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WASC 2017 Preface
Explain the school self-study process used to accomplish the outcomes of the
self-study, i.e., timeline, stakeholder involvement, any modifications from the
model self-study process. By addressing these outcomes of the self-study, the
school will have accomplished:
1. The involvement and collaboration of all staff and other stakeholders to
support student achievement.
California High School and the Whittier Union High School District are committed to
maintaining the WASC Focus on Learning cycle of continuous reflection and refinement
based on student data and stakeholder input. The district funds a stipend annually for
each school to maintain a WASC self-study coordinator responsible for updating the
student and school data and ensuring WASC is an ongoing activity. Additionally,
California High School’s Single Plan for Student Achievement (SPSA), the Annual
Report to the superintendent, and the district’s Local Control Accountability Plan (LCAP)
are all aligned to the five broad WASC categories of organization, curriculum, instruction,
assessment, and school culture.
The SPSA and the LCAP are both written collaboratively with input from certificated and
classified staff, students, parents/guardians, and community members. The SPSA is
revised annually based on identified student needs. The SPSA budget is revised
throughout the year as additional money becomes available to the school. Both the
SPSA and the revised budget are reviewed and approved by School Site Council and
the WUHSD Board of Trustees. The LCAP is completed through a series of meetings
throughout the school year. LCAP Advisory meetings are held at the district office in the
evenings with all schools bringing staff, parents/guardians, and community members to
provide valuable input regarding student needs and to recommend supports to meet
these needs. LCAP Task Force meetings are held three times a year during the school
day. Certificated and classified staff from each of the high schools are released from
their regular duties to attend. During these meetings, discussions are held and data is
analyzed to make sure that site goals are aligning with LCAP spending. This aligns with
needs that are identified through WASC focus group meetings. Each school writes their
own LCAP within the parameters of the district goals. These site plans are combined to
create the WUHSD LCAP. Programs and positions funded through LCAP are reviewed
annually through the lens of district and site data and the guiding questions provided by
the Office of Civil Rights to evaluate their efficacy.
Stakeholders were very involved in the self-study process. Minimum days were
scheduled where staff, student leaders, and parents attended meetings to provide input
for the self study, assist in writing it, and provide input on what had been written.
Furthermore, data was analyzed during each meeting and classified staff, certificated
staff, administrators, students, and parents were asked to make observations and
provide commentary about what was examined. These meetings involved the use of
technology. Each focus group had a shared folder through Google Drive. This allowed
parents and/or staff members who were unable to attend to still have the opportunity to
review what was discussed and to provide input. These meetings resulted in substantive
conversations that addressed identified strengths and areas to improve. Conversations
were always student-centered.
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During the summer, one to two members of each focus group took preliminary reports
and meeting notes and drafted them into revised documents for each chapter and focus
area. This writing was then shared with the editor of the report, the WASC coordinator,
administrators, and most importantly, the groups themselves. Each group read what was
written to ensure that it reflected the work that took place during meetings. Focus teams
also worked to make sure that chapter questions were answered, focus areas aligned
with identified needs, and that the Schoolwide Action Plan was reviewed. These findings
were also reviewed with students and parents at School Site Council Meetings and
Student Congress.
Due to California High School’s strong foundation of collaboration, all staff has the
opportunity to participate in decision-making. Staff meetings and leadership team
meetings are held every month. While there is a leadership team in place, all staff are
welcome to attend leadership meetings and to request that discussion items be added to
the agenda. ELAC meetings also review the SPSA and LCAP budgets. Enrollment
meetings are also used to seek input from parents/guardians. Student voices are
solicited through ASB meetings, club meetings, and Student Congress, which includes a
student from every 3rd period class.
2. The clarification and measurement of what all students should know
understand, and be able to do through Schoolwide Learner Outcomes and
academic standards.
Through the self-study process, groups were able to collaborate to clarify, determine,
and measure what students should know, understand, and be able to do. There was a
shift from Expected Schoolwide Learning Results (ESLRs) to Student Learning
Outcomes (SLOs) as the accepted nomenclature changed at the national level. Each
SLO was examined within department meetings, WASC Focus Group meetings, and
leadership team meetings. As a result, the SLOs were updated in 2017 and modified as
part of the Focus on Learner process. Per the suggestion of previous WASC visiting
team, the school connected department benchmarks and projects to the SLOs. These
expected outcomes are posted in classrooms and throughout the school. Teachers
introduce and review SLOs with students at the beginning of the school year. Students
are also reminded of SLOs through teachers posting them on the board alongside
objectives and agendas and through teachers connecting them to assignments.
Another expectation that is clearly communicated to students is the University of
California A-G requirements. These college admission requirements are shared with
students at each grade level extensively. Each grade-level Guidance workshop talks
about A-G requirements. Students also learn about them at least two other times during
the year: when meeting with their counselors to discuss post-secondary goals and when
selecting classes for the following year.
3. The analysis of data about students and student achievement.
Constant analysis of data makes teachers aware of what students know and need to
know. Course teams meet weekly and examine results from common assessments.
When examining these results, they analyze where students are doing well and where
additional support may be needed. Because of the strong collaborative nature of
teachers on campus, they work together to share best practices. Those who had
students perform well on a particular area will share what they did to help students
understand key concepts. In teams, it is also determined what needs to be retaught
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and/or retested. In some departments and course alike teams it is very common for a
teacher to volunteer to teach a Saturday School to reteach a concept to a group of
students, and then allow those students to retake a unit test. The invitation to be
retaught and to retest is not restricted to that teacher’s students but rather to all students
who require additional instruction and retesting.
Before giving a common assessment, if that assessment was given during a previous
year, course teams will look at how students performed in previous years to determine
what strands or concepts might need to be reinforced before having that year’s students
take the assessment. The staff are in the beginning stages of strategizing how to use
PSAT and SBAC data to drive instruction as well.
Through analyzing data in course teams, department meetings, leadership meetings,
and faculty meetings, the school examined several areas where students have
succeeded in great numbers. As part of this ongoing data analysis, the staff identified
that English Language Learners were in need of additional support, especially when first
entering high school. Because of this, during the 2015-2016 school year, the school
added an Academic Language Development (ALD) class. This class serves as a support
class for 9th grade English Language Learners. Students in this class are with the same
group of students and same teacher as their English 1 SDAIE class. In the ALD class,
Academic Mentors work with small groups to assist students in English, Algebra 1, and
Biology. Since instituting this class, the on-target rate has increased and 9th grade
English Language Learners have fewer D and F grades. Historically, D and F rates have
been high in Algebra 1 classes. Because of this, the school added a parallel Algebra 1
class during the 2016-2017 school year. Students in the parallel classes were
successful, with a lower D/F rate than students who were not in the parallel class. To
support students who have been identified as at-risk in all grade levels, additional
sections of Guided Studies were added since the last WASC visit as well.
The school community has enjoyed several successes since the last full WASC
accreditation visit. SAT scores have increased. More students are taking AP classes and
AP tests than ever before. Additionally, the English Learner reclassification rate has
increased year to year. The cohort graduation rate has increased, and the dropout rate
has decreased since the last accreditation. Student success (C or higher) rates have
continued to increase, with Cal High outperforming the other schools in the district on
this metric.
4. The assessment of the entire school program and its impact on student
learning in relation to the schoolwide learner outcomes, academic
standards, and ACS WASC/CDE criteria.
Analyzing data has also helped identify areas of growth. The school used this data to
develop the WASC focus areas. The first is the need to increase the achievement for
English Language Learners; the goal is to close the achievement gap. Next, using data
from student surveys, the school community determined that students need increased
assistance developing post-secondary plans, especially in the area of career
development and readiness. An interesting trend that was first noticed during focus
group meetings was that female students were outperforming male students in most
academic subjects and in almost all data points. From this observation, the school
decided to focus on helping male students perform on par with female students in all
data categories.

California High School Focus on Learning 2018

4

The self-study process allowed for an assessment of student learning in relation to
SLOs, standards, and WASC criteria. As previously mentioned, SLOs were examined,
reviewed, and revised in several different meetings that involved a variety of
stakeholders. The analysis of the aforementioned data allowed for the development and
implementation of the Schoolwide Action Plan. Furthermore, the new state accountability
dashboard will allow the school community to analyze data in relation to LCAP goals that
connect to both the SPSA and WASC goals. The LCAP Taskforces and Advisory board
have helped to refine those goals which in turn have informed the WASC focus areas.
Additionally, having teachers, course alike teams, and department teams analyzing
student success rates each quarter has allowed staff to see the success of students in
relation to SLOs, state content standards, and WASC criteria.
5. The alignment of a long-range action plan to the school’s areas of need;
the capacity to implement and monitor the accomplishment of the plan.
The WASC process has allowed the school community to create, review, refine, and
implement Cal High’s Schoolwide Action Plan. Within each identified area of need, the
school has a team in place to help implement and monitor the accomplishment of the
goals. The ELL team, led by the Expanded Horizons Director, is working to help ELL
students close the achievement gap. As previously mentioned, that team worked to
create the Academic Language Development classes for English Language Learners.
The Director works with each English Language Learner to set goals and to monitor
grades. Teachers who have a large number of ELL students have gone to trainings in
order to help them best support their students. The Special Education department chairs
and case managers collaborate with Expanded Horizons to serve students who are
English Language Learners with IEPs. Additionally, they serve all of the students in
Special Education to help them be successful, including ameliorating the graduation rate
for students with special needs. The Guidance team is focusing on the career
exploration component of the Schoolwide Action Plan. The College and Career Zone is
made up of the Assistant Principal of Guidance, Expanded Horizons Director,
counselors, ROP representative, Rio Hondo Community College representative, College
and Career Coordinator, and College Specialist. This team has worked to provide
information on both college and careers to students, including preparation for interviews
and creating resumés. The Guidance department has refined grade-level workshops to
assist with college and career exploration.
The self-study has allowed the school to continue the analytical approach to data and
has sparked fruitful conversations among all stakeholders. There have been many
positive results of the process, including increased collaboration amongst staff, parents,
and students. This has allowed all parties involved to realize the many strengths of Cal
High and to also identify areas of opportunity that will be addressed through the
Schoolwide Action Plan.
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CHAPTER 1
Progress Report
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Progress Report
1. Significant School Changes and Developments
The past six years since the last WASC visit have been a time of refinement and of
adding programs and positions to more fully support student success. Additional shared
leadership opportunities have surfaced for teachers, and others have taken advantage of
traditional positions becoming available, which created healthy changes among teacher
leaders. The WASC Self-Study Coordinator, which is a permanent position in the
WUHSD, changed hands twice, and the current teacher leader is in her second year with
this position. With LCAP funds, the school was able to provide release time for two
different teachers to serve as Educational Technology Lead Teachers beginning in
2015. The Intervention Specialist position changed hands as well. LCFF and LCAP
funding also created the need for a Site Data Lead, and another teacher leader filled this
position. Additionally, LCAP funding allowed the school to make a half-time counselor
into a full-time counselor who uses the additional 20 hours per week to provide more
focused support to at-risk students from the targeted sub-groups.
Department chair positions have five-year terms in the WUHSD, so in the past six years
all have come up for renewal and there have been some leadership changes in that
regard. California High School also added a course lead for the Moderate to Severe
Disabilities Special Education team to ensure consistency for that team. Now, common
assessments, as well as common pacing guides, are aligned to state (CAPA) standards
for the Moderate/ Severe classes. This results in measurable data that can be analyzed
and compared across the district. In addition, it will provide an avenue to clearly identify
the measurable growth of specific students. The consistency amongst the teachers also
allows for seamless transitions of students between teachers. Their work included
aligning their classes to Common Core standards.
The LCFF changed school funding, and the addition of LCAP funds for targeted students
has given the school the opportunity to create additional support programs for all
students. Since 2015, LCAP funds have been used to replace the loss of LEARN/ Prep
funds that were used to run after-school tutoring. In cooperation with the Intervention
Specialist, teachers direct students to tutoring based on grades and test scores and
have the ability to follow up by checking the daily tutoring log. LCAP funding also
allowed the school to add a second late bus—this one leaving an hour after the
traditional late bus. This provides secure transportation for students who remain on
campus for tutoring, playing sports, or eating supper. LCAP and one-time Common Core
implementation funding has also allowed for additional technology purchases the past
few years that included creating a second computer lab on campus as well as increasing
the computing capacity in the Library. The school purchased over 20 laptop and
Chromebook carts to be used by individual departments as part of this increased
technology funding. They are housed and managed by course leads and department
chairs to make them more accessible to teachers in their classrooms and to instill a
sense of ownership for their overall condition in order to extend service life.
LCAP funding has also helped the District establish Serenity Centers on each campus,
staffed by psychology interns under the direction of the District Student Well-Being
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Coordinator. The Coordinator is charged with increasing the mental health services
available to students as well as serving as a crisis manager who can reside on a campus
for days at a time if significant events occur (i.e. death of a staff member or student,
violent act, etc.) that would necessitate offering additional counseling services over the
short term.
Another significant improvement in student support is the addition of a snack and supper
program three years ago. This program is a fully-reimbursed state program that
provides after-school nutrition to any and all students who remain on campus as part of
an after-school program. Until this school year, snack was served immediately after
school, and supper was served from 4:30 pm to 5:30 pm, Monday through
Thursday. Approximately 800 snacks and 650 suppers were served each week. This
year the program changed slightly to a supper-only offering. The cafeteria staff now
serves supper from 3:30 to 5:30 Monday through Thursday and there are approximately
600 suppers served each week.
Modernization projects also continued on campus since the last full WASC visit, and in
the past three years the remodeling of two Science buildings has been completed. This
provided an additional 10 modern Science classrooms to the department with proper lab
tables, sinks, gas service, and flexible seating. Following that successful remodel, the
Culinary Arts classroom was fully remodeled, and, recently, a new football stadium was
added to the East end of campus in August of 2016.
With the restoration of regular funding levels by the State of California three years ago,
class size was lowered across campus. This, as well as attrition, necessitated the hiring
of eight new certificated teachers and five new ROP teachers in 2013. This was the first
significant addition of faculty in at least five years. The school hired an average of three
new teachers each year since. In response to having new teachers again, Cal High
implemented a variety of programs to support this new group of teachers. Instructional
Rounds are quarterly staff development sessions where teachers observe specific
colleagues for 10-15 minutes. Following that observation they meet in the Teacher’s
Lounge for a discussion of how to transfer what they saw into their own classrooms.
New teacher activities occurred in the weeks leading up to the start of the school year,
and additional new teacher support meetings are planned for the remainder of the year.

2. Progress on the Critical Areas for Follow-up within the Action
Plan
Critical Area #1: Develop more effective collegial strategies for managing
Embedded Support time.
To help address this challenge, the Leadership Team developed a new standardized
form to be completed by all subject-alike teams. This form identifies common release
criteria and strategies for how Embedded Support is used. The form is submitted to the
Assistant Principal of Curriculum during quarter one each year. There has been an
increase in the number of instructional rounds, and a variety of best practices have been
observed during the rounds including strategies specific to teaching in the block
schedule. Instructional Rounds this year will include visits to classes during Embedded
Support to observe teachers known to use effective strategies. Discussions will follow
based on observed techniques. Teachers are encouraged to use Embedded Support as
a positive rather than punitive time (i.e. students earn release from Embedded Support).
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The District also provides an unlimited amount of release time for site and district teams
to collaborate on Common Core, common assessments, instructional strategies and the
effective use of Embedded Support. In addition, teachers have been given opportunities
to share effective strategies in subject-alike teams, department meetings and staff
meetings. The significantly improved on-target rate in the past three years can be
attributed, at least in part, to more effective use of Embedded Support schoolwide. In
addition, data that supports the effectiveness of Embedded Support beyond the ontarget rate is a decrease in the overall D/F rate across the school and the increased A-G
completion rate each of the past three years.
Some shared strategies for effective use of Embedded Support include:
•
•
•

•

•
•

•
•
•

Recognition that Embedded Support is still instructional time and can be used as
an extension of the block period for all students (especially in advanced classes.)
The use of “Ticket out the Door.”
In some classes (Algebra 1 10-12 for example), Embedded Support time is often
used for mastery of basic skills necessary for success in the class (i.e.
multiplication tables).
Using EADMS data, Embedded Support may be used to reteach concepts that
were identified as low performing by the whole class or groups of students on
previous common assessments or class assessments.
Some teachers use Embedded Support time to counsel students about grades
and class performance.
Teachers use Embedded Support to provide time for students to complete late or
missing assignments. Students also use the time to access technology devices
to complete work.
Periodically throughout the year, Embedded Support is used for Link Crew
activities in freshman classes.
Embedded Support is often used to retest or do test corrections.
Classes with Academic Mentors use this time to pair mentors with struggling
students and address individual needs.

Critical Area #2: Increase the effectiveness of ESLRs (now called SLOs) in the
curriculum as they connect to benchmark 9th – 11th grade projects.
An ESLR (SLOs) poster is visible in every classroom. Many teachers identify the
targeted SLO in their agendas, which are posted on whiteboards, provided in notes, or
written on assignments. Subject-alike teams discuss the relevance of SLOs as they
pertain to projects and activities in their discipline. Teams have identified targeted SLOs
on projects, performance tasks, or other relevant assignments using the SLO Linkage
form. These forms have been collected the past three years by all department chairs at
the beginning of the school year. Teams are working to ensure that SLOs are listed on
the handouts for each benchmark project. Some specific examples of how SLOs are
implemented across the school include:
•
•

The Senior Project, a requirement for graduation through English 4 classes,
measures the effective mastery of the six SLOs by all students.
The Senior Project is designed to ensure that mastery of each SLO is measured
in a significant way. For example, students complete fieldwork in the community
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•
•
•
•
•
•

•
•

as part of mastering the Community Contributor SLO. Effective Communicators
and Quality Producers are measured through the final presentation.
English benchmark projects specifically target chosen SLOs.
Many math lessons or activities have been linked to specific SLOs.
Science lessons have been linked to specific SLOs as well.
The school community updated and improved the SLOs in 2013 to more
accurately reflect the school’s current priorities.
PE has specific writing assignments based on the SLOs.
Many classes, such as those in the Hospitality House Academy, weave the SLOs
into their labs and require students to evaluate their performance based on the
SLOs at the end of each lab.
The VAPA program is performance-based and addresses all six SLOs.
Academies and extra-curricular clubs on campus actively serve the community
via community service hours.

Critical Area #3: Improve the use of disaggregated data to address the needs of
lower-performing students in order to drive curriculum.
At California High School there are two computerized resources where staff may view
student data: EADMS and Aeries. The school also has on-site EADMS and Aeries Lead
teachers to assist teachers in collecting this data. These lead teachers have given
course leads training in how to use EADMS and Aeries to disaggregate data. The
Assistant Principals, Curriculum Coordinator, and Intervention Specialist are all trained
to support course leads and department chairs in disaggregating and analyzing common
assessment and performance data. Additionally, the district created a site data lead
position in 2013. The data lead creates a variety of disaggregated data reports to
distribute to subject and department teams. She meets with site administration each
quarter to share disaggregated data for targeted students and to share areas of need.
A description of the computerized resources is as follows:
1. Educator’s Assessment Data Management System (EADMS) is a web-based
assessment system that combines comprehensive test creation and
administration services with advanced reporting features. It provides K-12
educators powerful, efficient tools for early intervention in locating and
addressing the gaps in understanding that may prevent students from achieving
success. EADMS enables staff to collect and manage the data that is
accumulated. EADMS is both a web-based data analysis system and an
assessment and diagnostic system. Course leads and department chairs are
trained to use the program for a variety of purposes, including disaggregating data.
2. Aeries is the current student information system used in the Whittier Union High
School District. It is used daily by teachers to take attendance and maintain a
gradebook for each class. Teachers in Guided Studies classes access student grade
data from Aeries on a daily basis to help their students remain on track and in good
standing in all of their classes. The Intervention Coordinator regularly uses Aeries to
identify how the students that she is working with are performing in their classes.
Classified and Administrative staff, as well as counselors, have access to student
information to help monitor other aspects of student performance and behavior such
as attendance and discipline. With the help of the Director of Educational
Technology at the district level, school leaders use Aeries to compile other
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necessary data, including any disaggregated data. Aeries also provides direct
access to grade and attendance information for parents that was unavailable with
previous student information systems. Parent training is provided in a variety of
events throughout the year to ensure parents can easily access this new information
to keep track of their students’ progress. In addition, students can use Aeries to
access class assignments that teachers post in the system.
Since all core subjects (Math, Science, English, World Languages and Social Science)
are using common assessments across the district, teams have the ability to identify
where students are performing well and share best practices with each other. Subjectalike teams use site disaggregated data on common assessments (EADMS) to identify
achievement gaps for specified subgroups (i.e., ethnicity, EL, Special Ed). Teams focus
on using data to differentiate instruction, thereby meeting the needs of all students. At
the beginning of each school year, all teachers participate in a practice called “Getting to
Know Your Students.” Through this process, teachers review data from EADMS and
Aeries regarding EL status, Special Education Identification, and standardized test
performance data and submit a form with this information to the Expanded Horizon’s
Director. The aim of this practice is to make teachers aware of the student population
they are serving, so they can tailor their instruction to the needs of these students. For
example, when data shows that EL students score significantly lower on specific
concepts teachers focus more on vocabulary as they reteach the concept or provide
more visible representations of the material in question. Differentiated instruction for
struggling students may mean providing a handout with sentence starters or a graphic
organizer to help them with constructing meaning. It may mean providing extra time to
complete an assignment, giving directions again, reducing the length of an assignment,
or offering alternate assignments or projects altogether. At times, teachers also provide
struggling students with leveled text that has been adjusted to their reading
level. Analyzing data helps teachers do this more effectively.
SDAIE instruction for English Language Learners is supported through the SDAIE
course team. The course lead conducts monthly meetings where data gets analyzed,
teachers share best practices, and strategies are agreed upon for the entire SDAIE
program. Staff development for this group of teachers occurs regularly and is directed
by the Expanded Horizons Director who oversees this group. During the past two years,
these teachers have attended specific training with a local college professor whose
expertise is in the area of developing academic vocabulary and fluency in classes for
English Language Learners. This training includes instruction by the professor, site
visits by the professor to provide feedback and collaborate, and having all SDAIE
teachers shadow English Language Learners. During the 2015-16 school year, Cal High
piloted a program for Academic Language Development (ALD) for 9th grade English
Language Learners. These “parallel English classes” provided additional instruction in
Academic English while also providing additional support to students with their science,
math, and English work. The ALD instructors and Academic Mentors worked with
students in small groups to provide this additional support. There were three class
sections of this program the first year and it was very successful in helping 9th grade
English Language Learners increase their success rates in all classes. Given the
success of the ALD program that year, the school leadership extended this idea the
following year to include parallel Algebra 1 classes for 9th graders who struggle in that
course, and also added two sections of Algebra 1 SDAIE for 9 grade. To further narrow
the achievement gap for our English Language Learners, Cal High also added pure
English 2 SDAIE classes in 2015. Data continues to show an achievement gap for
th
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English Language Learners at California High School, but this gap has been shrinking
each year.
Critical Area #4: Have more visible and accessible student supervision on
campus.
All counselors, the Expanded Horizons Director, the Dean of Students, the School
Resource Officer, all six security personnel, and all four administrators actively supervise
the campus before school, at nutrition, during lunch and after school. Counselors are
assigned an area of the campus to supervise during students' lunch and are expected to
assist four days per week. All counselors, administrators, and security personnel have
radios. In 2016, two-way radios were given to all Moderate/ Severe Teachers and
Instructional Aides. Vending machines with motorized roll-down doors have been
installed which can be closed during class time. The goal is to minimize the number of
students who are out of class during class time. Many teachers engage in the practice of
greeting their students at the door at the beginning of each class period. This best
practice not only allows for increased supervision between passing periods but also
provides an opportunity for establishing positive rapport with students.
The use of a single entrance to campus continues. This policy makes it easier to greet
students and to monitor the wearing of student I.D.’s and appropriate dress. During the
day, the single entrance also ensures that visitors must check into and out of
campus. The security team actively monitors the use of other gates on campus to
ensure that they are properly closed by staff when entering or leaving campus. Students
and staff are required to wear their school I.D. at all times. An incentive program that
encourages students to wear their I.D.s at all times is the random pizza giveaway in
which administrators enter a classroom armed with five pizzas. The pizzas are given to
the class if every student in the class is wearing his or her I.D. when the administrators
enter the room. Students have great fun with this program and consistently ask when it
will occur again when they see the administrators during nutrition and lunch. Teaching
assistants must also wear an additional standard identification card issued by the
Guidance Office when running errands on campus for teachers. The “Strategic Security
Plan” changes the assigned location of campus security staff every class period each
day to provide for a consistent supervision schedule. The use of the golf cart allows
security staff to supervise the entire service road area in a more timely and efficient
manner. The dean and campus security staff meet regularly to address the current
needs of our campus and implement any necessary temporary or permanent changes to
our security plan. One addition this year is regular locker room checks by security
personnel during class to help prevent theft.

3. Follow-up and Progress Report Development Process
The Schoolwide Action Plan is monitored on a regular basis by site administration, the
School Leadership Team, the Self-Study Coordinator, and the Focus Groups. These
Focus Groups remained intact after the WASC 2012 visit with minor adjustments made
for staffing changes. Parents and students were added as permanent members of each
focus group after the last WASC visit. In the spring of each school year, the Focus
Groups come together to review the Action Plan and appropriate school data. Focus
Group leaders facilitate a discussion of the school’s progress toward the
accomplishment of its Action Plan goals for the year as well as progress on the Visiting
Committee’s recommendations for follow-up (Critical Areas for Follow-up). Notes are
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taken at these meetings and given to the school’s Self-Study Coordinator. The SelfStudy Coordinator synthesizes these notes into an annual WASC Action Plan
report. The report is reviewed by the Administration and then the Leadership Team;
changes are made to the Action Plan based on the recommendations of these two
groups. When complete, the annual report on action plan implementation is sent to all
staff members, as well as to the Assistant Superintendent of Educational Services. It is
also presented at a faculty meeting upon completion each year, and time for questions
and answers is provided. In addition, the Self-Study Coordinator summarizes the
school’s work from the year at a spring Leadership meeting, and then at a staff meeting
before the opening of school in August. Each fall, the schoolwide action plan gets
reviewed by the Leadership Team, and adjustments are made to reflect additional
programs in place for that year. The annual WASC Action Plan report was used in the
writing of the three-year report in 2014-2015 and was used as part of this Self-Study.
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CHAPTER 2
Student and community profile and
Supporting data & Findings
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School and Community Profile
A: General Background and History
1. Community
Serving the Whittier community since 1953, California High School is one of five
comprehensive high schools in the Whittier Union High School District. The District also
operates two alternative education schools and an adult school. Of the five schools in
the District, California High School serves the largest student population at
approximately 2850 students. California High School offers a wide range of academic
programs and opportunities. In addition to honors classes, Advanced Placement
courses, the Scholars Program, and Puente (a program designed to support first
generation college-bound students), Cal High also houses five fully funded California
Partnership Academies in architecture and engineering, business, health, hospitality,
and transportation technology. ACE (Academic Community for Enrichment) and Guided
Study programs, supported by peer Academic Mentors, are in place to support some of
our most at-risk students. The school also has Academic Language Development
classes for English Language Learners in the 9th grade. The Link Crew program is also
in place to ease the transition to high school for incoming ninth grade students.
The City of Whittier is located in Los Angeles County, about 12 miles southeast of the
City of Los Angeles. The city covers approximately 14.8 square miles and has an
estimated population of 87,000. The city is rich in history and has several designated
historic districts and many historical landmarks. Businesses and industries in the area
include professional services, retail establishments, family restaurants, manufacturing
plants, hotels, auto dealerships, and specialty shops and boutiques. Uptown Whittier,
The Quad, and Whittwood Town Center are centralized retail locations serving the
Whittier area.
The school’s student population has varied slightly since the last visit with a high of 3100
students in 2012 to a low this year of 2850. The student population consists of 88%
Hispanic, 8% White, and 4% other. The predominant language other than English
continues to be Spanish. Approximately 75% of our student population is socioeconomically disadvantaged, which is a 15% increase from 2011. Since the last
accreditation visit, the school has seen an increase in the number of families residing
with other families, either sharing single-family homes, or sharing single-family
apartments as a way to make ends meet. This places greater stress on students as they
lack sufficient study space and personal space at home. This trend is increasing as
parents find it more difficult to afford housing in Southern California.
There are numerous opportunities for parents, businesses and community members to
be actively involved with California High School. Parents may participate directly through
the PTSA, School Site Council, sports and athletics booster clubs, Parent Center, LCAP
Advisory, WASC Focus Groups, and English Learner Advisory Council. Each California
Partnership Academy has an advisory committee comprised of parents and community
members. Many community members, local business owners, and California High
School parents serve as mentors and/or panelists for the Academies and Senior
Projects. The California High School choir, band, and cheer teams are well known and
respected in the community and are often asked to perform at events for local civic
groups. Each of the five specialized academies partner with local hospitals, businesses,
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universities, and well-respected professionals to provide mentorship, internships, job
shadowing, and other valuable experience to the many students they serve.

2. Staff Description
Highly Qualified Teachers - This information is available on pages 26 and 27 as part of
the section on LCFF Priority 1.

3. ACS WASC Accreditation History for School

Vision, Mission, Values and Goals
Vision
(The direction for our school)
•
•

All students will achieve at their highest potential
Students will graduate with the knowledge, skills, and motivation to pursue their
post-secondary goals

Mission
(The fundamental purpose of our school)
•
•

We will prepare all students for life, the workforce, and post-secondary education
We will strive for our personal best, foster positive relationships, and be
passionate about our work

Values
(Our collective commitments)
• Believe in all students’ ability to achieve at high levels
• Maintain learning as our priority
• Work collaboratively to improve student learning (goals, best practices,
assessments, and Schoolwide Learner Outcomes)
• Act systematically based on data for all students
• Do whatever it takes to help students succeed, while maintaining high
expectations
• Remain committed to rigor, relevance, and relationships

Goals
(Establish priorities and provide clear direction)
• Practice purpose-driven collaboration
• Provide a safe and supportive school environment for all
• Support all staff and provide opportunities for professional growth and the
building of leadership capacity
• Work to close achievement gaps – collectively plan, implement, and evaluate
data-driven best practices
• Build community – work as a team
• Provide systems of support for all students
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Schoolwide Learner Outcomes (SLO’s)
Analytical Thinkers Who:
•
•
•
•
•

Identify, integrate, and then apply information
Utilize various sources of information
Make informed decisions
Apply acquired skills in real life assessments
Reflect critically on learning experiences

Self-Directed Achievers Who:
•
•
•

Formulate positive personal values
Set, pursue, and accomplish realistic and challenging personal goals
Value life-long learning

Quality Producers Who:
•
•
•

Create original, intellectual and innovative products
Demonstrate the effective use of appropriate technology
Demonstrate professionalism and a strong work ethic

Effective Communicators Who:
•
•
•
•

Demonstrate oral, non-verbal, and written skills
Communicate with a variety of audiences
Utilize effective listening skills
Incorporate technology tools to enhance communication

Collaborative Workers Who:
•
•
•
•

Establish and accomplish effective goals with each other
Follow through on assigned tasks to achieve the common group goal
Work respectfully with diverse teams
Exhibit leadership skills

Community Contributors Who:
•

Use their time, talents, and acquired skills to improve the quality of life in our
schools and communities

Since the last full self-study, the Expected Schoolwide Learning Results were
reviewed annually and changes were made in 2014 and 2016. The changes are
shown in bold in the above listing. The SLOs were reviewed at the annual Focus
Group meetings as well as through the PTSA and the School Site Council. These
groups made recommendations and the Leadership Team made final decisions about
adjustments in 2014 and again in 2016.
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Status of the School in Terms of Student Performance
Performance data has shown positive increases in all areas since the last self-study. Cal
High students continued to perform at high levels in course API and in pass rates for
tenth graders on the CAHSEE, while these assessments still existed. Student success
rates in course grades, measured by the percentage of students receiving a C or better,
are also very high across the school. AYP data was flat over the final three years of the
old state accountability system as was the overall CAHSEE pass rate. Although English
Language Learners made significant progress, they continued to lag behind the general
student population in terms of CAHSEE passage rates and overall AYP. Cal showed a
steady increase in the API over the last years of that accountability measure as well. A-G
completion rates have increased substantially over the past six years also. Overall, the
performance data at Cal High is very good, but there is still a need to continue improving
in all indicators and particularly with regards to English Language Learners. The
achievement gap for English Language Learners has been lessened dramatically over
the past ten years at Cal, but there is still room for improvement. Since 75% of the
student body is now socio-economically disadvantaged, there is not a significant
achievement gap between the general population and students identified as SED.
To address the continued need for improvement in all areas of student performance
data, the school continues to:
•
•
•

•
•

Provide staff development in effective instructional strategies, particularly those that
work well with English Language Learners
Support and nurture a climate of collegial sharing through professional learning
communities, such as course-alike teams, departments and career academy teams
Utilize LCAP funds to target assistance to students who demonstrate at-risk
behaviors or who perform below expectations (after-school tutoring, campus watch,
HS102 Introduction to High School in Summer School, the half-time LCAP
Counselor, the Intervention Specialist, Academic Mentors, Freshman Mentors (Link
Crews), increased Guided Study sections, lower class sizes in English 1 and Algebra
1), Academic Language Development classes, and Parallel Algebra 1 classes for
general program and EL students
Support an EL/ SDAIE course team with a course lead and direction from the
Expanded Horizons Director
Provide parent education, outreach, and training to help parents more fully support
the success of their students.

4. LCAP Identified Needs and Goals
a. Parent and Community Input for LCAP
The WASC Accreditation process at California High School is an on-going, yearly
process that includes stakeholders from all segments on the school community. Focus
groups remain in place, and staff members stay on the same focus group throughout
each six-year cycle. Most focus group chairs also remain in place. Each spring, the
focus groups meet during the afternoon of a minimum school day to gauge progress in
meeting the recommendations of the visiting committee as well as the goals set out in
the action plan. These focus groups also have parents and students as members each
year, and both are chosen with the idea of serving for multiple years. Focus group
chairs take notes about the findings of their group, and the WASC Coordinator uses
these notes to prepare a yearly progress report. In the year of the mid-term visit, these
focus groups meet in the fall to prepare their responses for the report and then meet
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again in the spring to do their yearly progress work. As these reports are being created,
the principal meets with both the LCAP Advisory group and the School Site Council to
talk about progress and to get further input. As part of the Accreditation process for this
report, parents and students sit on all focus groups, are members of the School Site
Council, and are part of the LCAP Advisory. All of these groups provided significant
input while the report was being created through a series of meetings held in 2016-17
and 2017-18.
Input was elicited for the development and refinement of the LCAP Plan through
the parent network at monthly parent organization meetings, at faculty and staff
meetings, with the District Student Advisory Committee, and with WSEA
(certificated staff union) and CSEA (classified staff union) leadership. A sampling of
these meetings are described in more detail below to demonstrate how teachers,
counselors, principals, administrators, classified support staff, certificated and
classified union representatives, students, parents, and community members are
all engaged in the LCAP development process.
Site Meetings include: LCAP, ELAC, School Site Council, PTSA, Student Congress,
Staff Meetings, Teachers' Team Meetings, and Leadership Meetings
District Meetings include: LCAP Taskforce, LCAP Advisory Committee, DELAC,
Superintendent's Council, PTA Presidents Meeting, Superintendent's Student
Advisory Committee (in blue below).
The chart below shows the involvement of the different stakeholder groups at a
variety of meetings:
Teachers

Counselors

Principals

Classified

Union Reps

X

X

Students Parents

Community

Admin

Site LCAP Meetings

X

X

X

ELAC

X

X

X

School Site Council

X

X

X

PTSA

X

Student Congress
Staff Meetings

X

Site Teachers' Team Meeting

X

Site Leadership Meetings

X

X
X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

LCAP Taskforce

X

X

X

X

X

X

LCAP Advisory Committee

X

X

X

X

X

X

DELAC

X

X

Superintendent's Council

X

X

PTA Presidents Meeting

X

X

Superintendent's Student Advisory

X
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b/c. LCAP Goals and Needs and Metrics
Goal 1: Vision, Resources, Leadership and Staff
Schools will be staffed with an increasing percentage of qualified teachers and
administrators who make enlightened educational decisions based on data and
effectively implement, support, and assess activities that focus on all students
achieving high standards, ensuring that the District’s mission, vision, beliefs,
goals and objectives, and measurable targets are reviewed annually and serve to
guide the operation of the District to meet the needs of students.
Need
Reduce Chronic Absenteeism
Increase English Learner Progress Rate
Improve SBAC Scores- 11 Grade
th

Metric Used to Measure Progress
Chronic Absenteeism Rate
English Learner Progress Rate
SBAC Scores in English and Math

Goal 2: Curriculum and Instruction
All students experience high quality instruction that engages their interest while
providing a rigorous, relevant and coordinated curriculum that supports the
achievement of the State Content Standards.
Need
Increase English Learner Progress Rate

Metric Used to Measure Progress
English Learner Progress Rate

Improve SBAC Scores- 11 Grade

SBAC Scores in English and Math

th

Goal 3: Assessment and Accountability
P
Need
Metric Used to Measure Progress
r Improve Advanced Placement Pass Rate Chronic Absenteeism Rate
oIncrease English Reclassification Rate
English Learner Progress Rate
SBAC Scores in English and Math
v Improve SBAC Scores- 11 Grade
Provide instruction that utilizes interim and quarterly common assessments that
result in the sharing of student data and the identification of best practices so that
students learn challenging content and student performance is increased.
th

Goal 4: School Culture and Support for Student Personal and Academic Growth
Provide a comprehensive system of support services to facilitate student
success, both academically and personally.
Need
Reduce Chronic Absenteeism
English Learner Progress
SBAC Scores- 11 Grade
th

Metric Used to Measure Progress
Chronic Absenteeism Rate
English Learner Progress Rate
SBAC Scores in English and Math
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d. District LCAP Goals
The District LCAP goals, identified needs, and metrics used to measure progress match
exactly with the same items for California High School.
Goal 1: Vision, Resources, Leadership and Staff
Goal 2: Curriculum and Instruction
Goal 3: Assessment and Accountability
Goal 4: School Culture and Support for Student Personal and Academic Growth

B: School Program Data
1. Regular Program of Study
All general program students at California High School are enrolled in a collegepreparatory program of classes that are intended to lead to completion of the UC A-G
requirements. Students take three years of science, four years of English, three years of
social science, and three years of math, but are encouraged to complete four years of
math. All students start in Algebra 1 as freshmen, if not a higher math level. Students
also have graduation requirements for fine and practical arts, computer literacy, and
physical education.

