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Core Foundations
Special Education
Special Education Students
Total students identified: 140

Identification Method
Identify the District's method for identifying students with specific learning disabilities.
Identifying Students with Learning Disabilities
Referrals to the Multi-Tiered System of Supports - Academic (MTSS-A) team is usually triggered by
classroom teachers and/or parents and is utilized as part of the pre-referral process at the
elementary level to address the needs of struggling students, both academic and behavioral. In
addition, the Student Assistance Program (SAP), teacher/parent referral, school counselor referrals,
and general monitoring of students at the elementary and junior/senior high school assist in
identifying students who may be in need of support which exceeds that which is given as a standard
Tier 1 intervention. Interventions developed by the team are implemented, and the appropriate
teams meet periodically to closely monitor student progress and intervention efficacy. Referral for
evaluation is implemented when student improvement does not occur. After the completion of a
varying intervention period (at the discretion of the team) a decision is made whether testing for
special education is needed. When evaluation for a higher level of support is indicated, baseline data
and present levels are available as a natural outcome of the MTSS process and are used to initiate the
evaluation process. The pre-referral process is similar at the junior / senior high school, except that
the present levels and baseline data are acquired through a collaborative process including teachers
in the student's grade level, the school counselor and the school psychologist.
Students who are referred for a comprehensive evaluation, either by MTSS-A, school professionals,
or parents, are currently being identified with specific learning disabilities utilizing the
ability/achievement discrepancy model. An individual's general ability is compared to his or her
levels of achievement in various areas as outlined in the regulations. Standard scores are used as the
metric for calculating discrepancies between ability and achievement. The predicted-achievement
method is the statistical approach generally used by the school district in determining whether or
not an ability/achievement discrepancy exists. With this method, the ability score is used to predict
the expected achievement score for an individual. If the difference between the predicted score
and the actual score achieved in a given area, i.e. basic reading skills, comprehension,
mathematics problem solving, etc., is deemed clinically significant and this significant discrepancy
occurs less than 10-15% in the standardization sample, it is suggested that a specific learning
disability exists in that specific area. The evaluation also takes into consideration the six points
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which are required to be addressed in the Evaluation Report when identifying such students.
The district is making efforts to continue to explore a multi-tiered model (RtII/MTSS) as a means of
identifying students with a specific learning disability. In support of this process, the district
employs three (3) reading specialists and a remedial math teacher, all of whom have been trained in
the use of universal screeners, such as Dynamic Indicators of Early Literacy Skills (DIBELS),
AIMSweb, Fountas & Pinnell, and EasyCBM. The collection of baseline and subsequent data
continues, and it is the intention of the district that this data will be utilized to provide a more
comprehensive form of progress monitoring for students.

Enrollment
Review the Enrollment Difference Status. If necessary, describe how your district plans to address
any significant disproportionalities.
The data is publicly available via the PennData website. You can view your most recent report. The
link is: http://penndata.hbg.psu.edu/BSEReports
Enrollment Difference Analysis
The most recent data reflected on the Special Education Data Report from December 1, 2013 reveals
that the district's percent of special education enrollment by disability is 7.8% compared to the state
average of 15.4%. Due to the extensive pre-referral screening process that the district has in place,
we deem these differences to be a factor of demographics and the small size of the school. The
district makes every effort to identify, locate, and evaluate children who require special education
services. Screening and pre-referral identification processes are comprehensive. Kindergarten
screening takes place in the spring prior to the kindergarten year. Transition meetings are held
annually in February prior to kindergarten for any student who receives services through the
Preschool Early Intervention program. Those students will continue to receive services without
interruption if they meet school-age eligibility requirements.
According to Indicators 9 and 10 of the Special Education Data Report for the school year 2013-14,
there are no significant disproportionalities in the enrollment of students in special education
programs based on race/ethnicity or disability category; however, based on the December 1, 2013
Child Count, the Special Education Data Report reflected two disability categories which showed
higher percentages of enrollment over the state percentages, i.e. Autism & Intellectual Disability
(Mental Retardation).
Autism is a disability which is often identified by an outside provider such as a medical doctor,
psychiatrist, or licensed psychologist. [About 1 in 88 children have been identified with an autism
spectrum disorder (ASD) according to estimates from CDC's Autism and Developmental Disabilities
Monitoring (ADDM) Network.] When provided to the LEA, the school district's School Psychologist
reviews these outside evaluations in determining eligibility for special education support services.
Intellectual Disability is often comorbid with Autism. Also, there are specific guidelines for
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identifying individuals with an Intellectual Disability, which are strictly adhered to by the LEA.
While Westmont Hilltop School District's identified Autism and/or Intellectually Disabled population
is higher than the state average, the LEA does not believe that it has over-identified students as
having these disabilities. District procedures for the identification, location, and evaluation of
children with disabilities are reviewed on an ongoing basis to ensure compliance with all special
education regulations and to ensure a Free and Appropriate Public Education (FAPE) is provided to
students with disabilities who require special education and related services.

Non-Resident Students Oversight
1. How does the District meet its obligation under Section 1306 of the Public School Code as the
host District at each location?
2. How does the District ensure that students are receiving a free appropriate public education
(FAPE) in the least restrictive environment (LRE)?
3. What problems or barriers exist which limit the District's ability to meet its obligations
under Section 1306 of the Public School Code?
There are currently two agency supervised group home / community living arrangement facilities
which provide care of adults within the boundaries of Westmont Hilltop School District. Both of
these facilities house FAPE eligible student(s) between the ages of 18 and 21 currently residing
within who are being educated through Westmont Hilltop School District. Westmont Hilltop School
District meets its obligation under 1306 as a host district for each location and would do so for any
other location which may be developed within its boundaries. Westmont Hilltop School District
operates in cooperation/conjunction with the resident school district in order to obtain educational
records, including special education records, to meet each student's educational needs. All
nonresident children living within the boundaries of the school district who may be eligible for
special education are located/identified/evaluated, and when and if found to be eligible, are offered
a Free and Appropriate Public Education (FAPE). Nonresident children who live within the
boundaries of the school district are treated in the same manner as resident children. As a
component of the IEP team, Westmont Hilltop School District or Appalachia Intermediate Unit 8 on
the district's behalf, would attend all scheduled meetings for 1306 nonresident students and work to
consider the specific educational needs of the student in order to ensure continuity of FAPE and
meet those needs in the least restrictive environment. Westmont Hilltop School District has not
experienced any problems or barriers which have limited the district's ability to meet its obligations
under 1306.

Incarcerated Students Oversight
Describe the system of oversight the District would implement to ensure that all incarcerated
students who may be eligible for special education are located, identified, evaluated and when
deemed eligible, are offered a free appropriate public education (FAPE).
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There are currently no facilities for incarcerated students within the LEA. If students who are
residents of Westmont Hilltop School District are found to be incarcerated, the district will maintain
ongoing communication with the host district in order to assure that the students' educational needs
are being met. Contact with prisons/detention centers is also maintained and students needing
services are tracked through the Pennsylvania Information Management System (PIMS) and the
local Intermediate Unit. District personnel would attend IEP meetings, either in person or via
telephone, for those students deemed eligible within such a facility, if necessary, in order to adhere
to the procedures for such placements. The LEA maintains the responsibility for the educational and
due process safeguards of students during their periods of incarceration or temporary placement
outside of the district.

