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Fundamentals of a Response to Intervention (RtI) Approach
At Rocketship Education, we use a Response to Intervention framework to organize our
academic intervention efforts. The RtI framework ensures that our struggling students get the
intervention they need in order to access and excel in gradelevel curriculum. RtI is an ongoing
process of using student data to make universal and individual instructional and intervention
decisions. The ultimate goal of RtI is for all students to perform at a proficient or advanced level
because they have received appropriate instruction, accommodations, and modifications
throughout the year.
There is no prescribed ‘right’ way to implement RtI. There are, however, seven guiding
principles or ‘essentials’ that aid schools in building out effective frameworks, systems, and
structures. They are:
●
●
●
●
●
●
●

Multiple Tiers of Support and Intervention
EvidenceBased Interventions
Universal Screening
Progress Monitoring
DataBased Decision Making
Treatment Integrity
Problem Solving Teams

The seven essentials provide the backbone of this guide and Rocketship’s Response to
Intervention approach.

1. Multiple Tiers of Support and Intervention
Within Rocketship’s RtI framework, there are three tiers of instruction and intervention to target
the varied needs of students. While each tier consists of its own curriculum and assessments to
address these needs, curriculum can be interchangeable throughout the tiers, depending on the
implementation model. Most often the three tiers of instruction are represented by an image of a
triangle with corresponding percentages.

Tier I is called the Universal Tier and all students receive instruction, accommodations and
assessments at this tier. In the Universal Tier, instruction is tied to Common Core State
Standards. Teachers deliver Tier I instruction and provide appropriate accommodations and
differentiation, such as GLAD strategies and guided reading, for all students regardless of
whether or not they receive additional Tier II or III interventions. In successful RtI frameworks,
the target is to have 80% of students performing on gradelevel with appropriate
accommodations and differentiation.
Students who are not performing on grade level with appropriate accommodations and
differentiation or who score in the bottom 25th percentile on Universal Screens are considered

to be “at risk” and in need of interventions that address foundational skills. These students are
flagged for Tier II and Tier III interventions.
Tier II students often have knowledge gaps that can be filled by targeted instruction in their area
of need. Instruction at these tiers is not tied to specific standards; rather, it addresses more
universal foundational knowledge gaps. Tier II interventions are not simply ‘more guided
reading’ or increased exposure to the standard addressing commas in a series. Those
instructional actions are for teachers to make in their Tier I instruction. Tier II and Tier III
interventions target gaps in Phonics, Phonemic Awareness, and Fluency that are holding these
students back from being able to access Tier I instruction successfully.
Tier III students, traditionally, are selected because they are in the bottom 25% of Universal
Screen test takers or because they have not responded to Tier I or II instruction. Often they
have either more significant gaps (performing 2+ grade levels below) or a specific learning
disability preventing them from succeeding in Tier I and Tier II instruction.
To help schools measure the success of their instruction and interventions, the framework
provides target cutoff percentages of 80%, 15% and 5%. Refer to the chart below to
understand the important target percentages that signify a wellfunctioning threetiered
instructional program.
100%
Percentage of students who receive Tier I instruction with accommodations and
differentiation.
↓
↓
80%

20%

Percentage of students who are successful in
Tier I with accommodations and
differentiation.

Percentage of students who are unsuccessful
in Tier I and are in need of Tier II or Tier III
interventions. In a wellfunctioning RtI model,
no more than 20% of a gradelevel and/or
school population should be receiving Tier II
or Tier III instruction at a time.
↓
↓
15%
Percentage of
students requiring
Tier II interventions.

25%
Percentage of
students requiring
Tier III Interventions

Because we recognize that each student population is different and represents a diverse array
of needs, the above percentages represent aspirational goals, but are useful as guiding
principles to ensure that your school’s RtI program serves the needs of your students as it was
intended.
Movement Across Tiers
In general terms, students move between tiers based on their responsiveness to intervention, as
evidenced by their progress monitoring data. For example, a student who shows insufficient
responsiveness to small group, foundational intervention (e.g. SIPPS) at Tier 2, as evidenced by
failing to make progress towards his AIMSweb goal, may be referred for more intensive,
individualized intervention (e.g. 1on1 SIPPS) at the Tier 3 level.
The graphic below depicts how movement between tiers may occur, but bear in mind that each
student’s circumstances will be slightly different, and decisions regarding movement for
individual students will be made by the team at that student’s school.

2. Evidence Based Curriculum and Interventions
In each tier of instruction and intervention, there are specific curricula implemented by teachers
and tutors. The chart below illustrates the current curricula to be used throughout the tiers. The
programs at Tier II and III have been vetted by the Achievement and ISE teams and were
selected with feedback from teachers, school leaders, and an analysis of the available evidence
of effectiveness. There are onepagers available in the “Resources” section of the playbook that
provide an overview of each program.
ELA

Math

Universal
Curricula

●

Rocketship Humanities Units

●

Singapore

TIER I
Classroom
Teacher

Intervention
Curricula
TIERs II and III
ILSs
ISE Specialists
Paras

Phonics/Phonemic
Awareness/Fluency
● Sound Partners (K for Tier 2; K5
for Tier 3)
● SIPPS (Tier 2; 15)
● Seeing Stars (Tier 3; K5)
● ELSB (SIP; K5)
Comprehension:
● Ready Common Core (Tier 2;
25)
● Building with Stories (SIP; K5)
Writing:
● Step up to Writing (Tier 3; K5)

Intervention within the
classroom:
● Ready Common Core
(Tier 2; K5)
● On Cloud 9 (Tier 3;
K5)
● Touch Math (Tier 3;
K5)

3. Universal Screening
In order to determine which students are performing on grade level and which are “at risk,”
Rocketship uses a suite of universal screening tools. Universal screeners are assessments that
all students take at scheduled intervals throughout the school year. At Rockethip, these include,
NWEA MAP and STEP. The data from these screens are used to differentiate instruction at Tier
I, determine student growth and identify students in need of intervention.
Universal screening is most effectively conducted using a “multiple gating process,” in which
data from multiple measures is crossreferenced. Multiple gating is an important practice
because there are some students who may underperform on one test but actually score as
proficient on another due to investment, testing circumstances, socialemotional factors, or other
factors. By looking at more than one set of data, School Leaders are more likely to select the
students truly in need of intervention because they will have scored beneath their peers on both
assessments.
You can find additional detail on Rocketship’s approach to universal screening in the “Universal
Screening” section of this playbook.

4. Progress Monitoring
Progress monitoring is the process of administering regular assessments to determine the
extent to which students participating in intervention are responding to those supports. At
Rocketship, AIMSWeb is the online system we use for universal screening, progress monitoring,
and data management/reporting. AIMSWeb provides us with curriculum based measurements
which assess foundational academic skills (oral reading fluency/accuracy, letter name/sound,
nonsense word decoding) that are indicative of overall ability to access grade level curriculum
successfully. Because AIMSWeb provides us with national norms, much like NWEA MAP/MPG,
it will allow us to compare where students are relative to others in their grade and to track
student progress across the year and year over year. Based on 30+ years of research,
AIMSWeb is used by many schools with a fully developed RtI framework. Howto guides for
using AIMSweb can be found in the “Resources” section of this playbook.
At Rocketship, we monitor the progress of students participating in ELA interventions according
to the following schedule:
Progress Monitoring
Tier I

●

Regular formative assessments

Tier II

●

Weekly curriculum based measure (AIMSWEB 1minute ELA
probes)

Tier III

●

Weekly curriculum based measure (AIMSWEB 1minute ELA
probes)

5. Data Based Decision Making
Databased decision making is the process in which a team of educators reviews and analyzes
data (both universal screening and progress monitoring) in order to inform decisions ranging
from placing students in intervention to assessing the overall health of an intervention program.
The table below outlines Rocketship’s databased decision making processes across the tiers.
Databased Decision Making Actions
Tier I
Universal,
Classlevel analysis

Teachers and coaches engage in weekly, gradelevel data
meetings to discuss standards to focus on, reteach groups,
accommodations and modifications that will help students
successfully access content in tier I, and focus students in Student
Huddle meetings.
Emphasis is on identifying root causes of student struggles and
high quality, tier 1 teaching strategies to address them.

Tier II
Small group and
Individual Analysis

Each cycle, interventionists, coaches, and grade level teams look
at universal screening data (supported by Schoolzilla report) to
identify students who are candidates for Tier II intervention.
Coaches have regular data discussions (based on AIMSWeb
progress) with interventionists and gradelevel teams about
individual and groups of students who are/aren’t making progress.

Tier III
Individual Analysis

SST teams meet to plan targeted, individualized interventions for
students who are not making adequate progress in Tiers 1 and 2.

6. Treatment Integrity
Treatment integrity (also referred to as “implementation fidelity”) refers to the extent to which a
given evidencebased intervention is implemented in the manner in which it was designed to be
implemented. It is important for RtI schools to develop and implement processes for monitoring
treatment integrity so that, when engaging in databased decision making, they can rule out
poor instruction as the cause of low student responsiveness to intervention.
Rocketship has developed a series of Implementation Fidelity Checklists correlated with our
suite of evidencebased interventions to support school leaders in assessing treatment integrity
at their school sites. These can be found in the “Resources” section of this playbook.

7. Problem Solving
Problem solving within an RtI framework is closely related to the databased decision making
process, and involves a teambased approach to identifying and responding to ‘problems’ within
the framework. These ‘problems’ can range from individual students who are not responding to
interventions to interventionists who have consistently low rates of responsiveness from
students in their groups to a mismatch between individual student needs and the available
interventions on site.
The SST process is Rocketship’s formal structure for engaging in teambased and databased
problem solving for individual students. Students can be referred to the SST process through
several avenues, including nonresponsiveness to Tier 2 interventions, the Student Huddle
process, or a parent request for special education assessment. Please see “SST and
Prereferral” folder for more detailed explanations of the SST process, including the SST forms.
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RtI at Rocketship: Universal Screening
Rocketship uses NWEA MAP, AIMSweb benchmarks, and STEP as the universal screeners
which identify students who are not responding adequately to tier 1 instruction and may require
additional, supplemental interventions. The following charts briefly outline the progressive
administration of universal screeners throughout the year.

Timeline
Existing Schools:
Spring 2015

Universal Screening Process
First Gate: MAP  100% of Rocketship students take the NWEA MAP
assessment. Students performing below the 35th percentile are
flagged for additional assessment (via the AIMSweb benchmark).

New Schools: Fall
2015
Existing Schools:
Summer/Fall 2015
New Schools: Fall
2015

Second Gate: AIMSweb  All students performing below the 35th
percentile on NWEA MAP take the grade level AIMSweb benchmark.
Students below the 25th percentile are flagged as intervention
candidates.

Fall 2015

Diagnostic: SIPPS  All students performing below the 25th percentile
on NWEA MAP take the SIPPS diagnostic. Abilitybased, cross
grade level intervention groups are formed based on identified
starting points.

Fall 2015

Third Gate: STEP  Students performing below a certain level on the
fall STEP assessment (see guidelines below) are identified,
administered the SIPPS diagnostic, and programmed into intervention
groups as space allows.

Winter 1516

First Gate, New Students: STEP  Students performing below a
certain level on the winter STEP assessment (see guidelines below)
are identified, administered the SIPPS diagnostic, and programmed
into intervention groups as space allows.

Survey Level Assessments (SLAs)
In order to accurately indicate whether a student is responding appropriately to interventions, a
progress monitoring tool must be sensitive to change. For students performing very far below
grade level, grade level probes are not an appropriate progress monitoring tool  because they
are far above the student’s reading level, the student could be making progress in intervention
that would not be reflected on a grade level progress monitoring probe. In those cases, schools

should conduct “Survey Level Assessments” (SLAs).
Anytime a student falls below the 10th percentile on the grade level AIMSweb benchmark the
interventionist will conduct an SLA. In this process, progressively lower level probes are
administered until the interventionist identifies the grade level at which the student performs
between the 10th and 25th percentiles.
A couple of notes on survey level assessments:
● Students always take the AIMSweb benchmark assessment for their grade level, even if
they are being progress monitored out of grade level.
● If a student performs below the 10th percentile on a given grade level, but above the
25th percentile on the next lower grade level, use the higher grade level as the student’s
progress monitoring level.
● If a student performs below the 10th percentile on the 1st grade OR CBM, administer the
NWF probe from the early literacy suite.
● If the student performs below the 10th percentile on the NWF probe, administer the LSF
probe. LNF is the lowest probe  this will be a student’s progress monitoring level even if
they perform below the 10th percentile on the initial administration.
Prioritizing Students for Intervention
During the universal screening process, your site may find that you have more students who
“qualify” for intervention than you can accommodate (particularly new schools). In these cases,
schools should prioritize the most “behind” students for intervention. The following data charts
are intended to assist in determining student eligibility for Tier II and III intervention groups. For
Cycle 2 and Cycle 3, STEP will be the exclusive Universal Screener to determine Tier II
eligibility and this guide should also be used to identify students for intervention during those
cycles.

Cycle 1
STEP

Kinder

1st Priority

Before STEP

2nd Priority

3rd Priority

PreReading

Not
Prioritized
STEP 1 – 3

Grade 1

Bef. STEP
PreReading

STEP 1

STEP 2

STEP 4 – 6

Grade 2

Bef. STEP
STEP 2

STEP 3 –
STEP 4

STEP 5  6

STEP 7 – 9

Grade 3

Bef. STEP
STEP 3

STEP 5 STEP
7

STEP 8 – 9

STEP 10 – 12

Grade 4

Bef. STEP 
STEP 5

STEP 6 –
STEP 9

STEP 10  12

STEP 13 – 15

Grade 5

Bf. STEP
STEP 5

STEP 6 – 10

STEP 11 – 16

STEP 16 – 18

Cycle 2
STEP

Kinder

1st Priority

Before STEP

2nd Priority

3rd Priority

PreReading

STEP 1

STEP 2 – 3

Not
Prioritized

Grade 1

Bef. STEP
PreReading

STEP 1 2

STEP 3

STEP 3 – 6

Grade 2

Bef. STEP
STEP 2

STEP 3 –
STEP 4

STEP 5  6

STEP 7 – 9

Grade 3

Bef. STEP
STEP 3

STEP 5 STEP
7

STEP 8 – 9

STEP 10 – 12

Grade 4

Bef. STEP 
STEP 5

STEP 6 –
STEP 9

STEP 10  12

STEP 13 – 15

Grade 5

Bf. STEP
STEP 5

STEP 6 – 10

STEP 11 – 16

STEP 16 – 18

Cycle 3
STEP

Kinder
Grade 1

1st Priority

Before STEP
Bef. STEP
STEP 1

2nd Priority

3rd Priority

PreReading

STEP 1

STEP 2 – 3

STEP 2

STEP 3

STEP 5 – 6

Not
Prioritized

Grade 2

Bef. STEP
STEP 2

STEP 3 –
STEP 5

STEP 6 – 7

STEP 8 – 9

Grade 3

Bef. STEP 4

STEP 5 STEP
7

STEP 8 – 10

STEP 11 – 12

Grade 4

Bef. STEP 7

STEP 8 – 10

STEP 11  13

STEP 14 – 15

Grade 5

Bef. STEP 10

STEP 11 – 13

STEP 14 – 16

STEP 17 – 18
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RtI at Rocketship: Progress Monitoring
At Rocketship, we utilize AIMSweb as our progress monitoring platform for students
participating in Tier 2 and 3 ELA interventions. AIMSweb provides both the assessments we
use for progress monitoring, as well as the database for storing and analyzing progress
monitoring data on an ongoing basis.
The assessments provided by AIMSweb are called “curriculumbased measurements” (CBMs).
These are short (1 minute) probes designed to assess a student’s performance on a specific,
early or basic literacy skill. They are not designed to be comprehensive assessments of a
student’s reading skills; rather, they are designed to be sensitive to change, to provide reliable
and frequent information regarding a student’s responsiveness to an intervention, and to
indicate whether a student is increasing in a targeted, basic skill that is required in order for
them to access grade level content.
AIMSweb has a suite of ELA CBMs*, including:
Tests of Early Literacy
Probe

Grade Levels

Description

Letter Naming Fluency

Kinder, Fall → 1st, Fall

Students state a letter name

Letter Sound Fluency

Kinder, Winter → 1st, Fall

Students state a letter sound

Phoneme Segmentation
Fluency**

Kinder, Winter → 1st, Winter

Students segment a CVC
word into individual
phonemes

Nonsense Word Fluency

Kinder, Winter → 1st, Spring

Students read or segment
phonetic CVC words

Oral Reading Fluency***
Probe
Oral Reading

Grade Levels
1st, Winter → 8th

Description
Students read short
passages.