2. Programs Offered
a. Types of Instruction and Extended Learning Opportunities
California High School offers five California Partnership Academies for students,
beginning in 10th grade. These academies provide specialized instruction in five specific
CTE industry sectors as well as a smaller learning environment for students. Each
academy partners with local businesses to provide mentors, job shadowing
opportunities, and fieldwork related directly to their subject. For example, Culinary
students work in local restaurants and professional kitchens, Health Academy students
work as health aides in clinical situations, and Architecture and Engineering students
spend time in architecture firms and at job sites. The five fully funded California
Partnership Academies at California High School are Architecture and Engineering,
Automotive Technology, Business, Culinary, and Health. Each academy provides a
three-year sequence of courses and increasingly complex field experiences that prepare
students for further study at university or for an immediate career in their chosen
field. Health Academy students can leave high school with a CNA certification; Auto
Academy students often leave with over 20 ASE certifications for that industry. In 20172018, the Auto Academy issued over 1,400 ASE certifications.
b. Curriculum Offered Both Onside and Outsourced
California High School offers 25 Advanced Placement classes and 15 additional Honors
classes for students in a variety of subject areas. The school also has a Scholars
Program for students looking to take the most rigorous course of study. The school has
a very successful Puente Program partnered with the University of California that sends
students to the top UC campuses each year. CTE pathways exist for the ROP offerings
at Cal as well. There are also articulation agreements with Rio Hondo College and
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Cerritos College that provide for concurrent enrollment for a select number of students
each year. Rio Hondo College also offers after-school and summer classes on the Cal
High campus as part of their agreement with the school and district.
c. Courses Support College and Career Preparedness and Other Goals
All students receive support for college and career preparedness in two ways. First, all
general program courses meet the requirements of the UC/CSU systems for A-G course
completion. Second, courses in each year of study provide opportunities for students to
explore careers. Our next goal is to use the online program Naviance with all students
each year to provide additional exploration of college and career opportunities. The
Guidance Office is currently working with Social Science and English teachers to
implement a plan that gets every student logged in to Naviance multiple times during the
2017-18 school year. Incoming freshmen get their first Naviance experience during the
High School 102 (Introduction to High School) course each summer.
d. Support for Equal Access, Academic and Personal Counseling, etc.
Guidance: California High offers a wide range of academic opportunities for students,
and all students have access to academic programs. Each year during spring
programming, counselors facilitate classroom presentations to review graduation
requirements and post-secondary options. During these discussions, students learn
about college admission requirements as well as community college and
trade/vocational options. These presentations are followed by individualized transcript
reviews and advisement sessions. Students make informed course requests that are
based on their own individualized needs and interests. A four-year personal learning
plan is introduced in 9th grade that includes school-to-career goals, and students are
able to review and refine their goals as they progress through each academic year. The
California High School counseling department provides comprehensive student support
services that focus on the Academic, College/Career, and Personal/Social domains to
help students thrive. Close and frequent collaboration occurs between school
counselors, teachers, administrators, and parents to help ensure that the needs and
goals of students are met. The school counselors also work closely with the Regional
Occupational Program advisor who is on campus one day a week to connect our
students with their courses, which enriches the students’ career goals. The counseling
staff is able to provide interventions and resources for students in need of extra
academic support. In 2014-2015, the counselors’ caseloads were adjusted due to the
new addition of the intervention counselor. This has enabled us to further enhance
student services for students. Over the years, the guidance department has developed
grade-specific classroom presentations and workshops aimed at helping students
identify their strengths and interests and exploring ways to develop these areas and
ultimately, help students discover ways to prepare for their own careers. In 2016,
California High purchased the guidance and counseling program Naviance. Naviance is
a college and career readiness tool that will enable the Guidance Department to
streamline grade-specific workshops using an electronic platform.
Freshman Academic Counseling: Freshmen receive academic counseling through
numerous guidance activities. H.S. 102, a freshmen summer school class, allows
freshmen to meet with counselors to review A-G and graduation requirements. In
addition, freshmen listen to classroom presentations and participate in Naviance
activities. Moreover, freshmen can meet with their counselors on Walk-In Wednesdays
and/or during a scheduled appointment. All freshmen attend the annual career academy
assembly where students watch a video that outlines the general career path of each
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academy, courses specific to each academy, career activities provided, affiliated
professional organizations, and post-secondary articulations. After students view the
video they are able to meet with academy students, teachers, counselors, and
administrators in a career fair setting to assist them in their decision about applying to an
academy. Students who apply to academies are given further information regarding
their academy of interest during the interview process.
Sophomore Academic Counseling: All sophomores participate in a Naviance-based
career activity, facilitated by the School Counselors. During this activity, sophomores
complete the Career Interest Profiler. The profiler includes a series of questions
designed to determine what each student’s strongest interest areas are, based on their
likes and dislikes. At the end of the survey, they are then given their top three interest
areas, which correlate to the six Holland Codes. Students then view a list of matching
occupations, and choose three specific careers to focus on. As they explore each
career, they search for information about that career such as, level of education needed,
skills and knowledge needed, typical tasks, average annual wage, related college
majors, and colleges offering this major.
Junior Academic Counseling: Junior students re-visit the career exploration activity
from 10th grade. Then, they begin deciding on a college major and start the
college/trade school search process. Counselors present a short overview PowerPoint,
which explains the college/trade systems, and the importance of having a postsecondary plan. Counselors also discuss the career interest inventory activity and why
students need to choose a major now so they can begin the college search
process. Students log into Naviance and look at their career inventory results. They
then explore careers and majors, and begin adding colleges to their list of potential
schools. Counselors review transcripts and meet with students during their spring
programming appointment to discuss their post-secondary plans. Counselors assist
students in selecting courses which correlate to their post-secondary plans. Students
are registered for summer school courses, either to get ahead or to remediate.
Senior Academic Counseling: Counselors meet individually with seniors to discuss
their future plans, college and career options, and progress toward graduation. This
year, the Guidance Counselors are introducing Naviance, an online career and college
readiness tool, to all seniors. Every senior will have the opportunity to explore colleges
and careers, and other post-secondary options. Counselors send letters three times
during the year to all 12th grade students who are off-track for graduation. Students are
informed early in the year about which classes they need to make up in order to be ontrack for graduation and A-G. Counselors register students for adult school courses to
make up deficiencies. Students who want to get ahead are encouraged to register for
concurrent community college courses. Counselors meet regularly with seniors through
individual counseling appointments, Walk-in-Wednesday, and Counselor Corner at lunch
on Fridays.
Expanded Horizons: Expanded Horizons is a support service program whose mission
is to support all students’ success by facilitating the process to meet graduation
requirements and attain post-secondary college and career goals.
Additionally, Expanded Horizons offers a variety of enrichment activities through the
Expanded Horizons Club as well as academic, career, college/university advisement.
The Expanded Horizons staff oversees the following programs: English Language
Learners, College Advisement, and School Site Council.
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English Language Learners are a targeted group of students that receive services
through the program. Students are identified as ELL and placed into classes designed to
meet their language needs. Students receive a variety of direct and indirect services to
enhance their learning experience that include, but are not limited to: academic support
meetings every 5 weeks to review grades and assign tutoring hours, incentives to
motivate students to attend tutoring and meet academic standards, transcript reviews so
students know where they stand regarding graduation status, ELAC parent meetings,
professional development for teachers specific to ELL student needs, academic mentors
placed in classes to support students, English and Math support classes, college
fieldtrips, college advisement, supplemental counseling services, career exploration and
individual academic advisement. The Expanded Horizons club participates in social and
educational activities that foster the college and career going culture at CHS.
The Expanded Horizons Office, in cooperation with the College and Career Center and
the Guidance office provides students with information and assistance regarding college
and career information. Support and guidance is provided for the Naviance program,
brag sheets, recommendations, school awards, college testing, college/university
application processes, and financial aid and scholarships. Additionally, Expanded
Horizons is responsible for California High being a College Board SAT test center.
The School Site Council is maintained through the Expanded Horizons office. The
department is responsible for the election process for each group of participants.
Expanded Horizon prepares and posts the agenda 72 hours prior to the meeting date, in
coordination with the principal. The minutes of each meeting is documented and
member attendance to have a quorum is monitored for conducting business.
College Specialist: The College Specialist position is in its third year at CHS and works
out of the Expanded Horizons Office. The specialist works with the Expanded Horizons
Director, the College and Career Advisor, and the Guidance Counselors to provide a
comprehensive college and career program that supports students in developing and
achieving their post-secondary goals. As a member of the College and Career Zone
(CCZ) team, the College Specialist provides guidance with choosing majors, identifying
career options, and choosing colleges/universities. Services are offered to students and
parents such as workshops to assist with completing college/university and financial aid
applications, SAT /ACT registration, and accepting or declining financial aid packages.
The specialist organizes field trips to universities, college fairs, and career
conferences. Additionally, the specialist works closely with the CCZ team to organize
the annual career fair and the district college fair that was held at Cal High in September
2016.
Transitional English: This is a college preparatory course that meets the English 1
graduation requirement and a maximum of one year of standard college entrance
requirements. Students are placed into this class to learn skills and strategies that will
help them improve their reading, writing, speaking, and listening abilities. This, in turn,
will facilitate the transition from Intermediate English Proficiency to Early Advanced, and/
or Advanced Proficiency. Students’ skills will be developed through critical readings of
various genres, vocabulary instruction, literary analysis, the academic writing process,
individual/group presentations, and grammatical instruction. All students enrolled in
Transitional English also take the support class, Academic Enrichment.
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Academic Language Development: California High School is participating in a pilot
Title 3 funded Academic Language Development course. Identified teachers, who have
participated in the ELL Shadow training and other learning opportunities, consulted with
Dr. Soto (a language acquisition specialist from Whittier College) to create a 9th grade
parallel support curriculum for Long Term English Language Learners. The focus of the
course is academic oral language development, study skills, and academic language
support in core content areas. Classroom observations and teacher coaching is an
essential component of program implementation. Upper class students who are
academic mentors are placed in each ALD class and provide peer tutoring and support
to students.
College & Career: The College and Career Coordinator is responsible for running the
College and Career Center. The student population has access to the center before
school, at lunch, and on some days after school. The coordinator is responsible for
scheduling college and career presentations on campus. Work permits are processed
through the college and career center. Collaboration with both the probation office and
the intervention specialist is required to process work permits for their students. Emails
are sent to students, parents and staff on a regular basis to communicate any college and
career zone announcements. The coordinator meets with local community colleges to
coordinate the application, testing, and orientation process for students. Additionally, the
coordinator is the liaison with the UC system to process the students who are considered
part of the “eligibility in the local context” and guaranteed admission into the UC
system. The coordinator is also the liaison with the California Student Aid Commission
and helps students through the financial aid and Cal Grant process. Scholarships are
also filtered through the College and Career Coordinator. The college and career
coordinator works with many local groups regarding scholarships they offer, including, but
not limited to, National Charity League, the Lions Club, and the California High School
Parent Teacher Student Association. The coordinator also works with the American
Legion to help select the local Boys State and Girls State representative for Cal
High. Nominations to local leadership camps like the Pepperdine summer program is
also handled by the coordinator. The College and Career Center Coordinator also works
with local area groups, schools, and organizations to advertise and recruit Cal Students
for community service activities. Naviance is a web-based career and college exploration
and application tool that the coordinator manages.
As part of the College and Career Zone team, the coordinator helps coordinate the
college kick-off for seniors, the annual district wide college fair, financial aid night, the
career fair, and college and financial aid application workshops. They also work with the
local ROP, CalSoap, and community college representatives to provide information and
additional resources to students.
Personal Counseling & Student Wellness: Counselors see students for
personal/social counseling. Student personal/social concerns are brought to the
counselors through self-referral, teacher, parent, or peer referral. Counselors refer
students who need additional support and/or mental health services to the appropriate
on-campus partners (Serenity Center, Pacific Clinics, probation). The Serenity Center is
staffed with four interns who are supervised by the district Student Well Being Liaison.
The interns are available to meet with students Monday through Friday. Students are
also referred to appropriate off-campus resources depending on individual
need. Counselors also conduct the appropriate risk assessments as appropriate.
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Interventions: The LCAP Counselor and Intervention Specialist meet with at-risk
students to provide academic support in addition to personal counseling. They monitor
grades, credits, and A-G progress, while connecting students to other resources, such
as after school tutoring, in order to ensure that all students are on-track for graduation.
The tutoring is available to all students and includes help from certificated teachers, as
well hired tutors, who work in both subject-specific and general tutoring classrooms.
Furthermore, the LCAP counselor meets with homeless and foster youth on campus and
provides them with resources such as bus passes, backpacks, and school supplies.
They also organizes field trips to colleges and coordinate guest speakers (e.g. an ILP
coordinator from DCFS).
Other forms of support are offered directly in the classroom. For example, the ACE
program is for at-risk freshmen who receive extra help in Algebra 1 and English 1 with
support classes in each subject. These students also work with a designated counselor,
are offered enrichment activities and field trips, and receive incentives for their progress.
The probation officer also connects ACE students to the services of Helpline Youth
Counseling (HYC), which provides a counselor who works with the students over a 10
week period in order to address a variety of issues relevant to student success.
Similarly, Algebra 1 Parallel classes are offered to at-risk freshmen as a means of
providing support to students who need more than just a single Algebra 1 class. Another
example of in-class support is Guided Study, which is a class that uses Academic
Mentors (such as Honors, AP and Scholars students) who serve as role models while
tutoring at-risk students in their various subjects.
Road to Success Counselor Support: “Road to Success” identified 9th grade students
have access to supplemental counseling services that will help students identify
strategies and resources to help them attain their academic potential and meet
redesignation goals.
Students identified for this support will have attended a U.S. school for 6 or more years,
have a CELDT (California English Language Development Test) proficiency of 3, 4, or 5
(Early Advanced or Advanced), and may have academic challenges in one or more of
their Core Content Classes (Math, English, History, or Science).
e. Partnerships
Cal High maintains numerous, strong community partnerships. Some of these come
through the Career Partnership Academies. Each academy has an advisory committee
where experts from the career field give advice as to the current direction of the
academy and future plans. In addition to the advisory committee meetings, there are
additional partnerships that are built with the academies. The Business Academy works
alongside the Chamber of Commerce, the Culinary Academy works with Presbyterian
Intercommunity Hospital, the Health Academy works with the aforementioned hospital
and two long-term care facilities, the Architecture and Engineering Academy works with
the National Association of Women in Construction, and the Auto Academy works with
local automotive dealerships, including Toyota, Honda, and Lexus. Additionally, the
College and Career Zone teams with local community colleges in order to provide an
annual community college assembly, placement tests, and field trips to local campuses.
Rio Hondo Community College and Cal-SOAP have representatives who are on campus
weekly. Many teachers, academies, and programs invite college and career speakers to
come on campus to speak with students.
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4. Title II
At California High School SDAIE courses are provided to students who are identified as
English Language Learners. Initial placement into these classes is based on their
previous grades and CELDT scores.
a. English Language Learners
Freshmen: Cumulative folder reviews are completed on all incoming freshmen to
identify students that are English Language Learners. Based on the CELDT scores
received from partner school districts and the grades earned the previous year (collected
during the cumulative file review), students are placed into classes. Students who
scored at the Intermediate (3) level or lower on the CELDT are placed into Transitional
English with Academic Enrichment as a support class. Students who scored at the Early
Advanced (4) level or higher are placed into English 1 SDAIE with Academic
Enrichment/Academic Language Development as a support class. Students are also
placed into Biology SDAIE and Algebra 1 SDAIE. Additionally, students who earned
multiple D’s or F’s in math the previous year are also placed into a math support class.
Furthermore, it has been agreed upon by the Special Education Department chairs and
the Expanded Horizons Director that students who are in special education will be
placed as follows:
• Students with no modified classes will be placed into all SDAIE courses
• Students with modified courses will be placed into modified courses
• Students needing a combination of courses will be placed into the necessary
modified and SDAIE courses
California High School has several programs that students can opt to participate in.
These programs are the Scholars, Puente, and ACE. Students apply to these programs
at the end of their 8th grade year and are chosen based on a set criteria. English
Language Learners who apply and are accepted into these programs are permitted to
withdraw from SDAIE courses and enter into these programs. Additionally, students can
opt to enroll into honors and/or AP courses.
California High School is host to 5 career academies in the following career paths:
Architecture and Engineering, Automotive Technology, Business, Culinary Arts, and
Health. At the beginning of the second semester, all freshmen attend an assembly to
learn about these programs that start in the 10th grade. Students who apply to, and are
accepted into, these programs are permitted to withdraw from SDAIE courses and enter
into these specialized programs.
Sophomores: All sophomores who are not in special programs, academies, nor special
education are placed into SDAIE courses in English 2 and World Civilization.
Juniors: All juniors who are not in special programs, academies, nor special education
are placed into SDAIE courses in English 3 and U.S. History.
Seniors: All seniors who are not in special programs, academies, nor special education
are placed into SDAIE English 4.
Grades 9-12: If students drop a program, they are then placed back into the SDAIE
sequence of courses. Student requests for a schedule change out of SDAIE courses to
accommodate elective classes are considered jointly between the Guidance Counselor
and the Expanded Horizons Director and based on academic record and standing.
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The special education agreement for placement in the freshman section pertains to all
grade levels.
The “Getting to Know Your Students” activity guides teachers through the process of
identifying students who have been designated as ELL, RFEP, Special Education and
GATE. Once teachers have ascertained their students’ designation they are further
guided to look at their ELL students CELDT scores through EADMS and based on their
students language proficiency are asked to share additional strategies and or techniques
they will use to develop students’ academic language.
Federal Title 3 funds for English Language Learners are administered at the district
level. The district’s Federal & State Categorical Programs Director is responsible for
coordinating district wide supplemental services for English Language Learners. District
title 3 English learner (ELL) funds have been utilized to provide professional learning
opportunities for teachers. Specifically, teachers have participated in an on-going ELL
Shadowing training facilitated by Dr. Ivannia Soto.
The shadowing experience provides a method by which qualitative data on an ELL’s
opportunities for listening, speaking, reading, and writing can be objectively collected.
The shadowing experience allows teachers the opportunity to self-reflect and begin to
see how their instructional interactions affect student use of academic language. It also
created a sense of urgency around the need to increase opportunities for academic
language production by ELLs. Realizing the need to increase academic oral language
production and embed academic oral language development into core content areas,
district Title 3 funds are also used to support teacher learning at the annual Equity and
Academic Language Conference at Whittier College. Title 3 funds are available
throughout the year for on-going collaboration and curriculum revision around this topic.
California High school is participating in a pilot Title 3 funded Academic Language
Development course. Identified teachers, who have participated in the before mentioned
learning opportunities, consulted with Dr. Soto to create a 9th grade parallel support
curriculum for Long Term English Language Learners. The focus of the course is
academic oral language development, study skills, and academic language support in
core content areas. Classroom observations and teacher coaching was an essential
component of program implementation.
Title 3 funds are also utilized to provide supplemental counseling services to an
identified group of 9th grade Long Term English Language Learners. To focus on
academic language development, and not other significant barriers to success, cohort
students have been in a US school setting for more than 5 years, have a proficiency
level of intermediate or higher on the CELDT, and do not receive special education
program support.
b. Low Income/ Socio-Economically Disadvantaged Student Services:
Numerous steps are taken to assist socio-economically disadvantaged students. Before
students begin attending Cal High, middle school articulations and sharing of cumulative
files helps to identify students who are in need of additional support. Data is frequently
shared through Cal PADS to identify those students who are foster or homeless youth.
Students are also encouraged to fill out meal application forms to identify who qualifies
for free and reduced lunch.
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Multiple programs on campus are intended to support targeted students, including socioeconomically disadvantaged students. The site data lead analyzes LCAP-funded
programs to see the effect they have on targeted students. Additionally, summer school
sections were increased to ensure academic proficiency and credit attainment for these
students.
As access to technology can be an issue for socio-economically disadvantaged
students, a computer lab, staffed with a full-time assistant, is available for students
before school, during lunch, and after school. There is also after-school tutoring
available in multiple locations on campus where computers are available to students.
Through grade-level workshops led by counselors and the implementation of Naviance,
students are regularly encouraged to explore college and career options. Socioeconomically disadvantaged students are informed of how to apply for financial aid
through college workshops, and the school holds a financial aid night for students and
their families. Additionally, low-income students are given fee waivers to take the SAT
and ACT. All students on campus take the PSAT free of charge.
Socio-economically disadvantaged students who are enrolled in AP classes are
encouraged to take AP tests at a $5 cost. Additionally, the district covers any balance
due for AP tests.
The Intervention Specialist is a teacher who is given two release periods to work with
students who are struggling academically in their classes. She also analyzes data to see
which of these students are socio-economically disadvantaged and then to make sure
they are aware of the many resources on campus. She works with a targeted counselor
who specifically addresses the needs of low-income youth, monitoring and facilitating
their progress, ensuring that all of their academic credits have been posted to their
transcripts, supporting their social and emotional needs, and ensuring that their needs
are met in and out of school.
c. Foster Youth
The Intervention Counselor receives an updated list at the beginning of each year that
contains all identified foster and homeless youth. She then introduces herself to these
students by hosting a lunch meeting for them or by stopping into their classes. The
Intervention Counselor gives these students her contact information and tries to make a
personal connection with them. For homeless students, the Intervention Counselor
reviews the list with the guidance team to check in first to see if there is any additional
student information that she should be aware of before meeting with them. The
Intervention Counselor will meet with the students individually and offer support, help,
and resources. When a foster student is enrolling, the Intervention Counselor will attend
the enrollment meeting to introduce herself and give them a backpack full of school
supplies as well and offer any necessary resources, transportation (free bus passes),
and school supplies. The Intervention Specialist and Intervention Counselor will work
together to keep track of the students’ grades and attendance and the Intervention
Counselor will meet with the students periodically to counsel them and see if she needs
to get them connected to school or outside agencies. The Intervention Counselor also
connects with the students’ assigned counselors to see how she can further assist the
students with their academic progress, help with the students’ graduation eligibilities,
and reviews their credit checklists if students have transferred from several schools.
When necessary and appropriate, the Intervention Counselor also contacts the student’s
guardian to communicate the support systems the school is offering and to develop a
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plan to provide any other resources. For homeless students, the Intervention Counselor
also contacts the school-assigned probation officer and gets updated lists of housing
and food that the school can provide them with. If the family needs further help, the
Intervention Counselor has arranged after school meetings in which they can call places
together from her office and assist to arrange housing/sleeping options.
Upon enrollment, all foster and homeless youth are given a welcome tour. They are then
given an ASB card, school t-shirt, school drawstring bag, and a lanyard. Ninth and 10th
graders are given PE clothes, 11th graders are given a school-sponsored college tour,
and 12th graders are given a Grad Night or Prom ticket, yearbook, and free admittance to
senior events.
California High School’s Intervention Counselor also arranges a few lunch meetings for
the foster students throughout the year and invites Robert Castaneda (local ILP
coordinator) to give a presentation in which he will make them aware of the resources
available to them. These resources include financial aid for college, employment
opportunities, and additional career information. He also assists them to get connected
with their own ILP coordinator if needed. Moreover, during this meeting, the ILP
Coordinator makes sure they are aware of certain benefits they are entitled to such as
phones, computers, housing after high school, scholarships, senior expenses, jobs, any
help with post-secondary education, and additional programs they are eligible for. The
Intervention Counselor also plans field trips for the foster youth to visit community
colleges and 4-year universities and connects them with the foster liaison at these
campuses. In addition to this, during the summer and school year the Intervention
Counselor meets with the other LCAP counselors at the district, to share and gather
information that has been collected from contacts they have made regarding resources
for homeless and foster youth, professional development trainings, and tools to share
with these students at each campus.
d. Other Local Support and Intervention (Migrant, Homeless, Indian Education):
WUHSD does not participate in nor do the schools receive funding for a Migrant
Education program. Students that might have been identified for this program receive
comprehensive services that are provided to all students at California High School.
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C: Demographic Data
School Data
2013-14
#

All Students

Grade

Gender

Ethnicity

Subgroups

2014-15
%

#

3045

%

2015-16

2016-17

#

#

2960

%

2820

%

2818

Grade 9

759

25%

733

25%

723

26%

760

27%

Grade 10

776

25%

738

25%

714

25%

708

25%

Grade 11

777

26%

738

25%

695

25%

700

25%

Grade 12

733

24%

751

25%

688

24%

650

23%

Male

1,555

51%

1,475

50%

1,407

50%

1,427

51%

Female

1,490

49%

1,485

50%

1,413

50%

1,391

49%

Hispanic

2,690

88%

2,645

89%

2,512

89%

2,510

89%

White

250

8%

220

7%

207

7%

200

7%

African
American

17

0.6%

19

0.6%

11

0.4%

8

0.3%

American Indian

8

0.3%

4

0.1%

4

0.1%

3

0.1%

Asian

23

0.8%

19

0.6%

63

2.2%

24

0.9%

Filipino

47

1.5%

40

1.4%

0

0.0%

47

1.7%

Pacific Islander

7

0.2%

6

0.2%

9

0.3%

8

0.3%

Other/Multiple

3

0.1%

7

0.2%

14

0.5%

18

0.6%

Socio-Econ
Disadvantaged

2,293

75%

2,336

79%

2,127

75%

2,157

77%

NSLP

2,202

72%

2,200

74%

2,040

72%

2,079

74%

Parent Ed

682

22%

798

27%

746

26%

79

3%

English Learner
Subgroup*

859

28%

n/a

n/a

n/a

n/a

699

25%

Students
w/Disabilities

274

9%

245

8%

193

7%

277

10%

*Redesignated Current Year percentage is based on the number of English Language Learners,
not the total student population.
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2013-14
#

All Students

Language
Fluency

English
Learner
Redesignated
Fluent

%

#

3045

%

2015-16
#

2960

%

2016-17
#

2820

%

2818

304

10%

300

10%

311

11%

331

12%

758

25%

724

24%

696

25%

768

27%

354

12%

375

13%

320

11%

282

10%

36

12%

39

13%

33

11%

44

13%

1,629

53%

1,56
1

53%

1,493

53%

1,437

51%

Puente

254

8.3%

194

6.6%

259

9.2%

264

9.4%

GATE

154

5%

102

3%

181

6%

146

5.0%

AP Tests
Taken

777

25.5%

911

31%

882

31.3%

906

32.2%

ACE

60

2%

58

2.0%

59

2.1%

135

4.8%

All Academies

569

18.7%

558

18.9%

523

18.5%

573

20.3%

Arch. &
Engineer

103

3.4%

91

3.1%

101

3.6%

97

3.4%

Auto Academy

86

2.8%

70

2.4%

58

2.1%

78

2.8%

Business
Academy

101

3.3%

98

3.3%

92

3.3%

97

3.4%

Culinary
Academy

97

3.2%

112

3.8%

82

2.9%

96

3.4%

Health
Academy

182

6%

187

6.3%

190

6.7%

205

7.3%

Initially Fluent
Redesignated
Current Yr.
English Only

Special
Programs

2014-15

California High has experienced a decline in enrollment over the past four years from a
high of over 3000 students. Sub-group percentages, including the NSLP percentage,
have remained very consistent over the four-year period.
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D: Data On Addressing Eight State Priorities
1. LCFF Priority 1- Basics (Teachers, Instructional Materials,
Facilities)
a. Teacher Assignments
All certificated teachers at California High School are appropriately assigned pursuant to
Education Code. Cal High has been in 100% compliance since 2011.

b. Additional Qualifications for Staff
1. National Board Certified Teachers: 7
2. Teachers Instructing Outside Credentialed Areas: 16 teachers (13%) teach a class
outside their credential area. Six of these teachers have athletics sections as head
varsity coaches and each of them is credentialed in an academic area. Five of the other
teachers have a section of Guided Study, which is a non-departmental course. There
are five teachers who have academic sections outside their credentials: two Life Science
teachers who teach Chemistry, one Band teacher with a supplementary authorization in
music for his practical arts credential, one teacher with an English credential who
teaches stagecraft, one art teacher who teaches a section of dance, and a business
teacher who teaches annual staff and Pepsters.
3. Teachers with Short Term Permits: 0
4. Teachers enrolled in Intern Programs: 0
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5. Teachers with Advanced Degrees: 78 Master’s Degrees, 2 Doctoral Degrees
6. Average Years of Educational Service/ Average Years Teaching in WUHSD: 20/ 19
7. Specialized Training/ Intern Programs: there are currently no teachers in intern
programs or specialized training programs at Cal High.
8. Professional Development (See following Charts)
•
•
•
•

WUHSD Teacher Professional Development
WUHSD Continuing Teacher Collaboration Time (examples, not an exhaustive list)
WUHSD Leadership Training (Administrator and Teacher-Leaders)
WUHSD Continuing Leadership Training for Teacher-Leaders (2011-present)

WUHSD Teacher Professional Development
Summer Content Weeks

Quarterly Best Practices

Curriculum Improvement
Teams (CITs)

Who

Core Teachers

Course Lead and One other
teacher from each site for each
course

Department Chairs from
each Content Area from
each site

What

1 week for content areas of ELA,
Math, Science, SS, and World
Language

Analysis of Quarterly Common
Assessment and sharing of
instructional best practices

Leadership Team for each
content area

When

1 week in Summer

Full day following each
Common Assessment

Bimonthly meetings

•

Why

•
•
•
•
•

New Knowledge with
Application (Common Core,
Depth of Knowledge,
Constructed Responses)
Analysis of Student Performance
Trends
Changing of Pacing or
Assessments
Sharing of Best Practices
Google Drive
Google Classroom

• Modeling of the Protocol
• Item or Standard Analysis to
identify both strong and weak areas

• Sharing of best practices in strong
areas

• Deconstruction of student
thinking in weak areas (Bad
Question? Better Instructional
Practices?)

(opposite months from Best
Practices)
• Recommendations for
new courses or books
• Leadership Challenges
• Sharing of Best Practices
• Google Classroom

• Gap Analysis for EL students
• Weight of Common Assessment
in Gradebook

• Leadership Challenges
How Many
Where
$$

~50 teachers each week

~12 teachers for 14 courses @ 34 times per year

7 Dept. Chairs

District Office

District Office

District Office

Title 1 & Title 2A: ~$150,000

Title 2A for subs & Lunch
provided

After school

$200 per day with lunch provided

Stipend out of General Fund

~80,000
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WUHSD Continuing Teacher Collaboration Time
(examples, not an exhaustive list)
Open Collaboration Time
Who

Teacher Course Teams from
any site

What

Left to team discretion

When

Pull-out day whenever they
want it

Why

•
•
•
•
•
•

How
Many

Whatever they need to work
on
Site Common Assessments
Pacing
Best Practices
Grading Practices
Development of Rubrics

~6-15 teachers (course-alike
teams)

•

Algebra/Geometry

AP Teachers

Course Lead from each site

AP teachers for
various courses

Analysis of Quarterly Common
Assessment and sharing of
instructional best practices

Analysis of Data and
Sharing of Best
Practices

Monthly

As Needed

Same as Quarterly Best Practices
but Algebra 1 and Geometry
Courses use district common
assessments for all unit tests

• Creation of New
Syllabus
• Sharing of
Resources and Best
Practices
• Analysis of
Student Performance
Data

6 for each course

~2 – 8 teachers

District Office

District Office

After School

Title 2A for subs &
Lunch provided

Summer: ~550 Teacher Days

During Year: ~350 Teacher
Days
Where

District Office

$$

Title 2A for subs & Lunch
provided
Summer ~$82,000 & Year
~$52,500
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WUSHD Leadership Training (Administrator and TeacherLeaders)

2009 – 2011: Pay it Forward

2011 Targeted Leadership
Coaching

2012- present:
Curriculum Assessment
Support Coaches

Who

Principals/AP → Dept. Chairs →
Course Leads

Course Leads and
Department Chairs

Course Leads and
Department Chairs

Leadership Modules

Differentiated Support for
Leadership Challenges

Differentiated Support for
Leadership Challenges

Monthly to Principals/AP

Throughout the year on the
school site

Throughout the year on
the school site/ Summer
PD

• Individual Support
• Small Workshops on selfselected topics
• Identification of teambuilding needs

• Individual Support of
Course Leads
• Support transition to
CCSS
• Facilitate Best Practices
Meetings
• Identification of teambuilding needs

~10 Principal/AP → 11 Dept.
Chairs per site → 6 Course Leads
per dept.

2 Curriculum Assessment
Coaches working with ~40
Leads

6 Support Coaches
working with ~40 Leads

Rotating School Sites

On each school site

At least one per site and
one per curricular area

After school

Title 2A

~$60,000

~$105,000

What
When

Why
•
•
•
•
How
Many
Where

Support in the arena of
leadership skills
Agenda
Dealing with Difficult
Behaviors
Team Development

$$
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WUHSD Continuing Leadership Training for Teacher-Leaders
(2011-present)
Leadership Workshop

CST/ SBAC Debrief

Who

Course Leads and Department
Chairs

Course Leads and Department Chairs

What

Increasing capacity by developing
leadership skills

Review of Student Performance Results on CST/
SBAC by Content Area and Course

When

2 days in Summer (2 sessions)

1 day in Summer (3 sessions)

Why

•

•
•
•
•

Garmston & Wellman’s The
Adaptive School
7 Ps of Collaboration
Team Energy
Challenging Leadership
Simulations

•
•
•

Understanding of Accountability Systems
Analysis of Data
Course API
Strand Data

How
Many

~40-50 each session

~35 each session

Where

District Office

District Office

Title 2A ($200 per day with lunch
provided)

Title 2A ($200 per day with lunch provided)

$$

9. Gender and Ethnicity of Staff

Gender and Ethnicity of Staff
School Staff
Certificated Staff
ROP Teachers
Counselors
Academy Specialists
Campus Security
Clerical
Custodial
Food Service
Instructional Aides
Maintenance
Technology/ Puente/ College Adv.
School Resource Officer

Hispanic

Other

White

Female

Male

Total

41
1
4
0
5
11
5
11
18
5
2
0

9
0
1
5
0
0
0
0
4
0
0
0

63
7
2
0
1
5
1
1
7
0
1
1

56
3
6
5
3
16
6
12
26
0
2
0

57
5
1
0
3
0
0
0
3
5
1
1

113
8
7
5
6
16
6
12
29
5
3
0

10. Number and Assignment of Paraprofessionals Who Meet ESSA
There are 29 paraprofessional educators at California High School who work in Special
Education classes as instructional aides. They are 100% compliant with ESSA. There
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are five clerks who work in the California Partnership Academies (listed above as
Academy Specialists). They are not considered paraprofessionals by the ESSA
definition.
c. Pupils Have Access to Standards-Aligned Materials
All textbooks and supplementary materials purchased at California High School align to
state and national standards. During the summer of 2017 Department Chairs, Course
Leads and other teacher leaders met to review possible new textbooks for their
alignment with standards. The CDE-recommended survey and rubric were utilized to
facilitate this process and to ensure that all materials purchased met the criteria. This
effort is undertaken at the District level to standardize materials across all campuses.
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d. School Facilities Maintained in Good Repair
There are several steps Cal High takes in order to maintain the facilities in good repair.
These include annual tasks, including emergency drills and a safety meeting that
includes an AED presentation, cart safety, chair inspections, lifting and carrying
procedures, the mandated reporter process, and general safety. Four AED devices are
available on campus in case of a cardiac emergency. Alarms are tested quarterly to
ensure proper functioning. Safety precautions are taken in science; there is a chemical
safety and training meeting. Science classes all have labs attached to them so that
students get maximum lab time. The athletic facilities on campus are also well
maintained. Wrestling mats are cleaned and disinfected before and after every use, and
gym floors are cleaned at least three times a week and are resurfaced yearly. Special
attention is paid to the new stadium. The turf is swept every week, groomed every six
weeks, and sanitized every six months. The fields are walked daily to ensure good
condition of playing surfaces, and they are watered to cool them down when
temperatures exceed 89 degrees.

LCFF Priority 2- Implementation of Academic Standards
In all core subject areas as well as several elective courses, teachers use common
district and site assessments to ensure that students are meeting standards. Teachers
have built collaborative time into the weekly schedule to discuss assessment data, look
at student progress, and adjust pacing and instructional strategies throughout the year.
Each core subject area has a lead teacher who takes feedback from the site course
team to district-level course team meetings once per quarter and for one week during
the summer. At these meetings, the district team reviews assessment data, looking
closely at assessment questions, grading rubrics, and student performance in order to
inform best practice strategies in the classroom. Course leads come back to the site with
plans for any changes to the common assessments as well as strategies shared from
other site teams on what has worked for other groups of students. Teachers then have
the opportunity to collaboratively evaluate these changes and shared practices in their
weekly meetings, as well as discuss successes, in order to find out how to best present
concepts and assess mastery of content standards. Each site has autonomy on how to
weight assessments in the course grade book, but every site uses the district common
assessments to ensure that across the district, students are receiving instruction and
meeting content standards in line with course requirements.

LCFF Priority 3- Parent Engagement
There are multiple opportunities for parents to get involved at California High
School. Parents learn about these opportunities at summer Parent Partnership
meetings, which all incoming 9th grade parents are invited to and expected to attend.
Parents are strongly encouraged to get involved and can leave their contact information
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with the Expanded Horizons Director who disseminates their information to the
appropriate school organizations.
Parents who participate in the School Site Council, English Learner Advisory Council,
District English Learner Advisory Council, and Parent Teacher Student Association
regularly provide input regarding school decisions to their respective organization leads.
Additionally, parents representing the various groups on campus are invited to
participate in WASC Focus Groups and LCAP Advisory meetings that are held four
times a year. These meetings also provide a forum where parents provide input and are
a part of the decision-making process. Other opportunities for parents to be involved in
their child’s education include, but are not limited to, college and career information
meetings, nights, parent teacher student conferences with a guidance counselor,
booster groups, sporting and performing arts events, and program parent nights. The
following are ways that parents can be regularly involved on campus:
•

School Site Council- meets quarterly and includes four parents, six students, the
Principal, and four certificated staff.

•

English Learner Advisory Council- parents meet monthly with Expanded
Horizons staff (2-8 people attend).

•

District English Learner Advisory Council- Parents from all seven District sites
meet with District Administration four times per year to look at performance data
and provide input about support and programs for English Language Learners.

•

Superintendent and PTSA Presidents- the Superintendent hosts monthly
meetings for all PTSA presidents.

•

Parent Teacher Student Association- this group of ten involved parents and
students meets monthly to plan activities, get updates from the Principal on
school events and initiatives, and to support the school.

•

LCAP Advisory- this group meets three times per year to review LCAP plans and
to make suggestions and adjustments to the school plan.

•

Parents on WASC Focus Groups- two parents have been part of each WASC
Focus Group since the end of the last full visit in 2012.

•

Booster Club Boards- booster clubs for Football, Band, Cross Country, etc. meet
on a monthly basis to support their programs and to plan fundraising and events.

•

Parent Partnership for Incoming Freshmen- every incoming 9th grade student and
their family is required to attend a session of Parent Partnership in the summer
where important information is discussed that will help students make a smooth
transition to high school.

•

Parent Survey- every year (at Back to School Night and available online) an
anonymous parent survey is conducted that provides important perception data
and suggestions to the school leadership.

•

Academy Parent Nights/ Special Program Parent Nights- each specialized
program conducts parent information nights periodically throughout the school
year.
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Parent Participation in School Events 2016-17
WUHSD
Cal
La Serna
Pioneer
Santa Fe
Whittier
Frontier
Sierra Vista

21,027
5,682
6,320
4,011
3,305
741
703
93

This chart lists the number of parent contacts at school-sponsored activities such as
parent education nights, Back to School Night, FAFSA workshops and the like. These
numbers are self-reported and 2017 was the first year these numbers were tracked as
part of the new state accountability system.

LCFF Priority 4- Performance on Standardized Tests
a. Results from CAASPP- participation rates, disaggregated data by student
groups, performance categories, etc.

Student performance in English has remained steady in the mid-60% range while
performance in Math remains low and has decreased slightly.
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CAASPP - Overall
Standard Not
Met

Standard Nearly
Met

Standard
Met

Standard
Exceeded

ELA/Literacy
Students Tested:
636

12%

28%

40%

20%

Math
Students Tested:
636

40%

30%

22%

8%

Student performance in Math is a concern based on three years of data from SBAC
testing. Performance in English more closely mirrors state and county averages. With
30% of students nearly meeting the standard in Math there is reason for hope.

SBAC Achievement - All Students
100%

75%

50%

25%

0%
ELA/Literacy
Students Tested: 636
Standard Not Met

Standard Nearly Met
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Students Tested: 636
Standard Met

Standard Exceeded
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CAASPP (English) Males vs. Females
English

Standard Not
Met

Standard Nearly
Met

Standard
Met

Standard
Exceeded

Males
Students Tested:
321

13%

34%

39%

14%

Females
Students Tested:
315

8%

23%

44%

25%

This chart is one piece of data that leads the school community to believe that a stronger
focus must be placed on helping males achieve at levels closer to where females
achieve.

SBAC English Language Arts/Literacy Achievement
100%
75%
50%
25%
0%
Males
Students Tested: 321
Standard Not Met

Standard Nearly Met
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Females
Students Tested: 315
Standard Met

Standard Exceeded
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CAASPP (Math) Males vs. Females
Math

Standard Not
Met

Standard Nearly
Met

Standard
Met

Standard
Exceeded

Males
Students Tested:
316

40%

30%

20%

10%

Females
Students Tested:
311

35%

32%

25%

8%

Achievement by gender is Math is much closer than in English but males still trail
females in all four categories.

SBAC Mathematics Achievement
100%
75%
50%
25%
0%
Males
Students Tested: 316
Standard Not Met

Standard Nearly Met
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Students Tested: 311
Standard Met

Standard Exceeded
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CAASPP (English) - ELL Subgroups
English

Standard Not
Met

Standard Nearly
Met

Standard
Met

Standard
Exceeded

ELL
Students Tested:
35

62%

26%

12%

0%

R-FEP
Students Tested:
179

8%

20%

52%

20%

I-FEP
Students Tested:
77

5%

20%

4%

28%

English Language Learners lag behind general program students in all SBAC testing
categories. This chart is also an important one in framing the critical academic needs for
the school.

SBAC English Language Arts/Literacy Achievement
100%
75%
50%
25%
0%
EL
Students Tested: 35
Standard Not Met

R-FEP
Students Tested: 179
Standard Nearly Met
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I-FEP
Students Tested: 77
Standard Exceeded
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CAASPP (Math) - ELL Subgroups
Math

Standard Not
Met

Standard Nearly
Met

Standard
Met

Standard
Exceeded

ELL
Students Tested:
33

85%

10%

5%

0%

R-FEP
Students Tested:
177

30%

38%

25%

7%

I-FEP
Students Tested:
77

25%

28%

37%

10%

English Language Learner performance is consistently lower than general population
students in Math as well as English.

SBAC Mathematics Achievement
100%
75%
50%
25%
0%
EL
Students Tested: 33
Standard Not Met

R-FEP
Students Tested: 177
Standard Nearly Met
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I-FEP
Students Tested: 77
Standard Exceeded
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b. SAT Results

The SAT transitioned back to the tradition two-score method in 2016. Cal High
students made some progress from 2016 to 2017.

