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Chapter I: Student/Community Profile and Supporting Data and Findings
Gorman Learning Center serves a unique community of parents and students. Families with
children enrolled in our school are highly involved, deeply motivated, and principled. Parents
choose GLC for the power it puts back in their hands.
PROGRAM OVERVIEW
Independent Study Program
Gorman Learning Center is an Independent Study Program recognized and funded by the State of
California. There is no cost to the family of the enrolled student. The Independent Study Program serves
all students, kindergarten through 12th grade. Gorman Learning Center offers UC approved curriculum
choices and College Preparartory courses for the college bound student, as well as courses for the student
who will be entering the workforce.
Our program consists of:
• Individualized Learning in an Independent Study environment
• State Credentialed Teachers
• Challenging Courses based on State Standards
• Lesson plans constructed by credentialed teachers, designed or selected for each student by the
Independent Study Teacher
• California Standards Testing and Performance Benchmark Assessment
The school also provides:
• High School Counseling
• Special Education Services
• Title I tutoring
Parents and students meet formally with an Independent Study Teacher (IST) a minimum of once every
twenty school days. Tutoring and supplemental instruction is available to meet student instructional
needs.
Parents and students have many opportunities to participate in the following organized learning activities,
and may choose to participate according to their learning needs.
• Regional Learning Centers
• Online Learning
• Tutoring and Vendor Course Instruction
• Wide-ranging Field Trips
• Parent Workshops
Together with one of the school’s credentialed ISTs, the student and parent set educational goals, develop
a curriculum based on California’s state standards, and establish an instructional approach that best
accommodates the student’s learning style to reach those goals.
Before the start of the school year, the student, parent, and IST work together to “shop” the GLC online
student store for the student’s individualized curriculum. “Boxed” Curriculum is an option for students in
grades K-8. It includes curriculum designed and laid out by school curriculum specialists with the input
of ISTs and parents to cover all grade level content areas and meet California State Standards. Other
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standards-based and State-adopted curriculum is also available.
The IST monitors, reviews, evaluates and plans the student’s work. Samples of the student’s work are
submitted monthly, along with the required records and documentation, to the school office, where it is
reviewed and included in the student’s file.
Students are required to take all state mandatory tests each year in order to evaluate the effectiveness of
the instructional program. The school also implements benchmark assessments to determine mastery in
reading and math at the start of the school year, at the end of the first semester, and at the end of the year.
History and Nature of the School
Gorman Learning Center was founded in November 1999 by the one2one California Learning
Foundation, a management company focused on operating independent study and distance learning
charter schools. The Gorman Elementary School District approved the charter to help serve students
who were underserved by the traditional system or who had a strong desire to home-school and parents
committed to supervising the daily performance of the student.
The charter school incorporated as a not-for-profit public benefit corporation in February 2000. One2one
California Learning Foundation transferred the charter to the Gorman Learning Center effective July 1,
2000 and the school became an independent charter at that time.
In 2007, following six years of growth, the school experienced a major crisis. A financial audit conducted
by MGT found mismanagement and misappropriation of funds, miscalculation of expenditures, and
inappropriate purchases. Under pressure from the school community, top members of the administration
resigned. More than half of enrolled students withdrew from the program before the next school
year. The Board election that year resulted in the incumbents losing their seats to new members. The
newly elected Board made fundamental changes to the administration and organizational structure of the
school, creating three Director positions and greatly improving transparency and accountability. Parent
attendance at Board meetings increased, and the school began broadcasting the meetings online. To
further improve Board effectiveness, the Board expanded from three members to seven.
Necessary reductions in expenditures following the audit cut staff size and temporarily eliminated
learning centers. While administrative staff size remained virtually unchanged for the three years
following the audit (only in the last year have additional non-instructional staff been added, most in parttime clerical positions), teacher positions have been added in pace with growing enrollment, and the
school restarted two learning centers in 2008-2009 (resulting in additional part-time instructional staff).
The school continues to seek ways to expand its learning center services.
Enrollment remains lower than the heights before the audit, but continues to grow from year to year.
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School Purpose
Mission
Enriching the lives of students through personalized learning focused on challenging educational
standards while supporting parental choice.
Vision
To inspire lifelong learning by instilling leadership qualities that encourages individual pursuits.
Motto
“Bringing Academic Excellence Home”
School Environment
Gorman Learning Center is an independent study charter school with its district office in Gorman, CA
and its business office located in Redlands, CA. The student population draws from Los Angeles County
and its contiguous counties: San Bernardino, Kern, Ventura, and Orange. Its diverse student population
is made up of families representing a full spectrum of socio-economic backgrounds and ethnicities.
Students live in urban, suburban, and rural areas. The core independent study program is augmented
by direct instruction at learning centers in the counties listed above depending on funding availability
and regional need, and individual and small-group tutoring at non-school locations (such as libraries)
throughout the school’s service area.
The Governing Board
Jim Clizbe, President and Community Representative
Profession: Riverside County Sherriff’s Department Chaplain, retired school administrator
Bonnie Piller, Vice President and Community Representative
Profession: Education Professor
Jim Baugh, Secretary/Treasurer and Community Representative
Profession: Retired Teacher and Dean of Students
Karl Sachs, Parent Representative
Profession: Pastor and Homeschool parent
Maria Stevenson, Parent Representative
Profession: Homeschool parent
Cori Anderson, Community Representative
Profession: Community Volunteer and homeschool parent
Kristy Yapp, Parent Representative
Profession: Elderly Assistance worker and homeschool parent
Martin Schmidt, District Representative, non-voting member
Superintendent of Gorman Elementary School District
Administrators, Teachers and Staff
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Gorman Learning Center employs 68 Independent Study Teachers as of January, 2011. They work under
the supervision of the Directors of Curriculum and Instruction, Dianna Costanzo and Denice Burchett,
respectively.
The Independent Study Teachers are: David Aikenhead, Nathleen Albright, Christine Ang, Shelley
Backes, Dana Blood, Ollie Campbell, Tamara Campbell, Andrea Cervantes, Letitia Clark, Peggy
Clelland, Michelle Clum, Adam Cornish, Jennifer Derksen, Douglas Duncan, Olivia Duran, Kimberly
Eguez, Sarah Evans, Erica Farrar, Julie Fields, Dominic Freking, Teresa Glaus, Brock Grigsby, Kari
Haloviak, Cindy Hamman, Daniel Hamman, April Harnish, Mary Hartung, Karissa Hyross, Christine
James, Marion Joyner, Michelle Julian, Nickie Kenyon, Michelle Kim, Linda Laubach, Kimberly Leite,
Jennifer Lew, Livnat Lotati, Eileen Mastro, Michele Mawhorter, Timothy McClure, Vicki McClure, Dina
Moghtaderi, Willis Norton, Stephanie O'Connor, Christina Philips, Kristy Philips, Esther Pidal, Julie
Robinson, Wendy Rogers, Angela Rudolf, Diane Sachs, Tricia Schroeder, Teresa Seybert, Miki Smith,
Linda Stein, Chris Stewart, Rebecca Sutherland, Janyse Thompson, Barbra Tabura, Kari Todo, Manuel
Vitug, Erica Waring, Debra Waterbury, Michele Wegter, Kelly Westlake, Bobbi White, Cheryl Wolff,
and Helen Chan Young
The Administrative Staff members supporting student instruction are the High School Counselor,
Lynnette Coutts, assisted by Debbra Moser, the Categorical Program Coordinator, Adam Cornish, the
Vendor Course Instruction facilitator, Jill Mac Meekin, and the Special Education Coordinator, Kellie
Glassmeyer.
The Director of Operations, Cecelia J. Cummings, supervises non-instructional staff members and directs
financial, operational, and human resources activities. Staff members working under the Director of
Operations are Human Resources Coordinator Ileana Stonecipher, Accounting and Payroll Specialist
Kathleen Bernhagen, Student Records Coordinator Donna Swaynie, Facility Supervisor Don Dickinson,
Maintenance/Custodian David Michels and David Aguilar, Student Support Manager Ethan Weber,
Warehouse Workers Jason French and Shawn Gross, and Technology Coordinator Nathaniel Black. In
addition, seven temporary part-time workers provide clerical assistance.
The seventy certificated staff positions of eighty five total positions represent 82% of GLC
personnel. Classified staff positions represent the remaining 18%.
Nine of the 68 ISTs are male, and fifty nine are female, yielding a gender ratio of 87% female.
Student Demographics
Gorman Learning Center students draw from five counties in the Southern California area. We
have a diverse student population with families representing the full spectrum of socioeconomic
backgrounds. Our students live in suburban as well as urban. The enrollment in 2010-2011 was 1,494
with the following ethnic breakdown: 100 African American, 17 American Indian or Alaska Native,
23 Asian, 13 Chinese, 3 Cuban, 42 Pacific Islander, 19 Filipino, 276 Hispanic or Latino, 5 Japanese, 1
Korean, 3 Laotian, 25 Mexican American, 5 Middle Eastern, 29 Other/Asian, 2 Other/Pacific Islander,
1 Puerto Rican, 2 Salvadoran, 1 Spaniard, 22 Unspecified, 44 Declined to state and 903 White (not
Hispanic). Enrollments by grade in 2010-2011 are: 74 grade K, 68 grade 1, 67 grade 2, 77 grade 3, 82
grade 4, 109 grade 5, 104 grade 6, 102 grade 7, 134 grade 8, 130 grade 9, 180 grade 10, 190 grade 11, and
177 grade 12.
Community
Gorman Learning is chartered to serve five counties: Los Angeles, Kern, Ventura, San Bernardino and
Orange Counties.
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Enrollment Data
Student enrollment totaled 2,022 in 2006-2007, 848 in 2007-2008, 971 in 2008-2009, 1293 in 2009-2010,
and 1464 in 2010-2011.
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The following table shows student enrollment by grade level:
Grade
K
1
2
3
4
5
6
7
8
9
10
11
12
All Grades
•

•
•

2006-2007
106
132
141
134
140
144
180
167
194
179
170
188
147
2,022

2007-2008
23
37
44
32
36
43
46
74
75
88
96
117
137
848

2008-2009
23
30
37
49
47
48
64
64
91
102
135
144
137
971

2009-2010
54
44
54
65
70
76
85
103
109
156
155
191
131
1293

2010-2011
75
69
68
74
80
107
104
99
131
135
174
192
156
1464

In the last four years, middle and high school enrollment has significantly exceeded elementary
enrollment. The drop in enrollment at the end of 2006-2007 most severely impacted elementary
enrollment. Increases in enrollment have been evenly shared between grade levels in the last
three years, reducing the margin of disproportion.
A significant number of new students enrolls in each grade between school years.
There is a considerable number of students who leave Gorman at the end of 11th grade, either
through early graduation or transfer to home district schools.
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The following table shows student enrollment by race/ethnicity:
Race/Ethnicity
American Indian/ Alaska Native
Asian
Pacific Islander
Filipino
Hispanic or Latino
African American
White (not Hispanic)
Multiple or No Response
Total

•
•
•

2006-2007
23
117
15
21
422
284
1,029
111
2,022

2007-2008
14
45
5
16
191
69
428
80
848

2008-2009
10
57
4
14
200
69
507
110
971

2009-2010
9
29
5
24
290
78
728
130
1293

2010-2011
17
27
1
16
270
89
899
145
1464

The Hispanic population represents the largest minority group.
Over this period, the school has averaged 45.6% minority/non-white enrollment. White
enrollment continues to grow, but minority enrollment has stagnated.
The African American population has not significantly increased since 2006-2007, where most
African American students enrolled in Gorman were affiliated with a site-based program which
the school supported.
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The following table shows student enrollment by gender:
Gender
F
M
Total

•

2006-2007
1,075
947
2,022

2007-2008
481
367
848

2008-2009
542
482
971

2009-2010
689
604
1293

2010-2011
782
682
1464

The school population has remained majority female over this period, ranging from 53% to
57% female.

Free and Reduced Lunch
Free & Reduced
Lunch

•

2007-2008
264

2008-2009
385

2009-2010
484

2010-2011
563

Enrollments qualifying for Free and Reduced Lunch have increased faster than those
who do not.

Parent Education Level
Education Levels
Not a high school graduate
High school graduate
Some college
College graduate
Graduate school
•

2007-2008
21%
28%
31%
14%
7%

2008-2009
8%
27%
36%
20%
9%

2009-2010
5%
23%
34%
24%
13%

Over the last three years, the proportion of parents of enrolled students with some college
education or a college degree has increased, while the number of parents without some college
education has decreased.

Dropout Rate
Ethnic Category

Asian

Hispanic

African American

Year
2008
2007
2006
2005
2008
2007
2006
2005
2008
2007
2006

Grade 9-12
Dropout Total
0
2
1
1
6
5
8
2
3
2
3

Grade 9-12
Enrollment
22
18
27
20
103
96
128
192
33
27
71
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4-year Derived
Dropout Rate
0%
60%
7.7%
33.3%
19%
24.5%
26.8%
4.7%
30%
22.2%
16.7%

1-year Dropout
Rate
0%
11.1%
3.7%
5.0%
5.8%
5.2%
6.3%
1.0%
9.1%
7.4%
4.2%

WASC/CDE Self-Study Report

2005
2008
2007
2006
2005
2008
2007
2006
2005

White

Total

•

0
15
10
18
5
24
22
31
10

86
299
246
404
397
518
438
684
747

0%
18.3%
14.4%
17.2%
5.6%
16.5%
18.2%
18.1%
5.0%

0%
5.0%
4.1%
4.5%
1.3%
4.6%
5.0%
4.5%
1.3%

African American and Hispanic students are more likely to count as dropouts than
students of other ethnic categories.

Graduation Rate
Class of…
Graduation Rate
Change from Previous Year
AYP Criteria Met

2005-2006
93.8

2006-2007
81.3
-12.5
No
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2007-2008
79.75
-1.6
No

2008-2009
71.26
-8.5
No
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High School Graduation Requirements
•

•
•
•
•

There are three curriculum and instruction plans available for graduation: General Education/
Basic, College Preparatory, and UC Track. Basic plans are designed for students entering
the workforce or community college. College Preparatory plans are designed to meet general
education requirements of four-year colleges, and the UC Track plans meet all of the “a-g”
requirements of the UC system.
GLC uses a standard High School Report Card
ISTs, with the High School Counselor, develop a Student Course Completion Sheet for each high
school student
College Planning, Career Counseling and some job skill ROP classes are available to high school
students
Permit to Employ and Work is available through the Counseling office.

