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District Profile
Demographics
22820 Route 403 Hwy N
PO Box 156
Marion Center, PA 15759
(724)397-5551
Superintendent: Frank Garritano
Director of Special Education: Amy Gaston

Planning Process
Overview:
The 2014-20 Comprehensive Plan for the Marion Center Area School District was developed utilizing
the input of multiple stakeholders representing students, staff, administration, parents parents,
school board members, and the general community. Our district worked to consider and report on
what we currently do, as well as to consider our accomplishments and challenges. The analyses of
these aspects of our district performance helped us to understand what has helped us to be
successful in the past, what it will take to succeed in the future, what must be sustained, and what
must be changed. The identified challenges were used to help establish needs, goals, and action
steps.
Strategic Direction:
The process in the State's Comprehensive Planning online system closely mirrors one that we are
very familiar with - School-Level Planning, which we require our individual schools to do each
school year, based on school data. Information from the school-level plans from each of the three
buildings in the district was used to help inform the district-level planning document.
Strategic Planning Process
The Marion Center Area School District began it's strategic planning process by first completing the
Special Education components. This aspect of the process was let by Mrs. amy Gaston, Supervisor of
Special Education. This part of the plan had to be approved by the District and submitted to PDE by
May of 2014.
For the remainder of the plan, a kickoff meeting was held on March 18, 2014. The entire educational
administrative team, including all principals, Supervisor of Special Education, and the district
Superintendent of Schools attended the kickoff meeting, with the overall process under the
supervision of the Director of Curriculum, Instruction, and Assessment. The overall plan for
completing the plan in time for the November 30, 2014 submission date was as follows:
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Plan for Completing MCASD Comprehensive Plan
1. Kick-off Meeting (March) - This meeting included the administrative team and had the
purpose of explain the overall process, discussing the formation of task-specific
subcommittees, each headed up by an administrator, and discussing logistics, due dates, and
expectations.
2. Meeting of Task-Specific Subcommittees (March through early June) - Four task specific
subcommittees met to complete reporting aspects of the Comprehensive Plan. These taskspecific subcommittees included Elementary Subcommittee (chaired by the elementary
principal), Secondary Subcommittee (chaired by the secondary principal), Safe and
Supportive Schools Subcommittee (chaired by the Supervisor of Special Education), and the
Professioinal Education/New Teacher Induction Subcommittee (chaired by the Director of
Curriculum, Assessment, and Instruction/Federal Programs).
3. Assimilation of the work completed by the Task-Specific Subcommittee (June) - Each
subcommittee workied to complete checklists and narratives related to various aspects of
the District's current performance. The results generated by each subcommittee was
submitted to the Director of Curriculum, Instruction, and Assessment, who entered the
information into the online Comprehensive Planning software. Pertinent information from
the various building level improvement plans was also incorporated into the Comprehensive
Plan.
4. General Subcommittee Meeting (July) - A general subcommittee was formed, including the
Superintendent, building principals, Supervisor of Special Education, teachers, and chaired
by the Director of Curriculum, Instruction, and Assessment. This subcommittee met to
consider the reporting aspects of the plan, district accomplishments and challenges, to do a
system-level analysis, and to develop goals and action steps
5. Finalizing Plan (September) - One the overall draft of the plan was finalized, a meeting was
called of a larger stakeholder group, which included administrators, teachers, staff,
parents/community representatives and school board members. This group considered the
draft of the plan and made suggestions to allow the plan to be finalized.
6. Presentation of the Plan to the School Board (October) - The finalized Comprehensive
Plan was presented to the Board of Directors on the evening of October 20.
7. Public Review (October-November) - The Comprehensive Plan was open for 28 days for
public review/comment.
8. Board Vote (November 17) - The Comprehensive Plan was voted on and approved by the
Board of Directors.
9. Submission (November) - The Comprehensive Plan was submitted to PDE via the online
system prior to the November 30 deadline.
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Mission Statement
The mission of the Marion Center Area School District is to serve the community by challenging and
educating all students to be responsible and productive citizens of a global society.

Vision Statement
The Marion Center Area School District will be recognized as an innovative learning community
where students will be educated as leaders in the areas of academics, arts, athletics, character,
citizenship, and vocational skills.
To accomplish this vision our district will:
1. Articulate clear curriculum and academic goals for all students.
2. Provide teachers and students with current resources and tools.
3. Ensure all children are included and can learn through recognition, intervention and adjustment.
The use of proactive professional training, analysis of assessment data, and a continuous
improvement approach to education are our district's keys to success. Incorporating strategies such
as flexible grouping, cross-grade placements, traditional learning, alternative learning, distance
learning, differentiated instruction, and other innovative strategies incorporating advanced
technology to meet the educational requirements of individual student needs enabling our district
to maintain a flexible, adaptive learning organization focused on the future.

Shared Values
The following shared values will continue to strengthen and focus the Marion Center Area School
District to providing outstanding opportunities for our students.
We believe:
1. Students must be educated in an atmosphere of mutual respect.
2. Educational opportunities include academic subjects, arts, athletics, character, citizenship,
technology and vocational skills.
3. Lifelong learning is imperative for one to succeed in the global economy.
4. A challenging curriculum, effective instruction and rigorous academic standards are essential to
preparing students for the future.
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5. Open lines of communication between the staff, student, home and community are necessary.
6. Multi-cultural awareness and tolerance are critical to maintaining a respectful and safe learning
environment.
7. Technology must be incorporated into the PreK-12 educational experience.
8. The school district is an integral part of the community.
9. Parents are partners in their child’s education.
10. All relationships should foster good character and citizenship.

Educational Community
Demographics:
Marion Center Area School District is a rural school district located in Indiana County encompassing
the townships of Canoe, East Mahoning, Grant, Rayne, South Mahoning, Washington and the
boroughs of Creekside, Ernest, Marion Center and Plumville. The school district comprises
approximately 198 square miles and is the region's second largest district. The district is primarily
rural with major economic activities of coal mining, natural gas well drilling, and agriculture.

History
The first school house on the site of Marion was located on or near the barn of Henry Etxrott on
North Manor Street. In the Indiana Weekly Register, April 3, 1860, an advertisement by J. Brady,
president of the East Mahoning School Board, asked for sealed proposals for constructing a school in
Marion, 36 feet by 40 feet, with a fourteen foot high story, having two rooms, each to seat 60
pupils. In 1901 a new grade school was erected on North Manor Street. We do not have an exact
date for the completion of the Lower Marion School by the East Mahoning Directors, but it may have
been in the 1870’s. Although located in East Mahoning Township, it was considered one of the
Marion Center Schools since it was so near the borough line. The two-room school on the hill was
acquired about 1870 by the Marion Borough directors.

The Marion Center High School began in 1916 as a three-year high school located in the Marion
Center Elementary School building formerly located on North Manor Street. In 1923 the four-year
high school plan was adopted. In 1929 a new brick building was erected by E.E. Nupp Construction,
Co. of Starford, PA. This is now incorporated into the present high school building. In 1951 an
important change came with the organization of a new high school jointure consisting of Canoe
Independent Township, East Mahoning Township, Grant Township, Rayne Township, South
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Mahoning Township, Washington Township, and the boroughs of Marion Center, Plumville, and
Creekside. The new joint school board, comprised of representatives from each district, supplanted
the old Marion Center-East Mahoning Joint Board effective July 1, 1951. In 1955 the jointure was
extended to include the elementary grades. In July, 1966, the school district’s official name became
Marion Center Area School District and it was established as a third class district under the new
Reorganization Act. In the Fall of 2011, Canoe-Grant Elementary School and Creekside-Washington
Elementary School were closed as part of district consolidation. Beginning with the 2010-2011
school year, the district's building configuration consists of two elementary buildings (Rayne and
McCreery) for grades K-6 and one secondary building for grades 7-12.
Enrollment
As of March, 2014 enrollments were as follows: 655 students in grades 7-12 at the Marion Center
Area Junior-Senior High School; 449 students in grades PreK - 6 at the W. A. McCreery Elementary
School; and 307 students in grades PreK - 6 at Rayne Township Elementary, for a total of 1411
students. Eighty-four high school students attend half day programs at the Indiana County Technical
Center (ICTC) in Indiana, PA.
Curriculum
The Marion Center Area School District curriculum meets requirements of Chapter 4 regulations. It
includes early intervention and a variety of career preparation choices preparing students for the
workplace or continuing studies. The early intervention system includes Indiana County's first ever
half-day PreK program which began in 1993-94, and a full-day kindergarten program. To better
meet the needs of our pre-adolescents, a middle school concept was introduced in the renovated
McCreery building in September of 1996. Under the new configuration in effect for the 2010-2011
school year, middle school students will be housed in the high school building. The high school offers
a wide variety of educational program options including Air Force Jr. ROTC, AP courses in math,
history, science, and language arts, and vocational-technical educational programs through a
partnership with the Indiana County Technical Center as well as the district's own vocationalagriculture program. In 2007 the district entered into a Dual Enrollment agreement with Indiana
University of Pennsylvania. Subsequently, Mt. Aloysius University was added in 2008, and
Westmoreland Community College courses were offered in 2009. A variety of electives, extensive
extracurricular activities in the fine arts, and athletics further enhance the educational
experience available to all Marion Center students.

Planning Committee
Name
Charles Adamchik
Alyssa Antalis
Gena Anthony
Shawnee Armstrong

Role
Administrator
Elementary School Teacher - Regular Education
High School Teacher - Regular Education
Parent
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Eric Ball
Susan Bauer
Julie Brendlinger
Maria Britton
Donna Bruder-Smith
Lacie Cook
Jennifer Craig
Susan DeVaughn
Victoria Dicken
Katie Enterline
Max Falisec

Instructional Technology Director/Specialist
High School Teacher - Special Education
High School Teacher - Regular Education
High School Teacher - Special Education
Administrator
Elementary School Teacher - Special Education
Parent
Administrator
Parent
Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education

Samantha Frye
Sandy Gandolfi
Frank Garritano
Amy Gaston
Jamie Gilo-Bennett
Wendy Glasser
Suzan Griffith
Sonya Guiffre
Ashleigh Henning
Regina Horwat
Amy Hovan
Lori Hudzicki
Matt Jioio
Jennifer Kuzemchak
Melissa Leasure
Sandra Murphy
Lorraine O'Hara
Lou Pallilla
Laura Patterson
Laura Patterson
Michelle Pearce
Jacie Petrovich
Kevin Porter
Jeffrey Putt
Gregg Sacco
Christina Shilling
Elizabeth Smathers
Shayla Smith-Wagner

Student
Business Representative
Administrator
Administrator
Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education
Ed Specialist - School Nurse
Ed Specialist - School Counselor
Middle School Teacher - Regular Education
Ed Specialist - School Counselor
Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education
Administrator
Ed Specialist - School Psychologist
Parent
Elementary School Teacher - Special Education
Ed Specialist - School Nurse
School District Accountant
High School Teacher - Regular Education
Middle School Teacher - Regular Education
Ed Specialist - School Counselor
Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education
Administrator
Business Representative
Community Representative
Elementary School Teacher - Regular Education
High School Teacher - Special Education
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Linda Stupic
Kelly Urbani
Megan Vallies

Elementary School Teacher - Special Education
Community Representative
Elementary School Teacher - Regular Education
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Core Foundations
Standards
Mapping and Alignment
Elementary Education-Primary Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social
Studies, Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering
Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for
Reading
American School Counselor Association for
Students
Early Childhood Education: InfantToddler&rarr;Second Grade
English Language Proficiency
Interpersonal Skills
School Climate

Mapping

Alignment

Not answered
Not answered
Not answered
Not answered

Not answered
Not answered
Not answered
Not answered

Not answered

Not answered

Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered

Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered

Not answered

Not answered

Not answered

Not answered

Not answered

Not answered

Not answered

Not answered

Not answered

Not answered

Not answered
Not answered
Not answered

Not answered
Not answered
Not answered

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
This narrative is empty.
Elementary Education-Intermediate Level
Standards
Arts and Humanities
Career Education and Work

Mapping

Alignment

Not answered
Not answered

Not answered
Not answered
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Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social
Studies, Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering
Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for
Reading
American School Counselor Association for
Students
English Language Proficiency
Interpersonal Skills
School Climate

Not answered
Not answered

Not answered
Not answered

Not answered

Not answered

Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered

Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered

Not answered

Not answered

Not answered

Not answered

Not answered

Not answered

Not answered

Not answered

Not answered
Not answered
Not answered

Not answered
Not answered
Not answered

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
This narrative is empty.
Middle Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social
Studies, Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering
Education
Alternate Academic Content Standards for Math

Mapping

Alignment

Not answered
Not answered
Not answered
Not answered

Not answered
Not answered
Not answered
Not answered

Not answered

Not answered

Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered

Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered

Not answered

Not answered

Not answered

Not answered
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Alternate Academic Content Standards for
Reading
American School Counselor Association for
Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Not answered

Not answered

Not answered

Not answered

Not answered
Not answered
Not answered
Not answered

Not answered
Not answered
Not answered
Not answered

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
This narrative is empty.
High School Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social
Studies, Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering
Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for
Reading
American School Counselor Association for
Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Mapping

Alignment

Not answered
Not answered
Not answered
Not answered

Not answered
Not answered
Not answered
Not answered

Not answered

Not answered

Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered

Not answered
Not answered
Not answered
Not answered
Not answered
Not answered
Not answered

Not answered

Not answered

Not answered

Not answered

Not answered

Not answered

Not answered

Not answered

Not answered
Not answered
Not answered
Not answered

Not answered
Not answered
Not answered
Not answered

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
This narrative is empty.

Adaptations
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Elementary Education-Primary Level
No standards have been identified for this content area.
Elementary Education-Intermediate Level
No standards have been identified for this content area.
Middle Level
No standards have been identified for this content area.
High School Level
No standards have been identified for this content area.
Explanation for any standards checked:
This narrative is empty.

Curriculum
Planned Instruction
Elementary Education-Primary Level
Curriculum Characteristics
Objectives of planned courses, instructional units or
interdisciplinary studies to be achieved by all students are
identified for each subject area.
Content, including materials and activities and estimated
instructional time to be devoted to achieving the academic
standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic
standards are identified.
Procedures for measurement of mastery of the objectives of a
planned course, instructional unit or interdisciplinary studies are
identified.

Status
Not answered
Not answered
Not answered
Not answered

Processes used to ensure Accomplishment:
This narrative is empty.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
This narrative is empty.
Elementary Education-Intermediate Level
Curriculum Characteristics

Status

13
Objectives of planned courses, instructional units or
interdisciplinary studies to be achieved by all students are
identified for each subject area.
Content, including materials and activities and estimated
instructional time to be devoted to achieving the academic
standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic
standards are identified.
Procedures for measurement of mastery of the objectives of a
planned course, instructional unit or interdisciplinary studies are
identified.

Not answered
Not answered
Not answered
Not answered

Processes used to ensure Accomplishment:
This narrative is empty.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
This narrative is empty.
Middle Level
Curriculum Characteristics
Objectives of planned courses, instructional units or
interdisciplinary studies to be achieved by all students are
identified for each subject area.
Content, including materials and activities and estimated
instructional time to be devoted to achieving the academic
standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic
standards are identified.
Procedures for measurement of mastery of the objectives of a
planned course, instructional unit or interdisciplinary studies are
identified.