Mean Total SAT Score
Class of 2017

1150
1100
1050
1000
950
900
850
Hispanic/ Latino

Asian

White

Asian students and Hispanic/ Latino students at Cal High score higher that White
students on the SAT. There is tremendous room for improvement in average SAT
scores at the school.
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c. Advanced Placement Test Results

Course
Biology

2014-15
Enrolled
37

Chemistry

27

Environmental
Science
Art History

32

Calculus AB

137

English
Language
English
Literature
Euro. History

131

German
Language
US Government

0

125
109
6
84

Human
Geography
Latin Vergil

115

Physics 1

16

Statistics

16

Psychology

136

Spanish
Language
Spanish
Literature
Studio Art

115

US History

101

4

24
37

Tested
33
89%
19
70%
28
88%
0
0%
15***
11%
110
84%
112
90%
96
88%
1
17%
72
86%
104
90%
1
25%
1
6%
14
88%
106
78%
95
83%
15
63%
24
65%
73
72%

Passed
13
39%
1
5%
6
21%
0
0%
1
7%
35
32%
45
40%
26
27%
0
0%
24
33%
38
37%
0
0%
1
100%
1
7%
30
28%
86
90%
11
73%
10
42%
17
23%

2015-16
Enrolled
35
66
38
1
179
140
136
95
15
78
118
7
35
34
109
106
12
21
97

Tested
26
74%
52
79%
23
60%
1
100%
13***
7%
118
84%
92
68%
92
97%
1
6%
51
65%
115
97%
2
29%
24
66%
22
65%
76
70%
69
65%
10
83%
8
38%
84
87%

Passed
9
35%
1
2%
3
13%
1
100%
0
0%
46
39%
20
22%
18
20%
0
0%
19
37%
50
43%
0
0%
1
4%
6
27%
28
37%
60
87%
5
50%
7
88%
30
36%

2016-17
Enrolled
59
46
24
3
165
133
141
93
25
85
107
8
59
40
69
139
23
7
100

Tested
53
90%
37
80%
18
75%
2
67%
27***
16%
123
92%
97
69%
85
91%
1
4%
67
79%
97
91%
7
88%
30
51%
9
23%
35
51%
117
84%
23
100%
2
29%
93
93%

***The Calculus AB course is offered through a partnership with CSU Fullerton.
Students receive college credit without taking the AP Exam provided they meet
grade requirements. Some students choose to take the AP Exam in addition to
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Passed
25
47%
1
3%
3
17%
0
0%
0
0%
48
39%
25
26%
23
27%
1
100%
23
34%
30
31%
0
0%
1
3%
1
11%
5
14%
101
86%
8
35%
2
100%
28
30%

receiving the CSU Fullerton credit. The Assistant Principal Curriculum and
Instruction is responsible for maintaining course approval through the College
Board.

Advanced Placement Participation Rate
30%
25%
20%
15%
10%
5%
0%
Baseline

2015

2016

2017

Advanced Placement participation rates have climbed markedly since the benchmark
year. There is a greater emphasis through the WUHSD in encouraging students to
attempt AP classes than ever before and this effort is creating encouraging results.

Advanced Placement Pass Rates
40%
38%
36%
34%
32%
30%
28%
26%
24%
22%
20%
Baseline

2015

2016

2017

The increase in AP participation rates has brought with it a lower pass rate. The
emphasis at Cal High is providing open access to all students to the rigor of the AP
program.
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EAP College Ready
30%
25%
20%
ELA

15%

Math
10%
5%
0%
Baseline

2015

2016

2017

This chart shows the students who scored “Standard Exceeded” on each part of the
SBAC testing. There has been a steady increase in English and very little movement
in Math.

d. English Language Learner Proficiency

Baseline
11.8%

ELL Reclassification Rate
2015
2016
9.7%
8.1%

2017
11.4%

Baseline
69.7%

ELL Progress Rate
2015
2016
66.5%
58.0%

2017
62.6%

These two charts show stagnant reclassification and ELL Progress rate over the past
few years. The emphasis in the schoolwide action plan on increasing support for ELL
students will hopefully address this lack of increasing acheivement among the ELL
subgroup.
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ELI Indicator
Year

Up One
Level

Redesignated

Total

2013-14
2014-15
2015-16
2016-17

69.7%
66.5%
58.0%
62.6%

11.8%
9.7%
8.1%
11.4%

81.5%
76.2%
66.1%
74.0%

This chart provides a longitudinal look at English Learner Indicator from the dashboard
and is the combination of previous two charts. The baseline year for the dashboard is
2013-14 for this metric. There has been a steady decline in this rate over the past
three years.

Fall 2017 English Learner Progress Indicator
(ELPI)
Current Year: 2016/ 17

Cal High

REFPs

Movers

LTEL
Movers

32

109

95

Maintain Numer.
114

350

Denom. Current
%
338

100%

There were only 267 schools in the state that scored 100% on the ELPI, with only 68
of those serving over 100 EL students. Cal High had 306 EL students test, making the
school the 6th largest in the state that received 100% (with the largest serving 399 in
Salinas Union). The systems in place, including ALD, Horizons, parallel Algebra 1,
etc. have enabled Cal Hi not only to be Very High (100%) but to experience a
significant increase over the previous year (23.3%).
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CELDT Results by Grade Level 2016-17

CELDT Movement 2016-2017
Students Tested: 238
2016-2017

2015-2016

Beg

Early
Int

Int

Early
Adv

Adv

Beg

7

3

1

0

0

Early Int

4

7

18

2

0

Int

0

6

42

43

1

Early Adv

0

1

7

56

26

Adv

0

0

2

6

6
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CELDT Reading
2016-2017

2015-2016

Beg

Early
Int

Int

Early
Adv

Adv

Beg

21

16

3

2

0

Early Int

8

22

19

3

0

Int

2

10

39

23

4

Early Adv

1

1

12

20

12

Adv

0

0

1

9

10

CELDT Writing
2016-2017

2015-2016

Beg

Early
Int

Int

Early
Adv

Adv

Beg

11

3

5

0

0

Early Int

2

12

17

6

1

Int

1

4

23

31

7

Early Adv

0

5

18

46

19

Adv

0

0

1

10

16
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CELDT Listening
2016-2017

2015-2016

Beg

Early
Int

Int

Early
Adv

Adv

Beg

5

4

3

1

0

Early Int

1

3

9

3

1

Int

2

12

37

40

16

Early Adv

0

4

22

35

20

Adv

0

0

1

10

9

CELDT Speaking
2016-2017

2015-2016

Beg

Early
Int

Int

Early
Adv

Adv

Beg

4

0

0

1

0

Early Int

0

3

5

1

0

Int

0

0

30

24

6

Early Adv

0

1

12

64

31

Adv

1

0

3

14

38

e. Other Local Assessments
Departments are utilizing a common curriculum and have greatly increased their use of
common assessments. Course leads have been instrumental in the development of
common pacing guides for subject areas, and in the development and analysis of
common assessments. English gives district-wide and site-based common
assessments in all four grades, which include new performance tasks for each grade
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level. Math utilizes district common final exams in Algebra 1 (9th), Algebra 1 (10th – 12th),
Geometry, and Algebra 2. District common unit exams are also given in Algebra 1 (both
9th and 10th – 12th), and Geometry, and site common chapter exams are utilized in
Algebra 2. The math department also used performance tasks for several classes to
prepare the students for the SBAC exam. Science has a variety of common district and
site unit, quarterly, and semester assessments in place for Biology, Chemistry, Human
Anatomy, Earth Science, and Physics. Common labs are used in Chemistry and
common standards-based presentations are given in Biology. Social Studies have
common district quarterly assessments, performance tasks, and site common chapter
tests and final exams in U.S. History and World Civilization. Government and Economics
have common assessments each semester, which include: two Brief Constructed
Responses (BCR), one performance task and a multiple choice exam. World Languages
utilize common district and site exams in Spanish 1 and 2, French, and
German. Physical Education distributes common packets on all sports taught. Every
student in regular P.E. is taught the proper and safe use of the equipment in the fitness
room. Dance 1, 2, 3, 4 and Art 1 have common tests by subject and/or final exams.
Three different CTE programs offer industry-specific certification opportunities allow
students to gain official industry issued technical skills. The ROP Transportation
Pathway (the Auto Academy) has over 30 certification opportunities and issued over
1,400 certifications in the 2016-2017 school year. The Health Academy has over 40
students per year that earn their CNA licenses and the Culinary Academy has more than
15 students that complete the state of California Food Safe license exam.

The API score is no longer a metric for accountability, but Cal High did receive two
scores after the last full WASC visit. The API score at California High School made
consistent gains over this seven-year period with 2013 being the highest score of all at
798.
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Though the CAHSEE is no longer offered, this metric was an important one for
California High School coming out of the last WASC Accreditation visit.

LCFF Priority 5- Pupil Engagement
Cohort Graduation Rate
Cohort Graduation Rate

2013

2014

2015

2016

Overall

98.5%

97.6%

97.1%

98.2%

Hispanic

98.5%

98.0%

97.2%

98.9%

English Language Learners

96.2%

94.8%

95.5%

96.4%

Socioeconomically Dis.

98.2%

97.7%

97.5%

98.4%

Special Education

95.6%

84.7%

82.5%

84.1%

Male

97.7%

96.3%

96.4%

97.7%

Female
99.1%
98.9%
97.8%
98.8%
The cohort graduation rate has remained consistently high over the past four years
with a small drop in most categories. The largest, and significant, drop occurred in the
Special Education sub-group. Female students also out-perform male students in this
metric.
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Chronic Absenteeism

14-15
4.0%

15-16
7.0%

16-17
7.4%

The Chronic Absenteeism rate is a new metric from the State Accountability
Dashboard. Though the rate has increased over the past three years it is still at a
relatively low level. Discussions are underway with the Leadership Team about how to
effectively address this data point by serving at-risk students more effectively. Chronic
Absenteeism is defined as any full-day absence that is not related to school business.

Dropout Rate

Baseline
1.4%

2015
2.0%

2016
0.3%

2017
0.2%

The dropout rate at Cal High continues to fall and is at a very low level.

The percentage of attendance for California High is currently at the highest level since
data has been collected. A percentage close to 97 is an excellent rate for a high
school in California.
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100.0%

On-Target Rate

95.0%
90.0%
85.0%
80.0%
75.0%
70.0%
65.0%
9th

2006 2007 2008 2009 2010 2011 2012 2013 2014 2015 2016 2017
70.2% 73.3% 80.3% 85.9% 85.7% 82.8% 82.8% 85.9% 92.4% 89.2% 94.3% 89.5%

10th 72.8% 76.2% 84.2% 85.3% 90.0% 87.4% 88.7% 90.8% 90.1% 93.0% 93.5% 94.6%
11th 84.4% 89.3% 93.4% 95.2% 93.4% 95.1% 96.5% 97.6% 97.9% 96.6% 98.6% 98.7%
9th
10th
11th

On-target rates for the WUHSD are defined by a minimum number of credits
completed at each grade level: 9th- 55 credits, 10th- 110 credits, 11th- 155 credits; it
takes 220 credits to graduate in the WUHSD. The current on-target rates are the
highest numbers at California High since these numbers started being recorded. The
highest increase has come over the past eight years in 9th grade with 10th and 11th
grade making sizable gains as well.

Semester 2 D/F rates are lower in most categories over the past six years with the
exception of a small increase in Visual and Performing Arts, Business and Special
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Education. The highest number of unsuccessful students continues to be in
Mathematics.

5e. OTHER RELEVANT LOCAL MEASURES RELATED TO LCAP goals and
priorities

Snack and Supper Program
Since the 2014-15 school year Cal High has offered a free snack and supper program to
students after school. This program is funded through a state grant and the school is
fully reimbursed for cost of food and personnel. The snack consists of juice and a
starch/ protein. The supper is a full meal similar to the lunch service. The food service
personnel work hard to ensure that the suppers have variety and are not the same
service as the lunch each day. The program runs every day Monday through Thursday
each week except on days when dismissal happens before 3:12 pm. The average
number of snacks served per week during the 2016-17 school year was 704. The
average number of suppers served each week for that year was 578.

After School Tutoring
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The first graph indicates how many students attended tutoring each semester from Fall
2014 to Spring of 2017. The second graph shows the average GPA for those same
semesters.

LCFF Priority 6- School Climate

Suspensions and Expulsions
Year

2011-12

Enrollment

Students
Suspended

Suspension
Rate

Students
Expelled

Expulsion
Rate

3094

78

2.4%

0

0.0%

n

2012-13
2013-14

3041

115

3.6%

0

0.0%

2014-15

2955

84

2.7%

5

0.2%

2015-16

2820

98

3.3%

5

0.2%

2016-17

2818

116

4.1%

3

0.1%

The suspension and expulsion rates for 2012-13 are not available.
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e. Student participation in co- and extra-curricular activities

Athletics
Athletics

Males

% Male

Enrolled

Females

% Female

Enrolled

Total

Male

Enrolled

Athletes

% Male

Female

% Female

Total

Athletes

Athletes

2015-16

1420

49.8

1430

50.2

2850

552

61.9

340

38.1

892

2016-17

1355

49.9

1363

50.1

2718

614

61.5

385

38.5

999

Club Involvement
(does not include sports or Academic Programs, may include duplicated students)
Males

Enrolled

%
Male

Females

%
Female

Enrolled

Total

Male

% Male

Female

%
Female

Total

Enrolled

in Clubs

in Clubs

in Clubs

in Clubs

in Clubs

2015-16

1420

49.8 1430

50.2

2820

--------

--------

--------

--------

--------

2016-17

1355

49.9 1363

50.1

2818

579

31.6

1254

68.4

1833
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f. Perception Data

Student Survey from Spring 2016

Students report that they would like more help in preparing for a career after high
school. Students also report that they would like help preparing for decision-making in
adulthood.
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Most Cal High students have access to computers at home but some do not have a working
printer.
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The majority of students desire more help with planning for life after high school. This
is part of the comprehensive college and career education program that the Guidance
Office continues to work on improving. The use of Naviance is one major step being
taken currently to address this need.
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The student and parent portals for Aeries have become essential tools for students
and their parents in the effort to keep up with assignments and monitor grades. The
increased demand for up-to-the-minute grading information continues to grow, making
the timely entering of grades into the electronic gradebook a high priority for teachers.

Staff Survey from Spring 2017
The following pages include the most important questions from the biennial staff
survey. For evaluation of the results, red and blue categories are considered
considered positive.

Classified Staff
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Classified Staff

Certificated Staff

Classified Staff

Certificated Staff
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Classified Staff

Certificated Staff

Classified Staff

Certificated Staff
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Classified Staff

Certificated Staff

Classified Staff

Certificated Staff
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Classified Staff

Certificated Staff

Classified Staff

Certificated Staff
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Classified Staff

Certificated Staff

Classified Staff

Certificated Staff
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Classified Staff

Certificated Staff

Classified Staff

Certificated Staff

California High School Focus on Learning 2018

72

Classified Staff
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LCFF Priority 7- Access to a Broad Course of Study
a. College and Career Indicator

College and Career Readiness
Number of Students

% Ready

Status

All Students
646
57.6%
High
English Learners
81
29.6%
Low
Foster Youth
7
n/a
n/a
Homeless
134
56.7%
High
Socieconomically Disadvantaged
563
55.6%
High
Students with Disabilities
57
14%
Low
African American
3
n/a
n/a
American Indian
0
n/a
n/a
Asian
5
n/a
n/a
Filipino
14
86.7%
Very High
Hispanic
565
56.1%
High
Pacific Islander
3
n/a
n/a
Two or More Races
2
n/a
n/a
White
54
59.3%
High
This is the first year of the College and Career Readiness Indictor for the dashboard
and no baseline has been established yet. Based on current levels the majority of
students at Cal High are in the High to Very High range.

A-G Completion Rates
UC/CSU A-G Rate

2012

2013

2014

2015

Overall

48.3%

53.5%

54.1%

54.6%

2016
55.3%

2017
59.3%

Male
44.5%
%
%
46.7%
39%
n/a
Female
47.4%
%
%
61.9%
61%
n/a
The A-G Completion rate continues to rise incrementally from year to year. Recent
years have shown a widening gap between completion of males and females with the
female students far outpacing the male students. All general education program
students are enrolled in core courses that meet the A-G requirements. There are
modified classes in the Special Education program but all other students are in A-G
courses. The WUHSD Director of Staff Development, Assessment and Accountability
is responsible for maintaining A-G course approval through the University of California.
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Number of Students Completing A-G Requirements
Year
2012
2013
2014
2015
2016
2017

Total Graduates
576
606
651
668
640
597

A-G Completers
278
324
352
365
354
354

Percentage
48.3%
53.5%
54.1%
54.6%
55.3%
59.3%

The vast majority of students at Cal High plan to pursue some form of higher
education. This reflects success in the WUHSD efforts at all schools, and specifically
Cal High, to create a college-going culture for all students.

LCFF Priority 8- Other Pupil Outcomes
a. District policies/ school financial support and expenditures by pupil.
WUHSD

$140,401,681 Income

11,903.7 ADA
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$11,795 cost per ADA
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The following legend is for use with the financial chart on the
next page.
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b. Other pupil outcomes as described in Education code or by local districts.

Percentage of Ninth, Tenth, and Eleventh Grade Students
Taking PSAT
2015/16

2016/17

California

88%

91%

La Serna

85%

80%

Pioneer

91%

90%

Santa Fe

88%

88%

Whittier

86%

81%

Frontier

54%

48%

Sierra Vista

75%

78%

WUHSD Total

87%

85%

Concurrent/ Dual Enrollment
California High School and Rio Hondo College
Term

Course

Number of
Students

Success Rate
(C or Better)

Summer 2014

Spanish 101

33

97.0%

Spring 2015

Counseling 105

57

94.7%

Summer 2015

Spanish 101

32

87.5%

Spring 2016

Counseling 105

36

77.8%

Summer 2016

Spanish 101

34

76.5%

Spring 2017

Counseling 105

58

91.4%

Summer 2017

Spanish 101

37

86.5%

Summer 2017

Art 101

36

100%

Fall 2017

Music Theory 141

16

N/A
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E: Schoolwide Learner Outcomes
a. Using data generated in this profile and other sources, comment on the degree to
which the students are achieving all of the identified schoolwide learner outcomes.
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English Department – The English department creates analytical thinkers through
implementation of articles of the week, performance tasks, and research papers, which require
students to pull from a variety of sources and synthesize their information. These three
assignments also make students examine bias and validity of sources. They are also tasked
with reflecting on their learning through mock job interviews, reflection letters at the end of the
school year, and by speaking about their learning stretch in their senior project speech. In order
to foster self-directed learners, teachers complete many goal setting activities and social
contracts that get students to think about their behavior and actions. Many students are also
required to independently complete volunteer hours, No Red Ink grammar assignments,
Accelerated Reader reading assignments, and research interviews. In the ERWC classes
students complete modules focused on college preparedness. Students produce quality work in
their yearly essays and projects. They complete many of these assignments on Google docs or
in Google classroom. Most essays are checked for plagiarism using Turnitin.com and they can
receive feedback from these two websites or add-ons available to teachers. Through the
school’s work with Ivannia Soto, English teachers have placed an emphasis on communication
skills for all students and particularly for English Language Learners. Formal speaking
opportunities are available to students in their freshman research presentation, career project
presentation, junior debate, and senior project speech. They are also provided various other
speaking opportunities with think-pair-share, reciprocal teaching, and the practicing of language
registers, which many freshman teachers do at the beginning of the year. Students are also
asked to complete listening articles of the week, where they are not given a text, but instead
have to write paragraph answers based upon what they have heard. Communication is also
fostered through Google docs, where students can share their work with other electronically and
receive peer feedback. Finally, students become part of the larger community through job
explorations, classes, and volunteer hours that they are required to complete through the senior
project. They also read both fiction and non-fiction articles and stories that deal with many timely
and historical social justice issues, which give students a broader understanding of the world
around them.
Science Department - Every course in the science department has laboratory activities that
provide students with the opportunity to analyze data, integrate and apply knowledge,
collaborate with group members, and communicate their results/conclusions both in written and
oral form. In addition, many of the courses do projects in which students create original products
and make connections to science in their everyday lives. Science teachers also utilize strategies
that allow students experience with critical thinking, collaboration, technology, and
communicating their thoughts/ideas.
Math Department - In math, classes have been doing more inquiry activities and using the
Kagan structures to have students working in groups to accomplish a common task. Students
are working together, with different roles to achieve their goal by communicating what they are
doing and why. Within the inquiry activities, the students are required to think analytically about
what they are doing and how to apply what they have done to a new problem and then how to
generalize their results. Many classes are using technology in different ways to help the
students understand the content. One example of this is through the use of the the desmos.com
site that allows the teacher to have students explore a topic at their own pace to get to the
desired results.
Visual and Performing Arts Department - The students in California High Schools Visual and
Performing Arts programs achieve multiple school wide learner outcomes in in each project or
assignment and all of them within the course of a year. Students strive to be quality producers
by creating visual works that are Art Show ready and performance/ competition level performing
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pieces. Both visual and performing arts students work collaboratively to give each other
feedback in critics to increase group and individual quality, put together the annual Art Show,
and perform on campus and throughout the community. Art students become analytical thinkers
when using self critics, group critics, and judges comments to guide their own and the groups
reevaluation of their work to drive self-directed and guided practice, re-teaching, and reworking
of pieces. The Visual and Performing Arts stress verbal and non-verbal communication. Body
movement is the inherent language of dance, and theater arts enhances the understanding of
vocal and instrumental music.
Social Science: In the Social Science department, various activities are commonplace
throughout the different courses that address all the SLOs. In particular, performance tasks,
BCRs, use of Cornell notes, reciprocal teaching, discussions, and think-pair-share activities are
routine throughout the department focusing on being an analytical thinker, self-directed
achiever, quality producer, and collaborative worker. The Government/Economics course
provides opportunities for students to be community contributors by connecting them to
Register-to-Vote, observing school board meeting, participating in community service projects,
and being a peer tutor. Students in the World Civilization and U.S. History courses stay current
with CNN 10 and CNN student news. Being effective communicators is highlighted in class
presentations, class discussions, Socratic Method discussions, and debates in the
Government/Economics, World Civilization, and U.S. History courses. Students engage in a
myriad of group assignments (presentations, propaganda posters and timelines, political
campaigns) to develop their skills as collaborative workers.
World Languages: The World Languages Department reinforces all SLOs through the various
student tasks performed in all classes. Students are effective communicators, collaborative
workers, and self-directed achievers are the most observable outcomes. Students consistently
work together in pairs or small groups applying their skills in the target language to
communicate or express themselves on a given topic or theme. Teachers have been able to
broaden student skills in technology allowing them to create video or slide presentations,
original writing pieces, and various performance tasks utilizing programs such as Adobe Spark
and assorted Google applications. Teachers encourage cultural awareness and participation as
community contributors in activities such as field trips, language clubs, trips abroad, interviews,
and attendance to local cultural events.
Physical Education: The Physical Education department satisfies many of the Schoolwide
Learner Outcomes on a daily basis. The department introduces and discusses the SLO's early
in the year and also completes a writing assignment in which the students connect lessons to
the SLO's. Specifically, students are self-directed achievers in many activities including fitness
and agility training, the quarterly writing prompt, cardiovascular endurance work, weight lifting,
and culminating activities/organized games. Cal High students set, pursue, and accomplish
realistic goals during these activities. Students are also quality producers as they demonstrate a
strong work ethic and professionalism during the above activities. Many of the activities are in a
partner or group/team setting so all students have to be effective communicators and
collaborative workers utilizing sound verbal and non-verbal communication skills as well as
good listening skills. They also learn accountability as they have to follow through on assigned
task to achieve the common group goal. Students are analytical thinkers when participating in
skills and drills as well as competing in organized games and culminating activities. Students
identify, integrate, and apply information previously learned while utilizing various sources of
information to be successful in the activity.
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CHAPTER 3
Self-Study Findings
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Organization: Vision and Purpose,
Governance, Leadership, and Resources
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Organization
A1. Vision and Purpose Criterion - The school has a clearly stated vision and mission
(purpose) based on its student needs,
current educational research, the district
LCAP, and the belief that all students can
achieve at high academic levels.
Supported by the governing board and the
district LCAP, the school’s purpose is
defined further by schoolwide learner
outcomes and the academic standards.
A1.1. Indicator: The school has
established a clear, coherent vision and
mission (purpose) of what students should
know and demonstrate; it is based upon
high-quality standards and is congruent
with research, practices, the
student/community profile data, and a
belief that all students can learn and be
college and career ready.
A1.1. Prompt: Evaluate the degree to
which the development of the school’s
statements has been impacted by
pertinent student/community profile data,
the district LCAP, identified future global
competencies, current educational
research and an overall belief that all
students can learn and be college and
career ready.
Findings
Each year, all staff attend Day One, the District’s welcome
back assembly that establishes the expectations, focus,
and goals for the upcoming year. This meeting occurs at
one of the five high schools and includes every staff
member, certificated and classified, from the entire
WUHSD.

Evidence
●
●
●
●

In 2016, as part of the biennial review process, all staff
(through Leadership meetings and department and
subject alike meetings) evaluated and discussed the Cal
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Day One handouts
Notes from Leadership
meetings
Notes from Department
and Subject Alike
meetings
Notes from District
summer meetings
Notes from LCAP
meetings
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High Mission Statement, Vision Statement, and Expected
School Learning Results (ESLRs), now called Schoolwide
Learner Outcomes (SLOs). These were adjusted to better
reflect Cal High’s student needs and objectives, including
the increased use of technology and the implementation
of the Common Core. With its SLOs, the Cal High staff
also seeks to reflect the mandates articulated in the
Whittier Union High School District’s publication
“Whatever It Takes: Guide to Instructional Direction.”

●
●
●
●
●
●

Notes from CIT meetings
Notes from School Site
Council meetings
Notes from WASC Focus
Group meetings
Surveys for staff, parents,
and students
Revisions to SLOs
Educational Technology
Lead handouts

The Leadership Team, consisting of members of Cal
High’s administration, classified staff, and certificated
staff, also conducts an annual review of the vision and
mission statements and SLOs at its summertime
leadership retreat. The WASC Focus Groups also provide
input on the ongoing evaluation of these guiding
principles.
In addition, Cal High’s School Site Council, comprised of
Cal High staff, students, and parents, evaluates these
documents on an annual basis.
Cal High also looks to its annual parent and student
surveys to help guide its vision for student success. Data
reflecting student performance, such as California
Assessment of Student Performance and Progress
(CAASPP) scores, (formerly) CST scores, CAHSEE
results (until 2015), common assessments, A-G rates, ontarget rates, and student grades, also factors heavily in
developing Cal High’s vision.
Cal High’s LCAP Task Force and LCAP Advisory
Committee, comprised of administrators, teachers,
parents, and students, meets three times a year to
evaluate student needs based on data and input from all
members. The Task Force then uses this data and input
to apportion available funds to areas anticipated to
enhance student success.
Data from throughout the District also is used to drive the
content of summer trainings at the District office. These
trainings keep staff apprised of current educational
research and technology and inform the ongoing
development of the Cal High curriculum. These trainings
are not limited to department chairs or course leads;
instead, they are open to all faculty, who are encouraged
to attend.
The constantly evolving global use and development of
technology has resulted in the creation of Site Educational
Technology Leads. These leads are tasked with staying
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abreast of education-related technology and assisting
staff with implementing such technology.
Since 2010, Cal High’s Condor Pride Team has focused
on creating a positive school climate by using common
language to clearly communicate and reward student
behavior reflecting the SLOs. Condor Pride cards and the
Student of the Month program recognize students who
have demonstrated the qualities outlined in PRIDE. In
September of 2017, Cal High hosted its first PRIDE
Summit for 150 at-risk students and their mentors. The
goal of this event was boost student achievement by
connecting with these students and addressing many of
the issues they may be dealing with.
A1.2. Indicator: There are effective processes in place to ensure involvement of all
stakeholders in the development and periodic refinement of the vision, mission, and schoolwide
learner outcomes.
A1.2. Prompt: Evaluate the effectiveness of the processes that engage representatives from
the entire school, the district board, business, and the community in the development and
periodic refinement of the vision, mission, and schoolwide learner outcomes.
Findings
There are ample opportunities for all stakeholders to be
involved in the ongoing refinement of the vision and
mission statements and the SLOs. Through staff,
Leadership, department, and subject alike meetings, the
certificated and classified staff have opportunities to
provide input suggesting revisions to the vision and mission
statements and SLOs. Parents that are part of PTSA attend
Day One meetings hosted by the District and by each
school site administrative team. At these meeting they
hear both District and site personnel discuss the vision and
mission statements and SLOs for the upcoming school
year.
In addition, Cal High looks to its annual parent and student
surveys to help develop its vision for student success.
Parents and students are also placed on WASC Focus
Groups and are given ample opportunities to provide input.
Data reflecting student performance, such as CAASPP
scores, on-target data, A-G completion rates, common
assessments and semester grades, compiled by the Site
Data Lead, is also a major contributor to the development
of the school’s vision.
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Evidence
●
●
●
●
●
●
●

●
●
●
●

WASC Meetings
(students, parents and
staff)
School Site Council
PTSA
School Website: Data
Profile
Minutes from parent
organization meetings
Minutes from board
meetings
PTSA sitting in on the
Day One meetings Vision, mission and
SLOs
College App and
financial aid workshops
(parents and students)
Subject-alike and
department meeting
agendas with minutes
Parent survey results
Senior survey results
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●
The Leadership Team, consisting of members of Cal High’s
administration, classified staff, and certificated staff,
reviews the vision and mission statements and SLOs at its
annual leadership retreat. The WASC Focus Groups also
review and offer suggestions regarding the development of
the statements and SLOs. The team then uses this
information to refine these guiding principles. In addition,
Cal High’s School Site Council, comprised of Cal High staff,
students, and parents, evaluates these documents on an
annual basis.

●

Focus Group meeting
agendas
Leadership meeting
agendas with minutes

SLOs are integrated into the Cal High curriculum in many
ways. The Senior Project, completed by every senior,
addresses each SLO through its research paper
component, its fieldwork requirement, and its mandatory
presentation to a community-based panel. The SLOs are in
the Senior Project handbook that each student is given.
Each section of the handbook highlights which component
fulfills which SLO.
The District collects a wide variety of data on student
performance and student demographics. This data includes
results of standardized tests, common assessments, and
graduation and A-G rates. Cal High administration shares
this information with the entire staff at the beginning of each
school year. Furthermore, this information is shared
throughout the school year by the Site Data Lead,
administrators, and District personnel. The department
chairs then disseminate the information to their department
members. The Cal High staff considers this information
when reviewing the SLOs at Focus Group and subject alike
meetings.
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A1.3. Indicator: Students, parents, and other members of the school and business community
demonstrate understanding of and commitment to the vision, mission, the schoolwide learner
outcomes, and the district LCAP.
A1.3. Prompt: Evaluate the degree to which the school ensures that students, parents, and
other members of the school’s community understand and are committed to the school’s vision,
mission, and schoolwide learner outcomes.
Findings
Each March across the District, the WUHSD high schools
host their Future Frosh Night. On that evening, prospective
students and parents come to Cal High to explore the
campus as well as the curriculum and programs offered at
the school. Before the first day of school, Cal High holds a
mandatory day for all freshmen: Freshman First Day. The
students attend each of their classes. In each class, the
teacher instructs them on certain Cal High core expectations
and practices. One period is dedicated to a review of the
SLOs. Each classroom displays a poster setting forth the
SLOs, and these also appear in the Cal High Student
Handbook that is distributed to all students. In addition, the
Cal High vision and mission statements appear in the
handbook.

Evidence
●
●
●
●
●

●
●

Freshman First Day
Packet
SLOs Posters
Student Handbook
Lessons from across
the curriculum
Notes from meetings
addressing review and
revision of SLOs and
vision and mission
statements
Faculty meeting notes
Mailers re: LCAP

The Cal High staff review the SLOs repeatedly over the
course of the year. The SLOs are on display on the posters
that appear in every classroom; moreover, the certificated
staff connect the SLOs to the curriculum and convey these
connections as they present the material.
The SLOs and vision and mission statements also are
presented to the staff on an ongoing basis for review and
revision. This review takes place in Leadership meetings,
department meetings, subject alike meetings, and staff
meetings.
The allocation of funds determined by Cal High’s LCAP Task
Force is conveyed to the staff through staff meetings and is
disseminated to the larger Cal High community through email and written correspondence.
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A2. Governance Criterion - The governing board (a) has policies and bylaws that are aligned
with the school’s purpose and support the achievement of the schoolwide learner outcomes and
academic, college, and career standards
based on data-driven instructional
decisions for the school; (b) delegates
implementation of these policies to the
professional staff; and (d) monitors results
regularly and approves the single
schoolwide action plan and its relationship
to the Local Control and Accountability
Plan.
A2.1. Indicator: The district policies and
procedures are clear regarding the
specific duties and roles of the governing
board and district administration in their
relationship to the school and staff.
A2.1. Prompt: Determine the clarity of
board policies and procedures regarding
the roles of the board and district
administration, including supporting the
school’s vision, mission, schoolwide
learner outcomes, monitoring student
progress, engaging parent and community
participation in site governance,
implementing complaint procedures, and
reviewing program effectiveness in
alignment with the district LCAP
requirements.
Findings

Evidence

Selection of the Board occurs through general elections
held in the District every two years in November. Board
members serve a four-year term.

●

The District has Board Policies that are available at the
District office and on the website. The District website
posts a calendar of all Board of Trustee meetings; the
agenda for each meeting is published 72 hours in
advance. After each meeting, the District posts the
meeting’s minutes on the District website as well as at
each school site. Throughout the calendar year, the Board
meets on Tuesday evenings once or twice per month. Cal
High’s site administrators attend Board meetings, as does

●
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●
●
●
●
●

District Board meeting
minutes
Campus visits by District
superintendent
District personnel (official
and unofficial) visits.
Day One meetings
Budget Review Meeting.
LCAP Task Force
meetings
Student Advisory
Council.
District information
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Cal High’s ASB student representative
The overriding policy of the governing board of the District
is to do “Whatever It Takes” to assist students in their
quest to reach their highest potential. This same mandate
guides the creation and refinement of the vision and
mission statements and SLOs at Cal High. Each year, at a
regularly scheduled Board meeting, Cal High’s principal
highlights one or more of the school’s programs that have
advanced student achievement by doing “Whatever It
Takes.” The Cal High principal also compiles the
Principal’s Annual Report. The Annual Report evaluates
the school’s activities and data for the past twelve months
and also sets the goals for the year ahead. The principal
submits this to the Superintendent and Deputy
Superintendent, who then submit it to the Board for
approval.

●
●

disseminated at Faculty
Meetings.
Department and subject
alike meetings--District
policies disseminated.
LCAP Task Force
meetings

Board policies and procedures, as well as the school’s
vision, mission, and LCAP plan, are listed on the
District/school website and information is also
disseminated through the WUHSD newsletter and Loop.
The District’s newsletter is distributed both electronically
and in printed form to the entire Whittier community.
For formal complaints by parents, students, or staff, a
Uniform Complaint Policy Procedure is in place. This is
published on flyers posted around the Cal High campus.
For certificated and classified staff, there is a formal
Grievance Process for complaints that cannot be resolved
informally by the site administration.
With regard to LCAP funding and spending, the District’s
LCAP plan for all school sites is submitted annually for
approval by the District Board and the Los Angeles County
Board of Education. The Site Data Lead gathers and
analyzes data for the purpose of determining how to best
meet the needs of students through the expenditure of
LCAP funds and to see if the way that LCAP funds are
being spent is helping to achieve the SLOs and the goals
that the LCAP Taskforce sets.
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A2.2. Indicator: There is clear understanding about the role and responsibilities of the
governing board and the professional staff.
A2.2. Prompt: Determine the extent to which there is clear, sustainable understanding
regarding the relationship between the governing board and the professional staff.
Findings
The Board establishes the rules of governance of the
District and provides oversight of District operations. At the
semi-annual Board Retreats hosted by the Superintendent,
the Board discusses and reviews its responsibilities as well
as its expectations for the District.
At the District’s Day One, the members of the Board and all
of the District employees are in attendance. On behalf of
the Board, one member delivers an address clarifying the
relationship between the Board and those who work for the
District.

Evidence
●
●
●
●
●
●

Notes and handouts
from Board Retreats
Notes from Day One
“Whatever It Takes”
publication
District Website
WHAM Newsletter
WSEA bulletin board

The “Whatever It Takes: Guide to Instructional Direction”
informs the professional staff of the District’s goals for
student achievement. Both the Board and the District
Administration trust the site administrators to ensure that
the established day-to-day operations of each school are
carried out according to Board policies and Administrative
regulations.
Board policy and Board meeting agenda and minutes are
set forth available on the WUHSD Website. The monthly
District newsletter also keeps the staff apprised of Board
activity.
The Whittier Secondary Education Association (WSEA) and
the California School Employees Association (CSEA) issue
newsletters that address the relationship between the
Board and the District employees. WSEA and CSEA site
meetings occur periodically at Cal High, and the WSEA and
CSEA websites are another source of association news for
members.
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A2.3. Indicator: Parents, community members, staff and students are engaged in the
governance of the school.
A2.3. Prompt: Evaluate the ways the school community and parents are a) informed as to how
they can participate in the school’s governance and b) engaged in the governance of the school
through their participation on the School Site Council, ELAC, district LCAP committees and
other advisory or shared decision-making groups that provide guidance or direction to the
School.
Findings
The parent members of Cal High’s School Site Council are
elected by the other parent shareholders; these Council
members help to create and sanction Cal High’s Single Plan.
Parents of English Language Learners participate in the
District’s English Language Advisory Committee (DELAC)
and Cal High’s English Language Advisory Committee
(ELAC), and both Committees are required to sign off on the
District’s Local Educational Agency (LEA) plan.
Invitations to attend LCAP meetings are sent to parents from
the school. There is LCAP information which parents can
access on the District’s website, and Cal High’s website
provides PTSA info to any interested parent.

Evidence
●
●

●
●
●
●
●

Loop Messages
LCAP Advisory Board
handouts. All staff is
encouraged to attend
board meetings.
ELAC Agenda
PTSA Membership
School Site Council
meets 4 times a year
District website
Cal High website

A2.4. Indicator: There is clarity of the evaluation and monitoring directed by the governing
board and carried out by the district administration.
A2.4. Prompt: Determine the degree to which there are evaluation and monitoring procedures
conducted by the district administration and reported to the governing board, including the
annual LCAP assessment of district goals and the Eight State Priorities, the review of student
performance toward career and college readiness, assessment of overall school programs and
operations, and the fiscal health of the school.
Findings
Each year the District’s Deputy Superintendent of
Educational Services presents to the Board a breakdown and
analysis of the measurable objectives achieved by each of
the District’s schools. These objectives include CAASPP
scores, A-G completion rates, on-target numbers, graduation
rates, and AP scores.

Evidence
●
●
●

The Board also reviews Cal High’s Annual Report, which sets
forth the school’s achievement results, strategies for
improving those results, and any modifications for
improvement to previous plans. The goals and objectives
associated with the annual report are consistent with those
on the Local Control and Accountability Plan and with the
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●
●
●

Presentation to the
Board by the Dep.
Supt.
Cal High’s Annual
Report, years 20132017
Reports by Data Tech
Lead
Weekly Board Updates
First and Second
Interim Reports
Parent, student, and
staff surveys
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information provided as part of the WASC accreditation
process. The principal, after seeking broad input into the
development of the Annual Report, meets with the
Superintendent and Deputy Superintendent to review the
content of the Annual Report, which in turn serves as the
basis of the principal’s annual evaluation.

●
●
●

School Budget
Academy Audits
ASB Audits

In addition, several groups participate in the development of
the LCAP, including parent, staff and student groups. The
LCAP, highlighting goals and measurable targets, is
presented to the Board in May for a first reading and public
comment, and again in June for approval.
Cal High’s Site Data Lead gathers and analyzes site-specific
disaggregated data, which Cal High reports to the governing
board for the assessment of District goals, LCAP spending,
and the Eight State Priorities.
Cal High’s Curriculum Office ensures that LCAP
expenditures align with the Board-approved budgets set at
the LCAP District meetings.
The Superintendent’s Weekly Board Update also informs the
Board of Cal High’s student performance.
Cal High’s overall school operations are assessed regularly.
At Cal High’s Back to School Night, parents have been asked
to complete a survey on the school’s effectiveness in serving
their children. Recently, these surveys have been
conducted online. Annual student and staff surveys provide
feedback on all aspects of school site operations, including
items such as the condition of the facilities and the equity of
the discipline procedures.
The Bond Oversight Committee also provides feedback to
the District on the use of bond funds to improve school
facilities.
The fiscal health of Cal High and the other District schools
comes under regular review by the Board in the District’s
First and Second Interim Reports, which provide information
on the District’s Budget. Each spring the District’s Assistant
Superintendent, Business Services, delivers budget
information to the Board in open session; they then vote on
the District Budget for the upcoming school year.
The state funding for Cal High’s Academies is monitored by
Business Services/ Program Administrator of the CDE.
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A2.5. Indicator - The established governing board/school’s complaint and conflict resolution
procedures as they apply to the school’s stakeholders are effective.
A2.5. Prompt - Evaluate the effectiveness of the established governing board/school’s
complaint and conflict resolution procedures, including the ways the complaint procedures are
communicated to parents.
Findings
All students are provided a student handbook with the
Uniform Complaint Procedure in English and Spanish, and
Cal High’s discipline policy is accessible on the school's
website, also in English and Spanish. The Uniform Complaint
Procedure is also posted in every classroom.

