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Santiago High School ACS WASC/CDE Self-Study Report

Preface
Santiago High School values the continuous improvement experienced throughout the WASC selfstudy process and works throughout the six-year cycle to involve all stakeholders in the support and
evaluation of student achievement. Since our last full self-study six years ago, substantial changes
have taken place at Santiago, our school district, and at the state level, most notably the state
overhaul of both its funding and standardized testing systems for K-12 education. Subsequently, the
Garden Grove Unified School District has embraced the Common Core State Standards (CCSS) and
has charged forward training administrators, teachers, staff, parents, and students in implementing
the new standards and the assessments that support them.
During the 2014-15 school year, the GGUSD adopted a new Strategic Plan with three broad goals
that are aligned to the Local Control Accountability Plan requirements from the CDE.
Goal One: Academic Skills
All learners will develop the academic skills
necessary for continual individual growth toward
mastery of standards.
Goal Two: Personal Skills
All learners will develop the personal skills
necessary to achieve academic and social goals.
Goal Three: Lifelong Success
All learners will be prepared for lifelong success
in their intended career paths.
During the midterm (March 2014) visit our WASC recommendations were revised and reduced from
eight to three recommendations. All leadership teams and stakeholders have engaged in the process
of utilizing both the GGUSD Strategic Plan goals and WASC recommendations from the March
2014 visit as key targets to guide our engagement in the cycle of inquiry and the use of quantitative
and qualitative data evaluating and improving all systems of student/school support.
In the Fall of 2015, two processes began to take place simultaneously. We began the process of a
site Positive Behavior Interventions and Supports (PBIS) implementation and a complete
reorganization and revision of our site action plan. This opportunity allowed us to clearly align our
long-range action plan with our school’s areas of need. All parts of the plan were shared, revised,
and aligned though many team discussions. Our revised WASC goals have been at the forefront of
our actions and have been clearly articulated and embedded into our Action Plan. We are still
engaged in this process, continually looking to align our support services and develop a coherent
plan with fewer goals. We are confident the visiting team will be able to clearly identify our learner
outcomes and the strategic supports we have established to assist all learners.
9
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Timeline since the last Self-Study:
Year/
Principal

SANTIAGO HIGH SCHOOL ACTIONS
WASC Self-Study

2010/2011
Dr. Lorena
Sanchez

2011/2012
Dr. Lorena
Sanchez

2012/2013
Dr. Lila
Jenkins
(Dr.
Sanchez
moves to
District
Office in
charge of
Districtwide
compliance
of funded
programs)
2013/2014
Dr. Lila
Jenkins

Revision

of
Single Plan for
Student
Achievement
(SPSA) based on
WASC Visiting
Committee
Recommendations,
8 Critical Areas for
Follow-up

Revision

of
Faculty and
Department Chair
meetings to
address WASC
recommendations
and encourages
weekly late start
days to account for
course-alike,
department and
faculty meetings

Creation

of
Midterm Report
with Critical Areas
for Follow-up
reduced to three
broad based areas
Establishment of

Professional Development
Course-alike release days for co-planning
and co-teaching
GGUSD Constructing Meaning Institute for
secondary content teachers to support Explicit
Language Instruction for Long-term English
Learners (LTELs)
 Course-alike release days for co-planning
and co-teaching
Daily Learning Objective Writing
workshops provided for all departments
 GGUSD Constructing Meaning Institute for
secondary content teachers to support Explicit
Language Instruction for Long-term English
Learners (LTELs)
Introduction to Professional Learning
Communities (PLCs) training for all teachers
to build department and course-alike synergy,
develop department norms/goals, and
collaborate creating common lessons and
assessments
Teacher training in Depth of Knowledge
(DOK) Levels as a means to develop a
common, school-wide definition of “rigor” in
order to analyze interactions within the
Instructional Core (teacher, student, content)
Depth of Knowledge (DOK) Action Walk
completed by the Instructional Leadership
Team (ILT) to identify trends in Daily
Learning Objectives as well as Speaking and
Writing to Learn opportunities across all
content areas
Super Week College and Career Readiness
Anchor Standards/Reading Standards for
Literacy training for all teachers, with a focus
on Complex Text and Text-dependent
Questions to support teachers with:
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District and State and
Initiatives
Continued

implementation of
Parent Education
Outreach programs

Continued

implementation of
Parent Education
Outreach programs

Study of the new

Common Core
California State
Standards for English
and Math, including
transitional work
(Introduction to the
College and Career
Readiness Standards,
1997/2010 standards
comparison,
professional
development, lesson
studies, etc.)
Final year of CST and
API
Roll

out of District
Strategic Plan in
response to new
requirements of Local
Control Accountability
Program (LCAP) and
Local Control Funding
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weekly
Collaboration (late
start) every
Wednesday based
on faculty vote
Revision of
SPSA to reflect
new include
support of WASC
recommendations

2014/2015

Implementation

Mr. Michael
Kennedy
(Former
principal of
Doig
Intermediate
School
where many
SHS
students
formerly
attended;
Dr. Jenkins
moves to
District

of weekly
Wednesday
Collaboration with
a WASC focus
 “CAV’s Are”
Campaign kick-off
for Expected
School-wide
Learning Results
in Home Groups

•Generating rigorous daily learning
objectives
•Designing lessons that promote Speaking
and Writing to Learn opportunities
•Embedding academic language scaffolds
Follow-up College and Career
Readiness/Reading Standards for Literacy on
Non-student PD Day and at staff meetings
Expansion of DOK Action Walks for all
teachers, including analysis of DOK Walk
results (DOK data collection with common,
ILT-created tool highlighting learning
objectives, Speaking to Learn, Writing to
Learn opportunities)
DOK Action Walk data review by the ILT to
determine professional development needs
regarding Academic Language classroom
scaffolds and tool for academic speaking and
writing
ILT pilot opportunity – ExAL (Explicit
Academic Language Support) to support
College and Career Readiness Anchor
standards
ILT review of strategies and tools that
promote literacy opportunities (reading,
writing, listening/speaking) and appropriate
academic language scaffolds across all content
areas
Teacher participation in two-day ExAL
(Explicit Academic Language Support)
Institute during the site Super Week day as
well as the December Non-Student PD Day
Math teacher participation in targeted,
Constructing Meaning Math strand to support
literacy in math courses
Continued teacher participation in DOK
Action Walks during Every Third Thursday
format (using common data collection tool)
Teacher presentations during monthly
Faculty Meetings to highlight ExAL and
Instructional Technology strategies, tools, and
scaffolds for all content areas
Refinement of the Every Third Thursday
data collection tool (paper based). Integration
11

Formula (LCFF)
Implementation of the
new Common Core
California State
Standards for English
and Math
Pilot year for SBAC
and last year for CST in
ELA and Math to
establish EAP exempt
criteria

Implementation

of
District Strategic Plan
with Goals 1, 2 and 3,
and an end-of-year
survey to all
stakeholders.
District-wide math
pilot of new textbooks
Last year CAHSEE is
administered, but
results not used for any
federal or state purpose
First year SBAC
counts for EAP, but not
for AYP
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Office as
Director of
7-12
Instructional
Services)
2015/2016
Refinement of
Mr. Michael “Cav’s Are,” with
Friday recognition
Kennedy
of students for
early lunch release
and monthly
drawings in the
Quad
Focus Group
meetings to write
to each Focus
Group prompt
Instructional
Leadership Team
(Department
Chairs) release
days to plan for
department and
Super Week
department
collaborations
WASC Focus
Group leaders have
release days to
write Chapter IV
WASC
coordinators
(Foster, Kuberski,
and Miller) plan
for the writing of
Chapters I, II and
III
2016/2017
Evolution of
Mr. Michael “Cavs Are” to
expected schoolKennedy
wide learner
outcomes of
“Successful, Civicminded, Critical

of complex texts/critical reading strategies
and instructional technology is embedded in
the tool.
ILT group attends CUE Conference in Palm
Springs.
Professional Learning Communities PD
with Tim Kanold to support the creation of
department and course-alike norms, Learning
Goals, Essential Standards, and Quarterly
Common Assessments
Faculty meetings include rotating
department presentations that highlight the
use of ExAL, literacy, and technology in the
classroom as well as time to review schoolwide data results and analysis.
 “Quality Questioning” PD to support
teachers in generating varied prompts/textdependent questions along the DOK
continuum to support rigorous speaking and
writing student products.
AVID Site Team meetings with department
share out of “Inquiry” strategies
Continued use of Every Third Thursday
(changed to Tuesday) so Wednesday
collaboration meetings can use the time to
share and discuss observations
Every Third Tuesday Observations posted to
the “Santiago Faculty Workgroup” Google
Classroom
Expectation established for all PLC’s to post
to the “Santiago Faculty Workgroup” in
Google Classroom, including quarterly
common assessment results and reflections
 CUE Conference in Palm Springs – select
teachers attend and share best practices upon
return to the site
Formal Writing PD (including a study of
the Literacy Standards and Text Types for
Writing) to support all teachers and PLCs in
their efforts to design common, quarterly
assessments that are based in writing and
complex text
Instructional Technology (Google
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Continuation

of
District Goals 1, 2 and
3 and alignment of the
SPSA to the GGUSD
District Goals
District-wide
implementation of
newly-adopted Math
textbook
District-wide English
Language Arts
textbook pilot
Year 2 of SBAC

District-wide

implementation of
newly-adopted English
Language Arts
textbook
District-wide
professional
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Thinkers”
Alignment of the
SPSA to an end of
year (instead of
mid-year) process
to District Goals 1,
2 and 3 and the
three Critical
Areas for Followup from the
Midterm visit
Focus group
meetings to answer
specific Chapter
IV questions
involving
Curriculum,
Instruction and
Assessment
Release time for
ILT and WASC
teams to plan
department
meetings and write
the WASC report

classroom, Goobrics, etc.) PD to support
teachers in literacy-based experiences that are
enhanced by technology
Faculty meetings showcase departmental
use of Writing outcomes, with a new data
collection tool to organize results in the SHS
“Faculty Work Group” Google Classroom
ExAL/Constructing Meaning
 On-site Constructing Meaning Institute for
Year 2 and 3 SHS teachers to support Explicit
Language Instruction for Long-term English
Learners (LTELs)
 CUE Conference in Palm Springs – select
teachers attend and share best practices upon
return to the site
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development for
Instructional
Leadership Teams and
Department Chairs
regarding the
ELA/ELD Framework
and the implementation
of the Literacy
Standards Across all
Content Areas
Science Framework
open forum established
to share ideas
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CONNECT WITH SANTIAGO HIGH SCHOOL
Chapter I: Student/Community Profile and Supporting Data Findings
SantiagoCavaliers
Cavaliers Alexis and Annette
travel to South Korea for
student exchange program

LatinosUnidos

TeacherPathway

Members of SHS LU
nd
participated in the 2 annual
leadership conference at
CSUF

21 days + 2 hrs ago

1 day + 12 hrs ago
29 days +3 hrs ago

CavCodingTeam

APpsych
nd

2 place in AP psych bowl

shsAcaDeca
st

Academic Decathlon win 1
place in super quiz!

Cavalier coders competed in
cyber security competition

8 days + 9 hrs ago
3 days + 5 hrs ago

SHSParentsRock
Parents participate in
10 Education Commandments

45 days + 6 hrs ago

WomenInSports

CavScience
Young cavs learning about
cell biology

32 days + 5 hrs ago

7 days + 11 hrs ago
1 day + 12 hrs ago
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Chapter I: Student/Community Profile and Supporting Data and Findings
General Background and History
Santiago High School is a comprehensive high school (grades 9-12) with an enrollment of 2,100
students for the 2016/17 school year. It is one of seven comprehensive high schools in the Garden
Grove Unified School District and is located on the eastern border of Garden Grove. GGUSD is an
urban school district with a total enrollment of nearly 45,000, and is the third largest among 28
public school districts in Orange County. GGUSD and Santiago were honored twelve years ago with
the 2004 National Broad Prize for Urban Education and Santiago recognized as a Silver Medal
School (2015) by U.S. World News. In addition, Santiago is an 8-year AVID National
Demonstration School, receiving validation in 2012 for an additional four years and is currently in
the process of revalidation. Only one percent of AVID sites are recognized as National
Demonstration Schools. Santiago High School serves a predominately Hispanic population and a
minority Asian, mostly Vietnamese, student population from the communities of Santa Ana and
Garden Grove. Other ethnic groups that attend Santiago are White, African-American, and Pacific
Islander. The demographics of SHS (83% Hispanic or Latino, 13% Asian, 1.6% White, 3% other)
more closely resemble that of Santa Ana (79% Hispanic or Latino, 9% Asian, 10% White and 2%
other) than that of Garden Grove (37% Hispanic or Latino, 37% Asian, 22.6% White and 2.4%
other). As of 2016/17, Santiago has approximately 10% Special Education students, 75% on free
and reduced lunch, 89% SED, and 34% English Learners.
Santiago High School serves students from the cities of Garden Grove (92840 and 92843) and Santa
Ana (92706). GGUSD attendance boundaries are shown on the district map, with Santiago’s
boundary in red.

16
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The community consists of older (1950’s-1960’s) single-family homes, apartments, and mobile
home parks. The reality of living in a high poverty area is that many residences are actually multifamily residences, even though they were built for single families. There is one major gang that
recruits young people in our area and has a history of issues with a neighboring gang. However, the
school has made concerted efforts to steer our students into positive extracurricular activities as a
means to help them avoid involvement with this neighborhood gang. The administrative and
counseling team is well aware of those students who are at risk for involvement and maintain a
close relationship with these students. Additionally, the Boy's Town Program has been instituted to
help at-risk students and their parents better understand the perils of gang involvement and help the
young men make better choices. Our school is a safe haven. Students feel safe here, as documented
by the student survey, and there has not been
any gang related violence on our campus.
The presence of the Boys and Girls Club and
the afterschool interventions we provide give
our students a safe place to study before and
after school. Furthermore, the extended
hours we provide in our school library
provide Santiago students a place to
comfortably and safely work on assignments
with the support of teachers and peer tutors.
The Santiago faculty and staff understand the needs of our community and have developed many
supports necessary for our students to be successful in and out of the classroom. We continually
evaluate the myriad of language needs, economic needs, and socio-emotional needs of our students
and families to determine how to best utilize our resources to support our stakeholders. English is
not the primary home language for 86% of our students, and nearly 90% of our students are
designated as Socioeconomically Disadvantaged. We embrace our students’ challenges and
diversity, and design scaffolds of support to best serve their needs.
Federal Program Mandates
Santiago High School receives federal Title I funding, and is in Program Improvement status Year
five. Schools that received Title I, Part A funds and had a PI placement year for the 2015–16 school
year will retain their same PI status and placement for the 2016–17 school year. The last of PI
determination will be the 2016-17 school year. Most of the new provisions under the Every Student
Succeeds Act (ESSA) do not take effect until the 2017–18 school year.
As a school with PI placement of Year 5, the school is required to:
• Continue to implement revised SPSA (engaging district-site leadership team), based on
current student needs, incorporating alternative governance option(s).
17
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• Continue to allocate 10 percent of the school’s Title I, Part A funds to provide high-quality
professional development targeted to improve student achievement.
• Offer extended day opportunities for students to help meet grade level standards and
graduation requirements. (as an alternative to Supplemental Educational Services)
• Allocate at least 1 percent of the school’s Title I, Part A funds for parent involvement.
• For Site-Local Control Funding Formula (LCFF), schools are required to engage all
stakeholders in the process of providing input based on school needs. The Single Plan for
Student Achievement (SPSA) must also be in alignment with the goals and actions of the
district Local Control and Accountability Plan (LCAP).
Parent Community Support
Santiago has strong community partnerships.
The Boys & Girls Club of Garden Grove
sponsors and organizes a daily after school
enrichment program for all interested students.
The program blends study skills, enrichment,
and social activities to provide after school
supervision and support for all students who
participate.
The SHS Boys and Girls Club campus branch
provides the following support:
Tutoring
SAT prep courses, career prep
Keystone/Community Service
Culinary arts program
Sports programs

Peer mentor program
College field trips
Guest speakers
Counseling services for students

The Orange County Community Housing Authority operates a “Stepping Up” program at Santiago
High School two days a week. Their program consists of three segments of support: Family
Mentoring, College Awareness Program, and Testing Services. Students and families attend weekly
group classroom sessions with frequent weekend enrichment programs.
School Site Council (SSC)
Parents are elected annually to participate in our School Site Council, which is composed of teachers,
parents, classified employees, and students that work with the administration to provide input on
school policies and review budget expenditures. This group continues to provide critical input and
feedback to our school Action Plan, School Parent Compact, and “CAVS are” PBIS implementation.
18
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English Language Advisory Committee (ELAC)/ District English Language Advisory
Committee (DELAC)
Parents of students attending SHS are invited to serve on the English Language Advisory Committee
(ELAC). ELAC is a committee made up of parents and staff whose primary role is to provide
feedback regarding the English Language (EL) program and services. ELAC members vote for
representatives to participate in the District English Language Advisory Committee (DELAC), which
also acts as an advisory committee to the district regarding systems and supports for EL students. A
SHS parent has served as secretary for the DELAC for the past several years.
School/Business Relationships
Santiago receives support from multiple community organizations. The Orange County United Way
is a strong partner supporting many of our Goal 3 initiatives. The United Way annually sponsors
three of our student organizations: Latinos Unidos, CTE Pathways, and the AVID program. They
provide funding for on-campus and extended learning opportunities focused on personal and career
growth.
Latinos Unidos
The United Way sponsors a Latinos Unidos Conference at California State University Fullerton.
Students have the opportunity to visit the university campus and experience a full day of keynote
speakers, workshops, and networking with Hispanic leaders in Orange County. All transportation,
food, and workshops are free to students.
AVID
Annually, Santiago has received the OC United Way
Destination Graduation Grant. This supplements funding
for multiple AVID program components including;
teacher training, tutor salaries, and off campus
college/career exploration field trips.
CTE Pathways
Santiago participates in the United Way Career Readiness
Pilot. The United Way provides field trips, community
career events, student internships, and corporate speakers
to share experiences with our students.
Santa Ana College and Santiago are close partners
through the OC Teacher Pathway Partnership. Our students have the opportunity to take part in an
articulated course pathway between Santiago, Santa Ana College (SAC), and California State
Fullerton. Students who complete the pathway courses at Santiago receive priority counseling,
registration, and financial aid at SAC. Upon completion of two years of articulated courses at SAC
19
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they enter the teacher preparation program at California State University Fullerton. Students are
organized in a cohort lead by our CTE teacher pathway instructor.
Southern California Junior Achievement sponsors a career success and job shadow program on
the Santiago campus. Students participate in several weeks of classroom instruction from a JA
volunteer and then have the opportunity to participate in a job shadow program at the sponsoring
business partner.
SHS also has a strong relationship with California State University Fullerton which annually
provides funding for our students to attend college visits and workshops to assist students in college
goal setting. In the 2015-16 school year, 200 students participated in 3 field trips funded by CSUF,
and in the fall of 16-17, 300 seniors participated in a full day field trip to CSUF focused on college
planning and financial aid awareness.
Garden Grove Modernization Measure A and Measure P
Santiago has begun the process of modernization and renovation in November 2016 as part of the
Measure A School Bond voted into place on June 10, 2010. All school facilities and classrooms will
go through extensive refurbishment and upgrades to bring our school-learning environment up to
date. Every permanent room on campus will be completely gutted and remodeled. Air-conditioning
and wireless access will be installed in every classroom. All classrooms will have short-throw
projectors and most classrooms will have Chromebook carts. Measure P will pay for renovation of
athletic facilities and field for the school site and district. All Recent campus improvements consist
of two projectors/screens suspended in the gym, new benches in the quad, a bicycle cage, a
skateboard lock-up system, roof repair, exterior painting and beautification, and ADA wheelchair
access to selected classrooms and bathrooms for specific student needs. A computer lab and
Chromebooks are available in the library for student use.
Santiago Faculty/Staff Data
The SHS staff currently includes 95 certificated teachers, 5 counselors, 1.2 psychologists, a speech
and language therapist, one college focus counselor, a full time nurse, 63 classified staff, and 20
college tutors. The principal and 3 assistant principals comprise the SHS administrative team.
SHS has a large and active classified staff consisting of 7 clerical staff, 5 bilingual community
liaisons, 8 instructional aides, 12 custodians, 13 food service employees, 5 campus safety assistants,
one CTE clerk, and one textbook/bookstore clerk.
Santiago Staff
Teachers(Certificated)
Classified
Counselors
Custodians
Psychologist/Speech
Therapist
Intensive Counseling
Support
Kitchen
College Tutors
Admin

95
38
5
12
2.2

Total

.8
13
20
4
185

Teacher
Demographics
Female
Male
African American
Asian
Filipino
20
Indian(Asian)
Latino
Pacific Islander
White

Number

Percent

59
36
1
22
2
1
23
1
47

62%
38%
1%
23%
2%
1%
23%
1%
48%
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ASC WASC Accreditation History
For the past several WASC accreditation cycles, Santiago has received a six year term with a
midterm one day visit. In our most recent cycle, our recommendations were narrowed from eight
specific items in 2011, to three broad categories in 2014 by the Midterm visiting team.
Transition to LCAP and GGUSD Strategic Plan
GGUSD proactively addressed changes in state funding and requirements through the Strategic Plan
process. This process began during the 2013/14 school year with district leadership hosting multiple
stakeholder input meetings to support the development of a shared Vision and Mission statement and
broad goals for all students in the district.
GGUSD’s Shared Vision: We are committed to preparing all students to be successful and
responsible citizens who contribute and thrive in a diverse society.
GGUSD’s Shared Mission: To ensure student success, we will provide a rigorous and supportive
academic experience that motivates all learners to meet high expectations.
The first districtwide survey of students, parents and staff was conducted in 2014/15 to assess the
effectiveness of the plan. The strategic plan has at its heart three main Goals. Goal 1: Academic
Skills, Goal 2: Personal Skills, and Goal 3: Lifelong Success. Each goal has a suite of metrics with
the results summarized in Chapter 1 as data snapshots. The Goals and metrics are intentionally
aligned to LCAP requirements. The format of the Single Plan for Student Achievement has been
modified to incorporate the metrics into a data analysis tool, with a three-year comparison of data of
both district and school results. The current Single Plan for Student Achievement and the Data
Analysis Tool can be found in Chapter V.
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LCAP Eight State Priorities

Garden Grove Unified School District
Strategic Plan Goals

Goal 1

Overall Focus Areas for Strategic Plan Goals

Goal 1A. Academic Content

All learners will develop the
ACADEMIC SKILLS necessary for
continual individual growth
towards mastery of standards.

Goal 1B. Academic English
Goal 1C. Scholarly Habits

Goal 2

Goal 2A. Motivation

All learners will develop the
PERSONAL SKILLS necessary to
achieve academic and social goals.

Goal 2B. Socio-emotional Well
Being
Goal 2C. Class/School/District
Climate

Goal 3

Goal 3A. College/Career
Readiness

All learners will be prepared for
LIFELONG SUCCESS in their
intended career paths.

1

2

3__

4

5__

6__

7

8 __

1

2

3__

4

5__

6__

7

8 __

1

2

3__

4

5

6__

7

8

1 __

2 __

3__

4

5

6__

7__

8

1 __

2 __

3__

4

5

6__

7__

8

1

2 __

3

4

5

6

7__

8

1 __

2

3__

4

5__

6__

7

8

1 __

2

3__

4

5__

6__

7

8

Goal 3B. College/Career Success

LCAP Eight State Priorities are grouped into three categories
Conditions of Learning
(1) Basic Services
(2) Implementation of State
Standards
(7) Course Access

Student & Parent Engagement
(3) Parent Engagement
(5) Pupil Engagement
(6) School Climate

Pupil Outcomes
(4) Pupil Achievement
(8) Other Pupil Outcomes

Conditions of Learning:
Basic Conditions: degree to which teachers are appropriately assigned pursuant to Education Code section 44258.9,
and fully credentialed in the subject areas and for the pupils they are teaching; pupils have access to standards-aligned
instructional materials pursuant to Education Code section 60119; and school facilities are maintained in good repair
pursuant to Education Code section 17002(d). (Priority 1)
Implementation of State Standards: implementation of academic content and performance standards adopted by the
state board for all pupils, including English learners. (Priority 2)
Course access: pupil enrollment in a broad course of study that includes all of the subject areas described in Education
Code section 51210 and subdivisions (a) to (i), inclusive, of Section 51220, as applicable. (Priority 7)

Pupil Outcomes:
Pupil achievement: performance on standardized tests, score on Academic Performance Index, share of pupils that are
college and career ready, share of English learners that become English proficient, English learner reclassification rate,
share of pupils that pass Advanced Placement exams with 3 or higher, share of pupils determined prepared for college
by the Early Assessment Program. (Priority 4)
Other pupil outcomes: pupil outcomes in the subject areas described in Education Code section 51210 and subdivisions
(a) to (i), inclusive, of Education Code section 51220, as applicable. (Priority 8)
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Parent and Student Engagement:
Parent involvement: efforts to seek parent input in decision making, promotion of parent participation in programs for
unduplicated pupils and special need subgroups. (Priority 3)
Pupil engagement: school attendance rates, chronic absenteeism rates, middle school dropout rates, high school
dropout rates, high school graduations rates. (Priority 5)
School climate: pupil suspension rates, pupil expulsion rates, other local measures including surveys of pupils, parents
and teachers on the sense of safety and school connectedness. (Priority 6)

Priority #

How measured? (as required by LCAP Regulations)

(1) Basic Conditions

Degree to which:
teachers are appropriately assigned and fully credentialed in the subjects and areas for the
pupils they are teaching,
pupils have access to standards-aligned instructional materials, and
school facilities are maintained in good repair

(2) Implementation of
State Standards

Evidence of the implementation of academic content and performance standards adopted by
the state board for all pupils, including English learners

(3) Parent Involvement

Parent involvement, including the efforts to seek parent input in decision making, promotion of
parent participation in programs for unduplicated pupils and special need subgroups

(4) Pupil Achievement

Student achievement as measured by:
performance on standardized tests,
Academic Performance Index (API) scores,
the percentage of students that are college and career ready (a-g rates),
the percentage of English learners that made progress towards English proficiency as measured
by the California English Language Development Test,
the English learner reclassification rates,
the percentage of students who have Advanced Placement exams with a score of 3 or higher,
and
the percentage of students determined to be prepared for college by the Early Assessment
Program

(5) Pupil Engagement

Pupil engagement as measured by:
school attendance rates,
chronic absenteeism rates,
middle school dropout rates,
high school dropout rates,
high school graduations rates

(6) School Climate

School climate as measured by:
student suspension rates,
student expulsion rates,
other local measures including surveys of students, parents and teachers on the sense of safety
and school connectedness.

(7) Course Access

Evidence of students being enrolled in a broad course of study that includes all of the subject
areas described in E.C. 51210 and subdivisions (a) to (i), inclusive, of Section 51220, as
applicable

(8) Other Pupil Outcomes

Student outcomes in the subject areas described in E.C. 51210 and subdivisions (a) to (i),
inclusive, of E.C. 51220, as applicable
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Adoption and Integration of the GGUSD Strategic Plan and Learner Outcomes
To support the coherency and message of our District Strategic Plan and LCAP, the faculty and staff
of SHS have tied all facets to our school wide PBIS implementation. The students, teachers, alumni,
and community have a strong tradition of being proud “Cavaliers.” Our PBIS implementation began
during the 2014-2015 school year with the entire community developing the vision of “What is a
Cavalier?” The motto and branding of “CAVS are...” began. Discussion and debate from all
stakeholders surrounded the ten words we would choose to be our Cavalier attributes. After the
attributes were decided, the logo was developed by the support of our digital media arts teacher and
students. Our reimaged Cavalier was introduced.
The SHS staff understands the importance of recognizing and reinforcing the positive attributes we
want to see in our students. Consequently, posters, images, and a systematic weekly positive
reinforcement program was introduced and embraced by teachers and students. Teachers and
students are given the chance to spin the wheel and receive Cavalier swag on a regular basis at staff
meetings and during lunch.

Since its inception, the PBIS implementation has been our anchor for our school and district goals.
Currently our “CAVS are” program incorporates our Strategic Plan goals which also act as our
school wide learner outcomes.
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Our three district goals and learner outcomes are represented in the “CAVs are…” program:
Successful (Goal 3 Life Long Success)
•Scholars will be college and career ready by completing graduation requirements.
•Scholars will demonstrate grit and resilience as they prepare (plan) for lifelong success in their
intended college and career paths.
Civic Minded (Goal 2 Personal Skills)
•Scholars will respect individual differences and embrace the cultural diversity of the
community.
•Scholars will contribute to the improvement of the quality of life within their community.
Critical Thinkers (Goal 1 Academic Skills)
•Scholars will access rigorous curriculum by developing critical thinking skills to analyze and
evaluate information in order to make and communicate informed decisions.
Program Improvement Status
Santiago is currently in Year 5 Program Improvement having entered PI in 2010/11. Although all
the school and subgroups have shown long term improvement, Santiago as a school and by sub
groups could not meet targets that grew annually to 100% Proficient by 2014.
Indicator
Participation
% Proficient
Graduation
API

ELA
Math
ELA
Math
School
Subgroup
School

2011
Yes
Yes
No
No
No
NA
740

2012
Yes
Yes
No
Yes
Yes
Yes
748

2013
Yes
Yes
No
No
Yes
Yes
749

2014
Yes
Yes
No
No
Yes
No
--

2015
Yes
Yes
NA
NA
Yes
Yes
--

School

Yes

Yes

No

NA

NA

Comments
Always Yes
Always Yes
CAHSEE to 2014
CAHSEE to 2014
On track
On track
Ended 2013
Ended 2013

With performance on the Smarter Balanced Assessment Consortium exam given to 11th grade
students to be the new indicator, we wait for decisions on how SBAC performance is going to be
used and any Safe Harbor considerations to be established. Santiago did meet all indicators for AYP
in 2015.
Santiago High School has responded to PI requirements by providing extensive professional
development for all teachers, specifically focusing on Effective Instruction, a common instructional
sequence that emphasizes Daily Learning Objectives, lesson opening and closure activities, and the
Gradual Release of Responsibility Framework. Teachers engage in professional development which
address each phase of the Gradual Release of Responsibility framework - Direct Instruction (“I Do”
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phase), Guided Practice (“We Do” phase),
Productive Group Work (“You Do
Together” Phase), and Independent
Practice (“You Do Alone” phase). All
faculty members have participated in
Effective
Instruction
professional
development as a means to support
strategic instructional and assessment
opportunities provided to students on a
daily basis. This training was initially
developed by Nancy Frey and Doug Fisher
and is now integrated into GGUSD’s New Teacher Support Program (NTSP) as a means to train all
new teachers in this method for lesson delivery.
In addition to Effective Instruction training, all SHS teachers participate in Constructing Meaning
professional development that addresses Academic Language acquisition for Content Learning. This
cross-content training addresses the needs of Long-term English Learners (LTELs) and provides
teachers with an approach that includes both strategies and tools to scaffold expressive academic
language. This training is provided for all teachers during their second year in the district to ensure
that all GGUSD teachers integrate this approach into daily lesson design.
Teachers at Santiago have also engaged in professional development around the concept of Explicit
Academic Language Support (ExAL). The SHS Instructional Leadership Team (ILT) piloted this
first-time program during the 2013-2014 school year in order to explore a more sophisticated
approach to supporting academic language and literacy across all content areas. This training
identifies the language and literacy demands of the Common Core State Standards as well as the
SBAC assessments. The professional development identifies both the skills and scaffolds that
support students (both LTELs and EOs) in navigating complex text, and focuses on teaching students
to access and utilize academic language in both speaking and writing. Once ExAL was piloted by
the ILT, the professional development opportunity was provided to the staff during Super Week and
the Non-Student PD Day during the 2014-2015 school year. ExAL and WICOR (Writing, Inquiry,
Collaboration, Organization, and Reading) strategies are continually revisited during PLC planning
and collaboration.
As a site, the integration of instructional technology as a means to enhance literacy-based instruction
and students’ interactions with complex texts has been a professional development priority.
Teachers are trained in the SAMR (Substitution, Augmentation, Modification, and Redefinition; see
description in appendices) model in order to design and implement meaningful digital experiences
across all content areas.
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To support the implementation of these many instructional initiatives, Santiago High School is
supported by two Teachers on Special Assignment (TOSA), two peer coaches who are released for
one period daily to provide support, and two technology leads who guide our department technology
leaders in implementing the SAMR model for classroom technology integration. Our lead TOSA
organizes and coordinates support, and provides targeted Professional Development for the entire
school, with a focus on the acquisition of academic language and literacy in all content areas.
Lastly, with the implementation of new English and math standards and curriculum, content-specific
professional development opportunities abound to support the implementation of these new
materials. Mathematics teachers began working with the new materials in 2015-2016 and
participated in quarterly professional development release days to acquaint themselves with the print
and digital resources of the new curriculum. Similarly, English Language Arts teachers are
implementing the newly adopted HMH Collections textbooks in the 2016-2017 school year and are
currently engaged in quarterly professional development release days to explore the print and digital
resources, including texts, differentiation tools, assessments, and teacher resources.
Included in the appendices are the results of the review of academic programs. We have used the
most up-to-date Academic Program Surveys (APS) from the CDE website, state standards, and
frameworks and other evidence based review tools.
Student Demographics
Parent Education Level
The parent education level data is presented in the table below. Many parents of our community do
not choose to share their educational information. It is collected annually from our Aeries student
information enrollment portal. For the past two years, the highest percentage response from parents
has been “high school graduate” followed by “not a high school graduate” with “college graduate”
being the third highest percentage of responses. Even though these percentages are not accurate we
agree with their ranking.

Parent Education Level
College Graduate
Declined to state/Unknown
Grad School/post grad trng
High School Graduate
Not HS Graduate
Some College
Left Blank

2014
n=2283
1.5%
1.3%
0.3%
2.7%
3.2%
2.1%
89%
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2015
n=2148
3.54%
4.78%
0.52%
8.46%
8.46%
4.83%
69%

2016
n=2113
4.23%
5.90%
0.69%
10.47%
9.75%
5.46%
63.50%
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Percent of Eligible Free and Reduced Lunch Students
The Table below shows a majority of the students attending SHS are eligible for the Federal Lunch
Program. The table shows that this number has remained steady at close to 75% over the past three
years.

Total Students
Free
Reduced
Paid

14-15
2222
1535
200
487

15-16
2123
1370
218
535

69%
9%
22%

65%
10%
25%

16-17
2091
1378
208
505

66%
10%
24%

Student Enrollment
SHS maintains a strong commitment to meet the academic and personal needs of all students. SHS
continues to be one of the largest schools in the GGUSD. GGUSD has an open enrollment policy,
which provides students with the opportunity to enroll at the school of their choice as freshmen.
Once enrolled in a school, students must move into another school’s boundary or complete a transfer
process with the district in order to change schools. SHS has had consistent enrollment around 2,100
students for the past three years. The demographics of our school have not changed significantly
since the last full WASC self-study cycle. The SHS school climate is inviting and accepting of all
students regardless of ethnic, religious or socio-economic background.

14-15
#

Total
Enrollment
Male
Female
12th
11th
10th
9th

15-16
%

2,065

#

16-17
%

2,023

1,069

52%

1,028

996

48%

995

529

26%

467

493

24%

485

534

26%

505

509

25%

556

28

#

%

2,082
51%
49%

1,077
1,005

52%
48%

23%
24%
25%
27%

494
491
580
517

24%
24%
28%
25%
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Ethnicity
The Chart below shows the Hispanic population is the largest ethnic group on campus. The second
largest ethnic group on campus is Asian students with Vietnamese as the predominant ethnic group.