*See the “AIMSweb Benchmark” folder for a samples of each CBM
**Rocketship does not recommend the use of the PSF probes.
***See pages 7, 11, 15, and 20 of the Test of Early Literacy Administration and Scoring Guide
for scripted directions to administer the early literacy probes.
****See page 6 of the RCBM Administration and Scoring Guide for scripted directions to
administer the ORF probes

Interventionists monitor student’s progress using AIMSweb probes on a weekly basis at
Rocketship. On Thursday minimum days, ILss should not pull intervention groups and should
instead use this time to administer progress monitoring assessments to the student’s on their
caseloads.
ILSs may also choose to have students monitoring their own progress in intervention  research
shows that simply self recording CBM results can positively impact student fluency rates.
Sample studentfacing trackers are available in the “Resources” section of the playbook.
Setting Progress Monitoring Goals
Every student participating in Tiers 2 and 3 interventions at Rocketship has a specific progress
monitoring goal. This allows school teams to easily determine if a student needs additional
intervention or is ready to exit intervention based on their progress towards this goal. Setting
progress monitoring goals in AIMSweb is the responsibility of the interventionist (ILS or ISE
Specialist), to be monitored and supported by the school leader.
Goal Setting Assumptions:
● Students who are at or above 25th percentile: Students who are at or above the 25th
percentile according to AIMSWeb benchmarks should not be in Tier II or Tier III
● Students who are between the 10th and 25th percentile: Students who are between
the 10th and 25th percentile should be progress monitored ON grade level
● Students who are below the 10th percentile: Students who are below the 10th
percentile according to AIMSWeb benchmarks should be progress monitored below
grade level until they demonstrate they are at or above the 10th percentile according to
AIMSWeb benchmarks
● Reevaluation cycle: Students in Tier II or Tier III will be assessed and reevaluated
around Data Days in December/January, March, and May
● Higher BOY AIMSWeb percentile: The higher a student’s BOY AIMSWeb percentile,
the earlier in the school year the student should be expected to reach the 25th percentile
AIMSweb considers students within grade level expectations when they are performing at or
above the 25th percentile on grade level CBMs. For this reason, the 25th percentile is generally
used as the ‘goal’ for students in intervention, with the timeline for meeting the goal depending
on the student’s starting point. See “Goal Setting Guidelines” in the “Resources” section of this
playbook for specific goal setting guidelines.
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RtI at Rocketship: DataBased Decision Making
Databased decision making for students participating in tier 2 ELA interventions occurs on an
ongoing basis through coaching conversations between school leaders and interventionists, as
well as at the end of data cycles. The end of the data cycle is the time when problem solving
teams work together to determine which students have made enough progress to exit
intervention, which students should remain in their current intervention and which students have
made insufficient progress and should be considered for a more intensive level of intervention.
The databased decision making process at data days is as follows (you can find a version of
this protocol which includes a visual decision making tree in Box):
1)
Determine if sufficient data points have been collected:
CBM data isn’t considered valid for the purposes of instructional decision making until we have
enough data points to generate a stable trend line. We need to collect at least four data points
within a six week period in order to make instructional decisions. If we don’t have sufficient data
for the student, continue providing the intervention and monitoring progress. If we do have
sufficient data…
2)
Determine if the student is making sufficient progress:
We can use two methods to determine progress:
● The “Three Point Rule”: If the at least three of the most recent four data points are close
to, at, or above the student’s goal line, we can conclude that the student is responding
favorably.
● The “Trendline Rule” If the student’s trendline is trending upward, and is showing that the
student will meet (or will be close to meeting) their goal by its assigned date, we can
conclude that the student is responding favorably.
If this the student is responding favorably… (if the student is not responding favorably to
intervention, skip to step 6)
3)
Determine if the student has met their progress monitoring goal, and whether the
student was being monitored on or off grade level.
4)
If the student is being progress monitored on grade level, and they have met their
progress monitoring goal, administer the AIMSweb benchmark to ensure they are now
performing above the 25th percentile on the benchmark. If they are, they are ready to exit
from intervention. If not, continue to provide intervention and monitor progress. 
5)
If the student is being progress monitored off grade level, increase the progress
monitoring grade level and continue to provide the intervention.

6)
If the student is not responding favorably to the intervention as evidenced by a lack of
progress towards the progress monitoring goal, determine if the intervention is being
implemented with fidelity:
● Two data sources can provide information about the fidelity of the intervention
implementation – observations using implementation fidelity checklists and the progress
of the other students in the group (if the majority of the students in the group are making
progress, you can conclude that the intervention is being implemented with fidelity. If
not, that is an indication that there may be a need to investigate implementation
challenges).
7)
If the intervention is not (or may not be) implemented with fidelity:
Develop a plan to coach the interventionists towards fidelity of implementation
8)
If the intervention is being implemented with fidelity:
Determine if attendance, behavior, or motivational factors are significantly impacting
student progress. If a student is not able to access the intervention because of any of the
factors listed above, the team will want to develop a plan to address these issues before making
an instructional change for the student.
9)
If there are no attendance, behavior, or motivational factors significantly impacting student
progress, consider referring the student to a more targeted, intensive level of intervention.
In most cases, this will mean referring the student for an SST so the SST team can plan a
targeted, individualized support plan for the student.
Tips for using these guidelines:
These guidelines are meant to provide a general process that teams can follow when analyzing
student progress. However, teams may use their discretion to deviate from them on a
casebycase basis depending on student need. For example, if the student is new to
Rocketship and has only been in intervention for one data cycle, the team may decide to
continue a Tier 2 intervention even if the student isn’t yet responding favorably to give the
student more time in the intervention. Alternatively, if the student is in their second year of
intervention and is still not making sufficient progress, the team may accelerate intensive
planning for the student
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RtI at Rocketship: Data Days
There is quite a bit of RtIrelated work that occurs on data days, to align with the end of data
cycles. The scope and sequence below provides guidelines on what school leaders and ILSs
should do prior to and during data days to stay on track with tier 2 interventions. We have also
created a stand alone “Winter RtI Handbook” and “Spring RtI Handbook” which contain just the
information that Tier 2 leads need to prepare for data days at the end of each of those cycles.

Data Day
September

Prior to...
Step 1: Give AIMSWeb
benchmark to bottom 35th
percentile of students and any
new students in GL (as
determined by Spring MAP
results)
Step 2: Enter all results in
AIMSWeb
Step 3: Give SIPPS diagnostic to
any student who falls in the
bottom 25th percentile according
to AIMSWeb
Step 4: Give SLA to any student
who falls below the 10th percentile
on their gradelevel benchmark

During...
9.18: Use Data Day #1 to create
abilitybased groups across GLs and
determine tutoring logistics
● All students performing below the 25th
percentile qualify for SIPPS/phonics
intervention (exception: ISE students
who are receiving tier 3 support from
their ISE case manager)
● Priorities phonics/fluency needs. If you
have many students who qualify for
SIPPS/phonics intervention, fill your
ILSs’ schedules with these groups.
● If you have capacity (i.e. lower numbers
of students needing phonics
intervention), leave room in your ILSs’
schedules for comprehension groups to
start in October.

9.19: Use Data Day #2 to enter students
names in caseload and create progress
monitoring goals
January

Step 1: Give AIMSWeb
benchmark to ALL Tier II and III
students (in December)

Step 1: Exit from intervention any student
who has already met their AIMSWeb goal
(*for SLA students, move them to the next
grade level)
● Cross reference STEP score: anyone
2 years or more below GL on STEP
should be moved into RCC
comprehension
● Anyone NOT 2 years or more below
GL should be exited

Step 2: Utilize the AIMSWeb Data
Analysis Protocol to review progress
monitoring status of students participating
in intervention to determine next steps.
Step 3: Use STEP data from December to
add any additional students to Tier II (2
years or more below GL)
● Use same diagnostic and placement
process from September after Data
Day (*refer to RtI Calendar.)
March

Step 1: Give AIMSWeb
benchmark to ALL Tier II and III
students

Step 1: Exit from intervention anyone who
has already met their AIMSWeb goal
● Cross reference STEP score: anyone
2 years or more below GL should be
moved into RCC comprehension,
*comprehension students do NOT
receive AIMSWeb benchmark
● Anyone NOT 2 years or more below
GL should be exited
Step 2: DO NOT add any additional Tier II
students; ONLY exiting or moving students
from phonics to comprehension
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RtI at Rocketship: Intervention Resources
Curriculum Overviews
This section of the RtI Playbook provides an overview of each of the programs in Rocketship’s
intervention suite, including:
● Sound Partners
● Systematic Instruction in Phonics and Phonemic Awareness (SIPPS)
● Fluency Supplement Recommendation for SIPPS
● Ready Common Core
● ELSB
● Step Up To Writing

Sound Partners
Tier: Tier II (Kinder only) and Tier 3 (K5)
Interventionists: ILS and ISE
Grades: Primarily Kindergarten, Grades 12 on a need basis
Sound Partners is an intervention program in phonicsbased early reading, designed primarily
for lowergrade students (K2) lacking foundational phonics and phonemic awareness skills.
Sound Partners routines include lettersound correspondence, segmentation, individual word
reading, sight word practice, and practice reading with connected text. The ideal group size is 3
students or less, and Sound Partners is implemented by ISE Specialists, Paraprofessionals,
and ILSes.
Materials:
● Sound Cards
● BOB books (for connected reading)
● Lesson Book
● Student Mastery Tests
● Tutor Implementation Manual
● Attendance/Lesson Completion Logs
● Progress Reports (for teachers and/or parents)
● Tutor Observation Forms (Treatment Integrity Checklists)
Lesson Components
● Say the Sounds (student practices saying the sound associated with a letter or letter pair
and practices writing the letter(s) associated with a sound)
● Letter Sound Cards (student practices pairing sounds with key words)
● Segmenting (student practices listening for the separate sounds in a word and saying
them one at a time)
● Word Reading (student reads words by saying their sounds and blending them aloud.
Student spells words by listening for and writing down the sequence of sounds in the
word)
● Sight Words (student practices reading words that cannot be sounded out)
● Sentence Reading (student reads sentences made up of taught sight and decodable
words)
● Magic e (student practices reading words using the “magic e rule”)
● Word Endings (student practices reading words with the endings –s, ed, y, and –ing)
● Pair Practice (student practices reading and spelling words and nonwords with new letter
pairs)
● Reading Long Words (student practices reading compound and multisyllable words)
● Book Reading (student practices reading newly taught sounds and words in a story)

Curriculum Starting Point
All students start Sound Partners at lesson 1; however, students move through the lessons at
different rates depending on their skill and mastery of the material.

SIPPS
Tier: Tier II, Phonics and Fluency
Interventionists: ILSs
Grades: Grades 15
SIPPS (Systematic Instruction in Phonological Awareness, Phonics, and Sight Words) is a
program for struggling readers from kindergarten through 12th grade. SIPPS routines include
letter, sound and word cards as well as decodable books to apply instruction to a more realistic
setting. The ideal group size is 6 student or less.
SIPPS Levels:
● SIPPS Beginning: Designed for students in Grades 13 who know their letter sounds, but
have not mastered blending or segmentation.
● SIPPS Extension: Designed for students in Grades 13 who can read and spell simple
simple vowel patterns.
● SIPPS Plus: Condensed version of Beginning and Extension, designed for students in
Grades 4+.
● SIPPS Challenge: The end of the SIPPS spectrum; any student who has surpassed
Extension or Plus could enter into Challenge.
Materials
● Sound Cards
● Sight Word Wall Cards
● Story Posters
● Reproducible Stories Book
● CDROM with all reproducible pages

Sight Word Cards
SpellingSound Cards
Sets of Little Books
DVD with Videos of Routines
Online resources

Lesson Components (for resources/videos go to: https://teach.devstu.org/session/new; use
username: mwunderlich@rsed.org and password: rocketship)
● Rereading a Story
● Phonological Awareness
● Phonics and Decodable Words
● Sight Words
● Reading a Story
● Guided Spelling and Segmentation
● Fluency Practice
Curriculum Starting Points
SIPPS has a placement assessment that will be given to students within the first week of
intervention. For students in Grades K3, there are 3 levels at which they could enter:
Beginning, Extension, and Challenge. For students in Grades 45, there are 2 levels at which

they could enter: Plus or Challenge. Each level has 5 different entry points (ie. Lesson 1 or
Lesson 21), except for Challenge. At the Challenge level, everyone starts at Lesson 1.
● SIPPS K3 Diagnostic
● SIPPS 412 Diagnostic
Fluency Supplement Recommendation for SIPPS
Rationale
Although SIPPS’ systematic, routinized approach to phonics instruction is extremely effective,
our SIPPS program lacks an effective fluency component. The SIPPS curriculum does in fact
have a fluency element  20 30 minutes of fluency practice after the 30 minute scripted lesson 
but our 30minute time constraints do not enable us at Rocketship to make use of it. Since
students are being progress monitored through AIMSWeb on fluency assessments, it makes
sense to supplement the SIPPS curriculum with fluency practice. Below we have outlined a few
suggested recommendations.
Suggestions for When to Supplement
Curriculum
Level

GradeLevel

Supplement

Why/When

SIPPS
Beginning

Typically Grades 12

No

Too lowlevel; students in
Beginning have only mastered
short vowels

SIPPS
Extension

Typically Grades 13

Yes

Starting at Lesson 1

SIPPS Plus

Grades 45

Yes

Starting at Lesson 1

SIPPS
Challenge

Any student in Grades 15
who has completed either
SIPPS Extension or Plus

Yes

Starting at Lesson 1

Suggestions for What to Use to Supplement
Curriculum

Lakeshore

Important to Know

NOT FREE: Will have

Materials
Available
~20 passages per
gradelevel

Suggested Frequency

At least 1x/week  either

to purchase and have
shipped

hold 12 students after the
lesson to do 1 minute
fluency practice OR
practice with entire group
on minimum days when
not progress monitoring