Evidence
●
●
●

Student handbook
School website
Board meeting minutes

In addition, each Board meeting provides an opportunity for
shareholders to offer their own comments or complaints
regarding District matters during the “community comments”
portion of the meeting. Any member of the community is
welcome to speak and can do so if they arrive and sign in
prior to the beginning of the open session of the meeting.
A3. Leadership: Empowerment and
Continuous Planning and Monitoring Criterion
- Based on student achievement data, the school
leadership, parent/community, and staff make
decisions and initiate activities that focus on all
students achieving the schoolwide learner
outcomes and academic, college, and career
standards. The school leadership and staff
annually monitor and refine the single schoolwide
action plan and make recommendations to modify
the LCAP based on analysis of data to ensure
alignment with student needs.
A3.1. Indicator - The school’s broad-based,
collaborative planning process is a continuous
improvement cycle that a) assesses data to
determine student needs, b) collaboratively
determines and implements strategies and
actions and c) monitors results.
A3.1. Prompt - Determine the effectiveness of
the continuous school improvement planning
process to ensure that it is broad-based,
collaborative and fosters the commitment of the stakeholders.
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Findings
Annual Day One meetings at the District and at Cal include a
review of student performance data that drives the continuous
school improvement planning process. Furthermore, Cal
High’s Leadership Team regularly evaluates student data
regarding performance across all student subgroups. The
team uses this data, generated largely by the District, to
identify areas of academic needs as well as successes.
Individual departments and subject-alike groups also utilize
this data to analyze their curriculum and revise it to enhance
student learning and performance. Furthermore, the Site Data
Lead regularly provides department and subject-alike teams
with relevant data.
Throughout the year, core subject classes (English, math,
science, and social science) at Cal High administer common
district assessments that are developed collaboratively by
teachers throughout the District. The District compiles data
from these assessments and conducts “Best Practices”
meetings to share significant findings with department chairs
and course leads from throughout the District. Meetings
during the summer for core subjects are also held at the
district to maintain an ongoing process of collaboration. These
meetings facilitate discussion about effective teaching
practices at both the District meetings and the Cal High
course subject-alike meetings. The practices discussed
include the spiraling of questions, identifying learning gaps,
generating remediation plans, and evaluating re-testing
strategies.

Evidence
●
●
●
●
●
●
●
●
●
●

Day one handouts
Department and
subject alike meeting
minutes
School-wide and
department
assessment data
California School
Dashboard Data
Instructional Rounds
D-F rates
Ed Tech Open Forum
EADMS data
Link Crew handouts
Academic Mentor
handouts

The teachers of these core subject classes at Cal High also
develop semester exams that serve as common assessments
for the site. After reviewing the results of these exams, Cal
High’s core subject teachers refine curriculum and modify
instruction to increase student achievement.
Cal High’s planning process solicits the input of all of its
shareholders. The staff, through Leadership Team meetings,
subject-alike meetings, general staff meetings, and staff
surveys, has multiple opportunities to contribute to the
planning process at Cal High. In addition, Cal High’s bell
schedule is intended to maximize the time available for staff to
provide the necessary support and interventions for students.
The schedule further provides systematic time for staff to
meet regularly both to chart the progress of students and to
share best practices. The weekly collaborative meetings
enable staff to review and revise standards-based curricula to
best meet the needs of students. These meetings provide
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time for discussion and reflection regarding how instructional
strategies will best enhance student achievement.
The continuous process for improvement is broad based.
Feedback from parent and student surveys is instrumental in
helping Cal High to modify its schedule, school calendar,
means of communication, and delivery of instruction. School
Site Council meets regularly to solicit input from
representatives of all of stakeholder groups: administrators,
certificated and classified staff, parents, and students. By
deciding how to allocate school site funds, these
representatives have a direct impact on the programs and
events that take place at Cal High.
Cal High’s Saturday School also is intended to boost and
monitor results. Saturday School takes place each week from
8:00 am--12:00 pm and is staffed voluntarily by teachers. It
not only provides a means for students to make-up absences
and/or tardies, but it also give students an opportunity to study
under the guidance of a teacher.
Embedded Support is another way that Cal High uses data
and collaboration to monitor student progress. On block
period days, the last twenty minutes of the period are set
aside for students to make up tests, receive supplemental
instruction, or finish their homework. This time is tailored to
the needs of specific students, based on their performance in
class.
Another group on campus that focuses on continuing student
improvement is Cal High’s Link Crew, which recruits juniors
and seniors to provide guidance and support to freshman
students. Some Link Crew activities include character building
exercises, peer conferences regarding grades, and social
functions to increase school spirit among freshmen. In
addition, the Academic Mentor Program provides peer
mentoring and tutoring to help increase student achievement
in the classroom as well.
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A3.2. Indicator - The school’s Single Plan for Student Achievement (SPSA) is directly
correlated to and driven by the analysis of student achievement data.
A3.2. Prompt - How do staff ensure that the analysis of student achievement of the critical
learner and college- and career-readiness needs, schoolwide learner outcomes, and academic
and career-readiness standards are incorporated into the SPSA and impact the development,
implementation, and monitoring of the SPSA and the LCAP?
Findings
The 2016-2017 Single Plan targets Cal High’s critical
academic needs, college-and-career readiness needs, SLOs,
and academic and career-readiness standards.
The Single Plan draws upon data compiled by the Data Tech
Lead. This information includes elements such as A-G
completion rates, on-target rates, CAASPP scores, AP
scores, and graduation rates.

Evidence
●
●
●
●

WASC Schoolwide
Action Plan
Reports by Data Tech
Lead
LCAP Report
Notes from LCAP
Task Force

The compiled data is reviewed and analyzed by many
different sectors of the Cal High community: by site
administrators, teachers (in department and subject-alike
meetings), and by District administrators.
In addition, Cal High’s LCAP expenditures are based on the
needs determined by the LCAP Task Force.
Data drives the implementation, modification, and evaluation
of the programs at Cal High.
In the past four years Cal High has not written a SPSA
separate from the LCAP plan. The work has centered around
meeting the needs of students through two documents— the
LCAP plan and budget, and the School Wide Action Plan from
the ongoing WASC work.
A3.3. Indicator - The school leadership and staff demonstrate shared decision-making,
responsibility, and self-reflection on actions and accountability for implementing practices and
programs that support student learning.
A3.3. Prompt - Determine the effectiveness of the processes and procedures for involving staff
in shared decision-making, responsibility, and self-reflection on actions and accountability to
support student learning throughout all programs.
Findings
The District’s “Whatever It Takes: Guide to Instructional
Direction” guides instruction at Cal High. The main goal of this
policy is to support student learning, using collaboration,
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●

Course-alike team
meeting agendas and
minutes
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common assessments, data analysis, and best practices to
promote student achievement. Each core subject at Cal High
has a course lead who facilitates a weekly meeting for the
subject alike team. The course lead sets the agenda, emails
the agenda to team members, facilitates the meeting, and
then e-mails the minutes of the meeting to the department
chair and principal. The course lead is instrumental in guiding
the on-site collaborative creation and implementation of the
curriculum for that subject. Course team members provide
input on proposed curriculum changes to improve student
success rates. Course leads and department chairs also act
as liaisons between the District and the on-site faculty,
sharing student performance, best practices, and proposed
common assessments for review and analysis.

●
●

Best Practices
meeting agendas and
minutes
Summer School
Take-Back Plan

Each summer the District holds meetings for each
department. At these meetings, representatives from each
site come together to form a subject alike District team and
meet over a four-day period for the purpose of collaboration
and training. At the end of the week, the site representatives
put together a take-back plan to determine how best to
disseminate the information, materials, and strategies they
acquired with the department members at their site.
The site Leadership Team also determines the effectiveness
of decision making and self reflection. During weekly
Administration Team meetings, administrators identify, among
other things, areas where students can continue to best be
supported. The team then places items related to student
learning on the leadership agenda that is mailed out to
teachers before each meeting. In addition to the members of
the Leadership Team, all staff members are invited to attend
Leadership meetings if they want to speak about an agenda
item. Additionally, any staff member can request for an
agenda item to be added and can then speak at the meeting
about the agenda item. This process allows multiple
stakeholders to address any needs of the school, including
student learning.
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A3.4. Indicator - The school has effective existing structures for internal communication,
planning, and resolving differences.
A3.4. Prompt - Evaluate the effectiveness of the existing structures for internal communication,
planning, and resolving differences among the staff or administration?
Findings
In recent years, the means of communication between staff
members at Cal High have expanded and improved. Internal
memos, e-mail, and voicemail continue to be effective ways
for staff to communicate with one another. Remind.com adds
another dimension to the internal communication at Cal High.
Sharing documents via Google is another strong tool. This
enables teachers to share lesson plans and ideas quickly and
easily. Instructional rounds aimed at providing sharing of best
practices have included teachers sharing how they use
technology, notably Google drive to organize their documents
and to collaborate with other staff members.
The schoolwide messages disseminated through Signal
(previously Loop) keep the staff informed of the
announcements going home to students and their parents.
The Aeries, Naviance, and IO Education (previously EADMS)
programs enable staff to share important information about
their students. These programs are an effective means of
disseminating necessary information to the staff. All teachers
have access to these means of communication.

Evidence
●
●
●
●
●

●

A variety of e-mails
and memos
Disseminated
Remind messages
Google Docs
Reports on Aeries,
Naviance, and
EADMS
Notes from
Department
meetings, Subject
Alike meetings, and
staff meetings
Weekly campus
updates

Department and subject alike meetings also provide numerous
opportunities to distribute school-related information and lend
themselves to discussion of this information. Often,
department chairs will serve as the liaison by and between the
staff and the Leadership Team. General staff meetings also
provide some opportunity to address school policies and
issues; however, both the size of Cal High’s staff as well as
time constraints make it a challenge to facilitate discussion of
all school issues.
For many years, Cal High’s principal has e-mailed a weekly
campus update, reporting on significant issues relevant to Cal
High’s faculty and staff and looking ahead to important events.
This entertaining weekly communication helps to create staff
unity and keeps all staff members connected to what is
happening on campus.
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A4. Staff: Qualified and Professional Development Criterion - A qualified staff facilitates
achievement of the student academic standards and the schoolwide learner outcomes through
a system of preparation, induction, and ongoing professional development. There is a
systematic approach to continuous improvement through professional development based on
student performance data, student needs, and research.
A4.1. Indicator - The school has procedures to ensure that staff members are qualified based
on staff background, training, and preparation.
A4.1. Prompt - Evaluate the procedures to ensure all staff members in all programs, including
online instruction, are qualified for their responsibilities based on employment policies and
practices, staff background, training, and preparation.
Findings
The District’s Personnel Department is the entity that ensures
that staff are qualified based on staff background, training, and
preparation. The District uses EDjoin to screen applicants;
moreover, an applicant must be CLAD-certified and fully
credentialed to merit an interview. Cal High’s principal
undertakes a background check of each potential staff
member, verifying the references of the applicant.
Probationary teachers are formally observed by the
administrative team.

Evidence
●
●

Application through
Edjoin with education
transcripts
Observations of
probationary teachers

A4.2. Indicator - The school has a process to assign staff members and provide appropriate
orientation for all assignments, including online instruction and focused programs, to maximize
the expertise of the staff members in relation to impact on quality student learning.
A4.2. Prompt - Evaluate the process to assign staff members and provide an appropriate
orientation process, including online instruction and focused programs, to maximize the
expertise of all staff members in relation to impact on quality student learning.
Findings
Using input from their course leads, Cal High’s site administrators
assign staff members to their respective positions based on their
credentialing, their expertise, and scheduling concerns.

Evidence
●
●
●
●

For new staff members beginning in the fall, the District holds a
three-day training program called “Teacher Power.” These
teachers also complete the Induction Program. This program
offers support in classroom management and lesson planning
and is a credential requirement.

●

During the week before school begins, new teachers attend a
day-long Orientation Meeting at Cal High. During the school
year, the weekly subject-alike meetings provide an opportunity

●
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Master schedule
Teacher Power
agenda
BTSA binders
Notes from Subject
Alike and
Department
meetings
Notes and
handouts from
Instructional
Rounds
Handouts from
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for new teacher support. In addition to offering best practices and
an overview of curriculum, these meetings lend themselves to
addressing the concerns or questions of new staff members. The
monthly Department meetings offer similar opportunities.

“Capturing Kids’
Hearts”

Cal High offers Instructional Rounds and Tech Rounds several
times a year for additional teacher support. All teachers have the
opportunity to observe other teachers implement strategies that
they have found successful with their own students. A discussion
follows each observation period, providing teachers with the
chance to share and reflect on how they might implement those
strategies.
Cal High administration also provides teachers with the chance to
attend class management training through “Capturing Kids’
Hearts,” a program that seeks to enhance students learning
through empathy and community-building.
The staff also fill out a “Getting to Know Your Students”
document that asks instructors to determine which of their
students are English Language Learners, Special Ed. students,
and GATE students.
A4.3. Indicator - The school implements a clear system to communicate administrator and
faculty written policies, charts, and handbooks that define responsibilities, operational practices,
decision-making processes, and relationships of leadership and staff.
A4.3. Prompt - Evaluate the system used to communicate administrator and faculty written
policies, charts, pacing guides and handbooks that define responsibilities, operational practices,
decision-making processes, and relationships of leadership and staff. Determine the degree of
clarity and understanding of these by administration and faculty.
Findings
Professional responsibilities and policies are clearly defined for
administration and faculty in the Faculty Handbook and
supplemental policy memos that are distributed throughout the
year. As reiterated in these documents, all staff are expected
to focus on student learning and are assigned positions that
will best utilize knowledge and expertise. All staff members are
well aware of these expectations via clear communication from
different levels--from administration to certificated and
classified staff at faculty meetings, Department meetings, and
subject alike meetings.

Evidence
●
●
●
●

Faculty meeting
minutes
Leadership meeting
minutes
Department meeting
minutes
Faculty Handbook

Faculty meetings and period-by-period meetings clarify the
policies and practices set forth in both the District’s “Whatever
It Takes: Guide to Instructional Direction” and in site-specific
mandates. Department meetings also provide a means of

California High School Focus on Learning 2018

101

communicating valuable information discussed at Leadership
meetings.
Staff are required to complete an online training regarding
mandated reporting rules and procedures for child abuse. In
addition, staff were required to attend a Suicide Prevention
and Awareness training. Similarly, the Assistant
Superintendent, Personnel, addresses the staff regarding
professional standards and distributes a pamphlet outlining
these standards.
A4.4. Indicator - The school effectively supports professional development/learning with time,
personnel, material, and fiscal resources to facilitate all students achieving the academic,
college and career-readiness standards, and the schoolwide learner outcomes.
A4.4. Prompt - Determine the effectiveness of the professional development support, time and
resources to meet the needs. To what measurable effect have the professional
development/learning activities, including coaching and mentoring, had on student learning?
Findings
Professional development support, time, and resources are
encouraged by both the District and Cal High’s administration
and are very effective at supporting student learning.
The District promotes technology training throughout the year.
Class offerings include website building, management of online
gradebooks, IO Education training, and strategies for using
Turnitin.com and Google Drive and Google Classroom.
At Cal High, the Site Ed. Tech Support Leads use a variety of
platforms for offering technology tips and training. They deliver
instruction at the Cal High staff meetings, through e-mail, in the
classroom, and in period-by-period meetings. They are
relentlessly helpful and knowledgeable.

Evidence
●
●
●
●
●
●
●
●

Leadership
meetings minutes
Notices and
attendance records
for training
Emails from Site
Ed. Tech Support
Dates of Academy
training
Minutes from data
analysis meetings
Minutes from
Leadership retreats
ELL reports
Attendance reports

Teachers and counselors also are encouraged to attend AP
workshops, community college, Cal State and UC seminars,
SDAIE workshops and other professional development
workshops.
The Academies and special programs at Cal High also provide
their member teachers with opportunities for training to enhance
student learning within those groups.
The District holds quarterly data analysis meetings attended by
course leads, department chairs and/or a course representative.
At these meetings, common assessment results are analyzed
following protocols set forth by the District. Assessment results
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are used to improve teacher instruction and student mastery of
course content.
Cal High’s Leadership team attends an annual leadership retreat
in which student performance data is analyzed. The analysis of
data leads to discussions regarding strategies to improve
teacher instruction and student mastery of content. The
Leadership team also receives professional development training
throughout the year in the form of “pay it forward” meetings. The
District has provided ongoing leadership workshops for
Department chairs and course leads.
The District replaced its website manager with one that is more
user-friendly for mobile devices, making it easier for students
and parents to access school information.
A4.5. Indicator - The school implements effective supervision and evaluation procedures in
order to promote professional growth of staff.
A4.5. Prompt - How effective are the school’s supervision and evaluation procedures?
Findings
All teachers are evaluated every three years to ensure effective
teaching and effective student learning. During an evaluation
year, site administrators conduct formal observations, including a
pre- and post-evaluation meeting with the staff member.
Occasional classroom visitations by the Administrative team also
help with staff evaluations.

Evidence
●

Evaluation forms
(including pre- and
post- evaluations)

Instructional Rounds provide all teachers an opportunity to visit a
colleague during their conference period to observe an effective
teaching strategy.
Educational technology trainings are provided several times a
year by the Site Tech Ed Support Lead. These trainings are
designed to facilitate the growth of the staff’s knowledge in the
area of educational technology.
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A5. Resources Criterion - The human, material, physical, and financial resources are sufficient
and utilized effectively and appropriately in accordance with the legal intent of the program(s)
and LCAP to support students in accomplishing the academic standards, the college- and
career-readiness standards, and the schoolwide learner outcomes.
A5.1. Indicator - There is a relationship between the decisions about resource allocations, the
school’s vision, mission, the schoolwide learner outcomes, the critical student learning needs,
the district’s LCAP and the Single Plan for Student Achievement (SPSA), the academic
standards, and the college- and career-readiness standards. The school leadership and staff
are involved in the resource allocation decisions.
A5. 1. Prompt - Evaluate the extent to which the resources are allocated to meet the school’s
vision, mission, the schoolwide learner outcomes, the critical student learning needs, the
student needs identified in the district LCAP and the SPSA, the academic standards, and the
college- and career-readiness standards. Determine the extent to which leadership and staff are
involved in the resource allocation decisions. What impact has the process for the allocation of
resources made on student learning?
Findings
The importance of data in determining needs and shaping
goals for Cal High cannot be overstated. The on-going
position of Data Lead ensures that Cal High has strong data to
analyze in determining the allocation of its resources.

Evidence
●
●
●

The Cal High LCAP Task Force is comprised of
administrators, staff, and parents. They analyze data compiled
by the Data Lead to determine critical needs and the best
allocation of resources to accomplish the goals embraced by
the school.
Based on the data and their informed analysis, the Task Force
has allocated LCAP funds to several items, including:
additional sections of classes; increased Summer School
sections and support; increased after-school tutoring and
courses; additional computers; a Computer Lab Assistant; the
Site Ed Tech Leads; and a College Advisement Specialist.
The regular meetings of this group have enabled them to
conduct an on-going review of Cal High’s needs and goals
and the level of success achieved by the allocation.

●
●
●
●
●

Data compiled by
Site Data Lead
LCAP Task Force
notes
LCAP Allocated
Expenditures
2017/18
Budget Reports
School Site
Council minutes
Tutoring logs
Site Waiver voting
results
Leadership
meeting minutes

Analysis shows that the tutoring and added core classes have
led to higher on-target rates, lower D/F rates, and lower
dropout rates. In addition, more students are taking AP Tests.
Cal High’s School Site Council also meets regularly to
determine the School Improvement Plan and how to allocate
its funds to maximize improvement in student performance.
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The available data and the input of the administrators, staff,
parents, and students on the Council are the bases on which
this group determines how to allocate its funds.
Cal High’s Leadership Team also examines the collected data
to determine how best to meet the goals set forth in the Single
Plan and the Vision and Mission Statements.
The Whittier Union High School District and Cal High are
committed to maximizing the resources available to students. In
an effort to maximize use of the daily instructional minutes for its
students, the Cal High staff has continued to approve the bell
schedule it implemented in 2009. The schedule is intended to
provide Cal High’s students with multiple opportunities for
support without a need for additional financial resources. These
opportunities include Embedded Support time at the end of each
period and increased time before school for students to seek
extra help from the faculty.
Decisions regarding technology also have afforded Cal High
many opportunities to utilize its resources quite effectively. Its
web-based grading system, Aeries, enables students and their
parents to monitor student performance from home, providing
on-line access to student grades as they are entered. This
streamlines the communication between school and parent and
gives parents a helpful tool for tracking their student’s progress.
Another helpful communication device and effective use of
resources is Remind.com, the website used to provide students
and parents with information regarding school announcements
and classroom assignments.
By deciding to use Turnitin.com and Google Docs, Cal High also
has demonstrated its commitment to student accountability and
student engagement with technology.
Title II Categorical Funds have enabled the District to provide
teachers with workshops and trainings during the summer
months. These trainings include curriculum planning days for
core subject teachers and instruction on aligning current
curriculum to the Common Core Standards.
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A5.2. Indicator - There are processes operating in relationship to district practices for
developing an annual budget, conducting an annual audit, and at all times conducting quality
business and accounting practices.
A5.2. Prompt - Evaluate the effectiveness of the school’s processes in relationship to district
practices for developing an annual budget, conducting an annual audit, and at all times
conducting quality business and accounting practices, including protections against mishandling
of institutional funds. (Note: Some of this may be more district-based than school-based.)
Findings
The District Budget Review Committee meets periodically to
work on the District’s budget, and the Superintendent shares
budget information with the Cal High staff as it comes available.
The annual audit conducted by the State reviews the District
funds as well as the budgets of the District’s schools.
Coordinated Program Monitoring (CPM) is conducted by the
California Department of Education. In addition, the Business
and Activities office at Cal High is very effective at
communicating with staff club advisors the specific procedures
for managing club accounts.

Evidence
●

LCAP budget

A5.3. Indicator - The school’s facilities are adequate to meet the students’ learning needs,
support the educational program (i.e., accomplish the vision, mission, and the schoolwide
learner outcomes) and are safe, functional, and well-maintained.
A5.3. Prompt - Determine the extent to which the facilities enable the school to maintain a
learning environment to meet the educational health and safety needs of students.
Findings
About two years ago Cal High established one primary entrance
into the campus, which has improved safety measures. Students
have to wear IDs and walk through a security checkpoint to verify
they are a student and not a visitor. All visitors must check-in with
security and wear a visitor pass. Security personnel has been
trained in both CPR and CPI. There is also a school resource
officer, probation officer, and dean to help maintain a safe
campus.

Evidence
●
●
●
●

Clean campus
Functioning
computer labs
Cafeteria
Library

The campus is well maintained and if something is not working in
a classroom, teachers can submit a work order to have it
repaired through the online work order website, Assist. There are
two computer labs on campus for student use; however, more
computer carts in classrooms are desired to conduct more
lessons and activities involving technology. Although there is a
library on campus that provides student access to a few
computers, the growing demand to conduct online testing like the
CAASPP creates a need for more access to technology in the
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classroom.
Cal High’s meal program provides any student wearing an ID
with a supper between 3:30--5:30 pm, Monday-Thursday. On
average, 450 students per week are served.
A5.4. Indicator - The policies and procedures for acquiring and maintaining adequate
instructional materials and equipment, such as textbooks, other printed materials, audio-visual,
support technology, manipulatives, and laboratory materials are effective.
A5.4. Prompt - Evaluate the effectiveness of the policies and procedures for acquiring and
maintaining adequate instructional materials and equipment, such as technology tools and
software, the support systems for technology, software, textbooks, other printed materials,
library media resources, manipulatives, and laboratory materials for instruction including online.
Findings
Regarding acquisition and maintenance of technology tools and
software, the District Tech Team and the Site Ed. Tech Leads
are instrumental in selecting, mastering, and maintaining
effective educational technology. With the District’s Web Help
Desk service request system available on the District’s website,
any staff member in the District can request help with technology
or maintenance issues and then monitor the progress of the help
request.

Evidence
●
●
●
●
●

The Cal High staff has been very receptive to requests for added
technology. Using LCAP funds, Cal High has acquired several
new Chrome and laptop computer carts for use in the classroom.
In addition, the site and District tech experts have been very
responsive to requests for repair and replacement of classroom
technology.

●

Web Help Desk
requests
LCAP Allocated
Expenditures
Notes from Aeries
meetings
Role of Ed Tech
Teachers
Cal High/District
book inventory
Receipts for
instructional
materials

All of the staff and students have Google accounts. The Cal High
Site Educational Technology Leads are available and accessible
for issues pertaining to the accounts.
Cal High also has a Aeries Support Lead to help the staff with
questions or issues relating to the online grading and data
system. These leads meet quarterly at the District to assess
needs and request updates.
Each year, Cal High conducts an inventory of the support
technology in every classroom. This practice helps to monitor the
materials provided to each staff member.
All schools in the District use Destiny, a digital textbook checkout
system to keep students accountable for their textbooks.
Teachers use the same system to check out their class sets of
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books. This system enables us to share books among schools
and stay knowledgeable as to inventory. The Cal High library
staff effectively takes care of these duties and are also very
helpful to teachers requesting supplemental texts from other
schools in the District.
A5.5. Indicator - Resources are available to enable the hiring, nurturing, and ongoing
professional development of a well-qualified staff for all programs such as online instruction and
college and career.
A5.5. Prompt - Determine if the resources are available to hire, nurture, and provide ongoing
professional development for a well-qualified staff. Include specifics if online, IB, and/or college
and career preparation programs are in place.
Findings
New teachers have to complete the Induction Program to clear
their credential; the program provides excellent support for these
newly hired teachers. Faculty is encouraged to seek National
Board certification, and there is a district supported monetary
incentive for becoming National Board certified.
During the summer, the District provides ongoing professional
development opportunities. Some of these opportunities involve
technology training or collaborative work done in small learning
communities.
During the school year, there are also other opportunities for
professional development. The subject alike teams and
Departments are allowed unlimited pull out days to meet at the
District to refine curriculum and instruction.

Evidence
●
●
●

●

●

BTSA Mentors
Teachers with their
National Board
Certification.
WSEA offers
funding for
teachers to attend
conferences.
Average of 7
Professional
Development Days
per Teacher
Naviance

For the last three years, Cal High’s math teachers have received
Kagan Cooperative Learning training. There is a culture of trying
to get more teachers involved in leadership roles, which requires
them to undergo professional development. Over the past few
years, many teachers have attended Capturing Kids’ Hearts
training. In addition, there is always an aspect of staff
development at monthly staff meetings, such as technology and
instructional strategies. Teachers also learn from their colleagues
through Instructional Rounds where they visit and observe
teachers delivering a lesson using an effective teaching strategy.
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A5.6. Indicator - The district and school’s processes for regularly and effectively aligning the
Local Control Accountability Plan (LCAP) with site resource decisions ensures the continual
availability and coordination of appropriate funds to support students’ achievement of the critical
student learning needs, the academic standards, college- and career-readiness standards, and
the schoolwide learner outcomes.
A5.6. Prompt - Evaluate the effectiveness of these processes.
Findings
There is an effective process in place for aligning the LCAP
with site resource decisions. The Cal High Site Data Lead
collects information indicating the levels of success of the
LCAP expenditures on student achievement. Then the LCAP
Task Force reviews these findings and adjusts LCAP
spending accordingly. Each year, using the data as a guide,
the LCAP plan is revised to meet the needs of all students,
including targeted students. These findings also are shared
with the LCAP Parent Cohort and with District and site
administration.

Evidence
●
●
●

Data compiled by
the Data Lead
Minutes from
LCAP Task Force
Meetings
Analysis of date
re: LCAP
expenditures

Since LCAP funds were made available, there have been
several notable improvements in regards to student success
rates: A-G completion rates have increased; attendance has
improved; D/F rates have gone down; on-target rates have
improved; and the number of students taking AP exams has
increased.

Summary:
An analysis of the organizational structure shows that the District’s “Whatever It Takes: Guide to
Instructional Direction” initiative continues to foster a PLC atmosphere at Cal High. The ongoing
collaboration between subject alike teams helps to provide and create systems of support for
both faculty and students. Teachers engage in the sharing of best practices to increase student
achievement. Students have more opportunities to receive teacher support because of the
current bell schedule, which provides an Embedded Support time added to every period.
Although an atmosphere of collaboration has provided many benefits, including professional
development opportunities, there is still a need to provide classified staff more training
opportunities.
The administration’s collection and sharing of data with staff is key in addressing the critical
learner needs. The collection of data by the Site Data Lead and its dissemination to the LCAP
Task Force makes for an effective allocation of funds to best meet these needs.
The Cal High Administration provides many opportunities for staff to provide input toward and
participate in the formation of policy. Leadership Team meetings are open to any staff members
who choose to attend, and the minutes of these meetings are delivered to all staff at
Department meetings.
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Areas of Strength
●
●
●
●
●

Extensive and regular staff
collaboration
Comprehensive system of support
services to facilitate student success
Highly qualified and well-trained staff
Strong working relationship between
school sites, District administration, and
Governing Board.
Increased access to and use of
technology for instruction and
communication
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Areas of Growth
●
●

Further development of school
safety measures
Increased opportunities for
classified staff training
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Standards-based student learning:
Curriculum
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Curriculum
B1. Rigorous and Relevant Standards-Based Curriculum Criterion - All students participate
in a rigorous, relevant, and coherent standards-based curriculum that supports the achievement
of the academic standards, the college- and
career-readiness standards, and the
schoolwide learner outcomes. Through
standards-based learning (what is taught
and how it is taught), these are
accomplished.
B1.1. Indicator - The school uses current
educational research related to maintain a
viable, meaningful instructional program that
prepares students for college, career, and
life.
B1.1. Prompt - Evaluate how effective the
school uses current educational research
related to the curricular areas to maintain a
viable, meaningful instructional program for
students.

Findings
California High School identified two major areas of
academic need and pursued current educational research
related to curriculum and instruction development. The two
major areas of academic need included the bolstering of
formative assessment strategies as well as English
Language support across all disciplines. To meet these ends,
California High School sought professional development from
Gale Elkins, an educational consultant specializing in
planning and using extended block periods for instruction,
Kagan Cooperative Learning, and Dr. Ivannia Soto, an
associate professor of Education & Child Development at
nearby Whittier College, who specializes in second language
acquisition.

Evidence
●
●
●
●

●

Gale Elkins training
Kagan Cooperative
Learning training
ELL Shadowing
cohorts
English, Math,
Science, Social
Science, World
Language attendance
in district-wide
curriculum
development meetings
NSTA, NCTM, LACOE
Conference

The professional development given by Gale Elkins and
Kagan Cooperative Learning both represent a concerted
effort to increase formative assessment opportunities in
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classrooms. Gale Elkins focused on active participation and
chunking of lessons in order to provide multiple opportunities
for students to process the content discussed in core
courses. Kagan Cooperative Learning provided a similar
approach, offering scripted activities to increase student
participation, collaboration, and development of academic
language. The Gale Elkins training was attended by staff
across disciplines as well as administrators. The Kagan
training was attended by all math and science teachers, in
addition to selected members of various other departments.
California High is looking into offering whole department
training in the near future.
Ivannia Soto wrote a book entitled ELL Shadowing as a
Catalyst for Change, which presents three major strategies
for increasing opportunities for EL students to access
curriculum through increased academic language
development. These three strategies (Frayer model,
reciprocal teaching, Think-Pair-Share) were implemented by
all core courses, and a number of cohorts were established
with continuous professional development spanning 1-2
years.
Perhaps the largest indicator of how research drives
curriculum design is the transition into the new Common
Core State Standards for Enlgish Language Arts and
Literacy. Behind the inception of each set of standards and
frameworks is a compendium of educational research as well
as continued research efforts to asssess its effectiveness in
increasing student achievement. CHS, as well as the other
four comprehensive schools in the district, have worked
collaboratively to understand the new standards and
accompanying frameworks and determine how best to
integrate the standards and frameworks into each school’s
curriculum. Course alike teams have worked in summer
meetings and meetings throughout the school year ever
since the first drafts of the new standards were released to
develop curriculum, pacing, instruction, and assessments
that align to the standards. California High School teachers
have also attended outside professional development
opportunities, seminars, and conferences associated with
understanding the standards, including attending NSTA,
NCTM, and LACOE rollout for the new HSS Framework.
California High School is committed to continuous
professional development for its teachers. In general,
California High School teachers regularly attend conferences
associated with their professional development, including the
California Partnership Academy Conference, the National
CUE Conference, AP conferences such as AP by the Sea,
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STEM Symposium, and bi-yearly trainings for the Puente
Program. The Whittier Union High School District encourages
teachers to attain National Board Certification by providing
fee support, release days, and the opportunity to attend a
cohort group at either CSUF or UCLA.
California High School continues to introduce technology
support tools into all classes and curriculum. Cal High has 32
Chromebook and laptop carts that can be utilized by all
teachers. In addition to those carts, CHS has iPad carts,
dedicated technology carts for the career academies, two
computer labs in the H Building, and a computer lab in the
Library. Furthermore, CHS has two educational technology
lead teachers who provide one-to-one teacher support for
integrating Google Apps for Education (GAFE) and other
technology tools into the curriculum. The lead teachers also
provide regular mini seminars and pull out days for staff.
Finally, it is important to note that California High School’s
professional development is largely teacher driven. Staff
meet weekly to discuss best practices and develop
curriculum and common assessments. Course leads meet on
average three times a year to collaborate with other sites in
the district to develop a district-wide approach to curriculum
and assessment design. While CHS does bring in outside
sources for professional development as noted above, the
school’s philosophy is centered around research that
suggests that effective professional development is teacher
driven and closely connected to practice.
B1.2. Indicator - The school has defined academic standards and college- and careerreadiness standards for each subject area, course, and/or program.
B1.2. Prompt - Determine the extent to which there are defined academic standards and
college and career-readiness standards for each subject area, course, and/or program that
meet state or national/international standards and, where applicable, expectations within
courses that meet the UC “a-g” requirements. (This includes examination of the annual
submission of course syllabus approval to UC for all AP courses. Verify that the facility
requirements for "wet labs" are met for all lab science courses.)
Findings
The English and Math Departments have already been
utilizing the Common Core State Standards as the basis for
instruction, and other departments, namely Science and
History/ Social Science, have analyzed how to integrate
course-specific CCSS standards into the curriculum. In doing
so, all four core departments are focusing on incorporating
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●
●
●

CCSS Adoption and
Integration
NGSS Adoption and
Integration
California HSS
Standard Integration
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reading, writing, and math skills into curriculum, thus
strengthening the interdisciplinary program for each student.
All teachers have shifted their emphasis from breadth to to
depth and increased focus on close reading of nonfiction
texts, in alignment with CCSS. Articulation agreements
between local college institutions and California High School
have resulted in ways for students to earn college credits
while taking coursework at CHS. For example, CHS math
department offers AP statistics and AP Calculus, in which a
student can earn anywhere between three and eight college
credits, respectively, for a passing grade.
The Science department adopted the Next Generation
Science Standards in 2013 and have met regularly as a
whole department, course alike groups, and as
representatives in district-wide course alike groups to
analyze NGSS standards and align their respective
curriculums, pacing, and assessments accordingly. The
Science department has modified their curriculum to reflect
the NGSS emphasis on the development of inquiry skills,
science, engineering practices, evidence-based
argumentative skills, and technological literacy skills needed
to reflect the new computer-based testing format.

●
●
●
●
●
●
●
●

College-Board
Approved AP Syllabi
College Board Training
Attendance
Individualized Learning
Plans for All Students
Naviance Adoption
ERWC
Courses Approved by
U.C.
Honors classes
certified by the UC for
extra weight
ROP classes certified
by UC for A-G
requirements

While the History-Social Science Department currently
follows the 1998 California State Standards, they are
currently in the process of integrating the new California HSS
Framework which is based in part on the College, Career &
Civic Life (C3) Framework for Social Studies State
Standards.
Visual and Performing Arts (VAPA) classes have
incorporated CCSS College and Career Readiness Anchor
Standards for Literacy and Technical Subjects through
reading and writing.
Cal High faculty look forward to integrating new state
standards and framewords currently being revised and
developed by the State of California. Computer Science
standards are expected to be approved by the State Board of
Education in late 2018. World Language standards, VAPA
Content standards, and the Health Education Framework are
expected in early 2019.
California High School’s AP syllabi must be approved yearly
by the College Board and must meet the criteria required by
the College Board for teaching an Advanced Placement
course. CHS teachers attend summer conferences to
strengthen instruction and understanding of student
performance expectations for the AP tests. Teachers who
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attend these conferences are able to share and learn best
practices for delivering the required instruction needed for
student success on the AP test.
California High School’s counseling department meets
regularly with students to discuss their Individualized
Learning Plan. Counselors monitor student’s progress for
meeting A-G requirements in addition to graduation
requirements. Students at risk for not completing A-G or
graduation requirements can be placed in credit recovery
courses as needed to improve course success rate. CHS has
made a concerted effort to increase A-G success rates.
Examples of this include regular one-on-one meetings
between students and counselors, A-G informative talks,
posters in the classroom, the state adoption of the Earth
Science course as an A-G designated lab science course,
ans the adoption of the Naviance online tool for
postsecondary planning.
B1.3. Indicator - There is congruence between the actual concepts and skills taught, the
academic standards, the college- and career-readiness standards, and the schoolwide learner
outcomes.
B1.3. Prompt - Evaluate the extent to which there is congruence or consistency between the
actual concepts and skills taught, the academic standards, the college- and career-readiness
standards, and the schoolwide learner outcomes.
Findings
All teachers are expected to align their curriculum and
instruction to the academic standards for their course.
Courses are aligned to meet A-G requirements for college
readiness or Career Technical Education standards.
Furthermore, individual classrooms, staff, and the PRIDE
team, advocate the SLO’s to help maintain a positive school
environment.
It is common practice for teachers across disciplines to
establish an objective and/or an essential question. Most
teachers accomplish this by writing objectives on the board,
placing the objective in a presentation, or making the objetive
explicit verbally at the start of a lesson. Furthermore, most
teachers annotate which schoolwide learner outcome(s)
relates to the objective or major activities involved in the
day’s lesson.

Evidence
●
●
●
●
●
●

●
●

Alignment to CCSS
A-G course provided
SLOs posted in every
classroom
Daily learning
objectives posted
Standards integrated
into all lesson plans
Regular collaboration-subject alike meetings,
department meetings,
district course team
meetings
Use of computerbased EADMS tests
Alignment with Career
Tech Standards

The academic standards of the courses (CCSS, NGSS,
HSSCC, AP) serve as the foundation of the curriculum in
each course, and the blueprint for common assessments,

California High School Focus on Learning 2018

116

lesson design, concepts discussed and skills taught.
Teachers from most subject areas meet during the summer
and throughout the school year to discuss the academic
standards, how they translate into curriculum for each
course, and finally how they manifest themselves into
concrete lessons. With the transitions into CCSS and NGSS,
more emphasis has been put into skill development for their
respective courses, and teachers across the district are
working collaboratively to mitigate this dichotomy of skill
development and content mastery. Common assessments
that have been developed at these district-wide meetings
have reflected this shift, as evidenced by the integration of
brief constructed response questions and performance tasks.
Furthermore, several courses are incorporating online
common assessments through the IO Education platform to
reflect the shift into computer-based tests that assess both
content-specific skills as well as 21st century skills by the
Smarter Balanced Assessment Consortium.
Career Academies and their respective courses are closely
aligned to Career Technical Education standards, as
evidenced by the certifications that students can earn at the
conclusion of their programs. Two examples of this alignment
include the Health Academy, which prepares their students
for the Certified Nurses Assistant Exam and the Auto
Academy’s coursework that prepares students to become a
certified mechanic with an immediate pathway to the
workforce after graduation. Coursework is articulated
between High School and local institutions and students are
able to obtain college credits.
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B1.4. Indicator - There is integration and alignment among academic and career technical
disciplines at the school and where applicable,
integration of outsourced curriculum into the
program so that curricular integrity, reliability, and
security are maintained.

B1.4. Prompt - Evaluate to what extent is there
integration among disciplines and where
applicable, integration of outsourced curriculum
into the program so that curricular integrity,
reliability, and security are maintained.

Findings
California High School is dedicated to developing a
schoolwide instructional focus on increasing literacy and
math skills across disciplines. With the adoption of Common
Core State Standards, California High School worked with
other schools in the district to be more deliberate in its
integration of curriculum, not only in English and Math
courses, but in Science and History-Social Science courses
as well. During summer professional development, science
teachers analyzed Common Core standards that could be
associated with their course, such as analyzing informational
text and expository writing, and utilizing evidence to support
a claim. Science courses also incorporated more math-based
skill development into curriculum, demonstrated by the
application of mathematical formulas, and creating and
analyzing graphs based on the demands presented by both
CCSS and NGSS. History/ Social Science teachers are
determining how best to integrate the new state framework
into current curriculum and pacing. Such a shift indicates a
commitment to a more interdisciplinary approach, as
evidenced by the inquiry-based restructuring of content, and
the gathering and evaluating of informational sources to
communicate conclusions.
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●

●
●
●
●
●
●

Cross-Curricular
meetings
Summer Professional
Development (teacherled groups who plan
curriculum and
assessments)
CTE Partnership
ROP Partnership
Interdisciplinary
Projects
Rio Hondo coursework
offered on campus.
RSP Program
Off campus Work
Training Program SPED
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While CHS does not integrate an outsourced curriculum in
the strictest sense (e.g.: ERWC, Project Lead the Way),
some of the school’s academies create curriculum in order to
comply with certifications that can be obtained through these
programs. Such certifications require a set curriculum to
obtain the certification in question. In a similar fashion, CTE
courses work in partnership with the Tri-Cities ROP office to
develop curriculum that provides unique hands-on learning
opportunities for students.
Additionally, academies require interdisciplinary projects that
require students to complete components throughout multiple
classes. For example, the Architecture and Engineering
Academy has landmark projects at two grade levels where
students research a project in their career technical class and
their English class. They write an essay about the landmark
in their English class, build a model inspired by it in their
career technical class, prepare for a speech in their history
class, and then present the speech to those three teachers
and their peers.
CHS also holds interdisciplinary meetings where all teachers
are present. At these meetings, teachers discuss difficulties
and strategies for implementing the CCSS site-wide in order
to make implementation smoother and increase buy-in from
multiple stakeholders.
To provide the best possible, and least restrictive
environment for special education students, CHS has worked
towards mainstreaming a majority of their special education
students in appropriate English, Math, Science, and Social
Science courses. Resource Specialist teachers work closely
with general education teachers in supporting both the
special education students as well as the general population
students in classes. Providing special education students
with specialized academic support, while receiving primary
instruction from a teacher credentialed in the subject, allows
for greater integrity and reliability of the set curriculum.
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B1.5. Indicator - The school articulates regularly with feeder schools, local colleges and
universities, and technical schools. The school uses follow-up studies of graduates and others
to learn about the effectiveness of the curricular program.
B1.5. Prompt - Determine the extent to which the school articulates curricular programs and
expectations with its feeder schools, local colleges and universities, and technical schools.
Explain how the school uses follow-up studies of graduates and others to learn about the
effectiveness of the curricular program.
Findings
While CHS is not part of a unified school district with
middle and elementary schools, Whittier Union High
School District ‘does have a strong partnership with five
partner elementary school distrit in and around the City of
Whittier. Math, English, Science, and Special Education
departments meet with the feeder middle schools at least
twice a year. Comparisons of curriculum, pacing guides,
and analysis of longitudinal data are discussed in
articulation meetings in order to help provide a clearer
picture of the entire student experience from 6th grade to
12th grade for all schools involved. In the spring, Spanish
teachers go to two of the local middle schools to
administer a challenge exam to all 8th grade students for
Spanish placement their freshman year.
Perhaps the largest articulation event for CHS is Future
Condor Night, which provides an avenue for the school to
present curricular programs, academies and other
programs such as Scholars, Puente, and ACE. The night
also presents extra-curricular offerings to parents of
incoming freshmen and their parents. CHS collaborates
with feeder middle schools to identify students with
academic needs and works to place them in appropriate
support programs.