Least Restrictive Environment
1. Describe the District procedures, which ensure that, to the maximum extent appropriate,
children with disabilities, including those in private institutions, are educated with nondisabled children, and that removal from the regular education environment only occurs
when education in that setting with supplementary aids and services, cannot be achieved
satisfactorily.
2. Describe how the District is replicating successful programs, evidence-based models, and
other PDE sponsored initiatives to enhance or expand the continuum of supports/services
and education placement options available within the District to support students with
disabilities access the general education curriculum in the least restrictive environment
(LRE). (Provide information describing the manner in which the District utilizes site-based
training, consultation and technical assistance opportunities available through PDE/PaTTAN,
or other public or private agencies.)
3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5 section Educational Environments. Also discuss the number of students placed out of the district and
how those placements were determined to assure that LRE requirements are met.

The Westmont Hilltop School District provides a continuum of educational supports and services
designed to meet the needs of each of our identified students. A comprehensive network of support
personnel, including a school psychologist, school social worker/home & school visitor, school
counselors, nurses, and paraprofessionals contribute to greater participation in the general
education curriculum for students with disabilities. There is a strong emphasis on serving students
within the least restrictive setting that is appropriate. The provision of needed supplementary aids
and services within the general classroom setting as well as collaboration with the intermediate unit
and community agencies enhance our abilities to appropriately serve our students in the LRE.
The IEP team determines educational placement and degree of restrictiveness, as is required under
Chapter 14, based on the information as summarized in the Evaluation Report, including, but not
limited to, teacher, parent, and student input, as appropriate. All students are encouraged to
participate and the goal of the IEP team is for students with disabilities to be educated with
nondisabled peers in the least restrictive environment possible, which will enable them to make
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satisfactory academic progress and be included to the fullest extent possible in all academic classes,
as well as co-curricular and extracurricular activities. General and special education teachers
communicate on a regular basis regarding individual progress and needs.
In an effort to provide services in the least restrictive environment, the junior / senior high school
has been using an inclusion model, which began during the 2006-07 school year and will continue
with team teaching in the ELA, reading, and math core content areas. This involves two teachers,
often one core teacher and one special education teacher in a team teaching collaborative
assignment with core content delivered by a highly qualified teacher while special education
teachers focus on providing supplemental instruction, along with both teachers providing
appropriate adaptations and accommodations within the least restrictive environment.
Paraprofessionals assist students at all grade levels in the general education setting during select
writing, math, reading, ELA, social studies and/or science instruction, addressing both academics
and behavior. District staff has also been trained in the use of differentiated instruction and are
supported by the administration in the use of such styles of teaching. Full-time, supplemental, and
itinerant levels of support are also provided to those students who continue to require other levels
of intervention so that the district may maintain a continuum of services. In order to provide the
best quality of support, out of district placements are only explored by IEP team when the child's
needs are beyond what can effectively be provided through special education supports and services
within existing district programs. Therefore, removal from the general education environment only
occurs when education in that setting, even with supplementary aids and services, does not provide
enough support for the student to achieve satisfactorily, or when significant behaviors impair the
education of students with disabilities themselves or other children in the class.
The district is committed to applying evidence-based models and PDE recognized initiatives to
enhance and expand our students’ education in the least restrictive environment. Staff are
encouraged to participate in site-based trainings, webinars, consultations, technical assistance
opportunities or other programs and/or conferences offered by PDE, intermediate units, PaTTAN, or
other agency, state or national organizations in their certificated area of expertise to enhance or
expand their knowledge and delivery of service. The school district also offers professional
development in-house so that all personnel have opportunities to participate and gain the necessary
knowledge needed to meet the educational needs of students in the least restrictive way possible.
As of the most recent Special Education Data Report (2013-14), the district met the SPP (State
Performance Plan) targets for LRE (Least Restrictive Environment) in all three categories. In the
category of Special Education Inside the Regular Class 80% or More, the district had 67.9%, which is
comparable to the state percentage of 62.4. The district does not display data in the category of
Special Education Inside Regular Class less than 40% or “other settings” within the charts comparing
state and district LRE data due to small group size.
The district continues to make every attempt to include students with disabilities in the general
education curriculum with supplementary aids and services. Both general and special education
staff have been trained on the use of the Supplementary Aids & Services Toolkit (SaS). Examples of
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supplementary aids and services utilized in each of the four areas are as follows:
1.

Collaborative

a.

Collaboration with parents

b.

Professional development opportunities specific to student learning needs

c.

Parent training opportunities

2.

Instructional

a.

Assistive technology

b.

Pacing of instruction

c.

Presentation of content

d.

Testing accommodations

e.

Project-based or performance-based tasks

3.

Physical

a.

Adaptive equipment

b.

Specialized furniture

c.

Environmental accommodations

4.

Social/Behavioral

a.

Modification of expectations

b.

Counseling/social work services

c.

Social skills instruction

d.

Positive behavior support plans
There are a minimal number of students who are placed outside of the school district, as determined
by the IEP team, including two (2) students placed in a Life Skills Support "BRIDGE" program and
one (1) in a full-time Autistic Support placement in order to meet their diverse needs.