HELPS
(Helping Early
Literacy with
Practice
Strategies)

FREE: You will have
to create a login and
will be asked to make
a donation, but will
not be charged for
materials

Teacher's Manual
Student Passages
Teacher Passages

At least 1x/week  either
hold 12 students after the
lesson to do 1 minute
fluency practice OR
practice with entire group
on minimum days when
not progress monitoring

Reading AZ

NOT FREE: Must
have a member login
to access

169 passages
available; 8 per
reading level from
Levels FZ on
Fountas & Pinnell
scale

At least 1x/week  either
hold 12 students after the
lesson to do 1 minute
fluency practice OR
practice with entire group
on minimum days when
not progress monitoring

Ready Common Core*
*See “Implementing Ready Common Core” for more details on how to select and set goals for students participating
in Ready Common Core

Tier: Tier II, Comprehension
Interventionists: ILSes
Grades: Grades 25
Ready Common Core is a comprehension program that employs a gradualrelease model to
enable struggling readers to access gradelevel text. While the curriculum is available from
Grades K8, Rocketship has RCC available in Grades 25 as the comprehension component of
our RtI program. The ideal group size is 6 student or less.
Materials
● Student Workbook
● Teacher Edition
Lesson Components
Each lesson is 5 components; Parts 1 and 2 can be taught together. Each lesson lasts 1 week
with 30 minute small group instructional periods 4x/week.
● Part 1: Introduction  Think of this as the hook. It is intended to introduce the
comprehension skill they will be practicing for the week in a studentfriendly and
engaging way.
● Part 2: Modeled Instruction  Students read a short text and are guided, through
modeled thinkalouds and sentence frames, to discuss comprehension questions.
● Part 3: Guided Instruction  Students continue reading the same text and use the skills
they have just practiced to answer discussion questions.
● Part 4: Guided Practice  Students read a longer text and respond to comprehension
questions with less guidance from the instructor.
● Part 5: Common Core Practice  This is designed as the weekly formative assessment.
Students complete the assessment independently, after which they justify and discuss
their answers as a group.
Digital Access
● Online Teacher Toolbox
Curriculum Starting Points
Ready Common Core is aligned to iReady; thus, when students complete the iReady
diagnostic, the system will suggest lessons from RCC. Students can then be grouped according
to their specific comprehension needs.

ELSB
Early Literacy Skill Builder One Pager
ELSB at a glance…
ELSB is an intensive intervention program that incorporates systematic instruction to teach
both print and phonemic awareness. ELSB is a multiyear program with seven distinct levels
and ongoing assessments so students progress at their own pace. It incorporates scripted
lessons, leastprompt strategies, teachable objectives, builtin lesson repetition, and ongoing
assessments. All students begin at Level 1. Instruction is oneonone or in small groups.
Teach scripted lessons daily in two 30minute sessions. On the completion of each level,
formal assessments are given. ELSB should be done in small groups. It should be
implemented by any trained professional.
Essential Elements
Materials
Implementation Guide
Teacher’s Manuals
Student Material Books
Student Assessment Books
Moe the Frog Puppet
All About Moe Stories
DVD for staff training
CDs with printable PDFs and other reproducible resources
Sight Word Flashcards
Implementation Fidelity Checklist
Lesson Components
Phonemic Awareness
Phonics
Comprehension
Vocabulary and Fluency Work
Curriculum Starting Points
Students start at lesson 1.
Progress MonitoringFormal (Answers question: Are they growing?)
● Builtin mastery assessments
Informal (Answers question: Did they get what I just taught?)
● Performance observations

Step Up To Writing
SUTW at a glance…
Step Up To Writing is an intervention program that is successful in increasing writing proficiency
through explicit, handson,researchvalidated strategies. SUTW Complements any writing
curriculum and it is aligned to Common Core. This program improved literacy skills across
content areas and grade levels. Reading comprehension strategies are a focus and strategies
are embedded to assist with reading, writing, listening, and speaking. SUTW should be done in
small groups. It should be implemented by any trained professional.
Essential Elements
Materials
Teacher’s Guide and Implementation Guide
Handy Pages
SUTW CDROM
Attendance/Lesson Completion Logs
Progress Reports (for teachers and/or parents)
Implementation Fidelity Checklist
Lesson Components
1. Planning a Story
2. A Story
3. Accordion Paragraphs
4. Kinds of Topic Sentences
5. Closing Your Paragraph
6. Transitions
7. Summary Paragraph
8. Planning a Paragraph
9. Two Kinds of Writing—A Story
10. Two Kinds of Writing—Information
11. 6Sentence Paragraph
12. TwoColumn Notes
13. 7Sentence Paragraph
Curriculum Starting Points
All students start at the beginning of the program, but students progress at different rates
Progress MonitoringFormal (Answers question: Are they growing?)
● Writing Samples Assessed weekly by Tier III Instructor
Informal (Answers question: Did they get what I just taught?)

●

Built in performance observations
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Designing Tier 3 Interventions
Within the RtI framework, interventions at the tier 3 level are not defined by a specific
curriculum, or a particular service provider. Rather, they are differentiated from tier 2 in that
they are more intensive and more individualized. This is an important concept for schools
because it allows you to use your resources more flexibly in order to meet the needs of all
students. For example, if the only tier 3 intervention you have available at your site is a Seeing
Stars group with your ISE Specialist, there will likely be much more limited capacity to serve
students at that level than if you consider tier 3 intervention as any intensive, targeted, and
individualized intervention provided by any qualified service provider on your campus.
Step 1: Selecting an Instructional Platform
The first step in designing a tier 3 intervention for a student is selecting an instructional platform.
School leaders should consider all of the evidencebased interventions available on their sites
when selecting the instructional platform for tier 3, including interventions that are typically used
at tier 2 or even tier 1 for younger grades, including but not limited to:
● Open Court
● SIPPS
● Seeing Stars
● Sound Partners
● On Cloud 9
● Step up to Writing
Step 2: Intensify the Instructional Platform
The key differentiating features between tier 2 and tier 3 is intensification and individualization.
There are several methods by which an intervention can be intensified and/or individualized,
including:
● Reducing the group size (e.g. individual intervention rather than a group of four students)
● Increasing the frequency of the intervention (e.g. twice per day rather than once per day)
● Increasing length of intervention sessions (e.g. 40 minutes per session rather than 20
minutes per session)
● Supplementing intervention with additional practice or exercises (e.g. adding an
individualized daily fluency routine to a student’s SIPPS session)
● “Double dosing” particular components of the intervention based on student need (e.g.
repeat the short vowel routine of SIPPS twice within a single intervention session)
● Implementing a different intervention (e.g. switching from SIPPS with the ILS to Seeing
Stars with the ISE Specialist)

Step 3: Make a Progress Monitoring Plan
Progress monitoring for students in tier 3 is identical to tier 2.
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Implementing Ready Common Core (a stand alone Ready Common Core implementation guide
is also available)
The majority of the programs in Rocketship’s ELA intervention suite are designed to support
students who have basic, early literacy needs such as phonics and fluency. However, some
students will have adequate basic reading skills but require intervention in the areas of reading
comprehension and vocabulary development. These students may benefit from small group
instruction using the Ready Common Core program. Guidelines for selecting and progress
monitoring these students follows.
Student Identification
1. Use STEP as universal screener to identify which students qualify for Ready Common
Core.
OPTION 1: Identify students using the guidelines below.
NOTE: These windows can be adjusted (e.g. to 3 or 4 STEP levels below gradelevel)
depending on how many students you are able to serve with your ILS schedules.
Kinder

STEP 1 or below

1st

STEP 2 or below

2nd

STEP 5 or below

3rd

STEP 8 or below

4th

STEP 10 or below

5th

STEP 12 or below

OPTION 2: Identify students using bottom 35% of students as determined by STEP
data by gradelevel.
2. For each student that qualifies according to the above STEP windows, use STEP tool
to determine which areas on the STEP assessment are contributing to their DNA.
a. If students are at/above target in Reading Accuracy, Reading Rate, and/or
Fluency but below target in Oral Comprehension and/or Silent Comprehension,
they qualify for Ready Common Core.
b. If students are below target in Reading Accuracy, Reading Rate and/or Fluency,
they qualify for SIPPS.

1.

If, once students are AIMSweb benchmarked, and they fall above the
25th percentile but still fall within the STEP ranges above, they qualify
for Ready Common Core.
c. If students are below target in both Reading Accuracy, Reading Rate, Fluency
and Comprehension, they can be recommended for both Ready Common Core
and SIPPS.
d. Collaborate with ELA teachers to determine additional students who need
comprehension support.
Student Placement in Ready Common Core Curriculum
OPTION 1: Give students identified via STEP the iReady Diagnostic.
1. Drill down into Student Profile report in iReady.
2. Click on Comprehension: Literature or Comprehension: Informational Text.
3. Scroll down to the bottom of the screen to determine which Ready Common Core
lessons the student needs and at which lesson he/she should start.
OPTION 2: Use current reading level (as determined by STEP) and correlate with
gradelevel to determine starting point.
1. Correlate student’s current reading level with the associated gradelevel (e.g. a 2nd
grader reading at a STEP 6 is reading at a 1st grade level).
2. Start students at Lesson 1 of the associated gradelevel materials.

Progress Monitoring
OPTION 1: Give all students minidiagnostics through iReady each month.
Use Progress Monitoring reports through iReady to track growth according to
gradelevel targets (e.g. 1.5 years of growth).
1. Pros: minidiagnostics can be scheduled in advance, provides comprehensive
achievement data
2. Cons: comprehensive assessment (so not just reading comprehension), can take 2030
minutes
OPTION 2: Assign iReady lessons each week that correlate to standards taught in RCC
lessons.
Use Pass Rate to track growth on associated standards.
1. Pros: easily assignable, correlate directly to material taught in RCC, quick assessment
2. Cons: multiple choice questions only
OPTION 3: Use questions at end of each RCC lesson (and unit assessments after each 5
lessons) to track growth.

Use Pass Rate to track growth on concepts/standards presented in each lesson.
1. Pros: can immediately adjust instruction based on data, direct correlation of assessment
to instruction
2. Cons: only grades 25 have this feature in the RCC books

Goal Setting
Since STEP is the universal screener for Ready Common Core, we can set a STEP
improvement goal for students based on their starting STEP level.

Current STEP Level

STEP Level Goal

End Date

PR

2

April 1st

1

3

April 1st

2

4

April 1st

3

5

April 1st

4

6

April 1st

5

6

April 1st

6

7

April 1st

7

8

April 1st

8

9

April 1st

9

10

April 1st

10

11

April 1st
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RtI at Rocketship: 201516 Implementation Calendar
The most comprehensive calendar of all Tier 2 tasks (with differentiated timelines for the
Nashville school calendar as well as the new schools) can be found here. Below is a high level
overview of RtI tasks over the course of the year.
 Bay Area & MKE (existing schools)
August

Assessment:
● BOY screening and benchmarking
● SIPPS diagnostic
● Survey Level Assessments

September

Intervention:
● Create abilitybased SIPPS groups based on screening data
● Launch interventions

October

Assessment:
● Second screen (via STEP)
● Create RCC/comprehension groups
● Ongoing progress monitoring
Intervention:
● Continue SIPPS groups

November

Intervention:
● Launch comprehension intervention groups
● Continue SIPPS groups
Assessment:
● Ongoing progress monitoring

December

Intervention:
● Continue intervention groups
Assessment:
● Ongoing progress monitoring
● Midyear AW benchmarking

January

Databased decision making:
● Students exit and enter intervention based on assessment data
● Students who are not responding to intervention are referred for
more intensive support
Assessment:
● Benchmark and diagnostics for new students

February

Intervention:
● Launch/ continue intervention groups
Assessment:
● Ongoing progress monitoring

March

Databased decision making:
● Students exit intervention based on assessment data
● Students who are not responding to intervention are referred for
more intensive support
Intervention:
● Continue intervention groups
Assessment:
● Spring benchmarking
● Ongoing progress monitoring

April

Intervention:
● Continue intervention groups
Assessment:
● Ongoing progress monitoring

May

Assessment:
● Final benchmark
Intervention:
● Intervention ends

NSH (RNNE)
July

Assessment:
● BOY screening and benchmarking

August

Assessment:
● SIPPS diagnostic
● Survey Level Assessments
Intervention:
● Create abilitybased SIPPS groups based on screening data
● Launch interventions

September

Assessment:
● Second screen (via STEP)
● Ongoing progress monitoring
Intervention:
● Continue SIPPS groups

October

Assessment:
● Create/launch RCC/comprehension groups
● Ongoing progress monitoring
Intervention:
● Continue SIPPS groups

November

Intervention:
● Continue intervention groups
Assessment:
● Ongoing progress monitoring

December

Intervention:
● Continue intervention groups
Assessment:
● Ongoing progress monitoring
● Midyear AW benchmarking

January

Databased decision making:
● Students exit and enter intervention based on assessment data
● Students who are not responding to intervention are referred for
more intensive support
Assessment:
● Benchmark and diagnostics for new students

February

Intervention:
● Launch/ continue intervention groups
Assessment:
● Ongoing progress monitoring

March

Databased decision making:
● Students exit intervention based on assessment data
● Students who are not responding to intervention are referred for
more intensive support
Intervention:
● Continue intervention groups
Assessment:
● Spring benchmarking
● Ongoing progress monitoring

April

Intervention:
● Continue intervention groups
Assessment:
● Ongoing progress monitoring

May

Assessment:
● Final benchmark
Intervention:
● Intervention ends

New Schools (RUA and RRWC)
August

Assessment:
● ISE benchmarks caseload

September

Assessment:
● BOY benchmarking
● SIPPS diagnostic
● Survey Level Assessments

October

Assessment:
● Ongoing progress monitoring
Intervention:
● Create/launch SIPPS groups

November

Intervention:
● Continue intervention groups
Assessment:
● Ongoing progress monitoring

December

Intervention:
● Continue intervention groups
Assessment:
● Ongoing progress monitoring
● Midyear AW benchmarking

January

Databased decision making:
● Students exit and enter intervention based on assessment data
● Students who are not responding to intervention are referred for
more intensive support
Assessment:
● Benchmark and diagnostics for new students

February

Intervention:
● Launch/ continue intervention groups
Assessment:
● Ongoing progress monitoring

March

Databased decision making:
● Students exit intervention based on assessment data
● Students who are not responding to intervention are referred for
more intensive support

Intervention:
● Continue intervention groups
Assessment:
● Spring benchmarking
● Ongoing progress monitoring
April

Intervention:
● Continue intervention groups
Assessment:
● Ongoing progress monitoring

May

Assessment:
● Final benchmark
Intervention:
● Intervention ends

RtI at Rocketship: Roles and Responsibilities
Interventionists and Tier 2/LL Lead:
ILS

TK Teacher / AT

Tier 2/LL Lead

ISE Staff

Planning

Backwardsplan a
scope and sequence
of lessons for each
data cycle for each
group of Tier II/III
students on a both a
weekly and daily
basis

Backwardsplan a
scope and sequence
of lessons for each
data cycle for each
group of Tier II/III
students on a both a
weekly and daily
basis

Develop a system to
hold interventionists
accountable for scope
and sequence and
efficient pacing of
lessons by developing
a pacing tracker

Backwardsplan a
scope and sequence
of lessons for each
data cycle for each
group of Tier III /ISE
students on a both a
weekly and daily
basis

Intervention

Deliver Tier II/III
curriculum with fidelity
to each Tier II group
four times per week
(except Thursday)

Deliver SIPPS and/or
Sound Partners
curriculum with fidelity
to each Tier II/III
group four times per
week (except
Thursday)

Support Tier II /III
intervention fidelity by
conducting four
fidelity walkthroughs
on a quarterly basis

Deliver Tier III
curriculum with fidelity
to each Tier III/ISE
group

Conduct progress
monitoring data
analysis regularly to
determine which
students need
additional intervention
or need to be referred
to the SST process.