Evidence
●
●
●
●
●
●
●
●
●

Middle School
Articulation Meetings
Future Condor Night
Community College
Partnerships
University
Presentations
Trade School
Presentations
Military Presentations
College
Representatives on
Campus
Longitudinal College
Data Tracking
HS 102 offerings
during summer

CHS works closely with the local community college, Rio
Hondo Community College, as well as maintaining
communication with Cal State Fullerton and other local
universities. The College and Career Center invites and
regularly schedules informational meetings with local
colleges for students. Universities are able to present
information about their schools and answer any questions
students may have. Local community colleges like Rio
Hondo come to Cal High to articulate the courses they
offer and their pathways to transfer to a four-year
university. This past year, Rio Hondo hosted a K-16
College and Career Readiness Summit. Representatives
from Rio Hondo College and Cal State Los Angeles led
discussions on the new assessments given to determine a
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student’s placement in basic skills classes which in turn
leads to further success and completion in post-secondary
education. Placement tests are held on campus for
Fullerton College, Cerritos, and Rio Hondo college. There
is also a representative from Rio Hondo on campus each
week who is available to work with students. A Cal SOAP
representative is also available to students throughout the
year to help with financial aid applications for college.
As a district, WUHSD has access to the National Student
Clearinghouse StudentTracker, which provides data on
CHS graduates and their post-secondary enrollment and
progress in two- and four-year colleges.
B2.1. Indicator - All students are able to make appropriate choices and pursue a full range of
realistic college and career and/or other educational options. The school provides for career
exploration, preparation for postsecondary education, and pre-technical training for all students.
B2. 1. Prompt - Evaluate the effectiveness of the processes to allow all students to make
appropriate choices and pursue a full range of realistic college and career and/or other
educational options. Discuss how the school ensures effective opportunities for career
exploration, preparation for postsecondary education, and pre-technical training for all students
Findings
California High School’s counseling department represents
the primary contact for students when making
programming choices. Along with one-on-one meetings
with students and the creation of a four-year plan,
counselors facilitate workshops which prompt students to
evaluate their own transcripts, A-G and graduation
requirements, and determine which classes are required
for them to reach their post-secondary goals. All juniors
attend a mandatory college workshop during the fall, and
all seniors attend a mandatory community college
presentation. College and career readiness is a point of
emphasis across campus, as evidenced by both the 10th
grade English 2 Career Research Project and the English
4 Senior Project.
The College and Career Zone (CCC) serves as a main
conduit for communication and outreach between students
for colleges as well as other post-secondary pathways.
The College and Career Center notifies students of
deadlines associated with colleges and invites liaisons
from colleges, vocational schools, military, and other postsecondary pathways to meet with students. The CCC also
organizes both a College Fair and a Career Fair for district
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●

Creation of Four-Year
Plan
Mandatory College
Workshops
Benchmark Projects
Aimed at Career
Exploration
College and Career
Center
College Fair
Career Fair
Five Career Tech
Academies
Puente Program
ACE Program
Scholars Program
Study Skills for Special
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students as well as regularly attending major college and
career fairs around the Los Angeles and Orange County
areas. During the 2016-2017 school year, CHS hosted the
district College Fair.
California High offers a number of academies and other
school-within-a-school programs that provide academic
and social support for students. CHS currently has Puente
and ACE programs to provide support for academic
success in traditionally underserved and underrepresented
student populations. ACE is a program for students who
have been identified by their middle schools as being at
risk; most of these students did not promote at the end of
middle school. Puente is a program designed to help
students attend college; most of the students come from
homes where one or both parents did not attend college. In
addition, the Scholars Program, provides a positive and
supportive environment for the highest achieving students
and focusses on providing a college readiness skill set.
The Business, Culinary, Architecture and Engineering,
Health, and Auto Academies all promote a career
readiness skill set in their respective disciplines, and some
academies such as the Health and Auto Academies offer
certification for immediate transition into the workforce
upon completion of the program and graduation.
California High School’s special education (SPED)
program uses the study skills class to ensure all students
are fully aware of the options available to them following
graduation. Prior to graduation, SPED staff meet with
students and parents to discuss readiness and options for
their transition from high school to post-secondary life.
Prep for Work and Work Training courses are offered to
provide vocational instruction and practice in a guided
setting.
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B2.2. Indicator - A rigorous, relevant, and coherent curriculum that includes real world
applications is accessible to all students through all courses/programs offered.
B2.2 Prompt - Evaluate students’ access to a rigorous, relevant, and coherent curriculum
across all programs that includes real world applications. To what extent do the instructional
practices of teachers and other activities facilitate access and success for all students?
Findings
Most California High School core classes are certified UC
approved A-G and collaborative efforts like best practice
meetings at both the site and district level aim to maintain
the rigor of these courses. While different assessments
and metrics are utilized to place students in honors
courses, they are open to all students who are motivated
to take on the challenge. AP courses are handled similarly;
while teacher recommendations are in place, students are
free to take AP classes which function at a high level and
are rigorous if a parent agrees that it is an appropriate
placement.

Evidence
●
●
●
●
●
●
●

Weekly Subject-Alike
Meetings with
Curricular Focus
District Best Practice
Meetings
Open Access Policy
for Honors and AP
SLOs incorporated into
performance tasks
Mentor Opportunities
Senior Project
Field Experiences

Students at CHS are presented with a multitude of realworld applications and experiences. All classes incorporate
the Student Learning Outcomes (SLOs), into performance
tasks, projects, and other activities in the classroom. By
focusing on effective communication, complex thinking,
and quality production, the aim is to produce 21st century
students that become 21st century citizens.
Deeper exploration into real-life applications and issues
occur in classes and programs such as AP Human
Geography, AP Environmental Science, AP Psychology,
Model UN, and Speech and Debate, which all look at
society and current events with a more critical lens. The
relationship between students and real-life exposure is
further exemplified by the Senior Project, which requires
seniors to seek out community members for fieldwork.
CHS has several academies and other programs that are
intended to prepare students for real-life career readiness
and job preparation.
Finally, Local Control and Accountability Plan (LCAP)
funding provides students with field experiences by
allowing students to visit colleges and other settings
outside the classroom with the intent of enhancing content
presented within the classroom and to give students a
positive vision of themselves after their academic career at
California High School.
In many courses across campus, news sources such as
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CNN 10 and News ELA are used regularly to help students
stay updated with relevant, current news.
B2.3. Indicator - Parents, students, and staff collaborate in developing and monitoring a
student’s personal learning plan and their college and career and/or other educational goals.
(This includes the evaluation of whether online instruction matches the student’s learning style.)
B2.3. Prompt - Evaluate to what extent parents, students, and staff collaborate in developing,
monitoring, and revising a student’s personal learning plan and their college and career and/or
other educational goals.
Findings
Collaboration between parents, students, and staff begin
before a student is officially enrolled at California High
School. The first opportunity for this occurs at Future
Condor Night, where incoming freshmen and their parents
are presented with curricular and extracurricular programs,
A-G requirements, EL and SPED programs, and other
student supports that are in place at CHS. Before
freshmen attend their first day, parents are required to
attend a Parent Partnership meeting where they are given
information about what to expect throughout high school,
as well as being given access to the online grading
system, AERIES.
A number of opportunities to encourage parent-teacher
communication and promote an open campus are in place,
including: the annual Back to School Night, Career Fair,
Expanded Horizons Workshops for Success, and Student
of the Month assemblies. Parents are also involved on
campus through membership in the PTSA, ELAC
meetings, School Site Council meetings, booster club
meetings, and meetings for clubs, academies, and other
programs on campus. Parents have 24-hour access to
grades and student progress through the Aeries Parent
Portal. Students and parents are regularly notified of all
schoolwide functions and/or important dates and
reminders through the parent notification application Loop,
the school website, the Remind app, and social media
outlets such as Instagram.

Evidence
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●

Parent Partnership
Meeting
Future Condor Night
Back to School Night
Career Fair
Expanded Horizons
Workshops
PTSA
ELAC Meetings
School Site Council
Booster Clubs
Academy Parent
Meetings
Parent, Student, and
Teacher Access to
Aeries
Loop for Parent
Communication
Updated School and
Teacher Websites
Multiple College and
Career Assemblies
Naviance
Grade Level
Workshops

Teacher, staff, and student collaboration for the
development of a student’s personal learning plan is a
multifaceted process. Counselors hold annual meetings
with students to evaluate student progress towards
graduation, review A-G requirements, and plan for the
following year. A number of informative assemblies and
workshops are in place, including the grade level
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workshops aimed at developing a four year academic plan,
11th Grade A-G Assembly, the 9th Grade Off-Track
Assembly, yearly Career Fair, Academy Recruitment
Assembly, 9th Grade Expectations Assembly, AP
Assembly, AP Success/Stress Assembly, and Community
College Assembly. Consistent supports and interventions
are in place for programs that target at-risk populations,
such as Puente, ACE, and the Guided Studies program.
B2.4. Indicator - The school implements strategies and programs to facilitate transitions to
college, career, and other postsecondary high school options and regularly evaluates their
effectiveness.
B2.4. Prompt - Evaluate the effectiveness of the strategies and programs to facilitate transitions
to college, career, and other postsecondary high school options.
Findings
The College and Career Center works diligently to provide
workshops, presentations, and other means of information
dissemination that inform students of the many
opportunities for post-graduation, and provides the means
to attain their post-graduation goals. These efforts include
presentations by the many colleges, vocational schools,
and military liaisons to educate stduents on postsecondardy options throughout the year, the College and
Career Fairs that are both hosted in-house and at other
WUHSD sites, FAFSA workshops, SAT Workshops,
Personal Statement Workshops, and Athletic Recruiting
Workshops.

Evidence
●

●

●
●

The College and Career Center also receives data on CHS
alumni who have enrolled in college and their retention and
completion data over a six-year span after their graduation.
Furthermore, all seniors take an exit survey, which
assesses their overall experience at California High School
and their perceived level of self-efficacy in regards to postgraduation success.
Special Education students meet with a district transition
specialist to work on the transition to post high school plans
and experiences.

●
●
●
●
●
●
●
●
●
●
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College and Career
Center - College
presentations and field
trips
CAL SOAP application and
financial aid
ILP meeting for Foster
Kids
A&E students visit
multiple colleges and
universities
Puente - Yearly
college trips at each
grade level
Auto-Career fair in
Pomona
Sophomore Career
Project
Financial Aid
Workshops
FAFSA workshops
College presentations
Career Fair at lunch
Academy Mentor
Program
Sr. Project Mentors
SAT Workshops
PSAT for all 9-11
grade students paid
by the WUHSD
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●
●

●
●

●
●

Guest speakers in
Academy Classes
(A&E, Scholars)
Professional
Organizations - A&E
Skills USA, HOSA,
National Restaurant
Association, American
Society of Engineers
and Architects
Personal Statement
Workshops
ROP Classes-Criminal
Justice, Photography,
Construction
Technology, Culinary
Food Safety, and
Forensics
District College Fairteachers offer extra
credit
Athletic recruiting
workshop

Summary:
The staff at California High School is dedicated to cultivating an environment that is
inclusive and progressive for all students. Instructional leaders on campus researched and
implemented effective curriculum strategy training to address needs within the EL population
and in formative assessments. Site leadership has continued to show support for staff
development in effective teaching strategies by providing training time and resources to develop
these strategies. Staff works diligently to ensure that students are provided with academic
plans that are developed to address students’ goals and academic needs, in addition to offering
coursework that supports those goals and needs.
Support for change has encouraged growth among departments campus-wide, however there is
room for expansion in cross-curricular integration for those students that are not involved in an
academy. In addition, California High School is in the early stages of tracking students’ post
high school progression and needs to be able to determine what data would be useful in
creating more informed decision making by leadership.
Staff on campus utilize technology to prepare students for the future and to help drive instruction
for the classroom. Staff continues to meet regularly to discuss assessment data and create
new learning opportunities or share best practices that help students to master content.
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Areas of Strength
●
●

●

●

●

●
●

Weekly subject-alike meetings in all
core courses
Strong system for connecting students
with activities to facilitate a feeling of
belonging (academies, clubs, sports,
activities)
Effective system of classes to promote
career-readiness as well as collegereadiness - more California
Partnership Academies than most
other schools in the state
Student access to online testing that is
similar to what they will experience in
state testing
Effective system for connecting
students to interventions along with
support for teachers with those
students
Students have open access to all of
the curriculum/classes offered
Content in all courses is clearly
connected to state standards
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Areas of Growth
●
●

Cross Curricular Integration
Using post-secondary data to evaluate
programs and support
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Standards-based student learning:
Instruction
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Instruction
C1. Challenging and Relevant Learning Experiences Criterion - To achieve the academic
standards, the college- and career-readiness standards, and the schoolwide learner outcomes,
all students are involved in challenging and relevant learning experiences. All course work is
based on State Standards and achievement of School-wide Learner Outcomes. Instruction is
consistently examined based on data from test results and student work. Best practices
discussed in subject alike meetings, made
possible by the school’s block schedule, ensure
quality instruction within subjects including
specialized courses such as SADIE and EL. Data
is used at site and district levels to drive
instruction and assessment in all core subjects.
C1.1. Indicator - The students are involved in
challenging and relevant work as evidenced by
observations of students working and the
examination of student work.
C1.1. Prompt - Evaluate the degree to which all
students are involved in challenging and relevant
learning to achieve the academic standards, the
college- and career-readiness standards, and the
schoolwide learner outcomes. Include how
observing students working and examining
student work have informed this understanding.
Provide evidence on how the school has
evaluated the degree of involvement of students
with diverse backgrounds and/or abilities and
how the school has modified instruction based on these findings.
Findings
At California High School, the goal is to place students
in the best academic environment based on their
personal needs. The observation of student work
begins with data gathered from previously attended
schools and the tests that students took while attending
those schools. This process includes the identification
of language needs in order to place students in classes
that can provide additional academic support.
Transitional English aims to assist students with basic
and below basic language assessment scores by
providing an additional class for support and additional
instruction in their ninth grade year. Academic
Language Development (ALD) classes are also offered

California High School Focus on Learning 2018

Evidence
●
●
●
●
●
●
●
●

Study Skills
ALD
Transitional English
Math Standards
Review
Afterschool Tutoring
ACE program
Vocational school
training through ROP
General and Special
Education
collaboration
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to students that are identified as struggling with the
acquisition of English. Academic Language
Development classes are offered in the ninth and tenth
grade year as a full class period for students to work on
specified activities that will improve language skills and
aid in the advancement toward fluency.

●
●
●
●

Course leads are taught how to use student work and
data from EADMS to develop a challenging, rigorous
curriculum. They have been taught to look at how
students performed on exams in previous years in
order to understand where students may struggle. This
data analysis aids with designing lessons that target
areas of need. Additionally, retesting is a direct result of
examining student work and reteaching to ensure all
students learn what they need to in a way that best
suits their needs. Embedded Support gives teachers
time to focus on reteaching and retesting.
Incoming Freshmen identified during their eighth grade
year are offered Bridge courses during the summer
prior to high school that teach study skills, note taking,
organizational and test taking skills.

●
●
●
●
●
●
●
●

Review and remedial
sessions
Performance tasks for
thesis development
Brief Constructed
Response questions
Bridge Summer
School classes
Subject alike meetings
CIT meetings
District-level subject
alike days
Cornell Notes
College and Career
Zone
College Advisement
Specialist
EADMS Test Data
Embedded support
criteria

Teachers who teach alike courses meet weekly to
establish and discuss how better to address student
needs regarding covered material and find ways to
adjust the content of projects and common curriculum.
Students engage in at least two projects or essays
through performance tasks for each core subject (Math,
English, Social Science, Science) and these
assessments are reflected upon. School-wide, it is
evident that seniors, juniors, sophomores, and
freshmen are engaged in challenging work in
preparation for college and careers based on their
yearly projects.
The World Language department seeks to ensure that
students are challenged in a number of ways. In
preparation for the year, school data is used to identify
which students may be socially disadvantaged and/or
need to placed in a different course due to their home
language. Spanish, in particular, uses home language
to test students who may best be challenged in a
Native Speaker course rather than in a regular Spanish
class. Grades from prior language courses and English
proficiency scores help to identify students who may
need additional support with written expression and
text decoding. Tutoring is assigned after grade report
periods to students who are not meeting basic
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proficiency in their subject matter.
The five career academies work with industry
professionals in specialized fields preparing students
for colleges and careers after high school by working
with trained mentors arranged by the academy leads
and teachers. The students involved in these
academies are observed while completing tasks, by the
specific academy teachers and industry professionals,
in order to identify learning needs. The industry
professionals also contribute to the discussion by
providing observed areas of need. Tutoring and
individualized instruction are then assigned after
conferencing with the students and parents when
necessary.
Science courses, such as Human Anatomy utilize
career components to connect associated careers with
instructional content. Research-based projects on
bones and diseases prepare students for college level
research-based writing.
Social Science classes help to develop thesis writing
and the connection of relevant evidence to support
presented ideas with the use of Brief Constructed
Response (BCRs) questions. This writing connects and
reinforces the ideas presented in the English classes at
all levels. Note taking skills are focused on using
Cornell notes. The writing also connects to college
readiness standards.
Teachers attach the Schoolwide Learner Outcomes to
assignments and projects so that the students are
consistently aware of the learning connections.
Teachers will utilize learning goals or overarching
questions to help students summarize notes.
Teachers look over assignments to gauge
understanding. If the students have met the objective
the class moves on. If not, teachers will reteach the
whole class, or utilize Embedded Support time to target
specific students. Tutoring and Saturday school
reteaching opportunities are also utilized.
The ACE program is also designed to help students
that were identified as needing additional instruction in
English skills as well as Math skills. This program
begins in their ninth grade year. The ACE teachers and
the specified ACE counselor monitor these students
throughout their high school career and provide followup support in grades 10-12 for all ACE students.
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The Puente program is designed to help students that
will likely be the first in their family to go to college.
Students in the Puente program share the same
English class. College readiness skills, study skills, test
taking, and future goal planning are taught in the
Puente courses in addition to the regular curriculum
students write reflectively about their college goals, and
the Puente team, including the counselor, work to
make sure that they are provided with a rigorous
curriculum that will prepare them for college.
The Math Standards Review class on campus aims to
provide additional support to students that have been
identified as needing extra assistance. These identified
students are found through previous grades and test
scores.
The on campus vocational counselor provides
guidance to students who have previously indicated the
desire to enter the workforce following high school.
Career guidance and direction into ROP courses
offered throughout the district provide education in
various fields. Cal High offers ROP Digital
Photography I and II, Foods, Auto Academy,
Automotive Technology, Constitutional Law,
Construction Technology, Forensics, Administration of
Justice, EMR, and Introduction to Medical Careers.
Subject alike groups review data and discuss
observations of student understanding based on class
work, BCRs, Performance Tasks, and test data from
EADMS to formulate release criteria. Embedded
Support is then used to reteach, retest, and give
students directed time to study.
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C1.2. Indicator - The students understand the standards/expected performance levels for each
area of study.
C1.2. Prompt - Examine and evaluate the extent to which students understand the
standards/expected performance levels that they must achieve to demonstrate proficiency.
Findings
Student Learner Outcomes are posted in classrooms
(posters & on whiteboards) and are referred to on a daily
basis. Furthermore, many departments have the SLOs
printed on homework assignments, projects and
quizzes/exams so that students know what SLOs they
need to demonstrate. Similarly, teachers address these
SLOs at the beginning of assignments and explain to
students how they personally may demonstrate their
mastery of both the objectives and the SLOs.
Students are given grading rubrics for many classes.
Agendas are posted on the board so that students know
what is expected of them in terms of learning each day.
Handbooks are given to all 12th grade students for the
Senior Project which includes rubrics as well as the
SLOs associated with each section. Students are also
provided detailed instructions for other project-based
assignments that include SLOs and other associated
objectives.

Evidence
●
●
●
●

●

●

Include SLOs on
assignments/projects
Student planners
Agenda and
objectives are on the
board
Rubrics are given for
each writing
assignment and
benchmark project
Syllabi includes
discipline policy and
classroom
expectations
Behavioral
expectations

Students are given syllabi at the beginning of the year in
each of their classes, making parents and students
aware of class standards, grading policies, and
expectations.
Planners are given to all students who participate in
High School 102 and the Bridge program, summer
school courses designed to orient students to high
school; a majority of freshmen attend the three-week
class. These planners are also provided to many
students in the specialized academies and by
departments who deem them crucial for instruction.
These planners contain behavior expectations and the
SLOs.
Behavioral expectations are covered on an ongoing
basis by individual teachers and school wide. The
Freshman Expectation Assembly, put on by the Dean
and the Campus Sheriff’s Officer lets students know the
behavior expectations early in the school year. Student’s
attend the assembly during their PE class. The
assembly covers the behavioral expectations discussed
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in the student handbook, appropriate and inappropriate
use of social media, consequences of poor choices, and
a demonstration of the use of Drug Dogs on campus. At
all grade levels counselors visit English classes to
discuss college readiness based on course choices, A-G
requirements, GPA, SAT and ACT testing, and post high
school options (vocational training, 2 year colleges vs. 4
year colleges, State Schools vs. Private Institutions)
C1.3. Indicator - The school’s instructional staff members differentiate instruction, including
integrating multimedia and technology, and evaluate its impact on student learning.
C1.3. Prompt - Determine how effectively instructional staff members differentiate instruction,
such as integrating multimedia and technology, to address student needs. Evaluate the impact
of this on student learning.
Findings
In Algebra 1, students practice concepts using Khan
Academy and desmos.com. These websites allow students
to work at their own pace and get immediate feedback.
Some teachers use interactive notebooks in their
classrooms which allow students to easily go back to their
notes and look at examples.
In World Languages, teachers seek to improve student
understanding by using a wide array of technology and
other resources that cater to various learning types. World
Language teachers are currently using Google Classroom,
Adobe Spark, silent videos and TPRS. Moreover, the
website to the new Spanish textbooks, Avancemos,
provides students with numerous teaching and practice
resources. For instance, Holt McDougal uses animated
verbs, grammar videos, vocabulary and grammar games,
conjuguemos.com and self quizzes to help students gauge
their own mastery of the topics. Additionally, the website
also promotes individual growth, since students can work at
their own pace and at the level best suited for them.

Evidence
•
•
•
•
•
•
•
•
•
•
•
•

•
•
•
•

Khan Academy
Desmos.com
Interactive notebooks
Google suite
Adobe spark
Kahoot
Noredink.com
PHET simulations
Conjuguemos.com
Quizlet.com
Avencemos
CDX (automotive
technology online
textbook)
Textbook Resources
Ipads
Chromebooks
Laptop carts

Teachers are using textbooks and different websites that
allow them to work at their own pace. The use of Google
Classroom, animated slide shows, Kahoot, and Quizzlet
increase student understanding. Using technology in class
allows for differentiated instruction because it allows
students to use more interesting resources. Also used are
activities that require more physical movement and
interaction of students. Ipads are being used for students
that have difficulty communicating verbally in Special
Education classes.

California High School Focus on Learning 2018

134

C2: Student Engagement Criterion - All
teachers use a variety of strategies and
resources, including technology and
experiences beyond the textbook and the
classroom that actively engage students,
emphasize higher order thinking skills, and
help them succeed at high levels.
C2.1. Indicator - Teachers are current in
the instructional content taught and
research-based instructional methodology,
including the integrated use of multimedia
and technology
C2.1. Prompt - Evaluate the extent to which
teachers effectively use a variety of
strategies including multimedia and other
technology in the delivery of the curriculum

Findings
The educational technology leads have supported
teachers with integrating technology into their classrooms.
These lead teachers present educational technology tips
at each staff meeting. Additionally, they send out
technology tips nearly every week. Each technology lead
also has a release period during the day that makes them
available to assist teachers with the use of technology.
The increasing number of laptops and chromebooks on
campus have made more teachers utilize educational
technology in their classrooms.
The World Languages department frequently incorporates
technology use to improve student mastery of the target
language. Videos, Adobe Spark, Google Classroom,
songs and games are used for students to practice the
target language and to have fun. For example, vocabulary
building and grammar videos are watched. Moreover,
students watch music videos, sing songs, and watch
videos about cultural practices. Students are also able to
practice the target language by recording their voices
using Google Voice and Adobe Spark. This allows for the
checking of understanding outside of traditional methods
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Evidence
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●

Khan Academy
Desmos.com
Interactive
notebooks
Google Suite
Edpuzzle
Adobe Spark
Kahoot
Noredink.com
PHET simulations
Conjuguemos.com
Quizlet.com
Avancemos
Textbook resources
online
Ipads
Chromebooks
Laptop carts
Televisions
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The Science department uses webquests, multi-media
interactive labs, Flicker, Edpuzzle and different video clips
to answer questions, which can be submitted
electronically. This allows for a faster response by the
teacher in the hopes that total comprehension is met. The
science department also uses PHET simulations which
allow students to complete online lab activities.
Google Classroom is used by many teachers for flipped
instruction, homework, posting of helpful videos for review,
quizzes and discussions. Google classroom can be
accessed on Chromebooks, laptops, desktops, Ipads, and
cell phones.
TVs are used to present cooking demonstrations in foods
classes and in the different levels of the Culinary
academy. Students use the Academy Carts to take the
food safety test online.
PowerPoints are frequently used for visual aides in all
areas of instruction. Student response systems are
available in many departments to check for understanding
during instruction and they work in conjunction with
PowerPoint in most cases.
In math, Desmos, an online graphic calculator is helpful
for inquiry activities. Geogebra, an online-based
calculator, is used to explore geometry concepts. Math
teachers also regularly use Khan Academy.
Google Docs is used for essays, for discussion and
comments, and for debates. Using the cloud system
associated with Google not only allows for access in
multiple places, but also allows for things to be shared
among students and with their teachers. The comments
are available to students whenever they chose to open
them and cannot be lost like traditional paper corrections.
The Cloud also allows for students to ask questions about
the comments in order to receive clarification.
Teachers use multimedia to differentiate instruction for
varied learning styles. Projects can optionally be done
using an option of music (Garage Band), oration (Voki),
writing (GAFE), or multimedia (Animoto), whatever best
suits the student’s learning needs.
In the Performing Arts, programs such as Smart Music are
used for independent student learning. Garage Band and
itunes accounts, and explain everything are used for
instruction by the teachers.
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C2.2. Indicator - Teachers facilitate learning as coaches to engage all students.
C2.2. Prompt - Evaluate and comment on the extent to which teachers use coaching strategies
to facilitate learning for all students. Provide examples such as equitable questioning strategies,
guided and independent practice, project-based learning, and other non-didactic techniques to
engage students in their own learning.
Findings
Professional development has allowed for teachers to
use multiple strategies in order to facilitate learning in a
way that allows them to act as coaches. This can be
seen not only through trainings attended but also
through the instructional focus that the Assistant
Principal of Curriculum advocates each year.
The World Languages department focuses on the oral
practice of the target language. Hence, numerous ThinkPair-Share and Round Robin activities are used to
improve student pronunciation and fluency. Additionally,
teachers use homework assignments and projects to
provide students with realistic scenarios in which they
would apply the knowledge they have learned. These
homework assignments come in a variety of formats.

Evidence
●
●
●
●
●

Think-pair-share and
Round Robin
activities.
Realistic scenarios for
assignments
Implementing Kagan
training(quiz-quiz
trade, fan and pick)
Frayer Model
Philosophical Chairs

The Frayer Model is used in order to have students
demonstrate knowledge of concepts in many different
areas including English, Science, Math, Visual and
Performing Arts. The Frayer Model asks students to
demonstrate meaning providing more than the simple
definition. A small group of teachers were formally taught
to use the Frayer Model at the Kagan Training last year.
Since then faculty from several departments have
attended training. These teachers have shared out the
strategy in subject-alike meetings on site and at the
district level and all staff/faculty meetings.
The math department attended Kagan training to learn a
variety of methods to engage students using the teacher
as a facilitator. For example, with think-pair-share, rally
coach and rally robin, quiz-quiz trade, fan and pick, the
teacher facilitates the sharing of questions which are
presented to students through inquiry-based activities,
exploring ways to solve equations.
The “Philosophical Chairs” discussion technique is
utilized in many classrooms in order to have students
demonstrate meaning on non-tangible concepts. It
allows not only for movement, but discussion across the
classroom. Students not only engage in the questioning
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with the teacher, but also with the other students in the
room. This allows for students to learn from the
knowledge that their peers possess along with the
traditional instruction.
C2.3. Indicator - Students demonstrate that they can apply acquired knowledge and skills at
higher cognitive levels to extend learning opportunities.
C2.3. Prompt - Evaluate the extent to which students demonstrate a) that they are able to
organize, access and apply knowledge they already have acquired; b) that they have the
academic tools to gather and create knowledge and c) that they have opportunities to use these
tools to research, inquire, discover, and invent knowledge on their own and communicate this.
Findings
Students are encouraged to pursue inquiry in a variety of
ways, in multiple subject areas. Assignments are
scaffolded to challenge students at all ability levels.
On average, students in the World Language
department apply the information they are learning on a
daily basis through basic interaction with other students
and with their teacher. In-class activities (speaking,
listening, videos, work on Avancemos.com) allow
students not only to share orally what they have learned
but also to share their understanding of grammar
through writing. The department also uses projects to
allow students to creatively express themselves in the
target language. Additionally, most of the projects
assigned require students to learn how to use different
types of technology programs and basic student
programs such as Microsoft Word, email, and
PowerPoint.
At every level of instruction in English, students are
asked to create a research based project that culminates
in an oral presentation. The topic that the student will
research varies across the levels, but the fact that
students are required to complete independent research
is the same. The complexity and requirements of the
project also increase with the rise in grade level, but
students are provided new concepts each year in order
to grow with the requirements. All of the projects
culminate in the Senior Project, which is a graduation
requirement.

Evidence
●
●
●
●
●
●

●

●
●

●
●

Senior Projects
Benchmark
Assessments
DBQs (AP classes)
BA Projects (juniors
‘recruit/sell’ colleges)
Biology and Anatomy
performance tasks
online
Inquiry-based
Photosynthesis lab
using Chromebook
carts.
Inquiry Based
Activities - learning on
their own with specific
instruction (Math)
Performance Tasks dealing with real-life
situations (Math)
Algebra 1- Khan
Academy for
monitoring student
progress
Various World
Language projects.
AP Language and
Culture exploration
and opinion pieces.

In Social Science classes, students are required to
complete performance tasks that require them to
process the information presented in the class in a
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formal piece of writing. Students use map reading and
visual decoding skills when using original source
material to draw from for their individual responses.
Students have access to computers between 7:30 am
and 4:00 pm in multiple labs. In math students are
provided with calculators, chrome carts, Google
classroom, textbooks (in multiple locations), and have
access to the library which has Internet access from
7:00-4:00 pm daily in order to gather information.
Students can participate in clubs/teams such as Speech
and Debate and Model United Nations in order to
communicate knowledge that has been gathered
independently and with the help of teachers and
advisors.
In the Business Academy students are asked in their
11th grade year to research and evaluate colleges in
order to “sell” them. They are asked to research colleges
that appeal to them personally and market them based
on the benefits that separate them from other
institutions. This research and processing is done
independently.
In the Sciences, students are given direct instruction in
the State Standards and Strands and asked to complete
online labs that demonstrate knowledge of these areas
in digital application.
Performing Arts uses improvisational solos to show
understanding and application of learned techniques and
skills. Choral music and Instrumental music utilize
Smart Music to record and submit solos for instructors to
assess.
Visual Arts students visit museums and study famous
artists and current working artists associated with the
elements and principles of art, then they use the
information to individually or in small groups create
original artwork.
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C2.4. Indicator - Students demonstrate
higher level thinking and problem solving
skills within a variety of instructional
settings.
C2.4. Prompt - Evaluate and provide
evidence on how well the representative
samples of student work demonstrate that
students are able to think, reason, and
problem solve in group and individual
activities, projects, discussions and
debates, and inquiries related to
investigation.

Findings
Students work in groups and individually on a variety of
projects that require them to use higher-level thinking
skills.The block schedule allows for teachers to have
students work in small groups, with partners, individually,
and as a class throughout the period.
Math is using interactive notebooks to monitor student
progress. In Algebra 1, students are given a modeling
problem for every unit where they work with other students to
come up with the answers. Students are also given modeling
problems and performance tasks in each unit where students
work individually. In both cases, students have to solve the
problems and explain how they came up with the answers.
In their 12th grade year, all students must complete a Senior
Project. This project asks them to write a 6-10 page paper
along with giving their time in some type of involvement
outside of school. This involvement can be through
volunteering or learning a new task. Both the research and
exploration require students to investigate. The exploration
requires them to investigate something they have not
experienced, while the research asks them to investigate the
research to support their thesis statement using reliable
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Evidence
●
●
●
●
●
●
●
●
●
●

Modeling problem
for every unit in
Math courses
Discussion and
debates to prove
mastery
Interactive
notebooks to
monitor progress
Performance task for
each student
Written and
Speaking Exam
Benchmark Projects
Senior Project
assessments
Creation of dialogs
Individual data on
special education
students in
mainstreamed and
Special Education
Courses
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outside information.
Benchmarks at the 9th through 11th grade year in the
English classes ask students to investigate a variety of
situations and explain them in the form of a research paper.
These are later delivered to their class through a formal oral
presentation.

●
●
●

AP Studio Portfolios
Adjudication Results
Science Labs

In the 11th grade year, the Benchmark Project in English is
orally presented in the form of a debate. The students are
paired up with another student that researched an opposing
view and asked to demonstrate the information that was
investigated using the information gathered in an academic
and respectful way.
Student projects completed in the World Language
department best evidence student mastery. Most often,
students are tasked with demonstrating their ability to speak
and to express themselves in writing through different
scenarios. These assessments are effective because they
allow students to prepare themselves in advance and to
review their work before they submit it. Moreover, this
preparation does away with the anxiety that can accompany
test taking. Regardless, both written and speaking exams
are used routinely to gauge student mastery. Lastly, students
are often assigned the creation of dialogs in order to promote
native-like fluency in the target language, forcing students to
think on their feet about how they would respond to certain
scenarios.
World Civilizations uses discussions and debates as
evidence of student mastery. Performance Tasks are also
used school-wide in all academic subjects in order for
students to demonstrate analytical thinking.
The Special Education Department collects data on students
individually and keeps their work in order to better support
students in the moment and in the future. Students who are
mainstreamed follow the same curriculum or a modified
version that allows them to show their grasp of the concepts
in an appropriate way.
AP Studio Art students create portfolios that show their
abilities to visually problem-solve with multiple media using
several genres. The second part of their portfolio focuses on
the investigation of a singular theme over 12 works.
Performing Arts students are asked to learn and perform
various pieces of dramatic works, choreography, musical
scores as well as student formulated responses to prompts
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C2.5. Indicator - Students use technology to support their learning.
C2.5. Prompt - Evaluate the extent to which representative samples of student work
demonstrate that students use technology to assist them in achieving the academic standards
and the schoolwide learner outcomes.
Findings
The assignment of projects and the technology they require
demonstrate the extent of student mastery in multiple ways.
Project tasks promote student thinking and help students
become analytical thinkers and problem solvers. Moreover,
the differing grades received by students help teachers
identify student weaknesses and address these in class.
Also, the assignment of projects force student
accountability since students are required to use the
resources given and to seek help when needed to complete
the task.
Performance tasks are now online, allowing students the
opportunity to practice online assessments. This
preparation makes the completion of standardized
assessments, which are now almost exclusively online, a
simplified process since students have had the opportunity
to practice.
The performance tasks are administered and stored
through EADMS.com. This also allows for the teacher to
analyze the data in a timely manner to better differentiate
instruction. EADMS is used to give feedback to evaluate
student progress. Online textbooks are common across
subject areas. Chemistry students test directly online
through EADMS.

Evidence
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●

Project Tasks
Online
performance tasks
High stakes tests
Culinary food
handler’s
certification
ServSafe
Chemistry tests
English
Benchmarks
presentations
turnitin.com
EADMS online
assessment
program
Student feedback
and evaluation of
student progress
Online textbooks
Automotive online
certifications
Class Zone
HRW.com
Photoshop
Lightspeed

The Culinary academy uses online tests for Food Handler’s
Certification and ServSafe, and the Automotive Technology
academy utilizes online testing in order to receive
certification in safety, performance, and braking, along with
testing for ASEs at the end of the school year.
The yearly oral presentation portion of the benchmark
projects in the English classes are done online using
presentation software and online storage of the written
material. The students also use online tools such as Google
Classroom and turnitin.com in order to share written
assignments with teachers digitally.
Photographs by ROP Digital Photography and AP Studio
Art students show their ability to use cameras and digital
photography editing software. Images showcase students’
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ability to understand their camera settings such as shutter
speed and to use programs like Photoshop and Lightroom
to create works of art.

C2.6. Indicator - Students use a variety of materials and resources beyond the textbook.
C2.6. Prompt - Evaluate the extent to which representative samples of student work
demonstrate student use of materials and resources beyond the textbook; availability of and
opportunities to access data-based, original source documents and computer information
networks, and experiences, activities and resources which link students to the real world.
Findings
An increase in access to technology has allowed for
teachers in multiple subject areas to provide resources
beyond the textbook. Additionally, performance tasks have
required students in multiple subject areas to analyze a
variety of sources, including original source documents.
In World Languages, students are required to become
proficient in a number of programs (PowerPoint
Presentation, Adobe Spark, etc.). They become proficient
in the use of these programs because the amount of time
they are required to use them to complete assignments is
great. In Spanish courses in particular, students are
required to learn to use the textbook website and the
resources offered. Moreover, the new Spanish workbooks
incorporate cultural, speaking, listening and reading webbased activities such as new articles for Latin American
countries. Other subjects, especially honors and AP
classes, also require students to use the Internet for indepth research regarding cultural events/customs and to
analyze literature.

Evidence
●
●
●
●
●
●
●
●
●
●
●
●

PowerPoint
Adobe Spark
Textbook websites
and supplemental
materials
Two computer labs
Laptop carts
Chromebook carts
Google classroom
use
Turnitin.com
NoRedInk.com
Ed techs
Google Suite
Museum websites

At every level of benchmark project in English, students
must submit their research paper to Turnitin.com. This
program not only checks for plagiarism in the document,
but also helps the student notice mistakes in spelling,
sentence structure, and mechanics when the paper is
submitted at least 24 hours ahead of time. This tool is
valuable in terms of editing and revising.
NoRedInk.com is also used in the English classes in order
to assess grammar. In addition to the checking of grammar
understanding, it also allows students to utilize learning
tools online that they otherwise would not have had access
to or known about.

California High School Focus on Learning 2018

143

Students submit assignments through Google Classroom
directly to teachers for projects. This can be done at all
stages of the process. The teacher can bring up
assignments to see how much progress has been made
towards completion.
Students utilize Smartmusic as an extension of the music
education program at Cal High. Smartmusic is used in
Choral and Instrumental music classes offered on campus
as well as in the extracurricular music programs.
AP Art History students access museums to see images
and historical content on artists and artworks in their
collections. Ceramics students use their cell phones to
lookup inspiration for projects and research historic
references when working independently.
Integration of resources and new programs are constantly
communicated through two education technology experts;
one focuses on English and Social Science, while the other
focuses on Math and Science.
C2.7. Indicator - All students have access to and are engaged in career preparation activities.
C2.7. Prompt - Evaluate the degree of and the effectiveness of student access to career
awareness, exploration and preparation that may include such activities such as job shadowing,
internships, apprenticeship programs, regional occupational programs, career academy
programs, on-the job training programs, community projects and other real world experiences
that have postsecondary implications.
Findings
Naviance is a program that is used primarily in the
guidance office, although teachers do have access to the
program. The program keeps track of individualized student
data regarding postsecondary goals. It has a career
assessment tool as well as information on local and
national colleges that includes majors and cost.