Language Proficiency
Student registration identifies that 86.3% of students list a home language other than English. Over
84% of students at SHS were or are classified as an English Learner. After an initial language
assessment 1.5% were designated at Initial Fluent English (IFEP), 13.7% come from households
where English is spoken (EO), 34.6% are currently identified as English Learners (EL), and the
remaining 50.2% are Re-designated Fluent English Proficient (RFEP). The English Learner
population is 2.4% lower than in 2013/14, when it was 37%.
Other subgroups include Socioeconomically Disadvantaged (SED) 90.5%, up from 88% in 2013/14
and 10.6% are Special Education, which has remained the same.
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School Program Data
Santiago High School is a comprehensive high school with approximately 2100 students spanning
grades 9-12. Our students are taught a rigorous curriculum that is implemented by our highly
qualified teachers. We are on traditional schedule based on a six-period school day with two
semesters and a total of 180 instructional days. SHS offers over 90 different A-G courses in the
master schedule in order to provide students with many opportunities to be A-G eligible. We offer
eight courses during zero period, online courses in Civics and Economics, and one CTE/ROP course
during 8th period. This enables our students the opportunity to take 70 or 80 units in a school year.
These extended opportunities are fundamental for the success of our school wide AVID
implementation. Over 525 Santiago students participate in the AVID program. AVID is a national
program intended to interrupt the trajectory of students from families who traditionally do not go to
college. The implementation has been very successful in increasing the school wide A-G rate from
20.3% in 2003 to a high of 58.9% in 2015 (2006 A-G 28.9%, 2009 A-G 37.6%, 2012 A-G 48%).
The core design of the school’s master schedule is to provide students with rigorous curriculum and
scaffolded interventions that will ensure student success.
SHS provides programs and pathways to assist all students to be successful and reach their potential
such as AP/ Honors, a robust AVID program, and career and technical education (CTE) courses.
SHS provides services to students with disabilities, as required by each student’s Individual
Education Plan (IEP). English Learners are provided with intensive language support and are
provided specialized support in their core
academic
classes
with
bilingual
instructional aids, tutors, or peer tutors.
The faculty has embraced the PLC process
and works to implement and improve
PLC’s and school wide intervention
practices. As teams, we address the four
driving questions:
•What do the students need to know?
•How do we know that they learned?
•What are we doing? What strategies were most effective, who is at risk and why?
•What can we provide for students struggling with the essential standard?
During the 2015-16 school year, the Santiago administrative team adjusted student assignments from
alpha to grade level. The purpose of this was to redirect the focus of student support from being
reactive disciplinary support, to a more proactive grades based intervention model. Beginning in
2016-17, the administrative team began to query teacher’s gradebooks in Aeries every three weeks to
identify struggling students. Using this information, the assistant principals and counselors meet with
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students and assign mandatory tutoring based on subpar grades. Every three weeks, the identified
students meet with either their assistant principal or counselor to review progress, and set goals.
The assistant principals and counselors work together with parents to closely monitor student
progress and use all available resources to keep students on-track for graduation. If a student
becomes credit deficient and is not responsive to all interventions, the student support team may
decide that the most appropriate placement may be Hare High School, our district continuation
school. While attending Hare, students can recoup credits at a faster rate making it possible for the
student to return to SHS and complete their final requirements to graduate on time with their class.
Over the course of the past two years, 95 students have transferred to Hare High School and 54 have
returned to SHS. After transferring some students prefer to graduate from Hare High School.
Counseling Services
Mental Health Support
The Santiago counseling team understands
the needs of our students and provides
multiple layers of mental health support for
all students. Counselors are distributed
dividing students in fourths alphabetically.
Students have open door access to their
counselor as requested. After visiting with
their counselor the student can be supported
by multiple interventions as necessary.
Our supplemental counselor coordinates strategic interventions, providing both academic and socioemotional. Selected students participate in mindfulness groups and use the Mindful Schools
Curriculum. The outcomes expected from participation are increased impulse control, emotionalregulation, stress reduction, and increased focus. The groups meet one time a week for 18 weeks.
Groups are gender specific and have 8-12 participants at a time. Students are referred to the groups
by their counselors and administrators. Students are referred when they have demonstrated a high
need for the above mentioned skills. High need is ascertained through multiple numbers of referrals
to counselors and administrators by staff (teachers). The facilitating counselor has been through a
Curriculum Training for Educators through Mindful Schools (A non-profit organization that is based
in Oakland, CA) , and the course was taken in Washington D.C. The counselor is currently
participating in a year-long certification program through Mindful Schools as well.
Students in need of our most intensive support are referred to Rossier Mental Health. RMH is a
contracted counseling agency available to SHS students four days a week. Families complete a
permission slip and weekly counseling is scheduled as availability provides. Counselors through
RMH are either licensed therapists or graduate students completing their internship hours who are
supervised by Dr. Roger Rossier.
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Academic Support
Santiago High School Counselors work very closely with families, students, teachers, and the
community to provide a comprehensive counseling program that promotes student achievement. Our
school counselors focus most of their time and energy on direct and indirect services to students.
Annually each student will meet individually with their counselor a minimum of two times a year to
develop and review their “4-Year plan.” Counselors also structure group information meetings by
grade level through specific grade level classes.
In September and early October, counselors begin meeting with seniors through individual
conferences to provide them with the assistance and guidance to effectively plan and prepare for their
college and/or career.
In October, the large majority of our
students take the PSAT. In late October and
early November, counselors meet with
freshmen through individual conferences
and classroom presentations to assist
students in planning, monitoring, and
managing their learning, college and/or
career goals, and develop a four-year plan.
In December, counselors meet with sophomores in classes to review and update their college and/or
career goals and revisit their four-year plan. Students also review their graduation status, A-G status,
and develop an individualized plan to help them reach their college and/or career goals.
In January, counselors meet with the students who took the PSAT in October through class
presentations. At this time, students receive their PSAT scores, create a College Board account, and
begin exploring their individualized PSAT recommendations and resources. In late January and
February, counselors meet with juniors individually to review their graduation status, A-G status and
College and Career plan. Counselors work closely with students to provide appropriate pathways
that will meet each student’s goals.
Continuing in February, counselors have grade level registration assemblies in which they review the
courses being offered the following school year. Afterwards, counselors meet with students
individually during registration conferences through April. At this time, counselors and students
review course requests and student college and/or career goals.
Beginning in the 2016-2017 school year, Santiago will begin using Californiacolleges.edu to support
Goal 3 of our District Strategic Plan. GGUSD is seeking to improve its Comprehensive College and
Career Guidance program for grades 7-12. Counselors across the district will be providing lessons
that will be implemented at every grade level. This program will also facilitate parent involvement
in the process of determining educational and career goals.
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College and Career Readiness
The Santiago High School Counselors also provide support in the area of College and Career
readiness to both the student and their families. The following are some of the support programs we
offer to our students and their families:
College Information Nights
In September, we offer students and families a College Night to prepare them for the district College
Fair. Students and families learn about the different systems of higher education, college admission
requirements, and financial aid information. In early November, we provide a Financial Aid Night to
inform students and parents about their financial aid options with the FAFSA or DREAM
applications. In a collaborative effort, we partner with Cal State University Fullerton, Santa Ana
College, and the University Southern California
College Advising Core to present on both the
FAFSA and DREAM applications. Our
students and families leave knowing the process
of the applications, types of grants, loans or
scholarships students are eligible to receive and
a complete timeline to complete the
applications. Students and parents are also
invited to attend the Financial Aid computer lab
sessions to help our students complete their
financial aid applications.
College Boost
To support our Guidance Department with college readiness, Garden Grove Unified School District
provides us with College Boost during the school year to support our students with their four year
university applications, financial aid, and community college applications. College Boost is led by
our Santiago Counselors, College Advisor, and College Mentors from the district office. Our College
Mentors are former Santiago High School or Garden Grove Unified alumni and current college
students. During the first semester, College Boost helps students complete their CSU, UC, Common
App, and FAFSA or DREAM applications. In the second semester, our College Boost program
focuses on the follow-up of the college admission process. Students are provided support with their
college application deadlines, how to read their financial aid award letters, register for placement
exams with the various colleges or universities, and accepting admissions to their college of choice.
This follow-up piece is essential to ensure that our students complete their admissions requirements
and enroll in a post-secondary school.
USC College Advising Program
The College Awareness Plan is designed to support Santiago HS with identifying supplemental
resources and information which can help students prepare for enrollment in postsecondary
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institutions. A college advisor supports students in assistance with college selections, financial aid,
scholarship searches, and provides classroom and parent presentations. For the past two years, our
college advisor has also planned an end of the year event called, “I have a Plan.” Seniors having a
“plan” and have shown evidence of enrollment, intent to register at a university, and/or worked with
our college advisor throughout the year are invited. Our administration purchased “I have a Plan” tshirts for seniors to wear on the day of the luncheon/event.
Destination Graduation: CSUF Collaboration with United Way of Orange County
In the fall of 2015, Santiago High School
was a recipient school of the Destination
Graduation United Way Grant. In
partnership with the California State
University Fullerton, this grant with
provides college access programming to
our school site to support our college
and career goals. CSUF provides
college exposure fieldtrips to CSUF and
higher education workshops for students
and/or parents.
CSUF hosts a series of special fieldtrips
to campus that blend campus life with information and resources to access college. During the 20152016 school year, the Santiago counselors had 193 tenth and eleventh grade students attend this field
trip. Every counselor had the opportunity to take up to 60 of their students to visit the CSUF campus
where they received a campus tour and an admissions presentation with a student panel to help our
students prepare for their senior year.
Most recently, this partnership also allowed us to take 290 of our A-G eligible seniors to their Senior
College Day conference in September. This opportunity allowed our students to experience CSUF,
learn about financial literacy, college admissions, and how to navigate college, while experiencing
campus life.
The Destination Graduation CSUF Collaborative also supports our school site with classroom
presentations, workshops and presentations about accessing college and financial aid. CSUF
provides us with staff to present at our Financial Aid night and support during our applications
sessions.
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Intervention Courses and Programs
Forward: 4 Sections
ELD: 8 Sections
Resource Center: 1 Section
Inclusion: 8 Sections
STRIVE: 5 Students
During the school day, Santiago implements multiple specialized intervention systems to support all
students. Our intervention courses support students with academic skills, and also teach selfregulatory strategies to instill scholarly habits.
English Language Development
English Learners are provided multiple tiers of support campus wide. Students newest to learning
English are assigned specific English Language Development classes along with other more
sheltered opportunities in their content classes. Students are continually evaluated and scaffolds are
removed by teachers as they develop their English Language proficiency. Teachers understand our
student demographics and know that a large majority of our students are either currently classified as
English Learners or are Reclassified English Proficient. Thus, all of our teachers have been trained
and use strategies to support the explicit instruction of academic language for English Learners
throughout their lessons.
Inclusion, Resource Center, After School Program
Students with special needs are provided both sheltered and mainstreamed Inclusion classes to
enable them to participate in the least restrictive environment. Mainstreamed students are enrolled
into the “resource center” academic elective, which is modeled after the AVID elective to provide
twice weekly tutorial with college tutors and lessons to support self-regulatory organizational
strategies and college planning. Special Education teachers have also developed an afterschooltutoring program, titled After School Program (ASP), available from 3-4pm on Tuesday and
Thursday to provide homework assistance.
S.T.R.I.V.E (Successful, Therapeutic, Resiliency, Intervention, Via Education)
The program is a highly structured educational and mental/behavioral health setting. The STRIVE
Program supports a small number of student’s that have IEP’s as well as significant behavioral
and/or emotional challenges, where other less restrictive interventions and supports have not been
successful. It combines individual, group, and classroom therapeutic support services that are
intertwined throughout the instructional program. Family counseling is typically an important
support for STRIVE students and families. Additionally, the STRIVE program offers social skill
instruction that occurs on a daily and continual basis. The primary goal of the STRIVE program is to
teach the students resiliency skills (social, emotional, behavioral, etc.) in order to participate as much
as possible with their general education peers.
Workability
Upperclassmen in the Special Education program have the opportunity to be chosen for our
Workability Program. GGUSD works closely with each site’s Special Education department in order
to provide upperclassmen with internships at local businesses. Through a grant, the district has been
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able to offer workability to our students with special needs. Students who are eligible are nominated
to participate in the internship through the IEP process. Students are assigned a workability case
carrier and are required to go through the interview process with local businesses. Students intern
for 100 hours and are paid. After the internship, some students are hired by the local businesses.
Currently there are 17 Seniors with IEPs receiving support from our workability advisor with more
recruitment beginning second semester.
Forward
Forward is an English intervention course to support struggling 9th and 10th grade students.
Counselors use data to identify freshman and sophomore students and enroll selected students in \to
our Forward program. Forward’s primary function is an English intervention course that supports
struggling students with targeted reading and writing strategies. Forward teachers work closely with
English teachers to further scaffold grade level reading and writing demands. Since most Forward
students are significantly below grade level in reading, the focus is on reading fluency,
comprehension, morphology, and phonemic processing. Additionally, the class focuses on mindset,
scholarly habits, executive functioning, organization, and socio-emotional behaviors required for
long term academic success. In addition to HMH Collections, we utilize The 7 Habits of Highly
Effective Teens by Sean Covey. As part of our English textbook adoption, Read 180 will be added to
the Forward curriculum next year.
The most consistent data is that of the District Writing Assessment which is used as part of the
matrix for class placement as well as ELL redesignation. Three years of pre-course and post-course
data demonstrate students participating in Forward have increased their performance on the DWA by
raising their rubric score. Looking at year two data most students pre-course DWA score was a two
in 2014. For a majority of students their post-course scores increased to a 3, 4, or 5.

40
30

Year
3

20

2015
2016

10
0
5

4

3

2

36

1

Santiago High School ACS WASC/CDE Self-Study Report

Library Tutoring Support
Our library provides digital resources and peer tutoring before and after school. This additional
support is known on campus as Homework Central. Students can be assigned library tutoring by their
content teacher or assistant principal or voluntarily use the resource for support. Teachers staff the
library from 6:45 – 8:00 am and from 3:00 – 5:00 pm five days a week. Homework Central offers
extended hours for Santiago students until 8pm on Tuesday, Wednesday, and Thursday nights. Our
check in system shows over 40 students/day use the library before school, and over 80 students/day
after school. It is always staffed by one or more teachers and peer tutors for academic support.
Students can use technology resources available, and work one on one with assigned teachers or
tutors.
Course Team Tutoring
Many course teams provide comprehensive tutoring for struggling students. We have focused
resources to support students in courses that have a high D-F rate. School wide we have seen a
steady increase of the average student GPA 2014(2.62), 2015(2.64), 2016(2.71) and a decline in D’s
and F’s. Teachers identify and refer students to weekly tutoring, frequently using a mandatory
tutoring slip to ensure student participation. If students do not participate, teachers will frequently
communicate with families and involve the grade level assigned administrator for assistance.
Credit Recovery
Every semester three distinct classes are offered to students who have previously failed the classes
being offered. The three most often held classes are Biology, English 1 and Algebra 1. The classes
offered are determined by the number of students who need to remediate a specific subject. Reports
are run every semester to determine which classes are run, and what students need to re-take a
course. Any student who has failed any of the offered classes is invited to re-take the class for credit.
Every student eligible will be invited to attend the course and will be given a permission slip
delineating rules/expectations that should be signed by their Parent/Guardian. Courses are offered
before and after school. Morning classes meet one hour four days a week, and afternoon classes
meet two hours twice weekly. Students must attend at least 45 hours of the 54 hours offered to
receive credit. The program is overseen and managed by a counselor and an assistant principal.
2015-2016 Credit Recovery Participants Receiving Credit
Algebra 1P

Biology 1P

English 1P

Semester 1

Semester 2

Semester 1

Semester 2

Semester 1

Semester 2

Begin CR

33

47

38

44

34

39

Complete CR

21

24

27

31

22

21

37

Santiago High School ACS WASC/CDE Self-Study Report

APEX
In addition to the traditional credit recovery classes that are offered at SHS we offer online “D”
validation through APEX learning to satisfy CSU entrance requirements. Last year, 2015-16, 49
students validated one or more “D” grades. APEX learning offers digital curriculum to students in
which they complete an asynchronous course. Students are monitored and have access to computers
for four hours each week. During their class time, students receive help from the instructor to
complete coursework, and complete exams. APEX Learning can easily be accessed by students at
home or in our school library if the four hours at school is not enough. The instructors are
credentialed teachers form the SHS faculty who hold credentials in various subjects. Teachers are
trained in how to use the features of APEX Learning to monitor grades, track progress, and facilitate
mastery of the curriculum. The curriculum is provided by APEX Learning and is designed to
provide students with multiple opportunities to demonstrate mastery of the content. Students are
provided with instruction both via text and video, study guides are provided before assessments, and
feedback is given to the students both by APEX Learning and the facilitating teacher. Students are
referred to the program by either their counselor or AVID teacher. Program attendance is monitored
by the facilitating teacher and our supplemental counselor who contacts students and parents to
discuss lack of progress and expectations. The teacher will provide the student with access to
assessments when they have completed the prerequisite assignments and are prepared for the
assessment. The teacher may also intervene if the student is not being successful on their
assessments or is not progressing though the curriculum. APEX is offered throughout the school
year as well as during the summer.
Supplemental Educational Services (SES) Tutoring
Starting in PI year 2 SHS has offered SES tutoring for students who qualify for free or reduced
lunch. Applications are given to students annually and are provided information regarding tutoring
options. Students and parents are given the opportunity to choose which tutoring program, if any,
they would like to participate in. Students who choose the tutoring provided by SHS then enter our
SES tutoring program. SHS offers various SES interventions based on student need and interest. We
offer remediation and concurrent tutoring
for students struggling academically along
with enrichment opportunities to support
preparation for AP exams. The classes
have included Reading and Writing
support, Math tutoring, and AP Test Prep
in various subjects.
Connections Social Group
“Connections” is a social group designed
to facilitate the social thinking and
communication needs of students who
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have autistic-like characteristics by offering them opportunities to experience peer interactions and
participate in the culture of their peer groups. The “Connections” group meets weekly to address
social thinking and communication skills. The group consists of typical students as well as those
with autistic-like characteristics; the ratio is approximately 3:1 (typical/autistic-like). The students
meet in the Cavalier Center before, after school, or during lunch. The speech/language pathologist
facilitates the social groups.
In the Connections program, state standards are addressed and incorporated into the group activities.
Social skills are also addressed, including, but not limited to, using body language, initiating and
maintaining conversations, listening, starting and maintaining friendships, dealing with emotions,
and managing their own behavior.
Program Goals
• The goals for the “Connections” social group are as follows:
• Give high school students with autistic-like characteristics a sense of autonomy in constructing
and maintaining their own social lives by engaging with peers in various social skills activities
chosen by the group (under the direction of the speech/language pathologist)
• Foster motivation for teens with autistic-like characteristics and typical teens to engage in
socialization together
• Provide entryway for high school students with autistic-like characteristics into a peer culture
• Educate typical high school students about autism through direct experience
• Enhance the potential of high school students with autistic-like characteristics to engage in
positive social experiences
Adult Education Classes
For students who are credit deficient for high school graduation at the end of first semester, SHS and
GGUSD provides the option of taking classes through the Adult Education program provided by
GGUSD. In order for a student to take part in this program they must receive a referral from the
counselor prior to registering for the class. Santiago is given 16 seats for students to recoup
graduation requirements. Classes taken through the Adult Education program will apply to a
students’ high school transcript and allow them to make up credits for high school graduation. The
program offers classes taught by credentialed teachers who provide direct instruction at convenient
locations and times. Classes are offered morning, afternoon, and evening and include flexible
scheduling which allows SHS students to “extend their day” in a way that the master schedule does
not allow for. Additionally, on a case-by-case basis, students that become non-graduates are referred
to Adult Education in order to complete their high school graduation requirements and receive a
diploma.

39

Santiago High School ACS WASC/CDE Self-Study Report

Online Instruction
SHS implements online opportunities for our students. Two different programs are offered during
the school year and summer. During the school year, students in good standing can take online
Civics and Economics, approximately 70 students are enrolled each semester. Both classes are taught
by on campus Social Science teachers.
The pacing and curriculum is based on the GGUSD pacing guide and follows the same pace as a
traditional classroom. Online teachers meet with a district TOSA and are trained for the online
course annually in the fall. The system is similar to the classroom where students read class material
from the textbook, videos, and digital notes, then complete weekly quizzes and discussion questions
related to the essential question of the week. Teachers either use Google classroom or Haiku LMS.
Online quizzes are given each week after students complete wiki-projects correlating to the textbook,
discussion forums, and other formative activities for the week. The benchmarks count as their
summative midterm and final exam.
Students participating in the class can access all content through their own personal technology or
use the technology resources (75 computers) available in our library. Since courses are taught by
SHS faculty, early intervention is available through teacher-student conferences during the regular
school day.
During the summer months, students also have the opportunity to take online health coordinated by
our GGUSD 7-12 department of instruction.
School Attendance Review Board (SARB)
SHS has a average daily attendance rate of about 96% over the past three years. The Santiago
attendance staff, faculty, and adminsitration are dedicated and working diligently to improve our
student attendance. The attendance clerks work in conjunction with our communitly liaisions to
communicate with families, arrange parent conferences, and provide intermediate interventions.
When those interventions have not improved daily attendance our school uses the SARB process to
support the family. The process is organized by our district Student Services department, Boys and
Girls Club Truancy Reduction Center, and the Garden Grove Police Department. This process is
initialized using our student information system, Aeries. If a student is marked truant for more than
three periods, the first letter is generated and mailed home. Parents are also notified if a student is
marked absent for a period every day using our school notification system, SchoolMessenger. The
attendance office uses these notifications as ways to review each student’s attendance and identify
ways to prevent chronic absenteeism.
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Focused Programs
Specialized Course Sections
AVID 4 different classes and 18 sections
AP 15 different classes and 32 sections
CTE 15 different class and 26 sections
Enrollment in Focused Programs
The chart below shows our enrollment in our intervention and focused programs.
Program Name
AVID
Forward 1,2
CTE(can be duplicate)
AP(can be duplicate)
Honors(can be duplicate)
Special Education
RSP/MM
Resource Center
Inclusion(can be duplicate)
ELD
Online(can be duplicate)

2014-15
484
508
789
598

2015-16
496
80
451
887
602

2016-17
553
60
597
851
612

129/82

127/74

132/78

18
84
80
189

19
104
71
149

28
101
87
141

AVID
Over the past 14 years, AVID has been a driving force behind Santiago's emerging college-going
culture. AVID has helped transform the campus by providing a pathway for motivated students to
complete their A-G requirements and attend a four-Year University. Over 85% of all AVID students
complete their A-G requirements annually. 100% of AVID seniors complete a four-year college
application and their FAFSA applications. The AVID framework teaches skills and behaviors
pertinent for academic success and provides intensive support through bi-weekly tutorials and strong
student/teacher relationships. The
relationships that college bound
students create and the sense of hope
for personal achievement gained
through hard work and determination
has inspired students far beyond the
walls of the AVID classroom. The AG rate for all students has risen since
AVID begun, reaching almost 60%
in the 2014-2015 school year.
For the past eight years, Santiago has been recognized as an AVID National Demonstration site. Less
than one percent of AVID sites are recognized as an AVID Demonstration Site. The process of
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maintaining this status with AVID has meant the continuous training of both AVID elective and
regular content area teachers. Over 60% of Santiago's teachers, administrators, and counselors have
attended the AVID Summer Institute where they were trained in methodologies that develop
students’ critical thinking, literacy, and math skills across all content areas. The strength of the AVID
program is also due in large part to a dedicated team of AVID tutors who facilitate the bi-weekly
tutorial groups. For the past decade, all AVID tutors have been former Santiago AVID graduates
currently enrolled in a four-year university. Because of their connection to the school, they also
serve as role models and mentors.
AP Program
SHS offers an extensive selection of
Advanced Placement and Honors
courses. This year we are offering 15
different AP courses comprising 32
sections. For the past two years, we
have worked with Equal Opportunity
Schools, a non-profit organization, to
look at every individual student to
ensure equity in our AP program.
Our goal was to ensure the same
percentage of participation in each
socio-economic band. Initially we
found a much larger percentage of students participated in AP courses whose parents had a higher
income. After two years of participation we increased our AP enrollment of low income students by
participating in campus wide AP information surveys, using the tools available in AP Potential, and
developing the AP Psychology course as an entry point for all students. During this period of AP
enrollment growth, we also increased our percentage of students passing the AP exam. Over 60% of
our current Seniors have taken at least 1 AP class. Last year we administered the largest number of
AP exams (823) and over 59% of students taking an AP exam passed at least one exam with a score
of 3 or higher.
AP teachers have increased the amount of extended day and summer enrichment opportunities for
students. This past summer, SHS offered eight summer AP enrichment programs taught by our AP
teachers. Most of the programs met for two or three days and included activities such as
participating in field trips, lab work, and writing workshops.
Career and Technical Education Pathways
SHS supports five Career and Technical Education pathways: Automotive, Hospitality, Education,
Engineering, and Computer Science. Career and Technical Education (CTE) in Garden Grove
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Unified School District is aligned with California’s CTE Model Curriculum Standards, which were
revised and adopted by the State Board of Education in 2013, as well as Standards for Career Ready
Practice and Common Core State Standards. Instruction follows pathways focused on preparation for
post-secondary success and connects core academic content with real-world applications. Over the
past three years, CTE pathways have enhanced both rigor and relevance, so that each pathway now
includes courses with college articulation, UC a-g status, and industry-recognized certifications.
•

•

•
•

•

The engineering and computer science programs have adopted the highly regarded researchbased curricula and professional development programs offered by the nonprofit Project Lead
the Way.
The culinary program is being realigned as a hospitality pathway to include coursework in
hospitality management and the California Restaurant Association Education Foundation
program ProStart Culinary Arts. ProStart is a rigorous two-year sequence of coursework
leading to industry-recognized certifications and college articulation.
The Automotive pathway has developed a UC-approved course outline set to launch in 201718 and leads to ASE certification opportunities.
The education pathway provides students the opportunity to earn 13 college credits while
enrolled in high school in a sequenced program of study leading to Santa Ana College, Cal
State University Fullerton, and eventual teacher credentialing.
All CTE pathway students have the opportunity for work-based learning, interning with
regional business partners in their field of study for ten credits in a capstone course.

Extra and Co-Curricular Activities
SHS students enjoy a variety of co-curricular activities on campus. On the student survey over 80%
of Santiago students reported “I have opportunities to participate in sports, clubs, programs,
electives, or activities at this school that I enjoy.” Approximately 64% of SHS students report being
involved in at least one co-curricular activity. Available options include sports, our award-winning
vocal and instrumental music programs, theater, Academic Decathlon, and a variety of clubs and
equal access organizations such as American Red Cross, and Key Club. A list of current clubs is
available in the appendix.
Army Junior Reserve Officer Training Corps (AJROTC)
AJROTC has been a strong co-curricular program at
Santiago for over 10 years. Students are able to choose
AJROTC as their PE course to satisfy their PE
requirement. Many students choose to continue their
enrollment in AJROTC after their two years because it is
such a rewarding experience. SHS has 6 periods of
AJROTC with about 20 students enrolled each period.
While enrolled in the class students participate in a curriculum that includes physical education and
coursework on leadership, civics, geography and global awareness, health and wellness, life skills,
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citizenship, U.S. and military history. These lessons include skills that support Language, Science
and Mathematics.
The AJROTC program has many different opportunities for students to train and compete. These
groups or extracurricular activities include JROTC Teams: Color Guard (U.S. Flag), Raiders fitness
team, Academics, Drill /exhibition, Soccer, and Marksmanship team. All teams participate in annual
competitions against other JROTC programs in California / West coast. In addition the JROTC
program organizes /supports numerous community service events throughout the year; such as toy
drives, feeding needy families in Orange county and community cleanups.
Friday Night Live (FNL)
The Orange County Friday Night Live Partnership
(OCFNLP) program engages young people in
prevention activities on school campuses and in
community-based organizations. Under the guidance
of an advisor, youth focus on making an impact in the
areas of substance abuse prevention and other
concerns that affect their schools and communities.
The program encourages young people to take
responsibility by creating and coordinating activities
and service projects that benefit their peers, schools,
and communities. This youth-driven model develops
21st century competencies in the areas of leadership,
communication, team building, and problem solving. In addition to building a stronger connection
among youth, significant adults, and their communities, these important skills prepare students for
college and careers. Currently, Santiago High School has a core group of 50 students who participate
on a regular basis. New members are welcome to join anytime throughout the year.
Instrumental Music
The Santiago High School Instrumental Music
Department is an essential part of high school for
the performers, the school, and the community.
Consisting of nearly 200 students the program
offers a wide variety of classes including Concert
Band, Marching Band, Beginning Band, Color
Guard, String Orchestra and Piano. The Band
competes in prestigious field competitions and
parades throughout the fall season and performs
concerts both in winter & spring along with
orchestra. Having won countless First place
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rankings and Sweepstakes award during our marching season, as well as Unanimous superior titles
during concert season, the Instrumental Music department has proven to be a highly successful
program at Santiago High School.
Amongst the success in our competitive program, we strive to provide high-end opportunities to all
students, maximizing their potential while nurture an enjoyment and understanding of the arts to
enrich the quality of life for our students. More importantly, we present numerous personal growth
opportunities for our students to develop the skills necessary in real-life environment.
Vocal Music
During the last 5 years, the Santiago Choir Department has grown from two choirs to as many as five
choirs. Every year, the number of choir participants has increased, along with our many awards,
trophies, and accomplishments. Currently, there are four choirs with a total of 120 choir members.
Each choir has different singers who sing at different musical levels. During these years, the
Santiago Vocal Ensemble & Advanced Women's Ensemble have competed in annual competitions in
which they've placed 1st in almost every competition. The Santiago Vocal Ensemble have been
asked to perform for many community events, such as the Garden Grove Christmas Tree Lighting
Ceremony, the GGUSD Community Dinner, the GGUSD Holiday Luncheon, the Orange County
Department of Education Holiday Luncheon, and numerous school-sponsored events.
The goal of this department is to musically enrich the lives of the choir students and to help them
have a deeper appreciation for music and the other arts. For four-year choir students, the goal is to
train the singers enough that they would be able to audition for and be accepted into a university or
community choir, with the musical knowledge that they had gained from their choir classes.
SHS has a strong tradition of athletic competition. We are competitive in all boys and girls sports
within the Garden Grove League. We have been increasing the number of faculty who coach our
sports which has improved our student participation and connection to the school. There is one
faculty member serving as a coach in at least one level for all but 3 sports. Below is a table of sports
fielded at SHS.
Santiago Athletics
Fall Sports
Winter Sports
Spring Sports
Football
Boys Basketball
Boys Volleyball
Girls Volleyball
Girls Basketball
Boys Track
Boys Cross Country
Boys Soccer
Girls Track
Girls Cross Country
Girls Soccer
Boys Swimming
Girls Tennis
Boys Wrestling
Girls Swimming
Girls Wrestling
Softball
Baseball
Boys Tennis
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Conditions for Learning
Teacher Qualifications
This table shows information about teacher credentials and teacher qualifications. Teachers without
a full credential include teachers with district and university internships, pre-internships, emergency
or other permits, and waivers. Teachers listed as teaching outside the subject area of competence are
authorized by use of Education Code 44263 provisions allowing authorization of teachers with 18
semester units or 9 upper division units in the subject to be taught, teacher consent, and Board
approval. Education Code 44285.7(b) allows a teacher who holds a credential in a subject other than
physical education to coach a competitive sport for which the students receive physical education
credit for one period a day. This also requires 20 clock hours of first aid instruction appropriate to the
specific sport.
Teacher Credential Information
Teachers

13-14

14-15

15-16

16-17

With full credential

80

83

87

91

Without full credential

1

0

0

0

Teaching outside of subject area
of competence

2

6

5

9

Santiago No Child Left Behind Compliant Teachers
Taught by Highly
Qualified Teachers

Not Taught by Highly
Qualified Teachers

2014-2015

99.71%

0.29%

2015-2016

Waiting for data from
personnel

2016-2017
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Teacher Misassignments and Vacant Teacher Positions
This table displays the number of teacher misassignments (positions filled by teachers who lack legal
authorization to teach that grade level, subject area, student group, etc.) and the number of vacant
teacher positions (not filled by a single designated teacher assigned to teach the entire course at the
beginning of the school year or semester). Please note the total teacher misassignments include the
number of teacher misassignmets of English Learners.
Teacher Misassignments and Vacant Teacher Positons
Teachers

13-14

14-15

15-16

Teacher misassignments of English learners

0

0

0

Total teacher misassignments

0

0

0

Vacant teacher positions

0

0

0

Additional Teacher Qualifications
This table displays the number of teachers who have completed additional qualifications. Overall
this information demonstrates that all SHS teachers are highly qualified and many have continued
past basic requirements to achieve greater proficiency professional qualifications.
Additional Teacher Qualifications
Number

Percent

National Board Certified

1

1%

With Advanced Degrees(Masters, Doctorate)

40

43%

Cross-Cultural Language and Academic Development
(CLAD)

64

70%

Beginning Teacher Support and Assessment (BTSA)

50

55%

Teacher Experience and Leadership
Santiago is fortunate to have a very experienced staff. More than 75% of SHS teachers have been
teaching for more than 6 years. SHS has a rich tradition of teacher leaders both cultivated and selfinitiated. The legacies of exemplary professional culture are embraced by new teachers while new
competencies and skills have been added to meet the needs of the 21st century classroom. Growth in
leadership skills on campus can be seen directly through the Department Chairs. This group has
grown from a team of teachers who disseminate information to their departments to now being key
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decision makers and instructional leaders. Two teachers on campus act as peer instructional coaches
working with our District TOSA to support new teachers and experienced teachers. All teachers
work in PLC’s which focus on the success of each student. Teachers share and evaluate strategies,
lessons, and assessments during collaboration time.
Teachers Years of Educational Service within the GGUSD

Years of Educational Service Total
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Professional Development Program
SHS faculty members all participate in multiple tiers of professional development. GGUSD and
SHS see professional development as one of the true keys to success believing that best first teaching
is the best intervention.
New Teacher Support Program (NTSP)
Teachers who are in their first year of the
teaching profession as well as teachers who
are new to Santiago or GGUSD participate in
the New Teacher Support Program (NTSP).
NTSP participants engage in bi-monthly
professional development meetings hosted
by the district as a means to cultivate their
understanding
Effective
Instruction,
including Backwards Planning, Learning
Objectives, the Gradual Release of
Responsibility, and formative/summative assessments. Additionally, these sessions bring crosscontent teachers together from across the district to build capacity around GGUSD's strategic plan as
teachers explore ways in which to support students in developing academic skills (Goal 1), personal
skills (Goal 2), and lifelong success (Goal 3). In conjunction with the focused professional
development regarding Effective Instruction, NTSP participants engage in Teacher Expectations and
Student Achievement (TESA) training to foster classrooms that promote explicit expectations, high
accountability, rigorous interactions, and a supportive culture.
At the school site level, NTSP participants engage in on-campus, bimonthly meetings facilitated by
the school site TOSA. NTSP teachers delve deeper into instructional strategies and share best
practices regarding Effective Instruction, classroom management, TESA, and scaffolds that promote
critical thinking and academic language to support content learning. The school site TOSA also
facilitates release days in which NTSP teachers engage in lesson studies that involve the co-planning
and co-teaching of common lessons.
Evidence
• 7-12 Instructional Office Professional Development Calendar
• School site/District NTSP Agendas/Presentations
• Co-plan/Co-teach Release Day Agendas/Presentations
• Lesson Study Products
o Effective Instruction/Backwards Mapping Templates
o Lesson presentation and handouts
o Student Work
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BTSA/Induction
The California Beginning Teacher Support and Assessment (BTSA) program pairs beginning
teachers with Teachers on Special Assignment (TOSA) and/or on-site mentor teachers as support
providers. The program provides individual support and advanced content for newly-credentialed
beginning teachers. BTSA programs are locally designed and implemented in accordance with the
California Standards for the Teaching Profession. The standards are organized around six interrelated
categories of teaching practice. The six standards are:
•
•
•
•
•
•

Engaging and Supporting All Students in Learning
Creating and Maintaining Effective Environments for Student Learning
Understanding and Organizing Subject Matter for Student Learning
Planning Instruction and Designing Learning Experiences for All Students
Assessing Student Learning
Developing as a Professional Educators

Induction is a pathway from a Preliminary Teaching Credential to Professional Clear Teaching
Credential. It is a two year program of support and formative assessment provided by TOSAs and
on-site mentor teachers trained to coach Beginning Teachers. The program is designed and
implemented in accordance with the Induction Program Standards. The foundations of the program
include:
•
•
•
•

The California Standards for the Teaching Profession
Teacher Performance Expectations
Formative Assessment
The State Academic Content Standards

Santiago teachers who are involved in the Induction Program meet with their support providers
regularly in both formal and informal settings to refine their understanding of the California
Standards for the Teaching Profession and apply their learning regarding Teacher Performance
Expectations, Formative Assessments, and the State Academic Content Standards to their classroom.
Induction participants engage in professional development hosted by the district as a means to refine
their understanding Effective Instruction, including Backwards Planning, Learning Objectives, the
Gradual Release of Responsibility, and formative/summative assessments.
Additionally, Induction teachers engage in multiple Inquiry Cycles in which they generate research
questions as a basis for planning lesson series, generating formative assessments, participating in
observations/feedback opportunities, and analyzing student data. The Inquiry Cycles culminate with
teacher reflections and goal setting to further their progress along the continuum of the California
Standards for the Teaching Profession.
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Evidence
• FACT Completion Verification Document
• FACT Training Schedules
• State and Local Survey Results
o Site Administrator
o Support Provider
o Participating Teacher
• Formative assessment for California Teachers (FACT)
o FACT Modules A, B, C, D, and E
o Individual Induction Plans
o Induction Portfolios
• FACT Completion Timelines (Year 1 and Year 2)
• Support Provider Calibration and Collaboration Meeting Agendas
• Participating Teacher Collaboration Meeting Agendas
AVID Training and Summer Institute
Over sixty percent of all SHS teachers have
attended AVID Summer Institute. During the three
day summer institute teachers participate in depth
training in WICOR strategies. Teachers attend
training as course teams as possible to ensure
strategies are applied to course team planning.
Common Core State Standards and Textbook
Implementation
The State Standards establish the fundamental
educational learning targets that ensure all students are college and career ready. Over the course of
five years, SHS teachers have worked diligently toward implementation of the state standards as the
standards provide all secondary teachers with a clear destination. Working in collaborative teams,
focusing on student’s performance, and using common assessments will continue to remain key to
refining an articulated pathway for building capacity of all SHS teachers as they continue to
implement the State Standards.
SHS teachers have engaged in the study and transition to the Common Core California State
Standards beginning in 2011. Professional development experiences provided teachers with the time
and resources to build their capacity around these new standards that require students to be college
and career-ready, be technology-savvy, prepared for the global economy, and use critical thinking
skills. Teachers engaged in content-specific strands of training that resulted in their awareness and
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readiness to move toward transition and implementation of the CCSS. Professional Development
targeted the following areas of study of the new standards:
• Understanding the rationale and design of the CCSS
• Studying the 2010 Standards in comparison to the 1997 standards
• Studying the K-12 progressions of vertical alignment of the CCSS
• Identifying current practices and changes needed to address the new CCSS
Transition to New Math CCSS
Beginning in 2013-2014, math teachers engaged in professional development experiences to explore
the Instructional Shifts of CCSS, including:
1.Greater focus on fewer topics
2.Coherence: Linking topics and thinking across grades
3.Rigor: Pursue conceptual understanding, procedural skills and fluency, and application with
equal intensity
In the second semester of this year, Math Adoption Consult members were determined to review
textbook samples using the criteria of the new Mathematics Framework for California Public
Schools.
During the 2014-2015 school year, teachers piloted both print and digital materials from multiple
publishers to engage in an informed recommendation regarding the adoption and purchase of CCSSaligned materials for all levels of secondary mathematics. This pilot, in which multiple SHS teachers
participated (as both pilot teachers and Consult members), resulted in the formal recommendation of
CA State Board-approved textbooks and materials that were purchased and implemented in the
2015-2016 school year. Math teachers received quarterly professional development from the
textbook publisher and Math TOSAs to ensure that the new math materials were and continue to be
implemented with the instructional shifts in mind and the spirit of the CCSS intact.
SHS math teachers continue to engage in content-specific professional development and lesson study
experiences that support them in practicing instructional strategies that help students master the rigor
called for in the Common Core. Strategies such as Close/Critical reading of text, use of annotation
and text-dependent questions, informal daily writing activities targeting content and academic
language, structured oral language routines, and the employment of scaffolding for rigorous
performance tasks that require student to think critically, synthesize information, and apply
knowledge are foundational in the SHS math teacher’s transition to the new standards, instructional
shifts, and textbook materials of the Common Core.
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Transition to New ELA CCSS
Beginning in 2013-2014 teachers engaged in additional professional development experiences in
including opportunities to explore the Instructional Shifts of CCSS, including the Literacy Standards
for History/Social Sciences, Science, and Technical Subjects. Teachers investigated best practices
regarding these Instructional Shifts:
1. Reading, writing, and speaking grounded in evidence from text
2. Building knowledge through content-rich nonfiction and informational texts
3. Regular practice with complex text and its academic vocabulary
Additionally, teachers engaged in developing lesson series that were indicative of the new CCSS as
well as the Instructional Shifts. This work eventually established the foundation for the interim
pacing guides that would guide teachers in a new approach in the era of Common Core. Teachers
engaged in collaborative dialogue by course-alike, site, and even at the district level, and pilot work
regarding the new standards and instructional shifts resulted in lesson studies, co-planning/coteaching opportunities, and the creation of new writing rubrics, common formative and summative
assessments, as well as district-wide quarterly benchmark exams.
The implementation of the new standards with new pacing guides that reflected the skills-based
nature of the CCSS transpired over the course of the 2014-2015 school year. While ELA teachers
were still operating with old textbooks, teachers were able to make the instructional shifts in their
classroom with this new approach which highlighted such tenets as close reading, text-dependent
questions, collaborative dialogue, academic language instruction, and text-based speaking and
writing opportunities.
In the 2015-2016 school year, SHS ELA, ELD, and SPED teachers took part in the piloting of new
ELA, ELD and SPED materials. Teachers piloted both print and digital materials from multiple
publishers to engage in an informed recommendation regarding the adoption and purchase of CCSSaligned materials for the ELA, ELD, and SPED ELA classroom. This pilot in which multiple SHS
teachers participated (as both pilot teachers and Consult members) resulted in the formal
recommendation of CA State Board-approved textbooks and materials that were purchased and
implemented in the 2016-2017 school year.
Teachers continue to engage in quarterly professional development experiences to ensure that the
new materials are implemented with the instructional shifts in mind and the spirit of the CCSS intact.
Site Instructional Focus Professional Development
SHS teachers engage in ongoing, school-wide professional development that focuses on the areas of
academic language/literacy, technology, and professional learning communities.
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Academic Language and Literacy
Professional development focused on explicit instruction to support students in the acquisition and
utilization of Academic Language has been a common thread woven into all Super Week, NonStudent Day, and Staff Meeting agendas. Beginning with a study of the College and Career
Readiness Standards, teachers have built their working knowledge of the literacy expectations in the
era of the Common Core State Standards. Teachers have collectively defined and built a common
definition for "rigor" and "complex text" by collecting data through classroom "Rigor Walks" that
focused on student engagement with the literacy demands of reading, writing, listening/speaking, and
language. These school-wide walks prompted professional development anchored in scaffolds and
tools to support students in the development of literacy skills, with an emphasis on the utilization of
academic language, that transfer across all content areas. Additionally, professional development
experiences have high-lighted Text-dependent Questions, Close Reading, and Speaking and Writing
to Learn strategies to align opportunities for students to express their understanding and analysis of
content-specific topics and concepts. While professional development was initially provided mainly
by the school-site TOSA, teacher leaders, including the Instructional Leadership Team, have taken
on the charge of providing professional development experiences for their colleagues. Monthly staff
meetings incorporate departmental, teacher-led presentations that highlight literacy and academic
language across all content areas.
Professional Learning Communities
Professional Development regarding professional
learning communities has been another constant
area of focus for SHS teachers. To support the
development of department and course-alike
synergy, professional development experiences
have highlighted a common definition of PLCs
and the building of norms and expectations for
PLCs across the campus. Teacher have engaged in full-day experiences such as "Establishing
Effective PLCs" with Tim Kanold as a way to develop PLC objectives and goals. PLC professional
development has been refined to include school-wide tools that support the creation of department
and course-alike norms, Learning Goals, Essential Standards, and Quarterly Common Assessments
that are writing-based. PLCs continue to highlight academic language and literacy in their outcomes.
Technology
Professional Development regarding the integration of instructional technology continues to thrive at
SHS under the leadership of teacher technology "leads." Professional development regarding Google
Apps, Google Classroom, Digital Notetaking, and Goobrics is consistently integrated into PLC
planning.
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Explicit English Language Instruction
Systematic ELD
GGUSD provides a three-day Systematic ELD Institute in which all ELD teachers receive
professional development in order to support students' acquisition of both colloquial and academic
English in a setting dedicated to systematic and explicit instruction. Providing purposeful language
instruction with regular structured practice is an essential component to GGUSD instruction for
students operating across the continuum of language proficiency levels.
SHS teachers learn strategies to provide systematic instruction that focuses on vocabulary, word
usage, grammatical forms, language functions, and syntactical structures to move students toward
redesignation. Additionally, teachers engage in lesson planning that highlights language-rich daily
learning objectives, language functions/patterns, structured language practice, and numerous Writing
to Learn opportunities. Tenets of the Systematic ELD framework are embedded into all levels of the
ELD Pacing Guides.
Constructing Meaning
GGUSD provides a two-day Constructing Meaning Institute in which all teachers receive
professional development in order to support students' development of academic language knowing
that it is a critical piece of the California State Standards as well as GGUSD's Strategic Plan.
Providing targeted academic language support is an essential component to GGUSD instruction, as
teachers expect students to think critically about content and articulate that thinking through
academic speaking and writing opportunities.
SHS teacher participants learn strategies for equipping Long-term English learners with the
sophisticated academic language they need to express their understanding and application of contentspecific topics and concepts. Participants analyze the cognitive and linguistic demands of the State
Standards and the SBAC Assessments. Additionally, participants refine their understanding of
Long-term English Learners and the need to close the achievement gap for these students. To
contextualize the approach of Constructing Meaning, teachers engage in a lesson simulation where
explicit academic language was highlighted as a means to develop content understanding the analysis
of complex text. Teachers then explore the tenets of CM, including language functions, bricks, and
mortar and engaged with a Task and Text Analysis tool to support their planning of rigorous,
language-rich instruction.
ExAL (Explicit Academic Language Support)
SHS teachers participated in a two-day ExAL Institute to build on their Constructing Meaning
training in order to enhance literacy-based instruction across the curriculum with a strong emphasis
on academic language supports and scaffolds. Teachers explored meaningful strategies to engage
students in the close reading of complex texts, speaking about these texts in a collaborative setting,
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and writing about these texts in both formative and summative contexts. Additionally, SHS teachers
discussed the powerful role of explicit academic language support as a means to enhance student’s
abilities to process content knowledge. An outcome of this professional development experience are
the common quarterly writing assessments taking place in each course-alike team across campus. As
content teams develop writing-based assessments, strategies, scaffolds, and templates continue to be
central to teacher collaboration conversations and planning experiences.
Super Week Professional Development
Super Week Professional Development sessions (hosted in a Monday-Friday format prior to the
school year) provide secondary teachers with strategies, tools and resources that have been developed
to effectively implement the State Standards in the coming school year. All teachers have an
opportunity to attend professional development sessions specific to their content area while receiving
standards based lessons that are anchored in Effective Instruction (EI) with embedded language
supports for English Learners.
Super Week sessions are devoted to providing secondary teachers with strategies that will assist with
the integration of the State Standards and literacy standards into instruction, curriculum and
assessments. Teachers are provided the opportunity to select focused professional development
sessions that address English Learners, Checking for Understanding and Quality Questioning
embedded in the Effective Instruction Framework. Specific resources and tools are provided to
address the literacy focus and demands of the State Standards.
Additionally during Super Week, teachers have the opportunity to explore a range of technology
offerings that supports their specific content, as well as helps students meet the technology
expectations and rigor of the state standards. These offerings range from learning best practices for
managing and setting up a technology integrated classroom environment to advanced offerings that
explore how technology can be leveraged within the context of pedagogy and content.
Monthly Faculty Meeting PD
During the once a month faculty meeting, departments showcase lesson ideas and classroom
experiences that highlight Santiago’s Areas of Instructional Focus (literacy, instructional technology,
academic language support) across all content areas. Departmental presentations rotate on a monthly
basis and various teachers share lessons, activities, assessments, student work samples, and videos
with the staff at large. These presentations are anchored in the instructional shifts of the CCSS,
including the literacy standards. Throughout the presentations, the staff has opportunities to discuss
and analyze the ideas showcased in order to make content and literacy-based connections to their
own subject area. This monthly showcase provides a rich and tangible professional development
experience that fosters cross-content collaboration, innovation, and implementation of SHS’s
instructional priorities.
56