Status
Not answered
Not answered
Not answered
Not answered

Processes used to ensure Accomplishment:
This narrative is empty.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
This narrative is empty.
High School Level
Curriculum Characteristics

Status
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Objectives of planned courses, instructional units or
interdisciplinary studies to be achieved by all students are
identified for each subject area.
Content, including materials and activities and estimated
instructional time to be devoted to achieving the academic
standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic
standards are identified.
Procedures for measurement of mastery of the objectives of a
planned course, instructional unit or interdisciplinary studies are
identified.

Not answered
Not answered
Not answered
Not answered

Processes used to ensure Accomplishment:
This narrative is empty.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
This narrative is empty.

Modification and Accommodations
Explain how planned instruction contains modifications and accommodations that allow all
students at all mental and physical ability levels to access and master a rigorous standards
aligned curriculum.
This narrative is empty.

Instruction
Instructional Strategies
No strategies have been identified.
Provide brief explanation of LEA's process for incorporating selected strategies.
This narrative is empty.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
This narrative is empty.

Responsiveness to Student Needs
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Elementary Education-Primary Level
Instructional Practices

Status

Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are
used to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping,
flexible scheduling and differentiated instruction are used to
meet the needs of gifted students.

Not answered
Not answered
Not answered
Not answered

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.
Elementary Education-Intermediate Level
Instructional Practices

Status

Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are
used to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping,
flexible scheduling and differentiated instruction are used to
meet the needs of gifted students.

Not answered
Not answered
Not answered
Not answered

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.
Middle Level
Instructional Practices

Status

Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are
used to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping,
flexible scheduling and differentiated instruction are used to
meet the needs of gifted students.

Not answered
Not answered
Not answered
Not answered

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.
High School Level
Instructional Practices

Status

Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are
used to meet student needs.

Not answered
Not answered
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Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping,
flexible scheduling and differentiated instruction are used to
meet the needs of gifted students.

Not answered
Not answered

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.

Recruitment
Describe the process you implement to recruit and assign the most effective and highly
qualified teachers in order to meet the learning needs of students who are below
proficiency or are at risk of not graduating.
This narrative is empty.

Assessments
Local Graduation Requirements
Course Completion

SY 1314

SY 1415

SY 1516

SY 1617

SY 1718

SY 1819

Total Courses
English
Mathematics
Social Studies
Science
Physical Education
Health
Music, Art, Family &
Consumer Sciences,
Career and Technical
Education
Electives
Minimum % Grade
Required for Credit
(Numerical Answer)

2014 Graduation Specifics
Identify the method(s) used for determining graduation proficiency for the following sets of
standards. (Check all that apply)
Reading
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No methods have been identified for this standard.
Writing
No methods have been identified for this standard.
Mathematics
No methods have been identified for this standard.

Local Assessments
Standards

WA

TD

NAT

DA

PSW

Other

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English
Language Arts
PA Core Standards: Literacy in
History/Social Studies, Science
and Technical Subjects
PA Core Standards:
Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical
Education
History
Science and Technology and
Engineering Education
World Language

2015 and beyond Graduation Requirement Specifics
Identify the method(s) used for determining graduation proficiency for the following sets of
standards. (Check all that apply)
English Language and Composition
No methods have been identified for this standard.
English Literature
No methods have been identified for this standard.
Mathematics
No methods have been identified for this standard.
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Science & Technology
No methods have been identified for this standard.
Environment & Ecology
No methods have been identified for this standard.

2017 and beyond Graduation Requirement Specifics
Identify the method(s) used for determining graduation proficiency for the following sets of
standards. (Check all that apply)
Biology or Chemistry
No methods have been identified for this standard.
American History, Civics/Government, or World History
No methods have been identified for this standard.

Methods and Measures
Summative Assessments
No methods or measures have been identified for Summative Assessments
Benchmark Assessments
No methods or measures have been identified for Benchmark Assessments
Formative Assessments
No methods or measures have been identified for Formative Assessments
Diagnostic Assessments
No methods or measures have been identified for Diagnostic Assessments

Validation of Implemented Assessments
Validation Methods

EEP

EEI

External Review
Intermediate Unit Review
LEA Administration Review
Building Supervisor Review
Department Supervisor Review
Professional Learning Community Review
Instructional Coach Review
Teacher Peer Review
Provide brief explanation of your process for reviewing assessments.
This narrative is empty.

ML

HS
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Development and Validation of Local Assessments
If applicable, explain your procedures for developing locally administered assessments and
how they are independently and objectively validated every six years.
This narrative is empty.

Collection and Dissemination
Describe your system to collect, analyze and disseminate assessment data efficiently and
effectively for use by LEA leaders and instructional teams.
This narrative is empty.

Data Informed Instruction
Describe how information from the assessments is used to assist students who have not
demonstrated achievement of the academic standards at a proficient level or higher.
This narrative is empty.

Assessment Data Uses
Assessment Data Uses

EEP

EEI

ML

HS

Assessment results are reported out by PA
assessment anchor or standards-aligned
learning objective.
Instructional practices are identified that are
linked to student success in mastering specific
PA assessment anchors, eligible content or
standards-aligned learning objectives.
Specific PA assessment anchors, eligible content
or standards-aligned learning objectives are
identified for those students who did not
demonstrate sufficient mastery so that teachers
can collaboratively create and/or identify
instructional strategies likely to increase
mastery.
Instructional practices modified or adapted to
increase student mastery.
Provide brief explanation of the process for incorporating selected strategies.
This narrative is empty.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
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This narrative is empty.

Distribution of Summative Assessment Results
Distribution Methods

EEP

EEI

ML

HS

Course Planning Guides
Directing Public to the PDE & other Test-related
Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and School
Board
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook
Provide brief explanation of the process for incorporating selected strategies.
This narrative is empty.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
This narrative is empty.

Safe and Supportive Schools
Assisting Struggling Schools
Describe your entity’s process for assisting schools that either do not meet the annual
student achievement targets or experience other challenges, which deter student
attainment of academic standards at a proficient level or higher.
If your entity has no struggling schools, explain how you will demonstrate continued
growth in student achievement.
The District has adopted the RtII process at all grade levels in the elementary schools in the
area of reading. Because the District is identified as a school-wide Title I school, we are able
to provide services for students that are struggling in the area of reading. We are fortunate
to have 7 Reading Specialist across the elementary buildings to provide tiered support to
students. In the coming school year, all grade levels at the elementary are increasing
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instructional time for Math in order to better support struggling students. At the Jr. High
and High School levels, there is a built in tutoring time called STAR period in order to assist
students that are struggling academically to receive small group instruction from their
teachers and remediation for Keystone subjects that may not have been passed. All levels
within the district offer after school tutoring and “homework help” for students after school
hours. Counselors also work with students for academic counseling as well as counseling to
deal with behavioral, social, and personal issues. The district also provides special
education services under Chapter 14 of state regulations in order to support eligible
struggling students.

Programs, Strategies and Actions
Programs, Strategies and Actions
Biennially Updated and Executed Memorandum
of Understanding with Local Law Enforcement
School-wide Positive Behavioral Programs
Conflict Resolution or Dispute Management
Peer Helper Programs
Safety and Violence Prevention Curricula
Student Codes of Conduct
Comprehensive School Safety and Violence
Prevention Plans
Purchase of Security-related Technology
Student, Staff and Visitor Identification Systems
Placement of School Resource Officers
Student Assistance Program Teams and Training
Counseling Services Available for all Students
Internet Web-based System for the Management
of Student Discipline

EEP

EEI

ML

HS

X

X

X

X

X
X
X
X
X

X
X
X
X
X

X
X
X
X

X
X
X
X

X

X

X

X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

X

X

X

X

Explanation of strategies not selected and how the LEA plans to address their
incorporation:
The only area in this section that the district needs to incorporate is School-wide Positive
Behavioral Support Programs. Currently, the District has not adopted a district-wide
initiative within this area. However, the elementary school uses a positive school-wide
approach to discipline called "The 5 Bees". This approach is an attempt to maintain an
orderly, respectful, and predictable school environment with built in rewards that promote
positive behaviors by teaching students our expectations for appropriate, positive student
actions. "The 5 Bees" are Bee Responsible, Bee Educated, Bee Respectful, Bee Honest, and Bee
Safe. When students are caught "beeing" one of these things, they receive Buzz Bucks as
rewards. Students' names are also placed on the bulletin board as well as mentioned on the
announcements when they do something that stands out so that they get recognition for
their positive actions. Students that have earned Buzz Bucks are able to use the rewards to
purchase things from the school store and have their names added to drawings for prizes
throughout the school year. The Administration recognizes the research and success
with school wide positive behavior support systems and will continue to further develop

22
current programs and possibly adopt a more intensive support system within the life of this
plan.

Identifying and Programming for Gifted Students
1. Describe your entity's process for identifying gifted children.
2. Describe your gifted special education programs offered.
MC District Criteria for Mental Giftedness:
State regulations indicate that a Full-Scale Intellectual Quotient (FSIQ) of 130 or above
should be considered for Mental Giftedness. When a child’s FSIQ score is not within that
range, multiple criteria such as a student’s academic achievement, rates of acquisition and
retention, and specialized skills, interests, and aptitudes are considered for evidence of
Mental Giftedness. Finally, a student should present a need for specially designed
instruction.
Marion Center Area School District (MCASD) follows State guidelines. In addition, MCASD
recognizes that IQ tests have a standard error of measurement of about + or – 5 points, so
FSIQ scores of 125 and above are also considered for Mental Giftedness. Also, the General
Ability Index (GAI) may be a better indicator of overall reasoning abilities, than the child’s
FSIQ, so when a child’s GAI is at or above 125 they may be considered for Mental Giftedness,
if they also present with a need for specially designed instruction.
Students whose FSIQ or GAI scores are not at or above 125 may be considered for Mental
Giftedness using multiple criteria IF they demonstrate the following:


FSIQ or GAI of 115 or higher OR a verbal or nonverbal/ perceptual reasoning score above
125



academic achievement on a standardized assessment in one or more areas above a
Standard Score of 120



Advanced scores on district assessments in the fall and spring



very high rates of acquisition and retention based on district assessments and State
assessments



very strong evidence of specialized skills, interests, or aptitudes based on very high scores
on a gifted rating scale, parent and teacher observations, and school competitions



a need for specially designed instruction

Developmental Services
Developmental Services
Academic Counseling
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X

X

X

X

23
Attendance Monitoring
Behavior Management Programs
Bullying Prevention
Career Awareness
Career Development/Planning
Coaching/Mentoring
Compliance with Health Requirements –i.e.,
Immunization
Emergency and Disaster Preparedness
Guidance Curriculum
Health and Wellness Curriculum
Health Screenings
Individual Student Planning
Nutrition
Orientation/Transition
RTII/MTSS
Wellness/Health Appraisal

X
X
X

X
X
X

X

X
X
X
X
X
X

X
X
X
X
X
X

X
X

X

X

X

X
X
X
X
X

X
X
X
X
X

X

X

X
X
X

X
X
X

X
X
X
X
X

X
X
X
X
X

X

X

Explanation of developmental services:
Counselors at each level provide academic counseling individually or to small groups as
needed. Assistant Principals within each building monitor attendance at least weekly and
daily for some students with attendance issues. The district follows the mandated
compulsory attendance laws. Truancy Elimination Plans are developed as needed and the
district follows up with citations and CYS referrals if needed. Some students within the
district have individualized behavior management programs, some through their IEPs and
others who may not be eligible for special education services but need behavior
modification. Counselors present information to students on Bullying through planned
guidance lessons and as needed individual and to small groups. The district has also had
Bullying Prevention Programs present to students through assemblies. Counselors at the
secondary level, especially at the senior high level provide Career Awareness and Career
Counseling to students through classroom lessons, job shadowing experiences and
opportunities, and individual coaching and mentoring. Students with IEPs are provided
career information and exploration opportunities in order to meet the requirements of their
transition plans. The elementary counselors provide instruction within K-6 classrooms
using the Caring Habits lessons. School Nurses (along with other health care providers if
necessary) provide health screenings and information to parents for vision, hearing, dental,
and body mass index. The School Physician provides physicals to students at a very low
cost. The district also adopted the Presidential Fitness program. Health instruction is
provided through Physical Education and during Science courses at the elementary level
and provided as a semester course in grades 7,8, and 10. Nutrition information is offered
through Health classes as well as Family Consumer Science. The district plans to
incorporate more nutrition information to students with our new Food Service
Director. The district uses the RtII process at the elementary in grades K-6 and for Specific
Learning Disability identification in grade K-2 for reading. We are continuing to explore
using RtII in the areas of Math and Behavior at the elementary levels. There are
orientation/transition programs for student entering Kindergarten and when moving from
the elementary to the high school building.
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Diagnostic, Intervention and Referral Services
Diagnostic, Intervention and Referral Services
Accommodations and Modifications
Administration of Medication
Assessment of Academic Skills/Aptitude for
Learning
Assessment/Progress Monitoring
Casework
Crisis Response/Management/Intervention
Individual Counseling
Intervention for Actual or Potential Health
Problems
Placement into Appropriate Programs
Small Group Counseling-Coping with life
situations
Small Group Counseling-Educational planning
Small Group Counseling-Personal and Social
Development
Special Education Evaluation
Student Assistance Program
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X
X

X
X

X
X

X
X

X

X

X

X

X

X

X

X

X
X

X
X

X
X

X
X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X
X

X
X

X
X

X
X

Explanation of diagnostic, intervention and referral services:
The district offers special education services in compliance with Chapter 14 of PA school
code and under Chapter 15 for students who require 504 plans. Students that have a
disability and are not performing to their academic potential receive accommodations and
modifications either through 504 plans or an Individualized Education Plan. The district’s
Annual Public Notice can be viewed on the Special Education portion of this plan. Students
are evaluated as a result of RtII data, parent requests, and teacher/child study team
referrals. The district contracts through partial hospitalization programs (ALPHA, CAP),
alternative education programs (Adelphio, ACRP), and other private placements as well
(Presley Ridge, New Story) in order to provide appropriate placements for students who
cannot benefit from an education provided within the district. Through the elementary
schools RtII process all students are monitored at least quarterly throughout the school
year and those receiving tiered services are monitored more frequently (weekly or
biweekly). Students in grades K-2 are assessed using district assessments (measuring up,
DIBELS, DRA) and grades 3 – 11 are assessed using district assessments (Measuring Up
and/or CDT testing 3 times per year) and the PSSA and/or Keystone Exams. School Nurses
provide medication under Dr.’s orders, and complete screenings to identify actual or
potential health issues. Guidance Counselors within each building, as well as the School
Psychologist provide services as needed to individuals and to small groups dealing with
coping skills and personal and social development. Counselors at the high school focus on
these issues as well as career planning and post-secondary education planning. All
counselors have received crisis response training and are members of the school’s Student
Assistant Program and attend those meetings and trainings regularly. The district has a
close working relationship with the Community Guidance Center for crisis intervention
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when deemed necessary and to make referrals to case management. Case managers are
welcomed into the district in order to provide mental health services for students in need.

