful student learning?
Indicator:

Findings

Supporting Evidence

 Leadership team agendas
Monthly leadership team meetings have an agenda which include:
 PLC reports and products
times, norms, check-ins, staff recognition, student achievement,
 School calendar
state of the school, maintaining and developing practices, and
discussion forums with representatives from each learning
center/program. Regularly held PLC meetings include professional
development that allows for collaboration to best address and adopt
strategies to meet student needs. The administration and staff
participate in professional development meetings to provide regular
and professional training, development and learning for teachers.
Advisors regularly review student work.

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

FPCS allocates and budgets significant time (average of 3.5 hours per  Leadership team
meetings/agendas
week) and funds to support professional development. With
available funds, leadership, staff, advisors, and others participate in  Conference and Workshop
attendance
school provided professional development as well as attending
professional conferences and workshops. For example, faculty has  Staff Survey
attended functions provided by the EdVisions organization, Aplus+,
SSC, CSDC, and CCSA. When appropriate, professional experts are
brought in to provide professional development training for large
and small groups of staff and interested stakeholders. Staff and
parents serving on the GC are involved in Brown Act training,
strategic planning and are invited to attend conferences.
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Comment on the degree to which this criterion impacts the school’s ability to address one or more of
the identified critical learner needs.
Prompt:

Findings

Supporting Evidence

FPCS is a Personalized Learning School where 100% of certificated
advisors hold valid teaching credentials. Experience and expertise
continually expand with this group of life-long learners. The
employees are committed to personalizing instruction and meeting
the individual needs for each K-12 student. FPCS administration is
committed to supporting advisors as they serve the parents and
students efficiently and effectively while striving to remain up-todate and within the guidelines regulated by the State (i.e. LCFF,
CCSS, CAASP, IDEA). Leadership, certificated and classified staff
continues to address underperforming students’ needs including
math and literacy aligned to common core state standards, while
providing service to a diverse student population with a variety of
individual needs, supporting students to be academically prepared
for college and/or a career.
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A5. Leadership and Staff Criterion
Leadership and staff are involved in ongoing research or data-based correlated professional development that
focuses on identified student learning needs.
Indicators with Prompts
Support of Professional Development

The school effectively supports professional development/learning with time, personnel, material, and
fiscal resources to facilitate all students achieving the academic, college, and career readiness standards and the
schoolwide learner outcomes.
Prompt: How effective is the support of professional development/learning? Provide evidence and examples.
Indicator:

Findings

Supporting Evidence

The school’s GC and administration support professional
development as evidence in the school’s adopted budgets, LCAP, and
plan for student achievement. Certificated advisors are provided inperson as well as online trainings for common-core aligned online
curricula (i.e. Edgenuity, Odysseyware) for students in grades 6-12.
Based on the research and training, the school emphasizes
participation in professional development meetings that address
identified learning needs in mathematics and language arts.

 Adopted budget:
o Annual
o 1st Interim
o 2nd interim
 Plan for student

achievement
 LCAP
 Strategic plan

Evidence-based CCSS-aligned curricula were collaboratively reviewed
and unanimously chose to adopt a rigorous and robust online
curriculum (Edgenuity) for our high school and middle school
students. Advisors continue to receive additional curriculum specific
professional development training with Edgenuity training
throughout the 2014-15 school year.
Staff has received training in online CCSS-aligned student benchmark
assessment program, Scantron, for mathematics, ELA, and reading.
Certificated and classified instructional staff review students’
benchmark assessments to assist in supporting students, and
determining the need for an individual RtI (Response to Intervention)
plan for students.
Time has been set aside for PLC’s, including in our professional
development meetings, where overview and discussion of
approaches towards math and language arts needs are collaboratively
discussed. In addition, staff participated in professional development
Conferences- such as those provided by A+, CCSA and CSDC.
Supervision and Evaluation

The school implements effective supervision and evaluation procedures in order to promote
professional growth of staff.
Prompt: How effective are the school’s supervision and evaluation procedures?
Indicator:

Findings

Supporting Evidence

FPCS staff are observed and evaluated annually by school supervising  Evaluation form
administrators. As evidenced in the Collective Bargaining Agreement,  Observation form
appropriate evaluation criteria and procedures have been established  Collective Bargaining
in collaboration with FPCTA. FPCS’s independent study advisors, as
Agreement
educator professionals, work together in an open office environment
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to guide and assist one another on a daily basis. The school’s
Montessori classroom advisors collaborate weekly on their lesson and
curriculum planning.
Coordinators interface with certificated advisors on a regular basis to
determine center needs and to participate in collaboration.

How effective is the school’s supervision and evaluation procedures in
order to promote professional growth of online instructional staff, including their technological competencies
and use of technology within the curriculum, and their fulfilling requirements for quality student-teacher
interaction?
Additional Online Instruction Prompt:

Findings

Supporting Evidence

While FPCS does not make a regular practice with staff/advisors
involved in delivering virtual online instruction to students, our
Independent Study students do participate in online curriculum and
instruction. This student work is reviewed online by advisors, who
also communicate with students during the week via email, phone
and/or face-to-face meetings each week. Distance or virtual
meetings, instruction and support are increasing. FPCS is currently
utilizing GoToMeeting and is considering Moodle for a partnership
dual enrollment course with Cuesta College.
Part of staff’s evaluation criteria involves technological competency;
this includes performing various online/electronic job tasks and
responsibilities as well as communication with students, families, and
other staff members. FPCS’s open, collaborative, professional work
environment facilitates staff learning and improvement of
technological competencies and fulfillment of quality student-teacher
interaction.
Measurable Effect of Professional Development

There are effective operating processes that determine the measurable effect of professional
development, coaching, and mentoring on student performance.
Prompt: Comment on the effectiveness of the processes in determining the measurable effect of professional
development, coaching, and mentoring on student performance. Provide evidence about whether the
professional development/learning has had a positive impact on student learning.
Indicator:

Findings

Supporting Evidence

FPCS’s Leadership team, staff and PLC groups assemble regularly to
assimilate stakeholder feedback, student data, and evaluate the
school program in order to prioritize and facilitate upcoming
professional growth opportunities. These have included professional
training on our curriculum, which has had a positive impact on
student learning as students are exposed to rigorous, a-g content.
Elementary PLC groups have aligned Montessori instruction to the
CCSS, including updating report cards that address CCSS.
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Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

This criterion of leadership and staff, in regards to professional
development and ongoing research, is being satisfactorily met.

Comment on the degree to which this criterion impacts the school’s ability to address one or more of
the identified critical learner needs.
Prompt:

Findings

Supporting Evidence

FPCS continues to develop professionally, with staff, more options
(i.e. curricula) towards improving student understanding and
performance of mathematics (an identified need). School-wide,
certificated and LCAP classified staff are focused on improving
student achievement for identified students in significant subgroups
and underserved populations.
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A6. Resources Criterion
The human, material, physical, and financial resources are sufficient and utilized effectively and appropriately
in accordance with the legal intent of the program(s) to support students in accomplishing the academic
standards, the college- and career-readiness standards, and the schoolwide learner outcomes.
Indicators with Prompts
Allocation Decisions

There is a relationship between the decisions about resource allocations, the school’s vision, mission,
and student achievement of the schoolwide learner outcomes, the academic standards, and the college- and
career-readiness standards. The school leadership and staff are involved in the resource allocation decisions.
Prompt: To what extent are resources allocated to meet the school’s vision, mission, and student achievement of
the critical learner needs, the schoolwide learner outcomes, the academic standards, and the college- and
career-readiness standards. Additionally, comment on the extent to which leadership and staff are involved in
the resource allocation decisions. What impact has the process for the allocation of resources made on student
learning?
Indicator:

Findings

Supporting Evidence

In the effort to fulfill FPCS’s mission and vision statement, resources
are aligned with allocation of California's LCFF funds. These funds
support students through the LCAP, which include concentration
grant funds. FPCS continues to utilize data driven decision-making,
centered on students’ education and achievement. FPCS considers
LCFF as a return on investment. All adopted budgets are approved at
public meetings of the GC. State of the school information is provided
by administration to staff at staff meetings.
In order to keep all stakeholder groups apprised of these resources,
information is also shared at the Leadership meetings held monthly.
Parent Surveys are conducted annually by administration and
administered through advisors, the purpose of which is to gain parent
stakeholder feedback and reflection on the quality of school
programs. Advisors and administration mutually researched and
decided to purchase a new curriculum, Edgenuity, for our
independent study students. IA tutors are hired in both our programs
(Independent Study centers are focusing tutoring and instructional
support in math). Google Chromebook laptops have been purchased
for the use of students in FPCS’s learning centers.
2014- 15 LCAP plan included all required stakeholder group input.
Stakeholder consultation included the parent advisory committee,
staff, bargaining team, and governing council. The parent advisory
committee is established as an annual ad hoc committee and meets a
minimum of four times a year reviewing student data, best practices,
and makes recommendations for resource allocation towards student
achievement. LCAP allocation and expenditures include the hiring of
instructional assistants, professional development, intervention,
support, instruction, tutoring, curriculum and assessment
instruments.
Center budgets (money and resources for student and staff needs)
are determined inter center and approved by coordinator then
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administration.
The LCAP plan is being implemented for the first year this 201415. The plan requires a correlation between student achievement
and expenditure as a return on investment. An analysis of impacts is
provided included utilizing a minimum of two benchmark assessment
data points.
Practices

There are processes operating in relationship to district practices for developing an annual budget,
conducting an annual audit, and at all times conducting quality business and accounting practices, including
protections against mishandling of institutional funds. (Note: Some of this may be more district-based than
school-based.)
Prompt: Evaluate the effectiveness of the school’s processes in relationship to district practices for developing
an annual budget, conducting an annual audit, and at all times conducting quality business and accounting
practices, including protections against mishandling of institutional funds. (Note: Some of this may be more
district-based than school-based.)
Indicator:

Findings

Supporting Evidence

FPCS submits periodic financial reports to our authorizing agency,
Blochman Union School District, to demonstrate the financial health
and viability of our direct-funded charter school. These reports are
then provided respectively to SBCEO and CDE. Budget reports fulfill
the financial reporting and accountability provisions contained in AB
1137.

 FPCS accounting and

procedures binder
 Job descriptions

The financial reporting and analysis is presented 4 times during the
fiscal year: Budget Adoption (by June 30), First Interim (by December
15), Second Interim (by March 15), and Unaudited Actuals (by
September 15). The school also has an independent audit performed
annually. The financial information contained in these reports is an
indication of the financial health of FPCS.
Financial documents are prepared by the executive director, business
technician, and an outside vendor consultant, Education Synergy
Consultants. The budgets are reviewed and approved by the GC.
Facilities

The school’s facilities are adequate to meet the school’s vision, mission, schoolwide learner
outcomes; the educational program and are safe, functional, and well-maintained.
Prompt: Specifically, to what extent do the facilities support the school’s vision, mission, schoolwide learner
outcomes, the educational program, and the health and safety needs of students?
Indicator:

Findings

Supporting Evidence

FPCS conducts annual audits of facilities to make sure the vision and  Facility inspection tool
mission of the school is being carried out school wide. FPCS provides
safe learning environments conducive to learning. In this audit of
facilities all program, safety and health needs of the students,
advisors and school is carefully evaluated and scored to make sure all
needs are being met. The school’s sponsoring district also performs
an audit utilizing their oversight facility tool to ensure that FPCS is
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meeting all aspects of health and safety needs.
Instructional Materials and Equipment

The policies and procedures for acquiring and maintaining adequate instructional materials and
equipment, such as textbooks, other printed materials, audio-visual, support technology, manipulatives, and
laboratory materials are effective.
Prompt: Evaluate the effectiveness of the policies procedures for acquiring and maintaining adequate
instructional materials and equipment, such as technology tools and software, the support systems for
technology, software, textbooks, other printed materials, manipulatives, and laboratory materials for
instruction including online.
Evaluate the effectiveness of the policies and procedures for acquiring and maintaining adequate technology
and software for all instruction, including online.
Indicator:

Findings

Supporting Evidence

FPCS has policies that describe decisions, allocation and use of funds
for purchases. The school’s administration utilizes research and
discussion with experts including certificated staff to determine needs
and materials with increased effectiveness for students.
Priorities are established as part of LCAP and the school’s strategic
plan.






Technology plan
LCAP
FPCS budget
Plan for student
achievement

Technology Policies and procedures are currently listed in the FPCS
Tech Plan. Acquiring technology and software is accomplished
following procedures. Procedures are reviewed in effort of increased
efficiency, accuracy and student achievement.
All student and staff are required to sign FPCS’s internet policy
agreements, consenting to the Internet procedures and policies of
FPCS. All students have access to computers and internet connection
at the local centers. Due to success in these measures the staff has
been very successful following through with all aspects of instruction
as indicated by the type and source of instructional materials.
Well-Qualified Staff

Resources are available to enable the hiring, nurturing, and ongoing professional development of a
well-qualified staff for all programs such as online instruction and college/career.
Prompt: Determine if the resources are available to hire, nurture, and provide ongoing professional
development for a well-qualified staff. Include specifics if online, IB, and/or college career preparation
programs are in place.
Indicator:

Findings

Supporting Evidence

FPCS has administration positions including: executive director,
 Employee Handbook
principal, classified coordinator, business technician and human
 2013-14 and 2014-15
resources. Collectively, these administration and supervisory positions
school calendar
maintain personnel records. As a small organization, individuals are
indicating staff
responsible for multiple areas of administration. The school has
development days
developed, adopted and maintains updated job descriptions for all
 Edjoin administration
jobs. FPCS administration post certificated positions internally first,
website
then advertise with applicant solicitation on Craigslist in the region, as
well as on Edjoin. The administration team meets as a cabinet
regularly and as needed reviews and develops postings and reviews
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applications for the most qualified individuals to interview.
Administration has the goal of supporting all staff including providing
new staff with direction in the staff handbook, staff resources
document, include procedures.
A principle part of the of training is always considered in the planning
of the incoming school calendar, to schedule time and subject matter
for staff development agendas, including policy and procedure for
employment, working within the parameters of curriculum, and
cultivating a supportive team at each center that extends to include
the school as whole. FPCS’s ESLRs include technology, media, and
college and career readiness, which are all addressed in planning,
prioritized and budget allocation.
Long-Range Planning

The district and school’s processes for regularly and effectively examining a long-range plan ensures
the continual availability and coordination of appropriate resources supports students’ achievement of the
critical learner needs, the academic standards, college- and career-readiness standards, and the schoolwide
learner outcomes.
Prompt: Evaluate the effectiveness of these processes.
Indicator:

Findings

Supporting Evidence

Long range planning includes: our three year LCAP, three year multiyear budget projections and five year strategic plans for FPCS align as
possible to ensure adequate resources are available to support ever
improving educational opportunities. The most recently hired
certificated advisors exhibit expertise in special education, math, and
secondary math. The school recognizes the ongoing need to continue
hiring practices emphasizing specific content experts to continue
targeting growth in those areas of needs.

 2013-14 SARC
 Alan Hancock College

career pathways grant
 SLOCOE career

pathways grant
 Course catalog including

a-g courses

FPCS and all CA public schools are charged with preparing students to
be college and career ready. FPCS has increased the number of a-g
courses offered, assigned, and completed. FPCS is involved with local
community colleges and high schools in developing career pathways.
The school has submitted plans including budgets in two career
pathways grants submitted February 6, 2015 by fiscal agents: Alan
Hancock College and the San Luis Obispo County Office of Education.
The school has purchased an additional online curriculum,
OdysseyWare for increased elective and career-technical education
courses.

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

The GC is very conscience of the effect resources and their use on the
degree of growth within the growth areas including core content with
focus on Math and post-secondary career and college opportunities.
They have been very mindful and continue to support the strategies
and recommendations brought forth by administration developed
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collaboratively with input from the staff, students and families.

Comment on the degree to which this criterion impacts the school’s ability to address one or more of
the identified critical learner needs.
Prompt:

Findings

Supporting Evidence

Student success and growth in all the core content areas, specifically in  Parent Advisory meeting
agendas
secondary Mathematics drives decision-making in regards to
 LCAP
curriculum and personnel choices. Detailed review of the above by
analysis of best practices, outcomes based on similar type schools,
suggestions and needs of the students and families that align to the
mission and vision statements are all considered and have major
impact towards accomplishing targeted growth in our areas of
need. This was evident in the LCAP process including the approval
adding Instructional Aide positions to promote support of the needs of
the significant sub-groups as identified.
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A7. Resources Criterion [Charter Schools only]
The governing authority and the school leadership execute responsible resource planning for the future. The
school is fiscally solvent and uses sound and ethical accounting practices (budgeting/monitoring, internal
controls, audits, fiscal health, and reporting).
Indicators with Prompts

Long-range Financial (and other Resources) Plan
The school regularly reviews its long-range plan (and other resources) in relation to the school’s
vision, mission, and schoolwide learner outcomes. Decisions about resource allocation are directly related to the
school’s vision, mission, and schoolwide learner outcomes.
Prompt: Evaluate the effectiveness of how the school regularly reviews its long-range plan.
Indicator:

Findings

Supporting Evidence

The school develops multiyear strategic plans. The school produces 3-  Governing council
year multiyear projections that demonstrate the fiscal health of the
agendas
organization. The school updates budget at all required periods,
 FPCS Fiscal Policy 1A,
adopted budget, unaudited actuals, 1st Interim, 2nd Interim,
Budget Development,
oversight calendar
audit, then the cycle repeats.
The FPCS will develop and monitor its budget in accord with the
annual budget development beginning each January and monitoring
calendar per budget policies. The budget-development process for the
subsequence year begins in January for a June-adopted budget.
The school is conducting Strategic Planning this 2014-15 school year,
including re-visiting , updating and adopting the school’s vision and
mission statements, and School wide Learner outcomes to develop a
five-year plan. The school will revisit the plan annually.
Decisions about resource allocation are student-centered and guided
by the school’s mission and vision statements.

Regular Accounting and External Audit Procedures
Indicator: The school

has defined regular accounting and external audit procedures.
Prompt: To what extent does the school have defined regular accounting and external audit procedures?
Comment on the effectiveness of the procedures to determine if they meet they meet the generally accepted
principles of accounting and audit procedures.
Findings

Supporting Evidence

FPCS is compliant in all aspects with the requirements defined in
accounting and audit procedures. The school also has an independent
audit performed annually.
FPCS complies with Generally Accepted Accounting Principles (GAAP)
applicable to public school finance and fiscal management, as a nonprofit organization, FPCS is governed by the rules of the Financial
Accounting Standards Board's (FASB). FPCS maintains a minimum
reserve for economic uncertainties (designated fund balance) in an
amount to be determined appropriate by State law but in no case less
than 3% of year end expenditures. FPCS certifies a positive multiyear
fund projection with our authorizer and county office of education.
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Attendance Auditing: The annual audit will review actual attendance
accounting records and practices to ensure compliance and, conforms
to the Charter Schools Act and the applicable California Administrative
Code sections defining Charter School Attendance Audit.

Budgeting Process — Transparency
Indicator: The school

develops and monitors its annual budgeting process to ensure transparency.
Prompt: Comment on the effectiveness of the school’s procedures to develop and monitor its annual budgeting
process to ensure transparency.
Findings

Supporting Evidence

The FPCS develops and monitors its budget in accord with the annual
budget development and monitoring calendar as specified below.
Additional state LCAP funding for the 2014-15 school year, budget
process is collaboration between administration and stakeholders
groups including: staff, bargaining unit, volunteer parent committee.
The committee will meet with administration four times in the fiscal
year to establish a transparent and student achievement driven
budget.
Annual Budget Development Process
January – March
 The executive director reviews Governor’s proposed state
budget for the upcoming fiscal year, and identify the likely
range of revenues for the school’s upcoming fiscal year (July 1June 30).
 The executive director reviews/prepares a set of proposed
budget development principles for GC review and approval.
 The executive director develops rough planning budget for
upcoming fiscal year, including projected enrollment.
 The executive director develops a three to five-year budget
projection in accord with the school’s established strategic and
growth plans.
 Ongoing monitoring and revision of the current year budget is
conducted by the executive director and reported to the GC.
March – May
 The Director, working in conjunction with staff, and GC
members develops budget plan for upcoming fiscal year. The
plan is reviewed by the GC.
 Ongoing monitoring and revision of the current year budget is
conducted by the executive director and reported to the GC.
 The GC solicits bids for the annual audit and selects an auditor
in the year prior to the ending of any multi-year contract with
an auditor.
May – June
 Executive director Reviews revenue projections subsequent to
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the Governor’s annual “May Revise” budget figures, fine-tunes
the upcoming fiscal year budget to accommodate any
changes. This budget will include monthly cash flow
projections.
 The GC reviews and formally adopts a budget for upcoming
fiscal year before June 30. A copy of the final budget is
provided to the charter-granting agency. Ongoing monitoring
and revision of the current year budget is conducted by the
executive director and reported to the GC.
July – August
 Books for prior fiscal year are closed, all transactions are
posted, and records assembled for audit.
 Budget is reviewed subsequent to the adoption of the state
Budget Act and necessary adjustments are made. A copy of
the revised final budget is provided to the charter-granting
agency.
 Independent auditor performs audit of the just-closed fiscal
year and prepares audit report for submission to the Audit
Committee.
September – December
 At the end of the first Learning Period of school, not exceeding
20 school days, the executive director reviews the charter
school’s actual attendance figures and notifies the GC if actual
attendance is below budget projections. If needed, the
school’s budget is again revised to match likely revenues.
 The GC reviews a copy of the audit. Director and designated
Council Member(s) address any audit exceptions or adverse
findings. Audit report and any follow-up plans are submitted
to charter-granting agency.
 The executive director reviews current year actual versus
budgeted revenues and expenditures prior to required
adoption and interim reporting periods of the school year and
reports to the GC. The GC approves any needed changes to
the annual budget.
 Ongoing monitoring and revision of the current year budget is
conducted by the executive director while reporting to the GC.
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Adequate Compensation, Staffing, Reserves
The school governing body provides adequate compensation to faculty, administrators, and staff;
adequate staffing for the school’s program; and reasonable accumulation of reserves.
Prompt: To what extent does the school’s governing body provide adequate compensation to faculty,
administrators, and staff; adequate staffing for the school’s program; and reasonable accumulation of
reserves?
Indicator:

Findings

Supporting Evidence

The certificated salary schedule is negotiated with the bargaining unit  Salary schedules
and when approved by the GC is attached to the Collective Bargaining  Budgets
o Adopted
Agreement. The GC is required to approve the salary schedule for all
o Interim
classified and administration positions. Administration and classified
positions received a 2% increase effective July 1, 2014. Collective
Bargaining Agreement Certificated Salary was given a one-time
additional 2% reflective of 2013-14 paid out in 2014-2015. Adequate
reserves are maintained.

Marketing Strategies
The school has marketing strategies to support the implementation of the developmental program,
including research and information to help develop future planning.
Prompt: Evaluate the effectiveness of the school’s marketing strategies to support the implementation of the
developmental program, including research and information to help develop future planning.
Indicator:

Findings

Supporting Evidence

FPCS has a developed marketing plan in partnership with Cal Poly San  FPCS marketing plan
Luis Obispo that includes research data for Santa Barbara and San Luis  School Paradigm
Obispo Counties. The school has utilized flyers, direct mailing, banners,
Solution Contract
radio advertising, community television and incentives for students
 Open House event
and families to participate in growing enrollment. The school also
flyers, sign-in sheets,
contracted with Paradigm Solutions to increase student enrollment.
and PowerPoints
Strategies included:
1.
2.
3.
4.

Exposure to local media
Incentive program for recruitment
Face to face opportunities
Revamping print media

Word of mouth is currently recognized as the most effective
solicitation for new enrollment. During January and February 2015,
FPCS learning centers hosted Open House events at each center to
promote and provide information to the community about our
programs.
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Stakeholder Involvement
Indicator: All

stakeholders are involved in future planning, including addressing long-range capital needs.
Prompt: To what extent are all stakeholders involved in future planning, including addressing long-range
capital needs? How effective are the processes to involve all stakeholders?
Findings

Supporting Evidence

With a view to the future student success a variety of collaborative
methods are used to insure all stakeholders’ participation and input.
These include: GC agendas, discussions, and adoptions of such plans.
The public is invited and public comment is encouraged to further any
strategic planning. These are made at the regularly scheduled GC
meetings, which are announced and published well in advance with
information accessible on the school’s website. There have been
multiple committees and groups formed with these goals in mind.
Focusing on LCAP a committee was formed to include parents, staff,
students, and GC members. All these stakeholder groups provide input
for LCAP who targets subgroups and identified greatest needs. The
same high standard of review was and is currently being done for
curriculum, with a committee established to include parents, staff,
students, governing council members.
Promoting successful governance is a goal of the current governing
council, which participated in strategic planning with facilitators from
Young Minney & Corr and Education Synergy Consulting during 2014 2015 school year.
The administration’s policy of transparency has driven the open
discussions of the school’s long-range capital needs, and is explained
by strategies, which are largely influenced by enrollment and
certificated staff to student ratios.
To insure successful financial growth and planning the governing
council are provided monthly financial updates as well as discussion
and approval of required budgets. Most significant sources of revenue
include: Revenue Limit, and LCFF.

Informing the Public and Appropriate Authorities
The governing authorities and school leaders inform the public and appropriate governmental
authorities about the financial needs of the organization.
Prompt: Evaluate the effectiveness of the processes for the governing authorities and school leaders for
informing the public and appropriate governmental authorities about the financial needs of the organization.
Indicator:

Findings

Supporting Evidence

GC meetings are held once a month to discuss, inform and review the
schools financial needs.
FPCS provides updated budgets and audit information to our
sponsoring district and County Office of Education. The County Office
of Education updates information to the California Department of
Education.
Positive certification of annual, 1st Interim and 2nd Interim budgets
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are required for the school to demonstrate the ability to meet its
financial obligations. The school annually reviews, develops and adopts
its LCAP. The school submits all required reports to the Santa Barbara
County SELPA. Agendas for regular and special meetings are posted on
the FPCS website page, prior to the meeting per Brown Act
statutes. The agendas are also posted at all learning centers. Meeting
minutes are available at each of the learning centers upon request.

Adequacy of Reserve Funds
Indicator: The school

ensures the adequacy of reserve funds to ensure the financial stability of the school.
Prompt: How does the school ensure the adequacy of reserve funds to ensure the financial stability of the
school? Comment on whether the allocation of resources is sufficient to address the schoolwide learner
outcomes and the critical learner needs of students.
Findings

Supporting Evidence

FPCS ensures financial stability, including reserves in excess of the
state-required minimum, with multi-year positive, certified budget
projections. FP charter reviews ESLRs annually and has adopted
updated ESLRs December 2014.
Allocation of resources is shared with Leadership and the GC. The
Budget is revised at the times of Unaudited Actuals, First Interim
(updated with Audit), Second Interim, and Budget Adoption.
Administration and GC develop the budget, including LCAP, based on
the needs analysis of the school.
Each learning center is provided a discretionary portion of the budget,
in order to serve the unique needs of the students at the local learning
center.

 Annual adopted budget
multi-year projections
 Alternate Form for
charter schools
submitted to sponsor
and County Office of
Education
 Learning center budgets
 Fundraising Accounts
 ESLRs

Donations and fundraising monies are accounted for in a school fundraising account and are accessible for intended purposes including
learning center’s use to meet the needs the student population.

Decisions — Schoolwide Learning Results
The school bases resource allocation decisions in relationship to the schoolwide learner outcomes and
the critical learner needs of the students.
Prompt: To what extent does the school base its resource allocation decisions in relationship to the schoolwide
learner outcomes and the critical learner needs of the students.
Indicator:

Findings

Supporting Evidence

 LCAP
 School website
 Parent Advisory
Committee agendas
 Staff meeting agendas
 Governing council
agendas
LCAP is developed with goals and resource allocation tied to significant
 CST, MAARS,
subgroups and identified academic needs of students. This process
SCANTRON, and Easy
includes stakeholder groups (the school community: staff, parents,
The School views the LCFF as a state-prescribed return on investment,
where public funds will be phased in over an estimated eight years.
Until the LCFF is fully implemented, we will receive an entitlement
known as the LCFF Transition Entitlement. It is based on an LEA’s
2012–13 funding level, adjusted for changes in student population,
plus an additional amount each year to bridge the gap between prior
funding levels and the new LCFF target levels.
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CBM assessment results
 ESLRs

students, GC).
There is a strong emphasis on test data, identifying subgroups,
correlating Below Basic through Proficient scores, and designing
support and interventions to improve student learning and
achievement.
The school revisits Expected School wide Learning Results
annually. These have been most recently updated in December of
2014, adopted by the GC February 24, 2014.

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

A careful correlation between identified subgroups and Below Basic
and Far Below Basic scores is new for FPCS and addressed in the LCAP
and LCFF plans in California.

 LCAP

The school has established goals to narrow the gap between Far Below
Basic and Proficiency scores.

Comment on the degree to which this criterion impacts the school’s ability to address one or more of
the identified critical learner needs.
Prompt:

Findings

Supporting Evidence

FPCS developed an LCAP Plan to insure that all needs are being
 LCAP Plan
addressed and measured for improvement towards goals in the eight
priority areas. Student achievement gains towards annual target goals
are measured with benchmark and other assessments. Data is
carefully monitored, disaggregated and used to guide instruction as
well as budget development.
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A8. Resources Criterion [Charter Schools only]
The school has developed policies, procedures, and internal controls for managing the financial operations that
meet state laws, generally accepted practices, and ethical standards.
Indicators with Prompts

Written and Adopted Policies/Procedures
Indicator: The school

has written adopted fiscal policies and procedures for internal controls.
Prompt: Comment on the effectiveness of the school’s process for developing, reviewing, revising, and adopting
written fiscal policies and procedures for internal controls.
Findings

Supporting Evidence

Continued responses addressing the past five years recommendations  Previous audits
 Accounting System policy
of our independent financial auditors have driven improvement of
and procedures
our internal processes for the school’s finances. Policies as
implemented with accounting procedures have resulted in audits
containing no significant findings for the last two years. Accounting
System Policies and Procedures have been developed to maintain the
internal controls as outlined and recommended by the County Office
of Santa Barbara. Internal controls include an active governing
Council, audit, GC president secretary and clerk to provide
administrative oversight of the accounting cycle and approval of all
transactions prior to their execution.

Annual Financial Audit
The school has an annual independent financial audit that employs generally accepted accounting
principles, including a listing of audit exceptions and deficiencies which the school has resolved to the
satisfaction of the charter-granting agency. There are written policies on the scope and responsibilities related to
an independent financial audit. The school sends the audit reports to the authorizing agency and other
government entities as required by law.
Prompt: Examine how the school ensures accountability and determine the effectiveness of these policies and
procedures.
Indicator:

Findings

Supporting Evidence

Administration provides all financial statements including all
 2013-14 audit
programs and activities to properly present assets, liabilities, financial
positions, results of operations, and cash flows of the entire
organization to the GC monthly. Audit reports demonstrate no
significant findings. The school provides all required reports including
financial documents to our respective sponsoring district, county
office of education and state.

Compliance of Personnel
Indicator: Personnel

follow the fiscal policies and procedures.
Prompt: Evaluate the effectiveness of the accountability measures to ensure that personnel follow the fiscal
policies and procedures.
Findings

Supporting Evidence

Management is responsible for the selection and use of appropriate
accounting policies. All required budget reports and audit reports
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have been completed, approved and provided to sponsoring district
and county office of education.
No significant fiscal findings were found during the 2012-13 and
2013-14 annual audits. Preparation and maintenance of an
accounting manual that documents all financial accounting and
reporting policies and procedures for duties and responsibilities of
the accounting functions. Manual includes detailed documentation
of job duties, responsibilities, chain of oversight procedures for
recording classes of transactions (cash receipts, cash disbursements,
payroll transactions, journal entries) and performing bank
reconciliations in accounting software. Continued time to maintain,
monitor, and edit these policies and procedures as changes occur to
ensure that our accounting system and other policies and procedures
remain current.