Evidence
●
●
●
●

In their 9th grade year, all students attend a Career
Academy Recruitment Assembly where the five different
career academies are explained and students have the
opporutnity to explore which ones interest them. Not only
does this give them the opportunity to explore the career by
joining the three year program, it also provides them with
the different areas within the specified trade that the
academies, or the field of work, can lead them down.

●
●
●
●
●
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Naviance
Academy Mentor
Programs
Senior Project field
work (some is
career related)
Academy
community service
requirements
A&E fair
competition
Auto internships
Auto Competitions
Health Academy
clinicals
Culinary Academy
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The Culinary Academy requires 75 hours of community
service in addition to the internships that they accomplish at
PIH in the kitchen during their 11th and 12th grade years.
●
The Health Academy works on CNA Certification and
volunteers time working at a convalescent hospital
(clinicals) in order to prepare for the certification process.
In the Automotive Technology Academy, students have the
opportunity to intern at several different locations. While the
locations vary from year to year, a few constants are
Toyota of Whittier, Lexus of Cerritos, and Ocean Honda of
Whittier.

●
●
●
●

In addition to the internships the Automotive Technology
Academy offers, they also compete in state and local
competitions. This allows for the students to not only show
the skills that they have learned, but also provides the
opportunity for national and local companies to recruit them
for training or future employment.

●
●

job-site shadowing
PIH (hands-on
learning)
Field experiences
to colleges and job
sites
College and Career
Fair
Sophomore career
Project
Guidance
presentation of
career profile
Scholars Academy
Volunteer Hours
ROP Programs
Work Training
course for special
education students

The Automotive Academy also has trade schools, such as
Universal Technical Institute, come into classrooms on a
yearly basis in order to discuss future training options.
The Business Academy requires job shadowing at a variety
of locations in order to fulfill the graduation requirement for
Business.
The Scholars Program has their students complete
volunteer hours in the community.
Special Education students have the opportunity to take
Work Training as one of their classes. They job shadow at
local businesses such as the Whittier Public Library, and
Smart and Final. Students in this course also work in the
school garden, are taught how to fill out a job application,
how to find job openings, to take public transportation, and
how to follow a list of instructions.
Every 12th grade student at California High School must
complete a Senior Project and one of the aspects of this
project is the field work component. While there are other
options, one of the encouraged paths is the career
exploration component. This requires hands-on training.
The student chooses the career they want to pursue.
The Architecture and Engineering Academy goes to the
Los Angeles County Fair and submits student drawings
done in the class, to be judged by a group of professionals.
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This allows students the opportunity to have their work
evaluated by an outside source, but it also allows for them
to see other student work. The feedback they receive is
beneficial and professional.
There is a Construction Technology class offered at
California High school through Tri-Cities ROP. In this class
students learn framing skills, introductory electrical skills,
and introductory plumbing skills.
There are three levels of photography offered at California
High School through Tri-Cities ROP. These not only
introduce the art of photography, but also the business
aspect of being a professional photographer and
demonstrates how photographs are taken in different
professional environments (still life, wedding photography,
etc.).
There is also an Administration of Justice class offered at
California High School through Tri-Cities ROP. This class
explores not only police tactics and situations, but also the
law enforcement philosophies associated with them. They
also offer an overview of police codes. This class can be
used as an introductory class to the Sheriff's Explorers
Program.
The on-campus Vocational Counselor works with students
in the ROP classes and those looking to continue their
education post graduation with adult education on the
district campus. Junior College admissions information is
also available through the Vocational Program.
The college and career zone at California High School
shares community service and job opportunities throughout
the year. Students find applications for student work
permits, internships, grants, and scholarships there as well.
There is a career fair offered once a year through Whittier
Union High School District. While it is not always on the
campus of California High School, there are always
volunteers from the student body at the event. It is also
advertised in classrooms. This provides exposure to
employment opportunities after graduation.
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Summary:
There are several strengths that have been identified in the area of instruction. Since Cal High’s
last WASC visit, the school has increased the amount of technology and utilization of
technology across campus. Teachers regularly use multiple educational websites, including
maintaining a teacher website through the school and/or through Google Classroom.
Additionally, two teachers who have a release period assist with the use of educational
technology. Another strength is the use of data to drive instruction. Teachers reflect upon
assessment data in order to determine what needs to be retaught. In course alike teams,
assessment data is analyzed to determine areas where teachers performed well. Those
teachers then share best practices in the areas where students excelled. Teachers also use
time with their subject alike teams to collaborate on a variety of lessons as well as the creation
of common assessments. Quiz data and assignment data is analyzed to determine what areas
students need further support in prior to taking unit tests. An additional strength in instruction is
the large number of interventions that exist for students. Teachers effectively use Embedded
Support to help students be successful. When students are falling behind in multiple classes,
there is a system in place to refer them to the intervention specialist and counselor in order for
the student to receive additional support. A last strength that was identified was the focus on
college and career readiness. The academies on campus serve to provide students with both a
career technical education and the ability to go straight to the workforce or to college with a
variety of tools in their belt. Similarly, multiple ROP classes on campus focus on career
readiness. The College and Career Coordinator works with the College and Career Zone team
to provide workshops, college visits, and the distribution of career information inside and outside
of the classroom.
The instruction focus group also identified three areas of growth. The first area is to continue to
extend the opportunity for more teachers to have professional growth opportunities. CHS has
had teams of teachers attend Kagan training and EL training; the strategies they learned are
ones that many others are eager to learn as well. The second identified area is to use data to
close the gender achievement gap. CHS is looking to build upon the instructional strategies
commonly used to find ways to make them relevant and engaging to males to help them reach
higher achievement levels in the classroom. Lastly, there is a need to continue to improve the
student success rates for English Language Learners, including the analysis of data to find
ways to help students increase success rates.

Strengths

•
•
•
•
•

Extensive use of technology in all
classrooms
Consistent use of data to drive
instruction across the entire campus
Targeted interventions that are directed,
not invited
Career Academies and ROP classes
focus on college and career readiness
Extensive and regular subject-alike
collaboration on instruction and testing.
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Areas of Growth

•
•
•

Continue to extend opportunity to more
teachers for professional growth
Continue to use data to close the
gender achievement gap
Continue to use data to improve
student success rates in the ELL
subgroup
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Standards-based student learning:
Assessment and accountability
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Assessment and Accountability
D1. Using Assessment to Analyze and Report Student Progress Criterion - The faculty at
California High School uses comprehensive assessment and analysis tools to evaluate student
performance. Most departments are divided
into course teams and within those teams
decisions regarding assessment tools are
made. Common assessments are
developed at the district and site level to
align with common core and subject specific
frameworks. Data is collected and analyzed
within course teams, departments, and at
the district level. Student performance data
is shared with students, parents, and other
stakeholders through a variety of formats.
D1.1 Indicator - The school uses effective
assessment processes to collect,
disaggregate, and analyze student
performance data.
D1.1. Prompt - Evaluate the effectiveness
of the school’s assessment processes. This
would include the collection of data from
state, nationa,l and local sources; the
disaggregation of data for ethnic groups,
socioeconomic status, and students with
disabilities; and the analysis of performance
that provides feedback as to how students
are meeting the expectations of the academic standards (including Common Core) and the
schoolwide learner outcomes.
Findings
The faculty at California High School adopted a bell schedule
that allows for meeting time built into the school day. It is
during this meeting time that departments, course teams and
other specialized groups meet to discuss assessments and to
analyze student performance. Many teams have developed
common assessments that are based on Common Core
Standards and subject specific framework. These common
assessments are most often given through the testing
program, the Educator’s Assessment Data Management
System (EADMS). This program allows staff to analyze data
on a macro and micro scale. Teachers can pull overall
student performance data but can also disaggregate data to
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●
●
●
●
●
●

EADMS
Meeting Minutes
Common
Assessments
Placement in ERWC
CELDT test
SBAC, PSAT, SAT

149

measure progress of our subgroups. This data is then used
within the course and department meetings to discuss best
practices.
In addition to site level tests, many course-alike and
department teams have developed district-wide common
assessments, which are often given at least quarterly. These
tests are also analyzed through EADMS and allow evaluation
of students’ data at individual student, teacher, course,
department and district levels. The district provides summer
professional development by course-alike team and pertinent
site, district and other student performance data (SBAC,
PSAT, SAT) is discussed.
School-wide data is shared during the “Day 1” faculty and staff
meeting at the beginning of eah school year. Results relating
to graduation rates, A-G completion rates, and on-target data
are shared and discussed, for the purpose of setting schoolwide goals for each year.
California High School utilizes an online grading system,
Aeries, that allows 24-hour access by students and parents.
The Expanded Horizons office at California High School
conducts the California English Language Development Test
(CELDT) and is transitioning to the English Language
Proficiency Assessments for California (ELPAC). The data on
these assessments is used for placement and reclassification
of students. The Expanded Horizons office and team also
utilizes the student performance data to address student
needs throughout the year.
California High School also administers a school-wide PSAT
testing session, free of charge, for all ninth through eleventh
grade students. Student performance data can be seen
through the individual student college board accounts, or
students can access their results through the new college and
career exploration program, Naviance. Students also have
the ability to link their college board and Khan Academy
accounts for a disaggregated breakdown of their scores by
question type and subject.
Statewide testing is done utilizing the Smarter Balanced
Assessment Consortium (SBAC) tools. Student performance
data on these tests are used to assist in placement into the
Expository Reading and Writing Course (ERWC) that is a
pathway to college readiness.
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D1.2. Indicator - The school informs and creates understanding through effective processes in
order to keep district, board, parents, and the business and industry community informed about
student progress toward achieving the academic standards, the college- and career-readiness
standards, and the schoolwide learner outcomes.
D1.2. Prompt - Evaluate the effectiveness of the processes that inform and create
understanding of the appropriate stakeholders (governing board members, teachers, students,
parents, business/industry community) about student achievement of the academic standards,
the college-and-career-readiness standards, and the schoolwide learner outcomes.
Findings
Site and district student performance data is communicated to
students, parents and other stakeholders through a variety of
formats. Communication of student achievement and
postsecondary readiness is achieved through a variety of
tools. The superintendent issues a status report for the
district that includes assessment data for California High
School. Additionally, the principal reports student data to the
local community through the School’s Accountability Report
Card. Multiple programs on campus produce newsletters that
are distributed to stakeholders. SBAC results are mailed to
students indicating college readiness levels in Math and
English. The PTSA leadership keep parents informed about
events, programs, and what it takes to be successful at
California High School. Various events such as Top 100,
Puente Parent meetings, academy banquets and graduations,
Student of the Month ceremony, and English Language
Advisory Committee (ELAC) meetings give parents and
stakeholders an opportunity to stay informed on student
success. The local newspaper, The Whittier Daily News,
often publishes school-wide data and articles about
successes at California High School. At the beginning of each
year, the Expanded Horizons Director facilitates the
completion of a “Getting to Know Your Students” document,
which informs teachers about the targeted subgroups within
their classes. This includes Special Ed. classifications and
Language Fluency status.

Evidence
●
●
●

●
●
●
●
●
●
●
●
●
●

Aeries (teacher,
parent and student
portals)
Quarterly progress
reports on grades
sent 8 times a year
Quarterly progress
reports on goals for
students in the
special education
program.
College Zone emails
Career Academy
graduations
Student of the Month
ceremonies
Top 100
Puente Parent
Meeting
ELAC meetings
Parent Center
Parent Partnership
Naviance
Getting to Know Your
Students

The school maintains a website allowing students, parents,
and other members of the community to access important
information. Items on the website include, but are not limited
to, the District Report to the Community and the School
Accountability Report Card. Postings about school programs,
tutoring, parent nights, activities, sports, field trips and College
and Career Zone announcements can all be found on the
website. The College and Career Zone regularly emails
college and career information to students, parents and staff.
Parents can request information or appointments with
teachers or staff via telephone or email. The online student
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information system (Aeries) allows students and parents to
view grades, attendance, and transcript details. Teachers
update their individual gradebooks in a timely manner.
Quarterly progress reports on goals for students in the special
education program are also mailed to parents as part of the
IEP process. Naviance allows students to develop personal
profiles that combine college and career interests with other
pertinent student data like GPA and SAT scores. School staff
can also view the student Naviance profiles to help students
work towards their post-secondary plans. Loop is a program
that is used to relay information from the school to parents via
phone message and text. California High School also mails
progress reports and report cards to the student’s home eight
times a year.
D1.3. Indicator - The school has an effective system to determine and monitor all students’
growth and progress toward meeting the academic standards, the college and career readiness
standards, and the schoolwide learner outcomes, including a sound basis upon which students’
grades are determined and monitored.
D1.3. Prompt - Evaluate the effectiveness of the system used to determine and monitor the
growth and progress of all students toward meeting the academic standards, the college- and
career-readiness standards, and the schoolwide learner outcomes, including the basis for which
students’ grades, their growth, and performance levels are determined.
Findings
Teachers, either individually or with their course-alike teams,
develop standards-based tests. EADMS then allows the
teachers to monitor student success relating to a variety of
standards and subjects. Teachers and staff also monitor
student progress through Aeries. Teachers and course teams
relate lesson plans to the Student Learner Outcomes (SLO).
Teachers post SLO’s in their classrooms and align them with
instructional activities. Many teachers incorporate 21st
Century Skills Standards into their classrooms.
Utilizing both qualitative and quantitative assessment
strategies, teachers constantly evaluate student progress.
Many teachers use a “ticket out the door” or whole-class
informal assessment to gauge student understanding
regularly and adjust their instruction accordingly. Teaching
strategies, in conjunction with the Embedded Support bell
schedule, allow for immediate remediation. Some teachers
offer Saturday School sessions for students who need more
assistance or re-teaching, and are often allowed or
encouraged to re-test to show improvement. As a
department, Math analyzes test results and identifies skills
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●
●

●

●
●
●

Annual IEP meetings
review progress on
goals
Math analyzes test
results and identifies
skills students
struggled with and
they are re-taught and
spiraled into the next
test where the results
are again assessed.
Triennial IEP
meetings assess and
review academic
growth and progress
in cognitive abilities
EADMS data
Parallel math classes
Guided Study
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with which students have struggled to perform adequately.
Those skills are re-taught and spiraled into the next test where
the new results are reassessed.
At the beginning of the year, teachers meet in course-alike
groups to determine Embedded Support release criteria. For
many courses, these criteria include a minimum grade
requirement, acceptable attendance, and few or no missing
assignments. Teachers can add to these minimum
requirements for their individual classes. Many teachers use
the Embedded Support time for remediation, make-up work,
quiz and test retakes, and original instruction.
In February, 2017, Math and English teachers and counselors
from California High attended a first annual College
Readiness Summit hosted by Rio Hondo Community College.
In attendance were representatives from many of Rio Hondo’s
feeder schools, including middle schools and high schools, as
well as admissions representatives from Cal State Los
Angeles. At this summit, in both school-wide and department
groups, college readiness data was evaluated and discussed.
Best practices and strategies were noted to take back to the
respective campuses.
Counselors use Aeries to monitor student progress toward
completion of the A-G requirements. Current grades and
attendance can also be seen and monitored by counselors
and teachers. Counselors can also view career and college
information for students through Naviance.
Some departments or courses at California High School have
common grading systems. All courses meet at the beginning
of the year to set goals and standards for student success.
Discussions regarding grading scales happen in all core
subjects. Through the class syllabus and teacher website,
students and parents are made aware of the grading policies
for each class. Students, parents, teachers and counselors
can monitor academic progress through Aeries.
In the special education department, case managers utilize
IEPs and assessments to help monitor student progress.
Case managers and teachers communicate when needed to
facilitate student growth and success. Annual IEP meetings
are held with student, parent(s), teacher, and case manager
to review the student’s progress toward goals. Case
managers also mail home quarterly goal reports. Triennial
IEP meetings assess and review academic growth and
progress in cognitive abilities.
The Expanded Horizons office regularly monitors English
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Learner students to keep them on target for graduation and
and other college and career readiness goals. This may
include academy goals and/or A-G progress. The director
and staff assign students to tutoring when they begin to
struggle. Students are rewarded for improving their grades.
The Intervention Specialist helps to identify “at-risk” students
and implements interventions to support their progress. The
intervention specialist works with the counselors and teachers
to monitor the “at-risk” population. Tutoring is provided and
students are rewarded for their improvements in grades.
D2. Using Assessment to Monitor and Modify Learning in the Classroom Criterion - The
teachers at California High School frequently utilize a diverse range of assessments to monitor
students progress toward the learning objectives. Whole-class, informal assessments are
embedded into many teachers’ regular instructional plans. These assessments are used to
modify classroom activities and assignments to prepare students for the formal assessments.
Formal assessments also range in method and level, some being teacher-specific, others being
common assessments used throughout the course on campus, or throughout the entire district.
Most teachers view tests as checkpoints rather than finals, by allowing students to re-learn and
retest if necessary to prove increased mastery of the topics.
D2.1. Indicator - Teachers consistently use appropriate formative and summative strategies to
measure student progress and guide classroom instruction.
D2.1. Prompt - Evaluate the effectiveness, the appropriateness and the frequency of the
assessment strategies, especially student work, based on the programmatic goals and
standards to determine student achievement.
Findings
Teachers use a variety of assessment strategies to help monitor
student achievement. Individually in the classroom, teachers
are gauging the level of student comprehension. Strategies are
employed to help increase student success. Teachers often use
immediate response engagement techniques within their lesson
plans to help determine comprehension. In various classes,
these may include: thumbs up or down, whiteboards, clickers,
plickers, kahoot, and choral response.
In all subjects, course-alike teams of teachers evaluate student
success on summative assessments. These assessments can
be teacher, course-alike, or district common assessments.
EADMS is used to disaggregate and analyze the data on many
assessments, so necessary skills can be retaught and
reassessed. Teachers utilize common rubrics for Brief
Constructed Response (BCR) and Performance Task (PT)
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assessments to aid in effective evaluation of students across the
subject.
In the Math Department, teachers review the results of subjectalike tests in teams, then with students to reteach missed
questions. The students are offered the opportunity to take
course-alike makeup/re-tests during Saturday School. Many
Math teachers assign their students to tutoring and/or Khan
Academy to enhance their learning. Similar strategies can be
found in other classrooms and course-alike groups on campus.
In the English department, students are given quarterly exams
as well as essay prompts and speech assignments. Students
revise their essays to improve the clarity and effectiveness of
their written communication skills. Articles of the week are also
used to practice and enhance their writing skills. Sentence of the
Week (SOW) and NoRedInk are used to assess grammar
growth and development. Benchmark projects are implemented
in all grade levels, including the nationally acclaimed California
High School Senior Project. All staff members read and give
feedback to students on Senior Project papers.
Teachers meet weekly in course teams to plan upcoming
assessments, and review previous ones. Department Chairs
discuss data during quarterly Curriculum Instructional Team
(CIT) meetings. Teachers can participate in summer
professional development in all subjects at the district site.
Subject-alike professional development at the district involves
discussion of alterations to the pacing guide and common
assessments, based on student performance data and
standards. Two members from each site team are present at
these meetings.
In the Special Education department, case managers work to
evaluate student goals on their Individualized Education Plans
and 504 plans on a quarterly basis.
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D2.2 Indicator - Teachers use the analysis of assessments to guide, modify, and adjust
curricular and instructional approaches.
D2.2 Prompt - Examine the effectiveness of the processes used by professional staff to use
formative and summative assessments to guide, modify, and adjust curricular and instructional
approaches. This includes how professional learning communities and subject matter teams
collaborate to collect, analyze, and use assessment data for the basis of curricular and
instructional decisions.
Findings

Evidence

California High School has a bell schedule that allows for
meeting time between zero period class and the first block
period of the day. Within that meeting time, teachers meet
once a week in subject-alike groups. Every fifth week the
meetings are dedicated to school-wide concerns such as
general faculty, academy groups, EL teachers, and
departments. Having this meeting time allows each group to
analyze assessments and alter curriculum if needed. Best
practices are also shared to improve instruction and student
preparation for re-testing.

●

In course-alike, department, and cross-curricular settings,
teachers discuss formative best practices. In addition to
weekly course-alike meetings where teachers regularly share
instructional best practices, teachers participate in quarterly
Instructional Rounds. During this time, teachers are
encouraged to observe their colleagues in action, learning
from the plethora of successful teaching strategies being used
on campus. Observations from the Instructional Rounds are
followed by a short discussion to debrief the strategies that
were observed. These strategies are often revisited during
course-alike meetings.

●

●

Common
Assessments for
every core content
area are reviewed biannually at District PD
days, and revised as
needed.
Re-testing is offered
in all subjects to
improve content
mastery
Best Practice days at
district and at subjectalike meetings

All teachers use a variety of assessment techniques, both
formative and summative, to collect data. Many subjects have
site-based assessments that were developed by the team
during either summer and mid-year professional development
meetings or during the morning meetings. Teachers use
EADMS to disaggregate data at multiple levels, including
student subgroups. The data from these assessments is
shared and analyzed at site and district meetings among
subject-alike groups of teachers. Subject-alike groups then
address the curricular needs based on the data. Best
practices are shared that relate to the student responses and
learning. This individual class level analysis along with
subject like review allows teachers and groups to develop
subsequent tests that will allow for review, re-testing, and
further analysis of improved student mastery. Many teachers
offer review sessions during Embedded Support, after school

California High School Focus on Learning 2018

156

tutoring, and/or Saturday School. Data shows improvement
with a majority of students.
Math teachers use assessments to inform their reviews and
guide their reteaching that will immediately precede re-tests,
which are often mandatory if students score below acceptable
levels on their first attempt. Math teachers use online
programs such as Khan Academy and Desmos to monitor
student progress and adjust their lessons accordingly. At
English grade-level meetings, results of district-wide
assessments are analyzed to identify students and standards
in need of further instructional attention. NoRedInk is an
online grammar program that helps students identify their
areas of weakness, and provides drills for immediate
improvement. The test results are directly accessed by the
teachers, who can tailor their grammar lessons towards their
students’ needs. Teachers discuss best practices and share
strategies to address those areas of weakness. World
Language courses also use in-class participation and verbal
communication to gauge the students’ levels of
understanding. The science department analyzes the results
from previous years’ units before beginning the unit anew,
addressing strengths and target areas for upcoming lessons.
In addition to site meetings, all core subjects meet at the
district to evaluate the data at a district level. Best practices
are shared to improve instruction in needed areas. This
information is then brought back to subject-alike groups for
further discussion and analysis.
D2.3 Indicator - Student feedback is an important part of monitoring student and classroom
progress over time based on the academic standards, the college- and career-readiness
standards, and the schoolwide learner outcomes. Interviews and dialogue with representative
students inform the degree to which learning experiences are understood and relevant in
preparing students for college, career, and life.
D2.3 Prompt - Using interviews and dialogue with students, evaluate the extent to which
students understand the expected level of performance based on the standards and the
schoolwide learner outcomes in relation to preparation for college, career, and life. Evaluate the
effectiveness of the student-teacher interaction and monitoring of student progress based on
student feedback.
Findings
Students have opportunities to provide feedback about their
own progress. A & E Academy instructors evaluate the
effectiveness of academy projects through data obtained from
the annual Senior Survey given to graduating academy
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Students analyze
projects and
academic progress
through surveys or
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seniors. In addition, all students must formally assess their
own personal and academic growth as a component of the
Senior Project.
Teachers post their daily class agendas with corresponding
Student Learner Outcomes in their classroom. Teachers also
relate the SLOs to many of their activities and assignments.
Some teachers utilize student self-assessments and/or peer
evaluations at the end of projects or collaborative work.
Teachers receive feedback on student progress through
strategies to checking for understanding, such as response
cards, hand signals, white boards, choral response, and
questioning. Other strategies used in the classrooms include
discussions, mock tests, reflection assignments, student
evaluations and identification of a personal learning stretch.
Many teachers utilize a “ticket-out-the-door” for immediate
evaluation of student understanding.
Students are aware of the requirements for Embedded
Support release for each of their classes. Teachers regularly
inform students that Embedded Support time is used for
improving students’ mastery and/or achievement. This time
also provides an opportunity for conferencing with individual
students about their personal academic needs.

●

●
●
●
●

●

self-evaluation
Teachers post class
agenda each day with
the corresponding
SLOs for that day’s
activities
Embedding SLOs in
assignments
Ticket out the door
Class discussion of
SLOs
Students can
regularly access the
Aeries student portal
to stay up to date on
grades
Embedded Support
allows for teacher and
student remediation
and conferencing

Students begin meeting with their counselor before their
freshman year through parent partnership meetings. During
freshman year, counselors also meet with freshmen to
develop a four year plan that is reflective of their career goals
after high school. At this meeting freshmen utilize Naviance
to complete a career finder that will identify career clusters
that are interesting to the student. During sophomore year,
counselors meet with students to complete a career
exploration activity. Through Naviance, sophomores
complete the career interest profile which helps to identify
specific careers of interest to them. As juniors, students meet
with their counselors to review their career interests and begin
to explore areas and level of study that are associated with
that particular career. Juniors also begin to work on their
post-secondary plan (community college, four year university,
work force, military, etc). Students use Naviance to begin
looking into trade schools, community colleges, and
universities that will help them reach their goal. As seniors,
students work with their counselor to finalize their postsecondary plan. Throughout their years at California High,
students of all grade levels have the opportunity to participate
in field trips and attend the district College Fair, Cal High’s
Annual Career Fair, and many college and career
presentations from guest speakers.
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Members of the math and English departments, along with
counselors, the College and Career Coordinator, and
administrators participated in a college readiness conference
led by the local community college, Rio Hondo. At this
meeting, Rio Hondo College shared their math and English
readiness data. Discussions were held in job-alike groups
(math teachers, English teachers, counselors, administrators)
and site groups. Best practices were shared to help improve
student college readiness.
The College and Career Coordinator conducts a senior survey
before graduation. Students are given the opportunity to
provide positive feedback and highlight areas they feel are
lacking in their college and career readiness.
Students see the value and relevance of the assignments,
and report that most teachers regularly communicate the
purpose of class assignments. Students also report that most
teachers are consistently supportive of student progress.
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D3. Using Assessment to Monitor and Modify the Program Schoolwide Criterion California High School exemplifies the Whittier Union philosophy of building systems of
continuous improvement through the
use of data driven decision-making.
Goals are decided based on data and
stakeholder expectations. Resource
allocations are made based on the
expectations and needs of the
students and other stakeholders who
expect students to be college and
career ready graduates.
D3.1 Indicator - The following
stakeholders are involved in the
assessment and monitoring process of
student progress: district, board, staff,
students, parents, and the business
and industry community.
D3.1 Prompt - Evaluate the impact of
stakeholder involvement in assessing
and monitoring student progress.
Include district, board, staff, students,
parents, and the business and industry
community.

Findings
The School Board receives synthesized reports containing
assessment data, and trends, and reviews the material in their
meetings. They also receive the Senior Survey report
regarding post-secondary plans for the graduating class.
The Superintendent publishes an annual report that is made
available to the community. It details the District’s goals and
progress towards those goals and is the primary document by
which the Superintendent reports yearly progress to the Board
of Trustees. The annual report is based on data as well as
the annual school reports written by each principal.
At the district level, the department of student support
services collects and analyzes assessment data on a regular
basis. Results are based on district-wide common
assessments that are developed and refined during summer
and school year professional development meetings. These
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●

●

●

EADMS assessments
are developed at the
district level in
collaboration with
subject-alike groups
from each school
Parent feedback from
parents at School Site
Council meetings is
positive. They
indicate an
appreciation of
access to the grading
programs and the
Remins app.
Academy studnets
are matched with
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results are compared by site and by school year. Google
drive is used to electronically share data and resources
across the district.
Faculty members of Cal High create and conduct subject-alike
common assessments, in addition to the district-wide common
assessments. Adjustments are made based on data results
and team discussions. Faculty members teach the material
and have a firsthand insight into student performance,
although mainly in a class or department level. Broader
analysis is conducted in professional development sessions.
Parents and students receive an annual “Report to the
Community” in which the Superintendent summarizes
progress in terms of achievement data. This report is also
based primarily on the Superintendent’s annual report to the
Board and the analysis of performance data. Both the district
and California High School also maintain a website and utilize
social media to keep the community informed.

●

community mentors;
job shadowing in
academies or on-thejob training
Academies,
departments, and
individual teachers
have the opportunity
to recognize student
achievement in such
programs as Student
of the Month,
Academy
Achievement Awards,
and VAPA Awards

California High School utilizes Loop to deliver phone
messages and text messages to parents. Both parents and
students are invited to receive College and Career Zone
“reminds” to keep them aware of post-secondary planning and
opportunities. Many staff members also utilize “Remind” to
keep students informed of pertinent information.
Both students and parents have continuous access to their
personal assessment data through AERIES. Students also
have access to their national assessments (PSAT, SAT, ACT)
through Naviance. The Intervention Specialist, case
managers and counselors maintain regular contact with
students to develop individualized on-target strategies for
students.
Parents of incoming freshmen are invited to Future Frosh
Night where they obtain information about Cal High’s
academic programs and extracurricular activities. Senior
Parent night is held to discuss the senior project graduation
requirement. Parents are informed of major deadlines,
checkpoints, and criteria for the project. Parents are given the
opportunity to enroll their students in standardized test-prep
courses offered through Expanded Horizons. All parents are
invited to Back-To-School Night where teachers inform
parents of subject content and classroom expectations.
Parents and students are invited to attend the Top 25
ceremony to celebrate the accomplishments of the top 25
students in each class. In addition, teachers have the
opportunity to honor pupils at Student of the Month.
Academies and departments provide achievement recognition
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to those students who meet the criteria. Senior Awards Night
is attended by parents, students, site staff, district staff, and
community members to recognize and reward the
performance of seniors in both academics and extracurricular
activities. Almost all sports hold banquets at the end of the
season, attended by students and parents, to recognize
accomplishments in each area. Other clubs and classes on
campus such as Puente, Scholars, Business, Culinary, ACE,
Health, Drama, Band, and Choir also hold banquets to
recognize student success.
The College and Career Zone team works with Cal-SOAP to
offer workshops and college prep opportunities. Rio Hondo,
Cerritos, and Fullerton Community colleges work with the
College and Career Center to offer on-site assessment and
counseling opportunities for seniors pursuing community
college as their immediate post-secondary option. California
High School also works with the University of California
system to provide academically-successful students
opportunities through the Eligibility in the Local Context
program (this guarantees admission to the UC system for the
top-ranked students in California).
The College and Career Center also oversees community
college tours, applications, and financial aid applications for
students. Many local scholarships are offered and awarded to
Cal High students and often include a merit-based evaluation.
Members of the College Zone team work with students to
analyze overall performance on college preparatory
curriculum to help ensure college and/or career readiness.
Staff from the Guidance Office, Expanded Horizons Office,
College and Career Center, and math and English
departments work with both students and parents on the early
assessment program for college. Students scores are
discussed in relation to college readiness. Members of this
group attended a summit hosted by Rio Hondo Community
College to discuss how these college readiness scores affect
matriculation.
California High School is deeply involved in the Whittier
business and surrounding communities through the five
California Career Partnership Academies on campus: Health
Academy, Architecture and Engineering Academy,
Automotive Academy, Business Academy and the Culinary
Arts Academy. In their senior year, the Health Academy
students complete the Certified Nurses Assistant Exam, and
gain professional work experiences at local sites such as
Whittier Presbyterian Intercommunity Hospital. Culinary
Academy oversees the administration of the ServeSafe
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examination. Other academy students also work towards
industry certifications, gain work experience in local
businesses, and/or meet with mentors from their profession,
either on-campus or through field trips. Students in
academies also participate in job shadowing throughout the
community.
Community members participate in Senior Project panels. At
these panels, seniors present information gained through a
research paper and field work hours. Community members
use a common rubric to evaluate the senior projects
presented to their panel.
Parents and students participate in School Site Council
meetings. These meetings are held four times a year. The
group reviews data and the LCAP plan that was established
by the LCAP Task Force. Feedback from parents is positive.
They indicate an appreciation of access to the grading
programs and the Remind app.
D3.2 Indicator - The school regularly examines and analyzes standards-based curriculum
embedded and standardized assessments for English language and mathematics in all subject
areas.
D3.2 Prompt - Evaluate the effectiveness of how the entire school examines and analyzes
standards-based curriculum-embedded as well as other standardized assessments (Smarter
Balanced, SAT, ACT, EAP, others) for English language and mathematics. Include how this
assessment data is collected, analyzed, and used as the basis to make decisions and changes
in the curricular and instructional approaches. Comment on how this process impacts the
instruction of second language learners by modifying the teaching and learning process.
Findings
Cal High’s Curriculum Coordinator, in collaboration with
Administration, organizes all standardized testing, from
planning testing days to submitting the tests. Statewide
testing is done utilizing the Smarter Balanced Assessment
Consortium (SBAC) tools. Student performance data on
these tests is used to assist in placement for the Expository
Reading and Writing Course (ERWC) that is a pathway to
college readiness.
California High School has a site data lead who, in
collaboration with Administration, collects and analyzes
student data from a variety of sources. At the beginning of
each school year, the faculty meets to discuss school-wide
data trends. Additionally, at faculty meetings held every five
weeks, current and pertinent data are presented. Assessment
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Curriculum
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ERWC classes
EADMS
Counselors talk with
students regarding
PSAT scores
Subject-alike teams
SDAIE meetings on
school-wide weeks
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data is presented on Smarter Balanced test results, including
college readiness. This data informs adjustments to
curriculum as discussed during subject-alike meetings.
The Expanded Horizons office at California High School
conducts the California English Language Development Test
(CELDT) and is transitioning to the English Language
Proficiency Assessments for California (ELPAC). The data on
these assessments is used for placement and reclassification
of students. Fluency levels are reflected in Aeries. The
Expanded Horizons office and SDAIE team also utilize the
student performance data to address student needs
throughout the year.
The Expanded Horizons office regularly monitors English
Learner student progress. The director and staff assign
tutoring to students when they begin to struggle. Students are
rewarded for improving their grades. The EL student
subgroup is monitored to analyze their success for on-target
and A-G progress.
Guidance counselors meet with students to discuss PSAT
results and determine long-range planning for future classes
and development of college goals. Along with PSAT scores,
the College Board provides a list to each student identifying
future AP courses in which the student may be successful.
D3.3 Indicator - The school uses assessment results to make changes in the school program,
professional development activities, and resource allocations, demonstrating a results-driven
continuous process.
D3.3 Prompt - Comment on the overall effectiveness of how assessment results have caused
changes in the school program, professional development activities, and/or resource
allocations, demonstrating a results-driven continuous process. Examine examples and
comment on the overall effectiveness of changes in the online opportunities, professional
development of the staff, and the resource allocations to support student achievement and their
needs.
Findings
Subject-alike groups in all departments utilize both formative
and summative data to drive instruction. In the English
department, teachers have implemented the use of online
resources for both student practice and assessment. For
example, NoRedInk is an interactive site students use to
practice specific grammar skills. The English department preselects certain topics to be included in a Diagnostic
Assessment at the beginning of the year. Teachers then use
the results to determine which grammar skills to focus on
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Students have
NoRedInk accounts
and use them.
The use of Mobi Macs
for practice and
assessment.
Printed EADMS
results from previous
year in subject-alike.
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throughout the year.
District support for teacher collaboration has grown.
Teachers are given opportunities to meet during the
summer as well as during the school year to discuss data
and make changes to common assessments. District
Instructional Coaches support and facilitate subject-alike
district meetings. The district created the"Curriculum and
Assessment Coordinator" position to lead professional
development and collaboration.
At California High School the faculty participates in several
professional development opportunities. Once a quarter
teachers attend Instructional Rounds. During prep periods,
teachers visit the classrooms of colleagues to observe
certain classroom strategies. Many of these observations
are further discussed in subject-alike meetings as they
relate to best practices. The Educational Technology Lead
Teachers deliver “Tech Talks” at faculty meetings and send
regular emails regarding strategies for increasing the
effective use of technology in the classroom. The Ed Tech
Leads also hold technology workshops as needed
throughout the year. These workshops center around best
practices and the use of programs throughout campus.
Other teachers also provide workshops where teachers are
invited to attend during their prep periods to increase
efficacy in new skills.

●
●
●
●
●

●

Math teachers go to a
conference to learn
Kagan structures.
Login records from
Google tech talks
given on campus.
Instructional Round
schedules and
worksheets.
Laptop calendar.
Minutes of
department meetings
that discuss D and F
rates.
Summer meetings
sign-in sheets and
lunch menu orders.

Math teachers have attended professional development on
Kagan structures to increase engagement and mastery of
skills. To further increase teachers’ ability to enhance the
technological proficiency of themselves and their students,
laptop and chromebook carts have been purchased and are
utilized throughout campus in most classrooms.
Consistently increasing numbers of teachers are using
google classroom, turnitin.com, kahoot, and other online
tools as part of their instructional repertoire to increase
student engagement and progress towards mastery, in a
variety of subjects.
The sharing of D/F rates has driven discussions about
grading and testing policies, as well as the sharing of best
practices. In addition, sharing and analysis of assessment
results has also opened up more opportunities for
professional development activities, such as teacherrequested pull-out days when there is a need for more
collaboration time.
Alterations in course offerings and the master schedule have
occurred as a result of student needs. Both math and English
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offer parallel courses to assist 9th grade students who are
struggling. California High School offers the ACE program for
incoming freshmen who were considered at-risk in middle
school, but are determined to graduate from Cal High on time.
This program sets aside two dedicated teachers, one math
and one English, smaller classes, and a limited schedule to
support this specialized program on campus. Guided Study
classes are also offered for at-risk 9th and 10th grade students.
These courses place successful peer Academic Mentor
students in Guided Study classes. Thes Academic Mentors
who work with struggling students in small groups to assist
them in developing successful work habits and improving their
content mastery. In response to data showing low success
rates for many freshmen in Biology and Algebra I classes,
Academic Mentors are also placed in many of those classes
to support struggling students.
Senior English now includes Expository Reading and Writing
Course (ERWC) as an option for seniors who were
considered “conditionally ready” for college as a result of the
Smarter Balanced testing. California High School also offers a
Scholars Program for students wishing to take a very rigorous
course-load of honors and Advanced Placement classes. The
AP classes at Cal High provide open access to any student
who is determined to challenge themselves, while the
Scholars Program students must apply for admission at
entrance in 9th grade.
Furthermore, the LCAP task force meets three times per year
to review resource allocation and effectiveness. Alterations to
resources are discussed and implemented if deemed
necessary.
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D3.4 Indicator - The school periodically assesses its curriculum and instruction review and
evaluation processes.
D3.4 Prompt - Evaluate the process that the school utilizes to review and assess the
effectiveness of each program area, including graduation requirements, credits, course
completion, and homework and grading policies, to ensure student needs are met through a
challenging, coherent, and relevant curriculum.
Findings

Evidence

California High School has a site data lead who helps to
accumulate data for the different departments on campus to
analyze. The data lead also distributes student success rates
to each Department Chair to pass out to members of their
department. The counselors also have assemblies and
meetings with the students in order to discuss grades and
progress towards graduation or A-G eligibility. These include
senior meetings, student success assemblies, and class
presentations to students regarding scheduling and
requirements. There are also assemblies for AP students in
order to discuss successful strategies for taking the AP exam
and balancing the difficult coursework. For the departments,
there are tri-annual best practice meetings at the district
where common assessments and assignments are analyzed.
Pacing and successful strategies are also discussed and
shared at these meetings. These meetings are also mirrored
on campus by the weekly course team meetings and the
monthly department meetings. At these meetings, ideas are
shared in order to improve student learning and achievement.
Many course teams have also developed common grading
percentages and categories as well as late work policies and
retesting policies. The data is used to evaluate instructional
effectiveness and potentially revise the curriculum.

● All subjects publish
homework and grading
policies in their syllabi
● Posted A-G requirements
in classrooms throughout
campus
● Guidance counselors visit
classes to deliver
PowerPoint presentation
on A-G requirements
● Guidance counselors
meet with students
individually to discuss
course scheduling each
year

In addition to posting grades in Aeries that are viewable by
students and parents, many teachers use google classroom
or similar websites to post assignments, curriculum supports,
grading expectations, and/or policies.
Embedded Support is flexible time, based on teachers using
up-to-date grades to alter instruction to support increased
student success. This time is used in a multitude of ways by
various departments, subjects, and teachers, but is required
time for all students not meeting adequate expectations in
their classes. School-wide criteria for proficient grades are
used to determine which students are rewarded with early
release times, and which are required to stay in class longer
to make use of Embedded Support time. In addition to the
school-wide criteria for Embedded Support release (at least a
‘C’ in the class and caught up on assignments), many
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teachers utilize additional criteria to support success in their
classes. These may include: raising the grade minimum to
75-80%, timeliness, behavior, individual test results, or
various ticket-out-the-door requirements that check-forunderstanding immediately before releasing students early.
D3.5 Indicator - The school employs security systems that maintain the integrity of the
assessment process.
D3.5 Prompt - Evaluate the selection of and the use of proctors, the security systems for test
documents, and the means to maintain the integrity of the assessments.
Findings
Testing material is delivered and maintained in a locked,
alarmed and secure area of the library. Proctors are trained
and sign an affidavit regarding state testing procedures and
security. Proctors are assigned a specific classroom and
students with whom they work. The number of students in
each testing session is dependent upon the space available in
a particular setting. Classrooms that are utilized follow state
rules and do not have posters or other published materials on
the walls that could be utilized by the students. Time
guidelines are followed as allowed by the testing regulations.
The Curriculum Coordinator maintains testing integrity and
utilizes a system of test material distribution and collection
that accounts for all materials at the beginning and end of
each testing session/day. Proctors and all hallway monitors
supervise students so they do not have access to technology
during a test. The Curriculum Coordinator, along with
assistants, who are retired teachers from the site, package up
test materials as outlined for evaluation and analysis.