Consultation and Coordination Services
Consultation and Coordination Services
Alternative Education
Case and Care Management
Community Liaison
Community Services Coordination (Internal or
External)
Coordinate Plans
Coordination with Families (Learning or
Behavioral)
Home/Family Communication
Managing Chronic Health Problems
Managing IEP and 504 Plans
Referral to Community Agencies
Staff Development
Strengthening Relationships Between School
Personnel, Parents and Communities
System Support
Truancy Coordination
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X
X
X

X
X
X

X
X
X

X
X
X

X

X

X

X

X

X

X

X

X

X

X

X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

X

X

X

X

X
X

X
X

X
X

X
X

Explanation of consultation and coordination services:
The District coordinates services with Adelphoi Village and Alternative
Community Resource Program to provide alternative educational services for students
when needed. Other public and private placements are also considered when deemed
necessary. The District works closely with the Community Guidance Center, Family
Behavior Resources, and Family Psychological of Armstrong County for case management
and coordination with families who need support. Teachers and Administrators within the
district have open communication with parents through conferences, phone calls, emails,
and visits. The District uses newsletters at the district and building levels as well as the call
system to communicate important information to parents. Community services
opportunities are available to the public for swimming, the Wellness Center, and
other various opportunities. The community often uses the school facilities for events. The
elementary has two very strong Parent/Teacher Associations and many Booster Clubs help
support and fund extracurricular school activities. School nurses develop health plans for
students with chronic health problems and assist IEP/504 teams in developing plans
related to health needs. The District coordinates with several agencies and contractors to
provide related services and to provide families support when needed through
IEPs. Attendance issues are addressed through letters, phone calls, truancy elimination
plans, citations, and referrals to CYS when necessary. The District does what they can to
work with families prior to citations and CYS involvement.

Communication of Educational Opportunities
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Communication of Educational Opportunities

EEP

EEI

ML

HS

Course Planning Guides
Directing Public to the PDE & Test-related
Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and Board of
Directors
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook

X

X

X

X

X

X

X

X

X
X
X
X

X
X
X
X

X
X
X
X

X
X
X
X

X

X

X

X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

Communication of Student Health Needs

EEP

EEI

ML

HS

Individual Meetings
Individual Screening Results
Letters to Parents/Guardians
Website
Meetings with Community, Families and Board of
Directors
Newsletters
School Calendar
Student Handbook

X
X
X
X

X
X
X
X

X
X
X
X

X
X
X
X

X

X

X

X

X
X
X

X
X
X

X
X
X

X
X
X

Communication of Student Health Needs

Frequency of Communication
Elementary Education - Primary Level
 More than once a month
Elementary Education - Intermediate Level
 More than once a month
Middle Level
 More than once a month
High School Level
 More than once a month
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Collaboration for Interventions
Describe the collaboration between classroom teachers and individuals providing
interventions regarding differing student needs and academic progress.
Regular Education teachers indicate on a ranking form at the end of the school year the
needs of at risk learners. Regular education teachers are provided with a list of specially
designed instruction for all Learning Support students along with changes throughout the
school year. “Week at a Glance” forms are given weekly to the Learning Support teacher
from the regular education teachers. Reading Specialists touch base weekly with regular
educators in grades 3,4 and 5, for planning purposes (goal setting). During RtII meetings,
students are assigned to Tiers, and instructional strategies are discussed/assigned based on
student need and past successes. Professional Learning Communities are an excellent
avenue to be developed that will expedite this kind of discussion. Transitioning 6th grade at
risk students from an alternate reading program to the 6th grade regular education reading
program was based on a collaborative selection effort to better prepare students for the
JrHigh school program. Americorps workers collaborate with regular education teachers to
determine instructional and tutoring goals.

Community Coordination
Describe how you accomplish coordination with community operated infant and toddler
centers, as well as preschool early intervention programs. In addition, describe the
community coordination with the following before or after school programs and services
for all grade levels, including pre-kindergarten, if offered, through grade 12.
1.
2.
3.
4.

Child care
After school programs
Youth workforce development programs
Tutoring

Transportation is provided to students from home and daycare facilities housed in private
facilities and in one of our elementary schools. Child care is provided during Title I parent
involvement nights, PTA meetings and sometimes at other community events. We
consistently have provided a PreK program for 4 year olds in both elementary schools for
approximately 72 students annually.
After school tutoring for grades 5 and 6 is provided through the efforts of Americorp
workers, and community, High School, and student teacher volunteers. Another program
provided is the Homework Club for students who have challenges with organization and
study skills. An after school swim program is provided for grades 4,5,and 6, where
lifeguards and volunteers provide instruction for a period of approximately 6 weeks.
Our teaching staff sponsors, organizes a dance and volunteers their time to support a local
charity. Our 4th, 5th and 6th grade students support this local charity by attending the
dance.
Our local PTAs sponsor Family Movie Nights, Bingo for Books, Book Fairs, Talent Shows,
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Science and Art Fairs, Trunk or Treat, and Vendor Fairs. The PTA also provides
informational speakers during their PTA meetings along with visits from Santa, Rudolph
and the Easter Bunny.
Our schools provide parents and other family members an opportunity to come to school to
have breakfast and lunch with their child.
LifeSteps provides screenings for our 4 year olds during the month of August as well as
parent conferences for PreK and kindergarten students.
Jump Rope for Heart(fundraiser), Power Pack(food supplied for needy children), Reading Is
Fundamental(free books for students).
We have an extensive list of volunteers who assist small groups of students throughout the
day.
Outside resources include: therapy dogs, IUP personnel, Drug and Alcohol Commission
staff, Officer Phil, Alice Paul House staff, Rotary Club, Fire Departments, PA One Book guest
readers, Boy Scouts and Girl Scouts.

Preschool Agency Coordination
Explain how the LEA coordinates with agencies that serve preschool age children with
disabilities.
1. Address coordination activities designed to identify and serve children with
disabilities and the supports and accommodations available to ensure both physical
and programmatic access.
2. Address pre-kindergarten programs operated directly by the LEA and those
operated by community agencies under contract from the LEA.
3. Describe how the LEA provides for a smooth transition from the home setting and
any early childhood care or educational setting the students attend, to the school
setting.
Lifesteps provides an assessment of every student before entering our PreK Counts
program. Identified needs are addressed by the Intermediate Unit. These at risk children
are provided services during the school day. The IU is instrumental in initiating the
transition process. District personnel visit Head Start and other agencies who provide
services for our students.
We begin with PreKg registration, where parents complete paperwork and are exposed to
the specifics of the program. Teachers and parents meet in August for orientation. This is
followed by a private meeting among the parent, teacher and child. On the first day of
school, parents and children attend together to help them transition to the school setting, as
well as orient the parents and the students to the daily schedule which includes a bus ride.

Materials and Resources
Description of Materials and Resources
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Elementary Education-Primary Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to
level and demonstrates relationships among fundamental
concepts and skills
A robust supply of high quality aligned instructional materials
and resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse
levels of student motivation, performance and educational needs

Status
Developing
Accomplished
Accomplished
Developing

Provide explanation for processes used to ensure Accomplishment.
Because PreK, and 1st grades are teaching from a different series than Kg and 2nd grade
reading series, there are concerns regarding the curricular alignment, the scope and
sequence, the resources used, the utilization of the same terminology between the series
and the building of skills from one year to the next. More frequent conversations need to
occur among the primary teachers and reading specialists regarding skill supports that can
be provided which can be done during PLC’s, morning planning and on Act 80 days. Pre K
Counts teachers are looking to acquire new curricular materials for Language
Arts/Mathematics which can fortify the transition to Kg. Sharing the item samplers of 3rd
grade with the primary grades is a must, which will help the earlier grades better prepare
the children for future expectations. A phonemic awareness continuum will be provided to
the primary teachers. Other resources will be explored to supplement existing phonics
instruction.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
We are in the process of finding a universal screener/benchmark assessment aligned to the
PA Core for the primary grades in order to assist teachers in identifying students at risk,
especially in the area of math. This will make assigning remediation and interventions
more efficient for the teachers and more effective for the students. Staff development is to
occur to fully utilize all that Compass offers. Administration and teacher leaders will
continue to review universal screeners.
In the area of Language Arts, there are curricular gaps that need to be filled so we are better
able to maintain a balance between word study and comprehension.
Elementary Education-Intermediate Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to
level and demonstrates relationships among fundamental
concepts and skills
A robust supply of high quality aligned instructional materials
and resources available
Accessibility for students and teachers is effective and efficient

Status
Developing
Accomplished
Developing
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Differentiated and equitably allocated to accommodate diverse
levels of student motivation, performance and educational needs

Accomplished

Provide explanation for processes used to ensure Accomplishment.
We are working our way through curriculum development and textbook selection. This is a
six year cycle developed by the Curriculum, Instruction, and Assessment director. Act 80
Day grade level meetings support the incorporation of these new skills and resources into
their teaching. We are also aligning to the PA Core, creating our curriculum maps to assist
in lesson plan development. Continued discussions regarding the transition from the
Standards to the PA Core focus on bridging the gap for affected students. We continue to
monitor the PDE and SAS websites for PA Core resources. As they become available, staff
will be notified. Grade level PLC’s are a venue for further discussion if needed. During RtII
meetings, under the logistics section, staff discuss the need for materials and resources
necessary to meet individual needs.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
We are in the process of finding a universal screener/benchmark assessment aligned to the
PA Core for all grades in order to assist teachers in identifying students at risk. This will
make assigning remediation and interventions more efficient for the teachers and more
effective for the students. Staff development is to occur to fully utilize all that Compass
offers. Administration and teacher leaders will continue to review universal screeners.
Middle Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to
level and demonstrates relationships among fundamental
concepts and skills
A robust supply of high quality aligned instructional materials
and resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse
levels of student motivation, performance and educational needs

Status
Developing
Developing
Developing
Developing

Provide explanation for processes used to ensure Accomplishment.
Each curricular area meets to update and keep current in all areas including materials and
resources. For the last 3 years, the various curricular areas are on a 6-year curriculum cycle
for curricular revisions and purchase of new textbooks and other resources. We strive to
ensure our materials and resources are aligned to the standards and accommodate to the
needs of all our students.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
N/A
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High School Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to
level and demonstrates relationships among fundamental
concepts and skills
A robust supply of high quality aligned instructional materials
and resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse
levels of student motivation, performance and educational needs

Status
Developing
Developing
Developing
Developing

Provide explanation for processes used to ensure Accomplishment.
Each curricular area meets to update and keep current in all areas including materials and
resources. For the last 3 years, the various curricular areas are on a 6-year curriculum cycle
for curricular revisions and purchase of new textbooks and other resources. We strive to
ensure our materials and resources are aligned to the standards and accommodate to the
needs of all our students.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
N/A

SAS Incorporation
Elementary Education-Primary Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics
Economics

Status
Implemented in
less than 50%
of district
classrooms
Not Applicable
Not Applicable
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Not Applicable
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Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

Early Childhood Education: Infant-Toddler&rarr;Second Grade

English Language Proficiency

Interpersonal Skills

School Climate

Not Applicable
Not Applicable
Not Applicable
Implemented in
less than 50%
of district
classrooms
Not Applicable
Not Applicable
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Level of
Implementation
is Unknown
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms

Further explanation for columns selected "
Teachers have been exposed to SAS. We need to provide more in servicing to assist teachers
in navigating the system. Teachers who are more confident will use the system more
frequently to incorporate more resources into their achievement planning process. So
having marked areas as less than 50%,
indicates that teachers are aware, are sporadically using SAS for planning but are not using
resources from SAS on a regular basis for student achievement planning.
We marked an area as NA
because at the elementary level we do not address these standards in our classes. If
marking an area as UnKnown,
we are unsure if teachers have accessed SAS for that curricular area.
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Elementary Education-Intermediate Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Economics

Environment and Ecology
Family and Consumer Sciences
Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Status
Implemented in
less than 50%
of district
classrooms
Level of
Implementation
is Unknown
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Level of
Implementation
is Unknown
Implemented in
less than 50%
of district
classrooms
Not Applicable
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
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Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

English Language Proficiency

Interpersonal Skills

School Climate

Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Level of
Implementation
is Unknown
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms

Further explanation for columns selected "
Teachers have been exposed to SAS. We need to provide more in servicing to assist teachers
in navigating the system. Teachers who are more confident will use the system more
frequently to incorporate more resources into their achievement planning process. So
having marked areas as less than 50%,
indicates that teachers are aware, are sporadically using SAS for planning but are not using
resources from SAS on a regular basis for student achievement planning.
We marked an area as NA
because at the elementary level we do not address these standards in our classes. If
marking an area as UnKnown,
we are unsure if teachers have accessed SAS for that curricular area.
Middle Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

Status
Level of
Implementation
is Unknown
Not Applicable
Not Applicable
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
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PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education

History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

district
classrooms
Implemented in
50% or more of
district
classrooms
Not Applicable
Not Applicable
Not Applicable
Not Applicable
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Not Applicable
Not Applicable
Not Applicable
Not Applicable
Not Applicable
Not Applicable
Not Applicable
Not Applicable

Further explanation for columns selected "
The N/A's are due to the fact that these cocurses are not taught in the middle level grades.
High School Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

PA Core Standards: English Language Arts

Status
Level of
Implementation
is Unknown
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
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PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences

Geography

Health, Safety and Physical Education

History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Not answered
Not Applicable
Not Applicable
Not Applicable
Not Applicable
Not Applicable
Not Applicable
Not Applicable

Further explanation for columns selected "
The N/A's are due to the fact that these courses are not taught at the high school level. In
the Arts and Humanities, we do not have these as departments and therefore, there was no
organized incorporation of the SAS materials that we are aware of.

Professional Education
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Characteristics
District’s Professional Education Characteristics
Enhances the educator’s content knowledge in
the area of the educator’s certification or
assignment.
Increases the educator’s teaching skills based on
effective practice research, with attention given
to interventions for struggling students.
Increases the educator's teaching skills based on
effective practice research, with attention given
to interventions for gifted students.
Provides educators with a variety of classroombased assessment skills and the skills needed to
analyze and use data in instructional decision
making.
Empowers educators to work effectively with
parents and community partners.
District’s Professional Education Characteristics
Provides the knowledge and skills to think and
plan strategically, ensuring that assessments,
curriculum, instruction, staff professional
education, teaching materials and interventions
for struggling students are aligned to each other,
as well as to Pennsylvania’s academic standards.
Provides the knowledge and skills to think and
plan strategically, ensuring that assessments,
curriculum, instruction, staff professional
education, teaching materials and interventions
for gifted students are aligned to each other, as
well as to Pennsylvania's academic standards.
Provides leaders with the ability to access and
use appropriate data to inform decision making.
Empowers leaders to create a culture of teaching
and learning, with an emphasis on learning.
Instructs the leader in managing resources for
effective results.
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Provide brief explanation of your process for ensuring these selected characteristics.
Act 80 programs and inservice training provide teachers with content knowledge in their
areas of certification that are specific to needs . Speakers are brought in when appropriate,
while some programs are prosented by in-house presenters. PLC’s are being utilized at
both the elementary and secondary levels. Staff meetings are utilized to improve the staffs'
use of research-based teaching styrategies. Staff has many opportunities to attend
conferences. OnHand Schools software helps with data and information management and
analysis. The iObservation system healps with teacher professional growth through
observations, feedback, and the Marzano resource library. RTII meetings by grade level are
used to look at data, score student work, and share successful strategies.
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Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
Some time on Act 80 Days and/or inservice days should be devoted to instruction on
effectively communicating and working with parents. While the district maintains a parent
resource library, additional resources are needed for parents and teachers on how to work
together. Also resources and training related to gifted education is needed.