Screening

Administer AIMSWeb
benchmark to bottom
35th percentile of
students (on MAP) in
a particular
gradelevel by end of
first week of school

Support
administration of
AIMSWeb benchmark
to bottom 35th
percentile of students
in a particular
gradelevel by end of
first week of school

Enter all AIMSWeb
benchmark data in
AIMSWeb and use
data to determine
which students are
eligible for Tier II/III
intervention

Support subsequent
administrations of
AIMSWeb benchmark
in winter and spring to
current Tier II/III
students

Administer SIPPS
diagnostic to place

Create Tier II /III
groups and create

Connect with ILSes in
1:1 to give
walkthrough feedback
and review data
analysis
Facilitate professional
development for
ILSes covering a
variety of topics,
depending on time of
year
Create Tier II rollout
plan so that all
identified students are
benchmarked by end
of first week of school,
given SIPPS
diagnostic/SLA’s and
tutoring rolls out by
9/21

Administer AIMSWeb
benchmark all
caseload students
(ISE and nonISE Tier
III)

Check in with ILSes
on a daily basis
during benchmarking
& diagnostic periods
to ensure they have
the support they need
to finish by deadline

Create Tier III/ISE
groups and create
rigorous, but realistic
progress monitoring
goals for each student

Enter all AIMSWeb
benchmark data in
AIMSWeb

students in Tier II/III
curriculum twice per
year

Progress
Monitoring

rigorous, but realistic
progress monitoring
goals for each student
in Tier II/III

Create Tier II groups
and create rigorous,
but realistic progress
monitoring goals for
each student in Tier
II/III

Administer SIPPS
diagnostic to place
students in Tier II /III
curriculum twice per
year

Administer AIMSWeb
progress monitoring
probes on a weekly
basis on Thursdays

Administer AIMSWeb
progress monitoring
probes on a weekly
basis

Analyze progress
monitoring data on an
ongoing basis to
determine if students
are on track towards
goals
Communi
cation

Provide structured
support around
creation of groups,
setting progress
monitoring goals, and
managing AIMSWeb
caseload
Provide ongoing
progress monitoring
monitoring and
support to ILSs

Administer AIMSWeb
progress monitoring
probes on a weekly
basis on Thursdays

Facilitate Data Day
professional
development and GL
collaboration

Analyze progress
monitoring data on an
ongoing basis to
determine if students
are on track towards
goals

Communicate
intervention status on
report cards

Communicate
intervention status on
report cards

Manage ILSes to
indicate intervention
status on report cards

Communicate
intervention status on
report cards

Share AIMSWeb data
with gradelevel
teachers at CPT at a
minimum of a monthly
basis

Share AIMSWeb data
with gradelevel
teachers at CPT at a
minimum of a monthly
basis

Ensure that ILSes
meet with teachers at
CPT and share
AIMSWeb data at a
minimum of a monthly
basis

Share AIMSWeb data
with gradelevel
teachers at CPT at a
minimum of a
bimonthly basis

Track overall
schoolwide RtI
progress on a
quarterly basis
(coinciding with Data
Days) and
communicate to
School Leadership
team

RETURN TO TABLE OF CONTENTS

Principal and Schools Team
Although the Tier 2/LL Lead is ultimately responsible for the successful implementation of your
site’s RtI program, the Principal oversees the overall achievement of his/her site, so it is
incumbent on the Principal and the Schools Team to be both aware of and check in on critical
Tier II milestones. Thus, the timeline was designed to clearly illustrate critical Tier II milestones
so that Principals and Schools Team know what to look for and how to follow up.
Principal
Data Cycle 1
(8.1710.15)

8.178.21: Check with RtI Lead to ensure
they will be able to finish benchmarking all
students by 8.21 and that the ILS team
knows how to administer SIPPS diagnostic
and SLA
9.179.18: Check with RtI Lead to ensure
they have all materials they need for Data
Day (completed AIMSWeb benchmarks,
completed SIPPS diagnostics, LL bell
schedule)

Schools Team
9.219.25: Conduct a
walkthrough with Principals
to answer following
questions:
○ Are groups happening
when they should be
happening?
○ Does the SGI reflect the
quality and rigor we want?

9.18: Check in on status of Tier II groups
(groups are created, AIMSweb goals are
set)
9.219.25: Conduct a walkthrough of LL
with a member of the Schools Team to
ensure that groups are happening and that
SGI reflects the quality and rigor we want
(Should also conduct individual
walkthrough)
Data Cycle 2
(10.2612.18)

Every Thursday: Spot check to be sure
progress monitoring is happening in the
Learning Lab.
12.1412.18: Check in with RtI Lead to
ensure that AIMSWeb midyear
benchmarks will be complete by 12.18 and
that ILSes are set up for success to
complete Data Analysis on 1.4 and 1.5

Data Cycle 3
(1.6.163.11.1
6)

1.6.16: Check in with RtI Lead to ensure
that students who reached their goals have
been exited from AIMSWeb, new students

1.25.161.29.16: Conduct a
walkthrough with Principals
to answer following

have been added to groups, and relevant
students have been transferred to
comprehension
1.25.161.29.16: Conduct a walkthrough of
LL with a member of the Schools Team to
ensure that groups are happening and that
SGI reflects the quality and rigor we want
○ Should also conduct individual
walkthrough
Data Cycle 4
(3.14.165.20.
16)

questions:
○ Are groups happening
when they should be
happening?
○ Revisit quality and rigor
from previous visit

3.14.16: Check in with RtI Lead to ensure
that students who met their goals have been
exited from Tier II (no new students added
at this point)
5.7: Check in with RtI Lead to make sure
ILSes are set up for success to finish
benchmarking by 5.20
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RtI at Rocketship: ILS PD Scope and Sequence
The PD scope and sequence below reflects suggested PD topics that the RtI Lead and/or Lead
ILS will want to revisit with your ILS team. The topics are closely tied to the RtI Calendar and
Monthly Timeline so that all parties involved in Tier II have the clarity they need to follow through
with next steps. Feel free to use the hyperlinked PPT presentations as a jumping off point and
adapt them as you see fit for the particular RtI needs of your site.
Month
August

September
October

November

December

January
February
March

●
●
●
●
●
●
●
●
●
●
●
●
●
N/A
●
●
●

April
May

N/A
●

June

●
N/A

PD Topic
Refresher: How to Administer AIMSWeb Benchmark and Enter Data in
AIMSWeb
How to Administer SIPPS Diagnostic
How to Administer SLA Assessments
Refresher: How to Set Progress Monitoring Goals (including SLA)
How to Use STEP Data to Add New Students to Intervention
What an Excellent SIPPS Lesson Looks Like
How to Interpret AIMSweb Data
How to Plan RCC Lessons (if using RCC)
How to Exit Students from Intervention
How to Determine if Students Exited from Phonics Should be Placed in
Comprehension
Refresher: How to Administer AIMSWeb Benchmark and Enter Data in
AIMSWeb
How to Identify New Students for Tier II
How to Reset Progress Monitoring Goals (including SLA)
Refresher: How to Reset Progress Monitoring Goals (including SLA)
Refresher: How to Exit Students from Intervention
How to Determine if Students Exited from Phonics Should be Placed in
Comprehension
Refresher: How to Administer AIMSWeb Benchmark and Enter Data in
AIMSWeb
Refresher: How to Exit Students from Intervention
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RtI at Rocketship: Beginning of Year RtI Checklist (for school leaders)
The RtI Checklist below (also see Learning Lab Vision of Excellence) is designed to provide the
foundations for what you will need to brainstorm/plan/do/implement in order to launch a highly
effective RtI program at your site.
Roles/Responsibilities
Suggested
Due Date

Action Item

Owner

By End of
SLL

Clarify and distinguish coaching and data management
responsibilities of the RtI Lead and gradelevel coach

Leadership Team

By End of
SLL

Sit down with the rest of Leadership Team to share key
points about RtI curriculum and AIMSWeb that School
Leaders will need to know to support their particular
gradelevel

RtI Lead

By End of
SLL

*If your site will have a Lead ILS role, clarify expectations
for how RtI Lead/Lead ILS will divvy up responsibilities
most effectively

Leadership Team

By End of
SLL

Clarify backwards planning scope and sequence
expectations for each data cycle for interventionists; create
scope and sequence/pacing trackers for interventionists

RtI Lead

By End of
SLL

Clarify weekly/daily lesson planning expectations/feedback
cycle for interventionists

RtI Lead

Coaching Tools
Suggested
Due Date

Action Item

By End of
SLL

Create a PD scope and sequence for ILS Summer PD that
involves suggested management, AIMSWeb, and curricular
topics

By End of 1st
Month of
School

Create a PD scope and sequences for yearlong ILS PLC
that involves suggested management, AIMSWeb, and
curricular topics (*refer to Suggested PD Scope and
Sequence)

By End of

Create a backwards planning scope and sequence template

Owner
RtI Lead

RtI Lead

School PD
Week 1

for interventionists to use to plan scope and sequence of
each group between data cycles

By End of
School PD
Week 1

Create a lesson planning template for interventionists to use
for both weekly/daily lesson planning

RtI Lead

By End of
School PD
Week 1

Create an observation tool that allows you to record
observation notes/next steps for each interventionist

RtI Lead

Communication
Suggested
Due Date

Action Item

Owner

By End of
School PD
Week 2

Review the RtI calendar for 1516 and create calendar
notifications as reminders for critical due dates

Leadership Team

By End of
School PD
Week 2

Sit down with the Interventionist Team to review RtI
calendar and expectations for each critical due date, share
coaching expectations, and share all templates created

RtI Lead

Before First
Data Day

Communicate intervention status of each student selected
to be in Tier II/III to ELA teacher and SL coach to get
anecdotal feedback

RtI Lead

Before First
Data Day

Communicate intervention status of each student selected
for Tier II/III to family

RtI Lead

Curriculum/AIMSWeb
Suggested
Due Date

Action Item

Owner

By End of
School PD
Week 2

Ensure that the ILS Team knows how to administer
AIMSWeb benchmarks, how to enter data in AIMSWeb, and
how to administer SIPPS diagnostic

RtI Lead

By the End
of 1st Data
Day

Ensure that every SL is familiar both with the critical
components of each curriculum used for RtI (Seeing Stars,
Sound Partners, SIPPS, Ready Common Core) and with the
coaching resources available to support each curriculum

RtI Lead

By the End

Ensure that every SL is familiar with how to do the following

RtI Lead

of 1st Data
Day

in AIMSWeb: log on, where to find AIMSWeb benchmark
and administration guides, how to set progress monitoring
goals, where to find individual student reports, where to find
schoolwide reports, how to exit students from Tier II

Before 1st
Data Day

Ensure that the Intervention Team knows how to use SIPPS
diagnostic information and LL bell schedule to create
abilitybased groupings

RtI Lead

By the End
of 2nd Data
Day

Guide the Intervention Team through a feedbackoriented
rehearsal of a SIPPS lesson

RtI Lead
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Resources
●

AIMSweb Resources:
○ Benchmarks
○ Benchmark Trackers (Google Sheet)
○ Progress Monitoring Data Tracking Template (Google sheet)
○ Student Facing PM Trackers:
■ Sample 1
■ Sample 2
○ National Norms/Percentile Bands
○ AIMSweb How Tos
■ How to Give Survey Level Assessments (and to whom): Fall
■ How to Give Survey Level Assessments (and to whom): Winter
■ How to Transfer Students to Another Provider’s Caseload
■ How to Set Progress Monitoring Goals
■ Progress Monitoring Goals  Guidelines by Cycle
■ GoalSetting Recommendations for Students that Fall Below the 10th
Percentile on their GradeLevel Benchmark
■ How to Change Progress Monitoring Measurement, Goal, and/or End
Date
■ RCBM Administration and Scoring Guide
■ Test of Early Literacy Administration and Scoring Guide
■ How to Access WholeSchool and Individual Reports
○ AIMSweb Video Tutorials:
■ AIMSweb Overview
■ Helpful Tips for Reading CBMs
■ How to Print Probes
■ How to Enter Benchmark Scores from Paper Probes
■ How to Administer Benchmarks Digitally
■ How to Progress Monitor Digitally
■ How to Set Progress Monitoring Goals (On Grade Level)
■ How to Set Progress Monitoring Goals (Off GradeLevel or SLA)
■ How to Set Progress Monitoring Goals (Special Cases)
■ Reviewing student progress (to inform exit decisions @ end of cycle)
■ How to Exit Students from Intervention
■ Reviewing Individual Student Progress
■ How to Create Custom Groups
■ How to Add/Delete Students and Staff/Users

●

Intervention Curricula Implementation Fidelity Checklists
○ Sound Partners
○ SIPPS

○
○
○
○

Ready Common Core
ELSB
Seeing Stars
Step up to Writing

●

SIPPS Resources:
○ SIPPS Diagnostics  K3 and 412
○ SIPPS Diagnostic Tracking Template
○ SIPPS Pacing Resources  Bay Area + MKE, NSH, and new schools

●

Ready Common Core PowerPoint Resource

●

RtI Glossary of Acronyms

●

Sample Parent Notification Letters
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How to Give Survey Level Assessments (and to whom): Fall
1. Any students who score in or below the 10th percentile (in the orange percentile
range) should be given a Survey Level Assessment (SLA) to determine the grade
level at which they score within the 10th to 25th percentile.
a. For Kinder: There is no SLA for Kinder. If a Kinder student scores in or
below the 10th percentile, he/she is absolutely in need of intervention.
b. For Grade 1: If a Grade 1 student scores in or below the 10th percentile
for NW (Nonsense Word), give him/her the Kinder LS (Letter Sound)
assessment. If the score is within the 10th to 25th percentile, the student
should be progress monitored using LS at Kinder grade level.
c. For Grades 25: If a student in Grades 25 scores in or below the 10th
percentile for OR (Oral Reading), give him/her a probe at the next lower
grade level until the score is within the 10th to 25th percentile. If the score
is within the 10th to 25th percentile, the student should be progress
monitored using OR at that grade level.

