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Principal’s	
  Welcome	
  
Welcome to Bell High School! In anticipation, this WASC report will provide
students, parents, and community with information about our school’s
achievements, resources, students, and staff. Moreover, Bell High School has
embarked on instructional shifts designed to provide students the best educational
program where learning is the norm.
As I reflect on the last two years as the Principal, the school has experienced a
change in staff, infrastructure and culture with various program enhancements
that connect more students to our school. Overall, Bell continues to grow in
regards to Academic Performance Index (API). Presently our API is 705 for the
2013 school year, which means we met and far exceeded our growth target with a
15-point gain.
Paramount to Bell’s continued success on API and AYP is the use of data to drive
standards-based, effective instruction for all students, coupled with support and
intervention, when students need extra assistance to accelerate learning. The staff
continues to grow and develop from staff development in the use of the on-line
tool My-Data giving teachers the power to review current student data to inform
instruction. At the district’s level, on-going periodic assessments are provided in
the core academic areas with periodic benchmark assessments aligned to the
Common Core State Standards (CCSS). The information provided by the periodic
assessments can be used to measure student learning as well as designing
interventions for students in need of additional help. For those students in need of
an additional scoop if instruction, Bell will continue to coordinate and implement
a multi-tiered approach to students needs with a Response to Instruction and
Intervention (RTI) strategies within the school day or beyond.
In an effort to prepare students to be college prepared and career ready, during
professional development Bell HS has had a laser like focus on instructional
practices that will prepare students for the 21st Century including but not limited
to the introduction of Common Core instructional shifts, Checking for
Understanding, Access to Core for English Learners, Writing Across the
Disciplines, Collaborative Instructional Structures, Higher Levels of Questions
(Costas), Academic Language Objectives and meeting the needs of our Special
Education population.
Further, the school has attained several academic grants that involve instructional
and cultural enhancements to the overall school climate. Academically, the
iv
	
  

Bell High School
FOCUS ON LEARNING

Partnership Academy, Star Talk and the Qatar Foundation International grants
have provided funding to enhance the school’s cultural and language learning
opportunities in Arabic along with supporting a personalized learning
environment for the schools only small learning community the Multilingual
Teaching Career Academy (MTCA).
As we spring forward to next year, Bell HS will open with new Gifted STEM
Magnet for 545 students on “A” track along with developing the school’s AVID
program with additional students. The BHSG magnet’s curriculum will focus on
STEM (Science, Technology, Engineering, & Mathematics). Students will be
offered opportunities to use innovative technology to enhance the learning
process in all subject areas and give them vital 21st century skills. Using an
inquiry based approach to instruction in conjunction with interdisciplinary project
and problem-based learning will provide a framework for our curriculum that
ensures that our students are working within a real-world context to solve a
problem or meet specific challenges.
Bell High School is proud of its transformation and accomplishments, and will
strive to ensure excellence in every aspect of our students’ high school
experience.
Rafael Balderas
Principal
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WASC	
  Coordinators	
  Acknowledgements	
  
In writing a WASC self-study, all stakeholders should be given the opportunity to
review policies, practices and procedures, and then reflect on their effectiveness
and impact. This process gives schools a rare opportunity to examine their whole
approach to education, seek improvement and celebrate success.
Participation is key, and I would like to thank the entire staff at Bell High for
stepping up and making this self-study a success.
The core writing team of Katherine Moore, Juan Meza Sanchez and Miguel
Jimenez made constructing this document a pleasure. Special help from
Technology Coordinator Janice Stearns, and Assistant Principals Virginia TorresRing, Rolf Janssen and Salvador Torres, as well as the cooperation of department
heads, Small Learning Community lead teachers, Deans and many other staff
members were key to collectively authoring a document that is honest and
revealing.
The continuing success of Bell High can be credited to a staff of educators truly
dedicated to helping students succeed in spite of all the challenges falling on
teachers and schools in these turbulent times in education. I salute their unfailing
commitment and give them all the credit for making Bell High the praiseworthy
school that it is.

Roy Lansdown
WASC Coordinator
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I:	
  	
  Introduction	
  and	
  Basic	
  Student/Community	
  Profile	
  Data	
  
GENERAL DESCRIPTION AND DEMOGRAPHICS
The City of Bell lies about ten miles southeast of Los Angeles. James George Bell
first settled it as an agricultural area in 1876 and it later developed into a triad of
urban/suburban communities. These cities – Bell, Maywood, and Cudahy –
together occupy approximately 5 square miles. The current combined population
of these communities is about 87,400, down approximately 6% in the last 3 years,
but still making the area the most densely populated region west of the
Mississippi. Each of these communities is incorporated as a municipality but
looks to the Los Angeles Unified School District to provide public K-12
educational services.
Bell High School (BHS) is one of 81 regular comprehensive high schools in the
Los Angeles Unified School District and the last still on a multi-track year-round
calendar. The school first opened its doors in 1925 with 800 students and has been
at the center of the community ever since. Over time, BHS witnessed the Great
Depression, the Long Beach earthquake, World War II, rapid industrial growth,
the Baby Boom, dramatic demographic shifts due to immigration, an unforeseen
decline in manufacturing, and now the Great Recession. The campus has seen
additional buildings and bungalows to accommodate a five-fold increase in
student population over time, but the campus acreage has remained constant.
BHS had been a Program Improvement (PI) School for twelve years. Now BHS is
considered a CORE Waiver school. (For more on Bell’s CORE Waiver status,
see page 22.)
BHS is part of Educational Service Center South (ESC S) in the Los Angeles
Unified School District (LAUSD). It is a comprehensive multi-track year-round
high school that started the 2013-2014 school year with approximately 3,377
students in grades 9-12 from the cities of Bell, Maywood, Cudahy and portions of
Huntington Park.
The student population is 98% Latino, although this number can be a bit
misleading. The students falling into this category may or may not have been
born in the United States and may have parents born in the United States or who
1
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emigrated from Mexico, Cuba, El Salvador or other countries. The 2% nonLatino population is mostly Arabic, with Caucasian, Black and Asian student
populations usually being in the single digits.
The ELL population is composed of a smaller percentage of students in ELD
(English Language Development) Levels 1-4 and a much larger percentage of
LTEL (Long Term English Learners) students. On average for the past several
years, the ELL population has comprised well over ⅓ of the total student
population. This year’s ELL population approaches 19%. The Home Language
Survey shows that over 85% of the school’s general student body population
speaks Spanish as a primary language. Approximately 12% of Bell students speak
English only, and another 15% are fluent in English upon entering Bell. About
19% of Bell students are limited in their English proficiency, and 54% began as
English Learners but reclassified as English proficient.
The Special Education Department serves students with a range of disabilities
categorized from mild to severe. BHS has 367 special education students, almost
evenly divided between RSP (Resource Specialist Program) students and SDC
(Special Day Class Program) students. The Special Education subgroup comprises
approximately 11% of the total student population of BHS. The moderate to
severe population is approximately 12% of the students with disabilities. These
students participate in an alternative curriculum that includes the Community
Based Instruction (CBI) and Mental Retardation (MR) programs. The Special Day
Program (SDP) serves students with Specific Learning Disabilities (SLD), autism,
hard of hearing (HOH), and other health impairment (OHI). Many of these
students perform significantly below their grade level. The remaining students
with disabilities are in the Resource Specialist Program (RSP) and are included
within the general education environment. RSP students receive support in their
general education English and/or math core content classes. Those who have not
redesignated receive additional support in the LTEL classes. For resource
students who have redesignated there is an option of a Learning Center class if the
IEP team deems the additional support necessary. Students with disabilities are
supported by 22 Special Education paraprofessionals.
BHS is staffed with 182 certificated personnel, 91 classified, and 46
paraprofessionals, for a total of 319 employees during the current 2013-2014
school year. 100% of the school’s classroom teachers are fully credentialed. The
BHS faculty is comprised of 153 teachers, with 100% of them No Child Left
Behind (NCLB) Highly Qualified. Of the 153 teachers, there are 114 teachers on
track at any one time, 17% of the teachers have over 25 years of experience, 55%
of teachers have 10 or more years experience, 24 teachers are Bell High grads (an
2
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astounding 16%), 4 are National Board Certified (NBC) teachers, and 7 are new
to BHS this school year.

SchoolWide Learning Goals

By the time they graduate Bell High School students will:


Become critical, logical and independent thinkers who are
academically and technologically prepared for success in a constantly
changing society, as measured by graduation rates and successful
completion of the A-G requirements.



Write in a clear, organized and concise manner appropriate to the
subject, as measured by Periodic Assessments and the CAHSEE.



Read for comprehension enabling them to analyze, interpret and
evaluate written text, as measured by a variety of periodic
assessments and standardized tests.



Understand a broad array of math concepts, principles and operations
in order to calculate, analyze and solve problems in readiness for
everyday use and success in post secondary math, science, and
engineering studies, as measured by CAHSEE pass rates, and a
variety of periodic assessments and standardized tests.



Learn and collaborate in a respectful and mature manner in classes
and activities as measured by work habits and cooperation grades.

These goals reflect Bell High’s common sense approach and emphasis on
academic learning, problem solving and citizenship. They will be updated to
reflect the new Common Core State Standards (CCSS) testing.
BHS became a Concept 6 Year Round School, with a school calendar of 163 days
for each of three tracks (A, B & C), in 1981. To compensate for the loss of
instructional days (seventeen), BHS added thirty-nine minutes to the school day.
For several years, BHS students took six classes with sixty-minute class periods
and a twenty-four minute homeroom period.
3
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As is further explained in Chapter II, in the 2012 – 2013 school year, Bell was
forced to transform into a four-track school as part of the Williams lawsuit
settlement. Although enrollment is down from the nearly 5,000 of five years ago,
student population is not projected to drop far enough to allow a single-track
calendar until after the construction of two new schools. However, land clearance
and other issues have delayed this process, forcing Bell to accommodate
approximately 3,400 students on its current campus. To accommodate the 180day calendar and maximize the use of the physical plant, LAUSD mandated the
four-track system.
Currently, four days a week students have five 58-minute classes and one 64minute class to allow for daily intercom announcements. On most Tuesdays,
students have six 38-minute classes and one 20-minute homeroom. This schedule
accommodates weekly professional development meetings on a banked time
schedule.

Extra-Curricular Clubs/Programs
In addition to the various sports teams, Bell High School offers students a variety
of extra-curricular clubs such as Interact, Gay/Straight Alliance, Anime Club,
Bible Club, Smart Food Club, K-Pop Club, and Chess Club. Our school also has
a Drama program that provides students the opportunity to perform musicals and
plays for the student body and community. The school’s Leadership class offers
students opportunities in school governance and coordinates social activities.
There are also many curricular and extra-curricular after school activities that are
supported through Educare, which receives $275,000 annually through the 21st
Century Grant from the US Department of Education. The funding of specific
activities through Educare is based on a comprehensive needs assessment that is
conducted at the beginning of each school year. Data is analyzed and programs
are selected based on the results of the assessment and input from the principal.
Students who participate in elective classes offered through the program (Floristry
and Woodshop this year) can earn credit toward graduation. This year activities
include dance, cheer, short flags, floristry, wood shop, peer-tutoring, computer
coding, academic decathlon, band competition, guitar, cosmetology, MESA, SAT
and CAHSEE prep. Students can also eliminate detention hours by participating
in Educare’s after-school tutoring program.

4
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Intervention
Bell High School has numerous intervention programs designed to target various
students. Intersession classes are available for students who have failed to earn
credit in their core academic courses or for those wishing to “boost” their grades.
The classes offered during the intersessions are based on need, but usually consist
of English 9 and 10, Algebra 1, Biology, Geometry, and World History A/B. The
intersessions also target the school’s ELL and Special Education populations.
ELL students are enrolled in Saturday classes that focus on improving their skills
in ELA. Our SDC (Special Day Class) and MR students attend the Extended
School Year program or ESY. Students can also earn credit through 7th period
classes and Adult School. After school tutoring, CAHSEE prep classes for 10th
graders, and CAHSEE boot camps for 11th and 12th graders continue to be
offered.

Ninth Grade House
The Ninth Grade House (NGH) has been an important component of the
instructional program since its inception during the 2005-2006 school year. In
order to help meet the specific needs of 9th grade students, the NGH has a
separate office for their own counselors, an administrator, and a select group of
teachers who only teach 9th graders. Students in the Ninth Grade House receive
guidance, empowerment, and structure from this select group of teachers and
staff. Students are provided with their own LAUSD email account, and they are
tested for their base line reading scores as an additional resource of intervention
data for their teachers. In addition to receiving their email account, they are also
trained in the use of technology (i.e.: Google Docs, Microsoft Word). Computers
are available for their use in all computer labs and in the library. The freshman
also have access to the many intervention programs available both on and off the
campus site.
Note: Students who tested into and successfully passed their Algebra class in the
8th grade, will then take Geometry in the 9th grade.