Santiago High School ACS WASC/CDE Self-Study Report

Teacher Attendance Rates
The table below shows teacher attendance for non-school related absences: illness, personal
necessity, family illness, family care leave, and bereavement. Teacher attendance has steadily
improved the last three years.
2013-2014 2014-2015 2015-2016
Teacher
Attendance Rate

92.40%

92.70%

93.10%

Paraprofessional Qualifications
SHS employees many paraprofessionals in multiple roles and capacities. The main classifications of
paraeducators on the SHS campus are Instructional Aide Bilingual, Instructional Aide II Special
Education, and Intensive Behavioral Instruction Assistant. All paraeducators employed by SHS
meet the requirements of ESEA.
Student Access to Standards Aligned Instructional Materials
Textbooks in the subjects of English language arts, mathematics, history/social science, health,
foreign language, visual/performing arts, and science have been adopted from those approved by the
State Board of Education. The Garden Grove Unified School District Board of Education has
adopted district 9-12 textbooks in the subjects listed above. K-12 textbooks for mathematics,
history/social science, science, English language arts (including reading), and foreign language are
aligned with state-adopted content standards and state or national frameworks following the state
adoption schedule.
All students have textbooks and instructional materials, including science laboratory equipment at
the 9-12 level, that are current and in good condition in accordance with Education Code
requirements. All textbooks and instructional materials are provided in sufficient quantities for each
student for use in class and to take home.
School Facilities
The District takes great efforts to ensure that all schools are clean, safe, and functional. The district
has established cleaning standards for all school facilities in assigning and inspecting custodial work.
Food service and restroom facilities are given highest priority on a daily basis to ensure the health
and safety of students and staff. Santiago is staffed with a plant supervisor, building maintenance
worker, pool maintenance worker, boys and girls locker-room attendants, and seven evening
custodial staff.
Results from our annual student, staff, and parent survey include data regarding school cleanliness.
68% of teachers and 78% of parents agree or strongly agree the school is well maintained. Only 27%
of students agree or strongly agree that “My school is clean”. When looking deeper into student and
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parent open ended responses, the cleanliness of our restrooms is frequently referred to as an area to
improve. This feedback has been given to our custodial team which has responded by having our
night lead double check restroom cleaning, and having the day team perform a mid-morning
restroom walk through. Our restrooms are over 50 years old and have not undergone an overhaul.
During our site modernization, all restrooms will be completely refurbished with new tile, fixtures,
and plumbing. With modernization underway, an updated and refreshed campus will negate issues of
cleanliness and upkeep of facilities.
To maintain landscaping, our district provides regular gardening services. Graffiti is addressed daily
and repairs are done as needed. District maintenance workers regularly visit our campus in response
to work orders submitted by our plant supervisor.
The table below summarizes the findings of the most recent inspection of the school to determine the
condition of the grounds, buildings, and restrooms. A form known as the Facilities Inspection Tool
(FIT) is used to document whether the inspection elements listen in the table below are determined to
be in “good repair” at the school.
School Facility Good Repair Status 2015-16 School Year
Items Inspected

Repair Status

Items Inspected

Repair Status

Systems

Good

Restroom/fountains

Good

Interior

Good

Safety

Good

Cleanliness

Good

Structural

Good

Electrical

Good

External

Good

Overall summary of facility conditions

Exemplary

Date of the most recent school site inspection

7/22/2015

Date of the most recent completion of the inspection form

7/22/2015
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Course of Study
The regular course of study for a student to graduate from SHS includes 220 units for the board
adopted graduation requirements. This course of study is inclusive of all Education Code
requirements and all A-G courses except for foreign language. Only students with an IEP would be
initially enrolled in a non A-G course of study as required to meet their IEP goals.
Algebra Enrollment
The mathematics courses offered range from Algebra 1P to college level mathematics. The regular
course of study for all 9th grade students is to take Algebra 1. In order to graduate, students must
complete 30 credits in mathematics and successfully complete an Algebra 1 course. Some special
education students receive specialized instruction in mathematics and meet their Algebra 1
requirement with the successful completion of Algebra 1A SE and Algebra 1B SE, both year-long
classes. In addition, some of our special education students begin their mathematics specialized
instruction in 9th grade by taking Pre-Algebra SE.
Algebra 1P is open to grades 9, 10, 11, and 12. Most of our 9th grade students begin their
mathematics sequence with Algebra 1P. Students who do not successfully complete a semester of
Algebra 1P are assigned a credit recovery class after school or summer school to make up the credits
that were not earned. Students who have not successfully completed both semesters of Algebra 1 P
by the start of the 10th grade will have to repeat the course before advancing to the next level. As a
result, there may sometimes be 10th grade students in an Algebra 1P class. In addition, there are
sometimes 10th, 11th and 12th grade students in an Algebra 1P class because they are new students to
the United States and are just beginning our math sequence.
Grade Level Algebra Enrollment
9
10
11
12
9th Grade Math
Enrollment
Pre-Algebra SE
Algebra
Geometry
Algebra 2
Algebra 2/Trig

16-17
434
48
14
5

16-17
45
434
20
20
0

15-16
466
50
6
4

15-16
42
466
27
14
16

9%
84%
4%
4%
0%
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14-15
434
41
10
7

7%
82%
5%
2%
3%

14-15
41
434
13
22
16

8%
83%
2%
4%
3%
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District Policies and School Financial Support
Santiago receives funding from multiple federal, state, and local resources. Our resources and
budget are centrally controlled and managed by our district's Office of K-12 Educational
Services and Office of Business Services. Expenditures for all personnel are coordinated between
the site and those offices annually. After funding for all positions and ongoing expenses is
encumbered from all funding sources, a designated committee will develop a plan for remaining
balances to support site initiatives as determined by the school action plan within the Single Plan for
Student Achievement. The budgets related to the position control report for staffing and the school
action plan are reviewed and approved by the School Site Council, with input from the English
Learner Advisory Committee. Budgets are shared regularly with School Site Council, site
leadership, and Department Chairs for feedback and suggestions. New positions can be created if a
need can be demonstrated and ongoing funding is available for the foreseeable future. Garden Grove
Unified School District is traditionally fiscally conservative and centrally controlled; proudly sharing
they have never had to lay off an employee for budget shortfalls.
Our site SPSA has a budgeting tool embedded for projecting the following school year site budget.
Near the end of each school year sites are provided budget projections and use that information to
plan accordingly. Below is a table that summarizes our budget projection for this current school
year. This budget planning process is tied to the goals and actions within the SPSA. Actual
expenditures are tracked within the BiTech system, which can be accessed throughout the year. The
district protocols for approval of site expenditures ensures that sites follow state and federal
regulations, and that expenditures support the school's goals, which are also aligned with the District
Strategic Plan.
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Goal One
Academic Skills: All learners will develop the academic skills
necessary for continual individual growth towards mastery of
standards.
Goal One Focus: Academic Content, Academic English and Scholarly Habits. We have organized
the data below to demonstrate our progress towards meeting Goal 1.
Santiago students are demonstrating growth towards mastery of standards. Overall students have
shown gains in “Exceed” or “Met” standards as measured by the SBAC assessment. All teachers
work towards improving skills in English through the use of research based strategies, such as ExAL
(Explicit Academic Language Instruction) in all content areas. All math teachers have been involved
in district led quarterly training for the past two years in instructional strategies designed to address
the new mathematical practices standards. Irvine Math Project materials are the cornerstone of the
math trainings. Both English and math have piloted and adopted new textbooks designed to meet the
new State Common Core standards. Math adopted new textbooks in 2015/16 and English adopted
new textbooks in 2016/17.
Grade point averages are increasing year to year, and “D” and “F” rates are decreasing. Santiago
students are approaching the GPA target of ≥ 2.8 and are already below the target for “D” and “F”
rates for 2015.
Metric Description and LCAP Targets

Santiago
2013

SBAC: English Language
Arts/Literacy
Exceed or Met Standard (improve)

All

SBAC: Mathematics
Exceed or Met Standard (improve)
Grade Point Average
Target ≥ 2.8
Spring Semester “D” rate
Target ≤ 11%
Spring Semester “F” rate
Target ≤ 8%

All
All
All
All

2014

2015

2016

Trends

59%

63%

4% increase in Exceed
or Met standards

19%

24%

2.62

2.64

2.71

2.84

11.4%

11.5%

9.7%

9.0%

7.3%

6.9%

6.2%

5.3%
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5% increase in Exceed
or Met standards
0.22 increase in GPA
from 2013 to 2016
2.4% decrease in the
“D” rate
2% decrease in the “F”
rate

Santiago High School ACS WASC/CDE Self-Study Report

SBAC Results: Dataquest CAASSP data do not always sum to 100% due to rounding
2016 SHS vs California % Comparison all significant subgroups English Language Arts & Literacy

English

ALL

Hispanic

Asian

CA or SHS

CA

Exceed

FEP

EL

SED

Sped

SHS

CA

SHS

CA

SHS

CA

SHS

CA

SHS

CA

SHS

CA

SHS

26%

25%

16%

20%

52%

58%

28%

34%

1%

1%

16%

25%

3%

2%

Met

33%

38%

34%

40%

29%

26%

36%

45%

8%

17%

33%

38%

13%

5%

Nearly
Met

22%

25%

27%

28%

11%

7%

22%

18%

28%

46%

27%

25%

26%

36%

Not Met

19%

12%

23%

13%

8%

9%

14%

3%

62%

36%

25%

13%

58%

57%

When looking at the “Exceed” and “Met” standards for English, Santiago students performed above
the state average in all subgroups for 2016, except for Special Ed students, where there is a 9% gap.
When looking at the “Not Met” category, Santiago had fewer students not meet standards, with the
English Learner subgroup having the highest differential of 26% fewer English Learner students not
meeting standards compared to California English Learners. Overall, the SBAC test for English
Language Arts & Literacy demonstrated the positive results of Santiago teachers working towards
the acquisition of academic English for student in all content areas.
2016 SHS vs California % Comparison all significant subgroups Mathematics
Math

ALL

Hispanic

Asian

CA or SHS

CA

Exceed

FEP

SHS

CA

SHS

CA

SHS

CA

SHS

CA

SHS

CA

SHS

CA

SHS

13%

8%

5%

3%

43%

31%

14%

11%

2%

0%

6%

8%

1%

0%

Met

20%

16%

15%

13%

27%

34%

21%

21%

4%

4%

15%

15%

4%

2%

Nearly Met

25%

32%

26%

33%

16%

20%

26%

38%

10%

16%

25%

34%

10%

2%

Not Met

43%

44%

54%

50%

14%

15%

39%

30%

85%

80%

54%

44%

85%

95%

62

EL

SED

Sped

Santiago High School ACS WASC/CDE Self-Study Report

When looking at the “Exceed” and “Met” standards for Mathematics, Santiago students performed
below the state average by 3-5% for all subgroups except for Socio economically disadvantaged
where Santiago was slightly higher than state average. Santiago had fewer students in the “Not Met”
category for all subgroups, except for Asian (1% higher than state) and Special Education (10%
higher than state). Meeting Mathematics standards was a challenge for all subgroups, except for
Asian, which had 14-15% of students in the “Not Met” category, with the rest of the subgroups
ranging from 35% to 95% “Not Met”.
Year to year comparisons for Santiago in English Language Arts & Literacy are given below.
SHS Two Year % Comparison all significant subgroups English Language Arts & Literacy
English

ALL SHS

Hispanic

Asian

FEP

EL

SED

Sped

Years

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

Exceed

21%

25%

18%

20%

40%

58%

29%

34%

1%

1%

20%

25%

2%

2%

Met

38%

38%

38%

40%

35%

26%

48%

45%

14%

17%

38%

38%

4%

5%

Nearly Met

27%

25%

28%

28%

16%

7%

18%

18%

47%

46%

28%

25%

24%

36%

Not Met

14%

12%

15%

13%

9%

9%

4%

3%

37%

36%

14%

13%

69%

57%

When looking at year-to-year comparisons from 2015 to 2016, all subgroups increased in percent
“Exceed” and “Met” standards with Asian having the largest increase (11%), followed by
Socioeconomically Disadvantaged students (5%), Hispanic (4%), English Learner (3%), Fluent
English Proficient (2%), and Special Education (1%).
In 2016 Fluent English Proficient had the lowest “Not Met” at (3%), Asian (9%), Hispanic/Socio
economically disadvantaged (13%), English Learner (36%), and Special education (57%). Even
though the Special Education subgroup had a large “Not Met” percentage, there was a decrease in
“Not Met” by 12% from 2015 to 2016.
Except for the Special Education subgroup, other groups had stable “Not Met” numbers from year to
year implying that the changes were due to more borderline students shifting up from “Nearly Met”
to “Met”, and from “Met” to “Exceed”
When focusing on 2016, the largest performance gaps in “Exceed” and “Met” exist between English
Learners vs Fluent English Proficient students (61% gap) and Special Education students and All
Students (56% gap). There is also an ethnicity gap between Hispanic and Asian of 19% in 2015 with
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a larger gap in 2016 of 24%. While both subgroups increased in percent “Exceed” and “Met” from
2015 to 2016, the Asian subgroup experienced a larger increase.
Delving deeper into the data there are four strands for the English Language Arts & Literacy
standards (Reading, Writing, Speaking/Listening and Research/Inquiry) with data given as “Above”,
“At or Near”, and “Below” standard.

SBAC Two Year % Comparison all significant subgroups ELA strands

Reading

ALL SHS Hispanic

Asian

FEP

EL

Year

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

Above

24%

28%

22%

24%

36%

49%

33%

37%

3%

2%

23%

27%

2%

2%

At/Near

51%

55%

52%

58%

47%

41%

56%

55%

41%

55%

52%

55%

20%

45%

Below

25%

17%

27%

18%

16%

10%

12%

8%

56%

42%

25%

18%

78%

52%

Writing

All SHS

Hispanic

Asian

Year

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

Above

35%

37%

33%

31%

55%

65%

49%

49%

4%

2%

35%

36%

2%

2%

At/Near

49%

50%

50%

55%

40%

25%

44%

47%

61%

59%

49%

51%

36%

36%

Below

16%

13%

17%

14%

5%

10%

7%

4%

35%

39%

16%

13%

62%

61%

Speaking

All SHS

Hispanic

Asian

Year

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

Above

15%

21%

15%

17%

16%

45%

21%

29%

1%

2%

15%

20%

2%

5%

At/Near

66%

65%

65%

69%

71%

42%

70%

64%

57%

67%

66%

66%

29%

48%

FEP

EL

FEP
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SED

Sped

SED

EL

Sped

SED

Sped
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Below

19%

14%

21%

14%

13%

13%

9%

7%

Research

All SHS

Hispanic

Asian

Year

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

Above

37%

41%

35%

37%

56%

64%

50%

53%

9%

7%

37%

41%

4%

2%

At/Near

53%

48%

54%

51%

38%

30%

45%

43%

72%

63%

54%

48%

56%

50%

Below

10%

11%

10%

13%

5%

6%

5%

4%

19%

30%

9%

11%

40%

48%

FEP

42%

31%

EL

19%

14%

SED

69%

48%

Sped

Santiago, as a whole, showed decreases in “Below” standard in 2016 for all strands, except for
Research/Inquiry, which showed a slight increase of 1%. In 2016, the Research/Inquiry strand had
the fewest students “Below” standard at 11%, followed by Writing at 13%, Speaking/Listening at
14%, and Reading at 17%. Overall less than 20% of all students were below standard in all strands.
The Special Education subgroup had the most students below standard in 2016, ranging from 48% to
61% below in the various strands, followed by English Learners who ranged from 30% to 42%
below standard. The subgroup with the fewest students below standard in 2016 was the Fluent
English Proficient subgroup which had less than 10% below standard in all strands, followed by
Asian with 6% to 13% below standard. The Hispanic and Socioeconomically disadvantaged
subgroups have almost identical results as these two groups are largely one and the same, and ranged
from 11% to 18% below standard.
Minor performance gaps exist when comparing ethnicity, with Asian versus Hispanic gaps ranging
from 1% to 8% in the four strands. The largest gap exists between Special Education and All
Students with gaps ranging from 34% to 48% in the four strands. There are also gaps when
comparing Fluent English Proficient versus English Learners with gaps ranging from 24% to 35%.
Overall, the general trend is that subgroups are decreasing in the number of students who score
“Below” standard in the various strands. Despite having the fewest students performing “At/Near”
and “Above”, the Special Education subgroup saw the largest increase of students shifting out of the
“Below” standard, with Reading showing a 26% increase, Speaking/Listening 21% increase,
Research/Inquiry 8% increase and Writing with a 1% increase. The English Learner subgroup had
mixed results in performance. Increases occurred in Reading at 14% and Speaking/Listening at 11%,
with decreases in performance occurring in Research/Inquiry with 11% more students in “Below”
and in Writing, with 4% more students in “Below”.
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Year to year comparisons for Santiago in Mathematics are given below.
SBAC Two Year % Comparison all significant subgroups Mathematics
Math

ALL SHS

Hispanic

Asian

FEP

EL

SED

Sped

Years

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

Exceed

2%

8%

1%

3%

11%

31%

3%

11%

0%

0%

2%

8%

0%

0%

Met

17%

16%

14%

13%

40%

34%

23%

21%

5%

4%

17%

15%

2%

2%

Nearly
Met

34%

32%

34%

33%

33%

20%

42%

38%

16%

16%

35%

34%

11%

2%

Not Met

46%

44%

50%

50%

16%

15%

32%

30%

79%

80%

46%

44%

86%

95%

Overall, only minor changes occurred from 2015 to 2016, with an increase in “Exceed” and “Met”
standard of 5%, and a decrease in “Not Met” of 2%. Most subgroups saw little to no change from
year to year except for the Asian and Fluent English Proficient Subgroups. The Asian subgroup saw
the largest increase in “Exceed” and “Met” of 10%, followed by Fluent English Proficient increase of
6%. Most subgroups had minor decreases in “Not Met” standards, with the exception of Special
Education which saw an increase of “Not Met” of 9%.
The lowest number of students not meeting standards is the Asian subgroup at 15%, and the
subgroups with the most students not meeting standards is the Special Education subgroup at 95%,
and English Learners at 80%
When focusing on 2016, the largest performance gaps in “Exceed” and “Met” exist between the
Hispanic and Asian subgroups with a gap of 49%, followed by Fluent English Proficient and English
Learner with a gap of 27%, and also between Special Education and the All Students with a gap of
22%.
Some progress is being made in math, but mostly by subgroups that traditionally already perform
well in mathematics. Delving deeper into the data there are three strands for the Mathematics
standards, Concepts/Procedures, Model/Problem Solving, and Communicate Reasoning with data
given as “Above”, “At or Near” and “Below” standard.
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SBAC Two Year % Comparison all significant subgroups Mathematics strands

Concepts

ALL SHS Hispanic

Asian

FEP

EL

Year

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

Above

11%

14%

8%

8%

29%

48%

15%

18%

1%

2%

10%

13%

0%

2%

At/Near

42%

37%

41%

37%

53%

34%

52%

45%

19%

16%

42%

36%

14%

0%

Below

47%

49%

51%

56%

18%

18%

33%

36%

80%

82%

48%

51%

86%

98%

Model

All SHS

Hispanic

Asian

Year

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

Above

6%

10%

4%

6%

20%

34%

8%

14%

1%

0%

5%

8%

0%

0%

At/Near

56%

50%

54%

49%

65%

51%

65%

54%

35%

38%

55%

49%

32%

27%

Below

39%

40%

42%

46%

15%

15%

28%

32%

64%

62%

39%

42%

68%

73%

Reason

All SHS

Hispanic

Asian

Year

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

2015

2016

Above

6%

10%

5%

6%

16%

34%

9%

14%

1%

1%

7%

10%

2%

2%

At/Near

68%

63%

67%

63%

76%

59%

73%

69%

58%

49%

68%

62%

41%

39%

Below

25%

27%

28%

31%

7%

7%

19%

17%

41%

51%

26%

28%

57%

59%

FEP

SED

EL

FEP

Sped

SED

EL

Sped

SED

Sped

Santiago shows slight increases/decreases or no change in “Below” standard for all subgroups. The
Special Education subgroup saw the largest increases in “Below” for Concepts and Procedures at
12% and the English Learner subgroup had an increase of “Below” for Communicate Reasoning at
10%. The Asian subgroup saw the largest increase in “Above” for all three strands,
Concepts/Procedure at 19%, Communicate Reasoning at 18%, and Problem Solve/Model at 14%.
All other subgroups had slight increases or no change in “Above”.
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The strand that had the best student performance for all subgroups was for Communicate Reasoning,
and the strand with the lowest student performance was Concepts and Procedures.

“D” and “F” Rates by Department

D/F rates have decreased in all departments from 2013 to 2015, with Social Studies the lowest and
Math the highest. These results support the increases in the A-G rates as found in the Goal 3 data.

CELDT: English Learners making progress towards mastery of English
Metric Description and LCAP Targets

Santiago
2013

% EL Annual progress in learning English
(Matched scores per district analysis) ≥ 63%

56%

2014

53%

2015

56%

2016

Trends

64.8%

8.2% increase in % EL
making progress in
English from 2013 to
2016

% EL meeting CELDT Criterion (not matched)
Data Quest

46%

43%

45%

53%

7% increase in %EL
making progress on
CELDT from 2013 to
2016

14.5%

10.1%

9.9%

7.4%

7.1% decrease in
reclassification rates
from 2013 to 2016

% EL Reclassification rates to RFEP ≥ 10%
Data Quest

68

Santiago High School ACS WASC/CDE Self-Study Report

Matched scores are for students who have CELDT test results in the district from one year to the
next. The matched results show an overall higher percentage, by about 10%. Both charts show the
same trend of increasing numbers of English Learners maintaining Early Advanced/Advanced, or
increasing a level year to year. Reclassification rates have declined from 14.5% in 2013 to 7.4% in
2016. Reclassification criterion include the CELDT and any other metrics that each Local Education
Agency (LEA) has chosen to determine reclassification. For GGUSD, reclassification is dependent
on the results of the District Quarter 3 Benchmark (instead of the CST), and the District Writing
Assessment (DWA). Performance on the DWA has increased from 25% of English Learners scoring
Proficient in 2012/13 to 35% in 2015/16. Student performance on the Third Quarter District
Benchmark has been decreasing every year school-wide, resulting in the lower reclassification
numbers.
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Three year CELT by Grade Level

Progress on the CELDT test is positive from year to year in the same grade level, and when comparing the same cohort of students. The
percent of students in Early Advanced/Advanced increased from 39% of ninth grade in 2014, to 47% of tenth grade in 2015, and 51% of
eleventh grade in 2016.
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Percent of English Learners 6+ years and Percent Long Term English Learners 6+ years
A further look into the nature of our English Learner population can be found in new data available
from the CDE regarding English Learners that have been enrolled in a California school for six or
more years. Data available is for the 2015/16 school year. The data shows the percentage of English
Learners (EL’s) who have been enrolled for six or more years, and the percentage of Long Term
English Learners (LTEL). LTELs are those students who have not progressed or have moved to a
lower level on the CELDT. Data by grade level, the school, and the state are shown below:

Ranging from 85% to 90% of Santiago’s English Learner population has been enrolled in a
California school for at least six years, compared to 82% of the state’s EL population. Only 35% of
our incoming freshman class in 2015/16 were considered LTEL, compared to 86% of tenth grade,
70% of eleventh grade, and 64% of twelfth grade.

Scholarly Habits
Metric Description and LCAP Targets

Santiago
2013

Survey: Target
≥ 3.0

Report Cards:

2015

2016

SelfManage/Regulate

3.00

3.67

Scholarly Habits

2.81

3.56

Work Habits ≥ 3.0

2.93

2014

3.02

3.00

3.12

Trends
.67 increase
.75 increase
0.19 increase in work
habits on report cards

As part of our District Strategic Plan, Santiago administers a survey annually to students, teachers,
and to parents every other year. While some of our Strategic Plan goals can be measured through
existing measures, such as academic assessments, grades, and graduation rates, other goals require
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the collection of qualitative data. This student survey data helps us measure our goals around
scholarly habits, motivation, well-being, and school climate.
The survey was administered on a four point Likert scale in 2015 and a 5 point Likert scale in 2016
with the addition of a neutral choice. Students, parents, and staff had the choice of Strongly Agree =
5, Agree = 4, Neutral = 3, Disagree = 2, and Strongly Disagree = 1. The goal established by the
district is to achieve a score of greater than three.
In regards to Scholarly Habits, we use both student survey data and report card data in the area of
Work Habits. Our students have a positive view on their ability to Self-Manage/Regulate and
Scholarly Habits. The goal for student survey data is an average score of 3(agree) out of 4(strongly
agree) on the Likert scale. The two scores were either at that goal or very close to the goal. This
data point is corroborated by a similar average teacher score of 3.00 (Satisfactory) on report card
Work Habits.

Goal 1 Summary
Santiago students are showing growth in the majority of Goal One data points. Overall we have seen
improvement in scores in ELA and Math SBAC scores. Our ELA scores have improved and
compare favorably to state averages, our Math data has improved but is below the state average. The
greatest increases have come in the areas of
ELA Reading and Speaking. These two areas
have been the focus our site professional
development for the past two years. Data
demonstrates that writing has been developing
at a slower pace. Writing was chosen this year
as a focus area for professional development
and an essential focus for all PLCs. The added
focus on writing will support student success in
all content areas and assessments.
Looking closer at our Math data we see mixed
results. While we demonstrated growth in
“Above Standard” scores in all subcategories,
we also saw a slight increase in the number of
students “Below Standard”. Our Math team
recognizes the deficits in the data and works diligently to redesign and structure their lessons to
support the new state standards in the following manner. For the past two years all math teachers in
Garden Grove USD have particpated in course team professional development, and a realignment of
classes and math pacing guides. In evaluating the realignment there have been identified gaps in
courses, standards, and instruction. Teachers have provided supplemental instruction to support
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students in skills that were not previously taught. This school year will be the third year of math
course realignment, and second year of math textbook adoption and district benchmarks. Benchmark
data for our junior class is showing improvement. We will continue to evaluate our realigned district
benchmarks to inform interventions, instructional practices, and pacing.
In evaluating our English Learner data we see that while students have been improving in their
CELDT scores we have had a decrease in the number of students reclassifing as fluent English
proficient. When we look closely at the data, our district uses three criteria in determining
reclassification. We use CELDT data,
District Writing Assessment (DWA)
data, and student scores on their third
quarter ELA benchmark. Both CELDT
data and DWA assesment data has
improved annually, while third quarter
ELA benchmark data has declined.
The cause of this decline could be
decreased alignment between SBAC
preparation, and pacing guide structure.
Our 7-12 department of instruction is
working to ensure the alignment of our
instruction, state standards, and our
third quarter benchmark.
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Goal Two
Personal Skills: All learners will develop the personal skills
necessary to achieve academic and social goals.
Goal Two Focus: Motivation, Socio-Emotional Well-Being, and Climate & Culture. We have
organized the data below to demonstrate our progress towards meeting Goal 2.
Grades, Citizenship, and Work Habits
The average student GPA has steadily increased over the past 4 years. Citizenship and Work Habit
scores have remained steady. Santiago has been consistent about providing school wide academic
support and tutoring before and after school in the school library. The leadership team completed a
thorough transcript audit in the Spring of 2015, evaluating all transcripts of students who were
transferred to our district’s continuation school (Hare) because of lack of credits. Analysis of
transcripts found that many students went off track after they failed classes during their freshmen
school year. Causes of failure fell into three categories:
lack of skill, lack of will, or need of mental health
support. The administration team adjusted their student
assignments to grade level support to provide consistent
grade level specific support. Current credit recovery
practices were maintained with a focus on the most
failed classes. Teachers agreed to implement a
concurrent credit recovery/intervention program in the
most challenging subject areas for students. Because it
was determined many students had impacted environments at home for studying, library and tutoring
hours were extended to 8 PM three days a week. Beyond the regular counseling services, SHS
employees a fulltime supplemental counselor who works alongside our 9th and 10th grade assistant
principals to support struggling students. SHS also contracts with Rossier Mental Health Services
and provides four days of intensive mental health support each week. Students are referred by their
assistant principal or counselor.
Attendance, Work Habits, and Citizenship
GPA is based on a 4.00 scale with weighted AP
classes. Citizenship and Work Habits are based on a
4.00 scale. Goal is greater than three
Metric Description and LCAP
GPA 2nd Sem.
Targets
Work Habits
Citizenship
74

2013
2.65

2014
2.68

2015
2.75

2016
2.84

2.93
3.23

3.02
3.29

3.00
3.28

3.12
3.39
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Academic Engagement: Graduation and Drop Out Rate
Over the past 4 years, SHS staff has worked tirelessly to support students on the road to graduation
and preparation for their future. Santiago is proud that our graduation rate has steadily increased to
over 93.5%. Santiago High School’s graduation rate exceeds the GGUSD average of 91.8%. The
increase of intervention strategies, credit recovery, mental health support, A-G courses, Advanced
Placement, Honors courses, and the new bell schedule adopted following our previous WASC
review, have all supported the increase in students graduating. Increased collaboration has supported
teachers’ efforts in comprehensive PLC interventions, supporting all students enrolled in a course.
Overall, students attend rigorous courses and are successfully engaged in academic learning as
evidenced by our low dropout and high graduation rate.
Academic Engagement: Graduation

2014

2015

2016

High School Drop Out

Cohort Rate

11.1%

7.2%

1.4%

Adjusted 9-12

2.5%

1.7%

1.2%

Graduation Rate

88.5%

91.4%

93.5%

Graduation

Academic Engagement: Attendance
Santiago High School’s Average Daily Attendance (ADA), eleven-month average has held steady
during the past four years. Over the past three years, significant efforts have been made to reduce the
number of class period truancies and tardies with a focus on first period tardy and truancy reduction.
During the period from 2013 to 2016, first period truancies has been reduced by 41%. The
reduction of first period truancies is attributed to the Cav’s Are expectations in our classrooms and
communication between our administrative team, attendance office, teachers, and families. Monthly,
the principal prints truancy and absence reports that are shared with administrative and attendance
office staff. During those meetings we review, create steps, and plan strategies to support improved
attendance.
Academic Engagement: Attendance
Metric Description and
LCAP Targets

2014

2015

2016

Attendance

96.34%

96.06%

95.91%

Chronic Absenteeism

1.26%

1.17%

1.51%

Truancy (Students with
3 or more period
Truancies or
Unexcused absences)

67.23%

62.62%

61.10%

196.9

194.5

152.1

1st Period
Truancies/Year
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1st Period Tardies/Day

46.92

47.22

36.91

Total Period
Tardies/Day

96.3

90.8

100.7

Discipline
In order to guarantee all students in our school the excellent learning climate that each student
deserves, we have developed a progressive discipline sequence that is posted in every classroom. To
help ensure the safety of our students, Santiago has a closed campus. Freshmen, sophomores, and
juniors are prohibited from leaving campus at lunch while seniors may receive an off-campus lunch
permit (Senior Privilege) if they demonstrate good attendance and grades. Santiago High School
security is provided by a School Resource Officer from the Garden Grove Police Department and
five security personnel.
Santiago utilizes a variety of strategies to
communicate academic and social
expectations to students, parents, and
staff.
During student registration,
parents and students sign the
Student/Parent Handbook in recognition
of the GGUSD/Santiago behavior
expectations. The handbook clearly
outlines school and district expectations
and consequences if expectations are not
met.
During the 2015-16 school year, the faculty and staff of Santiago developed and began the
implementation of PBIS (Positive Behavioral Interventions and Supports). The focus of the
implementation during the first two years has been establishing and reinforcing the positive
behaviors we expect our students to demonstrate.

Discipline

2013

2014

2015

2016

Suspension

2.26%

1.25%

2.82%

1.25

Expulsion

0.04%

0.00%

0.29%

0.00%

280

106

87

187

Number of Discipline
Referrals (NonSuspendable)
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Strategic Plan Survey Results
During the 2015-2016 school year, 2110 students took the student survey which closely aligned with
questions asked on the staff and parent surveys. Students feel safe (87%), engaged (80%), and
academically supported (87%) at school. Students reported a challenge on how to prepare for tests
with only 39% responding in the affirmative.
Over 100 Santiago faculty and staff members completed the survey and reported overwhelmingly
(98%) they are proud to be an employee of GGUSD, and 96% agree the school is a supportive and
inviting place for students to learn. An area where teachers had concern was with our students
ability to persist when tasks become challenging with only 59% of teachers agreeing. Faculty also
perceived that a challenge for our students was knowing how to prepare for a test, with only 29%
responding that they agree.
The parent survey netted similar results from more than 480 parents who returned the survey. Over
90% of parents agree that they felt welcome at SHS. Parents also reported Santiago is a supportive
and inviting place for students to learn (93%), parents are kept informed about district and school
events (92.3%), and my child feels safe at school (88%). Overall the parent survey was very
positive. The question with was the lowest score was, “The school is kept clean and wellmaintained” with only 75.8% agreeing or strongly agreeing it is well kept. While this is still a
relatively positive score, we have been working with our custodial team to improve overall
cleanliness. We also attribute this score to our facility being over 60 years old, and only now
beginning a full modernization cycle.