Programs Specific to Secondary Education

•
•
•
•
•
•
•

Community college classes for a variety of subjects
College partnerships
Web Grants online
Counseling Handbook
Graduation Ceremony
Yearbook and pictures
High School-specific information and guidance on website with links to resources

Exams at the High School Level
SAT and ACT
Number of students who
tested
ACT
SAT
AP Tests
2009
Biology - 1 student
English Language - 1
student

2008-2009

2009-2010

2010-2011

5
12

4
20

3
8

Scored - 4
Scored - 2

2010
US History - 1 student
English Language - 1
student
Physics B - 1 student

Scored - 1
Scored - 3
Scored - 3

•

Participation in high-school level exams is low schoolwide.
AP and Online Courses
In 2008 GLC began offering online course through Aventa Learning, National University Virtual High
School, BYU, & Odyssey Ware. These online courses allow students to take AP courses and fulfill UC
requirements. There are currently 59 High School students participating in online courses
Math

English

Science

Social Sciences

Electives

Algebra I
Algebra II

English
English AP

Biology
Biology AP

US History
US History AP

Keyboarding
Photography
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Language
Arabic
Japanese
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Pre-Calculus
Calculus
Calculus AP
Geometry
Trigonometry

Grammar &
Composition

Chemistry
Chemistry AP
Earth Science
Environmental
Science
Environmental
Science AP
Physics AP

World History
Psychology

Food/Nutrition
Career Planning
Comp Fundamentals
Web Design
Music Appreciation
Art Appreciation
Health
Game Design
Flash Animation
Digital Video
Production

Latin
French I, II
Spanish I, II, III

Attendance
•
•
•

Students are not in traditional classroom settings during the instructional day.
Attendance is documented by the parent and Independent Study Teacher, and the documentation
is submitted to the office to be included in each student’s record.
If students and parents miss more than two scheduled monthly meetings in a year they are
disenrolled from the program

Suspension/Expulsion Rates
•

No students have been suspended or expelled from Gorman Learning Center.

Language Proficiency
•
•
•
•
•
•

We have very few students who are English Learners attending Gorman. If there is not an
English-speaking adult who is there to provide daily instruction, then this type of program would
not be the best fit for that student.
The few students we do have that need to take the CELDT test, usually have at least 1 or both
parents who speak English and the student speaks it as well (CELDT score breakdowns below).
There was a situation four years ago where 3 students were adopted from Guatemala by an
American family. They hired an English tutor for the students and used Rosetta Stone English
program.
In the 2008-09 year, we gave 5 students the CELDT. Three scored advanced, one intermediate,
and one early intermediate.
In 2009-2010 we gave 7 students the CELDT. One scored advanced, four scored early advanced,
and two scored intermediate.
In 2010-2011 we gave 5 students the CELDT. The results have not come in yet.

Socioeconomic Status

Free & Reduced Lunch

•
•

2007-2008
28%

2008-2009
21%

2009-2010
32%

Free and Reduced Price Lunch numbers have grown proportionately with student enrollment
growth.
70 students classified as Socioeconomically Disadvantaged were included in the 2010 API report.

Response to Intervention and Student Study Team
Gorman Learning Center has in place a procedure in which students are referred to the Student Study
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Team for evaluation and counseling. All ISTs are encouraged to refer students who are performing
below grade level to participate in the RTI program and document the attempted interventions before
moving into the SST process, in order to help students and parents make different choices for curriculum
or educational settings.
Standardized Testing
Gorman Learning Center requires all students to participate in Standarized testing (STAR). All
students and parents are informed about State testing and must agree to participate by signing the
Master Agreement. Even though there are parent waiver requests and other emergency situations, our
participation rates have met the goal.
In 2006-2007 and 2008-2009, GLC met or exceeded the participation goal of 95%. In 2007-2008, GLC
did not meet the participation goal of 95%. 94% of students enrolled participated that year. In 2009-2010
GLC met the participation rate for STAR testing with 95%.
API Results
YEAR

2007-08
2008-09
2009-10

•
•

Number of
Students
included in
API
1291
347
853

API Base

API
Growth

Target
Growth

Target
API

Rank
Statewide

Rank
Similar
School

712
678
696

-33
- 20
-10

5
6
5

717
684
701

6
4
4

7
2
7

GLC has yet to regain the loss in API from 2007-2008.
Despite a drop in the number of students included in API in 2008-09, API grew that year.

CAHSEE Pass Rates
Administration
2008
2009
2010

•
•

Gorman
ELA-85
Math-66
ELA-80
Math-67
ELA-80
Math-69

County
ELA-76
Math-74
ELA-77
Math-77
ELA-78
Math-78

State
ELA-79
Math-78
ELA-80
Math-79
ELA-81
Math-81

Overall the grade 10 pass rates for language arts compare favorably to both the county and state
pass rates. However, in 2010, pass rates in Language Arts dipped below the statewide average
for the first time.
Math pass rates have increased by 1 or 2% from year to year, but compared to county and state
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•

averages, the rate is still low.
Gorman recognizes that more emphasis needs to be directed towards math.

CST Results
This table shows the percentage of students scoring at “proficient” or “advanced”
Subject
2008
2009
English-Language Arts
44%
42%
Mathematics
21%
17%
Science
21%
24%
History-Social Science
22%
24%

•
•

2010
46%
34%
34%
29%

Student performance in English-Language Arts and Mathematics is recovering from a downward
trend.
Student performance in Science and History-Social Science is continuously improving.
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Program Improvement
•
•
•

GLC did not meet the AYP requirement in percent proficient in math and in graduation rate for 2
years in a row causing us to enter into Program Improvement (PI).
PI Year 1 2009-2010- GLC identified the specific academic problems of low achieving students
and implemented programs to address their needs. For example: made tutoring available in more
areas, expanded curriculum choices, Study Island test prep for grades 2-8 and CAHSEE.
PI Year 2 2010-2011- GLC uses (SES) Supplemental Educational Services money to allow low
income students extra tutoring in math. We budgeted extra money for tutoring to low income
students who did not fall under the SES allotment.

Adequate Yearly Progress (AYP)
GLC did not meet AYP in 2007-2008. The criteria missed were:
• CST participation rate in English Language Arts of White students
• Percent proficient in Mathematics of Hispanic/Latino students and socioeconomically
disadvantaged students
• Graduation Rate
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AYP Criteria Met
GROUPS
Schoolwide
African American or Black (not of
Hispanic origin)
American Indian or Alaska Native
Asian
Filipino
Hispanic or Latino
Pacific Islander
White (not of Hispanic origin)
Socioeconomically Disadvantaged
English Learners
Students with Disabilities

Participation Rate
EnglishMathematics
Language Arts
Yes
Yes
---

Percent Proficient
EnglishMathematics
Language Arts
Yes
Yes
---

---Yes
-No
Yes
---

---Yes
-Yes
Yes
---

---Yes
-Yes
Yes
---

---No
-Yes
No
---

GLC did not meet AYP in 2008-2009. The criteria missed were:
• Percent proficient in Mathematics schoolwide
• Percent proficient in English-Language Arts of Hispanic/Latino students and socioeconomically
disadvantaged students
• Graduation Rate

*
Met AYP Criteria
GROUPS
Schoolwide
African American or Black (not of
Hispanic origin)
American Indian or Alaska Native
Asian
Filipino

Participation Rate
EnglishMathematics
Language Arts
Yes
Yes
---

Percent Proficient
EnglishMathematics
Language Arts
Yes
No
---

----

----

----
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Hispanic or Latino
Pacific Islander
White (not of Hispanic origin)
Socioeconomically Disadvantaged
English Learners
Students with Disabilities

Yes
-Yes
Yes
---

Yes
-Yes
Yes
---
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No
-No
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Chapter II: Student/Community Profile
Overall Summary from Analysis of Profile Data
The preceding student demographics and measurable academic performance factors, taken within
the framework of an independent study charter school, provide a profile of a school with identifiable
academic struggles, which has, in recent years, declined on several significant indicators of performance.
Among these struggles, however, there are signs of growth already taking place.

Critical Academic Needs
1. Improved performance in Math across all subgroups, but especially among Black and Hispanic
students
Gorman Learning Center consistently underperforms on Mathematics assessments, including the
CSTs and the CAHSEE, compared to schools across the state. Upticks in performance in recent years
are welcome news, but the school must focus on this critical academic need in order to transform the
fundamental weakness in this area into an area of strength. (ESLR: Student demonstrates use of math
skills to function in the world of business, home finance, and effective consumers.)

2. Improved performance in English-Language Arts across all subgrous, but especially among
socioeconomically disadvantaged and disabled students
While Gorman Learning Center scores adequately on English-Language Arts assessments compared to
other schools across the state, the school’s performance levels are stagnant and beginning to be overtaken
by statewide averages. Performance in this area has been a point of pride within the Gorman Learning
Center schoolwide community; unfortunately, the numbers from recent years have not shown great
improvement. (ESLR: Each student demonstrates effective verbal and written communication skills: at a
level expected in an entry-level business setting.)

3. Improved school-to-career and secondary-to-higher-education strategies for students graduating
from high school.
Graduation rates at Gorman Learning Center are sliding. The degree to which the graduation rates and
dropout rates as calculated represent failures to track students who withdraw from GLC (which is, by
nature, a school of choice) is not known. This points to a fundamental deficit in the attention paid by
the school to following through with all students who leave, either to transfer or upon graduation. In
addition, there is the very slight number of students taking part in challenging AP courses or taking AP,
SAT or ACT exams. (ESLR: Student demonstrates skills and processes needed to seek employment and
higher education.)

Questions Raised
1. How must the school execute the independent study model to ensure that students meet the
Expected Schoolwide Learning Results?
i. What changes should be made to the selection and delivery of curriculum to individual students?
ii.What changes should be made to the development and implementation of instructional strategies
for individual students?
What changes should be made to the school’s assessment strategies to better identify
iii.
student learning needs?
What changes should be made to the school’s culture of learning, including relationships
iv.
between school personnel and parents and students, the messages communicated by the school,
and the decisions made by the school in shaping its educational model?
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2. How must the school adapt along with the public education environment to remain a viable
institution providing a valuable service?
i. How well do the school’s governance and administration reflect the public education environment
and the needs of students?
ii.How should the school balance the demands of a changing public education environment with
the needs of students? In what ways do these two factors coincide, and where would the school’s
efforts yield the most positive results?
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EXPECTED SCHOOLWIDE LEARNING RESULTS
Effective Language and
Communication Skills
Each student demonstrates
effective verbal and written
communication skills: at a
level expected in an entry-level
business setting.
Student can read and comprehend
written instruction,
information, and leisure
materials.
Student can effectively
communicate ideas in writing,
using appropriate grammar,
and tone.
Student can separate fact from
opinion and respect differing
opinions.
Student can follow as well as
articulate effective verbal
instructions.
Student can verbally communicate
ideas to groups and individuals
in a manner appropriate to
audiences.

Effective Mathematical Skills
Student demonstrates ability to analyze data and make logical
conclusions.
Student demonstrates use of math skills to function in the world
of business, home finance, and effective consumers.
Student demonstrates use of basic geometry skills and the
underlying principles in problem solving.
Student demonstrates basic algebra
Student demonstrates working knowledge of basic statistics
and probability
Student will use basic problem solving strategies in solving
life/business related problems

Effective Social Science Skills
Student demonstrates understanding and responsibility in
political process in the context of local, regional, national,
and international setting.
Student identifies the course of history that formed our current
form of government and other differences in other major
forms of government
Student demonstrates basic understandings of cultural
diversity, its causes, and how diversity affects interpersonal
relationships.

Effective Science and Technology Skills
Student demonstrates the effective use of
technology and appropriate applications
in the home and world of business
Student demonstrates understanding the
process of scientific investigations
in developing hypothesis and testing
theories and providing conclusions
Student recognizes the effects of the
sciences, technologies and societies on
one another and on the environment.
Student demonstrates basic understanding of
life and physical sciences.

Effective Personal Skills
Student demonstrates an ability to set goals and
actualize those goals.
Student identifies the benefits of maintaining health:
good nutrition, exercise and life choices.
Student can identify his or her individual strengths/
weaknesses and seek methods to develop them.
Student demonstrates skills and processes needed to
seek employment and higher education.
Student demonstrates honesty, respect and discipline.
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Chapter III: Progress Report
In the boxes below are the Growth Areas and related Action Items from GLC’s 2005 WASC Action Plan,
along with the relevant text from the 2008 follow-up. After each box is GLC’s report on the progress
made overall since 2005 on each Action Item.
GROWTH AREA #1:
Area of Growth: Ongoing development, improvement, and increased support and programs for all grade level reading and writing
skills, concentrating first on high school students and at-risk students. (Reading and writing support for all grade levels)
ESLR:

Effective Language and Communication Skills

Action: Implement Fast ForWord Program (critical area #6)

The Fast ForWord program was implemented in September 2004. Staff members were trained to use the program and began working with atrisk students in September 2005. The program was successful with students who could attend sessions at least 3 times per week. Because our
students are spread out among 5 counties, attending the sessions was not feasible for many of our students. We have discontinued using the
program, due to our recent changes.

This Action Item had been altered by the time of the 2008 WASC visit. GLC is no longer using Fast
ForWord. Instead, GLC has been using Reading Plus, Lexia (which provides students guided practice on
foundational reading skills, suggesting additional practice for the skills that trouble them and advancing
students to higher levels when they succeed) and ALEKS Math. Since 2008, GLC has added Reading
Eggs, a comprehensive, online supplemental literacy program for early learners ages 5 through 8.
Grounded in extensive educational research, Reading Eggs builds on and reinforces the five key reading
pillars: phonemic awareness, phonics, fluency, vocabulary and comprehension.
Action: STAR Reading Assessment Program (critical area #6)

The STAR Reading Assessment Program was used in the 2005-2006 school year. SCANTRON assessments were then used in 2006-2007 to
better track progress of students on a regular basis, with easier access to previous data. For the 2007-2008 school year, we returned to the use of
the STAR Reading Assessment Program. Plans for the 2008-2009 school year are to return to SCANTRON Ed Performance/Achievement.

GLC did return to the use of Scantron assessments, and continues to implement those assessments as
benchmarks three times a year. Starting in 2011-2012, GLC will Beta-test the Scantron assessments for
Kindergarten and first grade. This Action Item is revised to retain the emphasis on the need for regular
schoolwide assessment while reflecting the assessment of choice.
Action: Develop Curriculum Committee (critical area # 5)

A curriculum committee was developed as outlined in the action plan. Due to the cutbacks, we had to modify the program. We continue to use the
standards-based lesson plans developed by the core specialists for UC bound, college preparatory and basic students. Our current plans for 20082009 are to reestablish the single subject chair positions. In coordindation with the Co-Director of Curriculum and IST and parent representatives,
the chairs would work to evaluate, improve and implement curriculum that would best serve our student population and needs.
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While curriculum has been developed for each of the four core content areas at the high school level,
only the English and History-Social Studies curricula are used with any regularity. Some problems have
surfaced with the flexibility of these curricula to be modified for varying school year calendars, and they
have to be printed out for each student each year.
The school has sought single-subject specialists to cover these areas. All core areas are covered by parttime specialists who provide two hours per week of direct student interaction, except for Chemistry.
These specialists have also revised or created midterm and final exams for their subjects.
GLC relies somewhat on online courses taught by single-subject credentialed teachers for its students at
the high school level.
In 2008, GLC added NetTrekker, which delivers digital K-12 educational content in a way that is
conducive to the school’s individualized learning approach to education.
At the elementary and middle school level, the school has revised all Boxed Curriculum.
GROWTH AREA #2:
Area of Growth: Ongoing development, improvement, and increased support and programs for mathematics assessment and
placement starting with pre-algebra through the higher level math courses.
ESLR:

Effective Math Skills

Action: Pre and Post Assessments Requirements Starting at Pre-Algebra

In 2005-2006, our learning centers used the AGS pre-assessments for math to help determine where the students had gaps. After a short trial
period, we decided that these were not the best assessments for our students.