Strategies Ensuring Fidelity
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target instructional areas that need strengthening.
 Using disaggregated student data to determine educators’ learning priorities.
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target curricular areas that need further
alignment.
 Professional Development activities are developed that support implementation of
strategies identified in your action plan.
 Clear expectations in terms of teacher practice are identified for staff implementation.
 An implementation evaluation is created, based upon specific expectations related to
changes in teacher practice, which is used to validate the overall effectiveness of the
professional development initiative.
 The LEA has a systemic process that is used to validate whether or not providers have
the capacity to present quality professional development.
 Administrators participate fully in all professional development sessions targeted for
their faculties.
 Every Professional development initiative includes components that provide ongoing
support to teachers regarding implementation.
 The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom
observations).
 Professional Education is evaluated to show its impact on teaching practices and
student learning.
Provide brief explanation of your process for ensuring these selected characteristics.
Surveys, pre/post questions on conference forms, Title I Fidelity Checks (consistency in use
of assessments and interventions), iObservation, RTII, and OnHand Schools are all utilized
to ensure fidelity,

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
A broader spectrum of offerings for teacher-specific needs in the area of professional
development, especially for areas where there may only be a single teacher in a building
(i.e., chemistry, FACS, French, etc).

Induction Program
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Inductees will know, understand and implement instructional practices validated by
the LEA as known to improve student achievement.



Inductees will assign challenging work to diverse student populations.



Inductees will know the basic details and expectations related to LEA-wide
initiatives, practices, policies and procedures.



Inductees will know the basic details and expectations related to school initiatives,
practices and procedures.



Inductees will be able to access state curriculum frameworks and focus lesson
design on leading students to mastery of all state academic standards, assessment
anchors and eligible content (where appropriate) identified in the LEA's curricula.



Inductees will effectively navigate the Standards Aligned System website.



Inductees will know and apply LEA endorsed classroom management strategies.



Inductees will know and utilize school/LEA resources that are available to assist
students in crisis.



Inductees will take advantage of opportunities to engage personally with other
members of the faculty in order to develop a sense of collegiality and camaraderie.



Inductees could use additional SAS training and time to explore district technology
(Smart/Promethean Boards)



Inductees could use training in district technology (Smart/Promethean Boards, etc)

Provide brief explanation of your process for ensuring these selected characteristics.
An induction program packet had been developed with an explanation and all requirements
of the program, including a checklist, needs assessment, list of potential topics for
discussion, etc. Time has been built into the induction program to provide for meetings
with mentor and ARIN induction workshops. Teachers in the new teacher induction
program are subject to two formal observations by the Director of Curriculum, Instruction,
and Assessment. There are also informal walkthrough observations, mentor observations,
(informal, nonevaluative), and an induction teacher/mentor co-teaching day built into the
plan.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
Inductees need training in initiatives that have gone on in prior years and are still being
implemented. The building principal should have a larger role in the mentoring process,
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especially in connection with building-specific topics. While the district has an extensive
new teacher induction handbook with a significant list of topics to be covered, there should
be a "quarterly" focus to help prioritize topics, so that more critical/timely topics can be
covered first. Also, scheduling situations have arisen for new part time teachers which
make completing requirements challenging. More resources are needed for new inductees
for crisis maqnagement.

Needs of Inductees


Student PSSA data.



Standardized student assessment data other than the PSSA.



Classroom assessment data (Formative & Summative).



Inductee survey (local, intermediate units and national level).



Review of inductee lesson plans.



Review of written reports summarizing instructional activity.



Submission of inductee portfolio.



Knowledge of successful research-based instructional models.



Information collected from previous induction programs (e.g., program evaluations
and second-year teacher interviews).



PLC’s



Act 80 Days



ARIN Workshops



Needs for induction teachers can come up as they collaborate with other teachers

Provide brief explanation of your process for ensuring these selected characteristics.
The needs of inductees aboved are determined through the use of a variety of tools such as
OnHand Schools (data warehousing), lesson plans, knowledge of instructional models,
district assessments (Measuring Up, etc) , and the Induction packet needs assessment.

Provide brief explanation for strategies not selected and you plan to address their
incorporation.
Quarterly prioritization of general inductee needs would be helpful. Scheduled meetings
between mentor/inductor/building administrator would also help determine inductee
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needs and what can be done to address them. It may be helpful for nductee to attend not
only their own, but also their mentors PLC to give them greater access to other teachers and
ideas.

Mentor Characteristics






Pool of possible mentors is comprised of teachers with outstanding work performance.
Potential mentors have similar certifications and assignments.
Potential mentors must model continuous learning and reflection.
Potential mentors must have knowledge of LEA policies, procedures and resources.
Potential mentors must have demonstrated ability to work effectively with students and
other adults.
 Potential mentors must be willing to accept additional responsibility.
 Mentors must complete mentor training or have previous related experience (e.g.,
purpose of induction program and role of mentor, communication and listening skills,
coaching and conferencing skills, problem-solving skills and knowledge of adult learning
and development).
Provide brief explanation of your process for ensuring these selected characteristics.
We ensure the selection of good mentor teachers using teaching experience, administrator
observations, attendance at conferences, evaluations, and principal screening.

Provide brief explanation for characteristics not selected and how you plan to address their
incorporation.
There is a need for compatible schedules for the inductee and mentor teacher, especially for
part time inductees. Also, common planning time for the mentor and inductee would be
very helpful to improve communication and opportunities to collaborate.

Induction Program Timeline
Topics
Code of Professional Practice and Conduct
for Educators
Assessments
Best Instructional Practices
Safe and Supportive Schools
Standards
Curriculum
Instruction
Accommodations and Adaptations for
diverse learners
Data informed decision making
Materials and Resources for Instruction

Aug- Oct- Dec- Feb- Apr- JunSep Nov Jan Mar May Jul
X

X

X
X
X
X
X
X

X
X
X
X
X
X

X

X

X
X

X
X
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If necessary, provide further explanation.
There should be an opportunity to go over some items in a meeting with the building
administrator at beginning of school year. Other items can then be covered between
mentor and inductee. Most items on our checklist of topics are covered in the first couple of
months and then again later as further questions arise. We are going to look into
prioritizing our checklist and developing a more specific timeline of when things should be
covered. A needs assessment is conducted during the second semester to ensure that all of
an inductee’s needs are covered. We need to consider the needs of both brand new teachers
and the needs of experienced teachers who are new to teaching in the district.

Monitoring Evaluating and Induction Program
Identify the procedures for monitoring and evaluating the Induction program.
o

We have procedures in place for monitoring and evaluating the induction program. For
example, there is a timeline/checklist combination for all items that must be
accomplished. Items on the timeline are signed off when completed. There is also an “end
of the year” final induction meeting with the district Superintendent, members of the
induction council, building principals, Director of Curriculum, Instruction, and Assessment,
mentors, and inductees. Mentors and inductees are asked to evaluate the
program. Strengths and areas for growth are identified in order to improve the program in
the future. Also so at this meeting, each mentor/inductee pair shows their evidence that all
induction program requirements have been met.

Recording Process
Identify the recording process for inductee participation and program completion. (Check
all that apply)


Mentor documents his/her inductee's involvement in the program.



A designated administrator receives, evaluates and archives all mentor records.



School/LEA maintains accurate records of program completion and provide a
certificate or statement of completion to each inductee who has completed the
program.



LEA administrator receives, tallies, and archives all LEA mentor records.



Completion is verified by the LEA Chief Executive Officer on the Application for
Level 2 Certification.
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Special Education
Special Education Students
Total students identified: 242

Identification Method
Identify the District's method for identifying students with specific learning disabilities.
For children in Kindergarten through second grade, eligibility for special education due to a
Specific Learning Disability is determined using Response to Instruction and Intervention (RtII) for
basic reading or oral reading fluency. A child is considered to meet criteria for a Specific
Learning Disability using RtII, when both of the following criteria are met:
1. Demonstrates significantly below grade level achievement
, as determined by the student’s district percentile on DIBELS Next assessments in first sound
fluency, phoneme segmentation fluency (PSF), nonsense word fluency (NWF), or oral reading
fluency (ORF). Students whose district percentile is at or below the 15th percentile (in one or
more of those areas) are considered to demonstrate significant below grade level achievement.
AND
2. Demonstrates a poor response to intervention,
following an intervention period of at least 10 weeks. Students are considered to demonstrate a
poor response to intervention if their rate of improvement is lower than the rate of improvement
for students at the lowest level of proficiency (approximately the 20th percentile on DIBELS NEXT
former goals) OR if the student’s ratio of deficiency (divide the student’s needed rate of
improvement to reach benchmark goals by the student’s obtained rate of improvement), is greater
than 2.0.
For children in Kindergarten through second grade, a Specific Learning Disability in listening
comprehension, oral expression, reading comprehension, written expression, math calculations,
and/ or mathematics reasoning, is determined using a pattern of strengths and weaknesses/
severe discrepancy model, which compares the student cognitive ability levels and achievement
levels. Both of the following criteria must be met:
1. Demonstrates significantly below grade level achievement
, as determined by the student’s Standard Score (SS) in listening comprehension, oral
expression, reading comprehension, written expression, math calculations, and/ or mathematics
reasoning. Students whose SS falls within the Below Average, Low or Very Low range (in one or
more of those areas) are considered to demonstrate significant below grade level achievement.
AND
2. Demonstrates a pattern of strengths and weaknesses or severe discrepancy between
ability and achievement.
Students must show a pattern of strengths and weaknesses in cognitive ability level, and/ or
achievement levels, which is typically a 15 point difference between a stronger area (i.e.
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perceptual reasoning) and a weaker area (i.e. working memory). Students must also show a
severe discrepancy between ability and achievement, of at least 1.3 standard deviations
(approximately 20 points).
For children in third through twelfth grade, eligibility for special education due to a Specific
Learning Disability in listening comprehension, oral expression, basic reading, oral reading
fluency, reading comprehension, written expression, math calculations, and/ or mathematics
reasoning, is determined using a pattern of strengths and weaknesses/ severe discrepancy
model, which compares the student cognitive ability levels and achievement levels. Both of the
following criteria must be met:
1. Demonstrates significantly below grade level achievement
, as determined by the student’s Standard Score (SS) in listening comprehension, oral
expression, , basic reading, oral reading fluency, reading comprehension, written expression,
math calculations, and/ or mathematics reasoning. Students whose SS falls within the Below
Average, Low or Very Low range (in one or more of those areas) are considered to demonstrate
significant below grade level achievement.
AND

2. Demonstrates a pattern of strengths and weaknesses or a severe descrepancy
between ability and achievement.
Students must show a pattern of strengths and weaknesses in cognitive ability level, and/ or
achievement levels, which is typically a 15 point difference between a stronger area (i.e.
perceptual reasoning) and a weaker area (i.e. working memory). Students must also show a
severe discrepancy between ability and achievement, of at least 1.3 standard deviations
(approximately 20 points).

Enrollment
Review the Enrollment Difference Status. If necessary, describe how your district plans to
address any significant disproportionalities.
The data is publicly available via the PennData website. You can view your most recent
report. The link is: http://penndata.hbg.psu.edu/BSEReports
The Marion Center Area School District currently does not have any categories of disability
that are considered disproportionate.
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Non-Resident Students Oversight
1. How does the District meet its obligation under Section 1306 of the Public School
Code as the host District at each location?
2. How does the District ensure that students are receiving a free appropriate public
education (FAPE) in the least restrictive environment (LRE)?
3. What problems or barriers exist which limit the District's ability to meet its
obligations under Section 1306 of the Public School Code?

The District currently has one home within our boundaries that host Life Sharing for Family
Living provided by Passavant Memorial Homes. When a student is placed in this home, the
District works closely with the sending school, the Passavant family, the biological family,
and any other involved agencies to develop an IEP and provide appropriate educational
services.
If the District should have a student placed in another district's facility, the Marion Center
Area School District not only accepts financial responsibility for the student but closely
monitors the students progress within the facility by being involved in the IEP development
for the child and speaking and/or meeting with service providers within the facilities at
least quarterly (typically monthly). The Supervisor of Special Education, Building Principal,
and/or Guidance Counselors from Marion Center attend meetings held at the facilities to
stay informed of the student's progress and occasionally observe the student to ensure
that FAPE is being offered. Students receiving Special Education services are always placed
as a last resort by IEP teams and with the intentions of getting them back into the regular
education setting as soon as possible.
When the District agrees to place a student in another setting, the facility and MCASD
collaborate in the development of an instructional plan and the development and
implementation of Special Education services for those identified. The District monitors
and ensures that Special Education services and provisions required under Chapter 14 are
strictly followed, including (1) a consultation with student, parents/guardian will occur
securing written approval (NOREP) to enroll the student in the program; (2) the student's
IEP will be updated to reflect the decision to enroll the student in the program and
MCASD will complete a Functional Behavior Assessment and update the Evaluation Report
prior to placing the student; (3) and any service required by the IEP that cannot be provided
by the program will be the responsibility of the MCASD.
The District provides all outside facilities used to place students with its Annual Public
Notice for "Child Find" purposes. If a student is enrolled that is not currently identified and
it is determined that the student needs evaluated, it is the responsibility of the Marion
Center Area School District to conduct the evaluation. The District complies with the
applicable laws regarding the identification and evaluation of the student and then follows
through with the development of the IEP in collaboration with the placement program to
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ensure that all provisions for the IEP are implemented. The District then makes certain
that FAPE is offered to the student through the use of certified Special Education Teachers
and other service providers within the facility and by providing other necessary services if
needed.
One barrier that exists currently for the District is the limited number of placements in the
area for students that may require a more restrictive environment. Some students are
required to travel long distances to receive an appropriate education. Because of the
limited number of 1306 placements available to us, the District also has to bear the financial
burden of private placements in many situations that require an outside placement.

Incarcerated Students Oversight
Describe the system of oversight the District would implement to ensure that all
incarcerated students who may be eligible for special education are located, identified,
evaluated and when deemed eligible, are offered a free appropriate public education
(FAPE).
There are no correctional facilities within the Marion Center Area School District
(MCASD).
The Indiana County Jail and the Cambria County Detention Center are located within
neighboring school districts. If individuals become incarcerated in one of these placements,
a designee conducts an interview of anyone under the age of 21. The interview ascertains
the inmate’s name, date of birth, last school attended, last grade attended, name of facility of
previous incarcerations if appropriate, any special education programs provided while
attending the last known school, and if the student has acquired a high school diploma or
GED and the date of issue. If the student is found eligible for school services, the
jail/detention center notifies the hosting school district, in writing. The hosting district then
requests educational records from the Marion Center Area School District and a scholastic
record is established, including a plan addressing the credits required for graduation. The
hosting district then sends an acknowledgement form to Marion Center Area School District.
If records indicate that the student is identified as a student with a disability, under
Pennsylvania Chapter 14: Special Education Services and Programs, then the District
provides a Free Appropriate Public Education (FAPE) in accordance with State Regulations.
Appropriately certified teachers from the hosting district are assigned to deliver instruction.
The teachers utilize formal lesson plans that are aligned to state approved standards. The
student’s progress is monitored and reported on a nine-week basis using the hosting
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district’s report card. Each nine-week report is forwarded to the hosting district and to the
Special Education Supervisor at MCASD for review.
If the student is not identified as a student with a disability, a screening process, as required
under Child Find, is conducted by Marion Center Area School District. The screening process
includes a review of the student’s records for academic concerns, an assessment of the
student’s functioning in the curriculum including curriculum-based assessments, and
systematic observations of the student’s behavior during instructional activities. Should the
screening indicate that the student is potentially a student with a disability, the district
initiates an evaluation in accordance with § 14.123 Evaluation. If the student is identified as
having a disability, the subsequent procedures are followed as per current Pennsylvania
Regulations.
The jail/detention center notifies the hosting district when the student is no longer
incarcerated and this information is forwarded to MCASD.
Marion Center Area School District works in collaboration with the Juvenile Justice
System/Office of Probation of Indiana County to identify students who may be incarcerated
in out-of-district facilities. If MCASD students are incarcerated the district follows the
procedures mentioned above and participates in the development and/or revision of the
student’s IEP. The Supervisor of Special Education, District Guidance Counselors and/or
Building Principals communicate with correctional facilities on a monthly basis and as
needed to determine the status of students in these settings and to ensure that they are
receiving FAPE.