Behavior Support Services
Provide a summary of the District policy on behavioral support services including, but not limited to,
the school wide positive behavior supports (PBS). Describe training provided to staff in the use of
positive behavior supports, de-escalation techniques and responses to behavior that may require
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immediate intervention. If the district also has School-Based Behavioral Health Services, please
discuss it.
School district staff reviews district-wide rules and behavioral expectations with students at the
beginning of each school year and throughout the year as appropriate. At the elementary level,
school-wide rules are displayed throughout the building. At the junior / senior high school level,
school rules and policies are also provided to students and parents through the Student Handbook.
Students with disabilities who experience behavioral difficulties have Positive Behavior Support
Plans (PBSPs) which are created by the IEP team with consultation provided by the School
Psychologist and made a part of the student’s IEP.
The first level of behavior support is preventive and involves good classroom management
strategies and does not require a Positive Behavior Support Plan (PBSP). Successful classroom
management is a prerequisite to instruction and involves not only responding effectively when
problems occur but also preventing problems from occurring by creating environments that
encourage learning and appropriate behavior. Most teachers have implemented class wide behavior
management systems to deal with low level behavioral incidents in their classrooms. Among the
various strategies emphasized are effective teaching practices, frequent monitoring, clear rules and
procedures, praise, systematic reinforcement, modeling, verbal instruction of appropriate behavior,
classroom discussion and problem-solving, and family cooperation and involvement. When student
behavior is beyond routine classroom discipline and become persistent, district staff have a variety
of support options. At all levels, isolated incidents of inappropriate behavior that are fairly
significant may result in a referral to the building (or assistant) principal for disciplinary action.
The next level involves specific interventions designed for individual students and requires a PBSP.
Some students do not behave appropriately either because of deficits in social skills, lack of
motivation, or will to perform in a manner commensurate with their ability to do so. In such cases, a
PBSP would be developed and include 1) defining the behavior in objective and measurable terms;
2) analyzing the problem carefully in terms of environmental factors which may be shaping or
maintaining the inappropriate behavior; 3) developing a plan involving the least intrusive level of
intervention that is likely to be effective; and 4) periodic evaluation of the plan for effectiveness.
Some strategies emphasized at this level include problem solving sessions involving the student,
parent, teacher, school psychologist and/or other personnel; behavioral contracting; social skills
training; environmental restructuring; verbal prompts; reinforcement techniques; and
parent/guardian training in application of behavioral techniques. Positive techniques for the
development, change, and maintenance of selected behaviors shall be implemented prior to the use
of more intrusive or restraining measures.
The third level is much more restrictive and is only considered after second level interventions are
determined ineffective. In order for level three interventions to be used, the IEP Team will meet and
formally add these procedures to the IEP. Level three interventions are formal behavior programs
which are restrictive in nature and may modify the student's rights during implementation. They
specifically focus on restraining strategies and are considered more intrusive to personal freedom
than either level one or two interventions.
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Students may require physical restraint to control acute or episodic aggressive behavior, or
mechanical restraints to control involuntary movement or lack of muscular control due to organic
causes or conditions. Restraints to control acute or episodic aggressive behavior may be used only
when the student is acting in a manner as to be a clear and present danger to him/herself, to other
students or to employees, and only when less restrictive measures and techniques have proven to be
less effective. The use of restraints to control the aggressive behavior of an individual student shall
cause a meeting of the IEP Team to review the current IEP for appropriateness and effectiveness.
The use of restraints may not be included in the IEP to be employed as punishment for the
convenience of staff or as a substitute for an educational program.
Mechanical restraints, which are used to control involuntary movement or lack of muscular control
when due to organic causes or conditions, may be employed only when specified in the IEP as
determined by a medical professional qualified to make the determination, and as agreed upon by
the student's parents/guardians. Mechanical restraints shall prevent a student from injuring
him/herself or others and should not prevent normative body positioning and physical functioning.
School-Wide Positive Behavior Intervention & Support
School-Wide Positive Behavior Intervention & Support (SWPBIS) has been in place for Kindergarten
through Grade 8 over the last three years; however, due to the loss of various trained staff, the
elementary team is currently participating in a structured year-long SWPBIS training facilitated by
the local Intermediate Unit. This will assure that the elementary SWPBIS program is being
implemented with fidelity.
The district has maintained anti-bullying programs in all buildings for several years. It is
noteworthy that the OLWEUS Bullying Prevention Program employs many of the strategies of
positive behavior support and has been implemented from K-8. A link is available through the SAP
website and reflects the strategies that are currently in place for bullying prevention as follows:
http://www.whsd.org/page.cfm?p=3589. We are incorporating many of the school-wide strategies
through our OLWEUS bullying prevention program.
Various school district personnel have been trained extensively on the use of positive behavior
supports and conduct training with our paraprofessionals on behavioral interventions and positive
behavior plans as needed. When possible, behavior support training occurs in conjunction with
regularly scheduled meetings (such as an IEP meeting) so that parents, consultants, special
educators, and classroom teachers can be trained in small group sessions. Administrators,
paraprofessionals, emotional support staff, school counselors and the school psychology have been
trained in nonviolent crisis intervention and positive behavior support. The LEA's PBS Policy
includes a description of personnel training on use of PBS, de-escalation techniques, and emergency
responses.
Training in PBS and De-Escalation
The district provides support for students who exhibit behaviors that interfere with their learning
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and/or the learning of others. These services include observations to provide baseline data
regarding the frequency and duration of negative behaviors followed by interventions designed to
reduce the problem behaviors and monitoring of the interventions over time. A Functional
Behavioral Assessment (FBA) is completed for those students who exhibit such behaviors. A
subsequent Positive Behavior Support Plan is developed from the FBA. On-going monitoring of the
plan is essential to continue its effectiveness.
De-escalation training is provided on a routine basis. When immediate response is required, the
district relies on de-escalation measures to respond to the needs that a child is exhibiting. Resources
for follow-up include the on-site counselors, the school psychologist, intermediate unit consultants,
and community agencies. The school-based mental health program is another resource available.
Response when Immediate Intervention is Required
The LEA maintains and reports data on restraints as required by regulation. In the event that
students are restrained, parents would be given notice and an IEP meeting would be scheduled
within 10 school days. Students who require specific interventions to address behavior that
interferes with learning have Positive Behavior Support Plans (PBSP) as part of their IEPs. The use
of restraints are included in IEPs as part of a crisis plan for students who exhibit behaviors which
may warrant this type of intervention. A PBSP would be used in conjunction with the teaching of
socially acceptable alternative skills, and training would be provided.
Personnel are authorized and trained in positive behavior support. Should any IEPs be developed
containing crisis restraint procedures, the district would retrain personnel who were to be involved
in implementation of those IEPs. The district conducts positive behavior support training, whenever
possible, in conjunction with consultations, pre-referral meetings, and IEP meetings, so that while
parents, students, teachers, and specialists are already gathered, training in positive behavior
support can be administered immediately to all concerned.
If a student were referred to law enforcement, a Functional Behavioral Assessment would be
developed or reviewed / revised by the team, an IEP meeting would be convened, and a PBSP would
be developed / revised by the team.
School Based Behavior Health Services
The school district has three (3) school counselors who provide on-going, daily support for district
students who may be in need of counseling or other support. A local mental health agency
(Alternative Community Resource Program) provides counseling services within the school district
to any student who is in need of counseling and has parent approval for the service. Referrals for this
service may be initiated by, but not limited to, SAP teams, guidance counselors, administration, and
parents. The school district employs a full-time school psychologist to provide psychological services
within the district. The district also utilizes school social work services for students in need of such
support. The school social worker often conducts home visits and counseling services and acts as a
liaison among home, school and community to support a student or family in need. School
counselors, the school psychologist, and school social worker communicate with various agencies to
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support students. These agencies include Children and Youth Services, Juvenile Probation and
various mental health providers. For students with disabilities which warrant emotional support
services, the district provides such services to students as part of their IEPs.
The following aversive techniques of handling behavior are considered inappropriate and may not
be used in District educational programs:
1.
Corporal punishment;
2.
Punishment for a manifestation of a student's disability;
3.
Locked rooms, boxes, other structures or spaces from which the student cannot readily exit;
4.
Noxious substances;
5.
Deprivation of basic human rights, such as withholding meals, water, or fresh air;
6.
Suspensions constituting a pattern as defined in state regulations;
7.
Treatment of a demeaning nature;
8.
Electric shock;
9.
Methods implemented by untrained personnel;
10.
Prone restraints, which are restraints by which a student is held face down on the floor.
Emergency procedures for behaviors that present a clear and present danger to the student or
others may be delineated in the IEP. These emergency procedures may include such activities as
parent contact to immediately remove the student from school, notifying police, notifying mental
health, and calling emergency services, such as Crisis, and/or an ambulance.