Survey (Composite of domain) LCAP targets at Baseline
Survey results from 2015

2015

2016

Metric Description and LCAP
Targets

Growth Mindset

3.03

3.73

Expectations

3.17

3.93

Social Awareness

2.96

3.87

Emotional Care

3.01

3.73

School Connectedness

2.88

3.63

Climate of support

3.03

3.81

Discipline and Norms

2.63

3.28

Safety

Feeling Safe

2.86

3.47

Bullying

2.86

3.18

Target is to achieve a score
greater than 3.00
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Facilities

Clean

2.98

2.82

Maintained

2.61

2.86

3.33

4.07

3.30

4.26

School Climate Student
Staff

Goal 2 Summary
The focus of Goal 2 is to increase student motivation, self-efficacy, and develop a civic minded
learning community. Data for Goal 2 (Increasing average GPA, Increasing Graduation Rate, Positive
Student and Staff Climate surveys) indicates we are making an impact helping more students be
successful. The PBIS implementation “CAVS are…” is our vehicle for daily student/teacher
interaction and reinforcement of our expectations and student learner outcomes. We begin each year
with our CAVS Crew experience for our incoming new students and freshmen. We base the
activities for CAVS Crew on the nationwide Link Crew curriculum. All new students are invited to
participate with a personal invitation by upperclassmen. During this two day initiation students learn
all about what it means to be a Cavalier. Weekly students are recognized in their classroom for
demonstrating our “CAVS are …” attributes by receiving a Fast Pass. Monthly both teacher and
student names are drawn from the redeemed fast passes to participate in our spin the wheel activity
incentive. The “CAVS are…” team meets regularly to discuss and revise our programs and
reinforcements.
We identify attendance as an area for continual improvement and continue to refine our processes
and procedures. Our data for overall daily attendance has been inconsistent over the past three years
averaging about 96%. Our team recognizes this fact, and meets monthly or more to focus on
improving attendance and communication with families. In the area of Chronic Absenteeism and
Truancies we have seen a marked improvement over the past year. Our attendance team uses all of
the tools available (School Attendance Review Board (SARB), school messenger, and Community
Liaisons) to support students and encourage the best attendance possible.
We have seen an increase in the number of behavioral referrals over the past year. We attribute this
increase to our recent focus on our school wide discipline sequence that aligns with our PBIS
implementation and expectation that all teachers are consistent. We also have data that shows the
large majority 87% of students feel safe at school. The PBIS implementation has brought clarity and
greater communication between teachers and administrators. Grade level administrator assignments,
administrator classroom “CAVS are...” presentations (in ELA classes), and a consistent discipline
sequence has improved coherency in procedures and expectations for all stakeholders. School
climate scores for students of 3.33 and staff of 3.30 out of 4 indicate our processes of continual
evaluation and communication is successful.
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Goal Three
Lifelong Success: All learners will be prepared for lifelong success
in their intended career paths.
Goal Three Focus: College and Career Readiness (A-G, EAP, SAT, SAT, AP, AVID) and College
and Career Success (Universal Clearinghouse, CTE pathways). We have organized the data below
to demonstrate our progress towards meeting Goal 3.
College and Career Readiness Snapshot
Santiago

Metrics and LCAP Targets

A-G (students attending all 4 years)
≥ 60%

2013

2014

2015

2016

52.5%

56.6%

59.8%

50.0

CST

SBAC

Trends
Increase 7.3%

EAP College Ready

Source

Increase 9%

CST (2013&14)or
SBAC

ELA ≥ 23%

16%

17%

21%

25%

Increase 9%

Math ≥ 13%

5%

2%

2%

8%

Increase 3%

EAP Conditionally
Ready

ELA ≥ 18%

17%

12%

38%

38%

Increase 21%

Math ≥ 30%

30%

32%

17%

16%

Decrease 14%

SAT # / % testing

Read ≥ 500

445

449

451

451

Increase 6 pts

2013 = 252 / 47%

Math ≥ 500

460

451

455

455

Decrease 5pts

2014 = 273 / 49%

Write ≥ 500

447

447

443

443

Decrease 4 pts

2015 = 279 / 51%
ACT # / % testing

English ≥ 20

17

18

18

Increase 1pt

2013 = 52 / 9.6%

Reading ≥ 20

20

20

20

No change

2014 = 40 / 7.1%

Math ≥ 20

19

21

21

Increase 2 pts

2015 = 51 / 9.3%

Science ≥ 20

19

21

21

Increase 2 pts

AP Program

Enrollment

22.0%

19.3%

19.5%

23%

Increase 1%

Enrollment/Test
Takers

Test Takers

20.8%

17.8%

17.7%

21%

Increase .2%

# AP Exams

810

741

702

823

Increase 13 tests

Pass (3,4,5)

50.4%

42.3%

48.5%

59.1%

9-12 data

Goal ≥ 57%
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A-G disaggregate by Ethnicity and Program
Until this year all student subgroups have seen increases in the A-G rate, with the highest percent AG for Asian and AVID subgroups and the lowest for English Learners and Special Education.
Comparing Santiago to the state, where data is available, all subgroups at Santiago have significantly
outperformed that same subgroup at the state level. This year we recognize the drop in our A-G
performance and are evaluating data to determine the cause. Santiago teachers, administrators and
support personnel have worked hard to provide rigorous, challenging courses while providing
appropriate intervention programs to ensure student success in meeting requirements to enter a fouryear university.

Early Assessment Program (EAP)
There has been a positive trend for students meeting Exempt and Conditionally Exempt status for
English Language Arts school-wide. In 2015 59% of juniors were conditionally or fully exempt, and
it increased to 63% in 2016. Under the CST system the best year was 2012 and only 37% of students
were exempt. Over the five years, there was a 26% improvement of percentage of students exempt
from placement exams.
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With the change in standards tested, both content and mathematical practices, from CST to SBAC
was significant. To demonstrate mathematical proficiency on the SBAC requires more in-depth level
of understanding. Overall the percent exempt increased slightly to 8% in 2016, yet at the same time
the percent Conditionally exempt has decreased from using CST results as the indicator compared to
SBAC as the indicator.

When looking at just the SBAC results for 2015 and 2016 all students increased in percent exempt in
English (4%) and in math (5%). All subgroups increased in English and most in math, with the
exception of English Learners(-1%) and Special Education, who did not change.

% of Juniors Exempt from college placement exams based on SBAC results
Fully & Conditionally Exempt

English

Math

2015

2016

2015

2016

All Students

59

63

19

24

Fluent English Proficient

77

79

26

31

English Learner

15

18

5

4

Hispanic

56

60

15

16

Asian

73

84

51

65

Socioeconomically Disadvantaged

58

64

18

23

Special Education

6

7

2

2
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As teachers implement and become more familiar with the new standards and requirements for
proficiency in English and math, and more adept at testing in an online environment, it is expected
that more students will qualify for exemption status.

Preliminary SAT
For the past several years PSAT has been administered to all 10th, 11th grade A-G eligible students,
and 9th grade AVID and ELA Honors students. We provide this free of charge to better prepare
students to take the SAT for college admission. All students receive results to help guide them in
their future coursework and to better prepare then to take the actual SAT. Currently 88% of students
grades 10-12 have taken the PSAT, and 100% of AVID sophomores, juniors, and seniors have taken
the PSAT.
Scholastic Aptitude Test (SAT)
Roughly half of Santiago seniors take the SAT as part of their university application process. The
most recent three year trend is shown below. There have been some increases in Reading, with slight
decreases in Writing and Math. All scores are in the 440-460 range. Each Spring the Santiago
counseling team organized on campus SAT prep at a deeply discounted negociated rate.
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American College Test (ACT)
The ACT is an alternative to the SAT, and is untilized by about 10% of Santiago students. Scores
greater than 20 are considered “good”. Performance on the ACT for the past two years is delineated
by content below. Results for the 2013 administration are 20 overall, with no breakdown. There has
been a slight upward trend in English, Math and Science.
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Advanced Placement (AP)
For students interested in college level classes, the AP program at Santiago is an option to those who
demonstrate the skill and will to challenge themselves. Most students receive a reduced fee to take
the test and most of these students elect to take the exam in May. Participation in the exam in May is
encouraged, but not required. AP participation has been slowly gaining ground. For the past two
years, most AP teachers have been offering ‘bootcamps’ in the spring after school or on Saturdays
and/or a summer bridge program to better prepare students for the testing experience.

The was a significant increase in the AP pass rate in 2016. Two new classes were introduced, Music
Theory with 12 students, and Psychology with 85 students. In Music Theory, 3 students passed the
Aural portion, and 5 passed the Non-Aural portion. In Psycology, 44 students passed with a 52%
pass rate. Data for the other subject areas are presented in the charts below. The few students who
took AP Studio Art have a 100% pass rate. Overall performance at Santiago is approaching that of
the state and globally.
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The overall pass rate on AP exams has been trending upward for the past five years with the largest increases in English Language
Literature and on the Calculus AB exams. Our Spanish Language and Literature programs experience the highest pass rate. It is supported
by a very strong Heritage Spanish Language program, which identifies students early as freshmen to take Heritage Spanish 1 and 2. These
transition to AP Spanish Language as early as sophomores. The entire AP program at Santiago is growing and becoming more successful
year to year.
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Advancement Via Individual Determination (AVID)
AVID started at Santiago in 2002 with a single instructor teaching two sections. It has grown to 18
sections in the 2016/17 school year, with six instructors, two of whom teach AVID exclusively,
while the other four teach AVID and other content area classes. In the current school year, 26% of
Santiago students take AVID as an elective course. In 2005, the first cohort of graduating AVID
seniors had an 83% A-G rate, compared to the school rate of 21%. In the past eleven years, the
AVID student A-G rate has stayed within 85%-95%, while the school rate has climbed steadily from
21% to nearly 60% in 2015. The AVID program and philosophy has truly influenced not just AVID
students, but the entire school. 61% of teachers, representing most departments, have attended
summer AVID workshops and trainings, and many serve on the AVID Site Team.
Not only do AVID students have the highest A-G rate at the school, they also have the lowest D/F
rates in all subjects. Those AVID students in Visual and Performing Arts had a zero percent D/F rate
at the end of 2015.

Santiago’s AVID program is the largest in the district and earns most of the scholarships that are
awarded at the annual Orange County AVID Merit Scholarship awards night every June.
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Graduates attending a 4-year university
The table compares the 4-year college going rate of our entire senior class to the senior class of
AVID students. Our AVID program does an excellent job of preparing and supporting students
through the college application process. Data for our most recent graduating class his not been
provided by the National Clearing House at this time.

TBD – Has
not been
released
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National Student Clearing House Data Summary
The Garden Grove Unified School District began subscribing to the National College Clearinghouse
5 years ago. The data in the table below demonstrates actual college attendance the fall semester
after graduation. Our goal is to continue to raise both the 4 year and 2 year college going rate. Our
data demonstrates we have increased the number of students who are attending the fall semester after
high school.

SANTIAGO HIGH SCHOOL NATIONAL CLEARINGHOUSE DATA SUMMARY
Percent by Year

2011

2012

2013

2014

2015

Total Number of Seniors

489

465

504

550

534

UC System

4.5%

8.6%

7.1%

6.0%

6.2%

CSU System

14.9%

15.1%

14.7%

17.1%

19.1%

CA Private

1.0%

0.2%

0.4%

0.9%

0.9%

Out-of-State Public or Private

0.6%

0.6%

0.8%

0.9%

0.7%

California Community College

44.8%

34.4%

38.5%

35.5%

43.8%

Out-of-State Community College

0.4%

0.6%

0.4%

0.0%

0.2%

Trade/Tech (less than 2 years)

2.2%

2.2%

0.8%

0.0%

0.0%

Work, Undecided, Military

31.5%

38.3%

37.3%

39.6%

29.0%

4-YEAR SUBTOTAL

21.1%

24.5%

23.0%

24.9%

27.0%

2-YEAR SUBTOTAL

45.2%

35.1%

38.9%

35.5%

44.0%

2.2%

2.2%

0.8%

0.0%

0.0%

31.5%

38.3%

37.3%

39.6%

29.0%

TRADE/TECH SUBTOTAL
Work, Undecided, Military SUBTOTAL

Adequate Yearly Progress (AYP)
Adequate Yearly Progress (AYP) is a collection of indicators, Annual Measurable Objectives
(AMO), are is used by the federal government to determine student progress at a school.
Percent Participation, Percent Proficient and Graduation rate are measured school wide and for each
significant subgroup. API was used as an indicator until 2013. AYP data is not available for 2016.
Santiago has been in Program Improvement (PI) since 2010-2011 due to having one or more criteria
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not met for two years in a row. The only criteria Not Met for two or more years has been for Percent
Proficient on the CAHSEE. Santiago is currently in year five PI.
2015: Met All indicators
2014: Did Not Meet %Proficient in ELA or Math Schoolwide, nor for all subgroups. English
Learners did not meet Graduation rates.
2013: Did Not Meet % Proficient in ELA or Math Schoolwide, but all subgroups Met ELA and
Math using Safe Harbor rules.
2012: Did Not Meet % Proficient in ELA Schoolwide, nor for all subgroups. Met Math schoolwide
and for all subgroups.
2011: Did Not Meet %Proficient in ELA or Math Schoolwide, nor for all subgroups, except for
Socioeconomically Disadvantaged. Did not meet Graduation Rate for the school.
Indicator
Participation
% Proficient
Graduation
API

ELA
Math
ELA
Math
School
Subgroup
School

2011
Yes
Yes
No
No
No
NA
740

2012
Yes
Yes
No
Yes
Yes
Yes
748

2013
Yes
Yes
No
No
Yes
Yes
749

2014
Yes
Yes
No
No
Yes
No
--

2015
Yes
Yes
NA
NA
Yes
Yes
--

Comments
Always Yes
Always Yes
See CAASPP
See CAASPP
On track
On track
Ended 2013

School

Yes

Yes

No

NA

NA

Ended 2013

Goal 3 Summary
Santiago students are demonstrating
readiness for college, as evidenced by the
year to year increase in the A-G rate and in
the increase in students exempt from college
placement exams for English and math.
This past year we experienced a large dip in
our district produced A-G rate. As a school
and district we are participating in ongoing
data discussions and systems evaluations to
ensure all students are able to complete A-G
requirements.
Santiago students are demonstrating success in Career and College as shown by Clearinghouse data.
As more data becomes available for graduating students’ post- secondary choices, programs to
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support those choices will continue to strengthen and grow. With the new CTE pathways
implemented, more students will be able to earn certifications and college credits.
Traditionally SHS has focused primarily on enrollment in four-year universities with our Senior
class. We have expanded our systems and processes for after high school enrollment to ensure all
students are enrolled and have applied for financial aid at both 4 year and community colleges.
Effort by teachers to improve student performance on the AP exam is showing positive results with
Santiago’s 2016 pass rate increasing and being comparable to the state and worldwide. Santiago’s
AVID program is the best in Orange County and we continue to be an AVID National Demonstration
School. During that process we look closely at the AVID elective and school wide implementation
of AVID strategies and systems. One of the greatest additions has been the development of College
Boost. All seniors are supported by their counselors and college mentors to assist with completion of
university applications and financial aid.
There is room for improvement on other college success indicators, such as the SAT and ACT
exams. We administer the PSAT to a large majority of SHS students. Over 90% of SHS 9th and
10th grade students take the PSAT annually to expose them to college entrance exams. We also offer
SAT and ACT preparation classes on campus after school at a reduced rate, taught by Princeton
Review instructors.
All leadership teams and teachers participate in regular data analysis to review data and trends. From
that analysis we evaluate our school wide systems to determine modifications and needs. Part of this
meta-analysis helped us determine that an emphasis on writing was needed in all content areas and
would support student success.
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SantiagoCavaliers
Congratulations to scholars of
the Quarter #1

SHSNHS

SHSGotTesting

NHS assembles 30
Chromebook carts in one
morning!

1 day + 12 hrs ago
21 days + 2 hrs ago

SHSCheer

29 days +3 hrs ago

st

Connections

Cheer takes 1 Place!

shsafterschool
Cavaliers fill the computer lab!

3 days + 5 hrs ago

I
instruction
Everyone at SHS participates

Mark Twain students
mainstream @ SHS

8 days + 9 hrs ago
45 days + 6 hrs ago

CAVCorps

IHaveAPlan

Cavs win big!

32 days + 5 hrs ago
7 days + 11 hrs ago
1 day + 12 hrs ago
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Chapter II: Progress Report
Significant changes and developments
District Strategic Plan
oGoal 1, Goal 2 and Goal 3
oAlignment of Goals to LCAP
oAnnual Survey
oSingle Plan for Student Achievement aligned to Goal 1, Goal 2 and Goal 3
oPBIS and learner outcomes aligned to Goal 1, Goal 2, and Goal 3
School Culture and Climate
oAdministrative Team Changes ( Two new principals since the 2011 visit, with changes
in Assistant principals as well)
oCollaboration time increase from 10 days per year to 34 days
oSchool wide AVID support
Teacher Training
College Boost
Increased percentage of student participation and sections offered. 2011: 12
Sections, 2014:16 Sections, 2016:18 Sections, Over 25% of students enrolled
in the AVID Elective.
oIncrease in club engagement and increased field trips to promote college and career
readiness.
Course Offerings
oFreshman and Sophomore Intervention program, Forward 1 and Forward 2
oA-G CTE/ROP pathways and Project Lead the Way.
oExpansion of World sections and languages Vietnamese I, II and III
oNew Courses: Psychology, AP Psychology, Accelerated Biology, Mexican American
History, AP Music Theory
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oIncrease in Science Sections
 Curriculum, Instruction and Assessment
oIncreased student technology access (1:1) availability and instructional technology
oImplementation of SAMR instructional model.
oCommon Core adoption of math (2015/16) and English textbooks (2016/17), with
quarterly pull-out day trainings in using the curriculum.
oNew Frameworks in Social Science (July 2016) and Revision draft of Framework in
Science (2016) to align to the New Generation Science Standards.
oExAL (Explicit Academic Language Instruction) kick off Spring 2014, with expansion
of Every Third Tuesday to include DOK (2015, 2016) and Writing (2017)
oWriting to Learn and WICOR strategies faculty instructional focus
oIncreased common quarterly assessments and reflections
oUse of 3x monthly collaboration 34 total (Faculty, Department and PLCs)
oUse of Google Classroom as a classroom forum and department, schoolwide forum for
accessing and sharing results
 Targeted Student Support
o"Cav’s Are" PBIS program, Fast Pass Fridays, Cav’s are making a Difference cards,
College Boost, AP Bootcamps, AP Summer Bridge.
o“Cavs Are” committee developed a comprehensive discipline sequence (with staff
input) to help with consistency in the classroom for students expectations.
oCavs Crew(Link Crew) Freshman orientation
oIncreased Library time and tutoring open until 8pm 3 days a week
oGrade level Assistant Principal Assignments with assistant principals assigned and
visiting all grade level classrooms for behavioral and academic support.
oIncreased teacher and PLC interventions before, during and after school See
Intervention Matrix
oCredit recovery (summer school and fall for spring failures, and spring for fall failures)
concurrent credit recovery and online D-validation.
oInstructional technology increase, most classrooms have short throw projectors and
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Chromebook carts
oIncreased Social/Emotional/Mental Health Services
oEight AP Summer Bridge Programs (Chemistry, Biology, Calculus, Composition,
Literature, Music Theory, World History, Spanish)
oDr. Mafi’s Mentees (1st cohort to enter 9th in 2016/17)
 Targeted Staff Support
oSchoolwide and Targeted Professional Development (ExAL, AVID, BTSA, NTSP)
oProfessional Learning Community (PLC) training provided by Solution tree. Currently
site is developing a contract for ongoing coaching and support.
oComputer Using Educators (CUE) Conference attendance by a different cohort of
teachers annually. Our site technology coordinators are also regular presenters of
sessions at the conference.
oProcess-Oriented Guided Inquiry Learning (POGIL) implementation by Biology team.
Several attended training in summer 2016
oNational Council of Teachers of Mathematics (NTCM) annual conference attendance.
oAVID Summer Institute training for 61% of our teachers.
oAccess and training in the use of Chromebooks, Google Classroom, Google Forms
oTechnology lead teachers in each department
oTOSA support for teachers presenting at Faculty meetings their use of ExAL and how
to increase student writing using academic vocabulary.
oIncrease in teacher leadership roles
Tech leads
Instructional Coaches
PLC leads
oCourse teams were provided release time for extended planning and collaboration.
Academic Centered Family and Community Engagement
oParent Education Programs and Workshops
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oSchool support of low SES SHS families
oDROPS Grant to include student led School Sustainability Council
oNew Band Booster group actively fundraising to support our outstanding instrumental
music program.
School Facility Conditions and School Safety
oModernization began in November 2016 with the 100 building. Three year process
with coordination with DROPS grant and other state incentives for lowering energy
costs. Science building is chosen to be part of state Zero –Net –Energy pilot
program. Transition to Zero-Net-Energy is coordinated with Measure A
modernization.
oUnited Way Grant for traffic circle, turf removal and planting of native species with a
goal to increase pollinators.
o47 Short throw projectors have been installed across campus. All classrooms will have
short throw projectors installed upon completion of modernization.
o23 concrete café tables installed campus wide to provide over 180 more seats for
student lunch and nutrition period.
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School-wide Critical Areas for Follow-up
(Eight areas 2011 to 2014, changed by Midterm committee to three areas from 2014 to 2017)
The Mid-Term Visiting Committee made the following recommendations for Critical Areas of
Follow-up to help and assist the school in tightening their efforts. In light of the eight areas
identified by the Committee in 2011, there was a clear need to strengthen the areas of need in fewer
goals that helped promote coherence and aligned to the current action planning conducted by the site
following the comprehensive visit. Specific sections from the current Single Plan for Student
Achievement (SPSA) are cross-referenced. Since the 2014 visit the SHS Instructional Leadership
Team (ILT) made up of department chairs, site TOSA, and administration have annually analyzed
progress on each of the midterm visit recommendations. The team reviews the recommendations,
evaluates quantitative and qualitative data demonstrating progress and then sets site PLC goals for
the coming year. The goals are explicitly shared through our faculty meetings and PLC collaboration
documents are adjusted to collect ongoing interaction with the goals and progress.
The current action plan is designed to more easily determine student progress according to district
Goals 1, 2 and 3. Additionally, Santiago has redefined its expected school-wide learning results to
align to the district goals. This has been a three year long process since the midterm visit and has
resulted in aligned District Strategic Plan, Site Action Plan, and Learner Outcomes. These are all
embedded and organized in our “CAV’s Are” PBIS implementation so all students have daily
interaction with our outcome goals for students:
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Successful
•
•

(District Strategic Plan Goal 3, Action Plan Goal 3)
Scholars will be college and career ready by completing graduation requirements.
Scholars will demonstrate grit and resilience as they prepare for lifelong success in their
intended college and career paths.
Civic Minded

•
•

(District Strategic Plan Goal 2, Action Plan Goal 2)
Scholars will respect individual differences and the cultural diversity of the community.
Scholars will contribute to the improvement of the quality of life within their community.

Critical Thinkers
•

(District Strategic Plan Goal 1, Action Plan Goal 1)
Scholars will access rigorous curriculum by developing critical thinking skills to analyze
and evaluate information in order to make and communicate informed decisions.

Alignment of WASC Recommendations, Site Action Plan, and Learner Outcomes
1. Align curriculum, instruction and assessment efforts to the Academic Core Standards
through focused collaboration time that is structured around student data and employs the
following:
i. High impact instructional strategies that focus on learner engagement and differentiated
instruction
SPSA Goal 1A #1a

Instructional delivery – The expectation is that all staff will implement the
K-12 Effective Instruction – GRR Framework (I Do, We Do, You Do) to
provide high quality instruction and support student learning (teacher /
student / content)

SPSA Goal 1A #1b

Deliver consistently rigorous lessons that engage students in using
ExAL/WICOR to access complex text and demonstrate knowledge of the
content

SPSA Goal 2A #1a

Implementation of PBIS though the "CAVS are” student engagement
program.

Santiago Strengths:
Santiago High School has made improvements in the amount of collaboration time. SHS has
increased from 10 collaboration days from the previous WASC visit in 2010 to a total of 34
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collaboration days. In addition to regularly scheduled collaboration, the administration has supported
staff with PLC planning days both during the school year and over the summer. This additional
collaboration time has enabled the staff to develop common lessons and share best practices that
promote student engagement. PLC’s have focused on implementing ExAL, WICOR, and strategies
to support rigor within the Effective Instruction Framework.
Ten faculty members attended the PLCs @ Work Institute in San Diego to gain greater
understanding and expertise in high functioning PLCs. All course PLCs have “living” documents in
Google Drive to document team planning, lessons, and data analysis on a quarterly basis. Quarterly,
teams determine essential standards, common assessments, student interventions, and perform data
analysis on specific assessments to evaluate strategies and progress.
During Faculty Meetings in 2015/16 one department each month showcased lessons that utilized
ExAL in their content area. In 2016/17 each department will showcase Writing (WICOR) strategies.
Student work is shared to demonstrate how students explicitly used the strategy. Copies of graphic
organizers and short videos of student engagement are also shared out.
All teachers have participated in district and sites based professional development, and have
monitored the progress of instructional strategies through Every Third Tuesday peer observations to
insure effective instruction. All new teachers participate in the New Teacher Support Program
during their first of employment meeting monthly with our site or district TOSA learning the
GGUSD Effective Instruction model. They then participate in BTSA during years two and three if
they need to clear their credential. New teachers at SHS also receive weekly support from our two
peer instructional coaches and the site TOSA.
Annually all teachers can participate in “Super Week”, which is teacher and district driven
professional development to support most recent instructional common core state standards shifts.
Teachers are offered trainings in new textbook adoptions and can self-select from a variety of current
topic offerings.
Professional Development Data:
87 participated in site professional development
82 attended Summer site professional development day
61 attended AVID Summer Institute
54 participated in Super Week Professional Development attending 247 different trainings. A
spreadsheet of all attendance is located in the appendix.
34 completed BTSA in GGUSD
10 teachers attended CUE (Computer Using Educators)
98

Santiago High School ACS WASC/CDE Self-Study Report

10 teachers participated in 3 day PLC institute
5 teachers participated in NTSP (New Teacher Support Program)
2 Project Lead the Way trained teachers
Areas for Growth: Continue to increase the number of common lessons, assessments, and discuss
best practices in promoting the engagement of students in the use of academic vocabulary increasing
critical thinking, reading, and writing in all content areas.
Increase the effectiveness of PLCs and student outcomes.
We are good at providing scaffolding to support the struggling learner, and will continue to
implement strategies to challenge our highest performing students.
ii. The creation and use of common (frequent) formative assessments
SPSA Goal 1A #2c

Faculty members will participate in weekly collaboration. Collaboration
will be focused in supporting student learning through the PLC process.
Teams will:
1. Set norms
2. Determine essential standards/skills
3. Co-plan lessons using ExAL/WICOR to increase student use of
academic language, critical thinking, and writing.
4. Determine common assessments for essential standards
5. Participate in data analysis to inform their instruction and provide
intervention for struggling students, and enrichment for all other students.

Santiago Strengths: As a result of increased collaboration and training, SHS PLCs work to fulfill
the four driving PLC questions. 1) What is essential for students to learn? 2) How will we know
they have learned it? 3) What do we do if they have not learned it? 4) What do we do for enrichment
if they have learned the information? PLCs have common pacing guides/calendars to coordinate
lessons, strategies, and assessments. PLCs identify essential standards and skills that drive the
development of quarterly common formative and summative assessments. Teachers meet in teams,
discuss results, determine best practices and interventions, and then plan instruction using that
information. All PLCs keep a shared google document for all members to add to and reflect on
progress.
Areas for Growth: Continue to increase the number of common lesson units and assessments per
quarter, with improved collaborative data analysis.
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iii. Identify, define and scope sequence to meet the needs of the SBAC through a rigorous
curriculum
SPSA Goal 1A #1

Implement an effective instructional delivery model, instructional
strategies, resources and classroom routines to support all students
towards meeting academic goals. This includes the implementation of
textbook curriculum materials aligned to the Common Core State
Standards. Build capacity in teachers through leadership and
collaboration.

Santiago Strengths: All teachers at Santiago High School follow the district specific pacing guides.
Pacing guides are developed and reviewed by the process of teacher consults and the leadership of
the Department of 7-12 Instruction. As pacing guides are reviewed and revised they are updated to
reflect Common Core State Standards implementation. Santiago English and math teachers, with
district support, have participated in the pilot of new textbooks aligned to the State Common Core
Standards. The math pilot was in 2014/15 with adoption in 2015/16 and the English pilot was in
2015/16 with adoption in 2016/17. Additionally each math teacher participated in required quarterly
pull-out professional development for district training in using the Irvine Math Project curriculum to
support the changes made to the math curriculum with the shift to Common Core. This professional
development took place over two school years, from 2014/15 to 2015/16. All materials are available
at the district SharePoint site. English teachers are also participating in quarterly professional
development to support textbook implementation.
All math and English teachers who primarily have junior level classes collaborate specifically to
evaluate SBAC data, co-plan lessons, and create and administer a mock SBAC test. All Junior
students took interim SBAC assessments during the 2015-2016 school year in preparation for the
SBAC assessment.
Student Data: Overall we have seen improvement in scores in ELA and Math SBAC scores. Our
ELA scores have improved and compare favorably to state averages, our Math data has improved but
is below the state average. The greatest increases have come in the areas of ELA Reading and
Speaking. These two areas have been the focus our or site professional development for the past two
years. Data demonstrates writing has been developing at a slower pace. Writing was chosen this
year as a focus area for professional development and an essential focus for all PLCs. We hope that
the added focus on writing will support student success in all assessments.
Looking closer at our Math data we see mixed results. While we demonstrated growth in “Above
Standard” scores in all subcategories, we also saw a slight increase in the number of students “Below
Standard”. Our Math team recognizes the deficits in the data and works diligently to redesign and
structure their lessons to support the new state standards. For the past two years all math teachers in
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Garden Grove USD have particpated in course team professional development, and a realignment
classes and math pacing guide. Due to the realignment there have been identified gaps in courses,
standards, and instruction. This school year will be the third year of math course realignment, and
second year of math textbook adoption and district benchmarks. Benchmark data for our junior class
is showing improvement. We will continue to evaluate our realigned district benchmarks to inform
interventions, instructional practices, and pacing.
Areas for Growth: Continued implementation and refinement of Common Core Math, English,
and Literacy standards in all content areas.

2. Develop and implement a professional development plan and performance indicators to
address the following needs:
a. Trainings in Illuminate and/or other data disaggregation instrument
SPSA Goal 1A #6

Use multiple types of assessments to measure achievement and use data to
inform instruction

SPSA Goal 1C #2b

By using Google Apps, Santiago staff will continue to develop and use
content specific instructional strategies based on the SAMR (Substitute,
Augment, Modify, Redefine) model

Santiago Strengths: Santiago teachers are proficient at using a variety of data disaggregation tools.
While teachers do not rely solely on the Illuminate data tool, different departments and teachers use
the most appropriate disaggregation instruments for their content area. While Illuminate is primarily
used for quarterly benchmarks, many PLCs use Illuminate to develop common assessments and learn
from the results. Other PLCs use Google forms, goobric or Flubaroo to analyze student responses.
New textbook adoptions have assessment tools built into the technology embedded in their
curriculum and teachers have been trained to use those tools. Math has been administering quarterly
district benchmarks online since 2014/15, and currently the majority of departments also administer
on-line benchmarks.
Many teachers use alternative online resources to check for understanding using Khan Academy,
Albert.io, Kahoot, Quizlet, and Google Question.
District training in the use of Illuminate is available for all teachers to attend. A Professional
Development calendar is emailed monthly and teachers are encouraged to sign-up.
Below is survey a given to teachers in the fall semester of 2016-2017 asking them to mark which
disaggregation tools they use to help them understand students’ performance on assessments.
Teachers could mark more than one response.
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Areas for Growth: Teachers need continued support and training on best practices in Illuminate
and other tools to create assessments and to disaggregate data.
b. The use of technology in the classroom to promote learner engagement
SPSA Goal 1A #4b

Appropriate technology, software, and infrastructure will be obtained to
meet the needs of student learning in the 21st century classroom. Teachers
with support of Admin/TOSA’s will determine classroom needs, use of
available monies, and priority for purchasing.

SPSA Goal 1C #2

Technology: Increase access and availability of technology (computers and
technology tools), including the integration of instructional technology into
the classroom and training. Implement the key actions included within the
2013-2016 District Technology Plan.

SPSA Goal 1C #2a

Systematic training in instructional technology will be provided by our site
technology team and participation in nationally recognized professional
development opportunities.

Santiago Strengths: SHS PLCs have developed great capacity in the use of instructional
technology. Lead by our two site technology leads each department has one or two teachers
designated as department technology leads. Our goal has been to implement technology in a
ubiquitous manner using the SAMR model. The focus has been to enhance the learning experience
and increase learner engagement. Regularly, technology leads demonstrate strategies during
department meetings on best practices in that specific content area. Annually our technology leads
survey the faculty to determine best on site professional development to provide. Both of our
technology leads are highly skilled and have been presenters at CUE.
There are a sufficient number of Chromebooks, laptops, or computers for every student on campus.
Currently there are 64 technology carts with over 2100 devices available for instructional use on the
SHS campus. Infrastructure has been increased to accommodate instructional use, student online
102

Santiago High School ACS WASC/CDE Self-Study Report

testing, district benchmarks and for SBAC. Infrastructure will be further upgraded during
modernization. Most teachers have short throw projectors and/or chrome carts in their rooms. As
the use of technology increases, more teachers are using Google Classroom and Google Apps on a
regular basis, and many teachers blend the use of online resources with other effective instructional
strategies.
On a recent faculty technology survey 80% of teachers said they use instructional technology in their
classroom at least weekly. 30% of the respondents said they used it daily. 66 of 86 classrooms have
a mobile computer cart or computer lab in their classroom. On a scale of 1-5 90% of teachers rated
themselves as a three or higher in their comfort level using technology as a part of their lessons.
Areas for Growth: Continue to grow and increase the effectiveness of technology driven
curriculum, instruction and assessment until all teachers can fully utilize the technology available.
c. Continue intervention strategies that are centered in reading comprehension and
academic vocabulary to specifically meet the needs of English Language Learners
SPSA Goal 1B #1b

All staff will be trained in strategies to support the acquisition of academic
language. Strategies will include: WICOR, ExAL, Systematic ELD,
Constructing Meaning, Thinking Maps, and a variety of CFU strategies.

SPSA Goal 1B #3

Support EL and RFEP students through the use of instructional strategies
within the effective instruction framework. Train teachers on the unique
implications of supporting EL and RFEP students and the continued
development of academic vocabulary and expressive language, both oral and
written fluency and automaticity

SPSA Goal 1C #1

AVID: Create and utilize a year-long instructional plan to scaffold and
practice writing and speaking academically. We will use the Gradual
Release of Responsibility Model to teach and implement these written and
spoken academic language strategies. Success will be measured by
formative and summative assessments.

SPSA Goal 1C #1a

Maintain current self-regulatory programs; AVID, Forward, and Resource
Center, and embed self-regulatory strategies school-wide.

SPSA Goal 2 #3

Secondary Credit Recovery: Maintain and increase programs that support
the goal for all students to graduate from high school. Provide multiple
opportunities for high school credit recovery (repeating courses in which a
grade of “F” was initially earned).

Santiago Strengths: All teachers have been trained in ExAL and are expected to use these
strategies regularly to support all students including EL and RFEP students. Most teachers have
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been trained in WICOR, Constructing Meaning, Thinking Maps and various checks for
understanding strategies. All ELD teachers have been trained and use Systematic ELD. Evidence
that these strategies are being used is collected in the Every Third Tuesday Google Form that is kept
in the Faculty Workgroup in Google Classroom. All teachers are expected to observe for 10-15
minutes in another classroom and note the Depth of Knowledge (DOK) of the objective and the
DOK of student engagement, and the number and kinds of speaking and writing opportunities.
New for 2016/17 are two Instructional coaches. These coaches have one period each day in their
schedule to work with new teachers and all interested teachers. The purpose of this coaching is to
delve deeper into instructional strategies to support all students (EL and RFEP). Santiago also has a
teacher on special assignment (TOSA) who works with all teachers to effectively use instructional
strategies. The TOSA works closely with Administration in providing relevant and timely
professional development during faculty meetings and non-student days.
Santiago High School has made deliberate efforts to create specific and targeted interventions both
during the school day and after school to support students. The SHS AVID program is a foundational
support program for all AVID students. Over 25% of Santiago students are enrolled in the AVID
elective. Twice weekly AVID students participate in tutorials lead by former Santiago AVID
students who attend a four-year university. During tutorial, inquiry and academic language are used
to learn rigorous curriculum. Over 60% of Santiago Certificated staff has attended the AVID
Summer Institute, learning effective instructional strategies focused on increasing rigor and the use
of challenging academic language.
Students enrolled in AP courses have the opportunity to attend AP Summer Bridge which is offered
during the summer and AP Boot Camp offered in the Spring as the testing window approaches. This
past school year SHS teachers ran 8 AP Summer Bridge programs, and 10 AP Boot Camp programs
to support test preparation. AP enrollment has increased over the past 3 years with over 60% of our
current Senior class being currently enrolled in an AP course or having taken an AP class while at
Santiago High School. This past year our AP test results hit a peak of 59.1% of students taking an
AP exam achieved a score of 3 or higher on one exam. Furthermore, to enrich and support the AP
content, funding for summer field trips has been made available.
Forward One and Two courses (formally Focused Reading and Writing) have gone district-wide as a
result of the positive results obtained when SHS first piloted. This course supports the English class
and helps reluctant learners obtain better scholarly habits and increase skills in reading and writing.
Currently there are three freshmen classes and one sophomore class. In addition, many departments
offer concurrent support to their students after school in order to bring up failing grades. All seniors
take the Expository Writing and Reading Course (ERWC) as their English class, unless they are in
AP English Literature.
Santiago teachers participate in a robust afterschool intervention and support program. All students
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have the opportunity to utilize tutoring and technology available daily in the Library. The Library
hours have been extended to 5pm on Monday and Friday and 8pm on Tuesday, Wednesday, and
Thursday. This provides all students resources to be successful in school. The SHS Library averages
43 students/day in morning attendance and 87 students/day in after school attendance. Teachers and
course teams also offer focused interventions in their classroom regularly afterschool. Refer to the
2016/17 Intervention Matrix in the appendix for more details.
Areas for Growth: All teachers need to continue to use the instructional strategies they have been
trained in. A focus determined by the SHS ILT for the 2016/17 school year is writing in all content
areas. Because the faculty see intervention support as essential support for all students the SHS
faculty has been exploring the possibility of adding an embedded intervention period to the school
day to ensure all students have access to intervention support.

3. Utilize the WASC Focus on Learning Self-Study process as a means to increase shared
leadership opportunities and authentic engagement and alignment of programmatical
efforts to ensure a continuous improvement design frame.
SPSA Goal 1A #2b

Faculty members have participated in PLC training and implementation.
Additional training will occur during the 16-17 school year.

SPSA Goal 1A #2d

Professional Learning Community (PLC) – School Vision, CAVS are,
GGUSD Strategic Plan:
A. School community will engage in the process of developing and
sustaining a student-centered vision that reflects high expectations.
B. Deliberate connections to the district vision and goals will be made
during meetings (staff, department)
C. Revise site documents with WASC VC recommendations (March 17,
2014)

SPSA Goal 1A #3d

Intervention and supports. Staff will analyze data (such as Benchmark
exams, common assessments, grades, subgroups, publisher embedded tests,
and other reports in order to develop and implement intervention programs
(before/after school) and to target curricular and behavioral deficiencies.