Least Restrictive Environment
1. Describe the District procedures, which ensure that, to the maximum extent
appropriate, children with disabilities, including those in private institutions, are
educated with non-disabled children, and that removal from the regular education
environment only occurs when education in that setting with supplementary aids
and services, cannot be achieved satisfactorily.
2. Describe how the District is replicating successful programs, evidence-based
models, and other PDE sponsored initiatives to enhance or expand the continuum of
supports/services and education placement options available within the District to
support students with disabilities access the general education curriculum in the
least restrictive environment (LRE). (Provide information describing the manner in
which the District utilizes site-based training, consultation and technical assistance
opportunities available through PDE/PaTTAN, or other public or private agencies.)
3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5
section - Educational Environments. Also discuss the number of students placed out
of the district and how those placements were determined to assure that LRE
requirements are met.
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Through the IEP process, the team determines how each individual student's needs can best
be met. When making placement decisions, the least restrictive environment is always
considered first (starting with the general education setting with supplemental aids and
services and then moving toward supplemental supports, then, in rare instances,
considering full-time placements). Although the district recognizes the need for a full
continuum of special education services, it strives to have all students with disabilities
participate in the regular education environment for the maximum extent possible. When
there is ever any question about a student’s placement, the IEP team closely examines the
Gaskin considerations listed within the IEP document and the least restrictive environment
is always the first option. If that option is offered and supplemental aides and services have
been tried, changed, then failed, the more restrictive environment is then considered.
General and special education teacher and administrator collaboration, support from
Instructional Assistants and Personal Care Assistants, co-teaching, access to the Resource
Room throughout the school day, and a wide variety of adaptations and modifications to the
general education curriculum are used to maximize the extent of student involvement in the
least restrictive environment. The District is extremely fortunate to employ 24
Paraprofessionals to provide support to students in the general education setting. Students
across the district are always included in elective classes and/or specials (Art, Music, Gym,
Swimming, Computers, Library), lunch, recess, Science, and Social Studies, and Homeroom,
with the exception of a few students (< 3%) that receive services through the Life Skills
Support Program and when a rare exception is made by an IEP team.
At the elementary level, the District uses the R
esponse t
o Instruction and Intervention (RtII) model in grades K-6 that provides tiered researchbased remedial instruction for students struggling with reading. The general education
curriculum provides remedial programs built into the core curriculum in reading for all
students, not just those within the special education program. The Scholastic Read 180 and
System 44 Program is offered in grades 3-10 for all struggling readers as an alternative
core curriculum. All Read 180/System 44 classes are taught by a Regular Education Teacher
and are supported by either a Special Education Teacher and/or an Instructional Assistant.
For some students that need more that what the core curriculums can offer, a more focused
reading program may be assigned. These programs could include Wilson Reading, Read
Naturally, Rewards, Orton Gillingham, and/or SRA Corrective Reading, as well as any other
program that may be determined on an individual basis.
Each grade (7-12) at the secondary level has a learning support teacher and an instructional
assistant assigned to students within the special education program that accompany the
students in the regular education setting and/or provide support during a scheduled
resource time to provide re-teaching, extra practice, homework/testing assistance, etc. The
High School also provides a staffed Resource Room each period, where students can be sent
for testing and/or to access their accommodations throughout the school day. Over the past
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few school years, the District has moved to a more inclusive model in the area of math at
both the elementary and high school levels. The High School currently has a Special
Education Teacher that is certified in Math and co-teaches in general education math classes
for the majority of the day. At the elementary level, there are very few students that receive
math outside the general education setting. Students that are struggling with math typically
receive the general education curriculum for exposure to the core standards and then
supplemental instruction provided during Enrichment and Intervention time or during a
resource period with the Learning Support Teacher.
The District also received a grant two years ago to increase our inclusive practices among
students with complex support needs. Although this grant focused on a small number of our
special education population, it helped the district increase inclusive practices across the
board. The collaboration that was required to complete the needs assessment helped to
create an environment that was more accepting of our students with complex support
needs within general education classes. It also provided the District with some funds to
provide resources to support our students with complex needs in the general education
setting.
The Marion Center Area School District collaborates with the TAC team from IU#28 to
support teachers and students as we focus on inclusive practices. Consultants from IU#28
often work one-on-one on-site with teachers and/or teams of teachers to generate ideas
and provide support in the regular education setting in the areas of inclusion, Autism, and
behavior support. Many teachers within the District attend trainings offered by IU#28,
PATTAN/PDE, and Bureau of Educational Resources in the areas of Behavior Support,
Inclusive Practices, Co-teaching, Standards-Based IEP’s, Differentiated Instruction, etc. Each
year, Marion Center sends a team of teachers to the Special Education Conference held in
Hershey, PA to obtain information and then uses time during ACT 80 days to share that
information with the rest of the staff. The Supervisor of Special Education also attends the
yearly conference held at Bedford Springs, PA and provides staff training as necessary to
increase the education in the Least Restrictive Environment. This, along with meetings and
collaboration throughout the year with other supervisors, allows the District to gather
information from other districts on strategies and practices that are successful.
According to the Educational Environment data provided by the 2012-13 Data at a Glance
report, the District is above the state average for "SE Inside Regular Class 80% or More" by
8.5% and above the State Performance Plan Target of 65%. MCASD also fell well-below the
state average for educating students outside the regular class more than 40% of day and for
the number of students being educated in other settings. The practices mentioned above
contribute to the District's success in these areas. Considering our current data, we have
more students placed outside the district now than we did last school year. The District
has had an increase in the number of students recommended for partial-hospitalization
programs this past school year. If this continues to be a concern, MCASD will need to
consider the possibility of providing more Emotional Support services within the district.
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The District currently has 9 students placed outside the regular school building. Four of
these placements were considered because the students worked through the continuum of
services with required supplemental aids and services within the district and the team felt
that they needed a more restrictive placement to meet their needs. All four of these
students were receiving instruction within the regular school building with one-on-one
support prior to being placed in an outside program. One student was placed in an
alternative setting after consideration that one-on-one support would only escalate the
behaviors. All five of these students received Functional Behavior Assessments and had
positive behavior supports in place prior to placement outside of the district. Three
students were placed in partial-hospitalization programs under the direction of a
psychiatrist, and one student was placed in a credit recovery program in order to prevent
the risk of dropping out. Placements outside the district are only considered when
appropriate options within the district are exhausted.

Behavior Support Services
Provide a summary of the District policy on behavioral support services including, but not
limited to, the school wide positive behavior supports (PBS). Describe training provided to
staff in the use of positive behavior supports, de-escalation techniques and responses to
behavior that may require immediate intervention. If the district also has School-Based
Behavioral Health Services, please discuss it.
Summarized School District Policy

The Marion Center Area School District’s Positive Behavior Support Policy for Individual with
Disabilities is adopted in accordance with the Individuals with Disabilities Education Act
and Chapter 14 PA Regulations with regard to a child’s behavior. Policy 113.2 states that
positive, rather than negative, measures must form the basis of behavior support programs
to ensure that all students are free from demeaning treatment, the use of aversive
techniques, and the unreasonable use of restraints. Behavior support programs must
include research based practices and techniques to develop and maintain skills that will
enhance the student’s opportunity for learning and self-fulfillment. The policy requires that
behavior support programs and plans must be based on a functional assessment of behavior
and utilize positive behavior techniques. When an intervention is required to address
problem behavior, the types of intervention chosen for a particular student must be the
least intrusive necessary. The use of restraints is considered a measure of last resort, only to
be used after other less restrictive measures, including de-escalation techniques have been
employed.
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The use of restraints to control the aggressive behavior of an individual student shall cause
MCASD to notify the parent or legal guardian of the use of restraint and shall cause a
meeting of the IEP team within ten (10) school days of the inappropriate behavior causing
the use of restraints, unless the parent, or legal guardian, after written notice, agrees in
writing to waive the meeting. At this meeting, the IEP team shall consider whether the
student needs a Functional Behavior Assessment (FBA) reevaluation, a new or revised
positive behavior support plan, or a change of placement to address the inappropriate
behavior.
MCASD Administration maintains and reports data on the use of restraints as prescribed by
the Secretary of Education through the RISC reporting site.
School Wide Positive Behavior Supports

Currently, the District has not adopted a district-wide initiative within this area. However,
the elementary school uses a positive school-wide approach to discipline called "The 5
Bees". This approach is an attempt to maintain an orderly, respectful, and predictable
school environment with built in rewards that promote positive behaviors by teaching
students our expectations for appropriate, positive student actions. "The 5 Bees" are Bee
Responsible, Bee Educated, Bee Respectful, Bee Honest, and Bee Safe. When students are
caught "beeing" one of these things, they receive Buzz Bucks as rewards. Students' names
are also placed on the bulletin board as well as mentioned on the announcements when
they do something that stands out so that they get recognition for their positive
actions. Students that have earned Buzz Bucks are able to use the rewards to purchase
things from the school store and have their names added to drawings for prizes throughout
the school year. The Administration recognizes the research and success with school wide
positive behavior support systems and will continue to further develop current programs
and possibly adopt a more intensive support system within the life of this plan.
Training Provided to Staff

The District also utilizes services through the IU to provide support to teachers in the areas
of de-escalation and positive behavior support planning. The Behavior Support Consultant
and/or the School Psychologist often times observe children with behavior concerns and
offer support to the team in the areas of antecedent strategies, replacement behaviors,
consequence strategies, and de-escalation techniques. Many teachers have attended
trainings in the areas of de-escalation and Positive Behavior Support Plans either in the
district on ACT 80 days or at the IU. All Special Education Teachers have been trained on
writing and implementing Positive Behavior Support Plans and completing Functional
Behavior Assessments. Each building has a team certified in “Safety Care” which includes
de-escalation and restraint training. The teams will be re-certified each year and other
professionals, paraprofessionals, and the District’s security staff will have the opportunity
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to be certified within the term of this plan. All paraprofessionals have been trained in deescalation techniques and positive behavior supports by IU staff. The District will refresh
staff in this area on a continuous basis.
School-Based Behavioral Health Services

The District currently does not offer School-Based Behavioral Health Services. However,
students can receive Psychological Services or Counseling Services on a weekly, bi-weekly,
or monthly basis by either the School Psychologist or the Guidance Counselor as deemed
necessary by the IEP team. MCASD also works collaboratively with outside agencies, such as
Indiana County Behavioral and Developmental Health Program, the Indiana County Mental
Health base services unit (Community Guidance Center), Children and Youth Services and
private behavioral health providers (Family Behavioral Resources, New Story, Behavioral
Health of Armstrong County, Northwestern Human Services, etc.) to support the behavioral
needs of students and to support families.
Over the past 3 years, the District has continued to minimize the number of restraints used
and the number of suspensions of students with disabilities has continued to decrease. This
decrease is contributable to the de-escalation techniques being used and the Positive
Behavior Support Plans that are in place for students that exhibit behavior concerns. As
mentioned above, restraints are only used to control acute or episodic aggression or selfinjurious behavior when the student is acting in a manner as to be a clear and present
danger to him or herself, to other students, or to employees, and only when less restrictive
measures and techniques have proven to be less effective. The majority of restraints that
the district reports are from students placed outside of the district. The MCASD ensures
that these facilities are following district policy, making sure parents are well informed, and
providing the information to the Office of Special Education for reporting purposes. The
Special Education Supervisor is also involved in any meetings resulting from a restraint.