AP and A-G classes
Bell High School offers Advanced Placement courses in the following subject
areas: Calculus A/B, Biology A/B, Chemistry A/B, Environmental Science,
English Language, English Literature, Spanish Language, Spanish Literature, US
History A/B, and US Government. If AP classes are in demand on a track that
5
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does not currently offer them, a course will be opened or students will be allowed
to “passport” and take the class by cross-tracking. Students can also earn college
credit through courses offered by East Los Angeles College.

AVID
Bell High offers selected students the opportunity to be a part of the AVID
program. AVID students are required to attend a Zero Period to help them
complete a rigorous A-G course of study. The AVID elective period provides an
opportunity for students to receive support from their teacher, AVID tutors and
teaching assistants in areas of need.

GATE
Bell High School Gate Program creates high end learning opportunities which
allow students to flourish in stimulating academic and social environments. In
designing challenging educational opportunities, we strive to raise the floor,
remove the walls and eliminate the ceiling on learning.
The philosophy of Bell High School Gate Program is integrally connected to the
District mission statement. The District's instructional programs for gifted and
talented students are based on the principles that all students are to receive an
education appropriate to their individual capabilities, interests, and needs, and that
students have learning opportunities that help develop their abilities to the highest
level. Because gifted and talented students generally demonstrate high
performance or capacity for high performance beyond age/grade expectations,
they are atypical learners who require specialized learning experiences beyond the
regular curriculum.
Students who are identified as gifted/talented exhibit ‘excellence’ or the capacity
for excellence far beyond that of their chronological peers. They require
differentiated educational programs and/or services beyond those normally
provided by the regular school program in order to realize their ability to
contribute to self and society.
This definition expanded the identification categories of gifted to include
intellectual ability, high achievement ability, specific academic ability, leadership,
creativity, and visual and performing arts abilities. The Legislature deemed that
each school district determine the categories for identification.

6
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1. Differentiated Instruction: The 200-minute per week minimum requirement for
differentiated instruction has been eliminated, and replaced with a more rigorous
standard that requires instructional programs be planned and organized as an integrated,
differentiated learning experience throughout the regular school day, and may be
augmented and supplemented with other differentiated activities related to the core
curriculum.
2. New Standards: Revises the application requirements to reflect new standards for each
of the following categories:
3. Program Design: Provide a comprehensive continuum of services and program options
responsive to the needs, interests, and abilities of gifted students and based on
philosophical, theoretical, and empirical support.
4. Identification: Identification procedures are equitable, comprehensive, and ongoing.
They reflect the district's definition of giftedness and its relationship to current state
criteria.
5. Curriculum and Instruction: Develop differentiated curriculum, instructional models
and strategies that are aligned with and extend the state academic content standards and
curriculum frameworks. The differentiated curriculum is related to theories, models, and
practices from the recognized literature in the field.
6. Social and Emotional Development Establish and implement plans to support the
social and emotional development of gifted learners to increase responsibility, selfawareness, and other issues of affective development.
7. Professional Development: Provide professional development opportunities related to
gifted education to administrators, teachers, and staff to support and improve
educational opportunities for gifted students.
8. Parents and Community Involvement: Provide procedures to ensure consistent
participation of parents and community members in the planning and evaluation of
programs for gifted students.
9. Program Assessment: Establish formal and informal evaluation methods and
instruments that assess the gifted program and the performance of gifted students (which
meets or exceeds state content standards). Results of data collected, including state
standardized tests, are used to study the value and impact of the services provided and to
improve gifted programs and gifted student performance.
10. Budget: Budgets for gifted programs support and provide for all the components of the
District's GATE program and meet the related standards. Categorical education
programs, including funding for Gifted and Talented Education are in constant need of
public support. Existing federal and state accountability systems redirect funds away
from GATE to other purposes. The result has been a severe reduction in services to
GATE students. Support from members of the Assembly Education Committee to direct
7
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GATE funds to serve the GATE student population is needed. Letters and phone calls of
support are recommended.
Program Features:
•

Accelerated or advanced content

•

More complex understandings of generalizations, principles, theories, and the structure
of the content area

•

Abstract concepts and thought processes or skills

•

Level and type of resources used to obtain information, acquire skills, and develop
products

•

Appropriation of longer/shorter time span for learning

•

Generating new information and/or products

•

Transfer of learning to new/different disciplines, situations

•

Development of personal growth and sophistication in attitudes, appreciations, feelings,
intuition

College Center
The BHS College Center is a thriving resource and guidance department for all
students interested in seeking information about attending college. Two
counselors head the center: Frank Marquez and Sandra Robles. Both provide
assistance with college application procedures, scholarship opportunities, visiting
college and university representatives, and PSAT/SAT test preparation.
In addition, The College Center serves as a venue for representatives from the
community development organization known as TELECU. Funding from this
group provides students the ability to attend Upward Bound summer institute
programs at local universities, and comprehensive academic support from Talent
Search. The College Center diligently apprises students about available
scholarship and grant opportunities like “Cash For College” workshops and the
“College Fair.” The College Center has developed several partnerships with local
universities who are able to provide for the particular needs of our students at
Bell. One long standing partnership is with the Educational Opportunities
Program (EOP) at California State University, Los Angeles which provides both
academic and financial support to college students.

8
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Budget and Finances
Bell High remains under “Provision 2” status for Title One funding, meaning that
all students are eligible to receive free and reduced nutrition and lunch. For the
2013 - 2014 school year 74.94% of Bell High students met the minimum
guidelines to qualify as “low income students,” qualifying the school for Federal
Title One Funding. This number would probably actually be considerably higher
if more students had returned the proper paperwork.
Per district policy, the school goes through a categorical funds budgeting process
in March. The school’s Title 1 Coordinator (currently Jose Barzaga) leads this
process, which involves a review of school data and the Single Plan for Student
Achievement and an approval of the final categorical budget by the School Site
Council. The final Single Plan are published in PDF form on the school website
for access by all stakeholders. This year’s categorical budget (including QEIA
funds) totals $5,643,276.
This budget process only addresses the spending of categorical funds. It does not
include any review of the General Fund School Program budget, which includes
teacher and administrative salaries, as well as money for custodians, school
upkeep, clerical positions and other general school expenses. This budget is
created by the district based on school need and for 2013-14 totaled $13, 093,976.
Together, these two budgets account for $18,737,252 of the money budgeted at
Bell High. The entire budget for the school is posted on-line at:
http://ssr.lausd.net/budgetdashboard.aspx?costcenter=8536
This budget can be viewed by Program Code, Program Name, Commitment Item
or Commitment Item Description. The total budget for the school (which does
not appear in the report and must be calculated in a downloaded spreadsheet) is
$27,150,767. In some cases the Program Name or Commitment Item Description
are fairly clear explanations of the nature of the expense. In other cases, it
requires an intimate knowledge of the school budget process to know how the
money is being spent.
Of the $8,413,515 not accounted for in Categorical Funds or General Fund School
Program, the majority of the money falls into the category of Restricted Funds,
including district determined accounts for cafeteria workers and food, utilities,
Special Ed personnel, as well as money from Measure K, Measure R, Measure Y,
and other grants awarded to the school.
9
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Very little of the budget is discretionary, even sections that are titled
discretionary. For example, the school receives a fund of just over $95,000 for
being a year-round school, known as the Year-Round Schools Discretionary
Fund, but is mandated to allocate the vast majority of the money to specific
Teacher Z/X time (in this case to allow year-round Dean coverage), custodial
overtime, clerical overtime and general supplies accounts for departments that
cannot receive Title I or EL funds.
This year, because of the passage of the Local Control Funding Formula (LCFF)
certain Title I funds that were a part of the Economic Impact Aid - State
Compensatory Education program (EIA-SCE) were shifted to a new program
code that gave schools more discretion in how they were utilized. Unfortunately,
by the time this announcement was made on July 30, Bell High had already
locked these funds up in salaries for necessary EL staff positions.
Departments are allocated money according to UTLA contract mandates from a
fund that was formerly known as budget code 4170 IMA, and is now a lump sum
allocated to the school for Instructional Materials. The Local School Leadership
Council allocates the money to departments based on the number of students
served by the department and other needs.
On occasion, money is left in an account that can be rerouted to areas of need, but
there is little predictability or consistency in the availability or amounts of these
funds. In addition, all funds in the school budget are placed in certain Program
Codes, and even if funds are not spent and can be identified, they must remain
within that Program Code, greatly limiting how they can be used.
Occasionally, Bell High is the beneficiary of other funding sources. A new auto
shop was the result of over a million dollars from a school board member’s
discretionary fund. Funds from Measure Q will be used by the Office of Facilities
in the coming few years to upgrade the athletic field, and, later, the main building.
This complex budgeting system is often mysterious and frustrating to stakeholders
who encounter an ever-changing landscape of available resources. Department
budgets rise and fall by tens of thousands of dollars. Programs are well funded
one year, then face slashed budgets the next.
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Some of these fluctuations are due to prior administrations failing to fully comply
with the spending constraints dictated by the QEIA grant and Bilingual and Title I
spending restrictions. The current administration has brought the budget into
compliance. A recent Federal Program Monitoring (FPM) audit that inspected
Bell’s EL, Career Tech and Compensatory Education spending found errors at the
district level, but the final report does not single out Bell High for any violations.
The report is available on-line at:
http://notebook.lausd.net/pls/ptl/docs/PAGE/CA_LAUSD/FLDR_ORGANIZATI
ONS/FLDR_INSTRUCTIONAL_SVCS/INSTRUCTIONALSUPPORTSERVIC
ES/LANGUAGE_ACQ_HOME/LANGUAGE_ACQUISITION_FPM/LANGUA
GE_ACQUISITION_ARCHIVES/FPM%20NOTIFICATION%20OF%20FINDI
NGS%202012-13.PDF)
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DISAGGREGATED AND INTERPRETED STUDENT ACHIEVEMENT DATA
BHS has made tremendous strides in student achievement over the last 3 years.
The school’s API has jumped from 681 in 2010-2011 to 705 in 2012-13. The
percentage of students graduating in four years has increased from 57% in 20102011 to 63% in 2012-2013. Gains have also been made in A-G completion by
graduates, students on track to complete A-G, CAHSSE passage rates, and the
percentage of ELL students reclassifying.
These gains have positively
contributed to the school’s AGT (Academic Growth over Time), which currently
stands at Above Predicted for CAHSEE ELA and Far Above Predicted for
CAHSEE Math, CST ELA Grade 9, and CST Algebra.
A significant shift in the percentage of students passing their A-G requirements
with a grade of “C” or better has taken place at Bell. This trend began with the
graduating class of 2012, and has held steadily through 2013. Over the past four
years, students have made great strides in their academic performance as
witnessed by a 14% overall increase since 2010.
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The percentage of students scoring at Proficient or Advanced on the English
Language Arts section of the California High School Exit Exam had remained
consistent from 2008 to 2012. An increase from 34% to 39% took place during
the 2012-2013 testing period. This might possibly signal a viable trend for the
next group of test takers in 2014. It is difficult to pinpoint the exact cause for this
increase, but a continuing focus on writing across the curriculum, SDAIE
strategies and Saturday intervention for English learners may have contributed.

Students scoring Proficient on the CELDT test have fluctuated over the past four
years with a 3% dip from 25% to 22% during the 2010-2011 school year;
however, Bell has seen an overall increase in the proficiency rate of our EL
population to a high of 33% in 2013 thus signaling that 2010 may have been an
aberration. Also, the past, the CELDT tests were administered by teachers called
in as substitutes, counselors and others. It is now mandated that the student’s
English teacher administer the test. This may have also increased the proficiency
rate.
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ELA CAHSEE: The predominant ethnicity of students attending Bell is Latino.
The scores for Latino students versus the entire population of all races at Bell is
consistent for the school year beginning 2009 and ending 2013. A 5% increase
from 34-39% took place for all students tested in 2013.
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Students passing with a score of Proficient or Advanced on the math portion of
the CAHSEE has been above 50% since the 2009-2010 school year. Scores have
risen steadily to a high of 60% in 2013. This is a crowning achievement for all
stakeholders involved in CAHSEE math review activities.