RETURN TO TABLE OF CONTENTS
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How to Give Survey Level Assessments (and to whom): Winter
1. Any students who score in or below the 10th percentile should be given a Survey
Level Assessment (SLA) to determine the grade level at which they score within
the 10th to 25th percentile.
a. For Kinder: If a Kinder student scores in or below the 10th percentile for
LSF (Letter Sound), give him/her the LNF (Letter Name) assessment. If
the score is within the 11th24th percentile, the student should be
progress monitored using LN.
b. For Grade 1: If a Grade 1 student scores in or below the 10th percentile
for OR (Oral Reading,) give him/her the NW (Nonsense Word)
assessment. If he/she scores between the 11th24th percentile, he/she
will be progress monitored using NW.
If he/she scores below the 10th percentile in the NW (Nonsense Word)
assessment, give him/her the Kinder LS (Letter Sound) assessment. If the
score is within the 10th to 25th percentile, the student should be progress
monitored using LS at Kinder grade level.
c. For Grades 25: If a student in Grades 25 scores in or below the 10th
percentile for OR (Oral Reading), give him/her a probe at the next lower
grade level until the score is within the 11th to 24th percentile. If the score
is within the 11th to 24th percentile, the student should be progress
monitored using OR at that grade level.
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How to Transfer Students to Another Provider’s Caseload
1. In the “Benchmark” home screen, click on the student whom you would like to
transfer to another provider’s caseload.
2. Click on the “Manage Monitoring” button in the lower lefthand corner.
3. You can assign a student to a new provider by entering the name in the “Assign
to” area.
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How to Set Progress Monitoring Goals
1. Any student who falls below the 25th percentile in his/her gradelevel on AIMSWeb will
be entering Tier II/III and AIMSWeb.
2. Any student who falls between the 11th and 24th percentile in his/her own grade level
will be progress monitored ON GRADELEVEL.
3. Any student who falls in the 10th percentile or below needs to be given a Survey Level
Assessment 19(SLA) until their benchmark score falls within the 11th to 24th percentile.
These students will be progress monitored BELOW GRADE LEVEL.
____________________________________________________________________________
__________
Setting Progress Monitoring Goals – Determining the Goal and Entering in AIMSWeb
1. Once you identify students who will be in Tier II/III and need to have progress monitoring
goals, select the student’s name and click “Manage Monitoring.”

2. Select Schedule: First you will need to select the progress monitoring measurement
assessment tool. Click on “Select Schedule.”

a. Kinder (Winter): Click “Early Literacy” and then “LS” (Letter Sounds).
b. Kinder (Spring): Click “Early Literacy” and then “LN” (Letter Names) or “LS”
(Letter Sounds).

c. Grade 1 (Fall): Click “Early Literacy” and then “NW” (Nonsense Word).
d. Grade 1 (Winter): Click “Reading CBM” and then “OR.”
e. Grades 25: Click “Reading CBM” and then “OR.”
3. Baseline Score: Enter Baseline Score (*baseline score should already be in AIMSWeb
since students below 35th percentile were given AIMSWeb benchmark). If for some
reason the baseline score is not entered, enter “Score” (total # correct), “Errors” (total #
of errors), “Probe” (# of probe), and whether data was gathered “This Week” or “Last
Week”.

4. Monitor Grade: Refer to “Determining the Progress Monitoring Grade Level” above.

5. Comparison: To set “Comparison”, select “National.” (*This means our students are
compared to national norms.)

6. Monitor Frequency: Although AIMSWeb only offers “Weekly” or “Monthly” as your
progress monitoring options, we progress monitor our Tier II students on a biweekly
basis and our Tier III students on a weekly basis. Thus, click “Weekly” and select
“Thursdays”, but pay attention to the RtI Calendar for the exact dates progress monitor.

7. Date: The end date for goalsetting depends on the BeginningofYear percentile the

student falls in,
according to the AIMSWeb benchmark. Refer below for specific instructions on what
dates to set.
8. Criterion: This is where you set the goal percentile for the student to achieve. Read
below for the specific goal percentile to set, depending on the student’s BOY AIMSWeb
percentile. As a rule, you will either be setting the goal percentile to the 20th or the 25th.
*Make sure to check the box “Show Comparison” in order to see the percentiles as you
slide the slider tool. (See guidelines in “Progress Monitoring Goals  Guidelines by
Cycle”)
9. Assign To: This is where you enter the specific interventionist (ILS or ISE) that will
manage this student’s caseload.

20th percentile goal:

25th percentile goal:
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Progress Monitoring Goals  Guidelines by Cycle
Cycle 1: Grades 25
BOY AIMSWeb
Percentile

Assessment and Goal Percentile

End Date

<25th  20th percentile

OR 25th percentile

December 18, 2015

<20th  15th percentile

OR 25th percentile

March 11, 2016

<15th  10th percentile

OR 20th percentile

May 13, 2016

<10th percentile

Use SLA to determine grade for which
student falls within the 10th25th percentile
and then use above norms for that
gradelevel

May 13, 2016

BOY AIMSWeb
Percentile

Goal Percentile

End Date

<25th  20th percentile

NWF  25th percentile

December 18, 2015

<20th  15th percentile

NWF  25th percentile

December 18, 2015

<15th  10th percentile

NWF  20th percentile

March 11, 2016

<10th percentile

Use SLA to determine grade for which
student falls within the 10th25th percentile
and then use above norms for that
gradelevel

May 13, 2016

Winter AIMSWeb
Percentile

Assessment and Goal Percentile

End Date

<25th  20th percentile

OR 25th percentile

March 11, 2016

<20th  15th percentile

OR 25th percentile

March 11, 2016

<15th  10th percentile

OR 20th percentile

May 13, 2016

<10th percentile

Use SLA to determine grade for which
student falls within the 10th25th percentile

May 13, 2016

Cycle 1: Grade 1

Cycle 2: Grades 25

and then use above norms for that
gradelevel
Cycle 2: Grade 1: Students who did not meet NWF goal in Fall
Winter AIMSWeb
Percentile

Goal Percentile

End Date

<25th  20th percentile

NWF  25th percentile

March 11, 2016

<20th  15th percentile

NWF  25th percentile

March 11, 2016

<15th  10th percentile

NWF  25th percentile

May 13, 2016

<10th percentile

Use SLA to determine grade for which
student falls within the 10th25th
percentile and then use above norms for
that gradelevel

May 13, 2016

Cycle 2: Grade 1
Winter AIMSWeb
Percentile

Goal Percentile

End Date

<25th  20th percentile

OR  25th percentile (Winter + Spring)

March 11, 2016

<20th  15th percentile

OR  25th percentile (Winter + Spring)

March 11, 2016

<15th  10th percentile

OR  20th percentile (Winter + Spring)

May 13, 2016

<10th percentile

Use SLA to determine grade for which
student falls within the 10th25th
percentile and then use above norms for
that gradelevel

May 13, 2016

Winter AIMSWeb
Percentile

Goal Percentile

End Date

<25th  20th percentile

LS  25th percentile (Winter + Spring)

March 11, 2016

Cycle 2: Grade K

<20th  15th percentile

LS  25th percentile (Winter + Spring)

March 11, 2016

<15th  10th percentile

LS  20th percentile (Winter + Spring)

May 13, 2016

<10th percentile

Use SLA to determine grade for which
student falls within the 10th25th
percentile and then use above norms for
that gradelevel

May 13, 2016
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GoalSetting Recommendations for Students that Fall Below the 10th Percentile
on their GradeLevel Benchmark
Below are the goalsetting recommendation for students who fall below the 10th percentile on
their gradelevel benchmark but too high (above 25th percentile) on their SLA. The
rationale for this is to be sure that students are being asked to grow at reasonable rates. Below
are the recommendations:
Grades 25: For students who fall below the 10th percentile in their gradelevel benchmark but
above the 25th percentile in the next gradelevel below, their goal will be set 5 percentile
points higher than their winter benchmark percentile  (e.g. 9th percentile if you achieved 4th
percentile) on their current gradelevel OR measure.
Grade 1: For students who fall below the 10th percentile in the 1st grade OR benchmark but
above the 25th percentile on the NWF benchmark, their goal will be set to the 15th percentile
on the 1st grade OR measure.
Grade 1: For students who fall below the 10th percentile in the 1st grade NWF benchmark but
above the 25th percentile on the LSF benchmark, their goal will be set to the 15th percentile
on the 1st grade NWF measure.
Grade K: For students who fall below the 10th percentile the LSF benchmark but above the
25th percentile in the LNF benchmark, their goal will be set to the 15th percentile on the LSF
benchmark.
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How to Change Progress Monitoring Measurement, Goal, and/or End Date
1. You can change the progress monitoring goal at any time by going to the
“Benchmark” tab, selecting the student name, and clicking on “Manager
Monitoring.”

2. You can then change the measurement (Select Schedule), “Monitor Frequency”,
“Date”, and goal “Criterion.”

3. Click “Save and Close” to finalize the change to the progress monitoring goal.
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How to Access WholeSchool and Individual Reports
Accessing WholeSchool Reports
1. Go to the main “Reports” section and select “Groups”.
2. Report: Choose “Distribution Report.”
3. Measurement: Choose the assessment measurement: LN, LS, NW, or OR.
4. Grade: Select either the exact gradelevel you’re interested in or the range of
gradelevels.
5. Primary Group: Select “Benchmark periods” (or any other group you’re
interested in.)
6. Secondary Group: It’s not necessary to choose a secondary group, but it is
possible to analyze additional subgroups.

Accessing Individual Student Reports
1. Go to the main “Reports” section and select “Students.”
2. Grade: Select the exact grade level for the student you’re interested in.
3. Student Name: Select the individual student name.
4. Click “View Report” under the student name.
RETURN TO TABLE OF CONTENTS
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Program Fidelity Checklists
Sound Partners
Sound Partners Implementation Fidelity Observation Checklist

Observer Name:

Fidelity (80%+)

Interventionist Name:

___________ # of 3s

Date:

/ ___________ total possible

Lesson #:

= ___________ % fidelity

Scoring Guide:

1 – Not evident

2 – Partially evident

YES
NO
3 – Fully evident

Part 1: Say the Sounds
Teacher models sound in box correctly.
Teacher reminds student to say sounds from left to right.
Follows lesson sequence.

☐
1
☐
1
☐
1

☐2
☐2
☐2

☐
3
☐
3
☐
3

Part 2: Segmenting
Teacher says word and tells student to listen (not read).
Teacher and student point to each box when segmenting.
Teacher follows script and lesson sequence.

☐
1
☐1
☐
1

☐2
☐2
☐2

☐
3
☐
3
☐
3

☐
1

☐2

☐2
☐2

☐
3
☐
3

☐
1

☐2

Part 3: Word Reading
Teacher models sounding out without stopping between sounds.
☐
3
Teacher selects appropriate spelling words for the student.
Follows script and lesson sequence.

☐
1
☐
1

Part 4: Sight Words
Teacher models new word (says, spells, says).
☐
3
Teacher follows script and lesson sequence.

☐
1

☐2

☐
3

Part 5: Sentence Reading
Teacher requires student to finger point.
Uses appropriate error correction (isolates, gives word, rereads).
Follows script and lesson sequence.

☐
1
☐
1
☐
1

☐2
☐2
☐2

☐
3
☐
3
☐
3

☐
1

☐2

Part 6: Magic –e (begin lesson 46)
Teacher demonstrates each step of using the rules.

☐
3
Follows lesson script and sequence.

☐
1

☐2

☐
3

Part 7: Word Endings
Teacher models by pointing and saying the word ending with a word.
Follows lesson script and sequence.

☐
1
☐
1

☐2
☐2

☐
3
☐
3

Part 8: Pair Practice
Teacher says letter pairs (the sounds) for student to spell.
Follows lesson script and sequence.

☐
1
☐
1

☐2
☐2

☐
3
☐
3

☐
1

☐2

☐
1

☐2

☐
3

☐
1

☐2

☐
3

☐
1

☐2

☐
1

☐2

☐
1
☐
1

☐2
☐2

☐
3
☐
3

☐
1
☐
1
☐
1
☐
1

☐2
☐2
☐2
☐2

☐
3
☐
3
☐
3
☐
3

Part 9: Reading Long Words
Teacher has student break the word into parts, then read the whole
☐
3
word.
Correct by isolating each part for students and student read each part
and whole word.
Teacher follows lesson script and sequence.
Part 10: Book Reading
Teacher demonstrates reading methods (ind., partner, echo).
☐
3
Teacher models finger pointing and rereading.
☐
3
Teacher shows error correcting procedures.
Teacher identifies correct reading steps.
*new book once, last book once, and previously read book
General:
Teacher models lesson components correctly.
Teacher demonstrates correct error handling.
Teacher provides positive praise.
Teacher demonstrates levels of scaffolding.
Notes:
Click here to enter text.

SIPPS Fidelity Checklists
SIPPS Fidelity Checklist: Beginning
SIPPS Fidelity Checklist: Extension
SIPPS Fidelity Checklist: Plus
SIPPS Fidelity Checklist: Challenge

Ready Common Core

Ready Common Core (RCC) Fidelity Checklist
Observer’s Name: _______________________, Interventionist’s Name: _________________________
Fidelity (80%+)
∙

Date: _____________________

___________ # of checks

∙

Grade Level: ___________________

/ ___________ total possible

∙

Lesson #: ____________

= ___________ % fidelity

∙

Lesson Objective: ____________

YES
NO

Overall
⃣The 5 instructional routines are delivered in the course of the week, approximately 30

minutes
per component.
⃣The 5 instructional routines are delivered in the correct order; interventionist does not jump

around
⃣On average throughout the lesson, teacher: student talk ratio is at approximately 40:60.
⃣Students respond in complete sentences when prompted, both orally and in written form.
⃣The instruction is evenly paced for student needs, neither rushed, nor too slow
⃣
The teacher models and enforces close reading techniques throughout to develop habits of an

effective reader.
⃣
The teacher introduces Tier II vocabulary by activating prior knowledge and discussing the

word in context.
⃣The teacher frequently checks for understanding and engages students in discussion to help

clarify misunderstandings.
⃣The teacher uses effective questioning strategies and habits of discussion to enable

metacognition throughout the lesson.

1. Part 1: Introduction
⃣The teacher uses a thoughtful, student-friendly hook to engage students in the lesson.
⃣The teacher introduces the lesson objective and emphasizes why it matters.

2. Part 2: Modeled Instruction
⃣The teacher models thoughtful, purposeful “think-alouds” in order to demonstrate the

thinking habits of effective readers.
⃣The teacher invites students to activate prior knowledge in order to make sense of what they

are reading.
3. Part 3: Guided Instruction
⃣The teacher models effective close reading techniques and ensures that students are using

them when reading independently
⃣The teacher reminds students to refer back to the text when selecting answer choices.
⃣The teacher leads a discussion around student answer choices by asking them to justify their

answers.
4. Part 4: Guided Practice
⃣The teacher has the students read the text independently the first time.
⃣The teacher leads the students in a discussion of the text by using thoughtful, purposeful

comprehension questions, designed to gauge their overall understanding of what they read.
⃣The teacher has the students answer the comprehension questions independently initially.
⃣The teacher leads a discussion around student answer choices by asking them to justify their

answers.
5. Part 5: Common Core Practice
⃣The teacher reminds students to utilize the close reading and other comprehension strategies

they have learned when reading the text.
⃣The teacher has the students read the text and answer the questions independently.
⃣The teacher leads a discussion around student answer choices by asking them to justify their

answers.

*Assessment:  (*does not need to be included in fidelity check total)
⃣The teacher records each student’s weekly assessment mastery (from “Part 5: Common

Core Practice”) and analyzes misunderstandings to determine what to return to the following
week.
⃣The teacher gives the Unit Interim Assessments (every 5 lessons or so), records each

student’s mastery, and analyzes misunderstandings to determine what to return to in the
upcoming unit.