Intensive Interagency/Ensuring FAPE/Hard to Place Students
1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular
disability category, describe the procedures and analysis methods used to determine gaps in
the continuum of special education supports, services and education placement options
available for students with disabilities.
2. Include information detailing successful programs, services, education placements as well as
identified gaps in current programs, services, and education placements not available within
the LEA. Include an overview of services provided through interagency collaboration within
the LEA.
3. Discuss any expansion of the continuum of services planned during the life of this plan.
Westmont Hilltop School District is not currently having any difficulties ensuring a free and
appropriate public education (FAPE) for students with disabilities at this time. If the district were
having difficulty ensuring FAPE for a student with a particular disability, then the IEP team would
reconvene to re-evaluate the particular needs of the student, including educational program,
benefits and services available, to guarantee that the resulting placement decision would ensure
FAPE. The district would utilize an interagency approach to resolve educational placement and
services decisions for students in particular disability categories for which the district would be
having difficulty meeting individual needs. The school psychologist and school counselors work
closely with community agencies, including therapists, caseworkers, and mental health personnel in
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referring and/or securing placements for students in other alternative educational programs.
District personnel also ensure that students who receive special education services continue to
receive those services necessary to receive FAPE in out-of-district placements. When necessary, the
district utilizes the services of a county coordinator to facilitate meetings which bring local agencies
together with the school district to assist in locating and securing appropriate educational
placements. The district also works closely with school-based juvenile probation in order to
monitor students on juvenile probation and be sure their educational needs are being met.
The school district, in collaboration with Appalachia Intermediate Unit 8, provides services to
students with disabilities through a variety of supplemental programs and services. The IU8
provides an interagency coordinator who is available to assist in locating appropriate educational
placements and services. This also includes collaboration with the IU8's Early Intervention
program. Early Intervention transition meetings ensure that preschool students entering the school
district receive uninterrupted delivery of services upon achieving school age. The School Social
Worker acts as a liaison between parents and the school district and can assist parents in seeking
and obtaining community resources, including medical assistance, so that their child receives
necessary and available community assistance. In the event that the school district, with the
assistance of IU8 and other agencies as noted above, is not able to identify an appropriate placement
and services for a hard to place student and/or if barriers involve funding or policy issues, assistance
would be requested from the Bureau of Special Education and the Pennsylvania Department of
Human Services.
The school district is currently exploring how it can better meet the needs of the growing number of
students who are being diagnosed with Autism Spectrum Disorder or other related disorder. One
percent of the population of children in the United States ages 3-17 have an Autism Spectrum
Disorder; prevalence is estimated at 1 in 88 births. It is the fastest growing developmental
disability; 1,148% growth rate. The district recognizes a need to develop an elementary program for
students whose autistic support needs are greater than can be addressed through an itinerant
program.

Strengths and Highlights
Describe the strengths and highlights of your current special education services and programs.
Include in this section directions on how the district provides trainings for staff, faculty and parents.
Westmont Hilltop School District is committed to educating all of its special education students in
quality programs. Programs and services offered in the school district are focused on meeting the
needs of all identified students. Flexibility and creativity are evident in all of the programs that are
based on individual student needs. Periodic meetings/trainings are held with the Director of Special
Education, School Psychologist, School Social Worker/Home & School Visitor, School Counselors,
Special Education Teachers, and Paraprofessionals to discuss pertinent special education issues,
exchange information, and ensure that the district's special education programs and services are
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current and meeting the needs of our students.
The district periodically provides continuing professional education to all professional and
paraprofessional staff members on a variety of special education topics. Intermediate Unit and
PaTTAN educational consultants collaborate and provide consultation to staff on best practices and
assist in providing trainings on topics such as supplementary aids and services, nonviolent crisis
intervention, de-escalation, classroom management, developing standards-based IEPs, transition
planning, and progress monitoring.
The district continues to invest in technology to support instruction. In 2013-14, carts of laptops
were issued per subject area. Chromebooks were provided as well. Students were permitted to
utilize their own device, and could choose to opt-out of receiving a Chromebook. Approximately 420
students out of 500 utilized the Chromebooks that year. One-to-one computing was fully
implemented at Westmont Hilltop High School in the 2014-15 school year.
All students in grades 9 through 12 received standard iPads. In order to support the elementary
and middle school students, existing technology was put in place. There are an additional fourteen
(14) carts of 30 iPads each available in grades K-8. There is one cart available to each grade level in
K-4 with the remaining carts placed in use for grades 5-8. Chromebooks are also available in grades
5-8. Four carts of 30 each are utilized in the gifted area (1), Art/STEM (1), and Social Studies (2).
Four computer labs were also established with 30 Chromebooks each and are utilized in the areas of
Spanish and Social Studies.
Many instructors have altered their curriculums to accommodate student use of technology.
Projectors are installed in all classrooms district-wide, with Promethean Boards and AirServer
technology in every classroom throughout the district. Because of the one-to-one environment,
students are able to execute actions in real time and ask any questions they have immediately. Oneto-one computing allows for students to work through assignments at their own pace and follow
links to additional information or directions. Students and their parents can access the class
information outside of school using the provided technology. This supports student autonomy and
independence, as well as parent awareness. Studies also show that students in intervention classes
utilizing technology have improved high stakes test scores, reduced the dropout rate, and improved
discipline.
The district hosts several parent workshops each school year on various topics to provide an
opportunity for training and information sharing for parents and interested district staff. Westmont
Hilltop School District also collaborates with neighboring school districts in order to expand the
number of workshops and provide a greater variety of topics each year.
Implementing an effective curriculum is critical for giving teachers the structure for delivering highquality education that enlightens students' minds. In March, 2015, the district hired a Director of
Curriculum. The Director of Curriculum has the primary responsibility of improving the quality of
education delivered in the district’s schools by overseeing curricula and teaching standards.
Directors will coordinate instructional materials, supervise its implementation by teachers, and
assess the curriculum’s overall effectiveness in training students. The district has already adopted a
new, balanced literacy reading curriculum, Benchmark Literacy in grades k-4 during the 2016-2017
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school year. The implementation will continue in grades 5-6 during the 2017-2018 school year.
This is a rigorous curriculum that includes teacher modeling metacognition during Read Alouds and
reading strategies and skills using the Gradual Release of Responsibility Model during whole group
instruction. This curriculum also includes small group instruction in the form of guided reading.
Guided reading facilitates instructing students at their instructional reading level in accordance
with the Fountas and Pinnell assessment as well as differentiating to best meet student needs and
strengths. A informational parent night about the new reading curriculum was held for parents.
Likewise, teachers meet with the Director of Curriculum prior to beginning each unit as a means of
preparing for the delivery of instruction.
Overseeing all facets of special education with responsibility for effective coordination, delivery,
evaluation and refinement of services provided to students, the school district also hired a Director
of Special Education in September, 2015. Maintaining and building a continuum of quality special
education programs is a top priority, as well as assuring that the district is complying with all federal
and state laws regulating special education in Pennsylvania. The Director of Special Education also
supervises and oversees the maintenance and facilitation of programs which fall under the auspices
of Pupil Services Personnel, which includes the School Psychologist, School Nurses, School
Counselors, and School Social Worker. This administrator also provides oversight of Chapter 15 /
ADA requirements and gifted programming.
The district recognizes the importance of making maximum effort to provide students with
disabilities the necessary continuum of supports within their home school district. The district is
will hire a School Social Worker/Home & School Visitor commencing with the 2016-17 school year.
School social workers are among the most highly trained professionals in the field of education and
are considered the most skilled mental health professionals in the schools. The district is also
considering taking over numerous programs currently being facilitated by the local Intermediate
Unit. Therefore, additional staff may also include five special education teachers to support an
elementary life skills classroom, a secondary life skills classroom, autistic support at an itinerant
level and an elementary autistic support classroom designed to provide supplemental support.
Absorbing these positions and classrooms will enable the school district to more readily and
comprehensively meet the needs of all students. The addition of these very important professionals
has increased the district’s effectiveness in conducting comprehensive evaluations to support
students academically, emotionally, behaviorally, and socially; providing counseling, instruction, and
mentoring for those struggling with social, emotional, and behavioral problems; increasing
achievement by assessing barriers to learning and determining the best instructional strategies to
improve learning; and providing home, school, and community collaboration to maximize student
success. The district will utilize the supports of the Pennsylvania Technical and Training Assistance
Network (PaTTAN) consultants to develop the use of the Verbal Behavior / Applied Behavior
Analysis initiative. The use of this program provides a structured approach to teaching sequential,
developmentally appropriate skills and clearly measuring the progress of students who offer unique
challenges.
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Assurances
Special Education Assurances
The Local Education Agency (District) has verified the following Assurances:


Implementation of a full range of services, programs and alternative placements available to
the school district for placement and implementation of the special education programs in
the school district.