Math CAHSEE: Bell High is comprised primarily of students of Latino descent.
Therefore, the overall percentage of students from all ethnicities scoring at
Proficient and Advanced on the math portion of the CAHSEE did not indicate a
shift in percentages and remained the same for all demographic groupings.
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Four Year Graduation Rate: The matriculation rate at Bell has steadily increased
to a high of 63% in 2013. The concerted efforts on the part of teachers and
counselors have contributed greatly to this rise in the number of graduates. Some
teachers are concerned that top-down pressure to inflate grades may cause an
artificially high graduation rate. While this cannot be proven statistically to be
false, such top-down pressure would probably boost rates even higher than they
presently are.
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API Growth: The 2012-2013 school year witnessed a 15 point increase in our API
Growth. This is the highest increase in percentage points in one given school
calendar year since 2010. The implementation of the Common Core State
Standards (CCSS) will mark a remarkable shift in the way in which schools
demonstrate student academic proficiency with the elimination of the California
State Standards Test (CST).
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A-G Requirements: There are still many opportunities for growth in the number
of students on track to complete their required courses with a “C” or better. The
2012-2013 school year marked a high of 31% of those attending all four tracks.
With the advent of new district grading policies for the graduating class of 2017,
it is evident that there are some challenges that lay ahead. A strong network of
teachers and counselors will continue to provide resources and intervention to our
student body.

Instructional Goals and Accountability
The chart on the following page represents Bell High’s Instructional Blueprint for
2013 - 2014. At its center are four strategic areas presented to Bell High by the
district based on their review of school data. These include: 1) a new LTEL
Course Practicum, 2) adoption of the new A-G Requirements for the graduating
class in 2017, 3) the rollout of Common Core ELA and Math Standards and 4) the
introduction of the EDGC (Educator Growth and Development Cycle, also known
as TDGC for Teacher Growth and Development Cycle) Teaching & Learning
Framework.
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Surrounding these strategic areas are the five teaching strategies the
administrative team determined should be the focus of improvement in the
classroom based on their informal class observations that began with the FPM
(Federal Program Monitoring) audit. These include: 1) Collaborative Structures,
2) Academic Language Objectives, 3) Writing Across the Disciplines, 4)
Checking for Understanding, and 5) the Embedding of Costas Higher Levels of
Questioning.
Finally, outside of these areas of focus and strategy are the major challenges and
measures of accountability Bell will be facing this year which include: 1) a
WASC 3 Year Revisit, 2) SLC (Small Learning Community) Implementation, 3)
a revisit from the Office of Civil Rights, and 4) our transition into a school
hosting a gifted magnet.
All professional development, scheduling and resource allocation decisions are to
be made with the balance of all items on this chart in mind.
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Accountability is a bit of a shifting target.
Looking at the four areas of focus mandated by the district:
1. LTEL Course Practicum
The school is accountable to the district for making proper scheduling decisions.
For example, there are now 14 sections of special LTEL classes that these English
learners are taking in addition to their regular ELA courses, which Bell High
could only schedule through the use of 14 auxiliary periods. All this information
is readily available to the district through the ISIS system.
2. A-G Requirements for 2017
The adjustment to new A-G Requirements has prompted some changes at Bell,
including the elimination of the previously required basic computing class. While
the district can easily determine that Bell is no longer scheduling students into
these classes (in fact, the teachers who instructed these classes are no longer at
Bell), it is now up to core academic teachers as well as elective/career tech
teachers to embed these important 21st Century skills in their curriculum.
3. Common Core ELA and Math Standards
Test scores will still be scrutinized by stakeholders and the district, but the rollout of Common Core will make year-to-year achievement comparisons difficult in
the short term.
4. EDGC Teaching and Learning Framework
Bell High is successfully transitioning into the new evaluation program, with a
95% completion rate of mandated formal observations, compared to a 72% rate
for the entire district.
The administration responded to these needs through their allocation of
Professional Development time.
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PLC Leads and SLC Leads have meetings approximately once a month with the
administration where the PD agendas are decided and outstanding issues
discussed. Each PLC and each SLC has an administrator assigned to it who
attends the professional development meetings on Tuesdays to ensure that the
agendas are followed and that the PD work is in line with all school objectives.
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SCHOOL STATUS
CORE Waiver Status
In 2013 - 2014 Bell High transitioned from being a Program Improvement 5+
school into a CORE Waiver Focus School.
A September 13, 2013 memo from Donna Muncey, Chief of Intensive Support
and Intervention states:
“On August 6, 2013, LAUSD was one of eight California districts awarded a No
Child Left Behind (NCLB) waiver for selected Districts. The California Office to
Reform Education (CORE) is a consortium of ten California districts, eight of
which formed a partnership to craft the waiver application to the United Stated
Department of Education (USDE). This waiver allows flexibility pertaining to
various aspects of the Elementary and Secondary Education Act (ESEA)(formerly
CCLB), and transitions our district into a new accountability system.”

Under this new system, Bell High is no longer mandated to follow the former
system of program improvement identification, corrective action and other
interventions previously required.
Schools receiving the CORE Waiver are grouped into four categories:
1) “Reward” Schools - These are schools either in the top 30% in 2010 2012 based on the 2012 graduation rate or in the top 10% in ELA and
Math improvement across all students.
2) “Priority Schools” - Title I schools in the lowest 5% in proficiency and
lack of progress across all students 2012 and 2011, and lowest 10% in
2010, or Title I schools with graduation rates under 60% for three years, or
Tier I or Tier II SIG schools implementing an intervention model.
3) “Focus” Schools - Schools with the largest gaps between high and low
achieving students, or largest gaps in graduation rates by being in the
lowest 5% of achievement gap width for 2010 - 2012, or has a subgroup
with low achievement or low graduation rate, defined by subgroups at less
than 20% average proficiency in math and ELA scores and less than 5 %
improvement over three years.
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4) “Other Underperforming Title I Schools” - Not a Focus or Priority School
and did not meet 2012 - 2013 annual API growth or graduation rate target
and in bottom %30 of State API scores.
Under these definitions, Bell High became a Focus school because of the low
CST scores of our Special Education subgroup. It should be noted that this
evaluation took into account test scores from 2009-10, 2010-11 and 2011-12.
Unfortunately, this evaluation was done prior to the release of 2012-13 scores,
which showed a significant increase in achievement for our Special Education
population.
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II:	
  	
  Significant	
  Changes	
  and	
  Developments	
  
Schedule Changes
In 2012, Bell High went from a three-track year-round school to a four-track yearround school. The Williams court decision mandated that all schools be on a
“traditional” calendar by the year 2012. It was determined that the term
“traditional” should be defined as a school year 180 days long. The district
expected a certain number of students to voluntarily choose to go to the new
Legacy High School in South Gate. When more students than expected chose to
attend Bell, the physical plant at Bell was unable to accommodate the student
population on a single track. In April of 2012 the district informed Bell that the
four-track system was the only logistically viable alternative that would satisfy
the Williams court decision and allow the education of over 3,300 students on the
Bell campus.
Teachers were initially asked to change tracks on a voluntary basis. A number of
teachers in MTCA (Multi-Lingual Teacher Career Academy) chose to coalesce on
B-track. Other teacher track changes were made based on seniority.
Although Bell High has been a multi-track school for over 30 years and was able
to make these adjustments, it can hardly be overstated the impact this change has
had on the school.
First, the administration, already under the strain of having to create three master
schedules and room assignments each year, must now create four master
schedules and room assignments each year, and put a new plan into play every six
weeks. This also makes the fair distribution and access to AP classes and
electives even more difficult.
In addition, the school’s efforts to maintain themed Small Learning Communities
(SLCs) were almost completely destroyed. Only MTCA remains on one track,
while Humanitas and SciTech no longer exist on any track. Now, each track is its
own SLC (with the exception of the Ninth Grade House). There is little
interdisciplinary planning or student personalization in most of these reconstituted
SLCs. These new SLCs are not themed. Considering the years of work many
teachers put into the planning and creation of these academies, their abrupt
dissolution clearly discouraged and disheartened many faculty members. Faculty
members also wonder how personalization is supposed to occur in the current
structure.
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One of our areas of need is in the transition to the inclusion model for our special
needs population. Due to the elimination of themed SLC’s, many of these students
might feel a disconnect or a lack of personalization due to the four track system in
place since 2012. The SLC model (one for each track) makes it more challenging
to target students with specific needs due to the higher numbers in student to staff
ratio. More professional development training and planning time for both the
general education and special needs teachers will help bridge the gap in
personalization and allow for fewer students to fall between the cracks.
The new calendar also necessitated a new, slightly shorter, daily schedule.
Fortunately, the elimination of the homeroom/advisory class on all days except
Tuesday allowed average class periods on all other days to remain very near to
their previous 60 minute length. The elimination of the daily homeroom/advisory
class is generally viewed as a positive step (see Schoolwide Area of Growth #3 in
Chapter IV). Some teachers believe this elimination may have been a blow for
student personalization, although there is no hard data to support this.
The latest information from the district is that the soonest Bell High will be able
to go on a single track is 2017. The student population would need to drop to
2,950 to make this possible.
The new calendar allows BHS to have Parent Conference twice in both the fall
and spring semesters for all tracks. The old calendar allowed for just a Parent
Conference night per semester. Discussions have begun regarding making the one
of these a Back-to-School night with period-by-period class wide introduction to
the teaching that will occur that semester, while leaving one Parent Conference
night as a chance for individual reviews of student grades and behavior. The
current Local School Leadership Council, however, as opted for the Parent
Conference approach only.
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Faculty Turnover
Over the past three years, Bell High has lost 60 teachers to RIFs (Reductions in
Force), retirement, resignation, reassignment, transfers and displacements.

During the same period of time, 17 teachers were hired, meaning an overall
reduction in teaching staff of 43.
The overall reduction in staff is explained in large part by the drop in student
enrollment from 4,486 in 2010-2011 to a current enrollment of approximately
3,377. Additional turnover was likely caused by the move from three tracks to
four tracks, as some teachers who were reassigned to different tracks may have
perceived transferring or retiring as a better option.
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Student Population
Due to the opening of new schools and changes in the areas demographics, Bell
High’s student population has dropped the last four years.

English Language Learners
Bell High has made improvements in our approach with English Language
Learners. Our reclassification rate has increased from 13.9% in January of 2013
to 20% in January of 2014. In fact, the 2012-13 school year yielded the most
reclassifications in Bell’s history.
Bell High has seen a significant increase in the reclassification rate of its English
Language Learner population over the past two years. One major reason for these
gains can be attributed to effective instruction. Many of our ELL students have
benefited from teachers utilizing a variety of SDAIE strategies and techniques
designed to target areas of need within their classrooms. Teachers across the
27

	
  

Bell High School
FOCUS ON LEARNING

disciplines use statistical information provided by the district through My Data in
order to acquire a historical understanding of their students’ areas of need for
language growth and development. The majority of classrooms have specific
daily and weekly language objectives posted in their classrooms in order to
support student engagement and learning. The administration believes that this
form of transparency, along with teacher training in SDAIE methodologies, has
greatly contributed to the reclassification of many of our ELL students.
Some teachers have questioned the effectiveness of posting daily language
objectives. While no hard data is available indicating whether or not these
language objectives are working at our school, Bell will continue to use them as a
response to needs identified during an audit conducted by the Office of Civil
Rights (OCR). Bell will also continue to provide training to faculty in the
effective use of Language Objectives.
The English Language Development (ELD) program (formerly referred to as
ESL) is on D track and targets students who are newcomers (ELD 1A/B) and
ELD Levels 2 – 4. Several ELD 3 and 4 students have been reclassified.
English Learners (ELs) now take sheltered core classes (with 100% SDAIE
instruction) to ensure that they progress adequately. ELs who have not
reclassified after 5 years are designated as Long Term English Learners (LTELs)
and now receive ELD support in a specialized course designed with their needs in
mind. All paraprofessionals, including SPED, receive training in SDAIE
strategies in order to maximize support for students in the classrooms.
All teachers have received training around SDAIE (Specially Designed Academic
Instruction in English) to meet the needs of ELs. ELA teachers have received
specific training to better support LTELs. The core subject PLCs now work to
ensure that the needs of ELs are addressed.
Parents of ELs have also received instruction on improving literacy at home via
our Parent Power Fair event and ELAC meetings. Four parent leaders and 12
teachers attended the California Association for Bilingual Education (CABE)
conference to better support ELs.
Overall, the level of awareness of the needs of Els and understanding of
instruction for ELs has dramatically increased.
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Special Education:
As mentioned in Chapter I, this year, Bell High is exempt from No Child Left
Behind through the CORE Waiver program from the California Office to Reform
Education. Under this program, Bell High was identified as a “Focus” school due
to low CST scores for its SPED population in the 2010 - 2012 school years.
As a result of this identification, Bell High is working with the Office of Intensive
Support and Intervention to embark on:
1. A partial full-inclusion program for Special Day Program students.
2. A program of regular weekly planning meetings between Resource Program
teachers and collaborating core academic teachers, primarily in English and Math.