From the teachers to the leadership, GLC sees that new ideas are needed in this area. An array
of different assessments are used, from the Scantron math assessments to online assessments like
Odysseyware to curriculum-based assessments such as Saxon Math. Not all students have internet
access, not all students use the same math curriculum. Across the board, effective assessment of students’
mastery of Math concepts relies heavily on teacher interpretation of student performance. The school
recognizes that it needs to set up universal parameters for all teachers to use to determine placement
for students based on their assessment results and to provide professional development to teachers in
screening for placement as part of the new student enrollment process.
Action: Site Based Math Support (critical areas #6 & #8)
We had math support in most of our learning centers. Our math support team was under the supervision of the credentialed math core specialist.
Even though the learning centers were closed, we still offer math support using qualified tutors. We also offer ALEKS math which is an online
support program. ALEKS was originally used for our Title I students but it is now offered to everyone.

GLC recognizes that Math remains a critical area. The student performance data indicates low and falling
math scores. Tutoring offered at learning centers was helping to address this problem, but when learning
centers were closed, families in those areas lost that option.
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Now with two operating learning centers that have math tutoring, math classes, and CAHSEE prep
classes, the school is shoring up its math support services with ALEKS Math, Title I and VCI tutors,
walk-in tutoring in Redlands, Mathnasium, Study Island, and curriculum choices aimed at individual
students struggling in this area, such as Teaching Textbooks and Math-U-See.
Future Plans
Gorman plans to continue to provide math support to our students using qualified tutors. This year we purchased BrainX, an online CAHSEE test
prep program. We have offered it to all our 11th and 12th grade students who have not passed one or both parts of the CAHSEE. Our goal is to offer
the BrainX program to all of our 10th graders to better prepare them for passing the CAHSEE.
We are also in progress to implement the Achievement portion of Ed Performance. This offers pre- and post-assessments as well as targeted
resources to aid in mastery of concepts.

GLC has discontinued BrainX and moved instead into Study Island and new test prep intensives. The
school’s future plans are to expand learning centers, offer more online math courses with teacher support,
continue providing access to the Math department chair, use Teaching Textbooks, and take advantage of
Scantron worksheets that address missed standards following student assessment.
GROWTH AREA #3:
Area of Growth: Ongoing development, improvement, and increased support and programs for science courses and labs starting
at grade 6 through high school level. Science support including site-based courses and labs for grades 6-12
ESLR:

Effective Science and Technology Skills

Action: Science Lab Support
Beginning in 2004, Gorman made available to all K-8 grade students, the Delta Education science lab kits (Science in a Nutshell). This has
continued up to and through the 2007-2008 school year.

GLC continues to take advantage of Science in a Nutshell Lab Kits, and students taking science courses
at the high school level have the lab component available to them via Aventa Learning. Additional lab
support resources GLC offers are:
•

E Science

•

National University online, virtual labs

•

Odyssey, which has actual projects that students can do from home

•

Learning Center science classes with full labs

Still, the non-uniform nature of the school’s science lab support may lead to inconsistent results in student
performance, so the school continues to investigate lab kits it could adopt for each science subject.
Action: Site Based Classes with Supporting Labs
2006-07, Santa Clarita
Stephanie O’Connor taught two standards-based science classes including labs.

•

Second and third grade class met once weekly for 1 ½ hours. The California standards were covered using different methods. The textbooks
used were from Frank Schaffer, Steck Vaughn, and Science art. Students also did activities, lab work, and internet research.
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•

High school biology lab met every other week for two hours. The textbook used was Holt Biology Polar Bear edition. The labs were from Holt
quick labs, Boreal kits, Forensic labs, and Carolina Biological.

2006-07, Rancho Cucamonga
Michele Clum taught three standards based science classes, plus a science lab for high school.

•

Elementary science met once weekly for one hour. Some topics covered were butterflies and health.

•

Junior high science met once weekly for one hour. The textbook used was Science Voyages. Some of the labs were volcanoes, DNA, erosion,
and visual perception.

•

High school biology met twice a week for 1 ½ hours. The textbook used was Holt Visualizing Life. Students participated in making a model of
DNA, using a microscope to study cells, and virtual lab dissections of a frog and an owl. They watched videos on Punett squares, recessive
traits, nervous disorders, and genetic engineering.

Future Plans
The offering of the Delta Education science lab kits (Science in a Nutshell) will continue through the 2008-2009 school year. The addition of online
resources is currently being explored. These resources could include online demonstrations, videos or interactive experiments.
Our credentialed biology specialist will work to develop a biology lab kit for our high school students. This kit will include lab experiments aligned
with the CSTs in biology that the student can do at home. We plan to have the kit available for the 2008-09 school year.
We are in the preliminary planning stages of reopening two of our learning centers. They would be located in the Santa Clarita/San Fernando
Valley and the Rancho Cucamonga area. These locations were chosen to be the first centers the school would seek to reopen as they would best
serve the areas of greatest student population. The goals would include the option of a weekly lab course in Biology for 2008-2009, the addition of
Chemistry in 2009-2010 and Physics in 2010-2011.

The school opened two learning centers, but while one was in Santa Clarita as planned, the other was in
Lancaster, since the Lancaster and Palmdale communities represent the fastest-growing geographical area
of student enrollment.
The school leadership has set the goal to cover all science courses, and is still looking for single subject
specialists in Physics and Chemistry. At the same time, the learning centers in operation will be
expanding lab classes, with specific parts of their operating facilities dedicated to labs only. And new
learning centers that are launched must operate in a place where lab support is possible to provide.
GROWTH AREA #4:
Area of Growth: Increase communication among all stakeholders (Parent/student workshops, open house/ training/community

connections)

Action: Parent to Parent Mentoring (critical area #7)
We had two parents serve on our Advisory Council. They attended monthly meetings and shared information and concerns from other parents.

Increasing communication with parents remains an area of need for the school, which continues to
struggle with the geographical distance between members of the school community. However, parents
have become more involved, notably in the addition of two GLC parents to the governing board, and
also at the field level, where some ISTs lead local parent groups. The school’s Directors release monthly
mini-newsletters (“GLC Notes”) which ISTs then forward on and share with their parents.
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Action: Communicating Workshops
2005 – Gorman hosted an open house for all parents. They had the opportunity to meet with the Board members and Gorman staff. They asked
questions and observed the board meeting.
2006-2007 – Focus and Prep meetings and parent information meetings were held, designed to introduce high school students to important college
and vocation resources. Vocational and college information was given out as well as comprehensive information on putting together an educational
portfolio. The Focus and Prep meetings were offered four times a year by area. ISTs were sent the information for distribution to the parents/
students. Meeting dates and times were also listed on the website and in the “Gorman Grapevine” newsletter as well. Attendance to these meetings
for high school students was not mandatory, but highly recommended.
2005-2007 – Quarterly newsletters
2007-2008 – A parent workshop for Title I parents was held this winter. There are currently three more such workshops scheduled for this year. The
first workshop covered the use of math and resources to aid parents in their daily instruction.

The school has been turning to its knowledgeable, experienced, long-term homeschool parents as a
resource at the local level to run parent workshops to share best practices. And with two learning centers
well-established, school leaders and staff make periodic visits to provide training, respond to local area
concerns and issues, and offer workshops.
Action: ERA’s Informational Flyers

The informational flyers called ERA Notes (changed to “GLC Notes” in 2007), started in the fall of 2004 and are still in use today. The flyers are
given to the ISTs and they pass them out to their parents. They contain reminders, important updates and information and calendar events. We also
have the availability of the established Yahoo group for parent communication.

Future Plans
We plan to construct a parent e-mail address database, enabling us to directly communicate with more parents. This database would provide an
additional avenue for reaching parents, and it would enable us to ensure that the availability of information is equitable.
The establishment of a parent mentor is also in discussion. This parent mentor would be available to address new parents’ questions and concerns
from the parents’ own point of view. Parents would contact the mentor via a link on the school website.

The school’s efforts to construct an email address database have fallen through, although a great deal
of additional contact information including email addresses has been collected and added to the Student
Information System. This information is more useful in situations where individual students or families
need to be contacted than as a schoolwide method for contacting all families.
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Chapter IV: Self-Study Findings
Category A: Organization: Vision and Purpose, Governance, Leadership and Staff,
and Resources
A1.

Organization Criterion

•

Vision – ESLRs – Profile
Indicator: The school has established a clear, coherent vision (purpose) of what students should know
and perform; it is based upon high quality standards and is congruent with research, practices, the
student/community profile data, and a belief that all students can learn.
There is consistent review of the school purpose during teacher meetings. At these meetings, Directors
lead discussions with teachers about what is and what should be the purpose of the school. The school
purpose (as far as what student needs are and how they should be met) is addressed during teacher
conferences and professional development days.
Supporting Evidence:

•
•
•

IST meeting agendas
Professional Development Day agendas

Development/Refinement of Vision/ESLRs
Indicator: The processes to ensure involvement of representatives from the entire school community in
the development/refinement of the vision and expected schoolwide learning results are effective.
The process of involving representatives from the entire school community effectively got teachers
involved and had limited success involving parents. Teachers have been involved in several discussions
of the school’s vision and ESLRs, taking place at monthly IST meetings and bi-annual Professional
Development Days.
Parents were represented in the parent Home Group, and students were represented in the Student Home
Group, but these representatives did not fully cover all areas, geographically or demographically.
Aside from the WASC process, however, the school has not initiated efforts to substantively refine or
develop its vision and ESLRs.
Supporting Evidence:

•
•
•
•

IST meeting agendas
Professional Development Day agendas
Home Group notes

Understanding of Vision and ESLRs
Indicator: Students, parents, and other members of the school community demonstrate understanding of
and commitment to the vision and the expected schoolwide learning results.

Page | 27

WASC/CDE Self-Study Report

Teachers have discussed at their monthly meetings how parents and students view the purpose of the
school. While it is not uniform across the board (i.e., parents, students, and other members of the school
community do not have the vision, purpose, and ESLRs memorized), there is common ground in the idea
that the school serves students who are better off with individualized instruction and a high degree of
parent choice.
Parents and Students in their own Home Group and provided their input on the ESLRs.
Supporting Evidence:

•
•

Parent Home Group meeting notes

Regular Review and Revision
Indicator: The school is implementing an effective process for regular review/revision of the school
purpose and the expected schoolwide learning results based on student needs, global, national and local
needs, and community conditions.
The formal process for review and revision of the school purpose and ESLRs is dependent upon the cycle
of WASC accreditation. Outside of the WASC process, there is regular informal review of the school
purpose that takes place at monthly teacher meetings, and discussion of the school purpose and review of
the expected schoolwide learning results play a role in administrative decision-making.

•

A1. Organization: Additional Findings
Statements of the school purpose appear in school documents, but the ESLRs don’t appear in many of the
places they might be expected or useful as a reference.
Administration led an ESLR review session a year ago, and the feedback from teachers was to preserve
the ESLRs as established.
The school would benefit from a more formally planned and cyclical approach to the review and
consideration of the school purpose and ESLRs.

Supporting Evidence:
• Website
• GLC Notes
• Parent Student Handbook
Impact of this criterion on the critical academic needs
The school’s vision, purpose and ESLRs mesh well with the critical academic needs. Any upcoming
formal review and revision of the vision, purpose, and ESLRs should ensure that their language directly
reflects the language of the critical academic needs, in that the ESLRs should aim for success among all
subgroups of students.
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A2.

Governance Criterion

•

Governing Board
Indicator: There is clarity of the policies and procedures regarding the selection, composition and
specific duties of the governing board, including the frequency and regularity of board meetings.
The Board has grown from three to seven members in recent years to ensure greater parent and
community participation in school governance. There is a schoolwide election to fill positions, staggered
so that there is an election every year for some of the board positions.
The newly elected members are trained in the Brown Act and Robert’s Rules of Order. They are oriented
to the proper role and function of the board as a policy making body providing oversight of school
administration but not involved in daily administrative functions.
The Board meets on the first Wednesday of every month. Officers of the Board (President, Vice
President, Secretary, and Treasurer) have specific duties as outlined in the board Bylaws.
Supporting Evidence:

•
•
•

Meeting agendas
Bylaws

Relationship of Governance to Vision and ESLRs
Indicator: The governing board’s policies are directly connected to the school’s vision and purpose and
expected schoolwide learning results.
Board policies are drafted to meet legal compliance and other requirements. Policies related to Board
governance do not mention ESLRs. The policy establishing the school’s Vision has been in effect for
several years, but has not been revised or updated recently.
Supporting Evidence:

•
•

Board policies

Understanding Role of Governing Board
Indicator: The school community understands the governing board’s role, including how parents can
participate in the school’s governance.
The school community has a better understanding of the governing board’s role since parent and
community involvement in school governance spiked in the wake of the events of 2007 (see profile).
Board meetings are streamed online, and 10-20% of families participate in board elections each year.
Time is provided during each meeting for comments from the public. Those parents and/or teachers
wishing to speak on any subject or matter of business are welcome to speak during the public comment
time on the agenda.
Supporting Evidence:

•
•

GLC notes with live-streaming link

Governing Board’s Involvement in Review/Refinement
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Indicator: The governing board is involved in the regular review and refinement of the school’s vision
and purpose and expected schoolwide learning results.
The board sets academic goals for the school each year, but while the Board regularly reviews the vision,
purpose, and ESLRs, they have remained unchanged over the last few years.
Supporting Evidence:

•
•

Board meeting agendas

Professional Staff and Governing Board
Indicator: There is clear understanding about the relationship between the governing board and the
responsibilities of the professional staff.
The three Directors connect the professional staff and the Board. The Board provides direction, goalsetting, and oversight, while the Directors delegate responsibilities to the professional staff in service
of those goals. The Board does not directly involve itself with oversight and evaluation of professional
and classified staff. However, a survey was given to all teachers and interviews were conducted with the
office personnel as a means of evaluation and guidance to the administrative personnel.
Supporting Evidence:

•
•
•

Org chart
Board bylaws

Board’s Evaluation/Monitoring Procedures
Indicator: There is clarity of the evaluation and monitoring procedures carried out by the governing
board, including review of student performance, overall school operations, and fiscal health of the
school.
The Directors report to the Board in the areas of Curriculum, Instruction, and Operations. The first
two areas include regular student score reports, API and AYP reports, and student participation and
achievement data in the various instructional programs, and the area of Operations includes monthly
expenditure reports, Personnel action reports, audited and and unaudited actuals. Each of these agenda
items is up for Board discussion and questions to staff.
Supporting Evidence

•
•

Board meeting agendas

Complaint and Conflict Resolution Procedures
Indicator: The established governing board/school’s complaint and conflict resolution procedures as
they apply to the school’s shareholders are effective.
The school complies with the requirements of Uniform Complaint Procedures. Any complainant may
petition the governing Board regarding a conflict or complaint, after the Directors of the school have
attempted to resolve the issue.
Supporting Evidence:

•

UCP Policy
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•

A2. Governance: Additional Findings
The board has added two teachers to the board as non-voting members to help provide a means of
communication to teachers and input to the board from the teachers’ viewpoint of issues needing board
attention.
Policies are reviewed on a regular basis, but the school would benefit from a more aggressive and
instruction-centered approach to policy review, with more input from stakeholders.
School teachers and staff should be more involved with the implementation of these policies and should
receive greater support from the administration in learning what policies are in effect and how they
directly shape how they support students in achieving the ESLRs.
The school operates as its own LEA on an LEA Plan that needs aggressive retooling. Revision of the
LEA Plan is impacted by modifications to the MOU between the school and its chartering district.
Impact of this criterion on the critical academic needs
The associations between school documents such as policies and the LEA Plan and the day-to-day
instruction of students could be stronger. Teachers have a limited knowledge of what these documents
contain. However, their efforts to impact the school’s critical academic needs arise from their regular
assessment of student progress, rather than from these documents.
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A3.