Implementation of a child find system to locate, identify and evaluate young children and
children who are thought to be a child with a disability eligible for special education residing
within the school district's jurisdiction. Child find data is collected, maintained and used in
decision-making. Child find process and procedures are evaluated for its effectiveness. The
District implements mechanisms to disseminate child find information to the public,
organizations, agencies and individuals on at least an annual basis.



Assurances of students with disabilities are included in general education programs and
extracurricular and non-academic programs and activities to the maximum extent
appropriate in accordance with an Individualized Education Program.



Compliance with the PA Department of Education, Bureau of Special Education's report
revision notice process.



Following the state and federal guidelines for participation of students with disabilities in
state and district-wide assessments including the determination of participation, the need
for accommodations, and the methods of assessing students for whom regular assessment is
not appropriate.



Assurance of funds received through participation in the medical assistance reimbursement
program, ACCESS, will be used to enhance or expand the current level of services and
programs provided to students with disabilities in this local education agency.

24 P.S. §1306 and §1306.2 Facilities
Facility Name
Northwestern Human Services
(NHS)

Facility
Type
Nonresident

Student
Count

Services Provided By
Westmont Hilltop School
District

0
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Least Restrictive Environment Facilities
Facility Name
Alternative Community Resource
Program
BRIDGE Apartment Program
(Appalachia Intermediate Unit 8
Classroom)
Pressley Ridge Day School of
Johnstown

Type of
Facility

Number of
Students Placed

Type of Service

1

Other

Partial Hospitalization
Program (ES and LS)
Life Skills Support

Other

Emotional Support

1

Other

2

Special Education Program Profile
Program Position #1
Operator: Intermediate Unit
PROGRAM DETAILS
Type: Class
Implementation Date: August 24, 2016
Reason for the proposed change: Number of students receiving supports and prorated FTE as reported by the IU.
PROGRAM SEGMENTS
Location/Building
Westmont Hilltop
Jr./Sr. High School

Grade

Building
Type

Support

Service
Type

Age
Range

Caseload

FTE

A Junior/Senior
High School
Building

A building in
Itinerant Speech and 12 to
14
0.3
which General
Language
18
Education
Support
programs are
operated
Justification: Students are provided services individually or in small groups with peers within the appropriate
age range.
Westmont Hilltop
An Elementary
A building in
Itinerant Speech and 5 to 12 39
0.7
Elementary School School Building which General
Language
MD
Education
Support
programs are
operated
Justification: Students are provided services individually or in small groups with peers within the appropriate
age range.

Program Position #2
Operator: Intermediate Unit
PROGRAM DETAILS
Type: Class
Implementation Date: August 24, 2016
Reason for the proposed change: Number of students receiving supports and pro-rated
FTE as reported by the IU.
PROGRAM SEGMENTS
Location/Building

Grade

Building

Support

Service

Age

Caseload

FTE

18
Type
Westmont Hilltop
Elementary School PM

Type

Range

An Elementary
School Building

A building in
Itinerant Blind or
6 to 12 2
0.04
which General
Visually
Education
Impaired
programs are
Support
operated
Justification: Students receive services individually or in small groups with peers within the appropriate age
range.
Westmont Hilltop
A
A building in
11 to
Itinerant Blind or
2
0.04
Jr./Sr. High School Junior/Senior
which General
Visually
12
PM
High School
Education
Impaired
Building
programs are
Support
operated

Program Position #3
Operator: Intermediate Unit
PROGRAM DETAILS
Type: Class
Implementation Date: August 24, 2016
Reason for the proposed change: Number of students receiving supports and pro-rated
FTE as reported by the Intermediate Unit.
PROGRAM SEGMENTS
Location/Building

Age
Range

Caseload

FTE

Deaf and
Hearing
Impaired
Support

8 to 8

1

0.02

Deaf and
Hearing
Impaired
Support

15 to
15

1

0.02

Grade

Building
Type

Support

Service
Type

Westmont Hilltop
Elementary School JO

An Elementary
School Building

Itinerant

Westmont Hilltop
Jr./Sr. High School JO

A
Junior/Senior
High School
Building

A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated

Itinerant

Program Position #4
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: August 24, 2016
Reason for the proposed change: Transfer of Entity: the school district is going from a
three building to a two building configuration (K-6 & 7-12). This required the district to
reconfigure some staff assignments and locations.
PROGRAM SEGMENTS
Location/Building

Grade

Westmont Hilltop
Elementary School KS

An
Elementary
School
Building

Building
Type

Support

Service
Type

Age
Range

Caseload

FTE

A building in Supplemental
Life
5 to 11 6
1
which
(Less Than 80% Skills
General
but More Than
Support
Education
20%)
programs
are operated
Justification: Students receiving special education supports in this setting who are outside of the age range are
doing so at the recommendation of the IEP team and waiver of age range restrictions by the parent.
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Program Position #5
Operator: School District
PROGRAM DETAILS
Type: ClassandPosition
Implementation Date: August 24, 2016
Reason for the proposed change: Transfer of Entity: The school district is going from a
three building to a two building configuration (K-6 & 7-12). Also, the high school went
from block scheduling to a more traditional 8 period school day. This required the
district to reconfigure some staff assignments and locations.
PROGRAM SEGMENTS
Location/Building

Grade

Westmont Hilltop
Jr./Sr. High School CB

A
Junior/Senior
High School
Building

Building
Type

Support

Service
Type

Age
Range

Caseload

FTE

A building
Supplemental
Life
12 to
9
1
in which
(Less Than
Skills
17
General
80% but More
Support
Education
Than 20%)
programs
are
operated
Justification: Students receiving special education supports in this setting who are outside of the age range are
doing so at the recommendation of the IEP team and waiver of age range restrictions by the parent.

Program Position #6
Operator: School District
PROGRAM DETAILS
Type: ClassandPosition
Implementation Date: August 24, 2016
Reason for the proposed change: Transfer of Entity: The school district is going from a
three building to a two building configuration (K-6 & 7-12). This required the district to
reconfigure some staff assignments and locations.
PROGRAM SEGMENTS
Location/Building
Westmont Hilltop
Elementary School MC

Grade

Building Type

Support

Service
Type

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building in
Itinerant Autistic
5 to 11 12
1
which General
Support
Education
programs are
operated
Justification: Students receive services individually or in small groups with peers within the appropriate age
range.

Program Position #7
Operator: School District
PROGRAM DETAILS
Type: ClassandPosition
Implementation Date: August 24, 2016
Reason for the proposed change: Transfer of Entity: The school district is going from a
three building to a two building configuration (K-6 & 7-12). Also, the high school went
from block scheduling to a more traditional 8 period school day. This required the
district to reconfigure some staff assignments and locations.
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PROGRAM SEGMENTS
Location/Building
Westmont Hilltop
Jr./Sr. High School LK

Grade

Building Type

Support

Service
Type

Age
Range

Caseload

FTE

A Junior/Senior
High School
Building

A building in
12 to
Itinerant Autistic
12
1
which General
Support 20
Education
programs are
operated
Justification: Students receive services individually or in small groups with peers within the appropriate age
range.

