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Charter School Intent and Charter Requirements

The Charter Schools Act (“Act”) of 1992, codified as California Education Code Section
47600 et seq., requires each charter school to have a “charter” that sets forth a reasonably
comprehensive description of the sixteen (16) required elements of charter petitions.
(California Education Code Section 47605.)

The California Legislature, in enacting the Charter Schools Act of 1992, sought to provide
opportunities for teachers, parents, pupils, and community members to establish and maintain
schools that operate independently from the existing school district structure, as a method to
accomplish all of the following:

(@)
(b)

(©)
(d)

()

(M

(9)

Improve pupil learning.

Increase learning opportunities for all pupils, with special emphasis on expanded
learning experiences for pupils who are identified as academically low achieving.

Encourage the use of different and innovative teaching methods.

Create new professional opportunities for teachers, including the opportunity to be
responsible for the learning program at the school site.

Provide parents and pupils with expanded choices in the types of educational
opportunities that are available within the public school system.

Hold the schools established under this part accountable for meeting measurable pupil
outcomes, and provide the schools with a method to change from rule-based to
performance-based accountability systems.

Provide vigorous competition within the public school system to stimulate continual
improvements in all public schools.

The following sections of this charter explain how Rocketship Three Elementary School
(“RTES” or the “School”) fulfills the requirements of Section 47605.6 of the Act.
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Affirmations and Assurances

Rocketship Franklin McKinley School District Charter (“Rocketship” or the *“Charter
School”):

Shall meet all statewide standards and conduct the student assessments required,
pursuant to Education Code Section 60605, and any other statewide standards
authorized in statute, or student assessments applicable to students in non-charter
public schools. [Ref. Education Code Section 47605(c)(1)]

Shall be deemed the exclusive public school employer of the employees of Rocketship
for purposes of the Educational Employment Relations Act. [Ref. Education Code
Section 47605(b)(5)(0)]

Shall be non-sectarian in its programs, admissions policies, employment practices, and
all other operations. [Ref. Education Code Section 47605(d)(1)]

Shall not charge tuition. [Ref. Education Code Section 47605(d)(1)]

Shall admit all students who wish to attend Rocketship, and who submit a timely
application, unless the Charter School receives a greater number of applications than
there are spaces for students, in which case each application will be given equal
chance of admission through a public random drawing process. Except as required by
Education Code Section 47605(d)(2), admission to the Charter School shall not be
determined according to the place of residence of the student or his or her parents
within the State. Preference in the public random drawing shall be given as required by
Education Code Section 47605(d)(2)(B). In the event of a drawing, the chartering
authority shall make reasonable efforts to accommodate the growth of the Charter
School in accordance with Education Code Section 47605(d)(2)(C). [Ref. Education
Code Section 47605(d)(2)(A)-(B)]

Shall not discriminate on the basis of the characteristics listed in Education Code
Section 220 (actual or perceived disability, gender, nationality, race or ethnicity,
religion, sexual orientation, or any other characteristic that is contained in the
definition of hate crimes set forth in Section 422.55 of the Penal Code or association
with an individual who has any of the aforementioned characteristics). [Ref. Education
Code Section 47605(d)(1)]

Shall adhere to all provisions of federal law related to students with disabilities
including, but not limited to, Section 504 of the Rehabilitation Act of 1973, Title Il of
the Americans with Disabilities Act of 1990 and the Individuals with Disabilities in
Education Improvement Act of 2004.

Shall meet all requirements for employment set forth in applicable provisions of law,
including, but not limited to credentials, as necessary. [Ref. Title 5 California Code of
Regulations Section 11967.5.1(f)(5)(C)]
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Shall ensure that teachers in the Charter School hold a Commission on Teacher
Credentialing certificate, permit, or other document equivalent to that which a teacher
in other public schools are required to hold. As allowed by statute, flexibility will be
given to non-core, non-college preparatory teachers. [Ref. California Education Code
Section 47605(1)]

Shall at all times maintain all necessary and appropriate insurance coverage.

Shall, for each fiscal year, offer at a minimum, the number of minutes of instruction
per grade level as required by Education Code Section 47612.5(a)(1)(A)-(D).

If a pupil is expelled or leaves the Charter School without graduating or completing
the school year for any reason, the Charter School shall notify the superintendent of
the school district of the pupil’s last known address within 30 days, and shall, upon
request, provide that school district with a copy of the cumulative record of the pupil,
including a transcript of grades or report card and health information. [Ref. California
Education Code Section 47605(d)(3)]

Will follow any and all other federal, state, and local laws and regulations that apply to
Rocketship including but not limited to:

> Rocketship shall maintain accurate and contemporaneous written records that
document all pupil attendance and make these records available for audit and
inspection.

> Rocketship shall on a regular basis consult with its parents and teachers

regarding the Charter School's education programs.

> Rocketship shall comply with any jurisdictional limitations to locations of its
facilities.
> Rocketship shall comply with all laws establishing the minimum and

maximum age for public school enroliment.

> Rocketship shall comply with all applicable portions of the No Child Left
Behind Act.

> Rocketship shall comply with the Public Records Act.
> Rocketship shall comply with the Family Educational Rights and Privacy Act.
> Rocketship shall comply with the Ralph M. Brown Act.

> Rocketship shall meet or exceed the legally required minimum of school days.
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model pioneered at Rocketship Mateo Sheedy Elementary School and translated it into the
critical systems necessary for successful replication. Rocketship Education will provide each
Rocketship school with critical systems and support for Curriculum, Finance, Legal, Learning
Lab, and Human Resources. By capturing the best practices from Rocketship Mateo Sheedy
Elementary School, Rocketship Education will allow each Rocketship school to avoid many
of the startup hurdles faced by most charters and create a solid school culture and results
quickly by focusing on the key levers which drive student achievement.

The Rocketship Education model is fundamentally different from other elementary schools in
five important ways:

an extended school day,

high expectations,

teacher specialization,

deep community involvement, and

individualization for each student.

SAE B

An Extended School Day & High Expectations

Our typical students will be financially disadvantaged English Learners who arrive at
Kindergarten 1.5 years behind their peers (see Appendix J: Rocketship ELL Program) By
operating our school from 8 a.m. to 3:30 p.m. each day, and two additional hours for our most
struggling students, we will give our students the extra time to catch up academically. In
order to catch up, we expect students to make Significant Gains —that is 1.5 years of
academic progress for each year at Rocketship. This rate of progress will allow our students
to achieve at grade-level by the end of second grade. At graduation, they will leave
Rocketship at or above grade level as measured by state STAR testing. Extensive educational
research proves that such progress is fully achievable: high-quality teachers are the key.
(Sanders and Rivers, 1996; Haycock, 1999)

Teacher Teaming

Rocketship teachers will all hold a multi-subject credential and use a teaming approach with
our instructional staff. This teaming approach means that teachers have their own
instructional home-room, however, the students move to different teachers throughout the
day. The students have a teacher each day that focuses primarily on literacy instruction that is
integrated with science and/or social studies instruction and a teacher that is focused primarily
on math instruction that is also integrated with science and/or social studies instruction. This
teaming approach allows them to develop deep subject matter knowledge and an ability to
diagnose and intervene with even the most struggling students.

We also believe that, in order for teaching to be a viable career, there has to be a career path
that recognizes a teacher’s ability to consistently make Significant Gains with significantly
increased pay and responsibilities. Each school will have a full-time Academic Dean, a
teacher promoted based on their outstanding classroom success and leadership potential. The
Academic Dean will be paid up to $100,000 per year based on the school’s academic
performance and focus on developing our teacher’s abilities and managing our academic
program. By providing a true career ladder, we believe we will be able to attract top college
graduates to Rocketship who might otherwise pursue careers in law, medicine, engineering,
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business and other prestigious professions.  Because of the critical importance of
compensating talented and dedicated teachers, each school will spend just over 50% of its
operating budget on administrative and teaching salaries.

Deep Community Involvement

In order to achieve our extremely high expectations, it is crucial that our families help us to
motivate their students to do their homework, come to school alert and prepared, and reinforce
the values that students learn as Rocketeers. We accomplish this by reaching out to the
community instead of letting the community come to us. Our teachers do home visits with
every family during the first-half of the year, we expect 90% attendance at our monthly
community meetings, and we have many special events during the year to draw families in.
We choose Principals and Office Managers who are bi-lingual in neighborhoods where
Spanish is the dominant language in order to make the school a more welcoming place.

Individualization for Each Student

The final distinctive characteristic of Rocketship lies in its focus on each child. Rocketship
Education’s school model is a full Response to Intervention model, providing three tiers of
intervention for students in need of additional assistance. Bi-monthly interim assessment
results are analyzed to identify students who are failing to make adequate progress in reaching
the school’s goal for Significant Gains. For each student in this category, an Individualized
Learning Plan (“ILP”) is generated which specifies areas of strength and weakness and
explicit classroom modifications, areas to target in our Computer curriculum, and specific
goals and methods for tutors. The first tier of intervention is in the classroom. Guided
Reading groups are used to deliver these more individualized objectives during normal
classroom instruction. Rocketship conducts Learning Lab throughout the day in which each
class of students rotates through Literacy and Computer centers. In the Computer center, a
student’s interim assessment results are used to create a specific online intervention program
for that student by the Academic Dean and teacher. The second tier of intervention occurs in
our After-School program. Students who are failing to make adequate progress towards
Significant Gains will receive half and hour to an hour of daily small-group intervention with
a group of students with similar needs, focused on goals from each student’s ILP. If
classroom modifications, Learning Lab and After-School interventions fail to help a student
make adequate progress, the student enters the Rocketship Student Services Team Process and
if necessary, the Special Education IEP process.  This allows the student to receive
individualized attention and the services of specialists. Providing these three levels of
intervention will allow Rocketship to serve the most struggling readers more effectively than
traditional elementary schools.

We imagine a future for the hundreds of children served by Rocketship in which they can
enter middle school ahead of their peers, take advantage of advanced classes in middle and
high school for which their older brothers and sisters were unprepared, and go on to attain a
four-year college education. We hope to see hundreds of qualified applicants for great four
year universities by 2020 when our first class of Kindergarteners will graduate from high
school. We hope that, twenty years after Father Mateo’s fruitless search, it will be the number
of scholarships —not the number of qualified students—that will be the primary question of
concern for neighborhoods in San Jose.
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Founding Group

John Danner, Co-Founder and CEO, Rocketship Education Before starting Rocketship,
John served as a teacher in the Nashville public school system for three years, the last two as a
second-grade teacher of students with limited English proficiency. In 2000, John co-founded
Sacred Heart Nativity School, a private Catholic middle-school for at-risk Latino boys in San
Jose. From 2001-2005, John served as the Chairman of the Charter School Resource Center of
Tennessee, working for the successful passage of Tennessee’s charter school law in 2002 and
assisting the subsequent establishment of twelve charter schools in Tennessee. John served as
a founding director of KIPP Academy Nashville, a charter middle school in Nashville which
had achievement comparable to district magnet schools in its first year of operation. Prior to
his work in education, John founded and served as CEO of NetGravity, an Internet advertising
software company. John took NetGravity public and sold the company to Doubleclick in
October of 1999. John holds a Bachelor’s and Master’s Degree in Electrical Engineering from
Stanford University and a Master’s Degree in Education Policy from Vanderbilt University.
John is a Henry Crown Fellow at the Aspen Institute.

Preston Smith, Co-Founder and Principal, Rocketship Mateo Sheedy Elementary
School Before starting Rocketship Education, Preston was the Principal of L.U.C.H.A.
Elementary School , a small school within Alum Rock Unified School District. He founded
L.U.C.H.A in collaboration with neighborhood families in 2004 to provide parents with an
excellent school focused on high academic achievement and parental involvement. In 2006,
after three years of operation, L.U.C.H.A. received an API score of 881 and was the fourth
ranked high-poverty (50% free and reduced meals) elementary school in California. Before
founding L.U.C.H.A, Preston taught 1st grade for three years at Clyde Arbuckle Elementary
School, the first two as a member of Teach for America (TFA). In 2003, Preston was named
“Teacher of the Year” at Arbuckle and was also nominated as one of six finalists for TFA’s
Sue Lehmann Award, given to TFA corps members with the highest classroom academic
gains in the nation. Preston graduated Phi Beta Kappa from the University of North Carolina
at Chapel Hill.

Rocketship Education Board of Directors

Marcus Cole Marcus Cole is the Wm. Benjamin Scott and Luna M. Scott Professor of Law at
Stanford University. A scholar of the law of bankruptcy, corporate reorganization, and venture
capital, Marcus Cole takes an empirical law and economics approach to research questions
such as why corporate bankruptcies increasingly are adjudicated in Delaware and what drives
the financial structure of companies backed by venture capital. He has been a national fellow
at the Hoover Institution and has scholarly interests that range from classical liberal political
theory to natural law and the history of commercial law.

In addition to Rocketship, Professor Cole serves on the board of directors for the Central
Pacific Region of the Anti-Defamation League of B'nai B'rith and on the editorial board of the
Cato Supreme Court Review. Before joining the Stanford Law School faculty in 1997,
Professor Cole was an associate in commercial litigation with the Chicago law firm of Mayer,

Rocketship Franklin McKinley School District Charter Petition Page 13 of 276



Brown & Platt, and he clerked for Judge Morris Sheppard Arnold of the U.S. Court of
Appeals for the Eighth Circuit.

Fred Ferrer Frederick J. Ferrer is the CEO of the HealthTrust, which has invested over
$100M in organizations focused on making Silicon Valley the healthiest region in the country.
Before joining the HealthTrust, Ferrer was executive director of Estrella Family Services for
nineteen years, overseeing their early education and family services to 300 children from
infancy through seventh grade as well as Estrella’s Kids to Camp program which sent over
700 low income youth to summer camp. Fred is an adjunct professor at Santa Clara
University, a commissioner on the FIRST 5 Commission of Santa Clara County and is
involved with many other organizations focused on child development.

Alex Terman Alex Terman was a founding employee and Chief Operating Officer of
Leadership Public Schools (LPS), a non-profit charter management organization with five
schools in the Bay Area.. Prior to joining LPS, Mr. Terman worked in business and corporate
development roles at America Online and Bain & Company and served as a John Gardner
Fellow in the Office of the U.S. Trade Representative.

Alex Hernandez Alex Hernandez is a partner at Charter School Growth Fund (CSGF), a
venture philanthropy that provides growth capital for high-performing charter school
networks. He leads CSGF’s “next-generation” learning investments in blended learning
programs as well as core investments on the West Coast and Texas. Alex is a former Area
Superintendent for Aspire Public Schools, worked as a Broad Resident at Portland Public
Schools, and taught high school math at View Park Prep High School in Los Angeles. Prior to
that, Alex worked for several years with JP Morgan and Disney Ventures. He is a graduate of
Claremont McKenna and has an MBA and Masters of Education from Stanford University.

Deborah McGriff Deborah McGriff leads NewSchools’ Academic Systems Initiative, and
contributes to investment strategy and management assistance for portfolio ventures,
including charter management and school turnaround organizations. Deborah has been
committed to transforming the lives of underserved urban school students for almost four
decades. In 1993, Deborah became the first public school superintendent to join
EdisonLearning (formerly Edison Schools). There, she held numerous positions at the
company, including President of Edison Teachers College, Executive Vice President of
Charter Schools, and Executive Vice President of several external relations functions. Prior to
joining EdisonLearning, Deborah served as the first female General Superintendent of Detroit
Public Schools. Crain’s Detroit Business named her Newsmaker of the Year for 1992. Before
that, she was the first female Assistant Superintendent in Cambridge, Massachusetts and the
first female Deputy Superintendent in Milwaukee, Wisconsin. She was a teacher and
administrator in the New York City Public Schools for more than a decade. Deborah is former
President of the Education Industry Association. She currently serves on the board of the
National Alliance for Public Charter Schools, where she also is an executive committee
member, as well as founder and national board member of the Black Alliance for Educational
Options. She also serves on the advisory boards of the National Council on Teacher Quality
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and of the Program on Education Policy and Governance at Harvard’s John F. Kennedy
School of Government, as well as the Technical Working Group for a national evaluation of
the Federal Charter Schools Program being led by WestEd. Deborah is also a member of the
Review Board for the Broad Prize in Urban Education. Deborah holds a bachelor’s degree in
education from Norfolk State University, a master’s degree in education with a specialization
in reading pedagogy from Queens College of the City University of New York, and a
doctorate in Administration, Policy and Urban Education from Fordham University.

Tim Ranzetta Tim holds a B.S. in Commerce from the University of Virginia. He received
his M.B.A. from the Graduate School of Business at Stanford University. Over fifteen years,
he has held leadership roles at high growth companies including U.S. Shred and Equilar and
he founded Student Lending Analytics in 2007. He is currently President of Innovate
Foundation, which supports innovative educational models focused on closing the
achievement gap.

John Rosenberg John Rosenberg is a general partner with Technology Crossover Ventures
(TCV) a private equity and venture capital firm focused on information technology companies
where he has worked since 2000. John currently serves on the boards of directors of FX
Alliance, Inc and Think Finance, Inc. He was also actively involved in TCV's investments in
Automated Trading Desk, Capella Education, Interactive Brokers, kgb, Liquidnet, Penson
Financial, Thinkorswim, and Travelport, among others. Prior to joining TCV, John was a
Business Development Manager at WeddingChannel.com where he focused on strategic
development and financial reporting activities. John started his career as an Analyst in the
technology investment banking group at Robertson Stephens & Company in San Francisco.
John received a B.A. in Economics from Princeton University. From 2004-2010, John also
served on the board of RISE (Resources for Indispensible Schools and Educators), a non-
profit dedicated to attracting and retaining high-potential teachers in low income, urban
schools.

Kim Smith Kim Smith is widely recognized as an innovative and entrepreneurial leader in
education, and was featured in Newsweek's report on the "Women of the 21st Century” as
"the kind of woman who will shape America's new century."” After being a founding team
member at Teach For America, she went on to found and lead an AmeriCorps program for
community-based leaders in education, as well as a business start-up, and worked in
marketing for online learning. After completing her MBA at Stanford, Kim co-founded and
led NewSchools Venture Fund, a venture philanthropy firm focused on transforming public
education, where she helped to create a new, bipartisan, cross-sector community of
entrepreneurial change agents. Kim has helped to incubate numerous education and social
change organizations and served on a range of boards, which currently include: NewSchools,
ROADS (a charter management organization focused on over-age under credited students),
Giving Assets and Rocketship Education. She has authored a number of publications about
the entrepreneurial education landscape, including “What Is Educational Entrepreneurship?”
in Education Entrepreneurship: Realities, Challenges, Possibilities, “Social Purpose Capital
Markets in K-12” in The Future of Educational Entrepreneurship: Possibilities for School
Reform, “Creating Responsive Supply in Education” in More Than Just Schools: Rethinking
the Demand for Educational Entrepreneurship and “Innovation in Education: Problems and
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Opportunities.” Kim is based in the San Francisco Bay Area, where she lives with her
husband and two daughters.

Timothy R Sheehy Timothy R. Sheehy is president of the Metropolitan Milwaukee
Association of Commerce. Founded in 1861, MMAC advocates for improving the business
climate through better public policy, facilitates economic development through the expansion
and attraction of capital investment and jobs, and provides the region’s best business network
helping members grow their companies. MMAC’s dues paying membership in greater
Milwaukee provides over 300,000 jobs, and supports a strong quality of life. Prior to being
named President in 1993, he was responsible for governmental affairs, economic development
and other MMAC operations. He serves in leadership positions on two MMAC subsidiaries as
a board member of the Milwaukee Development Corporation, and as president of the
Regional Center, LLC. Sheehy chairs the American Chamber of Commerce Executives, the
Milwaukee Economic Development Corporation, and TechStar Holding, Inc. He serves on the
boards of Milwaukee College Preparatory, the Milwaukee Partnership Academy, PAVE,
Wisconsin Policy Research Institute, Schools That Can Milwaukee, Milwaukee Charter
School Advocates, Milwaukee Succeeds, School Choice Wisconsin, Teach for America, and
as the treasurer of Summerfest. Prior to joining MMAC, Sheehy worked as a legislative
assistant to F. James Sensenbrenner, Jr. in Washington D.C. He is a recipient of the Lyndon
Baines Johnson Congressional internship, a Ford Foundation Fellow on Regional Sustainable
Development, a graduate of the Institute of Organization Management, and a Certified
Chamber of Commerce Executive. Sheehy graduated from the University of Wisconsin-
Madison with a B.S. in political science and was a member of the UW’s baseball team.

Alan Crites Alan Crites is a retired business professional with over thirty years of experience
spanning a diverse range of business sectors. As CEO of Vendavo, Inc., an enterprise software
business, Al led the development of the company from its infancy to over 300 employees and
a prestigious list of major customers. As a General Partner at InterWest Partners, a venture
capital partnership, he helped to develop a range of successful businesses across the
healthcare, information technology and retail sectors. And, as a Division General Manager at
General Electric Company, he led a large organization as part of a diversified multinational
company. He is a graduate of Michigan State University, and holds an MBA from Harvard
Business School.

Jennifer Niles Jennifer Niles founded and leads the award-winning E.L. Haynes Public
Charter School. E.L. Haynes is a Center of Excellence, growing to serve 1,200 students from
age three through 12th grade with an exceptional college-preparatory program that receives
local and national attention for its student achievement. E.L. Haynes is also a Center for
Systemic Reform, currently impacting more than 25,000 students in Washington, DC through
strategic broader impact projects. These projects range from a groundbreaking teacher training
residency program to a revolutionary new instructional improvement system to policy reform
efforts. E.L. Haynes partners with schools nationwide, including engagement in President
Obama’s Digital Promise initiative and the League of Innovative Schools. Niles’ vision for
E.L. Haynes stems from her extensive experience in the education sector. Following six years
of teaching and completion of her degree from the Yale School of Management in 1998, the
Connecticut State Department of Education tapped Niles to head the Charter School Office
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where she oversaw all aspects of the charter school program and led a multi-disciplinary team
to create their accountability system. Niles went on to become the Director of Education
Initiatives at The Ball Foundation of Glen Ellyn, IL, an operating foundation that partners
with school districts to increase student achievement through systemic reform. From 2002-
2003, Niles was a fellow with New Leaders, a prestigious urban principal training program,
and in 2003-2004, New American Schools supported her development of the charter for E.L.
Haynes. Niles holds a Bachelor of Arts from Brown University, a Masters in Public and
Private Management from the Yale School of Management, and a Masters of Science in
Public Administration with a focus on Educational Administration from Trinity University in
Washington, DC. In 2010, the Aspen Institute and NewSchools Venture Fund awarded Niles
the prestigious Entrepreneurial Leaders for Public Education Fellowship. And, in the same
year, the Yale School of Management named Niles as a Donaldson Fellow.

Eric Scroggins Eric Scroggins is responsible for ensuring Teach For America fulfills its
potential as a force for change by building an ever-expanding and increasingly diverse
movement of leaders in the private and public sectors committed to educational excellence
and opportunity for all children. Eric joined staff as a program director supporting new
teachers in New York City after teaching eighth grade science in the Bronx as a 2001 corps
member where he led his students to outperform high school students on the New York State
Regents examination. He then served as the executive director of the St. Louis region, before
going on to lead the San Francisco Bay Area region. As executive director in the Bay Area, he
oversaw a 180% increase in the regional corps size in three years and grew funding from $2
million to over $8 million. Most recently, as vice president of growth strategy and now EVP
of growth, development, and partnerships Eric has led the implementation of new models
connecting growth and development. Under his leadership, Teach For America has opened 16
new sites and grown regional revenue from $82 million in 2008 to $228 million in 2012,
fueling a 67% increase in the national total corps size to over 10,000 corps members teaching
across 46 regions. Eric graduated summa cum laude and Phi Beta Kappa from Washington
University in St. Louis.

Louis Jordan Louis Jordan retired from the Starbucks Coffee Company in early 2013 where
he held the position of SVP, Corporate Finance since 2009. At Starbucks, Louis was
responsible for a number of Finance functions, including: Marketing, Category and Global
Pricing, Real Estate and Store Development, Global Supply Chain, Digital Ventures, Global
Planning and Reporting and Treasury and Risk Management. Prior to joining Starbucks, Louis
spent six years at Nike where he served as Chief Financial Officer of Nike Inc.’s Global Retail
and Digital Commerce operations, and had Finance responsibility for Nike-owned retail first
quality stores, factory stores and digital commerce activities worldwide. Before Nike, Louis
held Finance management positions at a number of Fortune 500 companies including Gap,
Citibank, DuPont, Dun & Bradstreet and Duracell. Louis holds a Bachelor of Arts degree
from Westmar College and a Master of Arts degree from Brown University. He received his
MBA in Finance from the Kelley School of Business at Indiana University. Louis currently
serves as a member of the Board of Directors for the Indiana University Foundation,
Causeit.com and Summer Search Seattle. In addition he is a member of the

Kelley School of Business Dean’s Advisory Council and on the Advisory Board of the Kelley
School’s Johnson Center for Entrepreneurship and Innovation. A Philadelphia native, Louis
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resides principally in Seattle, Washington. Since 2006, as co-owner of Tympany vineyards in
northern California's Alexander Valley, Louis has produced an estate-grown Bordeaux style
wine, offered commercially under the Tympany brand.

Consultants

Rocketship Education receives legal services from Middleton, Young & Minney, LLP
(“MYM”). MYM has eleven attorneys who dedicate their practice exclusively to charter
school law. The firm’s attorneys provide legal counsel to over half of California’s charter
schools as well as to businesses and organizations providing support services to charter
schools within the state. Rocketship’s lead counsel, Paul Minney, has been involved in the
charter school development process since the adoption of the Charter Schools Act in 1992,

Rocketship works with Gilbert and Associates for audit and financial services. Thom Gilbert,
principal of Gilbert and Associates, has 31 years of audit experience, specializing in audits of
public sector (school districts, county offices of education, community colleges, joint powers
authorities, state agencies, and cities) and private sector clientele.
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1. EDUCATIONAL PROGRAM

“A description of the educational program of the school, designed, among other things, to
identify those whom the school is attempting to educate, what it means to be an "educated
person™ in the 21st century, and how learning best occurs. The goals identified in that
program shall include the objective of enabling pupils to become self-motivated, competent,
and lifelong learners.”

- California Education Code Section 47605 (b)(5)(A)

Mission Statement
Rocketship will eliminate the achievement gap by graduating our students at or above grade
level in Literacy and Math.

Goals

e Rocketship will enable financially disadvantaged students with limited English skills to
achieve grade-level proficiency in the core subjects by second grade and achieve above
grade level by the time they leave Rocketship.

e Rocketship students will become self-motivated, competent and lifelong learners.
e Rocketship students will develop a deep love of reading.

e Rocketship will provide the parents of San Jose with a path for their children to take in
order to have the best chance to attend a four-year college.

e Rocketship will encourage our alumni both to become leaders in their community and to
return to San Jose & Santa Clara County to help others achieve their goals.

Vision Statement
Rocketship seeks to create a future in which thousands children from San Jose have graduated
from four-year colleges and have come back to San Jose to eradicate the last traces of the
achievement gap.

Targeted School Population — Whom the School is Attempting to Educate

Rocketship is designed to serve students who are or may be at risk of achieving below basic
proficiency on state exams. Rocketship will attract children of parents who are seeking an
alternative to their current educational system, who desire an innovative educational approach,
and who share the vision of Rocketship. Rocketship anticipates that it will enroll primarily
students from schools which are undergoing program improvement (“P1”) in conjunction with
the Federal No Child Left Behind regulations. Based on an analysis of the 2008-2009
demographics of the PI elementary schools located in Franklin McKinley School District
(“FMSD”) shown in the table below, our target population is 63% English Learner (“EL”) and
77% Free and Reduced Lunch (“FRL”). Over 82% of EL students in this area are Spanish
speakers. Students in greatest need of options attend Captain Jason M. Dahl Elementary,
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Robert F. Kennedy Elementary, McKinley Elementary, Los Arboles Elementary, Franklin
Elementary, Jeanne R. Meadows Elementary, G. W. Hellyer Elementary, Seven Trees
Elementary, Success Academy, and Santee Elementary.

PI Year %EL | %FRL % Prof API API
school (2009-10) or (2009-10) | Growth
Advanced
Reading

Captain Jason M. Dahl Elementary Year 1 63% 87% 26% 658 -30
Franklin Elementary N/A 71% 76% 46% 780 25
G. W. Hellyer Elementary Year 1 54% 75% 46% 776 -17
Jeanne R. Meadows Elementary N/A 62% T71% 42% 745 9
Los Arboles Elementary Year 3 76% 87% 38% 732 6
Mckinley Elementary Year 5 74% 93% 37% 701 53
Ramblewood Elementary N/A 53% 57% 62% 832 50
Robert F. Kennedy Elementary Year 2 65% 81% 48% 784 29
Santee Elementary Year 3 74% 90% 32% 714 54
Seven Trees Elementary N/A 63% 93% 39% 728 21
Shirakawa (George, Sr.) N/A 549 65% 5304 816 2
Elementary
Stonegate Elementary N/A 50% 58% 54% 792 34
Success Academy N/A 79% 92% 35% 720 22
Windmill Springs Elementary N/A 50% 48% 51% 779 41
Average 63% 77% 44% 754 23

Rocketship Enrollment

Students enrolling in Rocketship shall meet the state guidelines for minimum age. To enter
Kindergarten during the 2013-2014 school year, a child must be 5 years of age by October 1.
To enter Kindergarten during the 2014-2015 school year and thereafter, a child must be 5
years of age by September 1 (California Education Code Section 48000).

Rocketship may serve students in grades K-3, K-4, or K-5 during its first year of operation.
Rocketship may also decide to add a Transitional Kindergarten class. The decision to add
Transitional Kindergarten depends on whether there is clear demand from parents in the
community, or if it is mandated by the state. We will notify Franklin McKinley School
District by May of the prior school year if we choose to add Transitional Kindergarten. At the
time of submitting this charter, the petitioners do not intend to exercise this option, but wish to
reserve the right.

Rocketship anticipates a total school enrollment of 600-700 students. To absorb the
expected attrition, the school will continuously enroll vacated spaces to maintain the
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enrollment numbers. Attrition will be primarily driven by families leaving the area and is
similar to existing Rocketship Education and other high-performing charters in the area.

Please see the Bell Schedule in Appendix Z which lists classes in a typical day. Rocketship
will provide all classroom instruction in a 20:1 ratio for grades K-3, despite having a school-
wide student-teacher ratio higher than 20:1. This is because students have five hours of
classroom instruction per day, while teachers typically teach between six and eight hours per
day. Learning Lab is provided as an Intervention program and Learning Lab minutes do not
factor into annual instructional minutes calculations.

Teacher Level Number of Teachers
Academic Dean 1
Literacy / History Teachers 11
Math / Science Teachers 5

What it Means to be an Educated Person in the 21st Century

The goal of Rocketship is to provide an environment in which children will develop into
confident, self-motivated, competent, productive and lifelong learners. Vested with these
skills, these children will become responsible young adults. Students will possess the habits,
skills, and confidence necessary to succeed in school and beyond, as contributing citizens of
the 21% century.