Intensive Interagency/Ensuring FAPE/Hard to Place Students
1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular
disability category, describe the procedures and analysis methods used to
determine gaps in the continuum of special education supports, services and
education placement options available for students with disabilities.
2. Include information detailing successful programs, services, education placements
as well as identified gaps in current programs, services, and education placements
not available within the LEA. Include an overview of services provided through
interagency collaboration within the LEA.
3. Discuss any expansion of the continuum of services planned during the life of this
plan.
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Marion Center Area School District has to-date been successful in providing FAPE to
students with disabilities. However, due to the rural location of the district and the limited
options within Indiana County, services for students with significant needs (students with
Autism and severe behavior problems, and/or students with serious mental
health/emotional disturbance) can pose challenges. Students requiring such services may
be required to travel for over an hour to receive an appropriate education. Presently the
District has been able to meet the needs of most students with TSS and/or one-to-one
Personal Care Assistants. Presently, there are 3 students traveling out of Indiana County to
receive appropriate educational services because the District was unable to meet their
needs in the regular school setting. The District also works cooperatively with other
districts, intermediate unit personnel, and agencies to provide appropriate services and
placements for hard to place students. If a problem should arise in finding a placement for a
student, the District works with the Bureau of Special Education Single Point of Contact to
ensure FAPE and resolve barriers to educational placements.
MCASD staff (Principals, Guidance Counselors, Special Education Supervisor, etc.) work
closely with the following agencies: Indiana County Behavioral and Developmental Services,
Community Guidance Center (Mental Health Base-Service Unit), Juvenile Probation, IU 28
(for low incident disability placements), Indiana County Children & Youth Services and
other private service providers (Adelphoi Village, ALPHA-Partial Hospitalization Program,
Pressley Ridge, and New Story). In collaboration with these agencies through Interagency
Team Meetings, CASSP meetings and/or IEP meetings, the District has been able to locate
appropriate services for hard to place students. The most challenging placements to find in
the area are for students with Emotional Disturbance who exhibit aggressive
behaviors. Partial programs are reluctant to admit these students and alternative education
placements often times do not offer the needed Emotional Support services.
The District is always reviewing the effectiveness of its current programs and considering
ways to better meet the needs of the students we serve. As the percentage of students with
emotional and behavioral needs increases, the administration will continue to evaluate the
need for a more intensive Emotional Support Program. Currently, the District’s students
identified with Emotional Disturbance are provided support through the Learning Support
Program with behavioral supports and psychological services in place. At this point in time,
this type of program has been successful in meeting these students’ needs. The ALPHA
Partial-Hospitalization program also works closely with the District to serve some of our
students with more intensive emotional needs. The program is designed to provide
students with intensive therapeutic interventions in school and in the home to teach
strategies and coping skills for them to be successful in the regular school setting. Students,
who attend this program, typically attend for a short period of time and then are
transitioned back into the regular school building. The district has seen a lot of success with
this program, especially with getting student back to the regular education setting in a short
period of time.
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Strengths and Highlights
Describe the strengths and highlights of your current special education services and
programs. Include in this section directions on how the district provides trainings for staff,
faculty and parents.
The Marion Center Area School District is very fortunate to have the support and
commitment from our Board of Directors and Administration to ensure that the Special
Education Department has the needed staff and resources to provide for every child’s needs
within our Special Education programs. The Superintendent, building and district
administrators, faculty, and support staff work collaboratively to ensure that students are
educated appropriately according to their individual needs and to ensure that all students
can become valuable members of our community in the future. The 16 Special Education
Teachers within the department demonstrate a strong work ethic, professionalism, and
commitment to meeting the needs of students under their care. They exhibit a willingness
to learn and incorporate new strategies to meet individual student needs as well as
diligence and responsibility in keeping up with the necessary and sometimes overwhelming
paperwork/processes. The 24 paraprofessionals that work within the department allow
the district to meet the State Performance Plan Targets for Least Restrictive Environment
by supporting students in the general education setting and providing one-on-one support
to our students with more complex support needs. The District also employs a full-time
Special Education Supervisor and Secretary of Special Education, as well as contracts for a
full-time School Psychologist through IU 28. The District is very fortunate to have these
staff members and resources dedicated to our Special Education programs and
services. The people within the District are what make our programs stand out among
others in the surrounding area.
The District currently offers Learning Support in both elementary buildings and at the
Jr./Sr. High School. There are currently 2 Learning Support Teachers at Rayne Elementary
and 3 at W A McCreery Elementary. Students with Emotional Disturbance are serviced
through the Learning Support program with the addition of counseling services or
psychological services as a related service and positive behavior supports are also in
place. Life Skills Support is offered at W A McCreery Elementary and at the Jr./Sr. High
School. Due to the lower number of students within the Life Skills program, there is 1
teacher assigned to Kindergarten through 6th grade and 1 assigned to grades 7th through
12th. Students with Multiple Disabilities and students with more complex Autism are
services through our Life Skills Support programs. The District has 2 Speech and Language
Pathologists and 1 Hearing Impaired Teacher that provides itinerant support across the
District. We currently contract services for Vision Support through IU 28 and through
CAMCO for Occupational and Physical Therapy. The District provides the majority of
services by in-house employees.
The District is very proud that it has met the Least Restrictive Environment (LRE) targets
for the past several years. Successful inclusionary programs at the Elementary and Jr./Sr.
High School levels have been established and the district continues to improve these
services year after year. Teachers at the elementary level co-teach in the areas of Reading
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and Math and teachers at the High School are assigned to grade levels where they co-teach
across the core-subject areas, depending on the students’ needs for that year. We also have
a Special Education Teacher at the High School that is certified in Math and she co-teaches
across grade levels to support students in the general education setting. The District has
adopted the READ 180 curriculum for grades 3rd through 9th. Because more than our
special needs students could benefit from the program, it was established as an alternative
core curriculum and open to any student who may struggle with reading. The program has
currently been in place for 5 years and we have seen very positive results. Our current
number of students enrolled in the program has decreased over 20% since the 2009/10
school year. This reflects that we do not have as many students struggling in reading and
that several students that have received the program have returned to the general core
curriculum. We have also seen several students that were originally identified as having a
Specific Learning Disability in the area of reading meet their reading goals after receiving
instruction in READ 180 and in turn being dismissed from Special Education.
One of our most recent highlights is that the District has been approved to use the Response
to Instruction and Intervention (RtII) process for determination of Specific Learning
Disability (SLD). We are one of three schools in Western Pennsylvania that have been
approved to use this process. The elementary schools have been using the RtII process for
the past nine years to assist students struggling in reading. Over the years, the RtII process
has not only helped the district to reduce the amount of students requiring special
education services, but to identify those in need of services at a younger age before a larger
gap in learning occurs. The problem that we encountered was that the students that were
presenting issues in the lower grades were still not exhibiting enough of a deficiency to
demonstrate a need for special education services under the severe discrepancy model
being used. Since we have been approved to use RtII for SLD, the goal is to be able to meet
the needs of these students at an earlier age first through the RtII process and then through
special education services if necessary. The District initially applied for the process three
years ago and decided that we were not ready. The application was a great evaluation tool
for the District to use to improve our programs and then re-apply with a stronger process
already in place.
The work that the team did to revamp the RtII services, also caused the Special Education
Program to look closer at the remedial instruction that we were offering to students. We
are very proud to say that our District provides students within the Special Education
Program research based remedial instruction that has been proven to work in advancing
student skills. All programs offered within the Learning Support Classrooms for Reading
instruction have been carefully researched and considered for each student that receives
the instruction. Some of the programs used include READ 180, System 44, Wilson and
Wilson Fundations, Read Naturally, Rewards, Orton Gillingham, and Corrective
Reading. The Learning Support Classrooms and Read 180 Classrooms are equipped with
computer stations, interactive white boards, and a few ipads for students to incorporate
technology into their learning on an everyday basis.
Parent involvement is a current focus across the district. The District has offered trainings
such as “Understanding the IEP” where parents were walked through the IEP process and
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directed on what each section of the IEP entails. Teachers have arranged other parent
nights that discuss particular programs and/or strategies, for example READ 180, Creating
Good Study Habits, Preparing for the PSSA, etc. We are currently offering a series of
Transition Trainings that encompass each focus area of transition: post-secondary
education, employment, and independent living. For each session, outside agencies are
invited in to present information to parents, and services and activities are discussed within
each area. Unfortunately, our parent trainings are typically not very well
attended. However, most parents do attend their child’s IEP meetings and we have several
parents that are very active in the school community and often times will volunteer their
time and services for anything that we may need volunteers for. We are exploring new
ways to get parents more involved in the training opportunities that we have to offer.
Many of our students attend the I
ndiana C
ounty T
echnology C
enter. The district has a very good rapport and support program with the technology center.
The Learning Facilitator from ICTC and the teachers from MCHS keep in close contact to
ensure that IEPs are implemented and students are successful in their chosen programs.
Many other students are highly involved in the Agricultural Program and/or the Jr. ROTC
program offered at Marion Center.
Students within the Special Education program at Marion Center are offered many activities
and services for transition purposes. The District focused heavily on transition in the 09-10
school year as part of the Indicator 13 cohort. Through that training, the district began to
focus on transition driven IEP’s and looking more closely at services and activities for
students entering post-secondary education or employment. The district has a designated
Learning Support Teacher that serves as Transition Coordinator. She provides information
to teachers, students, and parents on services, activities, and agencies that can assist in
transition planning. She also coordinates tours of post-secondary facilities and employment
opportunities, job fairs, mock interviews, and job shadow and work experiences within the
community. She also ensures that teachers are familiar with transition assessments and
provides guidance in the IEP writing process. We are currently going through our second
phase of Indicator 13 training and are continuing to improve services for our high school
students. This school year we have 7 students that are enrolled in a work experience
program for part of their school day. This is the highest number of students that we’ve had
placed at job sites and the District hopes to continue this trend in the future. We also have
more and more students each year that are enrolling in post-secondary schools. The
District will continue to implement our post-school surveys each year so that we can
constantly evaluate our services and continue to prepare our students for life after
graduation.
The District is very proud of the services that we offer through the Life Skills Support
Program. We have advanced tremendously over the past few years in the area of
technology within the Life Skills Classrooms. We have several students using ipads or other
technology for communication purposes and for learning. Each classroom has an
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interactive white board and several computers. All of our Personal Care Assistants have
ipads to record their ACCESS logs and to use one-on-one with students for educational
purposes.
The elementary life skills curriculum not only focuses highly on academic and functional
skills but offers students instruction in the community starting at an early age. Students are
provided opportunities in the community to shop, eat at restaurants, socialize, and practice
leisure skills. Students are also offered opportunities to develop employment skills at an
early age by having assigned classroom duties and helping with office duties and other tasks
throughout the school. Our Life Skills Support team and the Speech and Language Clinicians
work very closely to develop better socialization and communication skills among this
group of students in which these particular skills prove challenging. Because several of our
students within this program are on the Autism Spectrum, sensory tasks and activities are
largely incorporated into the daily routine. The teacher in our Life Skills Program provides
several opportunities throughout the year to get parents involved. She invites parents into
the classroom to observe, to help with activities, and for special events such as Soup
Lunches, 100th Day Celebration, and picnics.
The Life Skills Support Program at the secondary level offers a functional curriculum that is
highly focused on the areas of employability and independent living skills. The District was
able to create a mock apartment for students to practice daily living skills on a consistent
basis in the classroom. The apartment has a kitchen, dining area, bedroom, laundry room,
restroom, and living room for students to practice independent living skills. Students are
assigned jobs and are provided with instruction and repetitive practice through task
analysis to develop these skills. Students take trips into the community to practice
functional skills taught in the classroom a couple of times each month as well as having
scheduled in-house instructional days that focus on leisure, social, and other functional
activities. These trips include experiences at shopping centers, banks, a public library,
restaurants, and other facilities to practice public transportation, appropriate ways to
interact in public, and other functional life skills. Another area of highlight within this
program is the instruction provided through Job Boxes. These boxes provide a realm of
activities at differentiated levels for students to practice and become efficient while working
within the classroom. To apply these taught skills, students then take part in Community
Based Job Training where they are placed in local businesses for a six week rotation to
practice employability and work place skills. The businesses include a restaurant, a grocery
store, a personal care home, a thrift store, and a convenience store. Students are exposed to
different job experiences with the assistance of a job coach to practice real-world job
related tasks. Students are also offered a wide-range of social/leisure experiences
throughout the school year with other Life Skills students across the county. These
experiences include bowling, picnics, and other outings, Pre-Prom, and SPIRIT Day (track
and field). The Life Skills Teachers has recently encouraged students without disabilities to
accompany her students on outings such as the Altoona Curve Game and for bowling. This
has opened up communication and socialization between the student within the Life Skills
program and the general education population.
The District is very fortunate to be able to bill for related services such as Speech,
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Occupational Therapy, Physical Therapy, Psychological Services, Personal Care Assistance,
and Nursing Services. The funding that the School Based ACCESS Reimbursement provides
for us allows our students to receive the best services. The District has used that money to
provide one-to-one assistance, to purchase technology and other needed equipment, to buy
costly remedial programs for special needs students, and to provide a wide range of
professional development opportunities to the Special Education staff.
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Assurances
Safe and Supportive Schools Assurances
The LEA has verified the following Assurances:


Implementation of a comprehensive and integrated K-12 program of student services based
on the needs of its students. (in compliance with § 12.41(a))



Free Education and Attendance (in compliance with § 12.1)



School Rules (in compliance with § 12.3)



Collection, maintenance and dissemination of student records (in compliance § 12.31(a) and
§ 12.32)



Discrimination (in compliance with § 12.4)



Corporal Punishment (in compliance with § 12.5)



Exclusion from School, Classes, Hearings (in compliance with § 12.6, § 12.7, § 12.8)



Freedom of Expression (in compliance with § 12.9)



Flag Salute and Pledge of Allegiance (in compliance with § 12.10)



Hair and Dress (in compliance with § 12.11)



Confidential Communications (in compliance with § 12.12)



Searches (in compliance with § 12.14)



Emergency Care and Administration of Medication and Treatment (in compliance with 35
P.S. § 780-101—780-144)



Parents or guardians are informed regarding individual survey student assessments and
provided a process for refusal to participate (consistent with § 445 of the General Education
Provisions Act (20 U.S.C.A. § 1232h) and in compliance with § 12.41(d))



Persons delivering student services shall be specifically licensed or certified as required by
statute or regulation (in compliance with § 12.41(e))



Development and Implementation of Local Wellness Program (in compliance with Public
Law 108-265, Section 204)



Early Intervention Services System Act (if applicable) (11 P.S. § 875-101—875-503)
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Establishment and Implementation of Student Assistance Programs at all of levels of the
school system



Acceptable Use Policy for Technology Resources



Providing career information and assessments so that students and parents or guardians
might become aware of the world of work and career options available.

Special Education Assurances
The Local Education Agency (District) has verified the following Assurances:


Implementation of a full range of services, programs and alternative placements available to
the school district for placement and implementation of the special education programs in
the school district.



Implementation of a child find system to locate, identify and evaluate young children and
children who are thought to be a child with a disability eligible for special education residing
within the school district's jurisdiction. Child find data is collected, maintained and used in
decision-making. Child find process and procedures are evaluated for its effectiveness. The
District implements mechanisms to disseminate child find information to the public,
organizations, agencies and individuals on at least an annual basis.



Assurances of students with disabilities are included in general education programs and
extracurricular and non-academic programs and activities to the maximum extent
appropriate in accordance with an Individualized Education Program.



Compliance with the PA Department of Education, Bureau of Special Education's report
revision notice process.



Following the state and federal guidelines for participation of students with disabilities in
state and district-wide assessments including the determination of participation, the need
for accommodations, and the methods of assessing students for whom regular assessment is
not appropriate.



Assurance of funds received through participation in the medical assistance reimbursement
program, ACCESS, will be used to enhance or expand the current level of services and
programs provided to students with disabilities in this local education agency.
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24 P.S. §1306 and §1306.2 Facilities
Facility Name

Facility
Type

Passavant Memorial Homes - Life
Sharing for Family Living

Nonresident

Student
Count

Services Provided By
Marion Center Area
School District

1

Type of Service

Number of
Students
Placed

Least Restrictive Environment Facilities
Facility Name

Type of Facility

Dubios Area School District CG Johnson Elementary
New Story
Pressley Ridge Day School
Adelphoi Village Alternative
Education

Neighboring
School Districts
Special
Education
Centers
Special
Education
Centers
Other

Adelphoi Village YES Program

Other

DT Watson

Approved
Private Schools
Other

Community Guidance Center ALPHA Partial Hospitalization
Program

Multiple Disabilities Support 1
Autistic Support

1

Emotional Support

1

Learning Support Alternative Education for
Disruptive Youth
Learning Support - Credit
Recovery
Autistic Support

1

Emotional Support through
Partial-Hospitalization
Program

3

1
1

Special Education Program Profile
Program Position #1
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Rayne Elementary SM

An
Elementary
School
Building

Building
Type
A building
in which
General
Education
programs
are
operated

Support
Itinerant

Service
Type

Age
Range

Caseload

FTE

Learning
Support

7 to 9

4

0.25
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Rayne Elementary SM

An
Elementary
School
Building

A building
Supplemental
Learning 5 to 9
12
in which
(Less Than
Support
General
80% but More
Education
Than 20%)
programs
are
operated
Justification: Students outside the allowable age variance are not assigned to the Learning Support
Classroom at the same time.

0.75

Program Position #2
Operator: School District
PROGRAM SEGMENTS
Location/Building
Rayne Elementary
(LC)

Grade

Building
Type

Support

Service
Type

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building
Learning 8 to
Itinerant
3
0.2
in which
Support
12
General
Education
programs
are
operated
Justification: Students outside the allowable age range are not assigned to the classroom at the same time.
Rayne Elementary
An
A building
Supplemental
Learning 8 to
18
0.8
School (LC)
Elementary in which
(Less Than
Support
12
School
General
80% but More
Building
Education
Than 20%)
programs
are
operated
Justification: Students outside the allowable age range are not assigned to the classroom at the same time.

Program Position #3
Operator: School District
PROGRAM SEGMENTS
Location/Building
Rayne Elementary
(CM)

Grade
An Elementary
School
Building

Building
Type

Support

Service
Type

Age
Range

Caseload

A building in Itinerant Speech
5 to 12 22
which
and
General
Language
Education
Support
programs
are operated
Justification: Students outside the allowable age range are not grouped together for instruction.
W A McCreery
An Elementary A building in Itinerant Speech
5 to 12 8
Elementary (CM)
School
which
and
Building
General
Language
Education
Support
programs
are operated
Justification: Students outside the allowable age range are not grouped together for instruction.
Marion Center Jr/Sr A
A building in Itinerant Speech
12 to
14
High School (CM)
Junior/Senior
which
and
19
High School
General
Language
Building
Education
Support
programs
are operated

FTE
0.5

0.25

0.25
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Justification: Students outside the allowable age range are not grouped together for instruction.