ELSB
ELSB Implementation Fidelity Observation Checklist

Observer Name:

Fidelity (80%+)

Teacher Name:

___________ # of 3s

Date:

/ ___________ total possible

Lesson #:

= ___________ % fidelity

UK – Unknown

1 – Not evident

Components
1. Quality of Instruction
Classroom Environment
ELSB materials are readily available.
ELSB materials are available to the teacher.
Student work is posted or in student
notebook.
Room is arranged to facilitate instruction.
Organization
Program materials are used
Evidence of lesson preparation prior to
instruction is apparent.
Use of Curriculum
Use of Teacher’s Guide is evident.
Accurate and clear explanation of ELSB
strategy and its application to reading/other
content provided.

2 – Partially evident
Rati
ng

Notes

YES
NO
3 – Fully evident

Immediate feedback, reinforcement, or
reteaching is provided to reinforce student
understanding of lesson objectives.
Skills are modeled correctly.
Student Engagement
Students are actively engaged and ontask
using curriculum materials
Teacher models instruction and allows for
student practice (I do, we do, you do).
A variety of interactions amongst peers is
evident.
2. Amount of Instruction
Instruction delivered regularly based on
implementation plan
3. Classroom Management
All students are actively engaged in
instructional activities.
Interruptions are minimal.
4. Use of Assessments
A qualitative and quantitative process is
used to appropriately assess student
progress.

Student progress is monitored.
Data is analyzed to inform instruction.
5. Differentiation
Instruction is differentiated to meet needs.

Reteaching, reinforcement, and extension
activities are implemented as needed based
on student need.
Effective use of manipulatives and
multisensory techniques.
Resources for reteaching are used to
intensify instruction.

Seeing Stars
Seeing Stars Implementation Fidelity Observation Checklist

Observer Name:

Fidelity (80%+)

Teacher Name:

___________ # of 3s

Date:

/ ___________ total possible

Lesson #:

= ___________ % fidelity

Scoring Guide:

1 – Not evident

2 – Partially evident

Part 1: The Climate
The teacher explains to the students the what and the why.
Part 2: Imaging Letters
Imaging with a letter card:
The teacher shows the letter card for approximately two seconds.
After the card is removed, students write the letter in the air and
say letter name and sound.
Imaging without a letter card:
The teacher says a sound or letter name.
The students write the letter in the air and say letter name and sound.
Part 3: Imaging Symbol Cards
The teacher shows the symbol card for one second per letter.
After the card is removed, students say and write the letters in the air.
Students read the nonword syllable from memory.
The teacher asks the student to recall a specific letter by its place in the
syllable.
The teacher asks the student to change, add, or delete one
☐
3
letter in the syllable.
The teacher asks that student to say the letters backwards.
Part 4: Imaging & Sequencing Syllables: Syllable Board
The teacher says a nonword syllable.
The student repeats the nonword syllable.
The student says and writes the imaginary letters.*
*Whiteboard or syllable board
The student reads the nonword syllable.
The teacher asks the student to recall a specific letter by its place in the
syllable.
The teacher asks the student to change, add, or delete one

YES
NO
3 – Fully evident

☐
1

☐2

☐
3

☐
1
☐1

☐2
☐2

☐
3
☐
3

☐
1
☐
1

☐2
☐2

☐
3
☐
3

☐
1
☐
1
☐
1
☐
1

☐2
☐2
☐2
☐2

☐
3
☐
3
☐
3
☐
3

☐1

☐2

☐
1

☐2

☐
3

☐
1
☐
1
☐
1

☐2
☐2
☐2

☐
3
☐
3
☐
3

☐
1
☐
1

☐2
☐2

☐
3
☐
3

☐1

☐2

☐
3
letter in the syllable.
The teacher asks that student to say the letters backwards.
The student says the new nonword syllable.
☐
3
The student says and writes the imaginary letters.*
*Whiteboard or syllable board

☐
1

☐2
☐
1

 
☐
3
☐2

☐
1

☐2

☐
3

☐
1
☐
1

☐2
☐2
☐
1

☐
3
☐
3
☐2

☐
1
☐
1

☐2
☐2

☐
3
☐
3

☐
1

☐2
☐1

☐
3
☐2

☐
1
☐
1
☐
1
☐
1

☐2
☐2
☐2
☐2

☐
3
☐
3
☐
3
☐
3

☐2
☐
1

☐
3
☐2

☐2
☐2
☐2

☐
3
☐
3
☐
3

☐
1

☐2

☐
3

☐
1

☐2

☐
3

☐
1

☐2

☐
3

☐
1

☐2

☐
3

Part 5: Imaging & Sequencing Syllables: Syllable Board with a Chain
The teacher says syllables in a chain.
The teacher says the letters in the syllable.
The student says and airwrites the syllables.
☐
3
The student reads the syllable from memory.
The teacher asks the student to recall a specific letter by its place in the
syllable.
The teacher asks the student to say the letters backwards.
The teacher asks the student to change, add, or delete one
☐
3
letter in the syllable.
The teacher manipulates the letters and the student reads the new word.
The student sometimes only imagines the letters (w/o airwriting)
The teacher uses both “whole to parts” and “parts to whole” imaging.
The teacher uses the phrase “see it and say it” when having students
decode from imagery.

Part 6: Imaging & Sequencing Syllables: Syllable Board without a Chain
The teacher says syllables or letters without a chain.
☐
1
The student says and airwrites the syllables.
☐
3
The teacher miscalls the imaged word and the student notes the error.
☐
1
The teacher uses common spelling irregularities.
☐
1
The teacher uses both “whole to parts” and “parts to whole” imaging.
☐
1
Part 7: Imaging Sight Words
The teacher works on sight words with individual students (this
is not a group activity)
The teacher has identified a list of apx. 10 sight words for each student
(from their individual, sight word deck)
The student’s sight words are written on index cards in black ink
or marker (no colors).
The teacher appropriatly categorizes words in slow, medium, fast piles.

The teacher uses a variety of symbol imagery exercises.
The teacher facilitates a variety of sight word challenges.
Part 8: Imaging Spelling
The teacher has identified a list of apx. 10 sight words for each student.
The student’s sight words are written on the VSC in lowercase letters.
The student analyzes the word for phonetic irregularity
(i.e. which part doesn’t “play fair”)
The student marks the phonetic irregularity.
The student images, airwrites, and says the letters.
☐
3
The student writes the word on paper.
The student compares response to stimulus.
General:
Saying and airwriting are simultaneous.
Airwriting is lowercase.
Airwriting is properly sized and “legible.”
The teacher used structured questioning to handle errors.
The teacher uses a variety of symbol imagery exercises throughout
☐
3
the lesson.
The lesson is appropriately paced.
The complexity of the letters/sounds/symbols is appropriately matched
to student ability.
The teacher checksforunderstanding with all students throughout
☐
3
the lesson.
Students are invested in the lesson.
The teacher references imaging or visualizing throughout the lesson.

☐
1 ☐2
☐
1 ☐
 2

☐
3
☐
3

☐
1
☐
1
☐
1

☐2
☐2
☐2

☐
3
☐
3
☐
3

☐
1

☐2
☐
1

 
☐
3
☐2

☐
1
☐
1

☐2
☐2

☐
3
☐
3

☐
1
☐
1
☐
1
☐
1

☐2
☐2
☐2
☐2
☐
1

☐
3
☐
3
☐
3
☐
3
☐2

☐
1
☐
1

☐2
☐2

☐
3
☐
3

☐
1

☐2

☐2
☐2

☐
3
☐
3

☐
1
☐
1

Step Up To Writing
Step Up to Writing Implementation Fidelity Observation Checklist

Observer Name:

Fidelity (80%+)

Teacher Name:

___________ # of 3s

Date:

/ ___________ total possible

Lesson #:

= ___________ % fidelity

UK – Unknown

1 – Not evident

Components
1. Quality of Instruction
Classroom Environment
SUTW materials are readily available.
SUTW materials are available to the
teacher.
Student work is posted or in notebook.
Room is arranged to facilitate effective
instruction.
Organization
Program materials are used (Teacher’s
Guide, posters, Handy Pages).
Evidence of lesson preparation prior to
instruction is apparent.
Use of Curriculum
Use of Teacher’s Guide is evident.

2 – Partially evident
Ratin
g

Notes

YES
NO
3 – Fully evident

Accurate and clear explanation of SUTW
strategy and its application to
reading/other content provided.
Immediate feedback, reinforcement, or
reteaching is provided to reinforce
student understanding of lesson
objectives.
Skills are modeled correctly.
Student Engagement
Students are actively engaged and
ontask using curriculum materials
Teacher models instruction and allows for
student practice (I do, we do, you do).

A variety of interactions amongst peers is
evident.
2. Amount of Instruction
Instruction delivered regularly based on
implementation plan
3. Classroom Management
All students are actively engaged in
instructional activities.
Interruptions are minimal.
4. Use of Assessments
A qualitative and quantitative process is
used to appropriately assess student
progress.

Student progress is monitored.

Data is analyzed to inform instruction.
5. Differentiation
Instruction is differentiated to meet the
needs of students.
Reteaching, reinforcement, and
extension activities are implemented as
needed based on student need.
Effective use of manipulatives and
multisensory techniques.
Resources for reteaching are used to
intensify instruction for students who do
not demonstrate mastery.
Debriefing Summary
Glows

Teacher’s Next Steps

Grows

Coach’s Next Steps
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Sample Parent Notification Letters
Initial Notification Letter English 1
Student Name: Andrea Lemus
Class: 4B Trees
April 9, 2013
RtI Tier 2 Tutoring, Cycle 4
Who: Your child, Andrea Lemus, will receive additional small group tutoring in reading
with Ms.Momoki during computer time. The Morning Computer Program (see below) is
an extension of the tutoring program.
When: From Thursday, April 11th – June 6th, tutoring will occur on three to four days
a week for 30 – 40 minutes during the school day.
What: Your child has been placed in a group with other students who have similar
reading levels and reading needs. Our tutors are trained in the SIPPS curriculum.
Why: Students in tutoring are significantly below grade level in reading. We will provide
the additional support needed to help your child to grow 1.5 years or more.
More Information: If you would like to know more about your child’s reading level,
please reach out to her/his Humanities Teacher, Ms./Mr. Orozco. If you have questions
about tutoring, please reach out to your child’s Reading Tutor,  Ms. Momoki.
Morning Computer Program
What: Your child has the option to make up for lost Learning Lab time during the
Morning Program with Ms. Musquez. It is not mandatory.
When: Mondays, Tuesdays, Thursdays, and Fridays from 7:15 – 7:45.
Why: Because tutoring happens during the school day, students lose time on their
online learning programs. We open up the lab in the morning so that your child can
make up the practice that s/he missed.
More Information: If you would like to know more about the morning program, please
reach out to Ms. Musquez or Ms. Fab.
Initial Notification Letter Spanish 1
Nombre del Estudiante: Andrea Lemus
Clase: 4B Trees
9 de abril 2013

Tutoría RtI Ciclo 4°
Quien: Su hijo(a), Andrea Lemus, comenzará a recibir tutoría adicional en grupos
pequeños en lectura con Ms.Momoki durante el tiempo de computadora. El Programa
de Computación por las Mañanas (ver abajo) es una extensión al programa de tutoría.
Cuando: Comenzando el jueves, 11 de abril al 6 de junio. La tutoría será tres o
cuatro días por semana por 30  40 minutos durante el día de clases.
Que: Su hijo(a) a sido colocado en grupos pequeños junto con otros estudiantes los
cuales su nivel de lectura y necesidades son similares. Nuestros instructores han sido
entrenados en SIPPS.
Porque: Los estudiantes en los grupos de tutoría están significativamente bajos en
lectura en su grado. Nosotros les proveeremos el apoyo adicional necesario para que
ellos aumenten 1.5 años o más.
Mas Información: Si a usted le gustaría conocer más acerca del nivel de lectura de su
hijo(a), por favor comuníquese con su maestro(o) de Humanidades (Ms./Mr. Orozco).
Si tiene alguna pregunta acerca de la tutoría, por favor con el tutor de lectura de su
hijo(a) Ms. Momoki.
.
Programa de Computación por la Mañana
Que: Su hijo(a) tiene la opción recuperar el tiempo de computadora perdido durante
el programa de computación por la mañana con Ms. Musquez. No es mandatorio.
Cuando: los lunes, martes, jueves y viernes de 7:15 – 7:45.
Porque: Como la tutorial sucede en el Centro de Aprendizaje, los estudiantes pierden
tiempo en sus programas en línea. Abrimos el laboratorio en la mañana para que su
hijo(a) recupere la practica que el/ella perdió.
Más Información: Si usted necesita mas información acerca del programa de la
mañana, por favor comuníquese con Ms. Musquez o Ms. Fab.

Notification Letter 2
September 12, 2012

Rocketship Los Sueños Academy
2012-2013

1A Ducks
Your child’s ILS: Silva

Parent or Guardian,
Your student John Ruiz has been selected for Rocketship Los Sueños’s academic intervention
program and before school supplemental instruction time. Students who qualify for the
program are significantly below grade level in reading. They need extra time and attention now
in order to meet their big goals by the end of the year.
There are four cycles for the intervention program each year: during this cycle, your student has
a spot in the program from September 17th until November 12th. At that time, teachers will
reassess students to see who qualifies for the next cycle. If you have questions about your
student’s reading or math level you can speak with his/her teachers or with me and we’d be
happy to tell you more about where your student is academically.
Qualifying for this program means that your student now receives 30-40 minutes of small group
tutoring during Learning Lab each day: students will be working with others who are at their
level to practice skills that will help them all make progress.
The before school program is free and mandatory and runs Monday, Tuesday, Thursday, and
Friday from 7:00-7:45am (there is no program on Wednesdays). During that time, students will
be using computer programs that focus on skills they missed on their most recent assessments.
This program is not designed to help with homework – there is no time in the regular
intervention schedule that is allotted for homework.
Starting Monday, your child can be in the computer center every day from 7:00a-7:45a.
If you have another child at this school, you can drop them off at this time as well and they can
sit in the breakfast area before school begins.
Thank you – we look forward to seeing how far our Rocketeers can go!
Name

Assistant Principal
email
School phone number
12 setiembre 2012

Rocketship Los Sueños Academy
2012-2013

1A Ducks
Tutor de su hijo: Silva

Estimadas familias,
Su hijo/a John Ruiz ha sido seleccionado para nuestro programa de tutoría y también el
programa de antes de la escuela. Los estudiantes que califican para el programa están
atrasados en lectura y sabemos que pueden estar a nivel de grado pero tenemos que trabajar
mucho – necesitan más tiempo de aprendizaje ahorita para poder alcanzar sus metas al final
del año.
Hay cuatro sesiones de nuestro programa de intervención cada año; en esta sesión su niño/a
tiene su lugar asegurado desde el 17 setiembre hasta el 12 noviembre. En el mes de noviembre
los maestros les van a dar los exámenes a los estudiantes otra vez para ver quien califica para la
próxima sesión. Si usted tiene preguntas sobre el nivel de su hijo/a en lectura o matemáticas
nos puede hablar a los maestros o a mi y podríamos hablar exactamente donde está y que
significa.
Todos los niños que califican para el programa tienen 30-40 minutos de tutoría en grupos
pequeños durante su hora de “Learning Lab” (el tiempo cuando los demás están usando las
computadoras).
El programa de después de la escuela es gratis y obligatorio, será diariamente (lunes a jueves)
de 7:00 a 7:45am: no hay programa los días viernes. Durante esta hora los estudiantes tienen
tiempo para aprender usando computadoras y programas electrónicos enfocados en las cosas
que les faltaban en sus exámenes. Nuestro programa no es para ayuda con la tarea, y no les
damos ningún tiempo a los niños que están en el programa de intervención para hacer la tarea.
Empezando el lunes, su hijo/a estará en las computadoras diariamente de 7:00 a 7:45. Tendrá
la opción de comer un bocadillo antes que ir a las computadoras, pueden mandarle algo

saludable para comer si quieren.