Specifically, Rocketship believes that an educated person in the 21% Century should possess
the academic and life skills listed below. Each Rocketship Education charter school seeks to
impart these skills by the time that a student has completed the Rocketship Education
program.

Academic Skills

e Students will read at grade level.

e Students will develop both calculational abilities and a conceptual understanding of
math.

e Students will be inspired to be inquisitive and self-motivated life-long learners.

e Students will communicate effectively through excellent listening, speaking, writing,
and multi-lingual skills.

e Students will possess creative, logical, and critical thinking skills enhanced through
art, science, and technology.
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e Students will comprehend and use technology as a tool for learning and
communication.

e Students will have confidence in adapting to new situations and be receptive to
learning.

e Students will be eager to synthesize and act upon new information.

e Students will find, select, evaluate, organize and use information from various sources
and disciplines of thought. They will be able to make logical connections among them.

Life Skills

e Students accept responsibility for personal decisions and actions.

e Students develop self-confidence and a willingness to take risks in a safe learning
environment.

e Students learn concentration, perseverance, and independent working skills by setting
personal goals and by self-assessment.

e Students develop an appreciation for the richness of shared knowledge that flows from
the culturally diverse environment of California.

e Students are inspired to have empathy and courtesy for others.

e Students work both cooperatively and independently.

How Learning Best Occurs

Every child possesses a wide range of learning skills. Rocketship believes that learning best
occurs when students are taught a comprehensive curriculum through innovative instructional
design that promotes learning in a challenging and exciting way, and most importantly when
students are taught to love reading and become proficient readers. (Walberg, 1981).

The unique Rocketship Culture is fostered from the beginning of each school year as a
Rocketship staff member makes a home visit to every Rocketship family. These home visits
are incredibly powerful and ensure that a positive relationship is created between the families
and Rocketship staff. To express his/her level of commitment to the Rocketship mission and
support of the Rocketship culture, every parent or guardian of a Rocketeer signs a letter
committing to these Rocketship values with the Principal. Once the relationships between
teachers and families are established through home visits and parent commitments, the
Rocketship staff is able to continue this personal flow of information with each family
throughout the year to ensure even higher academic success may be realized throughout the
school year.

e Learning Best Occurs When There is a School-wide Expectation of High Achievement

At Rocketship, every teacher will be striving for Significant Gains with each of their students.
Significant Gains is defined as 1.5 years of academic progress for every year in school. We
believe that many of our at-risk and EL students will come to school 1.5 years behind,
because of a lack of English or literacy habits at home (Zill, N. & West, J., 2000; See
Appendix M). Our goal is that by making 1.5 years of progress each year as measured by
internal measures and state exams, we can bring our students to grade level by second grade
and graduate students at or above grade level. Significant Gains will be a fundamental
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component of the way that teachers at Rocketship will be evaluated and compensated. High
expectations are an important part of a school culture and lead to higher student achievement.
(Cotton, 1989.)

e Learning Best Occurs When Teachers Are Subject Matter Specialists

Rocketship will be structured differently from a traditional elementary school. Teachers will
hold multi-subject credentials and at Rocketship, we use a teaming approach with our
instructional staff. This teaming approach means that teachers have their own instructional
home-room, however, the students move to different teachers throughout the day. The
students have a teacher each day who focuses primarily on literacy instruction who is
integrated with science and/or social studies instruction and a teacher that is focused primarily
on math instruction that is also integrated with science and/or social studies instruction. Many
researchers have found that an early focus on these core skills have long-term effects on
student achievement. (Adams, 1990; Schenk et. al, 1980; McGill-Franzen, 1987) Advantages
of elementary schools that follow the teacher teaming focus include deeper content
knowledge, a team structure allowing better collaborative focus, improved teacher retention,
easier transition to middle school, and more flexibility in student grouping. (Chan and
Jarman, 2004; Bowser, 1984; Findley, 1966; NEA, 1965) We believe that specialization will
allow teachers to focus deeply on their subject matter and their students, helping them to
intervene with struggling students earlier and more effectively.

e Learning Best Occurs When Teachers Are Highly Motivated

Rocketship is constructed to combat the enormous turnover among new teachers that plagues
our public schools. It is estimated that 50% of new teachers leave the profession within five
years. (Ingersoll, 2001) We believe that teachers need a career path which rewards their
success both with more responsibility and significantly greater compensation. Rocketship has
created a career ladder for teachers which recognizes student performance as a primary factor
in advancement. A career ladder like Rocketship’s has several advantages, including
employee retention, succession planning, and better career development. (CA State Dept of
Employee Development, 2003). The Academic Dean is a highly-trained expert in his or her
field, with both outstanding classroom results and leadership abilities. They earn up to
$100,000 per year based both on their own classroom performance and that of their
department as a whole. We believe this career ladder will motivate young teachers to make
the investment in their teaching and advance to the position of Academic Dean. Please see
Appendix B for a description of the day in the life of Rocketship teachers at each level of our
career ladder.

e Learning Best Occurs In a Culture of Caring

We believe that specialization will lead to better teachers who will increase the academic
progress of our students. We also believe that our implementation of specialization will allow
us to care for our students more effectively than a traditional elementary school. Every class
will have a homeroom teacher, typically the first classroom teacher of the day. The advantage
of this structure is the ability for grade-level and homeroom teachers to collaborate about their
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students. This collaboration will allow them to detect both academic and emotional problems
earlier and divide the work of home visits and other time-intensive interventions with the
students that need their help most. Please refer to J.M. McPartland’s Staffing patterns and
the social organization of schools. (McPartland, 1992) for research on ways to increase both
academic and emotional well-being of students through teacher specialization.

e Learning Best Occurs When the Curriculum is Individualized

Rocketship believes that individualization should be a core component of all twenty-first
century schools. The Rocketship school model is a full Response to Intervention model,
providing three tiers of intervention for students in need of additional assistance. Bi-monthly
interim assessment results are analyzed to identify students who are failing to make adequate
progress. For each student in this category, an Individualized Learning Plan is generated
which specifies areas of strength and weakness and explicit classroom modifications, areas to
target in our computer-based curriculum (detailed in Appendix E), and specific goals and
methods for tutors. The first tier of intervention is in the classroom. Guided Reading groups
will often be used to deliver these more individualized objectives during normal classroom
instruction. Students not making OYP will also receive individualized instruction during the
Computer Center of Learning Lab. The second tier of intervention will be conducted in our
After-School program, where a tutor will work daily in a small-group intervention with a
group of students with similar needs, focused on goals from each student’s ILP. If classroom
modifications and Learning Lab interventions fail to help a student make adequate progress,
the student enters the Rocketship Student Services Team Process and if necessary, the Special
Education IEP process. Providing these three levels of intervention will allow Rocketship to
serve the most struggling students more effectively than traditional elementary schools.
Detailed information on these three levels of individualization may be found in Appendix H.

e Learning Best Occurs When Students Have Extra Time to Practice

Rocketship will offer all students the opportunity to participate in our Learning Laboratory for
two hours each day. The purpose of the Learning Lab is to provide students with additional
practice in Literacy and Math at exactly their current level of instruction.

The Learning Lab is a combination of a library and computer lab. The Learning Lab has a
full-set of leveled books where students can read independently at their “just right” level (the
top of their independent reading level) as well as at computers running a learning management
system that allows students to access instruction at exactly their current level of
understanding. Please see Appendix H for a longer explanation of the value of strictly leveled
independent reading.

e Learning Best Occurs in a Well-Run School
Rocketship Education provides the Critical Systems (“CS”) and support for Rocketship.

Rocketship Education trains school staff on how to effectively use the CS that allows for the
continued successful practices at Rocketship. CS licensed to the school includes:

Rocketship Franklin McKinley School District Charter Petition Page 24 of 276



= QOperations Toolkit for streamlining state reporting and compliance

= Human Capital Development (Recruiting and Training of Teachers and Leaders)

= Budgeting and Financial Management Systems

= Rocketship-negotiated vendor contracts for food service, software, computers,
curriculum, special education service providers

= Rocketship Response to Intervention model including curriculum and staffing

= Rocketship UbD Curriculum for Science and Social Studies (explained below)

= Systems for many operational issues including attendance, food service
management, assessments and assessment data management

= Learning Lab model including management of centers and staffing methods

Additional systems being brought online during the years of 2010-2015 include:
= Development of the Rocketship Technology plan allowing schools to operate with a
minimum of Information Technology support
= Development of Rocketship Online, the curriculum used by students in the
Computer Center
= Development of Rocketship University, the program for developing teacher skills
through collaboration and training

In addition to CS, Rocketship Education takes the financial risk of developing new schools
and provides the following services during the school development process:
= Removing risk from the school by devoting Rocketship Education capital and
resources to developing facilities which are leased to the school once developed
= Creation of each school’s charter document and collaborating with charter school
authorizers to receive approval and develop operating contracts
= Bringing government and philanthropic support to school start-up totaling over $1M
= Recruiting and training of each school’s Principal and Academic Dean (See Principal
& Dean in Training Rubric Appendix AA)

Once a school is operational, Rocketship Education provides on-going support in the
following areas:

= On-going training and mentoring for Principal and Academic Dean
= Qperational training for school Office Manager
= Support for real estate, finance, IT, Special Education, and legal issues

Calendar and Attendance
Rocketship’s school’s academic calendar will generally follow the academic calendar for
FMSD. The school year will contain at least 175 instructional days.

Rocketship parents/guardians will be responsible for sending their children to school and
providing an explanation for absences. Rocketship will have attendance policies to encourage
regular attendance and to report truancies to appropriate local authorities. Appendix N details
the planned attendance policy.
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Bell Schedule and Instructional Minutes

Rocketship may offer an extended school day from 8 am. to 6 p.m.. The number of
instructional minutes offered for all grades will meet or exceed the State’s requirements in
Education Code Section 47612.5 (a)(1). A sample bell schedule is attached in Appendix Z.
This table delineates subject areas and minutes by grade level.

Literacy (Includes Math Total Daily Minutes
Science & Social
Studies)
K 200 100 300
1 200 100 300
2 200 100 300
3 200 100 300
4 240 100 340
5 240 100 340
6 240 100 340

For purposes of California Class Size Reduction (“CSR”) standards, Rocketship plans to
designate the first academic teacher each day as the homeroom teacher for a class. Please see
Appendix X for opinions validating the Rocketship approach with respect to CSR from our
auditor, Thom Gilbert, and Lynn Piccoli of the California Department of Education.

Implementation of Educational Program/Curriculum

The Rocketship curriculum follows state standards for the subject areas of: English Language
Development (“ELD”), English/Language Arts (includes Writing), Mathematics, Science,
Social Studies, Art and Music. We place most of our emphasis on the subjects of Literacy and
Mathematics for our students. Our primary educational goal is to ensure grade-level
proficiency in Literacy and Math by second grade and achievement above grade level by the
time students leave Rocketship in fifth grade. Students will also take Science, Social Studies,
and Arts at all grade levels to broaden their understanding of the world and to create avenues
to exercise different facets of their intelligence. The curriculum at Rocketship is aligned with
State content standards, such that students will not only achieve the objectives specified in the
charter but will also master the academic content standards in core curriculum areas as
adopted by the State Board of Education pursuant to Education Code Section 60605.
Teachers will be encouraged to assist their students in exceeding minimum standards. Please
see Appendix A for a description of a typical day in school for a Second grade student.

The remainder of this section provides an overview of our Response to Intervention (Rtl)
approach and academic philosophy for each area of study. Rtl describes both a service
delivery model and eligibility criteria for specific learning disability (IDEA 2004). In a report
prepared by the National Joint Committee on Learning Disabilities (2005), the Committee
identified three core components of Rtl: “(1) Application of scientific, research based
interventions; (2) measurement of student’s response to these interventions; and (3) use of Rtl
data to inform instruction” (pg. 2). The term Rtl also describes an eligibility criterion for
special education. This criterion is found in IDEA 2004 Sec 614(b)(6)(B). The law states; “In
determining whether a child has a specific learning disability, a local education agency may
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use a process that determines if the child responds to scientific, research based intervention as
a part of the evaluation procedures...” Please see detailed ELD objectives in Appendix C and
course objectives for each area in sample long-term plans associated with each subject in
Appendix | and a sample Bell Schedule in Appendix Z.

Rocketship’s Three-Tier Response to Intervention Approach

Tier 1: Small Group and Individualized Instruction in the
Classroom

Bi-Monthly Formative Assessments

~a
Individualized Learning Plans

For students not making adequate progress, teachers

Mentoring write Individualized Learning Plans outlining goals and
For classroom wide concerns, methods in the classroom, Learning Lab and during
Academic Dean works with Intervention

classroom teacher to suggest
changes in instruction and

determine targeted Professional v
Development for that teacher

Tier 2: Intervention
For students not making adequate progress, tutors
conduct targeted interventions daily in Learning Lab

Student catches up to

peers in identified areas
and exits Intervention

Universal Screening

All students are assessed upon entry to determine performance relative to grade level
standards. We do this using a number of different measures. In literacy classes, teachers
administer the Developmental Reading Assessment (“DRA”), CORE Phonics Inventory, and
other assessments that are relevant to their grade level. (i.e. Sight word recognition for 1°
grade, Words their Way Spelling Inventory in 4™ grade) Additionally, all students are
assessed using DIBELS (Dynamic Indicators of Basic Early Literacy Skills) during the first 3
weeks of the school year. Math teachers give grade level math assessments created to
measure student progress towards end of the year objectives. All of this data is used to
indentify our students who fall into the Below Basic or Far Below Basic quintiles.

Progress Monitoring

Every 8 weeks our teachers reassess to show student progress. This is translated visually by
the staff into Assessment Walls for each class, showing which students fall into each quintile
from Far Below Basic to Advanced. This data is then used to adjust classroom instruction and
to identify students in need of more focused support to make adequate progress.
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Individualized Learning Plan

Teachers write an Individualized Learning Plan (“ILP”) for all students whose achievement
falls below Basic. ILP’s include assessment information, measurable goals that are realistic
yet ambitious for an 8 week period, classroom modifications, computer curriculum focus, and
explicit goals and their corresponding practices for tutors to accomplish with each student in
after school interventions.

Tier 1-Individualized Learning Plan

Teachers implement the ILP in the general education classroom. Teachers assess student
progress after 8 weeks of instruction. Students who do not respond adequately to the initial
instruction receive additional modifications and support in the general education classroom.
These modifications may include adjustments in intensity, duration, and frequency of
instruction. Teacher may meet with smaller groups more often for longer periods of time.
Teacher may adjust instructional strategies and materials as well.

Tier 2

Students not responding adequately to the goals laid out in the ILP in the general education
classroom OR identified as significantly below grade level in the first round of assessments
are given a revised ILP directing their work in an additional hour period each day during after
school intervention time. During this time, they work directly with a tutor on the specific
skills they are lacking. For example: if a student in first grade is stuck at a DRA level 6, they
will need practice with sight words, blending long vowel words, chunking multisyllabic words
into syllables, describing main characters using adjectives, and making strong connections
between the text and their own life. Intervention tutors are provided with a very specific 8
week plan combining suggestions from the classroom teacher and Academic Dean in teams of
strategies and approaches to use to get a student to meet their target at the end of 8 weeks.
(For our example student that would be a DRA 10). In eight weeks, when we assess again, we
measure to see if meaningful progress has been made by the Intervention students. If the
student still is not making adequate progress, we may conduct a Student Study Team Process
and revise the Individualized Learning Plan.

Tier 3

If the student fails to make progress in both Tier 1 and Tier 2 interventions after 2 cycles (16
weeks), they enter into the Special Education assessment process. Because Rocketship is an
LEA for Special Education purposes, all of our special education professionals work directly
for Rocketship, giving us more control to ensure that Special Education student’s
Individualized Education Plans are aligned with the academic goals of the school. Please see
Appendix H for a complete description of Rocketship’s RTI approach.

Professional Development

The process of looking at interim assessment data and formulating a proper ILP takes practice
for teachers and is an area we spend time both in formal professional development and in
mentorship between the Academic Dean and each teacher. Our teachers will spend a
significant amount of time with the Academic Dean analyzing overall class performance to
know in which areas they need to develop their skills. Equally important is the deep
knowledge that a teacher builds over time of the specific types of problems that students may
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own teaching. The California Language Arts standards are likewise organized around these
areas for the early grades.

Rocketship uses Open Court for the whole-class portion of our Literacy block. Rocketship
uses McGraw Hill’s Developmental Reading Assessment (“DRA 2”) assessments and the
University of Oregon’s Dynamic Indicators of Basic Early Literacy Skills (“DIBELS”) to
diagnose current reading ability with students. DRA 2 contains running record assessments
measuring a student’s fluency and comprehension which establishes a baseline reading ability.
DIBELS includes areas focusing on the NRP’s components of reading including phonemic
awareness, phonics and fluency. These assessments drive decisions about whether students
need additional classroom support or tutoring during Learning Lab.

Instructional Strategies

During our Literacy block, time will be split between whole-class Reading instruction using
the Open Court curriculum, Writing as described in the next section, small-group Guided
Reading instruction, and in the upper grades an additional focus on chapter books and reading
comprehension.  During whole-class Reading instruction, textbook-based activities will
include Read Alouds, Choral Reading, and Explicit Phonics instruction. During Guided
Reading time, the teachers will usually be with four or five students, and the other students
will be working on several different literacy centers, practicing skills relevant to their stage of
development. From experience, we expect that a significant amount of small group time in K-
2 will be spent on oral language acquisition and fluency for our EL students, and on phonemic
awareness and phonics skills leading to grade-level reading fluency. In grades 3-5, students
who are performing at grade-level will have mastered most aspects of oral language, phonics,
and phonemic awareness, and we will be focused more on deep vocabulary investigation and
comprehension of fiction and non-fiction texts. Across all grade levels, teachers will work
vigorously to develop students’ reading fluency, which is a key to their ability to develop
more of their concentration to analysis of the text.

In addition, in fifth grade, all Rocketship students will be expected to complete an Extended
Analysis Project. The Extended Analysis Project is similar to an honor’s thesis, which will
require the student to utilize their academic skills of math, reading, writing, and possibly other
areas as well. The students will present their projects at the conclusion of the year, which will
be their opportunity to demonstrate their overall learning, knowledge, and capacity as
independent, life-long learners as well.

Writing

Children will begin writing their first day at Rocketship. Writing is often a difficult task for
EL students, because it requires a demonstration of understanding of language rather than the
more simple recognition of words and sentence patterns, which are required in Reading.
Rocketship has adopted the Northwest Regional Educational Laboratories (“NWREL”) 6
Trait Writing Model. This model identifies 6 qualities seen in outstanding written works.
These traits include:

1. Ideas: The content, or main theme. Can be looked at as the heart of the message.
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Organization: The internal structure of the writing.

3. Voice: The personal voice of author comes through. This gives a sense of a real person
speaking.

4. Word Choice: The use of precise, colorful and rich words to communicate.

5. Sentence Fluency: The writing flows together often with a rhythm or cadence.

6. Conventions: Mechanical correctness, including spelling and grammar.

We have adapted a six-traits rubric developed by NWREL to focus student learning and give
them specific feedback on their writing. The rubric emphasizes the development of ideas,
organization and voice, as opposed to students’ and teachers’ natural tendency to emphasize
word choice, sentence fluency, and grammatical conventions.

The NWREL 6 Traits Writing model will give the Rocketship staff a solid foundation of key
traits to focus on in their application of writing and also provides the staff with a specific
model of instruction. However, teachers often require further support depending upon their
experience levels. Consequently, Rocketship will utilize other writing strategies like Step Up
to Writing and Lucy Calkins Units of Study. For example, Step Up to Writing provides rather
simplistic models and strategies to help students to organize their ideas prior to generating
writing. Thus, this model will be especially helpful to use for new teachers on staff at
Rocketship who are beginning their writing instruction. Additionally, the color-coded
organization system for expository writing has proven quite effective in helping ELs to better
prepare for the task of producing organized and effective writing.

More experienced staff at Rocketship will be able to supplement the NWREL 6 Traits writing
instruction through the use of Lucy Calkins Units of Study. These units of study focus on
very specific strategies and elements of strong writing. They give students a chance to take
ownership over idea generation and ultimately lead to writing that is more interesting, unique,
reflective of a student’s voice, and higher student engagement in the process of writing. The
Lucy Calkins Units of Study will allow the students at Rocketship to further develop their
writing skills while also giving our staff at Rocketship the opportunity to grow and develop
more as writing instructors.

In addition, each Rocketship school will collaborate with the San Jose Writing Project in the
implementation of NWREL 6 Traits, Lucy Calkins Units of Study, Step Up to Writing, and
other writing strategies as well. This collaboration and staff professional development will
occur through various measures like co-teaching, modeling, facilitating staff meetings, and
giving Rocketship staff the opportunity to observe “master” writing instructors within the San
Jose Writing Project and their own classrooms.

Instructional Strategies

Writing will be taught as part of the Literacy block and instructional strategies will vary by
grade level. For beginning writers in Kindergarten, shared writing linked to a read-aloud
book will be more common. By second grade, we expect to conduct a structured writer’s
workshop with students in all stages of development including brainstorming, organizing,
drafting, editing, revising, and creating an illustrated final draft. In all grade levels, students
will develop the ability to distinguish between expository and narrative writing and the

Rocketship Franklin McKinley School District Charter Petition Page 31 of 276



different strategies and purposes behind each style of writing. Each grade level will introduce
or extend students’ understanding of various genres of writing including response to literature,
summary, personal narrative, informational writing, and letter writing.

Math

Students will master the basic skills and computational fluency required in California’s state
standards through lessons aligned with Harcourt Education’s state-adopted mathematics
curriculum. Within the context of the State standards, students will constantly be challenged
to reason and communicate mathematically, in addition to demonstrating proficiency in all
required math standards. Specifically, teachers will focus on developing students’ number
sense and algebraic reasoning abilities. This approach is supported by the recently released
“Final Report of the National Mathematics Advisory Panel” (USDE, 2008, p. 17). Even young
students can begin to understand numbers conceptually, and can recognize relationships
among mathematical concepts (Building a Foundation for Learning in the Elementary
Grades, NCISLA VOL. 1, NO. 2, Fall 2000). According to research conducted at the
University of Texas, Austin, “number sense not only leads to automatic use of math
information, but also is a key ingredient in the ability to solve basic arithmetic computations.”
(Gersten, 1999) As a result, they are more prepared for the rigors of higher math. Important
elements of number sense among young children include linking symbols to quantities,
understanding part-to-whole relationships, and being able to make calculations with the same
fluency that we stress in reading, so that they can devote more of their thinking to visualizing
and tackling difficult word problems.

As students progress, this will be constantly monitored and evaluated by the central
organizing theme of preparing them for Algebra, which will drive much of our Math
instruction. Some of the main concepts that we will help our students internalize to be ready
to perform Algebra include understanding multiple representations of data, functions, working
with missing information through the use of variables, and inductive reasoning used to prove
equations. We believe that because we are hiring teachers who want to team with a focus in
Math, we will be able to find teachers who are generally more fluent and more passionate
about the teaching of Math than most elementary school teachers. Additionally, our
Academic Deans will find relevant professional development experiences for our math
teachers to improve their practices including observations of highly skilled teachers,
conferences and workshops, and exploring professional literature as well.

Instructional Strategies

In order to focus on deeper comprehension of mathematical concepts, we will strike a balance
between building computational fluency and using discussion to help students explain why
they reached an answer. Students will focus not only on finding the correct answers, but will
be expected to articulate how the answers were derived. Our methods will include hands-on
activities, classroom discussion about mathematical reasoning, and sufficient calculational
practice to make arithmetic operations automatic. This conceptual instruction is further made
possible through the supplementation of the Harcourt Math curriculum with Math Their Way
and Math A Way of Thinking instructional strategies. These supplementary curricula provide
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our students with a strong conceptual understanding as well as the rote mathematical practice
provided within Harcourt.

In addition, math instructors will be focused on developing mathematical units that are
backwards planned and focused on the Top 10 standards that are selected as the “power” or
primary math standards for a grade level. This will allow Rocketship to focus on creating
units that are focused on depth of instruction and conceptual instruction as well.

Science and Social Studies

Science and Social Studies provides an opportunity for students to learn by doing. Using
Project GLAD’s method of providing ELD instruction during Science and Social Studies, we
intend to accelerate students Cognitive Academic Language Proficiency (“CALP”)
development by supporting acquisition of academic vocabulary. Rocketship has a strong
Science and Social Studies curriculum which blends hands-on inquiry with leveled readers
targeted at a student’s reading level. We use the Association for Supervision and Curriculum
Development’s (“ASCD”) Understanding by Design (“UbD”) approach. This approach is a
framework for creating a curriculum based on state standards. UbD has been shown to
develop students’ reasoning and interest in Science and Social Studies. To develop our
curriculum based on the UbD framework, we start by backwards mapping of the state
standards to identify the main objectives in Science and Social Studies. We then developed
units and lesson plans within each unit to focus on these major objectives. We have been
refining these units for two years as more teachers contribute to the richness and learning
techniques of each unit and lesson. Examples of these UbD units are included in Appendix F.

Science and Social Studies teach several very important skills on their own. One of the most
important skills a student can learn from these classes in the primary grades is how to
effectively read non-fiction text in the content areas (Pressley, 2002). Students will be faced
with a multitude of classes throughout the rest of their lives where this skill will be central to
their understanding of the content and ultimately their enjoyment and performance in the
subject. The critical skills of determining the organization of a non-fiction text, identifying
and understanding key vocabulary terms, and actively summarizing are skills that are not
easily learned when reading fiction. At Rocketship, we balance our reading in early grades to
include both fiction and non-fiction and focus directly on the skills necessary to master non-
fiction as they are presented in Science and Social Studies.

Science

Science instruction will be embedded in Literacy and Math instruction through the use of
thematically integrated, standards-based UbD units. The integration of science within each of
these core subjects is intentional as we believe that students will then have a much deeper
investment in both the core subject areas and science lesson as well. Moreover, science
naturally integrates into various aspects of both math and literacy. Consequently, this
integration of subject matter ensures that students will have greater exposure to skill areas like
expository texts, scientific notebooks, graphing, organizing data, and many other math and
literacy skills that correlate with science.

Rocketship Franklin McKinley School District Charter Petition Page 33 of 276



The science curriculum at Rocketship has been primarily organized through the
implementation of UbD units. At Rocketship, we have done extensive work to group science
standards into robust UbD Units that cover science topics in depth (included in Appendix F).
We believe in focusing on depth instead of breadth in the teaching of science. Consequently,
our units cover standards from various grade levels, grouped together into a manner that
allows our students to understand at a very high level the concepts behind the standards and
how this information relates to their own lives. By taking this approach our teachers create 8-
12 week long units that are relevant and engaging to students as opposed to rushing through
many small units on varying topics. This allows students to learn material in a much deeper
way, and consequently, they are more able to apply these lessons in future grade levels and
later in life. Moreover, each unit reviews science standards from previous units. Thus, as
students mature, they are better able to master various concepts through this spiral approach.

For example, our Animal Adaptations & Habitats unit taught in 3 grade includes standards
from Kinder, first, second, third and fourth grades. Students review concepts taught in the first
grade Food Webs unit and are given a solid foundation that allows for an even greater
understanding of the fifth grade Plant and Animal Systems unit. By grouping similar
standards together we are giving students a chance to explore a concept in more depth.
However, all of our units build upon each other. So, a first grader will receive a strong
introduction to states of matter that will be reviewed and added to in the 5™ grade unit on
Chemistry.

We believe that Science offers a broad array of concepts crucial to student understanding.
Students will discover and learn about the natural world by using the methods of science as
extensions of their own curiosity and wonder. Students will acquire knowledge of the life,
earth and physical sciences from a balanced curriculum, which includes building on their
understanding of science concepts to learn about the logic of the scientific method and
applications of science to the world around them. Students will develop critical thinking skills
of science: observing, comparing, organizing, inferring, relating, and applying.

All students will be exposed to life, earth, and physical sciences in a curriculum that is based
on the State Framework and State Standards. Our desired outcomes from science are an
understanding of the process of scientific inquiry, curiosity about the world around them,
skills to comprehend informational text, and increased self-esteem from producing a tangible
work-product as a result of their understanding. Moreover, we expect our students to
demonstrate a strong understanding of scientific concepts in the fifth grade state assessment as
well.

Instructional Strategies

Rocketship teachers teach 3 UbD units a year. Depending on the grade level, there may be
two science units and one social studies unit, or vice versa. Science is taught 4-5 times a
week for roughly 45 minutes a day. During this block of time students are engaged in
investigations, reading non-fiction leveled texts related to their topics, writing both narrative
and expository pieces relevant to the unit, and learning using a variety of GLAD strategies
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including pictorial input charts, expert groups, cognitive content dictionaries etc. The
columniation of two UbD units a year is an Exhibition Night, where students present their
leanings to their parents and community members.

Students primarily work in cooperative groups, and often use hands-on materials to reinforce
their understanding of scientific concepts. In order to facilitate a research and inquiry-based
instructional model, teachers implement and reinforce clear rules and procedures for
laboratory work. These procedures ensure the safety of students, while allowing them to learn
and investigate in a dynamic and collaborative environment.

Teachers incorporate fictional and expository text into their science instruction. In addition to
the use of leveled readers, students will regularly be required to write both fiction and non-
fiction text in relation to their experiments. For example, third grade students studying
extinction and evolution (see related course objectives, below) might write fictional stories
about an extinct species, and will write lab reports on their investigations with rock layers and
fossils. Math will also be integrated into Science through the use of graphs, charts, or
drawings to show findings. Students will regularly be required to orally articulate their
findings.

In addition, at Rocketship we believe that students need to be exposed to their natural world.
There are a plethora of things that can be learned from students spending time in nature,
which is often difficult for many of our students as they grow-up in an urban environment.
Consequently, a unique and important component of Rocketship science curriculum is
exposing our students to overnight camps. These camps occur in 4™ and 5" grades and some
occur in 3" grade as well. Through partnerships with several nature organizations, we are
able to expose our students to several important scientific standards and help them gain a
deeper understanding of these concepts.

Additionally, as the vast majority of students we currently serve at Rocketship are English
Language Learners, our teachers employ a wide variety of GLAD strategies to make high
level content knowledge both accessible and engaging to all students. Part of the students’
homework during these units is to discuss with their families what they have learned in class
that day. By drawing a picture, labeling it, and re-teaching the information to some one at
home students are getting a chance to practice their academic language outside the boundaries
of the normal school day.

Social Studies

Social Studies instruction will be embedded in Literacy instruction through the use of
thematically integrated, standards-based UbD units. Social Studies are an opportunity to
integrate aspects of our curriculum like Reading, Writing and Math in a context that naturally
requires all three. Our use of the UbD framework to design Social Studies curriculum makes
the concepts and academic vocabulary accessible to our students regardless of current reading
level.
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Key content outcomes for Social Studies include knowledge and cultural understanding,
democratic principles and civic values, and academic and social skills necessary for effective
participation in diverse societies. Key skills we hope students to learn include the integration
of multiple skills to solve a project-based problem, the ability to use informational text,
mastery of academic vocabulary, and increased reading and writing skills.  This curriculum
will be aligned with the State Framework.