Program Position #4
Operator: School District
PROGRAM SEGMENTS
Location/Building
W A McCreery
(TM)

Grade

Building
Type

Support

Service
Type

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building
Learning 5 to 8
Itinerant
2
0.2
in which
Support
General
Education
programs
are
operated
W A McCreery
An
A building
Supplemental
Learning 5 to 9
12
0.8
(TM)
Elementary in which
(Less Than
Support
School
General
80% but More
Building
Education
Than 20%)
programs
are
operated
Justification: The district has obtained waivers from parents of students who are outside the allowable age
range.

Program Position #5
Operator: School District
PROGRAM SEGMENTS
Location/Building
W A McCreery
(MM)

Grade

Building
Type

Support

Service
Type

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building
Learning 8 to
Itinerant
3
0.3
in which
Support
11
General
Education
programs
are
operated
W A McCreery
An
A building
Supplemental
Learning 8 to
14
0.7
(MM)
Elementary in which
(Less Than
Support
12
School
General
80% but More
Building
Education
Than 20%)
programs
are
operated
Justification: Students outside the allowable age range are not assigned to the Learning Support classroom
at the same time.

Program Position #6
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

W A McCreery (LS)

An
Elementary
School
Building

Building
Type
A building
in which
General
Education
programs

Support
Itinerant

Service
Type
Learning
Support

Age
Range

Caseload

FTE

9 to
12

12

0.3
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W A McCreery (LS)

An
Elementary
School
Building

are
operated
A building
in which
General
Education
programs
are
operated

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

9 to
12

8

0.4

Age
Range

Caseload

FTE

Program Position #7
Operator: School District
PROGRAM SEGMENTS
Location/Building
W A McCreery
(AM)

Grade

Building
Type

Support

Service
Type

An
Elementary
School
Building

A building in Supplemental
Life
5 to
10
1
which
(Less Than
Skills
12
General
80% but More
Support
Education
Than 20%)
programs
are operated
Justification: The district has obtained waivers from parents of students who are outside the allowable age
range.

Program Position #8
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Building Type

Support

Service
Type

Age
Range

Caseload

FTE

A building in
Itinerant Speech and 5 to 13 39
1
which General
Language
Education
Support
programs are
operated
Justification: Students outside the allowable age range are not assigned to the same groups for instruction.
W A McCreery (AL)

An
Elementary
School
Building

Program Position #9
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Marion Center Jr/Sr
High (SB)

A
Junior/Senior
High School
Building

Building
Type

Support

Service
Type

Age
Range

Caseload

FTE

A building
Supplemental
Life
12 to
6
0.7
in which
(Less Than
Skills
19
General
80% but More Support
Education
Than 20%)
programs
are
operated
Justification: The district has obtained waivers from parents of students who are outside the allowable age
range.
Marion Center Jr/Sr A
A building
Full-Time
Life
18 to
2
0.3
High (SB)
Junior/Senior in which
Special
Skills
19
High School
General
Education
Support
Building
Education
Class
programs
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are
operated

Program Position #10
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Marion Center Jr/Sr
High School (SW)

A
Junior/Senior
High School
Building

Marion Center Jr/Sr
High (SW)

A
Junior/Senior
High School
Building

A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

12 to
14

8

0.25

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

12 to
14

11

0.75

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

13 to
16

17

0.7

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

13 to
16

5

0.3

Support

Service
Type

Age
Range

Caseload

FTE

Learning
Support

13 to
15

7

0.3

Support

Program Position #11
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Marion Center Jr/Sr
High School (KN)

A
Junior/Senior
High School
Building

Marion Center Jr/Sr
High School (KN)

A
Junior/Senior
High School
Building

A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Program Position #12
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Marion Center Jr/Sr
High (DN)

A
Junior/Senior
High School
Building

A building
in which
General
Education
programs
are
operated

Itinerant
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Marion Center Jr/Sr
High (DN)

A
Junior/Senior
High School
Building

A building
in which
General
Education
programs
are
operated

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

13 to
15

2

0.2

Age
Range

Caseload

FTE

16 to
19

19

1

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

17 to
20

12

0.3

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

17 to
20

9

0.5

Age
Range

Caseload

FTE

13 to
15

9

1

Program Position #13
Operator: School District
PROGRAM SEGMENTS
Location/Building
Marion Center Jr/Sr
High (SSW)

Grade
An
Elementary
School
Building

Building Type

Support

Service
Type

A building in
which General
Education
programs are
operated

Itinerant

Learning
Support

Program Position #14
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Marion Center Jr/Sr
High School (MV)

A
Junior/Senior
High School
Building

Marion Center Jr/Sr
High School (MV)

A
Junior/Senior
High School
Building

A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Support

Program Position #15
Operator: School District
PROGRAM SEGMENTS
Location/Building
Marion Center Jr/Sr
High School (MB)

Grade
A
Junior/Senior
High School
Building

Program Position #16
Operator: School District
PROGRAM SEGMENTS

Building
Type

Support

Service
Type

A building in
which
General
Education
programs are
operated

Itinerant

Learning
Support
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Location/Building

Age
Range

Caseload

FTE

Deaf and
Hearing
Impaired
Support

13 to
16

2

0.1

Itinerant

Speech
and
Language
Support

11 to
11

1

0.1

Building Type

Support

Service
Type

Age
Range

Caseload

FTE

A building in
which General
Education
programs are
operated

Itinerant

Blind or
Visually
Impaired
Support

5 to 5

1

0.2

Grade

Marion Center High
Jr/Sr High School

A
Junior/Senior
High School
Building

W A McCreery
Elementary

An Elementary
School
Building

Building
Type

Support

Service
Type

A building in
which
General
Education
programs
are operated
A building in
which
General
Education
programs
are operated

Itinerant

Program Position #17
Operator: Intermediate Unit
PROGRAM SEGMENTS
Location/Building
W A McCreery
Elementary

Grade
An
Elementary
School
Building

Special Education Support Services
Support Service
Paraprofessionals - Instructional Assistants
Paraprofessionals - Personal Care Assistants
Paraprofessionals - Personal Care Assistants
Nurse/Personal Care Assistant
Nurse/Personal Care Assistant
Paraprofessionals - Instructional Assistants
Paraprofessionals - Instructional Assistants
Special Education Secretary
Supervisor of Special Education
ACCESS Secretary
Transition Coordinator

Teacher FTE

Location
Marion Center Jr/Sr High School
W A McCreery Elementary
Marion Center Jr/Sr High School
Marion Center Jr/Sr High School
W A McCreery Elementary
Rayne Elementary School
W A McCreery Elementary
District Office
District Office
Marion Center Jr/Sr High School
Marion Center Jr/Sr High School

6
4
3
1
1
3
6
1
1
0.25
0.2

Special Education Contracted Services
Special Education Contracted Services
School Psychologist

Operator
Intermediate Unit

Amt of Time per Week
5 Days
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Occupational Therapy - CAMCO
Physical Therapy - CAMCO

Outside Contractor
Outside Contractor

15 Hours
5 Hours
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Needs Assessment
Record School Patterns
Question:
After reviewing school level accomplishments and systemic challenges, what patterns can you
identify among your schools?
What other information do you still need to assess?
Answer:
This question has not been answered.

District Accomplishments
Accomplishment #1:
7th grade reading scores increased by 6.2%, while 8th grade readinhg sccores increased by 8.1%
Accomplishment #2:
7th grade math scores increased by 4.1%
Accomplishment #3:
8th grade science increased by 10%
Accomplishment #4:
11th grade students were 80% proficient on the Keystone Literature exam.
Accomplishment #5:
7th and 8th grade students scoring Basic met or exceeded the growth standard in all tested subjects.
Accomplishment #6:
At Rayne Elementary, the PA growth standard was met or exceeded in:


6th grade reading and math - advanced, proficient, and basic students



4th and 5th grade reading - proficient students



4th grade science - advanced, proficient, and basic students



5th grade math - basic students
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4th grade math - advanced students

Accomplishment #7:
At McCreery Elementary, the PA growth standard was met or exceeded by:


4th grade reading - proficient students



4th grade math and science overall



5th grade math, reading, and science overall



6th grade reading - basic students

Accomplishment #8:
At McCreery elementary, 81% of 3rd grade students were advanced/proficient in both reading and
math, while 83% of students in 6th grade reading were advanced or proficient.
Accomplishment #9:
Overall, as a district, grade 3 reading performance (advanced/proficient) increased 13%. Grade 3
performance is recognized as a key predictor of future student success, as indicated on the School
Performance Profile.

District Concerns
Concern #1:
Only 39% of 8th grade students taking the Algebra I Keystone exam were advanced or proficient.
Concern #2:
Only 50% of 10th grade students taking the Biology Keystone Exam were advanced or proficient.
Concern #3:
Students scoring Advanced in 7th and 8th grade reading did not make a year's worth of growth.
Concern #4:
Students scoring Advanced in 7th grade math did not make a year's worth of growth.
Concern #5:
At Rayne Elementary, the following did not meet the PA growth standard:


4th grade reading



5th grade writing - proficient students
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5th grade math - advanced and proficient students

Concern #6:
At Rayne Elementary, only 47% of students in 4th and 5th grade reading were advanced or
proficient. Also, in 5th grade math, only 58% of students were advanced or proficient.
Concern #7:
At McCreery Elementary, the following groups of students were either just meeting or not meeting
the PA growth standards:


4th, 5th, and 6th grade, all subjects - basic and below basic students



4th, 5th, and 6th grade students in reading - advanced students



6th grade reading - advanced students

Concern #8:
As a district, 5th grade math scores fell 23%.

Prioritized Systemic Challenges
Systemic Challenge #1 (System #9) Establish a district system that fully ensures each member of
the district community promotes, enhances and sustains a shared vision of positive school climate
and ensures family and community support of student participation in the learning process.
Aligned Concerns:
Only 39% of 8th grade students taking the Algebra I Keystone exam were advanced or
proficient.

Students scoring Advanced in 7th grade math did not make a year's worth of growth.

At Rayne Elementary, the following did not meet the PA growth standard:


4th grade reading



5th grade writing - proficient students



5th grade math - advanced and proficient students
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At Rayne Elementary, only 47% of students in 4th and 5th grade reading were advanced
or proficient. Also, in 5th grade math, only 58% of students were advanced or proficient.

At McCreery Elementary, the following groups of students were either just meeting or not
meeting the PA growth standards:


4th, 5th, and 6th grade, all subjects - basic and below basic students



4th, 5th, and 6th grade students in reading - advanced students



6th grade reading - advanced students

As a district, 5th grade math scores fell 23%.

Systemic Challenge #2 (System #2) Establish a district system that fully ensures the consistent
implementation of effective instructional practices across all classrooms in each school.
Aligned Concerns:
Only 39% of 8th grade students taking the Algebra I Keystone exam were advanced or
proficient.

Only 50% of 10th grade students taking the Biology Keystone Exam were advanced or
proficient.

Students scoring Advanced in 7th and 8th grade reading did not make a year's worth of
growth.

Students scoring Advanced in 7th grade math did not make a year's worth of growth.

At Rayne Elementary, the following did not meet the PA growth standard:


4th grade reading



5th grade writing - proficient students
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5th grade math - advanced and proficient students

At Rayne Elementary, only 47% of students in 4th and 5th grade reading were advanced
or proficient. Also, in 5th grade math, only 58% of students were advanced or proficient.

At McCreery Elementary, the following groups of students were either just meeting or not
meeting the PA growth standards:


4th, 5th, and 6th grade, all subjects - basic and below basic students



4th, 5th, and 6th grade students in reading - advanced students



6th grade reading - advanced students

As a district, 5th grade math scores fell 23%.

Systemic Challenge #3 (System #3) Establish a district system that fully ensures staff members in
every school use standards aligned assessments to monitor student achievement and adjust
instructional practices.
Aligned Concerns:
Only 39% of 8th grade students taking the Algebra I Keystone exam were advanced or
proficient.

Only 50% of 10th grade students taking the Biology Keystone Exam were advanced or
proficient.

Students scoring Advanced in 7th and 8th grade reading did not make a year's worth of
growth.

Students scoring Advanced in 7th grade math did not make a year's worth of growth.
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At Rayne Elementary, only 47% of students in 4th and 5th grade reading were advanced
or proficient. Also, in 5th grade math, only 58% of students were advanced or proficient.

At McCreery Elementary, the following groups of students were either just meeting or not
meeting the PA growth standards:


4th, 5th, and 6th grade, all subjects - basic and below basic students



4th, 5th, and 6th grade students in reading - advanced students



6th grade reading - advanced students

As a district, 5th grade math scores fell 23%.

Systemic Challenge #4 (System #10) Establish a district system that fully ensures professional
development is focused, comprehensive and implemented with fidelity.
Aligned Concerns:
Only 39% of 8th grade students taking the Algebra I Keystone exam were advanced or
proficient.

Students scoring Advanced in 7th and 8th grade reading did not make a year's worth of
growth.

Students scoring Advanced in 7th grade math did not make a year's worth of growth.

At Rayne Elementary, the following did not meet the PA growth standard:


4th grade reading



5th grade writing - proficient students



5th grade math - advanced and proficient students

At Rayne Elementary, only 47% of students in 4th and 5th grade reading were advanced
or proficient. Also, in 5th grade math, only 58% of students were advanced or proficient.
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At McCreery Elementary, the following groups of students were either just meeting or not
meeting the PA growth standards:


4th, 5th, and 6th grade, all subjects - basic and below basic students



4th, 5th, and 6th grade students in reading - advanced students



6th grade reading - advanced students

Systemic Challenge #5 (System #1) Establish a district system that fully ensures consistent
implementation of standards aligned curricula across all schools for all students.
Aligned Concerns:
Only 39% of 8th grade students taking the Algebra I Keystone exam were advanced or
proficient.

Only 50% of 10th grade students taking the Biology Keystone Exam were advanced or
proficient.

At Rayne Elementary, the following did not meet the PA growth standard:


4th grade reading



5th grade writing - proficient students



5th grade math - advanced and proficient students

As a district, 5th grade math scores fell 23%.

Systemic Challenge #6 (System #5) Establish a district system that fully ensures barriers to student
learning are addressed in order to increase student achievement and graduation rates.
Aligned Concerns:
At McCreery Elementary, the following groups of students were either just meeting or not
meeting the PA growth standards:


4th, 5th, and 6th grade, all subjects - basic and below basic students
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4th, 5th, and 6th grade students in reading - advanced students



6th grade reading - advanced students

Systemic Challenge #7 (System #7) Establish a district system that fully ensures students who are
academically at risk are identified early and are supported by a process that provides interventions
based upon student needs and includes procedures for monitoring effectiveness.
Aligned Concerns:
Only 39% of 8th grade students taking the Algebra I Keystone exam were advanced or
proficient.

Only 50% of 10th grade students taking the Biology Keystone Exam were advanced or
proficient.

At Rayne Elementary, the following did not meet the PA growth standard:


4th grade reading



5th grade writing - proficient students



5th grade math - advanced and proficient students

At Rayne Elementary, only 47% of students in 4th and 5th grade reading were advanced
or proficient. Also, in 5th grade math, only 58% of students were advanced or proficient.

At McCreery Elementary, the following groups of students were either just meeting or not
meeting the PA growth standards:


4th, 5th, and 6th grade, all subjects - basic and below basic students



4th, 5th, and 6th grade students in reading - advanced students



6th grade reading - advanced students
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District Level Plan
Action Plans
Goal #1: Establish a district system that fully ensures each member of the district
community promotes, enhances and sustains a shared vision of positive school climate and
ensures family and community support of student participation in the learning process.
Indicators of Effectiveness:
Type: Annual
Data Source: PSSA, Keystone, and other assessment data.
Specific Targets: The achievement gap will be cut in half over the 6 years of
this plan.