SPSA Goal 2C #8

Training for All Staff: Provide on-site coaching, support, and training
opportunities for all employees (including administrators, certificated and
classified employees). Evaluate needs, survey staff and plan for professional
development that serves to increase employee skills and overall professional
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capital
Site leadership teams including teachers participate in the cycle of inquiry
to evaluate and revise all programs and interventions
The Self Study process is embedded into the fabric of how Santiago High School engages in its
vision and mission to provide all students with the skills necessary for success after graduation. The
focus for the school for the past three years has been to address the revised Critical Areas for Followup, which was narrowed from eight specific items in 2011, to three broad categories in 2014 by the
Midterm Follow-up team. Santiago was tasked to: 1. Align curriculum, instruction and assessment
efforts; 2. Develop and implement a professional development plan to meet the needs of students;
and 3. Utilize the WASC Focus on Learning Process as a means to increase shared leadership.
Annually, near the end of each school year, the Instructional Leadership Team, made up of teachers,
administrators, and department chairs review all pertinent data to determine the effectiveness of our
practices. During that end of the year meeting we set PD goals and develop preliminary agendas for
site-wide PD. In the appendix there are two charts we have used to record our progress, areas for
growth, and next steps. We have also included our site school-wide PD calendar for the past two
years which is also developed on those two days.
The faculty continues to vote for collaboration every Wednesday. Santiago faculty and staff have
approximately three or four collaboration days per month for a total of 32 collaboration days every
year. One day is devoted to a Faculty/Staff meeting, which includes sharing and discussion of data,
best practices by departments, and professional development. The other two to three days a month
are for the purpose to discuss and plan in Professional Learning Communities.
All faculty and staff meetings are designed to support student success. Weekly there are
administrative and logistics meetings, monthly faculty meetings highlighting departmental strategies,
2 to 3 monthly PLC meetings during collaboration days when common formative and summative
assessments are designed, analyzed and the results submitted to the Faculty Workbook Google
Classroom for further analysis and reflection.
Subgroups within the structure of the operation of the school also keep student success a focus;
English Language Advisory Committee, ELAC (composed of administrators and parents), Faculty
Advisory Committee, FAC (composed of faculty), Health and Safety Committee (composed of
classified and certificated members) and School Site Council (administrators, faculty, students and
parents). ELAC, FAC, Health and Safety Committees meet regularly to discuss student/faculty
concerns and Site Council meets monthly to decide on program and budget recommendations. The
Instructional Leadership Team, ILT (composed of administration and department chairs) meets
approximately on a quarterly basis to review progress towards the Critical Areas for Follow-up and
to plan for professional development.
During the Self Study process the WASC team (composed of administrators, focus group leaders and
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self-study coordinators) met quarterly in 2015/16 to start writing Chapter IV. Beginning in the 20162017 school year, the WASC leadership team has met monthly to continue the process of reviewing
and revising Chapters I, II and III of the WASC report. Furthermore, WASC focus group members
have been an integral part of the process as they too have participated in the WASC process by
contributing information to the final report during faculty meetings in September, October and
November and professional development days. The final draft of the Self-Study was completed in
December with revisions and publication in January 2017.
Historically, Garden Grove Unified has had each school develop action plans that slightly changed in
format from year to year. With the Strategic Plan and alignment to the Eight State Priorities and
LCAP, the format of the Action Plan changed significantly. This older format Action Plan was
replaced in 2015/16 to align with the district’s Strategic Plan (Goal 1, Goal 2 and Goal 3) and
alignment to LCAP requirements and is much more detailed and specific. All schools in the district
use the same basic template and add site specific details. We have taken this one step further and
embedded the structure and goals of the strategic plan into our School-wide Learner Outcomes, so
they are synonymous.
The Strategic Plan process continues to be a collaborative effort of all stakeholders district wide,
with stakeholder meetings scheduled on an as needed basis. The most recent stakeholder meetings
involved certificated and classified personnel to dig into Goal 1C (Scholarly Habits) and Goal 2A
(Motivation) to clarify what this looks like in terms of scope and sequence from Pre K to High
School. Santiago hosted the 2nd of three preliminary stakeholder meetings on October 27, 2016.
Community and parent meetings will be held in the spring of 2017 to discuss and validate the scope
and sequence proposed.
The action plan is revised annually, with district support to ensure compliance to state and federal
mandates in response to Program Improvement and LCAP requirements. This process involves the
whole school during faculty meetings to share with and invite comments on various school data,
policies and processes, from attendance to instructional issues. Smaller leadership teams reflect on
past action plans and offer recommendations or future changes, and the Administrative Team
finalizes the plan and presents it for approval by Site Council before it is sent to the district board for
final approval.
Areas for Growth: Continue to move along the PLC continuum. Revisit, on an annual basis, the
rubric for a school wide PLC. Celebrate success and plan for improvement.
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Critical Areas for Follow-up not currently in the Action Plan
All three Critical Areas for Follow-up are firmly embedded in the current SPSA and significant
progress has been made in all areas. The “just do-its” that Santiago has built into the SPSA that are
not one of the Critical Areas for Follow-up are Targeted Student Supports, which includes our
ongoing Positive Behavioral Interventions and Supports (PBIS), extensive counseling and mental
health services and College-Career Readiness supports.
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CONNECT WITH SANTIAGO HIGH SCHOOL
Chapter III: Student/Community Profile – Overall Summary from
Analysis of Profile Data and Progress
IheartSHS
Hard work pays off!

ArtisticCavs
Cavaliers excel in Drawing
and painting

SHSChorusRocks
Winter concert is HUGE
success

21 days + 2 hrs ago

1 day + 12 hrs ago

HandsOn CAVS
Cav art is the best

CavScholars
29 days +3 hrs ago

Scholars of the quarter are
awesome

ClubFairs
Everyone participates in rush

8 days + 9 hrs ago
3 days + 5 hrs ago

TeacherLeaders
45 days + 6 hrs ago

Focused OnSchool
Ready on exam day!

Mr. Murguia leads parent
education

SHSBandRocks

32 days + 5 hrs ago
7 days + 11 hrs ago

1 day + 12 hrs ago
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Chapter III:

Student/Community Profile — Overall Summary from
Analysis of Profile Data and Progress

Learner Outcome Goal 1: Critical Thinkers
• Scholars will access rigorous curriculum by developing critical thinking skills to analyze and
evaluate information in order to make and communicate informed decisions.
Schoolwide efforts to increase rigor in the classroom and academic language acquisition for all
students continues to be grounded in Effective Instruction and ExAL in all content areas.
Professional Learning Communities continue to grow in effectiveness in developing common
lessons and formative assessments and using assessment results to inform instruction. The use of
technology in the classroom, as the campus has acquired more chrome carts, is moving along the
Substitution Augmentation Modification Redefinition model to increase student engagement and
higher order thinking skills. Numerous interventions are available, from extended time in the library,
course team interventions, to online grade validations that provide students with support in their
classes.
Critical Learner Needs: Continue to evaluate and build coherency in all course team PLCs. The
collaborative PLC focus on student learning provides a system for the Santiago learning community
to continually engage in the cycle of inquiry and continual improvement. Refine and align
interventions to support all student needs.
Learner Outcome Goal 2: Civic Minded
• Scholars will respect individual differences and the cultural diversity of the community.
• Scholars will contribute to the improvement of the quality of life within their community.
Santiago embarked on a Positive Behavioral Intervention and Support (PBIS) program in the
2015/16 school year, which is the foundation of student/teacher interaction and the means by which
the school reinforces expectations and learner outcomes. The most encouraging evidence is the
perception survey results which show large increases (.70points) from 2015 to 2016 in most
indicators, with the largest increase in Social Awareness of .91 points. Counseling services have
been expanded to help students who do not feel connected and have social/emotional issues.
Modernization has just started and when complete we expect the Facilities indicator to meet LCAP
targets.
Critical Learner Needs: Continued attention to Attendance and Discipline as evidenced by the
fluctuating data for truancies, tardies and referrals. Continue to grow and refine the PBIS program to
find ways to encourage and support all students to become active and positive members of the school
and local community.
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Goal 3: Successful
• Scholars will be college and career ready by completing graduation requirements.
• Scholars will demonstrate grit and resilience as they prepare for lifelong success in their
intended college and career paths.
A growing and expanding AVID program that now has over 25% of the student population involved,
with more teachers who are teaching sections of AVID in addition to their regular content area. A
tightening of the college application and FAFSA process with College Boost to ensure all students
are applying, so that students have the widest opportunities and financial support for the choices they
make. The use of AP Potential to identify non-traditional AP students and to encourage more AP
participation and expanding AP course offerings based on student need. AP bootcamps and summer
bridge interventions to support student success on the AP. Growing of SAT prep sessions for
Juniors that start January after getting results on the PSAT in December. Increasing pathways in
CTE that provide enhanced and alternative choices for careers beyond high school.
Critical Learner Needs: Continue to increase the rigor of instruction (Effective Instruction, ExAL,
common lessons, common assessments) to ensure that all students are successful in their future
college and/or career pathway. Continue to support students with multiple interventions to guarantee
academic and socio-emotional success. Align interventions into a more structured process that
allows all students access to effective interventions that meets their needs.
2. Essential Critical Learner Needs:
1. Continued growth of Professional Learning Communities (PLCs) with specific emphasis on:
a. Reaching all levels of DOK during instruction
b. Integrating technology based on the Substitute, Augment, Modify, Redefinition
(SAMR) model, progress towards increased use of Modifying and Redefinition
c. Align interventions into cohesive course a like groups to support student success
d. Continue to increase use of common assessments and data analysis
2. Increased parent involvement
a. Increased parent use of Aeries for monitoring student progress
b. Develop opportunities for increased parent leadership with the goal of implementing
a PTA
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3. Guiding Questions
The Guiding Questions that Santiago has used throughout the Self-Study Process are the basic
questions that professional learning communities ask themselves.
•
•
•
•

What do we expect students to learn?
How do we know they learned it?
How do we respond when they don’t learn?
How do we respond if they already know it?

It is these questions, which are at the forefront of our planning, and we continue to work each day to
get better.
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Chapter IV: Self Study Findings
A: Organization: Vision and Purpose, Governance, Leadership, Staff, and Resources
SantiagoCavaliers
Stepping into the future

TeacherLeaders

ProudFamilies

Mrs. Muller recognized as
county EL teacher of the year

1 day + 12 hrs ago
21 days + 2 hrs ago

Remember911
Students recognize those we
have lost

29 days +3 hrs ago

ASB@SHS
ASB preps for a great year

ParadeBandWins
Band, Color Guard, and Drill
strut their stuff

45 days + 6 hrs ago
8 days + 9 hrs ago

3 days + 5 hrs ago

SHSParentsRock

SHSTrack
Work hard get strong

Parents participate in
Classroom instruction walk

The women of SHs lead the
way

1 day + 12 hrs ago
7 days + 11 hrs ago

WomenLeaders

32 days + 5 hrs ago
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Chapter IV: Self-Study Findings
A1. Vision and Purpose Criterion
The school has a clearly stated vision and mission (purpose) based on its student needs, current educational
research, current educational research, the district LCAP, and the belief that all students can achieve at high
academic levels. Supported by the governing board and the district LCAP, the school’s purpose is defined
further by schoolwide learner outcomes and the academic standards.

Indicators w ith Prompts
Vision – Mission – Schoolwide Learner Outcomes – Profile
A1.1. Indicator: The school has established a clear, coherent vision and mission (purpose) of what students
should know and demonstrate; it is based upon high-quality standards and is congruent with research,
practices, the student/community profile data, and a belief that all students can learn and be college and
career ready.
A1.1. Prompt: Evaluate the degree to which the development of the school’s statements has been impacted
by pertinent student/community profile data, the district LCAP, identified future global competencies, current
educational research and an overall belief that all students can learn and be college and career ready.
Findings

Supporting Evidence

Santiago High School has a clearly stated vision and purpose
based on its student needs, current educational research and the
belief that all students can achieve at high levels. This vision and
purpose is based on the GGUSD “Strategic Plan”. The District’s
Strategic Plan specifically puts into practice the LCAP eight
state priorities for education. Santiago High School’s Single
Plan for Student Achievement that follows the Local Control
and Accountability Plan (LCAP) expected outcomes.
Vision, purpose and needs are based upon extensive analysis of
student data, community profiles, and parent and student
surveys. The vision statement was re-examined during the selfstudy process (2013) and was left unchanged. The existing
vision statement is still relevant and supports the district’s new
vision and mission statements from the district wide strategic
plan.
The Santiago vision statement supports the development of
successful and responsible citizens. This is emphasized by our
new “Cavs Are” campaign developed in 2014-15 and fully
implemented in the Fall of 2015. The staff is committed to all
students achieving this vision. Our school’s vision statement
aligns with the district’s clearly defined strategic plan which also
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•District Strategic Plan
• Posted in classrooms and
office
•School website
•Title 1 school-wide plan
•Registration packets

•Building professional skills
and culture(Goal 2)
•Every 3rd Tuesday
oOpen door policy
oCross content
collaboration

•Building academic skills

Santiago High School ACS WASC/CDE Self-Study Report

directly correlates with the Board of Education’s philosophy.
The GGUSD vision states a commitment to preparing all
students to be successful and responsible citizens who contribute
and thrive in a diverse society. The GGUSD mission is to ensure
student success by providing a rigorous and supportive academic
experience which motivates all learners to meet high
expectations. We believe that academic skills + personal skills =
lifelong success.
The school’s purpose is supported by the governing board and
District level administration. The governing board established a
new Strategic Plan that was established in 2014-15, and our
school has aligned its vision with the board’s goals. The ESLRs
were reviewed and found to be outdated. We therefore
developed the Santiago Strategic plan (including the new “Cavs
Are” program) to better align with ours, and the District’s, vision
and mission. “Cavs Are” was developed during the 2014-15,
school year as a motivational tool to develop personal skills in
order to ensure that we continued to reflect the School Board’s
goals, the students’ needs including technology skills and a
diverse, global world view, current educational research and the
adopted standards. The Santiago High School Single Plan for
Student Achievement for Student Achievement is aligned with
the Garden Grove Unified School District’s Strategic Plan. The
school and the district are committed to providing professional
development experiences to support the achievement of the
Santiago Strategic Plan.
The LCAP is an important component of the District and school
mission. The school district develops, adopts, and annually
updates a three-year plan pursuant to Education Code section
52060, which states that the school district and each school
within the district has goals and specific actions to achieve those
goals for all pupils and each subgroup of pupils identified in
Education Code section 52052, To this end, we are focused on
engaging parents, pupils, and other stakeholders in the planning
process.
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(Goal 1)
•Identifying DOK levels in
learning objectives
•Observing speaking,
reading and writing
opportunities
•Evaluating DOK levels of
student opportunities
•Submitting google forms
reflection after visits

•“Cavs Are” campaign
•Lunchtime raffles
•“Cavs Are” Posters
•“I have a plan” luncheon
•Professional development
based on college and
career
•Full time college counselor
•College Boost program
•Strategies based on
common core
•PD based on strategies
emphasizing speaking,
reading and writing
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Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes
A1.2. Indicator: There are effective processes in place to ensure involvement of all stakeholders in the
development and periodic refinement of the vision, mission, and schoolwide learner outcomes.
A1.2. Prompt: Evaluate the effectiveness of the processes that engage representatives from the entire school,
the district board, business, and the community in the development and periodic refinement of the vision,
mission, and schoolwide learner outcomes.
Findings

Supporting Evidence

As previously stated in regards to Education Code section 52060
and 52052, the LCAP process guides us to engage parents,
pupils, and other stakeholders in the planning process.
Garden Grove Unified Schools District staffs have worked hard
to create the first district-wide Strategic Plan. The Strategic Plan
provides measurable goals to ensure that we are fulfilling our
vision and mission. In addition to tracking students’ academic
success, the GGUSD Strategic Plan also takes into account
students’ emotional well-being, school and district climate, and
students’ success following graduation.
Implementation of the Strategic Plan began in Fall 2014. The
district received completed surveys from students (33,631),
families (19,422), and employees (2,574). All parents and staff
members in the district received a one-page flier that outlined
the strategic plan's three goals. Posters have been placed in
classrooms throughout the district while Santiago teachers and
administrators re-enforce integrating the goals into their
classrooms and meetings. Our first Annual Report detailed areas
of strength as well as areas in which we can improve. For
example, the district has found that 65% of English Language
Learners improved or maintained a level of early advanced or
higher on the CELDT test. Fortunately 96% of parents agree that
their child’s background and culture is respected at their school.
We also learned that 28% of students report that they do not
know how to study for a test and we see this as an area to
improve upon.
Superintendent Dr. Gabriela Mafi annually leads multiple
stakeholder input meetings with all bargaining groups and
parents. Meetings were planned throughout the district to
provide easy access to all parents and stakeholders. This process
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•District website
•LCAP Board approved,
Spring 2014

•National Clearing House
Survey
•Anti-bullying assemblies
•Parent orientation
•Freshman orientation
•Posters in classrooms
•Annual reports
•District and school website
•Team collaboration
outcomes by course
alikes aligned to
strategic plan

•Norms
•Essential standard skills
•Common formative
assessments
•Common strategies/lessons
•Intervention/tutorials
•Course alike
reflections/google docs
•Latinos Unidos club
•Annual review by ILT
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is being repeated this year (16-17) as part of continued input
from our community and business partners.

based on data

All the information received helps us to formulate and work
toward the district and school wide mission to the satisfaction of
all stakeholders.

•School compact aligned to
SPSA

Development of the “Cavs Are” program
The development of our “Cavs Are” campaign began at the first
staff meeting held in 2014. We asked the staff to identify
Cavaliers characteristics, which resulted in a list of positive
attributes. We then asked our Associated Student body (ASB)
and our School Site Council (SSC) parents the same question
and they too developed a list of adjectives to describe what they
felt our Cavaliers should represent. Next we vetted the list at
another staff meeting and identified teachers willing to
participate on a “Cavs Are” Committee to slim down the list and
come up with Santiago’s version of PBIS. Our “Cavs Are”
committee was made up of teacher volunteers that met on
multiple occasions to develop our 10 Cavalier expectations.

•Staff survey

Annually, the staff, faculty, and parents review and provide input
to our vision, mission, and school wide learner outcomes. It is
seen as a living document open for constant refinement. The
School Site Council reviews statements each Fall when revising
our Single Plan for Student Achievement for Student
Achievement. The Site Leadership Team and Instructional
Leadership Team review statements in the late Spring when
planning goals for the coming school year. This past school,
year Santiago began the process of aligning our school plans,
parent and student compact and vision statements to our district
adopted strategic plan. During the spring semester our school
wide learner outcomes were aligned with the three strategic plan
goals. This was also included as part of our “Cavs Are” PBIS
implementation.
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•ASB and parent surveys
•Teacher committee

•School site council
•ELAC
•ILT

•Cavs Are
•PBIS implementation
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Strategic Plan

School wide Learner Outcomes

Academic Skills

Critical Thinkers

Personal Skills

Civic Minded

Lifelong Success

Successful

Understanding of Vision, Mission, and Schoolwide Learner Outcomes, District LCAP
A1.3. Indicator: Students, parents, and other members of the school and business community demonstrate
understanding of and commitment to the vision, mission, the schoolwide learner outcomes, and the district
LCAP.
A1.3. Prompt: Evaluate the degree to which the school ensures that students, parents, and other members of
the school’s community understand and are committed to the school’s vision, mission, and schoolwide learner
outcomes.
Findings

Supporting Evidence

Our students and staff are remarkably aware of our school’s
vision of pursuing high standards in the context of a nurturing
environment. Santiago is warm, welcoming, and committed to
the success of all our students. Our students are well respected
for their accomplishments and our community is supportive and
proud of what Santiago has become.
All onsite professional development highlights the connection
between District goals/strategic plan and the Santiago
instructional focus of collaboration, integration of technology
and academic language. The Instructional Leadership Team has
established a quarterly action plan to actualize and monitor
progress toward these goals and it is revised annually.
118

•Principal’s weekly email to
all parents, teachers and
students informing
stakeholders of
important events,
information and
opportunities regarding
academics and school
culture
•College information nights
•District Wide Events Flier
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•College Fairs
Parents and community members experience our mission and
vision through our school activities and community events
during the school year. Our community events. Santiago, parents
and community members see our commitment to provide
exceptional learning experiences, with high expectations in a
supportive environment, in order to meet the academic and
social needs of our diverse community.

We believe that communication and training are essential for
students, parents, and other members of the school’s community
to understand and be committed to the school’s vision, mission,
and Single Plan for Student Achievement.

There are many ways in which parents can be involved in
decision making at our school. Some of the most vital
participation from stake holders would be through SSC, English
Language Advisory Council (ELAC) which are integral parts of
our site’s decision making procedures. Most of the feedback
from parents to school leadership comes through these two
groups but many parents can be found volunteering in numerous
other school activities.
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•College Info Nights
•School Messenger
•Parenting Training
•AERIES Parent Portal
•Site council and ELAC
•Survey data
•Santiago Website
•Ongoing site professional
development
•Quarterly action plan by
department to review
school goals
•Community Liaisons make
calls
•ELAC parents
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A2. Governance Criterion
The governing board (a) has policies and bylaws that are aligned with the school’s purpose and support the
achievement of the schoolwide learner outcomes and academic, college, and career standards based on
data-driven instructional decisions for the school; (b) delegates implementation of these policies to the
professional staff; and (c) monitors results regularly and approves the single schoolwide action plan and its
relationship to the Local Control and Accountability Plan.
Online Programs: iNACOL Standard B: Governance Statement: Governance is typically provided by a Board of
Directors, an Advisory Board or an ISCHOOL Board. In a quality online program, governance and leadership work
hand-in-hand, developing the operational policies for the program and its leadership and staff. [iNACOL Standard B,
2009]

Indicators with Prompts
Governing Board and District Administration
A2.1. Indicator: The district policies and procedures are clear regarding the specific duties and roles of the
governing board and district administration in their relationship to the school and staff.
A2.1. Prompt: Determine the clarity of board policies and procedures regarding the roles of the board and
district administration, including supporting the school’s vision, mission, schoolwide learner outcomes,
monitoring student progress, engaging parent and community participation in site governance, implementing
complaint procedures, and reviewing program effectiveness in alignment with the district LCAP requirements.
Findings

Supporting Evidence

Governing board meetings are typically held on the first and
third Tuesday of each month at the Garden Grove Unified
School District office. Other special meetings of the board are
convened on an as-needed basis. Board meeting agenda,
minutes, presentations, and audio transcripts are available on the
district website.

•District website
•District policies and
bylaws
•Election procedures
•Board agendas

The Garden Grove USD Board of Education has adopted the
California School Boards Association (CSBA) Professional
Governance Standards for school boards. Board Policy 7110
provides a framework for the responsibilities of the Board of
Education, which includes a description of responsibilities of the
individual trustee, the board as a whole, and its primary
responsibilities. These policies encompass policies and
procedures required by Prompt A2.1.

•Board calendar
•Board minutes

•GGUSD Board policies
•POGIL training

The district administration regularly reviews student
achievement data and school plans. The governing board
regularly monitors a variety of assessment results and approves
the Single Plan for Student Achievement. The SPSA addresses
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•“Superweek” and monthly
PD calendar
•Keynote speaker
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the three specific strategic plan goals (academic skills, personal
skills, and lifelong success) adopted by the governing board. The
school reviews results regularly and adjusts the plan annually to
better meet the district and school goals. The governing board
has policies and bylaws that are aligned with the school’s
purpose that support the achievement of the LCAP based the
District Strategic Plan and School Plan for Student Achievement
(SPSA).
The governing board has adopted standards that are applied at
the school and throughout the district. District-wide benchmark
assessments are in place in Science, Math, Social Science,
English, and World Languages. The results of quarterly
benchmark assessments are among the data reviewed regularly
by departments to help guide instructional decisions and
strategies at the school.

•TOSA training in faculty
meetings

•Department course alike
essential standard
alignment, common
assessments and
quarterly reviews

•Course alike release days
The professional staff has been given the responsibility of
implementing policies and programs that will support the
achievement of the strategic plan. To support teachers in their
effort, the district provides extensive professional development
in the summer and throughout the school year with the support
of the superintendents, director of 7-12 instruction, and teachers
on special assignment (TOSAs). One district TOSA is assigned
to the school for instructional support and all TOSAs are
available to assist the school at on-site and district trainings,
requested assistance in subject areas, teaching strategies, tech
training, as well as district department chair meetings.
Based on District support and faculty commitment and
professionalism, teachers have greatly improved their focus on
collaboration to improve student achievement. Course alike
teams within departments have created common formative and
summative assessments based on essential academic standards.
These assessments are regularly evaluated by teachers’
observation and analysis of data for their effectiveness in helping
students achieve mastery of standards.
The focus on standards-based instruction has increased at the
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•Weekly collaboration
•PD course presentations

•Quarterly individual and
course alike team
reflections submitted to
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district and site levels. Nearly all elective courses are college
prep and all core curriculum courses are college prep and UC
approved.
A2.1. Additional Online Instruction Prompt: Evaluate the policies related to online instruction for
effectiveness in clarifying the vision for the school’s use of various types of online curriculum, instruction and
support methodologies; this includes, upgrading or updating technology, acceptable use policies, CIPA
policies, and policies to ensure internet safety.
Findings

Supporting Evidence

Santiago High School offers a limited number of online courses.
Civics and Economics are offered each semester as well as the
APEX “D validation” classes to help students meet their A-G
requirements for classes in English, Math, Social Science, and
Science. Other opportunities exist for our students through the
District. There are opportunities for summer classes in health as
well as “D validation” classes and some advancement classes in
English and Math in conjunction with Pacific Coast HS online
service.
Although Santiago does not provide an extensive course catalog
in online courses, many courses utilize online curriculum,
software, or other platforms to aid students in the educational
process. All students have access to computers, printers, and the
internet, and most teachers require students to complete some
assignments or projects with and through technology – mostly
through Google Classroom.
All students are given a GGUSD user account and a google
education account. The purpose of these accounts is to provide
access for the district's Network and hosted programs to
facilitate a seamless educational experience promoting 21st
century literacy skills. The school has over 60 mobile tech labs
and many teachers are using an online account daily for quizzes,
tests, writing assignments, primary source analysis and more.

All students must also complete a responsible use of policy
form, which is also signed by a parent, in order to gain access to
technology and the network. Access is considered to be a
privilege and involves responsible use on the part of the student.
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•Master schedule
•Haiku systems
•APEX
•Pacific Coast HS

•Student Google accounts
•Google Classroom
•Classroom Chromebook
carts
•Digital note taking
•Flipped classroom
•Research projects

•Department tech
representatives for
training
•Registration packets
•BTSA and Induction
Program
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Inappropriate use may result in cancellation of these privileges in
addition to disciplinary action. Some of the regulations outlined
include:
•Student user accounts are owned by the GGUSD and
may be viewed by school staff at any time
•GGUSD reserves the right to monitor accounts

•Responsible use policy
•GGUSD Technology
website

•Students have no expectation of privacy in their school
accounts
The purpose of these policies and procedures is to produce
educational content in a safe and respectful environment. This
includes training students about responsible digital citizenship in
the 21st century. Students are required to:
•Use appropriate language in user names and
communication

•Digital citizenship and
cyberbullying policies
and assembly

•To respect others (including avoiding cyber-bullying and
reporting those who do)
•To respect copyrighted property
Understanding the Role of the Governing Board
A2.2. Indicator: There is clear understanding about the role and responsibilities of the governing board and
the professional staff.
A2.2. Prompt: Determine the extent to which there is clear, sustainable understanding regarding the
relationship between the governing board and the professional staff.
Findings

Supporting Evidence

In addition to Board Policy 7110, which provides the framework
for Board of Education responsibilities, Board Policy 1112
describes the functions and responsibilities of the
Superintendent, including the relationship between the Board
and Superintendent. The Superintendent will also annually
establish and review Board norms, including those pertaining to
communication and interactions with professional staff.
The GGUSD has a long history of positive relationships with the
community and district employees. The board supports the
mission of the school and provides the necessary resources for
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•District website
•District and site
presentations and
trainings
•Professional development
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the academic achievement of its students. The board seeks to
provide an environment where all Staff feel appreciated and
empowered to promote continuous improvement throughout the
district. The board also provides “a continuing program of inservice education involving certificated, classified, and
administrative staff as well as members of the community.”

•Department oversight by
assigned administrator

The GGUSD delegates the ongoing administration of Santiago
High School to an administrative staff. All of the administrators
function as instructional leaders. The administrators oversee the
work of all the departments and teams on campus meeting with
Department Chairs regularly to evaluate data, set goals, and plan
meeting.
Santiago has a structure of distributed leadership. Various team
leaders work closely with site administrators to develop policy
and work toward student achievement goals. Department Chairs
meet with their departmental teams in examining data and
collaborating on strategies to improve student achievement. Site
instructors and administrators, in cooperation with district
administrators make decisions about curriculum and assessment.
In addition, departments are expected to conduct district made
quarterly benchmark assessments and set course align goals
regarding the implementation of common formative assessments
developed within the departments.

•Department chair minutes
•Data evaluation
•Collaboration minutes
•Data tool analysis

The district provides incredible opportunities, both in scope and
the amount, of professional development to all new and
continuing teachers. Professional development opportunities are
provided at the well-attended “Super Week” which occurs every
year in the two weeks prior to the beginning of the school year.
There are also numerous opportunities offered throughout the
year which are listed in the monthly calendar of professional
development opportunities given to all teachers.

•District PD training

Santiago High School supports the goals of the governing board.
Teachers do not generally receive regular updates about board
policy unless certain changes directly impact the teaching staff.
However, all board policies and agendas are available at any

•District Website
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time to the teachers by reviewing the district website.

Governing Board and Stakeholder Involvement
A2.3. Indicator: Parents, community members, staff and students are engaged in the governance of the
school.
A2.3. Prompt: Evaluate the ways the school community and parents are a) informed as to how they can
participate in the school’s governance and b) engaged in the governance of the school through their
participation on the School Site Council, ELAC, district LCAP committees and other advisory or shared
decision-making groups that provide guidance or direction to the school.
Findings

Supporting Evidence

Parents are invited and encouraged to be involved in the WASC
self-study. We reach out to parents through the school website,
emails, and various parent organizations to invite volunteers to
attend focus group meetings. All parents are asked to complete a
survey so that their voice can be included in the results that are
analyzed to determine critical learning needs, school
environment needs and the action plan. Each week, the Principal
update parents and the school community through his newsletter.
Beyond the WASC cycle, Parents are invited and encouraged to
attend ELAC meetings, Site Council meetings, AVID parent
training, college information nights, Back to School and Open
House nights among various others.
The GGUSD website is a great tool for parents who want to stay
updated and informed about school and district policies. With
links to information covering a broad range of topics from
Common Core to LCAP to the strategic plan, Aeries parent
portal, school report cards and even a customer service survey,
the website allows parents to get information and stay updated
about changes. GGUSD has made it clear that they value
community involvement and transparency. This is evidenced by
the amount of information that is shared between stakeholders at
all levels through the website as well as the number of
opportunities for involvement with various committees,
meetings, and surveys.

•SITE council
•Parent classes
•Back to school night
•Open house
•10 commandments class
•Principal’s weekly email
narrative/newsletter
•School messenger
•ELAC
•ASB
•Instagram
•Remind 101
•GGUSD and Santiago
websites and calendar
•Parent information night
•Daily announcements
•District and school site
surveys
•GGUSD facebook

Parental communication and feedback is very important to our
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•GGUSD twitter
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Site Leadership Team. The school principal works hard to keep
lines of communication open with all stakeholders and is
accepting of comments and suggestions from parents, teachers
and community members.
Board’s Evaluation/Monitoring Procedures
A2.4. Indicator: There is clarity of the evaluation and monitoring directed by the governing board and carried
out by the district administration.
A2.4. Prompt: Determine the degree to which there are evaluation and monitoring procedures conducted by
the district administration and reported to the governing board, including the annual LCAP assessment of
district goals and the Eight State Priorities, the review of student performance toward career and college
readiness, assessment of overall school programs and operations, and the fiscal health of the school.
Findings

Supporting Evidence

In 2013-14, the Superintendent led a broad-based effort to
involve our community in the development of the Local Control
Accountability Plan (LCAP) for the district. Community
members participated in an online survey. Parents, teachers,
students and staff members organized into a task force to
examine data, survey responses and current programs that were
in place at specific sites. From this, priorities and actions
regenerated which formed the basis for budget allocations and
actions to be taken over the next few years. At the heart of each
school’s action plan is the work of the LCAP task force. The
district continues to refine strategic plan details and metrics most
recently on the scope and sequence, K-12, of scholarly habits
(goal 1c) and motivation (goal 2a).
District professional staff (select members of the
Superintendent’s Cabinet) will formally schedule a presentation
to the School Board in the fall of each year (September or
October). This presentation will include status and/or progress
indicators based on each of our district goals, which are aligned
the Eight State Priorities and includes required metrics of the
LCAP. The District will also publish an Annual Report for all
stakeholders. The annual update and data related to the LCAP
are also presented to the Board in a Study Session prior to a
board meeting. Board Members are invited to provide feedback
and ask questions as part of the development process of the final
LCAP prior to submission. The district complies with the
requirements of holding a public review period and public
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•LCAP Plan
•Community survey
•SPSA
•Task force

•Superintendent’s Cabinet
•School board
•LCAP metrics
•Annual Report
•LCAP updates
•District budget
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hearing for the District Budget and LCAP, and subsequent
approval by the Board.

The district provides Santiago High School with clear, overall
goals that help direct site specific goals. These goals involve
college and career readiness for all students, as well as
underperforming student groups, addressing the needs of
students with academic or behavior struggles through an
articulated model, and designing relevant professional learning
and collaboration time for all staff. Additional focus areas
include strengthening parent involvement and enhancing the
school's culture of continuous improvement and accountability.
Santiago High School has taken these broad focus areas,
analyzed site data, and created site specific goals and action
items, all of which are included in the Single Plan for Student
Achievement.

•District goals
•SSC minutes
•ELAC minutes
•Collaboration minutes

•Data analysis

LCAP Eight State Priorities

Garden Grove Unified School District

Overall Focus Areas for Strategic Plan
Goals

Strategic Plan Goals

Goal 1

Goal 1A. Academic Content

1

2

3__

4

5__

6__

7

8 __

All learners will develop
the ACADEMIC SKILLS
necessary for continual
individual growth towards
mastery of standards.

Goal 1B. Academic English

1

2

3__

4

5__

6__

7

8 __

1

2

3__

4

5

6__

7

8

Goal 2

Goal 2A. Motivation

1 __

2 __

3__

4

5

6__

7__

8

1 __

2 __
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4

5

6__

7__

8
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4

5

6

7__

8

1 __

2

3__

4

5__

6__

7

8

1 __

2

3__

4

5__

6__

7

8

Goal 1C. Scholarly Habits

All learners will develop
the PERSONAL SKILLS
necessary to achieve
academic and social goals.

Goal 2C. Class/School/District Climate

Goal 3

Goal 3A. College/Career Readiness

All learners will be

Goal 3B. College/Career Success

Goal 2B. Socio-emotional Well Being
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prepared for LIFELONG
SUCCESS in their intended
career paths.

Complaint and Conflict Resolution Procedures
A2.5. Indicator: The established governing board/school’s complaint and conflict resolution procedures as
they apply to the school’s stakeholders are effective.
A2.5. Prompt: Evaluate the effectiveness of the established governing board/school’s complaint and conflict
resolution procedures, including the ways the complaint procedures are communicated to parents.
Findings

Supporting Evidence

The governing board's complaint and conflict resolution
procedures are well-established and articulated in board policy
and District Administrative regulations (policies 3119, 3119.1,
3119.2 and 3120). The board directs the Superintendent to
annually notify all district stakeholders of the uniform complaint
procedures and to keep copies of the procedures on hand and
displayed in classrooms. Staff members are expected to have
knowledge of the procedures and to refer stakeholders to the
uniform complaint process if there are any allegations of noncompliance of the district policy and/or state and federal law.

Uniform complaint procedures are in place to support all staff,
parents, and students. Complaint forms and information are
available in the Principals office in English, Spanish, and
Vietnamese. The complaint procedures are part of the student
enrollment packet and all parents are required to sign indicating
they have received them. The notice of the complaint procedure
includes: the person to whom the complaints should be
addressed, advisement of civil law remedies and the appeal
process, various statements of assurance of the district's rights
and responsibilities, and complaint procedure timelines and
remedies.

All complaints are immediately reviewed and investigated by the
site administrator. Complaints that cannot be resolved are
forwarded to the Assistant Superintendent of Personnel who is
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•Board policy
•Complaint procedures
poster in room
•Student enrollment packet

•Uniform complaint
procedures
•Posted in each classroom
•Complaint forms
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the GGUSD lead for complaint resolution. Procedures for
investigation and resolution are enunciated in Administrative
Regulation 3119.1.

There are a number of systems in place for complaints to be
heard and resolved. The “Cavalier Code” is a plan for faculty
members to resolve conflicts between one other. Santiago
Faculty Advisory Committee (FAC) holds monthly meetings to
review and provide solutions for school wide issues. Many
faculty members are part of or belong to the Garden Grove
Education Association (GGEA) which provides support and
guidelines with any concerns or issues. Santiago has eight
faculty members who are faculty union representatives. Our
GGEA site representative leader is given time at the end of every
faculty meeting to share information and host discussion as
necessary.
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•Administration regulation
3119.1

•FAC
•“Cav Code” See Appendix
•GGEA
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A3. Leadership: Continuous Planning and Monitoring Criterion
Based on student achievement data, the school leadership, parent/community, and staff make decisions and
initiate activities that focus on all students achieving the schoolwide learner outcomes and academic, college,
and career standards. The school leadership and staff annually monitor and refine the single schoolwide
action plan and make recommendations to modify the LCAP based on analysis of data to ensure alignment
with student needs.
Online Programs: iNACOL Standard C: Leadership: The leadership of a quality online program is accountable to
the program’s governance body, and is responsible for setting and meeting the operational and strategic goals in
support of the program’s mission and vision statements. [iNACOL Standard C, 2009]

Online Programs: iNACOL Standard I: Integrity and Accountability: In a quality online program, leadership is
transparent in its management of the program, providing regular and timely information on progress towards
attainment of goals, alignment with policies and standards, and achievement of student learning outcomes. [iNACOL
Standard I, 2009]
Online Programs: iNACOL Standard D: Planning: A quality online program makes planning, managed by the
leadership and staff of the organization a regular part of the program. There are several types of planning activities,
including strategic planning, long-range and operational planning, which identifies annual goals. Effective planning is
not a one-time activity, but instead should provide opportunities for reflection on how to improve the organization’s
performance. [iNACOL Standard D, 2009]

Indicators with Prompts
Broad-Based and Collaborative
A3.1. Indicator: The school’s broad-based, collaborative planning process is a continuous improvement cycle
that a) assesses data to determine student needs, b) collaboratively determines and implements strategies
and actions and c) monitors results.
A3.1. Prompt: Determine the effectiveness of the continuous school improvement planning process to ensure
that it is broad-based, collaborative and fosters the commitment of the stakeholders.
Findings

Supporting Evidence

One of the important values of Santiago High School is the
emphasis upon the development of, and participation in,
Professional Learning Communities (PLC). In the areas of
academic departments, course alike subject groups, or other
educationally focused groups, the PLC’s have worked together
to meet academic goals through the development of essential
standards.

•PLCs
•Team collaboration
outcomes.
•Faculty meeting agendas
and presentations.
•AVID site team meetings

Department chairs are elected annually by members of their
respective academic disciplines. The chairs meet monthly with
the principal to distribute information and focus on academic
goals. Within the department, members elect a course-alike
leader to represent their interests and input into the overall
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•Department meeting
agendas and
presentations
•Election process results for
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governance of the school. Each course alike leader apprises the
principal with information related to the progress of essential
standards and common assessments.

FAC and SSC
•Department chair elections
•AP duty breakdown

The administrative team of Santiago has bi-weekly cabinet
meetings with all administrators, the ASB director, the athletic
director, counselors and the head custodian to discuss school
issues, upcoming events, and to give updates.
The entire staff meets once a month with the purpose of
communicating important information about student
achievement, progress on action plan goals, professional
development featuring best academic practice examples from
each department, WASC, and other school planning topics.
Classified employees hold separate meetings to discuss concerns
related to their individual departments. An administrator attends
these regular meetings to provide information and to act as a
resource for classified employees, answer questions, and address
concerns.

•Cabinet meetings
•Staff meeting agendas
•Classified meeting minutes
and agendas
•ELAC/SCC meeting
minutes and agendas
•Leadership/ASB meeting
minutes and agendas
•School assemblies, etc.
•Faculty surveys
•Parent surveys
•Student surveys

Parent groups (such as ELAC and Site Council) meet monthly to
be involved in the planning process as well as governance of
curricular expenses. An administrator also attends these
meetings to bring information to parents as well as to act as a
resource for any questions or concerns that may arise.