Instructional Strategies

Teachers will build upon students’ curiosity about themselves and their world by presenting
history as an exciting and dramatic series of events and issues. Students will engage in
problem solving as they acquire, evaluate, and use information in a variety of ways. Frequent
opportunities will exist for all students including English Learners to share their language,
cultural ideas, customs, and heritage, thereby providing multicultural dimensions to the
curriculum. The teachers will provide equal access to the core curriculum for all students
through a variety of appropriate strategies. The teachers will facilitate the exploration of
values critical to understanding the democratic process.

Arts (Art and Music)

The curriculum will be aligned with the Visual and Performing Arts Framework for California
Public Schools and will include dance, drama/theater, music and visual arts. Arts will be
integrated into the Literacy block (see Appendix Z: Bell schedule), often as part of Social
Studies content. Students will examine the influence of the various arts on history, and
examine how art reflects and describes historical periods, cultures, and geographic regions.

This program will be designed to develop aesthetic perception and judgment, and creative
expression in the context of our diverse historical and cultural heritages. All students,
including EL, Gifted, and Special Education will have equal access to the visual and
performing arts core curriculum, with modifications to meet their individual needs. Integrated
instruction will be delivered by the regular classroom teacher, as well as by the enrichment
staff. The State has effectively identified key standards for the visual and performing arts.
Those standards, listed in Appendix C, will guide the integration of arts into the curriculum.
Through a process of unpacking and prioritizing content standards for the four core content
areas, teachers will identify opportunities to integrate the arts into those curricular areas, and
will build unit clusters that maximize student exposure to and engagement in the arts.

Please see Appendix C for a detailed discussion of learning objectives for ELD, Literacy,
Math, Science, and Social Studies and Appendix | for sample long-term plans associated with
each subject.

Professional Development

The Academic Dean serves as a mentor for all Rocketship Teachers. Thus, the Academic
Dean’s professional development will focus on the coaching of teachers and the pedagogy
behind our Response to Intervention and teacher development methods. While Academic
Deans are by definition masters of their academic area, successfully coaching other teachers is
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a completely different skill than successfully teaching children. While we believe that our
Academic Deans will have already shown a predisposition to coaching based on the positive
evaluations they had to receive from peers in order to be promoted, we will provide extensive
professional development for new Academic Deans to help them learn our academic systems
and the best techniques for mentoring their associated teachers. It is also crucial that
Academic Deans stay current in their field both through internal professional development
and by being involved in professional organizations like the International Reading Association
and National Council of Teachers of Math.

Teachers at Rocketship are focused on developing a deep understanding behind the Charter
School’s approach to their subject area. Typically, the learning objectives will include:

a focus on the pedagogy which shapes the curriculum in their department

an understanding of the instructional techniques used and how to use them

building an understanding of how to use student data to identify learning challenges
developing techniques for individualizing their planning and instruction

observing excellent schools or instructors and learning their techniques/strategies
investing students and families in the attainment of ambitious academic growth goals

To develop the necessary subject expertise for our Teachers as well as provide ongoing
support for our Academic Dean, Rocketship will partner with outside professional
development organizations and higher education institutions to conduct in-depth professional
development in Literacy and Math. In addition, our Academic Dean will be the primary
onsite point of contact for outside professional development providers and will provide direct
mentoring support for Teachers in their department by observing them daily in one of their
classes.

We use the summer month of August and various professional development days in the
annual calendar to set the stage for new areas of focus for a department (Literacy Teachers
form one department, Math Teachers form the other). For example, before the beginning of
the school year and for the first few weeks of school, the Literacy focus is on setting up the
classroom, classroom management, creating Literacy Centers, and managing Guided Reading
groups effectively to get a fast start on building students’ literacy. This is a wider range of
topics as a more junior teacher may be focused on classroom management initially and in late
October will be ready to begin the transition of focus to guided reading. However, a more
experienced teacher may already be prepared to manage guided reading as they are already
prepared with classroom management and setting up their classroom. In subsequent
professional development days, new topics are introduced focusing on issues like using time
at the Guided Reading table effectively to achieve goals like reading a new book each day
with students. These focus areas differ throughout each year based upon the experience level
of teachers and their immediate needs.

The Academic Dean is also responsible for planning on-going professional development on a
weekly basis. Every Thursday shall be a minimum day, allowing the staff to come together
for 3 hours of professional development and/or collaboration time each week. Deans plan for
and facilitate these meetings, including such topics as data reflection, investing families and
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students in growth targets, improving management strategies, or simply sharing resources and
planning for the next Social Studies or Science unit.

We will divide the roles of mentor and evaluator at Rocketship. The Academic Dean will be
responsible for daily mentoring of Teachers. In order to create a stronger relationship of trust
and teamwork, Deans will follow a set of objectives for guiding Teachers, but evaluation of
each Teacher at mid-year and end of year for promotion purposes will be the responsibility of

the Principal with significant input from the Academic Dean.

Content Area Curriculum Resource Rationale
English Open Court Rocketship’s Literacy begins with standards-based
Language Arts instruction from Open Court’s state-adopted Literacy
textbook.
Rigby Rocketship has a complete library of Rigby leveled
readers used during the Guided Reading portion of our
Literacy block.
Writing: Six Traits of As discussed previously, this outcomes-based program
Writing gives teachers a rubric to examine student work and
Publisher: NWREL suggests instructional practice to drive student progress.
Writing: Lucy Calkins Lucy Calkins Units of Study and Step Up to Writing are
Units of Study and Step Up | both writing curriculums and strategies that are used to
to Writing supplement the writing instruction at Rocketship. They
are specifically used to differentiate between teacher’s
needs and their proficiency level in delivering writing
instruction.
Assessment: DRA DRA is a running record assessment measuring a
Publisher: McGraw Hill student’s basic fluency and comprehension in leveled
texts. This assessment provides us with baseline data of
a student’s reading proficiency.
Assessment: DIBELS DIBELS or (Dynamic Indicators of Basic Early Literacy
Skills is a set of procedures and measures for assessing
the acquisition of early literacy skills from kindergarten
through sixth grade. They are designed to be short (one
minute) fluency measures used to regularly monitor the
development of early literacy and early reading skills.
This assessment provides us with further in-depth
information on a students area of needs in ELA. This
allows us to further tailor ILP’s to student’s individual
learning needs.
Math Harcourt Math Rocketship’s math program begins with the state-
adopted, standards-based Math curriculum.
Math Their Way and Math | Math Their Way and Math A Way of Thinking are
A Way of Thinking curricula that is used to supplement that Harcourt Math
curriculum. These curricula provide a more hands-on
approach and further address the conceptual aspect of
various mathematical lessons.
Science and Understanding By Design | UbD defines an approach for backwards-mapping state
Social Studies Association for standards in Science and Social Studies in order to
Supervision and develop units which each cover multiple key standards.
Curriculum Development | Based on UbD, Rocketship has developed a set of
thematic units in Science and Social Studies based on
state standards. See sample UbD plan in Appendix F for
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| more detail.

At Risk Students — Students Achieving Below Grade Level

As stated above, Rocketship is designed to serve students who are at risk of achieving below
basic proficiency on state exams. Thus, the entire school is focused on serving at risk
students. Based on the target elementary schools, our target population is 73% English
Learner (“EL”) and 78% Free and Reduced Lunch (“FRL”). Over 85% of EL students in the
area are Spanish speakers. As discussed in Appendix L, we will identify at-risk students
based on standardized tests and those who are operating at least one year below grade level in
Reading, Writing, Math and Oral Language as measured through our interim assessments.
Please see Section Il on Measurable Student Outcomes, “Measuring Student Progress™ for
details on the bi-monthly assessments currently planned. We believe that our students will
progress from low-achieving to high-achieving during their time at Rocketship. Through
ILPs, we intend to isolate specific challenges for each at-risk student and individualize
instruction for each of these students to become, not just proficient, but advanced proficient
achievers on state tests. (See Appendix L for a more detailed description of working with at-
risk students.)

Students Achieving Above Grade Level

Ultimately, we expect that all students at Rocketship will achieve above grade level. In the
earlier grades, this may be more exceptional than the later grades. High-achieving students
are those who score at least one grade level above on standardized tests or internal metrics for
Reading, Writing, Math, and Oral Language. Please see the section in Student Outcomes on
Measuring Student Progress for details on the means of monthly assessment currently
planned. Advanced students will receive individualization in many of the same ways as at-
risk students including small group work done in classrooms with teachers, the group
activities planned by teachers, and focused lessons based on their current academic needs in
the Learning Lab.

English Learners

Rocketship will follow all applicable laws in serving its EL students as they pertain to annual
notification to parents, student identification, placement, program options, EL and core
content instruction, teacher qualifications and training, re-classification to fluent English
proficient status, monitoring and evaluating program effectiveness, and standardized testing
requirements. EL students at each Rocketship school will be served by full inclusion in the
classroom with small group and individual customization in the classroom and the Learning
Lab.

Rocketship will administer the home language survey upon a student’s initial enrollment into
Rocketship. All students who indicate that their home language is other than English will be
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emphasize the relationships between and among words to build oral language skills that
includes story retells that target both comprehension and language development.

In Science and Social Studies, we intend to focus on hands-on and project-based curriculum in
order to build our students curiosity about these subjects. We then provide leveled readers so
that they can build academic vocabulary at their current reading level. Academic vocabulary
is much more difficult for EL students to acquire than spoken vocabulary. We believe that
curious students who are able to access texts at their instructional level will allow our students
to make significant gains in their Science and Social Studies knowledge. Thus, the purposeful
focus on the use of guided reading as an instructional strategy and ensuring that all students
have access and use leveled texts in learning lab is critical to their success and further
acquisition of language.

Structurally, Rocketship runs a full-inclusion program for our EL students. EL students will
not be in sheltered or bilingual instruction classes at Rocketship. From the first day of school,
EL students will be immersed in English, with the Spanish language support they need to
learn the language and develop the grammatical framework and vocabulary needed to begin
developing as readers and writers. In our experience, the most crucial aspect of teaching EL
students is the professional development that teachers have had in order to understand the
steps that their students are going through in order to acquire English. Thus, this is a critical
focus at Rocketship through the provision of explicit professional development focused on EL
students. In addition, all Rocketship staff will be fully trained in GLAD strategies.

EL students will be monitored by homeroom teachers using the same ILP process as other
students. Much of the data we will be gathering among our younger students will be focused
on speech production and listening comprehension. Because Rocketship focuses on the
individual student, we are able to accommodate a much wider range of levels in literacy. For
example, our Reading classes are broken into multiple groups. ELs will probably be the
majority in all groups in Kindergarten and First Grade and are likely to constitute at least one
group in subsequent years. That will allow teachers to focus instruction on the language
acquisition issues at the current level of the student. In addition, because online curriculum in
the Learning Lab can be tailored for each student, ELs will have more time to practice their
English in a one on one setting. While we do not normally endorse rote learning exercises,
these exercises are effective in areas like initial vocabulary acquisition for ELs and we plan to
use programs like Rosetta Stone and Renaissance Learning English in a Flash for these
purposes. (See Appendix J for a complete description of the Rocketship EL Program)

When an EL student demonstrates adequate oral and academic English skills, a
recommendation for reclassification can be made. Each former LEP student who has been
reclassified to FEP has demonstrated English-language proficiency comparable to that of the
average native speakers and can participate equally with average native speakers in the
school’s regular instructional program. (Education Code 52164.6) The participation of the
classroom teacher, parent(s) and site administrator/designee is required in the reclassification
process.
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Special Education Students and Students With Disabilities

Overview

Rocketship shall comply with all applicable State and Federal Laws in serving students with
disabilities, including, but not limited to, Section 504 of the Rehabilitation Act (“Section
5047), the Americans with Disabilities Act (“ADA”) and the Individuals with Disabilities in
Education Improvement Act (“IDEIA”).

Rocketship shall be categorized as a Local Educational Agency (“LEA”) in accordance with
Education Code Section 47641(a).

Rocketship shall comply with all state and federal laws related to the provision of special
education instruction and related services and all special education local plan area (“SELPA”)
policies and procedures; and shall utilize appropriate SELPA forms.

Rocketship shall be solely responsible for its compliance with the IDEIA, Section 504 and the
ADA. The facilities to be utilized by the Charter School shall be accessible for all students
with disabilities.

Section 504 of the Rehabilitation Act

Rocketship school recognizes its legal responsibility to ensure that no qualified person with a
disability shall, on the basis of disability, be excluded from participation, be denied the
benefits of, or otherwise be subjected to discrimination under any program of the Rocketship
School. Any student, who has an objectively identified disability which substantially limits a
major life activity including but not limited to learning, is eligible for accommodation by the
Charter School.

A 504 team will be assembled by the Principal and shall include the parent/guardian, the
student (where appropriate) and other qualified persons knowledgeable about the student, the
meaning of the evaluation data, placement options, and accommodations. The 504 team will
review the student’s existing records; including academic, social and behavioral records, and
is responsible for making a determination as to whether an evaluation for 504 services is
appropriate. If the student has already been evaluated under the IDEIA but found ineligible
for special education instruction or related services under the IDEIA, those evaluations may
be used to help determine eligibility under Section 504. The student evaluation shall be
carried out by the 504 team who will evaluate the nature of the student’s disability and the
impact upon the student’s education. This evaluation will include consideration of any
behaviors that interfere with regular participation in the educational program and/or activities.
The 504 team may also consider the following information in its evaluation:

o Tests and other evaluation materials that have been validated for the specific purpose
for which they are used and are administered by trained personnel.

. Tests and other evaluation materials include those tailored to assess specific areas of
educational need, and not merely those which are designed to provide a single general
intelligent quotient.
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. Tests are selected and administered to ensure that when a test is administered to a
student with impaired sensory, manual or speaking skills, the test results accurately
reflect the student’s aptitude or achievement level, or whatever factor the test purports
to measure, rather than reflecting the student’s impaired sensory, manual or speaking
skills.

The final determination of whether the student will or will not be identified as a person with a
disability is made by the 504 team in writing and notice is given in writing to the parent or
guardian of the student in their primary language along with the procedural safeguards
available to them. If during the evaluation, the 504 team obtains information indicating
possible eligibility of the student for special education per the IDEIA, a referral for
assessment under the IDEIA will be made by the 504 team.

If the student is found by the 504 team to have a disability under Section 504, the 504 team
shall be responsible for determining what, if any, accommodations or services are needed to
ensure that the student receives the free and appropriate public education (“FAPE”). In
developing the 504 Plan, the 504 team shall consider all relevant information utilized during
the evaluation of the student, drawing upon a variety of sources, including, but not limited to,
assessments conducted by the School’s professional staff.

The 504 Plan shall describe the Section 504 disability and any program accommodations,
modifications or services that may be necessary.

All 504 team participants, parents, guardians, teachers and any other participants in the
student’s education, including substitutes and tutors, must have a copy of each student’s 504
Plan. The site administrator will ensure that teachers include 504 Plans with lesson plans for
short-term substitutes and that he/she review the 504 Plan with a long-term substitute. A copy
of the 504 Plan shall be maintained in the student’s file. Each student’s 504 Plan will be
reviewed at least once per year to determine the appropriateness of the Plan, needed
modifications to the plan, and continued eligibility.

Special Education Under the Individual with Disabilities in Education Improvement Act

Rocketship plans to operate as a Local Educational Agency under the ElI Dorado County
Special Education Local Plan Area (“SELPA”) Charter Consortium pursuant to Education
Code Section 47641(a). As such, Rocketship is solely responsible and liable for providing
special education services under the IDEIA (20 U.S.C. 1400, et seq.) with respect to eligible
students. Rocketship shall comply with all applicable State and Federal special education laws
and the SELPA Local Plan and policies and procedures. As an LEA, Rocketship shall receive
its State and Federal special education funds directly from the SELPA in accordance with the
SELPA local allocation plan and shall utilize those funds to provide special education
instruction and related services to eligible pupils. As an LEA, Rocketship shall be solely
responsible for all special education costs which exceed State and Federal special education
revenue, and shall participate in the SELPA governance and SELPA-wide benefits in
accordance with the Local Plan and SELPA policies and procedures. Rocketship will operate
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in complete compliance with IDEA requirements including all child find activities as well as
providing all necessary supports and services to students as indentified in each of their
Individualized Education Plan.
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I1. MEASURABLE STUDENT OUTCOMES AND OTHER USES OF DATA

“The measurable pupil outcomes identified for use by the charter school. “Pupil outcomes,”
for purposes of this part, means the extent to which all pupils of the school demonstrate that
they have attained the skills, knowledge, and attitudes specified as goals in the school's
educational program.”

- California Education Code Section 47605(b)(5)(B)

“The method by which pupil progress in meeting those pupil outcomes is to be measured.”
- California Education Code Section 47605(b)(5)(C)

Assessment Assumptions
Our assessment methods are based on the following beliefs:

e In order to have a complete picture of a student’s growth, differentiated assessment
methods must be used. Assessments for individual students should focus on individual
mastery of specific content standards and learning objectives.

e There should be an appropriate relationship between a desired student outcome and the
means used to assess it. Assessments should be aligned to the prioritized standards
and student objectives.

e Knowledge Targets (Stiggins, 2004) should be studied and aligned to student
assessment. All assessment methods should be based on what we expect students to
know and to be able to do with specific information.

e Assessment should promote and support reflection and self-evaluation on the part of
students, staff, and parents.

School Outcome Goals

Rocketship is dedicated to documenting student achievement of the state content standards
each year through state-mandated pupil assessments. As is required by the California
Department of Education Code Section 60605, students will participate in the STAR (CST,
CAT6, SABE) and all other mandated accountability programs (CELDT, etc.). Through these
assessments, Rocketship shall demonstrate student mastery of state standards. Standardized
assessments allow us to compare our students' performance with the rest of the state. In the
absence of a State mandated test in any year, Rocketship may administer another nationally
standardized test. In addition, the Charter School may provide internal learning performance
accountability documentation. This internal documentation may include, but is not limited to:
DRA, DIBELS, Individual Education Plan (“IEP”) goals, Accelerated Reader/STAR Reading,
Individual Learning Plan (“ILP”) goals, and other methods by which student progress may be
assessed.

Measurable School Outcomes

Local Benchmark Instruments

State-level Year-End
Assessments

At least 96% student attendance

Daily attendance reporting via
Student Management System
(“SMSH)

Calculated ADA rate, comparison
of attendance rate to other district
schools

Meet or exceed AYP targets

Bi-monthly interim assessments

AYP Report

Make at least one level of

ADEPT English Language semi-

CELDT Individual Student Score
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advancement in language proficiency | annual assessments Reports
(Beginning, Early Intermediate, etc.)

annually for ELs

Meet or exceed State-wide academic API Report.

performance index (“API”) growth
target

Meet or exceed the average
achievement for the schools in the
same geographic area

API results of surrounding schools

Demonstrate student gains of over
one grade per year at Rocketship

Northwest Evaluation Association
(“NWEA”) assessment
administered three times per year

State assessments are not currently
as precise in calculating student
gains as NWEA, but can be used to
show quintile growth. With full
implementation of California’s
statewide student identifiers, it
may be possible to eliminate one
administration of the NWEA
assessment.

Pupil Outcome Goal

Proposed Assessment Tools/ Methods

All students will demonstrate at least one and a | e
grade-level

half year of growth towards

proficiency in reading and language arts

e STAR test data

Pre-post reading/language Arts diagnostics (e.g.
DRA and DIBELS)
e  Curriculum embedded benchmark assessments

e Informal classroom-based assessments

All students will demonstrate at least one year of | e
proficiency on | e
standards in the areas of Math, Science, and Social

growth towards grade-level

Studies.

e STAR test data

Pre-post diagnostic assessments

Curriculum embedded benchmark assessments,
aligned to standards (see “Assessment Design”,
below, for a description of how assessments
will be aligned to standards)

e Informal classroom-based assessments

All students will develop a love of reading and will | e
read daily both for information and pleasure.

activity.

Accelerated Reader test results showing reading

e  Student Reading Survey evaluating the
importance of reading to students.

Measuring Student Progress

Because of the centrality of data to our Rtl model, Rocketship will be a data-driven school.
Rocketship has created the Rocketship Achievement Database (“RAD”), which allows us to
create a variety of reports on student achievement, including disaggregated data by content
strand, student subgroup, grade-level, and classroom. We are currently evaluating advanced
systems for performing further data-mining to allow us to perform better analysis of
individual objectives which we collect on our Math and DIBELS assessments and believe that
successful implementation will allow even better ability to customize ILPs for students.

STAR data will be used at the beginning of the year to help teachers understand the baseline
achievement of their students along with specific areas of strength and weakness. To
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correctly assess whether students are on track to make Significant Gains during the year, we
will conduct monthly assessments of each student in Reading, Writing, and Math. Following
are the current methods we plan to use to assess students. Our Reading assessment is based
on DRA and DIBELS. Our Writing assessment is a rubric at each grade-level based on Six
Traits. Our Math assessment is designed internally with a bank of questions derived from our
focus on the Top 10 Standards at each grade level. We have correlated these internal
assessments with performance on end of year STAR and CELDT testing to correctly measure
progress and give teachers detailed data about areas in which each student needs
improvement.

The staff will be trained on how to interpret test data, and will be engaged in critical analysis
of the data in order to determine how the school can address any performance deficiencies or
negative data trends. The data analysis will be tied to professional development on
instruction, so that teachers can enhance their understanding of student performance in light of
normative data, and modify their instructional designs accordingly. In this way, staff will
continuously be challenged to rethink current pedagogical practices to meet the changing
needs of students.

Use and Reporting of Data

As discussed further in the professional development section, teachers will spend much of
their time developing the expertise to use data to understand student challenges and then to
develop the skills they need to individualize instruction and overcome these challenges. As
discussed earlier in the sections on At-Risk and High-Performing students, this monthly
student data will be used for early identification of students in those two categories.

Student progress towards skill mastery will be documented three times annually in standard-
based report cards. In addition to the standards-based report card items, we add summary
metrics in Literacy and Math based on our bi-monthly assessments to aid parents in
understanding where their children are on the path to reaching or exceeding grade level
proficiency. Parent-teacher conferences will be held at least once per school year and more
often on an as-needed basis. Teachers will share students’ academic, social, emotional, and
physical progress with parents. Upper grade students will be given the opportunity to
participate in conferences to reinforce their participation in the learning process. Additionally,
the school will publish student results annually through the SARC, in compliance with the
California Constitution, California Education Code and NCLB.

Student assessments are designed to align to the mission, exit outcomes, and the curriculum
described in the charter. Rocketship collects annual data from the assessments listed above
and will utilize the data to identify areas of necessary improvements in the educational
program.

In addition to the annual SARC, Rocketship will develop an annual performance report based
upon the data compiled. The report will also include:

o Summary data showing student progress toward the goals and outcomes from
assessment instruments and techniques as described in this section. This data will be
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displayed on both a school-wide basis and disaggregated by major racial and ethnic
categories to the extent feasible without compromising student confidentiality.

A summary of major decisions and policies established by the Board during the year.

Data on the level of parent involvement in Rocketship governance (and other aspects
of the school, if applicable) and summary data from an annual parent and student
satisfaction survey.

Data regarding the number of staff working at the Charter School and their
qualifications.

A copy of the Charter School's health and safety policies and/or a summary of any
major changes to those policies during the year.

Information demonstrating whether Rocketship implemented the means listed in the
charter to achieve a racially and ethnically balanced student population.

An overview of Rocketship admissions practices during the year and data regarding
the numbers of students enrolled, the number on waiting lists, and the numbers of
students expelled and/or suspended.

Analyses of the effectiveness of Rocketship internal and external dispute mechanisms
and data on the number and resolution of disputes and complaints.

Other information regarding the educational program and the administrative, legal and
governance operations of Rocketship relative to compliance with the charter
generally.

Rocketship shall comply with Education Code Section 47604.3 and the Public Records Act.
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IV. GOVERNANCE STRUCTURE

“The governance structure of the school including, but not limited to, the process to be
followed by the school to ensure parental involvement.”
- California Education Code Section 47605(b)(5)(E)

Rocketship SCHOOLS Rocketship Education (501c3) Launch Pad
*LEA Rocketship Mateo Sheedy Elementary School (LEA) *CA non-profit

= CA non-profit
= 5091(c)3 Support

« 501(c)3 Support

LLCs
Legal Status

In accordance with Education Code Section 47604, Rocketship is a

California non-profit public benefit corporation pursuant to California law and shall be
operated by Rocketship Education, a California non-profit public benefit 501(c)(3)
corporation.

Rocketship is governed by the Rocketship Education Board of Directors pursuant to its
corporate bylaws as adopted, and as subsequently amended from time to time, which shall be
consistent with this charter. Please see the Articles of Incorporation, Bylaws and Conflicts
Code for Rocketship in Appendix W.

Rocketship will operate autonomously from FMSD, with the exception of the supervisory
oversight as required by statute and other contracted services. Pursuant to California
Education Code Section 47604(c), FMSD shall not be liable for the debts and obligations of
each school, operated as a California non-profit benefit corporation, or for claims arising from
the performance of acts, errors, or omissions by the charter school as long as it has complied
with all oversight responsibilities required by law. All staff are employees of the Rocketship
school.

The Rocketship Education & Rocketship School Management Contract is based on the
successful operational infrastructure Rocketship Education has created for Rocketship Mateo
Sheedy and has implemented in accordance with Local, State and Federal regulations and has
been reviewed by legal counsel. A copy of the Management Contract may be found in
Appendix AB.

According to the Management Contract, Rocketship Education provides the following
services to Rocketship:

e creating the Charter School, including, but not limited to, any and all required legal and
financial filings;

e creating, preparing and submitting the charter;

e researching, locating and preparing a suitable facility (the “Facility”) for the operation of
the school;

e researching, providing or preparing for any future expansion of the Facility to
accommodate growth of the Charter School,
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e providing professional development training for certain Charter School employees prior to

the commencement of the school year and continuing throughout the school year as

necessary;

providing office services, such as accounting, payroll, human resources and billing;

supervising the annual budget;

developing and executing fundraising opportunities;

working with the FMSD and Board of Directors as necessary, including complying with

reporting requirements and any other general inquiries received from FMSD;

supervising the parent coordinator and parent involvement generally;

marketing for student enrollment;

assisting with public relations;

writing grants for state and other funding;

providing guidance relating to the curriculum;

providing support for information technology;

providing financial support as needed; provided, however, that such support be agreed to

by the parties in a separate writing; and

e providing any other operational or educational needs relating to the school that the school
may reasonably request of Rocketship Education.

Board of Directors

Rocketship will be governed by its Board of Directors (“Board”). The Board is ultimately
responsible for the operation and activities of the Charter School. Board Members have a
responsibility to solicit input from, and opinions of, the parents of students, and the faculty
and staff, regarding issues of significance and to weigh the input and opinions carefully before
taking action. The primary method for executing their responsibilities is the adoption of
policies that offer guidance and interpretation of the charter and procedures to assist the staff
in facilitating the implementation of such policies. The Board will consist of at least three and
up to twenty five members who will govern the school. Each board member will serve a two-
year term. Board members serve for staggered terms of two years. This staggering of terms
will create a natural flow for future elections and ensure that the Rocketship Education Board
does not experience full turnover at once. In addition, each region with Rocketship schools
will have at least one advisory board made up of parents as well as community and business
leaders. The advisory board will be crucial in conveying the needs of the communities that
Rocketship schools serve to the Rocketship Education Board of Directors, and will give
parents and community members a voice in the governance of Rocketship.
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Rocketship Board

y
Principal

-

Academic Dean \ :
L Office Manager

Literacy Department Math Department
e 11 Teachers e 5 Teachers

New directors will be elected by current members of the Board. Qualifications of current and
future board members should include:
e Operation of charter schools
Real estate expertise
Legal expertise
Financial expertise
Fundraising ability
Significant involvement in the communities served by Rocketship
Subject and professional development knowledge in Literacy and Math
The District may appoint a representative to sit on the Rocketship Board pursuant to
Education Code Section 47604(b)

All future appointments to the board will follow the nomination and election process outlined
in the Bylaws. The Board or its appointed committees will meet on a regular basis (e.g.,
quarterly or monthly). The Board will adopt policies and procedures regarding self-dealing
and conflicts of interest. (See Conflicts of Interest Code, Appendix W.) Rocketship Board of
Directors may initiate and carry out any program or activity that is not in conflict with or
inconsistent with any law and which is not in conflict with the purposes for which charter
schools are established.

Board Meetings
The Rocketship Board of Directors will meet regularly to review and act on its
responsibilities. All meetings shall be held in accordance with the Brown Act.

The Rocketship Board has adopted a conflicts code which complies with the Political Reform
Act, Government Code Section 87100, and applicable conflict restrictions required by the
Corporations Code. Rocketship Board meeting will be headed by a Board Chairman. As long
as a quorum exists as defined by the corporate bylaws, measures voted on by the Board of
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Directors may be passed with a simple majority of present members, unless a supermajority is
required by state law.

Board Training
The Rocketship Board shall participate annually in professional training regarding board
governance, Brown Act, strategic planning and conflicts of interest rules.

Board Delegation of Duties

The Rocketship Board may execute any powers delegated by law to it and shall discharge any
duty imposed by law upon it and may delegate to an employee of Rocketship any of those
duties with the exception of approval of the budget, independent fiscal audit, and Board
policy, hiring or termination of employees, expulsion of students, and the evaluation of the
Principal. The Board, however, retains ultimate responsibility over the performance of those
powers or duties so delegated. Such delegation will:

. Be in writing;
. Specify the entity designated;
. Describe in specific terms the authority of the Board being delegated, any conditions

on the delegated authority or its exercise and the beginning and ending dates of the
delegation; and
. Require an affirmative vote of a majority of present Board members.

Parent Participation

As Rocketship is established to serve the needs of the students and their families, there are a
number of ways that parents may participate in the leadership of the Charter School. Because
Rocketship will be its own LEA and projects to have over 21 English Learners enrolled, the
parents at Rocketship will form a DELAC committee that complies with all of the California
Department of Education English Language Learner Categorical Program requirements, as
well as a School Site Council as required by state law. Rocketship parents will be encouraged
to join the ELAC, School Site Council, and the Regional Advisory Board.

Rocketship will also encourage parents to create a Parent/Teacher Council ("PTC") to
facilitate communication among parents, teachers and the Board as well as to promote cultural
and social activities within the Charter School community. The PTC will:

a. Serve as a forum for the discussion of matters of interest and concern to the parents of
Rocketship students;

b. Act as a communication channel between the parents and other interested individuals
and groups, both within and outside the school community;

c. Coordinate and sponsor committees, clubs and other activities that enhance the
intrinsic value of Rocketship and contribute to the fulfillment of its mission. These
committees will work with various bodies within Rocketship, providing support
activities as appropriate;

d. Coordinate PTC fundraising activities and oversee the allocation and disbursement of
funds raised by the PTC;
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e. Report as needed to the Rocketship Board of Directors at its regular meetings and
provide ongoing advice to the Board as requested by the Board or deemed necessary by
the PTC.