Processes for Implementation of Financial Practices
The school has processes and protections for the following: who is authorized to sign contracts, write
checks, and release institutional funds; 2) the monitoring of payroll information; 3) the review of bank
reconciliations and deposits/withdrawals of all school financial accounts; 4) the policies and procedures for the
use of credit cards and other lines of credit.
Indicator:

Evaluate the effectiveness of the school’s processes and protections for the following: 1) who is
authorized to sign contracts, write checks, and release institutional funds; 2) the monitoring of payroll
information; 3) the review of bank reconciliations and deposits/withdrawals of all school financial accounts;
and 4) the policies and procedures for the use of credit cards and other lines of credit.
Prompt:

Findings

Supporting Evidence

Financial Policy #1b Segregation of Duties
All proposed expenditures must be approved by the executive
director. The Director reviews the proposed expenditure to
determine whether it is consistent with the GC-adopted budget and,
if so, signs the check request form. All check requests and purchase
orders over $5000 must be co-signed by the executive director and
countersigned by an authorized signatories or one Council member,
preferably the Clerk, to ensure separation of expenditure
authorization and check signing functions.
All transactions are posted in an electronic general ledger. To ensure
segregation of recording and authorization, the Business Technician
may not co-sign check requests for purchase orders.
#1b Payroll Services
Payroll services are contracted with the Santa Barbara County Office
of Education, they prepare payroll checks, tax and retirement
withholdings, tax statements, and to perform other payroll support
functions. The executive director oversees preparation of time and
attendance reports and submits payroll check requests. The
executive director reviews payroll statements monthly to ensure that,
(1) the salaries are consistent with staff contracts and personnel
policies and, (2) the proper tax, retirement, disability, and other
withholdings have been deducted and forwarded to the appropriate
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authority.
#1b Banking Arrangements
FPCS maintains accounts either in the County Treasury or at a
federally insured commercial bank. Funds are deposited in nonspeculative account including federally insured checking accounts. If
funds are held in accounts outside of the County Treasury, the GC
must appoint and approve all individuals authorized to sign checks or
warrants in accord with these policies and all checks over $5000 must
be signed by two authorized signatories.
FPCS’s business technician reconciles the school’s ledger(s) with its
bank accounts or accounts in the county treasury on a monthly basis
and preparing (1) a balance sheet, (2) a comparison of budgeted to
actual revenues and expenditures to date, and (3) a cash flow
statement. The executive director and GC regularly review
statements.

Contracts — Accounting
The school has a contracting process for services, equipment, and materials and accounts for all
contracts of $75,000 or more and their purposes.
Prompt: Explain the effectiveness of this process.
Indicator:

Findings

Supporting Evidence

 FPCS fiscal policy #1B
o Controls, Budget,
and Fiscal
Management
All purchases in excess of $15,000 other than those for recurring and  Segregation of duties
ongoing curriculum, must be bid by a GC-approved process, except in  Purchasing procedures
the case of emergencies that necessitate the purchase of emergency
response supplies, equipment, or services.
Contracts and agreements in excess of $3000 must be submitted for
GC approval and may be executed by the executive director or other
person specifically designated by the GC after the Council has duly
approved the contract or agreement.

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

Policy and procedures are followed through each step as
required. Procedures are followed for making
purchases. Expenditures are shared monthly. Annual expenditures
are included and reviewed by GC and confirmed by annual audit.

 FPCS policies and
procedures manual

Comment on the degree to which this criterion impacts the school’s ability to address one or more of
the identified critical learner needs.
Prompt:

Findings

Supporting Evidence

Students’ needs are being addressed by the use of the Policies and
Procedures. The school receives per pupil funding through Revenue
Limit and LCFF. Resources for student growth are prioritized and
allocated to best meet student’s needs. The LCAP and school budget
are updated as required at least annually, tied to student
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achievement. A system of checks and balances exists to support
appropriate use of public funds.
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WASC Category A. Organization: Vision and Purpose, Governance, Leadership
and Staff, and Resources:
Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion
is being addressed. Then determine and prioritize the strengths and areas of growth for the
overall category.
Category A: Organization: Vision and Purpose, Governance, Leadership and Staff, and
Resources: Areas of Strength


The GC is composed of dedicated and qualified members who are committed and understand their
fiduciary duties.



FPCS supports decisions that are made collaboratively and support student achievement.



The 5-year strategic plan is currently being developed by the school and GC, including a review and possible
revision of the mission and vision statements.



Promotion and continued open door policy for all GC meetings.



The GC acknowledges student, staff and whole school accomplishments and needs at all meetings.



The school remains nimble to incorporate innovative changes in support of students.

Category A: Organization: Vision and Purpose, Governance, Leadership and Staff, and
Resources: Areas of Growth


Use of the mission and vision statements as the foundation for decision-making.



Create and foster structured avenues of communication for all stakeholders i.e. the GC, administration,
employees, parents, students, and community. .



Annual review of ESLRs, mission, vision statements



Allocation of resources in support of gains in student achievement.



Increase co-curricular opportunities for students to pursue post-secondary college and career opportunities
by developing career pathways including partnerships with local business and community.



Insure that every learning center produces and disseminates a regular quarterly newsletter.
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Category B: Standards-based Student Learning: Curriculum
B1. Curriculum Criterion
All students participate in a rigorous, relevant, and coherent standards-based curriculum that supports the
achievement of the academic standards, the college- and career-readiness standards, and the schoolwide learner
outcomes. Through standards-based learning (what is taught and how it is taught), these are accomplished.
Indicators with Prompts

Current Educational Research and Thinking
The school provides examples that document the effective use of current educational research related
to the curricular areas in order to maintain a viable, meaningful instructional program the prepares students for
college, career, and life.
Prompt: Comment on the effective use of current educational research related to the curricular areas to
maintain a viable, meaningful instructional program for students. Examine the effectiveness of how the school
staff stay current and revise the curriculum appropriately.
Indicator:

Findings

Supporting Evidence

Current educational research acknowledges that educators who
collaboratively plan, develop coursework and monitor the impact of
their pedagogy find significant benefits. Advisors at FPCS meet and
collaborate in a number of ways including online group meetings,
PLCs and attending monthly professional development meetings.
advisors share research based instructional strategies, trainings,
lectures and workshops attended. Some of these include: Staff
summer reading of Learning By Doing (Dufour, DuFour, Eaker, Many)
Cornell Notes, Jane Schaeffer’s Essay, Montessori, Joan Cotter’s
Math, Step Up to Writing, Read Naturally, Institute of Excellence in
Writing, Reading Mastery, Explode the Code, Silent Sustained
Reading, Thinking Maps, and Spalding Spelling. Advisors also work
with curriculum maps, analyze data, and plan common assessments
and activities for student support. Advisors analyze the data from
common assessments that allow advisors to discuss student progress,
develop targeted strategies and interventions, and make curricular
adjustments as necessary.
FPCS created PLCs in the fall of 2013. These PLCs allow for the staff to
evaluate, research and apply best practices to our curriculum and
instructional design. As FPCS moves forward in education, every staff
member in our organization is committed to engage with colleagues
in the ongoing exploration of the following three questions: 1) What
do we want each student to learn? 2) How will we know when each
student has learned it? 3) How will we respond when a student
experiences difficulty in learning?
For example, FPCS continues to provide opportunities for staff to
attend professional development workshops that adhere to the CCSS.
For instance, staff had opportunities to explore Sandra Kaplan’s,
“Depth and Complexity” icons at a grant-funded workshop.
Additionally, K-6 Montessori advisors attended Montessori teacher
conferences and are integrating the research by Joan Cotter into
math lessons. In alignment with Montessori teaching, international
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studies indicate that higher performing countries have a ‘math
language’ that supports place value concepts and that greater
support for place value work is beneficial. Advisors adapted lessons
to accentuate number patterns relating to five and ten.
K-6 PLC’s have aligned CCSS to current curriculum for use until FPCS
makes a school wide purchase of CA state adopted K-6 texts.
Montessori advisors are engaged in reviewing The Montessori
Compass, which shows the alignment of CCSS and Montessori scope
and sequence of curriculum.
Administrators and advisors have attended conferences hosted by
A+. These conferences have specifically been designed to help
independent study charter schools make the transition to CCSS. For
example, breakout sessions during the conferences specifically
addressed ideas for transitioning to CCSS math with independent
study students. Additional breakout sessions addressed use of
technology with students and shared relevant apps and websites
useful for increasing students’ use of technology. Administration
provided opportunities during professional development for advisors
to share conference information and materials.
For the last couple of years, FPCS has utilized Apex as the main high
school curriculum. By the end of May 2013, APEX did not have all of
its English classes aligned with the CCSS. Therefore, the 6-8 and 9-12
PLC groups collaboratively reviewed other CCSS curricular choices for
FPCS independent learning centers. During this review, the advisors
chose Edgenuity as the main curriculum for grades 6-12. Edgenuity is
a leading provider of online curriculum and blended learning
solutions. It delivers Common Core Curriculum and Career and
Technical Education that are aligned to the state, Common Core and
iNACOL standards. Its CCSS mathematics curriculum has been
adopted by the California State Board of Education for grades 6-8.
FPCS switched to Edgenuity at the start of the 2014-2015 school year.
FPCS continues to evaluate the effectiveness of the Edgenuity
curriculum.
Also in 2013, all staff members created Brokers of Expertise accounts,
now called Digital Chalkboard, to collaborate and share resources
related to implementing the CCSS. Digital Chalkboard is an online
community of California public school and district educators.
California educators can collaborate through group participation and
discussions, and upload educational classroom and administrative
resources that help other educators access what works best in
California schools and districts.
During 2013-14, staff viewed CDE videos of Common Core Standards.
These videos were a valuable tool for understanding how to apply
CCSS to existing curriculum and how to communicate with parents
the expected changes as a result of the new standards. Also, FPCS
staff offers parent education workshops several times each year. At
these workshops information about the changes in CCSS and the
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educational research regarding these changes is disseminated. In
addition, the FPCS administrators hold meetings with parents
regarding the CCSS, benchmark and Smarter Balanced testing, and
address parental concerns.
Academic and College- and Career-Readiness Standards for Each Area

The school has defined academic standards and college- and career-readiness standards for each
subject area, course, and/or program and, where applicable, expectations within the courses that meet the UC
“a-g” requirements.
Prompt: Evaluate to what extent there are defined academic standards and college- and career-readiness
standards for each subject area, course, and/or program that meet state or national/international standards
and, where applicable, expectations within courses that meet the UC “a-g” requirements.
Indicator:

Findings

Supporting Evidence

Scantron (grades 2-11), Easy CBM (grades K-2), and other benchmark
assessments along with CST/CAHSEE data and the resulting data
analysis are the driving force for the standards based curriculum.
Students who are struggling learners are easily identified through
benchmark assessments. FPCS requires that these students attend
additional tutoring sessions (LCAP tutoring) and advisors create a
Response To Intervention (RTI) plan specific to the area(s) of need.
Information from assessments help advisors formulate RTI plans,
assign students to tutoring, and customize instruction to meet
student needs.
The Edgenuity online program for grades 6-12 follows a course map
syllabus, which is aligned with the academic CCSS and FPCS ESLR’s.
Edgenuity’s courses have been aligned to the standards and can be
viewed at: http://www.edgenuity.com/California The curriculum and
assessments have performance tasks that allow students to think
critically, utilize brief constructed responses, and allow advisors to reengage students.
FPCS advisors review and research technology resources, appropriate
tools, applications and discoveries in science and technology to equip
classrooms adequately, empower student learning, and provide
creative application.
FPCS has many UC “a-g” adopted courses, listed in the Curriculum
Guide. Students in the UC “a-g” courses are required to complete all
assignments and assessments. Edgenuity prescriptive courses and
courses with pretests are not “a-g”. Students taking these non-college
preparatory courses can demonstrate mastery on a pretest, with a
70% or above, and then be exempt from doing the section. FPCS
differentiates the UC “a-g” courses from the non-UC “a-g” courses by
its course titles.
FPCS is piloting Odysseyware curriculum for the spring of 2015 to
supplement Edgenuity. Besides its core curriculum, Odysseyware
offers 60 career courses within eight career pathways that prepare
students for career and work fields.
In addition to the California state standards and frameworks, FPCS’s
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English curriculum supports skills that allow students to successfully
complete the graduation requirement known as the Senior Project.
Senior Project is completed and presented during senior year, but the
curriculum and skills are intertwined at each grade level. The
curriculum begins focusing on essay writing techniques with its
elementary students, and its high school students are required to use
standards-based writing techniques, MLA formatting, research
methods and oral presentations. These targeted skills are heightened
in high school and become more rigorous each year.
In the area of mathematics, 6-12 grade advisors use maintain
consistency by using Edgenuity online curriculum. K-5 advisors
aligned the current textbook and Montessori curriculum with CCSS.
FPCS adheres to the CCSS standards for math, paying particular
attention to providing concrete math experiences for elementary
students that build the foundational skills needed for the middle and
high school level.
In the upper grades, FPCS provides students with on-site classes led
by credentialed math advisors that teach, re-teach, and focus on
necessary skills for college and career readiness. Advisors encourage
students to become problem solvers and independent critical
thinkers. If students are still struggling, FPCS provides additional
tutoring during LCAP tutoring time and during student advisor
meetings. Students are required to attend LCAP tutoring until
benchmark assessments reach the basic level.
FPCS science curriculum is based on the California State Standards,
and is not on FPCS’s UC “a-g” list. FPCS encourages its “a-g” students
to take their life and physical science classes through the local
community colleges. These students have been successful with this
path.
Approximately 5 to 6 percent of FPCS graduates go directly into a
four-year university. It is a goal of FPCS to increase the percentage of
“a-g” classes that students take.
FPCS social science curriculum is UC “a-g”. FPCS offers support
classes once a week at the SLO/Vicente learning center.
FPCS offers a UC “a-g” approved art class for all high school students
at the SLO/ Vicente learning center. Students are also encouraged to
attend the local community colleges to complete these visual and
performing art classes.
FPCS offers Spanish 1, Spanish 2, and French 1 classes through
Edgenuity, but at this time they are not on the UC “a-g” list. FPCS is
applying for these courses to be added to the “a-g” list in February
2015. It is expected that these courses will be approved because they
were already pre-approved through Edgenuity during the fall of 2014
by UC “a-g” doorways.
FPCS Montessori K-6 students and FPCS independent study students
work collaboratively integrating various curricular areas involving

68

Family Partership Charter School WASC/CDE Self-Study Report

research, projects, community service, and work to support each
other’s growth in academic skills.

Evaluate the extent to which the online curriculum/courses consistently
meet state academic standards. Determine if there is effective integration of outsourced curriculum into the
program.
Additional Online Instruction Prompts:

Findings

Supporting Evidence

Students access other online curriculum and supplements to meet
the CCSS. Advisors meet at least monthly in PLC’s to discuss ongoing
strategies on how to best integrate supplemental curriculum to our
online curriculum. FPCS develop writing assignments that are CCSS
aligned. High achieving high school students are encouraged to take
community college courses to additionally meet California State
standards. Credit deficient students may concurrently enroll with one
of the San Luis Obispo County Adult Schools as an avenue for them to
attain high school graduation requirements. Students seeking
additional elective or career related courses can access ROP class
through Santa Ynez Union School District. These outsourced curricula
are effectively integrated into the program.

 Edgenuity has links that transfer






students to other websites that
solidify CCSS
Community college online
distance learning classes
Adult school concurrent
enrollment
Cuesta Transcripts
ROP class schedule

Congruence

There is congruence between the actual concepts and skills taught, the academic standards, the
college- and career-readiness standards, and the schoolwide learner outcomes.
Prompt: Evaluate the extent to which there is congruence between the actual concepts and skills taught, the
academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes.
Indicator:

Findings

Supporting Evidence

Student work demonstrates the commitment to a standard based
curriculum and illustrates that all students are presented with a
challenging learning experience.

 Student work samples
 K-6 ELA and math curriculum

maps
 ESLR’s
 6th-12th Edgenuity on-line course

The K-6 ELA curriculum map exemplifies understanding of the CCSS
and identifies the standards FPCS has selected as most critical for
maps
students. FPCS K-6 ELA curriculum builds a foundation that promotes
 IEP’s
success in students’ subsequent years of ELA course work. The K-6
PLC collaborated to develop common writing assessments and rubrics
to support CCSS and ESLR’s. The ELA curriculum at FPCS is designed to
produce critical thinkers, effective communicators, and collaborative
learners.
Math curriculum at FPCS is also aligned with the CCSS. Advisors have
worked with existing curriculum to evaluate it and adapt it to meet
CCSS. Additionally, the K-6 PLC developed a math curriculum map
that demonstrates commitment to CCSS and identifies a pacing guide
that will meet the developmental needs of students. Middle and high
school students follow a course map provided through the on-line
program Edgenuity. Students are able to refer to past, present and
future objectives to reflect and anticipate various lessons. Middle and
high school advisors have supported student learning through use of
common instructional strategies, such as peer support groups, think
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pair share, partner and group work to promote critical thinkers and
problem solvers.
Advisors in the 6-12 PLC’s have worked together to discuss teaching
strategies for successfully implementing Edgenuity, sharing best
practices, and analyzing assessment data. Advisors use common
instructional strategies, such as self-editing, discussion questions with
oral reporting out, brief constructed responses, as well as partner and
group work to promote critical thinkers, problem solvers,
collaborative learners, and effective communicators.
Advisors lead students through science material, such as labs,
experiments, and demonstrations that show congruence between the
actual concepts, skills, academic standards, and the school wide
learner outcomes. Engaging with the scientific method, solving
problems, working in lab groups, and creating reports/projects are
specific examples of collaborative learning and effective
communicating.
The social science curriculum offers a standards-based education
while also focusing on the school wide learner outcomes. Students
work on being both articulate and persistent; as well as critical
thinkers, effective communicators, and collaborative learners.
The special education staff works closely with advisors to support
student achievement of learning goals within the context of CCSS and
schoolwide learner outcomes.

Student Work — Engagement in Learning
The school’s examination of representative samples of student work and snapshots of student
engagement in learning demonstrate the implementation of a standards-based curriculum and the schoolwide
learner outcomes.
Prompt: Evaluate to what extent the examination of representative samples of student work and snapshots of
student engagement in learning demonstrate the implementation of a standards-based curriculum and the
addressing of the schoolwide learner outcomes.
Indicator:

Findings

Supporting Evidence

Within the ELA curriculum, advisors share work samples and
examples of student engagement during PLC meetings on
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 Science Fair
 Poetry Recital
 Student essays
 Brief constructed responses
 Academic vocabulary·
 GC agendas
Students read a wide variety of fiction and nonfiction text that meet  Cornell notes
CCSS including short stories, novels, poems, plays, essays, speeches,  Partner activities
 Projects
biographies, autobiographies, memoirs, and articles.
 Laboratories
Students interact with text in ways that help them discover that text
 Assessment data
is a rich resource for information and a starting point for generating
 Art show entries
questions and a valuable tool for finding answers. Advisors are
 Progress reports
shifting center libraries to reflect appropriate text complexity as
 Physical Education class

professional development days and at GC meetings. This
collaboration takes place in person, through the use of GoTo
Meetings, and by sharing of resources through email and Google
Drive. Student work reflects a standard based teaching approach and
shows that students are being presented with challenging academic
tasks.

defined by CCSS. Advisors also utilize existing text, at all levels, to
teach text dependent reading. FPCS is proud to report that the
majority of FPCS students pass the writing CAHSEE on the first
attempt.

Students in their sophomore year are given a practice math CAHSEE
exam. Students who do not pass the practice with 70% or better are
required to take a math CAHSEE prep class.
Curriculum in all math courses is standards based. Math curriculum
consists of Edgenuity, textbooks, and Montessori math materials.
Students in math classes, as well as students using Edgenuity, are
encouraged to collaborate and communicate in the learning process.
Students are encouraged to work in groups to solve problems.
Edgenuity students complete performance tasks and are required to
explain math concepts with written words. K-6 Montessori students
are encouraged to use their peers as resources for solving math
problems.
Assignments are graded based on CCSS as well as school wide learner
outcomes. Students are required to complete a variety of projects, as
assigned by their specific advisors. Some examples include, book
reports, heritage dolls, science fair projects, senior project, and
biography day presentations.
Advisors observe students working and ask them questions to assess
comprehension and understanding. Observing a student’s effort to
take notes, follow along during reading, as well as ask/ answer
questions allows advisors to gather additional information about
student engagement.
FPCS offers an “a-g” approved art class for all high school students.
Art work is submitted to the Santa Maria Art Council. K-8 students are
able to attend a weekly art enrichment course offered at the
SLO/Vicente learning center. Montessori advisors include art and
music throughout the curriculum. A specific example of student
engagement is a bucket drumming class, where all students could be
observed participating.
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FPCS K-8 students are being engaged in more formalized, standards
based physical education instruction. For example, students at the
Santa Maria Montessori learning center receive direct instruction in
physical education at least one hour per week and students at the San
Luis Obispo learning center have an opportunity to participate in a
one hour per week physical education class targeting skills needed for
state PE testing.
Foreign language (Spanish and French) is taught through Edgenuity’s
“PowerSpeak.” Students use a microphone to record themselves and
are then assessed orally during meetings with advisors.
Each student with an IEP has educational and/or behavioral goals that
are developed to help the student meet both state standards and
school wide learner outcomes. Ongoing monitoring of students’
progress and performance is completed in collaboration with the
special education team and advisors. If any critical issues arise,
meetings are called between parents, special education staff, and
advisors. Changes are made as necessary.
Accessibility of All Students to Curriculum

A rigorous, relevant, and coherent curriculum to all students is accessible to all students through all
courses/programs offered. The school examines the demographics and situation of students throughout the class
offerings. The school’s instructional practices and other activities facilitate access and success for all students.
Prompt: Evaluate students’ access to a rigorous, relevant, and coherent curriculum across all programs. To
what extent do the instructional practices of teachers and other activities facilitate access and success for all
students?
Indicator:

Findings

Supporting Evidence

Students have access to a rigorous, relevant and coherent curriculum
across all programs. Sixth through 12th grade students have access to
the newly adopted Edgenuity curriculum. Both the math and English
language arts courses are aligned to the CCSS. The State of California
has adopted the 6-8 grades Edgenuity Math Curriculum as one of
their 2014 state adopted curricula.
This year FPCS has hired instructional aides/tutors to assist students
with the new curriculum, especially for significant subgroups and IEP
students. FPCS offers classes in math, English, science and social
studies to provide students with highly qualified advisors to further
support students in the curriculum. A math tutor is also employed
from Cal Poly to further support students in math. In addition to
Edgenuity FPCS may provide students with textbooks that the
advisors have sticker aligned to meet common core standards.
Montessori advisors provide a wide range of learning experience in
addition to Montessori learning materials to construct otherwise
abstract concepts, organize geometrical layouts of math, visualize,
and build patterns that reflect real life problems to empower
learning. An example follows that demonstrates rigor, relevance and
coherence.
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A class of 4th-6th graders invited a marine biologist from the local
Morro Bay Natural History Museum to describe concerns she was
studying in the bay. She described several concerns including the
wasting sea stars disease and the competition between the
herbivorous and carnivorous mollusks that inhabit the rocky intertidal
zone of Coleman Beach. She highlighted concerns that bring up many
questions to research further to find possible solutions.
The scientific process was outlined for the students and they were
invited to participate in and collaborate with her in research. This
ignited interest in learning more about the marine life they would be
exploring and studying. They read content rich text and wrote about
the distinctions between Mollusca, Echinodermata, cetacean and
other marine life. They drew characteristics of bilateral and radial
symmetry. The research process required students to work
collaboratively in small groups to count Black Turban Snails, Dog
Whelks, barnacles, and anemones while noting other interesting finds
within control and random quadrats. They collected data and entered
them into a chart. They later drew and measured out a two
coordinate graph with the x-axis as the quadrats 1-8 and A-H; and the
y-axis as quantity found. Students then plotted the number of Black
Turbans in red and Whelks in blue within each quadrat. They were
then able to draw overlying line graphs displaying the distribution of
Black Turbans to Whelks. They will then compare graphs from their
data in the fall, winter and spring to discuss possible
implications. This field experience gave them an appreciation for
marine biology, a glimpse of a career in marine science, a reason and
process to investigate and conduct research, heightened
responsibility for accuracy to support the team and the marine
biologist, a chance to see the value of math and graphing to interpret
data, and a chance to understand and apply their creative thinking
regarding real life problems in our environment.
FPCS students have access to a rigorous, relevant, and coherent
curriculum across all programs. The Edgenuity curriculum for grades
6-12 is very rigorous. It utilizes higher levels of thinking and is the
most challenging curriculum that FPCS has ever offered for these
grade levels. This year, students are spending more time on their
classes than they have in the past. The curriculum is relevant to
students’ lives since it relates to real life situations and it prepares
students for the work field or their post secondary education. The
curriculum is coherent in that their lessons’ objectives, daily calendar
of assignments, pacing of courses, and grades are clear.
Staff holds high expectations and increase students’ successfulness
with their classes by requiring them to work in the center if the time
they spend on their schoolwork is insufficient.
FPCS has multiple in-house academic support programs and positions
to assist students. Some of these include on-site classes for all grade
levels, CAHSEE support classes/tutoring, and middle and high school
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math tutoring. This year FPCS has implemented instructional
assistant positions (LCAP tutors) for all of its centers to support the
significant subgroups.
For credit recovery students, FPCS has implemented a credit/no
credit option for Edgenuity classes. This is not commonly put to use,
but it is an important option for credit recovery students who would
not be on track for graduation. This option helps all students to be
successful. In addition, credit recovery students can concurrently
take classes through a partnership with the San Luis Obispo or Lucia
Mar Adult Schools.
For students who are high achievers, the majority of them take
classes at one of the local community colleges.

Evaluate the procedures to ensure that students have access to courses
that meet the UC “a-g” requirements, including lab courses.
Additional Online Instruction Prompt:
Findings

Supporting Evidence

FPCS provides access for all high school students to take UC/CSU “ag” courses through the Edgenuity curriculum. If students are planning
to attend a four-year university, FPCS partners with the local
community colleges so students can satisfy life and physical science
“UC/CSU” lab requirements. The Edgenuity “PowerSpeak” Spanish I
and 2, and French I, 2, and 3 courses just earned UC “a-g” approval in
fall of 2014. Therefore, FPCS will apply to the UC Doorways for these
courses to be added to the FPCS “a-g”course list during the next
round of submissions, which begins February 1, 2015. Students
otherwise take foreign language courses through the local community
colleges.

 FPCS Curriculum Guide
 Language Arts Classes: Common

Core ELA 9, 10, 11 and 12.
 Math courses: Common Core

Math I, II, and III, Common Core
Algebra I, Common Core
Geometry, Common Core
Algebra II, Trigonometry and
Pre-calculus
 History/Social Science Courses:
CA Principles of American
Democracy, CA U.S. History and
Geography, and World History,
Culture & Geography.
 Visual/Performing Arts: FPCS Art
Class, Electives: CA Economics,
Psychology, Sociology, and
World Regional Geography
 Community college courses

Integration Among Disciplines

There is integration among academic and career technical disciplines at the school and where
applicable, integration of outsourced curriculum into the program so that curricular integrity, reliability, and
security are maintained.
Prompt: Evaluate to what extent is there integration among disciplines and where applicable, integration of
outsourced curriculum into the program so that curricular integrity, reliability, and security are maintained.
Indicator:

Findings

Supporting Evidence

 FAFSA/Cuesta Promise
CCSS embeds science, social studies and career and technical
Scholarship workshop
disciplines into English language arts and mathematics. FPCS 6th-12th

Cuesta Community College
grade students have access to Edgenuity curriculum, which is
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common core, aligned in both ELA and math. In addition to the
curriculum integrating career and technical disciplines, FPCS advisors
also support students by providing work experience, ROP (through
county programs), and service learning courses. FPCS staff also
supports students with attending career days at the local community
colleges. Seniors are required to prepare and present a senior project
before graduation. The senior project requires students to research a
career path, passion, or subject of interest and write a research
report, interview an expert in the field, prepare a presentation, and
present their topic. Advisors encourage a technical medium to help
students present their project.











Career Fair
Cuesta and Cal Poly tours
Senior projects
Science fair projects
Biography day projects
ROP classes
Work experience course
Service learning course
Dual enrollment
High school transcripts

Students that academically attend community college classes through
the dual enrollment program submit an official community college
transcript to the FPCS registrar. Students earning credits through a
community college have the college send FPCS an official transcript
each semester that documents the grades they earned in their
class(es). FPCS lists the community college, classes taken, and grades
earned on their FPCS transcript. This secure process preserves the
integrity and reliability of the students’ coursework.
Career and technology foundation skills are supported in the K-8
program integrating use of computers, iPads, and Chromebooks, to
gain skills in coding, keyboarding, researching, quoting sources
accurately, photo and video editing. Students gain technological skills
to apply and publish using presentation formats such as Pages,
Keynote, Prezi or Power Point presentations for events such as
biography day, and science fair, etc. Engineering is explored through
challenges to construct and make working machines and models.
Community service learning opportunities are integrated at the K-8
level as well. Lower elementary students work with CALM to support
needy families. Upper elementary students work with the Free The
Children Foundation and engage in both local and global campaigns
to support the hungry in our communities and education or
alternative income for young women in third world countries.
Curricular Development, Evaluation, and Revisions

The school assesses its curriculum review and evaluation processes for each program area, including
graduation requirements, credits, and homework and grading policies, to ensure student needs are met through a
challenging, coherent, and relevant curriculum. This assessment includes the degree to which there is
involvement of key stakeholders (governing board members, teachers, parents, and students).
Prompt: Comment on the effectiveness of the school’s curriculum review, evaluation, and review processes to
ensure student needs are being met through the curriculum; include the extent to which there is involvement of
key stakeholders.
Indicator:

Findings

Supporting Evidence

In order to increase the success of students and for all students to
have access to rigorous, relevant and coherent standards-based
curriculum, staff meet weekly in learning centers and monthly in
school-wide PLC’s to review student performance and re-evaluate
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 Professional development

As the K-6 PLC met to discuss school-wide and individual student
needs this fall, they reviewed common assessments then developed
and implemented a common assessment by grade level in writing.
Advisors meet regularly to evaluate student work and ensure all
students are making consistent progress based on school-wide
expectations and common core standards. 6-12 advisors meet
frequently in the PLC groups to review curriculum. Advisors evaluate
student work and progress to ensure concept attainment and
adequate progress.

agendas
 PLC agendas
 Parent meetings

During professional development and parent meetings, the Edgenuity
6-12 online curriculum is reviewed. While it does meet the needs of
“a-g” requirements it has limited elective courses and career
pathways. The time expectations and curricular demand of core
classes does not allow for some students to engage in using Edgenuity
elective courses. After investigating other curriculum, FPCS began
piloting Odysseyware to increase CTE and elective offerings.
Advisors use benchmark and multiple other assessments to monitor
student growth and continue to adjust and personalize lessons and
curriculum for effectiveness and to meet ambitious goals.
Policies — Rigorous, Relevant, Coherent Curriculum

The school assesses the curriculum and its rigor, relevancy, and coherency after examination of
policies regarding course completion, credits, grading policies, homework, etc.
Prompt: Determine the extent to which key stakeholders are involved in the selection and evaluation of the
curriculum to ensure it matches the school’s mission and schoolwide learner outcomes. Particularly evaluate
the strategies used to solicit teacher input into the design of the curriculum and the use of technology within the
curriculum.
Indicator:

Findings

Supporting Evidence

FPCS PLCs meet to collaborate, evaluate, and select curriculum and
technology. An MOU for three additional workdays in June, for
planning, was agreed upon by the FPCS administration and FPCTA.