Program Position #8
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: August 24, 2016
Reason for the proposed change: The school district is going from a three building to a
two building configuration (K-6 & 7-12). This required the district to reconfigure some
staff assignments and locations.
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Westmont Hilltop
Elementary School LW

An
Elementary
School
Building

Westmont Hilltop
Elementary School LW

An
Elementary
School
Building

A building in
which
General
Education
programs
are operated
A building in
which
General
Education
programs
are operated

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

7 to
10

14

0.7

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

9 to
11

3

0.2

Program Position #9
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: August 24, 2016
Reason for the proposed change: The school district is going from a three building to a
two building configuration (K-6 & 7-12). Also, the high school went from block
scheduling to a more traditional 8 period school day. This required the district to
reconfigure some staff assignments and locations.
PROGRAM SEGMENTS
Location/Building

Grade

Westmont Hilltop
Jr./Sr. High School JM

A
Junior/Senior
High School
Building

Building
Type
A building
in which
General
Education
programs
are

Support
Itinerant

Service
Type
Learning
Support

Age
Range

Caseload

FTE

10 to
14

10

0.7
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Westmont Hilltop
Jr./Sr. High School JM

A
Junior/Senior
High School
Building

operated
A building
in which
General
Education
programs
are
operated

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

10 to
14

5

0.3

Program Position #10
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: August 24, 2016
Reason for the proposed change: The school district is going from a three building to a
two building configuration (K-6 & 7-12). Also, the high school went from block
scheduling to a more traditional 8 period school day. This required the district to
reconfigure some staff assignments and locations.
PROGRAM SEGMENTS
Location/Building

Grade

Westmont Hilltop
Jr./Sr. High School SB

A
Junior/Senior
High School
Building

Westmont Hilltop
Jr./Sr. High School SB

A
Junior/Senior
High School
Building

Building
Type
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

10 to
14

9

0.7

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

10 to
14

3

0.3

Program Position #11
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: August 24, 2016
Reason for the proposed change: The school district is going from a three building to a
two building configuration (K-6 & 7-12). Also, the high school went from block
scheduling to a more traditional 8 period school day. This required the district to
reconfigure some staff assignments and locations.
PROGRAM SEGMENTS
Location/Building

Grade

Westmont Hilltop
Jr./Sr. High School SU

A Senior High
School
Building

Building
Type
A building
in which
General
Education
programs
are

Support
Itinerant

Service
Type
Learning
Support

Age
Range

Caseload

FTE

15 to
17

12

0.7

22

Westmont Hilltop
Jr./Sr. High School SU

A
Junior/Senior
High School
Building

operated
A building
in which
General
Education
programs
are
operated

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

14 to
18

4

0.3

Program Position #12
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: August 24, 2016
Reason for the proposed change: The school district is going from a three building to a
two building configuration (K-6 & 7-12). Also, the high school went from block
scheduling to a more traditional 8 period school day. This required the district to
reconfigure some staff assignments and locations.
PROGRAM SEGMENTS
Location/Building

Grade

Westmont Hilltop
Jr./Sr. High School EF

A
Junior/Senior
High School
Building

Westmont Hilltop
Jr./Sr. High School EF

A
Junior/Senior
High School
Building

Building
Type
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

14 to
18

7

0.7

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

14 to
18

4

0.3

Program Position #13
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: August 22, 2016
Reason for the proposed change: The school district is going from a three building to a
two building configuration (K-6 & 7-12). Also, the high school went from block
scheduling to a more traditional 8 period school day. This required the district to
reconfigure some staff assignments and locations.
PROGRAM SEGMENTS
Location/Building
Westmont Hilltop
High School - MR

Grade
A
Junior/Senior
High School
Building

Building
Type
A building
in which
General
Education
programs
are

Support
Itinerant

Service
Type
Emotional
Support

Age
Range

Caseload

FTE

13 to
18

16

0.6
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operated
Justification: Services are provided on an itinerant basis and the students receive services individually or in
small groups with students within the appropriate age range.
Westmont Hilltop
An
A building
Emotional 5 to
Itinerant
5
0.3
Elementary School - Elementary
in which
Support
12
MR
School
General
Building
Education
programs
are
operated
Justification: Services are provided on an itinerant basis and the students receive services individually or in
small groups with students within the appropriate age range.
Westmont Hilltop
A
A building
Supplemental
Emotional 13 to
2
0.1
Jr/Sr. High School
Junior/Senior in which
(Less Than
Support
18
High School
General
80% but More
Building
Education
Than 20%)
programs
are
operated
Justification: Services are provided on an itinerant basis and the students receive services individually or in
small groups with students within the appropriate age range.

Special Education Support Services
Support Service
Director of Special Education
School Psychologist
Paraprofessional
Paraprofessional
School Social Worker

Teacher FTE

Location
Westmont Hilltop School District
Westmont Hilltop School District
Westmont Hilltop Elementary School
Westmont Hilltop Jr/Sr High School
Westmont Hilltop School District

1
1
9
11.5
0.5

Special Education Contracted Services
Special Education Contracted Services
Occupational Therapy - (Camco Physical and Occupational
Therapy, LLC)
Physical Therapy - (Camco Physical and Occupational
Therapy, LLC)
Orientation & Mobility

Operator
Outside
Contractor
Outside
Contractor
Intermediate
Unit

Amt of Time per
Week
25 Hours
9 Hours
0.5 Hours
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District Level Plan
Special Education Personnel Development
Autism
Description

Person Responsible
Start Date
End Date
Program Area(s)

All staff members who serve students with autism and low incidence
disabilities, including but not limited to, special education teachers, school
counselors, and general education teachers, will be provided with training in
best practice methodology in the following areas: Verbal Behavior/Applied
Behavior Analysis, assistive technology, social skills development,
supplementary aides and services, positive behavioral support, and other
professional development based on student needs.
Director of Special Education
8/24/2016
6/1/2019
Professional Education, Special Education, Student Services, Educational
Technology

Professional Development Details
Hours Per Session
1.0
# of Sessions
3
# of Participants Per Session 5
Provider
Westmont Hilltop School District, Intermediate Unit 08, and PaTTAN
Provider Type
Westmont Hilltop School District, Intermediate Unit 08, and PaTTAN
PDE Approved
Yes
Knowledge Gain
All personnel who work with students with autism will gain the following
as a result of planned professional development:

Research & Best Practices
Base



Use of i-Pads and other assistive technology to support students
with autism



Social skills development through inclusive practices



Positive Behavior support

Verbal Behavioral Learning
Supplementary Aides and Services
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Assistive Technology
Least Restrictive Environment
Social Skills Training

For classroom teachers,
school counselors and
education specialists






For school or LEA

administrators, and other
educators seeking
leadership roles



Enhances the educator’s content knowledge in the area of the
educator’s certification or assignment.
Increases the educator’s teaching skills based on research on
effective practice, with attention given to interventions for struggling
students.
Provides educators with a variety of classroom-based assessment
skills and the skills needed to analyze and use data in instructional
decision-making.
Empowers educators to work effectively with parents and
community partners.