Leadership and Staff Criterion

•

Broad-Based and Collaborative
Indicator: The school’s planning process is broad-based, collaborative and has commitment of the
shareholders, including the staff, students, and parents.
The school leadership is centered on three collaborating Directors, who meet monthly with all teachers
and also monthly with the Board. Parents are provided with opportunities to access and communicate
with members of the administration. Parent input is regularly carried from teachers to the administrators.
Supporting Evidence

•
•
•

Board meeting minutes
Board packets (including Director reports)

School Plan Correlated to Student Learning
Indicator: The school’s Single Plan for Student Achievement and analysis of student achievement of the
critical academic needs, expected schoolwide learning results, and academic standards.
The school is revising its Single Plan for Student Achievement, which does not adequately reflect the
changing nature of the school.
Supporting Evidence

•
•

Draft SPSA

Correlation between All Resources, ESLRs and Plan
Indicator: There is correlation between allocation of time/fiscal/personnel/material resources, expected
schoolwide learning results, and the improvement schoolwide action plan.
The goals for the school as established by the Board of Directors are based on identified academic needs-improved performance in the areas of Language Arts and Mathematics--which in turn are based on
yearly test data (CST and CAHSEE as well as schoolwide benchmarks), evidence collected by teachers of
student learning, parent survey results, and input from the teachers, parents, students and administrators
given to the Board.
The school’s budget reflects the Board’s goals.
Supporting Evidence:

•
•
•

Board meeting minutes
School Budget

A3. Leadership and Staff: Additional Findings
The school leadership takes student achievement data (primarily CST results) to teachers in order to effect
changes in instructional plans or apply additional resources and services to students.
All of the school’s programs could be more fully integrated and coordinated so that individual efforts,
resources, and services operate less in a vacuum and more in support of each other.
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Impact of this criterion on the critical academic needs
The Directors of Instruction and Curriculum, Categorical Programs staff, and Special Education staff
annually use student achievement data to direct the appropriate attention, resources, and services
(including language arts and mathematics tutoring) to students in most need of support. This is a crucial
component of the school’s efforts to address those critical academic needs.
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A4.

Leadership and Staff Criterion

•

Employment Policies/Practices
Indicator: The school has clear employment policies/practices related to qualification requirements of
staff.
The school’s employment policies and practices are clearly established in Board policies, which are
periodically reviewed and updated. The school’s Human Resources Coordinator stays informed of
current updates and requirements.
As its own LEA, the school’s organizational structure is simpler than that of many traditional schools, and
employment policies and practices reflect this simplicity.
Supporting Evidence

•
•
•

Board Policies (in HR)
Hiring/HR procedures in Business Services Manual

Qualifications of Staff
Indicator: The school has procedures to ensure that staff members are qualified based on staff
background, training and preparation.
The school requires that applicants provide the supporting documentation affirming credentials or other
applicable qualifications before conducting interviews to fill positions. The employment process includes
pre-screening, application, and interview processes, with verification of qualifications, background,
training, and/or preparation at each stage.
Supporting Evidence

•
•
•
•

Board Policies (in HR)
Hiring/HR procedures in Business Services Manual
Employment process checklist

Maximum Use of Staff Expertise
Indicator: The process to assign staff members in order to maximize the use of their expertise in
accomplishing quality student learning is effective.
As an independent study school, teachers are required to possess a multiple-subject credential in order
to be assigned to teach. Teachers filling the roles of single-subject Highly Qualified teachers must have
single-subject credentials. The Directors examine the qualifications and backgrounds of new hires and
assign additional roles and responsibilities according to experience, expertise, and certification in the
areas associated with those roles and responsibilities (i.e., a teacher with an RTI background assigned to
coordinate RTI efforts, a staff member with a counseling license assigned to conduct counseling, etc.)
Non-instructional staff members are hired to fill positions for which they possess the required experience,
training, and/or education.
Supporting Evidence

•
•

IST job description, other job descriptions
Resumes and credentials
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•

Defining and Understanding Practices/Relationships
Indicator: The school has clear administrator and faculty written policies, charts, and handbooks that
define responsibilities, operational practices, decision-making processes, and relationships of leadership
and staff.
The school’s organizational chart clearly outlines supervisory responsibilities and relationships. Teacher
and staff job descriptions clearly state where the position falls within the organizational structure.
Operational practices are documented in the school’s Business Services Manual, which is in the process
of being updated.
Supporting Evidence

•
•
•

Org Chart
Business Services manual

Internal Communication and Planning
Indicator: The school has effective existing structures for internal communication, planning, and
resolving differences.
The communication structures between administrators, staff, and teachers include email, telephone, and
monthly face-to-face meetings. The school’s Directors have an open door policy that applies to all staff.
Supporting Evidence

•
•
•
•

GLC Notes
Monthly IST meeting agendas
Staff year-end review and comments

Staff Actions/Accountability to Support Learning
Indicator: The school evaluates the effectiveness of the processes and procedures for involving staff in
shared responsibility, actions, and accountability to support student learning. This includes an evaluation
of the kinds of collegial strategies used to implement innovations and encourage improvement, such as
shadowing, coaching, observation, mentors, group presentations.
The Directors lead Best Practices discussions at monthly IST meetings, invite teachers and staff members
to deliver presentations in their areas of expertise, and provide direct coaching, along with direct
observation. Teacher mentors add another level of coaching and observation, and mentees may shadow
their mentors. Every teacher is assigned a mentor for their first year working for the school.
Supporting Evidence

•
•
•
•

PDD agendas
Teacher manuals (at LCs)
Mentor notebooks

Evaluation of Existing Processes
Indicator: The school leadership regularly reviews the existing processes to determine the degree to
which actions of the leadership and staff focus on successful student learning.
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The Directors solicit teacher input at every monthly meeting regarding the degree of their success in
focusing on student learning. The school conducts an annual parent survey to collect feedback regarding
parent evaluations of the school’s programs.
Supporting Evidence

•
•

Annual parent survey results

A4. Leadership and Staff: Additional Findings
In addition to the above professional development services, the school uses the BTSA induction program
to provide professional development and higher certification to teachers.
Impact of this criterion on the critical academic needs
This is an area of strength for the school. Since the administration recognizes that the independent study
model requires uniform excellence, proficiency, and flexibility among all teachers, it has consistently kept
professional development and support as a focus. Quality teachers are necessary for success in addressing
the critical academic needs.
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A5.

Leadership and Staff Criterion

•

Support of Professional Development
Indicator: The school effectively supports professional development with time, personnel, material, and
fiscal resources to facilitate all students achieving the academic standards and the expected schoolwide
learning results.
The school sets aside full days of teacher training -- two every year -- and the Directors add a professional
development dimension to every monthly IST meeting. Teachers are empowered to carry out instruction
with the best shared resources and the support of their colleagues in making collaborative solutions to
common challenges.
Supporting Evidence

•
•

PDD agendas

Supervision and Evaluation
Indicator: The school implements effective supervision and evaluation procedures in order to promote
professional growth of staff.
Teachers receive annual evaluations, with informal evaluation and supervision taking place on a monthly
basis and supervisors and other professional resources continually available. Throughout this process,
teachers reflect upon and revise their professional goals.
Supporting Evidence

•
•
•

Goals worksheet
Annual evaluations

Measurable Effect of Professional Development
Indicator: There are effective operating processes that determine the measurable effect of professional
development on student performance.
The effect of professional development on student performance is only measured using anecdotal
evidence provided to school leaders (e.g. a teacher informing the Directors that a particular tool or
strategy seemed to be effective at meeting a particular student need).
Supporting Evidence

•
•

Example emails

A5. Leadership and Staff: Additional Findings
Identifying student needs and applying strategies that have demonstrated effectiveness is the focus of
every monthly teacher meeting. The school is adding an RTI program to systematically identify students
with unmet learning needs and put them on individualized paths to academic success.
Impact of this criterion on the critical academic needs
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The flexibility of the independent study model allows for all students’ individual learning needs to be
assessed and addressed, and the school uses this advantage consistently. It is one of the school’s strengths
in addressing the critical academic needs.
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A6.

Resources Criterion

•

Allocation Decisions
Indicator: There is a relationship between the decisions about resource allocations, the school’s vision
and purpose and student achievement of the expected schoolwide learning results and the academic
standards. The school leadership and staff are involved in the resource allocation decisions.
As a non-classroom based charter school, GLC is required to have at least 80% of its expenditures as
instructional. The administration’s key focus is that of the charter’s mission and vision of enriching
students’ lives. With this always at the forefront of planning, the educational program needs are
evaluated first when budgeting resources. The three Directors review the various programs and support
departments constantly to make sure adequate resources are available.
Supporting Evidence

•
•

Budget Planning Notes

Practices
Indicator: There are processes operating in relationship to district practices for developing an annual
budget, conducting an annual audit, and at all times conducting quality business and accounting
practices, including protections against mishandling of institutional funds. (Note: Some of this may be
more district-based than school-based.)
As a nonclassroom-based charter that is both the school and the Local Education Agency, all business
related activities are centrally based, which includes accounts payable, accounts receivable, purchasing,
human resources, attendance, budgeting, and report preparation. The school does currently operate two
learning centers, which are supplemental instruction sites and not required for attendance apportionment.
However, each learning center does have an individual budget, the same as any categorical program,
which is prepared for the adopted interim budgets.
GLC has had annual financial audits by an independent audit firm since its inception in 1999-2000
and has rotated audit firms during these last ten years with four different firms to ensure the firm’s
independence.
As GLC is its own school and LEA and all accounting activities are maintained at the business office in
Redlands, there are compensating controls to assure actual revenues, expenditures and their reporting are
not isolated by one department or one person. All activities are reported to the board, the granting district
and the County, and are available for review at any time. Categorical financial reports are submitted as
required.
Board policies have been reviewed and revised since 2007 and continue to be reviewed to better state the
intent of the board in developing procedures for the operations of the school.
Additional information on these activities is elaborated on in Sections A7 and A8.

•

Facilities
Indicator: The school’s facilities are adequate to meet the school’s vision and purpose and are safe,
functional, and well maintained.
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GLC has four facilities being used for administration, instructional and warehousing. We do not expand
a facility without assuring that the funds and resources are available to keep a facility on-going each year.
All facilities are to be reviewed at least bi-annually with a safety inspection.
We are currently looking into expanding into one or two more learning centers. Part of this process
is reviewing the demographics of the areas through the knowledge of the teachers in specific areas to
identify family interest in a learning center.
Even if there is interest in areas to open a learning center, no learning center is opened unless we can
assure that the center will continue in a three to five year plan.
Supporting Evidence

•
•
•
•

Budget planning notes
Multi-year budget reports
Director board reports

Instructional Materials and Equipment
Indicator: The procedures for acquiring and maintaining adequate instructional materials and
equipment, such as textbooks, other printed materials, audio-visual, support technology, manipulatives,
and laboratory materials are effective.
Instructional materials for the school are kept in a centralized warehouse. The system for distribution
of materials includes a renovated online ordering system based on an inventory that has recently been
updated, a “Special Orders” system for acquiring materials not already in the school’s inventory, and
professional staff who deliver materials to all regions of the school’s service area.
The school’s funding limitations affect its ability to nimbly adopt new textbooks and support materials.
Many of the textbooks in use at the school are older editions (2001, 2002). To help address this issue, the
school has purchased the inventory of another school.
Frequent delays in the delivery of materials at the beginning of the school year (widely recognized by
teachers and parents as the most significant problem with the school’s performance) have resulted in new
plans for ordering high-demand items and having them ready for students on the first day of the school
year.
Supporting Evidence

•
•

OPS inventory

Well-Qualified Staff
Indicator: Resources are available to enable the hiring and nurturing of a well-qualified staff, including
ongoing professional development.
In both schoolwide priorities as determined by the Board and legal requirements of budget proportions,
the hiring and nurturing of a well-qualified staff is the most important funding allocation. There are
always sufficient resources for staffing (instructional) and professional development.
Supporting Evidence

•
•

Budget

Long-Range Planning
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Indicator: The district and school’s processes for regular examination of a long-range plan to ensure
the continual availability and coordination of appropriate resources that support student achievement
of the academic standards and the expected schoolwide learning results are effective and are regularly
evaluated.
The school’s process for establishing written plans needs improvement, and its school plans are currently
being updated. However, the Board of Directors continually establishes goals for the school, and the
administration budgets according to priorities, with budget documents that look ahead three years.
Supporting Evidence

•
•

School budget
Board memos containing “Financial/Fiscal Impact”
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A7.