•Student meetings
•ASB meetings
•Club meetings
•

The leadership class (ASB) is represented by the ASB director
and students who meet regularly with an administrator to discuss
events, concerns, and have input into the planning process. ASB
students conduct weekly business meetings to consider funding
requests and oversee the ASB, sports and club budgets. They
also plan school activities which promote pride and school spirit
within the student body.
Annually, the district and school principals conduct electronic
surveys to assess stakeholder opinions to make informed
decisions regarding school climate and areas of future
development. Based on these surveys and staff feedback, a list of
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•Interclub leadership
meetings
•Counselor/Administration
/Student conferences
•Test scores
•Various group meeting
agendas and minutes
•Aeries parent portal
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school strengths and areas for growth was presented to the
school staff.
Student Involvement
Counselors meet each semester with all students to discuss
academic and graduation progress and to plan for future goals
and classes. Counselors and administrators frequently meet with
individual students and parents regarding academic achievement.
Counselors meet with students at risk of not graduating.
Administrators meet with students and parents with attendance
issues and high D/F rates and fill out contracts for accountability
and improvement.
Staff members are strongly committed to achieving academic
success with rigorous academic standards by continually raising
scores on the SBAC. Special attention is paid to the site
identified goals related to academic proficiency and progress
(Goal 1) and progress on English language proficiency and
development (Goal 2). The school has developed a collegegoing, success-oriented culture.
Programs have been initiated with the goal of engaging the
parents in the support of their achievement. Examples of these
include College Information Night, 10 Commandments of
Education, ELAC, AVID parent, and A-G informational
meetings, School Messenger, 40 Developmental Assets, Boys'
Town, Latino Family Literacy, Parent Project and information
distributed through Santiago’s “redesigned” website. The
website includes the “Aeries Parent Portal” (opened Fall 2010)
which allows parents access to student grades. All parents have
created accounts to check on their students’ progress. This
encourages staff members, parents and school leaders to take
responsibility for, and share in, a vision of achieving a rigorous
sequential curriculum.
Teachers have access to data regarding their students through
“Illuminate” and Aeries which is accessed online by all staff.
Most teachers have developed the skill in higher level data
analysis using all of the available features.
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•Parent email / phone calls
•Bilingual community
liaisons
•SBAC

•School Messenger
•AVID parent meeting
presentations
•Parent education program
schedule
•40 developmental assets
•Parent portal
•College info night
•Illuminate
•Aeries
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Analysis of student achievement data has resulted in a variety of
interventions and programs to improve student performance.
Among those efforts are a comprehensive after school tutoring
program, course credit recovery, concurrent credit
recovery/intervention programs, 9th and 10th grade forward
classes, and a highly regarded AVID program, which has now
achieved National Demonstration School status. Professional
development has resulted in several teaching strategy initiatives,
including Gradual Release of Responsibility (GRR), Thinking
Maps, and Constructing Meaning, ExAL activities, and POGIL
Inquiry Activities.
Many AP teachers have developed summer AP bridge and Boot
Camp programs. Students are able to attend multiple day long
classes and programs to develop the skills necessary to be
successful in AP programs. Teachers provide writing workshops
and support with summer reading homework. Some AP
programs include enrichment fieldtrips to develop more depth in
the specific field.

•Credit recovery
•AVID Site Team Plan
•Professional Development
that support Best
Practice
•AP Summer Bridge
•AP Boot Camp
•Site council agendas and
minutes
•Purchase orders of
supplemental materials
•SPSA

Financial resources are provided to departments for instructional
materials. Teachers or departments may ask the administrative
staff for funding to support instructional initiatives. The School
Site Council allocates categorical funds through Title I and
LCFF revenue. Staff may apply for funding for projects that they
believe will support student achievement.
The Principal meets with Administration and Department Chairs
to create Santiago High School’s Single Plan for Student
Achievement. The faculty at Santiago High School reviews and
edits the plan by department and develops goals annually in the
fall. The plan is submitted to the district office for approval from
both the district and from the Board of Education.

•Benchmark exams
•Common assessments

Departments with district-wide benchmark assessments discuss
those results quarterly during collaboration time. Other
assessment data is presented to staff from time to time or
reviewed within departments. The discussion of this data
contributes to the revision of the Single Plan for Student
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•Peer observations
•Every 3rd Tuesday
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Achievement.

•Library hours

Intervention programs include the library being open each day
before and after school. Three days a week it is open till 8 p.m.
to accommodate students in extracurricular activities. In
addition, there are ongoing individual programs of support
offered by certificated staff. This includes ASP (after school
program) for Special Education students. We also have tutoring
after school on an ongoing basis in Math, Science, English,
World Language, and Social Sciences. We no longer offer
CAHSEE intervention and preparation classes as this exam is no
longer given. Teachers are proactive about using the interim
assessments for the CASPSA/SBAC tests given in the Spring
semester to better prepare students.
Another systematic process of evaluation is tri-annual meeting of
the instructional leadership team. The team is constructed of
department chairs, administration, instructional coaches, and our
Teacher On Special Assignment (TOSA). The focus of this
meeting is the evaluation of the current instructional practices
and professional development. A variety of data including test
scores, grades, survey results, and peer observations is all
evaluated. The team refines the focus of our practices and
determines our professional development emphasis.

•Department/ Teacher
Intervention schedule

•TOSA
•ILT meeting agendas

Single Plan for Student Achievement for Student Achievement Correlated to Student Learning
A3.2. Indicator: The school’s Single Plan for Student Achievement (SPSA) is directly correlated to and driven
by the analysis of student achievement data.
A3.2. Prompt: How do staff ensure that the analysis of student achievement of the critical learner and collegeand career-readiness needs, schoolwide learner outcomes, and academic and career-readiness standards
are incorporated into the SPSA and impact the development, implementation, and monitoring of the SPSA and
the LCAP?
Findings

Supporting Evidence

The GGUSD, along with the governing board, strongly supports
academic achievement and plays a large role in the development
of our school's single plan for student achievement/Action Plan.
The Principal and District Administrators monitor the progress
of students toward standards of expected achievement toward
the District's and school’s Strategic Plan.
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•District Strategic Plan
•School Action Plan data
analysis
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The District Strategic Plan, along with relevant data, is provided
to the sites to help create a SPSA for student achievement. In
recent years, the board along with each school site review
relevant CST data. Currently, each department monitors student
progress toward expected achievement by analyzing results of
common formative and summative assessments.

•PLC common assessments

•Collaboration minutes and
agendas

Each department is working towards creating goals based on the
achievement data and school-wide goals. Teachers collaborate
three Wednesdays per month in their PLCs to analyze data, share
best practices, and monitor progress of common formative and
summative assessments. The goals, as well as agendas and
minutes, are shared with the Principal after each meeting.
The Principal incorporates these department goals, district goals,
and instructional data and organizes the SPSA for student
achievement for the School Site Council.

•School Site Council review

Staff Actions/Accountability to Support Learning
A3.3. Indicator: The school leadership and staff demonstrate shared decision-making, responsibility, and selfreflection on actions and accountability for implementing practices and programs that support student learning.
A3.3. Prompt: Determine the effectiveness of the processes and procedures for involving staff in shared
decision-making, responsibility, and self-reflection on actions and accountability to support student learning
throughout all programs.
Findings

Supporting Evidence

Santiago employs numerous systems to ensure there are
processes and procedures involving all staff in the evaluation
and development of student support programs.
First and foremost, all faculty members are engaged in a strong
course team PLC process which focuses on the four tenants of
the PLC process. 1) What do the students need to know? 2)
How will we know they have learned it? 3) What strategies are
most effective? 4) What can we provide for students struggling
with the essential standard? During this process, team members
reflect on student learning and determine actions/strategies for
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•Weekly admin meetings

•Classroom visits
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academic support.

•Goal setting and evaluation
meetings

Student data is used to determine needed interventions.
Interventions are developed at the course, department, and
school wide level. The administrative staff evaluates the
effectiveness of academic and support programs quarterly, and
determines actions for needed improvement. Ongoing
modifications are made based on student needs in an effort to
improve learning.
Informal classroom visits by administrators are performed
almost daily in some part of the Santiago campus and are
followed by feedback to teachers. Formal staff evaluations are
performed according to contract dictated guidelines. The
Instructional Leadership Team (ILT) visits classes to observe
best academic instruction practices with the goal of determining
needs for professional development. All teachers have
participated in “Action Walks” and had the opportunity to
participate in every 3rd Tuesday classroom observations to
observe the amount of student engagement and rigor related to
reading, speaking and writing opportunities during the school
day. The ILT also meets to analyze “Action Walk” data and plan
PD days for the staff based on the results.

•Action walks
•ILT visits and data analysis
•Co-plan

•Every 3rd Tuesday google
form documentation.

Internal Communication and Planning
A3.4. Indicator: The school has effective existing structures for internal communication, planning, and
resolving differences.
A3.4. Prompt: Evaluate the effectiveness of the existing structures for internal communication, planning, and
resolving differences among the staff or administration?
Findings

Supporting Evidence

Site administrators maintain an open door policy which provides
all staff members the opportunity to communicate ideas, make
plans, and express concerns and differences.
Our staff has created a document called the “Cavalier Code.”
which outlines conflict resolution procedures between staff
members. We have established norms of behavior within our
professional learning communities to facilitate better
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•Open door policy

•Cavalier Code (See
Appendix)
•FAC
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communication between staff members.

•FAC agendas/ minutes

The Faculty Advisory Committee functions as a problem solving
solution for school wide issues. A group of teachers are elected
by the faculty to serve as a problem solving cabinet for teacher
concerns. This group meets and discusses issues and then meets
with the Principal to resolve those issues
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A4. Staff: Qualified and Professional Development Criterion
A qualified staff facilitates achievement of the student academic standards and the schoolwide learner
outcomes through a system of preparation, induction, and ongoing professional development. There is a
systematic approach to continuous improvement through professional development based on student
performance data, student needs, and research.
Online Programs: iNACOL Standard E: Organizational Staffing: A quality online program recognizes appropriate
levels of staffing are critical to the success of an online program. Staff should be well-trained in order to successfully
meet their performance goals, and are provided with appropriate levels of support, resources, feedback and
management. [iNACOL Standard E, 2009]

Indicators with Prompts
Qualifications and Preparation of Staff
A4.1. Indicator: The school has procedures to ensure that staff members are qualified based on staff
background, training, and preparation.
A4.1. Prompt: Evaluate the procedures to ensure all staff members in all programs, including online
instruction, are qualified for their responsibilities based on employment policies and practices, staff
background, training, and preparation.
Findings

Supporting Evidence

The GGUSD provides extensive professional development
opportunities for all administrators and teachers in strategies for
effective instruction with an emphasis toward developing and
implementing the “Best Practices” of instruction for everyday
use. In addition to staff PD, all new teachers participate in the
New Teacher Support Program (NTSP) which is provided by the
GGUSD
The GGUSD follows strict protocols for hiring all employees
both certificated and classified. All employees go through
extensive background and qualification checks.

•Monthly District PD
calendar
•Super week PD
•On site TOSA
•Instructional coaches
•Collaboration meetings
•Employee screening

Classified candidates are tested and screened through multiple
written and oral examinations. All candidates must be
successfully vetted through this process before they are allowed
to interview for any position in GGUSD.
Certificated employees are similarly vetted through multiple
levels of application screening, background checks, and
interview processes. All teachers are identified as “highly
qualified” and credentialed through the CTC and approved for
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their assignment by the Orange County Department of
Education. All staff must comply CLAD certified or have had
the SDAIE training. Each school in the GGUSD goes through
an annual review of individual teacher course assignments to
ensure safeguards for avoiding teacher misplacement.
Special Education teachers are required to hold a content area
credential as well as a Special Education credential and Autism
certification. All Advanced placement teachers have their
course syllabi approved by the College Board. Additionally, all
online teachers for APEX, economics, civics, and health hold the
appropriate credential and have yearly PD training for online
teachers regarding tech issues and online pedagogy.
GGUSD provides extensive continual professional development
opportunities for all administrators and teachers in strategies for
effective instruction with an emphasis toward developing and
implementing the “Best Practices” of instruction for everyday
use. Annually Garden Grove’s department of instruction hosts
“Super Week” to kick off the school year. All teachers have the
opportunity to attend a plethora of research based trainings to
support the implementation of common core and the most
current teaching and learning strategies.
In addition, all new teachers participate in the New Teacher
Support Program (NTSP) which is provided by the GGUSD. All
new teachers attend monthly meetings either on site provided by
the schools Teacher on Special Assignment (TOSA) or at a
centralized location for district wide new teacher collaboration
and support.
Teachers are required to complete a thorough teacher induction
program during their second and third year of employment.
During the induction program, they are assigned a support
provider and have monthly observations and meetings to meet
specific goals and objectives.
In addition to formal professional development, all Santiago
teachers collaborate weekly in their course-alike teams with
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•Superweek sign in sheets

•NTSP
•TOSAs

•Induction program
•Support providers
•Course alike minutes
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peer-to-peer dialogue on standards, student achievement,
curriculum, and instructional practice with the goal of aligning
curriculum and producing common assessments.
•Annual requests
Most staff members have diverse teaching assignments, i.e. they
teach a combination of classes for students of all abilities.
Teaching assignments are not based on seniority but instead are
based on a combination of student need and teacher
qualification. The teachers at Santiago High School are placed in
instructional environments for which they are qualified to teach.
The principal solicits preferred teaching assignment request from
teachers through a Google form prior to creating the master
schedule. Master schedule and teaching assignments are driven
by student need and quantity signed up for particular courses.
Based on the number of sections allocated common areas of
interest or by administrators and qualifications, final teaching
assignments are made.

•Master schedule
•Principal meeting with
department chairs

Staff Assignment and Preparation
A4.2. Indicator: The school has a process to assign staff members and provide appropriate orientation for all
assignments, including online instruction and focused programs, to maximize the expertise of the staff
members in relation to impact on quality student learning.
A4.2. Prompt: Evaluate the process to assign staff members and provide an appropriate orientation process,
including online instruction and focused programs, to maximize the expertise of all staff members in relation to
impact on quality student learning.
Findings

Supporting Evidence

The goal of Santiago and the GGUSD is to hire the most
qualified applicants for each teaching position. Teachers who are
in their first year of the teaching profession as well as teachers
who are new to Santiago or GGUSD participate in the New
Teacher Support Program (NTSP).
NTSP participants engage in bimonthly professional
development meetings, hosted by the district, as a means to
cultivate their understanding or Effective Instruction, including
Backwards Planning, Learning Objectives, the Gradual Release
of Responsibility, and formative/summative assessments.
Additionally, these sessions bring cross-content teachers
together from across the district to build capacity around
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•

Board policies and
procedures

•

NTSP program

•

Bi-monthly PD meetings

•

TESA training
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GGUSD’s strategic plan as teachers explore ways in which to
support students in developing academic skills (Goal 1),
personal skills (Goal 2), and lifelong success (Goal 3). In
conjunction with the focused professional development
regarding Effective Instruction, NTSP participants engage in
Teacher Expectations and Student Achievement (TESA) training
to foster classrooms that promote explicit expectations, high
accountability, rigorous interactions, and a supportive culture.
In conjunction with the NTSP there are monthly meeting held
with all new teachers (new to the field or to GGUSD) to go over
upcoming events, school policies, and management procedures.
There is also additional strategy support that goes along with the
practices of the NTSP. This is designed for maximum support of
teachers. The administration coordinates with the District TOSA
to ensure that all information and support is covered and
delivered through the NTSP.
At the school site level, NTSP participants engage in on-campus,
bi-monthly meetings with their Site Support Providers (SPSA’s)
which is facilitated by the school site TOSA. NTSP teachers
delve deeper into instructional strategies and share best practices
regarding effective instruction, classroom management, TESA,
and scaffolds that promote critical thinking and academic
language to support content learning. The school site TOSA
also facilitates release days in which NTSP teachers engage in
lesson studies that involve the co-planning and co-teaching of
common lessons.
In addition, new teachers are provided with subs in order for
them to observe veteran teacher. Later, the new teachers debrief
and discuss with a TOSA best practices and strategies that were
observed.
One of the most important priorities of the GGUSD is to ensure
that every single student has the opportunity to learn from highly
qualified teachers. The district attains this goal by hiring and
retaining only the best educators and investing in their success.
This is carried out by a strong commitment to provide ample
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professional development opportunities and making informed
decisions regarding teaching assignments so that each staff
member’s unique qualities and talents are maximized.
The District provides support by assigning a Teacher On Special
Assignment (TOSA) to each school site. The TOSA’s purpose is
to provide teacher support, staff development for best practices,
and GGUSD information for implementation, which will allow
for a clear direction amongst schools and a unified goal that the
district sets.
To support the implementation of the instructional initiatives,
Santiago High School is supported by two Teachers on Special
Assignment (TOSA), two peer coaches who are released for one
period daily to provide support, and two technology leads who
guide our departments in implementing the SAMR model for
classroom technology integration.
Online instructors receive training in the use of the “Haiku”
online program. This training provides teachers with the
opportunity to discuss control and monitor the interactions
between students and teachers in the course to provide the best
quality online education for the students. The district provides a
TOSA for teachers to contact for help and a district tech support
person to provide quick solutions to the tech problems.

•

Instructional coaches

Defining and Understanding Practices/Relationships
A4.3. Indicator: The school implements a clear system to communicate administrator and faculty written
policies, charts, and handbooks that define responsibilities, operational practices, decision-making processes,
and relationships of leadership and staff.
A4.3. Prompt: Evaluate the system used to communicate administrator and
faculty written policies, charts, pacing guides and handbooks that define responsibilities, operational
practices, decision-making processes, and relationships of leadership and staff. Determine the degree of
clarity and understanding of these by administration and faculty.
Findings

Supporting Evidence

Santiago has clear verbal and written communication regarding
school management and academic policies and procedures.

•School calendars
•Emergency procedures

Prior to the start of each school year, the Santiago administration
provide the staff with a variety of information relevant to the
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•Disaster and safety plan
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school year. This information includes calendars, emergency
procedures, department meetings, collaboration and faculty
meetings, testing schedules, adjunct duties, district professional
development opportunities, bell schedules, guidelines for
discipline and dress, student conduct expectations(Cavs Are),
just to name a few. Also provided are revisions to the school
safety plan, emergency evacuation procedures, student
handbook, IEP and SEIS information. The best source of daily
communication is through the daily bulletin emailed to all staff
the day before.

•Pacing guides

Throughout the year, procedural changes and additions are
communicated through a variety of methods such as: weekly
Principal emails, department chairs, staff meetings, FAC
minutes, site council updates, etc. The District also supplies
emails updating policy changes and professional development
calendars.

•District posters in
classrooms

•Student expectations
“CAVS are”
•Daily bulletin and
announcements
•Weekly Principal email
•District emails and
newsletter

•Teacher committee
Emergency Procedures/Disaster and Safety Plan
In 2014, a new emergency procedure plan was put together for
Santiago High School. It included a “disaster tree” to clearly
identify roles of each adult (administrator, teacher, clerical staff,
custodial, cafeteria workers, AVID tutors) on campus in the
event of an emergency. The plan was vetted with all staff at an
opening day meeting and is practiced once a year with a full
disaster drill. We also implemented the use of Remind 101,
which all staff members are enrolled in, just in case our other
communication goes down.

•Input from GGPD &
GGFD
•Remind 101
•Staff handbook

•Teacher committee
•Student input

Cavs are Committee
The Cavs are committee also developed a Discipline plan to
clearly identify the teacher/student/parent/administrators roles in
classroom behavior and academic problems. Again, this was
vetted with the staff at a staff meeting and then was revised one
year later with staff input. Procedures are posted in all
classrooms. At the beginning of each year, homeroom teachers
and administrators review all expectations with students, using
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•Staff meeting
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the same PowerPoint in order to create fair and equitable
expectations for all students.
Support of Professional Development/Learning and Measurable Effect on Student Learning
A4.4. Indicator: The school effectively supports professional development/learning with time, personnel,
material, and fiscal resources to facilitate all students achieving the academic, college- and career-readiness
standards, and the schoolwide learner outcomes.
A4.4. Prompt: Determine the effectiveness of the professional development support, time and resources to
meet the needs. To what measurable effect have the professional development/ learning activities, including
coaching and mentoring, had on student learning?
Findings

Supporting Evidence

In addition to the excellent training opportunities provided at the
district and school levels, Santiago has made a commitment to
make sure that professional development is centered on
successful student learning. To support the implementation of
the instructional initiatives, Santiago High School is supported
by two Teachers on Special Assignment (TOSA), two peer
coaches who are released for one period daily to provide
support, and two technology leads who guide our departments in
implementing the SAMR model for classroom technology
integration.
Each monthly staff meeting has an element of professional
development focusing on a particular department’s presentation
of best practices. This practice has resulted from the
Instructional Leadership Team’s (ILT) research and development
of instruction focusing on reading, writing, and speaking
opportunities related to Depth of Knowledge (DOK) levels,
which are aligned with the Common Core standards. The team
has gathered evidence of these levels used in classes and then
lead staff in classroom visitations to observe student
engagement. This is supported by our “Every Third Tuesday”
program in which staff members use their conference period to
visit other teachers and observe methods of engaging reading,
writing, and speaking opportunities. The result has been an
observation of an increase in rigor as measured by DOK levels.
Our school TOSA is instrumental in implementing this program
through coaching and mentoring teachers and leading others and
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planning the next steps of PD.

•TOSA presentations

Another important and recent emphasis in PD is our
participation in the PLC At Work Institute hosted by Solution
Tree held in San Diego October 2015. Attendees were taught
improved methods for holding PLC meetings, the importance of
collaboration, the importance of reaching every child and
overcoming socio-economic barriers and other important topics
among others. Follow up training will occur with a new group in
Fall 2016. The information learned is brought back and given to
the site through presentations to the staff.

•Solution tree conference
•Monthly Staff meetings

A4.4. Additional Online Instruction Prompt: Evaluate the processes and procedures for involving online
staff members in professional development activities that enhance the use of technology in the delivery of
instruction and support student learning.
Findings

Supporting Evidence

All online teachers at Santiago are also full time instructors on
campus. Online instructors are exposed to all professional
development opportunities and mandatory training, including the
same technology methods as all other teachers at Santiago. In
addition, district TOSA’s provide training specific to the online
learning systems used and to other methods specific to the online
teaching experience. These trainings occur annually to keep pace
with growing changes and trends. Throughout the year, TOSA’s
provide communication for any problems or needs regarding the
class and communicate information via email to the instructors.

•Teachers attend on campus
PD
•TOSA support

•Annual training meetings

Supervision and Evaluation
A4.5. Indicator: The school implements effective supervision and evaluation procedures in order to promote
professional growth of staff.
A4.5. Prompt: How effective are the school’s supervision and evaluation procedures?
Findings

Supporting Evidence

The school follows the Union and District agreed upon
contractual evaluation process including classroom observations
and written evaluations. In addition, the administration divides
supervision of departments for classroom visitations. It is a
GGUSD and Santiago practice to have administrators very
regularly visit classrooms and provide feedback to instructors.
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Each school year, all temporary and probationary teachers (Year
One and Year Two teachers) are observed a minimum of two
unscheduled visits lasting 15 minutes each. There is also a full
period formal observation and evaluation. A pre-observation
conference is held in which the teacher shares the lesson plan,
objectives, and specific class activities and assessment. The
formal observation by the Principal or Assistant Principal lasts
an entire classroom period. Following the lesson, there is a post
observation conference between the evaluator and the instructor.
This conference reflects upon areas of strength and areas for
growth. After two years, the pattern is repeated with the
exception of a formal observation every 2 years.
Teachers who have been employed in the district for 10 or more
years still experience multiple visits to their classroom; but are
only evaluated formally every 5 years if there is mutual consent
by the Principal. This five-year evaluation cycle can be revoked
at any time, with cause, by the administrator.

•Goal setting meetings
•Formal and informal
observations
•Post lesson analysis
conference

•Written feedback

As previously mentioned, other frequent observations and
written feedback is provided to all teachers through the
administration's “snapshot” visits to classes. This can be done
formally or informally in the halls, note or email. These weekly,
unscheduled visits have the purpose of promoting a culture of
reflection and growth for all teachers.
A4.5. Additional Online Instruction Prompt: How effective is the school’s supervision and evaluation
procedures in order to promote professional growth of online instructional staff, including their technological
competencies and use of technology within the curriculum, and their fulfilling requirements for quality studentteacher interaction?
Findings

Supporting Evidence

All online teachers at Santiago are also full time instructors on
campus. Online instructors are exposed to the same evaluation
procedures that regular teachers are. The Principal can’t “visit” a
virtual class but he does monitor work and grades through the
Aeries online system. He also meets with the instructor over the
course of the year and requires the teacher to keep office hours
for students and check in with teachers regarding progress.
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A5. Resources Criterion
The human, material, physical, and financial resources are sufficient and utilized effectively and appropriately
in accordance with the legal intent of the program(s) and LCAP to support students in accomplishing the
academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes.
Online Programs: iNACOL Standard G: Financial and Material Resources: A quality online program has
adequate financial and material resources to accomplish the mission of the organization. These resources are
appropriately planned for and expended using sound business practices. [iNACOL Standard G 2009]

Indicators with Prompts
Allocation Decisions and Their Impact
A5.1. Indicator: There is a relationship between the decisions about resource allocations, the school’s vision,
mission, the schoolwide learner outcomes, the critical learner needs, the district’s LCAP and the Single Plan
for Student Achievement (SPSA), the academic standards, and the college- and career-readiness standards.
The school leadership and staff are involved in the resource allocation decisions.
A5.1. Prompt: Evaluate the extent to which the resources are allocated to meet the school’s vision, mission,
the schoolwide learner outcomes, the critical learner needs, the student needs identified in the district LCAP
and the SPSA, the academic standards, and the college- and career-readiness standards. Determine the
extent to which leadership and staff are involved in the resource allocation decisions. What impact has the
process for the allocation of resources made on student learning?
Findings

Supporting Evidence

The GGUSD School Board has policies in place to oversee the
use of resources and to determine long-range planning in order
to support student achievement.
For example, the GGUSD School Board:
• Articulates educational philosophy and goals and
approves instructional objectives
• Adopts graduation requirements and standards for
student achievement
• Decides which educational programs to offer
• Reviews and evaluates the instructional program
• Overseas and approves the Local Control and
Accountability Plan developed by GGUSD and
community
The school board oversees and approves school plans in order to
fulfill the district's mission and comply with legal requirements.
The school plans are revised to align with LCAP and the district
Strategic Plan. The Superintendent oversees progress toward the
district's vision and goals and implementation of the LCAP and
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•Board policies
•LCAP
•SPSA
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district Strategic Plan.
Santiago is a data-driven school and decisions for the use of
human, material, physical, and financial resources are made on
the basis of what would best support the learning and
achievement of students.

•School plan

The Santiago High School SPSA is designed to help all students
achieve academic mastery. The school plan establishes goals and
actions to be enacted during the academic year. The Principal
submits the school plan to the School Site Council, the
superintendent, and to the School Board.
•Enrollment and needs
Each year, the GGUSD allocates resources to Santiago with the
purpose of achieving maximum impact on student learning.
Resource allocations for staffing are based upon projected
enrollment and upon students’ desires and needs for particular
CTE and ROP classes. The district also provides additional
resources for staffing of specialized areas of the school, both
curricular and co-curricular, such as: ROP/CTE classes, ASB
Advisor, Athletic Director, Instructional Coaches, sports teams
and Coaches,
The financial allocations provided by GGUSD through LCAP
are left to the discretion of site administration and the School
Site Council. The district values, promotes and encourages sitebased leadership and affords sites the discretion to account for
their own unique needs. Site Administration works closely with
the School Site Council, ELAC, and the director of special
programs to ensure student needs are met and money is
disbursed in accordance with state law.

•Employment records

•Site council minutes

The School Site Council consists of teachers, parents, classified
employees, students, and administrators and meets monthly to
oversee the same budget and approve and oversee the SPSA.
Site Administration manages the remaining general fund budget
and allocates money based upon current need. Funding is used
for staff professional development, instructional technology and
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resources, upgrades and replacement of furniture and equipment,
office equipment and technology, and materials and supplies.
Communication regarding budget money has been greatly
improved by the Principal sharing budget information with the
Department Chairs. However, there is still opportunity to better
communicate this process to all teachers and staff members.
Practices
A5.2. Indicator: There are processes operating in relationship to district practices for developing an annual
budget, conducting an annual audit, and at all times conducting quality business and accounting practices.
A5.2. Prompt: Evaluate the effectiveness of the school’s processes in relationship to district practices for
developing an annual budget, conducting an annual audit, and at all times conducting quality business and
accounting practices, including protections against mishandling of institutional funds. (Note: Some of this may
be more district-based than school-based.)
Findings

Supporting Evidence

Annual school budget - Principal/SSC
Preliminary school budgets are based on projected enrollment
counts and the per-pupil allocation is determined by the District
Budget Committee. The preliminary budgets are made available
to school sites in the spring prior to the start of the school year.
Final budget allocations are made when enrollment counts are
finalized. The Principal approves the expenditures of the
school’s general fund budget.

•School Board governing
policies
•Department chair meetings
•SPSA
•Site council

Preliminary Title I funding are projected at 80% of the prior
year’s allocation and are also made available to school sites in
the spring prior to the start of the school year. Final Title I
budget allocations are made in January based upon district
entitlements, required district set-asides, and student
information. School Site Council provides input and approval of
Title I expenditures.
Preliminary Site LCFF funds are based on prior year student
information, and the school allocations are determined by a team
that consists of the Superintendent, Business Administrators, and
Executive Director of K-12 Educational Services. Preliminary
site LCFF funds are made available to school sites in the spring
prior to the start of the school year. The team meets again at the
start of the school year to analyze and determine whether or not
the Site LCFF budgets needs to be adjusted. The school must
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submit a site Local Control and Accountability Plan (LCAP) for
these funds.
Personnel budgets are developed in consultation with the District
Cabinet. Personnel allocations are based on staffing formulas for
general funded positions. Site funded positions are based on
school decisions that must also align with school and district
goals. The district Personnel, Business, and K-12 Educational
Services staff insures that personnel allocations are accurately
budgeted, monitored and updated throughout the year as needed.
The school plays an important role in monitoring its personnel
budgets and updating staff to meet program requirements and
needs. In early spring, the Personnel department sends
Certificated and Classified Personnel Organizational reports to
each school. School staff reviews the organizational reports and
provides input to District staff.

•Organizational report
•Classified personnel

All purchase requests, warehouse requests, and personnel
requisitions are submitted to the District Office for program and
budget review and processing by various district departments.
ASB
At the beginning of each school year, the Principal, ASB
Director, and ASB develop and approve ASB budget and then
reviewed by the District. ASB financial reports including
balance sheet and income statement are also submitted monthly
to the district for review.

•ASB minutes
•Club minutes,
Constitutions
•Fundraiser request form
•Revenue potential form

ASB monitors all club accounts and fundraising activities with
the assistance of the ASB Director. All club expenditures and
fundraiser requests are submitted to and approved by ASB.
Throughout the year, the Athletic Director along with ASB
Director monitors the revenue and expenditure accounts for
athletic teams.
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Facilities
A5.3. Indicator: The school’s facilities are adequate to meet the students’ learning needs, support the
educational program (i.e., accomplish the vision, mission, and the schoolwide learner outcomes) and are safe,
functional, and well-maintained.
A5.3. Prompt: Determine the extent to which the facilities enable the school to maintain a learning
environment to meet the educational health and safety needs of students.
Findings

Supporting Evidence

Santiago is a 53 year old campus in desperate need of repairs.
We are scheduled to begin modernization repairs during the
2016-17 school year. Despite the facility needs, the district and
school site have attempted to provide a facility which addresses
academic needs and the district and school mission (see section
5.2). The school also tries to maintain a safe school
environment. The campus is a clean, safe environment for
learning. The plant supervisor meets weekly, and as needed with
administration to review physical site needs.
The library has become the center for learning at Santiago. It is
open from 6:45am until 5:00pm Mondays and Fridays, and from
6:45am until 8:00pm Tuesday, Wednesday, and Thursday. The
library has many areas for students to study, a computer lab,
color and black and white printers, and a newly installed 3-D
printer available for general student use.
GGUSD passed a bond in 2010 to modernize all facilities. The
modernization is intended to upgrade the infrastructure of all
schools. SHS began its first modernization phase during the
winter of 2016. During modernization all classrooms will be
air-conditioned and have a completely revitalized interior.

•SHS is Closed campus
during school hours
•All visitors much check in
with the office and
issued a temporary ID
•GGPD assigned to SHS
campus
•Security personnel posted
on campus
•Security cameras installed
•Graffiti documented and
addressed
•Administrative presence at
all after school events
•Annual disaster drill
•Safety committee
•Tech support staff for
teachers

Instructional Materials and Equipment
A5.4. Indicator: The policies and procedures for acquiring and maintaining adequate instructional materials
and equipment, such as textbooks, other printed materials, audio-visual, support technology, manipulatives,
and laboratory materials are effective.
A5.4. Prompt: Evaluate the effectiveness of the policies and procedures for acquiring and maintaining
adequate instructional materials and equipment, such as technology tools and software, the support systems
for technology, software, textbooks, other printed materials, library media resources, manipulatives, and
laboratory materials for instruction including online.
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Findings

Supporting Evidence

Procedures for acquiring and maintaining instructional materials
and equipment are established by GGUSD and board policies
and carried out in a joint effort between GGUSD and Santiago
High School leadership. Some of the procedures laid out by
GGUSD include funding and budget, technology replacement
policy, monitoring and evaluation, textbook adoption process,
etc. Some of the important district procedures are listed below:

•District policies

Textbooks and Printed Instructional Materials
The timeline for district adoption of new instructional materials
is aligned with the CA State Board of Education 6 year adoption
schedule for materials. Instructional materials and textbooks
used at the 9-12 grade level must go through a textbook adoption
process and finally be approved by the governing board. The
adoption process includes an evaluation of potential text books
by GGUSD but must also include feedback from an organized
district consult committee made up of teachers from various
schools.

•Textbook adoption
schedule

Each department or specialized program (such as AP or AVID)
can order supplemental support materials but all materials must
be approved by the board and then requested for purchase by the
School Site Council.
The student services and library staff work diligently to manage
the quality and maintenance of all textbooks and printed
materials. The Student Services Manager/school accounting
technician is responsible for checking out materials to students,
tracking student damage to books and subsequent fines, along
with other fines, ordering new and discarding old materials.

•Board policies
•GGUSD website

•District consult committee

•AVID budget

•Student Services records

•Department budgets
•Athletic budget
•CTE funding

Laboratory Equipment and Special Program Needs
All laboratory equipment and special program needs are
purchased through departments and funded through the site
budget and SSC. Department Chairs will order materials and
replacements as the need arises. Special programs such as
AVID, Athletics, and ROP / CTE are also allocated money to
purchase equipment needed for students. Recently, individual
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Santiago High School ACS WASC/CDE Self-Study Report

teachers have applied for, and received, grants from outside
sources to help fund larger purchases and requests for supplies.

•Tech leads
•Tech aids

Technology
The procedures for acquiring new technology and/or replacing
existing technology are made by the principal and site
leadership. Tech support exists at the district and site level. Each
academic department on campus also has a tech lead to plan and
support educational needs and department goals in accordance
with the school action plan. In addition, the district and school
site provides ample training opportunities for teachers to learn
and practice implementation of technology. Our school has a
goal of using technology in the classroom. This goal centers on
Google Classroom and the use of forms, sheets, and docs to
provide digital note taking and testing opportunities. To do this,
the school has funded the purchase of more than 60 Mobile Tech
Lab Carts strategically placed around the school.

•Google Classroom
•Chromebook carts

•
•

•Tech log
Replacement and Tech Requests
With feedback from the tech team and aids, the Principal
replaces old or faulty equipment. The basic procedure for all
staff members in need of technical service – whether it is
hardware or software issue, a network problem, a broken piece
of equipment, an offline printer, or a simple question, is to
complete a tech request form for help. Teachers can also make
individual tech requests to the Principal or the School Site
Council. All software updates, program installations, and
changes to device settings are done with administrative
password through the on-site tech aids.

•Site Council

Students Access
All students have access to computers and printers in the
classroom and/or the library which is open and available before
and after school (open until 8:00pm Tuesday through Thursday
and 5:00pm on Monday and Friday) school.
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Well-Qualified Staff
A5.5. Indicator: Resources are available to enable the hiring, nurturing, and ongoing professional
development of a well-qualified staff for all programs such as online instruction and college and career.
A5.5. Prompt: Determine if the resources are available to hire, nurture, and provide ongoing professional
development for a well-qualified staff. Include specifics if online, IB, and/or college and career preparation
programs are in place.
Findings

Supporting Evidence

Resources for hiring, nurturing, and providing ongoing
professional development have been provided mainly by the
district office. One of the most important priorities of the
GGUSD is to ensure that every single student has the
opportunity to learn from highly qualified teachers. The district
attains this goal by hiring and retaining only the best educators
and investing in their success. Since the shift to Common Core,
much of the school site allocation of Title 1 funds are used for
ongoing professional development and collaboration on writing
common assessment (formative and summative)and instruction.
However, many specialized programs such as CTE / ROP have
had different funding sources to help maintain highly qualified
staff.
The GGUSD provides professional development to all new and
veteran teachers. The focus has been in high impact, “best
practices” for effective instruction emphasizing primary source
documents where applicable and on the use of technology in the
classroom with emphasis on using Google Classroom. There are
multiple opportunities throughout the year for professional
development both at the site and district level. The district
encourages training by providing pay to teachers who attend.
The biggest emphasis is put on the “Super Week” training
classes before the start of the school year but district calendars
are provided each month that list ongoing trainings after school.
In addition, Santiago has a PD or “Best Practices” component
built into one of the staff meetings each month.
AP teachers attend the College Board Summer Workshops (for
which, all AP teachers have been trained) and the AVID
coordinators and selected teachers attend AVID Summer
Training institute. This training is paid for by GGUSD or the
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school site. Over the past two years, teams of teachers from
various disciplines have attended the CUE (Computer Using
Educators) Conference with emphasis on technology with the
purpose of bringing the information back to Santiago to be
presented in PD opportunities. In addition, the AVID program
hires former students who are currently in college as tutors to
help and inspire the students at Santiago.
Santiago High School engages in the recruitment of the most
qualified teachers for our Career Technical Education courses.
CTE classes are funded through CTE funds and Perkins Grant.

•CTE
•Perkins grant
•NTSP
•Co-plan/Co-Teach

In addition, extra release time is given for training opportunities
with the New Teacher Program at Santiago including Co-Plan
Co- Teach, classroom observations, in-class strategy support,
and release time for planning and working with the District
TOSA(Teacher on Special Assignment)
Our CTE program has grown in the past couple of years.
Currently, we offer five different pathways at Santiago. We
have Hospitality, Education, Transportation, Engineering, and
Software and Systems Development pathways. Most courses are
UC approved and students may receive college credit at most
community colleges. Some UC approved courses are: Child
Development, Culinary Arts, Principles of Engineering, Intro to
Engineering, Careers in Education, and Computer Science &
Software Engineering.

Santiago’s Counselors receive a range of professional
development and training provided by our district and outside
agencies. Counselors attend the Cal State and UC conferences
for updates on how to better prepare our seniors for college
applications every September. Counselors also attend a
Financial Aid workshop in October and our Counselor in charge
of College/University programs attends Community College
informational workshops as well as private school Counselor
breakfasts. The CSU’s also provide training on the CAASPP
Early Assessment Program, a program that determines English
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and Math placement for incoming CSU freshmen. A Counselor
on the team also attends the College Board training yearly to get
updates on the SAT, PSAT, and AP exams. One Counselor will
also be attending a conference at the Department of Education to
support students in CTE programs, and college and career
readiness.

The district provides overviews of information reviewed at most
of these conferences and also provides training on
personal/emotional topics affecting our students. Counselors
will be asked at the beginning of the school year of what they
think is needed and the type of training they may need to support
our students. Trainings cover topics such as: grief and loss,
suicide assessment, child abuse reporting, college/career support,
and 504 overview.