Strategies:
Improve parent communication and involvement
Description:
Continue to build establish/enhance communication with
parents/guardians and allow them to be more involved in their childen's
education.
SAS Alignment: Materials & Resources, Safe and Supportive Schools,
Standards, Assessment, Curriculum Framework, Instruction

Enhance and build the "community presence"
Description:
This strategy involves looking at ways to utilize community resources to
promote education and infuse them into our system.
SAS Alignment: Materials & Resources, Safe and Supportive Schools,
Standards, Assessment, Curriculum Framework, Instruction
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Recognition of Student Academic Success
Description:
Use techniques that will help recognize and publicize student achievement.
SAS Alignment: Materials & Resources, Safe and Supportive Schools,
Standards, Assessment, Curriculum Framework, Instruction

Implementation Steps:
Implement techniques that will improve communication with
parents.
Description:
Implement parent communication techniques such as:










positive calls
parent conferences
information on teacher/school/district webpages
grade-level/course news letters
Remind 101
making it easy for parents and staff to communicate (provide email
addresses for staff on district website, survey parents to determine the
best way to contact them
Math training for parents -evening and classroom activities
homework help publicized
website links to curriculum/textbook resources, where possible
Evidence of implementation will include newsletters, conference logs,
parent meeting records, emails, sign-in sheets, and webpages
Start Date: 8/25/2014

End Date: 8/28/2017

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Improve parent communication and involvement
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Implement techniques designed to improve/enhance the
"community presence"
Description:
Techniques will be used to improve/enhance "community presence",
including:





Publicity/promotion - Posters/signs (ex: Why we learn")
Parent Advisory Group
Parent trainings offered for students in special programs (Gifted and
Special Education)
Older students (high school) tutoring younger students
Evidence of implementation will include all media documentation
(webpage, posters, flyers, automated calls, sign-in sheets for parent
trainings, etc.).
Start Date: 8/25/2014

End Date: 8/28/2017

Program Area(s): Student Services
Supported Strategies:


Enhance and build the "community presence"

Implement strategies that will improve the recognition of student
academic achievement
Description:
Techniques will be implemented that will help the school/district
recognize student academic achievement. Included will be such
techniques as:








Announcements for student success
Recognition assemblies (Grade level awards assembly at the elementary
level)
Recognition for accomplishments not related to academics
Certificates/recognition for passing the Keystone Exam
Student of the Week/Month
Validictorian/Salutatorian speak at graduation
Enhanced role of National Honor Society

80








Establish a Key Club
Honor cards/Assemblies (RAP) - K-12
Rewards for academics
iObservation (celebrate student success)
HS leaders at assemblies and at elementaries
Peer/professional mentoring
Talented and Gifted showcase (participation in academic competitions
such as Future Cities, Math Olympiads, local competitions, and other
competitions that may arise) to exhibit and demonstrate independent
projects completed through GIEP's
Evidence of implementation will include bulletin boards, newspaper
articles, announcements, webpage recognition, awards
ceremonies/certificates, and emails.
Start Date: 8/25/2014

End Date: 8/26/2017

Program Area(s): Student Services
Supported Strategies:


Recognition of Student Academic Success

Goal #2: Establish a district system that fully ensures the consistent implementation of
effective instructional practices across all classrooms in each school.
Related Challenges:


Establish a district system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.

Indicators of Effectiveness:
Type: Annual
Data Source: PSSA, Keystone, and other assessment data.
Specific Targets: The current achievement gap will at least be cut in half during
the 6 years that this plan is in place.

Strategies:
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Use of Research-based Instruction Practices
Description:
Appropriate research-based instructional practices will be used in all
classrooms throughout the district to support and maximize student
acheivement and success.
SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction,
Materials & Resources, Safe and Supportive Schools

Implementation Steps:
Provide Professional Development
Description:
Training will be provided for appropriate staff related to Marzano
strategies, Penn Literacy Network (PLN), LETRS Training, Differentiated
Instruction (especially for teaching diverse learners in an inclusive
setting), and the SAS system, including related technology training. The
Gifted Education teacher will be educated on the alignment of STEM and
Gifted Education. Staff will be trained on Differentiated Instruction to
meet the needs of and ensure a year's worth of growth among our Gifted
population and those scoring "Advanced" and "Proficient" on the
PSSA/Keystones.
Start Date: 8/25/2014

End Date: 8/26/2017

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Use of Research-based Instruction Practices

Implement Instructional Strategies into the Classroom
Description:
Appropriate research-based instructional strategies will be implemented
into the classroom. Techniques to support this will include instructional
coaching, peer observations, reading specialists pushing into classrooms,
PLC discussions, and use of the SAS system, especially related to improving
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language/literacy acquisition and math skills for all students.. Training
will be provided on the use of STEM education and resources to provide
enrichment opportunities for our Gifted Education Students through the
Gifted Class and during enrichment time. Training will also be provided on
the use of differentiation during general education instruction to provide
enrichment opportunities for our "advanced" and "proficient" student
populations.
Start Date: 8/25/2014

End Date: 8/26/2017

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Use of Research-based Instruction Practices

Monitor Implementation of Effective Instruction
Description:
The use of appropriate research-based instructional strategies must be
monitored to ensure they are being implemented using fidelity. Feedback
and support are needed. This will be accomplished through formal
observations and walkthrough observations using the iObservation system
and possibly other systems as well.
Start Date: 8/25/2014

End Date: 8/28/2017

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Use of Research-based Instruction Practices

Goal #3: Establish a district system that fully ensures staff members in every school use
standards aligned assessments to monitor student achievement and adjust instructional
practices.
Indicators of Effectiveness:
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Type: Annual
Data Source: PSSA, Keystone, and other assessment data.
Specific Targets: The current achievement gap will at least be cut in half over
the 6 year duration of this plan.

Strategies:
Data Teams
Description:
Each building in the district will have teams, possibly involving PLC's and
RTII teams, that analyze building-level data when new data is obtained
through district and state assessments.
SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction,
Materials & Resources, Safe and Supportive Schools

Data-Informed Instruction
Description:
Staff will use data from standards-aligned assessments to determine
students' strengths and needs and adjust their instruction as needed to
increase student achievement across all ability levels (i.e., Special
Education, Gifted Education, and regular education).
SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction,
Materials & Resources, Safe and Supportive Schools

Implementation Steps:
Act 80 Day Professional Development
Description:
Based on the results of standards-aligned and/or classroom-based
assessments, training is needed for data analysis and interpreting its
meaning to positively impact student achievement. Professional
development should address:

84





How to properly analyze data to get the information that is needed,
including software/technology
How to write good assessment items to help get the assessment
information that is needed from classroom/district assessments
Changing instruction (differentiating instruction) based on the results of
standards-aligned classroom and state assessments
How to use data for flexible grouping during intervention time at the
elementary buildings and for scheduled remediation and enrichment
during STAR period at the Jr/Sr High School
Agendas and sign-in sheets, along with participant materials, will serve as
evidence that the step was implemented.
Start Date: 8/25/2014

End Date: 8/26/2017

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:



Data Teams
Data-Informed Instruction

Data Analysis
Description:
Data teams will meet periodically to analyze school/district/state
assessment results to determine what must be done to meet student
needs. Appropriate procedures will be used to analyze data to help make
informed decisions. Results of data analysis will be used for flexible
grouping during enrichment and intervention time at the elementary
buildings and for scheduled remediation at the jr/sr high school.
Start Date: 7/29/2014

End Date: 7/29/2014

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education
Supported Strategies:


Data Teams
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Appendix: Professional Development Implementation
Step Details
LEA Goals Addressed:

Start

8/25/2014

#1 Establish a district system that fully
ensures the consistent implementation of
effective instructional practices across all
classrooms in each school.

End

Title

8/26/2017

Provide Professional
Development

Person Responsible
Director of
Curriculum,
Instruction, and
Assessment; Building
Principals

Knowledge

SH
6.0

S
6

EP
120

Strategy #1: Use of Research-based
Instruction Practices

Description
Training will be provided for appropriate staff related to Marzano strategies, Penn
Literacy Network (PLN), LETRS Training, Differentiated Instruction (especially for
teaching diverse learners in an inclusive setting), and the SAS system, including
related technology training. The Gifted Education teacher will be educated on the
alignment of STEM and Gifted Education. Staff will be trained on Differentiated
Instruction to meet the needs of and ensure a year's worth of growth among our
Gifted population and those scoring "Advanced" and "Proficient" on the
PSSA/Keystones.
Provider
Type
App.
Marion Center Area School District
School
Yes
Entity

Professional staff will learn about Dr. Robert Marzano's 41 research-based instructional strategies based on the
Art and Science of Teaching, as well as literacy strategies from the Penn Literacy Network and strategies related
to Differentiated Instruction. Training is also needed on using resources from the SAS website.
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Professional development and training on research-based instructional strategies (including literacy) and
differentiated instruction are PDE-recognized strategies.

Supportive
Research

Designed to Accomplish


For classroom teachers, school
counselors and education

specialists:


For school and district
administrators, and other

educators seeking leadership
roles:


Training Format









Participant Roles



Enhances the educator’s content knowledge in the area of the educator’s certification or
assignment.
Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills needed
to analyze and use data in instructional decision-making.

Provides the knowledge and skills to think and plan strategically, ensuring that assessments,
curriculum, instruction, staff professional education, teaching materials and interventions for
struggling students are aligned to each other as well as to Pennsylvania’s academic
standards.
Provides leaders with the ability to access and use appropriate data to inform decisionmaking.
Empowers leaders to create a culture of teaching and learning, with an emphasis on learning.

LEA Whole Group Presentation
Series of Workshops
School Whole Group Presentation
Professional Learning Communities
Offsite Conferences

Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex Dir
School counselors



Grade Levels



Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)
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New Staff
Other educational specialists





Follow-up Activities




LEA Goals Addressed:

Start
8/25/2014

Team development and sharing of
content-area lesson implementation
outcomes, with involvement of
administrator and/or peers
Creating lessons to meet varied
student learning styles
Peer-to-peer lesson discussion
Lesson modeling with mentoring
Journaling and reflecting



Evaluation Methods






#1 Establish a district system that fully
ensures staff members in every school use
standards aligned assessments to monitor
student achievement and adjust instructional
practices.

End

Title

8/26/2017

Act 80 Day Professional
Development

Classroom observation focusing on factors
such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Student PSSA data
Standardized student assessment data
other than the PSSA
Classroom student assessment data
Participant survey
Review of participant lesson plans
Portfolio
Walkthrough observations

Strategy #1: Data Teams
Strategy #2: Data-Informed Instruction

Description
Based on the results of standards-aligned and/or classroom-based assessments,
training is needed for data analysis and interpreting its meaning to positively impact
student achievement. Professional development should address:
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Person Responsible
All district and
building
adminstrators;
district Act 48
Committee
Knowledge

SH
6.0

S
6

EP
120



How to properly analyze data to get the information that is needed,
including software/technology



How to write good assessment items to help get the assessment
information that is needed from classroom/district assessments



Changing instruction (differentiating instruction) based on the results of
standards-aligned classroom and state assessments



How to use data for flexible grouping during intervention time at the
elementary buildings and for scheduled remediation and enrichment during
STAR period at the Jr/Sr High School

Agendas and sign-in sheets, along with participant materials, will serve as evidence
that the step was implemented.
Provider
Type
App.
Marion Center Area School District
School
Yes
Entity

Professional staff will learn how to analyze data and meet the individual needs of students through a variety of
strategies.
PDE recognized strategies related to this action step include:

Supportive
Research



Differentiated instruction'



Data analysis procedures



Data-informed instruction
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Data teams



Instructional conversations



Data warehousing

Designed to Accomplish

For classroom teachers, school 
counselors and education
specialists:


For school and district
administrators, and other

educators seeking leadership
roles:


Training Format








Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills needed
to analyze and use data in instructional decision-making.

Provides the knowledge and skills to think and plan strategically, ensuring that assessments,
curriculum, instruction, staff professional education, teaching materials and interventions for
struggling students are aligned to each other as well as to Pennsylvania’s academic
standards.
Provides leaders with the ability to access and use appropriate data to inform decisionmaking.
Empowers leaders to create a culture of teaching and learning, with an emphasis on learning.

LEA Whole Group Presentation
Series of Workshops
School Whole Group Presentation
Department Focused Presentation
Professional Learning Communities
Offsite Conferences
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Participant Roles 


Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex Dir
School counselors
New Staff




Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)





Follow-up Activities



Team development and sharing of
content-area lesson implementation
outcomes, with involvement of
administrator and/or peers
Analysis of student work, with
administrator and/or peers
Creating lessons to meet varied
student learning styles
Peer-to-peer lesson discussion
Joint planning period activities



Evaluation Methods





Classroom observation focusing on factors
such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Student PSSA data
Standardized student assessment data
other than the PSSA
Classroom student assessment data
Participant survey
Review of participant lesson plans
Review of written reports summarizing
instructional activity
Portfolio
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District Level Affirmations
We affirm that this District Level Plan was developed in accordance, and will comply with the
applicable provisions of 22 Pa. Code, Chapters 4, 12, 16, and 49. We also affirm that the contents are
true and correct and that the plan was placed for public inspection in the school district/AVTS
offices and in the nearest public library until the next regularly scheduled meeting of the board or
for a minimum or 28 days whichever comes first.
We affirm that the responses in the Professional Education Core Foundations and the Professional
Development Implementation Steps focus on the learning needs of each staff member to enable all
staff members meet or exceed the Pennsylvania academic standards in each of the core subject
areas.
Affirmed by Gregg Sacco on 11/20/2014
Board President
Affirmed by Frank Garritano on 11/19/2014
Chief Executive Officer
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Special Education Affirmations
We also affirm our understanding that any requests for any deviations from the Chapter 14
regulations, standards, policies, and procedures must be made in writing to the Pennsylvania
Department of Education. The school district understands that the Special Education Component of
the District Level Plan will be approved by PDE in accordance with the following criteria as set forth
in 22 Pa. School Code § 14.104 and as part of the District Level Plan:
1. There are a full range of services, programs and alternative placements available to the
school district for placement and implementation of the special education programs in the
school district.
2. The school district has adopted a child find system to locate, identify and evaluate young
children and children who are thought to be a child with a disability eligible for special
education residing within the school district's jurisdiction. Child find data is collected,
maintained, and used in decision-making. Child find process and procedures are evaluated
for its effectiveness. The school district implements mechanisms to disseminate child find
information to the public, organizations, agencies, and individuals on at least an annual basis.
3. The school district has adopted policies and procedures that assure that students with
disabilities are included in general education programs and extracurricular and nonacademic programs and activities to the maximum extent appropriate in accordance with an
Individualized Education Program.
4. The school district will comply with the PA Department of Education, Bureau of Special
Education's revision notice process.
5. The school district follows the state and federal guidelines for participation of students with
disabilities in state and district-wide assessments including the determination of
participation, the need for accommodations, and the methods of assessing students for
whom regular assessment is not appropriate.
6. The school district affirms the Pennsylvania Department of Education that funds received
through participation in the medical assistance reimbursement program, ACCESS, will be
used to enhance or expand the current level of services and programs provided to students
with disabilities in this local education agency.
Affirmed by Gregg Sacco on 4/10/2014
Board President
Affirmed by Frank Garritano on 4/17/2014
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Chief Executive Officer