Additional Opportunities for Parent Involvement

o Parents, students and teachers meet regularly to plan and assess the student’s learning
progress and determine goals;

. School and staff evaluations - parents fill out a survey each year evaluating the
strengths and weaknesses they identify with the program to be reviewed by staff and
faculty for consideration of ongoing improvement of Rocketship;

o Volunteer opportunities — the Principal(s) will maintain a list of various opportunities
for parents to volunteer at Rocketship. For example, parents have the opportunity to
help in classrooms, lead extracurricular activities, assist in event planning, attend field
trips and serve on parent committees;

o Fundraising - parents and community members work with Rocketship to raise
additional resources to support students and the school program;

o Advocacy - parents and community members communicate the school design and
outcomes to the public, educators and policy makers and advocate for necessary
policies and resources.
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V. HUMAN RESOURCES

Qualifications Of School Employees

Governing Law: The qualifications to be met by individuals to be employed by the school. --
California Education Code Section 47605(b)(5)(E)

Rocketship shall recruit professional, effective and qualified personnel for all administrative,
instructional, instructional support, and non-instructional support capacities who believe in the
instructional philosophy outlined in its vision statement. In accordance with Education Code
47605.6(e)(1), Rocketship shall be nonsectarian in its employment practices and all other
operations. Rocketship shall not discriminate against any individual (employee or pupil) on
the basis of the characteristics listed in Education Code Section 220 (actual or perceived
disability, gender, nationality, race or ethnicity, religion, sexual orientation, or any other
characteristic that is contained in the definition of hate crimes set forth in Section 422.55 of
the Penal Code or association with an individual who has any of the aforementioned
characteristics).

All employees should possess the personal characteristics, knowledge base and/or relevant
experiences in the responsibilities and qualifications identified in the posted job description as
determined by Rocketship.

Principal

The Rocketship Board of Directors intends to hire a Rocketship-trained Principal who will be
responsible for creating a school capable of achieving the Rocketship mission and goals. This
will include leading the Charter School in all of its aspects of its day to day operations,
working with the Rocketship School Board of Directors, the PTC, FMSD, students, parents,
and community members and the other governing bodies specified by local and state law.
The Principal’s duties shall include, but are not limited to, the following:

Leadership

e Create a culture of safety, discipline, high motivation, and high expectations for every
child in the Charter School;

e Create a culture which values achievement of Rocketship’s mission to help every child
reach grade-level academically as the most important outcome;

e Create a learning community in which teachers focus on working together to make
annual yearly progress for every student;

e Create a teacher culture in which the use of data from formative assessments is a
primary tool in shaping instruction for students;

e Motivate teachers and students to adopt and thrive in this culture;

e Hire and fire teachers based on their fit with the culture, the Rocketship team, and their
own classroom achievement;

e Provide instructional leadership to Rocketship;
e Supervise all employees of Rocketship;
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e Provide timely performance evaluations of all Charter School employees at least once
annually;

Oversee parent/student/teacher relations;
Develop strong community relations;
Develop a strong culture of parental involvement in Rocketship;

Establish metrics for the measurement of parent participation, child welfare, teacher
satisfaction, and teacher career progress.
e Recruit students & families

Student Performance
e Set school-wide objectives for academic performance;
e Create metrics to measure academic performance on at least a monthly basis;
e Translate the Charter School’s mission into concrete metrics which teachers can use to
evaluate their own performance and areas for improvement;
e Design and implement curriculum;
e Design and implement professional development programs.

Human Resources
e Participate in hiring and firing of Charter School leaders and staff.

Community
e Coordinate parent involvement efforts;
e Develop outreach methods to include parents in school decision making;

e Establish metrics for the measurement of parent participation, child welfare, teacher
satisfaction, and teacher career progress.

District Relationships and Accountability

e Attend District Administrative meetings as requested by the District and stay in direct
contact with the District to assist the District in its oversight duties;

Daily Operations
e Participate in the dispute resolution procedure and the complaint procedure when
necessary;
Attend IEP meetings when necessary;
Attend to student disciplinary matters;
Coordinate the administration of Standardized Testing;
Plan and coordinate student orientation;
Attend all school Board meetings and attend District Board meetings as necessary;
Ensure site safety;
Facilitate open house events;
Develop and implement Charter School policies and procedures.

The above duties may be delegated or contracted as approved by the Rocketship Board to
another administrator of the Charter School or other employee, a parent volunteer (only in

Rocketship Franklin McKinley School District Charter Petition Page 55 of 276



accordance with student and teacher confidentiality rights) or to an appropriate third party
provider as allowed by applicable law.

The primary qualifications for the job include:

Excellent communication and community-building skills;

Extensive knowledge of curriculum development;

A record of success in developing teachers;

Experience in performance assessment;

A valid California Elementary Teaching Credential or Administrative Credential,
Additionally, because Rocketship will serve a largely Hispanic community, fluency in
Spanish is preferred.

Obijectives for the Principal include
e School as a whole makes Significant Gains;
e Metrics for parent participation, child welfare, teacher satisfaction, and teacher career
progress are met;
e Rocketship has finished recruiting students and staff for the following academic year
by the close of the previous year (June 30).

Office Manager
The Office Manager will be responsible for daily operations at Rocketship. The Office
Manager will report to the Principal. Qualifications include the following.

Required knowledge, skills, and abilities:
e Strong organizational skills;
e Strong time management skills;
e Ability to work both independently and with a team;
e Fluency in Spanish is highly desirable.

Required educational level
e A.A. degree or equivalent work experience

Required experience
e 3 plus years in administrative support position preferable;
e Experience in school front office preferable;
e Proficient with Microsoft Office.

Responsibilities of the Office Manager include:
¢ Recording attendance;
e Primary responsibility for input of Free and Reduced Lunch information into the
student database;
e Managing the office;
e Overseeing purchases of materials;
e Doing day to day bookkeeping;
e Managing the schedules of the Learning Lab Staff and Principal
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e Serving as first point of contact for Parents contacting Rocketship.

Teachers
Rocketship core teachers at all levels shall meet or exceed all “highly qualified requirements”
under the No Child Left Behind Act (“NCLB”).

Accordingly, a teacher of core academic subjects must have:

(1)  abachelor’s degree;

2 a State credential or have an Intern Certificate/Credential for no more than three years
while actively working toward completion of their State credential;

(3) demonstrated core academic subject matter competence. Demonstrated core academic
subject competence for elementary grades is done through CCTC’s approved subject
matter examination or by completing the California High Objective Uniform State
Standard of Education (“HOUSSE?”).

Rocketship shall comply with Education Code Section 47605(1), which states:

Teachers in charter schools shall be required to hold a
Commission on Teacher Credentialing certificate, permit or
other document equivalent to that which a teacher in other
public schools would be required to hold. These documents
shall be maintained on file at the charter school and shall be
subject to periodic inspection by chartering authority. It is the
intent of the Legislature that charter schools be given flexibility
with regard to noncore, noncollege preparatory courses.

All teachers will be CLAD certified.

Each year, Teachers will be evaluated based on their ability to make Significant Gains. It is
expected that some teachers will be able to make Significant Gains in a single year, others
may take two or three, and still others may not be capable. In addition to Significant Gains,
Teachers must show a strong ability to work-with and mentor their peers in order to be
prepared to take on the role of Academic Dean. Job requirements for a Teacher:

e Demonstrated mastery of classroom skills including classroom management, planning,
assessment and instructional practice either as a Teacher or while teaching outside of
Rocketship;

e Hold a multiple-subject teaching credential;

e Demonstrate the potential to make Significant Gains in the subject they will teach as a
Teacher.

Job responsibilities of Teachers include:
e A full day of teaching, primarily within the academic area in which they focus their
teaming;
e Mentoring and instructional advice for their peers, especially Teachers, to help them
develop the skills needed to progress as teachers.
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Upon initial hire, teachers will receive 90% to 110% base salary commensurate with that of
teachers in the chartering district, plus up to an additional 10% merit bonus. A component of
Teacher pay and the criteria for considering their advancement to Academic Dean will include
the following:

e Personal achievement of Significant Gains for students which they have directly
instructed,

e Parent and Academic Dean satisfaction with their teaching;

e Peer and Academic Dean satisfaction with their mentoring and instructional
leadership.

We believe it will be possible for Teachers to be promoted to Academic Dean positions within
two to three years of becoming Teachers.

Rocketship personnel progress up a career ladder. Advancement up the ladder is based on the
quality of that teacher’s instruction, based on: student academic outcomes, his or her ability to
work in a team of teachers, and satisfaction of the families served by this teacher. We believe
that teachers need a career path which rewards their success both with more responsibility and
significantly greater compensation. Rocketship has a two-tiered career ladder for teachers
which recognizes student performance as a primary factor in advancement. Creating a career
ladder like Rocketship’s has several advantages, including employee retention, succession
planning, and better career development. (CA State Dept of Employee Development, 2003).

Academic Dean

Rocketship has one Academic Dean, focused full-time on the implementation of Rocketship’s
academic systems and mentoring teachers to improve their effectiveness. Job qualifications
for the Academic Dean include:

e Academic Deans have made Significant Gains with their students for at least the past
year; years;

e Academic Deans care deeply about children. Academic Deans, as the senior members
of the faculty, must espouse Rocketship’s culture of caring, showing concern not just
for the academic, but for the emotional welfare of their students;

e Academic Deans must show the desire and ability to mentor young teachers. Teaching
adults is different from teaching children. Mentoring requires a commitment on the
part of an Academic Dean to their Teachers and an ability to demonstrate and explain
verbally their own practices;

e Academic Deans must be strong team players, helping to make the faculty cohesive in
our goals of creating both a safe and supportive environment, and one in which
students will make significant academic progress.

Job responsibilities for the Academic Dean includes:
e Mentoring teachers to help them develop excellent instructional practices;
e Helping teachers identify and manage students experiencing academic, behavioral, and
emotional difficulties in school.
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Objectives for our Academic Deans may include the following:
e Personal achievement of Significant Gains for students whom he or she has directly
instructed,
e Achievement of Significant Gains for the department as a whole;
e Parent satisfaction with his or her department;
e Teacher satisfaction with their mentoring and instructional leadership.

Retirement Benefits

Governing Law: The manner by which staff members of the charter schools will be covered
by the State Teachers’ Retirement System, the Public Employees’ Retirement System, or
federal social security. -- California Education Code Section 47605(b)(5)(K)

All full-time employees of the Charter School will participate in a qualified retirement plan.
Full-time Certified teachers will participate in the State Teachers’ Retirement System
(“STRS”), and full-time Classified staff will be offered a 403B program. All part-time staff
and full-time Classified staff will participate in the federal social security system. Staff at the
Charter School may have access to additional Rocketship-sponsored retirement plans
according to policies developed by the board of directors and adopted as the Charter School’s
employee policies.

Employee Representation

Governing Law: A declaration whether or not the charter school shall be deemed the
exclusive public school employer of the employees of the charter school for the purposes of
Chapter 10.7 (commencing with Section 3540) of Division 4 of Title 1 of the Government
Code. -- California Education Code Section 47605(b)(5)(O)

The Charter School shall be deemed the exclusive public school employer of the employees of
the Charter School for the purposes of Educational Employment Relations Act.

Rights of School District Employees

Governing Law: A description of the rights of any employee of the school district upon
leaving the employment of the school district to work in a charter school, of any rights of
return to the school district after employment at a charter school. -- Education Code Section
47605(b)(5)(M)

No public school district employee shall be required to work at the Charter School.
Employees of the District who choose to leave the employment of the District to
work at the Charter School will have no automatic rights of return to the District after
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employment by the Charter School unless specifically granted by the District through a
leave of absence or other agreement. Charter School employees shall have any right upon
leaving the District to work in the Charter School that the District may specify, any rights of
return to employment in a school district after employment in the school that the District
may specify, and any other rights upon leaving employment to work in the school that the
District determines to be reasonable and not in conflict with any law.

All employees of the Charter School will be considered the exclusive employees of the
Charter School and not of the District, unless otherwise mutually agreed in writing. Sick or
vacation leave or years of service credit at the District or any school district will not be
transferred to the Charter School. Employment by the Charter School provides no rights of
employment at any other entity, including any rights in the case of closure of the Charter
School.

Health and Safety

Governing Law: The procedures that the school will follow to ensure the health and safety of
pupils and staff. These procedures shall include the requirement that each employee of the
school furnish the school with a record summary as described in Section 44237. -- California
Education Code Section 47605(b)(5)(F)

Please see Appendix Q for a detailed description of health and safety policies on
Fingerprinting and Background Checks; Tuberculin Examinations; Safe Facilities; Emergency
Plans; Immunizations/Physical Exams; Communicable, Contagious, or Infectious Disease
Prevention; Administration of Medications; Drug-Free Workplace; Smoke-Free Environment;
First Aid CPR, and Health Screening (vision/hearing/scoliosis); and Exposure Control Plan
for Blood Borne Pathogens. See Appendix S for policies on Sexual Harassment and
Complaint Procedures and Appendix T for policies on Role of Staff as Mandated Child Abuse
Reporters. Rocketship may create additional policies and procedures as the need occurs and to
stay in compliance with changes to local, state and federal laws and regulations. The
following provides a brief summary of Rocketship policies:

Fingerprinting/Background Check

Employees and contractors of Rocketship will be required to submit to a criminal background
check and furnish a criminal record summary as required by Education Code 44237 and
45125.1. New employees not possessing a valid California Teaching Credential must submit
two sets of fingerprints to the California Department of Justice for the purpose of obtaining a
criminal record summary. The Principal of the school shall monitor compliance with this
policy and report to the Rocketship Education Director of HR on a semi-annual basis. The
Director of HR shall monitor the fingerprinting and background clearance of the Principal.
Volunteers who will volunteer outside of the direct supervision of a credentialed employee
shall be fingerprinted and receive background clearance prior to volunteering without the
direct supervision of a credentialed employee.

Role of Staff as Mandated Child Abuse Reporters
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All non-certificated and certificated staff will be mandated child abuse reporters and will
follow all applicable reporting laws, the same policies and procedures used by the District.

TB Testing

Rocketship will follow the requirement of Education Code Section 49406 in requiring
tuberculosis testing of all employees.

Immunizations
All students enrolled and staff will be required to provide records documenting immunizations

as is required at public schools pursuant to Health and Safety Code Sections 120325-120375,
and Title 17, California Code of Regulations Sections 6000-6075.

Medication in School

Rocketship will adhere to Education Code Section 49423 regarding administration of
medication in school.

Vision/Hearing/Scoliosis

Rocketship shall adhere to Education Code Section 49450 et seq. as applicable to the grade
levels served by Rocketship.

Emergency Preparedness

Rocketship shall adhere to an Emergency Preparedness Handbook drafted specifically to the
needs of the school site. This handbook shall include but not be limited to the following
responses: OSHA policy compliance, fire, flood, earthquake, terrorist threats, and hostage
situations and shall be submitted for District receipt and review. This handbook shall include
an evacuation plan, and general school safety, injury and illness prevention.

Bloodborne Pathogens

Rocketship shall meet state and federal standards for dealing with bloodborne pathogens and
other potentially infectious materials in the workplace. The Board shall establish a written
“Exposure Control Plan” designed to protect employees from possible infection due to contact
with bloodborne viruses, including human immunodeficiency virus (“HIV”") and hepatitis B
virus (“HBV”).

Whenever exposed to blood or other body fluids through injury or accident, students and staff
should follow the latest medical protocol for disinfecting procedures.

Drug Free/Smoke Free Environment

Rocketship shall maintain a drug, alcohol, and smoke free environment.
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Facility
The facility to be utilized by Rocketship must be in compliance with applicable State and
local Building Codes in accordance with Education Code 47610.

Rocketship shall comply with Education Code Section 47610 by utilizing facilities that are
compliant with the California Building Standards Code. The School agrees to test sprinkler
systems, fire extinguishers, and fire alarms annually at its facilities to ensure that they are
maintained in an operable condition at all times. The School shall conduct fire drills monthly
and in conjunction with the District (if at District facilities).

DISPUTE RESOLUTION

Governing Law: The procedures to be followed by the charter school and the entity granting
the charter to resolve disputes relating to provisions of the charter. -- California Education
Code Section 47605(b)(5)(N)

Intent

The intent of this dispute resolution process is to (1) resolve disputes within the Charter
School pursuant to the Charter School’s policies, (2) minimize the oversight burden on the
FMSD, and (3) ensure a fair and timely resolution to disputes.

The following process is proposed by Rocketship to meet the requirements of Education Code
Section 47605(b)(5)(N) with the understanding that FMSD may present revisions for
Rocketship consideration and approval either as part of the MOU with the District or as an
amendment to this charter.

Public Comments

The staff and governing board members of the Charter School and FMSD agree to attempt to
resolve all disputes regarding this charter pursuant to the terms of this section. All parties
shall refrain from public commentary regarding any disputes until the matter has progressed
through the dispute resolution process unless otherwise required by law.

Disputes Between the Charter School and the Chartering Authority

In the event of a dispute between the Charter School and FMSD, the staff and Board members
of each Rocketship school board and FMSD agree to first frame the issue in written format
(“dispute statement”) and refer the issue to the Superintendent of the FMSD and the Principal
of Rocketship or designees. In the event that FMSD believes that the dispute relates to an
issue that could lead to revocation of the charter under Education Code Section 47607,
Rocketship requests that this be specifically noted in the written dispute statement, but is
aware that FMSD is not legally bound to do so. Nothing in this section is intended to impair
the authority or ability of FMSD to revoke the charter in accordance with the procedures
detailed in Education Code Section 47607, nor to imply that Rocketship has any legal
authority to do so.
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The Principal and Superintendent shall informally meet and confer in a timely fashion (not
later than 10 school days from receipt of the dispute statement) to attempt to resolve the
dispute. In the event that this informal meeting fails to resolve the dispute, both parties shall
identify two members from their respective Boards who shall jointly meet with the
Superintendent of FMSD and the Principal(s) of the Rocketship School or designees and
attempt to resolve the dispute. The joint meeting shall be held within 15 school days from the
informal meeting. If this joint meeting fails to resolve the dispute, the Superintendent and
Principal(s) or designees shall jointly identify a neutral, third party mediator. Mediation shall
occur before a mutually agreeable mediator who is skilled in the interest-based approach to
mediating disputes in the public school setting. The format of the mediation session shall be
developed jointly by the Superintendent and the Principal(s) or designees. Mediation shall be
held within 30 school days of the joint meeting. All dates or procedures within this section
can be amended by written mutual agreement or necessity due to mediator scheduling. Each
party shall bear its own costs of dispute resolution with the cost of the mediator being split
equally amongst the Parties. If mediation fails, either Party will have been deemed to have
exhausted the administrative remedies within this charter and may pursue any alternative legal
options for resolution.
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VI. STUDENT ADMISSIONS, ATTENDANCE AND SUSPENSION/EXPULSION
POLICIES

“Admission requirements, if applicable.”
- California Education Code Section 47605(b)(5)(H)

STUDENT ADMISSIONS POLICIES AND PROCEDURES

Rocketship shall strive to achieve a student population from San Jose which understands and
values Rocketship’s mission and vision statements and is committed to Rocketship
instructional and operational philosophy

No test or assessment shall be administered to students prior to acceptance and enrollment
into the Charter School.

The school shall be nonsectarian in its programs, admission policies, employment practices,
and all operations, shall not charge tuition, and shall not discriminate against any pupil on the
basis of the characteristics listed in Education Code Section 220 (actual or perceived
disability, gender, nationality, race or ethnicity, religion, sexual orientation, or any other
characteristic that is contained in the definition of hate crimes set forth in Section 422.55 of
the Penal Code or association with an individual who has any of the aforementioned
characteristics). Admission to the Charter School shall not be determined by the place of
residence of the pupil, or of his or her parent or guardian, within the State, except as provided
in Education Code Section 47605 (d)(2).

The application process is comprised of the following:
. Completion of a student enrollment application

Upon selection for admission pursuant to public random drawing, the registration process will
include the following:

. Proof of Immunization

o Home Language Survey

o Completion of Emergency Medical Information Form

o Proof of minimum age requirements, e.g. birth certificate

Rocketship feels strongly that success for students requires a commitment from both students
and parents to the mission and vision of Rocketship as set forth in the Charter. During the
registration process, all parents or guardians shall be asked to sign a Commitment Letter
indicating they understand Rocketship philosophy, program, and volunteer policy. Students
will not be denied admission or dis-enrolled for failing to sign the Commitment Letter. (See
Appendix U for the Rocketship Commitment Letter.)

Rocketship shall admit all pupils who wish to attend the Charter School subject only to

capacity. Applications will be accepted during a publicly advertised open application period
each year for enrollment in the following school year. Following the open application period
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e An enrollment process that is scheduled and adopted to include a timeline that allows
for a broad-based application process.

e The development and distribution of promotional and informational material that
reaches out to all of the various racial and ethnic groups represented in the territorial
jurisdiction of the FMSD.

e Outreach activities.

As part of outreach to Spanish speakers, Rocketship provided:
a. Flyers in both English, Spanish and Vietnamese about upcoming Rocketship
meetings
b. General information sheets, and other key documents, including the school vision
and mission statement in Spanish and Vietnamese
c. Information in Spanish on the Rocketship Education website
d. Spanish and Vietnamese translators at all general meetings

Rocketship shall, as part of its programmatic audit, analyze the success and/or weakness of its
outreach initiatives. Rocketship shall utilize the data from the programmatic audit to make any
necessary revisions to the Outreach initiatives.

Public School Attendance Alternatives

Governing Law: The public school attendance alternatives for pupils residing within the
school district who choose not to attend charter schools. -- Education Code Section
47605(b)(5)(L)

No student may be required to attend the Charter School. Students who reside within the
District, and who opt not to attend Rocketship, may attend school within FMSD according to
FMSD policy or at another school district or school within FMSD through FMSD’s intra- and
inter-district policies.

Parents and guardians of each student enrolled in the Charter School will be informed on
admissions forms that the students have no right to admission in a particular school of any
local education agency as a consequence of enrollment in the charter school, except to the
extent that such a right is extended by the local education agency.

Suspension and Expulsion Procedures

Governing Law: The procedures by which pupils can be suspended or expelled. -- California
Education Code Section 47605(b)(5)(J)

Rocketship acknowledges the responsibility of each student, parent, volunteer, faculty, staff
and administrator to contribute to the wellbeing of the community by demonstrating
responsibility and accountability for individual and group actions. It is the Charter School’s
goal to enhance the quality of relationships, the quality of learning, and the quality of the
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community through shared responsibility. Attached as Appendix R, please find the
procedures by which students can be suspended or expelled.
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VIl. REPORTING AND ACCOUNTABILITY

BUDGETS AND CASH FLoOw

Governing Law: The petitioner or petitioners shall also be required to provide financial
statements that include a proposed first year operational budget, including startup costs, and
cash flow and financial projections for the first three years of operation. -- Education Code
Section 47605(g)

Attached, as Appendix AG please find the following documents:

. A projected multi year budget
o Cash flow and financial projections
o A narrative describing the above.

These documents are based upon the best data available to the Petitioners at this time.

FINANCIAL REPORTING
Rocketship shall provide reports as required by Education Code Section 47604.33 as follows,
and shall provide additional fiscal reports as requested by the District:

1. By July 1, a preliminary budget for the current fiscal year.

2. By December 15, an interim financial report for the current fiscal year reflecting
changes through October 31. Additionally, on December 15, a copy of the Charter
School’s annual, independent financial audit report for the preceding fiscal year shall
be delivered to the District, State Controller, and State Department of Education.

3. By March 15, a second interim financial report for the current fiscal year reflecting
changes through January 31.

4. By September 15, a final unaudited report for the full prior year. The report submitted
to the District shall include an annual statement of all the Charter School’s receipts
and expenditures for the preceding fiscal year.

5. All attendance reports: 20 day, P-1, P-2 and annual.

INSURANCE

Rocketship shall acquire and finance general liability, workers compensation, and other
necessary insurance of the types and in the amounts required for an enterprise of similar
purpose and circumstance. The FMSD shall be named as an additional insured on all
policies of the Charter School.

ADMINISTRATIVE SERVICES
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Governing Law: The manner in which administrative services of the school are to be

provided. -- Education Code Section 47605(qg)

Administrative services will be managed in-house and contracted with appropriately qualified
and/or credentialed (as necessary) outside providers to address all administrative services.
Please see above under Governance for the role of Rocketship Education as the predominate
provider of administrative services. We do not anticipate purchasing any services from the
FMSD, but we will fairly evaluate any offer of services from the FMSD against any other
offers for similar services from third party providers. Administrative services which we have
experienced to be required for Rocketship include but are not limited to the following:

Accounting and payroll management

Cash flow management

Contracts with charter authorizers

Real estate financial management

Securing and managing loans

Federal grant writing and reporting

Creation of the student management system used to keep student’s daily, periodic, and
annual academic results

Human Resources

Provide support on academic data analysis as necessary

Develop best practices for school safety and other school procedures
Provide ongoing consulting for the management of the Learning Lab
Teacher recruiting

Contracted Responsibilities of Rocketship Education
The staff of Rocketship Education did or will provide the following services to Rocketship:

created Charter School, including, but not limited to, any and all required legal and
financial filings;

creating, preparing and submitting the Rocketship renewal charter;

researching, locating and preparing a suitable facility (the “Facility”) for the operation of
each school;

researching, providing or preparing for any future expansion of the Facility to
accommodate growth of each school,

providing professional development training for certain employees the Charter School
prior to the commencement of the school year and continuing throughout the school year
as necessary;

providing office services, such as accounting, payroll, human resources and billing;
supervising the annual budget;

developing and executing fundraising opportunities;

working with the FMSD and Board of Directors as necessary, including complying with
reporting requirements and any other general inquiries received from the FMSD;
supervising the parent coordinator and parent involvement generally;

marketing for student enrollment;
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assisting with public relations;

writing grants for state and other funding;

providing guidance relating to the curriculum;

providing support for information technology;

providing financial support as needed; provided, however, that such support be agreed to
by the parties in a separate writing; and

e providing any other operational or educational needs relating to the Charter School that it
may reasonably request of Rocketship Education.

Independent Fiscal Audit

Governing Law: The manner in which annual, independent financial audits shall be
conducted, which shall employ generally accepted accounting principles, and the manner in
which audit exceptions and deficiencies shall be resolved to the satisfaction of the chartering
authority. -- California Education Code Section 47605(b)(5)(1)

The Board of Rocketship Education will appoint an Audit Committee, which will select an
independent financial auditor and oversee audit requirements.

An annual audit of the books and records of the Charter School will be conducted as required
under the Charter Schools Act, Education Code Sections 47605(b)(5)(l) and 47605(m). The
books and records of Rocketship will be kept in accordance with generally accepted
accounting principles, and as required by applicable law. The audit will employ generally
accepted accounting procedures. The audit shall be conducted in accordance with applicable
provisions within the California Code of Regulations governing audits of charter schools as
published in the State Controller’s K-12 Audit Guide.

The Audit Committee will select an independent auditor through a request for proposal
format. The auditor will have, at a minimum, a CPA and educational institution audit
experience and will be approved by the State Controller on its published list as an educational
audit provider. To the extent required under applicable federal law, the audit scope will be
expanded to include items and processes specified in applicable Office of Management and
Budget Circulars.

It is anticipated that the annual audit will be completed within four months of the close of the
fiscal year and that a copy of the auditor's findings will be forwarded to the FMSD
Superintendent of Schools, the State Controller, and to the CDE by the 15 of December of
each year. The audit committee will review any audit exceptions or deficiencies and report to
the Business Committee of the RSED Board of Directors with recommendations on how to
resolve them. The RSED Business Committee will then approve the audit. The Board of the
Charter School will submit a report to FMSD describing how the exceptions and deficiencies
have been or will be resolved along with an anticipated timeline for the same. The Board and
Principal of the Charter School will work with the FMSD to ensure all audit exceptions and
deficiencies are resolved to the satisfaction of the FMSD.
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Closure Protocol

Governing Law: A description of the procedures to be used if the charter school closes. --
Education Code Section 47605(b)(5)(P)

The following procedures shall apply in the event the charter school closes. The following
procedures apply regardless of the reason for closure.

Closure of the Charter School shall be documented by official action of Rocketship Board.
The action shall identify the reason for closure. The official action will also identify an entity
and person or persons responsible for closure-related activities.

The Rocketship Board of Directors will promptly notify parents and students of the Charter
School, the FMSD, the School’s SELPA, the retirement systems in which the Charter
School’s employees participate (e.g., Public Employees’ Retirement System, State Teachers’
Retirement System, and federal social security), and the California Department of Education
of the closure as well as the effective date of the closure. This notice will also include the
name(s) of and contact information for the person(s) to whom reasonable inquiries may be
made regarding the closure; the pupils’ school districts of residence; and the manner in which
parents (guardians) may obtain copies of pupil records, including specific information on
completed courses and credits that meet graduation requirements.

The Board will ensure that the notification to the parents and students of the Charter School of
the closure provides information to assist parents and students in locating suitable alternative
programs. This notice will be provided promptly following the Board's decision to close the
Charter School.

The Rocketship Board will also develop a list of pupils in each grade level and the classes
they have completed, together with information on the pupils’ districts of residence, which
they will provide to the entity responsible for closure-related activities. As allowable by
FMSD, the Charter School shall transfer all appropriate student records to the FMSD and shall
otherwise assist students in transferring to their next school. If FMSD will not store pupil
records, the Charter School will discuss an alternative arrangement with FMSD and shall
provide a copy for parents/guardians of the pupil record of their child prior to closure. All
transfers of student records shall be made in compliance with the Family Educational Rights
and Privacy Act (“FERPA”), 20 U.S.C. § 1232g.

All state assessment results, special education records, and personnel records will be
transferred to and maintained by the entity responsible for closure-related activities in
accordance with applicable law.

As soon as is reasonably practical, the school shall prepare final financial records. The Charter
School shall also have an independent audit completed within six months after closure. The
Charter School shall pay for the final audit. The audit shall be prepared by a qualified
Certified Public Accountant selected by the Charter School and shall be provided to FMSD
promptly upon completion. The final audit will include an accounting of all financial assets,
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including cash and accounts receivable and an inventory of property, equipment, and other
items of material value, an accounting of the liabilities, including accounts payable and any
reduction in apportionments as a result of audit findings or other investigations, loans, and
unpaid staff compensation, and an assessment of the disposition of any restricted funds
received by or due to the Charter School.

The Charter School will complete and file any annual reports required pursuant to Education
Code section 47604.33.