Provides the knowledge and skills to think and plan strategically,
ensuring that assessments, curriculum, instruction, staff professional
education, teaching materials and interventions for struggling students
are aligned to each other as well as to Pennsylvania’s academic standards.
Provides leaders with the ability to access and use appropriate
data to inform decision-making.
Instructs the leader in managing resources for effective results.

Training Format




Series of Workshops
Professional Learning Communities

Participant Roles










Classroom teachers
Principals / Asst. Principals
School counselors
Paraprofessional
New Staff
Other educational specialists
Related Service Personnel
Parents

Grade Levels





Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
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Follow-up Activities






Evaluation Methods









High (grades 9-12)

Team development and sharing of content-area lesson
implementation outcomes, with involvement of administrator and/or
peers
Analysis of student work, with administrator and/or peers
Peer-to-peer lesson discussion
Lesson modeling with mentoring

Classroom observation focusing on factors such as planning and
preparation, knowledge of content, pedagogy and standards, classroom
environment, instructional delivery and professionalism.
Student PSSA data
Standardized student assessment data other than the PSSA
Classroom student assessment data
Participant survey
Review of participant lesson plans
Review of progress monitoring goals and behavioral data to
decrease removals from the general education classroom for behavioral
difficulties by 2% each year over the course of the plan.

Behavior Support
Description

Person Responsible
Start Date
End Date
Program Area(s)

Educators will provide School-Wide Positive Behavioral & Instructional Support
for students as aligned with best practice within an inclusive environment, and
as determined to be appropriate for individual students, a Functional
Behavioral Assessment (FBA) and subsequent Positive Behavior Support Plan
(PBSP). Topics will encompass SWPBIS, FBA & PBSP.
Director of Special Education, Director of Curriculum, Elementary Building
Principal, Jr/Sr High School Principal
8/24/2016
6/1/2019
Professional Education, Teacher Induction, Special Education, Student Services

Professional Development Details
Hours Per Session
3.0
# of Sessions
3
# of Participants Per Session 25
Provider
Westmont Hilltop School District, Intermediate Unit 08, and PaTTAN
Provider Type
Westmont Hilltop School District, Intermediate Unit 08, and PaTTAN
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PDE Approved
Knowledge Gain

Yes
Least Restrictive Environment
School-Wide Positive Behavior & Instructional Support
Non-Violent Crisis Intervention and De-escalation Techniques
Functional Behavioral Assessment

Research & Best Practices
Base

Least Restrictive Environment
School-Wide Positive Behavior & Instructional Support
Non-Violent Crisis Intervention and De-escalation Techniques
Functional Behavioral Assessment

For classroom teachers,
school counselors and
education specialists





For school or LEA

administrators, and other
educators seeking
leadership roles



Training Format






Increases the educator’s teaching skills based on research on
effective practice, with attention given to interventions for struggling
students.
Provides educators with a variety of classroom-based assessment
skills and the skills needed to analyze and use data in instructional
decision-making.
Empowers educators to work effectively with parents and
community partners.

Provides the knowledge and skills to think and plan strategically,
ensuring that assessments, curriculum, instruction, staff professional
education, teaching materials and interventions for struggling students
are aligned to each other as well as to Pennsylvania’s academic standards.
Provides leaders with the ability to access and use appropriate
data to inform decision-making.
Empowers leaders to create a culture of teaching and learning,
with an emphasis on learning.

Series of Workshops
School Whole Group Presentation
Live Webinar
Department Focused Presentation
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Online-Synchronous
Online-Asynchronous
Professional Learning Communities
Offsite Conferences

Participant Roles












Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex Dir
School counselors
Paraprofessional
Classified Personnel
New Staff
Other educational specialists
Related Service Personnel
Parents

Grade Levels






Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)

Follow-up Activities







Evaluation Methods









Team development and sharing of content-area lesson
implementation outcomes, with involvement of administrator and/or
peers
Analysis of student work, with administrator and/or peers
Creating lessons to meet varied student learning styles
Peer-to-peer lesson discussion
Lesson modeling with mentoring

Classroom observation focusing on factors such as planning and
preparation, knowledge of content, pedagogy and standards, classroom
environment, instructional delivery and professionalism.
Student PSSA data
Standardized student assessment data other than the PSSA
Classroom student assessment data
Participant survey
Review of written reports summarizing instructional activity
Two percent (2%) fewer disciplinary office referrals during the
course of the plan.
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Paraprofessional
Description

Person Responsible
Start Date
End Date
Program Area(s)

Paraprofessionals will be provided 20 hours of professional development each
school year in order to meet the PDE/Chapter 14 mandate and improve overall
skills and knowledge for working with students with disabilities. Topics will
include, but not be limited to School-Wide Positive Behavior & Instructional
Support, Supplementary Aids and Services, and First Aid/CPR.
Paraprofessionals, under the direction of classroom teachers and
specialists, will effectively provide support to students with disabilities in
general education and special education settings.
Director of Special Education, Elementary Building Principal, Jr/Sr High School
Principal
8/24/2016
6/1/2019
Special Education, Student Services

Professional Development Details
Hours Per Session
1.0
# of Sessions
20
# of Participants Per
15
Session
Provider
Westmont Hilltop School District, Intermediate Unit 08, and PaTTAN
Provider Type
Westmont Hilltop School District, Intermediate Unit 08, and PaTTAN
PDE Approved
Yes
Knowledge Gain
Paraprofessionals will support students in general and special education
settings in ways that maximize success for students in the least restrictive
environment. They will acquire knowledge in School-Wide Positive
Behavior & Instructional Support, Supplementary Aids and Services, First
Aid/CPR, etc..

Research & Best Practices
Base

Education of students in need of special education in the least restrictive
environment
Non-violent crisis intervention
Positive Behavior Support
Classroom Accommodations

For classroom teachers, 
school counselors and

Enhances the educator’s content knowledge in the area of the
educator’s certification or assignment.
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education specialists




For school or LEA

administrators, and other
educators seeking

leadership roles

Provides educators with a variety of classroom-based assessment
skills and the skills needed to analyze and use data in instructional
decision-making.
Empowers educators to work effectively with parents and
community partners.

Empowers leaders to create a culture of teaching and learning,
with an emphasis on learning.
Instructs the leader in managing resources for effective results.

Training Format






Series of Workshops
Department Focused Presentation
Online-Synchronous
Online-Asynchronous

Participant Roles




Paraprofessional
New Staff

Grade Levels






Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)

Follow-up Activities




Evaluation Methods

Team development and sharing of content-area lesson
implementation outcomes, with involvement of administrator and/or
peers
Peer-to-peer lesson discussion



Participant survey

Reading NCLB #1
Description

Professional training in assessment, administration, interpretation and analysis
of data for instructional planning and progress monitoring. Staff will receive:


training in the administration of diagnostic assessments;
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Person Responsible
Start Date
End Date
Program Area(s)



training in the scoring and data analysis;



training in the design of clearly defined instructional goals (aligned to
PA Core Standards);



training in the application and use of the key elements of Universal
Design for Learning to enhand their daily lesson planning and
instructional delivery.



training in effective progress monitoring practices (i.e. methods,
frequency, and documentation)

Director of Special Education, Director of Curriculum, Elementary Building
Principal, Jr/Sr High School Principal
8/24/2016
6/1/2019
Professional Education, Teacher Induction, Special Education

Professional Development Details
Hours Per Session
2.0
# of Sessions
5
# of Participants Per
10
Session
Provider
Westmont Hilltop School District, Intermediate Unit 08, PaTTAN, or other
contracted provider
Provider Type
Westmont Hilltop School District, Intermediate Unit 08, PaTTAN or other
contracted provider
PDE Approved
Yes
Knowledge Gain
Upon completion, all special education teachers will be able to perform
diagnostic assessments in the areas of reading, writing, and math, and use
the scores from these diagnostic assessments to help drive instruction. Staff
will apply and refine their instructional practice to increase student
engagement and rate of skill attainment (mastery).