PLC agendas
Parent surveys
Student surveys
Staff surveys
During our All Staff meetings, FPCS advisors frequently discuss and
Edgenuity meeting agendas
evaluate our new online curriculum, Edgenuity. Staff are continually
K-6 common writing
addressing best practices and strategies for student success. The
assessments
administration has also come to each individual learning center to
evaluate the successes and complications with our online curriculum.  K-6 ELA and Math curriculum
maps
FPCS staff and administration met in the winter, spring, and fall of
 Step Up to Writing upper
2014, to vet Edgenuity. In addition, Edgenuity best practices and
elementary curriculum
grading procedures are discussed once a month during our 9-12 PLC
meetings.
In the spring of 2014, the K-6 PLC group met several times to align
curriculum, and developed common writing prompts and writing
assessments. In addition, we examined the CCSS standards for both
ELA and math to identify key step-ups between grades. A deep
understanding of the standards gave staff the ability to determine
how to use existing curriculum in support of student achievement of
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CCSS. Effective strategies for using existing text to support
informational reading were a key idea of many PLC meetings.
Additionally, the K-6 PLC selected a common writing program, Step
Up to Writing. In the Fall of 2014, FPCS purchased the Step Up to
Writing program for Upper Elementary students. The K-6 PLC meets
monthly to discuss curriculum decisions, evaluate student work, and
technology use.
In the Spring of 2013, FPCS began its journey to increase the ratio of
technology to student. Specifically, staff input was solicited about
technology purchases. Ultimately, FPCS administration and staff
decided to purchase Chromebooks. All centers presently have at least
25 Chromebooks that are being used to ensure that students can
effectively communicate through use of technology, a school wide
learner outcome.
All special education students have their own Individualized
Education Plan (IEP). Parents, students, special education advisors,
and general education advisors meet to develop an educational plan
that meets each student’s needs. Advisors make decisions about
curriculum for special education students with input about
intervention materials provided by the special education teacher.

Determine the school’s effectiveness in the use of outsourced curriculum
to maintain curricular integrity, reliability, and security.
Additional Online Instruction Prompt:
Findings

Supporting Evidence

FPCS utilizes on-line multi discipline CCSS curriculum to maintain the
school’s integrity, reliability and security. The students are provided
with in class Chromebooks and or use of technology centers. The
students are set up with sign-on and personal passwords through
Google.
FPCS utilizes KHAN Academy as an additional math support. Khan
Academy offers practice exercises, instructional videos, and a
personalized learning dashboard that empower learners to study at
their own pace in and outside of the classroom. The program guides
learners from kindergarten to calculus using state-of-the-art, adaptive
technology that identifies strengths and learning gaps. They have
partnered with institutions like NASA, The Museum of Modern Art,
The California Academy of Sciences, and MIT to offer specialized
content.
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Articulation and Follow-up Studies

The school articulates regularly with feeder schools and local colleges and universities and technical
schools. The school uses follow-up studies of graduates and others to learn about the effectiveness of the
curricular program.
Prompt: Share examples of articulation with feeder schools and local colleges and universities and technical
schools, including comments on the regularity and effectiveness of these effects. What has been revealed
through the follow-up studies of graduates and others regarding the effectiveness of the curricular program?
Indicator:

Findings

Supporting Evidence

Due to being an independent studies alternative educational option  2012 to 2014 Post Graduate
for San Luis Obispo and Santa Barbara counties, FPCS tends to attract
surveys
 Class of 2015 senior survey
many high school students from other schools.
 Community college counselors
The majority of FPCS students attend Cuesta and Allan Hancock
 Military representative
Community Colleges. Students also attend 4-year universities and
presentation schedule
technical schools. FPCS holds community college scholarship, military
 Feeder school transcripts
recruitment, and FAFSA workshops to assist students with the
 FAFSA/Cuesta Promise
transition to their future goals. FPCS seniors attend annual Cuesta
Scholarship workshop
Community College Career Fair to explore career opportunities.
 Cuesta Career Fair
The FPCS curriculum prepares students for post-secondary education
and/or future employment according to past surveys. In the 2013
postgraduate survey, out of the 7 respondents, 2 (28.6%) attended a
4-year university and 5 (71.4%) attended a 2-year university. In the
2012 post graduate survey, out of the 21 respondents, 8 (38.1%)
attended a 4 year university, 8 (38.1%) attended a 2 year university, 2
(9.5%) attended a technical college, 1 (4.8%) joined the military and 2
(9.5%) went into the workforce. In these surveys, the students were
asked if their experience at FPCS most prepared them for postsecondary education and/or future employment. In the 2013 survey,
2 students strongly agreed (28.6%), 4 agreed (57.1%), 0 were neutral
or disagreed (0%), and 1 student strongly disagreed (28.6%) with the
statement. In the 2012 survey, 6 strongly agreed (28.6%), 11 agreed
(52.4%), 2 were neutral, 2 disagreed (9.5%), and 0 (0%) strongly
disagreed with the statement. From the data FPCS evaluated, it is
evident that the majority of students said that the FPCS curriculum
did prepare them for their post-secondary education and/or future
employment.
This survey was given again in the winter of 2015 to the 2014
postgraduates and to the class of 2015 and we are in the process of
collecting this data to review.

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

FPCS works collaboratively with its advisors, administrators and
classified staff to provide the best learning opportunities for its
students. FPCS has implemented many more instructional
opportunities for students at every grade level. FPCS offers “a-g”
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courses. FPCS offers a two-day a week grades 6-10 blended program
for our independent study students to provide additional instruction
in math, English, science and social studies. FPCS has also added
classified instructional assistants, with the supervision of advisors and
the special education department, to target specific learning
objectives to our lower achieving population. Advisors also attend
monthly professional development meetings and work in PLCs to
further improve the curriculum by implementing CCSS that need to
be addressed. In order to prepare high school students for CAHSEE
advisors provide students with the opportunity to take a CAHSEE prep
class through our Edgenuity curriculum. Students also work with
advisors to adequately prepare themselves for the exam. FPCS selects
programs that have proven to be successful with students. Advisors at
FPCS use a variety of strategies, both in their classrooms as well as
outside their classrooms. Teaching with Love and Logic and the
philosophy of Dr. Maria Montessori are some examples of sound
principles that are employed to build positive relationships, discipline,
and the love of learning. Advisors use Step Up to Writing, Cornell
Notes, and the Institute for Excellence in Writing to help students be
successful in the curriculum taught in their classes. Advisors meet
with their PLC’s on an ongoing basis, and at professional development
meetings, to build curriculum and ensure that all students are
experiencing a rigorous, relevant curriculum. FPCS staff are making an
effort to not only meet our students learning needs, but also
successfully implement the Common Core.
All of these aspects of FPCS’s educational programs allow for student
to have a successful transition to local colleges, universities, and
technical schools.

Comment on the degree to which this criterion impacts the school’s ability to address one or more of
the identified critical learner needs.
Prompt:

Findings

Supporting Evidence

Due to FPCS being an independent charter school and not directly
affiliated with the local school districts, it is difficult to make
connections with its feeder schools’ counselors. FPCS coordinators
need to make connections with these counselors and local
community college counselors.
FPCS has identified the need to increase skills in writing. This need is
being addressed by working in PLC’s. Math is a continual area of need
for students and FPCS still needs to continue providing students
support in this area. FPCS also needs to provide a stronger PE
program for high school students.
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B2. Curriculum Criterion
All students have equal access to the school’s entire program and assistance with a personal learning plan to
prepare them for the pursuit of their academic, personal, and career goals.
Indicators with Prompts
Variety of Programs

— Full Range of Choices

All students are able to make appropriate choices and pursue a full range of realistic college/career
and/or other educational options. The school provides for career exploration, preparation for postsecondary
education, and pre-technical training for all students.
Prompt: How effective are the processes to allow all students to make appropriate choices and pursue a full
range of realistic college/career and/or other educational options? Discuss how the school ensures effective
opportunities for career exploration, preparation for postsecondary education, and pre-technical training for
all students.
Indicator:

Findings

Supporting Evidence

FPCS is proud to be a school that works relentlessly to narrow the
achievement gap and facilitate avenues for students to meet
graduation requirements successfully while simultaneously preparing
them to meet their own personal and career goals. Towards that end,
students have easy access to multiple academic and career-based
programs. FPCS provides opportunities to engage in online curriculum
through Edgenuity with electives that promote career concepts and
exploration. Students are required to complete 10 units in this area.
Additionally, students in grades 6-12, took a career survey to help
them make decisions about possible careers. In an effort to
encourage students to explore careers of their choice, FPCS
participates in local community college career and college fairs. In
addition, students have opportunities to visit and attend classes on
local college campuses. College ready students are encouraged to
sign up for community college courses at Allan Hancock or Cuesta
Community College where they can be dually immersed in high school
and college. Additionally, seniors are required to complete a semester
long Senior Project researching a career of their choice. Students
produce a written, visual, and oral presentation that is shared with
staff, peers, and parents on Senior Project Presentation Day. High
School students may earn credits for work experience.





















Elementary students are engaged in service learning through a variety 

of community outreach projects on both local and global scales.
Organizations such as Santa Barbara County’s Child Abuse Listening
Mediation (CALM), World Vision, San Luis Obispo County’s Hunger
Drive, and several global campaigns through Free the Children to
provide clean water, alleviate hunger, eliminate child labor, and
homelessness. Students participate in fundraising, awareness
campaigns, collection drives, and global communication. Students
participated in the Montessori Model U.N., researching global issues
and writing position statements to present to the U.N. FPCS’s City
Center program, 6th -8th grade students, has a positive, collaborative
relationship with the Abel Maldonado Center for use of facilities and
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technology. Junior High students enrolled in the City Center program
must collaboratively complete 20 hours of community service at the
Abel Maldonado Center per semester. High School students can
access a shared list of community partnerships on a Google document
in order to select a service organization where they can volunteer.
High School students earn 1 unit for every 18 hours of service, up to 5
units.
Arts careers and vocations are promoted through professional
speakers and field trips. Advisors in classroom settings have included
a variety of guest speakers, thus exposing students to potential
careers. Additionally, advisors plan field trips that engage students in
a variety of diverse experiences. These have included trips to the
Pacific Conservatory of Performing Arts, Monterey Bay Aquarium,
Santa Barbara Zoo, museums, colleges, state parks, and many more.
Student-Parent-Staff Collaboration

Parents, students, and staff collaborate in developing and monitoring a student’s personal learning
plan, and their college/career and/or other educational goals. (This includes the evaluation of whether online
instruction matches the student’s learning style.)
Prompt: Evaluate to what extent parents, students, and staff collaborate in developing and monitoring a
student’s personal learning plan, and their college/career and/or other educational goals.
Indicator:

Findings

Supporting Evidence

Clear communication and collaboration amongst parents, students,
and staff is a critical component of our school programs. Advisors work
with students and parents to determine areas of strength and
weakness. Plans are collaboratively developed to utilize strengths and
to target areas of needed growth. Students and parents are given
numerous opportunities to understand the students’ learning plan and
give input. This is done through articulation between students, staff,
and parents, at parent conferences, and at Back To School Night in the
Fall. In addition, parents and teachers can request a parent-teacher
conference to discuss any academic or social concern pertaining to
their son or daughter. (Admin have held town hall meetings with
parents and students from each learning center over the past 2 years).
Parents are invited to participate in meetings that highlight FPCS
programs. FPCS provides information about CCSS, Smarter Balanced
assessments, and programs as well as collect listen to parent feedback.
Additional topics of parent education include: child development,
positive guidance, critical thinking, as well as, supporting reading,
writing and math proficiencies.
In January and February, all school sites host an Open House Night.
Students and parents are invited to visit for the purpose of viewing
and sharing completed work, as well as conversing with advisors. This
comprehensive event sets the tone for collaboration between all
stakeholders and gives incoming parents’ and students’ knowledge of
what FPCS has to offer. It gives them a sense of understanding about
the staff and programs available. During this event, they are able to
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ask questions about the curriculum offered at FPCS, as wells as
interact with current families.
Furthermore, all students and families have access to staff by e-mail
and phone. Parents of 6th- 12th grade students are continuously
informed of their students’ progress by e-mails from Edgenuity.
Advisors can set up daily, weekly and monthly progress and
attendance reports to be sent to parents' emails. This allows students
and parents to have access to their attendance and academic progress
at all times. Elementary age students, and 6th graders not enrolled in
Edgenuity, participate in FPCS programs with increased instructional
time from advisors. These students and families have the opportunity
to communicate in person several times weekly. Additionally, students
in Montessori programs, have parent communication folders that
travel back and forth between home and the center.
Transcripts are reviewed by center coordinators and advisors to
ensure that college bound students are choosing appropriate classes.
Monitoring/Changing Student Plans

The school implements processes for monitoring and making appropriate changes in students’
personal learning plans (e.g., classes and programs) and regularly evaluates them.
Prompt: Evaluate the effectiveness of the ways the school ensures that processes are utilized for monitoring and
making appropriate changes in students' personal learning plans (e.g., classes and programs).
Indicator:

Findings

Supporting Evidence

FPCS’s advisors work diligently to monitor student classes and
programs on a regular basis. Per our vision statement, it is our goal to
teach students to act with purposefulness, this includes decision
making within curriculum and class selection. FPCS staff are
committed to creating an atmosphere of encouragement so that each
student is empowered to act with integrity and discover creative
ways to enrich their learning experience as they prepare to meet
requirements for grade advancement, High School graduation
requirements and/ or the A-G requirements. To that end, all high
school students are required to create a four year plan outlining
coursework that will help meet their personal goals. Each year,
advisors meet with High School students to review their graduation
plan and transcripts. Students and advisors collaboratively review
their transcripts in order to identify which areas they may need
advanced or remedial courses. When students meet with advisors,
they benefit from real life experience contributing to/ initiating
effective conversations that allow them to actively pursue postsecondary college and career options. Advisors overseeing K-11
students assess students through a variety of measures in order to
evaluate/ place students into appropriate classes. These include, Oral
Reading Fluency, Scantron Assessment, State Testing, observations,
and beginning of year review work. In consultation with other grade
level advisors and resource specialists, students are assigned classes
and curriculum. FPCS is committed to providing students with class
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work that supports their level of learning and provides the best
opportunities for progress.
Post High School Transitions

The school implements strategies and programs to facilitate transitions to post college, career, and
other postsecondary high school options and regularly evaluates their effectiveness.
Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transitions to college, career, and
other postsecondary high school options.
Indicator:

Findings

Supporting Evidence

Advisors at our school work closely with parents and students to help
complete necessary enrollment documents, obtain signatures and
transcripts, and help plan college courses through the College Now
program at Allan Hancock College and through Cuesta College’s
enrichment program. Students are able to ease into college work to
become familiar with the college rigor, programs offered, and to
better facilitate postsecondary success. The program is effective in
that it provides an introduction to college life and academics, and the
coursework completed at the community college applies toward high
school graduation requirements as well as toward a college degree.
Students are able to transition into college degree programs, as well
as college certificate programs.
ROP Classes are available to students depending on the district of
residency (SB County ROP only). Students are able to take ROP
courses through local high schools while currently enrolled at our
school. This program allows students to work in a variety of areas,
such as banking or retail merchandising, and often students can be
hired upon completion of the program. This facilitates success in that
students are given experience with customer service, teamwork with
coworkers, taking direction from supervisors, as well as work and life
skills.
Students complete a senior project before graduation. They are able
to coordinate their project to a field or area of interest as a
postgraduate. Students work with advisors to explore, research, and
develop a project, which will help answer questions about a potential
college or career choice. Often this project involves interviewing or
job shadowing to provide a better understanding of the requirements
and demands of the career. It is very successful in that it affords the
opportunity to explore career options, tuition costs, and salary fields
as they are contemplating postsecondary choice.
FPCS offers a career concepts class where students learn about job
related skills. They learn how to fill out an application, produce a
resume, perform during the interview process, and other job related
skills. After the students are introduced to job related skills, they
participate in the job-shadowing portion of the class. Students
shadow managers, owners, or employees during a typical workday.
The companies that participate and have participated in the career
concepts class are: Old Navy, Mind Body, KSBY and other companies
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across the San Luis Obispo area.
FPCS offers credit for work experience and service learning. Students
log their work or service hours, write summaries on their experience
and produce paycheck receipts. Students are also required to receive
an evaluation prior to receiving credit for the class.
In the spring of 2015, FPCS began piloting Odysseyware as a
supplement to Edgenuity. Odysseyware offers Career and Technical
Education (CTE) courses to introduce students to a variety of possible
career paths, equipping them with the specific skills necessary for
success in those fields. There are over 60 online career courses
offered in the following eight career pathways: 1.) Agriculture food
and natural resources 2.) Business management and business
administration 3.) Health science 4.) Hospitality and tourism 5.)
Human services 6.) Information technology 7.) Law, public safety,
corrections, and security and 8.) Science, technology, engineering and
mathematics (STEM).

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Supporting Evidence

Findings

Odysseyware’s eight CTE areas provide students opportunities to
develop career and college readiness.
Each of FPCS’s centers offers a variety of opportunities that support
student pursuit of academic, college, and career goals. Students in
grades K-6 meet with their advisors a minimum of 3 full days each
week at the Santa Maria Montessori learning center, the Morro Bay
learning center, or the City Center. Middle school students in San
Luis Obispo meet with their advisors a minimum of 2 days each
week. During these times, advisors have opportunities to evaluate
student’s academic, personal, and social skills. Regular adjustments
to students’ learning plans are made based on these interactions.
Students in grades 9-12 meet with their advisors one-on-one at least
once a week. During these meetings, goals that support each
student’s career and college plans can be evaluated, assessed, and
adjusted. Students determined at-risk, academically or behaviorally,
are given an RTI plan with specific goals for improvement. RTI plans
outline the responsibilities of all parties in pursuit of the determined
goals- student, parent, and advisor. Students with RTI plans are
required to meet with advisors more frequently and are assigned to
additional intervention support time at their center. For example, at
the SMMLC, students in need of reading intervention participate in a
direct instruction reading program called Reading Mastery. Students
at the MBMLC support reading fluency with the Read Naturally
Program with close monitoring to track growth. Where growth is not
significant, a meeting is set with student, parent and advisor to reestablish commitment and plans to reach goals. Montessori students
are coached and supported to grow their intrinsic drive to improve
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skills. Other programs use incentives for good behavior and
academic progress and consider it a critical component of the
program.
Advisors are provided with school wide data about student
performance on Scantron benchmark assessments. Additionally,
advisors have access to a variety of data viewing tools for assigned
students and rosters. This allows us to identify students who are at
risk and provide appropriate instruction. Additionally, Scantron has
useful tools for grouping students by targeted skills. High School
advisors help their students create a graduation plan, review
transcripts, and present information on high school graduation
requirements and a-g eligibility.

Comment on the degree to which this criterion impacts the school’s ability to address one or more of
the identified critical learner needs.
Prompt:

Findings

Supporting Evidence

Advisors present many opportunities for students to explore posthigh school vocational and college opportunities. Several centers
have incorporated career and college search in their curriculum.
Centers have provided and circulated information in form of flyers
and emails of upcoming events. Service learning is a course offered
to students, but needs to be developed by fostering additional
community partnerships.
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B3. Curriculum Criterion
Upon completion of the high school program, students have met all the requirements of graduation and are
prepared with success in college, career, and life.
Indicators with Prompts
Real World Applications — Curriculum

All students have access to rigorous and relevant curriculum that includes real world applications that
will prepare students for success in college, career, and life.
Prompt: Evaluate ways the school ensures that all students have access to a rigorous and relevant curriculum
that includes real world applications that will prepare them for success in college, career, and life.
Indicator:

Findings

Supporting Evidence

Advisors at FPCS incorporate real world applications into everyday
curriculum with the CCSS. For example, students are engaged daily in
real world applications in math. Advisors emphasize the fact that
significant advances in mathematics have been linked to address real
world problems. Through the teachings of algebra, geometry,
statistics, calculus and other math criteria students are exposed to
the way in which mathematical principles apply to architecture,
medicine and finance.
One example of a real world math application is found at the Santa
Maria Montessori center. Students participate in math activities
related to shopping and meal planning. Each student is asked to
record food consumption for a week. Independently, or with the
assistance of an adult, cost of food is added to the recording sheet. At
the culmination of the activity, students attend a “frugal lunch” at the
Santa Maria Montessori learning center. Students are served a lunch
of rice and beans. They are invited to make a donation, in the amount
of the cost of their typical lunch, to the Santa Barbara County Food
Bank. The donations are collected, counted, and submitted on behalf
of the school. Another example is the use of the SunWise Curriculum
to learn about UV Rays and skin protection. Students track the local
UV Index and use the information to determine the risk of skin
damage and learn important skills for protecting skin.
CCSS, in its very nature, embed college and career readiness
standards throughout the different curricular areas by having
students critically solve real world problems and situations. The
Edgenuity curriculum is also supported by direct instruction, which
includes virtual labs, mathematics classes, science support and
English classes.
High school science students manipulate and analyze data and then
draw their own conclusions with virtual manipulatives, called Gizmos.
Through the research-based Gizmos, students develop a deep
understanding of challenging concepts through inquiry and
exploration. Real world problems such as acid rain, extinction, and
global warming are manipulated, graphed and analyzed in order for
students to solve scenarios.
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FPCS students utilize the ROP programs in Santa Barbara and San Luis
Obispo Counties. FPCS would like to develop its relationship with
the Lucia Mar School District for its students in San Luis Obispo
County to increase the number of students who participate in this
program.
FPCS encourages students to take community college classes. FPCS
has many students that are interested in vocational careers, such as
nursing, EMT, and firefighting. These students begin taking
prerequisite classes in these areas. In addition, college bound
students can fulfill many of their college general education
requirements. This partnership with the local community colleges
definitely helps prepare students for career, life and college.
FPCS offered a career concepts class that prepared students for the
work force. The class focused on filling out applications, resume
writing, interviewing, and job related skills. The students were then
required to shadow managers and employees from several
businesses around the San Luis Obispo area.
FPCS also requires students to do a Senior Project report, project and
presentation. Students are encouraged to find a project on a career
or college path. They research their subject area, interview a
professional in the field, and then prepare a project highlighting their
findings. The final portion of the project is a reflection piece where
students evaluated the effectiveness of their project.
Meeting Graduation Requirements

The school implements academic, college- and career-readiness support programs to ensure students
are meeting all requirements, including the CAHSEE.
Prompt: Comment on the effectiveness of the academic, college- and career-readiness support programs to
ensure students are meeting all requirements, including the CAHSEE.
Indicator:

Findings

Supporting Evidence

FPCS advisors provide freshman and new students with a four-year
graduation plan. Advisors, parents and students work together and
are continually adapting this plan to help students focus and refocus
on college and career goals. New 6-12th grade students are required
to take a one unit orientation class that acclimates students to
independent study and FPCS. Students also work with their advisor to
enroll in Cuesta, Allan Hancock, and SBCC community colleges.
FPCS provides students with CAHSEE prep classes through Edgenuity.
Students also work with their advisor to support these courses.
FPCS is partnering with an Allan Hancock Community College Career
Technical Education grant and Cuesta Community College. This
curriculum designed for this grant is called Get Focused Stay Focused.
The course is design to prepare students in establishing educational
and vocational pathways. Students receive high school and college
credit from Cuesta Community College for taking this course.
FPCS is participating two career and technical education grants. These
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grants will establish a minimum of two career and technical education
pathways earning certification at the community college or university
level.
FPCS is piloting Odysseyware elective and career technical education
courses, which include more 60 courses and 8 career pathways.

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

FPCS administration and staff are dedicated to the academic success
of all students. FPCS works together to find innovative solutions to
challenges we encounter at the different learning centers.

 Scantron benchmark data
 RTI plans
 Math, writing and language arts

tutoring schedule
FPCS’s grade 10 CAHSEE pass rate for ELA in 2013/2014 was 87%

CAHSEE scores
which is higher than Santa Barbara County’s ELA pass rate of 82%
FPCS’s CAHSEE pass rate for math in 2013/2014 was 77%, which was
lower than Santa Barbara County’s 84%. FPCS has the goal for
students to improve in both ELA and math CAHSEE scores and to
achieve scores equivalent or above when compared to Santa Barbara
County scores.
Over the last four years, FPCS has increased its CAHSEE math pass
rate from 64% to 77%. This may be attributed to offering an on-site
CAHSEE math class. FPCS is still under the state’s math pass rate of
85%. Over the last four years, FPCS has increased its CAHSEE
Language Arts pass rate from 85% to 87% pass rate, which is higher
than the state’s pass rate of 84%.
Through the analysis of data of school wide benchmark tests,
Scantron, FPCS targets students who are in need of remediation and
enrichment. Students who score in the BB (Below Basic) and FBB (Far
Below Basic) fall into RTI (Response To Intervention) status. Advisors
create action plans and goals to work toward student being on grade
level. The plan is reviewed with student and parent during conference
and timelines of goals and parent teacher expectations are put into
place. Last year, FPCS’s graduation rate was 70%. It is a goal to
increase this rate.

Comment on the degree to which this criterion impacts the school’s ability to address one or more of
the identified critical learner needs.
Prompt:

Findings

Supporting Evidence

FPCS has improved its English and math CAHSEE pass rates from
2010-2011 to present. FPCS still needs, however, to focus on
improving students’ math and writing skills. In particular, FPCS needs
to increase its math CAHSEE pass rate. In 2014-2015, FPCS increased
required group instruction time with LCAP tutors in all centers, math
tutors, and SLO/Vicente learning center’s blended program. FPCS
staff needs to continue work in PLC groups to further develop an
academic plan to increase students’ achievement.
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FPCS has sought out grant opportunities to enrich the programs.
Advisors have received grants that support post-secondary career
exploration. FPCS obtained a one-year grant for grades 2-6 from
Reflex Math for online math support. FPCS is in the application
process of attaining a Get Focused, Stay Focused grant for ninth grade
students and the local community college in support of College and
Career Readiness where students would earn both high school and
college credit.
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WASC Category B. Standards-based Student Learning: Curriculum:
Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion
is being addressed. Then determine and prioritize the strengths and areas of growth for the
overall category.
Category B: Standards-based-Student Learning: Curriculum: Areas of Strength


All FPCS students participate in a rigorous, relevant, and coherent Common Core standards-based
curriculum that adheres to the ESLR’s.



FPCS’s independent learning centers offer a variety of pathways to meet student needs. FPCS offers a two
to three day a week hybrid programs that provides students with direct instruction in the areas, of
mathematics, English, science, social studies and art.



All FPCS students have access to a variety of academic and career related programs through FPCS
curriculum, service learning and work experience courses, partnerships with the local community colleges
and San Luis Obispo County adult schools, and FPCS’s pilot career technical education (CTE)/elective
curriculum, Odysseyware.



FPCS offers students “a-g” courses for all of the “a-g” requirements, with the exception of science and
foreign language. Students meet these “a-g” requirements through our local community colleges.



FPCS staff meets regularly during monthly PLC’s to revise and evaluate curriculum through student
assessment data.



FPCS has developed and incorporated RTI intervention and tutoring times that low achieving students are
required to attend to help them achieve proficiency.



FPCS has developed intervention solutions by offering credit recovery courses and providing credit deficient
students concurrent enrollment with San Luis Obispo County adult schools in order to have students meet
graduation requirements and increase graduation rate.



FPCS has two Montessori education options for our K-6 population.



FPCS parents play an important role in their student’s academic progress through daily monitoring, weekly
parent, student, advisor contact and evaluations.

Category B: Standards-based-Student Learning: Curriculum: Areas of Growth


Curriculum- FPCS staff has aligned curriculum to CCSS, but staff needs to review state-adopted K-8
textbooks, especially in the area of mathematics. In the fall of 2014 FPCS high school students switched
from primarily textbook based math courses to online Common Core aligned Edgenuity courses. High
school Edgenuity math courses need to be evaluated each semester in PLC’s.



Electives - FPCS needs to permanently establish more elective course options for high school
students. FPCS is piloting Odysseyware Career and Technical Education elective classes in the spring of
2015 as one option. The opportunity for FPCS students to take ROP elective classes in San Luis Obispo
County should be further developed.



Although FPCS offers “a-g” courses, FPCS needs to increase student enrollment in these classes and
increase the number of students who fulfill all the A-G graduation requirements.



Physical Education - FPCS has increased many physical education options for students through on-site
classes and increased communication to families about community physical education opportunities.
Advisors continue to work with students to ensure they are meeting standards. Even though FPCS has made
several improvements in the area of physical education, FPCS still needs to continue to refine and develop a
comprehensive K-12 physical education curriculum for independent study.
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Category C: Standards-based Student Learning: Instruction
Analysis must show distinctions that appear across the range of students (grade level, diverse background, and
abilities) and the variety of programs offered at the school.
Examples include:
 Online instruction approaches (school site or off site, integrated within other programs and/or offered
separately)
 Focused programs such as IB Diploma Program, college/career readiness programs, school/college
partnerships, AVID, and independent study programs.
 Note: In some areas additional prompts have been inserted to emphasize the analysis related to online
instruction.

C1. Instruction Criterion
To achieve the academic standards, the college- and career-readiness standards, and the schoolwide learner
outcomes, all students are involved in challenging and relevant learning experiences.
Indicators with Prompts
Results of Student Observations and Examining Work

The school’s observations of students working and the examining of student work provide
information on the degree to which all students are engaged in challenging learning to assist them in achieving
the academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes. The
school, particularly, has evaluated the degree of involvement in the learning of students with diverse
backgrounds and abilities and modified approaches based on findings.
Indicator:

Comment on the degree to which all students are involved in challenging learning to achieve the
academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes.
Include how observing students working and examining student work have informed this understanding.
Prompt:

Findings

Supporting Evidence

Advisors and support personnel at FPCS work to ensure that daily
lessons support the CCSS, FPCS Expected Schoolwide Learning Results
(ESLRs) and College and Career Readiness Standards. Advisors
scaffold the lessons to effectively differentiate for the curricular
needs of each student. The way in which students are supported
varies at each learning center. FPCS is comprised of six individual
learning centers throughout Santa Barbara and San Luis Obispo
counties. Learning centers offer a variety of evidence-based
instructional strategies and service delivery models designed to meet
the needs of our diverse student population. Developing meaningful
personal connections with each family is a key component toward
ensuring student success.
FPCS acknowledges the benefit of an independent study program
with added direct instruction, particularly in the core curricular areas.
Both Morro Bay and Santa Maria Montessori learning centers offer a
three-and-a-half-day blended program. City Center middle school
offers a three-day blended program. San Luis Obispo K-12 learning
center offers a two-day blended program for both middle and high
school students, as well as enrichment opportunities for all students.
Blended programs include direct instruction at the learning center
and home instruction by the parent. Parents have access to teacher’s
editions of textbooks and have advisor support in all curricular areas.
Advisors are available to meet with parents to educate them about
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 Common assessments
 Oral and Visual
Presentations
FPCS’s Solvang and Orcutt learning centers feature a more traditional  Group Projects
 Senior Project/Rubric
Independent Study model wherein students receive one-on-one
support and direct instruction as well as core curriculum labs and
tutoring. Students enrolled at the more traditional independent study
centers are strongly encouraged to attend support classes, labs and
tutoring sessions in order to receive specific direct instruction in their
identified areas of need. Advisors at our Solvang learning center have
implemented a homeroom model in which students from middle
school and high school come to the center in grade level groups one
day per week. Students receive support in core subject areas, study
skills, and technology support. Throughout all learning centers,
classes to support special assignments, such as senior projects,
CAHSEE preparation, and community service opportunities are
offered as warranted.
the specifics of their student’s curricular needs. FPCS recognizes
parents as the primary teachers for their student and offers
supplemental classroom support.

Student instruction is informed by multiple sources of data including
Scantron assessment, Easy Curriculum Based Measurement
(easyCBMLite) assessment, as well as formative and summative
assessment. According to advisor, parent, and student feedback
obtained through anecdotal student observations, surveys, and
scheduled advisory meetings, all students of diverse backgrounds
participate in rigorous academic lessons designed to achieve and
exceed the CCSS and the FPCS ESLRs. Eighty-eight percent of parents
who participated in the 2012-13 FPCS Parent Survey felt that FPCS
offered a “high quality educational program”.
As evidenced through observing students and examination of student
work, students are provided with many opportunities to participate in
a variety of learning experiences. Academic advisors provide students
access to various instructional methods including whole-class, small
group, paired activities and individual instruction in order to develop,
promote and ensure student success. Differentiated instruction
provided by advisors addresses the needs of students of diverse
backgrounds and learning styles and gives them the opportunity to
meet or exceed the CCSS and meet Expected Schoolwide Learning
Results (ESLRs).
Activities provided to students include, but are not limited to,
integrating academic vocabulary, modeling, coaching, guidedpractice, journal-writing, oral presentations, student video and audio
presentations, research projects, career projects, Senior Projects,
graphic organizers, whiteboards, and enhanced lessons through the
use of technology. Strong collaboration among advisors allows for the
sharing of evidence-based best practices in order to reach students of
all backgrounds and abilities. This addresses the needs of students of
diverse backgrounds and learning styles, giving them the opportunity
to meet or exceed the CCSS and meet the ESLRs.
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FPCS recently implemented the FPCS Orientation Course for grades
six through twelve which includes a student survey. One question in
the survey asked students to list the reasons they enrolled in FPCS.
The following is one student’s response to that question. “I enrolled
at FPCS because I felt it was a better education than (traditional)
public school. Attending FPCS allows me to work at my own pace and
allows more one on one time with my advisor. My personal
responsibilities, confidence, and independence are all challenged,
giving me the opportunity to grow and be a well-rounded student and
person.”
Through the use of Edgenuity, advisors continuously monitor middle
and high school students’ academic progress, including pace, course
curriculum, completion of assignments, grades, and time-on-task.
Advisors share this information with students and parents in regular
meetings. Students also have ongoing access to this same information
through Edgenuity progress reports, assignment calendars, scores
and feedback reports, time-on-task session reports, and grades.
Parents can access the Parent Portal to get progress reports, time-ontask session reports, and grades for Edgenuity courses. Parents also
receive weekly emails from Edgenuity to help them monitor their
child’s growth and achievement. Edgenuity data, student
observations, and meetings with students and parents provide
advisors with the information needed to modify curriculum,
differentiate instruction, and adjust course pace as needed, on a
student-by-student basis.