Challenges in the Ninth Grade House
During the last few years, teachers from the Ninth Grade House have been forced
to switch tracks because of RIFs and the conversion to 4-tracks. The number of
counselors has fluctuated. We also have had a different administrator in each of
the last three school years (with six administrators in the last nine years). Changes
in staff and leadership in the Ninth Grade House have caused redundant retraining
and refocusing of instructional goals and practices. Instructional teams (who share
students across disciplines) have had to be reconfigured, retrained, and made
aware of the specific needs for this highly energized population of students.
The Ninth Grade House strives for 100% matriculation into the 10th grade. For
the last school year, matriculation has increased in spite of many challenges.
The 2010-11 school year started and functioned with two counselors; two were on
maternity leave, and there was one open position. Fortunately, the counselors
came back, and one was hired during the latter part of the school year. The NGH
continued to operate with five counselors during the 2011-12 school year. That
number was increased to six when the QEIA report showed that six counselors
were originally written into the plan. The number was ultimately reduced to 4
when BHS switched to the four-track format during 2012-13. For 2013-14, it was
reduced again to three counselors due to lower enrollment.
At the start of the 2014-15 school year, the Ninth Grade House will be eliminated
on Tracks A and B. A-track freshman will either be part of the new STEM
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Magnet School at BHS or AVID Program. B track freshmen will be part of the
MTCA SLC. Future plans are to eventually dissolve the Ninth Grade House on
tracks C and D once the small school proposals are written and approved.

Ninth Grade House Matriculation Rate
School Year

Matriculation

2012-2013

75%

2011-2012

71%

2010-2011

67%

2009-2010

47%

2008-2009

55%

Number of Counselors Serving the Ninth Grade House
School Year

Counselors

2013-2014

3 (current)

2012-2013

4

2011-2012

6

2010-2011

5

2009-2010

5

Administrators in Charge of the Ninth Grade House
School Year

Administrator

2013-2014

Dr. Magee

2012-2013

Ms. Corral

2011-2012

Dr. Williams
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2010-2011

Dr. Williams

2009-2010

Mr. Turner

2008-2009

Mr. Turner

2007-2008

Ms. Davis

2006-2007

Ms. Kodama

2005-2006

Ms. Kodama

Parent Outreach:
New to Bell High’s parent outreach program is the opportunity once each
semester for parents to attend a Common Core Parent Orientation to inform them
about the new standards and how they will impact students and classrooms. The
first of these orientations took place on Saturday, December 14th, 2013. It
included a brief overview of the Common Core by each of the core departments
and a presentation on 21st Century skills that the Common Core should support.
The second half of the orientation included several workshops by the Los Angeles
Association of School Psychologists.
In January, 2014, Bell High used QEIA funds to purchase enough licenses for
Jupiter Grades to allow all roster-carrying teachers to use this on-line grade book
and communications tool. Jupiter Grades facilitates easy on-line communication
with parents about their child’s grades and class behavior. It also provides tools
for overcoming language barriers. The use of this grade book was piloted by
teachers in the Social Studies Department who found it to be a useful tool for
communications with both students and parents. Social Studies teachers shared
their experience with some SLCs, and a faculty-wide presentation was made in
January, with workshops in the use of Jupiter Grades held during the OTI (OffTrack Institute) and professional development days in February.
Bell High now has a new website management system purchased with QEIA
funds that allows all staff members to quickly edit their own web page, which can
include assignments, updates, related links, photos, etc. The website has also
been used to post announcements, school calendars, examples of student work,
professional development materials, and material presented/discussed at various
council meetings.
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Math
The math department at Bell High School has undergone significant changes
since the perceived elimination of the CST and the adoption of the CCSS. At the
onset of the 2013-2014 school year, teachers in the math department were
informed that CST testing was officially over and the shift to the CCSS was
underway. To meet the needs of the CCSS Math teachers began using the
Common Core Standards for Math Practice (Math 8) to guide their instruction of
the content. Specifically, teachers are emphasizing Standards 1, 3, and 4. These
focus standards require students to make sense of problems and persevere in
solving them, construct viable arguments and critique the reasoning of others, and
model using mathematics all while using the appropriate tools strategically. As a
result, teachers are now acting even more as facilitators within the classroom
environment. Students in turn work collaboratively in groups to construct
knowledge and meaning of the content standards. The knowledge attained by
students through this process of learning creates a language-rich environment in
which ideas and concepts are freely expressed between students and teachers.
As a result of these instructional changes, teachers in the math department have
created pacing plans to meet the needs of the CCSS. The pacing plans enable
them to generate formative assessments and effectively engage in the PLC cycle.
Teachers are also participating in Off-Track Institutes, a week-long professional
development, to further develop lessons and assessments that align to the
instructional shifts of the CCSS. At the OTIs, math teachers use MARS, an
online instructional resource, to create assessments that mirror those used in the
Smarter Balance Assessment program for the CCSS. The assessments and
instructional resources from MARS have further enabled math teachers to make
the necessary changes to meet the needs of the CCSS.
However, as of October of 2013, LAUSD was informed that CST testing was not
entirely eliminated. In the Spring of 2014, students will not only be piloting the
CCSS Assessments, but selected student groups and content areas will also be
required to take the CST. In math, 11th grade students who are enrolled in
Algebra II classes will be taking the CST. This development has created a
tremendous challenge for the Math department. In addition to implementing the
instructional shifts of the CCSS, math teachers must also ensure 11th grade
students who are taking Algebra II are prepared for the CST. As a result, teachers
are using instructional strategies that are relevant to both the CCSS and the CST.
This challenge is further complicated at Bell High School because of the adoption
of the four-track school calendar in the 2012-2013 school year which requires our
D track students to test much earlier in the year than the other three tracks.
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To meet these challenges, teachers have adapted their pacing plans to meet the
needs of the CCSS and the CST. Saturday Review Courses are also being
continued to be offered for those students who will be taking the CST.
Social Studies
The Social Studies Department at Bell High School has undergone significant
changes in its approach to instruction since the adoption of the CCSS. At the start
of the 2013-2014 school year, teachers were informed that the CST and LAUSD
Periodic Assessments were not going to be administered. As a result, teachers
were told to begin preparation for the CCSS.
In August 2013, teachers met in their 10th and 11th grade-level PLC teams, and
created SMART Goals to meet the needs of the CCSS and establish a foundation
for instruction for the 2013-2014 school year.

1.
2.
3.
4.

1.
2.

3.

4.
5.

The 10th Grade PLC Team committed to the following:
Create a primary source bank to support instruction of content standards and
increase text complexity,
Establish a unified method to teach writing, editing, and reading through the
adoption of common graphic organizers and rubrics,
Require students to create their own primary accounts of historical events, and
Plan lessons that require students to actively collaborate and discuss content.
The 11th Grade PLC Team committed to the following:
Lead high-level text and content discussions using Costa’s Levels of questions,
Focus on the process of the learning by affording students numerous opportunities
to learn by using a variety of graphic organizers, note-taking strategies,
summarizing
techniques,
researching
strategies,
and
collaborative
lessons/assignments,
Create assignments for real audiences and with real purposes by incorporating
service learning opportunities, GRASPS (goal, role, audience, scenario,
procedure, scoring criteria), and interdisciplinary projects into the curriculum,
Use district model lessons to guide the focus on argumentative writing that
incorporates primary and secondary sources, and
Increase text complexity by incorporating more extensive use of primary and
secondary documents that vary in complexity and offer multiple perspectives on
historical events.
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PLC teams also selected focus standards from the College and Career Readiness
Framework. The following standards were selected by the 11th Grade PLC as a
focus for the 2013-2014 year: RH.1 and RH.9 and WHST.1.
Some Social Studies teachers are also participating in the Off-Track Institute, a
week-long professional development, to further develop lessons and assessments
that align to the instructional shifts of the CCSS. The focus of the OTI is to create
lessons and assessments that mirror those of the district’s new Performance
Assessments. The lessons and assessments emphasize the analysis of the primary
sources and argumentative writing. The resources for these lessons are collected
and made available to the department. Finally, teachers have created a
department adopted peer-observation checklist. The checklist will enable teachers
to voluntarily receive feedback from select peers concerning their delivery of
various instructional strategies.
English Language Arts
Instructional shifts are also ongoing in the English Department. Currently ELA
teachers are modifying all lessons to reflect the CCSS. In addition, teachers have
committed to the following:
1. Building knowledge through the use of content-rich non-fiction, particularly nonfiction articles.
2. Reading, writing, and speaking using evidence grounded in texts, both literary and
informational.
3. Regular practice with complex text and academic language.
To achieve these shifts, ELA teachers incorporate non-fiction literature in
addition to fiction in their lessons.
Teachers provide multiple reading
opportunities of literature that vary in complexity and level of academic language
for students. These opportunities require close reading, annotation of text, use of
text-dependent questions, and graphic organizers to assist students in formulating
arguments that are grounded in evidence from the text. Students are also grouped
to promote discussion of the text and accountable collaboration.
The PDs for the ELA department continue to focus on these shifts. In addition,
teachers have administered the new LAUSD ELA Performance Assessments in
grades 9-11. These new assessments reflect the CCSS focus on argumentative
and expository writing, and narrative literary analysis. As a result, teachers are
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aligning their lessons to meet the needs of this new assessment. To promote
critical thinking, teachers have committed to the use of Costa’s Levels of
Questioning in their lessons/assignments.
Voluntary teachers are beginning to participate in peer-observations. Teachers
use a department-created checklist to provide each other with feedback on lesson
delivery and assessment practices. This process is allowing teachers to engage in
the reflective cycle and discuss best practices and instructional strategies.
Science
With the adoption of the CCSS, the Science Department now supports ELA by
providing students opportunities to improve and develop their reading and writing
skills within the context of the science disciplines.
The science department has created and implemented reading and writing
assignments to improve literacy that include text-dependent questions with an
emphasis on Costa's Levels of Questions. With these types of literacy
assignments, the science department supports the key shifts called for by CCSS.
However, the science department is not only responsible for supporting both Math
and ELA with the CCSS implementation, but also faces significant, radical, and
much needed shifts in Science standards with the implementation of the Next
Generation Science Standards. This frequently creates conflict as the department
attempts to implement both of these high priority initiatives.
To this end, the science department faculty have begun to redesign lesson plans
and classroom instruction using the Bybee 5E Learning Cycle, an inquiry
approach learning model designed to get students to Engage Explore, Explain,
Elaborate and Evaluate. All lesson plans will include (i) inquiry-based
instruction, (ii) an application of scientific principles with a focus on engineering
practices, and (iii) activities that support and promote literacy in the context of
science, technology, and engineering. With these changes, students will gain a
deeper understanding of scientific principles (applied and theoretical) and we will
give students opportunities to develop the critical skills necessary to adapt and
thrive in today’s technology-driven, global economy.
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Changes to the department curriculum since the last visit:
1. Elimination of Integrated Coordinated Science I for 9th graders.
2. Ninth graders now start their science courses with either Biology or Honors
Biology
3. Expansion of Marine Biology course to all tracks – all 10th grade students take
either Marine Biology or Honors Chemistry
4. AP Chemistry now offered on two tracks – A and D
5. Physics and Honors Physics now offered on two tracks – B and D
6. New course: AP Biology is offered on A track
7. The Science Department faculty is now responsible for the instruction of
semester-long Health course.
If there is a demand for AP classes on other tracks it will be met, or the students wishing to take
the course will be allowed to “passport” and take the course by cross-tracking.
School-Wide PD
Over the last three years, there have been many changes in Professional
Development at Bell High School.
During the 2011-2012 school year, our professional development plan focused
primarily on SLC and PLC development. The SLCs focused on interdisciplinary
planning, student personalization, and WASC preparation. PLCs focused on
designing and implementing common lessons using the 7-step reflective cycle
approach. Prior to 2011, we were utilizing a 9-step PLC cycle which was often
too lengthy to complete at a multi-track school. By changing to a 7-step cycle, it
became possible complete the entire cycle.
In 2012-2013, the professional development plan at Bell High took a different
direction. There are several reasons for this. For one, the school was facing the
daunting task of transitioning from a three-track to a four-track calendar. This
transition caused teachers to change tracks, affecting the make-up and continuity
of SLCs and PLCs. Another reason for the change in direction was the Federal
audit of the school’s Title I and ELL funds. These audits required the
administration to use PD time to explain the process, as well as the causes and the
stakes of these audits to the entire faculty. Finally, the administration was
required to address compliance items such as the Master Plan Training, the new
Teaching and Learning Framework, and the introduction of the CCSS. As a
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result, every possible venue was used to present this information. This in turn
adversely affected the professional development gains made in the SLCs and
PLCs the previous year. Despite these challenges, Bell High School managed to
offer the faculty opportunities in professional development during the 2012-2013
school year. These PDs included: the use of Costa’s Levels of Questions in the
class, Cornell Notes, Socratic Seminars, and the use and incorporation of SDAIE
strategies with an emphasis to support our ELL/LTEL population.
With the adoption of the CCSS, new instructional practices have begun to take
place. These instructional shifts are aimed primarily at having students apply
their own knowledge, and the knowledge attained in classrooms, to real-life
situations.
In Language Arts, the CCSS have anchor standards that delineate the progression
of the standard from kindergarten to high school to college. This is also known as
coherence. In language arts and mathematics, the CCSS emphasize specific
skills, concepts and procedures that are important and prerequisites for future
content. This is also known as focus.
The most relevant instructional shift has been in the approach to rigorous lessons.
Rigorous lessons have three major components: procedures, applications, and
conceptual understanding of the content. In order for students to be able to tackle
the new assessments associated with the CCSS, rigorous lessons must take place
in every classroom. The challenge then lies in our ability to adopt new pedagogy
that meets the needs of the CCSS, as it will take time to determine which
instructional practices yield better test scores.
To meet the instructional shifts and needs of the CCSS, many changes have
occurred in the school’s PD this year. One development in PD this year is the reemergence of the school’s Off-Track Institute, or OTI. This week-long PD is now
designed for teachers to develop lessons that incorporate the instructional shifts of
the CCSS. Teachers work for three days in their PLC teams to develop rigorous
lessons and corresponding assessments that mirror those of the new district
Performance Assessments. For the remaining two days teachers work in SLCs to
further enhance and incorporate writing across the curriculum.
This year the SLCs have focused on writing across the curriculum, specifically
the use of summary and compare and contrast writing. PLCs have taken on
various tasks. For one, they have taken the lead role in identifying and
implementing the instructional shifts associated with the CCSS. PLCs have also
done grade analyses at the end of each semester in an attempt to reduce failure
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rates. One step taken to reduce the failure rate at the school level is the adoption
of common grading policies. In addition, PLCs also implemented new district
mandated Performance Assessments. Results of the new PAs were analyzed, and
changes to instruction were made. Consequently, the regular PLC work, engaging
in the 7-step reflective cycle, has been placed on the back burner until further
notice.