This year, the district purchased a contract through the California
College Guidance Initiative in order to support Goal 3 of our
LCAP. GGUSD is seeking to improve its Comprehensive
College and Career Guidance program for grades 7-12.
Counselors across the district will be providing lessons that will
be implemented at every grade level. This program will also
facilitate parent involvement in the process of determining
educational and career goals.

•Santiago counselor input of
purchase and
development of lessons
and delivery of program
•District trainings
•Personal consultations with
reps
•COSA support

•Sign in sheets
•School messenger
•Posters

Support Programs for Students

•Fliers

College Boost Program

•Announcements

Dr. Mafi, our Superintendent, started a special program to help
maximize college-going rates. Based on the needs of schools in
our district, trained college mentors will support students to
ensure they are on-track for fulfilling the requirements for
college applications, financial aid, college selection, and
enrollment. Here at Santiago, we have College Boost four days
a week and mentors, along with counselors, and our college
advisor are available from 1-4pm.
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USC College Advising Program
The College Awareness Plan is designed to support Santiago
with identifying supplemental resources and information which
can help students prepare for enrollment in postsecondary
institutions. Santiago has a full-time college advisor from USC.
He supports students with all college selections, financial aid,
scholarship searches, and provides classroom and parent
presentations. For the past two years, our college advisor has
also planned an end of the year event called, “I have a Plan.”
Seniors having a “plan” and have shown evidence of enrollment,
intent to register at a university, and/or worked with our college
advisor throughout the year. Our administration purchased “I
have a Plan” t-shirts for seniors to wear on the day of the
luncheon/event.

Rossier Educational and Mental Health Enterprises
(REMH)
REMH provides individual and group counseling services for
children and adolescents in a school-based setting to promote
academic success. REMH strives to help students by providing
counseling services, resources, and appropriate referrals for
additional services. REMH’s primary focus is to provide high
quality counseling services to children and families within the
schools.
Mindfulness Groups
Mindfulness groups meet 1x a week for 18 weeks. Groups are
gender specific and have 8-12 participants at a time. The group
outcomes are increased impulse control, emotional-regulation,
stress reduction, and increased focus. Students are referred to the
groups by counselors and administrators. Students are referred
when they have demonstrated a high need for the above
mentioned skills. High need is determined through multiple
numbers of referrals to counselors and administrators by staff.
The facilitating counselor has been through a Curriculum
Training for Educators through Mindful Schools (A non-profit
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organization that is based in Oakland, CA; course was taken in
Washington D.C.) and is participating in a year-long certification
program through Mindful Schools as well.
Long-Range Planning
A5.6. Indicator: The district and school’s processes for regularly and effectively aligning the Local Control
Accountability Plan (LCAP) with site resource decisions ensures the continual availability and coordination of
appropriate funds to support students’ achievement of the critical learner needs, the academic standards,
college- and career-readiness standards, and the schoolwide learner outcomes.
A5.6. Prompt: Evaluate the effectiveness of these processes.
Findings

Supporting Evidence

As previously noted, Santiago High School has a clearly stated
vision and purpose based on its student needs, current
educational research and the belief that all students can achieve
at high levels. This vision and purpose is based on the GGUSD
“Strategic Plan”. The District’s Strategic Plan specifically puts
into practice the LCAP eight state priorities for education.
Santiago High School’s SPSA for achievement follows the
LCAP expected outcomes.

•District LCAP Plan
•School SPSA

•Survey analysis
Vision, purpose and needs are based upon extensive analysis of
student data, community profiles, and parent and student
surveys. The vision statement was reexamined during the selfstudy process and was left unchanged. The existing vision
statement is still relevant and supports the district’s new vision
and mission statements from the district wide Strategic Plan.
The Santiago vision statement supports the development of
successful and responsible citizens. This is emphasized by our
new “Cavs Are” campaign developed in 2014-15 and fully
implemented in Fall 2015. The staff is committed to all students
achieving this vision. Our school’s vision statement aligns with
the district’s clearly defined Strategic Plan which also directly
correlates with the philosophy of the Board of Education. The
GGUSD vision states a commitment to preparing all students to
be successful and responsible citizens who contribute and thrive
in a diverse society. The GGUSD mission is to ensure student
success by providing a rigorous and supportive academic
experience that motivates all learners to meet high expectations.
We believe that academic skills + personal skills = lifelong
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success.
The Local Control and Accountability Plan (LCAP) is an
important component of the district and school mission. The
school district develops, adopts, and annually updates a threeyear plan pursuant to Education Code section 52060 which states
that the school district and each school within the district has
goals and specific actions to achieve those goals for all pupils
and each subgroup of pupils identified in Education Code
section 52052, To this end, we engage parents, pupils, and other
stakeholders in the planning process.

•A-G completion
•CELDT testing

The development of SPSA for Student Achievement and LCAP
has been very effective in helping us to be focused on specific
needs and goals which help us develop a framework of priorities
in allocating appropriate funds for critical learner needs, the
academic standards, college- and career-readiness standards, and
the school wide learner outcomes.
The SPSA focuses staff energy and direction on critical student
performance indicators such as A-G completion rate, AP
enrollment,
graduation
rate,
CELDT performance,
reclassification rate, and attendance and suspension rates, among
other indicators.
As demonstrated through these examples, both the district and
school remain committed to the long-term planning of specific
actions and initiatives to foster ongoing support of student
achievement of academic standards, College and Career
Readiness standards, and the school-wide learner outcomes.
(“CAVS are”) campaign.
Through continual and ongoing evaluations, student and parent
surveys and participation, data analysis, and staff planning,
Santiago continues to effectively distribute funds with the goal
of creating student success in accordance with State standards,
State education codes, and the District LCAP and Strategic Plan.
“Cavs Are” Campaign
Our “Cavs Are” campaign is a work in progress (see section
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A1.2). We are continually going to PBIS trainings to develop
better ways to reach all students. This year along with our 10
expectations we have evolved into 3 overarching learner
outcomes, Cavs are… Successful, Civic Minded and Critical
Thinkers.

160

Santiago High School ACS WASC/CDE Self-Study Report

ACS WASC Category A. Organization: Vision and Purpose,
Governance, Leadership, Staff, and Resources:
Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in
Category A are being met.
Include comments about the degree to which these criteria impact the school’s ability to address one
or more of the identified critical learner needs (Chapter III).
Summary (including comments about the critical learner needs)

Santiago High School has an inclusive school culture which provides unity of purpose in
addressing the academic and personal needs of its students toward the goal of lifelong success.
To achieve this, Santiago actively works to provide multiple first cause and redemptive academic
and personal learning opportunities. Parent outreach, communication, and involvement
opportunities are also vital to the success of these goals. The AVID program and school-wide
emphasis on a positive, “college-going” culture provides motivation and opportunities for
students to learn and value current and future educational plans. The improvement and structure
of technology, tech training, and practice prepares the students to be 21st century learners.
Teachers are committed to collaborating in professional learning communities to increase
communication and educational quality for students with rigorous, best practices and common
assessments.

Prioritize the areas of strength and growth for Category A.
Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and Resources: Areas
of Strength

1. Inclusive School Culture: Santiago values incorporation of all stakeholders into a
cohesive team for the purpose of achieving educational goals with the full support of
parents, students, teachers, staff, community members and alumni. We are committed to
offering multiple opportunities for involvement with the emphasis on parent outreach and
involvement and opportunities for struggling students to obtain the academic and
emotional support to achieve.
2. A Strong AVID Program: The emphasis on a positive, “college-going” culture can not
be overstated. We are committed to encouraging students toward successful assimilation,
implementation, and incorporation of further educational opportunities available to them.
3. Improved Technology: Santiago wants all students to be proficient in a 21st century
classroom. To that end, we are committed to providing, maintaining, and training staff
and students with quality, technological products and training.
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4. Collaboration and Professional Learning Communities: Santiago is committed to
having weekly collaborative meetings with an emphasis on fostering an improved
professional and academic environment

Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and Resources: Areas
of Growth

1. Increase the Availability and Use of Technology: Continue with the full integration of
technology and tech training to support regular academic achievement.
2. Continue to Develop Professional Learning Communities: Continue with growth of
the PLC’s to increase leadership, motivation and cooperative preparation and analysis.
3. Continue Training in Data Analysis: Continue training in data analysis and tools to
provide research based goals for collaborative decision on academic preparation and
success.
4. Develop Additional Common Assessments: Continue to focus on and increase the
quantity and quality of common assessments.
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B: Standards-based Student Learning: Curriculum
CAVAutomotive
Auto tech is ready for the UCI
Energy Challenge

1 day + 12 hrs ago

AcaDeca

It’s ShowTime for the Cavalier
Chorus!

29 days +3 hrs ago

21 days + 2 hrs ago

Focusonwriting
nd

CAVNetwork

VocalEnsemb

Decathlon team is ready to
scrimmage!

Planning 2 quarter common
writing assessment.

ParentWalk
Parents visit classrooms to
see students in action.

nd

2 place in AP psych bowl

45 days + 6 hrs ago
8 days + 9 hrs ago
3 days + 5 hrs ago

SHSLearning

CavROTC
AJROTC scores big during
accreditation

Learning together!

1 day + 12 hrs ago
7 days + 11 hrs ago

SHSConnections
We all get to know each other
better

32 days + 5 hrs ago
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Category B: Standards-based Student Learning: Curriculum
Based on the criteria in each category:
1. Review what currently exists based on the ACS WASC/CDE criteria and indicators. Online
schools or schools that have online components should incorporate responses to the iNACOL
standards listed below the correlated ACS WASC/CDE criteria.
2. Evaluate the current program’s effectiveness based on the ACS WASC/CDE criteria and
indicators. Use the analytical prompts to summarize the findings and evidence.
Note: In some areas additional prompts have been inserted to emphasize the analysis related to online
instruction.
3. Support responses with analyzed, observable evidence. (See the list of areas to analyze and
examine.)
 Note: Observable evidence includes a) examination of student work, b) observations of students
engaged in learning and other aspects of the school program, c) student interviews, d) examination
of hard data and information, and e) other observations/ interviews/discussions.
4. The responses that include findings and evidence for each criterion within Categories A–E will
form the basis of Chapter IV of the Self-Study report.
• At the end of each category, provide an overall summary that includes comments about the
school’s ability to address one or more of the identified critical learner needs
• Develop a list of aligned strengths and growth areas for each category of ACS WASC/CDE
criteria (Categories A–E).

B1. Rigorous and Relevant Standards-Based Curriculum Criterion
All students participate in a rigorous, relevant, and coherent standards-based curriculum that supports the
achievement of the academic standards, the college- and career-readiness standards, and the schoolwide
learner outcomes. Through standards-based learning (what is taught and how it is taught), these are
accomplished.
Online Programs: iNACOL Standard J: Curriculum and Course Design: A quality online program will have a well
thought-out approach to its curriculum and course design whether it develops its own courses and/or licenses
curriculum from other educational providers. [iNACOL Standard J, 2009]

Indicators with Prompts
Current Educational Research and Thinking
B1.1. Indicator: The school uses current educational research related to maintain a viable, meaningful
instructional program that prepares students for college, career, and life.
B1.1. Prompt: Evaluate how effective the school uses current educational research related to the curricular
areas to maintain a viable, meaningful instructional program for students.

Findings
Supporting Evidence
Schoolwide
The curriculum is based on the Common Core and aligned
through professional learning communities, the use of pacing
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guides, and common curricular agreements and assessments
within departments. Standards, objectives, and WICOR
strategies are posted in classrooms. There is evidence that
students are using a Common Core curriculum as represented by
student work samples, rubrics, posted standards, essential
questions and/or objectives. Course-alike groups meet quarterly
to develop essential standards which are used as the basis for the
creation of quarterly formative and summative assessments.
Data from these assessments is used to guide instruction and reteaching as necessary. The staff was trained in Explicit
Academic Language (ExAL) use, and ExAL is used to provide
meaningful, rigorous instruction for students. To ensure
successful implementation, all faculty meetings include a
strategy showcase presented by each department.

Course-Alike team
collaboration outcomes on
Google Drive

Summer Course-Alike PLCs
sign in sheets

ExAL PD Training records

Programs
As an AVID National Demonstration Site, Santiago uses
AVID’s research-based curriculum to inform instruction
schoolwide. AVID students make up 25.3% of the student body. Survey Monkey results
Each department provides student samples and curriculum that
demonstrate use of schoolwide AVID strategies.
WICOR Strategies schoolwide
Advanced Placement (AP) Courses are available to all students
Master Schedule
on campus. To support student learning in these courses,
teachers receive training through College Board Summer Go Sign Me Up records
Conferences, and submit a syllabus for approval. AP teachers
also provide a variety of resources, and multiple opportunities to
be successful including in AP Courses including an AP Summer AP Boot Camp and Summer
Bridge before the class begins and a Boot Camp preceding the Bridge data
AP exam.
CTE/ROP provides career readiness preparation for students. Master Schedule
There are pathways in engineering, hospitality, and education
Course Offerings
that include partnerships with local colleges and career sites.
These programs teach students skills for specific careers based CTE Offerings at Superweek
on current industry standards in each subject matter. They also
prepare students for 21st Century jobs. Students receive training
in engineering, drafting, computer science, and programing skills
specifically designed for high school students. With these skills,
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students then write computer programs including games and
animation, create sketches and models, and even design and
build robots which are entered in competitions.
Special Education supports college and career options for
students through the creation of individualize education plans
(IEPs) which are updated regularly and are based on input from WorkAbility records
special education teachers, regular education teachers, the
counseling staff, parents, and administration. These students are
also supported through Edge program which is aligned with
Common Core English, ITP, ESY, and career and vocational
training. The WorkAbility Program also supports college and
career readiness for SPED students.
JROTC provides access to college and military career options
for students in the program and school wide. This program
teaches life skills through a military frame work aligned with the
US Army AJROTC standards.

Master Schedule

APEX provides an opportunity for D validation for students to
APEX records
maintain A-G eligibility.
Additionally, concurrent credit
recovery provides opportunities for 9th grade English and
Algebra 1 students to raise their grades for the semester in order
to avoid further remediation.
Professional Development
Professional development is provided in research based
strategies and methodologies across the curriculum through both
the site and the district office. In 2015, all teachers were trained
by Tim Kanold on creating professional learning communities at
a training held prior to the beginning of school. Additionally,
part of the leadership team, including both teachers and
administrators, attended PLCs in Action training in San Diego.
Participants had the opportunity to attend training on
implementing and strengthening PLCs as well as presentations
focused on the creation and implementation of “during the day”
interventions, a topic of importance to our site. As a result of
the ideas sparked by this training, select instructional leaders
visited a school with similar demographics to see first-hand the
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implementation of a “during the day intervention schedule”, and
gathered feedback on said program from teachers, students and
administrators at the site. This year, the staff will receive
training from Mike Mattos during a professional development
day in order to further inform and develop a “during the day”
intervention plan.
World Language teachers regularly attend local and national best
practices conferences in order to remain current with research in
language acquisition. Additionally, Heritage Spanish has a
partnership with the National Heritage Language Research
Center through UCLA, and Vietnamese has a partnership with
the National Research Center for Asian Languages. Both of PD Records
these organizations provide training in strategies and thematic
lesson planning workshops throughout the school year.
There is evidence that Constructing Meaning, Explicit Academic
Language, Quality Questioning, Gradual Release of
Responsibility, and WICOR (Writing, Inquiry, Collaboration,
Organization and Reading) strategies are employed in
classrooms across the disciplines and within individual courses.
Last year, only 33% of SHS teachers had attended an official
AVID Center training focusing on various research-based
strategies, including WICOR. With AVID Center training
attendance this summer, SHS attained our goal of having at least
60% of teachers formally trained through AVID Center.
Teachers work together and learn from each other on weekly
collaboration days during the school year, through “co-plan/coteach” lesson preparation, and by observing colleagues during
their conference period on the 3rd Tuesday of each month. The
teachers analyze benchmark data to identify trends in student
performance and to place students in tutoring programs. We
have identified two instructional leaders who will be released for
one period per day. These teachers will work directly with new
teachers and identified course alike teachers with the purpose of
reinforcing strong teaching strategies to increase rigor,
educational technology, and student success.
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Collaboration
Teachers work together during weekly collaboration to examine
student work, analyze achievement data, and align practices to
ensure that students achieve college and career readiness
standards through research-based learning activities. Teachers
use anchor papers, rubrics, state assessments, and benchmark
exams which are aligned with Common Core standards to
inform instruction. In these course-alike collaborations, teachers
define essential standards, create common assessments, writing
prompts, model responses, lessons, and analyze data. During the
summer, various departments meet by course-alike groups to
create common essentials which drive the common formative
and summative assessments to guide instruction for the
upcoming year. A consult process is used to adopt books,
provide training, standardize grading policies, and to refine the
curricula.

Lesson Plans

Quarterly Writing Assessments

Students sample work

PLC minutes

Science teachers plan lessons in which students analyze current
case studies about scientific issues on both a local and global
scale. To support this exploration and research, guest speakers
Field Trip records
and field trips allow student interaction with scientists, field
workers, and college interns within the profession. Formal lab Visitor logs
reports in all science classes include evidence based writing to
support scientific explanations of every day phenomenon.
The PE department collaborates using data collected during
fitness testing to guide curriculum based on student need.
The Fine Arts department focuses their collaborative efforts on
incorporate writing, critical reasoning, and spatial reasoning
skills into their curriculum in order to allow students to perform PLC Minutes
self- critiques as they apply the elements and principles of art.
Math teachers in the Advanced Algebra/Trigonometry coursealike team design course curriculum specifically to assist
students in their preparation for college placement exams.
Social Science teachers collaborate in course-alike groups on a
Common Assessments
weekly basis to establish common pacing, and formative and
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summative assessments using the Stanford History Education
Group’s model of sourcing, contextualizing, and close reading.
Through this model, the department has developed common PLC minutes
quarterly writing assessments to promote and assess critical
thinking skills.
Collaboration weekly
The English Department collaborates with the librarian to teach
students how to create websites focused on personal identity.
This is a first step in preparing them to write personal statements
as part of future college applications. Teachers collaborate to Lesson Plans
help students use close reading strategies to explore college and
career readiness in the ERWC life after high school unit. ELD
and ELA teachers have worked together to create a curriculum Samples of student work
focused on informational texts and argumentative writing to
prepare students for future English courses and college
placement exams.
Academic and College- and Career-Readiness Standards for Each Area
B1.2. Indicator: The school has defined academic standards and college- and career-readiness standards for
each subject area, course, and/or program.
B1.2. Prompt: Determine the extent to which there are defined academic standards and college- and careerreadiness standards for each subject area, course, and/or program that meet state or national/international
standards and, where applicable, expectations within courses that meet the UC “A-G” requirements. (This
includes examination of the annual submission of course syllabus approval to UC for all AP courses)

Findings

Supporting Evidence

Schoolwide

As a district, GGUSD aligns to the Common Core curriculum.
Across the board, all classes implement the Common Core
literacy standards. Additionally, teacher consults have created
focus standards for each content area. Students taking the
prescribed courses for graduation within GGUSD will Counselors records
simultaneously meet the A-G requirements. Counselors
schedule each student to complete a prescribed course of study
that makes her/him A-G eligible. Additionally, counselors meet
with students throughout the year to monitor progress and ensure
success.
AP
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All teachers of AP courses offered at SHS have completed the
course syllabus submission and approval process. Subsequently,
these courses meet national requirements for both content and
rigor. Santiago has increased AP course offerings, adding AP
Psychology and AP Music Theory since the last visit. It is
common practice for AP teachers to offer an AP Summer Bridge
program. This provides students with the opportunity to
participate in field trips and educational experiences that expose
them to the course content, and will assist them in being
successful in the course. Additionally, it is common practice for
AP teachers to offer AP Boot Camps after school and/or on
weekends. This traditionally begins in January and offers review
and preparation for the AP test.

AP Institute Registration

AP Syllabi Approval by
Collegeboard

AP Summer Bridge and Boot
Camps Sign in sheets

Science
Master Schedule
Wet lab facility requirements are met for all science courses on
campus. Administration has been extremely supportive in
providing the materials necessary to achieve this end. Modernization Plan (Increasing
Modernization plans are scheduled to improve our Science capacity of Science labs)
facilities to upgrade current classrooms and retrofit additional
classrooms to accommodate our increased Science enrollment.
Administration has worked closely with the Science Department
and the counselors to increase sections to provide more students
with the opportunity to enroll in Chemistry, and eventually take
advantage of AP Science course offerings. This is important as
the department continues transitioning to Next Generation
Science Standards in which scientific reasoning is base on District PD Offerings
experimental findings.

Strategies
Rigor is evident in classes as defined by AVID research-based
WICOR strategies of increasing complexity. This, along with
vertical alignment, facilitates student access to rigorous Lesson Plans
curriculum in AP, Honors, and traditional college preparatory
course work across the disciplines.
Students write across disciplines on a regular basis. All teachers
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have been trained in the explicit use of academic language which
includes, but is not limited to, sentence frames. These frames
include scaffolded options to allow students to self-select the
amount of assistance that they desire. As a follow-up of explicit
academic language use, teachers met on our non-student day to
continue developing our skills as teachers of writing. At our
opening session, teachers reviewed the literacy standards and
discussed writing by discipline. Teachers accessed their
quarterly common assessment and embedded a writing piece. At
our November non-student day, teachers met in course alike
groups to review quarter one common writing assessments.
Following this review, teachers created a Quarter Two common
writing assessment and created an anchor paper to help guide
instruction and determine which areas of the assessment will
require scaffolding. This process was repeated Quarter 1 of the
current year, and the resulting data was analyzed in department
collaboration and a campus wide meeting on our non-student
day. Teachers were also provided time on the non-student day to
revise or create a Quarter Two common writing assessment. To
further strengthen our writing across the curriculum, we are
focusing on this area as part of our faculty meetings. At each
faculty meeting, one department presents a strategy showcase
focused on the implementation of writing across the curriculum
within their content area.
Academic expectations are made clear through the use of
grading rubrics, Gradual Release of Responsibility, and direct
instruction practices. Technology training on Goobric has been
provided and this, along with wide spread use of online grading
tools, helps make expectations transparent to students. The
school has expanded the Advanced Placement courses available
and has adopted an open enrollment policy in these courses. A
college-going culture is promoted school-wide particularly
through the AVID program. There has been a marked increase in
students completing UC/CSU A-G requirements. Vocational and
Career Technical Educational courses, including some that fulfill
UC requirements and others that are offered in conjunction with
Santa Ana College, are available to students. All departments
presented a strategy showcase at faculty meetings and AVID Site
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Team meetings, focused on the implementation of WICOR
strategies school wide.
Master Schedule
B1.2. Additional Online Instruction Prompts: Evaluate the extent to which the online curriculum/courses
consistently meet state academic standards. Determine if there is effective integration of outsourced
curriculum into the program.

Findings

Supporting Evidence

We offer Civics and Economics online as part of our
curriculum. Online teachers are also classroom teachers who
have modified their classroom curriculum to accommodate
the online format. Additionally, we offer APEX. This is an
outsourced curriculum that is most often used to validate a D
or an F in an A-G course.

Pacific Coast High School
offerings
APEX Attendance Records

Congruence
B1.3. Indicator: There is congruence between the actual concepts and skills taught, the academic
standards, the college- and career-readiness standards, and the schoolwide learner outcomes.
B1.3. Prompt: Evaluate the extent to which there is congruence or consistency between the actual
concepts and skills taught, the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes.

172

Santiago High School ACS WASC/CDE Self-Study Report

Findings

Supporting Evidence

Both the site and district ensure that teachers have access to
Common Core training and are kept abreast of curriculum
expectations. Where applicable, teachers have access to district
curriculum and pacing guides. Weekly PLC collaboration time Quarterly Course-alike goals
allows teachers to create common lessons and assessments based
Common Assessments
on site, district and state expectations and goals. All
departments and course-alike teams are able to backwards map Data Reflection
and vertically align curriculum. From the common lessons and
assessments, course-alike teams are able to analyze data based
on student outcomes. Adjustments to instruction are made as
necessary to calibrate assessments in order to develop lessons,
future common assessments, and differentiated classroom
instruction and interventions. This includes re-teaching inside
class and multiple focused tutoring opportunities outside of
class.
Counseling records
Through the joint efforts of teachers, counselors and
administration, students are made aware of A-G requirements
and progress towards the completion of these requirements are
A-G posters in every room
regularly monitored. Students meet one-on-one with counselors
twice a year in addition to a variety of informational classroom
visits. Each teacher has an A-G poster, their subject area letter
and the most recent data on Santiago specific A-G completion
rate posted in the room. A-G expectations have become a part of
the school culture and stakeholders work together to ensure
student exposure and understanding.
To build on our college-going culture, college acceptances are
publicly celebrated on the marquee as well as individually
acknowledged by teachers, counselors and administrators.
Students with a career or college plan are publicly celebrated on
campus. They receive an “I have a plan” t-shirt and are invited
to our “I have a plan” luncheon which is held in the quad at
lunch in May. All levels of AVID include instruction on
university admission and A-G requirements. Additionally, staff
and students participate in College T-shirt Mondays. The
administration created a poster with disaggregated data to
celebrate success and inform students of progress. A college
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“I have a plan” luncheon
College Advisor Meetings
Posters and “Buy in” to the
CAVS are… program

Marquee and posters identify
college acceptance
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counselor is available on campus, every day to assist students
with the college application process. Further support is available
to all students through College Boost which provides guided
assistance in the college applications.
AVID Collaboration Documents
AVID has provided college field trips for the past 10 years. Last and Lesson Plans
year and this year, juniors and seniors meeting A-G requirements
were invited to participate in a Cal State Fullerton Field Trip.
The purpose of the visits is to expose students to a college
campus, and motivate them to attend college.
The ELA department has adopted new textbooks and has Textbook Adoption schedule
attended HMH trainings which will continue throughout the
year. TOSAs provide support in classrooms collaborating on
successful strategies that target English Language Learners.
ELD also adopted new textbooks, and is being provided training
through the district.
Expected learner outcomes
The vision and mission statements and the expected learning
posted in all classrooms
outcomes guide students to achieve academically and to be
prepared to be successful, civic minded, critical thinkers which
supports our three district goals of developing academic skills,
personal skills, and lifelong success.
Integration Among Disciplines
B1.4. Indicator: There is integration and alignment among academic and career technical disciplines at the
school and where applicable, integration of outsourced curriculum into the program so that curricular integrity,
reliability, and security are maintained.
B1.4. Prompt: Evaluate to what extent is there integration among disciplines and where applicable, integration
of outsourced curriculum into the program so that curricular integrity, reliability, and security are maintained.

Findings

Supporting Evidence

As a district, GGUSD aligns to the Common Core curriculum.
Across the board, all classes implement the Common Core
literacy standards. This alignment naturally leads to integration
among disciplines. For example, the recently adopted HMH
textbooks focus on informational and non-fiction texts with an
emphasis on Science and History. The Science Department
implements POGIL (Process Oriented Guided Inquiry Learning).
WICOR is a school wide focus for all departments. In
2015/2016, all faculty meetings and AVID Site Team meeting
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included teacher presentations (by department) that showcased
how WICOR strategies are applied and used across the
curriculum. We have several courses and programs that
outsource curriculum. These include curriculum developed
through grants from the National Heritage Language Resource
Center and The National Resource Center for Asian Language,
Careers in Education classes offered in conjunction with Santa
Ana College, AVID curriculum, JROTC, CTA and ROP. The
CTE courses this year include Introduction to Engineer Design,
Principles of Engineering, and Culinary Essentials. The courses
offered this year in ROP are Automotive Tech 1 & 2,
Automotive Performance 1 & 2, Robotics 1 & 2, Exploring
Computer Science, Computer Science Programing, Culinary
Arts, Principles of Baking, Hospitality, Child Development, and
Careers in Education.

School wide WICOR
posters

Staff Meeting Strategy
Showcase
AVID Site Meeting Strategy
Showcase

CTE Offerings

Articulation and Follow-up Studies
B1.5. Indicator: The school articulates regularly with feeder schools, local colleges and universities, and
technical schools. The school uses follow-up studies of graduates and others to learn about the effectiveness
of the curricular program.
B1.5. Prompt: Determine the extent to which the school articulates curricular programs and expectations with
its feeder schools, local colleges and universities, and technical schools. Explain how the school uses followup studies of graduates and others to learn about the effectiveness of the curricular program.

Findings

Supporting Evidence

Articulation with feeder schools takes place regularly throughout
the year, primarily for the purpose of student placement and
vertical alignment of curriculum and skills. Counselors visit
schools to assist students with scheduling as they transition from
intermediate school to high school. Various school groups
including sports, choir, and orchestra visit the intermediate
schools. The district administers a language placement test to all
8th grade students who list Spanish as a home language. After
the language results, SHS Spanish teacher follow up by visiting
and providing further testing for students on the cusp to provide
accurate placement in Heritage Spanish. All 8th grade students
visit their feeder high school to familiarize themselves with the
campus and courses. AVID visits the intermediate schools to
share the high school expectations. Former graduates of the
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Vertical alignment attendance
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7-12 Department Chair Sign in
Sheets
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intermediate schools visit to share their college going College Panel Visitor Records
experience. All current SHS AVID tutors are Santiago AVID
graduates. This provides them with a unique perspective of both
the middle school and high school programs including
expectations and resources. Additionally, AVID teachers at the
intermediate and high school levels meet to share goals, and the
curriculum is aligned from grades 7-12.
Articulation with colleges and universities is maintained to assist
in college applications and enrollment, and determine student
eligibility for enrollment. We have a representative from USC College Visit records
and a college and career counselor who help students maintain
eligibility, apply to and enroll in the university. An admissions
officer from UCI visited SHS and all UC qualifying students CTE Offerings
participated in a Personal Insights workshop. A class called
Career Pathways in Education is held at Santiago High school in
conjunction with Santa Ana Community College. There is
anecdotal follow up data with regard to students who have
pursued CTE and vocational post-secondary paths.
Incoming students and parents attend a formal orientation before
Master Calendar
the start of freshman year. In 2015, Cavs Crew was created.
This group consisted of volunteers from ASB, AVID, and
various clubs. These students participated in a one day training
to prepare them to become peer mentors. All freshmen are
invited to attend a two day Summer Bridge facilitated by peer
mentors, administration, and teachers. The purpose of this
program is to orient students to the campus, provide an
opportunity to bond with an upperclassman who is already
established on campus, and create a sense of belonging.

In an effort to create more interaction between Santiago and our
feeder schools, some of our classes and clubs make special visits
to the intermediate schools. Friday Night Live provides media
literacy presentations to feeder schools regarding anti-bullying
Club minutes
education and the dangers of alcohol advertising. AP
Environmental Science students visit local elementary and
intermediate schools as a part of end of year environmental
lesson teaching projects. Each year, Drama performs at Doig
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Intermediate as part of a recruitment visit. PE visits all
intermediates to promote involvement in the various high school
sports programs. They also disseminate information regarding Visit schedule to feeder schools
access to free physicals. Santiago’s advanced choirs visit the
intermediate schools once per semester to perform for the
student body. Additionally, concert band and marching band
regularly visit the intermediates throughout the year to perform
with their bands. A select group of AVID seniors visit the
intermediates that they attended to promote continued
involvement in the AVID program and provide information
regarding Santiago specific AVID expectations.

In addition, all students with IEP’s have 8th and grade transition
IEP with is attended by either a counselor, administrator, or Student IEPs
teacher from SHS.
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B2. Access to Curriculum Criterion
All students have equal access to the school’s entire program and are provided assistance with a personal
learning plan to meet the requirements of graduation and are prepared for the pursuit of their academic,
personal, and career goals.
Online Programs: iNACOL Standard H: Equity and Access: A quality online program’s policies and practice
support students’ ability to access the program. Accommodations are available to meet a variety of student needs.
[iNACOL Standard H, 2009]

Indicators with Prompts
Variety of Programs — Full Range of Choices
B2.1. Indicator: All students are able to make appropriate choices and pursue a full range of realistic college
and career and/or other educational options. The school provides for career exploration, preparation for
postsecondary education, and pre-technical training for all students.
B2.1. Prompt: Evaluate the effectiveness of the processes to allow all students to make appropriate choices
and pursue a full range of realistic college and career and/or other educational options. Discuss how the
school ensures effective opportunities for career exploration, preparation for postsecondary education, and
pre-technical training for all students.

Findings
The school employs supplemental counselors to ensure students
have access to the entire program and support for academic and
career goals, particularly in the area of UC/CSU A-G
requirements, college testing, and the application process.
Students complete career interest inventories via tools such as
California Colleges, California Career Zone and similar
programs provided through such sources as the College Board.
All freshmen complete an interest survey to aid in the creation of
a four year plan with the counseling staff. Special Education
students engage in vocational education all four years. In
addition, all students may participate in the Career Explorers
club. There is an open enrollment policy for honors and AP
classes, and special education students are mainstreamed when
appropriate. Algebra I, Algebra II, Geometry, Biology, and
English are offered as inclusion classes which helps mainstream
Special Education students. ROP/CTE and JROTC programs are
available to students during the regular school day as well after
school and during summer school. Tutoring by certified teachers
is also provided along with Boys & Girls Club tutors. The
district provides tutor training through the AVID tutor
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Supporting Evidence
Counselors meet twice a year to
discuss career and college goals

ROP Pathways Enrollment
Career Units within various
English and Math courses

US Military Presentations

Boys/Girls Club sign in records
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certification process. Credit recovery courses, APEX, and
automatic summer school enrollment are in place for students
who have fallen behind or need remediation. Additionally,
students requiring extra support in English are enrolled in a Master Schedule
companion class called Forward. Students and parents report
that the school is responsive to the changing needs of students
and the school changes programs of study as appropriate.
Further, parents see the school as a partner in providing for the
students’ total well-being.
School Messenger allows teachers and administrators to send a
wide variety of messages and announcements to parents over the School messenger use records
phone. Parents and students can access student grades online
through the Aeries Portal. Workshops are provided to parents in
Aeries Use records
FAFSA and the college application process. Parents serve on a
wide variety of curricular and co-curricular committees (such as
AVID, Site Council, WASC). Parents and teachers participate in
the “10 Commandments of Education”, “Boys Town”, “Latino
Family Literacy Project”, and “40 Developmental Assets”
programs. To keep parents, students, and teachers abreast of
important dates, workshops, and events on campus, the
administration publishes a weekly newsletter which is sent to Weekly Newsletter
more than 4,000 email address. Translation is provided in
Spanish and Vietnamese for publications and events.
The intervention plans include student/parent notification,
student contracts, referral or assignment to mandatory tutoring,
and a variety of tutoring options. Current intervention plans
include a list of classroom strategies that can aide students;
however, in class interventions and differentiation are not
addressed. Students, parents, teachers, and administrators agree
that teachers and staff are available before school, after school,
and during lunch to help students with academic and personal
needs.

Mandated Tutoring Slips
Interventions Populated by
teacher identification of most
“at risk” students
Parent/Student/ Teacher Survey
Results

The school has an extensive AVID program, open enrollment in
Honors and AP classes, and a variety of ROP and CTE courses. Master Schedule
Credit recovery courses, APEX, and summer school are
available for students who are credit deficient. Individualized
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Educational Plans for Special Education students are revisited A-G data
yearly and modified as necessary to monitor A-G eligibility.
Santiago has increased the number of students meeting
UC/CSUA-G requirements. Counselors meet regularly with
students to address goals and needs. Parents express that the
school does a thorough job in ensuring students complete all Parent Survey
requirements, and often go beyond what is traditionally
expected.
Accessibility of All Students to Curriculum
B2.2. Indicator: A rigorous, relevant, and coherent curriculum that includes real world applications is
accessible to all students through all courses/programs offered.
B2.2. Prompt: Evaluate students’ access to a rigorous, relevant, and coherent curriculum across all programs
that includes real world applications. To what extent do the instructional practices of teachers and other
activities facilitate access and success for all students?

Findings
By following Common Core standards, all academic classes
provide access to a rigorous, relevant curriculum with a focus on
college and career readiness. ROP and CTE offerings are
available on campus both during the day and after school to
maximize students’ ability to enroll in these courses while
continuing their A-G completion. CTE/ROP graduates are
employed within the community and are continuing their
education while employed (some with support from the
employer).

Supporting Evidence

Master Schedule
ROP/CTE Offerings List
ROP Class Rosters

Mac Lab coursework, journalism, culinary arts, fine arts, CTE
and ROP are examples of those courses that also provide
students with real world skills and experience beyond
preparation for college or university. Students report that the Student Survey
school provides speakers and information in this area. To
provide exposure to a variety of career and college opportunities,
the district and the school offer a variety of college, career and District Career Fair Flyers and
information fairs. Additionally, many teachers utilize guest Documentation
speakers as a supplemental exposure to career options. JROTC
regularly hosts military personnel at lunch.
Military Visitor Sign In
In 2014, through the Destination Graduation Grant, a science
career fair was provided for over 600 students. AVID students,
biology students, and robotic students were given priority. This
fair included “hands on exhibits”, and provided career and
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college information for a variety of STEM paths.
The Science department is transitioning to Next Generation
Science Standards. This curriculum is based on real world
phenomena and is grounded in real life application of learning.
The ROP program for engineering and auto participate in Lesson Plans
competitions at UCI for energy conscious automotive design. In
2016, the team from SHS won the competition competing
against other high school and university level teams.
All Special Education students participate in a career exploration School Calendars
unit as part of their yearly coursework. The STRIVE program
(part of Special Education) supports emotionally disturbed
students, and provides access to mainstream curriculum.
All AVID freshman, sophomore, and juniors take the PSAT. STRIVE records
Using the results from this assessment and The College Board
website, students explore majors and careers based on their
academic strengths and personal preferences. This information
is used to create and revise a four year high school plan, and Testing Schedule
informs the college application process.
B2.2. Additional Online Instruction Prompt: Evaluate the procedures to ensure that students have access
to courses that meet the UC “a-g” requirements, including lab courses.

Findings

Supporting Evidence

Santiago offers Civics and Economics online as part of the A-G
curriculum. Additionally, we offer online classes through APEX
Online Course Enrollment
after school and in the summer. These online courses validate
D/F, A-G courses. Students can be concurrently enrolled in APEX Enrollment and
APEX online courses and traditional classroom courses in order Attendance Records
to facilitate A-G completion.
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Student-Parent-Staff Collaboration
B2.3. Indicator: Parents, students, and staff collaborate in developing and monitoring a student’s personal
learning plan and their college and career and/or other educational goals. (This includes the evaluation of
whether online instruction matches the student’s learning style.)
B2.3. Prompt: Evaluate to what extent parents, students, and staff collaborate in developing, monitoring, and
revising a student’s personal learning plan and their college and career and/or other educational goals.

Findings
Parents
Parents and students can access student grades online through
the Aeries Portal. Workshops are provided to parents in FAFSA
and the college application process. Parents serve on a wide
variety of curricular and co-curricular committees (such as
AVID, Site Council, WASC). Parents and teachers participate in
the “10 Commandments of Education” and “40 Developmental
Assets” programs. These programs assist educating parents in
student academics, behavior, and college and career readiness.
Additionally, translation is provided in Spanish and Vietnamese
for publications and events. Translators are available to teachers
for home phone calls and parent meetings including IEPs and
504 plans. SEIS is available for all teachers to familiarize
themselves with modifications and accommodations. Teachers
have immediate and accurate access to the most current
information. Teachers in the Special Education program work
with students and parents to create and implement transition
plans after high school. Additionally, there are several parent
booster clubs that raise money for student needs.