Evaluate the effectiveness of timelines and pacing guides for completing
coursework for asynchronous online instruction.
Additional Online Instruction Prompt:
Findings

Supporting Evidence

The effectiveness of timelines and pacing guides for completing
coursework for asynchronous online instruction is evident in the
progress made by students who utilize them. Edgenuity, our online
curriculum for middle school and high school students, allows
students and parents to plan daily and weekly instruction schedules
and complete coursework on schedule.
Unlike traditional schools, this allows students to improve their
personal pacing skills. Students do not lose instructional time due to
extended absences, and students are able to make up missed time
more effectively with easier access to additional online instruction
and/or advisor time. Being able to work more or less as needed
translates into an important college and career skill.
Timelines and pacing guides streamline requirements through the
opportunity to gauge progress visually on a regular basis, enabling
students and parents to plan. Edgenuity provides each student with
visual progress bars specific to each of their courses. These progress
bars show a percentage of course completion and a percentage for
targeted completion so students can easily adjust pacing and
complete assigned coursework on time. Student progress is updated
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daily. A weekly assignment calendar with lists of daily assignments is
also available to students. Students have access to these resources at
all times and parents can access this information through the Parent
Portal and daily or weekly email updates from Edgenuity.
FPCS is currently using Odysseyware curriculum for middle school and
high school. Odysseyware has eight career pathways and 60 courses.
It provides a homepage tab for each student that includes a calendar
and an assignments list. The My Courses tab offers a student planner
that lists overdue, current, and upcoming assignments, and an overall
progress section that lists courses, current score and a progress bar
showing a picture of how much of the course is complete, as well as
the actual percentage number.
The online resources provided to students, parents, and FPCS
advisors, have proven to be an effective way to plan the completion
of daily, weekly, and ongoing coursework.
Student Understanding of Learning Expectations
Indicator: The students

know the standards/expected performance levels for each area of study.

Examine and evaluate the extent to which students know the standards/expected performance levels
before beginning a new area of study; an example is the use of pacing guides for online instruction.
Prompt:

Findings

Supporting Evidence

Before beginning any new area of study, students and their parents
meet one-on-one with their FPCS advisor to discuss the
standards/expected performance levels for students regarding their
new areas of study, both core curricular and elective. Meetings are
also held routinely (weekly to monthly) to review expectations,
progress, and performance goals. At the beginning of the school year,
each semester, and often at the start of each learning period, syllabi
or pacing calendars are provided to inform students of upcoming and
ongoing class expectations.






Throughout the year, advisors explain and distill objectives as they
begin lessons and units. Advisors give rubrics to students to
communicate expectations on assignments, and review objectives
and learning goals with students throughout each unit of a course.
Advisors review assessment data and academic progress on a regular
basis in an effort to help students recognize their areas for
improvement as they move forward to the next unit. Learning centers
provide upcoming due dates and benchmarks and give unit and
semester calendars in some courses to ensure student success.



Both Solvang and Orcutt learning centers, which feature a more
traditional Independent Study model, provide progress reports that
are mailed to families one to two times per semester. These reports
include data for target completion, actual completion, overall grade
(the grade the student has earned for the assignments completed),
and actual grade (the grade the grade the student has earned for
assignments completed plus zeros earned for overdue assignments)
for each course. The Solvang learning center also utilizes online
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coursework, tracking logs and completion goal sheets. On tracking
logs, students calculate non-idle minutes spent each week in each
online course, and their weekly overall and actual grades for each
course, as well as total weekly minutes.
Completion goal sheets are prepared by advisors and given to
students during their advisor meetings and provide students’
completion goals for each online course. Goal sheets are prepared for
students who have fallen behind pace in a course and need a plan for
catching up. The plan includes percentages of completion goals the
student must reach by the end of each week in order to make
adequate progress toward completion of each course. Also utilized at
Solvang learning center is an advisory meeting record upon which
students record expectations of their advisor for them, and a goal of
their own to meet, by their next scheduled meeting. For ongoing
projects such as Senior Project, Science Fair or Biography Day,
students are given a rubric, a timeline of important dates and
checkpoints, and are given timely feedback by advisors.
Standards are also available for families, both electronically and in
hardcopy form, to reference for assignments, rubrics, and tests.
Differentiation of Instruction

The school’s instructional staff members differentiate instruction, including integrating multimedia
and technology, and evaluate its impact on student learning.
Indicator:

How effectively do instructional staff members differentiate instruction, such as integrating multimedia
and technology? Evaluate the impact of this on student learning.
Prompt:

Findings

Supporting Evidence

FPCS offers a variety of Independent Study programs ranging from
traditional Independent Study programs to Montessori learning
centers to blended-learning models. Instruction at the various
learning centers includes whole-class, small group, and individual
instruction to promote and ensure success. Subsequently,
differentiation for each student is unique as the service delivery
models vary from center to center.
In addition to the differentiated instruction advisors provide at the
learning centers, each center includes Instructional Assistants (IAs)
and/or Tutors who work with students identified as Below Basic or
Far Below Basic through easyCBMLite or Scantron. Scantron is a CCSSaligned, computer-adaptive assessment tool that FPCS uses three
times per year to provide advisors with a detailed summary of where
students need additional support. IAs work closely with advisors and
other certificated staff to identify Specific Learning Objectives and
provide targeted instruction in those identified areas of need. These
opportunities take place daily/weekly in one-on-one or small group
settings. Students who score Far Below Basic in Math, ELA, or Reading
are often identified as Response to Intervention (RtI) students. Other
data such as CAHSEE scores and D/F reports are also considered for
students being identified as RtI. RtI students have specific
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interventions and targeted instruction detailed in their RtI Plans. This
allows advisors to better differentiate instruction, evaluate student
achievement and college and career readiness, and measure growth
over time. Advisors, IAs and the Principal review student data
periodically to evaluate student academic growth.
Students with active 504 Plans or IEPs receive differentiated
instruction as outlined in their 504 Plan or IEP. Their programs are
managed by an appropriately credentialed staff member.
At the Montessori learning centers in Morro Bay and Santa Maria, K-6
students typically receive 1.5 days of independent study work with
3.5 days at the center for direct instruction. At FPCS parents share in
the responsibility for instruction of their students. Teachers
communicate to parents what is being taught at the center and
provide support to parents as parents continue to instruct their
children at home. During center instruction, students are taught in
multi-age groups as well as by grade level. Support staff assists
advisors to individualize for multi-age groups. Support staff has also
been trained to provide interventions for small, regularly scheduled
groups of identified students in reading. Math and writing
interventions are provided by advisors or support staff to an
individual or small group identified through curriculum based
assessment as needing support with a particular skill or sub-skill.
The blended approach at SLO/Vicente and City Center incorporates
both independent study and center instruction. It is employed in the
6th through 12th grades. At the middle and high school level students
are engaged in core curriculum using Edgenuity and Odysseyware
online and/or textbooks (whichever is determined to be the best
approach for the individual or particular group). Using either online or
textbooks, students work independently or in groups either in the
learning center or under the supervision of their parents.
Differentiation is supported in Edgenuity through the use of
designated support tools. All students have access to such tools as,
read aloud (text to speech), highlight text, close reader tools, video
captions and transcripts.
Edgenuity and Odysseyware embed prescriptive and pre-testing
options for students to demonstrate mastery. Teaching staff is
scheduled for regular, direct instruction lessons to support the online
or textbook approaches in language arts, math, science and social
studies. In addition to teaching these regular lessons, certificated staff
and classified tutors are scheduled to provide keyboarding,
intervention, special education services, and study skills as needed.
Lessons are enhanced through technology including computers in all
classrooms, document readers, and LCD projectors. Other strategies,
such as primary source documents, mathematical manipulatives,
graphic organizers, labs and experiments, group and pair
collaboration, and group and individual presentations are also
utilized. These instructional strategies are verified through Edgenuity
reports, student work samples, teacher-websites for additional
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resources to support all students’ needs and online assignments,
tests, and quizzes.
The Orcutt and Solvang learning centers apply a primarily
independent study instructional model. Middle and high school
students are engaged in core curriculum through the use of
Edgenuity, Odysseyware, and/or textbooks as determined for the
individual learner. Using either online or textbooks, students work
independently in the learning center or under the supervision of their
parents at home. Online instruction may be presented through video
lectures, transcripts of lectures, and informational text. Advisors also
instruct students who use online or textbook curriculum during their
regularly scheduled one-on-one meetings and during weekly Math
and English labs, homerooms, and office hours. Students using
textbooks receive instruction from parents (especially students in K
through 8th) and advisors. Parents provide instruction based on the
individual needs of their children.
Differentiated instruction results are measured by advisor logs,
assignment and course completion rates, and the use of easyCBMLite
and Scantron benchmark testing results. Scantron is used to measure
progress for students in grades 2-11. The easyCBMLite assessment is
used with students in grades K-1 and data is available for viewing at
each center.
Scantron data for 2014-15 in the area of mathematics shows
significant improvement overall in both Scaled Scores and Percent
Met Annual Target Gains from benchmark 1 (Fall) through benchmark
2 (Winter). Scaled Scores showed an average increase of 73 points
and approximately 41% of FPCS students met or surpassed their
annual growth target for 2014-15.
Scantron data for 2014-15 in the area of language arts shows
significant improvement overall in both Scaled Scores and Percent
Met Annual Target Gains from benchmark 1 (Fall) through benchmark
2 (Winter). Scaled Scores showed an average increase of 56 points
and approximately 41% of FPCS students met or surpassed their
annual growth target for 2014-15.
Scantron data for 2014-15 in the area of reading also shows
significant improvement overall in both Scaled Scores and Percent
Met Annual Target Gains from benchmark 1 (Fall) through benchmark
2 (Winter). Scaled Scores showed an average increase of 90 points
and approximately 46% of FPCS students met or surpassed their
annual growth target for 2014-15.
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Student Perceptions

Interviews and dialogue with representative students inform the degree to which learning experiences
are relevant in preparing students for college, career, and life.
Indicator

Using interviews and dialogue with students, evaluate the extent to which students understand the
expected level of performance based on the standards and the schoolwide learner outcomes in relation to
preparation for college, career, and life. Evaluate the effectiveness of the student-teacher interaction based on
student feedback.
Prompt:

Findings

Supporting Evidence

In December, FPCS distributed the 2014 Student Survey of College
 Results from FPCS
and Career Preparedness to all 10th through 12th grade students.
student survey 2014
Twenty-nine students from various centers responded. Data from this
college and career
survey indicates the following:
preparedness
 Notes from student
All students who responded believe that their advisors made them
interviews
aware of the expected levels of academic performance and ninety-six
percent believe that their advisor made them aware of the Expected  Written responses to
student interview
Schoolwide Learning Results (ESLRs). FPCS’s ESLRs were recently
questions
revised and are prominently posted in each learning center.
Ninety-seven percent of students who completed the survey believe  Advisor/student
communication on
that their advisor helped prepare them for college, while ninety-three
Edgenuity
percent believe that their advisor helped prepare them for a career,

Advisor/student e-mail
and ninety-six percent believe that their advisor has helped them
communication
prepare for life after high school in general.
Some students chose to submit comments in writing or speak to FPCS
staff regarding specific ways that their advisor has helped prepare
them for college, career and life. When asked survey questions by his
advisor, one 12th grade student responded, “You are actually the one
who showed me the associate degree information for Kinesiology at
Cuesta that I plan on going to college for. And, you discussed with me
some career choices that I can make with that degree in Kinesiology.”
Another student commented, “Nate has helped me with my math
skills greatly, and prepared me for college with assigning me the
classes I need.”
Surveyed students at FPCS feel that their advisors work with them to
ensure they are enrolled in the classes they need to earn their high
school diploma and gain acceptance to the college or post-secondary
program of their choice.
Many students mentioned that their advisor has definitely helped
them learn to study, improve organizational skills, and enact time
management skills that are necessary for success in our independent
study program as well as for success in college and post-high school
life. One student wrote, “Communicating with my teacher has helped
me learn certain organizational skills that are going to be needed for
college and life outside of school.”
Student-advisor interactions at FPCS reach beyond academic
conversations as students strive to take what they are learning in
school and apply it to the real world. For example, one 18-year-old
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student responded to a survey question by stating, "Our
(advisor/student) communication has been great compared to other
high schools. I'm able to get that one-on-one that I needed. He (my
advisor) also has taught me how to register to vote."
Based on interviews and dialogue with students, student-advisor
interactions at FPCS promote student understanding of the standards
and expected level of performance in their classes. Those interactions
also assist students in preparing for other areas of post-high school
life including college and career readiness. FPCS surveys and
interviews show that students count on their advisors to guide them
as they move steadily toward independence.

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

 Pathways data
 CAHSEE and CST scores
 Best practices
professional
development
 PLC agendas/notes
 Common assessments
 Teacher, student and
parent survey results
Advisors meet in PLCs to share data with the goal of improving
student learner outcomes. They work collaboratively to implement
 Student work
evidence-based instructional strategies to ensure student growth
 Posted Expected student
toward post high school preparedness through the achievement of
Learning Results
CCSS and FPCS ESLRs. Student feedback gathered in surveys and
FPCS mission and vision
interviews shows the implementation of these strategies has resulted
statements
in a high rate of student satisfaction with both the student-advisor
relationship and the student level of preparedness for college, career,
and life.
FPCS continues to work toward ensuring that all students have the
critical 21st Century skills to help them successfully transition to
college, career and life. With a focus on student achievement in the
core areas, schoolwide literacy strategies, and increased postsecondary opportunities, FPCS has implemented a strategic plan to
improve instruction for all students designed toward current and post
high school success. Assessment data clearly indicates students are
making significant progress toward the achievement of FPCS ESLRs.

Comment on the degree to which this criterion impacts the school’s ability to address one or more of
the identified critical learner needs.
Prompt:

Findings

Supporting Evidence

 CST Scores
 CAHSEE Scores
 Initial performance level
Scantron scores
 Staff development sign-in
sheets
 Results from FPCS
The instructional improvements that have taken place at FPCS have
student survey 2014
enabled us to better meet these critical needs. An emphasis has been
College and Career
placed on increased literacy schoolwide, including that of our
Preparedness
significant sub-groups. A greater emphasis has been placed on Math
Competencies and Academic English through our course offerings and  Senior project papers,
fieldwork logs and
LCAP tutoring programs. Advisors meet regularly in PLCs to analyze
FPCS has identified the following Critical Learner Needs: Increase
student achievement in all core content areas, but specifically in
secondary mathematics. Additionally, improve schoolwide literacy
across all content areas, increase co-curricular opportunities for
students to pursue post-secondary college and career opportunities,
increase graduation and decrease drop out rates.
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data and share strategies. These collaborations ensure that advisors
PowerPoints
are addressing academic requirements and differentiating instruction  Rubrics
by using evidence based practices.
Several programs are offered at FPCS that prepare students for post
high school challenges. All Seniors are required to do a Senior Project,
a student selected opportunity that may require students to research
a career interest, write an extensive research paper and do volunteer
fieldwork that gives them experience in that area of interest. Dual
enrollment at local community colleges offers students advanced
coursework and real-world experiences, thereby preparing students
for college and business or work related careers.
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C2. Instruction Criterion
All teachers use a variety of strategies and resources, including technology and experiences beyond the textbook
and the classroom that actively engage students, emphasize higher order thinking skills, and help them succeed
at high levels.
Indicators with Prompts
Current Knowledge

Teachers are current in the instructional content taught and research-based instructional methodology,
including the integrated use of multimedia and technology.
Indicator:

Evaluate the extent to which teachers effectively use multimedia and other technology in the delivery of
the curriculum.
Prompt:

Findings

Supporting Evidence

At FPCS, advisors effectively use a range of multimedia and
technology to deliver and support curriculum. Staff members have
opportunities to participate in professional development such as “A+
Conferences” which include workshops in Google certification, iPad
apps for instruction, and using Google docs and forms. All advisors
effectively use FPCS approved Google docs to share resources among
staff and with students. Staff members received numerous trainings
on how to use Edgenuity courseware before the program was
adopted this year, in order to simplify the learning process for
students.
Advisors and other staff members have received training in
administering the Scantron benchmark assessment and in
implementing the Scantron-produced recommendations. Advisors
and specialists have actively utilized worksheets to help students
achieve suggested learning objectives, to track progress, and drive
instruction. The individualized study guides and worksheets produced
through Scantron results are designed to address each student’s
individual learning objectives. Students are able to access their scores
from the website and parents are provided with the study guides for
each set of worksheets assigned.
Advisors have often created accounts on Khan academy to support
core subject instruction. This free website offers courses in math,
science, economics and finance, arts and humanities, computing, as
well as test preparation courses for CAHSEE and SAT.
FPCS students have access to “Typing Web” (www.typing.com), an
online program that teaches 21st Century keyboarding skills and is
designed to guide students toward mastery using the QWERTY
Keyboard. Advisors monitor student progress to gauge session
frequency and duration.
Edgenuity is an online-based comprehensive curriculum that advisors
of 6th-12th grade students assign and monitor.
Several learning centers are piloting Odysseyware for the purpose of
adding additional, meaningful elective courses for middle and high
school students. Advisors have used Odysseyware in the past and, as
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it has recently been CCSS aligned, are evaluating the courseware to
increase the number of Career Technical Education (CTE) courses for
FPCS students.
In order to assist advisors in their use of technology, learning centers
are equipped with wireless internet access, computers,
Chromebooks, iPads, and LCD projectors. Some centers also utilize
document readers, AppleTV, and Chromecast projection devices.
Advisors and students use these tools to research, practice, and
present concepts. Advisors are able to communicate with students
through Skype and teleconferencing to provide lessons and feedback
while students are working off-site.
Additional Online Instruction Prompt:

Evaluate how teacher technology competencies are assessed during

online instruction.
Findings

Supporting Evidence

Advisors must be able to successfully perform many technological
tasks related to online instruction. Through School Pathways, they
assign courses, course work, and start and end dates for classes.
Advisors also document student work completed during each
Learning Period on Assignment and Work Records (AWRs), provide
student learning logs and minute-calculation logs, generate report
cards, access student dashboards for test scores and transcript
information, and give course credits. In Edgenuity, advisors
personalize course curriculum based on each student’s needs
including: assigning units and individual assignments, setting pass/fail
thresholds for quizzes and tests, assigning assessment options
including weighting assignment types, time limits for assignments and
courses, assigning prescriptive and pre-tests for general education
courses. Advisors also assign and instruct students on how to access
and navigate the curriculum, utilize tools such as e-notes, video
transcripts, vocabulary, scores, weekly assignment lists, student
instructional manual, and view completed quiz and test reviews that
drive further instructional needs.
Advisors using Edgenuity must be able to review student scores and
activities, essays submitted online, access rubrics, grade activities,
override computer-assigned scores, provide online comments on
student work, pass student assignments with a grade, bypass student
assignments, and reset assignments. Additionally, advisors must be
able to interpret student progress reports, including completion
percentages according to time spent or assignments completed, and
actual (based on progress made in the course), relative (uncompleted
work counts as 0%) and overall (coursework graded to date) grades.
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Teachers as Coaches
Indicator: Teachers

work as coaches to facilitate learning for all students.

Evaluate and comment on the extent to which teachers work as coaches to facilitate learning for all
students. Provide examples.
Prompt:

Findings

Supporting Evidence

FPCS advisors prepare daily for student coaching and guiding, using
readily available and teacher-created resources to facilitate and
enhance academic learning. Advisors are available to students in
person, via email or by phone daily. To this end, advisors act as
coaches and facilitators who guide their students toward becoming
creative problem solvers who can reach their educational goals.
Regarding online instruction, advisors regularly share with their
students many learning strategies that can be implemented,
including: accessing lesson vocabulary, transcripts of lessons and
instruction videos, taking paper or e-notes, and using the Course Map
to review lessons, quizzes, and tests. Students are given opportunities
for further inquiry and support at student-advisor meetings, subjectspecific lab hours, open office hours, weekly homerooms, email
communications, and drop-ins. Advisors act as coaches by reviewing
and re-teaching material as needed to support student learning and
subject mastery.
Senior projects require coaching and guidance from advisors from
beginning to end of the process. Advisors meet with each student
one-on-one initially and help him or her choose a project that is
meaningful to them. Advisors then help students identify the five
tenets of the senior project outlined in the project description guide.
Advisors guide students through the process of identifying the tasks
and activities required to complete the project, prioritizing those
activities, estimating hours required to complete each task, and set
due dates for their completion. Progress checks are scheduled,
research and resources needed are determined, and project
presentation is scheduled.
In center-based instruction, advisors regularly utilize a variety of
instructional strategies and activities that encompass multiple
learning modalities in order to better reach all students. Scaffolding
allows students to build on prior knowledge and skills to help them
achieve at the next level. Students are given the opportunity to check
understanding through guided practice questions, which allows for
immediate feedback on understanding and requires students to be
actively engaged. Advisors observe students in hands-on learning and
act as coaches to clarify critical points of curriculum for all learners.
Advisors use whole-class, small-group and individual lessons to reach
all students. Students who score Below Basic or Far Below Basic on
benchmark assessments are grouped strategically for intervention
lessons with designated tutors, advisors, and/or resource specialists.
FPCS staff work as coaches continuously, using a wide variety of
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methods, to facilitate learning for all students.
Examination of Student Work

Representative samples of student work demonstrate: a) structured learning so that students organize,
access, and apply knowledge they already have acquired; b) that students have the tools to gather, and create
knowledge and have opportunities to use these tools to research, inquire, gather, discover and invent knowledge
on their own and communicate this.
Indicator:

Evaluate and comment on the ways in which student work demonstrates a) structured learning so that
students organize, access, and apply knowledge they already have acquired; b) that students have the tools to
gather and create knowledge and have opportunities to use these tools to research, inquire, gather, discover,
and invent knowledge on their own and communicate this.
Prompt:

Findings

Supporting Evidence

Advisors at FPCS provide structured learning in a variety of models so  Student portfolios
that students can organize, access, and apply knowledge.
 Student work samples
 Classroom manipulatives
At the Montessori learning centers, instruction is structured and
delivered so that students gain the skills needed to gather and create  Montessori materials
their own knowledge. To this aim, students are provided with direct  Event days
instruction, individualized in whole-group settings designed to meet  Senior projects
the CCSS. Personalized lessons and work given to students are based
on the skills previously acquired by the students. Advisors work
across grade levels to determine student skills and lessons received.
Classrooms are designed for independent and small group work
where students receive lessons on how to use the Montessori
materials, apply their knowledge, and discover solutions on their own
in all areas of the curriculum. At the center, children use a breadth of
strategies to conduct research, gather information, and create
solutions. Classroom shelves are stocked with manipulatives and
resources specifically for this purpose. Each day, students research
and respond to prompts across the curriculum. They fine-tune
academic skills in daily practice, and present their most thorough
research on event days, such as Biography Day and Science Fair,
where a range of tools (timelines, display boards, costumes, audio
recordings, PowerPoints, experiments) are used to communicate
content discovered.
In accordance with the CCSS, learning centers are implementing
lessons that provide students with the tools needed to be successful
communicators and problem solvers. Smarter Balanced performance
tasks are being implemented at learning centers. The inclusion of
academic language is an essential component of our school’s vision to
improve student learning. Advisors facilitate the use of the
curriculum-specific vocabulary in all curricular areas.
Throughout learning centers, advisors scaffold curriculum in all core
areas to move students progressively toward stronger understanding
and, ultimately, greater independence in the learning process. For
example, in science classes, students frequently conduct laboratory
investigations and projects that engage students to ensure their
comprehension and success in mastery of the content. Students
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across learning centers are encouraged to work collaboratively both
in and out of the classroom, particularly for class projects including
math, science, engineering, art, and music, English Language Arts,
thereby encouraging students to become creative problem solvers.

Evaluate and comment on the effectiveness of reviewing student work
online and online communications to determine the degree to which students are analyzing, comprehending,
and conducting effective research.
Additional Online Instruction Prompt:

Findings

Supporting Evidence

Reviewing student work online allows advisors to easily view previous  Edgenuity Quiz and Test
work, current work-in-progress, and upcoming assignments. Student
Log
work is always accessible to the Advisor. Reviewing student work can  Odysseyware advisor
be done much more often than just periodically grading written
Monitoring Tools
assignments. In this way, advisors can provide specific tools to
student/advisor Email
facilitate effective comprehension, effective research, and aid
students in analyzing text. Additionally, reviewing student work
online provides advisors with the opportunity to provide a real-time
feedback loop. With email, advisors can communicate with students
quickly and efficiently the expectations in the areas of analyzing,
comprehending, and conducting effective research.
Edgenuity, our online curriculum for middle school and high school
students, provides for automatic review of student work by their
advisors if a student scores below 70% after two attempts on any quiz
or test. Advisor review and intervention is required for a student to
move forward in the course. Comprehending the material is critical,
and advisors can require students to get direct instruction from them
in subject specific labs, in homerooms, or from a tutor if they are not
able to pass quizzes or test with a minimum score of 70%. Test scores
are available for review at all times. In student meetings, scores can
be reviewed with students and parents. Advisors can read students’
responses, discuss them with students and parents, check for
comprehension, and override assignment grades as needed. Some
assignments require students to utilize online resources to complete
them. There are also writing assignments that require advisors to
grade them. Edgenuity also provides communication tools that
advisors and students can use, including email, chat, and an online
discussion board known as Collaboration Corner.
Similar to Edgenuity, Odysseyware, an online curriculum for middle
school and high school being piloted in the Spring of 2015, provides
for automatic review by a student’s advisor when he or she scores
below 70%, after two attempts on any quiz or test. Odysseyware
includes writing assignments that must be graded by advisors, and
can be reviewed by students and advisors at any time. Online
messages within the Odysseyware curriculum can be sent and
received by students and advisors, and are an effective tool for
communication.
Reviewing student work online, and communicating via email and
online curriculum tools, are effective ways of determining the degree

105

Family Partership Charter School WASC/CDE Self-Study Report

to which students are analyzing, comprehending, and conducting
effective research.

Representative samples of student work demonstrate that students are able to think, reason, and
problem solve in group and individual activities, project, discussions and debates, and inquiries related to
investigation.
Indicator:

Evaluate and comment on how well the representative samples of student work demonstrate that
students are able to think, reason, and problem solve in group and individual activities, projects, discussions
and debates, and inquiries related to investigation.
Prompt:

Findings

Supporting Evidence

At FPCS, students participate in activities that engage students in
higher order thinking at all levels. In grades two through twelve,
students are required to produce research papers and presentations.
At some levels, students are producing portfolios, performance tasks
and collaborative community service projects. Some students perform
fieldwork outside of the classroom setting. Students complete a
persuasive writing task in which they synthesize information from a
variety of sources and argue a position based on the source evidence.
Students are engaged in whole and small group discussions regarding
required literature. Students read actively and respond both in writing
and orally about current events. Students write a variety of papers
including expository, persuasive, argument, business letter, and
literary analysis. Students participate in the writing process, utilizing a
variety of pre-writing tools and graphic organizers, as provided in The
Institute for Excellence in Writing and Step-up to Writing programs.

 Student work samples
 IEW writing samples
 Biography Day projects
(photo)
 Fieldwork investigations
(photo)
Community service
projects (photo)

Students communicate effectively through group and individual
projects that entail research, demonstration of concepts, and
application of knowledge learned, including grammar and vocabulary.
These projects and assignments include: discussions, essays, posters,
research papers, student-created videos, plays, and stories. In science
courses, advisors use inquiry-based strategies including: labs, projects,
and discussions about ethical issues in the field of science.

Representative samples of student work demonstrate that students use technology to assist them in
achieving the academic standards and the schoolwide learner outcomes.
Indicator:

Evaluate the extent to which representative samples of student work demonstrate that students use
technology to assist them in achieving the academic standards and the schoolwide learner outcomes.
Prompt:

Findings

Supporting Evidence

At FPCS, achieving academic standards requires students to
effectively use technology in grades 2-12. Beginning with elementary
students, primarily located at the Montessori learning centers,
children are introduced to technology. K-1 students begin with
supplemental decoding and phonics programs on iPads to support
reading. They complete teacher-assisted research online, and use
apps for geography studies. Beginning in second grade, students learn
keyboarding skills on Chromebooks. Becoming proficient at
keyboarding helps to prepare students for the upper elementary
grades, when the will begin submitting reports through Google
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documents. As young as second grade, students complete group book
reports on iPads and present through Keynote. Chromebooks are
used for elementary students who participate in Read Naturally
reading fluency lessons. In grades 2-12, students are evaluated on
semester report cards in using technology ethically and effectively.
In grades 6-12, many of the collected monthly work samples are
printed directly from Edgenuity. These samples demonstrate both
technological competence and academic mastery for curriculum area
represented by the work sample. All curricula is designed to meet the
common core state standards and FPCS ESLRs.