Intervention
In addition to the interventions listed in Chapter I, at the start of the 2012-2013
school year, Bell High School began to offer credit recovery opportunities
through Apex Learning, an online program funded by LAUSD’s Beyond the Bell
Office. Apex Learning allows students to earn credit or to improve on low grades
earned in core content courses. This program affords students the opportunity to
work at their own pace to complete semester course work. Credit is earned after
successful completion of summative assessments under the supervision of content
area teachers.
Initial results have not been great, with 26% of the 600 students who were
enrolled in Apex classes during 2012-13 year earning credit. The results have
prompted our school’s Beyond Bell Office to offer these classes to a more
selective group of students. It is hoped that by selecting students better suited to
independent learning, this percentage will increase. Despite this, the Apex
Learning program has enabled over 150 Bell High School students to achieve
credit recovery in addition to Intersession. Currently, the school offers Apex
classes on Wednesdays, Thursdays, and Saturday.
Another recent development in intervention has been the opening of the Slawson
Southeast Occupational Center, where students can earn elective credits and
valuable vocational skills. The intervention program has also started to target our
school’s LTEL and RFEP populations. Students are selected based on their test
scores on the CST, CELDT, academic progress in core content classes, and
teacher recommendation. They are enrolled in the CAHSEE Prep class, which
focuses on strengthening students ELA skills.
Bell High eliminated the Advisory/Homeroom period for all days except Tuesday
professional development days. Although mostly used for the distribution of
grade level materials, this year, Bell High rearranged advisory rosters to create 12
special “intervention” advisory periods. There are two of these intervention
advisory classes per track for seniors who are on not on course to graduate, either
because they are behind on their credits or because they have not passed the
CAHSEE. Only a very small amount of intervention can take place in this limited
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amount of time, but these advisories provide counselors with quick access to atrisk students for the dissemination of information about credit recovery and
tutoring opportunities.
For 9th graders there are also two intervention advisories per track on C track and
D track and one per track on A track and B track. These 9th grade intervention
advisories were created mid-year for students who had 15 credits or less (meaning
they had failed several of their classes the first semester). The purpose of these
interventions is primarily to give easy, one-stop access to the at-risk students by
counselors who can share with them information on their current credit deficits
and credit recovery opportunities.
Bell High administration hopes to add intervention homerooms for other grade
levels, specifically to help 10th graders with CAHSEE prep and 11th graders with
Common Core testing prep.
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STEM Magnet
A new development at Bell High School will be the opening of the STEM Magnet
School during the 2014-2015 school year. The focus of the magnet will be
Science, Technology, Engineering, and Math with an added emphasis in the Arts.
The school will use project-based learning, interdisciplinary units of study, and
writing as the focal point for its curriculum.
The proposal for the STEM Magnet was written by BHS faculty and approved by
the LAUSD School Board in August of 2013. The school will service
approximately 600 students (420 from BHS and 180 incoming Freshman). The
magnet is geared towards students of high ability and will mostly be enrolling
students of current “gifted and talented” status or who come with a teacher
recommendation. Students who wish to enroll in the school must apply and will
be accepted based on district’s acceptance criteria for magnet schools. Interest in
the school is high, with over 700 applications being received as of January 2014.
Teacher interviews for the school will be conducted by a committee of ESC South
Administrators, students, and parents. The new school will have its own location
code for funding purposes, but will still be considered a part of Bell High School.

LAUSD Requirements for Graduation Class of 2017
One of the many challenges facing our current group of freshman (class of 2017)
is the adoption of a new set of standards that need to be met in order to graduate.
The LAUSD has labeled this set of requirements as “Raising the Bar - D to C.”
This means that our current freshmen must pass their A-G required core academic
courses with a “C” or better in order to meet the expectations for both college and
career readiness. While the state still recognizes a “D” as being satisfactory for
passing a class and graduating, Bell embraces this LAUSD reform.
This new set of requirements has the potential to impact students the most in their
foreign language and Algebra courses, both of which are year-long courses of
study. Grades lower than a “C” in the first semester of these courses have the
potential to be “validated” if a student receives a mark of “C” or better as a final
mark for the second semester. This means the final mark for the previous
semester will be changed - validated from the lower grade to the satisfactory
grade of “C”. However, if the student does not meet expectations in the final
report card, the entire year of instruction must be made up. Chemistry courses
will be impacted for those students who desire attending a Cal State or university.
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Some other major matriculation requirements include:
 The total number of credits required will drop from 230 to 210
 The Life Skills course has been eliminated
 Elective credits for the class of 2016 will drop from 75 to 25 and will be
replaced by Advanced College Prep Core Electives (Geography, Statistics,
Physics, and 3rd year Spanish) for a total of 10 credits with a letter grade
of “C” or better.
 Students no longer need 10 credits of Technical Arts to graduate
 The elimination of the Applied Technology requirement for the class of
2014 and beyond has meant that students will no longer receive hands on
training in the use of technology through a planned course of study.
This elimination of the Applied Technology requirement has meant the closure of
three of Bell’s computer labs and a reduction in staff for those courses. The
potential impact for these changes will mean an increase in the number of credit
recovery and intervention courses offered to those students who do not meet the
letter grade requirement of a “C” or better in their A-G classes.
In addition, the closure of the computer labs puts some students at risk of being
caught in a “tech bubble.” Bell High has not yet received, as was expected,
computer tablets to be used for Common Core testing. These tablets could have
also been an important tool for teachers to use in embedding 21st century skills
into the core curriculums. Until these skills are embedded in the core courses, it
is possible for a student to graduate with very little formal training in the proper
use of computers, and certainly not at the level needed in these tech-heavy times.

PSAT Developments and AP Expansion
A new development took place this year with the administration of the PSAT.
Previously the PSAT was administered on Saturdays, which resulted in low
testing rates, especially for our 10th grade students. Studies indicate that students
who take the PSAT in the 10th grade are more likely to take the SAT and score
higher versus students who do not take the PSAT. Per a new district mandate,
this year the PSAT was administered during the school day. This change
dramatically increased the number of students who took PSAT, especially for
10th grade students. All 10th grade students received a fee waiver and those who
were on track during the testing day took the PSAT.
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An analysis of the PSAT results has provided our school with an indicator of
possible Advanced Placement courses to offer our students in the future.
Expanding AP courses and course offerings will be a major goal of the school
moving forward. A key factor for this are the current trends of students who take
AP exams within LAUSD. Data demonstrates that students who score at least a 2
in an AP exam are more likely to earn a Bachelor’s Degree within 4 years versus
others. These efforts are one venue by which Bell High will ensure its graduates
are college and career ready. If AP courses are in demand on any track they will
be offered, or the students wanting to take the courses will be “passported” and
allowed to take the course by cross-tracking.

Discipline
The goal of Bell High School is to create a safe and positive environment where
students are able to become effective learners. In order to maintain this objective,
in 2009 Bell implemented the Positive Behavior Contract, which set the standard
for current policies presently in place for the Los Angeles Unified Schools
District. The contract is an agreement between the school, the student, and parent
in cases of severe misconduct. It serves as a guide for acceptable behavior while
at school, and meets the expectations of the California Education Code (section
48900) under the terms of suspension or expulsion. One of the main objectives of
the contract is to reiterate what is deemed as acceptable behavior and the
consequences for deliberate violations of school and district policies. Since the
initiation of the contract, Bell has seen a tremendous statistical drop in
suspensions and expulsions (see chart on the following page). The program has
been augmented to include a school-wide hierarchy of discipline practices created
by both the faculty and staff under the title: Bell High School School-Wide
Positive Behavioral Support and Behavior Expectations. Under the motto: Be
Prompt, Be Prepared, Be Polite, and Be Productive, all stakeholders are involved
in the creation of a safe school climate conducive to learning. Misbehaving
students are still being dealt with properly, and students who present a danger to
other students or teachers are not allowed to remain on campus. Much of the
reduction can be attributed to better classroom management by teachers, and
fewer referrals for minor offenses, such as not bringing proper materials.
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Budget and Finances
As mentioned in Chapter I, Bell High remains under “Provision 2” status for Title
One funding, and all students are eligible to receive free and reduced nutrition and
lunch. For the 2013 - 2014 school year 74.94% of Bell High students met the
minimum guidelines to qualify as “low income students,” qualifying the school
for Federal Title One Funding.
One new caveat is that as a result of the Governor’s Local Control Funding
Formula, all schools, whether “Provision 2” or not, must have students complete a
Household Income form to determine how much each school district will receive
in State funding. Bell High went to the trouble of pulling students who failed to
turn in the form out of class in order to contact parents and finish the process. In
theory, since Bell High is in an economically challenged community, this should
mean an increase in funding in coming years, although the impact of this change
is unknown.
The passage of Proposition 30 is bringing more money into the district. Currently
it is being used, at least in part, to fund the roll-out of Common Core. In 2014 2015, teachers may see a salary increase from this source.

QEIA Spending (Last 3 Years)
The charts below provide information regarding the school’s allocation and use of
the QEIA categorical budget. An audit by California’s Office of the Inspector
General conducted in October of 2012 found some discrepancies in the use of
QEIA at Bell High and adjustments were made accordingly.
While the QEIA budget has remained a relatively constant, $1,000 per student,
over the last three years, its use has varied. A significant decrease in funding for
travel/conferences, general supplies, and instructional materials took place during
the 2012-13 school year. Significant increases in funding for teacher and office
personnel salaries have taken place since the 2010-11 school year. One reason for
these changes has been the budget deficits at the state and federal level, which
have resulted in a drastic reduction and/or the elimination of budget allotments.
This has required Bell High to spend more of its QEIA fund since the 2010-11
school year. Also, QEIA mandates that funds be strictly used to reduce class sizes
and improve student achievement in core content areas. As a result more teachers
and office personnel are now being funded with this budget.