Evidence
●

●

●

Proctors sign
necessary security
documents prior to
receiving test
materials
EADMS tests are
available through a
password-protected
website.
Former employees
count and organize
completed tests

District-wide assessments are placed on EADMS and Google
drive for teacher access, both of which are password
protected. Only one person per subject-alike group has
access to edit any test. The district makes the class set of
copies and delivers them to the course lead, who in turn,
distributes them to teachers. Teachers print and scan their
own scan sheets, and are responsible for the security and
integrity of their assessments.
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Summary:
In line with the District’s motto of “Whatever It Takes”, Cal High staff at all levels work tirelessly
to create a supportive atmosphere that is focused on high expectations for students. On a daily
basis, multiple types of data are used to support student success in a variety of ways on Cal
High’s campus. Most evident is the frequent use of informal and formal assessments that go
into teachers holding students accountable by using the flexible Embedded Support time that
has become an integral part of the campus culture of high expectations. Along with increasing
the use of proven engagement and informal assessment strategies, reteaching and retesting
have recently expanded and become common practices across much of campus. In addition to
collaboration in site-level course-alike teams, district-wide subject-alike teams use data from
district-wide common assessments, which are collaborated on across all subjects, to adjust
instructional practices multiple times per year.
Academic data is also used to guide campus-wide interventions through cooperative efforts
among teachers and the Guidance and Curriculum offices. Scheduling of students into Guided
Study classes, parallel classes, 7th period, and Saturday schools are done in cooperation with
students, staff, and families. Teacher teams within the career academies also collaborate
regularly to monitor and adjust student support as needed. Through the use of Naviance and
other efforts, the College and Career Zone team is increasing their use of data to improve
support students’ awareness of options, and preparation, for post-secondary goals.
While the number and quality of accountability measures have been increasing, the
implementation is not yet widespread or consistent enough to maximize the impact on students’
lives. While some teacher teams have established consistent criteria for use of Embedded
Support time or retesting policies, others are still working toward more cohesive best practice
standards. Furthermore, support efforts are most often school-led, while long-term goals would
be to increasingly transfer ownership of students’ achievement to themselves, by allowing them
to analyze and reflect on their own assessments, and develop plans to work toward improved
mastery of the needed curriculum. Other goals include expanding the school’s use of PSAT and
SBAC scores to drive instructional decisions, and increase effective communication with parents
regarding the school’s academic support options.

Strengths
•
•
•
•

Strong and effective collaboration within
departments and across district schools
Effective use of performance data to
revise assessments
Consistent use of reteaching and
retesting based on assessment data
Common district and site based
assessments based on Common Core
Standards, which directly influence
curriculum
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Areas of Growth
•

•

•
•

Provide more opportunities for
students to do self-reflection about
assessments
Use the PSAT data to drive
instruction and help students prepare
for SAT and SBAC
Standardize the retesting policy
within subjects
Establish a more effective way to
communicate with parents regarding
their use of the Parent Portal
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School culture and support for
student personal and
academic growth culture
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School Culture and Support for Student Personal & Academic Growth
E1. Parent and Community Engagement Criterion - The school leadership employs a wide
range of strategies to encourage family, business, industry, and community involvement,
especially with the learning/teaching
process.

E1.1. Indicator - The school
implements strategies and processes
for the regular involvement of all
stakeholder support groups in the
learning and teaching process,
including parents of non-English
speaking, special needs and online
students.
E1.1. Prompt - Evaluate the strategies
and processes for the regular
involvement of the family, business,
industry, and the community, including
being active partners in the
learning/teaching process. Comment
on the effectiveness of involving
parents of non-English speaking,
special needs and online students.

Findings
Throughout the year, California High School utilizes the
involvement of many outside entities to enrich the learning and
teaching of students. Back to School Night is one of the first
opportunities of the year where parents and families can meet
and communicate with their child’s teachers while also getting
an idea of what to expect for the upcoming year. Additionally,
all academies have parent information meetings throughout the
year to inform parents of expectations, as well as important
dates and events. In March, California High School hosts
Future Frosh Night as a way for current 8th graders to get a
feel for the campus as well as learn about the different
opportunities available. The information presented is done in
both English and Spanish. In similar form, there is also a Senior
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●

Loop messages
Back to School
Night
Future Frosh Night
Senior Parent Night
Academy
Partnership
documents
Academy Annual
Reports
Job shadowing
reports
Mentor Round Table
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Parent Night offered that gives information about the Senior
Project and what to expect in terms of college applications,
FAFSA, etc. Working in partnership, the Expanded Horizons
Office and the College and Career Center provide financial aid
workshops and college application workshops in an effort to
assist the students.
Family/parent involvement is encouraged in many forms.
Parent job shadowing is utilized in the Business Academy; the
use of Loop, which is the school communication tool, sends
home frequent messages to parents, detailing the activities and
opportunities that are current. The messages are sent home in
the home language to ensure parent understanding. The
school, teachers, and various clubs utilize the Remind app as
well to send important text messages to parents and students,
keeping them as up-to-date as possible. The school-wide
student and parent information system, AERIES, is also
important in involving parents. There is a parent portal that
provides pertinent information regarding students up-to-date
grades, attendance record, and transcript details. Furthermore,
California High School involves parents and families in School
Site Council meetings, ELAC, PTSA meetings, LCAP Advisory
meetings, and WASC focus group meetings, making sure to
give them a voice and urging them to provide valuable input.
There are also multiple informational meetings and college
workshops that parents are encouraged to attend to help them
navigate the high school and postsecondary education process.

●
●
●
●
●
●
●
●
●

ELAC
Parent Center
Aeries
Naviance Parent
Portal
Mentor letter
IEP invite
Remind App
Financial Aid
Workshops
College Application
Workshops

In reaching out to the special needs and non-English speaking
parent population, Individualized Education Plans (IEPs)
incorporate family input, and translation is provided in whatever
native language is needed. The school provides a Parent
Center as well which encourages parents from the school
community to come and utilize computers with Internet access.
In this environment, parents who are non-English speaking can
gain any assistance that they may need in learning how to
navigate the school’s online platform for grading, attendance,
and communication, AERIES.
Local businesses are also an integral part of the California High
School culture. Local vendors participate by sponsoring
athletic teams. In addition, students are required to serve
fifteen hours of field work, most of them in the community, in
correlation with their Senior Benchmark Project. Many local
businesses support the students at their work sites and allow
them hands-on experience in a particular field. This connection
with local vendors is vital, and is truly exemplified through the
school's five academies, which work hand-in-hand with the
local businesses. The partnership between businesses and the
academies give students workplace experience at local venues,

California High School Focus on Learning 2018

172

including Presbyterian Hospital, Chick-fil-a, Crepes and
Grapes, and numerous other venues. Academies also provide
mentors for their students who guide them through industry
standards and regulations. Students are also given the
opportunity to understand industry skills and requirements
through various ROP Courses. There are a number of courses
offered, including Digital Photography, Forensic Science,
Automotive Technology, and many others. These courses are
taught by experts from the field, and give students a new
perspective on careers in the local business sector.
Local community members lend their advice and experience
through a wide variety of events at California High School.
During Senior Project presentation panels, over one-hundred
community members come to the campus and listen to seniors
as they present their project. There are also many guest
speakers who come on campus and educate students in the
academies and senior classrooms. Community members
speak to a number of other courses as well. For example, to
the World Civilizations classes, students were able to skype
with a Holocaust survivor in the large gym, hearing the
survivor’s story and having the opportunity to ask the survivor
questions; this allowed them to gain valuable insight into life
and history. The involvement of these different populations is
critical to the personal and academic growth of the student
population.
E1.2. Indicator - The school uses community resources to support student learning.
E1.2. Prompt - Evaluate to what extent the school solicits and employs business and
community resources to support and extend learning. Determine how effectively community
members expertise and services, such as professional services, business partnerships, guest
speakers, job fairs, field trips to local employers, and evaluation of student projects and
classroom presentations, provide real world applications of the learning standards and
schoolwide learning outcomes.
Findings
California High School is a working part of the community and is
proud of the relationship that has formed as a result. The Career
Technical Academies put students in the field which result in
practical skills and valuable experience. Additionally, several of
the Academies participate in skills-based competitions with
students from other high schools. Several of the Business
Academy students are members of the Student Chamber, and all
students in this academy are exposed to the Whittier Chamber of
Commerce’s activities and networking events. The academies
also provide certification opportunities for students that will aid
them once they move into the workforce and make them more

California High School Focus on Learning 2018

Evidence
●

Special Education
Department
utilizes REACH
services for
Speech
Language
Pathology and AT
services, REACH
trains WUHSD
staff as quality
communication
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marketable. Each academy offers different certification
opportunities, including CNA certification, Serve Safe certification,
Automotive Technician certifications at many different levels, and
others.
The College and Career Zone provides students with information
regarding partnerships, internships, and guest speakers from
various colleges, trade schools, and local businesses.
Additionally, the College and Career Zone has put on a Career
Fair for the last two years, exposing students to different fields and
opportunities. This event encourages the students to network with
potential employers and learn how to speak with adults in a
professional setting. The College and Career Zone is also
responsible for providing a CAL Soaps representative who is
available to inform students on California State University
requirement along with financial aid possibilities. Community
College representatives are also commonplace on campus and
give students a look into the benefits of community college. Many
college workshops are provided throughout the year to give
seniors additional support as they maneuver the different
deadlines for college applications as well.

●
●
●
●
●
●
●

partners
Student
Certificates
Chamber
Directory
Career Fair
Brochure
Itinerary &
Attendance list for
field trips
Industry
Certifications
Yearly Academy
report.
Pride Summit

The Scholars Program hosts guest speakers from specialized
fields that require advanced degrees. The hope is that students
can learn about the process of applying to graduate school and
the different paths that led these professionals to their chosen
careers.
Many of the different programs (Academies, Puente, Scholars,
Expanded Horizons, Art classes, Band, Theater Dept., and others)
at California High School take students on field trips that expose
the students to different colleges and universities, broaden their
cultural horizons, and expose them to real-life social and/or
professional experiences.
The Special Education Department utilizes local community
resources to hire California High School’s students both during
and after high school. Additionally, the department receives
services for students with communication deficits in expressive
language. REACH is a local business that is contracted with
WUHSD for speech and language services including, but not
limited to, Augmentative and Alternative Communication needs
and devices. They have a partnership with local establishments
where students go out into the community and receive job skill
and workplace experience.
Cal High hosted a first annual Pride Summit in September where
138 at-risk students were invited to attend breakout workshops
with presenters from the community. The workshops varied in
topic from drugs and alcohol, leadership, anti-bullying, etc.
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E2.1. Indicator - The school has existing policies and regulations and uses its resources to
ensure a safe, clean, and orderly
place that nurtures learning,
including internet safety.
E2.1. Prompt - Determine the extent
which the school has implemented
policies and committed resources to
ensure a safe, clean, and orderly
environment that nurtures learning.
Evaluate the effectiveness of the
school’s practices and procedures
all aspects of student safety
including: effective operating
procedures for internet safety,
bullying, drug and alcohol abuse
education and intervention, conflict
intervention, use of derogatory or
hateful language especially in the
context of race or gender, disaster
preparedness and other safety
topics of local concern that may
interfere with learning.

to

for

Findings
Student and staff safety is California High School’s number one
priority, and it strives to make sure that everyone feels and is
safe. There is a School Resource Officer from the Los Angeles
Sheriff’s Department on campus every day who works with the
Dean of Students and Security team. There is also a Probation
Officer on campus every day working with students.
Additionally, California High School is a closed campus that
requires students to wear ID cards at all times. There is only
one student entrance, and there is a strict protocol that all
guests must follow. Additionally, there are closed-circuit
cameras that monitor the common areas and walkways.
Cal High’s probation officer refers students struggling with
drugs and/or alcohol to a county intervention program that is
free of charge.
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●

Use of ID Cards
Sheriff on campus
Text-a-tip
PRIDE tickets
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visitors to campus to
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Wireless Internet is
secure from student
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Drug Dogs
One school entrance
for safety
Safety Drills
Security Cameras
Dress Code
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In order to promote wellness and strong mental health and
resilience, California High School has a Serenity Center on
campus that is staffed with the district’s Student Well-Being
Liaison and interns from local Universities who meet with
students who are recommended by counselors. They counsel
these students and help with stress management techniques,
personal crises, and mental health issues. They also offer
referrals to off-campus professionals, should the need arise.
Counselors on campus also aid in the promotion of mental
health checks by offering “Walk-in-Wednesdays” where
students can speak to a counselor without an appointment.

●
●
●
●

Interventions
Specialist and
Counselor
Pride Summit
Monthly Security
Team meetings
One Minute
Messages

To promote a safe and secure school site, various training for
the entire security team has been implemented. This allows for
continuity in the way campus security respond to various
campus situations. The health aid or first responder, and head
of security goes to trainings at the district office. Security also
meets monthly with the dean to discuss procedures. In another
attempt to secure the campus and streamline the procedures,
there are monthly law enforcement partnership meetings held
at the district office with the campus dean, the campus school
resource officer (SRO), and the campus probation officer.
To help prepare faculty and students for any natural disaster,
the school performs safety drills periodically throughout the
year. There are fire drills and earthquake drills that allow the
entire campus to act out the safety protocols that have been
put in place. Each teacher possesses an emergency bucket as
well, which contains life-sustaining items and first aid items for
cases of emergency. Along with these buckets, the school has
invested in four AED machines distributed throughout the
school in locations that teachers can access. These machines
are life-saving devices that all teachers received a training on
and are prepared to utilize in case of emergency.
California High School’s wireless Internet is secure from
student cell phone and personal computer use. Laptop carts
and computer labs are automatically connected and there is a
firewall that prohibits students from visiting questionable or
dangerous websites.
Text-a-tip is a confidential tip platform that allows students to
report safety, drug/alcohol issues, bullying, etc. The texts go
directly to the Dean of Students who investigates.
Bullying (both cyber and in person) is addressed in the school
handbook. Additionally, during the beginning of the year, the
Dean of Students and Assistant Principal of Guidance present
to English classes, highlighting school-wide expectations that
are in place to keep our students safe. Should the Dean or
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APG become aware of bullying, they can have conflict
mediation meetings to help the students sort through the
issues. Additionally, the Dean of Students gives a presentation
about anti-bullying to incoming freshmen during summer
school. There is also positive reinforcement with the PRIDE
initiative that rewards good behavior. Victims are also referred
to the Serenity Center if the Dean, counselor, and student think
it could be beneficial.
At risk students were invited to a Pride Summit that was hosted
by the Guidance Office. It offered guest speakers and breakout
sessions that covered topics like drugs and alcohol, gang
violence, positive relationships, etc. There was a keynote
speaker who was a former gang member sharing stories from
his past and how he was able to overcome the negative
obstacles in his life and get on the right track.
Quarterly the Cal Hi Admin team visits classrooms to deliver a
one minute message aimed at reminding kids about
expectations and the benefits of making good choices.
E2.2. Indicator - The school demonstrates caring, concern, and high expectations for students
in an environment that honors individual differences and is conducive to learning.
E2.2. Prompt - Evaluate to what extent the school has created and supported an atmosphere of
caring, concern, and high expectations for students in an environment that honors individual
differences. Determine how effectively school policies, programs and procedures support
student learning by examining information such as: proportionality of discipline data, use of
positive behavior strategies by staff, restorative justice practices, celebrations of students’
heritage and ethnicity and other information or practices that support a caring, learning
environment.
Findings
California High School has created an atmosphere of care and
concern for its students in very visible manifestations. The
school has a PRIDE (Productivity, Respect, Integrity,
Dependability, and Excellence) team whose sole purpose is to
create positive reinforcement for students, and a campus
culture of positivity. The PRIDE team utilizes PRIDE tickets
that are given to students to encourage positive behaviors that
correlate to the acronym. These tickets are then put into a
drawing and students names are chosen quarterly and
awarded prizes of school gear to further encourage the positive
behaviors around campus. In addition, school PRIDE posters
have been posted in important locations that remind students of
the proper behavior that should be exhibited in accordance to
the PRIDE acronym.
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Other forms of positive reinforcement that create a supportive
atmosphere include a student of the month ceremony. Each
month a different department is selected to choose deserving
students who exhibit the behaviors outlined by PRIDE. A
ceremony is held in the morning, and parents are invited to
come and see their children awarded. Each nominating adult
(teacher, counselor, or school safety officer) reads a reason as
to why they chose the student for the award, and the student
receives a t-shirt and coffee cake to celebrate his or her
achievement. Individual academies also hold student of the
month ceremonies, where students again are chosen based on
positive behaviors within their academy classes. The school
also utilizes a “Gold Card” which allows deserving students
opportunities to go off-campus for lunch, along with other
benefits.
Link Crew is a group of student leaders comprised of Juniors
and Seniors who have been nominated by teachers and
interviewed by the lead teachers to become mentors to
incoming freshman. These leaders introduce freshman to the
school campus and then meet with them regularly in small
groups throughout their freshman school year to make sure
that they are acclimating. Link Crew does a wonderful job of
creating fun activities such as tailgate parties, movie nights,
and finals cram sessions, to make freshmen feel included and
accepted.
Similarly, Academic Mentors are students who have also
applied and been accepted to mentor other students who need
more support in one or more subject areas. For example,
many AP students work in Guided Study classrooms to give
math, English, and science support.
In order to foster academic success, the school provides
Embedded Support, which is built into the school schedule and
allows for students to get additional help from teachers in areas
of concern. Twenty minutes of each block period is designed
to support student success. There is after-school tutoring
designated to supporting student academics. Students who
are identified as at risk due to low grades and/or attendance
are directed to attend tutoring through tutoring contracts.
English Language Learners and academy students who
receive Ds and Fs are also directed to attend after-school
tutoring. Tutors are provided Monday through Thursday after
school in order to help give extra help to any student that
requires it.
In addition to after-school tutoring, the College and Career
Zone, Expanded Horizons, Intervention Specialist, and the
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guidance office all help to foster academic success in students
who need it. The College and Career Zone gives pertinent
information about college applications and the financial aid
process; there are numerous college presentations and
workshops held to aid students in preparing for college. The
Expanded Horizons office works to designate students’
language fluency and to foster EL development. They do this
through a number of outlets: the support of SDAIE classes and
teachers, the individual attention to students who are struggling
academically, and various field trips that support English
Language fluency and expose English Language Learners to
universities and cultural experiences.
The Intervention Specialist is responsible for identifying
students who are struggling in more than one subject and
devising an academic plan for them in which they receive all of
the viable interventions. This added level of accountability
helps to keep more students on track academically. In the
guidance office, counselors work with students to make sure
that they understand their schedules, the coursework they must
take and succeed in, and their four-year plan. In addition,
counselors work with students and their emotional issues as
well, making sure they feel cared for and understood. Every
Wednesday is “Walk in Wednesday,” and students have the
ability to meet with their counselors without a prearranged
appointment. Counselors also make themselves available for
questions on Fridays at lunch in a central location on campus.
The Serenity Center on campus gives additional mental health
support, meeting with students and working with them on
issues such as anxiety and depression.
On-campus activities that create a positive atmosphere and
foster individuality include campus clubs, of which there are
close to fifty. These clubs range from academic, including CSF
and National Honor Society, to dance and art, like the K-Pop
Dance club, or the Anime Club. There is something for
everyone. The school also puts on an International Day in
which all of the clubs are allowed to serve as vendors at lunch
and different student groups perform on stage, including
folklorico dancing and heavy-metal band performances. PLUS
Week, a week dedicated to promoting kindness and unity
among the student body through various activities, also
provides an amiable atmosphere. Overall, California High
School supports a very caring and supportive atmosphere,
which is obvious when one steps onto the campus.
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E2.3. Indicator - The school has an atmosphere of trust, respect, and professionalism.
E2.3. Prompt - Evaluate the degree to which there is evidence of an atmosphere of trust,
respect, and professionalism. Examine the quality and consistency of communication and
collaboration between and among the school’s leadership, staff and stakeholders; this includes
the degree to which stakeholders are involved in the review of the Single Plan for Student
Achievement and District’s Local Control Accountability Plan and to what extent they are
included in decisionmaking.
Findings
At California High School, students are greeted by prepared
and professional teachers who work tirelessly to present
informative and reflective lessons that benefit students. The
environment is nurturing and reflective of a deep level of trust
and respect by all parties involved. Students and parents know
that teachers and counselors are available by email and eager
to help their students.

Evidence
●
●
●

●
The PRIDE Initiative and Student of the Month ceremonies
celebrate success and positive behavior. Each month, a
different department is selected to choose deserving students
that exhibit the behaviors outlined by PRIDE. A ceremony is
held in the morning, and parents are invited to come and see
their child awarded. Each nominating adult (teacher,
counselor, or school safety officer) presents the award and
explains why the student was chosen. This recognition helps
strengthen the bond between student and adult who nominated
the student, which in turn lends itself to success in the
classroom.
Communication is vital to the success of a school. California
High School effectively communicates with all stakeholders. Email is a vital tool for on-campus communication between
teachers, staff, and administrators. The admin team also uses
the Remind app to communicate with teachers and staff.
Additionally parents’ access to information from teachers has
greatly improved with the use of email. Many teachers
implement the Remind text messages to communicate with
students and parents. Additionally, Loop is used to send home
important messages.

●

●
●
●
●

PRIDE
Student of the
Month
Academies have
their own Student of
the Month
ceremonies.
Monthly all-staff
meetings
School Loop allows
leadership to
communicate with
stakeholders
effectively
LCAP task force
meeting agenda
Faculty meeting
agenda
Remind
Course Lead
Support w/
Instructional Support
Coach

Faculty and staff meetings occur every five weeks. This is a
time when important information and updates are disseminated
to the staff. Additionally, an educational technology tool and/or
other best practice is shared at each staff meeting. Weekly
course-alike meetings are held in order to foster collaboration
and best practices among teachers of the same course.
Each school in the district has an LCAP taskforce made up of

California High School Focus on Learning 2018

180

the Principal, Assistant Principal of Curriculum, site data lead,
several teachers, the intervention counselor, the intervention
coordinator, and Expanded Horizons director. This team meets
to evaluate the needs of the students and how the funds can be
used to best meet these needs. They use data collected by the
Data Lead and their decisions are based on what is best for the
students. Stakeholders have input and are communicated with
on a regular basis.
E3.1. Indicator - The school has available and adequate services to support student’s personal
needs.
E3.1. Prompt - Evaluate the availability and effectiveness of academic and personal support
services, including referral services, to support students in such areas as physical and mental
health, and career, academic and personal counseling, including an individualized learning plan.
Findings
In order to academically support students in the most effective
manner, California High offers the students many services.
Students are assigned an individual counselor who will meet
with them regularly so as to guide and inform the students for
all four years of their high school experience. Each student
receives an individualized learning plan that they work on
throughout their four years. Meetings with the counselor are
frequent and address both personal and academic issues. For
academic needs, as previously mentioned, tutoring is available
after school and is open to anyone.
Additional services offered include the Serenity Center, which
works with students one on one concerning mental health.
Referrals to mental health services are given from the Serenity
Center as well. The school psychologist is also available to
work with special education students and students who are
suffering severe mental health trauma. Moreover, the school
partners with Pacific Clinics for mental health support, and the
Probation officer refers students to a free, county-run drug and
alcohol program. California High School also offers a deputy
probation officer from Los Angeles county who can refer
families to services and programs. The probation officer also
meets regularly with specific students on campus.

Evidence
●
●
●
●
●

●
●

Serenity Center
Partnership with
LACADA
Guidance Office
offers hygiene
products
Snack and supper
program sign-in
sheets
Deputy probation
officer from LA
County that can
refer families to
services and
programs
(evidence= list of
resources/programs)
After school tutoring
services (including
student pick-up)
College and Career
Coordinator

School counselors are now trained as crisis response team
members. Previously, only three were trained, but now all
counselors are provided with the required training and can
effectively serve on the district crisis team when emergencie
arise at other schools.
To further support the safety of the students, a full-time school
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resource officer is available and six full-time, fully-trained
security personnel cover the campus daily. Additionally, one of
the campus security is designated and trained as a first aid
responder.
Along with support services concerning safety and care of
students, the school offers a federally funded free snack and
dinner program. Students who are on campus after school can
receive a snack and then after tutoring or sports, they can go
and get dinner. This program is made possible through a
grant. This ability to feed the students that might otherwise not
get to eat lends itself to supporting the physical and mental
health of the student population.
One other support service of note is the College and Career
Zone. The College and Career Coordinator is in charge of
presenting the college-fair for the students (which rotates
school locations each year), providing valuable college
presentations to students, offering field trips that present the
students with viable college options, and organizing fee waivers
for low-income students to give them more opportunities to
increase their college readiness (AP courses, SAT, etc…). In
addition to providing workshops, the College and Career
Coordinator works individually and with small groups to help
students with the college and trade school application
processes and with seeking out available job opportunities.
With all of these support services, the students have every
opportunity to become successful and to feel safe and
supported at all times.
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E3.2. Indicator - Strategies are used by the school leadership and staff to develop and
implement personalized approaches to learning and alternative instructional options.
E3.2. Prompt - Evaluate the effectiveness of the types of strategies used by the school
leadership and staff to develop and implement personalized approaches to learning and
alternative instructional options which allow access to and progress in the rigorous standardsbased curriculum. This includes strategies such as personalized learning, the use of small
learning communities and the implementation of alternative learning options.
Findings
California High School has multiple levels of support both built
into the day and offered supplementally. One of the most
impactful ways that California High supports student growth
and development is through the use of Embedded Support.
This time is built into the schedule. Each course has developed
criteria that allows some students to be released during part or
all of the last 20 minutes of a class period while holding in the
students that need the additional support to further their
proficiency in each subject, ameliorate classroom behavior, or
catch up on missed instruction due to tardiness or absences.
There is also after school tutoring that is offered for general
studies as well as course specific tutoring such as math
tutoring for Algebra students and other math courses.
The career technical academies offer students a specialized
type of learning that will help them to graduate with a unique
set of skills. Often times the theme associated with the
academy helps motivate a previously at-risk or struggling
student; as part of the CTE grant, at least 50 percent of
students in a career academy must meet multiple at-risk
criteria. The academies have created a niche for many
students who previously had little or no connection to school.
That, coupled with the constant support from academy
teachers, counselors, and administrators, leads to successful
students who are entering the workforce and/or college
prepared to succeed.
Cal High has grown their mentor program which aides core
classes in supporting students. Upper class students can apply
to be Academic Mentors and work with struggling students.
They also have pure guided study courses that assist students
in keeping up and even getting ahead in their general courses.
Academic Mentors are also a part of these classes.

Evidence
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●

Teachers often offer their own time to help struggling students
so they do not fall behind. Many teachers hold Saturday School
study sessions, work with students between 0 period and 1st or
2nd period, at lunch, and after school. This not only fosters
academic growth, but strengthens the bond between teacher
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and student.

(VAPA)

The Visual and Performing Arts department works extremely
hard to make sure all students have exposure to the
opportunities available in VAPA and they do so by putting on
performances that all students on campus are able to see. The
art classes put on an annual Art Show to showcase different
types of talent, and the Band and Orchestra perform regularly
at school functions including football games, pep rallies, and
assemblies.
Teachers are offered many professional development
opportunities, which include time to meet at the district office to
plan and implement best practices (BP) that are used by
themselves and other teachers. There are quarterly BP
meetings at the district that focus on the examination of data
and the sharing of best practices.On campus, course subjects
meet weekly to go over data and discuss the best instructional
strategies that can be utilized with students in order to help
them progress. Summer professional development is available
to anyone who is interested, offering curriculum writing, peer
input, data analysis, and teaching strategies. Teachers are
also encouraged to meet in small course-alike teams over the
summer.
Google classroom has been implemented by many teachers on
campus to assist students when absent so they don't fall
behind as well as providing the technology advancement of
using computers. Online programs such as Khan Academy and
Naviance provide students with supplemental learning and
studying opportunities. Students also have access to their
grades through the Aeries student portal and can easily see
missing assignments.
Kagan activities are strategies that encourage immediate
engagement of students. All math teachers have been trained
in these strategies and implement them in their classrooms.
Students looking to challenge themselves can take a number of
AP and honors classes, and many students have opted to take
concurrent college classes through Rio Hondo Community
College to help with their college readiness and earn college
credit.
Teachers are also encouraged to attend two types of staff
development at school titled Technology Rounds and
Instructional Rounds. During these brief 10 minute rounds,
teachers go into their peers classrooms and watch displays of
either technology being utilized in an inventive/ helpful manner,
or instruction being given that is inventive and helpful. These
rounds offer best practice ideas and encourage teacher
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collaboration.
The ACE program is designed for at risk 9th graders and offers
a strong academic foundation by doubling the time that they
have in both Algebra 1 and English. This extra time, along with
the support of their teachers, provides the students with the
necessary tools to succeed. Additionally they are offered
rewards, positive reinforcement, and bonding activities.
Specialized Academic Instruction/ Study Skills offer additional
academic support for students in special education. Science
classes are offering online dissections instead of live
dissections which provide the hands on learning without the
waste and mess of live dissections.
Each year the Guidance office receives a campus watch list
from feeder middle schools that highlights at risk students. The
counselors then use this list to generate the High School 102
and Summer Bridge summer school classes in the hope that
these students will have a smooth transition to the expectations
of high school.
E3.3. Indicator - The school leadership and staff ensure that the support services and related
activities have a direct relationship to student involvement in learning based on the academic
standards and the schoolwide learner outcomes, e.g., within and outside the classroom, for all
students, including the EL, GATE, special education, and other programs.
E3.3. Prompt - Evaluate the extent to which student learning needs are accurately identified in
a timely manner and the appropriate support and intervention services are provided. Examine
how the school monitors the effectiveness and appropriateness of intervention for each student
within and outside the classroom. Evaluate the processes that are used to identify underperforming or struggling students and the interventions to address these identified student
learning needs. Comment on how interventions support and coordinate with regular classroom
learning for all students, including those with special needs receiving services from ELL, GATE,
Title I and Special Education.
Findings
In order to promote the most effective and successful
interventions for students, there are many people and positions
that work together. California High School has two positions
dedicated solely to the work of identifying struggling students
and working with them through various interventions to meet
their specific learning needs. The intervention specialist
identifies students who struggle in more than one subject and
meets one-on-one with these students to pinpoint their
individual needs and to match them with the available
resources. The intervention specialist utilizes D/F reports to
identify struggling groups as well as individual students; these
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reports are generated every five weeks. The intervention
specialist and intervention counselor work hand-in-hand with a
district categorical counselor who is assigned to Cal High two
days each week to work specifically with ELL students. Her
focus is helping student get reclassified English Proficient.
These individuals work together to provide support to students
and to utilize communication with parents to ensure all
avenues of support are utilized for each student. The
intervention specialist and categorical counselor work together
with the aforementioned identified students to direct them to
after-school tutoring, assign them with academic mentors (11th
and 12th grade students who have been trained to support
students and are placed into several classes), and change their
schedules, if needed.

●

●
●
●
●
●
●

After school tutoring
and Embedded
Support allow
teachers the
flexibility to assign a
further course of
study as
intervention.
Referral Form
Detention Form
D/F Reports
7th Period
Counselor Transcript
Review
IEP “At -a-Glance”

In addition to meeting individually with struggling students, the
intervention specialist monitors the Academic Mentor program
and students. These mentors are chosen based on their high
academic abilities and their desire to help serve other students.
Academic mentors go through extensive training. After being
interviewed and recommended by teachers, academic mentors
are selected for the program. They then attend a summer
training session where they learn how to work with students to
support them academically and emotionally; throughout the
year, they attend on-going trainings and meet with the
intervention specialist to help them develop as classroom
leaders. The mentors are placed in guided study classrooms,
as well as ELL-designated classes, in order to work individually
with struggling students. Additional resources that are often
utilized to help underperforming students include after-school
tutoring and Saturday School.
Teachers have the ability to support students who are
struggling within their classrooms as well. The use of
Embedded Support (the last 20 minutes of a block period) can
be utilized for a number of intervention strategies. Teachers
use this time for re-teaching, make up work, re-testing,
additional instruction, and one-on-one help. Embedded
Support allows the teacher the flexibility to identify any
immeidate needs students have and then intervene in the most
effective manner. Additionally, teachers may use Embedded
Support as a reward or incentive for academic success, which
encourages students to complete all work and tests. Teachers
work with counselors to make sure that their students are
successful, collaborating when there are problems that arise to
make sure the student has adequate support. Teachers and
counselors alike utilize communication with parents to support
struggling students. Phone calls home; messages sent via
Loop, the automated caller; and remind messages that send
texts, operate as interventions. If there are behavior issues,
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the teacher can utilize detentions or referrals to illuminate the
issue and get the student more support. With a referral, a
student must meet with the dean to discuss the inappropriate
behavior, will be advised on what their consequence is, and
have a phone call home. By removing the student from the
classroom, the goal is to encourage the student to stop acting
inappropriately. If there is a pattern of detentions or referrals
noted, the student will need to meet with the resource officer
and/or counselor. This additional piece of accountability is
aimed at keeping students from repeating their errors. If the
student suffers from mental health issues, they are
encouraged to seek help from the Serenity Center, a group of
psychology and social work interns, that will bring focus to the
actual issues and then teach coping skills.
Special needs students have skills classes that work on
addressing daily tasks that need to be done and learning the
appropriate way in which to accomplish those tasks. In order
to streamline the dissemination of accommodations for Special
Education students, the Special Education department sends
out a new form called the “IEP at a glance” which lays out the
accommodations for the students and puts the individual
teacher’s students into a google drive folder where the
information is easily accessible.
ELL students have specialized classes including, but not
limited to, ACE, ALD, and SDAIE. These classes have
teachers who have been trained in specific teaching
techniques and strategies, and provide ample reinforcement,
including support classes and oversight by the Expanded
Horizons Director. The goal is to keep all students on-target,
allowing none to fall between the cracks. Intervention provided
for the GATE students included a wellness team last year
(2016/2017) that provided stress-relief balls, lunch meetings to
go over relaxation techniques, and classroom lessons that
covered a personal wellness plan for each student and an
article and presentation that discussed the difficulties that
accompany taking Honors and AP courses.
The goal when providing any intervention at California High
School is to support student success by identifying the
students’ learning needs, and then meeting those needs in the
most effective manner possible.
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E3.4. Indicator - Through the use of equitable support all students have access to a
challenging, relevant, and coherent curriculum.
E3.4. Prompt - Evaluate the school’s effectiveness in a) regularly examining for
disproportionality in the demographic distribution of students throughout the class offerings
(e.g., master class schedule and class enrollments) and b) providing additional and available
support to provide equitable access to challenging, rigorous courses for all students ( i.e., extra
class time, tutoring, or types of alternative schedules available for repeat or accelerated classes,
summer classes, class periods beyond the traditional school day).
Findings
California High School is very diverse and subsequently offers
a variety of specialized programs and support to meet the
needs of all students. To help ensure that this is happening,
the Administrative team is continually working in different
subgroup areas to make sure no group is left out. In regards to
the master schedule, Aeries places students based on their
course requests when mass scheduling students in classes.
The Admin team then reviews class rosters to see if any one
class has something disproportionate. They are constantly
looking at class sizes and adjust classes throughout the master
schedule to avoid conflicts. The Admin team works with
department chairs to develop the master schedule, and the
guidance team works with teachers to make sure students are
placed in the right classes. Site and district officials work with
Union reps to make sure all regulations are being followed. All
involved with this process use site data, staff meetings and
input, and district data analysis to assist them.
All students have access to multiple interventions on campus
for support in all classes. To ensure rigor, and to support
students, the school uses Embedded Support time at the end
of each block period. Cal High teachers also extensively use
afterschool tutoring, and Saturday School. Additionally,
upperclassmen can apply to be academic mentors and be
assigned to work with students in their core and/or guided
study classes. This gives the academic mentors the
opportunity to hone their leadership skills. They can also be
Link Crew leaders and help ensure that freshmen have a
smooth transition to high school. The College and Career
Zone offers workshops throughout the year, and the Guidance
office offers Walk In Wednesday where students can see their
counselor without an appointment. On Fridays, the counselors
set up a booth in the quad at lunch and are available to help
and answer student questions.

Evidence
●
●
●
●
●

●
●
●

●
●
●
●

Programs such as ACE and Puente provide students support
to achieve A-G requirements and have success in their core
classes. Some students can take mainstream classes, ALD
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(Academic Language Development), or SDAIE classes based
on their language abilities. The Expanded Horizons Office also
provides extensive support to English Language Learners.
Throughout the year, 7th period classes are run by the
District’s Adult School to work with students' schedules and
allow students more opportunities to make up credits instead of
attending the alternative education school. These classes take
place on campus, and California High counselors place
students in these classes and regularly communicate with the
adult school teachers to make sure that students are attending
and ameliorating credits.

●

●

Opportunity to apply
to and potentially
join career tech
academies at the
end of 9th graders.
7th period

To make sure that incoming Freshmen are prepared and
supported, the school offers a summer-school course, High
School 102, specifically designed for these students. The
course is offered to any interested student and teaches
organizational skills, presents fun bonding activities, and
strives to connect the incoming freshmen with each other so
that they feel prepared and comfortable for the first day of
school.
Students (with the exception of students already enrolled in
Puente and Scholars) have the ability to apply to an academy
at the end of their ninth grade year. However, under the CTE
Pathways Partnership Grant, there are mandated quotas for
certain demographics that need to be met. Among these are
the need to have at least half of academy students meet
multiple criterion for being at risk. Academies give students an
opportunity to delve into specialized areas of learning that
appeal to their interests.
Each year in October the entire student body, ninth through
eleventh grade, are given the PSAT which is paid for by the
district. This enables all students the opportunity to practice for
the SAT and encourages them to later take the SAT since they
are more familiar with it.
Rio Hondo Community College offers several classes that
students may take for high school and college credit during the
summer, as well as after school during the regular school year.
Overall, there are an abundance of opportunities that all
students have access to and can take advantage of to help
them be successful.

California High School Focus on Learning 2018

189

E3.5. Indicator - The school ensures that there is a high level of student involvement in
curricular and co-curricular activities that link to the academic standards, the college- and
career-readiness standards, and the schoolwide learner outcomes.
E3.5. Prompt - Evaluate the availability to and involvement of students in curricular and cocurricular activities. Determine the effectiveness of the extent to which co-curricular activities
link to the academic standards and schoolwide learner outcomes. Examine the process that the
school utilizes to evaluate the level of involvement for all students in a variety of activities.
Findings
California High School offers a variety of co-curricular activities
on campus to keep students involved. Activities offered
include: sports, band, academies, choir, clubs, student
government, dance, and theater. There are numerous events
held each year including: Comedy Sports, Fall Drama, Spring
Musical, International Day, Club Rush, Condor PRIDE contest,
Hi-Jinx Dance Competition, Homecoming Dance, Sadie
Hawkins Dance, Prom, along with these events there are many
ASB spirit activities held including: night rallies, pep rallies,
themed days and weeks (red ribbon, kindness), assemblies,
and class competitions including “Battle of the Nest.” These
are available to all students, regardless of demographics or
academic level or standing. In order to make students aware
of what is available, a school bulletin is read over the PA; it is
also emailed to teachers and posted online. Another way to
include students in leadership roles is through the student
congress which meets quarterly. A representative is chosen
from 3rd period classes and they attend a meeting hosted by
the Assistant Principal of Business and Activities. There they
are given information about upcoming events and activities on
campus. They are given the opportunity to ask questions and
offer input. The students then return to class and share the
information with their peers.
The numerous athletic teams on campus offer tryouts where
anyone, regardless of age, academics, gender, or economic
status, may try out for a team. In addition, there are nearly fifty
campus clubs that any student may join.

Evidence
●
●
●

●
●
●
●
●
●
●

●
●
●
●
●
●
●

Club Rush
VAPA Assembly
Clubs for all interests
and types: i.e.
Gender Connection,
MLB, GLB, etc.
Back to School Night
College Fair
Career Fair
Club list
Online bulletin
International Day
All five Career
Academies have
interviews for
freshmen interested
in joining
Student mentors in
academies
Field trips
Assemblies
Student Congress
Link Crew
ASB spirit activities
Art Show

California High School actively recruits all students to these
various activities through Future Condor Night--a night when
clubs, academies and programs invite incoming freshman to
explore the opportunities available at California High School
and give an overview to parents of what the school provides.
Visual and Performing Arts (VAPA) Assemblies, Club Rush,
Academy recruitment assemblies and Link Crew, which as
previously mentioned, focus on creating a nurturing and
accepting environment for freshman students, and making sure
students feel acclimated into the school culture. These
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activities reinforce the Student Learning Outcomes (SLOs) by
encouraging students to collaborate with others.
Link Crew is another co-curricular activity where Junior- and
Senior-level students who have been identified by their
teachers as having good leadership skills and academic skills
are paired with and mentor a group of about 15 freshman. The
Link Crew leaders take part in a two-day training during the
summer and then meet with their freshmen groups about four
times a year, giving encouragement and strategies for being
successful.
In addition to the co-curricular activities available, there are
curricular opportunities. The Career Technical Academies
(CTE), of which there are five, interview any freshman
interested in joining, and once a member, require students to
volunteer a certain amount of hours to their designated field of
study, which reinforces the school-wide expectation that
students become community contributors. The Academies
also offer students relations with community mentors and
internships at local jobs that teach real-life skills, which are
valuable post high school.
Students are offered many elective courses, both in general
education and special education, as well. These electives act
to enhance growth in students in all areas of school wide
learning outcomes. California High School has a very
accepting and nurturing culture and students identify with it and
embrace it as evidenced in their involvement in school
activities.
The process utilized to evaluate the level of involvement of
students in various activities is dependent upon the event.
Ticket sales are a major determinant but for things like club
rush, night rally, class and group competitions, it is dependent
upon the number of groups that sign up to perform or compete.
Additionally, the number of people in the venue is also an
indication of the success of the event.