Representative samples of student work demonstrate student use of materials and resources beyond
the textbook, such as use and availability of library/multimedia resources and services; availability of and
opportunities to access data-based, original source documents and computer information networks; and
experiences, activities and resources which link students to the real world.
Indicator:

Evaluate the extent to which representative samples of student work demonstrate student use of
materials and resources beyond the textbook; availability of and opportunities to access data-based, original
source documents and computer information networks; and experiences, activities and resources which link
students to the real world.
Prompt:

Findings

Supporting Evidence

All learning centers provide students with Chromebooks, laptops,
iPads, or desktop computers to use while at the center. Student work
samples at the elementary level demonstrate effective use of
materials and resources beyond the textbook in a variety of forms. At
the Montessori learning centers, students employ realia,
manipulatives, Montessori materials, guest presenters and field trips
to produce music, theatrical plays, display boards, unit projects and
other samples that demonstrate depth of knowledge of resources
beyond the textbook.
For students in grades 6-12, Edgenuity’s online curriculum has a builtin feature that produces work samples demonstrating students’ use
of materials and resources beyond the textbook in a variety of ways.
The curriculum connects students with outside internet source
documents required to complete specific assignments. Online source
documents often link students to real world resources. Edgenuity
allows students to take electronic notes, complete practice
assignments, quizzes, labs, essays, test reviews, and tests
electronically.
Student work samples are well-documented using photo journals and
yearbook collections. At many learning centers, elementary and
secondary students are required to present their Biography Day
research while in costume and acting the part in first person. On
Biography Day, parents, advisors, staff and visitors have a written list
of questions to ask each presenting student as they go from booth to
booth.
Science Fair Day is another example of work demonstrating student
use of materials and resources beyond the text, utilized at many
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learning centers. Students choose a teacher-approved topic to
research both in-class and independently. Students bring their display
board, project, supportive data, materials, and conclusion to the Fair
to share. Again, parents, teachers, staff, and visitors go from display
to display reviewing student evidence and asking relevant questions
that reveal depth of knowledge about the selected project.
Additionally, high school seniors complete Senior Projects that
require students to utilize a minimum of four different types of
resources, including the internet, and one or more expert in the field
related to the student’s project. Senior Projects have included career
path research, writing of short stories and other fiction, original music
compositions, construction plans and designs, and fieldwork projects.
Real World Experiences

All students have access to career awareness, exploration and preparation that may include such
activities such as job shadowing, internships, apprenticeship programs, regional occupational programs, on-thejob training programs, community projects and other real world experiences and applications.
Indicator:

Evaluate the degree to which the opportunities for access and involvement in a variety of real world
experiences are available and effective.
Prompt:

Findings

Supporting Evidence

Across learning centers, real-world experiences prepare students for
meaningful, purposeful applications. Advisors work with students to
develop education and career plans aligned with personal goals.
Students’ studies are extended past the walls of their primary
learning centers and they are exposed to a multitude of activities that
access civic awareness and college and career readiness.
All students have access to career awareness, exploration and
preparation that may include such activities such as guest speakers,
job shadowing, work experience, internships, apprenticeship
programs, regional occupational programs (ROP), on-the-job training
programs, community projects and other real world experiences and
applications.
At the Morro Bay Montessori learning center, a plethora of real world
experiences are available. K-6 students extend their studies with field
trips to places such as the fire station, local beaches, recycling center,
gymnastics facility, the performing arts center, whale watching trips,
harbor cruises, state parks, local missions and extended trips for
upper elementary students to places such as Catalina Island,
Yosemite National Park or the Montessori model United Nations in
New York. Advisors aim for students to understand the
environmental, social, and economic impacts of decisions. The civicminded students have invited council members, librarians,
nutritionists, dentists, and musicians to the classroom, have had
lunch with the mayor, spoken at city council meetings, and each year
they choose one local and one global cause to support such as canned
food drives or raising money for clean water in Haiti. The real-world
experiences include lessons in practical life skills, handwork, building
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and playing their own instruments, maintaining their classroom
environment, creating a student portfolio, having assigned classroom
jobs, growing and harvesting vegetables in the center’s garden, caring
for class pets and maintaining compost bins.
Students in grades K - 5 attending the Santa Maria Montessori
Learning center take field trips to local nature preserves, including the
Monarch Grove in Pismo Beach, Rancho El Chorro, Guadalupe Dunes,
Morro Bay Whale Watching excursion and the Pacific Conservatory of
the Performing Arts (PCPA). They participate in community outreach
through organizations such as Child Abuse Listening and Mediation
(CALM) and the Santa Barbara County Food Bank, Festival of Lights at
Abel Maldonado Community Center (students recite poems, sing
songs, and listen to speakers about the holidays celebrated in our
community and around the world) and Poetry Recital at Orcutt
Presbyterian Church where students recite poetry to an audience of
about 300! Guest speakers in the classroom include a firefighter,
reptile presentation, and owl pellet dissection led by a state park
naturalist.
Students in the City Center Program are involved in numerous real
world experiences and hands on community activities. The class
collaborates with the Abel Maldonado Center and Santa Maria
Recreation and Parks District to volunteer at a minimum of four
events each school year. Students participate in philanthropic
opportunities assisting children, senior citizens, and other community
members. These events range from serving lunch to local senior
citizens to setting up arts and crafts fairs and participating in
community fun runs.
Students enrolled at the Orcutt learning center have access to ROP
courses including: Accounting and Finance, Viticulture, Retail
Merchandising, Communication Technology, Office Technology,
Computer Aided Drafting, Advanced Video, and Multimedia.
Students attending the FPCS Solvang learning center have access to
many ROP courses through the local public high school. Courses
offered include Automotive, Drafting, Sports Medicine,
Video/Filmmaking, Computer Software Application or Repair, and
Ornamental Horticulture. Students can also earn credit for work
experience and community service.

Evaluate the effectiveness of opportunities within online instruction for
real world experiences and applications for the students.
Additional Online Instruction Prompt:
Findings

Supporting Evidence

Students using Edgenuity curriculum have the opportunity to enroll in
a variety of classes geared toward post-secondary life as well as
college and career readiness. Foreign language courses develop crosscultural literacy. Lifetime Fitness teaches students the importance of
fitness and balance throughout their life. Healthy Living and
Foundations of Personal Wellness courses provide students with
guidelines for positive dietary habits and skills for improved quality of
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life. Participation in the Strategies for Academic Success course
 www.khanacademy.com
teaches students skills and strategies that will assist them in future
educational endeavors. Courses such as Game Design, Computer
Application and Office Skills provide students with skills that are useful
in future work environments. Career Planning and Development helps
students identify possible areas of interest with regard to future career
fields. Edgenuity’s Personal Finance course prepares students for many
of the routine tasks of money management including checkbook
maintenance and budgeting.
Odysseyware’s Online Curriculum is being piloted at some FPCS
centers in order to increase the number of CTE related elective courses
available to FPCS middle and high school students. Odysseyware offers
more than 60 CTE related elective courses designed to provide real
world experiences and applications for students.
Online opportunities outside of the Edgenuity and Odysseyware
curricula are also available. Draw Space provides instruction that
allows students to learn and apply basic art and drawing skills. Typing
Web is used at multiple learning centers in a variety of grades for
keyboarding skills, a key 21st Century skill. Assessment and Learning in
Knowledge Spaces (ALEKS) is an online program designed to help
students reach mastery in a variety of math subject areas. Students
are able to utilize the Khan Academy website as part of a CAHSEE
preparation program in both math and ELA sub-test areas.

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

All FPCS advisors and support staff use a variety of strategies and
resources to help students experience a high level of success both in
and out of the classroom. Advisors effectively use a range of
multimedia and technology to deliver and support curriculum and
evaluate student performance. They actively engage students in real
world experiences and afford them multiple opportunities to
demonstrate what they know using materials and resources beyond
their textbooks and classrooms.
The use of multimedia and other technology at the elementary level
is accomplished through classroom use of document readers,
Chromebooks, laptop and desktop computers, tablets, Apple TVs,
Chromecast, wireless internet and video cameras. Advisors and
students use these tools to research, practice and present concepts.
Advisors also utilize Chromebooks to administer the easyCBMLite and
Scantron online standardized formative/summative assessment tools.
At the FPCS independent learning centers, the use of technology is
fundamental to the authentic application of independent learning.
Chromebooks, laptop, and desktop computers are used to deliver the
online curriculum and support materials as well as administer the
easyCBMLite and Scantron online standardized formative/summative
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assessment tools. These devices are also utilized to provide feedback
and communicate with students and parents in this independent
study setting. Other forms of technology, such as document readers,
overhead projectors, tablets, digital and video cameras are utilized to
engage and assist students in the process of reflective learning.
Students will be expected to utilize technology throughout their lives,
and our online independent study curriculum provides the perfect
training ground for mastering these technological skills.
FPCS Advisors work diligently to create opportunities for students at
all grade levels to actively engage in real world experiences and
demonstrate what they learn in a variety of ways. FPCS students are
given multiple opportunities to practice research, communication and
problem solving skills, allowing them to gain greater independence in
the learning process and preparing them for a successful transition to
life after high school.
In our elementary programs, students work in small groups,
discovering their natural skills and developing their academic gifts
toward lifelong learning. They experience nature and science firsthand through fieldwork and day trips to local parks, preserves, and
nature conservatories. Small groups participate in investigations that
require data collection and reporting. Students develop strong
interpersonal skills through opportunities to interact with guest
speakers and through field trips to local community service providers
and events.
In our independent Study centers, Advisors work with middle and
high school students to develop education and career plans aligned
with personal goals. Students learning experiences are extended
beyond the walls of their primary learning centers and they are
exposed to a multitude of activities that access civic awareness and
college and career readiness.
FPCS students have opportunities to both work and volunteer in the
community. Solvang and Orcutt learning center students have
Regional Opportunity Programs in place where they can actively
engage in real world experiences. This affords students multiple
opportunities to demonstrate real-life skills using materials and
resources beyond their textbooks and classrooms.

Comment on the degree to which this criterion impacts the school’s ability to address one or more of
the identified critical learner needs.
Prompt:

Findings

Supporting Evidence

FPCS has identified the following Critical Learner Needs: Increase
student achievement in all core content areas, but specifically in
secondary mathematics. Additionally, improve schoolwide literacy
across all content areas, increase co-curricular opportunities for
students to pursue post-secondary college and career opportunities,
increase graduation and decrease drop out rates.
Achievement in the area of mathematics and other core content has
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been effectively addressed through the introduction and use of
formative assessment protocols such as: Scantron, Smarter Balanced
Field Test, easyCBMLite, curriculum-based assessments, and analysis
of online core curricular progress. These and other anecdotal
evidence collections serve to drive instructional practices thereby
facilitating improved achievement.
Students are immersed in community-based opportunities that lead
them to apply their classroom-based skills in a real world setting.
Based on student journal reflections, the outcome of field trips,
community-based learning, and guest presenters indicates an
overarching frame of reference that goes well beyond text-based
learning. These journals are indicative of ongoing growth in student
literacy. Further, at the secondary level, ROP, Service Learning, coenrollment opportunities, and volunteer activities are clear indicators
of real world experiences with a positive impact on student learning.
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WASC Category C. Standards-based Student Learning: Instruction: Strengths
and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion
is being addressed. Then determine and prioritize the strengths and areas of growth for the
overall category.
Category C. Standards-based Student Learning: Instruction: Areas of Strength



Variety of learning options
o Independent Study
o 2-day Blended
o 3-day Blended
o 3.5-day Blended



Variety of teaching methods
o Montessori
o Support Classes
o Independent Learning
o Differentiation within learning options



Student Driven Learning
o Time management skill development
o Study skills development
o Organizational skills development
o Extra-curricular opportunities

o Community-based opportunities
Category C. Standards-based Student Learning: Instruction: Areas of Growth







CTE Course Offerings
o Technology
o Medical
o Business
Service Learning Opportunities
o Science
o Math
o Electives
Schoolwide writing curriculum standardization
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Category D: Standards-based Student Learning: Assessment and Accountability
Analysis must show distinctions that appear across the range of students (grade level, diverse
background, and abilities) and the variety of programs offered at the school.
Examples include:


Online instruction approaches (school site or off site, integrated within other programs and/or
offered separately)



Focused programs such as IB Diploma Program, college/career readiness programs, school/college
partnerships, AVID, and independent study programs.
 Note: In some areas additional prompts have been inserted to emphasize the analysis related to online
instruction.
D1. Assessment and Accountability Criterion
The school staff uses a professionally acceptable assessment process to collect, disaggregate, analyze, and
report student performance data to the school staff, students, parents, and other stakeholders.
Indicators with Prompts
Professionally Acceptable Assessment Process
Indicator: The school staff uses effective assessment processes to collect, disaggregate, analyze, and report
student performance data to all stakeholders.
Prompt: Evaluate the effectiveness of the assessment processes.
Findings
FPCS uses effective assessment processes to collect, disaggregate,
analyze, and report student performance data to all stakeholders.
FPCS students participate in both state summative and local
assessments. FPCS has established protocols to administer and share
both state and local assessments that provide FPCS staff and other
key stakeholders’ information regarding student achievement. FPCS
has participated in all the CSTs summative examinations offered each
spring and has transitioned to the Smarter Balanced Assessment
Consortium’s (SBAC) English language arts (ELA) and math tests,
grades 3-8 and 11. Last spring 2014, FPCS successfully participated in
the Smarter Balanced field tests in ELA and math. In addition to the
SBAC summative exams, FPCS will continue to participate and share
in CAHSEE, CST Science, Physical Fitness Testing (PFT), and California
English Language Development Test (CELDT).
In addition to state summative assessments, all FPCS advisors
administer Scantron or easyCBMLite three times yearly as local
benchmark assessments. Scantron (grades 2-11) and easyCBMLite (K1) assessments are used to determine students’ strengths,
weaknesses, and target growth areas in language arts, reading, and
math. Scantron is a third party web-based, content provider that uses
standards-aligned and norm-referenced test items to ensure student
data has a high degree of reliability and is consistent across grade
levels. In previous years FPCS used Scantron’s California Content
Standards and its results. However, with the implementation of the
CCSS, FPCS transitioned to Scantron’s California Common Core114
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aligned version for each subject area. During the summer professional
development (PD) sessions, easyCBMLite assessments were aligned
to match the proficiency levels found in Scantron. Student results in
three subject areas (math, reading, and language arts) are available
immediately and are easily accessible by advisors and instructional
assistants/tutors. Professional development workshops were held in
August 2014 to train advisors in the use of Scantron results.
Subsequently our advisors are better prepared to target areas of
growth and track student progress. Advisors share student scores
with parents at their regular meetings and results are recorded on
report cards.
The school principal disaggregates CST, CAHSEE, CELDT, Scantron and
easyCBMLite data, and provides it to advisors and instructional
assistants throughout the year to identify students in grades K- 11
who are in need of intervention. Students and families also receive
state test results and are uploaded to the student dashboard in
School Pathways. FPCS uses Multiple Measures Assessment Reporting
System (MMARS) to collect and analyze student data. MMARS
provides assessment results for CAHSEE, CSTs, and Scantron and
includes both single and multi-year student scores.
Assessments embedded in Edgenuity, our 6-12 schoolwide
curriculum, provide immediate results for advisors, students, and
parents. Edgenuity trainings were provided for staff to develop an
understanding of assessment results. Students have access to a
dashboard, which includes time on task, progress in each subject and
grades. Parents also have access to their child’s course progress and
grades via the Edgenuity Family Portal.
In addition to sharing student data with staff, student achievement
data is included as part of the principal report to the GC each month.
Monthly Leadership meetings also include analyzing assessment
results, testing protocols, and scheduling.
Each year, FPCS revises its Student Accountability Report Card (SARC),
which includes Academic Performance Index and Annual Yearly
Progress scores. The SARC is shared with parents on the school’s
website.

Basis for Determination of Performance Levels
Indicator: The school staff has determined the basis upon which students’ grades and their growth and
performance levels are determined and use that information to raise achievement of all students.
Prompt: Evaluate the impact and effectiveness of the basis for which students’ grades, their growth, and
performance levels are determined.
Findings
Supporting Evidence
FPCS uses student grades and growth data information to help raise  Scantron Target Gains
student achievement. Report cards for K-6 were revised in the Spring
report
of 2014 to include and align to the CCSS. In Kindergarten through
 FPCS report cards
grade 6, advisors report grades for each subject area in terms of
 Edgenuity progress
excellent, satisfactory, and needs improvement. Additionally, scores
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reflecting progress toward achievement on CCSS in ELA, reading and
math are reported as advanced, proficient, approaching or below
grade level. Advisors use a combination of student classwork,
independent study work, projects, reports, and tests to determine
grades for students.

reports
 Edgenuity grade book
and group reports
 easyCBMLite
spreadsheets

Advisors with students in grades 7-8 use Edgenuity scores together
with other assigned work to provide a credit/ no credit or a letter
grade with a percent score. Parents provide input for grades in other
basic skill areas such as writing, research, foundations of written
language, comprehension, oral presentation, math operations,
algebraic thinking, and math applications. The results are recorded on
the final report card at the end of each semester.
Advisors of high school students use Edgenuity scores together with
any other assigned work to provide a letter grade (A-F) or pass/fail
designation. Edgenuity courses include common assignments and
assessments and are monitored daily by advisors.
Scantron and easyCBMLite benchmark assessments provide advisors
data in mathematics, language arts, and reading. Scantron calculates
Scaled Scores and performance levels: FBB, BB, Basic, Proficient, and
Advanced. In addition, students are assigned a numerical target gain,
which are available to advisors. It is expected that students will reach
their targets by the end of the year. Target gains are reported both
mid-year and at the end of the year. These results and processes help
advisors monitor student progress, inform instruction, and help raise
student achievement.

Additional Online Instruction Prompts: Evaluate the effectiveness for determining if a student is prepared to
advance to the next unit, course, or grade level. Evaluate how course mastery is determined and evaluate the
“steps” or “gates” that are in place to prevent students from proceeding to the next unit if mastery has not been
demonstrated.
Evaluate the effectiveness of the procedures for grading student work whether it is done electronically or
individually by the teachers.
Evaluate how teachers ensure academic integrity and determine students are doing their own work in the online
environment. Comment on the degree to which the results for state-mandated assessments and the high school
exit exam are used in decisions about student achievement and advancement and improving the instructional
program.
Findings
FPCS staff chose Edgenuity because of its rigorous, system-wide
curriculum. One of its key components is that it will not allow
students to move on without mastery or teacher approval. To
advance in the Edgenuity program, students are required to watch all
instructional videos at least once. Assessment protocols were
developed by staff and include passage thresholds for quizzes, topic
tests, and exams. Students must pass all quizzes at 70% or better
within two attempts. A failed quiz prevents the student from
advancing through the unit of study. Advisors review the quiz with
the student and determine whether the quiz should be reassigned or
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if another alternative assignment is needed to demonstrate mastery.
minutes (November 10,
Students are required to take Edgenuity exams at their learning
2014)
center. Quizzes and topic tests can be taken at home. Advisors pay
 School Pathways
close attention to these results. FPCS integrated a “bridge” software
Assignment & Work
protocol between Edgenuity and School Pathways to seamlessly
Record
migrate student scores and improve reporting student progress. All
 CAHSEE results
Edgenuity work results in a grade, which is “bridged” to the School
Pathways student information system and recorded. Advisors
consider the Edgenuity grade together with other factors to assign
final report card grades. FPCS advisors develop close relationships
with their students and parents during weekly meetings. Advisors are
able to monitor program integrity through their direct knowledge of
their students and how they work.
All students and parents are required to read and be familiar with the
FPCS Parent and Student Handbook. The Handbook includes
guidelines for home study and appropriate online behavior. Students
are also assigned an Orientation class, which covers appropriate use
of the program, including good study skills.
Prior to 2013-14, all state summative assessment data was reported
to FPCS staff, which will continue with Smarter Balanced and revised
CSTs. CAHSEE results, including scores and cluster areas are shared
with advisors. Advisors use this data to inform instruction. Students
that do not pass either ELA and/or the math portion are enrolled in
CAHSEE prep classes.
FPCS has grading standards in place to ensure the integrity of the
grading system. K-6 report cards are aligned to the CCSS. Students,
together with their parents and advisors, have the opportunity to
choose between taking Edgenuity classes for a letter grade with the
goal of meeting a-g requirements, or pass/fail. The pass/fail option
allows students who are having difficulty with a class, extra time, and
clarifies both the amount of work and the grade they must attain to
pass the class. This is helpful to students working in credit recovery
who are trying to complete high school on time.

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

Professionally Acceptable Assessment Process- FPCS has
satisfactorily addressed these criteria, participating in assessment on
a national and state level, using data from STAR, CAHSEE, and early
field testing of the SBAC, as well as at a local level, with Scantron and
easyCBMLite testing. Data is disaggregated using MMARS, analyzed
by administration and advisors, and shared at GC meetings and
individually to families at weekly meetings. This data helps drive
instruction, and identify critical needs for students needing
intervention.
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Basis for Determination of Performance Levels - FPCS has
addressed these criteria. Report card grades at all levels K-6, 7-8, and
high school are based on a system of common assessments. Advisors
working in K-5 have collaborated to create a common writing
assessment for all students. Additionally they have developed ELA
and math curriculum maps all advisors follow. The next step will be to
create common assessments that match the curriculum maps and
demonstrate student progress.
Students in grades 6-12, parents, and advisors have daily access to
grades through the Edgenuity program and family portal, and use
them to monitor, instruct, and motivate students to increase
achievement. Scantron and easyCBMLite benchmark assessments
provide additional student data that support student learning.
Additional Online Instruction Prompts – FPCS recognizes the
importance of monitoring student progress, grading and
disaggregating state testing data. This year, through our staff
development, FPCS has collaboratively worked to ensure greater
security and consistency across curriculum. FPCS has addressed this
and continues to evaluate and improve our effectiveness in
supporting students.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or more of
the identified critical learner needs.
Findings

Supporting Evidence

The FPCS critical learner needs are as follows:

1. Increase student achievement in all core content areas, but
specifically in secondary Mathematics
2. Improve school wide literacy across all content areas
3. Increase co-curricular opportunities for students to pursue postsecondary college and career opportunities.
4. Increase graduation rates and decrease drop out rates.
FPCS believes that our assessment protocols are currently meeting
the needs of our students. FPCS’s testing and curriculum choices have
helped advisors monitor student achievement data more closely,
both on a day-to-day basis and throughout the year. By choosing a
more rigorous curriculum that is Common Core-aligned and includes
more a-g courses, FPCS has raised the expectation for achievement.
Scantron results indicate a higher level of achievement in math, but
CAHSEE results show further need for improvement.
Although literacy is addressed through embedded curricular
assignments, FPCS recognizes the need to develop a school wide
approach to measure student literacy. Development of our PLCs to
focus on common assessments and integrated curricular projects will
help address this area. Both Scantron and CAHSEE results have shown
a higher level of achievement in English language arts and reading.
An important part of preparing students to be college and career
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ready is to evaluate the programs and courses offered. Through
student post-graduation surveys and advisor meetings, we have
identified student needs. FPCS has students enrolled in college
courses and is piloting an additional curriculum called Odysseyware,
to allow students to take more Career and Technical Education
courses.
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D2. Assessment and Accountability Criterion
Teachers employ a variety of appropriate formative and summative assessment strategies to evaluate student
learning. Students and teachers use these findings to modify the learning/teaching practices to improve student
learning.
Indicators with Prompts
Appropriate Assessment Strategies
Indicator: Teachers use appropriate formative and summative strategies to measure student progress toward
acquiring a specific body of knowledge or skills such as essays, portfolios, individual or group projects, tests,
etc.
Prompt: Evaluate the effectiveness and appropriateness of the assessment strategies selected based on the
programmatic goals and standards to determine student achievement. Evaluate the selection of and the use of
proctors, the security systems for test documents, and the means to maintain the integrity of the assessments.
Findings

Supporting Evidence

Each center includes appropriate assessment strategies that promote
student achievement. Within each center’s program, student
progress through the curriculum is carefully monitored. For example,
in our blended learning centers, students have more direct
instruction and advisors check for understanding during lessons.
Likewise, at the independent study learning centers, advisors meet
less frequently, however, students receive immediate feedback at
weekly meetings, during labs, workshops, and by observing student
progress in real-time via our online curriculum.
Instructional assistants/tutors help advisors in working with students
who have been identified as low-performing using the Specific
Learning Objectives drawn from Scantron, to target instruction. For all
students enrolled in Edgenuity classes, assessment is a daily activity.
Students log on to their classes through their Edgenuity dashboard.
They are able to see the daily assignments in each class and have
access to their grades as they advance. Parents have access to their
child’s grades and time on task through Edgenuity’s family portal.
Parents may also elect to receive daily or weekly emails from the
program.
Advisors review students’ grades as well as time on task daily, and
discuss progress and interventions during their weekly meetings.
Assessment security has improved with the use of Edgenuity, as
previous curriculum provided only a few versions of tests and quizzes
to administer to students. With the Edgenuity program, tests and
quizzes pull questions from a broad bank of available questions,
which are randomized and not repeated. Advisors review student
quizzes and can reassign if additional review is needed. Spiral reviews
are also included in each course unit assessment ensuring students
retain previous knowledge.
Edgenuity’s course structures are similar in sequence and are
consistent for each student. Courses include direct instruction,
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independent practice, quizzes, and unit tests.
Advisors also use Edgenuity data to help students, with support of
parents, to achieve short and long-term goals. For example, advisors
have developed a method to help students set and monitor goals
when they need to catch up in the curriculum. Advisors also use
Edgenuity data to counsel college-bound students to ensure they are
on track for graduation and completion of a-g accredited courses.
FPCS maintains strict guidelines for both local and state testing
protocols. Scantron benchmark assessments are administered at the
centers to ensure validity. Students have the ability to take Edgenuity
quizzes and topic tests off-site; however, exams must be taken at the
learning center, and advisors have the option of blocking progress if
needed, to ensure test integrity. The FPCS staff is aware there is a risk
of student improprieties with independent study, and carefully
review each student’s work. Advisors closely monitor assignments,
quizzes, and topic tests and address issues on a case-by-case basis.

Demonstration of Student Achievement
Indicator: A range of examples of student work and other assessments demonstrate student achievement of the
academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes,
including those with special needs.
Prompt: Evaluate how student work and other assessments demonstrate student achievement of the academic
standards, the college- and career-readiness standards, and the schoolwide learner outcomes.
Findings
In addition to benchmark and summative assessment tools that
measure student achievement, FPCS staff utilizes curricularembedded materials and teacher generated assignments and tests
that demonstrate examples of student achievement.
During our PD days in the spring of 2014, our K-6 PLC group created
curriculum maps in ELA and math to coordinate planning of
instruction and alignment to the CCSS. This process is a work in
progress and will continue to be an area FPCS advisors will
collaborate on during professional development times, with
development of matching common assessments. K-6 students
demonstrate mastery of content and learning in a variety of ways in
these settings. Students complete assignments individually and in
groups. Students research topics of interest and demonstrate their
understanding through the use of class presentations and research
reports.
For grades 6-12, Edgenuity is aligned to the CCSS and includes a-g
approved core courses. FPCS has also begun piloting Odysseyware,
which includes more CTE and elective courses. Edgenuity includes
both formative and summative assessments. Each unit of study
includes assignments that are graded and are aligned to studied
content. These include: assignments, practices, lab assessments,
quizzes, topic tests, and cumulative exams. Quizzes, topic tests, and
cumulative exams (finals) serve as summative assessments.
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Assessments are mastery-based. Students cannot move ahead until
they have mastered a particular lesson or topic of study. Mastery
levels are currently 70%, but can be raised or lowered based on
student goals. Advisors review student errors and notes together.
Students are either given alternate means to demonstrate mastery or
another opportunity to take a quiz or topic test.
In addition to these assessments, advisors can customize students’
individual courses with prescriptive testing or pretesting. Prescriptive
testing is used on a case-by-case basis. It is usually given to students
who are transferring into our school and have already completed
parts of a course. Prescriptive testing filters out course content, and
allows advisors to better place students in the curriculum.
Pretesting occurs more often. Each course consists of 8-10 units, all of
which include a potential pretest component. Pretesting allows
students to demonstrate mastery of lessons prior to the start of each
new subtopic.
Advisors monitor academic progress daily using the student
dashboard. Furthermore, students meet with advisors weekly to
review the week’s assignments. Progress is evaluated and areas of
concern can be identified by reviewing progress reports, session logs,
and the scores and activity review section. Skills and concepts can be
retaught as needed.
FPCS experienced several unforeseen challenges that were
discovered soon after school started. The pacing feature built into
Edgenuity required a greater learning curve for students and advisors.
Edgenuity is much more time intensive than past curricula. Many
students failed to keep up with the pace, which led to falling behind
their projected course completion dates. Due to the rigidity of the
pacing schedule, advisors needed to monitor progress more
deliberately. Coordinators worked with advisors to generate progress
reports at the five-week mark, to identify both students at risk of not
completing the course, or failing, and increased accountability with
families to ensure success.
To help students explore college and career options, FPCS requires
high school seniors to complete a senior project which includes: a
research paper; complete an interview with an expert in their topic;
and a formal presentation before a panel of advisors, parents and
students.
FPCS has students whose special needs require us to offer assessment
in an alternative setting. As such, the assessment techniques used
must sometimes be modified for those students. These assessment
modifications are dictated by a special education student’s IEP
(Individual Education Plan). Some examples of assessment
modifications used are: reducing multiple-choice questions from four
to two choices; providing verbal clarification of test questions and
options; allowing students to speak the answers in lieu of writing; and
scaffolding multi-step problems so students can fill in the information

122

Family Partership Charter School WASC/CDE Self-Study Report

to complete the question. Also, students have access to low assistive
technology that can be useful during testing, such as electronic
dictionaries, four-function calculators, formula guides, and class
notes. To further support students with special needs, environmental
accommodations are implemented. These accommodations come in
the form of small group settings, preferential seating away from
distractions, extended testing time, and retesting.
Modifications are often used to assist students in creating a smooth
transition from a modified version of the exams to the standardized
format found in the common assessments used at the high school,
the California State Standards Test, and the California High School Exit
Exam.

Additional Online Instruction Prompts: Evaluate the use of student work and other online assessments
(formative and summative) that demonstrate student achievement of academic standards and the schoolwide
learner outcomes.
Findings
FPCS uses student work and other online assessments to
demonstrate student achievement of academic standards and the
ESLRs. FPCS’s online Edgenuity program that we use in 4 of our
centers embeds common and summative assessments for students 612 grade in English, math, science and social studies. Edgenuity uses a
consistent course structure that begins with a direct instruction video
component. This is followed by a series of assignments that include
independent practice, quizzes, topic test review and topic tests and a
cumulative exam. Each course is paced to be semester long and
includes assignment calendars that students and parents have access
to each day. Students demonstrate mastery by completing
assignments that are designed with a consistent sequence. At the end
of each unit of study students take a Topic Test and at the end of the
course they must demonstrate mastery with a summative exam.
A school-wide area of focus has been improving student writing.
Using our newly formed PLC (K-6, 6-8, 9-12) teams we have been
working to create common writing assignments and assessments.
Using Edgenuity as a platform, middle school advisors create in-depth
writing assignments that measure their understanding of complex
non-fiction texts to write evidence-based essays. They are also asked
to annotate texts. Middle school math students are asked to write
explanations for their answers.
FPCS also holds an annual Biography Day and Science Fair at different
centers, where students are required to present their information for
parents and fellow students.

Supporting Evidence






Edgenuity Topic tests
Edgenuity essays
English project
Math project
Middle School Writing
prompts and student
samples
 Edgenuity Math samples
 Biography samples
 Science Fair samples

Curriculum-Embedded Assessments
Indicator: The school regularly examines standards-based curriculum-embedded assessments in English
language and math, including performance examination of students whose primary language is not English, and
uses that information to modify the teaching/learning process.
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Prompt: How effective are the standards-based curriculum-embedded assessments in English language and
math and across other curricular areas as students apply their knowledge?
Findings
FPCS’s K-6 PLC groups have worked together to identify CCSS by
grade level and to match each center’s curricular materials to the
CCSS in each subject. During our PD times, the K-6 PLC has also
identified the major shifts in ELA and math, and researched the math
progressions so that advisors can more effectively align and revise
curricular embedded assessments. The K-6 PLC has developed
common writing assessments by grade levels and rubrics to measure
student achievement. This is still a work in progress.
Edgenuity has standards-based curriculum assessments embedded in
English and Math. They are very effective in that each course has a
consistent structure and contain common content in grades 6-12.
Using a direct instruction model through videos, each unit of study
contains direct instruction, guided practice, quizzes, topic tests and
then a cumulative final exam. English courses include essays and labs
in Science to assess student knowledge as well. Students can retake
quizzes up to 2 times and there is a 70% threshold for passing quizzes.
Each student then receives and is assessed on the same content.
There have been low numbers of English Learners enrolled in FPCS.
For the school year 2013-14, there were 2 English Learners. Both of
who were re-designated RFEP. Edgenuity has language programs built
in to the curriculum, which can translate the print words in lessons
for students, but no translation tool exists for the videos so far.

Supporting Evidence
 Edgenuity quizzes and
tests, essays and labs
 K-6 PLC agendas
 CST and CCSS Cross walk
 Writing rubrics

Student Feedback
Indicator: Student feedback is an important part of monitoring student progress over time based on the
academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes.
Prompt: How effective is student feedback in monitoring student progress over time based on the academic
standards, the college- and career-readiness standards, and the schoolwide learner outcomes?
Findings
Communication and consistent feedback is integral to student success
at FPCS. Students communicate with advisors and staff through email,
phone calls, texts, and tools built into the curriculum. Specific
sections that students are having trouble with can be flagged for
review, as well as whole units, to help better identify areas of
weakness, or lessons to be retaught. Indicators within the curriculum,
such as passing thresholds, also communicate to advisors that a
student is struggling, and is need of remediation.
FPCS staff provides feedback to students throughout the year keeping
them abreast of their progress through coursework. Advisors at all
centers meet with students one-on-one, in small groups and whole
groups to provide them with feedback. Advisors at the independent
study centers meet with students weekly to review assignments and
provide feedback towards courses. Advisors also use easyCBMLite
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and Scantron results to monitor progress over time. Initial
benchmarks result in identifying students who are FBB, BB, and Basic,
Proficient and Advanced. There are a variety of ways that FPCS uses
student feedback in monitoring student progress over time. Advisors
use quizzes and tests and essays as well as one-on-one meetings with
students and parents to get student feedback. When students do
poorly on a quiz, test or essay they can get timely feedback from their
advisor during one-on-one meetings. The senior project is the
culmination of each student’s academic experience at FPCS,
highlighting the skills they have learned and their ability to learn for
themselves.
FPCS graduates are asked to participate in surveys each year. These
surveys are emailed and results are collected using Google forms.
Results from student surveys provide important information and
helps FPCS staff to define areas of strength and growth.
FPCS is piloting a secondary curriculum called Odysseyware, which
features a large number of College- and Career-Readiness courses.
These courses are designed to help students discover career
pathways they might be interested in, provide further clarification of
career goals, and give job preparation skills for their futures.