Resources Criterion

•

Long-range Financial (and other Resources) Plan
Indicator: The school regularly reviews its long-range (and other resources) plan in relation to the
school’s purpose and expected schoolwide learning results. Decisions about resource allocation are
directly related to the school’s purpose and schoolwide learning results.
GLC administration meets regularly to review both school and program needs currently and for the
potential growth and to keep its primary focus to its resources for the school programs. As GLC has
steadily increased over the last four years in its non-classroom based program, this growth has been
financially directed to know where the increases will be occurring.
The administration has been pro-active in identifying these needs with quarterly meetings at minimum
and enlisting resources for input for better decision making, which include but are not limited to learning
center queries, testing results, IST needs, warehouse and staff suggestions.
Program revenues are identified early on in the budget preparation so that these resources can be focused
on improving the school programs.
Collaborative preparation of the budgets (adopted, 1st interim and 2nd interim) and review of program
activities are presented to the Board for approval and to the granting district and County.
Supporting Evidence

•
•
•

Budget reports for 2008-09, 2009-10 and 2010-11
SB740 Funding Determinations for 2007-08 and 2009-10

Regular Accounting and External Audit Procedures
Indicator: The school has defined regular accounting and external audit procedures.
GLC has had independent annual financial audits since its inception in 1999-2000. GLC’s charter with
the granting district, the annual Memorandums of Understanding, as well as Ed Code 47604.33 and
41020(b)(1) required the annual unaudited actuals and independent financial audit. Included in the annual
audits are the compliance audits for attendance, student records, internal controls and major federal
programs. A Business Services Manual has been developed and is in process of being reviewed and
updated.
Supporting Evidence

•
•
•
•
•
•

Annual Audit Reports for years ending June 30, 2008, 2009 and 2010
Memorandums of Understanding for 2007-08, 2008-09 and 2009-10
Current Charter agreement 2009-10 through 2014-2015
Unaudited Actuals for 2007-08, 2008-09 and 2009-10
Business Services Manual

Budgeting Process — Transparency
Indicator: The school develops and monitors its annual budgeting process to ensure “transparency.”
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GLC complies with the submission of the adopted budget, 1st interim and 2nd interim budget reports as
required by Ed Code 47604.33 and 41020(b)(1), the granting Charter agreement and the annual MOUs.
GLC administration meets and reviews the school’s individual program budgets and the school’s budget
as a whole to make necessary changes and recommendations to the Board. The Board of Directors
reviews the adopted budget, the 1st interim budget and the 2nd interim budget reports and makes any
recommendations prior to approval. All budget reports are submitted to the granting district and to the
County.
Supporting Evidence

•
•

Budget reports for 2008-09, 2009-10 and 2010-11

Adequate Compensation, Staffing, Reserves
Indicator: The school provides adequate compensation to faculty, administrators, and staff; adequate
staffing for the school’s program; and reasonable accumulation of reserves.
Independent Study Teachers (IST) are on an annual contract with compensation at the approved rate per
student by the Board of Directors. The learning center staff are paid based on a combination of their
education level and experience. The business office and warehouse staff are paid either salary or hourly
based on their position and their experience. The administrators are compensated based on the annual
contract approved by the Board of Directors. All part-time, ¾ time and full-time regular employees are
entitled to the health benefit stipend through the Salary Reduction Plan Policy 7003.10. Salaries and
benefits for all staff are the first budgeting requirement that is prepared in order to ensure that there is
adequate compensation for the staff.
Instructional staff, which includes the ISTs and learning center staff, has been the primary focus for the
school’s program over the past three years. As the instructional staff increased, there was no increase in
support staff until this year (2010-11). Over the past three years, the instructional staff has increased from
61 to 101 (66% increase) while the non-instructional staff has increased from 16 to 25 (56% increase) –
based on December 2007 and December 2010. There is a need for additional non-instructional staffing at
the business office, which the administrators are aware of, in the coming year.
The reserves over the past three years have increased due to the impact of the cash deferrals on the
school’s cash flow. In addition, it is the Board’s intent to have sufficient reserves to be able to repay past
apportionment overpayments.
Supporting Evidence

•
•
•

1st Interim Budget Report for 2010-11 with two presented scenarios
Staff position counts as of December 2007 and December 2010

Marketing Strategies
Indicator: The school has marketing strategies to support the implementation of the developmental
program, including research and information to help develop future planning.
The school’s marketing strategies are entirely based on word-of-mouth. The school has not attempted
advertising since 2005, where the financial investment in advertising did not yield any measurable return
in terms of enrollment. Future planning, specifically the establishment of additional learning centers, has
been based on demographic research identifying geographical areas of greatest need.
Supporting Evidence

•

Referral system
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•

Stakeholder Involvement
Indicator: All stakeholders are involved in future planning, including addressing long-range capital
needs.
In addition to the public access to the Board at every Board meeting, there is an open forum whenever the
school budget is up for adoption. The Directors regularly ask teachers for input regarding prioritization of
funds and program changes or augmentations.
Supporting Evidence

•
•
•
•

Board meeting agendas
Budget
IST meeting agendas

Informing the Public and Appropriate Authorities
Indicator: The governing authorities and school leaders inform the public and appropriate governmental
authorities about the financial needs of the organization.
GLC complies with the submission of the adopted budget, 1st interim and 2nd interim budget reports,
as well as the unaudited actuals as required by Ed Code 47604.33 and 41020(b)(1), the granting Charter
agreement and the annual MOUs.
All board meetings are publicly held in compliance with the Brown Act, and are available for internet
attendance on our board streaming page at www.gormanlc.org
All required reports for the program, such as attendance, federal cash reports, budget reports, unaudited
actuals and audit reports are presented to the Board for information, discussion and or approval. As well
these reports are submitted to the appropriate agencies whether it be the granting district, the County or to
CDE.
Supporting Evidence

•
•
•
•
•
•

Budget reports for 2008-09, 2009-10 and 2010-11
Unaudited Actuals for 2007-08, 2008-09 and 2009-10
SB740 Funding Determinations for 2007-08 and 2009-10
Annual Audit Reports for years ending June 30, 2008, 2009 and 2010
Board Minutes

Adequacy of Reserve Funds
Indicator: The school ensures the adequacy of reserve funds to ensure the financial stability of the
school.
With the current and pending state repayments for the over-paid apportionment in 2004-05 and 2005-06,
the Board and administration have been very cautious to ensure that there will be sufficient reserves that
these repayments will come from and not impact the school’s program.
The administration presents the reserves as part of each budget report presentation for approval, as well as
reporting the reserves on the non-classroom based funding determination when submitted.
The reserves are also reviewed with the auditors during the annual financial audit to determine that there
is adequacy of reserves for restricted programs, economic uncertainties and other restrictions.
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Supporting Evidence

•
•

Annual Audit Reports for years ending June 30, 2008, 2009 and 2010

Decisions-Schoolwide Learning Results
Indicator: The school bases resource allocation decisions in relationship to the expected schoolwide
learning results and the critical academic needs of the students.
Categorical programs are specific to those students with critical academic needs. GLC administration
meets regularly to review both school and program needs currently and for potential growth and to keep
as its primary focus its resources for the school programs. VCI is one program that is a good resource for
students to receive additional instructional services.
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A8.

Resources Criterion [Charter Schools only]

•

Written and Adopted Policies/Procedures
Indicator: The school has written adopted fiscal policies and procedures for internal controls.
The school has adopted board policies which are periodically reviewed and/or updated by administration
upon approval of the Board. The fiscal policies section is the 4000 section which covers budgeting,
banking, credit card use, purchasing, employee travel, inventory, staff reimbursements, external services
and payroll. A Business Services Manual has been developed and is in the process of being reviewed and
updated.
Supporting Evidence

•
•
•
•

Board Policies
Business Manual
Board Minutes

Annual Financial Audit
Indicator: The school has an annual independent financial audit that employs generally accepted
accounting principles, including a listing of audit exceptions and deficiencies which the school has
resolved to the satisfaction of the charter-granting agency. There are written policies on the scope and
responsibilities related to an independent financial audit. The school sends the audit reports to the
authorizing agency and other government entities as required by law.
GLC has had independent annual financial audits since its inception in 1999-2000. GLC’s charter with
the granting district, the annual Memorandums of Understanding, as well as Ed Code 47604.33 and
41020(b)(1) require the annual unaudited actuals and independent financial audit. Included in the annual
audits are the compliance audits for attendance, student records, internal controls and major federal
programs, as well as the follow-up of any exceptions or deficiencies noted in the prior year’s audit report
or management letter.
The school has to prepare a board-approved policy relating to independent financial audits.
The school’s independent auditor sends a copy of the annual audit report to the granting district, the
County and to CDE. When applicable, they also send a copy to the US Dept of Education when the
school’s federal programs meet the threshold.
Supporting Evidence

•
•
•
•

Annual Audit Reports for years ending June 30, 2008, 2009 and 2010
Audit Engagement Letters
Final audit letter

Compliance of Personnel
Indicator: Personnel follow the fiscal policies and procedures.
The school has worked on implementing the procedures outlined in the Business Services Manual and
making sure that there is a segregation of duties to allow for checks and balances on the work performed
and reviewed. The business staff is very small comparatively to the school staff as a whole. This school
year (2010-11), we have been able to add two part-time staff to assist in the accounting department.
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The approval of purchase orders and payments has to be received by one of the directors before any
disbursements are made. All expenditures and payroll are reviewed by the Board on the meeting consent
items. The board policies cover signatory authorization, credit cards, purchasing and reimbursements.
Supporting Evidence

•
•
•
•
•

Fiscal Board Policies
Business Services Manual
Board Minutes of Consent Agenda Items
Audit Reports with no financial discrepancies for internal controls or adherence to fiscal policies

Processes for Implementation of Financial Practices
Indicator: The school has processes and protections for the following: 1) who is authorized to sign
contracts, write checks, and release institutional funds; the monitoring of payroll information; the review
of bank reconciliations and deposits/withdrawals of all school financial accounts; the policies and
procedures for the use of credit cards and other lines of credit.

•

Who is authorized to sign contracts, write checks, and release institutional funds

Approvals for contracts are by board approval and can be signed thereafter by a Board member (if
required) or a school administrator. Authorization to sign checks or release institutional funds are
made after the annual board approval of signatories. All payroll checks have to have two signatures
and all payable checks have to have two signatures for payments over $2,000. Currently the authorized
contract signers are the board president, vice-president, secretary/treasurer and the three directors, and the
authorized cash signatories are the board president, vice-president, secretary/treasurer and the Director of
Operations.

•

Who monitors the payroll information

Payroll information must first come from the Human Resources department to initiate any changes in
position or pay rate changes. Payroll changes have to be approved by one of the directors. The payroll
software is limited to two people to be able to enter information to prepare the weekly/monthly payrolls.
Although, there are two people who have access to do this part, only one person can enter at a time as
restricted by the software. Payroll journals are reviewed and approved by an administrator before payroll
payments are made. Employee and payroll information is restricted to the HR coordinator, the Payroll
accountant and the directors.

•

Review bank reconciliations and deposits/withdrawals of all school financial accounts

Bank reconciliations are prepared separately from the person(s) making the deposits. Deposits are
recorded separately from the individual who prepares the checks. Bank reconciliations are prepared for
all the school’s cash/investment accounts by the accountant and reviewed by administration. All bank
accounts, activities and reconciliations are included in the internal control process of the financial audit
annually. The only automatic withdrawals are those for the building loan payment and no other activity
occurs in this account, which is separate from the school’s operating account.

•

The policies and procedures for the use of credit cards and other lines of credit

Board policy #4002.4 – Credit Card Authorization and Use was approved on March 12, 2008 and needs
to be reviewed annually. Credit card procedures has to be updated in the Business Services Manual. The
school does not have any other lines of credit or debit cards.
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•

Contracts — Accounting
Indicator: The school has a contracting process for services, equipment, and materials and accounts for
all contracts of $75,000 or more and their purposes.
All school contracts whether for services, equipment, facility or materials have to be board approved
despite the contract amount. Contract payments are not prepared or processed by the accounting
department until a copy of the contract and board approval has been received for the accounting files.
The accountant monitors those contracts with periodic payments to assure that the total payments are not
exceeding the contract amount.
Supporting Evidence

•
•

Board minutes
Approved contracts
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WASC Category A. Organization: Vision and Purpose, Governance, Leadership and
Staff, and Resources:
Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion is
being addressed. Then determine and prioritize the strengths and areas of growth for the overall
category.
Category A: Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources:
Areas of Strength
The vision and purpose of the school do represent what the school does on a daily basis.
Both teachers and parents have representation in the board, and the board is a broader representation of
the school community.
The structure of the school administration yields high accessibility and much needed shared
accountability among the Directors.
Board policies are drafted to meet all legal requirements.
The school is responsive to financial requirements, audit findings, and organizational needs.

Category A: Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources:
Areas of Growth
Identifying parent involvement strategies
Incorportate ELSRs, purpose and vision into school materials, publications, and communications
Better understanding of Board policies among all staff members
Better delivery of materials
Updated textbooks
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Category B: Standards-based Student Learning: Curriculum
B1.

Curriculum Criterion

•

Current Educational Research and Thinking
Indicator: The school provides examples that document the use of current educational research related
to the curricular areas in order to maintain a viable, meaningful instructional program for students.
Current educational research is addressed at monthly Independent Study Teacher meetings, where the
Directors of Curriculum and Instruction share and demonstrate new or refined approaches to teaching.
Supporting Evidence

•
•

IST meeting agendas

Academic Standards for Each Area
Indicator: The school has defined academic standards for each subject area, course, and/or program.
There are defined academic standards for each subject area and course. They are the California Academic
Standards.

•

Congruence
Indicator: There is congruence between the actual concepts and skills taught, the academic standards
and the expected schoolwide learning results.
All courses taught are congruent with the academic standards and expected schoolwide learning results.
Curriculum that does not align to standards has been phased out of use over the last several years.

•

Student Work — Engagement in Learning
Indicator: There is congruence between the actual concepts and skills taught, the academic standards
and the expected schoolwide learning results.
Student knowledge of grammar is demonstrated by the application of their skills in their writing samples.
Student is able to describe mathematical concepts based on learning and demonstrates that ability by
calculating and determining solutions in a selection from the curriculum on paper and explains verbally.
Supporting Evidence

•
•
•

Essays
Math work samples

Accessibility of All Students to Curriculum
Indicator: A rigorous, relevant and coherent curriculum to all students is accessible to all students. The
school examines the demographics and situation of students throughout the class offerings. The school’s
instructional practices and other activities facilitate access and success for special needs students.
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There are logistical problems with the accessibility of curriculum. Teachers and parents have complained
that books and materials requested at the beginning of the year arrived late—a month to two months—
into the school year.

•

Integration Among Disciplines
Indicator: There is integration among disciplines at the school.
Integration among disciplines is uneven across the student body. Attempts have been made to apply
writing skills to each of the other subject areas, but these have not been embedded in the curricula of
those subject area courses.

•

Curricular Development, Evaluation, and Revisions
Indicator: The school assesses its curriculum review, evaluation, and review processes for each program
area, including graduation requirements, credits, grading policies, and homework policy regarding the
impact of these processes on providing a challenging, coherent, and relevant curriculum for all students.
Teachers assign curriculum to students based on their learning needs, the standards and academic goals
for the student, and what would be most effective in that student’s learning environment. Given that
curriculum changes are possible within a brief timeframe (roughly one month), teachers can and do
move students from ineffective curriculum to a different option (within the scope of standards-based,
approved curriculum), chosen to address identified deficits. As a result of this process, combined with the
monthly sharing of Best Practices at IST meetings, curriculum that works well for the school’s students is
ultimately more heavily favored.
The school annually reviews graduation requirements to ensure that they are academically and
environmentally appropriate, as well as effective at preparing students for college or career. Credits are
awarded based on course value and the requirements for Carnegie Units.
Teachers conduct monthly evaluations of student work to determine time value, effort, and content area
mastery, and they assign a grade based on their cumulative evaluation at each semester. The school’s
homework policy is designed to hold students to the expectation that the work they complete in a
learning period represents, in the professional judgment of a credentialed teacher, the time they have been
provided to complete it.
The school’s systems for assigning credits and grades are up for discussion at annual Professional
Development Days, but fundamental changes to these systems are not made unless there is a significant
need, acknowledged by the Directors and supported by current educational research and conventional
practices. There is no recent instance of a fundamental change being made to the systems for assigning
grades or credits.
The Director of Curriculum solicits feedback on the effectiveness of curriculum regularly and applies
consensus views to the adoption of new curriculum.