Si tiene otro hijo en esta escuela, colocarlos en este momento así y se
puede sentar en el área de desayuno antes de comenzar la escuela.

Gracias – ¡Ayudemos a que nuestros Rocketeers tengan mas éxito!
Name
Assistant Principal
email
School phone number
RETURN TO TABLE OF CONTENTS
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AIMSWeb Data Analysis Protocol

At the end of each data cycle, interventionists, school leaders, and school psychologists will engage in an analysis of
progress monitoring data in order to make data-informed instructional decisions for students participating in
intervention. Teams can follow the protocol described below (and outlined in the subsequent decision making tree) to
engage in this data-based decision making process.
1) Determine if sufficient data points have been collected:
CBM data isn’t considered valid for the purposes of instructional decision making until we have enough data
points to generate a stable trend line. We need to collect at least four data points within a six week period in
order to make instructional decisions. If we don’t have sufficient data for the student, continue providing the
intervention and monitoring progress. If we do have sufficient data…
2) Determine if the student is making sufficient progress:
We can use two methods to determine progress:
 The “Three Point Rule”: If the at least three of the most recent four data points are close to, at, or above
the student’s goal line, we can conclude that the student is responding favorably.
 The “Trendline Rule” If the student’s trendline is trending upward, and is showing that the student will
meet (or will be close to meeting) their goal by its assigned date, we can conclude that the student is
responding favorably.
If this the student is responding favorably… (if the student is not responding favorably to intervention, skip to
step 6)
3) Determine if the student has met their progress monitoring goal, and whether the student was being
monitored on or off grade level.
4) If the student is being progress monitored on grade level, and they have met their progress monitoring goal,
administer the AIMSweb benchmark to ensure they are now performing above the 25th percentile on the
benchmark. If they are, they are ready to exit from intervention. If not, continue to provide intervention and
monitor progress.
5) If the student is being progress monitored off grade level, increase the progress monitoring grade level and
continue to provide the intervention.
6) If the student is not responding favorably to the intervention as evidenced by a lack of progress towards the
progress monitoring goal, determine if the intervention is being implemented with fidelity:
Two data sources can provide information about the fidelity of the intervention implementation – observations
using implementation fidelity checklists and the progress of the other students in the group (if the majority of
the students in the group are making progress, you can conclude that the intervention is being implemented
with fidelity. If not, that is an indication that there may be a need to investigate implementation challenges).
7) If the intervention is not (or may not be) implemented with fidelity:
Develop a plan to coach the interventionists towards fidelity of implementation

8) If the intervention is being implemented with fidelity:
Determine if attendance, behavior, or motivational factors are significantly impacting student progress. If a
student is not able to access the intervention because of any of the factors listed above, the team will want to
develop a plan to address these issues before making an instructional change for the student.
9) If there are no attendance, behavior, or motivational factors significantly impacting student progress, consider
referring the student to a more targeted, intensive level of intervention.
In most cases, this will mean referring the student for an SST so the SST team can plan a targeted, individualized
support plan for the student.
Tips for using these guidelines:


These guidelines are meant to provide a general process that teams can follow when analyzing student progress.
However, teams may use their discretion to deviate from them on a case-by-case basis depending on student
need. For example, if the student is new to Rocketship and has only been in intervention for one data cycle, the
team may decide to continue a Tier 2 intervention even if the student isn’t yet responding favorably to give the
student more time in the intervention. Alternatively, if the student is in their second year of intervention and is
still not making sufficient progress, the team may accelerate intensive planning for the student

Has sufficient data been collected?
(At least 4 data points over 6 weeks)
No

Yes

Continue to provide
intervention and monitor
progress until 4 data
points have been
collected over 6 weeks.

Is the student making adequate
progress?
(At least 3 of the last 4 data points
are at or above the goal line)

No

Yes

Is the intervention being
implemented with fidelity?
(Confirm via implementation fidelity
checks and progress of other
students in intervention)

Has the student met their
progress monitoring goal?

No

Yes

Continue providing
intervention and
monitoring progress.

Is the student being
progress monitored on
grade level?

Yes

Yes
Are attendance, motivational, or
behavioral concerns significantly
impacting progress?

Develop a plan to coach
interventionist towards
fidelity

No
Yes

The student is
ready to exit
intervention.

No

Continue providing
intervention and increase
the progress monitoring
grade level.

Develop a plan to address
attendance/motivational/
behavioral concerns.

No
Consider referring the student for a
more intensive, targeted level of
intervention (to be planned via the
SST process)

SST & Pre-Referral
Playbook
2015-2016 School Year

Section 1: Overview of the Pre-referral Process and Purpose
What is a pre-referral process?

“Pre-referral process” refers to any of the general education interventions that occur for students
who do not have IEPs. It’s a bit of a misnomer, because pre-referral interventions don’t always lead
to a referral for a special education evaluation – in fact, when we are executing a high quality prereferral process, we will be able to successfully intervene early with many students, preventing the
need for a special education evaluation and “label.”

There are many components of the pre-referral process at Rocketship, ranging from the SIPPS small
groups that occur with tutors in the learning lab to the Class for Articulation Remediation (our
speech pre-referral program) to actual SST meetings. The focus of this playbook is on the ‘Student
Huddle’ and ‘Student Study Team’ (SST) components of our pre-referral process.
Both the “Student Huddle” and SST are problem-solving processes during which stakeholders come
together to generate solutions for individual student challenges in the classroom. SSTs are held
when other classroom-based interventions have been unsuccessful in order to address a range of
student needs, which might include academic, behavioral, social-emotional, or attendance
difficulties. SSTs are a function of general education, although ISE team members are sometimes
involved as consultants (particularly when a referral for Special Education assessment is being
considered).
What is the purpose of a pre-referral process?

The primary purpose of a formal pre-referral process is to provide early identification and
intervention for general education students who are having difficulties in school. Because Student
Huddles and SSTs are a team-based approach to student support, they also serve the purpose of
involving all stakeholders in the interventions and next steps for the target student. Interventions
and supports that are generated during a Student Huddle or an SST are often a combination of
classroom-based strategies (Tier 1) and more intensive intervention (Tier 2 or 3). Follow-up SST
meetings allow team members to evaluate the effectiveness of interventions and generate next
steps accordingly.
What legal requirements inform pre-referral policies and procedures?

California Education Code mandates that, before a student is assessed for Special Education
services, all resources within general education must be considered and, where appropriate,
utilized (Section 56303). The pre-referral process ensures that school teams are considering
classroom and instructional factors that impact student performance, implementing interventions,
and evaluating student responsiveness before moving to an assessment for Special Education
services.

The graphic below depicts how and where the Student Huddle and SST processes fit in to
Rocketship’s larger three-tiered model for academic and behavioral supports.

SECTION 2: THE STUDENT HUDDLE PROCESS

At Rocketship, the first step in the pre-referral process is known as a “Student Huddle.” The
“Student Huddle” is a team-based problem solving process which focuses on generating
interventions and supports for an individual student in a grade level team, with the intention that
the supports generated for that student will benefit several students in the cohort. Supports
generated in the Student Huddle process should be relatively low lift for teachers – the idea is to
assess the degree to which the student responds to low level supports in the classroom before
investing in the time intensive process of generating targeted, intensive supports.
Rocketship began implementing the Student Huddle process in 2013-14, and teams that
implemented the process with fidelity reported a range of positive outcomes, including increased
teacher capacity to support struggling students.
When do Student Huddles occur?

Student Huddles occur during Common Planning Time meetings with each individual grade level.
We recommend that school leaders plan for each grade level to hold Student Huddles at least
biweekly.
Who facilitates Student Huddles?

Each school leader is responsible for facilitating Student Huddles with the grade level teams that he
or she manages.
What do teachers need to do to prepare for a Student Huddle?

To prepare for a Student Huddle, teachers simply need to notify their grade level coaches that they
have a student they would like to refer to the Student Huddle process. The teacher should also
prepare any data they have (e.g. growth on STEP, number of office referrals) that will help clarify
the area of concern for the team.
What happens during a Student Huddle?

During a Student Huddle, the grade level team discusses an individual student of concern. The
presenting concern can be academic, behavioral, or both. The team clarifies the concern,
brainstorms potential interventions, aligns on a plan of action, and makes a plan to revisit the plan
to evaluate success and determine next steps.
What happens after a Student Huddle?

After the Student Huddle occurs, teachers implement the interventions and supports that were
agreed upon, and the school leader monitors and supports the implementation of these
interventions. The grade level team should revisit the student 4-6 weeks after the initial Student
Huddle. Based on the responsiveness of the student, the team may decide to:

●
●
●

Discontinue the intervention(s) (if the student has made adequate progress and the
concerns have diminished)
Continue the intervention(s) (if the student is making good progress but is not yet ready to
functioning without the support of the intervention)
Refer the student to SST, a more intensive level of support

How do we know if a student should be referred from the Student Huddle process to an SST?
This will depend on the student, but some indicators that suggest that an SST referral may be
appropriate include:
● Lack of growth on formative assessments, STEP tests, NWEA, etc.
● General (informal) academic guidelines:
● 2 years below grade level and/or significantly below class average
● Slower academic growth than peers
● Lack of significant growth over multiple school years
● Concerns exist in multiple academic areas
● Did not show response to supports implemented after student huddle
● Continued behavior concerns that significantly impede student’s learning or the learning of
others
● Any behavior that is dangerous to student or staff, and has occurred repeatedly
● Student is unable to care for personal needs at an age-appropriate level (feeding, toileting,
following routines, age-appropriate independence skills, etc.)
*A link to the Student Huddle paperwork can be found in the “Resources” section of this Playbook

Section 3: Overview of the SST Process

The Student Study Team, or SST, is a more intensive team-based problem solving approach, in
which a team of individuals creates an intensive, individualized support plan for a student who is
demonstrating significant and persistent academic and/or behavioral challenges. An SST is also
held any time a parent request for special education assessment is made (see Section 4 of this
playbook for more information on how to respond to parent requests for special education
assessment). The various ways that a student can arrive at an SST, as well as the potential
outcomes of an SST meeting, are summarized in the graphic below:

RtI NonResponder

Student Huddle
Referral (teacher
concerns)

Parent Request
for SpEd Testing

Crisis/
Emergency

SST Meeting
Behavior
Intervention
Plan

Speech or OT
Screen

Individualized
Interventions

SpEd or 504
Evaluation

When do SSTs occur?
Each school will designate an hour long “SST Block” that will occur every week. Schools are able to
hold SST meetings outside of this block, but because they are serving multiple school sites, School
Psychologists are only able to attend SST meetings during the school’s SST block.
Who facilitates SST meetings?

Each school leader is responsible for facilitating SST meetings for students in the grade levels they
coach.

How do staff prepare for an SST meeting?
Teachers should come to SST meetings prepared to share quantitative and qualitative information
on the student’s present levels of performance, including rates of progress and performance
compared to the class average. If the student is participating in intervention, the intervention
provider should be prepared to share the student’s current progress monitoring data (e.g. AIMSweb
or CICO data). If behavior concerns are indicted, the school leader/grade level coach should be
prepared to share any relevant discipline data (e.g. suspension reports or ODR data). If special
education assessment is being discussed at the meeting, the school psychologist will prepare any
required paperwork.
What happens during an SST meeting?

During an SST meeting, staff review available data and generate interventions to support the
student. See the “Selecting and Designing Tier 3 Interventions” guidelines in the “Resources”
section of this playbook for more guidance on creating interventions for individual students. Team
members create specific goals for the student, along with a plan for monitoring progress towards
the goals. If relevant, the team should also discuss and document any accommodations the student
may require for the statewide assessment. The team aligns on next steps and responsibilities, and
schedules the follow-up SST meeting.
What happens after an SST meeting?

After the SST meeting, the interventions are implemented and progress is monitored. The school
leader/grade level coach monitors and, if necessary, supports the implementation of interventions
and the monitoring of student progress. A follow-up SST meeting is held within 4-6 weeks to
evaluate the effectiveness of the interventions and generate next steps.
How do we know if and when we should consider a special education evaluation for a
student?

The same guidelines described in the “Student Huddle” section of this playbook apply here as well.
Please note that the school psychologist or speech pathologist (for speech/language concerns) must
always be involved in the decision to refer a student for a special education evaluation.
Can I refer a student with an IEP for an SST meeting?

Nope! If a team member has concerns about a student who already has an IEP (including a speech
only IEP), they should work with the student’s case manager to schedule an IEP meeting to discuss
the concerns and next steps. Any changes to the educational program of a child with an IEP must be
made through the formal IEP process.

SECTION 4: RESPONDING TO PARENT REQUESTS FOR SPECIAL EDUCATION
TESTING

There are several IDEA guidelines that mandate how schools must respond when a parent makes a
formal request for special education testing. Schools are required to:
● Assist the parent in putting the request in writing, if the request is made verbally
● Respond formally and in writing to the request within 15 calendar days of receiving it
● Consider the request for assessment and, unless the available data demonstrates that there
is no reason to suspect the child may have a disability (e.g. the child is performing on grade
level in all areas and is not displaying any maladaptive behaviors), comply with the request
At Rocketship, we utilize our Student Huddle and SST process as the formal mechanisms for
responding to parent requests for special education assessment. The process is as follows:

What?
Assist the parent in putting the
request in writing (if
necessary)
Notify the school psychologist
and, if necessary, the speech
pathologist (if a language
assessment is requested)
Schedule and facilitate a
Student Huddle meeting*
Conduct a record review to
gather historical data for the
team to review
Determine, based on available
data, if the school will proceed
with a special education
evaluation
Prepare the paperwork based
on the school team’s decision
Schedule and facilitate an SST
meeting wherein the school’s
decision and appropriate
paperwork is presented to the
parent

Who?
The individual receiving the
request (usually the OM or a
school leader)
The individual receiving the
request

When?
Immediately upon hearing the
request

The school leader managing
the grade level
School psychologist

Within 7 days of receiving the
request
Prior to the Student Huddle
meeting

The Student Huddle team
(classroom teachers, school
leader, and school
psychologist)
The school psychologist

The school leader managing
the grade level

Immediately upon receiving
the request

During the Student Huddle
meeting

After the Student Huddle and
prior to the SST meeting
Within 15 days of receiving the
request (remember that this is
our legally mandated
timeline)

*All of the classroom teachers who work with the student should attend this Student Huddle, and
should be prepared to share quantitative data and anecdotal feedback on the student’s present
levels of performance. This Huddle ideally occurs during CPT. The school psychologist must attend
this huddle, but it is facilitated by the school leader managing the grade level.