Modification of the Learning/Teaching Process
Indicator: Assessment data is collected, analyzed, and used as the basis to make decisions and changes in the
curricular and instructional approaches to ensure students are prepared for success in college, career, and life.
Prompt: Evaluate the effectiveness of how assessment data is collected, analyzed, and used as the basis to
make decisions and changes in the curricular and instructional approaches.
Findings
FPCS staff have met several times between spring 2014 and spring
2015 to make decisions and changes in the curricular and
instructional approaches. Each time we have modified the curriculum,
we have based our decisions on individual and group data collected
from the program. During the initial vetting of the Edgenuity
Curriculum in spring 2014, courses were modified. Again in the fall of
2014 staff divided into groups by PLC or content area to customize
courses. As we have gathered more Edgenuity data, we have
subsequently made modifications to the curriculum throughout the
last three semesters.
Concurrently we used our multiple measure, Scantron to identify
students working in the far below, or below basic levels in math, ELA
and reading. FPCS also added LCAP instructional assistants/ tutors to:
1) provide a math intervention to students in one on one and small
groups, and 2) to provide additional support to these students in the
core (Edgenuity) curriculum.
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Monitoring of Student Growth
Indicator: The school has an effective system to monitor all students’ progress toward meeting the academic
standards, the college- and career-readiness standards, and the schoolwide learner outcomes.
Prompt: Evaluate the system used to monitor the progress of all students toward meeting the academic
standards, the college- and career-readiness standards, and the schoolwide learner outcomes.
Findings
FPCS’s coordinators at the independent study centers identified
students that were failing or at risk of not completing courses on
time. This discovery prompted us to immediately send home progress
reports in the mail, set up one-on-one appointments with students
and their families to come up with action plans. Students who
continued to fall behind or students who did not devote sufficient
time were then put on academic probation, to motivate them to
action. Additionally, students who were identified as academically
“at-risk” using Scantron results were then placed into groups for
direct support within the Edgenuity curriculum. Instructional
assistants/tutors worked with these students in small groups and
one-on-one.
During weekly one-on-one meetings, Edgenuity progress and goals
are monitored with students and parents, and long term goals are
frequently checked to make sure students are reaching the
milestones they created at the beginning of the year.

Supporting Evidence








Progress report letters
Face to face meetings
Phone calls
Emails
Goals for students
Parent portal
Edgenuity progress
report lists

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
FPCS made the shared decision with all stakeholders, to go forward
with adopting the Edgenuity curriculum as the primary one for
students 6-12 at all independent study sites. The decision to do so
reflected a need for a curriculum that was Common Core-aligned,
provided an increased number of a-g courses, and was rigorous and
interactive. The complementary addition of Odysseyware as a
secondary curriculum for College and Technical Education courses
was piloted in the spring semester, to add elective options and ready
students for college and careers.
Through these decisions, FPCS successfully addressed these criteria,
and found options that were appropriate, achievement focused, had
rigorous assessments built in, gave opportunity for student feedback,
allowed for modification and personalization, and gave teachers,
students, and parents the ability to monitor work closely.

Supporting Evidence
 Edgenuity progress
report lists
 Progress report letters
 Edgenuity assessment
printouts
 Senior Project samples
 Odysseyware course
standards and syllabi
 Edgenuity topic tests
 Edgenuity essays

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or more of
the identified critical learner needs.
Findings

Supporting Evidence

The FPCS critical learner needs are as follows:

1. Increase student achievement in all core content areas, but
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specifically in secondary Mathematics
2. Improve school wide literacy across all content areas
3. Increase co-curricular opportunities for students to pursue postsecondary college and career opportunities.
4. Increase graduation rates and decrease drop out rates.
With a more rigorous curriculum that could be easily modified,
monitored, and geared toward the standards, Edgenuity has helped
to increase achievement in the core content areas, and a focus in
math tutoring has helped to discern weaker areas for students
struggling in the content. By adhering to more demanding standards,
students have had to work harder and for more hours, and
consequently, Scantron results point to improvement, particularly in
mathematics.
As stated in other sections, literacy has not been a prime focus in the
adoption of Edgenuity as a school wide curriculum. Edgenuity does
provide more video technology alongside the written coursework, so
the amount of hearing and seeing vocabulary alongside reading may
have helped in this area, but the results have not been recorded in a
qualitative or quantitative study so far.
In piloting a secondary curriculum of Odysseyware, specifically for its
emphasis on Career and Technical Education coursework, FPCS has
provided students the option to take more than sixty CTE courses that
span over eight different career fields has led to an increase of variety
and specialization, for them to test drive potential career choices or
learn about their chosen field.
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D3. Assessment and Accountability Criterion
The school with the support of the district and community has an assessment and monitoring system to
determine student progress toward achievement of the academic standards, the college- and career-readiness
standards, and the schoolwide learner outcomes.
Indicators with Prompts
Assessment and Monitoring Process
Indicator: The following stakeholders are involved in the assessment and monitoring process of student
progress: district, board, staff, students, parents, and the business and industry community.
Prompt: Evaluate the impact of stakeholder involvement in assessing and monitoring student progress. Include
district, board, staff, students, parents, and the business and industry community.
Findings
Assessment and monitoring of student progress is integral to
determining student success and learning, and is continually being
communicated with stakeholders of FPCS. Assessing achievement and
progression is done mainly through review of assessing grade level
easyCBMLite and Scantron benchmark scores, completion of
standards aligned courses in our program, and progress reports
within the Edgenuity curricular program.
At the district and GC levels, stakeholders have been presented with
options for curriculum and assessment, and are involved by
evaluating successes and challenges to student progress. Every
month, the principal presents an updated report of this information
to the GC showing school wide growth and areas of need. During
regularly scheduled GC meetings decisions on curriculum, planning
and implementation are discussed with votes held for major
decisions.
Staff and administration worked collaboratively the past two years in
selecting and evaluating the best options for both curriculum and
assessment methods. All-School staff meetings were devoted to
meeting within PLCs to further monitor the progression of students
through Common Core Standard-aligned programs.
As an independent study charter school, a major strength is our
weekly communication and interaction with students and their
families in a small group meeting. Parents and students are
consistently a part of this process during advisor meetings, assessing
progress toward goals, strengths and weaknesses, and learning of
Common Core state standards. Parents are given separate logins to
the family portal to support their student in achievement and
progress, and progress reports and grades are sent home digitally and
physically in the mail as well.
Partnerships exist within the business and industry community, as
some students are actively involved in volunteering projects, work
experience, and dual enrollment in local community colleges.
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Additional Online Instruction Prompt: Evaluate how the school ensures that all online students have access
to state-mandated tests and that results are reported to all stakeholders.
Findings

Supporting Evidence

Online learning is a large component of our school’s curriculum. With
all students in grades 6-12 engaged in online instruction, FPCS is
particularly well prepared to provide a positive testing environment
with secure access for State mandated tests. Prior to spring 2014,
FPCS tested all students with the California STAR test. In the spring of
2014 FPCS participated in the state Smarter Balanced field test. It was
discovered that four out of six learning centers had sufficient
connectivity for testing. Two learning centers will require additional
bandwidth/ connectivity to operate without problems. FPCS is
planning and will be ready to test using SBAC to all required grade
levels when the testing window opens in spring 2015.

 Samples of student work
in English and Math from
Edgenuity
 Results of Scantron
assessments
 Scantron worksheets
aligned to Common Core
achievement
 Parent meeting notes and
meeting minutes

Efforts are currently underway to learn about the formative
assessments available through SBAC online. It appears that these
assessments will prove superior to Scantron in assessing student
progress toward Common Core state standards.
With the help and input of staff, administration, students, and
parents, Edgenuity was chosen as the main curriculum our school
would use, because of its adherence and alignment with the CCSS,
and preparations for making sure students are college and career
ready. FPCS also dedicated staff development time over the last two
years to determine the best option for a benchmark assessment that
we could use internally, to best predict success or areas of growth on
the Smarter Balanced exams. After several webinars researching
NWEA, Scantron was ultimately chosen. Scantron is used during three
testing windows throughout the year to assess grade level proficiency
in reading, language arts, and math. Areas of need are highlighted,
and further supplemented by worksheets and extra practice to help
prepare students to learn and grow to achieve grade level proficiency.
Parent meetings with administration and staff have been scheduled
to familiarize parents and students with the Smarter Balanced
assessment procedure, as well as the switch to Common Core state
standards.

Reporting Student Progress
Indicator: There are effective processes to keep district, board, parents, and the business and industry
community informed about student progress toward achieving the academic standards, the college- and careerreadiness standards, and the schoolwide learner outcomes.
Prompt: Evaluate the effectiveness of the processes that inform appropriate stakeholders (governing board
members, teachers, students, parents, business/industry community) about student achievement of the academic
standards, the college- and career-readiness standards, and the schoolwide learner outcomes.
Findings
Through our weekly meetings between staff, students and parents,
student achievement is continuously evaluated and re-assessed to
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 Edgenuity progress
reports
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 Report cards
 Time on topic reports
 Weekly parent meeting
Meetings include a look at progress reports within Edgenuity, reminutes
evaluating student achievement goals via their master agreements
and individual learning plans, and reviewing areas of struggle in need  Math and English work
samples
of re-teaching. Instructional strategies are discussed to allow diverse
 Scantron results
learning methods, and instruction can be adjusted to align with
 GC meeting minutes
student goals toward statewide benchmarks. The Scantron
assessment allows stakeholders to see progress within peer groups,  PowerPoint slides and
compared to state percentiles, and individually across grade levels
printouts from GC
from year to year.
presentations
 Center newsletters
The school website has news and information that is important to
 Admin newsletters
stakeholders, such as testing dates, school schedule, test results,
 School website
school accountability report card, governing council meeting notes,
and curriculum options. The website is effective, but needs to be
updated more regularly to keep all stakeholders informed of the most
current information.
determine student success, areas of need, and progression toward
Common Core-aligned goals.

During GC meetings, the principal and center coordinators report out
to the stakeholders on school wide achievement, progression, and
areas of need within curriculum, Common Core/STAR testing results,
and in-house assessment tools such as Scantron and easyCBMLite.
Monthly newsletters are sent home to keep parents and students
informed of events, assessment results, and school-wide
announcements regarding the standards and desired outcomes.
Progress reports and student “Time on Topic” reports are also mailed
home to communicate best practices and how each student is moving
forward toward their individual and school-wide goals.

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

FPCS does an effective job of communicating with stakeholders about
student achievement and progression toward goals and standards.
Weekly advisor meetings are used to communicate with parents and
students about academic needs and strengths, to re-evaluate, and
collaborate on the individualized learning plans of each student.
During GC meetings student achievement data is presented in graphs,
charts, tables, and narrative form to allow stakeholders to get
information on the whole school, the individual learning centers, and
progress toward school wide goals. Monthly newsletters from
coordinators and administration adequately share information home
with families, and the family portal login allows increased
accountability for parents.
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Scantron results
GC meeting minutes
Center newsletters
Admin newsletters
CAHSEE and STAR Test
results
Edgenuity progress
reports
Report cards
Student data on School
Pathways
Edgenuity Family Portal
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Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or more of
the identified critical learner needs.
Findings

Supporting Evidence

The FPCS critical learner needs are as follows:

1. Increase student achievement in all core content areas, but
specifically in secondary Mathematics
2. Improve school wide literacy across all content areas
3. Increase co-curricular opportunities for students to pursue postsecondary college and career opportunities.
4. Increase graduation rates and decrease drop out rates.
By adequately communicating student progress to stakeholders, this
increases accountability and necessitates continuous evaluation of
curriculum, assessment, and results by administration and staff. The
increased visibility of these areas of strength and growth help to
identify the gaps in education, and inform instruction to increase
student achievement.
Similar to math achievement improved school wide literacy is aided
by increased accountability, but has not been as much of a focus.
Scantron reading and language arts results are shared, but more work
needs to be done regarding a concentrated effort to focus on student
literacy.
FPCS has continued to develop a positive relationship with local
community colleges such as Allan Hancock and Cuesta, and local
student success in dual enrollment programs have led to better
preparation and improved perceptions of college and career options
after high school. Assessing student need and progress toward
graduation goals has shown the need to add more Career Technical
Education classes. This need led to the adoption of a secondary pilot
curriculum of Odysseyware, which includes over sixty different CTE
courses across eight different job fields.
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D4. Assessment and Accountability Criterion
The assessment of student achievement in relation to the academic standards, the college- and career-readiness
standards, and the schoolwide learner outcomes drives the school’s program, its evaluation and improvement,
and the allocation and usage of resources.
Indicators with Prompts
Modifications Based on Assessment Results
Indicator: The school uses assessment results to make changes in the school program, professional
development activities, and resource allocations demonstrating a results-driven continuous process.
Prompt: Comment on the overall effectiveness of how assessment results have caused changes in the school
program, professional development activities, and/or resource allocations, demonstrating a results-driven
continuous process. Examine examples and comment on the overall effectiveness of changes in the online
opportunities, professional development of the staff, and the resource allocations to support student
achievement and their needs.
Findings
Assessment results have played a significant role in changes taking
place at FPCS. The switch to the Edgenuity curriculum this year was
the result of an evaluation of the previous Apex curriculum, and a
comparison with Edgenuity. It was determined that Edgenuity would
be an improvement in a number of ways including: providing a more
rigorous curriculum; give students more classes meeting the a-g
requirements; and bridging directly to School Pathways, the student
management system.
The implementation of Edgenuity required a significant redirection of
financial and staff development resources. FPCS decided to allocate
the additional financial resources after engaging advisors and staff in
an exhaustive vetting process. Advisors played an important role
making the final decision in the change. The staff development plan
changed by the end of the 2013-14 school year to emphasize training
for advisors to implement Edgenuity. The 2014-15 year began with
additional Edgenuity workshops together with comprehensive
support to all staff by the principal. Finally, time during staff
development days was devoted to having all advisors meet in order
to make adjustments to Edgenuity to: 1) maintain the rigorous
standards; 2) assign appropriate amounts of work for each student;
and 3) to set consistent standards for grading and credit.
One final change was the implementation of the Edgenuity family
portal. This enables parents to access time on task data as well as the
list of current assignments. Parents can monitor student progress
toward completing assignments and the grades their student is
earning.
Scantron assessments are used three times each year to identify a
baseline and progress in English language arts, reading, and math
performance for all students in grades 3-11. During the 2013-14
school year, the principal convened a Parent Advisory Committee that
met four times. Parents were surveyed to provide input into how to
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Supporting Evidence
 The calendar of student/
parent/ advisor meetings
demonstrates frequency
of these meetings.
 Agenda for the LCAP
Parent Advisory
Committee meetings.
 Results of the parent
surveys.
 Scantron test results for
2013-14.
 FPCS 2014-15 LCAP
budget
 List of posted and filled
openings for the 2014-15
school year.
 Staff list including
coordinators, resource
specialists, and LCAP
tutor/ aides
 The 2014-15 FPCS annual
professional
development calendar
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adjust resource allocation to better meet the needs of students in the
future. During the 2013-14 school year Scantron results, parent input,
and curriculum assessment results were used extensively to
reallocate financial resources in preparation of the upcoming, new
LCAP funding formula, and to better meet the needs of “at risk”
students.
A review of the results showed that there existed a group of students
scoring at the below basic and far below basic levels. The BB and FBB
students primarily came from one or more of four significant
subgroups identified as at-risk of failure in school: Hispanic-Latino;
low socioeconomic; Special Education; and White.
At the end of the 2013-14 year decisions were made to reallocate
resources as follows: to provide additional staff (instructional
assistants/tutors) to work with LCAP funded groups of students in
grades K-5 and 6-12; to create curriculum materials aligned with
assessed needs; train instructional assistants/tutors; and to schedule
and create intervention groups. The additional staffing to carry out
this plan resulted in new hires and/ or reallocation of the hours of
existing staff. This resulted in providing two part time coordinators,
two resource specialists, and seven part-time LCAP funded
instructional assistants/tutors to cover all six FPCS centers. These
staff members, together with the principal, constitute the team
responsible for identifying and facilitating support for all LCAP
identified students.
Concurrently with the above-mentioned changes, FPCS reworked the
program of staff development starting in the 2014-15 school year.
The time devoted to staff development was significantly increased
with regular opportunities for all staff from all centers to learn and
collaborate together. There is one Monday every month when the
entire FPCS staff meets at centers (on a rotating basis) for staff
development. During these meetings staff development has focused
on WASC Self Study development, training in the strategies of
response to intervention, and work in PLCs.
Additionally, another Monday each month is dedicated to allowing
each of the six centers time to work in PLCs for a half day.

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

 The FPCS and FPCTA CBA
During contract negotiations in the past year, both FPCS
and MOUs devoted to PD
administration and the Bargaining Unit agreed to one calendar
 PD agendas
designed to formalize the staff development to include one full and
one half day each month. Staff development activities are planned in  All Staff sign in PD
advance and communicated to the entire organization. Staff
members arrive on time and are prepared to work.
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Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or more of
the identified critical learner needs.
Findings

Supporting Evidence

The FPCS critical learner needs are as follows:

1. Increase student achievement in all core content areas, but
specifically in secondary Mathematics
2. Improve school wide literacy across all content areas
3. Increase co-curricular opportunities for students to pursue postsecondary college and career opportunities.
4. Increase graduation rates and decrease drop out rates.
Newly hired instructional tutors, coordinators, special education staff,
and center advisors are collaborating to use Scantron and Edgenuity
data to create “intervention” groups of elementary, junior and high
school students. The purpose is to provide a specific intervention
designed to improve the math achievement of students scoring at the
FBB or BB levels.
A similar process has occurred at both Morro Bay and Santa Maria
Montessori (K-5) centers. EasyCBMLite data has been analyzed to
identify students who are FBB or BB in reading. Instructional
assistants/ tutors have been trained in the use of the “Reading
Mastery” program to provide a specific reading intervention for
young children.
All six centers within the FPCS are increasingly working as a single unit
with regard to providing comprehensive staff development and
providing consistent intervention to students throughout the system.
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WASC Category D. Standards-based Student Learning: Assessment and Accountability: Strengths and
Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion is being
addressed. Then determine and prioritize the strengths and areas of growth for the overall category.
Category D. Standards-based Student Learning: Assessment and Accountability:
Areas of Strength


The current FPCS annual calendar provides ample time for staff members to get together for professional
development.



The professional development includes staff members from all levels of the organization including:
administration; coordinators; special educators; advisors; clerical; and instructional assistants/tutors.



The FPCS budget makes organizing for intervention a priority and reflects the input of parents.



A significant amount of data is available to be used by staff members including: MMARS, Scantron;
easyCBMLite; and Edgenuity reports. .



Edgenuity “progress reports” provide data based on subgroups (identified as needed by the staff) by
student, by class. Results include: percent complete of the total amount of work; the overall grade based
only on the work completed up to the present; and the actual grade the student currently has based on all
factors.



Edgenuity Session Logs provide information to parents and advisors regarding how much time each student
spends on each subject per week.



Edgenuity Attendance Logs provide participation in the Edgenuity program by subgroups as identified by
the staff.



All Edgenuity reports may be uploaded into Excel Spreadsheets which enable staff to use the data to
identify and address other problems



The Edgenuity Family Portal provides a separate log in for parents to be able to track student’s progress,
growth, and time on topic.



The Scantron tests are helpful, because they provide an alternate measure (not connected with the
curriculum) three times per year, in order to determine if students are progressing. They are normreferenced, aligned to CCSS, and easily lend themselves to providing useful data.



PLCs established and growing to meet the needs of students with respect to developing common
assessments in writing.

Category D. Standards-based Student Learning: Assessment and Accountability:
Areas of Growth


Literacy – Develop a more comprehensive system to measure reading, writing, listening, and speaking.
Scantron measures two facets of literacy reading and conventions. However, to prepare to be college and
career ready, an assessment system that incorporates all literacy components is needed.



Co-curricular needs – FPCS recognizes the need to prepare students to be college and career ready. By
surveying student needs, FPCS staff has determined additional elective and Career Technical Education
courses are needed. FPCS has already taken steps to pilot Odysseyware and has enrolled students in the
spring 2015 semester. FPCS will revaluate the effectiveness of this curriculum at the end of the semester.



Co-curricular needs – The FPCS professional learning community of high school teachers has identified
service learning to be a high priority for further development. Presently a few students are involved in
service learning projects. The FPCS advisors feel this is an opportunity to build a bridge to our local business
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communities with the intent of proactively providing new service learning opportunities for our students.
This will better prepare our students for college or career and potentially draw in new students.


FPCS should clarify and streamline the use of data. From all the available data it should be decided which
data are needed by which staff members, students and parents at which times. Staff members responsible
for pulling the data and creating the reports should be identified. The pulling of data and preparation of
reports should coincide with times the data will be used, such as professional development and
professional learning community meetings.



With the availability of the state’s interim assessments, FPCS will need to develop a plan to implement both
the Interim Assessment Blocks and Interim Comprehensive Assessments. FPCS anticipates that the interim
assessments will ultimately replace Scantron and easyCBMLite.



With the adoption of Edgenuity in grades 6-12, we upgraded the rigor and pacing of core classes. FPCS
found the need to implement a number of interventions in order to clearly communicate our new
expectations (consistent with Edgenuity) and pacing. At this time we need to clarify and identify the relative
effectiveness of these interventions and to provide them for all staff members system wide.



There are some problems with the Scantron testing that need to be resolved. Scantron test items are not
numbered which is disconcerting to students taking the test. They are time consuming.



easyCBMLite is a free benchmark tool that has helped our K-1 advisors evaluate student progress. Although
it has no cost associated with its use, the data we collect is not as streamlined as Scantron and there are
limits to the number of students kept in the online database. Furthermore, easyCBMLite requires much
more time to administer and record the assessments. This year was the first time K-1 advisors were able to
collaborate and analyze easyCBMLite together and attempt to calibrate student results. FPCS will need to
identify a long-term benchmark solution to monitor and track for students in grades K-1.
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Category E: School Culture and Support for Student Personal and Academic
Growth
Analysis must show distinctions that appear across the range of students (grade level, diverse background, and
abilities) and the variety of programs offered at the school.
Examples include:
 Online instruction approaches (school site or off site, integrated within other programs and/or offered
separately)
 Focused programs such as IB Diploma Program, college/career readiness programs, school/college
partnerships, AVID, and independent study programs.
 Note: In some areas additional prompts have been inserted to emphasize the analysis related to online
instruction.

E1. School Culture and Student Support Criterion
The school leadership employs a wide range of strategies to encourage family, business, industry, and
community involvement, especially with the learning/teaching process.
Indicators with Prompts
Regular Parent Involvement

The school implements strategies and processes for the regular involvement of family, business,
industry, and the community, including being active partners in the learning/teaching process for all programs.
The school involves parents of non-English speaking, special needs and online students.
Indicator:

Evaluate the strategies and processes for the regular involvement of the family, business, industry, and
the community, including being active partners in the learning/teaching process. Comment on the effectiveness
of involving parents of non-English speaking, special needs and online students.
Prompt:

Findings

Supporting Evidence

FPCS is committed to the philosophy that education of its children is a  FPCS Mission Statement,
cooperative process involving the best efforts of the parents, students,
Vision, and Motto
faculty, support staff and members of the community. To actuate this  GC trustee, solicitation
philosophy, FPCS provides various levels of opportunities for parents
and seating protocol and
and community members to be included and involved in the learning
policy.
 Notification email of
process.
trustee openings
Governing Council
 Minutes from Election
Parents and the community can be involved in the oversight of FPCS by
Protocol Task Force
participating on the GC. These members set policy to insure that
Standing Committee
students are learning and the school is running efficiently. FPCS’
 FPCS
election process changed after the 2012 election as a result of change
website/Governance/mee
in non-profit status to a 501 (c) 3 corporation, GC trustees are
ting
appointed, not elected, by the executive director and sitting GC
 LCAP Parent Group
members. An Election Protocol Task Force Standing Committee was
meeting minutes and
created to facilitate this transition. The Board trustees include four
action plan
parent representatives and one community member. The community
 FPCS website:
member is recruited through word of mouth and personal connections
www.fpcharter.org
with the existing board and executive director. Parents from all centers
 Pathways Parent-Student
in Santa Barbara and San Luis Obispo Counties are notified via email
Portal
and encouraged to apply for open trustee positions and are chosen by
 Student logins/password
the GC trustee and executive director. Currently, this notification
list
information is disseminated through English only emails. GC meeting
 Parent sign in sheets
times and agendas are available on our FPCS website so that
 School Calendar
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 FPCS Student/Parent

interested parents can attend, however minutes are not readily
available to stakeholders except by special request.

Handbook
Parent Surveys
LCAP Parent Group
Survey Results
In 2014, in response to the state LCFF, FPCS organized an LCAP Parent
Lab sign-in sheets
Advisory Committee to look at different aspects of the school and
Center schedules
develop goals for allocation of LCAP funding. This specialized parent
Lab schedules
group ideally shall include one parent from each of our six learning
Homeroom sign in sheets
centers and meets four times per year. This is another avenue for
Master Agreement
parents to directly affect the learning process at FPCS.
Advisor meeting schedules
Website
Homeroom/attendance
logs
The FPCS website (www.fpcharter.org) is accessible to all stakeholders

Center Newsletters
and the community. Parents can be apprised of school information
through the website, including upcoming events, contact information,
GC agendas, school calendar, links to online curriculum websites, the
student-parent portal, and various educational supports. In addition,
families who are interested in attending our school are asked to view
the website to learn about our programs. It is noted that some of the
links on the website need to be updated for better parent and
community access.










School Pathways
Since 2011, FPCS has implemented a new Student Information System,
School Pathways, which allows parent access through a parent-student
portal. All 6th-12th grade students are provided log-ins and passwords
on the first day of school to access their online curriculum, Edgenuity,
through the School Pathways portal. The portal also gives parents
access via the family portal. Parents have access to learning logs,
report cards, transcripts, and current courses. In addition to School
Pathways, parents can receive a weekly progress report from
Edgenuity. Through these features, parents remain better informed
about their student’s academics and learning.
Parent-Student Orientation
Each FPCS learning center provides parents with numerous
opportunities for involvement. At the independent-study learning
centers, a beginning of the school year orientation is offered to
parents and students presenting crucial information regarding the
school year. This information includes the FPCS school calendar, school
hours, class and lab schedules, homeroom and meeting times, safety
requirements, behavior expectations, and curriculum standards. At
this time, parents are encouraged to become involved by signing up to
participate in events and field trips and other volunteer roles. The
parents are also asked that they set up a meeting for their student’s
weekly and bi-monthly meetings, and exchange contact information.
To increase participation of non-English speaking parents, a Spanish
speaking staff member can be asked to be present for meetings.
Overall, FPCS continues to focus on partnership as a necessary as a
part of every student’s academic success.
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Montessori Learning Centers’ Parent Orientation
At the Montessori learning centers parents are invited to participate in
the Back to School meeting in the fall. Parents are invited to the center
to view their student’s classroom, meet the advisors, listen to a short
presentation about school policies, expectations, and rules. Parents
have an opportunity to ask questions. During Back to School, advisors
communicate with parents about learning center policies, procedures
and expectations, learning center needs, volunteer opportunities,
curriculum, and classroom management. This gives parents the
opportunity to become active participants in their student’s
educational process.
During the Spring, the Montessori learning centers’ advisors host an
Open House where parents can view some of the learning experiences
that their students have participated in. Open House is also geared
toward prospective families and students moving to new classrooms.
Student work is displayed and teachers are available to greet new
students and families. Prospective families, from the community, are
able to tour the school, meet staff, and receive an enrollment packet.
Within the independent study/home study programs at FPCS, parents
are encouraged to attend weekly advisor meetings. These meetings
strengthen time management and study skills, while providing
encouragement to maintain the pace necessary to complete
coursework on time. Advisors work with students and parents to
create a learning environment and schedule that works with each
student’s learning style and academic needs. Through this process,
advisors and parents help facilitate student awareness and ownership
of educational goals.
Students at the Montessori learning centers benefit from frequent
interactions with their advisors. Students spend a minimum of 3 ½
days in a classroom setting. Santa Maria Montessori learning center
advisors design lessons that are delivered through direct instruction on
a weekly basis. Morro Bay Montessori advisors design lessons that are
delivered through a combination of individualized, small group and
whole group instruction as well as providing a prepared environment
where students learn through hands on manipulation, inquiry and
discovery.
Students at the Santa Maria Montessori learning center in grades 2-5
are provided a weekly schedule of assignments called a “Work Plan.”
The “Work Plan” is a useful tool for communication between students,
parents, and advisors. All parties are able to track student progress
through this document.
When students are not at the Montessori learning centers, advisors
provide materials and assignments. Families are instructed to assist
students, monitor progress, and provide instruction. Advisors are
available through email, as well as informally after school. Families and
advisors have communication folders and parents have a central
location where they can communicate with teachers, leaving notes,
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documents, questions, etc. Additionally, the advisors at Montessori
learning centers plan conferences throughout the year to review
student progress and make plans for continued growth. Parents are
encouraged to request/ schedule conferences when they feel the
need.
Parent Survey
Parents are surveyed annually on their satisfaction with the school and
how well they believe their student is supported. The survey is sent
out by the school administration and FPCS uses this information to
determine student needs and allocation of resources.
Parent Communication
Advisors use email to communicate with students and parents.
Learning centers provide monthly newsletters to families via email,
keeping them informed of upcoming events, testing dates, and
learning center updates. The FPCS school website has information for
current families. They are able to access information about specific
learning centers, contact information, as well as, find supplemental
resource links. Community College resources and information are
available through the school website as well. In addition, the website
has links to career technology education section for information about
college and career exploration. This year FPCS installed a new
telephone system allowing families to call one centralized number to
reach all learning centers.
Through parent workshops and weekly meetings, advisors inform and
involve students and parents about Smarter Balanced testing and
instructional goals. When available, bilingual information is provided.
The school administration also provided an opportunity for parents to
discuss concerns at an informal “Meet and Greet” parent meeting this
year. There has been feedback from parents regarding a desire for
increased communication from the administration about school-wide
events and timely responses to emails.
Parent Volunteers
Parents volunteer to be part of our parent groups, our school’s version
of the PTA. They meet once a month, and through fundraising, they
provide materials and help meet needs of students. Through meetings
of the parent group, needs of the school community are identified and
the group tries to address or fulfill these needs.
Parents who have completed the required fingerprinting and
background check are able to volunteer in the classroom, supporting
teachers and students.
Community Involvement
At FPCS, community involvement is vital to the diversity and
enrichment of our programs. Through the local community colleges
our high school students have an opportunity to enroll in the
community college concurrent enrollment program, and take college
courses while still in high school. Through our local public high schools,
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FPCS high school students can participate in Regional Occupation
Program (ROP) classes. Students are active in the community through
our work experience and service learning minute calculation classes.
Other community involvement opportunities include a partnership
with Youth Empowered gym through the Solvang learning center.
Through Youth Empowered, academic tutoring and youth programs
outside the gym are also available for students. In addition, Youth
Empowered has been involved in assisting the Solvang learning center
in STAR PE testing due to lack of a playground/field access.
Non-English speaking parents
Edgenuity (online program) can be translated into several languages so
non-English speaking parents can assist students with their course
work. Translators can be arranged for advisor meetings. Some
textbooks can be sent home in Spanish to assist parents in working
with home school students.
Online Students
FPCS is not a virtual online program, though it does offer online
curriculum for high school and middle school students. Parents of
these students attend weekly advisor meetings to be informed of
student progress and of ways to help students succeed. Parents
receive school communication, surveys via email or links from our
website.
Use of Community Resources
Indicator: The

school uses business, industry, and community resources to support students, such as professional
services, business partnerships, guest speakers, job fairs, field trips to local employers, and evaluation of student
projects and classroom presentations.
Prompt: How

effective is the school use of community resources to support students?