On closure of the Charter School, all net assets of the Charter School, including but not
limited to all leaseholds, tangible and intangible personal property and all ADA
apportionments and other revenues generated by students attending the Charter School,
remain the sole property of the Charter School and upon dissolution of the corporation, shall
be distributed in accordance with the Articles of Incorporation and applicable law upon
dissolution. Any assets acquired from a school district or district property will be promptly
returned upon Charter School closure to the district. The distribution shall include return of
any grant funds and restricted categorical funds to their source in accordance with the terms of
the grant or state and federal law, as appropriate, which may include submission of final
expenditure reports for entitlement grants and the filing of any required Final Expenditure
Reports and Final Performance Reports, as well as the return of any donated materials and
property in accordance with any conditions established when the donation of such materials or
property was accepted.

On closure, the Charter School shall remain responsible for satisfaction of all liabilities arising
from the operation of the Charter School.

As specified by the attached Budget, the school will utilize the reserve fund to undertake any
expenses associated with the closure procedures identified above.
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VIIl. IMPACT ON THE DISTRICT

Governing Law: Potential civil liability effects, if any, upon the school and upon the
District -- Education Code Section 47605(Q).

Civil Liability

Rocketship is operated as a California non-profit public benefit corporation. This corporation
is organized and operated exclusively for charitable purposes within the meaning of Section
501(c)(3) of the Internal Revenue Code and California Revenue and Taxation Code Section
23701d. The specific purposes for which the corporation is organized are for the operation of
a public charter schools for educational services in accordance with the Education Code
Section 47600, et seq.

Pursuant to Education Code Section 47604(c), an entity that grants a charter to a charter
school operated by or as a non-profit public benefit corporation shall not be liable for the
debts or obligations of the charter school or for claims arising from the performance of acts,
errors or omissions by the Charter School if the authority has complied with all oversight
responsibilities required by law. The Rocketship Articles of Incorporation and bylaws are
attached as Appendix W. Rocketship Education shall work diligently to assist the FMSD in
meeting any and all oversight obligations under the law, including monthly meetings,
reporting, or other requested protocol to ensure the FMSD shall not be liable for the operation
of Rocketship.

Further, Rocketship Education and the FMSD shall enter into a memorandum of
understanding or contract which shall provide for indemnification of FMSD by Rocketship.
Insurance amounts will be determined by recommendation of the insurance company for
schools of similar size, location, and type of program. The FMSD shall be named an
additional insured on the general liability insurance of Rocketship.

The corporate bylaws of Rocketship Education and each of its schools shall provide for
indemnification of the Rocketship Education and Rocketship Board of Directors, officers,
agents, and employees, and Rocketship Education and Rocketship Board will purchase
general liability insurance, Directors and Officers insurance, and fidelity bonding to secure
against financial risks.

The Board of Directors of Rocketship and Rocketship will institute appropriate risk
management practices, including screening of employees, establishing codes of conduct for
students, staff, and participating families, and procedures governing financial transactions and
dispute resolution.
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XI. CONCLUSION

By approving this charter, the Franklin McKinley School District will be fulfilling the intent
of the Charter Schools Act of 1992 to improve pupil learning; increase learning opportunities
for all pupils with special emphasis on expanded learning opportunities for all pupils who are
identified as academically low achieving; create new professional opportunities for teachers;
and provide parents and pupils with expanded choices in education and following the directive
of law to encourage the creation of Charter Schools. The Petitioners are eager to work
independently, yet cooperatively with the FMSD to set the gold standard for charter schools.
To this end, the Petitioners pledge to work cooperatively with the FMSD to answer any
concerns over this document and to present the FMSD with the strongest possible proposal for
approval of a charter for a five year term to begin any time between July 1, 2011 through July
1, 2015.
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Appendix A. A Day in the Life of a Second Grade Student at Rocketship

The student we are shadowing, Jose, has a typical schedule for a Rocketship second grader.
He arrives at school at 7:30 a.m. for breakfast. Today, two Rocketship Assistants, Ms. Harbor
and Mr. Fuentes are watching Breakfast and Recess. If Jose finishes breakfast in time, he can
spend a few minutes on the playground.

At 8 a.m., Jose begins his day in Literacy Class with Ms. Winters. Literacy lasts 3 hours and
20 minutes and includes Science and Social Studies. Ms. Winters organizes her Literacy
lessons around Science and Social Studies themes. Right now, they are studying the rock
cycle. Jose researches various forms of rock and further investigates the rock cycle using
books that Ms. Winters provides. Another member of his group is working on writing up the
research in a paper. A third is putting together a presentation for the class. Jose loves
learning about volcanoes and how they are part of the rock cycle.

After about an hour of research, Ms. Winters gets the whole class together on the carpet to
read a book about various types of rocks. She has chosen a book that is a little bit difficult for
Jose to understand, but he likes these books because she spends a lot of time making sure that
everyone knows what is going on in the book before they start reading and they talk about
several big words that they are going to see and what they mean. Each child reads the text to
themselves out loud as Ms. Winters walks around the room helping people who get stuck.
Ms. Winters writes a few more words on the board that Jose was having a tough time reading.
One of the words has an “ou” and Ms. Winters has everyone work on the “ou” sound
pronounced “ow”. Then, everyone gets back together on the carpet and Ms. Winters asks a lot
of questions about what the story meant.

Even though it was pretty difficult for Jose, the way Ms. Winters helps him makes him feel
better. In the final hour of class, Ms. Winters breaks the class of 20 students into three
groups. Two groups work on centers and one sits with Ms. Winters in a small group. Jose
starts at a center working on reading lots of “ou” words and a concentration game matching
“ou” words. Then he moves to a writing center where he works on taking his notes from the
mission study into paragraphs and correcting his spelling and grammar. Finally, Jose spends
about 20 minutes with Ms. Winters. This is his favorite time, because they read books
together that are exactly at his level. There are always a few words in each book that he
doesn’t understand, but he can read them almost like he is speaking and when Ms. Winters
asks questions about the book, he can answer most of them. Ms. Winters says that his reading
is really improving. His reading better be improving, because reading a new book like this
with her every day is a lot of reading!

At 11:20 a.m., Jose eats lunch.
At 12:00 p.m., Jose goes to Dr. Carman’s math class. Dr. Carman is really funny. Jose
always loves when they do Speed Math to practice their addition and subtraction, but his

favorite part is when Dr. Carman writes a word problem on the board and everyone works in
groups to try to solve it. Jose is good at Math and his group often gets the right answer.
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At 1:40 p.m., Jose goes to the Learning Lab. There are two centers in learning lab: Computers
and Literacy. This is Jose’s favorite part of the day. He starts in the Computer Center and
when he logs on to the Computer, the system puts him into a program called Riverdeep
Learning. Riverdeep Learning is a computer curriculum that provides instructional activities
and lessons in both literacy and math. Jose’s teachers have helped to select target standards
and skills that they would like Jose to practice during this time using the Riverdeep
curriculum. Today, Riverdeep is focused on literacy and the curriculum helps him read a
passage of text. Jose is able to click on the words and they are read to him as he listens to the
passage through his headphones. Then it reads along with him, and finally he reads it again
independently. This usually helps him to read the passage faster and better as long as the text
isn’t too hard. When he finishes this, the system moves him to another program called
English in a Flash to work on some long words. Jose has a hard time saying these words, but
the system helps him divide them up and pronounce each part of the word separately and then
put them back together. Some day, Jose wishes he could stay on the computer all day. The
bell chimes and he moves to Literacy.

He knows he has to read at least one book a day. Jose goes to the leveled books and selects a
book that is at his reading level according to the DRA 2 assessments. Jose selects a book
about Lizards and after reading it several times and making sure that he really understands the
information in the book; Jose goes to take a test on Accelerated Reader. Jose is good at
logging in to the system and selecting the test he needs to take. Jose answers a few questions
about the book and at the conclusion of the test he receives a score of 100%! Jose is excited
that he did so well on the assessment and he is helping himself and his Rocketship team to get
closer to their school goal of passing 30,000 Accelerated Reader tests during the year. Jose’s
book was a chapter book, so he was only able to take one test today, but this is typical for the
upper grade students. After he takes his test, he has a few minutes so he traces the lizards
from the book and writes their names down to show his friends. Ms. Gray has been very clear
with the class about which kinds of activities she thinks are appropriate and which are just

play.

At around 3:20 p.m., Jose goes to recess. Jose has about twenty minutes to play outside with
his friend. Jose goes to see Coach Jessica, who works for Sports 4 Kids, an organization that
collaborates with Rocketship. Coach Jessica is leading a game of basketball today, but she is
also coaching on how to dribble the ball. Jose loves recess and also learning how to play so
many games.

At 3:40 p.m., it’s time for the After-School program. As a second grader who is still learning
English, Jose gets an hour to work on Homework with a tutor and an hour of additional
Reading, Math or Language help. When Jose came to Rocketship, he had a very hard time
reading, but now after half a year at Rocketship with all of the extra attention in class and in
tutoring; his teachers say he is almost done with tutoring.

At 5:40 p.m., Jose gets picked up by his mom. These days at Rocketship are long but he loves
the teachers and the kids, and there are so many more things going on than his last school.

Rocketship Franklin McKinley School District Charter Petition Page 76 of 276



Appendix B. A Day in the Life of a Teacher at Rocketship

All schedules are based on year two, when school reaches full enrollment and full teacher
staff. Bell schedules are shown in Appendix Z.

Teacher

Sally Green is excited to be starting her second month at Rocketship. She still remembers the
day when she came to Rocketship to interview after teaching for three years at a local school.
She couldn’t believe that there was a way to teach and earn a salary that would let her live in
the Bay Area. So far, it has been intense, but Sally loves the school’s mission. She is also
excited to be in the Literacy department, teaching two Literacy classes to Kindergarteners.
The Academic Dean, Ms. Springer is a great teacher and really cares about helping her learn
the profession.

7 a.m. Sally arrives at school to get ready for the day.

8 a.m. Sally teaches her first Literacy class. It has taken her a while to master Guided
Reading, Literacy Centers, and Writer’s Workshop, but her students are really starting to
make progress. She loves the way she can get data on their fluency every day from the
Learning Lab. It helps her make data-driven decisions about how to group and instruct her
students to maximize their achievement. She conducts her whole-class reading lesson based
on the current theme of plants.  Sally finishes her Literacy class with Writer’s Workshop and
Guided Reading. In Writer’s Workshop, Sally does group writing of a paper on plants,
specifically the sunflower, and then has the students work independently to create their own
illustrations and a couple of sentences about what they have learned in their journals. In the
last hour, Sally breaks the class up in the last hour for Guided Reading, using centers and
lessons she has created with the other Kindergarten Literacy teacher.

11:20 a.m. Sally eats lunch with all of the teachers.

12:00 p.m. Sally teaches her second Literacy class. She repeats the whole-class lesson from
the first class based on the current theme of plants, and the sunflower specifically. Sally
conducts the same Writer’s Workshop as her first class and then conducts Guided Reading
based on the levels of the students in this class. Ms. Springer, the Academic Dean comes to
her class during Guided Reading to observe. Sally has gotten her Centers working well and is
focused on making the most out of the 20 minutes she has with each group of students. She is
trying to be efficient enough to read one book for fluency and a new book for comprehension
each day with each group, but it is tough, and Ms. Springer is helping her get there. Being
able to plan one lesson each day is really nice because it lets her spend more time working on
individual plans for struggling students. Turning the lightbulb on for those students is why
Sally loves to teach.

3:40 p.m. Sally is done teaching for the day. It is up to Sally to decide how she uses her time

for planning and collaboration. Since she and her Kindergarten Literacy partner are finished
planning for next week, she goes home for the day. She loves that the Principal holds her
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accountable for her planning and collaboration based on deliverables rather than making sure
she is at school during certain hours. Sally likes to work at night and often plans with her
partner in the evening after her kids are in bed. Every week, the school has one early release
day at 2:00 p.m. which gives the staff three hours to analyze student data and work on
professional development in the areas that the staff has agreed they want to focus on.

Academic Dean

Mary Springer is the Academic Dean at Rocketship. Although she has only been teaching
five years, she was previously the highest ranked classroom teacher in her school district for
student achievement in Literacy. She is a very active member of the International Reading
Association and is beginning to work on her PhD in Early Childhood Literacy. When she
found out that she could mentor within her specialty all day long, she was sold on Rocketship.
Her math scores were among the highest in her district as well. Mary has a passion for
teaching EL students and was highly trained in implementing ELD strategies into all
curricular areas. She started teaching at a Rocketship school focusing on literacy. Her
dramatic results with students continued, and through her informal mentoring of her partner
teacher, she was able to influence an additional forty Rocketship students. This caught the ey
of her principal who recommended she begin training for a Dean position. Now Mary loves
that so much of her time is spent in all the classrooms at Rocketship helping both literacy and
math teachers to improve their student achievement. The fact that she can finally afford to
live in Santa Clara County and save a little money each month besides has finally made her
feel that her move to Rocketship was the right professional choice.

7a Ms. Springer arrives at school and works on some scheduling issues for the Rtl (Response
to Intervention) program. She is bringing on a new tutor to focus specifically on
conversational English with some of her Kinder and First grade students and needs to adjust
their schedules to give them time with the new tutor.

8 a.m. Ms. Springer has 16 teachers at Rocketship to develop into outstanding practitioners.
She uses Rocketship’s Teaching as Leadership (“TAL”) Rubric, which they’ve adopted from
the work of Teach for America, an expert on developing classroom practice in teachers. The
second month of school, after she had time to see them in action, she sat down with each
teacher and made an Individualized Professional Development Plan for each one. She tends
to spend a lot of her time in the Fall with the new teachers working on classroom management
and planning. That helps get them over the hump and creates real learning in each classroom.
Then she starts to focus on instructional techniques and pedagogy as appropriate for each
teacher. Because Rocketship does detailed assessments aligned with end of year tests every
eight weeks, it gives Ms. Springer a great chance to figure out where each teacher needs to
focus. Based on the Rocketship mentoring approach, Ms. Springer does not spend a
significant amount of time observing, since teachers rarely change their behavior solely based
on observation feedback. Rather, she videotapes, co-teaches, assists teacher in planning, and
models ways to improve their instruction. The job is very rewarding, seeing teachers really
“get it” and start to teach as well or better than her makes all of the work in this job
worthwhile.
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Today, she is focusing on two of her brand new teachers. They have gotten over the hump of
effective classroom management and planning, have their Literacy classes running with
Literacy Centers and Guided Reading, and are starting to work on making their Guided
Reading time as effective as possible. Ms. Springer goes to the first teacher’s class. They
have planned the day’s lessons together for the three groups and agreed that Ms. Springer will
teach the first group while the teacher observes and then they will switch roles. One of the
challenges for this teacher is figuring out how to manage her time in the twenty minute lesson.
They have organized the lesson around the book to be read that day. Ms. Springer starts with
a mini-lesson on the vocabulary and phonics related to the book, and has the students do some
word sorts using words with the specific pattern. She continues through the background
building, reading and comprehension section of the lesson, stressing a few of the issues they
have agreed on in the plan. Then they switch roles with the next group and she can tell that
doing it in this way has made it easier to complete. She will give this teacher a week or so
getting this right, and then they will start working on some of the techniques within the lesson
that help EL students retain the vocabulary better.

Ms. Springer does the same with another teacher and then spends the rest of the day working
on whole-class differentiation with the third grade math teacher. She likes to switch back and
forth between Literacy and Math because so many of the effective teaching practices are the
same, but switching subjects is a nice change.

3:40 p.m. As teachers finish their teaching day, Ms. Springer has meetings scheduled with
them as necessary when they need help or if they are working on a specific goal together. Ms.
Springer regards her role as support to help teachers reach their potential. Each teacher has
different needs. Some like to work with her before school starts in the morning or right after
teaching, both of which are fine with her.

4:30 p.m. Ms. Springer does a half hour of After-School tutoring with two students who have
made little progress in previous tutoring sessions. She is the last stop in Rocketship’s
Response to Intervention model before a student begins the IEP process, and generally works
with students for four weeks to form her own opinions of their learning issues.

5 p.m. Ms. Springer walks around to observe her Rtl tutors at work, and make notes on some
opportunities to jointly plan and teach with one who is having a hard time with academic
vocabulary.

5:30 p.m. Ms. Springer leaves for the day. This job has long hours, but seeing the amazing

progress in the students and the teachers who really appreciate her help every day makes this
her dream job.
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Appendix C. Course Objectives and EL Strategies

All curricula will be based on the California State Frameworks and Academic Content
Standards of California Public Schools. Within the context of those standards, the key
objectives students are expected to master by the end of their grade levels are listed below. In
order to identify the key objectives (also referred to as ‘power standards,” or ‘big ideas,’) we
examined the standards in teams of how heavily they are assessed on State standardized tests
(STAR), and we examined the level of Bloom’s Taxonomy required by each standard. This
process allows us to determine which standards are most important in the eyes of the State,
and which standards are at a high level of cognition, and will therefore require significant time
and focus for students to achieve mastery. The intent of the process is not to eliminate
standards; rather, all grade-level standards will be addressed in every course. Instead, the
intent is to prioritize the focus of instruction, and build units around power standards or the
Top 10 Standards as they are referred to at Rocketship, thus incorporating the other standards
into this more meaningful, cognitively complex context.

These Top 10 standards are at the core of the academic curriculum and program at
Rocketship. During the summer prior to the year, the staff at Rocketship comes together and
reviews the Top 10 standards. Through a backwards planning method, the team reviews the
standards from fifth grade and adjust them as needed based upon Bloom’s Taxonomy, STAR
results, and evaluating which standards will best prepare our Rocketeers for sixth grade and
beyond. The Rocketship staff then backwards maps these fifth grade Top 10 standards
through to kindergarten. This establishes the foundation of the long-term plans for each grade
level throughout the year.

The development of the long-term plans leads to the teachers establishing eight to twelve
week units that are focused on the instruction of the Top 10 standards in a meaningful and
scaffolded manner. The result of this planning process is illustrated in Appendix I, by the
sample long-term plans and lesson plans provided in that section. As described in the body of
the petition, under “Professional Development”, Teachers are trained to unpack and prioritize
the standards for their courses, and develop standards-based units and lesson plans using that
process. Most importantly, these units and long-term plans are developed prior to the start of
the school year, which allows the staff to focus completely on their development and the
Academic Dean and principal to review and further refine the units prior to the beginning of
instruction.

The acquisition and eventual mastery of the English language is demonstrated for each
English language domain (listening, speaking, reading, and writing) as well as in the
application of these skills in accessing grade level content. Language proficiency levels are
identified as beginning, intermediate, and advanced, grouping the five TESOL levels into
three for the purpose of displaying basic differentiation of teaching methods for EL students.
The curricular expectations of English learners depend more on language proficiency rather
than on age or grade.
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Literacy

Phonemic Awareness Phonemic awareness is the ability of a student to recognize individual
sounds in words. An example of a phoneme in the word “hat” is /h/ (the sound h makes,
rather than the letter). Phonemic awareness can start orally well before a student is able to
decode words to read. Thus, phonemic awareness is not the same as phonics. Phonemic
awareness focuses on sounds, while phonics focuses on the relationship between sounds and
their written symbols. Phonemic awareness is a pre-cursor to phonics. Areas we plan on
focusing within phonemic awareness include:

Phoneme isolation — “What is the first sound in hat?”

Phoneme identification — “What sound is the same in hat, hand, and hair?”
Phoneme categorization — “Which word doesn’t belong: hat, had, bad?”
Phoneme blending — “What word is /n/ /a/ It/ ?”

Phoneme segmentation — “Break up hat for me into its sounds.”

Phoneme deletion — “What is hat without the /h/?”

Phoneme addition — “What word do you get if you add an /s/ to the end of hat?”

Phoneme substitution — “What word to you get if you start with hat and change the /a/
to an /i/?

Phonics Phonics is the process of building up pattern-recognition within students to associate
sounds with written letters. In the past two decades, phonics developed a poor reputation as it
was overused and over-scripted. However, methodologies like the word sorts from Words
Their Way or Make-a-Word exercises are engaging, flexible, and have an immediate impact
on the types of words that students can decode. For example, most of our EL students will not
likely know that the letters “sh” make the sound /sh/ instead of /s/ /h/. If a student simply
reads texts over and over again, they will eventually figure out that “sh” makes /sh/. For a
group of students who have catching up to do, the direct instruction of this relationship can
help them identify this sooner and move on to other unknown sound/symbol relationships or
eventually to being able to focus more of their mental energy on comprehension.

We plan on utilizing the curriculum Open Court Reading, and especially the phonics section
of this curriculum, in order to reinforce and teach the concepts of phonemic awareness and
phonics. Open Court includes various strategies that explicitly focus on this type of “word
work,” which provides students a strong phonemic foundation, and, thus, they are more
prepared to read. For example, students are usually able to identify initial consonants before
any other part of a word. Word work activities like sorts, matching games, and making words
exercises, therefore, will be focused on this area before short vowel sounds. In addition to
occurring in the middle of the word, short vowels are often confusing to EL students when the
sound does not occur in their language. We can expect to spend days helping our students
differentiate the short vowel sounds of /a/, /e/, and /i/ which sound almost identical to many
ELs. In addition to using Open Court, Rocketship will utilize Words Their Way as well,
especially for spelling. Student spelling is highly correlated with their current stage of
development in recognition, so our spelling lists will be leveled based on a child’s word work
as well. The Words Their Way stages are:
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Emergent Stage — primarily phonemic awareness focus.

2. Letter-Name Stage — primarily focused on correlating letters, blends and digraphs with
the sounds they make.

3. Within Word Pattern Stage — usually focused within a single syllable on patterns
which form long vowels, r-controlled vowels, three letter blends, and dipthongs.

4. Syllable-Affix Stage — Examines patterns around syllabication. For example, rules for
doubling of the consonant before adding ed or ing. Also begins to study prefixes and
suffixes.

5. Derivational Relations Stage — focused primarily on word roots, prefixes and suffixes

that can help students build meaning and comprehension.

Fluency Fluency is the ability to read text accurately and quickly. It reflects the readers’
ability to automatically recognize words instead of decoding them. Combined with
vocabulary development (not just recognizing but understanding the meaning of many words),
fluency is a crucial stepping stone to comprehension. If a student is spending most of their
mental energy using their phonics skills to decode words, they don’t have as much time to
comprehend what they are reading and their overall comprehension will suffer. Rocketship
plans to organize a portion of our reading block around a combination of small teacher-led
reading groups with other students in the classroom working in reading centers. A teacher-led
reading group is similar to a Guided Reading group, but also incorporates instruction beyond
simply reading of texts. For example, we will level our phonics instruction by reading group
and students in each group will receive phonics instruction in their group at their current level.
This is one way of individualizing reading instruction. Fluency instruction in our groups will
be conducted by selecting a text which is on the independent level for the students in that
group. This is a text in which the student can recognize 90% or more of words in a text (not
necessarily automatically) and have good comprehension (generally 80% on factual answers
and some analysis and inference). Students will repeatedly read the text orally, working on
both their speed and their phrasing. The teacher will prompt students to improve phrasing our
automaticity with certain words. Four repeated readings are generally sufficient to improve
student fluency. Note that this exercise is very different from a guided reading lesson on an
instructional-level text where it is expected that most of the student and teacher’s energy will
go in to decoding unknown words. A fluency lesson is with a different text and focuses on
speed and phrasing.

In addition, Rocketship will utilize DIBELSs in order to assess a student’s progress with their
fluency skills. DIBELSs incorporates various fluency assessments at various levels, which will
give Rocketship staff insight to a student’s individual needs and growth as well.

We also believe that memorizing the Dolch word list of 220 sight words is an effective way to
jump-start a new reader’s fluency. Though we are not strong proponents of rote memorization
in general, we have found that the time it takes to commit these words to memory pays off
many times over by allowing students to focus less energy on decoding and more on
comprehension in their early reading lessons. Not only does this speed progress, but it
decreases their frustration. We want students to love reading, and being able to read
something easily (even a word initially) is motivating.
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Research has not proven that independent silent reading alone aids in fluency. This is a
somewhat counterintuitive finding; given the enormous focus schools have given independent
reading. However, we believe there is a crucial aspect to independent reading, which if
managed correctly, does contribute greatly to fluency. The most important part of
independent reading is book selection. If a student is reading an instructional or frustrational
text, they will not improve their fluency by reading it. Likewise, if a student is reading a text
that is not at the top of their independent level, it will be too easy, and they won’t increase
their fluency. Most of the books in today’s classrooms and school libraries are not precisely
leveled. For beginning readers, this corresponds to a student’s current stage of word decoding
development. Many books combine decodable words with ones that will lead to student
frustration. Luckily, special books are propagating now due to the popularity of Guided
Reading. These books are precisely leveled, so that one can choose a book that each student
will be able to read fluently within Guided Reading. This same method can be used for
independent reading. By using a library of precisely-leveled texts and specifying a narrow
range of levels which a student can choose, we can help our students develop fluency through
their independent reading. One of the Founders of Rocketship Education practiced this
method in his classroom for the last two years and believes that independent practice with
independent-level texts were an important component in his student’s dramatic reading
progress. Rocketship Learning Lab will have a library of leveled texts to aid our students in
their independent reading. We also believe that reading great children’s books builds a
students love of reading, so our library will also include these books for students general
enjoyment and they will have time each day to read not only leveled books but fine children’s
literature.

Vocabulary Vocabulary is the lexicon of words that a student understands. The level of
understanding (precision) can vary from word to word. There are two kinds of vocabulary
instruction that we plan on conducting at Rocketship. First, direct instruction of key
vocabulary words. The most important aspect of this type of instruction is repeated exposure
and manipulation of these words. For example, if a teacher has five vocabulary words in a
week, these words should occur in one or two of the read-alouds that week, in a teacher-led
reading group selection, and students should be given the ability to practice those words
through various exercises in reading centers. The Lead Petitioner had success with
Vocabulary instruction using a method called word webs. Students were required to write the
vocabulary word in one circle and then connect that circle to other circles which had words or
short phrases like that word. The point of this exercise was to help students develop a general
meaning of the word in relationship to other words they knew, even if they could not precisely
define the word. This is very useful in reading a new text because the combination of a
general understanding of the word along with context and visual clues can help build a
complete understanding. The second method of building vocabulary is giving students the
tools they need to accelerate the building of their vocabulary. Our word work will progress
past phonics to focus on word parts like prefixes, suffixes, and roots which can give clues
about the meaning of a word. One exciting thing about this for EL students is that if the
language they speak is a Latin derivative, they are likely to know roots that English-only
students will not, because these words are common in their language, but not in English.
Another way that we believe we can build our EL students vocabulary is through the use of
cognates. There are 15,000 words that share similar meanings between English and Spanish,
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though they usually have different pronunciations. Explicitly relating a new English word to
its cognate can make the development of vocabulary much easier. In addition, Rocketship
staff will all be trained in various GLAD strategies that are especially focused in the area of
vocabulary development. One of these strategies is called the CCD (cognitive content
dictionary), which is a tool and graphic organizer that the staff will be able to use in order to
build their students knowledge, use, and identification of vocabulary words. One of the
Founders of Rocketship practiced this method in his classroom and has also seen it applied
throughout various classrooms and grade levels. In each of these cases, the students,
especially EL students, have been able to rapidly progress in their vocabulary development
due to the effective use of the CCD strategy.

Comprehension Comprehension is a student’s understanding of the text they have read.
Ultimately, all of the other areas in reading are about improving a student’s comprehension.
Comprehension is also the most difficult area for all students, and in particular can be difficult
for EL students who lack the background knowledge to understand some of the concepts.
While developing the other areas of literacy will give students the ability to focus on
comprehension, they will often choose to focus on fluency instead. Direct Instruction in
comprehension helps to build the students ability to focus their mental energy on
understanding. Initially, one of the most important parts of comprehension is for the student
to identify what they don’t understand. Once this realization has happened, the teacher can
work with the student on strategies to develop an understanding — reading back in the text for
clues, skipping the section and coming back, rephrase what they have read, formulate
clarifying questions, etc. In general, comprehension progresses from factual (does the reader
understand what was written) to analytical (can they compare and contrast this with another
story they’ve read for example) to inferential (what was the author’s purpose in writing this
text). Comprehension for fictional works relies on very different skills than non-fiction text
and Rocketship plans on teaching techniques for both explicitly.

Rocketship will explicitly focus on the skill of comprehension, especially for EL students,
through the use of Direct Instruction with chapter books. This instruction will primarily occur
in second grade and up. The utilization of chapter books at an appropriate level will allow the
students to further engage with the text and hopefully find the joy in reading a continuous text.
In addition, the staff at Rocketship will create and/or utilize packets that include questions for
each chapter of a book. These questions will require the students to not only write their
answers, but also cite where they found the answer and what reading strategy they used.
Through the use of these reading packets and strategies, students in second grade and up will
be able to focus on their further development of the skill or reading comprehension.

English Language Development Through Literacy

EL Level K-2 3-5
Beginning Teachers use chants and songs to introduce | Teachers present the English alphabet using
(CELDT 1) basic phonemes. Students receive instruction | visuals and songs. Rhythm and repetition

on survival communication. Teachers use | are key strategies for getting students
controlled speech rate and variation. Cognates | accustomed to the sounds of spoken
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EL Level K-2 3-5
(words with common roots and look or sound | English. Daily rituals (morning meeting,
similar in related languages) that exist between | bathroom pass requests, etc.) require

primary and English language are used to
explain simple concepts. Writer’s workshop is
a time for telling stories orally in the primary
language, and then drawing those stories to
make them comprehensible in English. The
teacher uses those drawings to help students
develop new vocabulary. The teacher utilizes
various GLAD strategies like input charts,
graphic organizers, Teacher *“big books,”
picture file cards, observation charts, inquiry
charts, T graphs, and various other strategies.

students to use simple greetings and other
phrases. Students have opportunities to tell
and re-tell stories using drawing, mime, and
basic words. In writer’s workshop, students
develop complex stories through pictures,
and work with the teacher to put those
stories into words. Teachers allow students
who are literate in their primary language to
write a translated version of their story.
The teacher utilizes various GLAD
strategies like input charts, graphic
organizers, Teacher “big books,” picture

file cards, observation charts, inquiry
charts, T graphs, and various other
strategies.

Intermediate
(CELDT 2-3)

Students are engaged in real-world activities
that require them to communicate basic needs,
and describe common objects orally and with
basic written language. In writer’s workshop,
the teacher introduces story boards with
pictures and words to help students
comprehend stories and to help them develop
their own writing. Students practice reading
aloud with rhyming poetry and stories, and
have opportunities to dramatize fiction to
enhance understanding. The teacher utilizes
various GLAD strategies like input charts,
graphic organizers, Teacher *“big books,”
picture file cards, observation charts, inquiry
charts, T graphs, sentence patterns, “Farmer in
the Dell,” and various other strategies.