46
	
  

Bell High School
FOCUS ON LEARNING

Current Modified QEIA Budget
2010-11
$4,994,815.00

2011-12
$5,400,874.00

2012-13
$4,247,316.00

Travel/Conference QEIA Budget
2010-11
$80,000.00

2011-12
$49,203.00

2012-13
$13,997.00
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General Supplies QEIA Budget
2010-11
$184,193.00

2011-12
$63,185.00

2012-13
$26,003.00

Instructional Materials QEIA Budget
2010-11
$291,155.00

2011-12
$269,042.00

2012-13
$23,882.00
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Teacher Salaries (Regular Assignment) QEIA Budget
2010-11
$152,883.00

2011-12
$1,074,849.00

2012-13
$1,279,032.00

Office Personnel Salaries (Regular Assignment) QEIA Budget
2010-11
$197,612.00

2011-12
$307,790.00

2012-13
$394,831.00
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Carryover QEIA Budget
2010-11
$685,636

2011-12
$1,255,968

2012-13
$278,743

Total QEIA Expenditures
2010-11
$3,738,847.11

2011-12
$5,122,131.44

2012-13
$4,060,533.11
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Bell High School Plant
There have been some major changes to the infrastructure of BHS since 2011.
Elevated stages and pathways were constructed to designate the contiguous space
allotted to the themed SLCs in place prior to the fall 2012 school year. These
staging areas have not yet been utilized due to the recent track changes and the
elimination of all but one of the themed SLCs. The auditorium has been
repainted, and new curtains have been added to the renovated stage.
Plant Challenges
Due to our many budget constraints, the members of the buildings and grounds
staff has been significantly impacted. Since the last WASC visit, Bell High has
lost 20% of it’s building and grounds staff (3 positions)
The current staffing for the building and grounds crew includes:
1 Plant Manager
1 Assistant Plant Manager
1 Pool Attendant
1 Restroom Attendant
3 additional buildings and grounds attendants during the day
4 additional night crew grounds keepers
Bell High School operates on a 24/7 basis for both our students and the
community at large. The physical plant supports the regular Bell High population
from July 2nd to June 26th (238 school days!) The campus is closed for only 11
holidays and a 5-day winter recess all year long. It also supports a night school,
an Adult School and Saturday School. The use of classrooms by the night school
has caused some friction with teachers, but this use of the school is a district
mandate and not under the school’s control. The field and gym areas are in many
ways like a public park and are often used as an athletic venue after school and on
the weekend.
In addition to our hard-working team of building and grounds keepers, many of
our dedicated staff members and students put forth additional time and effort to
keep our 88-year-old facility clean and operational. There is a constant demand
upon teachers to maintain and clean classrooms during track changes, and our
aging air conditioning and heating units are under constant repair. According to
our Plant Manager, Raul Castillo, funding has been set aside by the LAUSD to
either repair or replace these over-extended heating and cooling units sometime
during the 2014 school year.
Faculty members expressed to the WASC Committee a desire for more district
funds to help improve the plant and keep school grounds and classrooms clean.
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Some future renovations to the school campus will arrive when Bell goes to a
traditional school calendar in 2017: BHS will see the removal of the “A”
bungalows which will allow for more space on the athletic field, and synthetic
grass will be installed.

Changes in the College Center
Recently, the College Center and the Social Science department faculty joined
efforts to provide additional assistance during class time to the 12th grade
Government and Economics class students. This allowed many seniors additional
time to complete either the FAFSA (senior contract requirement) or California
Dream Act (CSAC) forms as well as their CSU/UC applications. This conjoined
effort provided more students access to hands on assistance in completing these
online forms during the school day.
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III:	
  	
  Process	
  for	
  the	
  Development	
  of	
  the	
  Progress	
  Report	
  
The WASC process leading up to the April 2014 revisit actually started
immediately following the 2011 full visit. In his June 14th, 2011 note to staff
regarding our 2011 Accreditation results, then Accreditation Coordinator, Tom
Campbell, outlined the five School Wide Areas for Growth (SWAGs) and called
staff to action by prepaing them to address these areas in on-going focus group,
PLC and SLC meetings.
As outlined in detail in Chapter II, throughout 2012, teachers, administrators and
other stakeholders worked to address these needs in a climate of rapid change. In
2013, Mr. Lansdown was named the new WASC Coordinator having had an
integral role in writing two previous WASC Self-Study accreditation documents
for full visits in 2007 and 2011.
On August 20th of 2013, Mr. Lansdown reintroduced the WASC process to the
entire on-track faculty and outlined the work that would unfold over the coming
months, including the imperative that all stakeholders participate.
On October 1st, the faculty met with their PLCs during Professional Development
time and worked in focus groups of 3 to 4 to assess Bell’s progress in addressing
the School Wide Learning Goals as well as many of the other more targeted areas
for growth designated by the 2011 visiting committee. Because the faculty was
meeting in their PLCs, they were asked to respond to questions dealing primarily
with academics, instruction and assessment.
On October 8th, the faculty met in their SLCs during Professional Development
time and continued to contemplate school wide progress on the areas for growth
in small focus groups.
These meetings targeted questions regarding
interdisciplinary learning, school culture, intervention and logistics, as well as
some academic issues.
On November 12th, B-Track (who had been on break during the previous
professional development days) were given the opportunity to respond to the
same questions the rest of the faculty had already addressed. This took place
during an extended Professional Development session on a pupil-free day.
After these focus group meetings, the faculty was further encouraged to
participate in the WASC process through the use of on-line surveys. One survey
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focused on SLC related issues, another on PLC related issues and a special survey
was developed for Math PLC related issues. Technology Coordinator Janice
Stearns used Google Docs to create surveys that allowed administration to see
who had participated, but protected anonymity by not connecting responders
names directly with their answers. There was also an anonymous drop box that
allowed any faculty member to make the WASC committee aware of issues they
felt were of importance.
On November 21st, the WASC Coordinator met with the principal and key
administrators and determined which staff and faculty members could provide the
necessary data for the report. A writing committee was proposed and the
members recruited over the next three weeks.
For two weeks in January of 2014, the members met daily and analyzed the
collected data, wrote text, collected more data and answers, and prepared the
rough draft of this report.
On January 21st, the faculty was updated on the progress of the WASC effort,
informed about the WASC mock walk-through that had been scheduled for March
3rd, and asked to review some of the goals they had set during the PLC and SLC
focus groups. They were reminded to take the on-line surveys and encouraged to
use the on-line anonymous WASC Suggestion Box to inform the WASC writing
team about any issues they thought were of importance. They were also surveyed
about their use of technology for communicating with parents.
In March, a draft of the WASC Self-Study was presented to faculty through a
jigsaw activity during which they had the opportunity to proofread and comment
on the plan, as well as present questions that group discussion of sections of the
plan generated. These comments and questions were used to revise the plan into
its final form.
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IV:	
  	
  Critical	
  Areas	
  for	
  Follow-up	
  Progress	
  	
  
The Single Plan for Student Achievement (SPSA) is developed annually with the
goal of maximizing the academic and personal success of all students through the
careful allocation of the budget and personnel resources available, while staying
within district and state mandates and regulations.
Of the five Schoolwide Areas of Growth (SWAGs) identified by the 2011 WASC
visiting committee, some are clearly supported by the spending outlined in the
SPSA. Others do not require specific funding and still others can only be partly
supported by the Single Plan due to changes in school logistics and/or district
rules.
The following are the five Schoolwide Areas of Growth identified by the 2011
WASC visiting committee, a summary of progress in each area and the
corresponding sections of the Single Plan for Student Achievement that address
these areas. In addition, on October 1st and October 8th the entire faculty met
with their PLCs and SLCs during Professional Development time. The faculty
worked in focus groups of 3 to 4 to assess Bell’s progress in addressing the
School Wide Learning Goals as well as other targeted areas for growth designated
by the 2011 visiting committee. The following section contains charts which
reflect the responses the faculty made to these areas of growth.
1. Develop a systematic approach to provide families who have
Internet access a chance to use that technology to keep apprised
of their child’s progress.
Other Related Areas for Growth


Staff needs to incorporate parents into the educational environment
eventually leading to higher student success.



All teachers and students should make better use of online technologies.



It is recommended that training developments in the area of technology
continue for parents and staff as an additional means of communication
(i.e.: Blackboard Connect, Gradebook Plus, school website).



It is recommended that the BHS staff develop additional strategies to have
more parents participate in programs such as: the 9th grade orientation,
Parent Power Fair, parent-teacher conferences, a reach of electronic
messaging to more parents which will further assist in increasing test
scores, CAHSEE pass rates and graduation rates which will increase
college going rates.
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Bell High was caught in a cross-current of technological development that
eventually led to greater connectivity with parents but also slowed the pace at
which the school could adapt to new technologies. In spite of this, the school has
made some major strides towards improving teacher-parent communications online.
Currently, all teachers take attendance with the district provided ISIS (Integrated
Student Information System). This same system also includes an on-line gradebook, however an overwhelming majority of teachers who tried the on-line gradebook rejected it as too difficult, inflexible and ineffective. The district plans
improvements to the system, but the time frame for these upgrades is unknown.
This created the opportunity for private sector on-line grade-books to win favor
with teachers. Two systems that teachers here at Bell High began to use were
Jupiter Grades and Edmodo, but the adoption was slow, with a few dozen teachers
using each system. Edmodo is a free, on-line service. Jupiter Grades has been
used schoolwide at one of our feeder middle schools (Nimitz Middle School) for a
few years. When students from Nimitz came to Bell High and found that Jupiter
Grades was not in wide use, there were some parent complaints. The Social
Studies Department began using Jupiter Grades, paying for it with department
funds. As mentioned in Chapter II, Bell High purchased enough licences for all
teachers to use Jupiter Grades in January 2014 and provided training workshops
for most teachers in February.
Bell High also utilizes Blackboard Connect, which is supplied by the district and
allows teachers to easily send messages to parents at home. Several teachers use
this system regularly. Voluntary professional development sessions on these
technologies have been offered and will continue to be offered.
A survey of over 300 parents was conducted. Parents answered a series of
questions that asked them whether they had access to the Internet and whether
believed the use of technology would improve communication between the school
and teachers. The results of the survey are shown on the next page.
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Do you have access to the Internet?
Yes
No

287
68

81%
19%

216
136

61%
39%

227
124

65%
35%

Do you know how to communicate via e-mail?
Yes
No

Do you have a working e-mail account?
Yes
No

Have you ever communicated with teachers and/or the school using technology?
Yes
No

115
239

32%
68%

Would you be willing to receive computer training?
Yes
No

266
84

76%
24%

Do you feel having access to your son/daughter's grades through tecnology would be
beneficial?
Yes
No

276
73

79%
21%

Do you feel the school provides you with opportunities to communicate through the use
of technology?
Yes
No

284
64

82%
18%

Does the school do an adequate job of communicating with you?
Yes
No

302
47
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Teachers were also surveyed at the beginning of the WASC writing process
(January) on whether they used Jupiter Grades or other technologies to
communicate with parents and whether they would be willing to receive training
in the use of these technologies to further enhance communication with parents.
The results of this survey indicate that some teachers use email, very few were
using Jupiter Grades, and a majority used Blackboard Connect to communicate
with parents. Communication between teachers and parents varies based on the
technology used to communicate. However, an overwhelming majority of
teachers indicated they would be open to being trained in the use of these
technologies to improve communication with parents.
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Further professional Development on the use of Jupiter Grades was offered in
August, and in April a new survey was taken. The results were as follows:
Do	
  you	
  use	
  Jupiter	
  Grades?	
  
Yes:	
  

	
  

	
  
	
  

	
  

60	
  	
  	
  	
  	
   	
  

53%	
   	
  

No:	
  	
  	
  	
  	
  	
  	
  	
  

53	
  	
  	
  	
  	
   	
  

47%	
  

	
  

Do	
  you	
  communicate	
  with	
  parents	
  though	
  Jupiter	
  Grades?	
  	
   	
  
Yes:	
  

	
  

31	
  	
  	
  	
  	
   	
  

27%	
   	
  

No:	
  	
  	
  	
  	
  	
   	
  

	
  82	
  	
  	
  	
  	
   	
  

73%	
  

	
  

How	
  often?	
   	
  
A	
  few	
  times	
  a	
  week:	
  	
  	
  

8	
  	
  	
  

25%	
  	
  	
  	
  	
  

	
  A	
  few	
  times	
  a	
  month:	
  	
  	
  

13	
  	
  	
  	
  	
   41%	
  	
  	
  	
  

No	
  answer/other	
  :	
  	
  	
   	
  

11	
  	
  	
  	
  

	
  34%	
  

Do	
  you	
  use	
  Blackboard	
  Connect	
  to	
  communicate	
  with	
  parents?	
  
Yes:	
  

	
  

52	
  	
  	
  	
  	
   	
  

46%	
   	
  

No:	
  	
  	
  	
  	
  	
  	
  	
  

61	
  	
  	
  	
  	
   	
  

54%	
  

	
  

How	
  often?	
   	
  	
  	
  
A	
  few	
  times	
  a	
  week:	
  	
  	
  

13	
  	
  	
  

26%	
  	
  	
  	
  	
  

Including	
  two	
  who	
  commented	
  that	
  they	
  use	
  it	
  daily.	
  