Findings

Supporting Evidence

FPCS uses a variety of community resources to support students.
City Center
The FPCS City Center location is a result of a partnership with Abel
Maldonado Youth Center. Students attend classes at the learning
center three times per week and in return the students provide 20
hours of time for service projects. The students can stay after classes
and access the gym, art classes, and tutors.

 Informational Event




College Outreach
High school students attend local community colleges through
dual/concurrent enrollment to achieve progress toward graduation
requirements. High school students are encouraged to attend
community college job fairs and outreach events. Community college
guest speakers come to the Independent Study centers to explain the
enrollment process for FAFSA and the Promise grant. Students are
encouraged to attend college related learning events, such as Friday
Night Science. Cal Poly State University provides opportunities for our
students to learn by inviting them to the Learn by Doing Lab to
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Flyers
Field Trip flyers
Community College
enrollment forms
Increased STAR PE
participation due to
accessibility, availability,
and location
Field Trip Permission
slips, student reflection
and/or questionnaire
Tutor sign in sheet/time
card
PCPA/Outdoor School
field trip permission slips
GC provides minutes of
all meetings and
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experience standards-based hands on science. In addition, students
have access to local theater conservatory (PCPA) and the Cal Poly
Youth Arts Program, through discounted tickets and tours.



Community Outreach
Though each center is unique, the use and involvement of the
community can include: Career Concepts/Job shadowing course, San
Luis Obispo scientist 4-H groups, Cal Poly tutors, Solvang Youth
Empowered Gym, and the Santa Maria Arts Council Student Art
Contest.





Field Trips
Students at the FPCS participate in field trips to a variety of local

businesses and community services to enhance student experiences
and learning. Some examples are: Fire Station, library, whale watching, 
Pacific Wildlife Rescue, Rancho el Chorro Outdoor School, Cal Poly
Performing Arts Center, Cal Poly Learn by Doing Lab, and La Purisima
Mission.

discussion
Community members
speaking on their
careers, interests student voluntary
participation
Santa Maria Arts Council
Student Art Show signup sheet
Center Newsletters
announcing upcoming
school events
Event sign-in sheets
City Center sign-in
sheets

Students are provided the opportunity to attend a variety of
community field trips throughout the year. When attending their local
fire station students learn about fire safety, firefighter responsibilities,
local resources, equipment, vehicles and tools. When attending the
local libraries students learn about the resources within their
community to enhance learning. When attending the Rancho El Chorro
Outdoor School students are exposed to an outdoor school
environment in which they explore nature hands on and learn about
local biology, botany, the watershed, historical life and legends
through discovery.
Guest Speakers and Presenters
There are a variety of guest speakers who have participated in
supporting FPCS students. Guest speakers have included Pacific
Wildlife Rescue, San Luis Obispo Integrated Waste Management, local
city council members, Morro Bay National Estuary Program, Morro Bay
Natural History Museum, and US Coast Guard.
Parent/Community and Student Achievement

The school ensures that the parents and school community understand student achievement of the
academic standards/schoolwide learner outcomes through the curricular/co-curricular program.
Indicator:

Determine the adequacy and effectiveness of the school’s strategies to ensure that parents and school
community understand student achievement of the academic standards/schoolwide learner outcomes through
the curricular/co-curricular program.
Prompt:

Findings

Supporting Evidence
 Master agreement and

Student/Parent Responsibilities

acknowledgement of
At the beginning of the school year, parents and students are required
responsibility pages
to acknowledge the academic expectations for their student by signing
that they read the Parent/Student Handbook. These expectations are  Parent/student
handbook
also expressed at the initial/orientation meeting, and are reinforced
acknowledgement form
through the master agreement and Acknowledgement of
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Responsibilities. Specifically, each high school student develops a four-  ROP transcripts
year plan with their advisor to determine their coursework throughout  ESLRS poster
 Minute Calculation logs
their high school career.
 Service Learning/Work
ESLRS
Experience semester
The Expected Schoolwide Learning Results (ESLRS) are posted in the
progress reports
office and classrooms for parents, students and community to see.
 Weekly Student/Parent
FPCS staff revised ESLRs in the Fall of 2014 to reflect the changes in
and advisor meetings
the current era of CCSS and accountability.
attendance
Co-curricular Programs
 Semester report cards
 GC attendance/minutes
Through co-curricular programs, such as service learning, work
 High School Curriculum
experience, and ROP, students are given opportunities, which
Guide
strengthen learning outcomes and promote career and academic
success.
Communication
FPCS has open and regular communication with students and parents,
keeping them apprised of academic standards and expectations,
including graduation requirements. This occurs via staff meetings,
parent meetings, weekly advisor meetings, progress reports/report
cards, communication/meetings with special education and
speech/psych resources, thus promoting student achievement.
Governing Council
The GC is comprised of parents and a community member. They
receive updates from the principal regarding student achievement at
each meeting.

Evaluate the school’s processes to ensure that parents understand the
expectations for the online instruction in relation to the desired student achievement and to review and counsel
families for whom the selected online instruction format may not be the best match.
Additional Online Instruction Prompt:

Findings

Supporting Evidence

While FPCS is not a virtual online school, we do use online curriculum  Intake meeting
for our 6-12 students. FPCS students attend in-person advisor
information
 Master agreement
meetings at a learning center.
When a family expresses interest in our program, an intake meeting is  Edgenuity progress
reports
arranged with a center coordinator. This is the first step to ensure

Parent/Student and
parents and students understand the expectations and requirements
advisor meetings
of the rigor involved with our online curriculum. If necessary, the

Email
center coordinator will contact a member of our special education
 Progress reports
team to review the student’s IEP/504 goals and determine if our
 FPCS and college
online program is the best match. Upon admittance, master
transcripts
agreements specify coursework and students’/parents’

Academic probation
responsibilities. The agreement explains course and time
letter
requirements necessary to be successful in our program, expected

Academic probation
student workload, and the level of involvement necessary by the
meeting to establish
parents. Pacing is created by the Edgenuity program, and reviewed at
goals for success
advisor meetings. Online curriculum progress reports are sent to
parents via email, so they may be informed of student achievement.  Sign-in sheets
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If students fail to maintain educational progress, they may be placed
on academic probation, and their placement reviewed. The probation
letter is sent to parents, and a meeting is set to review and create a
plan.

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

FPCS has a high degree of involvement of the parents, community,
and business in relation in the learning/teaching process. FPCS
provides a great deal of student academic and emotional support,
and has strong school culture that promotes learning. The overall
reason for this success is our strong relationship with our families and
communities, and our personalized approach. FPCS is a school of
choice for our students and families and for our staff as well. As a
result, we have built a school culture, which embraces uniqueness
and the common goal of helping students become well-rounded,
lifelong learners. The culture is maintained through the close
relationships that are developed with weekly meetings and the same
advisor during their attendance at FPCS. This strong student/advisor
relationship builds trust, increases motivation, culminating in greater
student success.
Parent Involvement
An additional strength of our program is a high level of advisor/parent
communication at the individual centers. It has been our observation
that student success is directly and positively impacted by parental
involvement. FPCS’s goal is to continue to work toward achieving
parental attendance from those parents who are not involved at
weekly meetings and informational sessions. In 2013-14 FPCS parents
participated in the LCAP Parent Advisory Committee to help provide
input to funding to help raise student achievement.
Communication
Through this section of the self-study, areas of improvement have
been uncovered. The first area is improved communication and
better access to curriculum for our bilingual families. Another area of
improvement is increased communication from the administration to
all parents - especially in the trustee seating process and
dissemination of GC meeting minutes. Improvement in this area
would boost parent access to school information. In addition,
improved communication to parents regarding policy changes,
announcements, and other major school-wide events would greatly
increase parental understanding and confidence in the school.
Volunteering
Separately, one concern that has come up this year is the expensive
fingerprinting process that parents must pay in order to support
students in school activities. This limits the involvement of those
families who, would like to be more involved, but cannot afford to
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pay the high fees.

Comment on the degree to which this criterion impacts the school’s ability to address one or more of
the identified critical learner needs.
Prompt:

Findings

Supporting Evidence

The FPCS culture of parent and community involvement positively
impacts the critical learner needs. Parent involvement and access to
student grades raises awareness of student academic achievement.
The attention from advisors through weekly meetings, common core
curriculum, and support classes increase student support in the areas
of math and literacy across the content areas. In addition, there are
tutors, instructional aides, and labs available for individualized
attention for specific skills.
Through community opportunities such as ROP courses, community
college concurrent enrollment, work experience and service learning
classes, students use co-curricular resources to supplement and
enhance their education. These co-curricular activities prepare them
for post-secondary opportunities while they are supported and within
a safe learning environment.
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E2. School Culture and Student Support Criterion
The school is a) a safe, clean, and orderly place that nurtures learning and b) has a culture that is characterized
by trust, professionalism, high expectations for all students, and a focus on continuous school improvement.
Indicators with Prompts
Safe, Clean, and Orderly Environment

The school has existing policies, regulations and uses its resources to ensure a safe, clean, and orderly
place that nurtures learning, including internet safety.
Indicator:

Comment on the effectiveness of a) the existing policies and use of resources to ensure a safe, clean,
and orderly place that nurtures learning, and b) all aspects of the school with respect to safety regulations
including effective operating procedures for internet safety.
Prompt:

Findings

Supporting Evidence
 FPCS disaster plan write

Emergency Safety
FPCS is creating a more uniform policy to ensure the safety of
students in an emergency. Each FPCS center compiles an emergency
binder with student/parent contact information to use in case of an
emergency. These binders are in a central location that is easily
accessible to all advisors.
Attendance at FPCS can vary depending on the center and program.
To account for those on campus, there are daily sign in sheets for
both students and parents, so staff may respond appropriately in an
emergency. Emergency bins containing first aid supplies and water
are located at each learning center.





Due to program changes at some of the independent learning

centers, there has been an increase in the number of onsite students
at each center location on a regular basis; therefore, the emergency
plan may need updating.

With regard to safety regulations, many of our centers host fire
drills and earthquake drills. However, at this time, the independent
study centers may not have regular emergency drills in place.
In order to keep the classroom safe and free from unwanted
intruders, lock down procedures are in place at the Montessori
learning centers. There are no known lockdown procedures for the
independent study centers.
Voice Over Internet Protocol
This year FPCS implemented a new phone contact system, VOIP,
which can send out text messages to parents and students. This
system will help FPCS administration communicate with parents
quickly in case of an emergency.
Daily Safety
All FPCS learning centers require students and parents to sign in and
out upon entering and exiting each facility. This ensures attendance
has been taken at each learning center at any given time of the day. If
there were an emergency, an advisor would use these sign in sheets
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to discern all students/parents who are in attendance.
Students have access to the student handbook, stating the school’s
safety policies. Students and parents are required to read the
student-parent handbook, which outlines student behaviors
conducive to the well-being of all students, creating a healthy and
safe learning environment. Students and Parents are required to sign
the Acknowledgement of Student-Parent Handbook form that states
they have read, understand the contents of the handbook, and that
they agree to abide by all of FPCS policies.
Schoolwide Learning Center Maintenance
Each center has access to maintenance personnel to keep school safe
for students.
Each learning center provides an orderly, aesthetically pleasing,
learning environment that engages discovery and nurtures learning.
Books and materials are in designated locations for advisors to find
and use as needed. This allows students to work promptly and be
independent in their learning. Learning centers are cleaned
professionally at least twice a month, with staff providing daily
orderliness, cleanliness, and upkeep.
Internet Use Policy
Each student and parent signs an Acceptable Use Policy document
upon enrollment at FPCS. This policy explains the expected behavior
guidelines to ensure safe and appropriate use. Advisors monitor
students’ use of computers and Chromebooks at school.
High Expectations/Concern for Students

The school demonstrates caring, concern, and high expectations for students in an environment that
honors individual differences and is conducive to learning.
Indicator:

Evaluate the school’s work to ensure the effectiveness of an atmosphere of caring, concern, and high
expectations for students in an environment that honors individual differences and is conducive to learning.
Prompt:

Findings

Supporting Evidence
 Beginning of the year

School Atmosphere
FPCS is dedicated to implementing personalized instruction through
our partnership with parents, students, and faculty. This approach
supports parents in their effort to educate students in a K-12 homestudy environment. FPCS provides a range of personalized
educational opportunities through a variety of learning programs.
Students can choose a program that meets their individual needs,
such as, individualized, small group, or classes.
FPCS works with students and parents to provide a personalized
approach to learning. Staff work to create and nurture a relationship
based on trust, caring, and respect, while maintaining high standards
and helping students meet goals and expectations. Through this
relationship, our students become more familiar with their advisor,
and their advisor knows what tools and strategies work best for their
student. FPCS’s program allows a student to keep the advisor for a
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period longer than a year, and this strengthens the relationship
between students, parents, and advisors, with the result being an
environment in which the student learning is the focus.
ESLRs
FPCS started using PLCs in the Fall 2013 to focus on student
achievement while providing the educational tools and direction to
meet Expected Schoolwide Learning Results. These expected learner
outcomes create academic achievers who demonstrate measurable
gains toward meeting or exceeding the California CCSS. Within this
standard, students are expected to use technology for learning and
set short and long-term college and career readiness goals. A second
learning outcome is to help students become responsible citizens
demonstrating perseverance, the ability to work individually and
collaboratively toward solving problems, while participating in social,
civic, and environmental activities. Through small group instruction
and assignments, students are given an opportunity to learn
collaboration skills, working toward a common goal. The third
expected learning outcome is to help students become effective
communicators exchanging information and ideas coherently, using
appropriate media to share knowledge with a variety of audiences.
Many of our students use technology in their daily academic work.
Students communicate with their advisor and other students using
technology such as Google docs.
Individual Differences Conducive to Learning
The flexibility of our program allows students to focus on individual
goals and opportunities. FPCS students are able to pursue
extracurricular activities in conjunction with their education. Students
may pursue a variety of opportunities, such as concurrent enrollment,
participation in sporting events and clubs, dance and fine arts, as well
as National High School Rodeo Association. This experience allows
students to honor their differences and also to pursue college and
career opportunities.
To further differentiate our programs for our high school students,
FPCS has more than one high school track for students who attend
our program. FPCS provides college preparation courses, general
education courses, and credit recovery courses. High School students
can also attend community college courses through
concurrent/enrichment enrollment.
Communication between student, parent, and advisor is a key
element in this learning environment. Advisors are available through
meetings and email, with a focus on creating a conducive learning
environment to help students meet high, but attainable expectations.
At most of the learning centers, staff is available for tutoring or
providing drop in labs for English and Math. The San Luis Obispo
learning center provides blended learning in these areas in 6-10th
grades as well.
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FPCS centers hold orientation meetings for families and students,
detailing responsibilities, expectations, and goals. Students use this
opportunity to become familiar with their space, peers, and advisor.
Throughout the year, individual conferences with students and
families help focus attention and provide opportunities for academic
and social growth. This is reinforced during the advisor/student
meetings.
At the beginning of each semester, a master agreement is created,
outlining Individualized Learning Plans for each student. The plan
outlines the personalized coursework and goals for the student. To
promote student success, each student and parent is required to also
sign an Acknowledgement of Responsibilities. This document lists
expectations of the student, parent, and advisor in the partnership of
supporting student achievement.
Atmosphere of Trust, Respect, and Professionalism
Indicator: The school
Prompt: To

has an atmosphere of trust, respect, and professionalism.

what degree is there evidence of an atmosphere of trust, respect, and professionalism?

Findings

Supporting Evidence

There is evidence of an atmosphere of trust, respect, and
professionalism at FPCS.

 CTC website for


Leadership Meetings
Leadership meetings meet monthly to address school issues,
disseminate information and share ideas. Group norms are
established and are reviewed at the start of each meeting. Norms
were developed collaboratively and set a positive tone to promote
professionalism and respect. Also at the start of the meeting,
Leadership members take a few minutes to recognize a colleague for
doing good deeds.






Credentialed Teachers


All advisors/teachers at FPCS hold valid credentials with the California 

Department of Education. FPCS employs highly qualified instructors in
the areas of Math, English, Science, Social Studies, Biology, Chemistry,

and Physics. Some advisors are working toward HOUSSE and VPSS
status.
Professional Learning Communities/Professional Development
FPCS staff has the opportunity to build professional capacity through
collaboration in PLCs. PLCs meet to collaborate and discuss
curriculum and review student achievement data to support school
improvement. There is a high level of communication between staff
within each learning center. This allows staff to create the most
effective plan for each student’s success and maintain an up to date
plan once goals are attained.
Opportunities exist for professional growth and development.
Advisors work together to develop lessons to support new CCSS. Staff
attend professional development through the school, outside
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agencies, and within the County Office of Education to enhance
knowledge and improve instruction.
Returning Students
Advisors work with students to develop a learning plan, which
respects student differences while working to develop a student’s full
potential. FPCS students come from a variety of social, economic,
cultural, and emotional backgrounds, and advisors strive to build
connections with their students, guide students in connections with
other students, building an atmosphere of trust, respect, and
compassion.
FPCS is a school of choice. The high percentage of returning student
body is a result of the atmosphere of acceptance and respect that the
advisors provide. Because of the positive relationships that are
developed, FPCS independent study advisors often keep the same
students over the course of student's attendance. The majority of our
increased enrollment is due to word of mouth from satisfied families.
Governing Council
Though requested by parents and staff, GC minutes have not been
made readily available for all stakeholders. By providing access to the
minutes, FPCS would look more professional and transparent to its
families and staff.
Employee Recognition
Starting in 2014, FPCS started an Employee of the Month recognition
event. The purpose of the event was for staff to recognize a colleague
for gong above and beyond the norm and to bolster school climate.
So far, FPCS has recognized both certificated and classified employees
from September through February and will continue through May.
FPCTA
This year FPCTA and the FPCS administration are meeting monthly to
discuss changes, concerns, or issues that may arise outside of
negotiations. This comes as the union and administration were at
impasse for almost two years.

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

FPCS learning centers provide a safe, clean environment that
promotes learning. The staff works together regularly to develop
lessons, focus on best practices, and analyze data to inform
instruction and increase student achievement.
FPCS could benefit from developing a more organized and complete
disaster plan for each center. Each center is very different with a
unique set of needs, so each plan may need to be individualized.
Once designed, the disaster plan should be organized and practiced,
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explaining specific procedural details for each situation.
There could be improvement regarding communication between
administration and staff, and possibly between learning centers. The
FPCS website can be updated to reflect upcoming events, etc. In
addition, GC minutes/agendas should be available on the school
website.
It would be beneficial for the school website to be consistently
updated to reflect center happenings and current school events.

Comment on the degree to which this criterion impacts the school’s ability to address one or more of
the identified critical learner needs.
Prompt:

Findings

Supporting Evidence

FPCS’s advisors work together in a professional manner to address
 Learning center course
the critical learner needs, especially in the area of math and literacy.
sign ups
Math, English, and Science courses, with highly qualified instructors,  PLC agendas
are available in our independent and blended learning programs. The  Benchmark data
analysis of benchmark data through the PLCs helps to increase focus
and inform instruction.
FPCS learning centers provide an atmosphere of learning and high
expectations. With the positive learning environment and the close
learning relationships that are developed with advisors, students are
able to succeed in their school work.
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E3 & E4. School Culture and Student Support Criteria
All students receive appropriate support along with an individualized learning plan to help ensure academic and
college- and career-readiness success.
Students have access to a system of personal support services, activities, and opportunities at the school and
with business, industry, and the community.
Indicators with Prompts
Adequate Personalized Support

The school has available adequate services, including referral services, to support students in such
areas as health, career, and personal counseling and academic assistance, including an individualized learning
plan.
Indicator:

Evaluate the availability and the adequacy of services, including referral services, to support students
in such areas as health, career, and personal counseling and academic assistance, including an individualized
learning plan.
Prompt:

Findings

Supporting Evidence
 Student/parent sign in

One-on-One Individual Meetings
Advisors meet with students in one-on-one and small group settings
during the school year. Meetings address pacing and grade review,
transcript review, college-advisement and planning, credit deficiency
and actions to be taken, behavior issues and improvement plans, as
well as positive goal setting ideas. Advisors monitor a student’s
weekly progress. If necessary, an additional parent/student meeting
may be arranged if the student is not meeting the academic
requirements and behavior expectations.
Career Counseling








High school students are encouraged to attend job fairs field trips to 
the local community college and FAFSA workshops. Special education 
students are supported in the transition to college or vocational

programs.
504 Plans
Students with a documented disability who do not qualify for special
education services are supported in general education classes with a
504 plan for specific accommodations. The principal reviews all
students with 504 plans yearly and schedules parent and advisor
meetings to ensure that all accommodations are being met to
promote individual student success. Parents and advisors receive a
copy of the 504 plan.
Case Management for Students with Individual Education Plans (IEPs)
FPCS provides case management support for our students with IEPs
and for their families. The IEP team determines appropriate services
for the student and develops the plan that the education specialist
monitors, advises, and supports on a daily, weekly, monthly, yearly or
as-needed basis. Each student with an IEP has a case manager who is
responsible for ensuring the IEP is being implemented to the fullest
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extent possible. The case manager is the point person for the student,
family, advisors, and staff to address any and all concerns. The case
managers should know the student’s goals, desires, and aspirations
for the future, as well as any and all dynamics that could be occurring
that will assist or detract from the student reaching his/her goals. The
Director of Special Education works with all the education specialists
who assume case management responsibilities.
Parent Conferences
Advisors meet with parents and students during separate
parent/advisor conferences where goals are established, academic
progress is reviewed, and progress/attendance is discussed, as is
completion of academic work and whether or not the student is on
track or behind. Behavior is also discussed with positive goals set in
motion regarding improving attitude, attendance, and academics
where necessary. Academic probation is used as a formal process to
document and provide a structured action plan to help students
improve academic or behavioral success.
RTI process
FPCS uses benchmark assessment data to help identify academically
at risk students. An action plan is developed for identified students
and interventions are put in place. Progress is monitored in regular
intervals and revised as needed.

Comment on the availability and adequacy of the academic counseling,
college preparation support, personal counseling, and health services provided for the students involved in
online instruction.
Additional Online Instruction Prompts:

Findings

Supporting Evidence

While some of our curriculum is online, FPCS is not an online school.
FPCS students meet face to face with a coordinator, attend regular
weekly advisor meetings, and attend on-site classes. FPCS students
maintain the benefits of local, personalized instruction. All students
receive the same opportunities for counseling and support they
would receive at district school. This occurs within weekly meetings,
appointments with external contractors, and is coordinated through
communication by staff and parents.

 Student-advisor meetings
 Center sign-up sheets for

classes
 Appointments schedules

for contractors

Direct Connections

The school demonstrates direct connections between academic standards, college- and careerreadiness standards, and schoolwide learner outcomes, and the allocation of resources to student support
services, such as counseling/advisory services, articulation services, and psychological and health services, or
referral services.
Indicator:

Evaluate the ways that there are direct connections between academic standards, college- and careerreadiness standards, and schoolwide learner outcomes and the allocation of resources to student support
services, such as counseling/advisory services, articulation services, and psychological and health services, or
referral services.
Prompt:

Findings

Supporting Evidence

FPCS contracts outside counseling and therapy services to support
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students that have been identified as having academic, social,
timesheets of specialists
developmental, or emotional needs through the IEP review process.  Center sign-in sheets
These services are addressed per each student’s IEP requirements by  LCAP aide timesheets
licensed school psychologists, speech therapists, or counselors in
either individual or group sessions.
LCAP instructional aide/tutors provide extra support for identified
significant subgroup students (White, Socio-economic disadvantaged,
and Hispanic/Latino).
Strategies Used for Student Growth/Development

Strategies are used by the school leadership and staff to develop personalized approaches to learning
and alternative instructional options which allow access to and progress in the rigorous standards-based
curriculum. Examples of strategies include: level of teacher involvement with all students, a curriculum that
promotes inclusion, processes for regular review of student and schoolwide profiles, and processes and
procedures for interventions that address retention and redirection.
Indicator:

Evaluate the effectiveness of the types of strategies used by the school leadership and staff to develop
personalized approaches to learning and alternative instructional options which allow access to and progress
in the rigorous standards-based curriculum.
Prompt:

Findings

Supporting Evidence


LCAP - Local Control and Accountability Plan/RtI
FPCS offers intervention support for LCAP identified subgroups and
RtI - Response to Intervention - for all other students who qualify for
additional academic support.
Academic Assistance






Strategies are used by school leadership and staff to develop
personalized approaches to learning. Alternative instructional options 
allow access to and progress in a rigorous standards-based

curriculum, which includes: the utilization of a nationally normed
benchmark assessment, criterion-referenced tests, academic records
review, multi-disciplinary team meetings, weekly advisor meetings,
and ongoing student observations. FPCS staff members utilize
educational technology to allow students to access and make
progress in the curriculum.
When a student enrolls at any FPCS learning center, they are
administered the CCSS-aligned easyCBMLite or Scantron benchmark
assessment. Should the results of that assessment indicate the
possible need for alternative instructional options to allow access to
the curriculum, the advisor initiates further evaluation. This may
include an academic records review, structured student observations,
and informal assessment. Students deemed appropriate receive
additional academic support through an Individually Designed
Intervention or Response to Intervention (RtI) program.
Specific student interventions are selected based on identified areas
of need. Instructional Assistants work closely with advisors and other
certificated staff to identify Specific Learning Objectives and provide
targeted instruction in those areas of need. Student growth in
identified areas of need is measured over time by our easyCBMLite
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and Scantron benchmark testing results.
RtI identified students who do not make adequate progress over time
using multiple interventions are referred to the Student Study Team.
Students with 504 plans or IEPs receive services as outlined in their
aster agreement and are monitored as specified in the plan and in
accordance with state and federal guidelines.

Provide evidence that the processes and strategies are effective for
incoming students with regard to orientation or induction and the ongoing monitoring and support of the
students to ensure all have a full opportunity for academic success.
Additional Online Instruction Prompt:

Findings

Supporting Evidence

School of Choice
Prior to enrollment students and parents participate in an intake
meeting with the center coordinator to decide whether or not FPCS
offers a program that is appropriate to meet the needs of the
student. Students who are enrolled take a one-unit Orientation
course. This course is designed to familiarize new students with
independent study, curriculum, and how to be successful at FPCS.
New students are also administered the CCSS-aligned easyCBMLite or
Scantron assessment to help advisors determine their current level of
academic performance and immediately identify those who require
individually designed intervention programs. Once students are
identified, participation in the offered intervention program is
regularly monitored. Because students are assessed at intake,
interventions can begin quickly. This increases a student’s chance of
success over the course of their elementary, middle and/or high
school years at FPCS. Evidence of the effectiveness of the processes
and strategies used to ensure student success at FPCS is measured
using ongoing curriculum based assessment (or formative assessment
– choose your preferred term), Scantron and easyCBMLite benchmark
assessment results, parent-teacher conferences, and report cards.






Review of transcript
Orientation session
Master agreement
Assignment and work
records

Support Services and Learning

The school leadership and staff ensure that the support services and related activities have a direct
relationship to student involvement in learning, e.g., within and outside the classroom, for all students,
including the EL, GATE, special education, and other programs.
Indicator:

Evaluate the extent to which the school leadership and staff ensure that the support services and
related activities have a direct relationship to student involvement in learning, e.g., within and outside the
classroom. Evaluate the processes that are used to identify under-performing or struggling students and the
interventions to address these identified student learning needs.
Prompt:

Findings

Supporting Evidence

Each school year, Scantron assessments in reading, language arts, and  Scantron scores/data
 LCAP tutor schedules
math are given to students in the Fall, Winter, and Spring. These
 RtI Action Plans
assessments allow advisors to monitor student growth/progress
throughout the school year with an emphasis on all students moving
toward Proficiency in each of the designated assessment areas
(reading, math, and language arts). If a student scores Below Basic or
Far Below Basic, there are several means with which to provide
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academic support, for example, through the LCAP designation or
through the RtI designation.

Evaluate the extent to which the support services and related activities
have a direct relationship to student involvement in learning with respect to equity of access, availability of
computers and internet.
Additional Online Instruction Prompt:

Findings

Supporting Evidence

While some of our curriculum is online, FPCS is not an online school.
All students have access to curriculum at our centers. There are
Chromebooks and PC computers available for students to access
online curriculum. When students are not at the learning center for
support classes, students can access their curriculum at home with
their own devices. If needed, FPCS will lend a laptop to a student to
complete work.

 Center student sign-in

sheets
 Edgenuity pacing

calendar and completed
work

Equal Access to Curriculum and Support

All students have access to a challenging, relevant, and coherent curriculum. Schools regularly
examine the demographics and distribution of students throughout the class offerings (e.g., master class
schedule and class enrollments) and the types of alternative schedules available for repeat or accelerated classes
(e.g., summer, class periods beyond the traditional school day).
Indicator:

What have you learned about the accessibility of a challenging, relevant, and coherent curriculum?
What have you learned from examining the demographics and distribution of students throughout the class
offerings (e.g., master class schedule and class enrollments)? Evaluate the impact of the types of alternative
schedules available for repeat or accelerated classes (e.g., summer, class periods beyond the traditional school
day) on student achievement.
Prompt:

Findings

Supporting Evidence

FPCS provides an opportunity for credit deficient students to work at
a faster pace to complete deficient units. Through the master
agreement and pacing guides, as well as through continued work with
their advisor, students are given the ability and support to complete
these units. Students working at their own pace, with the support and
monitoring of their advisor, are better able to recover credits and get
back on track. This helps students wishing to transfer back to their
district of residence, or remain with our program to graduate on
schedule at FPCS. In addition, students are allowed the opportunity to
participate in concurrent enrollment, and may complete A-G
coursework at the local community college. This helps prepare
students for the academic rigor of college, while working toward
completion of necessary A-G coursework. Through independent study
coursework, students are given the opportunity to work at their own
pace, and may work after traditional school hours or class periods
would typically occur. This opportunity of additional time allows
students to recover deficient units, but also gives students an
opportunity to challenge themselves and work at an accelerated
pace.
During center meetings, master schedules are revisited at the end of
each year to determine effectiveness and success. Problems related
to attendance are analyzed for improvement the following year.
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 Master agreements
 Transcripts
 College concurrent

enrollment forms
 Center meetings
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Co-Curricular Activities

School leadership and staff link curricular and co-curricular activities to the academic standards, the
college- and career-readiness standards, and the schoolwide learner outcomes.
Indicator:

Evaluate the extent of the availability and link of curricular and co-curricular activities for all students
to the academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes.
How effective are these efforts?
Prompt:

Findings

Supporting Evidence

There is great effort on the part of FPCS to encourage students to
meet academic standards and college and career-readiness
standards. ROP courses are available through area high schools each
fall and spring semester. Students are allowed to participate in the
ROP program (in SB county only, not in San Luis Obispo County),
which prepares and trains them for vocational success, academic
success, and leadership opportunities. Course credit, certificates of
completion and assistance in job placement are provided.
High School students are asked to complete a senior project before
graduation showcasing their academic skills. Learning centers have
successfully provided FAFSA workshops and organized field trips to
the community college job fairs. FPCS is currently working with
Cuesta College on a dual enrollment opportunity for the college
readiness program “Get Focused, Stay Focused.”

 Signature forms
 High school transcripts
 Participation forms also

provide documentation
in this area
 Executive
director/Cuesta
appointments for “Get
Focused, Stay Focused”
 Career Concepts sign up
and attendance sheets

The SLO/Vicente center piloted a career concepts course last year
that was highly successful.