Teachers present students with oral and
written ~ comprehension  activities. In
centers, students use audio books and then
respond to texts in writing, using simple
sentences. Significant time is spent on pre-
reading vocabulary development activities.
During writer’s workshop, students focus
on getting their first draft in writing, using
invented spelling as needed. The revision
process is an opportunity for the teacher to
reinforce conventions, and teach new
spelling concepts. The teacher utilizes
various GLAD strategies like input charts,
graphic organizers, Teacher “big books,”
picture file cards, observation charts,
inquiry charts, T graphs, sentence patterns,
“Farmer in the Dell,” ELD retell, Silent
Video, and various other strategies.

Advanced
(CELDT 4-5)

Teachers challenge students to find spelling
patterns when reading. Students are given
literature that is accessible but requires them to
decode around 5-10% of the words they
encounter. Centers allow students to explore
vocabulary through antonyms and synonyms,
and to explore how word meanings change in
different contexts. Students read and respond to
grade-level literature orally and in grade-
appropriate writing. Students analyze and
compare literary devices used in different
forms of prose. Students have multiple
opportunities to read aloud for authentic
purposes. Teachers use recording and feedback
to help students reflect on their read-aloud
skills.  The teacher utilizes various GLAD
strategies like input charts, graphic organizers,
Teacher “big books,” picture file cards,
observation charts, inquiry charts, T graphs,
sentence patterns, “Farmer in the Dell,” ELD

Students respond to texts using specific and
appropriate language. The teacher uses
many graphic organizers for both reading
comprehension and pre-writing activities.
Students have opportunities
(dramatizations, speeches, circle time) to
read aloud with accuracy and expression,
from a variety of kinds of texts. Students
read and write independently (and are able
to self-correct) in literature circles and
writer’s workshop.  The teacher helps
students identify topics that are high-
interest, and assigns leveled literature that
allows students to work in their zone of
proximal development (not too easy, not
too hard). The teacher utilizes various
GLAD strategies like input charts, graphic
organizers, Teacher “big books,” picture
file cards, observation charts, inquiry
charts, T graphs, sentence patterns, “Farmer
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EL Level K-2 3-5
retell, Silent Video, and various other | in the Dell,” ELD retell, Silent Video, and

strategies. various other strategies.

EL Level K-2 3-5
Beginning Teachers use chants and songs to introduce | Teachers present the English alphabet using
(CELDT 1) basic phonemes. Students receive instruction | visuals and songs. Rhythm and repetition

on survival communication. Teachers use
controlled speech rate and variation. Cognates
(words with common roots and look or sound
similar in related languages) that exist between
primary and English language are used to
explain simple concepts. Writer’s workshop is
a time for telling stories orally in the primary
language, and then drawing those stories to
make them comprehensible in English. The
teacher uses those drawings to help students
develop new vocabulary.

are key strategies for getting students
accustomed to the sounds of spoken
English. Daily rituals (morning meeting,
bathroom pass requests, etc.) require
students to use simple greetings and other
phrases. Students have opportunities to tell
and re-tell stories using drawing, mime, and
basic words. In writer’s workshop, students
develop complex stories through pictures,
and work with the teacher to put those
stories into words. Teachers allow students
who are literate in their primary language to
write a translated version of their story.

Intermediate
(CELDT 2-3)

Students are engaged in real-world activities
that require them to communicate basic needs,
and describe common objects orally and with
basic written language. In writer’s workshop,
the teacher introduces story boards with
pictures and words to help students
comprehend stories and to help them develop
their own writing. Students practice reading
aloud with rhyming poetry and stories, and
have opportunities to dramatize fiction to
enhance understanding.

Teachers present students with oral and
written ~ comprehension  activities. In
centers, students use audio books and then
respond to texts in writing, using simple
sentences. Significant time is spent on pre-
reading vocabulary development activities.
During writer’s workshop, students focus
on getting their first draft in writing, using
invented spelling as needed. The revision
process is an opportunity for the teacher to
reinforce conventions, and teach new
spelling concepts.
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Rocketship Top 10 Content Standards for

Grade Level K

Language Arts

Grade Level 1

Grade Level 2

Grade Level 3

Grade Level 4

Highest Grade Level 5

shifted, or repeated

o Reading 1.6 Reading 1.10 Reading 1.9 Reading 1.8 Reading 1.2 Reading 1.4
g Recognize and name all | Generate the sounds from all Know the meaning of Use knowledge of prefixes Apply knowledge of word Know abstract, derived
S uppercase and the letters and letter patterns, simple prefixes and (e.g., un-, re-) and suffixes origins, derivations, synonyms, roots and affixes from
< lowercase letters of the | including consonant blends suffixes (e.g., over-, un-, | (e.g., -er, -est, -ful) to antonyms, and idioms to Greek and Latin and use
x alphabet and long-and short-vowel -ing, -ly) determine the meaning of determine the meaning of words | this knowledge to analyze
© patterns (i.e. phonograms) and words and phrases the meaning of complex
g blend those sounds into words
recognizable words
= Reading 3.2 Reading 1.16 Reading 1.6 Reading 2.4 Reading 2.2 Reading 3.4
TR Identify types of Read aloud with fluency in a Read aloud fluently and Recall major points in the text | Use appropriate strategies when | Understand that theme
% § everyday print manner that sounds like accurately and with and make and modify reading for different purposes refers to the meaning or
= materials natural speech appropriate intonation predictions about forthcoming | (e.g. full comprehension, moral of a selections and
'{g. 2 and expression information location of information, personal | recognize themes (whether
'§ 5 enjoyment) implied or stated directly)
in sample works

Reading 2.4 Reading 2.4 Reading 2.6 Reading 2.2 Reading 3.2 Reading 2.4
e Retell familiar stories Use context to resolve Recognize cause-and- Ask questions and support Identify the main events of the Draw inferences,
B & ambiguities about word and effect relationships in a answers by connecting prior plot, their causes, and the conclusions, or
& g sentence meanings text knowledge with literal influence of each event on future | generalizations about text
B information found in, and actions and support them with
8 [a) inferred from, the text textual evidence and prior

knowledge

- Reading 1.8 Reading 3.2 Reading 2.4 Reading 3.4 Reading 2.1 Reading 3.7
Y Track (move Describe the roles of authors Ask clarifying questions | Determine the underlying Identify structural patterns found | Evaluate the author's use of
E sequentially from and illustrators and their about essential textual theme or author’s message in | in informational text (e.g., various techniques (e.g.,
T sound to sound) and contributions to print elements of exposition fiction and nonfiction text compare and contrast, cause and | appeal of characters in a
= E represent changes in materials (e.g., why, what if, how) effect, sequential or picture book, logic and
g = simple syllables and chronological order, proposition | credibility of plots and
'c% 2 words with two and and support) to strengthen settings, use of figurative
B three sounds as one comprehension language) to influence
2 sound is added, readers' perspectives
5 substituted, omitted,
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Writing 1.3 (First)

Writing 2.1

Writing 2.1

Writing 2.1

Writing 2.1

Writing 2.1

? Print legibly and space | Write brief narratives Write brief narratives Write narratives that: a. Write narratives: a. Relate ideas, | Write narratives that
% letters, words, and describing an experience based on their Provide a context within observations, or recollections of | establish a. Plot, point of
w sentences appropriately experiences that a. which an action takes place b. | an event or experience b. view, setting, and/or
E Move through a logical Include well-chosen detail to Provide a context to enable the conflict b. Show rather than
< sequence of events and develop the plot and c. reader to imagine the world of tell the events of the story
& b. Describe the Provide insight into why the the event or experience c. Use
-y characters, setting, incident is memorable concrete sensory details d.
£ objects, and events in Provide insight into why the
'é detail selected event or experience is
memorable

Reading 3.3 Reading 2.2 Reading 3.3 Reading 3.3 Writing 2.2 Writing 2.2
o Identify characters, Respond to who, what, when, | Compare and contrast Determine what characters are | Write responses to literature: a. | Write responses to
E settings, and important | where, and how questions different versions of the like by what they say or do Demonstrate an understanding of | literature that a.
g events same stories that reflect and by how the author or the literary work b. Support Demonstrate an
= different cultures illustrator portrays them judgments through references to | understanding of a literary
= both the text and prior work b. Support judgments
o knowledge through references both to
S texts and to prior
=3 knowledge c. Develop
é interpretations that exhibit

careful reading and
understanding
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Rocketship Top 10 Content Standards for

Grade Level K

Language Arts

Grade Level 1

Grade Level 2

Grade Level 3

Grade Level 4

Highest Grade Level 5

Detailed and Factual

Writing

Writing 1.1

Use letters and
phonetically spelled
words to write about
experiences, stories,
people, objects, or
events

Writing 2.2

Write brief expository
descriptions of a real object,
person, place, or event, using
sensory details

Writing 1.4

Revise original draft to
improve sequence and
provide more descriptive
detail

Writing 2.2

Write descriptions that use
concrete sensory details to
present and support unified
impressions of people, places,
things, or experiences

Writing 2.3

Write information reports: a.
Frame a central question about
an issue or situation b. Include
facts and details for focus c.
Draw from more than one source
of information (e.g., speakers,
books, newspapers, other media
sources)

Writing 2.3

Write research reports
about key ideas,
issues, or events that a.
Frame questions that
direct the investigation
b. Establish a
controlling idea/topic
c. Develop the topic
with simple facts,
details, examples, and
explanations

Writing to Influence and

Communicate

Written & Oral
Language 1.2

Spell independently
by using pre-
phonetic knowledge
sounds of the
alphabet and
knowledge of letter
names

Written & Oral Language 1.6
Use knowledge of the basic rules
of punctuation and capitalization
when writing

Writing 2.2

Write a friendly letter
complete with the date,
salutation, body, closing,
and signature

Writing 2.3

Write personal and formal
letters, thank-you notes, and
invitations: a. Show
awareness of the knowledge
and interests of the audience
and establish a purpose and
context b. Include the date,
proper salutation, body,
closing, and signature

Writing 2.4

Write summaries that contain the
main ideas of the reading
selection and the most
significant details

Writing 2.4

Write persuasive
letters or compositions
that a. State clear
positions in support of
proposal b. Support
position with relevant
evidence c. Follow
simple organization
pattern d. Address
reader concerns

Speaking Like a
Rocketship Rocketeer

Written & Oral
Language 1.1
Recognize and use
complete, coherent
sentences when
speaking

Written & Oral Language 1.1
Write and speak in complete,
coherent sentences

Written & Oral
Language 1.3

Identify and correctly
use various parts of
speech including nouns
and verbs in writing and
speaking

Written & Oral
Languagel.2

Identify subjects and verbs
that are in agreement and
identify and use pronouns,
adjectives, compound words,
and articles correctly in
writing and speaking

Written & Oral Language 1.3
Identify and use regular and
irregular verbs, adverbs,
prepositions, and coordinating
conjunctions in writing and
speaking

Written & Oral
Language 1.1
Identify and correctly
use prepositional
phrases, appositives,
and independent and
dependent clauses; use
transitions and
conjunctions to
connect ideas
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Presenting Like a
Rocketship Rocketeer

Listening &
Speaking 2.1
Describe people,
places, things (e.g.,
size, color, shape),
locations, and
actions

Listening & Speaking 2.2
Retell simple narrative or
expository passages by using
basic story grammar and relating
the sequence of story events by
answering who, what, when,
where, why, and how questions

Listening & Speaking
2.2

Report on a topic with
facts and details drawing
from several sources of
information

Listening & Speaking 2.1
Make brief narrative
presentations: a. Provide a
context for an incident that is
the subject of the
presentations b. Provide
insight into why the selected
incident is memorable c.
Include well-chosen details to
develop character, setting, and
plot

Listening & Speaking 2.2
Make informational
presentations: a. Frame a key
question b. Include facts and
details that help listeners to
focus c. Incorporate more than
one source of information (e.g.,
speakers, books, newspapers,
televisions or radio reports)

Listening & Speaking
2.2

Deliver informative
presentations about an
important idea, issue,
or event by the
following means a.
Frame questions to
direct the investigation
b. Establish a
controlling idea or
topic c. Develop the
topic with simple
facts, details,
examples, and
explanations
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English Language Development

The following objectives are aligned to the California English-language development
(ELD) standards which demonstrate what English learners should know and be able to do
as they move toward full fluency in English. Rocketship’s philosophy is to incorporate
ELD principles directly into its literacy curriculum and instructional practices, so many
of the objectives below have already been discussed in the preceding section.
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Rocketship Top 10 Content Standards for English Language Development

Beginning ELD Level

Intermediate ELD Level

Advanced ELD Level

Strategies and Applications

Strategies and Applications

Strategies and Applications

g = g Begin to speak with a few words or sentences by using | Participate in social conversations with peers and adults on Demonstrate understanding of most idiomatic
g Ss |afew standard_ English grammatical foRocketship and fan_1i|_iz_ar to_pics by zflsking and answering questions and expressions (e.g., “Give me a hand”) by responding
5 & | sounds (e.g., single words or phrases) soliciting information to such expressions and using them appropriately
Strategies and Applications Strategies and Applications Strategies and Applications
2 2 | Begin to be understood when speaking, but usage of Make oneself understood when speaking by using consistent Read aloud fluently and accurately and with
I X | standard English grammatical forms and sounds (e.g., standard English grammatical forms and sounds; however, appropriate intonation and expression
2 © & | plurals, simple past tense, pronouns [he or she] may be | some rules are not followed (e.g., third-person singular, male
= 9 | inconsistent and female pronouns)
Word Analysis, Fluency, and Systematic Word Analysis, Fluency, and Systematic Vocabulary Word Analysis, Fluency, and Systematic
o Vocabulary Development Development Vocabulary Development
= Recognize and produce English phonemes that are Apply knowledge of English phonemes in oral and silent Apply knowledge of sound/symbol relationships
s unlike the phonemes students hear and produce in their | reading to derive meaning from literature and texts in content and basic word formation rules to derive meanings
o primary language areas from written text (e.g., basic syllabication rules,
regular and irregular plurals, and basic phonics)
Word Analysis, Fluency, and Systematic Word Analysis, Fluency, and Systematic Vocabulary Word Analysis, Fluency, and Systematic
2 Vocabulary Development Development Vocabulary Development
g Produce most English phonemes while beginning to Read narrative and expository texts aloud with the correct Apply knowledge of academic and social
3 read aloud pacing, intonation, and expression vocabulary while reading independently
o Word Analysis, Fluency, and Systematic Word Analysis, Fluency, and Systematic Vocabulary Word Analysis, Fluency, and Systematic
k= Vocabulary Development Development Vocabulary Development
3 Retell stories by using simple words, phrases, and Recognize and understand simple idioms, analogies, and Understand idioms, analogies, and metaphors in
& sentences figures of speech in written text conversation and written text
Reading Comprehension Reading Comprehension Reading Comprehension
2 Respond orally to stories read aloud, giving one-to Read text and orally identify the main ideas and draw Read and orally and respond to familiar stories and
E two-word responses in answer to factual inferences about the text by using detailed sentences other texts by answering factual comprehension
& comprehension questions (who, what, when, where, questions about cause-and-effect relationships

and how)
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Rocketship One Public School Top 10 Content Standards for English Language Development

Reading Comprehension
Identify the basic sequence of events in stories read

Reading Comprehension
Identify, using key words or phrases, the basic sequence of

Reading Comprehension
Write a brief summary (two or three paragraphs)

D
-.g aloud, using important words or visual representations, events in stories read of a story
15 such as pictures and story frames
o
Strategies and Applications Strategies and Applications Strategies and Applications
2 Copy the alphabet legibly Follow a model given by the teacher to independently write a | Develop a clear thesis and support it by using
-‘é’ short paragraph of at least four sentences analogies, quotations, and facts appropriately
Strategies and Applications Strategies and Applications Strategies and Applications
=2 Write simple sentences by using key words commonly Write legible, simple sentences that respond to topics in Write a multi-paragraph essay with consistent
= used in the classroom (e.g., labels, number names, days | language arts and other content areas (e.g., math, science, use of standard grammatical forms
§ of the week, and months) history-social science)
Strategies and Applications Strategies and Applications Strategies and Applications
=2 Write phrases and simple sentences that follow English Create cohesive paragraphs that develop a central idea and Produce independent writing with consistent use
= syntactical order consistently use standard English grammatical forms even of capitalization, punctuation, and correct
§ though some rules may not be followed spelling

Beginning ELD Level
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In addition, we have broken down these Top 10 ELD standards into key skills. These key
skills are outlined below and the grade levels in which we expect them to be achieved.

Grades K-2
Listening and Speaking

e Follow directions

Listen Attentively

Speak to be understood

Vary ways of speaking

Participate in social conversations
Retell stories and summarize main idea
Recite rhymes and stories

Ask and answer questions

Reading Word Analysis

Reading Fluency and Systematic VVocabulary Development

e Understand concepts about print
Recognize and produce phonemes
Understand sound-symbol relationships
Segment sounds in words

Track sounds in words

Read abbreviations
Read aloud

Use vocabulary for communication
Use social and academic vocabulary
Correct errors

Read words

Read sounds and word families
Apply knowledge of word parts
Understand synonyms and antonyms
Understand prefixes and suffixes
Recognize abbreviations

Categorize words

Read aloud

Reading Comprehension

Follow directions

Interpret text features

Identify sequence of events

Draw and label pictures

Respond to comprehension questions
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e Draw inferences

Literary Response and Analysis
e Describe elements of poetry
e ldentify setting and characters
e Respond to comprehension questions

Writing Strategies and Applications
e Write sentences
e \Write narratives
e Write in content areas
e \Write a letter
e Use the writing process

Writing Conventions
e Use correct mechanics, spelling, and grammar
e Use correct grammar
e Edit writing

Grades 3-5
Listening and Speaking

Follow directions

Listen Attentively

Speak to be understood

Vary ways of speaking

Participate in social conversations
Retell stories and summarize main idea
Recite rhymes and stories

Ask and answer questions

Reading Word Analysis

Understand concepts about print

Recognize and produce phonemes

Understand sound-symbol relationships

Segment sounds in words

Track sounds in words

Read sight words and apply knowledge of word parts
Read abbreviations

Read aloud

Reading Fluency and Systematic VVocabulary Development
e Use vocabulary for communication
e Use social and academic vocabulary
e Correct errors
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Read words

Read sounds and word families
Apply knowledge of word parts
Understand synonyms and antonyms
Understand prefixes and suffixes
Recognize abbreviations

Categorize words

Read aloud

Reading Comprehension

Follow directions

Interpret text features

Identify sequence of events

Draw and label pictures

Respond to comprehension questions
Draw inferences

Literary Response and Analysis

Describe elements of poetry
Identify setting and characters
Respond to comprehension questions

Writing Strategies and Applications

Write sentences

Write narratives

Write in content areas
Write a letter

Use the writing process

Writing Conventions

Use correct mechanics, spelling, and grammar
Use correct grammar
Edit writing
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Mathematics

English Language Development Through Mathematics

EL Level K-2 3-5
Beginning Beginning students can be placed in small | Students may have an understanding of
(CELDT 1) groups to interact with either the teacher or | basic operations from their previous
assistant. The silent period need not be a | schooling. Teachers need to teach

passive time; math and language can be
integrated to maximize language acquisition.
Songs and chants are excellent ways of
supporting concept learning. The teacher uses
clear and slower speech rate and limits use of
idioms in modeling vocabulary and basic math
concepts. Manipulatives, big books, and
colorful visual aids are used to introduce and
practice number concepts. Calendar activities
are oral as well as in writing that is modeled to
show writing conventions such as capitalization
of the names of the week and month. Word
walls reflect academic as well as personal
(survival) vocabulary. Students are asked to
demonstrate learning in non-verbal ways
(drawings and pictures) and through the use of
invented spelling.

vocabulary explicitly to facilitate students’
transition into English. Students need to
acquire calendar related words, quantity,
comparison, geometrical terms, and ways
of telling time.

Students can be expected to answer in
short phrases and can follow simple
directions stated clearly and supported by
visuals. At this stage students can benefit
from referring to a bilingual dictionary.

Intermediate
(CELDT 2-3)

Teacher introduces more abstract concepts with
the use of realia and manipulatives. Students
can recite and sing rhymes and songs used in
class. A greater of variety of vocabulary is used
to describe objects and their attributes in
geometry and measurement. Teacher models
the use of ordinal numbers using realia and
hand-on activities. Students label simple
drawings to show math concepts. Shared
writing activities may serve as good scaffolds
for students’ emergent literacy. Students may
also dictate their thinking.

Students can keep math journals to begin
and continue using and writing complex
vocabulary and sentences.

Students can explain math algorithms and
discuss their solutions orally. Teachers can
support students’ use of the text by
providing a key vocabulary list with
definitions as these appear per chapter.
Students can use word maps to make
distinctions among vocabulary words.
Compare and contrast matrices can be used
to support students’ learning of more
complex concepts.

Advanced
(CELDT 4-5)

Teachers understand that students may sound
like native speakers of English in most aspect
of language yet they continue to need academic
vocabulary support. The use of math journals
allows students to record their learning at their
own pace and abilities. Allow time for students
to write and record more independently.

Students will be expected to perform at
higher levels in their use of language.
While students use complex vocabulary
and sentences and write short narratives
appropriate to math, teachers can monitor
accuracy of vocabulary and expressions.

EL Level

K-2

3-5
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passive time; math and language can be
integrated to maximize language acquisition.
Songs and chants are excellent ways of
supporting concept learning. The teacher uses
clear and slower speech rate and limits use of
idioms in modeling vocabulary and basic math
concepts. Manipulatives, big books, and
colorful visual aids are used to introduce and
practice number concepts. Calendar activities
are oral as well as in writing that is modeled to
show writing conventions such as capitalization
of the names of the week and month. Word
walls reflect academic as well as personal
(survival) vocabulary. Students are asked to
demonstrate learning in non-verbal ways
(drawings and pictures) and through the use of
invented spelling.

EL Level K-2 3-5
Beginning Beginning students can be placed in small | Students may have an understanding of
(CELDT 1) groups to interact with either the teacher or | basic operations from their previous
assistant. The silent period need not be a | schooling. Teachers need to teach

vocabulary explicitly to facilitate students’
transition into English. Students need to
acquire calendar related words, quantity,
comparison, geometrical terms, and ways
of telling time.

Students can be expected to answer in
short phrases and can follow simple
directions stated clearly and supported by
visuals. At this stage students can benefit
from referring to a bilingual dictionary.

Intermediate
(CELDT 2-3)

Teacher introduces more abstract concepts with
the use of realia and manipulatives. Students
can recite and sing rhymes and songs used in
class. A greater of variety of vocabulary is used
to describe objects and their attributes in
geometry and measurement. Teacher models
the use of ordinal numbers using realia and
hand-on activities. Students label simple
drawings to show math concepts. Shared
writing activities may serve as good scaffolds
for students’ emergent literacy. Students may
also dictate their thinking.

Students can keep math journals to begin
and continue using and writing complex
vocabulary and sentences.

Students can explain math algorithms and
discuss their solutions orally. Teachers can
support students’ use of the text by
providing a key vocabulary list with
definitions as these appear per chapter.
Students can use word maps to make
distinctions among vocabulary words.
Compare and contrast matrices can be used
to support students’ learning of more
complex concepts.

Advanced
(CELDT 4-5)

Teachers understand that students may sound
like native speakers of English in most aspect
of language yet they continue to need academic
vocabulary support. The use of math journals
allows students to record their learning at their
own pace and abilities. Allow time for students
to write and record more independently.

Students will be expected to perform at
higher levels in their use of language.
While students use complex vocabulary
and sentences and write short narratives
appropriate to math, teachers can monitor
accuracy of vocabulary and expressions.

As discussed in the Implementation of Curriculum section in the body of our petition, our
focus with students will be primarily to develop number sense and algebraic thinking
with our students. Below we describe the objectives within these key areas.

Number Sense: The instructional emphasis on number sense will ensure student mastery
of the following mathematical concepts:
e Counting by rote
e One-to-one correspondence
e Conservation of number
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Numeral recognition/ linking symbols to quantities
Numeral writing

Thinking in groups

Part-to-whole

More/less

Relationships top 5’s and 10’s

Beginning addition and subtraction

These ten foundational components of number sense have been demonstrated to greatly
enhance students’ ability to succeed with higher level math concepts. Teachers will be
provided with diagnostic tools to identify student strengths and weaknesses in these 10
areas. They will then be given an arsenal of instructional resources (within the core text,
and supplemental materials) to reinforce student mastery in each area.

Algebraic Thinking: K-5 algebra encompasses six ‘big ideas.” Students who develop
proficiency in the following 6 conceptual areas will be ready to engage in higher-level
algebra work by the time they complete fifth grade:
e Multiple representations (graphs, charts, equivalence)
Proportional reasoning (numerical relationships)
Functions (input/output, if given function, then...)
Variables (missing information)
Balance (equivalence)
Proofs (inductive and deductive reasoning)

Within the context of these six big ideas, students at each grade level will work towards
mastery of the following specific learning outcomes:
e Solving simple equations
Manipulating integers
Manipulating exponents and scientific notation
Understanding prime and composite numbers
Factoring
Understand order of operations
Understand properties of real numbers

Teachers will be trained to know these big ideas, and to use their existing curriculum and
supplemental materials to diagnose and reinforce mastery in those areas. Teachers will
collaborate to identify relevant standards and skills at each grade level in relation to the
above skills, and to incorporate those skills into their curriculum.
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Rocketship Top 10 Content Standards for

Grade Level K

Math

Grade Level 1

Grade Level 2

Grade Level 3

Grade Level 4

Highest Grade Level 5

Understanding

Numbers

Number Sense 1.2
Count, recognize,
represent, name, and
order numbers (to 30)
using objects
(manipulatives)

Number Sense 1.2
Compare and order whole
numbers to 100 by using the
symbols >, <, and =

Number Sense 1.2

Use words, models, and
expanded forms (example
45=4 tens +5) to represent
numbers to 1,000

Number Sense 1.3
Identify the place value for
each digit in numbers to
10,000

Number Sense 1.3

Round whole numbers
through the millions to the
nearest ten, hundred,
thousand, ten thousand, or
hundred thousand

Number Sense 1.2

Interpret percents as part of a
hundred; find decimal and
percent equivalents for
common fractions and
explain why they represent
the same value; compute a
given percent of a whole
number

Math is Patterns

Statistics, Data
Analysis, and
Probability 1.2
Identify, describe, and
extend simple patterns
involving shape, size, or
color such as circle,
triangle, or red, blue

Number Sense 1.3
Represent equivalent forms
of the same number through
the use of physical models,
diagrams, and number
expressions

Number Sense 3.1 and 3.2
Use repeated addition, arrays,
and counting by multiples to
do multiplication

Use repeated subtraction,
equal sharing, and forming
equal groups with remainders
to do division

Number Sense 2.3

Use the inverse relationship
between multiplication and
division to compute and
check results

Number Sense 3.2
Demonstrate an
understanding of, and the
ability to use, standard
algorithms for multiplying a
multi-digit number by a two-
digit number and for dividing
a multi-digit number by a
one-digit number; use
relationships between them
to simplify computations and
to check results

Algebra and Functions 1.3
Know and use the
distributive property in
equations and expressions
with variables.

Parts of a Whole

Measurement and
Geometry 1.4

Identify the time (to the
nearest hour or half hour)
of everyday events (e.g.
lunch time is 12 o’clock)

Measurement and Geometry
1.2

Tell time to the nearest hour,
half hour, and quarter hour
and relate time to events
(e.g., before/after,
shorter/longer)

Number Sense 4.2 and 4.3
Recognize fractions of a
whole and parts of a group
(e.g. one-fourth of a pie, two-
thirds of 15 balls) and know
that when all fractional parts
are included, such as four-
fourths, the result is equal to
the whole and to one

Number Sense 3.1
Compare fractions
represented by drawings or
concrete materials to show
equivalency and to add and
subtract simple fractions in
context

Number Sense 1.7

Write the fraction
represented by a drawing of
parts of a figure; represent a
given fraction by using
drawings; and relate a
fraction to a simple decimal
on a number line

Number Sense 2.3

Solve simple problems,
including ones arising in
concrete situations, involving
the addition and subtraction
of fractions and mixed
numbers (like and unlike
denominators of 20 and less),
and express answers in the
simplest form
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Making Numbers
Work Together

Number Sense 2.1

Use concrete objects to
determine the answers to
addition and subtraction

problems

Number Sense 2.5

Show the meaning of
addition (putting together,
increasing) and subtraction
(taking away, comparing,
finding the difference)

Number Sense 2.2

Find the sum or difference of
two whole numbers up to
three digits long

Number Sense 2.4 and 2.5
Solve simple problems
involving multiplication of
multi-digit numbers by one-
digit numbers (3,671 x 3 =)
Solve division problems in
which a multidigit number is
evenly divided by one digit
number (135/5 =)

Number Sense 4.1
Understand that many whole
numbers break down in
different ways (e.g. 12 =4 x
3=2x6=2x2x3)

Number Sense 2.1

Add, subtract, multiply, and
divide all decimal and
negative numbers; and verify
the reasonableness of the
results

Understanding

Mathematical
Relationships

Measurement and
Geometry 1.2
Demonstrate an
understanding of

concepts of time (e.g.,
morning, afternoon,

today, yesterday,

tomorrow, week, year)
and tools that measure
time (clock, calendar)

Algebra and Functions 1.1
Write and solve number
sentences from problem
situations that express
relationships involving
addition and subtraction

Number Sense 2.1
Understand and use the
inverse relationship between
addition and subtraction (e.g.,
an opposite number sentence
for8+6=14is14-6=28)
to solve problems and check
solutions

Algebra and Functions 1.1
Represent relationships of
quantities in the form of
mathematical expressions,
equations, or inequalities

Number Sense 1.9

Identify on a number line the
relative position of negative
numbers, positive fractions,
positive mixed numbers, and
positive decimals to two
decimal places

Algebra and Functions 1.2
Use a letter to represent an
unknown; write and evaluate
simple algebraic expressions;
and verify the reasonableness
of the results

Rocketship Franklin McKinley School District Charter Petition

Page 101 of 276




Rocketship Top 10 Content Standards for

Grade Level K

Grade Level 1

Math

Grade Level 2

Grade Level 3

Grade Level 4

Highest Grade Level 5

How Numbers Relate

to Each Other

Number Sense 1.1
Compare two or more
sets (up to 10 objects in
each group), and identify
which set is equal to,
more than, or less than
the other

Number Sense 2.2

Use the inverse
relationship between
addition and subtraction
to solve problems

Algebra and Functions 1.1
Use the commutative and
associative rules to simplify
mental calculations and to
check results

Algebra and Functions 2.1
Solve simple problems
involving a functional
relationship between two
quantities (e.g. find the total
cost of multiple items given
the cost per unit)

Algebra and Functions 1.5
Understand that an equation
suchasy=3x+5isa
prescription for determining a
second number when a first
number is given

Algebra and Functions 1.5
Solve problems involving
linear functions with integer
values; write the equation; and
graph the resulting ordered
pairs of integers on a grid

Math in Your

Daily Life

Measurement and
Geometry 1.1

Compare the length,
weight, and capacity of
objects by making direct
comparisons or using
reference objects

Number Sense 1.5
Identify and know the
value of coins and show
different combinations of
coins that equal the same
value

Number Sense 5.1

Solve problems using
combinations of coins and
bills

Measurement and Geometry
1.4 (Fourth)

Understand and use formulas
to solve problems involving
perimeter and area of
rectangles and squares. Use
those formulas to find the
areas of more complex figures
by dividing the figure into
basic shapes.