•

Policies-Rigorous, Relevant, Coherent Curriculum
Indicator: The school assesses the curriculum and its rigor, relevancy and coherency after examination
of policies regarding course completion, credits, grading policies, homework, etc.
A challenging, relevant and coherent curriculum is available to all students. Curriculum that meets
individual student needs, is challenging to each student according to his or her strengths and degrees of
mastery, and has achieved success before is selected for every student, every year.
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Supporting Evidence

•
•

Materials and Textbook ordering

Articulation and Follow-up Studies
Indicator: The school articulates regularly with feeder schools and local colleges and universities. The
school uses follow-up studies of graduates and others to learn about the effectiveness of the curricular
program.
The school is constructing a plan for following up with graduates. Currently, the school collects
information from students upon graduation regarding their immediate post-graduation plans. The school
will compare this information to data retrieved later to determine how consistently graduates of the school
meet their post-high school goals. However, all information currently collected by the school is done so
informally, not on a consistent basis.
Supporting Evidence

•
•

Graduation survey cards.

B1. Curriculum: Additional Findings
The school has invested time and energy into establishing a solid Boxed Curriculum, a selection of
books and materials firmly rooted in achieving all grade level content mastery, which is used by teachers
and parents for a large number of students because it effectively addresses academic content standards.
Having the Boxed Curriculum as an option, teachers are able to expand upon and enrich students’
individual learning plans according to learning styles, interests, and other academic pursuits.
Impact of this criterion on the critical academic needs
All students are assigned curriculum that is deemed effective and appropriate in the judgment of their
credentialed teacher, in consultation with the parent. This is a strength of the school in addressing the
critical academic needs.

Page | 52

WASC/CDE Self-Study Report

B2.

Curriculum Criterion

•

Variety of Programs — Full Range of Choices
Indicator: All students have opportunities to make appropriate choices and pursue a full range of
realistic career and educational options. The school provides for career exploration, preparation for
postsecondary education and pre-technical training for all students.
The school requires Vocational Education as part of its high school graduation requirements. Some of the
courses are accounting, automotive, computer, drafting, journalism, work experience, & volunteer work.
The school has initiated a four-year project within Vocational Education designed to support students
in identifying their career and educational options, their civic and societal responsibilities, and the
contributions they may make upon the completion of their education.
Supporting Evidence

•
•
•

Voc Ed curriculum
“I” Portfolio Project

Student-Parent-Staff Collaboration
Indicator: Parents, students and staff collaborate in the development and monitoring of a student's
personal learning plan, based upon a student's learning style and career and educational goals.
At the high school level, students participate in Grad Check meetings with the High School Counselor,
teachers, and parents, once at the beginning of freshman year and once before junior year, to ensure that
the personal learning plan will result in preparation to proceed toward career and educational goals.
Supporting Evidence

•
•
•

Final Graduate Planning form
Grad Plans (over the course of 9-12)

Monitoring/Changing Student Plans
Indicator: The school implements processes for monitoring and making appropriate changes in students'
personal learning plans (e.g., classes and programs) and regularly evaluates them.
Monthly meetings allow ISTs to monitor student progress and adjust or change assignments, based on
their checking for understanding and review of student work.
To help support efforts to make effective changes to assigned work, the school is adding a learning styles
inventory and a curriculum list cross-referenced to learning styles.
Supporting Evidence

•
•

Master Agreement, Acknowledgment of Responsibilities

Post High School Transitions
Indicator: The school implements strategies and programs to facilitate transitions to post high school
options and regularly evaluates their effectiveness.
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The high school curriculum is broken down into three tracks—the Basic, College Preparatory, and
University of California (Basic, CP and UC)--and students take courses in their curriculum track
depending on their post-high school plans.
Students who take the Basic track enter the workforce, vocational school or armed services, those who
take the CP track enroll in Junior College or Community College, and those who take the UC track go on
to a four-year university.
The school's follow up with graduates is limited, but there are plans to implement graduate tracking.
The High School Counselor takes students to visit college campuses at least twice a year. These visits are
set by the Counselor and students sign up to participate.
Supporting Evidence

•
•

Draft graduate survey form

B2. Curriculum: Additional Findings
Students have equal access to the core independent study program. Access to certain supplemental
services (learning centers, some VCIs, etc.) is governed by geographical location; no student, however, is
barred by the school from participating in any of these services. All students work from a personalized
learning plan.
Impact of this criterion on the critical academic needs
The degree of success of the school’s preparation of students to pursue their post-graduation goals is not
currently possible to assess. The school should focus on this area in order to effectively address the third
critical academic need.
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B3.

Curriculum Criterion

•

Real World Applications — Curriculum
Indicator: All students have access to real world applications of their educational interests in
relationship to a rigorous, standards-based curriculum.
The school’s Vocational Education program provides opportunities for teachers to design and select
activities geared toward student educational interests. for example a student who is taking automotive,
might re-build an engine or a student interested in being a veterinarian might volunteer at the local vet’s
office.
Real-world applications are not built into the curriculum at all levels.
Supporting Evidence

•
•

Voc Ed logs

Meeting Graduation Requirements
Indicator: The school implements academic support programs to ensure students are meeting all
requirements, including the CAHSEE.
The school uses Study Island, various Test Prep materials, ALEKS (for math) and National University
online programs, in addition to one-on-one and small group tutoring to assist students who do not pass the
CAHSEE on the first attempt, as well as all students who take the CSTs. There is additional academic
enrichment and supplemental support provided at Learning Centers. The schoolwide benchmarks
yield reports identifying learning needs for individual students, enabling teachers to adjust and adapt
instruction.
The vast majority of students do pass the CAHSEE by the time of graduation, and those who don’t may
stay enrolled for up to two years to re-take the exam.
Impact of this criterion on the critical academic needs
The success of the high school program is best measured by the incidence of students achieving their
post-graduation goals. The school should make additional efforts to track students, gather relevant
data, and reflect upon the effectiveness of the aspects of the high school program that supported student
achievement of these goals.
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WASC Category B. Standards-based Student Learning: Curriculum:
Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion is
being addressed. Then determine and prioritize the strengths and areas of growth for the overall
category.
Category B: Standards-based-Student Learning: Curriculum: Areas of Strength
Teachers are able to assign curriculum based on individual needs and goals, in line with learning styles,
interests, and other individual factors, and they are able to make changes to curriculum quickly.
Teachers have vast choices when selecting curriculum; the broad range includes State adopted, National,
acclaimed online programs, and supplemental materials.
Along side the more traditional curriculum, GLC offers various online courses with their own proprietary
curriculum. These online curriculum options are available for those students with access to the internet.
Some of these online course options are University of California approved. Other computer software
programs are available for students with computer capabilities but without internet capabilities. And
there is college co-enrollment.

Category B: Standards-based-Student Learning: Curriculum: Areas of Growth
Better tracking of graduates to higher education and career.
Consistency and dependability of curriculum delivery, access to curriculum samples for parents.
Books that are out of date still in use.
Better communication between school and parents regarding curriculum choices offered by the school.

Page | 56

WASC/CDE Self-Study Report

Category C: Standards-based Student Learning: Instruction
C1.

Instruction Criterion

•

Results of Student Observations and Examining Work
Indicator: The school’s observations of student working and the examining of student work provide
information on the degree to which all students are involved in learning to assist them in achieving the
academic standards and the expected schoolwide learning results. The school, particularly, has evaluated
the degree of involvement in the learning of students with diverse backgrounds and abilities and modified
approaches based on findings.
Teachers at their regular meetings with students and parents are able to determine the degree to which
students are learning by reviewing their learning period’s worth of work, their level of engagement
with the concepts, and the results of assessments, including curriculum-embedded tests, benchmark
assessments, and monthly responses to writing prompts.
Student involvement in learning, absent a classroom setting, is based on the individual factors that affect
each student.
Supporting Evidence

•
•

Student work collected at monthly meetings

Student Understanding of Performance Levels
Indicator: The students know beforehand the standards/expected performance levels for each area of
study.
The teachers discuss with students at the beginning of the year what courses they will take. Students
know what they will be learning in their monthly assignments.
It is common practice for teachers to include the standards for a student’s grade level with the beginningof-the-year student binder.
Supporting Evidence

•
•
•
•

Course content
monthly assignments
State Standards

Differentiation of Instruction
Indicator: The school’s instructional staff members differentiate instruction and evaluate its impact on
student learning.
Personalized learning, inherent in the independent study model, allows the teacher to provide students
with different avenues and teaching materials so that all students can learn according to their individual
needs.
Supporting Evidence

•

Variety of curriculum choices.
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•

Student Perceptions
Indicator: The students understand the expected level of performance based on the standards and the
schoolwide learning results. Through interviews and dialogue with students that represent the school
populations, the school learns about the students’ perceptions of their learning experiences.
Students understand that they need to learn the material pertaining to their courses as relating to the state
standards. They understand that the content of the tests they take is based on the standards that they have
been learning, so it is important to know the material so they can demonstrate competency in the subject
matter. They also understand that while it is important as individuals to do their best to learn the material,
test results directly affect the school, as a whole, and it affects the good of the school if they do well on
their tests.
Students know that they have a unique learning environment that allows them to excel beyond the norm
if they so choose. For those who have access to Learning Centers, they feel it is a privilege to be able to
attend classes there to enhance their learning. In general, students are content with the individuality and
personal attention they receive in the learning environment at GLC.
The students have said that they are able to get the help that they need through their IST, who will
generally find the answers they need.

•

C1. Instruction: Additional Findings
The large geographical area of the school presents a challenge in the collection and disaggregation of nonassessment-based data related to student perception and student involvement with learning outside of their
regular contact with their teachers.
Impact of this criterion on the critical academic needs
The challenge described above affects the school’s ability to determine which of its efforts to meet the
critical academic needs is or is not effective.
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C2.

Instruction Criterion

•

Current Knowledge
Indicator: Teachers are current in the instructional content taught and research-based instructional
methodology.
The school conducts regular professional development activities, including a yearly full-day training and
two supplemental training opportunities early in the year. At these “Professional Development Days,”
teachers receive training in the implementation and maintenance of academic programs, how to enable
students to take advantage of additional instructional services, and ways to use assessment, including
learning styles evaluation, to shape and adjust instructional approaches.
Supporting Evidence

•
•
•
•

PDD Agendas
Monthly IST meeting agendas
Webinar agendas

Teachers as Coaches
Indicator: Teachers work as coaches to facilitate learning for all students.
The basic nature of the IST-student relationship (compared to the traditional classroom teacher-student
relationship) promotes face-to-face interaction, dialogue free of time constraints or outside demands, and
individualized assessment of learning progress.
Supporting Evidence

•
•
•
•
•

Master Agreement
Acknowledgment of Responsibilities
Parent Student Handbook
Charter

Examination of Student Work
Indicator: Representative samples of student work demonstrate: a) structured learning so that students
organize, access and apply knowledge they already have acquired; b) that students have the tools to
gather and create knowledge and have opportunities to use these tools to research, inquire, gather,
discover and invent knowledge on their own and communicate this.
Literature reading and analysis questions from various texts allow students to demonstrate their ability to
apply knowledge they have already acquired.
Writing prompts challenge students to brainstorm using information they have already acquired or
are gathering, and offers them the opportunity to practice addressing the topic, research and gather
information to discover and create knowledge on their own and communicate it through organized
structure of thoughts and information.
Science Labs/application questions allows for the opportunity to apply previously gained knowledge and
inquire about what they are learning.
Supporting Evidence

•

Work pages
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•
•

Essays
Students’ Science Daybook work.

Indicator: Representative samples of student work demonstrate that students are able to think, reason,
and problem solve in group and individual activities, project, discussions and debates and inquiries
related to investigation.
Students are able to demonstrate their ability to reason and problem solve in group activities in a
classroom setting and individually through standards based and grade level appropriate math programs, as
well as scientific research and inquiry, and through literary analysis.
Supporting Evidence

•
•

Language Arts work pages
Math work samples

Indicator: Representative samples of student work demonstrate that students use technology to assist
them in achieving the academic standards and the expected schoolwide learning results.
More students are typing their essays and other school work, and some are even creating their own
worksheets using computer programs available. Students also cite sources from Internet websites,
demonstrating their ability to research using technology.
Students can take online courses and use technology for enhancements to curriculum.
Supporting Evidence

•
•
•

Typed essays and other written work; research citing Internet sources
Online courses- Aventa, National, BYU, & Odyssey.
Brain Pop, aleks math, NetTrekker, & Reading Eggs.

Indicator: Representative samples of student work demonstrate student use of materials and resources
beyond the textbook, such as utilization and availability of library/multimedia resources and services;
availability of and opportunities to access data based, original source documents and computer
information networks; and experiences, activities and resources which link students to the real world.
Research papers show the extent to which students are able to use materials beyond the textbook, as they
cite sources from books and Internet, as well as interviews and real-life experiences to create written
work.
Supporting Evidence

• Assignments tied to the curriculum that include field trips, projects, attending a learning
center.
• Research papers, including social studies topics.