SECTION 5: ROLES AND RESPONSIBILITIES

All School Leaders:
● Facilitate “Student Huddle” meetings for assigned grade levels
● Support teachers in determining when a formal SST meeting is warranted
● Coordinate with the SST Lead the scheduling of SST meetings
● As the grade-level lead, facilitate the SST and take notes. Ensure follow-up meeting is
scheduled
● Support teachers in implementation of Student Huddle recommendations and SST
interventions

SST Leads:
● Maintain the SST master calendar; send reminders to team members one week prior to
meetings
● Ensure consistent documentation in SST Gfolder (i.e. keep SST tracker updated, remind
other school leaders to complete and upload SST paperwork as needed)
● Facilitate leadership team conversations about the overall health of the SST process as
needed (e.g. flag when certain grade levels are over or under referring students for SSTs)
● Facilitate professional development on the pre-referral process to school leadership team
(during the summer) and full staff (in the summer/fall as well as booster sessions as
needed)

Teachers:
● Refer students to the Student Huddle process (inform coach of need to huddle for particular
students)
● Bring relevant student data to Huddles and SST meetings
● Implement interventions and monitor progress
● Complete speech and/or OT screening request paperwork when needed
School Psychologists:
● Attend SST meetings as requested (*during scheduled SST block)
● Review student’s cumulative file prior to scheduled SSTs
● Contribute to intervention planning
● Assist in interpreting data and determining next-steps

Speech Language Pathologists/Occupational Therapists:
● Conduct screenings as requested
● Provide screen results within 6-8 weeks of receiving request
● Attend SST meetings when needed (pending outcome of screens)

ISE Specialists
ISE Specialists typically do not attend Huddles or SSTs, as these are a function of general education.
They may however attend in unique cases (and if the specialists schedule allows), such as:
● If an Assessment Plan will be proposed
● Tier 3 interventions with ISE groups are being considered (pending capacity)

SECTION 6: REFERRING STUDENTS FOR SPEECH OR OT SCREENS

Teachers and school leaders often have concerns about a student’s language or fine motor
development, but aren’t sure if the concerns warrant a formal referral for special education
services. In these cases, teams can request that the speech pathologist or occupational therapist
conduct a screen, which is a less formal assessment of the student’s skills. The data from this
screen is used to inform recommendations to the team, including whether a formal evaluation for
services is warranted. It should be noted that occupational therapy is not a “stand alone” special
education service, meaning that a student can only qualify for formal OT services if they are already
eligible for special education services under another eligibility category.
What is the process for referring a student for a speech or OT screen?

1. Hold a Student Huddle meeting in which concerns are discussed and clarified and
classroom-based supports are generated.
2. If the concerns remain, the school leader or a classroom teacher should complete the
screening request form (linked in the “Resources” section of this Playbook) and bring it to
the first SST meeting.
3. The screening should be documented on the school’s “Speech/OT Screening Tracker”
(linked in the “Resources” section)
4. At that SST meeting, the family will sign the screen request form to give permission for the
screen to be conducted.
5. The SLP or OT will complete the screen before the second SST meeting is held in 6-8 weeks.
6. At the follow-up meeting, the SLP or OT will share the screening results and discuss next
steps.

Because our SLPs and OTs each support several school sites, it is important that we follow this
process (rather than, say, asking them to screen a child in passing in the hallway) so that they can
keep track of screening requests across sites.
What types of concerns might indicate that a speech or OT screening referral should be
made?
The following concerns may indicate the need for a speech screening referral:
● Peers cannot understand the student
● The student struggles to follow simple (1-2 step) instructions, or comprehension is a
significant area of concern
● Language appears significantly delayed, but not related to being an English language
learner.

The following concerns may indicate the need for an OT screening referral:
● Difficulty with age-appropriate fine motor tasks, such as writing letters or numbers, cutting,
or copying work from the board
● Inability to maintain a safe, seated position for a significant portion of class
What are the potential results of a speech or OT screen?
A speech screen may result in any of the following:

●
●
●

Inclusion in our speech intervention program (CAR, or the Class for Articulation
Remediation)
A full speech-language evaluation
A finding that no specialized supports are required

An OT screen may result in any of the following: Recommendation for Tier 2 Handwriting supports
● Individualized recommendations
● A full OT evaluation (only if student has an IEP or psych/speech is also evaluating)
● A finding that no specialized supports are required

SECTION 7: SSTS AND STATEWIDE TESTING SUPPORTS
SBAC Testing (California and Wisconsin)

There are three types of supports available to students on the SBAC assessment. "Universal
Supports" are available to all students and include things like scratch paper and a digital
highlighter. "Accommodations" are available only to students who have them documented in a 504
or IEP, and include things like a scribe or use of a multiplication table. There is a third type of
support, "Designated Supports" that are available to "any student for whom the need has been
indicated by an educator." This includes things like testing in a separate setting and read aloud or
scribe for math items.
TNReady (Tennessee)

Similarly, the TNReady assessment in Tennessee makes available several accessibility features to
students for whom the need has been designated and documented.
Designating and Documenting Statewide Testing Supports (all regions)

At Rocketship, we use the SST process to identify required “Designated Supports” or “Accessibility
Features” for students who may require them. In order to make these supports available to
students in the SST process, you must:
● Discuss the need for the supports as an SST meeting, and document the need for the
supports on the SST paperwork (there is a section for this)
● In the spring, the site-based testing coordinator will work with the analytics team to
complete the ISAAP tool, wherein the designated supports are assigned to each individual
student
See the “Resources” section for several SBAC and TNReady accessibility resources.

SECTION 8: COMMON PRE-REFERRAL PITFALLS AND HOW TO AVOID THEM

Rocketship’s pre-referral and SST process is designed to identify students needing support and
match them with the appropriate intervention, as well as ensure that schools are adhering to their
child find obligations. However, over the years we have observed several common pre-referral
pitfalls, which are described below along with recommendations for avoiding them.

Pre-Referral Pitfall
Certain grade levels move students through
the pre-referral process appropriately while
other grade levels don’t refer any students
to SST.
Schools focus heavily on Student Huddles
and interventions in the learning lab for
most of the school year without referring
many (or any) students to an actual SST
meeting, resulting in a large influx of special
education assessment referrals for students
who haven’t been progressing in
interventions.
School teams wait too long to schedule a
Student Huddle meeting after receiving a
parent request for special education testing,
so they are unable to adhere to the 15 day
timeline for formally responding to the
request.

●

●

●

●

●
●

●
Students receive informal interventions (e.g.
the ISE Specialist pulls them along with ISE
students in a small group) but none of the
interventions are documented. School
teams want to refer students who are still
struggling for a special education evaluation,
but it is difficult for the ISE team to
determine the appropriateness of the
referral without documentation of the prereferral interventions.
Pre-Referral Pitfall
ISE is the only option for individualized,

●

●

Recommendations for Avoiding
Add a regular standing item to school leadership
meetings wherein each school leader reports
out how many students in their grade level are
at each phase of the pre-referral process.
In general, if a student is at the second or third
round of an SST meeting and has not been
making progress in interventions, the team
should consider the need for a referral for
assessment.
Schedule regular (e.g. monthly) consultation
with your School Psychologist to review the
data of students in the intervention process and
identify appropriate referrals.
Ensure that all staff members are aware of their
obligation to support parents in putting verbal
requests for assessment into writing.
Ensure that all staff members are aware of the
15 day timeline requirement.
Notify your school psychologist and/or speech
language pathologist immediately when a
request for testing is received.
Schedule the Student Huddle and follow-up SST
meeting as soon as possible after the request for
testing is received.
Ensure that SST meetings are held for students
that require Tier 3/individualized interventions.
In addition to the importance of documenting
these interventions, parents must give
permission in order for a student to be pulled
out of their general program for intervention.
The SST process ensures that parents have
provided informed consent for Tier 3
interventions.
Recommendations for Avoiding
Tier 3 just means that the intervention is

Tier 3 interventions. If the ISE caseload is
full, there are no options for additional, nonISE students who require that level of
support.
SST teams fail to create a goal and a
progress monitoring plan during the SST
meeting, so when the follow-up meeting is
held, they are unable to determine if the
student has made adequate progress.
Teams run out of time to assign owners to
next steps, and when the follow-up meeting
is held, none of the next steps have been
completed because the team was unsure of
who was responsible for each step.

targeted and individualized, and schools can be
creative in thinking about who can deliver these
services. See the “Selecting and Designing Tier 3
Interventions” resource for guidance.
● Pace SST meetings appropriately to ensure
the team has time to align on a measureable,
ambitious yet realistic goal, as well as a progress
monitoring plan. Be sure to document the goal
on the SST paperwork for reference in the next
meeting.
● Pace SST meetings appropriately to ensure
the team has time to align on ownership of next
steps.
● Send an email to all meeting participants
summarizing next steps.

Section 9: Behavior Intervention Plans

Students are often referred to the SST process because of concerns with maladaptive behavior
(either in isolation or co-occurring with academic challenges). In these cases, SST teams are
encouraged to develop behavior intervention plans for students. A behavior intervention plan
identifies the target behavior as well as an appropriate replacement behavior, and outlines the
approach the team will take to teach and reinforce the replacement behavior, as well as norm on a
plan to respond when the problem behavior occurs. Behavior intervention plans are most effective
when they are based on an identified function of the problem behavior. There are several resources
in the “Resources” section of this playbook, but the general steps to developing a behavior
intervention plan are:
1. Identify the behavior the plan will be targeting.
2. Establish the baseline (i.e. how frequently the problem behavior occurs).
3. Hypothesize a function of the behavior (i.e. what need is currently being met for the
student? What is the student trying to obtain or avoid with the behavior?)
4. Identify a replacement behavior (i.e. how can the student meet that same need with an
alternative, acceptable behavior?)
5. Develop a SMART goal and a progress monitoring plan.
6. Identify the environmental changes that will need to be made in order for the student to use
the replacement behavior.
7. Create a plan to teach the student the new replacement behavior.
8. Identify the strategies that will be used to positively reinforce the student for using the
replacement behavior.
9. Align on how the team will respond if and when the problem behavior occurs again.
Note: School teams must get parental consent in order to collect behavioral data when developing a
behavior intervention plan. The parent consent form can be found in the “Resources” section of the
playbook.
School psychologists are available to support SST teams with the development of behavior
intervention plans.

SECTION 10: THE “BEHAVIOR PROBLEM SOLVING TEAM” PROCESS

The “Behavior Problem Solving Meeting” is a process for screening for students who require
additional behavioral interventions and matching them with appropriate Tier 2 and 3
interventions. As the school year progresses, teams also use this process to monitor the progress of
students participating in behavior and social emotional interventions and make decisions regarding
appropriate next steps.
What pre-work is done before the first Behavior Problem Solving Team Meeting is held?

Before the first meeting is held in the fall, school leaders work with their grade level teams to
collect a list of referrals (students who are exhibiting either internalizing or externalizing
behaviors). This process occurs during the last two weeks of September for Nashville, and the first
two weeks of October for Milwaukee and the Bay Area. School teams should also ask the SWIS data
lead to print a report that identifies students with the most ODRs. Finally, the school leadership
team should align on the available Tier 2 and 3 behavior or social-emotional interventions at the
school. These might include:
● Check-in/Check-out (CICO)
● Individual or small group counseling
● Individual behavior intervention plans (via the SST process)
● Small group “double dose” of the classroom SEL curriculum (Kimochi’s or Ruler Approach)
When is the first Behavior Problem Solving Meeting held, and who should attend? Who
facilitates the Behavior Problem Solving Meeting?

The first Behavior Problem Solving Team Meeting should be held on or around the end of the first
data cycle. School leaders and the Rocketship school psychologist should attend. If possible, mental
health providers (Seneca, Foothill, Centerstone, etc.) should also attend, along with the ISE
Specialist if ISE students are being referred.
Schools should identify one school leader who will be responsible for coordinating this process and
facilitating the meetings. This will often be the SST Lead, although schools have the flexibility to
designate any school leader for this role.
What happens during the first Behavior Problem Solving Team Meeting?

During the first Behavior Problem Solving Team Meeting, the team reviews all of the students who
have been referred for a behavior and/or social-emotional intervention, rank students according to
priority, and match as many students as possible to appropriate Tier 2 and 3 interventions. This is
all tracked in each school’s “Behavior Problem Solving Meeting” Google doc (available on Drive and
linked in the “Resources” section of this playbook. Teams must also create and implement a plan
for notifying the families of students who will be participating in behavior/social-emotional
interventions.

What pre-work is done before follow-up Behavior Problem Solving Team Meetings are held?
Prior to the follow-up Behavior Problem Solving Team Meetings that are held at the end of the
second and third data cycle:
1. School leaders work with grade level teams to collect new externalizing and internalizing
referrals during CPT meetings.
2. Interventionists update the “Behavior Problem Solving Meeting” Google doc with student
progress and recommendations for next steps.
3. Assess the capacity for additional behavior interventions (i.e. does your counselor have
room for additional students or small groups? Do you have any CICO coordinators who
could take on an additional student or small group?)
When are subsequent Behavior Problem Solving Meetings held, and what happens during
those meetings?

Subsequent Behavior Problem Solving Meetings are held at the end of the second and third data
cycle. During these meetings, the team reviews new referrals and plugs them in to interventions as
capacity allows, and reviews the progress of students already participating in interventions and
makes decisions about next steps for each student.
Where can I find more information and/or get support in launching the Behavior Problem
Solving Meeting at my school site?

Several resources to support the Behavior Problem Solving Meeting process are linked in the
“Resources” guide of this playbook. Your school psychologist can also talk you through this process.

Section 11: Resources

Student Huddle and SST Paperwork:
● Blank Student Huddle/SST Paperwork

School SST Tracking Resources:
● Carry-over SST Tracker
● SST Folders (Google folder where each school can store all of their pre-referral/SST
paperwork)
● Speech/OT Screening Tracker (coming soon!)
Professional Development Resources:
● Template for site-based SST training (for teachers)
● SST Deep Dive for SST Leads (PPT from SLL 2015 session)
● Writing Function-Based Behavior Intervention Plans (PD designed for school leaders)
Screening Resources:
● Speech screening procedure
● Speech screening form
● OT screening forms
● Foothill referral form (San Jose schools only)

Resources to Support Teams in Generating Interventions:
● Selecting and Designing Tier 3 Interventions
● SST Intervention Toolbox
● Tier 1 Speech and Language Strategies (coming soon!)

Behavior Intervention Planning Resources:
● SST Behavior Intervention Plan - Template
● SST Behavior Intervention Plan - Guidelines
● Notice of Intent to Collect Data (parent permission form)
● Occupational Therapy/Sensory Strategy Checklist (for teachers)
● Common Functions of Problem Behaviors
● Progress Monitoring for Behavior Interventions
Behavior Problem Solving Team Meeting Agendas and Notes

Statewide Testing Accessibility Guidelines:
● TNReady Accessibility Guidelines
● SBAC Resources Guide (for CA and WI – see page 5 for accessibility guidelines