Evaluate the school’s processes to address the needs of socialization for
the students and involvement in the school.
Additional Online Instruction Prompt:
Findings

Supporting Evidence

While some of our curriculum is online, FPCS is not an online school.  Support/enrichment class
There are opportunities for students to participate in center support/
sign ups
enrichment courses, elementary and middle school craft day/art
 Sign-in sheets
 Student transcripts
workshops for socialization opportunities.
 Master agreements
 Field trip and Craft Day
Activities sign-up sheets

Student Involvement in Curricular/Co-Curricular Activities

The school has an effective process for regularly evaluating the level of student involvement in
curricular/co-curricular activities and student use of support services.
Indicator:

Evaluate the effectiveness of the school process for regularly evaluating the level of student
involvement in curricular/co-curricular activities and student use of support services.
Prompt:

Findings

Supporting Evidence

Students participate in co-curricular activities offered outside or our  ROP enrollment
school program. Through 4H, National High School Rodeo Association,  Concurrent enrollment
Swim Club, service learning, work experience, enrollment in college
forms for Community
courses, ROP classes, and center yearbooks, students have a variety
College
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 Master agreements
 4 year plans
The process for evaluating the programs could be more formal than  Course minute logs
 Mid-term grade reports
the discussions we have in our center meetings and PLCs.
 Work Experience/Service

of means with which to become involved and participate within the
school and in the local community.

Learning progress reports
 Enrichment classes sign-

up sheets
 Provided documentation

from organizations
 Center meetings agendas
 PLC agendas

Provide evidence about the effectiveness of the students’ involvement in
school and community activities, such as clubs, yearbook, newsletter, newspaper, field trips, volunteer work,
service projects, college courses, etc.
Additional Online Instruction Prompt:

Findings

Supporting Evidence

While some of our curriculum is online, FPCS is not an online school.
There are options for students to participate in learning center
support or enrichment opportunities. High School students can
participate in work experience or service learning or enroll in
community college courses. There are also regular field trips available
for k-8 students and some opportunities for high school students.
Occasionally the SLO/Vicente center yearbook has been a senior
project for a graduating senior.







Master agreements
Field trip fliers
Field trip Permission slips
Workshop sign in sheets.
Community College
concurrent enrollment
forms

Student Perceptions

The school is aware of the student view of student support services through such approaches as
interviewing and dialoguing with student representatives of the school population.
Indicator:

Comment on the student view about the effectiveness of student support services after interviewing and
dialoguing with student representatives of the school population.
Prompt:

Findings

Supporting Evidence

Most students in our blended programs attend campus one or two
days per week to participate in support courses or labs.

 Parent Surveys
 Student-advisor meetings
 Dialogue with students

One on one meetings and group instruction allows for discussion of
during advisor meetings
students view of support. In the past, student opinion surveys were

Student classroom
used to express students’ attitudes about school culture and
surveys and discussions
environment, as well as academics, though they have not been issued

Community College
lately. Parent surveys have allowed input about use and needed
enrollment forms
supports in place for students.
 Enrichment course signSome suggestions have been a better support in enrolling in
ups
community college courses. Some high school students find it
 Student participation in
intimidating and difficult to go alone, and some parents aren't very
activities at the Abel
good at figuring out the steps. When there are problems with
Maldonado Center
community college courses, such as a waiting list, or drop/adding
 Executive
classes, students may need extra support.
director/Cuesta
appointments for “Get
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Focused, Stay Focused”
Learning centers have provided FAFSA workshops and organized field  Career Concepts sign up
and attendance sheets
trips to the community college job fairs. They have been successful.
FPCS is currently working with Cuesta College on a dual enrollment
opportunity for the college readiness program “Get Focused, Stay
Focused.”
Some centers have offered extra enrichment classes to students, such
as Electronics, non-credit Ceramics Workshops, Book Club, a Middle
School Renaissance class where the students learn about the time
period and put on a Renaissance Faire. Students would like to see
more courses like this.
The City Center’s location at the Abel Maldonado Youth Center
provides after school opportunities such as using the gym, tutoring,
and art classes.
When centers are short staffed, they can use center funds to pay for
co-curricular activities.

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings

Supporting Evidence

FPCS provides personalized support for students to achieve academic
success. Students are provided academic counseling through regular
student-advisor meetings. Students are encouraged to take
community college courses, and ROP courses, and co-curricular
classes. Some centers provide more opportunities and support than
others do the amount of staffing at the centers.

 Master agreements
 4-year plans
 Work experience and

service learning
enrollment
 ROP enrollment
 Enrichment / support
class schedules

Comment on the degree to which this criterion impacts the school’s ability to address one or more of
the identified critical learner needs.
Prompt:

Findings

Supporting Evidence

FPCS provides support for students in curricular and co-curricular
activities such as enrollment in community college courses, ROP
courses, work experience and service learning enrollment, and
enrichment courses. Students gain college and career readiness skills
through extra courses offered such as SLO/Vicente center’s Career
Concepts course, and the evolving partnership with Cuesta College
for students to participate in dual enrollment in the “Get Focused,
Stay Focused” course beginning next year.

 ROP enrollment
 Concurrent enrollment







There is great academic support in the areas of Math and Literacy
with on-site support courses, intervention courses, corrective reading

support, math tutors, LCAP tutor support, and the RtI process.
Some centers have more available staff and can provide increased
opportunities for co-curricular and enrichment courses that address
math, literacy, and career readiness.
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forms for Community
College
Master agreements
4 year plans
Course minute logs
mid-term grade reports
Work Experience/Service
Learning progress reports
Enrichment classes signup sheets
provided documentation
from organizations

Family Partership Charter School WASC/CDE Self-Study Report
 Center meeting agendas
 PLC agendas
 Executive

director/Cuesta
appointments for “Get
Focused, Stay Focused”
 Career Concepts sign up
and attendance sheets
 LCAP/Math tutor
schedules
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WASC Category E. School Culture and Support for Student Personal and
Academic Growth: Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion
is being addressed. Then determine and prioritize the strengths and areas of growth for the
overall category.
Category E.
School Culture and Support for Student Personal and Academic Growth:
Areas of Strength



Strong school culture: advisors work collaboratively and professionally, and with a high level of expertise in
our various programs.



Advisor and student/parent academic relationships, which exceed a traditional one year time period.



Provide differentiated and personalized education to all students.



Provide a high level of support to students academically, socially, and emotionally.



Provide an emotionally safe learning environment, which allows students to focus on learning.



Parental involvement of their student’s progress, as evidenced in participation in weekly meetings.

Category E.
School Culture and Support for Student Personal and Academic Growth:
Areas of Growth



Provide more college and career-readiness courses to meet new standards.



Improve communication from administration to parents and staff.



Updated curriculum to reflect new standards.



Improved communication to non-English speaking parents.



More consistent and detailed emergency plan for learning centers.



Develop a way to offset the expense of fingerprint/background check to allow more participation for
parents.
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Chapter V: Schoolwide Action Plan
Goal 1 (Area of Improvement): Develop a comprehensive system with structures in place to help students achieve grade level standards K-12 in
mathematics with particular emphasis on 9-12 math.
Rationale: Self Study findings indicate a need to improve student achievement in math for all student groups. Longitudinal analysis of Scantron results,
state assessments (CSTs and CAHSEE), PLC discussions; and recommendations from all levels including administration and Governing Council support this
need.
Supporting Data: 3-year average pass rate of 81% for 10th-12th grade CAHSEE
6.7% at or above proficient in 3-year CST Algebra scores
38% at or above proficient in 3-year CST math scores grades 2-8
Scantron math gain results
High discrepancy in percent proficient of students who are Matched vs. Non-Matched
Growth Targets
2015-16 – 2015 Smarter Balanced results will establish a baseline for FPCS. Growth will be measured through satisfactory progress towards annual gains
target in Scantron and/or state interim assessments and scaled scores and proficiency levels in math; 5% increase in pass rates for 10th grade students in
CAHSEE mathematics
2016-17 – Smarter Balanced results. Growth targets will be developed using state API metrics and annual gains in local benchmark assessments; 5%
increase in pass rates for 10th grade students in CAHSEE mathematics
2017-18 - Smarter Balanced results. Growth targets will be developed using state API metrics and annual gains in local benchmark assessments; 5%
increase in pass rates for 10th grade students in CAHSEE mathematics
ESLRs Addressed: #1, #2, #3
Goal Aligned to LCAP – Student Achievement and Implementation of Common Core State Standards
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TASKS

1a. Establish a
curriculum
committee to
provide on-going
evaluation of
independent study
curriculums and
provide
recommendations
for instructional
programs

RESPONSIBLE
PERSON(S)
INVOLVED
 Principal
 Curriculum
Committee
 Coordinators
 Advisors

1b. Increase
academic support
for students in
secondary math
courses (6-12)
with an emphasis
on Algebra and
CHASEE






1c. Provide ongoing support for
direct instruction
in mathematics











Director
Principal
PLCs
Leadership
Team
Coordinators
Advisors
Tutors
Parents

Director
Principal
PLCs
Leadership
Team
 LCAP Parent

PROFESSIONAL DEVELOPMENT/
RESOURCES

MEANS TO ASSESS
IMPROVEMENT

TIMELINE

REPORTING

 PLCs (K-5, 6-8, 9-12)
 All Staff Meetings
 Evaluate and refine
intervention systems to
identify low performing
students and provide targeted
assistance
 K-6 staff align Montessori
math curriculum to CCSS
 SCBEO Curriculum Council
 Staff training on the CA CCSS
math blueprints and claims
 Montessori training for CCSS
 CAASPP resources and tools
 CAASPP VPSS training
 Learning center workshops
and labs
 Blended learning models
 Instructional Assistant/Tutors
 Smarter Balanced blueprints
and claims
 Benchmark assessments
 RtI

 Scantron and / or state interim
assessment results
 Advisor observations
 Student and parent satisfaction
surveys
 Curriculum Committee survey

Spring 2015
 Monthly reporting at
August 2015 –
Leadership meetings
June 2016
 Monday All Staff
meetings
 Monthly student
achievement reports
at Governing Council
meetings
 Weekly advisor
meetings
 Parent teacher
conferences

 PLC analysis of student CAASPP
results
 PLC analysis of students
Scantron and/or Interim
benchmark results in the fall,
winter, and spring
 Identify and review curriculum
embedded assessments
 Advisor enrollment in VPSS
 Learning center master
schedules

Spring 2015
 Fall 2015/Spring 2016
August 2015 –  Monthly reporting at
June 2016
Leadership meetings
 All Staff PD / PLC Days
 Individual (LP) advisor
meetings

 Learning center master
schedules
 Instructional strategies
training for advisors and
support staff
 SLO/Vicente model

 Evaluate and refine learning
center master schedules
 Learning center
lab/workshop/class attendance
records
 LCAP Annual Update

August 2015 -  GC student
2016
achievement report
Spring of each  Monthly reporting at
year
Leadership meetings
 Monday All Staff PLC /
PD Meetings
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Advisory
Committee

 City Center model
 Morro Bay Montessori model
 Santa Maria Montessori
model
 Network with high performing
IS schools with blended
models
 LCAP Annual update
 Trainer of trainers, Ventura
County Office of Education
 Edjoin website
 Cal Poly SLO teacher
education program
 Monday All Staff meetings
 Advisor job descriptions

1d. Increase the
number of
content area
experts in math

 Director
 Principal
 Human
Resources

1e. Establish a
coherent and
comprehensive
schoolwide
intervention
system

 Director
 Principal
 Data
Committee
 Curriculum
Committee
 Leadership
Team
 Coordinators
 Advisors
 IA/Tutors

 Multiple Measures
Assessment and Results
(MMARS)
 Scantron and / or Interim
assessments (ICAs and IABs)
 K-6, 6-8, 9-12 PLCs
 Data analysis training specific
to IS
 CA CDE Digital Library

1f. Evaluate and
refine learning
center
intervention
practices

 Director
 Principal
 Leadership
Team
 Coordinators
 Advisors

 Multiple Measures
Assessment and Results
(MMARS)
 Scantron and / or Interim
assessments
 K-6, 6-8, 9-12 PLCs
 Data Analysis training specific

 IA/Tutor instruction records
 Review student benchmark,
state summative, and
curricular embedded results

 LCAP meetings

On-going
 Review and revise job
description
 SARC 2014 – 2015, February
2016 including HQT
 Bi-annual review by
administration to determine the
number of single subject
credentialed teachers
August 2015 –
 Professional Development
June 2016
agendas
 PLC agendas and reports
 Review Scantron and / or
Interim (ICA / ICB) results
 Review content based
assessment results
 Review MMARS Reports
 Annual Data and Curriculum
Committee review of

 Monthly reporting at
Leadership meetings
 Update personnel
Governing Council
meetings

 Disaggregated individual
student data
 Content / Curriculum
Assessments
 Scantron
 ICA, AIB
 Significant subgroup data
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 Monthly reporting at
Leadership meetings
 Monthly student
achievement reports
at Governing Council
meetings

August 2015 –  Monthly reporting at
June 2016
Leadership meetings
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State interim and/or Scantron 
benchmark assessments
CAASPP resources and tools

Student information System
LCAP
Instructional assistants/tutors 
Digital Library

RtI

Curriculum

Center workshops and labs


to IS
 LCAP
 RtI
1g. Provide
targeted academic
support for lowperforming
significant
subgroup students

 Director
 Principal
 LCAP Parent
Advisory
Committee
 Leadership
Team
 Coordinators
 Advisors
 IA/Tutors
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Aggregate schoolwide data
PLC agendas and reports
LCAP annual progress
RtI plans and aggregate data
Review Significant subgroup
data from student information
system
Learning center attendance
logs
Revise subgroup aggregate
schoolwide data
CAASP, Smarter Balance
PLC agendas and reports
LCAP annual progress
Schedules and participation
data

August 2015 –
June 2016
Benchmark
assessment
windows

 Fall 2015/Spring 2016
 Monthly reporting at
Leadership meetings
 All staff PD /PLC days
 Monthly student
achievement reports
at Governing Council
meetings
 Individual advisor LP
meetings
 Parent teacher
conferences
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Goal 2 (Area of Improvement): Develop a comprehensive system with structures in place to help students improve literacy (listening, speaking,
reading, writing) across content areas.
Rationale: Self-Study findings from previous reports, Scantron and state assessment data, shifts in CCSS focusing more on literacy across the content
areas, and preparing students for post-secondary opportunities support this need.
Supporting Data: 53% of students at or above proficient for a 3-year CST ELA scores
3-year Scantron reading and language arts gain results
Growth Targets
2015-16 – 2015 Smarter Balanced results will establish a baseline for FPCS. Growth will be measured through satisfactory progress towards annual gains
target in Scantron and/or state interim assessments and scaled scores and proficiency levels in English language arts; develop 1 integrated unit for each
grade level; create 1 common writing assessment per semester by grade level
2016-17 – Smarter Balanced results. Growth targets will be developed using state API metrics and annual gains in local benchmark assessments; develop
1 integrated unit for each grade level per semester; create 2 common writing assessments per semester by grade level
2017-18 - Smarter Balanced results. Growth targets will be developed using state API metrics and annual gains in local benchmark assessments;
ESLRs Addressed: #1, #2, #3
Goal Aligned to LCAP – Student Achievement and Implementation of Common Core State Standards
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TASKS

RESPONSIBLE
PERSON(S)
INVOLVED
2a. Increase the
 Executive
collaboration time
Director
for PLCs to vertical  Principal
plan integration
 Coordinators
units
 Advisors
 PLCs (K-5, 6-8,
9-12)
2b. Increase the
 Principal
integration of
 Advisors
assignments and
 PLCs (K-5, 6-8,
projects
9-12)

2c. Evaluate and
 Principal
refine the use of
 Advisors
common writing
 PLCs
assessments in
PLC groups (K-5, 68, 9-12)

2d. Provide
academic support
for lowperforming
significant
subgroup students

 Executive
Director
 Principal
 Coordinators
 Advisors
 LCAP Tutors

PROFESSIONAL DEVELOPMENT/
RESOURCES

MEANS TO ASSESS
IMPROVEMENT

TIMELINE

 CBA agreement
 Professional development calendar
 PLC review of On Common Ground
and Learning By Doing
 CCSS mapping with anchor
standards
 Edgenuity Scope and Alignment
 CAASPP resources and tools
 CA CCSS Literacy blueprints and
claims
 K-6, 6-8, 9-12 PLCs
 Curriculum embedded assignments
 Literacy Training Workshops at
SBCOE
 Edgenuity Scope and Alignment
 K-6, 6-8, 9-12 PLCs
 CA CCSS/Anchor standards
 Edgenuity Writing Assignments
 Writing Rubrics
 Writing Workshops at SBCOE
 Brokers of Expertise
 Teacher Channel
 Edgenuity Scope and Alignment

 Staff surveys
 Student surveys
 Curricular Embedded
Assessments
 Formative
Assessments

August 2015June 2016







 Rubrics
 Scantron, ICA, IAB
 Curricular Embedded
Assessments
 Formative
Assessments
 CAASSP

August 2015June 2016






 Rubrics
 Scantron, ICA, IAB
 PLC evaluation of
assessments
 Curricular Embedded
Assessments
 Formative
Assessments

August 2015June 2016








 Scantron and / or
Interim benchmark
results
 Progress Monitoring

August 2015June 2016

LCAP
Instructional assistant/tutors
RtI
Reading Mastery
Read Naturally
RtI Workshop with Vanderwood
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REPORTING

Governing Council
Administration
Leadership
Parents
PLCs/Advisors

Leadership
Administration
Parents
Principal Report to
Governing Council
 PLCs/Advisors

Leadership
Administration
PLCs
Parents






Leadership
Administration
Parents
Principal Report to
Governing Council
PLCs/Advisors
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2e. Evaluate and
refine the use of
reading
intervention
programs in K-3

2f. Evaluate and
refine IEW and
Step up to Writing
program

 Executive
Director
 Principal
 Coordinators
 Advisors
 Education
Specialists
 Principal
 Advisors
 PLCs (K-5, 6-8,
9-12)
 Coordinators

 Reading Mastery
 Read Naturally
 RtI Workshop






Scantron
EasyCBMLite
ICA, IAB
Progress Monitoring

August 2015June 2016







 Curricular Embedded
Assessments
 Formative
Assessments
 Rubrics

August 2015June 2016

CCSS Literacy
Teacher Channel
Brokers of Expertise
Edgenuity
Workshops
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Principal’s Report
to Governing
Council
PLCs
Leadership
Advisors
Parents
Principal’s Report to
Governing Council
Leadership
PLCs
Advisors
Parents
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Goal 3 (Area of Improvement): Develop a comprehensive plan to prepare our students for post-secondary opportunities through academic, cocurricular, career exploration, and enrichment opportunities
Rationale: Providing students with a well-rounded education and career choice opportunities will help provide post-secondary support. Advisors report
needing access to additional elective content/ classes to help students apply their learning in meaningful ways that lead to greater engagement in the
community and experience for college or career.
Supporting Data: Research on college and career readiness
Post graduate student and parent surveys
Growth Targets
2015-16 - 5% increase in students enrolled in FPCS CTE and college courses; increase in the number of students attending 4-year colleges by 4 students;
increase in the number of students enrolled in a-g courses by 5%; increase the number of students completing a-g graduation requirements by 4
students; increase in the number of students participating in either ACT or SAT examinations by 4 students; create 1 service learning project per grade
level
2016-17 - 5% increase in students enrolled in FPCS CTE and college courses; 7% increase in the number of students attending 4-year colleges; 10%
increase in the number of students enrolled in a-g courses; increase the number of students completing a-g graduation requirements; 5% increase in the
number of students participating in either ACT or SAT examinations; create 1 grade-level service learning project each semester
2017-18 -5% increase in students enrolled in FPCS CTE and college courses; 5% increase in the number of students attending 4-year colleges; 5% increase
in the number of students enrolled in a-g courses; increase the number of students completing a-g graduation requirements; 5% increase in the number
of students participating in either ACT or SAT examinations
ESLRs Addressed: #1, #2, #3
Goal Aligned to LCAP – Student Achievement, Parent Involvement, Course Access, and Implementation of Common Core State Standards
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TASKS

RESPONSIBLE
PERSON(S)
INVOLVED
3a. Develop career  Director
technical
 Principal
education
 Coordinators
program and
 Advisors
career based
opportunities:
o Increasing
student
participation /
enrollment in
CTE Courses
o Implementation
of Career
Pathways
Grants
3b. Increase the
number of
students enrolled
in a-g courses and
completion of a-g
graduation
requirements






Principal
Coordinators
Advisors
Students

3c. Increase
student
awareness and
importance of
participating in
ACT/SAT exams








Principal
Coordinators
Advisors
Students
Parents
Data
committee

PROFESSIONAL
DEVELOPMENT/
RESOURCES
 Curriculum Catalog
 Career Pathways grants
 Community Partnerships
 Partnerships with
Community Colleges:
Cuesta, Alan Hancock, and
SBCC
 Get Focused Stay Focused
Initiative Cuesta College
and SBCC
 National Academy
Foundation Guide to Work
Based Learning
 County ROP
 Community college job fairs
 Edgenuity curriculum
largest a- g
 Odysseyware a- g
 Individual Learning Plans
 In-service for advisors on
guidance counseling
 SAT prep courses
 Community college
counselors
 Schedule ACT / SAT
opportunities on school
calendar
 Staff Development / In service

MEANS TO ASSESS
IMPROVEMENT

TIMELINE

REPORTING

 LCAP Annual Update
 Leadership review of Student
surveys
 Leadership review of Parent
surveys
 ILP review

May 2015 –
June 2016
Start of each
semester

 Spring 2015 / Fall
2015/ Spring 2016
 Student Achievement
Reports
 Leadership
 Administration
 Parents
 PLCs/Advisors

 LCAP Annual Update
 SARC 2014 – 2015 February
2016
 SIS reporting system

August 2015 –
June 2016
End of each
semester

 GC Spring 2016
Student Achievement
Reports
 Leadership
 Administration
 Parents
 PLCs/Advisors

 Review student participation in
ACT and SAT assessments (year
1)
 LCAP Annual Update
 SARC 2014 – 2015 February
2016
 ILP review
 Student surveys

August 2015 –
June 2016
Spring PSAT
Sophomore
Fall (juniors and
seniors)
January (juniors
and seniors)

 Spring 2015 / Fall
2015/ Spring 2016
 Student Achievement
Reports
 Leadership
 Weekly advisor
meetings
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 ILP
 College Board

 Review College Board results

 Review of ILPs with transcript
updates
 Students annually revisit and
update online portfolios
including 5/10 year plans
 FPCS and community college
review of student 5/10 year
plans
 Annual community college
counselor events at regional
learning centers
 Annual financial aide
workshops
 Post graduation surveys

August 2015 2016
Start of each
semester








August 2015 –
June 2016

3d. Implement
Individual
Learning Plans
(ILPs) and 5/10
year plans for all
students







Principal
Coordinators
Advisors
Students
Parents

 Get Focused Stay Focused
training Cuesta College
 Develop ILP to include CTE
Career Pathways
 Curriculum Guide

3e. Increase
support for
students to
achieve postsecondary goals







Principal
Coordinators
Advisors
Students
Community
Partners

3f. Increase
student
participation in
service learning
and community
service







Principal
Coordinators
Advisors
Students
PLCs

3g. Increase
number of
students enrolled
in concurrent and
dual enrollment






Principal
Coordinators
Advisors
Students

 5/10 year plans
 ILPs
 Interest / vocational
inventories
 Increase a-g course
offerings
 Instruct core math and
English courses
 Develop relationships with
college counselors
 Senior Projects
 SBCEO Service Learning
Regional Center
 Develop relationships for
volunteer organizations
 ILPs
 CA CCSS
 PLC course develpment
 CTE training including Get
Focused Stay Focused
 Participate in Hancock
Community College
President’s Roundtable
 Participate in SLO / Cuesta

Master Agreements
Logs
Transcripts
Review ILPs
Student Survey

 Develop relationships and
articulation agreements with
community colleges
 LCAP Annual Progress Report
 Course credit report from
Pathways SIS
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August 2015 –
June 2016

August 2015 –
June 2016

 Spring 2015 / Fall
2015/ Spring 2016
 GC Student
Achievement Reports
 Leadership
 Administration
 Weekly advisor
meetings
 Spring 2015 / Fall
2015/ Spring 2016
 Student Achievement
Reports
 Leadership
 Administration
 Parents
 PLCs/Advisors

Transcripts
Advisor Individual
Meeting Reports
PLC meetings

 Spring 2015 / Fall
2015/ Spring 2016
 Student Achievement
Reports
 Leadership
 Administration
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3h. Evaluate and
refine system to
collect and
analyze student
graduation data

 Principal
 Coordinators
 Advisors






Community College Career
Pathways trainings
CalPASSPlus, Partnership
for Achieving Student
Success
Time management skills
Developing college success
skills and readiness
Student surveys
Graduation request forms
Synthesize data to inform
Training School Pathways to
generate and disaggregate
data

 Master Agreements /
Transcripts

 SARC
 School Pathways
 Transcript review
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 Parents
PLCs/Advisors

August 2015 –
June 2016

 Spring 2015 / Fall
2015/ Spring 2016
 Student Achievement
Reports
 Leadership
 Administration
Advisors
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Goal 4 (Area of improvement): Develop a comprehensive system to focus collaboration among the staff on data designed to increase student
achievement.
Rationale: Analysis of student assessment and achievement data is an essential component to school improvement. Self Study findings and discussions
with staff indicate a need to improve communication and PLC collaboration to better understand student data and raise student achievement. With the
implementation on new state assessments and CCSS, our staff will benefit from developing a schoolwide system for increased collaboration focusing on
continuous school improvement.
Supporting Data: 53% of students at or above proficient for a 3-year CST ELA scores
3-year Scantron Gain results
Research on college and career readiness
Advisor, parent and student surveys
Growth Targets
2015-16 - Establish an Assessment and Data Committee. 100% staff participation in PLC group meetings and attendance at PLC trainings
2016-17 - 100% staff participation in PLC group meetings and attendance at PLC trainings
2017-18 - 100% staff participation in PLC group meetings and attendance at PLC trainings
ESLRs Addressed: #1, #2, #3
Goal Aligned to LCAP – Student Achievement and Implementation of Common Core State Standards
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TASKS

RESPONSIBLE
PERSON(S)
INVOLVED
4a. Provide
 Director
support and on Principal
going training to  Leadership
staff on the use of
Team
student
 Coordinators
achievement data  Advisors
to identify and
 Education
respond to at-risk
Specialists
students
 IA/Tutors
 Administrative
assistants /
clerical

4b. Establish an
Assessment and
Data Committee

 Director
 Principal
 Leadership
Team
 Education
Specialists
 PLCs

PROFESSIONAL
DEVELOPMENT/
RESOURCES
 CAASPP tools and resources
 CDE API and AYP data
 MMARS data
 Scantron
 Interim Comprehensive
Assessments / Interim
Assessment Blocks training
 Google docs
 School Pathways (SIS) data
input / data pulls
 PLC agendas and
calendared meetings

 Assessment and Data
training for staff
 CAASPP tools and resources
 MMARS results
 CAHSEE data
 CA CCSS Literacy /math
blueprints and claims
 Scantron and / or state
interim benchmarks
assessments
 Smarter Balanced API
results
 Student progress reports
 Student RtI plans

MEANS TO ASSESS
IMPROVEMENT

TIMELINE

REPORTING

 Data analysis from student
assessment dashboard within
Student Information System
 Successful implementation of
PLC and PD calendar for 201516
 Staff Development attendance
 RtI Plans
 Montessori curriculum aligned
to CA CCSS through School
Pathways
 Report Cards, assignments,
work records, student progress
reports
 Transcripts

Fall 2015 –
Spring 2016
Weekly and
monthly PD
meetings

 CAASPP Smarter
Balanced API
 Governing Council
 Cabinet meetings
 Present graphed data
results from state,
local, and curricular
assessments to
appropriate stake
holders
 Weekly parent
meetings

 Assessment and Data
Committee periodic review of
its process and practices
 Administration, PLC, and
advisor observations and
feedback
 Smarter Balanced summative
results
 Fall, Winter, and Spring
benchmark results
 Periodic review of student RtI
plans

Fall 2015 –
Spring 2016
Fall, winter,
and spring
benchmark
testing
windows

 Leadership Meetings
 GC student
achievement reports
 All Staff Monday PD
meetings
 PLC meetings
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4c. Evaluate and
refine PLC groups
so that groups are
aligned to district
goals and support
student
achievement
4d. Evaluate and
refine RtI system

4e. Research and
implement K-1
benchmark
assessment tool

4f. Increase the
use of common
and formative
assessments

 Director
 Principal
 Leadership
Team
 PLCs (K-5, 6-8,
9-12)

 PLC norms and agendas
 Digital Library
 SBCEO

 PLC surveys
 Common assessment data
 Benchmark assessment data

August of each
year
Monthly
Annually






 Director
 Principal
 Assessment and
Data
Committee
 Leadership
Team
 Coordinators
 Advisors
 Education
Specialists
 Parents
 Director
 Principal
 Assessment and
Data
Committee
 Leadership
Team
 Education
Specialists
 Advisors
 Director
 Principal
 Coordinators
 Advisors

 CA CDE RtI best practices
 Dr. Mike Vanderwood RtI
training
 Provide on-going advisor
training to support RtI
intervention system
 RtI Action Network
 National Center in
Response to Intervention
 FPCS Pyramid of
Interventions

 Staff survey of RtI system
 Review of pyramid of
interventions
 Advisor review of RtI plans
 Quarterly review of schoolwide
results
 Parent surveys

Benchmark
 Monday All Staff PD
windows: every
meetings
Fall, Winter and  GC student
Spring
achievement reports
 Advisor weekly
meetings

Leadership meetings
GC meetings
Cabinet
Monday All Staff
meetings

 Scantron EdPerfomance K-2
Reading and Mathematics
Foundations
 Dibels

Spring 2015
Fall 2015 –
Spring 2016

 Digital library
 PLCs
 PD calendar

Monthly
 Leadership Team
Monday PD
 PLCs
meetings and
PLC meetings
on-going
throughout the
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 Scantron
 Easy CBM
 Dibels
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year
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Goal 5 (Area of improvement): Develop a comprehensive system to increase graduation rates and decrease drop out rates.
Rationale: Access to more career choices and preparing students for additional training relies on students to complete graduation requirements.
Increasing graduation and decreasing drop out rates will allow more students to pursue post-secondary career opportunities.
Supporting Data3-year AYP graduation rates
3-year AYP drop out rates
Discrepancy in proficiency levels between students who are Matched vs. Non-Matched, CST
Growth Targets
2015-16 - 5% increase in graduation rate; 5% decrease in drop rate
2016-17 - 5% increase in graduation rate; 5% decrease in drop rate
2017-18 - 5% increase in graduation rate; 5% decrease in drop rate
ESLRs Addressed: #1, #2, #3
Goal Aligned to LCAP – Student Engagement
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TASKS

RESPONSIBLE
PERSON(S)
INVOLVED
5a. Create a
 Principal
school committee  FPCS
to research and
Leadership
implement a plan
Team
to improve
 Coordinators
graduation rates,  Advisors
and decrease
 Parents
dropout and
 Students
mobility rates

PROFESSIONAL
DEVELOPMENT/
RESOURCES
 Student exit surveys
 Parent satisfaction surveys
 PLCs
 SCBEO Curriculum Council
 Staff training on student
retention
 CAASPP resources
 CDE AYP results
 ILPs

5b. Evaluate and  Principal
revise new
 Leadership
student
 Advisors
Orientation course

 Student post graduation
 Staff Survey
surveys
 Student Survey
 Google Sites
 Curriculum Guide
 YouTube videos
 Student interest and career
survey

June 2015 –
August 2015

 Review matched and
unmatched student data.
 Recognize and publish
trends.
 Develop collaborative
schedules.
 Map CCSS standards to
support matriculation /
articulation.

Spring 2016

5c. Establish
transition days for
5th grade students
in MB and SMM






Principal
Leadership
Coordinators
Advisors

MEANS TO ASSESS
IMPROVEMENT
 Review annual AYP results
 Review student ILP and 5/10
year plans
 Review student surveys
 Review upperclassman and
incoming high school
transcripts
 Semester review of at-risk
students

 School Calendar
 Learning Center Newsletters
 Field Trip Approvals
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TIMELINE

Sept. 2015June 2016
On-going

REPORTING

 Fall 2015/Spring 2016
 Monthly reporting at
Leadership meetings
 Monthly student
achievement reports
at Governing Council
meetings
 Weekly advisor
meetings
 Parent teacher
conferences
 Fall 2015
 Reporting at Fall 2015
Leadership meetings
 Staff Development
August 2015
 Master agreement
advisor meetings
 Orientation meetings
 Fall 2015/Spring 2016
 Reporting at
Leadership meetings
 Learning center group
and individual
meetings with parents
 Parent teacher
conferences
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