Research & Best Practices
Base

Pennsylvania State Standards
Common Core Standards
Best Practices in Curriculum Design, Instruction, and Assessment
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Universal Design for Learning

For classroom teachers, 
school counselors and
education specialists 


For school or LEA

administrators, and other
educators seeking
leadership roles

Enhances the educator’s content knowledge in the area of the
educator’s certification or assignment.
Increases the educator’s teaching skills based on research on
effective practice, with attention given to interventions for struggling
students.
Provides educators with a variety of classroom-based assessment
skills and the skills needed to analyze and use data in instructional decisionmaking.

Provides leaders with the ability to access and use appropriate data
to inform decision-making.

Training Format








Series of Workshops
Live Webinar
Online-Synchronous
Online-Asynchronous
Professional Learning Communities
Offsite Conferences

Participant Roles







Classroom teachers
Principals / Asst. Principals
Paraprofessional
New Staff
Related Service Personnel

Grade Levels






Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)

Follow-up Activities





Team development and sharing of content-area lesson
implementation outcomes, with involvement of administrator and/or peers
Analysis of student work, with administrator and/or peers
Creating lessons to meet varied student learning styles
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Evaluation Methods







Classroom observation focusing on factors such as planning and
preparation, knowledge of content, pedagogy and standards, classroom
environment, instructional delivery and professionalism.
Student PSSA data
Classroom student assessment data
Review of participant lesson plans
Remediation of reading skill deficits of students referred to the
MTSS-A Team resulting in a 2% decrease in students requiring a formal
evaluation

Transition
Description

Person Responsible
Start Date

The district will train / retrain all secondary special education staff (7-12) and
secondary school counselors in the use of a multi-year (cyclical) transition
planning process to include:


Annual assessment activities to clarify student's interests and strengths
or aptitudes;



Identification of post-secondary outcomes (Education/Training,
Employment and/or Independent Living);



Identification of education, training, and experiences required to attain
identified outcomes;



Identification of academic and nonacadeic skill prerequisites for
required education, training, and experience;



Assessment of student's present academic and non-academic skill
levels and rates of acquisition of new skills in each pre-requisite skill
area;



Development of present levels and measurable annual goals for each
transition related academic and non-academic skill area identified;



Development of appropriate measurable post-secondary goals.



Review of legal requirements of process and product.

Director of Special Education, Elementary Building Principal, Jr/Sr High School
Principal
8/24/2016
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End Date
Program Area(s)

6/1/2019
Professional Education, Special Education, Student Services

Professional Development Details
Hours Per Session
3.0
# of Sessions
3
# of Participants Per
15
Session
Provider
Westmont Hilltop School District, Intermediate Unit 08, PaTTAN, or other
contracted provider
Provider Type
Westmont Hilltop School District, Intermediate Unit 08, PaTTAN or other
contracted provider
PDE Approved
Yes
Knowledge Gain
Special Education teachers will consistently be able to

Research & Best Practices
Base



Administer annual assessment activities to clarify student's
interests and strengths or aptitudes;



Identify post-secondary outcomes (Education/Training,
Employment and/or Independent Living);



Identify education, training, and experiences required to attain
identified outcomes;



Identify academic and non-academic skill prerequisites for
required education, training, and experience;



Assess student's present academic and nonacademic skill levels
and rates of acquisition of new skills in each pre-requisite skill
area;



Develop present levels and measurable annual goals for each
transition related academic and non-academic skill area identified;



Develop appropriate measurable post-secondary goals.



Have an understanding of legal requirements of process and
product.

Compliance with state and federal guidelines for transition planning
PaTTAN and IU resources
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Indicator 13 training resources

For classroom teachers,
school counselors and
education specialists





For school or LEA

administrators, and other
educators seeking
leadership roles


Enhances the educator’s content knowledge in the area of the
educator’s certification or assignment.
Increases the educator’s teaching skills based on research on
effective practice, with attention given to interventions for struggling
students.
Empowers educators to work effectively with parents and
community partners.

Provides the knowledge and skills to think and plan strategically,
ensuring that assessments, curriculum, instruction, staff professional
education, teaching materials and interventions for struggling students are
aligned to each other as well as to Pennsylvania’s academic standards.
Provides leaders with the ability to access and use appropriate
data to inform decision-making.

Training Format









LEA Whole Group Presentation
Series of Workshops
Live Webinar
Online-Synchronous
Online-Asynchronous
Professional Learning Communities
Offsite Conferences

Participant Roles








Classroom teachers
Principals / Asst. Principals
School counselors
New Staff
Other educational specialists
Parents

Grade Levels






Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)

Follow-up Activities



Team development and sharing of content-area lesson
implementation outcomes, with involvement of administrator and/or
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peers


Evaluation Methods





IEP Team Consultations and Analysis

Classroom student assessment data
Participant survey
Evidence: A 3% increase in successful post school outcomes,
including school/training, employment, and/or independent living.
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Special Education Affirmations
We also affirm our understanding that any requests for any deviations from the Chapter 14
regulations, standards, policies, and procedures must be made in writing to the Pennsylvania
Department of Education. The school district understands that the Special Education Component of
the District Level Plan will be approved by PDE in accordance with the following criteria as set forth
in 22 Pa. School Code § 14.104 and as part of the District Level Plan:
1. There are a full range of services, programs and alternative placements available to the
school district for placement and implementation of the special education programs in the
school district.
2. The school district has adopted a child find system to locate, identify and evaluate young
children and children who are thought to be a child with a disability eligible for special
education residing within the school district's jurisdiction. Child find data is collected,
maintained, and used in decision-making. Child find process and procedures are evaluated
for its effectiveness. The school district implements mechanisms to disseminate child find
information to the public, organizations, agencies, and individuals on at least an annual basis.
3. The school district has adopted policies and procedures that assure that students with
disabilities are included in general education programs and extracurricular and nonacademic programs and activities to the maximum extent appropriate in accordance with an
Individualized Education Program.
4. The school district will comply with the PA Department of Education, Bureau of Special
Education's revision notice process.
5. The school district follows the state and federal guidelines for participation of students with
disabilities in state and district-wide assessments including the determination of
participation, the need for accommodations, and the methods of assessing students for
whom regular assessment is not appropriate.
6. The school district affirms the Pennsylvania Department of Education that funds received
through participation in the medical assistance reimbursement program, ACCESS, will be
used to enhance or expand the current level of services and programs provided to students
with disabilities in this local education agency.
We affirm that the school district has completed a 28 day public inspection and comment period as
required under 22 PA Code § 4.13 (d) prior to the school entity's governing board approval and
submission to the Department of Education (Bureau of Special Education).
Affirmed by Matthew Thomas on 4/29/2016
Board President
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Affirmed by Donald Irwin on 4/30/2016
Superintendent/Chief Executive Officer