SUMMARY:
A careful examination of the school culture and support at California High School over the
previous six years has shown that students drive the culture and are the number one
priority. There have been steady increases in activities and support services on campus that
have lent themselves to an environment where students feel cared for, supported, and
challenged. Additionally, support services offered have continuously evolved to meet the
changing needs of students. Staff support is demonstrated on a daily basis and adds a very
congenial feeling to the campus atmosphere, one which fosters student involvement and
success.
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While there are many forms of support currently in place, there is room for growth within a few
specific areas including: additional academic support for the high achieving, Advanced
Placement and GATE students. Additional services and focus should be provided for students
on a career path as opposed to a post-secondary path after high school. Ideally an additional
focus for Seniors would be on the transition to life after high school and would prepare all
students for the next steps. While providing these additional services it would benefit the school
to include more opportunities for Spanish-speaking parents so that they may be more involved.
Student success and involvement cannot happen without the support of the California High
School staff. Their dedication can best be seen by the number of activities offered and attended
both within the school day and after school hours.
Teachers play an important role in cultivating the culture on campus. Because of this there is
constant need for reflection, adaptation, and implementation. California High School teachers
are highly collaborative and use the collegial time to reflect on both their team’s and their own
approach to student learning and instruction.
Strengths
•

•

•
•
•

•
•

Highly effective support that enables
students to be effective academically
and personally
Extensive extra-curricular activities that
reinforces student connectedness to
school
Decision making with a studentcentered focus
Majority of staff actively involved in
extra-curricular activities
Easy access to information and data
that informs staff decisions about
curriculum, programs, and how to most
effectively meet the needs of students
Extensive, regular and highly effective
teacher collaboration.
Constant reflection, adaptation, and
implementation by staff to meet the
changing needs of students
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Areas of Growth
•
•
•
•

Greater focus on providing students
with career awareness and exploration
More academic support for honors/AP
students
Increase involvement of Spanish
speaking parents
More effective effort at transitioning
students from high school to college in
terms of how expectations and support
in college will be different than in high
school
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CHAPTER 4
Summary from analysis
of identified critical
student learning needs
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Summary from Analysis of Identified
Critical Student Learning Needs
Task 4: Summary of Identified Critical Student Learning Needs based on Profile and
Focus Group Analysis and Findings

Organization
Strengths
●
●
●
●

●

Extensive and regular staff
collaboration
Comprehensive system of support
services to facilitate student
success
Highly qualified and well-trained
staff
Strong working relationship
between school sites, District
administration, and Governing
Board.
Increased access to and use of
technology for instruction and
communication.
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Areas of Growth
●
●

Further development of school safety
measures
Increased opportunities for classified
staff training
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Curriculum
Strengths
●
●

●

●

●

●
●

Weekly subject-alike meetings in all
core courses
Strong system for connecting
students with activities to facilitate a
feeling of belonging (academies,
clubs, sports, activities)
Effective system of classes to
promote career-readiness as well as
college-readiness - more California
Partnership Academies than most
other schools in the state
Student access to online testing that
is similar to what they will experience
in state testing
Effective system for connecting
students to interventions along with
support for teachers with those
students
Students have open access to all of
the curriculum/classes offered
Content in all courses is clearly
connected to state standards

Areas of Growth
●
●

Cross Curricular Integration
Using post-secondary data to
evaluate programs and support

Instruction
Strengths

•
•
•
•
•

Extensive use of technology in all
classrooms
Consistent use of data to drive
instruction across the entire campus
Targeted interventions that are
directed, not invited
Career Academies and ROP classes
focus on college and career
readiness
Extensive and regular subject-alike
collaboration on instruction and
testing.
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Areas of Growth

•
•
•

Continue to extend opportunity to
more teachers for professional
growth
Continue to use data to close the
gender achievement gap
Continue to use data to improve
student success rates in the ELL
subgroup
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Assessment & Accountability
Strengths
•

•
•

•

Strong and effective collaboration
within departments and across
district schools
Effective use of performance data to
revise assessments
Consistent use of reteaching and
retesting based on assessment data
Common district and site based
assessments based on Common
Core Standards, which directly
influence curriculum

Areas of Growth
•

•

•

•

Provide more opportunities for
students to do self-reflection about
assessments
Use the PSAT data to drive
instruction and help students prepare
for SAT and SBAC
Standardize the retesting policy
within subjects
Establish a more effective way to
communicate with parents regarding
their use of the Parent Portal

School Culture & Support
Strengths
•

•

•
•
•

•

•

Highly effective support that enables
students to be effective
academically and personally
Extensive extra-curricular activities
that reinforces student
connectedness to school
Decision making with a studentcentered focus
Majority of staff actively involved in
extra-curricular activities
Easy access to information and data
that informs staff decisions about
curriculum, programs, and how to
most effectively meet the needs of
students
Extensive, regular and highly
effective teacher collaboration.
Constant reflection, adaptation, and
implementation by staff to meet the
changing needs of students
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Areas of Growth
•

•
•

•

Greater focus on providing students
with career awareness and
exploration
More academic support for
honors/AP students
Increase involvement of Spanish
speaking parents
More effective effort at transitioning
students from high school to college
in terms of how expectations and
support in college will be different
than in high school
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Strengths – Overall Themes:
1. Student Success
The cohort graduation rate at California High School is over 98% for the first time.
Attendance rates at the school continue to climb steadily and hover near 97%, which is
comparatively very high for a high school district. On-Target rates for all students have
risen steadily in the past decade and except for a slight dip in the 9th grade on-target
rate are much higher than they were before the district-wide Whatever it Takes initiative
started in 2003. In the past 11 years, On-Target rates have increased 19% in 9th grade,
22% in 10th grade, and 14% in 11th grade for semester two. Perhaps the most
impressive data point is the increase in A-G completion by graduating seniors at Cal
High. The rate of A-G completion has increased 11% in five years and a staggering 24%
since 2008. The increased emphasis on preparing students for college has raised
expectations on campus. More students than ever before are attempting challenging
classes like honors and Advanced Placement. Students are choosing to take three or
four years of a World Language and three or four years of Science rather than the
required two. More students are progressing farther in Math than ever before and
enrollment in the most challenging classes has increased dramatically over the years.
Participation rates in Advanced Placement classes have also increased to record
numbers as more and more students choose to be more competitive for college
admission. College may not be for everyone but the school prepares all students for all
of their options after high school. Student success has increased dramatically in every
category for every population of students at Cal High in the past ten years, and the data
continues to improve year after year.
2. College-Going Culture
The College and Career Zone team at California High School is composed of the
College and Career Coordinator, the Expanded Horizons Director (and team), the
College Specialist, the Guidance Office faculty (counselors and Assistant Principal of
Guidance), ROP Coordinator, Cal-SOAP representative and local community college
liaisons. Members of this team meet on a weekly and monthly basis to plan and organize
college and career activities for all members of the student body.
Naviance, an online college and career planning tool, was purchased recently for the
school. Every student on campus has an account. Through that account students are
encouraged to complete personality profiles, career interest inventories, and explore
college and career options. Naviance is also used by seniors to complete their brag
sheets and request letters of recommendation; it integrates with their common
application accounts. Seniors complete their end of high school, senior survey through
Naviance, and data is compiled and reported to the Board in the Senior Survey Report at
the end of the year. This document outlines the post-secondary plans for graduating
seniors.
This year Cal High is participating in the “First Generation Initiative.” Teachers who are
first generation college students ordered shirts that celebrated their accomplishments.
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Teachers who were not first generation could order a poster encouraging first generation
college attendance.
Students are encouraged to attend field trips to local colleges organized by the College
Zone team. Several field trips are taken to local California State and University of
California sites. Additionally, students are given the opportunity to attend college
presentations on campus. Seniors can attend multiple application workshops for college
and financial aid assistance. The school works with three local community colleges to
provide onsite applications, assessments, and field trips to those sites.
There are many activities planned throughout the school year to help students prepare
for life after high school. College attire day is scheduled for most Wednesdays of the
year. The counselors meet with all students by grade level during the year to complete
career exploration and college activities through Naviance. The college and career
coordinator arranges the college and career presentations that all students can attend.
The coordinator also is the liaison with military recruiters to arrange their visits and
presentations. She also works with local groups like the PTSA, The American Legion,
and Pepperdine to provide scholarships and leadership opportunities to students.
Scholarships are advertised using Naviance and students are emailed or receive notices
that scholarships are available. Additionally the College and Career Coordinator emails
students, teachers, and parents on a regular basis with “College Zone Announcements.”
The College Center website is currently being reorganized to create ease of access to
information for both students and parents.
The College Specialist works with students all day in a variety of roles. She coordinates
the majority of the College Zone activities and ensures that the College Fair, the Career
Fair, and all of the college and financial aid workshops are staffed by College Zone team
members. She also organized the university profiles that hang in most classrooms.
These profiles describe the teacher’s pathway after high school and what college(s) they
attended.
The Expanded Horizons Director works with the administrative team to communicate
needs of the College Zone team. She coordinates logistics for all of the activities
(College Fair, Career Fair, workshops) and ensures that the entire staff is aware of the
activities and plans of the College Zone team. The Expanded Horizons office also
organizes SAT workshops.
3. Collaboration and Communication
Collaboration and communication are a key focus at California High School. The staff
ardently supports the idea of working together to foster student success. The results of
the Staff Morale Survey conducted at the end of the 2016/2017 school year brought to
light just how collaborative and positive a place California High School is. A staggering
100 percent of certificated and classified staff reported feeling good about going to work
and about the people they work with. In fact, almost all of the categories saw an increase
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in satisfaction level from the previous year. The results make it very clear that
certificated and classified employees at California High School feel valued, trusted, and
respected by administration and peers. Similarly the opinion was that the relation
between staff and students is one of respect and trust, and that California High School is
a safe place to work with administration and peers who support each other.
The school-wide culture is one of positivity and professionalism, and teachers and
students alike enjoy coming to school and engaging in social and educational activities.
The school provides a feeling of community and encouragement. Staff truly enjoy being
around each other and participate in a variety of social activities simply because they like
each other and want to spend time together. In conjunction, staff treat each other with
the utmost respect, and honor the professional environment of the school. When
meeting during faculty/staff meetings, or during instructional and technological rounds for
professional development, there is a level of appreciation and regard displayed that is
unique to this campus. In addition, staff members are given the opportunity to nominate
each other for outstanding work, and these “Pride of Cal High” awards are distributed at
faculty meetings so that the entire staff can honor the work done by their peers. Teacher
leaders are also encouraged at Cal High, and support is provided for these leads to
make sure that their voices are heard, and that their ideas and questions are taken
seriously. An environment that fosters its own teachers to become leaders and puts a
great amount of respect into those positions, is an environment that people want to be
part of.
Professional development is a focus for the Whittier Union High School District and at
the school site the promotion of PD is obvious. Teachers are encouraged to attend
various trainings, whether local or on a broader scale. The district provides each teacher
with a week-long professional development program during the summer. These dates
are set a year in advance to give teachers ample time to work them into their summer
schedules. Teachers receive training in a myriad of topics, all relevant to the current
state of education. For example, this previous summer focussed on ELL instructional
strategies; leadership qualities and training; PSAT data analysis and implementation;
and common core standards such as claim, evidence, and reasoning (CER) and inquiry,
and how to implement these standards throughout all disciplines. In addition, the district
and school invite teachers to attend other specific trainings for teaching strategies
throughout the year, including Capturing Kids Hearts, Kagan, ERWC, and ELL training
through Whittier College. Along with these professional development opportunities, the
school provides Ed-Tech trainers, who host frequent training sessions and email tips
regularly regarding different technological teaching tools and supplements that can be
utilized in the classrooms. The district also provided different technology trainings over
the summer to help staff navigate the new school and district website and the student
information system. There is never a shortage of opportunities to develop professionally.
Another positive aspect of the school and the strong ability to communicate exhibited by
the staff is the bell schedule that creates weekly meeting time for course-alike teams.
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These course-alike meetings are led by the Course Lead, and are outlined by an agenda
sent out prior to the meeting. In the meetings, colleagues discuss data analysis from
common assessments, creation of common assessments, pacing, curriculum writing,
lesson planning, and sharing of best practices. This time is valuable because it
encourages community and collaboration. It strengthens each course by giving it
continuity among teachers, and it allows for the sharing of positive teaching strategies
which provides validation to teachers. There is an established rule of consensus utilized
in each course-alike meeting, which allows for differing opinions and comments to be
heard, while still producing collaborative work. These course-alike meetings foster
communication through professional collaboration. They are essential to the growth
mindset held by the faculty.
Another “arm” of the collaborative body at the school are the academies (CTE Career
Technical Education). The five academies (Architecture and Engineering, Automotive,
Business, Culinary, and Health) and two programs (Puente and Scholars) that the
school maintains also connect regularly. Each month, teachers meet with their academy
or program and look at cross-curricular issues. Teachers are able to focus on specific
students and their individual needs and learning preferences. These academy teams
also work together to host various events throughout the school year that promote
student engagement and build community.
4. Data Driven Instruction and Decision Making
One area where the school has seen great success is with students who are in the five
Career Academies. Students in the CTE Partnership Academies are provided a collegeprep course load while many also earn certifications in their field. All eleventh grade
students in the Culinary Academy earn their Food Handlers certificate through the
National Restaurant Association. Many seniors in the academy also earn their ServeSafe certification. Health Academy students undergo a rigorous internship program and
take a class in order to prepare them to become Certified Nursing Assistants; most
Health Academy students are CNAs by the time they graduate. Students in the
automotive academy earn over 20 ASE certifications in their industry. During the last
school year, the Auto Academy issued over 1,400 certifications. There are also
specialized programs that support students very well. The Scholars Program and Puente
Program have high A-G rates, student success rates, and college acceptance rates.
Longitudinal data, as seen throughout the profile, shows significant gains that have been
made for all students. All grade levels now have over 90% of students on target for
graduation. A-G rates have increased each year, showing that more students are ready
to enter four-year universities after high school. Less students are earning Ds and Fs in
their courses. Cal High also has the highest cohort graduation rate in the district.
Data is also used to help us identify when students are in need of additional support.
LCAP funds allow us to have a ½ time Intervention Counselor and an Intervention
Coordinator, a teacher who has two release periods to work with students. The
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Intervention team uses grade data and referrals from teachers to come up with a list of
targeted students who are in danger of failing multiple classes. They meet with these
students individually and develop plans to help the students be successful. Some
students are placed into Guided Studies or parallel classes, whereas others are directed
to go to the tutoring program that is offered after school four days a week.
Multiple interventions exist within the school day. The ACE program was created to help
9th grade students who have been identified as at-risk due to struggles with academics,
attendance, and/or behavior in 8th grade. Many of these students did not promote from
middle school and/or were identified on the Campus Watch forms which are provided by
the middle schools and are used to alert the school to those students who are most in
need of some kind of intervention. The ACE program provides students with one period
of English and one period of English support, as well as one period of Algebra and one
period of Algebra support. English Language Learners are placed into either transitional
English, which is a two-block period English class, or an English class paired with an
Academic Language Development class, depending on their CELDT levels. A parallel
Algebra class is in place for ninth grade students who have been identified by their
middle schools as struggling in math. There are also Algebra 1 SDAIE and Biology
SDAIE classes for English Learners. The Guided Studies class is used for students,
mostly in ninth and tenth grade, who are identified as needing additional support in order
to be academically successful. In Guided Studies, repeat Algebra classes, Concepts of
Geometry, ACE Biology and Algebra classes, Parallel Algebra, and ALD classes, peer
academic mentors are placed to strategically help students. Data is highly involved with
identifying students for all of these interventions.
Data is also used to drive instruction. All course leads are trained on how to use EADMS
to pull data from past assessments as well as to preview current assessments. Course
leads teach their teachers how to use this data in a variety of ways. One way is that the
data is used is to examine areas where students have struggled on assessments in
previous years. This allows teachers to strategically plan to make sure they are going
into more depth in areas where students have not performed well. Course teams also
look at assessments after their students take them in order to analyze results. They use
this to see where students did well and where they performed below expectations. They
then create lesson plans to re-teach concepts. Best practices are also shared as a result
of looking at assessment data. Teachers who had students score well on a particular
concept will share with their group what they did that might have resulted in those strong
scores. Teachers also use this data to decide what should be discussed, in relation to
instruction and assessments, at district-wide best practice meetings. If necessary, the
teams decide future revisions that should be made to district common assessments.

5. Interventions and Reaching All Students
One of the strengths of Cal High is the number of interventions in place at the school.
Since on-target rates for juniors and seniors is higher than those of freshmen and
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sophomores, interventions are heavily focused on 9th and 10th graders. There are a
number of services in place for those students and their grades are continually
monitored throughout the year to ensure proper placement. Data suggests that these
programs are effective because UC A-G completion rates consistently increased from
2012-2017, while semester 2 D/F rates decreased.
After identifying targeted students who have low grades, are behind in credits, or were
referred by teachers and counselors, these students are placed in the Guided Studies
program which provides help to the students in all content areas, with particular focus on
the core content areas. While the teachers for these classes oversee grades and
progress, Academic Mentors are also placed in these classes to work in small groups or
one-on-one with students to provide tutoring assistance.
In addition, the school works in conjunction with the middle schools to review data for
incoming freshmen such as grades, SBAC scores, and Campus Watch forms to identify
students who need additional assistance, specifically in Math and English. A variety of
interventions are available for these students such as the parallel mathematics course
(Math Standards Review).The parallel course is taken in addition to the Algebra class so
that students can receive supplemental support and elective credit while working to
remain A-G eligible in their math class. In the 2016-17 school year, 67% of the students
who were enrolled in the parallel math class passed their Algebra class with a C or
better. For the freshman ELL population, the school offers interventions such as English
1/ALD (Academic Language Development) and SDAIE Algebra 1 classes. Smaller class
sizes and SDAIE strategies are used to provide more focused and intensive instruction
for the students in these classes. Similarly, an intervention offered for at-risk freshmen is
the ACE program which provides intensive support for both English 1 and Algebra 1 by
offering parallel classes in both those content areas with the same instructors who teach
the English and Algebra classes. In the 2016-17 school year, 70% of the students in the
ALD program passed English with a grade of C or better, while 83% of the students in
the ACE program passed English with a C or better. Also, 71% of the students in ACE
passed Algebra with a C or better. Once again, Academic Mentors are placed in these
classes to provide tutoring assistance.
Furthermore, Intervention Counselor and Intervention Specialist positions have been
created to ensure that monitoring and support for 9th and 10th grade students continues
both inside and outside of the classroom. Both the Intervention Specialist and Counselor
monitor grades, credits, and A-G progress, while connecting students with other
resources, such as afterschool tutoring, in order to ensure students are working to stay
on-target for graduation. The tutoring includes help from certificated teachers, as well as
hired tutors who work in both subject specific and general tutoring classrooms. After first
quarter grades are released, freshmen students with high D/F rates are identified and
are put in a “Back on Track” group in which the Intervention Counselor and Intervention
Specialist monitor closely throughout the school year. These students may be put on
tutoring contracts and are offered incentives for improvement and for meeting personal
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goals. Additionally, the LCAP counselor meets with homeless and foster youth on
campus and provides them with resources such as food banks, shelters, bus passes,
scholarship information, school supplies, and field trips to colleges while coordinating
guest speakers, such as an ILP coordinator from DCFS.

Areas of Growth - Overall Themes:
1. Improve English Language Learners community through the implementation of
high-functioning and collaborative efforts.
Although the dropout rate for English Language Learners is zero, there is still an
achievement gap between ELL students and the rest of the campus. The staff has
already implemented many strategies to close this gap and are continuing to look for
new ways to increase the success of ELLs.
At the beginning of the school year, the Expanded Horizons office distributes a “Getting
to Know Your Students” form, which asks teachers to identify which students in their
classes are ELL, RFEP, Resource, or Gate. The teachers then brainstorm the strategies
they will use with these populations and their ideas are discussed at their subject-alike
course team meetings. The ELL teachers will also discuss these results during their ELL
team meetings during the school-wide meeting week.
Identifying the students, however, is one small part of the school’s efforts to assist ELLs.
Cal High has been working closely with Dr. Ivannia Soto of Whittier College. In her book,
ELL Shadowing as a Catalyst for Change, she outlined an ELL shadowing protocol to
make teachers realize how few opportunities ELL students have to use academic
language in their classroom. Cohorts of teachers at Cal have gone through this 4-day
training, as well as several follow-up trainings. Based upon Dr. Soto’s work, Cal has
adopted three main ELL strategies: Frayer Model, Think-Pair-Share, and Reciprocal
Teaching. These strategies have been the main instructional focus for the past few years
and they are communicated to the whole staff through teacher-led workshops during
faculty meetings that unpack how to use each strategy effectively.
Dr. Soto was also integral in working with select teachers to develop an Academic
Language Development (ALD) parallel SDAIE English class, so that the SDAIE
freshman will be able to see their English teachers every day and work on developing
the academic language that is required of them not just in their English class, but in all of
their courses. Academic mentors are placed into these classes to work with students
and to serve as positive role models. A chromebook cart was purchased for these
classes in order to help the students understand and complete their assignments in a
timely manner. Select teachers have also worked with Dr. Soto to get an ALD
Certification in order to have expertise in working with this students population.
In addition to adding the three ALD courses offered at Cal, ELL freshman who struggle
in Algebra have also been placed in a parallel Algebra class. In this class, they are
taught the content prior to the subject being taught in their regular Algebra class. Last
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year, out of the 43 students in the Algebra 1 parallel class, only three failed Algebra 1
semester one. None of them failed the parallel Algebra 1 class. A transitional doubleperiod class is also offered for students who scored the lowest levels on the CELDT
exam. In the 10th grade year, a guided studies class was added in order to provide
additional support to these students.
The Expanded Horizons office works diligently to monitor the ELL students’ progress. At
the freshman and sophomore level, the ELL students are assigned two hours per week
of tutoring at each grading period for each D or F the student has. Students with C’s or
higher receive a small incentive prize for Mid Quarter 1 and 3. For all of the other
quarters, the students receive a prize if they have C’s or higher or if they were able to
raise their grade (i.e. from an F to a D). The students who are struggling the most, are
be placed with an ELL- dedicated tutor, and they are picked up at the end of the day
from their classes to ensure that they attend the tutoring sessions. At the end of the
semester, the Expanded Horizons office does a transcript review with all ELL students in
order to make sure that they understand not only what is required for graduation, but
also what is required to be A-G. Students are also advised on the summer school
courses they would need to take in order to meet the criteria they are lacking.
Furthermore, all ELL students are also invited by the Expanded Horizons office to attend
yearly college field trips in order to facilitate a college-going culture.
In order to focus on reclassification, ELL teachers received training on both CELDT and
ELPAC through Dr. Soto and the Expanded Horizons office in the summer, as well as
through their SDAIE course lead during their monthly meetings. For the CELDT,
students completed test preparation booklets in their ALD courses in order to make the
students aware of their scores and target their greatest areas of need. As
ELL testing transitions into the ELPAC, the Expanded Horizons office is meeting with
every ELL student to discuss the criteria for reclassifying and the students’ strengths and
weaknesses on the road to reclassification. ELL teachers were also included on the
district committee to voice their opinions regarding the criteria that were chosen to
designate a fluent English proficient student. Once a student reclassifies, the student is
invited to a special award luncheon with their parents to celebrate their success.
Parents are an integral part of the reclassification process, and many opportunities are
presented in order to create ELL parent involvement. Every month, ELL students take
home ELAC Parent Meeting information and receive incentives if their parents attend.
Translation services are also provided by the Expanded Horizons office for all
documents being sent home to parents in order to keep Spanish-speaking parents
informed regarding their child’s education. During Back to School night, translation
services are also available to SDAIE teachers and translation devices can be picked up
at the Expanded Horizons office to use during any group meetings on campus. At the
annual district college fair, a bus is provided for both ELL students and parents to attend
and discover potential colleges.

California High School Focus on Learning 2018

204

The work done at Cal High to support ELL students aligns with the LCAP goals of
utilizing tutoring to increase the on-target rate (L104), adding additional sections for
student success (L121), and parent empowerment (L112). This year the school invited
150 students to the first annual Cal High PRIDE summit to discuss their social/emotional
needs as well as their academic ones. PRIDE Saturday Schools began during semester
one through the Intervention Specialist in order to motivate students and allow them to
work through issues which might inhibit their academic growth. At Cal, English Language
Learner progress is a priority and school staff are constantly innovating and trying new
methodologies to best meet the needs of this population.
2. Close the gender achievement gap.
Though there is much to celebrate at Cal High with respect to increases in student
achievement over the past decade, the school has become increasingly aware of a
gender discrepancy between the achievement of females and the achievement of males
at Cal High. Since 2012 when males and females had very similar UC A-G completion
rates there has been a large jump in females completing the requirements while the
males have remained basically stagnant. There is now almost 20 percentage points
separating males and females in this metric. Females are also more likely to take the
most challenging classes at Cal High. Anecdotal data from teachers also suggests that
males are the more challenging students in class in terms of behavior, completion of
homework, and overall achievement. This is an area that must be addressed as the
school moves forward in supporting the achievement of all students on campus. The
huge gains seen in the data over the years appears to have been mostly with the female
student population while males are maintaining their achievement from five years ago.
The staff endeavors to increase academic support for males in order to improve their
success rates in relation to A-G completion as well as on-target rate, and participation in
rigorous classes.
3. Provide additional support for students in the areas of career exploration and
post-secondary transition.
In the rush to prepare students for college and to improve A-G completion rates as well
as graduation rates, career exploration is one of the areas that has been left behind in
California High Schools. Career exploration has always been important for students at
Cal High as they prepare for college or the work force but ensuring that has not been a
high priority compared to more pressing needs. With the advent of the Dashboard the
school is looking again at trying to prioritize career exploration more highly. It is
important to more effectively help students transition from high school, which is a very
supportive environment at Cal High, to the post-secondary world where safety nets tend
to be few and far between. At Cal High there is an extensive level of focus on careers in
the five Career Academies, as well as a strong focus on college options and preparation
for college in the Scholars and Puente programs. The school does not, however,
provide specific career awareness curriculum or programs to the general population of
students.
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Schoolwide Action Plan
Focus Area #1: Increasing English Language Learner Student Achievement
Description:
Increase English Language Learner (ELL) academic achievement, in addition to ELL Reclassification & Progress rates at California
High School.
Measurable Growth Targets:
Increase A-G
·
Increase On-Target
·
·
Increase ELL Progress Indicator
Rationale:
Analysis of performance data over the past five years shows a clear increase in student achievement on standardized tests in
English and Math, but there is not a corresponding increase for the English Language Learner student population in course grades
and course completion. There is an achievement gap for our ELL students in the areas of On-Target, D/F rates, and A-G completion.
Critical Academic Needs Addressed:
1.
Increase English Language Learner academic achievement, in addition to ELL Reclassification & Progress rates at California
High School.
1. There is a need to improve student performance in our English Language Learner (ELL) subgroups in English
Language Arts, Mathematics, and Science.
2. There is a need to increase the number of students achieving at a C or better in core subjects (English Language Arts,
Mathematics, Science, and Social Science) so they can meet A-G requirements.
3. There is a need to increase the number of ELL students demonstrating English proficiency through District criteria for
reclassification.
2. Improve graduation rates for Special Education population.
1. There is a need to improve student performance and increase graduation rates with our Special Education population.
Currently, California High School has 151 students who are in the ELL subgroups and in our Special Education
program.
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SLOs Addressed:
Analytical Thinkers, Self-Directed Achievers, Quality Producers, Effective Communicators
Steps to Achieve Goal

LCAP
Goals

Responsible
Person(s)

Resources

Assessment of
Improvement

1a. Identify and have
personal contact with all
ELL students who have
D/F grades

1, 2, 3, 4

APG,
Teachers,
LCAP Counselor,
Intervention
Specialist,
Expanded Horizons
Director,Case
Managers,
Attendance
Coordinator

Intervention Specialist,
data on D/F rates,
Data Lead reports

Monitor D/F rates for
ELL students

Every progress
report (every 5
weeks)

1b. Distribute D/F rates
by course, disaggregated
for English Learners and
Special Education
students

1, 2, 3, 4

Site Data Lead,
Department Chairs,
Course Leads

Intervention Specialist,
data on D/F rates,
Data Lead reports

Monitor percentages
of D/F rates

End of quarter
and semester
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Steps to Achieve Goal

LCAP
Goals

Responsible
Person(s)

1c. Continue to analyze
data from common
assessments to
effectively drive
instruction
(ELL, Special Education,
and SED subgroups will
be specifically
addressed)

2, 3, 4

Site Data Lead,
Department Chairs,
Course Leads,
Subject-alike
Teams

Reports from EADMS,
Subject/Course alike
meetings, and
additional grade data
(on-target, D/F).

Compare data from
common
assessments over
the years to identify
student needs and
instructor best
practices

Each common
assessment

1d. Continue retesting
and common grading
policies in core courses

2, 3

Principal, APC,
Department Chairs,
Course Leads,
Teachers, Site
Data Lead

Principal, APC, Course
Leads, Subject-alike
meetings, and EADMS
data.

Course grades

Ongoing

1e. Continue academic
support in 9th & 10th
grade ELL classes;
assign academic
tutoring to struggling
ELL students

1, 2, 3, 4

Expanded Horizons
Director, SDAIE
Teachers, LCAP
Counselor

Expanded Horizons
Director, SDAIE
Teachers, Counselors,
Bilingual Specialist,
Afterschool Tutoring,
ALD & Math parallel
courses.

SBAC scores, D/F
Ongoing
rates, On-Target
rates, A-G completion
rates for ELL
students
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Steps to Achieve Goal

LCAP
Goals

Responsible
Person(s)

1f. Continue to use the
“Getting to Know Your
Students” activity for
teachers to obtain
detailed information
regarding ELL students
in their classes

1, 2, 3, 4

APC, APG,
Expanded Horizons
Director, LCAP
Counselor

APC, Expanded
Horizons Director,
Classroom Teachers

Getting to Know Your
Students Forms
returned to
Administration,
Course Team
Meeting Minutes,
Improved
Achievement Data

Yearly each
September

1g. Case managers will
work with the Expanded
Horizons Director and
counselors to provide
additional academic
support to ELL Special
Education students

1, 4

APG,
Expanded Horizons
Director,
Counselors,
Case Managers

Intervention Specialist
and LCAP Counselor,
Case Managers,
Counselors, Parents,
and Teachers,
Data/Grade analysis,
On-Target data

Grades, On-Target,
D/F rates, and IEP
data.

Quarterly

1h. Conduct periodic
meetings with individual
students to review
academic data for
redesignation purposes

1, 2, 3, 4

Expanded Horizons
Director, Case
Managers,
Students

Categorical Counselor,
Expanded Horizons
Director

Transcripts read,
reclassification data

At least twice
each school year;
ongoing
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Focus Area #2: Increase assistance for students in the development of career exploration/opportunities and the transition
to postsecondary endeavors.
Description:
Increase career-related learning opportunities for students. Provide students with additional support in the area of career guidance.
Assist students with the transition from high school to postsecondary education endeavors (community, 4-year and trade schools).
Measurable Growth Targets:
A-G percentage
·
·
Percentage of students in at least one Advanced Placement class
Percentage of students completing PSAT
·
4-year cohort grad rates
·
Rationale:
Self-study findings indicate a need to increase career exploration and planning for students during and after their high school years.
According to the student survey, students would like assistance in dealing with the transition from high school to postsecondary
endeavors, which include higher education and new career opportunities. There is also a need to assist students in gaining
transferable skills to postsecondary endeavors, to explore interests, and to help them learn of requirements for a variety of career
options.
Critical Academic Needs Addressed:
1.
Increase support for students with post-high school plans, including employment and life skills, and career
exploration/planning.
a. There is a need to improve students’ ability to address challenges they may face after high school in college or the
world of work.
b. There is a need to increase opportunities for students to explore different career options.
2.
Improve postsecondary planning and opportunities for the Special Education population.
a. There is a need to increase opportunities for students to learn new and/or additional career skills and develop
postsecondary plans.
SLOs Addressed:
Analytical Thinkers, Self-Directed Achievers, Quality Producers, Effective Communicators
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Steps to Achieve Goal

LCAP
Goals

Responsible
Person(s)

Resources

Assessment of
Improvement

Timeline

2a. Increase
opportunities for
students to be exposed
to career information

1, 4

APG, Expanded
Horizons,
Counselors,
College & Career
Specialist, College
& Career
Coordinator,
Academy Leads

Career Fair, Career
Guest speakers,
Academy Field Trips,
ROP classes and
materials, Junior
College Assembly and
Workshops, job
postings in the College
Career classroom,
Student email blasts
through Aeries.

Senior Survey

Yearly

2b. Design and produce
career-focused
materials and activities
that provide career path
information

1, 4

APG, Expanded
Horizons,
Counselors,
College & Career
Specialist, College
& Career
Coordinator

Naviance and
Grade level workshops,
10th Grade – Career
Exploration.
11th Grade – Strengths
Explorer

Naviance workshops
feedback data,
Data analysis of
Naviance usage

Yearly
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Steps to Achieve Goal

LCAP
Goals

Responsible
Person(s)

Resources

2c. Regularly analyze
data related to Career
Technical Education to
evaluate program
effectiveness

1, 2, 3, 4

All Administration,
Expanded
Horizons, Academy
Leads, Counselors,
Director of ROP

CPA Conference,
Relationships with
businesses and Career
Academies, ROP and
CTE pathways

Data Analysis of On- Yearly
Target and A-G rates.
CTE Course
enrollment data, and
CTE certifications

2d. Provide activities to
motivate and promote
student social/
emotional growth

1, 2, 3, 4

APG, APBA,
Counselors,
Student Well-Being
Coordinator, and
DPO

School Activities (i.e.
Freshman First Day,
Tailgate, Night Rally),
Academic Mentor
Program, Serenity
Center, AP Wellness
Assembly, Stress
management
workshops,
Intervention
workshops,
Intervention classes.

Attendance at school Quarterly
activities, suspension
rates, attendance for
FFD, H.S. 102, 2 min.
messages
completion, Data
analysis of grades
(Kitchen Sink)

APC, APG,
Expanded
Horizons,
Counselors,
College & Career
Specialist,
Academy Leads

AP Wellness Assembly
and College Panel
Guest Speakers

Senior Survey

2e. Educate students
about the possible
stressors of
postsecondary
education and how to
cope with them

1, 4
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Steps to Achieve Goal

LCAP
Goals

2f. Work with counselors
and caseload managers
to enroll more get more
Special Education
students in CTE classes

1, 2, 3, 4

APG, Counselors,
Case Managers,
ROP
representatives

CTE information
presentation, Meetings
with all stakeholders,
and programming

Enrollment data in
CTE classes

Yearly

1, 4

APG, Expanded
Horizons,
Vocational
Technician,
Counselors,
College & Career
Specialist, College
& Career
Coordinator,
Academy Leads

11th grade workshops –
post HS timeline.
Counselors, College
and Career Zone
announcements and
programs.

Completion of 11th
grade activity, Senior
Survey, Analysis of
grade data,

Yearly

2g. Work with 11th and
12th grade students to
develop specific postsecondary plans

Responsible
Person(s)
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Focus Area #3: Increase the academic achievement of male students so that they perform on par with female students.
Description:
Male students at California High School do not perform as well academically as female students. We need to provide additional
support for males and monitor the academic and behavior progress of our at-risk males. Moreover, we need to improve our
communication with our male students about the intervention programs that are available to them.
Measurable Growth Targets:
A-G
·
·
Percentage of students in at least 1 AP class.
Percentage of students completing PSAT
·
4-year cohort grad rates
·
·
SBAC
On-Target
·
ELL Indicator
·
Rationale:
An analysis of performance data indicated that male students do not perform as well as female students at California High School.
This goal is a response to lower A-G rates and overall grade data for male students. In addition, female students have scored higher
on the English section of the Smarter Balanced CAASPP assessment in levels three and four (standard exceeded and standard
met). Moreover, more males scored level one (standard not met) than females. In addition to the academic achievement gap
between male and female students, data has shown over the last four years that more males have been suspended from school due
to discipline issues. Some of these data points are raw numbers while others are percentages. Both measures are valid since the
enrollment at California High School is 51% female and 49% male which is very close to even.
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Steps to Achieve Goal

LCAP
Goals

Responsible
Person(s)

Resources

3a. Identify 9th & 10th
grade male students who
are off-target (graduation
& A-G requirements) and
place them in appropriate
interventions

1, 2, 3, 4

APG, Teachers,
LCAP Counselor,
Intervention Specialist,
Expanded Horizons
Director

Intervention
Specialist data on
D/F rates, Aeries,
Data Lead reports

Monitor percentages
of D/F rates

Yearly, End of
every grading
period

3b. Analyze off-target
data and have
counselors meet
specifically with male
students to develop an
improvement plan

1, 2, 3, 4

APG, Teachers,
LCAP Counselor,
Intervention Specialist,
Expanded Horizons
Director

Intervention
Specialist data on
D/F rates, Aeries,
Data Lead Reports

Monitor percentages
of D/F rates

Yearly, End of
every grading
period

3c. Identify, encourage,
and support participation
by male students in
advanced coursework

1, 2, 3, 4

APG, Teachers,
Counselors,
Expanded Horizons
Director, College &
Career Specialist,
Dept. Chairs, &
Academy Leads

AP Enrollment
numbers, AP
Grade/Exam data,
PSAT AP Potential
data

Monitor enrollment
numbers, AP Pass
rates, AP grade data.

Yearly, End of
every grading
period

3d. Develop an
intervention Saturday
School class that focuses
on male students with
behavior issues

1, 2, 3, 4

APG, Dean of
Students, Teachers,
LCAP Counselor,
Intervention Specialist,
Expanded Horizons
Director

Behavior and
Grade Data,
Intervention
Specialist and
Counselor
recommendations

Monitor all data
(Behavior & Grade)
for invited students.

Quarterly
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Steps to Achieve Goal

LCAP
Goals

3e. Implement activities
that focus on male
student behavior
expectations to ensure a
safe, secure, and
productive learning
environment

1, 4

3f. Implement a schoolwide progressive
discipline plan and
positive interventions
which result in a
reduction of issues with
male students

1, 2, 3, 4

Responsible
Person(s)

Resources

Assessment of
Improvement

Timeline

Administration
Dean of Students
Expanded Horizons
Director,
Interventions
Counselor,
Intervention Specialist

High School 102,
Behavior
Expectations
assembly, LINK
Crew, Two-Minute
Messages

Discipline Data

Yearly

Administration,
Dean of Students,
Expanded Horizons
Director

Director of Student
Services,
Leadership Team

Discipline Data

Yearly
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School Follow-Up Process
The school wide action plan included in this report is a new document. The Leadership Team
decided to start from scratch this time for two reasons. First, the three focus areas identified
were different enough from the focus areas from the last visit that it made sense to start fresh.
Second, Cal High will be transitioning into a Title I school next year for the first time and this
action plan will serve as the basis for the Title I plan— which will be written this spring. Because
of these reasons it made the most sense to simply start over. The school Leadership Team
views this action plan as additional steps to be taken, beyond what is already done as a school
to support students, to address the needs identified through the Self-Study process.
The follow-up process at Cal High is extensive. The Focus Groups remain intact from one full
visit to the next and membership in those groups remains constant. New teachers and staff are
added to replace those who leave but the majority of the group remains the same. Twice each
year these groups meet to look at the action plan, in combination with current performance data
(the plan is to add the indicators from the State Accountability Dashboard next year), to identify
areas that need additional attention or possible changes in approach. At the end of each year
the WASC Coordinator takes the information submitted by each Focus Group and creates a
yearly report of progress. This report of progress is used when writing the mid-term report for
the Self-Study process.
To ensure that continuity exists and that the school wide action plan is fully adhered to, the
WASC Coordinator position is a permanent one. The WASC Coordinator remains in that
position, with a yearly stipend and periodic training at the District Office, from year to year.
There is no break in the service of that position and because of this the WASC process is a
constant presence in the work of the Leadership Team and administration. This school is a
data-driven organization and the WASC Coordinator, working with the Site Data Lead and the
Administration, ensures that the staff are consistently looking at performance data to ensure that
students are being served effectively.
Each summer the performance data from the school year is examined closely at a District
Administrative Retreat, at the annual Principals’ Retreat, and with each school’s Leadership
Team in preparation for the coming school year. After this extensive review of the data, needs
assessments are done and each school is expected to adjust their school wide action plan to
more fully address the current needs of the students at each school. Each principal is also
required to submit an extensive and detailed annual report by October 1st that explains how the
school addressed the needs of its students the previous year, as well as how the school will
make changes to more fully support students in the coming year. This report reflects adherence
to meeting the measurable targets set forth by the Board of Trustees, as well as addressing the
needs identified through the continual WASC process. As stated before the school wide action
plan is also updated as part of this yearly process.
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