•

•

Field trips

•
•

Projects- visiting a mission and making a mission model.
lab experiments

Real World Experiences
Indicator: Opportunities for shadowing, apprenticeship, community projects and other real world
experiences and applications are available to all students.
Some students have participated in apprenticeships, most of which are initiated by the students or parents,
identifying local community members and seeking information regarding apprenticeships and community
projects on their own. The school counts these activities towards Vocational Education.
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The high school guidance counselor also assists students in participating with ROP (Regional
Occupational Program), which provides students with occupational experiences.
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WASC Category C. Standards-based Student Learning: Instruction: Strengths and
Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion is
being addressed. Then determine and prioritize the strengths and areas of growth for the overall
category.
Category C. Standards-based Student Learning: Instruction: Areas of Strength
One-on-one instruction model allows the flexibility to provide the direct guidance of a credentialed
teacher and pace each student according to individual needs.
Learning Center classes, VCIs, tutors, and other supplemental resources to support core instructional
program.
Access to Highly Qualified Teachers (HQT) in mathematics, Language Arts, Social Sciences, and
Biology via email.
In an individual setting, instruction can be adapted to fit learning needs.
Category C. Standards-based Student Learning: Instruction: Areas of Growth
Wider availability of learning center support
All single subjects covered by Highly Qualified Teachers
Support for parents in Math and Science instruction--Parent workshops
Better awareness of current educational research
Better data collection and analysis of instructional strategies and their effectiveness (i.e., which students
are using which resources, and how is it affecting their performance?)
More uniform approach to student work analysis and evaluation--Professional development in checking
for understanding
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Category D: Standards-based Student Learning: Assessment and
Accountability
D1 & D2. Assessment and Accountability Criterion

•

Professionally Acceptable Assessment Process
Indicator: The school uses effective assessment processes to collect, disaggregate, analyze and report
student performance data to the parents and other shareholders of the community.
The school uses a common assessment method for all benchmarks, which teachers can access online and
from which they can draw printed reports identifying student academic progress
Supporting Evidence

•
•

www.edperformance.com

Basis for Determination of Performance Levels
Indicator: The school has determined the basis upon which students’ grades and their growth and
performance levels are determined and uses that information to strengthen high achievement of all
students.
Student work product is the basis for grading. This is combined with in-curriculum test results and
project evaluations, in accordance with grading rubrics. Benchmark results, CST results, and additional
assessments where appropriate are the basis for determining growth and performance levels.
ISTs use these determinations to evaluate the effectiveness of the instructional approaches and curriculum
choices for each student throughout the year. Changes are made within the time frame of a learning
period (roughly one month) when instructional strategies or curriculum choices are determined to be
ineffective.
Supporting Evidence

•
•
•
•

Monthly assignment and work records
Semester report cards
CST and benchmark reports

Appropriate Assessment Strategies
Indicator: Teachers use appropriate assessment strategies to measure student progress toward
acquiring a specific body of knowledge or skills such as essays, portfolios, individual or group projects,
tests, etc.
All teachers use assessment strategies beyond standardized tests, including essays (a schoolwide
requirement), portfolios (assigned where determined to be an effective assessment strategy), projects
(built into the core high school curriculum and frequent throughout K-8 curriculum), and computer-based
assessment (associated with academic support programs).
Supporting Evidence

•

Student work records
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•

Demonstration of Student Achievement
Indicator: A range of examples of student work and other assessments demonstrate student achievement
of the academic standards and the expected schoolwide learning results, including those with special
needs.
Through the use of standard-based curriculum and assessments based on the standards, assessment results
illustrate achievement of the standards.
ISTs review the body of student work and use checking for understanding and informal assessment to
determine mastery of academic concepts.
Students identified with special needs are provided instruction and assessment according to their
Individualized Education Plans, which include the appropriate modifications, accommodations, or
adjustments to accurately assess their mastery of academic concepts and progress towards IEP goals.

•

Curriculum Embedded Assessments
Indicator: The school regularly examines standards-based curriculum embedded assessments in English
Language and math, including performance examination of students whose primary language is not
English, and uses that information to modify the teaching/learning process.
The school has adopted standards-based curriculum, ensuring that students are using publisher-embedded
quizzes and tests that are designed to measure student mastery of the standards.
Students whose primary language is not English have access to English language tutors and the highest
quality language acquisition programs; however, the school lacks performance examinations or
assessments written in some languages other than English.
Supporting Evidence

•
•

CELDT

Student Feedback
Indicator: Student feedback is an important part of monitoring student progress over time based on the
academic standards and the expected schoolwide learning results.
An inherent property of the Independent Study model, integrated into monthly IST meetings with
students, is consistent solicitation of student feedback, specifically regarding student perception of
curriculum and instructional effectiveness, self-evaluation of academic success, and re-establishment of
learning goals.

•

Modification of the Teaching/Learning Process
Indicator: Assessment data is collected, analyzed, and used as the basis to make decisions and changes
in the curricular and instructional approaches.
On a student-by-student basis, the analysis of assessment data is used consistently to make decisions and
changes in curriculum and instruction.
On a schoolwide basis, there is limited analysis of assessment data; however, based on CST results, the
school leadership directs the focus of professional development toward areas in need of improvement.
Supporting Evidence

•

PDD agendas, packets including data analysis
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•

Monitoring of Student Growth
Indicator: The school has an effective system to monitor all students’ progress toward meeting the
academic standards and expected schoolwide learning results.
Student progress is monitored on a monthly basis, using work samples and informal assessments, on a
weekly basis in the case of students using college prep curriculum, on a weekly or twice-weekly basis
in the case of students working regularly with a tutor, and semester-by-semester with the use of the
benchmarks and final examinations.
Impact of this criterion on the critical academic needs
Assessment results, and a clear understanding of their implications, are essential to the school’s efforts
to address the critical academic needs. The results of the different assessments for each student are
generally consistent (as in, student performance levels are identified fairly similarly from one assessment
to the next), and that consistency allows teachers and school leaders to focus efforts on groups of students
who would benefit the most from additional support. As stated previously, however, the programs,
resources and services that the school applies once student needs are identified could be made to work in
a more integrated way.
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D3 and D4. Assessment and Accountability Criterion

•

Assessment and Monitoring Process
Indicator: The following shareholders are involved in the assessment and monitoring process of student
progress: district, board, staff, students and parents.
The sponsoring district is not directly involved with monitoring student progress. Both the District Board
and the school’s Board receive updates from the Directors of Curriculum, Instruction, and Operations at
each board meeting regarding student progress, specifically in terms of schoolwide assessment results.
School staff are responsible for checking the accuracy of monthly student work records. Students and
parents are intimately involved with monitoring student progress, and their roles in the independent study
model carry significant responsibility for and influence on student progress.
Supporting Evidence

•
•
•
•
•

MOU
GLC notes
Directors’ reports
Staff (reviewers) checklists for monthly student work

Reporting Student Progress
Indicator: There are effective processes to keep district, board and parents informed about student
progress toward achieving the academic standards and the expected schoolwide learning results.
Monthly meetings between ISTs, students and parents allow for consistent review and updates on student
progress, so that parents are constantly well-informed.
Director updates at Board meetings and direct contact between the Board and school leadership yields
consistent and reliable information sharing. The District Board is informed of significant schoolwide
student progress measurements, such as CAHSEE and CST results, at their meetings.
Supporting Evidence

•
•
•

Directors’ reports
Reports to district Board

Modifications Based on Assessment Results
Indicator: The school uses assessment results to make changes in the school program, professional
development activities and resource allocations, demonstrating a results-driven continuous process.
The school implemented alternative instructional approaches, including learning styles-based curriculum
choices, and formalized a Response to Intervention (RTI) program upon identifying a service “gap”
which was leading to higher proportions of Below Basic and Far Below Basic performance on the CSTs.
Supplemental Educational Services have been implemented, funding has been allocated for additional
tutoring, and high school academic content has been emphasized at existing Learning Centers.
Supporting Evidence

•
•
•

SES provider list
RTI program description
CST results
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•

API reports
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WASC Category D. Standards-based Student Learning: Assessment and Accountability:
Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion is
being addressed. Then determine and prioritize the strengths and areas of growth for the overall
category.
Category D. Standards-based Student Learning: Assessment and Accountability:
Areas of Strength
Schoolwide system of benchmarks whereby teachers can track student performance.
Standards-based curriculum and test prep materials prepare students for standardized tests.
Teacher ability to interpret performance results on an individual basis and determine instructional needs.
Addition of Response to Intervention program.
Focused Professional Development Days, increased tutoring resources, colleague discussions, curriculum
research and development in response to assessment results.

Category D. Standards-based Student Learning: Assessment and Accountability:
Areas of Growth
Integration of assessment data (CST and benchmark), in-depth and meaningful analysis on individual
level as well as schoolwide.
Parent training in interpreting and using assessment results.
Increased attention to at-risk students as identified by CST “Far Below Basic” performance, additional
resources and demonstratively effective strategies applied.
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Category E: School Culture and Support for Student Personal and Academic
Growth
E1.

School Culture and Student Support Criterion

•

Regular Parent Involvement
Indicator: The school implements strategies and processes for the regular involvement of parents and
the community, including being active partners in the teaching/learning process. The school involves nonEnglish speaking parents.
The independent study model intimately involves parents in the teaching and learning process.
The school’s process for involving non-English speaking parents is not highly effective. However, the
Independent Study Operations Manual recommends that parents considering independent study first have
a sufficient grasp of English to provide the daily instruction the model requires. Non-English-speaking
parents are not denied their students’ enrollment, and the school makes efforts to assign them teachers
who speak their language, but beyond that, the school does not have effective processes for ensuring their
involvement.
In various places throughout the geographical area of the school, students may be involved in local
community organizations, but these relationships are initiated by the students themselves. The school
does not have a universal approach to community involvement, as local community resources that are
available vary widely by region.
Supporting Evidence

•
•

Master Agreement, Acknowledgment of responsibilities

Use of Community Resources
Indicator: The school uses community resources to support students, such as professional services,
business partnerships, and speakers.
The school’s use of community resources is not highly effective. The school does not regularly involve
professional services, local businesses, or speakers in the support of students.

•

Parent/Community and Student Achievement
Indicator: The school ensures that the parents and school community understand student achievement
of the academic standards/expected schoolwide learning results through the curricular/co curricular
program.
The school ensures that parents understand the expectations of student achievement in meetings between
parents and their ISTs. The year’s first meetings consist of thorough discussion of the academic goals for
the semester and the year. It is necessary that parents have a thorough understanding of the expectations
and the measures of student achievement in order for them to carry out daily instruction.
Supporting Evidence

•

Parent packets

Impact of this criterion on the critical academic needs
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Establishing more consistent processes for engaging parents at the administrative level (in schoolwide
decision-making and program development) would benefit the school and lead to the formation of the
lines of communication that would be necessary to effectively address the third critical academic need.
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E2.

School Culture and Student Support Criterion

•

Safe, Clean, and Orderly Environment
Indicator: The school has existing policies, regulations and uses its resources to ensure a safe, clean and
orderly place that nurtures learning.
Students spend their instructional time in the home. In order to support a safe, clean and orderly learning
environment in the home, the school provides guidelines for a good “Schoolwork Station” in the Parent
Student Handbook and in the Master Agreement.
Outside of the home learning environment, while engaged in supplemental instructional services in
Learning Center classes, the learning environment is maintained through monthly review and evaluation
in partnership between the school leadership and the Learning Center Coordinators.
Student safety policies (addressing bullying, disciplinary issues, drug use, weapons, dress codes, and
other standards of student behavior) are in effect, but reviewed and enforced inconsistently in recent
years. In the past year, the procedures for addressing student safety issues at learning centers have been
refined, bringing parents into the process of addressing student behavioral issues more quickly and
effectively.
Supporting Evidence

•
•
•
•
•

Parent Student Handbook
Master Agreement
Learning Center guidelines and procedures, safety checklists
Schoolwide student safety policies

High Expectations/Concern for Students
Indicator: The school demonstrates caring, concern, and high expectations for students in an
environment that honors individual differences and is conducive to learning.
The focus of Independent Study is to support students individually, with respect for their backgrounds,
heritages, and values. In addition, instruction is shaped in accordance with student learning styles and
parent choice.
Students and parents start each year with an Acknowledgment of Responsibilities which holds them to
high expectations for academic success.
Students not achieving to high expectations are supported with intervention and remediation (including
one-on-one work with teachers, individual and small group tutoring, online programs, adapted
curriculum, the RTI program, and Student Study Teams). Students failing to complete work have
prescribed opportunities to make up assignments, but habitual failure to complete assigned work results in
disenrollment from the school.
Supporting Evidence

•
•
•

Master Agreement (Acknowledgment of Responsibilities)
Missing Assignment Reports and MAR procedures

Atmosphere of Trust, Respect and Professionalism
Indicator: The school has an atmosphere of trust, respect and professionalism.
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As a school of choice, the absence of trust, respect and professionalism leads to parents withdrawing
their students, as the school witnessed in 2007. Continuous student growth since that time points to great
improvements in this area.
Procedures are in place to respond to concerns and complaints, and school leadership are highly
accessible to parents. School administrators are accessible by email, by phone, and in person. Directors
have scheduled visits to different locations within the service area, providing greater access to parents
living in those areas.
Teachers deem the school’s overall atmosphere of trust, respect and professionalism to be very good (see
Teacher notes from Focus groups). Parents have identified certain areas where communication could be
improved, specifically regarding the delivery of materials.
Supporting Evidence

•
•
•
•

Student enrollment growth
Parent Survey Results
Parent Home Group input

E2. School Culture and Student Support: Additional Findings
Given the position the school was in at the end of the 2006-2007 school year, the consistent growth in
enrollment and absence of severe complaints since that time are evidence that the focus on improving this
area yielded positive results rather quickly.
Impact of this criterion on the critical academic needs
In terms of individual students, the school could benefit from additional support to parents in establishing
an effective learning environment for each student. Schoolwide, and in locations where services take
place (such as learning centers), attention to safety issues is crucial if those services are to be effective at
addressing the critical academic needs.
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E3 and E4. School Culture and Student Support Criterion

•

Adequate Personalized Support
Indicator: The school has available adequate services, including referral services, to support students in
such areas as health, career and personal counseling, and academic assistance.
The school has a Special Education Coordinator, High School Counselor, and Response to Intervention
Coordinator, who in partnership with ISTs help to identify student needs beyond their academic
experience and prescribe or provide additional support and resources.
Supporting Evidence

•
•
•

College visits
Counseling and therapy

Direct Connections
Indicator: The school has direct connections between academic standards and expected schoolwide
learning results and the allocation of resources to student support services, such as counseling/advisory
services, articulation services, and psychological and health services or referral services.
The school has limited, basic student support services. Teachers provide direct assistance to students
articulating to other schools. The High School Counselor assists students in planning for post-graduation
via individual grad plans, planning on-campus university and college visits, providing access to
information regarding grants and scholarships, and meeting directly with high school students and
parents. The school offers health and psychological services insofar as staff do respond to student needs
(crisis management) and refer them to outside assistance services.
Supporting Evidence

•
•
•

Budget
Special Learning Center meetings

Strategies Used for Student Growth/Development
Indicator: Strategies are used by the school leadership and staff to develop personalized approaches
to learning and alternative instructional options which allow access to and progress in the rigorous
standards-based curriculum. Examples of strategies include: level of teacher involvement with all
students, a curriculum that promotes inclusion, processes for regular review of student and schoolwide
profiles, and processes and procedures for interventions that address retention and redirection.
In the Independent Study model, each student receives individual, one-on-one attention from a
credentialed teacher and from a primary instruction provider, ensuring that the student’s individual needs,
successes, and challenges drive changes to the instructional approach. In a larger sense, the school
leadership has a high focus on learning styles-based adaptations to instruction, curriculum selection
based on identified strengths and areas of weakness (such as AGS or Pacemaker curriculum for students
reading below grade level), and identifying students in need of intervention and remediation through Title
I qualification, Response to Intervention, and the Student Study Team process. These processes direct
students to additional one-on-one and small group tutoring and other prescribed additional services.
Supporting Evidence

•

Individual learning plans

Page | 73

WASC/CDE Self-Study Report

•
•

•

Benchmark assessments and CST results
Assigned curriculum (examples of how different students are assigned particular books and
materials)