	
  A	
  few	
  times	
  a	
  month:	
  	
  	
  

28	
  	
  	
  	
  	
   56%	
  	
  	
  

No	
  answer/other:	
  	
  	
  	
   	
  

9	
  	
  	
  	
  	
  

18%	
  

Do	
  you	
  use	
  e-mail	
  to	
  communicate	
  with	
  parents?	
  	
  
Yes:	
  

	
  

	
  

	
  

46	
  	
  	
  	
  	
   41%	
   	
  

No:	
  	
  	
  	
  	
  	
  	
  	
  

	
  

	
  

62	
  	
  	
  	
  	
   55%	
  	
  	
  	
  	
  	
  	
  

No	
  answer:	
  	
  	
  	
  	
   	
  

	
  

5	
  

	
  

4%	
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How	
  often?	
   	
  	
  	
  
A	
  few	
  times	
  a	
  week:	
  	
  	
  	
  

6	
  	
  	
  

	
  A	
  few	
  times	
  a	
  month:	
  	
  	
  

24	
  	
  	
  	
  	
   52%	
  	
  	
  

Other:	
  	
  	
  	
  

16	
  	
  	
  	
  	
   35%	
  	
  	
  	
  

	
  

	
  

13%	
  	
  	
  	
  	
  

Including	
  12	
  who	
  wrote	
  in	
  “as	
  needed”	
  and	
  5	
  who	
  did	
  not	
  answer.	
  
Do	
  you	
  use	
  Edmodo	
  to	
  communicate	
  with	
  parents?	
   	
  
Yes:	
  

	
  

	
  

	
  

2	
  	
  	
  	
  	
  

2%	
  

	
  

	
  

No:	
  	
  	
  	
  	
  	
  	
  	
  

	
  

	
  

108	
  	
  	
  	
   95%	
  	
  	
  	
  	
  	
  

	
  

No	
  answer:	
  	
  	
   	
  

	
  

3	
  	
  	
  

	
  

3%	
  

	
  
Please	
  circle	
  any	
  and	
  all	
  systems	
  you	
  would	
  like	
  more	
  training	
  in:	
  
Jupiter	
  Grades	
  	
  	
  65	
   	
  	
  	
  	
  (58%)	
  
Blackboard	
  Connect	
  	
  	
  	
  29	
  	
  	
  	
  	
   (26%)	
  
Edmodo	
  	
  	
  	
  45	
  	
  	
  	
  	
  	
  (40%)	
  

	
  

	
  

E-‐mail	
  	
  	
  	
  7	
  	
  	
  (6%)	
  
This survey shows a significant increase (20%) in the use of Jupiter grades for
communication with parents in the first semester of its larger rollout. Blackboard
Connect remained popular and e-mail contact was up as well. Clearly Bell High
is succeeding in improving its use of technology to communicate with
parents.
It should be noted that, since Bell High’s Critical Area for Follow-up focused
specifically on improving on-line communication with parents, these surveys did
question teachers about other methods communicating with parents. And yet,
nine teachers (almost 10% of the teachers surveyed) took it upon themselves to
write in their preference for phone or face-to-face communication.
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In addition to Bell High’s push to increase Internet communication with parents,
the technological demands of the move to common core mean that the district will
be upgrading the overall technical infrastructure of the school. Currently there are
wireless connections approximately every 150 feet, but this will be increased to a
wireless connection in every room. This will allow every student to be on a
wireless device without overwhelming the system.
The bandwidth for the school will be increased almost ten-fold. Currently data
transfer rates of 100mb/second are possible, and the upgrade will allow data
transfer rates of up to 1gb/second.
As mobile connectivity becomes easier, it is hoped that more teachers will switch
to on-line assignments, thus adapting to the same technology that will allow
parents an up-to-date view of their child’s progress at any time.
In the SPSA there is a Title I Parent Involvement Allocation (7E046) of $21,224
to promote family literacy, parenting skills and parent involvement activities.
When asked about communication with parents, several teachers observed that
there was a limited use of Jupiter Grades by select teachers and departments, as
well as other tech-oriented methods such as Blackboard Connect and e-mail. As
noted elsewhere in this plan, the administration seized on the success the Social
Studies department had with this program and has expanded it school-wide,
opening new doors for easier communication, in spite of language barriers, with
parents who have Internet access.
But it is also interesting and useful to note that teachers realized that a fair amount
of parent outreach does already exist, and that the expansion or addition low-tech
methods of communication, including home visits, mailers and partnerships with
community leaders still have a great deal of support.
The school’s purchase of Jupiter Grades will allow staff to inform parents and
students to about their academic progress. The use of Jupiter Grades, Blackboard
Connect, and Edmodo has enabled the school, students, and parents to make
better use online technologies. The use of these communication programs has
resulted in training workshops for teachers and parents. BHS also now conducts
parent conferences twice a semester, at the six and twelve week marking periods.
These developments have created more opportunities for the staff to incorporate
parents into the educational environment of the school.
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School Wide Area of Growth #1

Bell High does not provide the
families who have access to
technology a chance to use that
technology to keep apprised of
their child’s progress.
Other Areas for Growth

Staff need to incorporate parents
into the educational environment
eventually leading to higher
student success.

Other Areas for Growth

All teachers and students should
make better use of online
technologies.

Other Areas for Growth

It is recommended that training
developments in the area of
technology continue for parents
and staff as an additional means
of communication (i.e.:
Blackboard Connect, Gradebook
Plus, school website).
Other Areas for Growth

It is recommended that the BHS
staff develop additional strategies
to have more parents participate
th
in programs such as: the 9 grade
orientation, Parent Power Fair,
parent-teacher conferences, a
reach of electronic messaging to
more parents which will further
assist in increasing test scores,
CAHSEE pass rates and
graduation rates which will
increase college going rates.
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Current Reality

Plans in Progress

Potential Impact

Bell High currently uses several
methods - technical and not - to
communicate with parents.

We currently use a Parent Center,
parent conference/back-to-school
nights, syllabi sent home for
parent signature and Blackboard
Connect.

Parent’s currently receive a fair
amount of information from the
school and teachers in English
and in Spanish. The Parent
Center also offers workshops on
subjects such as financial aid.

Potential exists for more
communication with parents.

Faculty would support other
parent outreach methods such as:
mailed monthly calendars of
activities, fairs and food, more use
of the electronic marquis,
community outreach for
resources, more meaningful life
skills classes for parents, find
team leadership in community
business owners.

Technology is not necessarily the
key to better communication with
parents.

Some Departments/Teachers are
using the Jupiter gradebook
program to apprise both students
and parents about current grades
prior to the receipt of progress
reports.

The Jupiter grade program allows
for both parents and students
access to current grades via
email. This program is also a
viable technological resource for
all concerned stakeholders.

The Social Studies department
pioneered the use of this
program. Since then, PD has
been offered to other teachers
and more are adopting it. A few
teachers do not find the program
user friendly and are asking for
alternatives.

Letters, parent fair, phone calls
(personal & blackboard), parent
conferences, classes through the
parent center, back-to-school
night, 9th grade orientation,

Home visits, informational
sessions (weekends), additional
mail, community center events

Increased personalization,
improved academic achievement
and increased awareness in
school events

Use parent-friendly language in
letters sent home, continue to use
Connect Ed messages,
workshops on computer literacy,
internet, email, and other
technologies, access to library
and comp. lab., collaboration with
feeder schools about 9th grade
orientation

Increase in parental involvement
in school events, communciation,

Extend hours of S-4 lab and
library, establish partnerships with
community businesses/
organizations to provide access to
technology, grants, workshops.

Increased communication and
computer literacy.

S-4 computer lab availability for
students and parents, computer
classes for parents on Saturday.
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Attain accurate/current home
address and contact info.

Increased communication with
parents

Saturdays are used for the 9th
Grade Orientation and Parent
Power Fair
Offer additional dates (at least 3)
for orientation and Power Fairs,
and to make attendance to these
events mandatory.

Food and babysitting are offered

Increased attendance
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2. The A-G completion rate and graduation rate is very low in spite
of the school’s interventions.
Other Related Areas for Growth


Are all forms for IGPs, intervention outcomes, graduation status reports
and non-grad letters standardized? If so, how well is this system working?
If not, what needs to be done to enable this?

Our response to this broad area of growth is reflected in all of Bell High’s efforts
to increase the academic and personal success of our students.
As stated in both Chapters I and II, Bell High uses several intervention programs
designed to target various students, including intersession classes for core
academic courses as well as 7th period classes, Adult School, CAHSEE prep
classes, CAHSEE boot camps and after school tutoring every day. There are also
intersession classes to create an extended school year for some Special Education
students.
New developments include the use of Apex Learning online classes for credit
recovery and the opening of the Slawson Southeast Occupational Center.
Intervention programs have also been strategically targeting our school’s LTEL
and RFEP populations to provide them with the skills they lack.
In addition, 10th and 11th grade AVID students are required to attend a Zero
Period to maximize the opportunity to complete a rigorous A-G course of study.
The AVID elective period provides an opportunity for students to receive support
from their teacher, AVID tutors and teaching assistants in areas of need.
The majority of the Single Plan financially supports these goals, including over a
million dollars in Federal Title I funding to upgrade the entire educational
program of the school, over half-million in State funds for students with limited
English Proficiency, and over three and half-million dollars in QEIA funds which
allow us more teachers and smaller class sizes.
The faculty of BHS believes that continuing use of the school’s intervention
programs is a must. However, additional programs should be expanded or
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implemented to improve the school’s A-G completion and graduation rates,
especially because of LAUSD’s new graduation requirements. Programs that
should be expanded include: Apex Learning Classes, enhanced monitoring of
Freshman students, incentives for attendance and punctuality to Period 1,
increased A-G awareness through multiple venues, and the use of online grading
systems that provide students and parents access to their academic progress. This
last suggestion has already been addressed in the school-wide adoption of Jupiter
Grades.
As mentioned in Chapter II, the Beyond the Bell office at Bell is refining their use
of Apex Learning to target students most likely to succeed with this style of
intervention.

School Wide Area of Growth #2

The A-G completion rate and
graduation rate is very low in spite
of the school’s interventions.

Current Reality

Plans in Progress

Grad. checks, intersession, adult
school

Improve attendance, punctuality
to 1st per., incentives, monitor
progress of Freshman, improve
communication with parents

Increased graduation and
matriculation rates; decrease in
dropout rate, increase
communication with parents

To increase A-G completion, we
have tried ELAC College courses,
on-line courses, intersession
credit recovery classes,
conferences with parents and
students, IGPs, class
presentations on A-G,
motivational programs such as
The Golden Eagles, Parent Power
Fair (inc. A-G Workshops), the
“No F-U-Ds” program, A-G
Principal’s Honor Roll.

Currently, we have started
offering more interesting courses
such as Mexican-American
Studies, Marine Biology, Arabic.
Mexican-American studies is a
college prep elective.

Greater student engagement and
higher A-G completion rates.

The Class of 2017 has to pass AG with a “C” or better.

More Intervention classes will
become necessary for credit
recovery.
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Anytime a parent comes for a
meeting with a teacher or dean
they should automatically be
referred to the counselor for A-G
Orientation. Some stakeholders
feel that a parent meeting for A-G
Orientation should be required.

The staff for the Counseling and
Deans offices will be impacted as
more personnel need to be made
available.

A-G Workshops could be offered
on Saturdays for students and
parents. More student awareness
is essesntial.

Make A-G workshops mandatory
for parents and students going to
intersession.

Put up BIG posters in every class
with A-G Requirements.

Increased A-G completion,
increase in graduation rate,
increase matriculation rate,
decrease in dropout rate.

Put A-G Requirement prominently
on the website.

Beyond the Bell, Peer-tutoring
through Educare, Intersessions,
Adult School, Impact, Apex,
Intervention during the day (math,
ELA, ESL), positive reinforcement
for attendance by PSA
counselors, COST

Expand AVID intervention
program school-wide, online
grade portal

Increased A-G completion,
increase in graduation rate,
increase matriculation rate,
decrease in dropout rate.