Measurement and Geometry
21

Draw the points
corresponding to linear
relationships on a graph paper
and understand that the length
of a horizontal or vertical line
segment equals the difference
of the x or y coordinates

Measurement and Geometry
14

Differentiate between, and use
appropriate units of measures
for, two-and three-dimensional
objects (i.e., find the perimeter,
area, volume).

Shapes and Lines

Algebra and Functions
11

Identify, sort, and
classify objects by
attribute and identify
objects that do not
belong to a particular

group

Measurement and
Geometry 2.4

Arrange and describe
objects in space by
proximity, position, and
direction (e.g., near, far,
below, above, up, down,
behind, in front of, next
to, left or right of)

Measurement and
Geometry 2.1

Describe and classify plane
and solid geometric shapes
(e.g., circle, rectangle,
sphere, pyramid rectangular
prism) according to the
number and shape of faces,
edges, and vertices

Measurement and Geometry
22&23

Identify attributes of triangles
and quadrilaterals (two equal
sides for isosceles triangle,
three equal sides for the
equilateral triangle, parallel
sides for a parallelogram, etc)

Measurement and Geometry
35

Know the definition of a right
angle, an acute angle, and an
obtuse angle. Understand that
90 degrees, 180 degrees, 270
degrees, and 360 degrees are
associated respectively with
Y4, Yo, ¥4, and full turns

Measurement and Geometry
2.2

Know that the sum of the
angles of any triangle is 180
degrees and the sum of the
angles of any quadrilateral is
360 degrees and use this
information to solve problems
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Collecting and

Analyzing Data

Statistics, Data
Analysis, and
Probability 1.1

Pose information
questions, collect data,
and record the results
using objects, pictures,
and picture graphs

Statistics, Data
Analysis, and
Probability 1.2
Represent and compare
data using pictures, bar
graphs, tally charts, and
picture graphs

Statistics, Data Analysis,
and Probability 1.3
Identify features of data sets
(range and mode)

Statistics, Data Analysis,
and Probability 1.3
Summarize and display the
results of probability
experiments in a clear and
organized way (bar graph, line
plot, etc)

Algebra and Functions 1.2
Interpret and evaluate
mathematical expressions that
now use parentheses

Statistics, Data Analysis, and
Probability 1.1

Know the concepts of mean,
median, and mode; compute
and compare simple examples
to show that they may differ

How Did You Get

There??

Mathematical
Reasoning 2.1
Explain the reasoning
used with concrete
objects and/or pictorial
representations

Mathematical
Reasoning 1.2 and 2.1
Use tools, such as
manipulatives or
sketches, to model
problems and explain the
reasoning used and
justify the procedure
selected

Mathematical Reasoning
21

Defend the reasoning used
and justify the procedures
selected

Mathematical Reasoning 2.4
Express the solution clearly
and logically by using the
appropriate mathematical
notation and terms and clear
language; support solutions
with evidence in both verbal
and symbolic work

Mathematical Reasoning 2.4
Express the solution clearly
and logically by using the
appropriate mathematical
notation and terms and clear
language; support solutions
with evidence in both verbal
and symbolic work

Mathematical Reasoning 2.4
Express the solution clearly and
logically by using the
appropriate mathematical
notation and terms and clear
language; support solutions
with evidence in both verbal
and symbolic work
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Science

English Language Development Through Science

EL Level K-2 3-5
Beginning Using an inquiry-based approach, students will | Using an inquiry-based approach, students will
(CELDT 1) discover scientific concepts via investigations | discover scientific concepts via investigations

(FOSS kits and other hands-on resources).
Students are able to use drawings to depict
their experiments. As students generate ideas to
describe science experiments the teacher will
formalize the terms and concepts in a clear and
concise manner. Vocabulary can be listed on
specific word walls for science. Teachers can
record dictated accounts of students’
discoveries. The teacher also utilizes various
GLAD strategies like input charts, graphic
organizers, Teacher “big books,” picture file
cards, observation charts, inquiry charts, ELD
retell, Silent Video, and various other
strategies.

(FOSS kits and other hands-on resources).
Students can keep science journals where they
can draw their investigations and label key
concepts. They can refer to bilingual
dictionaries to support their writing. The
teacher also utilizes various GLAD strategies
like input charts, graphic organizers, Teacher
“big books,” picture file cards, observation
charts, inquiry charts, ELD retell, Silent Video,
and various other strategies.

Intermediate
(CELDT 2-3)

Using an inquiry-based approach, students will
discover scientific concepts via investigations
(FOSS kits and other hands-on resources). The
scientific method can be described and students
can begin to formulate hypotheses before
experiments and investigations. Students begin
to ask and answer scientific questions using
appropriate academic language. The teacher
also utilizes various GLAD strategies like input
charts, graphic organizers, Teacher “big
books,” picture file cards, observation charts,
inquiry charts, ELD retell, Silent Video, and
various other strategies.

Using an inquiry-based approach, students will
discover scientific concepts via investigations
(FOSS kits and other hands-on resources).
Students begin and continue using and writing
complex vocabulary and sentences appropriate
to science. Students are able to ask and answer
scientific questions (make predictions and
formulate conclusions) using appropriate
academic language. The teacher also utilizes
various GLAD strategies like input charts,
graphic organizers, Teacher “big books,”
picture file cards, observation charts, inquiry
charts, ELD retell, Silent Video, and various
other strategies.

Advanced
(CELDT 4-5)

Using an inquiry-based approach, students will
discover scientific concepts via investigations
(FOSS kits and other hands-on resources).
Students will also use simple (grade-level
appropriate) expository text to read for
information and learn new concepts. Teachers
can expect students to label their journals
supported by short sentences that may have
grammar and spelling errors. Teachers can
monitor students’ accurate use of high
frequency words, and their integration of
concept-specific language into both oral and
written products. The teacher also utilizes
various GLAD strategies like input charts,
graphic organizers, Teacher “big books,”
picture file cards, observation charts, inquiry

Using an inquiry-based approach, students will
discover scientific concepts via investigations
(FOSS kits and other hands-on resources).
Students will also use expository text to read
for information and learn new concepts.
Students use complex vocabulary and
sentences and write detailed and accurate
scientific reports and describe investigations.
Teacher explicitly teaches and holds students
accountable for the use of Tier 3 (content
related) academic language in their scientific
reports.  The teacher also utilizes various
GLAD strategies like input charts, graphic
organizers, Teacher “big books,” picture file
cards, observation charts, inquiry charts, ELD
retell, Silent Video, and wvarious other

Rocketship Franklin McKinley School District Charter Petition

Page 104 of 276




EL Level

K-2

3-5

charts, ELD retell, Silent Video, and various

other strategies.

strategies.
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Science
Investigation and Experimentation Standards should be taught in every grade level.

Kindergarten

Standards to Cover in the Plants Unit
K:2. Different types of plants and animals inhabit the earth. As a basis for understanding
this concept:

a. Students know how to observe and describe similarities and differences in the
appearance and behavior of plants and animals (e.g., seed-bearing plants, birds,
fish, and insects).

b. Students know how to identify major structures of common plants and animals
(e.g., stems, leaves, roots, arms, wings, legs).

1:2. Plants and animals meet their needs in different ways. As a basis for understanding
this concept:

a. Students know different plants and animals inhabit different kinds of
environments and have external features that help them thrive in different kinds of
places.

b. Students know both plants and animals need water, animals need food, and plants
need light.

c. Students know animals eat plants or other animals for food and may also use
plants or even other animals for shelter and nesting.

d. Students know roots are associated with the intake of water and soil nutrients and
green leaves are associated with making food from sunlight.

2:2. Plants and animals have predictable life cycles. As a basis for understanding this
concept:
a. Students know light, gravity, touch, or environmental stress can affect the
germination, growth, and development of plants.
b. Students know flowers and fruits are associated with reproduction in plants.

4:3. Living organisms depend on one another and on their environment for survival. As a
basis for understanding this concept:
a. Students know many plants depend on animals for pollination and seed dispersal,
and animals depend on plants for food and shelter.

Standards to Cover in the Light Unit:
3:2. Light has a source and travels in a direction. As a basis for understanding this
concept:
a. Students know sunlight can be blocked to create shadows.
b. Students know light is reflected from mirrors and other surfaces.
c. Students know the color of light striking an object affects the way the object is
seen.
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d. Students know an object is seen when light traveling from the object enters the
eye.

First Grade

Standards to Cover in the Food Webs Unit:
1:2. Plants and animals meet their needs in different ways. As a basis for understanding
this concept:
a. Students know animals eat plants or other animals for food and may also use
plants or even other animals for shelter and nesting.

4:2. All organisms need energy and matter to live and grow. As a basis for understanding
this concept:

a. Students know plants are the primary source of matter and energy entering most
food chains.

b. Students know producers and consumers (herbivores, carnivores, omnivores, and
decomposers) are related in food chains and food webs and may compete with
each other for resources in an ecosystem.

c. Students know decomposers, including many fungi, insects, and microorganisms,
recycle matter from dead plants and animals.

Standards to Cover in the Weather Unit:
K:3. Earth is composed of land, air, and water. As a basis for understanding this concept:
a. Students know changes in weather occur from day to day and across seasons,

affecting Earth and its inhabitants.

1:3. Weather can be observed, measured, and described. As a basis for understanding this
concept:
a. Students know how to use simple tools (e.g., thermometer, wind vane) to measure
weather conditions and record changes from day to day and across the seasons.
b. Students know that the weather changes from day to day but that trends in
temperature or of rain (or snow) tend to be predictable during a season.
c. Students know the sun warms the land, air, and water.

3:1. Energy and matter have multiple forms and can be changed from one form to
another. As a basis for understanding this concept:
a. Students know energy comes from the Sun to Earth in the form of light.

Standards to Cover in the States of Matter Unit:

K:1. Properties of materials can be observed, measured, and predicted. As a basis for
understanding this concept:
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a. Students know objects can be described in terms of the materials they are made of
(e.g., clay, cloth, paper) and their physical properties (e.g., color, size, shape,
weight, texture, flexibility, attraction to magnets, floating, sinking).

b. Students know water can be a liquid or a solid and can be made to change back
and forth from one form to the other.

c. Students know water left in an open container evaporates (goes into the air) but
water in a closed container does not.

1:1. Materials come in different forms (states), including solids, liquids, and gases. As a
basis for understanding this concept:
a. Students know solids, liquids, and gases have different properties.
b. Students know the properties of substances can change when the substances are
mixed, cooled, or heated.

3:1. Energy and matter have multiple forms and can be changed from one form to
another. As a basis for understanding this concept:
a. Students know matter has three forms: solid, liquid, and gas.
b. Students know evaporation and melting are changes that occur when the objects
are heated.
c. Students know that when two or more substances are combined, a new substance
may be formed with properties that are different from those of the original
materials.

5:3. Water on Earth moves between the oceans and land through the processes of
evaporation and condensation. As a basis for understanding this concept:
a. Students know when liquid water evaporates, it turns into water vapor in the air
and can reappear as a liquid when cooled or as a solid if cooled below the freezing
point of water.

Second Grade:

Standards to Cover in the Rock Cycle Unit:
2:3. Earth is made of materials that have distinct properties and provide resources for
human activities. As a basis for understanding this concept:

a. Students know how to compare the physical properties of different kinds of rocks
and know that rock is composed of different combinations of minerals.

b. Students know smaller rocks come from the breakage and weathering of larger
rocks.

c. Students know that soil is made partly from weathered rock and partly from
organic materials and that soils differ in their color, texture, capacity to retain
water, and ability to support the growth of many kinds of plants.

d. Students know that fossils provide evidence about the plants and animals that
lived long ago and that scientists learn about the past history of Earth by studying
fossils.

e. Students know rock, water, plants, and soil provide many resources, including
food, fuel, and building materials, that humans use.
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4:4. The properties of rocks and minerals reflect the processes that formed them. As a
basis for understanding this concept:

a. Students know how to differentiate among igneous, sedimentary, and
metamorphic rocks by referring to their properties and methods of formation (the
rock cycle).

b. Students know how to identify common rock-forming minerals (including quartz,
calcite, feldspar, mica, and hornblende) and ore minerals by using a table of
diagnostic properties.

4:5. Waves, wind, water, and ice shape and reshape Earth's land surface. As a basis for
understanding this concept:

a. Students know some changes in the earth are due to slow processes, such as
erosion, and some changes are due to rapid processes, such as landslides, volcanic
eruptions, and earthquakes.

b. Students know natural processes, including freezing and thawing and the growth
of roots, cause rocks to break down into smaller pieces.

c. Students know moving water erodes landforms, reshaping the land by taking it
away from some places and depositing it as pebbles, sand, silt, and mud in other
places (weathering, transport, and deposition).

Standards to Cover in the Motion Unit:
2:1. The motion of objects can be observed and measured. As a basis for understanding
this concept:

a. Students know the position of an object can be described by locating it in relation
to another object or to the background.

b. Students know an object's motion can be described by recording the change in
position of the object over time.

c. Students know the way to change how something is moving is by giving it a push
or a pull. The size of the change is related to the strength, or the amount of force,
of the push or pull.

d. Students know tools and machines are used to apply pushes and pulls (forces) to
make things move.

e. Students know objects fall to the ground unless something holds them up.

f. Students know sound is made by vibrating objects and can be described by its
pitch and volume.

3:1. Energy and matter have multiple forms and can be changed from one form to
another. As a basis for understanding this concept:
a. Students know machines and living things convert stored energy to motion and
heat.

Third Grade:
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Standards to be covered in the Animal Adaptations & Habitats Unit:

K:2. Different types of plants and animals inhabit the earth. As a basis for understanding
this concept:
a. Students know stories sometimes give plants and animals attributes they do not
really have.

K:3. Earth is composed of land, air, and water. As a basis for understanding this concept:
a. Students know characteristics of mountains, rivers, oceans, valleys, deserts, and
local landforms.

1:2. Plants and animals meet their needs in different ways. As a basis for understanding
this concept:

a. Students know different plants and animals inhabit different kinds of
environments and have external features that help them thrive in different kinds of
places.

b. Students know both plants and animals need water, animals need food, and plants
need light.

c. Students know how to infer what animals eat from the shapes of their teeth (e.g.,
sharp teeth: eats meat; flat teeth: eats plants).

2:2. Plants and animals have predictable life cycles. As a basis for understanding this
concept:
a. Students know that organisms reproduce offspring of their own kind and that
the offspring resemble their parents and one another.
b. Students know the sequential stages of life cycles are different for different
animals, such as butterflies, frogs, and mice.
c. Students know many characteristics of an organism are inherited from the
parents. Some characteristics are caused or influenced by the environment.
d. Students know there is variation among individuals of one kind within a
population.

3:3. Adaptations in physical structure or behavior may improve an organism’s chance for
survival. As a basis for understanding this concept:
a. Students know examples of diverse life forms in different environments, such
as oceans, deserts, tundra, forests, grasslands, and wetlands.
b. Students know when the environment changes, some plants and animals
survive and reproduce; others die or move to new locations.
c. Students know that some kinds of organisms that once lived on Earth have
completely disappeared and that some of those resembled others that are alive
today.

4:3. Living organisms depend on one another and on their environment for survival. As a
basis for understanding this concept:
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a. Students know ecosystems can be characterized by their living and nonliving
components.

b. Students know that in any particular environment, some kinds of plants and
animals survive well, some survive less well, and some cannot survive at all.

c. Students know that most microorganisms do not cause disease and that many
are beneficial.

Standards to Cover in the Astronomy Unit:
3:4. Objects in the sky move in regular and predictable patterns. As a basis for
understanding this concept:

a. Students know the patterns of stars stay the same, although they appear to
move across the sky nightly, and different stars can be seen in different
seasons.

b. Students know the way in which the Moon's appearance changes during the
four-week lunar cycle.

c. Students know telescopes magnify the appearance of some distant objects in
the sky, including the Moon and the planets. The number of stars that can be
seen through telescopes is dramatically greater than the number that can be
seen by the unaided eye.

d. Students know that Earth is one of several planets that orbit the Sun and that
the Moon orbits Earth.

e. Students know the position of the Sun in the sky changes during the course of
the day and from season to season.

5:5. The solar system consists of planets and other bodies that orbit the Sun in predictable
paths. As a basis for understanding this concept:

a. Students know the Sun, an average star, is the central and largest body in the
solar system and is composed primarily of hydrogen and helium.

b. Students know the solar system includes the planet Earth, the Moon, the Sun,
eight other planets and their satellites, and smaller objects, such as asteroids
and comets.

c. Students know the path of a planet around the Sun is due to the gravitational
attraction between the Sun and the planet.

Fourth Grade:

Standards to cover in the Electricity & Magnetism Unit:
2:1. The motion of objects can be observed and measured. As a basis for understanding
this concept:
a. Students know magnets can be used to make some objects move without
being touched.

3:1. Energy and matter have multiple forms and can be changed from one form to
another. As a basis for understanding this concept:
a. Students know sources of stored energy take many forms, such as food, fuel,
and batteries.

Rocketship Franklin McKinley School District Charter Petition Page 111 of 276



b.

Students know energy can be carried from one place to another by waves,
such as water waves and sound waves, by electric current, and by moving
objects.

4:1. Electricity and magnetism are related effects that have many useful applications in
everyday life. As a basis for understanding this concept:

a. Students know how to design and build simple series and parallel circuits by
using components such as wires, batteries, and bulbs.

b. Students know how to build a simple compass and use it to detect magnetic
effects, including Earth's magnetic field.

c. Students know electric currents produce magnetic fields and know how to
build a simple electromagnet.

d. Students know the role of electromagnets in the construction of electric
motors, electric generators, and simple devices, such as doorbells and
earphones.

e. Students know electrically charged objects attract or repel each other.

f. Students know that magnets have two poles (north and south) and that like
poles repel each other while unlike poles attract each other.

g. Students know electrical energy can be converted to heat, light, and motion.

Fifth Grade:

Standards to be covered in the Plant & Animal Systems Unit:
(Review Plant Standards and Animal Adaptations in this unit)

3:3. Adaptations in physical structure or behavior may improve an organism’s chance for
survival. As a basis for understanding this concept:

a.

Students know plants and animals have structures that serve different
functions in growth, survival, and reproduction.

5:2. Plants and animals have structures for respiration, digestion, waste disposal, and
transport of materials. As a basis for understanding this concept:

a.

b.

Students know many multicellular organisms have specialized structures to
support the transport of materials.

Students know how blood circulates through the heart chambers, lungs, and
body and how carbon dioxide (CO;) and oxygen (O;) are exchanged in the
lungs and tissues.

Students know the sequential steps of digestion and the roles of teeth and the
mouth, esophagus, stomach, small intestine, large intestine, and colon in the
function of the digestive system.

Students know the role of the kidney in removing cellular waste from blood
and converting it into urine, which is stored in the bladder.

Students know how sugar, water, and minerals are transported in a vascular
plant.

Students know plants use carbon dioxide (CO2) and energy from sunlight to
build molecules of sugar and release oxygen.
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g. Students know plant and animal cells break down sugar to obtain energy, a
process resulting in carbon dioxide (CO-) and water (respiration).

Standards to cover in the Meteorology and Conservation of Resources unit:
(Review Weather, Rock Cycle, and Astronomy Concepts in the Unit)

3:3. Adaptations in physical structure or behavior may improve an organism’s chance for
survival. As a basis for understanding this concept:
a. Students know living things cause changes in the environment in which they
live: some of these changes are detrimental to the organism or other
organisms, and some are beneficial.

5:3. Water on Earth moves between the oceans and land through the processes of
evaporation and condensation. As a basis for understanding this concept:

a. Students know most of Earth's water is present as salt water in the oceans,
which cover most of Earth's surface.

b. Students know when liquid water evaporates, it turns into water vapor in the
air and can reappear as a liquid when cooled or as a solid if cooled below the
freezing point of water.

c. Students know water vapor in the air moves from one place to another and can
form fog or clouds, which are tiny droplets of water or ice, and can fall to
Earth as rain, hail, sleet, or snow.

d. Students know that the amount of fresh water located in rivers, lakes, under-
ground sources, and glaciers is limited and that its availability can be extended
by recycling and decreasing the use of water.

e. Students know the origin of the water used by their local communities.

5.4. Energy from the Sun heats Earth unevenly, causing air movements that result in
changing weather patterns. As a basis for understanding this concept:
a. Students know uneven heating of Earth causes air movements (convection
currents).
b. Students know the influence that the ocean has on the weather and the role
that the water cycle plays in weather patterns.
c. Students know the causes and effects of different types of severe weather.
d. Students know how to use weather maps and data to predict local weather and
know that weather forecasts depend on many variables.
e. Students know that the Earth's atmosphere exerts a pressure that decreases
with distance above Earth's surface and that at any point it exerts this pressure
equally in all directions.

Standards to cover in the Chemistry & Experimentation Unit:
(Review States of Matter and Experimentation Concepts in this Unit)

3:1. Energy and matter have multiple forms and can be changed from one form to
another. As a basis for understanding this concept:
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a.

Students know that when two or more substances are combined, a new
substance may be formed with properties that are different from those of the
original materials.

Students know all matter is made of small particles called atoms, too small to
see with the naked eye.

Students know people once thought that earth, wind, fire, and water were the
basic elements that made up all matter. Science experiments show that there
are more than 100 different types of atoms, which are presented on the
periodic table of the elements.

5:1. Elements and their combinations account for all the varied types of matter in the
world. As a basis for understanding this concept:

a.

b.

Students know that during chemical reactions the atoms in the reactants
rearrange to form products with different properties.

Students know all matter is made of atoms, which may combine to form
molecules.

Students know metals have properties in common, such as high electrical and
thermal conductivity. Some metals, such as aluminum (Al), iron (Fe), nickel
(Ni), copper (Cu), silver (Ag), and gold (Au), are pure elements; others, such
as steel and brass, are composed of a combination of elemental metals.
Students know that each element is made of one kind of atom and that the
elements are organized in the periodic table by their chemical properties.
Students know scientists have developed instruments that can create discrete
images of atoms and molecules that show that the atoms and molecules often
occur in well-ordered arrays.

Students know differences in chemical and physical properties of substances
are used to separate mixtures and identify compounds.

Students know properties of solid, liquid, and gaseous substances, such as
sugar (CsH120g), water (H20), helium (He), oxygen (O,), nitrogen (N2), and
carbon dioxide (COy).

Students know living organisms and most materials are composed of just a
few elements.

Students know the common properties of salts, such as sodium chloride
(NaCl).

Science Course Objectives

K First Second Third Fourth Fifth
Plants: Food Webs: Animal Plant & Animal
K2a,c 12.c Adaptations & Systems:
12 a-c,e 42 a-c Habitats: 33.a
22 ef K2.b 52 ag
® 43.c K3.a
= 12.a,cd
- 22. ad
33.b,d, e
43.a,bd
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Weather: Rock Cycle: Astronomy: Meteorology &
K3.b 23.a-e 34. a-e Conserving
< 13.a-c 44 ab 55. a-Cc Resources:
S 31l.a 45. a-c 33.¢c
w 53.a-e
54. a-e
Light: States of Motion: Electricity & Chemistry &
_ | 32ad Matter: 21 aeg Magnetism: Experimentation
I K1.a-c 31lc 21.f 31 gi
D 11 ab 3Lb 51 ai
& 3leg 31.d
53.b 41. a9
Social Studies
English Language Development Through Social Studies
EL Level K-2 3-5
Beginning Teachers can use hands-on activities to discuss | Students can refer to a bilingual dictionary as
(CELDT 1) content topics such as families and communities. | needed. Teachers use the textbook and

Field trips and guest speakers can contextualize
big ideas. Literature based social studies provide
opportunities to integrate language skills and
history concepts. Large maps and multimedia
tools can serve as visuals. Teachers can present
key vocabulary and teach questioning stems to
prepare students to respond to simple questions.
Flash cards can be used to learn about school
personnel and the common names of local
places. The teacher also utilizes various GLAD
strategies like input charts, graphic organizers,
Teacher “big books,” picture file cards,
observation charts, inquiry charts, ELD retell,
Silent Video, and various other strategies.

supplementary  materials to introduce
concepts. Teacher models the use of the
textbook through think aloud activities.
Graphic organizers can be used to organize
information. Non-verbal activities can lower
students’ affective filter (anxiety). Making
dioramas, picture books, abc books, and
reconstructing artifacts are excellent products
to demonstrate concept attainment. The
teacher also utilizes various GLAD strategies
like input charts, graphic organizers, Teacher
“big books,” picture file cards, observation
charts, inquiry charts, ELD retell, Silent
Video, and various other strategies.

Intermediate Students can label key concepts presented either | In small groups students can practice
(CELDT 2-3) |in handouts or those created by them. | learning through role-playing, hot-seat,
Cooperative learning activities can enhance their | cloning the author, and other activities that
initial learning. Students can practice language | involve moderate speaking opportunities.
with peers by having opportunities to think and | Cooperative learning can provide less
share before answering whole class questions. | stressful settings to practice new concepts
The teacher also utilizes various GLAD | and language skills. The teacher also utilizes
strategies like input charts, graphic organizers, | various GLAD strategies like input charts,
Teacher “big books,” picture file cards, | graphic organizers, Teacher “big books,”
observation charts, inquiry charts, ELD retell, | picture file cards, observation charts, inquiry
Silent Video, and various other strategies. charts, ELD retell, Silent Video, and various
other strategies.
Advanced Students can write as appropriate for their grade | Students can create brochures to illustrate
(CELDT 4-5) | level. The teacher can explicitly present written | key ideas about cultures and concepts

conventions for capitalization and using titles
and quotes as they appear in written materials.

learned. Teachers can expect students to
deliver presentations that have greater detail
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In cooperative settings these students can serve
as reporters and editors. The teacher also
utilizes various GLAD strategies like input
charts, graphic organizers, Teacher “big books,”
picture file cards, observation charts, inquiry
charts, ELD retell, Silent Video, and various
other strategies.

and length. The teacher also utilizes various
GLAD strategies like input charts, graphic
organizers, Teacher “big books,” picture file
cards, observation charts, inquiry charts,
ELD retell, Silent Video, and various other
strategies.

EL Level K-2 3-5
Beginning Teachers can use hands-on activities to discuss | Students can refer to a bilingual dictionary as
(CELDT 1) content topics such as families and communities. | needed. Teachers use the textbook and

Field trips and guest speakers can contextualize
big ideas. Literature based social studies provide
opportunities to integrate language skills and
history concepts. Large maps and multimedia
tools can serve as visuals. Teachers can present
key vocabulary and teach questioning stems to
prepare students to respond to simple questions.
Flash cards can be used to learn about school
personnel and the common names of local
places.

supplementary  materials to introduce
concepts. Teacher models the use of the
textbook through think aloud activities.
Graphic organizers can be used to organize
information. Non-verbal activities can lower
students’ affective filter (anxiety). Making
dioramas, picture books, abc books, and
reconstructing artifacts are excellent products
to demonstrate concept attainment.

Intermediate Students can label key concepts presented either | In small groups students can practice
(CELDT 2-3) |in handouts or those created by them. | learning through role-playing, hot-seat,
Cooperative learning activities can enhance their | cloning the author, and other activities that
initial learning. Students can practice language | involve moderate speaking opportunities.
with peers by having opportunities to think and | Cooperative learning can provide less
share before answering whole class questions. stressful settings to practice new concepts
and language skills.
Advanced Students can write as appropriate for their grade | Students can create brochures to illustrate
(CELDT 4-5) | level. The teacher can explicitly present written | key ideas about cultures and concepts

conventions for capitalization and using titles
and quotes as they appear in written materials.
In cooperative settings these students can serve
as reporters and editors.

learned. Teachers can expect students to
deliver presentations that have greater detail
and length.
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Social Studies Course Objectives

Major Themes Supplemental Themes Possible Important People —
2.25. & 3.4.6.
Kindergarten Patriotism, Symbols and American Heroes
Citizenship
First Geography Commerce & Trade
Second Heritage & Ancestors Immigration
Third Native American Cultures Local Government and Sitting Bull,
& Traditions History Cesar Chavez,
Sally Ride
Fourth CA History - Westward State Government, Lewis & Clarke, Pocahontas
Expansion Exploration
Fifth Forming a New Nation, The | Conflict and Cooperation Thomas Jefferson,
Federal Government between settlers and Native George Washington,
Americans Nelson Mandela

Kindergarten Major Standards:
K.2 Students recognize national and state symbols and icons such as the national and
state flags, the bald eagle, and the Statue of Liberty.

1.1.2. Understand the elements of fair play and good sportsmanship, respect for the rights
and opinions of others, and respect for rules by which we live, including the meaning of
the "Golden Rule."”

1.3. 1-3. Students know and understand the symbols, icons, and traditions of the United
States that provide continuity and a sense of community across time.
a. Recite the Pledge of Allegiance and sing songs that express American ideals (e.g.,
"America").
b. Understand the significance of our national holidays and the heroism and
achievements of the people associated with them.
c. Identify American symbols, landmarks, and essential documents, such as the flag,
bald eagle, Statue of Liberty, U.S. Constitution, and Declaration of Independence,
and know the people and events associated with them.

3.4. 1-2.Students understand the role of rules and laws in our daily lives and the basic
structure of the U.S. government.

a. Determine the reasons for rules, laws, and the U.S. Constitution; the role of
citizenship in the promotion of rules and laws; and the consequences for people
who violate rules and laws.

b. Discuss the importance of public virtue and the role of citizens, including how to
participate in a classroom, in the community, and in civic life.
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First Grade Major Standards:

K.4. 1-3 Students compare and contrast the locations of people, places, and environments
and describe their characteristics. Determine the relative locations of objects using the
terms near/far, left/right, and behind/in front.

a. Distinguish between land and water on maps and globes and locate general
areas referenced in historical legends and stories. Identify traffic symbols and
map symbols (e.g., those for land, water, roads, cities).

b. Construct maps and models of neighborhoods, incorporating such structures
as police and fire stations, airports, banks, hospitals, supermarkets, harbors,
schools, homes, places of worship, and transportation lines.

c. Demonstrate familiarity with the school's layout, environs, and the jobs people
do there.

1.2.1-4 Students compare and contrast the absolute and relative locations of places and
people and describe the physical and/ or human characteristics of places.
a. Locate on maps and globes their local community, California, the United
States, the seven continents, and the four oceans.
b. Compare the information that can be derived from a three-dimensional model
to the information that can be derived from a picture of the same location.
c. Construct a simple map, using cardinal directions and map symbols.
d. Describe how location, weather, and physical environment affect the way
people live, including the effects on their food, clothing, shelter,
transportation, and recreation.