Support Services and Learning
Indicator: The school leadership and staff ensure that the support services and related activities have
a direct relationship to student involvement in learning, e.g., within and outside the classroom, for all
students, including the EL, GATE, special education and other programs.
All support activites, including English Language support, Special Education, and GATE, are based
on a one-on-one structure. Only such supplemental services as learning center classes and small group
tutoring are structured outside of the individual-student-based format. IEPs, GATE activities, and VCI
enrollments are done on an individual basis in response to student needs, goals, strengths, and areas in
need of support.
Supporting Evidence

•
•
•
•

Learning Center schedules
VCI list
Suggested GATE activities list

Equal Access to Curriculum and Support
Indicator: All students have access to a challenging, relevant and coherent curriculum to all students.
Schools regularly examine the demographics and distribution of students throughout the class offerings
(e.g., master class schedule and class enrollments) and the types of alternative schedules available for
repeat or accelerated classes (e.g., summer, class periods beyond the traditional school day).
Because curriculum choices are based on individual student needs, the curriculum provided to students is
challenging, relevant and coherent. However, the application of needs assessment strategies is somewhat
inconsistent from teacher to teacher, and the school leadership can provide additional resources to
teachers to bring the process of identifying student needs and prescribing the best curriculum to fit those
needs more into uniformity across the school population. In addition, the school has learned that the
process for delivery of books and materials has fallen short for some families, as has the initiation of
some supplemental services such as small-group tutoring. The school is continually refining its processes
for curriculum and instruction delivery in the face of the constant challenge of geographical distance.
Student participation in AP courses and challenging online courses has been quickly increasing, although
it remains a small portion of the high school population.
Student individual study plans can accommodate acceleration via online courses, increased course load
(approval required), or college co-enrollment.
Supporting Evidence

•
•

Directors’ reports to the Board (numbers of students participating in services)

Co-Curricular Activities
Indicator: School leadership and staff link curricular and co-curricular activities to the academic
standards and expected schoolwide learning results.
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All curricular activities are oriented toward academic goals based on standards and ESLRs. Co-curricular
activities, including field trips, learning center supplemental instruction, and Vendor Courses, are
developed or approved through a system of identifying the academic content that will be addressed
(e.g., a whale watching field trip may be approved if student activities address content area standards in
science, and the event results in a student work sample that is evidence of content mastery in this area).
Supporting Evidence

•
•
•
•

Field trip descriptions
Learning center class syllabi
VCI list

Student Involvement in Curricular/Co-Curricular Activities
Indicator: The school has an effective process for regularly evaluating the level of student involvement
in curricular/co-curricular activities and student use of support services.
The school’s process for evaluating the level of student involvement in co-curricular activities is limited.
The school generally reflects on the previous year’s basic participation levels in these activities and either
continues in the same manner or makes changes going forward with the goal of increasing involvement
(e.g., one year’s field trip program’s limited student participation was determined to be linked to regional
limitations on available activities, so emphasis was placed the following year on expanding opportunities
throughout the school’s geographical area).
Supporting Evidence

•

Directors’ reports to the Board

Impact of this criterion on the critical academic needs
The effective identification of individual student needs, and the application of support services to respond
to identified needs, is a crucial component of the school’s efforts to address the critical academic needs.
The school has geographical restrictions that apply to the delivery of some services, however, which
impedes it from approaching issues of support services in a uniform fashion.
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WASC Category E. School Culture and Support for Student Personal and Academic
Growth: Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion is
being addressed. Then determine and prioritize the strengths and areas of growth for the overall
category.
Category E. School Culture and Support for Student Personal and Academic Growth:
Areas of Strength
Parents have found staff to be supportive and professional.
Teachers make efforts to increase parent involvement, parent diligence, and parent buy-in.
A few parent workshops are offered throughout the year.
There is significantly improved trust and professionalism among the school community.

Category E. School Culture and Support for Student Personal and Academic Growth:
Areas of Growth
Improved use of community resources at the local level
Increased parent participation in schoolwide decision-making
Better attention and responsiveness to student goals and ambitions beyond graduation.
More universal student support services/improved referral process
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Prioritized Areas of Growth Needs from Categories A through E
Prioritized growth areas from the five categories:

•

Integration of assessment data (CST and benchmark), in-depth and meaningful
analysis on individual level as well as schoolwide.

•

Identifying parent involvement strategies

•

Increased attention to at-risk students as identified by CST “Far Below Basic”
performance, additional resources and demonstratively effective strategies applied.

•

Better tracking of graduates to higher education and career.

•

Wider availability of learning center support

•

All single subjects covered by Highly Qualified Teachers

•

Support for parents in Math and Science instruction—Parent workshops
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Chapter V: Schoolwide Action Plan
Action Item #1
Area of Focus: Improve performance in Math across all subgroups, especially among African American and Hispanic students.
Rationale: Our testing data indicates that our students are performing poorly in math. Partially as a result of this performance data, GLC entered
into Program Improvement.
ESLR Addressed: Effective Mathematics Skills
Specific Steps
Timeline
Person Responsible
Resources
Assess Progress
Report of Progress
Use student data to track
Ongoing
Math department chair
Independent study
STAR &
State test results,
progress of low performing
(single subject specialist),
teachers, testing data,
CAHSEE results, report cards,
students, especially those in
testing coordinator, Title
mid-term & final exams, benchmark tests,
EdPerformance
the African American and
1 coordinator, Director of
benchmark results,
(Scantron) results
Hispanic subgroups
Instruction, Director of
disaggregated data.
Curriculum.
Use online and other
Ongoing
Math department chair,
Aleks math, Study
Web based
Progress reports,
computer-based math
Director of Instruction,
Island, Brain Pop,
assessments,
report cards, test
resources.
Director of Curriculum.
Aventa, National,
weekly progress
scores.
Odyssey Ware, BYU
reports,
Improve communication
Ongoing
Independent study teachers,
Independent study
Number of
Service participation
with parents of students
math department chair,
teachers, GLC Notes,
students
reports & Title 1
struggling in math.
Title 1 coordinator, learning email, letters, phone
participating in
reports.
center administrators
calls, parent workshops. additional math
services.
Additional math services to
2009-2010 Director of Instruction, Title CAHSEE intensive
STAR &
CAHSEE school
low income/low performing - Title I
1 coordinator
CAHSEE results, reports,
funding,
students
benchmark tests
Tutoring
Title 1 funding
Progress reports
2010-2011
including amount
from VCI and Title 1
- SES
tutors.
allotted for SES.
School budget

Action Item #2
Area of Focus: Improved performance in English-Language Arts across all subgroups, but especially among socioeconomically disadvantaged and
disabled students
Rationale: Our testing data indicates that our students are performing poorly in English-Language Arts. Partially as a result of this performance
data, GLC entered into Program Improvement.
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ESLR Addressed: Effective Language and Communication Skills
Specific Steps
Timeline Person Responsible
Use student data to track
Ongoing English department
progress of low performing
chair, testing
students, especially those
coordinator, Title 1
in the socioeconomically
coordinator, Director of
disadvantaged and disabled
Instruction, Director of
subgroups.
Curriculum.
Use online and other computer- Ongoing English department
based English-Language Arts
chair, Director of
resources.
Instruction, Director of
Curriculum.
Improve communication with
Ongoing Independent study
parents of students struggling in
teachers, English
language arts.
department chair, Title
1 coordinator, learning
center administrators
Additional language arts
2010Director of Instruction,
services to low income/low
2011
Title 1 coordinator.
performing students
Provide additional writing
2011English department
support through specific
2012
chair, Director of
feedback and online support
Instruction, Director of
Curriculum, Title One
coordinator

Resources
Independent study
teachers, testing data,
mid-term & final exams,
benchmark results,
disaggregated data.

Assess Progress
STAR & CAHSEE
results, benchmark
tests,

Report of Progress
State test results,
report cards,
EdPerformance
results

Study Island, Brain
Pop, Aventa, National,
Odyssey Ware, BYU,
UCCP
Independent study
teachers, GLC notes,
email, letters, phone
calls, parent workshops

Web based
Progress reports,
assessments, weekly report cards, & test
progress reports.
scores.
Number of students
participating in
additional English
tutoring services.

Service participation
reports & Title 1
reports.

Title 1 funding including
amount allotted for SES.
School budget
Study Island, Brain Pop,
Aventa, Odyssey Ware,
BYU, monthly Writing
Prompts, parent and
student workshops

STAR & CAHSEE
results, benchmark
tests
Number of students
participating,
progress reports,
submitted writing
prompts

Progress reports
from VCI and Title 1
tutors.
Report cards, test
scores, writing rubric
summaries and
evaluations

Action Item #3
Area of Focus: Improve school-to-career or secondary-to-higher-education strategies for students graduating from high school.
Rationale: School goal to provide students with knowledge, self-awareness, goals and skills to implement informed life, education and career
choices
ESLR Addressed: Effective Personal Skills
Specific Steps
Timeline Person Responsible
Resources
Assess Progress
Report of
Progress
Initiate specific
2010Director of Instruction,
Web log in, information return
Participation of
Summary data
data tracking
2011
Director of Curriculum,
form, High School counselor
graduates, data input
reports
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for High School
graudates

Implement grade
level school to
career courses

Ongoing

Provide additional
resources targeting
career choices and
higher education
options

Ongoing

High School counselor,
Student Records
Coordinator, Technology
Coordinator
Director of Instruction,
Director of Curriculum,
Categorical Coordinators,
High School counselor

graduation form

received, completed data

Grade level portfolios, online
courses, student workshops

Director of Instruction,
Director of Curriculum,
Categorical Coordinators,
High School Counselor,
Learning Center
Coordinators, ISTs

College View days, handouts and
brochures, Occupation Profile
assessments, ROP, Vocational
Education, job shadowing,
community volunteer opportunities,
student and parent workshops

Inclusion in High
School graduation
requirement, submission
and review of portfolio,
grades, semester exams
Student feedback,
transcripts, parent
feedback, course and
participation logs
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Report
cards, award
of credits,
portfolio
rubrics
College
enrollment
report,
summary board
report
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Action Item #4
Area of Focus: Re-establish Learning Centers
Rationale: Learning centers provide supplemental learning and support for student achievement and success
ESLR Addressed: Effective Math, Language, Social Science, Science and Personal skills.
Specific Steps
Timeline
Person Responsible
Resources
Assess Progress
Assess potential
2008-2009
Director of Instruction,
School budget,
Parent and student
locations for
Direction of Curriculum, facilities, staffing,
feedback, student
opened AVLC
learning centers
Director of Operations,
community support,
enrollment and
2009-2010
Learning Center
materials and
attendance, student
opened SCV
Coordinator,
Learning
supplies,
furnishings,
scores and grades,
LC
Center
Oversight
technology
observation by
2010-2011 Coordindator
Administration
Identify specific
locations
2011-2012
- Initiate
new learning
center(s)
Improved
2010-2011
Director of Instruction,
School budget,
Parent and student
operation of
added Learning Director of Curriculum,
facilities, staff,
feedback, Learning
learning centers
Center
materials and
Center Coordinator
Director of Operations
through added
Oversight
supplies, Online
observation,
Learning Center
consistency and
Coordinator
Purchasing System,
IST feedback,
Coordinators, Learning
streamlining
handbooks, policies
Administration
Center Oversight
and
procedures
observation,
Coordinator, Learning
Center staff, Warehouse
Manager
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Report of Progress
Board summary reports,
Learning Center
Coordinator Reports,
Parent Surveys, learning
center observation report
by Administration

Parent surveys,
Coordinator reports,
Learning Center
observations, Board
reports and progress
review
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Action Item #5
Area of Focus: Re-instate Instructional Leaders
Rationale: The requirements of NCLB as well as the need for additional guidance and instructional support for our high school students in core
subject areas.
ESLR Addressed: Effective Math, Language, Social Science and Science skills.
Specific Steps
Timeline
Person Responsible
Resources
Assess
Report of Progress
Progress
Hire department chairs
2009-2010 hired
Director of
Department
Director of
School budget,
(single subject specialists)
department chairs
Curriculum, Human
positions
Instruction,
Applicants with a single
in English, Math,
Resources, Director of subject credential
filled
Director of
Social Sciences,
Instruction, Director of
Curriculum, Board
Biology
Operations
Reports
Hire department chairs in
2011-2012
Director of
School budget,
Department
Director of
Chemistry, Physics, Art,
Curriculum, Director
applicants with single
positions
Instruction,
PE with Drama/Theatre,
of Instruction, Human
subject credential, Ed
filled
Director of
Geoscience and Music
Resources, Director of Join, advertisement,
Curriculum, Board
Operations
recommendations
Reports
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Action Item #6
Area of Focus: Increased support for science instruction and labs starting at grade 6 through High School level
Rationale: Clear understanding and application of science and technology are fundamental for success in the current global environment
ESLR Addressed: Effective Science and Technology Skills
Specific Steps
Timeline Person Responsible
Resources
Assess Progress
Report of Progress
Provide improved 2008Biology Department Chair, GLC Biology lab kits, Lab Student participation, Subtest
Usage of kits,
lab kits for
Director of Instruction,
scores, IST review of lab
review of resources
2009
Paq, Escience,
students
by Department
notebooks,
Ongoing Director of Curriculum,
Delta lab kits
Warehouse Manager
observation of lab experiments, Chair
student understanding
Provide site based 2008Director of Instruction,
Science classes with wet
Student participation, Subtest
Access to and
classes with
labs, science support
scores, teacher review of labs
enrollment in
2009
Director of Curriculum,
supporting labs
classes
for
grades
6-8.
and
lab
notebooks,
observation
classes and labs,
Ongoing Warehouse manager,
of lab experiments, student
Learning Center
Learning Center
understanding
reports
Coordinator, Learning
Center Oversight
Coordinator, Learning
Center staff
Provide online
2008Director of Instruction,
Escience & Lab Paq kits,
Student participation, teacher
Service provider
resources for
Director of Curriculum,
Aventa, National, BYU
comment, grades
reports, Board
2009
science and virtual Ongoing
and UCCP.
reports,
labs
Add technology
2010Director of Instruction,
Warehouse resources,
Student test scores, semester
Board reports,
options and
Director of Curriculum,
online courses, Aventa,
assessments, student
Curriculum usage
2011
graduation
National University, BYU, participation
reports, IST
Ongoing Warehouse Manager,
requirements
Technology Manager, High learning center classes,
progress reports
School Counselor
concurrent enrollment
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Appendix:
A.Results of student questionnaire/interviews
B.Results of parent/community questionnaire/interviews
C.Master schedule
D.School accountability report card
E.
CBEDS school information form
F.
Graduation requirements
G.
Any pertinent additional data (or place in Visiting Committee work room)
H.
Budgetary information, including budget pages from the school’s action plan
(i.e., the Single Plan for Student Achievement)
I.
A list of standards-based local board adopted texts (with the year of publication) used in 9th
and 10th grade English Language Arts, any reading intervention programs, texts leading up
to Algebra, Algebra I, social studies, and science
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