Intervention classes, adult school,
Saturday school, Apex,
informative A-G, IGPs, Student
Recovery Day, Parent Power Fair

Increase parent involvement,
lower academic counselor-tostudent ratios, continue with
programs in already in place

Increased A-G completion,
increase in graduation rate,
increase matriculation rate,
decrease in dropout rate.
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3. Advisory period is not delivered to the students in a consistent,
meaningful manner.
The advisory period was eliminated every day except on Tuesday professional
development days. It is primarily used for the distribution and collection of
materials and information that need to be circulated by grade level. Special
assemblies on 9th grade orientation, discipline policies and financial aid have also
utilized this time.
As mentioned in Chapter II, this year, Bell High rearranged advisory rosters to
create special “intervention” advisory periods.
There are two of these
intervention advisory classes per track for seniors. These classes are designated
for seniors who on not on course to graduate, either because they are behind on
their credits or because they have not passed the CAHSEE. While only a very
small amount of intervention can take place in this limited amount of time, these
advisories provide counselors with easy and immediate access to at-risk students
for the dissemination of information about credit recovery and tutoring
opportunities.
For 9th graders there are also two intervention advisories per track on C track and
D track and one per track on A track and B track. These 9th grade intervention
advisories were created mid-year for students who had 15 credits or less (meaning
they had failed several of their classes the first semester).
On-line survey results show that almost a third of teachers feel the change in the
Advisory period was either a significant improvement or at least a minor
improvement, while 11% preferred the prior schedule. A similar percentage
(12%) felt it had some negative impact on personalization.
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This change did not require any special funding or budget allocations in the Single Plan.
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4. The SLCs lack consistency in their development of academic
programs that align with their titles of: SciTech, Humanitas,
MTCA.

Other Related Areas for Growth
•

The interdisciplinary approach of the SLCs has begun and it is
recommended that the staff continue the evolution of the SLCs.

As mentioned in Chapter II, the change required by the Williams Case from a
three-track calendar to a four-track calendar disrupted the growth of themed SLCs
at Bell High. Only MTCA remains on one track. The 2012 - 2013 school year
was one of exploration of the potential for the newly reconstituted SLCs to
determine their focus.
Results have been mixed, but the Professional
Development time allocated to the SLCs has been well used to expand teacher
knowledge and skills in areas including Writing Across the Curriculum, Specially
Designed Academic Instruction in English, and the move to the Common Core.
In the Single Plan, funding for professional development at Bell is basically split
between PLC and SLC use. Funding comes from Federal Title I sources, Title III
sources and QEIA.
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5. Incorporate a wider variety of instructional strategies which may
include: active participation by the students in the lesson, regular
Checking for Understanding by the teachers, the use of academic
wait time, meaningful cooperative learning activities.

After presenting professional development in these areas, the administration
began to implement a rigorous schedule of informal, but well documented,
classroom observations at the beginning of the school year in July, 2014. This
was a new initiative. Previously, classroom observations by the administration
were very rare, other than for official STULL evaluations. Each administrator
was tasked with visiting each classroom within their assigned department once
per week, often requiring more than a dozen observations each week. These
observations continued until November when the district adopted the new
Education Growth and Development Cycle form of official observations.
Data was charted (see pages 77 - 82) and administration targeted areas where
there was less than a 50% effectiveness rate observed for further professional
development.
In the Single Plan, funding for supporting the continual development of teaching
skills comes from Federal Title I sources, Title III sources, and QEIA.
There have been several steps taken by administration and teachers to address the
lack of consistency in delivering the content to students. Teachers in MTCA have
adopted common graphic organizers, protocols to analyze student work, and
integrative projects. Some SLCs and PLCs have also engaged in similar actions
and have used the CCSS as the foundation to select and implement common
instructional strategies (small group collaboration, checking for understanding,
summary, compare and contrast, and argumentative writing, common rubrics,
graphic organizers, common formative and summative assessments, Cornell
Notes, and Costa’s Levels of Questions). However, this process is continually
ongoing given the high transiency rate of teachers from PLC to PLC and SLC to
SLC. Some departments have created CCSS instruction checklists to use in peerto-peer observations.
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Six administrators made classroom observations ranging from 49 to 145 visits as part of the new
classroom observation initiative.

All departments have been observed anywhere from 14 to 148 times. Core academic
departments have had their classes observed a minimum of 57 times.

All four Tracks have been observed from 69 to 135 times.
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All periods have been observed ranging from 46 to 110 times.

Classes are not observed much on Mondays due to Administrative meetings but they are
regularly observed the rest of the week.

Administrators observed a posted Agenda in 86% of the visits.
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Administrators observed a posted Content Objective in 81% of the visits.

Language Objectives were observed in 82% of the visits

Administrators observed posted Content Standards in 77% of the visits.
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Administrators observed Current Student Work with Rubrics in 58% of the visits.

Studnt to Student Interaction has been observed on 65% of classroom visits.

Administrators observed teachers Checking for Understanding in 79% of the visits.
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Vocabulary Word Wall usage has been observed on 56% of visits.

Graphic Organizers/Thinking Maps have been observed on 57% of visits

The use of Level 2 and 3 questions from Costa’s Level of Questioning has been observed on
60% of visits.
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Evidence of Writing has NOT been observed in 57% of visits.
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School Wide Area of Growth #5

There is a lack of consistency in
the delivering of the content to
students. (Active participation by
the students in the lesson, regular
Checking for Understanding by
the teachers, the use of academic
wait time, meaningful cooperative
learning.)

Other Areas for Growth

School leadership should develop
a system of accountability in order
to monitor implementation of
innovative instructional practices
of the PLCs and SLCs.

Current Reality

Plans in Progress

Potential Impact

We have had several PDs to
address this issue.

More teacher collaboration and
visits to model classrooms.

More accountability for teachers
and students

Teachers in our one themed SLC
- MTCA - adopted common
graphic organizers, looking at
student work protocols, strategies,
integrative projects across grade
levels.

Continue with long term plans to
use common strategies, tools and
assessments in MTCA.

A move towards school-wide
consistency in instructional
strategies and tools as well as
assessments.

Rubrics used for Lab reports.

Further standardization of labs.

Consistency of instruction across
classrooms and tracks.

Common Formative Assesments

Further checks for understanding,
including exit slips.

More effective teaching, better
Tier One intervention.

Spread best practices to other
SLCs.
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Common Summative
Assessments

More PLC planning,
implementation of planning with
SPED (inclusion model), OTI

Common laboratories.

Consistency of instruction across
classrooms and tracks.

Some teachers still rely on
lectures, PowerPoints, teacher
directed whole-class discussions,
videos, worksheets, textbook
homework, individual student
projects, sustained silent reading.

There is a broad move towards
group lab experiment and
projects, pair-sharing, inquiry
guided by student choice, role
play, Cornell notes and team
competitions and debates.

A move towards school-wide
consistency in instruction based
on engagement and critical
thinking.

Some classrooms are still teacher
centered, where the teacher does
almost all the talking.

There is a broad move towards
teacher facilitated small group
discussions, cooperative groups
to develop student inquiry,
students exchanging knowledge
and building on each other’s
knowledge, and the use of
project-based learning strategies,

Evidence of learning through
accountable talk and evidence of
student work school wide

Random selection of students to
check for understanding

Cooperative learning groups
formed by random selection,
notebooks, oral content
questions, vocabulary questions,
writing limited to notes in certain
classes

Teachers can truly assess
whether students are learning
lesson objectives
Establishing common routines
and strategies to check for
understanding and cooperative
grouping

Increased student participation
and use common instructional
strategies by teachers

Strategically organizing
cooperative learning groups
according to ability, interactive
notebooks, Costa’s Levels of
Questions, use of word walls,
WAC, argumentative writing
supported by evidence, datadriven lessons

Student-centered classroom
environments, teachers acting as
a facilitator, increase in student
collaboration, use of academic,
and content knowledge, increased
fluency in reading, writing,
speaking, and listening.
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V:	
  	
  Updated	
  Schoolwide	
  Action	
  Plan	
  
The Single Plan for Student Achievement (SPSA) is created annually in March in
accordance with district mandates and always with the cooperation and approval
of the School Site Council (which includes the principal, teachers, out-ofclassroom personnel, students and parents) and the English Learner Advisory
Council (parents).
Tracking the refinements made in the plan over the last three years is made
difficult by the fact that, although the school generates a Single Plan for Student
Achievement every year, in fact three fairly different reports have been
engineered the last three years. Four reasons for this are:
1) Changes in the information the district collects and how they ask for it to be organized
and presented.
2) Changes in funding sources.
3) Changes in the restructuring plans Bell High is mandated to follow
4) The fact that we have had a different Title I Coordinator (our main financial
administrative position and author of the SPSA) each of the last three years.
1. Changes in the information the district collects and how they ask for it to
be organized and presented.
In 2011-2012 the district required an extensive report (it is over 120 pages long)
including school description, restructuring plan, a Comprehensive Needs
Assessment, an SPSA Evaluation, Key Findings, WASC Recommendations, a
Performance Meter Matrix, Parent Involvement Policy and Parent-School
Compact, and Budget, including categorical funding sources and Budget
Justifications.
This plan was written just after the last full WASC visit, and the WASC
Recommendations page reflects the critical Schoolwide Areas for Growth
(addressed in the previous chapter) noting that each of these areas for growth
corresponds in some form to the Performance Meter Goals. These Performance
Meter Goals are broken down into the categories of Graduation, Proficiency for
All, Attendance, Parent & Community Engagement and School
Safety/Organization/Support Structures.

85

	
  

Bell High School
FOCUS ON LEARNING

The Single Plan required for the 2012-2013 school year is less than 20 pages long
and, while it does contain Key Findings and SMART Goals, it has no budget
numbers. There is no page for WASC Recommendations, however the
Performance Meter Goals are still broken down into the categories of Graduation,
Proficiency for All, Attendance, Parent & Community Engagement and School
Safety/Organization/Support Structures.
The 2013-2014 Single Plan is approximately 40 pages long, and while it does
contain budget numbers and an SPSA Evaluation, it does not include any Key
Findings or any WASC component. The SPSA Evaluation is broken down into
the Performance Meter Goals categories, except that the School
Safety/Organization/Support Structures category is missing. The 2013-2014
Single Plan is also missing any page reflecting Bell’s restructuring goals.
2. Changes in funding sources.
The following chart designates which funding sources the school received for
each of the last three years.

Program

2011 – 12

2012 – 13

2013 - 14

EIA (Economic Impact Aid)

X

X

X

EIA – LEP (Limited English Proficient)

X

X

X

EIA – SCE (State Compensatory Education)

X

EIA – SBCP (School Based Coordinated Program)

X

QEIA (Quality Education Investment Act)

X

X

X

PI 5+ (Program Improvement over 5 years)

X

X

X

Title I SWP (Schoolwide Program)

X

X

X

Title II Professional Development

X

Title III English Language Acquisition, Language
Enhancement and Academic Achievement

X

86
	
  

X

Bell High School
FOCUS ON LEARNING

3. Changes in the restructuring plans Bell High is mandated to follow.
As a Program Improvement (PI) 5+ school, Bell High has been required to select
a restructuring plan each year from choices provided by the district.
In 2011 – 2012 Bell High chose not to:
“Enter into a contract with an outside entity to manage or provide guidance in the
management and operation of the school” or “Reopen as a charter school.”
Instead we selected the major restructuring options of:
“Operating approved Small Learning Communities (SLCs)”
and
“Implementing Professional Learning Communities (PLCs)”
In 2012 – 2013 we did not select to be an SLC school, but continued with the
implementation of PLCs.
In 2013 – 2014 the forms requested by the district in connection with the Single
Plan did not include a section where the school needed to specify its restructuring
plan. This is possibly because Bell High was in the process of becoming a CORE
Waiver Focus School.
4. The fact that we have had a different Title I Coordinator (our main financial
administrative position and author of the SPSA) each of the last three
years.
Our current Title One Coordinator is Jose Barzaga.
In 2012 - 2013, our Title One Coordinator was Owen Jung.
In 2011 – 2012 our Title One Coordinator was Tom Campbell.
Our current Single Plan largely reflects an on-going effort to find and support
practical and effective interventions for struggling students, particularly those
with language deficiencies. This has been made more difficult since our new
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calendar provides less time for intersession credit recovery, and yet we still have
the same number of students failing to make it to graduation. Also, since our
calendar no longer allows wall-to-wall themed SLCs, the budget makes little
reference to SLCs in our professional development funding.
Because it is impossible to require students to stay after school or to attend school
on Saturdays for tutoring, classes or other interventions, the school became aware
several years ago that interventions that take place during the regular school day
(including improvements in first teachings) are critical to increased student
success. An effort in 2009 – 2010 to change bell schedules to accommodate a
mid-day intervention period proved unworkable and was not approved by the
district.
Although the school still provides intersession classes and other opportunities for
credit recovery, the focus has shifted to interventions that work within the
structure of the regular day. These include the Avid Classes and the Apex
Learning on-line courses, but also are reflected in the Single Plan in a sharpened
focus on using classroom Teaching Assistants in their proper roles of aiding atrisk and language deficient students. The Single Plan also includes money for
out-of-classroom personnel specifically designated to work with helping at-risk
students or to provide teachers will practical support to improve first teachings.
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