2.2.1-4 Students demonstrate map skills by describing the absolute and relative locations
of people, places, and environments.

a. Locate on a simple letter-number grid system the specific locations and
geographic features in their neighborhood or community (e.g., map of the
classroom, the school).

b. Label from memory a simple map of the North American continent, including
the countries, oceans, Great Lakes, major rivers, and mountain ranges.
Identify the essential map elements: title, legend, directional indicator, scale,
and date.

c. Locate on a map where their ancestors live(d), telling when the family moved
to the local community and how and why they made the trip.

d. Compare and contrast basic land use in urban, suburban, and rural
environments in California.

Second Grade Major Standards:
K.6. 2-3 Students understand that history relates to events, people, and places of other
times.

a. ldentify the purposes of, and the people and events honored in,
commemorative Know the triumphs in American legends and historical
accounts through the stories of such people as Pocahontas, George
Washington, Booker T. Washington, Daniel Boone, and Benjamin Franklin.
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b. Understand how people lived in earlier times and how their lives would be
different today (e.g., getting water from a well, growing food, making
clothing, having fun, forming organizations, living by rules and laws).

1.4.1-3 Students compare and contrast everyday life in different times and places around
the world and recognize that some aspects of people, places, and things change over time
while others stay the same.
a. Examine the structure of schools and communities in the past.
b. Study transportation methods of earlier days.
c. Recognize similarities and differences of earlier generations in such areas as
work (inside and outside the home), dress, manners, stories, games, and
festivals, drawing from biographies, oral histories, and folklore.

1.5.1-3 Students describe the human characteristics of familiar places and the varied
backgrounds of American citizens and residents in those places.
a. Recognize the ways in which they are all part of the same community, sharing
principles, goals, and traditions despite their varied ancestry; the forms of
diversity in their school and community; and the benefits and challenges of a
diverse population.
b. Understand the ways in which American Indians and immigrants have helped
define Californian and American culture.
c. Compare the beliefs, customs, ceremonies, traditions, and social practices of
the varied cultures, drawing from folklore.

2.1 Students differentiate between things that happened long ago and things that
happened yesterday.
a. Trace the history of a family through the use of primary and secondary
sources, including artifacts, photographs, interviews, and documents.
b. Compare and contrast their daily lives with those of their parents,
grandparents, and/ or guardians.
c. Place important events in their lives in the order in which they occurred (e.g.,
on a time line or storyboard).

Third Grade Major Standards:
3.2. 1-4 Students describe the American Indian nations in their local region long ago and
in the recent past.

a. Describe national identities, religious beliefs, customs, and various folklore
traditions.

b. Discuss the ways in which physical geography, including climate, influenced
how the local Indian nations adapted to their natural environment (e.g., how
they obtained food, clothing, tools).

c. Describe the economy and systems of government, particularly those with
tribal constitutions, and their relationship to federal and state governments.

d. Discuss the interaction of new settlers with the already established Indians of
the region.
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4.2.1 Students describe the social, political, cultural, and economic life and interactions
among people of California from the pre-Columbian societies to the Spanish mission and
Mexican rancho periods.

a. Discuss the major nations of California Indians, including their geographic
distribution, economic activities, legends, and religious beliefs; and describe
how they depended on, adapted to, and modified the physical environment by
cultivation of land and use of sea resources.

5.1.1-3 Students describe the major pre-Columbian settlements, including the cliff
dwellers and pueblo people of the desert Southwest, the American Indians of the Pacific
Northwest, the nomadic nations of the Great Plains, and the woodland peoples east of the
Mississippi River.

a. Describe how geography and climate influenced the way various nations lived
and adjusted to the natural environment, including locations of villages, the
distinct structures that they built, and how they obtained food, clothing, tools,
and utensils.

b. Describe their varied customs and folklore traditions.

c. Explain their varied economies and systems of government.

Fourth Grade Major Standards:
4.3.1-5 Students explain the economic, social, and political life in California from the
establishment of the Bear Flag Republic through the Mexican-American War, the Gold
Rush, and the granting of statehood.
a. Identify the locations of Mexican settlements in California and those of other
settlements, including Fort Ross and Sutter's Fort.
b. Compare how and why people traveled to California and the routes they
traveled (e.g., James Beckwourth, John Bidwell, John C. Fremont, Pio Pico).
c. Analyze the effects of the Gold Rush on settlements, daily life, politics, and
the physical environment (e.g., using biographies of John Sutter, Mariano
Guadalupe Vallejo, Louise Clapp).
d. Study the lives of women who helped build early California (e.g., Biddy
Mason).
e. Discuss how California became a state and how its new government differed
from those during the Spanish and Mexican periods.

4.4.1-9 Students explain how California became an agricultural and industrial power,
tracing the transformation of the California economy and its political and cultural
development since the 1850s.
a. Understand the story and lasting influence of the Pony Express, Overland
Mail Service, Western Union, and the building of the transcontinental
railroad, including the contributions of Chinese workers to its construction.
b. Explain how the Gold Rush transformed the economy of California, including
the types of products produced and consumed, changes in towns (e.g.,
Sacramento, San Francisco), and economic conflicts between diverse groups
of people.
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Discuss immigration and migration to California between 1850 and 1900,
including the diverse composition of those who came; the countries of origin
and their relative locations; and conflicts and accords among the diverse
groups (e.g., the 1882 Chinese Exclusion Act).

Describe rapid American immigration, internal migration, settlement, and the
growth of towns and cities (e.g., Los Angeles).

Discuss the effects of the Great Depression, the Dust Bowl, and World War 11
on California.

Describe the development and locations of new industries since the nineteenth
century, such as the aerospace industry, electronics industry, large-scale
commercial agriculture and irrigation projects, the oil and automobile
industries, communications and defense industries, and important trade links
with the Pacific Basin.

Trace the evolution of California's water system into a network of dams,
aqueducts, and reservoirs.

Describe the history and development of California's public education system,
including universities and community colleges.

Analyze the impact of twentieth-century Californians on the nation's artistic
and cultural development, including the rise of the entertainment industry
(e.g., Louis B. Meyer, Walt Disney, John Steinbeck, Ansel Adams, Dorothea
Lange, John Wayne).

Fifth Grade Major Standards:
5.4. Students understand the political, religious, social, and economic institutions that
evolved in the colonial era.

a.

Understand the influence of location and physical setting on the founding of
the original 13 colonies, and identify on a map the locations of the colonies
and of the American Indian nations already inhabiting these areas.

Identify the major individuals and groups responsible for the founding of the
various colonies and the reasons for their founding (e.g., John Smith, Virginia;
Roger Williams, Rhode Island; William Penn, Pennsylvania; Lord Baltimore,
Maryland; William Bradford, Plymouth; John Winthrop, Massachusetts).
Describe the religious aspects of the earliest colonies (e.g., Puritanism in
Massachusetts, Anglicanism in Virginia, Catholicism in Maryland, Quakerism
in Pennsylvania).

Identify the significance and leaders of the First Great Awakening, which
marked a shift in religious ideas, practices, and allegiances in the colonial
period, the growth of religious toleration, and free exercise of religion.
Understand how the British colonial period created the basis for the
development of political self-government and a free-market economic system
and the differences between the British, Spanish, and French colonial systems.
Describe the introduction of slavery into America, the responses of slave
families to their condition, the ongoing struggle between proponents and
opponents of slavery, and the gradual institutionalization of slavery in the
South.
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g.

Explain the early democratic ideas and practices that emerged during the
colonial period, including the significance of representative assemblies and
town meetings.

5.5 Students explain the causes of the American Revolution.

a.

Understand how political, religious, and economic ideas and interests brought
about the Revolution (e.g., resistance to imperial policy, the Stamp Act, the
Townshend Acts, taxes on tea, Coercive Acts).

Know the significance of the first and second Continental Congresses and of
the Committees of Correspondence.

Understand the people and events associated with the drafting and signing of
the Declaration of Independence and the document's significance, including
the key political concepts it embodies, the origins of those concepts, and its
role in severing ties with Great Britain.

5.6 Students understand the course and consequences of the American Revolution.

a.

Describe the contributions of France and other nations and of individuals to
the out-come of the Revolution (e.g., Benjamin Franklin's negotiations with
the French, the French navy, the Treaty of Paris, The Netherlands, Russia, the
Marquis Marie Joseph de Lafayette, Tadeusz Ko’sciuszko, Baron Friedrich
Wilhelm von Steuben).

Identify the different roles women played during the Revolution (e.g., Abigail
Adams, Martha Washington, Molly Pitcher, Phillis Wheatley, Mercy Otis
Warren).

Understand the personal impact and economic hardship of the war on families,
problems of financing the war, wartime inflation, and laws against hoarding
goods and materials and profiteering.

Explain how state constitutions that were established after 1776 embodied the
ideals of the American Revolution and helped serve as models for the U.S.
Constitution.

Understand how the ideals set forth in the Declaration of Independence
changed the way people viewed slavery.

5.7 Students describe the people and events associated with the development of the U.S.
Constitution and analyze the Constitution's significance as the foundation of the
American republic.

a. List the shortcomings of the Articles of Confederation as set forth by their critics.

b. Explain the significance of the new Constitution of 1787, including the struggles
over its ratification and the reasons for the addition of the Bill of Rights.

c. Understand the fundamental principles of American constitutional democracy,
including how the government derives its power from the people and the primacy
of individual liberty.

d. Understand how the Constitution is designed to secure our liberty by both
empowering and limiting central government and compare the powers granted to
citizens, Congress, the president, and the Supreme Court with those reserved to
the states.
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Art

The curriculum will be aligned with the Visual and Performing Arts Framework for
California Public Schools and will include dance, drama/theater, music and visual arts.
Arts will be integrated into the Literacy block, often through Social Studies (see
Appendix Z: Bell schedule), and will also be integrated at times into Learning Lab as
well. Students will examine the influence of the various arts on history, and examine
how art reflects and describes historical periods, cultures, and geographic regions.

This program will be designed to develop aesthetic perception and judgment, and creative
expression in the context of our diverse historical and cultural heritages. All students,
including EL, Gifted, and Special Education will have equal access to the visual and
performing arts core curriculum, with modifications to meet their individual needs.
Integrated instruction will be delivered by the regular classroom teacher, as well as by the
enrichment staff. The State has effectively identified key standards for the visual and
performing arts. Key standards, listed below, will guide the integration of arts into the
curriculum. Through a process of unpacking and prioritizing content standards for the
four core content areas, teachers will identify opportunities to integrate the arts into those
curricular areas, and will build unit clusters that maximize student exposure to and
engagement in the arts.
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Rocketship Top 10 Content Standards for the

Grade Level K

Grade Level 1

Arts

Grade Level 2

Grade Level 3

Grade Level 4

Grade Level 5

Dance 4.1

Dance 4.2

Dance 4.2

Dance 1.3

Dance 1.1

Dance 4.2

3 (Aesthetic Valuing) (Aesthetic Valuing) (Aesthetic Valuing) (Artistic Perception) Perform | (Artistic Perception) (Aesthetic Valuing) Apply
‘_>U Explain basic features that | Describe the experience of | Describe how the short movement problems, Demonstrate mental specific criteria to analyze
© distinguish one kind of dancing two different movement in dances of emphasizing the element of concentration and physical and assess the quality of a
o dance from another (e.g., dances (e.g., Seven peers communicates ideas force/ energy (e.g., swing, control in performing dance dance performance by
o speed, force/energy use, Jumps, La Raspa). or moods to the viewer melt, explode, quiver). skills. well-known dancers or
< costume, setting, music). (e.g., ocean environment or dance companies (e.g.,
é a sad or joyous dance). technical skill, musicality,
S dynamics, mood).
(@)
" Dance 2.1 Dance 2.3 Dance 5.2 Dance 3.3 Dance 5.4 Dance 5.1
5 (Creative Expression) (Creative Expression) (Connections, (Historical and Cultural (Connections, Relationships, (Connections,
B Create movements that Create a short movement Relationships, Applications) | Context) Explain the Applications) Analyze the Relationships,
§ o | reflectavariety of sequence with a Demonstrate language arts | function of dance in choreographic process and its | Applications) Describe
8§ € | personal experiences (e.g., | beginning, a middle, and concepts through dance | ceremonial and social relation to the writing process | how historical events
o5 recall feeling happy, sad, an end. (e.g., show different | community events in Native | (e.g., brainstorming, exploring | relate to dance forms (e.g.,
'z < angry, excited). punctuation marks through | American cultures. and developing ideas, putting | the rebellion of the 1960s
§ 2 movement). ideas into a form, was represented in popular
J) © sequencing). social dances with a move
o from partners to individual
8 expression).

Music 2.2 Music 2.1 Music 1.2 Music 1.3 Music 2.1 Music 1.4
o (Creative Expression) (Creative Expression) (Artistic Perception) Read, | (Artistic Perception) Identify | (Creative Expression) Sing a (Artistic Perception)
5 < Sing age-appropriate Sing with accuracy in a write, and perform simple melody, rhythm, harmony, varied repertoire of music Analyze the use of music
£ .2 songs from memory. developmentally patterns of pitch, using and timbre in selected pieces | from diverse cultures, elements in aural
<i: g; appropriate range. solfege. of music when presented including rounds, descants, examples from various
25 aurally. and songs with ostinatos, genres and cultures.
E = alone and with others.
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Music—Creative

Expression

Music 1.2

(Artistic Perception)
Identify and describe basic
elements in music (e.g.,
high/low, fast/slow,
loud/soft, beat).

Music 2.4

(Creative Expression)
Improvise simple
rhythmic
accompaniments, using
body percussion or
classroom instruments.

Music 2.4

(Creative Expression)
Improvise simple rhythmic
and melodic
accompaniments, using
voice and a variety of
classroom instruments.

Music 2.2

(Creative Expression) Sing
age-appropriate songs from
memory, including rounds,
partner songs, and ostinatos.

Music 2.2

(Creative Expression) Use
classroom instruments to play
melodies and accompaniments
from a varied repertoire of
music from diverse cultures,
including rounds, descants,
and ostinatos, by oneself and
with others.

Music 2.3

(Creative Expression)
Compose, improvise, and
perform basic rhythmic,
melodic, and chordal
patterns independently on
classroom instruments.

Music—Aesthetic

Value

Music 2.3

(Creative Expression)
Play instruments and
move or verbalize to
demonstrate awareness of
beat, tempo, dynamics,
and melodic direction.

Music 4.1

(Aesthetic Valuing) Create
movements to music that
reflect focused listening.

Music 4.2

(Aesthetic Valuing) Create
developmentally
appropriate movements to
express pitch, tempo, form,
and dynamics in music.

Music 4.3

(Aesthetic Valuing) Describe
how specific musical
elements communicate
particular ideas or moods in
music.

Visual Arts 4.2

(Aesthetic Valuing) Identify
and describe how a person’s
own cultural context
influences individual
responses to works of art.

Music 4.2

(Aesthetic Valuing)
Develop and apply
appropriate criteria to
support personal
preferences for specific
musical works.
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Grade Level K

Rocketship Top 10 Content Standards for the

Grade Level 1

Arts

Grade Level 2

Grade Level 3

Grade Level 4

Grade Level 5

Theatre 1.1
(Artistic Perception) Use
the vocabulary of theatre,

Theatre 1.1
(Artistic Perception) Use
the vocabulary of the

Theatre 1.1
(Artistic Perception) Use
the vocabulary of theatre,

Theatre 1.1
(Artistic Perception) Use
the vocabulary z of theatre,

Theatre 2.3
(Creative Expression)
Design or create costumes,

Theatre 1.1
(Artistic Perception) Use the
vocabulary of theatre, such as

o
E = such as actor, character, theatre, such as play, plot such as plot (beginning, such as character, setting, makeup, or masks to sense memory, script, cue,
g8 cooperation, setting, the (beginning, middle and middle, and end), scene, conflict, audience, communicate a character in | monologue, dialogue,
J) g; five senses, and audience end), improvisation, sets, conflict, script, and motivation, stage areas, formal or informal protagonist, and antagonist,
% 5 to describe theatrical pantomime, stage, audience, to describe and blocking, to describe performances. to describe theatrical
on experiences. character, and audience, theatrical experiences. theatrical experiences. experiences.
= to describe theatrical
experiences.

Theatre 3.1 Theatre 3.1 Dance 3.1 Theatre 3.1 Theatre 3.1 Theatre 3.3
g‘ ® (Historical and Cultural (Historical and Cultural (Historical and Cultural (Historical and Cultural (Historical and Cultural (Historical and Cultural
B 5 Context) Retell or Context) Identify the Context) Name and perform | Context) Dramatize Context) Identify theatrical | Context) Analyze ways in
T = dramatize stories, myths, cultural and geographic social and traditional dances | different cultural versions or storytelling traditions in | which theatre, television, and
é g fables, and fairy tales from | origins of stories. from various cultures. of similar stories from the cultures of ethnic film play a part in our daily
= various cultures and times. around the world. groups throughout the lives.
= history of CA.
o Dance 1.2 Theatre 2.1 Theatre 4.1 Theatre 4.1 Theatre 4.2 Theatre 4.1
b (Artistic Perception) (Creative Expression) (Aesthetic Valuing) Critique | (Aesthetic Valuing) (Aesthetic Valuing) | (Aesthetic Valuing) Develop
b Perform basic locomotor Demonstrate skills in an actor’s performance as to | Develop and apply Compare and contrast the | and apply appropriate criteria
<8 skills (e.g., walk, run, pantomime, tableau, and the use of voice, gesture, appropriate criteria or impact on the audience of | for critiquing the work of
J) § gallop, jump, hop, and improvisation. facial expression, and rubrics for evaluating a theatre, film, television, | actors, directors, writers, and
% balance). movement to create theatrical experience. radio, and other media. technical artists in theatre,
é character. film, and video.
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Visual Arts 1.3

Visual Arts 2.1 (Creative

Visual Arts 2.1

Visual Arts 2.4

Visual Arts 2.5

Visual Arts 2.3

[}

= (Artistic Perception) Expression) Use texture in | (Creative Expression) (Creative Expression) (Creative Expression) Use | (Creative Expression)

§ c Identify the elements of two-dimensional and Demonstrate beginning skill | Create a work of art based accurate  proportions  to | Demonstrate beginning skill
(|3 2 art (line, color, three-dimensional works in the use of basic tools and | on the observation of create an expressive portrait | in the manipulation of digital
2 & shape/form, texture, value, | of art. art-making processes, such | objects and scenes in daily | or a figure drawing or | imagery (e.g., computer-

< £ | space) in the environment as printing, crayon life, emphasizing value painting generated art, digital

E - and in works of art. rubbings, collage, and changes. photography, or videography).
2 stencils.

S

= Visual Arts 4.2 Visual Arts 3.2 Visual Arts 3.2 Visual Arts 3.2 Visual Arts 3.2 Visual Arts 3.3

S (Aesthetic Valuing) (Historical and Cultural (Historical and Cultural (Historical and Cultural (Historical and Cultural (Historical and Cultural

g‘ Describe what is seen Context) Identify and Context) Recognize and use | Context) Identify artists Context) Identify and Context) Identify and compare
B o (including both literal and | describe various subject the vocabulary of art to from his or her own discuss the content of works of art from various

T 5 expressive content) in matter in art (e.g., describe art objects from community, county, or state | works of art in the pastand | regions of the United States.
ula > selected works of art landscapes, seascapes, various cultures and time and discuss local or present, focusing on the

E © portraits, still life). periods. regional art traditions. different cultures that have

[ contributed to California’s

.g history and art heritage.
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Appendix D. Strategies and Outcomes for At-Risk Students

Rocketship will screen the following data to identify at-risk students in accordance with
the California and FMSD guidelines:

Students scoring Basic, Below Basic, or Far Below Basic on the previous year’s
adopted standardized test in any one subtest score in Reading and Language Arts
Students who are at least one year below grade level in the areas of Reading,
Writing, Math and Oral Language as identified by interim assessments. Please
see the section in Student Outcomes titled Measuring Student Performance for
more information on the assessment methodology to be used.

Students recommended for academic intervention.

At-Risk Pupil Outcomes

Rocketship anticipates that 70% or more of our students will be eligible for free and
reduced lunch and over 50% will be EL students. Because of these hardships, most of
our students are at-risk of failing. Our core program is geared to students like this.

Strategies to Improve At-Risk Performance

1.

Early Detection Rocketship will use the DRA 2 and DIBELSs assessments in
Reading and similar assessments for Writing and Math to help us identify
struggling students within the first six weeks of school, and every two months
thereafter.

Individual Learning Plans Rocketship will use the ILP system to track a student’s
work over time for students falling below our academic expectations. The ILP
will be used with at-risk students to allow teachers to collaborate on best
processes and successful past interventions with this student. The ILP will be
updated with objectives for students determined to be academically at-risk
focused on allowing them to make expected grade-level gains.

Family Communication We will inform the families as soon as we become
concerned. Our parents sign a significant Commitment Letter (Appendix U),
committing to help their student get through these times. We will share formal
strategies parents can use at home to help their child.

Teacher Collaboration Teachers will gather regularly to compare their student
data, discuss students, and discuss instructional strategies, interventions and
enrichment. This will be realized through a schedule that will allow the staff to
have an early dismissal day one day a week.

Focused Instruction The standard Rocketship instructional approach will be for
teachers to plan their lessons for at least three groups of students, who are striving
for different sub-goals in their development towards meeting the same overall
grade-level standards. For example, in Writer’s Workshop, there may be a group
of second graders still working on the basics of capitalization and punctuation.
Others will be focused on more advanced grammatical issues in their writing like
subject/verb agreement or plurals. Still others will be working on creating better
Story Maps to make it easier for them to write a new story. By focusing on at
least three student groups in each lesson, teachers will have to prompt themselves
to customize parts of the lesson to each group.
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6. Direct Intervention Despite the significant amount of individualization built into
the Rocketship curriculum, some students may need more. Tutors will provide
direct intervention to the bottom quartile of our students during the after-school
program each day.

7. Ongoing Assessment Data is gathered both through frequent interim assessments
performed in the subject areas and daily feedback given teachers from the
computers in the Learning Lab. Teachers will have the tools they need to track
all of their students and make sure they are not falling behind again in the areas
where they received intervention. The ILP will be updated to identify if
intervention has been successful or if additional intervention is necessary.

8. A Commitment to Each Student With the most struggling students, an effort is
sometimes required beyond any normal day to day instruction in order to help a
student achieve. Because of the Rocketship mission of bringing all students to
grade level by second grade and above grade level by fifth, our staff will find
ways to help each student succeed in Math, Reading, and Writing.

Clarification of the Problem: (Given the data and classroom observations, the biggest
areas of concern are the following)

DRA: Student knows some sight words and is able to use picture clues, so he passed the
Level 1 book. In order to advance he needs practice blending sounds and needs to
recognize sight words as words that should not be sounded out (“the” vs. /t/h/e/).

HFW: scored 1/20 on a sample list of first grade sight words (class average is currently
7/20); this small sight vocabulary means that he tries to decode words that he ought not to
have to think about (words like “the”) and thus has very low reading fluency/is unable to
read for meaning. He doesn’t seem to retain sight words, even when practiced daily.
Writing: uses invented spelling with a smattering of sight words; mixes capitals and
lowercase and rarely puts spaces between words.

Goal Setting: (set three clear and measurable goals for assessment at the end of the 8
week cycle of Rtl)

Student Goals Setting

Primary Time for Assessment
Practice
(In class, after school)

Goal 1: Student will pass the level 3 DRA Guided reading (in class); DRA
book (includes sight words like I, can, see, practice with HFW and
the, go, and, is, look, do, you, like, boy, girl as | word recognition (after
well as color words and transportation, bath school)

time, nature, fruit, and playground words)

Goal 2: Student will earn five stars on the Centers (in class); practice | Galaxy Wall
Galaxy Word Wall (includes the following with HFW (after school)
sight words: 1, the, a, me, we, and, did, her,
his, go, you, not, of, have, so, she, he, eat,
come, no, can, had, on, to, will, good, any,
about, see, us, from, get, be, who, like, do,
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little, with, an, it, boy, in, one, two, three, at,
here, are, was, up).

Goal 3: Student will correctly say letter Centers (in class); practice
sounds (including short vowels) for all letters | with HFW (after school)

of the alphabet.

Letter sound 1D
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Action Plan

What kind of interventions will the student receive in class and after school to help them

successfully meet their goals?

Tier 1 (Classroom) Interventions:

Method of Practice

Suggested Materials

Intervention 1:

Small guided reading group — Student and
other level A-1 readers will get 15 min. of
small group instruction daily. Focus will
be on using picture clues and initial
sounds as support when encountering
unknown words, as well as distinguishing
sight words from decodable words.

Highlighting sight words
Previewing each page
before reading (discuss
picture clues)

IDing unknown words (cue
to use word attack
strategies)

Guided reading books
OCR/HM decodables

Intervention 2:

Pair practice with sight words — Student
and a partner will practice his current list
of sight words for 2-3 min. twice a day;
Ms. Coxon will be his partner at least
once every 2-3 days. Current list will be
sent home for practice each time Student
reads with Ms. Coxon.

HFW flashcards

“Say it, spell it, write it in
the air”

HFW games in centers

Decks of Galaxy Words
Lists of words in HW folder

Intervention 3:

One-on-one letter practice for 2 min.
twice a day (once during writer’s
workshop and again after school): initial
inventory, then one new S-S card every 2
days as possible

Run the cards
TPR for cards

OCR S-S cards

Tier 2 (After School) Interventions:

Method of Practice

Suggested Materials

Intervention 1:

Reading instruction focused on initial
sounds and sight words — should include
decodable books

Daily reading practice
targeted for initial sounds or
sight words

OCR/HM decodables (see
Ms. Coxon and you can
make copies)

Bag of books (see Ms.
Coxon)

Intervention 2:
Sight word practice (5 words/week, see
below for suggested pacing schedule).

Daily practice with the
words
Card games

Individualized deck of flash

cards (index cards/cut

paper)

- Can use for go fish,
memory, bingo, etc.

Intervention 3:
Daily practice with letter recognition

Daily practice running the
cards

Daily practice on letter
recognition in context
(reading, games)

OCR sound-spelling cards
Lakeshore games
(beginning sounds, letter
recognition)

Additional Plans

(Schedule for learning sight words, letters, comprehension strategies etc.)

Specific Objective

Methods of Practice

Week 1 Rtl

me, we, did, her, his

* HFW: see above

you, not, of, have, she

(see above)
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Week 2 Rtl

he, eat, come, can, had (see above)
Week 3 Rtl

on, to, will, any, about (see above)
Week 4 Rtl

us, from, get, be, who (see above)
Week 5 Rtl

like, do, little, with, an (see above)
Week 6 Rtl

it, boy, one, two, three (see above)
Week 7 Rtl

at, here, are, was, up (see above)
Week 8 Rtl
Sample 8-Week Cycle Rtl Plan
GOALS
Students will be able to:

Read 40 new Sight Words
o DRA 24 -30: Dolch 3" grade list
Readily decode long and variant vowel words

0 DRA 24 - 30: Begin Phonics for Reading Level 3 Lesson 1

Goal for the Week

Activities / Materials

Week 1 Get to know the group & sight word pre- Phonics for Reading Level 3 Lesson 1
assessment
Lessons 1
Guided Reading — Main Idea or Author’s
Purpose
Sight Words: about, better, bring, carry, clean
Week 2 Lessons 2 Phonics for Reading Level 3
Guided Reading — Main Idea or Author’s Lakeshore games
Purpose ELD questions game
Sight Words: cut, done, draw, drink, eight
Week 3 Lessons 3 Phonics for Reading Level 3
Guided Reading — Main Idea or Author’s Lakeshore games
Purpose ELD questions game
Sight Words: fall, far, full, got, grow
Week 4 Lessons 4 Phonics for Reading Level 3
Guided Reading — Main Idea or Author’s Lakeshore games
Purpose ELD questions game
Sight Words: hold, hot, hurt, if, keep
Week 5 Lessons 5 Phonics for Reading Level 3
Guided Reading — Prove it! Make students go Lakeshore games
back to the text and find proof for what they are | ELD questions game
saying
Sight Words: kind, laugh, light, long, much
Week 6 Lessons 6 Phonics for Reading Level 3
Guided Reading — Prove it! Make students go Lakeshore games
back to the text and find proof for what they are | ELD questions game
saying
Sight Words: myself, never, only, own, pick
Week 7 Lessons 7 Phonics for Reading Level 3

Guided Reading — Prove it! Make students go

Lakeshore games
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back to the text and find proof for what they are
saying
Sight Words: seven, shall, show, six, small

ELD questions game

Week 8

Lessons 8

Guided Reading — Prove it! Make students go
back to the text and find proof for what they are
saying

Sight Words: start, ten, today, together, try, warm
Assessment

Phonics for Reading Level 3
Lakeshore games
ELD questions game
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Appendix E: Sample Individualized Learning Plan

Sample Student ILP Within Rtl

Individualized Learning Plan

Name: Student

IEP: N

Grade: 1

Years at Rocketship: 1

CELDT Level: EO

Teachers: Coxon, Serrano (Bronco)

Date of initial ILP: 09/26/08

| Area of concern: Reading, writing

Past Academic Record:

K 1 2 3 4 5
DRA - 1DRA - - - -
Sight Words - 0/20 HFW, - - - -
STAR ELA
Letter Names & | - 35 DIBELS, - - - -
Sounds STAR Math
Writing - (not yet graded), | - - - -
Rubric Level Math
Assessments
Math Assessments - ?, - - - -
Writing  Rubric
Level
Current Assessment Results
Date of Assessment DRA DIBELS
Cycle 1:
Cycle 2:
Cycle 3:
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Appendix F: Sample UbD Unit

Unit Plan — Backwards Planning
'l Yﬂ

Understanding by Design

Name: Eve Fabiaschi

Grade Level/Subject: Second Grade Science Date: 12/11/08

1) Desired Results

Established Goals:
PHYSICAL SCIENCES STANDARDS

2: 1. The motion of objects can be observed and measured. As a basis for understanding this concept:

a. Students know the position of an object can be described by locating it in relation to another object or to the background.
b. Students know an object's motion can be described by recording the change in position of the object over time.

c. Students know the way to change how something is moving is by giving it a push or a pull. The size of the change is related
to the strength, or the amount of force, of the push or pull.

Students know tools and machines are used to apply pushes and pulls (forces) to make things move.
Students know objects fall to the ground unless something holds them up.

3: 1. Energy and matter have multiple forms and can be changed from one form to another. As a basis for understanding this
concept:

a. students know machines and living things convert stored energy to motion and heat.

ELA STANDARDS

Writing 1.1 Group related ideas and maintain a consistent focus.

Understandings (Students will understand...): Essential Questions or Habits of Mind:
Newton's Laws:
1. An object in motion will remain in motion unless a force acts on it | How are objects affected by different forces?
to change it. (An object at rest will remain at rest unless a force | How do Newton's Laws affect our lives?
acts on it to change it) How does writing help us learn?

2. The acceleration (speeding up/slowing down) of an object
increases (speeding up/slowing down faster) as the applied
force increases.

3. For every action, there is an equal and opposite reaction.

* Gravity: Every object in the universe pulls on every other object.
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