Supporting Evidence

Aeries Account Registration
Records
Aeries Visitation Log Records
Parent Workshop “Sign In”
Sheets

Parent Program Attendance
Records

Booster Club minutes

Counselors
Counselors meet regularly with students to address goals and
needs. Parent survey results reveal that the school does a
thorough job in ensuring students complete all graduation and AG requirements, and often go beyond what is traditionally
expected. The school employs supplemental counselors to
ensure students have access to the full range of course offerings
and support for academic and career goals particularly in the
area of UC/CSU A-G requirements, college testing, and the
application process. We have a college counselor who meets
regularly with students to assist students with college and
FAFSA/Dream Act applications. This college counselor also
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4 Year Plans
Course Request Documentation
(which includes AVID teacher
approval)

School Calendar for Scheduled
Counselor Classroom Visits
Counseling Team Parent
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heads our College Boost program. College Boost is available for
any senior between 1:30 and 4:00, Monday through Thursday, in
the months leading up to application deadlines. Students who
are struggling or need extra support regularly meet with the
supplemental counselor to ensure and maintain A-G completion
and graduation status. This includes automatic enrollment in
APEX and summer school courses as well as academic
advisement for students seeking advancement.

Contact Logs
Parent Survey Data
GRACE (USC College
Advising Core) Participation
Logs
College Boost Sign In Sheets
Financial Records for College
Boost Staffing

AVID
AVID teachers work with students to create a four year plan
outlining their academic goals and courses to ensure A-G
completion and college readiness. This plan is revised yearly, AVID Contract Meeting
and AVID teachers meet with all AVID students one on one to Records
verify correct placement and sufficient success and achievement
in academic courses. Students are also encouraged to be well
rounded and to take the opportunity to participate in extra- School Messenger Log
curricular activities and community service.
Students
Students meet twice a year with their counselor to review and
update their four year plan to monitor progress towards their
academic, personal, and lifelong goals. The Aeries system
allows students online access to current grades as well as
Student Aeries Log-In Records
providing information regarding missing assignments in each
course. Each student has a Google account through the district
which allows them to easily contact teachers, promoting self- Google Account Records
advocacy and open communication. Access to Google
Classroom provides students with additional learning
opportunities and helps ensure responsibility for upcoming class
assignments.
Google Classroom
Teachers/Administrators
School Messenger allows teachers and administrators to send a
wide variety of messages and announcements to parents over the
phone. Community liaisons are available to make parent phone
calls in the student’s home language. Administrators are
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assigned by grade level and will loop with their students (9/10, School Messenger records
11/12) to ensure consistent support and deeper familiarity with
students and their academic plans. As part of our CAVS Are
program, teachers and administrators regularly send home
postcards commending students for positive actions, progress,
and behaviors. Additionally, the administration publishes a
weekly newsletter to keep parents, students, and teachers abreast
of opportunities, calendars, and deadlines. All seniors receive
Postcards
monthly senior newsletters.

Weekly Newsletter
Post High School Transitions
B2.4. Indicator: The school implements strategies and programs to facilitate transitions to college, career,
and other postsecondary high school options and regularly evaluates their effectiveness.
B2.4. Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transitions to college,
career, and other postsecondary high school options.

Findings

Supporting Evidence

CTE/ROP
We have three CTE/ROP pathway programs – Hospitality,
Education, and Engineering. These programs provide vocational
post-secondary paths for students interested in these vocations.
Students in the engineering pathways who successfully complete
the robotics or computer science courses are eligible for
certification. The education pathway is offered in conjunction
with Santa Ana Community College and Cal State Fullerton, and
provides students with college counseling, summer programs,
college credit and special field trips related to the program.
Counselors

CTE/ROP Enrollment Records

OC Teacher Pathway
Partnership Records

Field Trip Records

Destination Graduation Grant
Our counseling team organizes and leads college going field Funding Records
trips to local colleges. Students are selected based on qualifying
GPAs. This is funded by a United Way College Grant
(Destination Graduation) received through AVID. Over 500 College Field Trip Release Lists
students received this opportunity. There is an additional field
trip to Santa Ana College to complete registration for students
who have been accepted for the upcoming Fall semester. GRACE (USC College
Additionally, college representatives are available on campus to Advising Core) Participation
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increase student access to higher levels of education.
Furthermore, a new program entitled College Boost employs
retired counselors, former students, and AVID tutors to assist
with SAT registration, college applications, and FAFSA
completion.

Logs

Special Education

Visitor Sign In Log

College Boost Sign In Sheets
Financial Records for Boost
Staffing

Throughout the 4 years of high school, teachers assess and
monitor students based on career abilities and address the
IEPs
transition from high school through the IEP. Additionally, case
carriers meet individually with seniors for an exit meeting which
includes resources for success in adult life including college
information and career opportunities.
AVID
AVID Juniors with qualifying GPAs participate in a four day
field trip to Central and Northern California to visit 6 Cal States
and UCs. Last year 100 AVID students were able to take
advantage of this opportunity. All tours are lead by Santiago
AVID graduates. This is in addition to the 500 non-AVID
students visiting local colleges. Santiago graduates who are
attending a four year university speak to all levels of students
enrolled in AVID.

AVID Junior Field Trip Records
and Release Lists
District Financial Commitment
and Records for AVID Junior
Field Trip

School Wide
Campus-wide professional development in Explicit Academic
Language Instruction has led to an increase in critical reading,
writing and speaking opportunities using academic language and
frames. As a faculty, we have implemented WICOR and critical
reading and thinking strategies as part of our daily instruction to
encourage development of higher level thinking and success.
We monitor, document, and increase of these strategies by
participating in monthly peer classroom visits.

Faculty Meeting Agendas
Every 3rd Tuesday Classroom
Visitation Records
Lesson Plans and Student Work
Course A-Like PLC Data and
Documentation

We continue to nurture a college going culture through College
Boost. This program is staffed by our college counselor, and by College Boost Sign In Sheets
AVID tutors. It’s available for all students from 1:00 – 4:00 Financial Records for Boost
Monday through Thursday.
Students work on college
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applications, financial aid, and SAT registration. Students with Staffing
a career or college plan are publicly celebrated on campus. They
receive an “I have a plan” t-shirt and are invited to our “I have a
“I Have A Plan” T-shirts and
plan” luncheon which is held in the quad at lunch in May.
records.
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ACS WASC Category B. Standards-based Student Learning:
Curriculum:
Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in
Category B are being met.
Include comments about the degree to which these criteria impact the school’s ability to address one
or more of the identified critical learner needs (Chapter III).
Summary (including comments about the critical learner needs)

Through myriad programs, Santiago provides students with multiple opportunities to engage in
rigorous curriculum that supports college and career readiness. Guided by the Common Core State
Standards, teachers are trained in best practices. After training, teachers collaborate in PLCs to
develop and implement consistent, rigorous curriculum and assessment. PLCs meet regularly to
analyze student data to assess student achievement and determine “next steps” based on student
needs. Santiago encourages student success by providing a range of options through which students
are able to explore a variety of careers and college possibilities. Through College Clearing House
and anecdotal evidence, Santiago is able to track the career and college paths of former students.
Santiago works as a community which includes students, teachers, parents, counselors, and
administration to ensure student success. This community instills responsibility, creativity, respect
and drive in our students to ensure their secondary and post-secondary success.

Prioritize the areas of strength and growth for Category B.
Category B: Standards-based Student Learning: Curriculum: Areas of Strength

1.

The Development of PLCs: Continual growth and development of effective instruction
through PLCs and weekly collaboration focused on the development of common formative
and summative assessments and the evaluation of data to drive instruction.

2.

A Strong AVID Program: A nationally recognized AVID program (25.3% of the school
population) and schoolwide use of WICOR strategies that support student success and
promote a college-going culture school wide.

3.

Academic Support and Intervention: A diversity of academic support and intervention
programs are offered to support student success, along with a variety of programs
including AP, Honors, ELL, Special Ed, and CTE.
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Category B: Standards-based Student Learning: Curriculum: Areas of Growth

1. Growth of PLCs: Refine and develop strong PLCs to continue creating and improving
common assessments and data analysis
2. Cultivating Community Partnerships: Develop opportunities and partnerships for
successful career and college readiness
3. Vertical Articulation with Feeder Schools: Continue to develop articulation with feeder
schools
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CONNECT WITH SANTIAGO HIGH SCHOOL
C: Standards-based Student Learning: Instruction
HourOfCode
Cavaliers Alexis and Annette
travel to South Korea for
student exchange program

PhysicsBoatRace

PLCPlanning

Annual cardboard boat races

21 days + 2 hrs ago
29 days +3 hrs ago
1 day + 12 hrs ago

FrenchBaking

AutoEngineering

Drawing
Students can show what is in
their heart

Success @ UCI energy
challenge

Baking macaroons

8 days + 9 hrs ago
45 days + 6 hrs ago
3 days + 5 hrs ago

Proudtoperform

FNLSafetyData
CavScience
Planning biology units

FNL collects distracted driver
data. Scary!

English performance of Romeo
and Juliet

1 day + 12 hrs ago

7 days + 11 hrs ago

32 days + 5 hrs ago
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Category C: Standards-based Student Learning: Instruction
C1. Challenging and Relevant Learning Experiences Criterion
To achieve the academic standards, the college- and career-readiness standards, and the schoolwide learner
outcomes, all students are involved in challenging and relevant learning experiences.

Indicators with Prompts
Results of Student Observations and Examining Work
C1.1. Indicator: The students are involved in challenging and relevant work as evidenced by observations of
students working and the examination of student work.
C1.1. Prompt: Evaluate the degree to which all students are involved in challenging and relevant learning to
achieve the academic standards, the college- and career-readiness standards, and the schoolwide learner
outcomes. Include how observing students working and examining student work have informed this
understanding. Provide evidence on how the school has evaluated the degree of involvement of students with
diverse backgrounds and/or abilities and how the school has modified instruction based on these findings.

Findings

Supporting Evidence

All students are expected to learn through Effective Instruction (EI), which
includes Gradual Release of Responsible and through various strategies
such as collaborative learning, Constructing Meaning and Systematic
ELD, think pair-share with guided questions, Writing- InquiryCollaboration – Organization - Reading (WICOR), and SDAIE methods.
Through the utilization of these strategies, students are progressing toward
a proficient or higher understanding of academic standards, college and
career readiness standards, and ESLRs. All lessons are based on California
Common Core Standards.

Syllabus or course
overviews
Teacher observation
Student work.

Objectives and/or
essential questions are
There is a school-wide emphasis on ExAL (Explicit Academic Language) posted in classrooms
support which bridges gaps in academic language. The strategies help and/or are given to
provide appropriate explicit academic language and literacy support for students.
rigorous content area writing.
Student sample work
Teachers’ lessons include different learning strategies to target the diverse (essays and rubrics),
student body. Strategies such as whiteboards in math classes, interactive reading level
notebooks with annotations, graphic organizers, foldables, and vocabulary assessment, pacing
in math, science classes, and World Language classes, collaborative charts for curriculum.
learning, and think pair share with guided questions are used to help with
instruction. Instruction also includes many opportunities to speak and
engage in academic discourse (e,g, Wagon wheel, lines of communication,
etc.)
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Checking for understanding occurs consistently through a variety of
methods such as ticket out the door, give one get one, clock appointments,
direct instruction, and classroom whip arounds. Technology is also used to
check for understanding in the form of Google Classroom’s posted
questions and documents. Learning is then synthesized collaboratively
through World Cafe, Philosophical Chairs, and Socratic Seminars.
Students are also able to collaborate and interact in their learning through
the use of Chromebooks in a number of classrooms across campus. The
strategy choices are tailored to students learning as reviewed by a variety
of assessments, both formative and summative.

Log of weekly
collaboration minutes
and agendas.

Student notebooks,
classroom rules
posted, rubrics, self
evaluation by students,
choral response,
Students are assessed based upon the grade level rubrics, formative, and
student work, thumbs
summative assessments. Teachers meet on a weekly basis to discuss their
up or down.
assessment results and collaborate to create targeted lesson plans to
address areas in need of growth.
Rigor is being applied at a level commensurate with ability. Teachers use
specific strategies to differentiate content such as Costa’s level of
questioning, based on student CELDT level, and GRR in order to scaffold
student learning for success. In order to reach all learners, teachers
incorporate self-differentiated identified groups to provide targeted
instruction, heterogeneous grouping, salsa (low, medium, high) grouping,
specific partner pairs to address weaknesses. To help students with
differing levels of academic language, Constructing Meaning strategies are
implemented to aid in scaffolding writing responses. Students in special
education are placed in homogeneous reading groups based upon their
reading level to help address strengths and weaknesses.

Classroom
Chromecarts (54
Chromecarts and 4
laptop carts are
available campuswide)

Every third Tuesday
observations.

AP and Honors classes
Guidance counseling is done twice a year to check student progression
towards A-G college requirements and overall academic achievement. SBAC Testing results
Parents and students also have access to Aeries portal to check the status
of their grades.
Aeries access data
Tutoring in the library is offered with extended hours to accommodate all
students, including athletes and students involved in extracurricular
activities. In addition, each course alike offers concurrent tutoring in
Common Formative
different curricular areas after school, including Special Ed’s After School
and Summative
Program (ASP) which includes targeted support and executive functioning
Assessments
skills practice. Test corrections and re-teaching are available after school
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for a number of classes and the FORWARD class in ELA provides
targeted instruction in English for struggling students. Boys and Girls Club Collaboration Minutes
also offers targeted algebra intervention after school.
and Agendas
Sign-in logs and notes
Students have hands on involvement in creating ESLR standards through
via Aeries
the CAVS ARE committee in which they identify important attributes
Sign-in sheets
students should have. Students with diverse backgrounds are highly
involved in the learning process through teacher conferencing, test
corrections, Aeries portal, and rewriting assignments with teacher
assistance.
C1.1. Additional Online Instruction Prompt: Evaluate the effectiveness of timelines and pacing guides for
completing coursework for asynchronous online instruction.

Findings

Supporting Evidence

Online courses are offered at Santiago High School for Economics P,
Civics P, and Health Ed. The courses follow the same California state
focus standards and pacing as a traditional classroom. Generally, one
chapter of the textbook is covered per week and students must read it on
their own. A weekly module is assigned where the students must answer
questions pertaining to the weekly reading through WikiProject, watch a
video of the instructor's lecture whilst talking notes, participate in a
discussion board to the essential question of the week and respond to their
peers opinions, and complete a multiple choice quiz with random
questions from a bank.

APEX
Online Economic
Online Civics Course
syllabus

Student Understanding of Learning Expectations
C1.2. Indicator: The students understand the standards/expected performance levels for each area of study.
C1.2. Prompt: Examine and evaluate the extent to which students understand the standards/expected
performance levels that they must achieve to demonstrate proficiency.

Findings

Supporting Evidence

Students are aware of classroom expectations through posted objectives Student work
that adhere to California state standards and Common Core Standards.
Most students can explain and demonstrate that they have met the
Notebooks
expectation of the learning objectives through conversation and use of
notebooks, class work / daily assignments, student agendas, frequent
Classroom Folders on
formative assessments, and summative assessments. In addition, many
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teachers also incorporate the use of an essential question to help guide Google Classroom
students in their learning and to ensure they meet the objective.
Every third Tuesday
The students know and understand their expected performance levels.
Students receive the results of their SBAC, benchmark, CELDT testing,
and district writing assessment. Guidance counseling is done twice a year
on A-G requirements and overall academic achievement. Parents and
students have access to Aeries portal.

Classroom Agendas
Ticket out the Door

Cornell Notebooks
(sentence frames,
summaries, questions,
Formative writing assessments scaffold expectations for summative reflections)
writing assessments. Common summative assessments target specific Rubrics
learning outcomes and rubrics are given for summative assessments Student samples
outlining leveled desired outcomes.
Text dependent
questions and
Test corrections and essay rewrites are offered to enhance student formative writing
opportunity for teacher guided self-assessment on strengths and assessments
weaknesses. In 9th and 10th mandatory tutoring is required for students Course-alike
earning grades below a “C” in their academic classes. In 11th and 12th assessments
grade tutoring strongly encouraged for students getting below a C but not
DWA
required.
Test correction and
rewrite activities
In Forward classes students engage in meta-cognitive activities to
Pink and yellow
designed to help them understand how they learn for future self-advocacy.
tutoring slips
9th and 10th grade.
Differentiation of Instruction
C1.3. Indicator: The school’s instructional staff members differentiate instruction, including integrating
multimedia and technology, and evaluate its impact on student learning.
C1.3. Prompt: Determine how effectively instructional staff members differentiate instruction, such as
integrating multimedia and technology, to address student needs. Evaluate the impact of this on student
learning.

Findings

Supporting Evidence

Effective instruction is used in ELA by embedding the gradual release of
responsibility into lessons so that there is scaffolding for students. Lesson plans
Frequent checks for understanding allow for monitoring student progress.
Teachers provide varied question levels and small group instruction to
provide differentiation for all students. By utilizing the Constructing Observations
Meaning framework- including frames, sentence starters and word walls193
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students are given the support needed for writing. ELD: Systematic ELD
language support and incorporation for language function can be found in
daily objectives, in addition to thinking skill, content, and product, to
support the appropriate academic language to achieve higher level DOK
tasks.
ELA integrates technology by utilizing Google forms, online HMH
curriculum: Audiobooks, Newsela where reading levels are differentiated,
Interactive lessons embedded in curriculum, Tutorials and Level-up
websites. Collaborative lessons are created on Google Docs and other
Google Apps for Education (GAFE) applications. Some classrooms use
flipped classroom lessons for independent study as well as Noredink.com
for grammar practice, Vocabulary.com for vocabulary practice,
Weebly.com for creating websites, and test/quiz review through Kahoot
and Quizlet.
ELD Basics has the System 44 online curriculum allows students to work
in differentiated groups depending on their English level when they come
to Santiago. Noredink.com is used for ELD students to work
independently in the enrichment practice of language function focus for
those that complete tasks more quickly than the rest of the class. Students
practice reading and phonics, view visuals with lesson, do activities from
google classroom

Every third Tuesday
documentation
Tickets in/out door
Wagon wheels/
Numbered heads/Lines
of Understanding

SPED: Individualized
per IEP’s, academic
goals, reading
placement assessment,
sentence/paragraph
frames.

My.hrw.com, Google
Classroom and GAFE
accounts
Class sets of
chromebooks (1:1 in
all ELA classes)
Teacher lesson
plans/observations

Shared folders in
SPED uses Edge/myngconnect.com for fluency and comprehension that is
Google Drive
individualized and adjusts based on student responses.
Teacher lesson plans
Social science uses a wide variety of teaching strategies to appeal to all
learning styles and provides choices for assignments to appeal to all
learning styles. They also use choice boards for reading assignments and
projects and separate students into groups depending on ability. Teachers
ask questions in multiple levels & students self-select. Students are also
provided sentence frames to help scaffold writing. In special ed teachers
utilize summary of text vs. complete text and Multi-Modal Instruction
(visual, kinesthetic). They make sure to connect to prior knowledge and
also use sentence frames to help support writing.

Class observation
Google Classroom
Student work
Teacher websites
Reading Counts
Inventory

To enhance curriculum with technology, Google classroom organizes and Phonics Inventory
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alerts students of instructions for their assignments. In lessons, teachers
project historical pictures and video clips for student analysis. SPED
students take notes on paper or chromebooks. SPED teachers present
information using power point, film clips, sound clips, etc. Teacher
models lessons and Chromebooks in classroom are used so students can
self-select and research topics. Students share Google docs and slides so Instructional Tech Team
Meetings sign in sheet
they can collaborate on certain assignments.
and agendas

Science differentiates instruction by providing sentence frames or the
options to create their own sentence. Teachers divide students into 3 or
more groups (advanced, middle, and at-risk students) so that we can
provide the additional support and challenge students. They also add in
technology along with optional assignments that allow students to go
beyond the minimum requirements. Students are also provided with the
chance to choose how to approach an assignment

Tech Training After
School and within the
school day sign in sheets

Essay pre-writing
notes, speed sort tiles,
fluency logs, SRI
Science uses technology to integrate science simulations, analyze results, reports
create graphs, virtual labs, write a lab report, and research topics. They
provide opportunities inside and outside the classroom to help students Student notebooks,
who need extra support in technology. Some teachers also have flipped TDQ’s, and Formative
teaching where students have the choice to watch additional videos at Assessments
home or engage in more practice problems at home through online sites
Math requires students to collaborate with their AB/CD partners to solve,
write or discuss how to solve problems throughout the period. White
boards are utilized for teachers to check for immediate understanding and
for students to collaborate with partners to display to the teacher their
steps or solutions. Partners switch the boards and roles to solve problems.
Students in math are required to write explanations on the steps they
covered to come up with their solutions. These explanations require
students to utilize the academic vocabulary and to communicate their
findings.

Google Classroom
archives of student
work
In summary
writing/lab report
(EXAL)
Group Word banks

Different levels;
choice of questions
Students also play a variety of games to practice the content in an and
engaging matter. Online resources such as Quizizz and Kahoot are used to assignments/projects
differentiate learning and engage students by providing students with
practice examples in which the difficulty level increases as the activity Sentence frames and
progresses.
provide templates
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AVID holds differentiated tutorial group and looks at SEIS to see who has
an IEP in order to meet accommodations. We reteach as needed. AVID
uses Google classroom and peer edit with a grid so that all students
comment and receive feedback. Students are also allowed to use digital
Google Classroom
notes.
Physical education offers a Cardio Lab for students that are unable to run Student participation
the common assessment within the State Standard times. Students are in the Cardio Lab.
offered multiple activities to meet physical fitness goals based on physical
Students assignments,
ability, fitness levels and injuries.
STEM CTE prepares students with hands on activities applied to real life
skills. Students design 3D drawings for Civil Engineering, Architecture,
Mechanical and Robotics Engineering. They prepare students on basic
computer science programs designed for Android Devices using methods
designed specifically for kids. They use computers, mobile devices, and
computer software such as Solidworks, Autodesk Inventor, 123D.
Students create 3D prototypes to be printed in a 3D printer. They use
computer modeling and a tremendous amount of hands on to demonstrate
principals in all areas including physics. They also use computer modeling
software such as Autodesk Inventor, Solidworks, 123D Design for 3D
printing industry
In world language classes SEIS data/GPA data/CELDT data is used to
plan grouping and instruction. Google Classroom provides immediate
feedback. Digital portfolios are used to track student progress and
achievement. Instruction is differentiated by flexible pacing of instruction
from group to individual specific levels.

Simple games created
by students.
Robots that students
built using Legos.
Program it after
building those VEX
Robot kits.

Seis log ins
Modifications and
accommodations to
instruction and
assessment

Arts courses are structured to allow such flexibility. Fine arts has been
building lessons with the use of Youtube, Keynote and other software
programs.
CELDT Data
To address the needs of special education, at-risk, and English learner
students, teachers use seis.org communication records and CELDT records Google classroom
to review student IEPs and become informed of any accommodations and assignments
modifications needed to help with differentiated instruction.
Online portfolios
Forward students are monitored in all classes and appropriate
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interventions are applied including essay, rewrites, tutoring, peer Avid Tutorial forms
mentoring and small group instruction. Forward students engage in
Algebra 1, AVID tutorials weekly. Constructing Meaning and Systematic
ELD are used to differentiate instruction for both long term and new
English Language Learners.
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C2. Student Engagement Criterion
All teachers use a variety of strategies and resources, including technology and experiences beyond the
textbook and the classroom that actively engage students, emphasize higher order thinking skills, and help
them succeed at high levels.
Online Programs: iNACOL Standard K: Instruction: A quality online program takes a comprehensive and
integrated approach to ensuring excellent online teaching for its students. This process begins with promising
practices but is equally committed to continuous improvement and adaptation to student learning needs through
professional development. [iNACOL Standard K, 2009]

Indicators with Prompts
Current Knowledge
C2.1. Indicator: Teachers are current in the instructional content taught and research-based instructional
methodology, including the integrated use of multimedia and technology.
C2.1. Prompt: Evaluate the extent to which teachers effectively use a variety of strategies including
multimedia and other technology in the delivery of the curriculum.

Findings

Supporting Evidence

ELA uses direct instruction and modeling to teach concepts and checks for Teacher lesson plans
understanding (numbered heads, lines of communication, give one get one,
etc.) and some classes use flipped classroom. Students are given the
opportunity to collaborate in peer/small groups and discuss in Philosophical
chairs and Socratic Seminar.
In addition ELA provides rigorous engagement in higher order thinking
skills through Socratic Seminars, World Cafe, Philosophical chairs, etc.
Special Education utilizes the Individual Transition Plan to help students
prepare for post high school education, career awareness and life skills.
Students across all subjects are given the lesson objective and/or essential
question at the beginning of class. Students are also given a rubric for
appropriate summative and formative assessments. Students have the
opportunity to show mastery of the content through differentiated
assessments (traditional test, authentic assessments…).

POGILS
Class observation

Google Classroom

Student work

Enrichment with online resources/texts are implemented through Discovery Teacher websites
Streaming, Youtube, Ebooks, and Edpuzzle. Their progress is monitored
Student projects
through engaging CFUs: Kahoot, Socrative, Quizlet, Albert IO,
Noredink.com, vocabulary.com and other academic applications.
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ELD/ELA HMH online textbook allows for saved online annotations on
ebook to support first & second reads. Google Slides & Docs are used to
facilitate group work or Jigsaw activities. Online vocabulary matrices for Google Classroom
students are used to search images to associate with vocabulary and Google use
Classroom discussion posts for students to post thematic
responses/discussions and respond to classmates’ posts.
Khan Academy
website
ELA incorporates Ted Talks to introduce, enrich, reinforce, and/or apply as
textual evidence. Weebly is used as a summative research project and
student-created websites, self-selected research such as Google Design Weebly Websites
Sprint and Career Research and to build content background
ELD uses various strategies throughout the lesson: oral practice, sentence
frames, clock appointments, lines of communications, think-write-pair- Lesson Plans
share, quick writes, vocabulary matrixes, summarizing, drop-in-reading,
partner reading, thinking maps, foldables, white boards, ticket-out-the-door,
showing mini videos that go with the selection
Under the framework of Gradual Release of Responsibility diverse IEPs
strategies are used in the Social Science classroom such as Constructing
Meaning, Direct Instruction, Group Projects, “Thinking Like a Historian” Direct Observation
to analyze sources. SPED offers accommodations such as fewer distractors
on assessments, implements project based learning, multi-modal
instruction, and A/B-Partner Share. Students are given choices for
assignments and projects using diverse web-based applications. Students
with CELDT 1-2 scores use technology to translate particularly difficult
words as they work on an assignment. Some SPED students type instead of
write and use speech to text; text to speech.
Department wide skills are taught on how to analyze primary source
documents in History including context, multiple perspectives within that History lesson plans
context, analyzing legitimacy of source through corroboration and SharePoint
analyzing author’s claims are taught department wide. Students in history
use knowledge learned from primary sources to answer central questions
and in small groups/pair share. In World Language, the use of thematic
planning (global challenges, contemporary lifestyle…) exposes students to HMH Website
relevant and real world authentic learning.
Social science also shows videos from Discovery Education and other
199

Santiago High School ACS WASC/CDE Self-Study Report

historical video clips for background and contextual information on
historical topics and to show multiple perspectives on a historical event. Student Projects
SPED uses current events articles and video clips so as students watch the
video they see the writing prompt on their chromebook and can take notes. HMH Textbook &
journal Reflections in
Science uses warm-ups, equity cards/sticks, numbered heads, whip-around, response to the videos
jigsaw, coffee house, POGIL (Process oriented guided inquiry learning),
demos, notes, ticket-out-the door, technology, inquiry starters, sentence Clock appointments,
frames, writing summary, using rubrics, simulations, gallery walk, quick writes
productive group work with accountable group roles, think-write-pair- vocabulary matrixes
share, checking for understanding, and verbal cues.
thinking maps
Biology incorporates short videos that students analyze for warm-ups or to
supplement notes. Biology students complete group research projects on
topics such as genetic diseases and environmental issues. Earth Science
students listen and write reflections on Al Gore’s Ted Talk on global
warming. In Chemistry students have to research which energy sources
they believe will have the least negative impacts on the environment. In
additions physics students have to use concepts learned throughout the year
to create and design STEM projects.

projects/assignments
Observation
Student Interview
Lessons Plans

Math teachers gradually release responsibility to the students. Teachers
provide modeling for the students and think alouds before group/partner
work and individual work. Students are given the task to study and present
material based on the concepts learned in which they expand their
understanding. Math teachers guide students towards instructional videos Lesson plans
from the textbook online resource, Khan Academy and Youtube to
reinforce learning and ensure they can go at their own pace. Students can
access instructional videos through google classroom. Math teachers
utilizes Google Classroom to provide students with different types of
resources to aide them with understanding concepts, provide detailed Khan Academy log
responses and explanations of material learned. Some math teachers utilize ins
the textbook’s online resources for students to access instructional videos,
and online manipulatives. Math department uses Chromebooks to integrate
online resources in classrooms such as Youtube videos and Khan Academy.
Desmos.com is used for graphing functions. Math teachers also upload
assessments onto the district’s Illuminate so students are familiar with
online testing.
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Math students use graphing calculators to explore ideas, make predictions,
and facilitate conceptual understanding. Students also have access to online
graphing calculators at desmos.com.

AVID implements AVID strategies WICOR to use a variety of instructional
strategies. Teachers collaborate to ensure continuity and diversity in
instruction. In addition AVID uses Powerpoints, Ted talks, and
documentaries to increase interest and create personal connections.
Students complete media presentations on social justice and college
research. Seniors apply to universities and FAFSA/ Dream Act online and
in class. AVID listen to Tedtalks and incorporates Weebly for the social
justice project (AVID 10), video for AVID Challenge and to apply for
AVID scholarship and present at Summer Institute Documentaries for
research project (AVID 11).

AVID Week at a
Glance
Collaboration notes
Chrome carts in
AVID
CSU Mentor and
California Colleges
UCI apply

World Language uses talk strategies, ExAL, Close Reading with text
dependent questions, language scripts and sentence frames as a scaffold to AVID summer
learning. Google slides and internet based recorders are also used to institute roster
incorporate visuals and audio. Google forms, polling websites, and other
internet based applications are also used to check for understanding Lesson plans
(Quizlet, Kahoot, etc.).
Student work samples
In Fine Arts the artwork created by the students shows a direct correlation
to the short tutorials shown prior to the assignment. The students create a
much more versatile array of work than would have been if only viewing a
demonstration from a teacher.
Fine Art teachers have used a wide variety of teaching strategies. Among
these is: Fist to Five, Ticket out the door, CM, GRR, Close Reading,
Distance checking, Socratic Seminar, Think pair share. Fine Arts have
shown videos to apply a broader visual aid. The students also must research
their piece before beginning to acquire full understanding before
approaching the create level. Youtube allows students to see short tutorial
videos that assist them with a broader spectrum of understanding
Career readiness units in CTEP includes research of careers with slide
presentations, use of job applications, resume writing, certifications in
various courses (e.g. CA food handlers card). TedTalk videos to present
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information connected to coursework and hands-on, multiple learning
modalities are embedded into the lessons.

C2.1. Additional Online Instruction Prompt: Evaluate how teacher technology competencies are assessed
during online instruction.

Findings

Supporting Evidence

Technology in online courses is imperative as it is used in every aspect of
the course. Both teachers and students who cannot demonstrate “Techspectations”
competency in technology may not participate in the online coursework. PowerPoint
After students read their textbook, students must complete formative
exercises through the website with the teacher grading their progress
online. These technological skills are demonstrated in taking online notes
while streaming teacher made course videos, answering online essential
questions while replying back to peers on the message board, and taking
quizzes through the Haiku website. Some teachers give students technology
expectations and digital citizenship lessons at the beginning of the year.

Teachers as Coaches
C2.2. Indicator: Teachers facilitate learning as coaches to engage all students.
C2.2. Prompt: Evaluate and comment on the extent to which teachers use coaching strategies to facilitate
learning for all students. Provide examples such as equitable questioning strategies, guided and independent
practice, project-based learning, and other non-didactic techniques to engage students in their own learning.

Findings

Supporting Evidence

Teachers are trained in and work with each other to develop mastery of
numerous coaching strategies to facilitate learning such as modeling,
numbered heads, lines of communication, give one get one, Coffeehouse,
World Cafe, Socratic Seminars, Philosophical Chairs. Teachers work as
coaches with our students to facilitate learning through inquiry, modeling,
checking for understanding, and project-based learning. Teachers use
Explicit Direct Instruction strategies to introduce new concepts and model
the expected outcomes. Then, they guide the students through practice and
inquiry. Next, they provide opportunities for collaborative activities for
project-based learning where students work in teams and the teacher
works with small groups of students for remediation. Across various

Classroom observation
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classrooms, students are involved in various activities at different stages their journals after
of learning: taking notes, participating in classroom discussions, creating teacher has taught the
posters, presenting, reading aloud, and assess their learning.
lesson
Guided and independent practice is done through the gradual release of
responsibility (GRR). GRR strategies are used to teach and re-teach
lessons in ELA classes. Multi-media lessons also engage students with
videos, collaborative documents, current events, and engaging literature
that the teacher can connect to student interests. One-on-one time allows
for quick personalized instruction delivery.

Independent summary
or sentences
Independent project
summarizing

ELD uses talking sticks, talking chips, as well as the strategies above. Student online projects
Teachers model revisions of student’s formative and summative writing so and work samples
that students can support peers’ revisions focusing on targeted common
mistakes or areas for growth
Student Work
Social Science uses equity sticks to check for prior-knowledge and
comprehension. They also use Costa’s diverse levels of questions
progressively getting more difficult. Teachers model lessons (Gradual
Release of Responsibility) and students have daily practice speaking aloud
using academic language. SPED uses equity sticks/cards, Partner/Small
Group/Mixed Ability groups, and establish routines

Teacher observation
(every third Tuesday)
Student
observation
(every third Tuesday)

Science uses equity sticks/cards to call on students randomly. Structured Lesson Plans
partner conversations (with sentence frames), whip-arounds to randomly
select multiple students to share responses orally (to check for
understanding), group activities and labs with individual roles, and group Equity Sticks
projects all help facilitate learning for all students. Biology, chemistry, and
physics use POGIL activities to stimulate inquiry and student-driven AVID weeks at a glance
learning. Physics students complete STEM projects.
AVID path curriculum
Teachers guide students towards instructional videos from the textbook guides
online resource, Khan Academy and Youtube to reinforce learning and
Lesson plans
ensure they can go at their own pace. Students can access instructional
videos through Google classroom. Critical thinking questions are Tutorials
presented and students are provided thinking time either independently or
with their partner to think or discuss their answers before presented.
AVID Binders
Tutorials - AVID tutors guide and mentor students to arrive at a solution
203

Santiago High School ACS WASC/CDE Self-Study Report

for their point of confusion. Curriculum is coaching based. Students use Equity sticks/cards
WICOR strategies to improve their critical thinking and writing to assist
Attendance
records
them in their content courses.
from district and site
World Languages use student data (CELDT, GPA, SpEd, AVID) provided trainings
by administration to guide questioning. The GRR model and ExAl frames
Lesson plans
support writing.

The Visual Arts uses all of the above strategies to facilitate student
learning. Projects and questions are modified based on student levels:
ELD, SPED, and Grade level.
Project-based learning is an integral part of CTEP courses. Teachers act as
coaches to guide students in their projects.

Examination of Student Work
C2.3. Indicator: Students demonstrate that they can apply acquired knowledge and skills at higher cognitive
levels to extend learning opportunities.
C2.3. Prompt: Evaluate the extent to which students demonstrate a) that they are able to organize, access
and apply knowledge they already have acquired; b) that they have the academic tools to gather and create
knowledge and c) that they have opportunities to use these tools to research, inquire, discover, and invent
knowledge on their own and communicate this.

Findings

Supporting Evidence

Thinking maps and thinking tools are used to help students organize ideas
and CM frames/word walls help to support their academic language.
Using CFUs allows teachers to see how students are accessing and
applying the knowledge: Pair-share, Equity Sticks, Tickets in/out the door,
numbered heads, quickwrites, Quizzizz, as well as educational software
including Kahoot, Socrative, Quizlet, Albert IO. Formative/summative
assessments allow teachers to access their progress. Essays, World Cafe,
Phil Chairs, Socratic Seminar allow students to gather and create
knowledge to discuss the material.

Lesson Plans

Student projects (collaborative and independent) give students
opportunities to research and invent knowledge on their own and
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communicate their understanding.
ELD uses Various Constructing Meaning strategies such as dialectical
journals and Says Means Matters charts are used to help students with
their learning. Formative writing & vocabulary is accessible on Google
Classroom. Student journals allow them to support summative writing and
application of language functions. HMH Guiding Questions for Selection
and HMH selected news articles that relate to Collection anchor texts
allow students to access the material and invent ideas based on anchor
texts in argumentative paragraphs/essays depending on ELD level.
Social science teachers have students use “Thinking Like a Historian” to
analyze sources in order to answer the essential question of the unit
through sourcing, identifying the source of a primary source to understand
bias and perspective. This helps students better understand the purpose of
the document. Contextualizing- students determine what else is going to
on in the world at the same time the document was written in order to
understand the meaning of the document. Close Reading- students look for
and identify an author’s claim and determine the evidence used by the
author to support the claim. Corroboration- students look at multiple
documents to see if other sources are making the same claims with the
same or additional evidence. Students do research, writing assignments,
projects to demonstrate knowledge of topic, choice boards. They
determine the credibility of online sources.

ELD: Students’
journals & close
readers
In class journals
Projects
DBQ and FRQ
Student Work
Teacher Observations
(every third Tuesday)

Google classroom
In their math and science classes, many teachers have students create note-taking templates
interactive notebooks with annotations, graphic organizers, foldables,
vocabulary, and summaries. During academic discussion students are held Student work
accountable through equity sticks, whip around, numbered-heads, thinkwrite-pair-share.
Turnitin.com
Biology students design a controlled experiment to determine whether
students remember to keep all variables constant except for the variable
they are testing. Students use flip notes, scientific investigation, Essential
Standard Question Focus, Scientific Investigation, Inquiry and Analysis,
Philosophical Chair, and Socratic Seminars. Students are given Interactive Notebook
opportunities to complete outside research for projects and present their
Google forms
results to the class.
Math teachers use direct notes and students interact with the notes on a
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daily basis. All students keep their notes/work organized in a spiral or 3- Lesson plans
ring binders. Students interact with teachers’ notes given on the right side
of their notebook. Students express their concerns, knowledge, feelings,
and summarization for the lesson of the day in a very organized notebook.
Students’ interactive side is on the left side of the notebook. Students use Lesson Plans
white boards in the mathematics classes with assigned roles when working
in groups. In chemistry classes, students are practicing how to write lab
report with emphasis on writing a strong introduction, analysis, conclusion Notebooks
and creating tables and graphs on chromebooks.
AVID has weekly content binder checks, focused notes (notes with which
students interact), and tutorials. Google Drive is used for class work and
folders and AVID 9. 10, 11, and 12 are vertically aligned so that the
AVID Binders
previous year’s skills are expectations that are continually developed and
enhanced. AVID students use internet searches (research papers, college
discovery, college choice research). During close reading, students use
highlighters to annotate and help identify claim, evidence, and analysis. Tutorial Observation
Questioning is implemented in philosophical chairs, Socratic Seminar,
World Cafe. Social justice project ( 10th) and Tutorial Request forms
facilitate inquiry.
In World Languages, prior knowledge is incorporated into new lessons
and assignments. Daily spontaneous speaking is used to measure
proficiency and check for understanding. Google tools, SDAIE/CI
strategies, inquiry based lessons and assignments, ExAL help students
Lesson Plans
make inferences and draw conclusions.
The Fine Arts commonly apply Process-Oriented teaching curricula that
allow students to pull from prior learned knowledge to fuse into
successive learning activities and culminate at the end of the course year
or semester.

C2.3. Additional Online Instruction Prompt: Evaluate and comment on the effectiveness of reviewing
student work online and online communications to determine the degree to which students are analyzing,
comprehending, and conducting effective research.
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Findings

Supporting Evidence

Turnitin.com is utilized by English teachers to help evaluate and review Turnitin.com
student work. English teachers comment directly on student documents
during editing/writing process. Students can also do peer editing using the
PeerMark function which provides additional commentary.
Google Classroom and Google Forms allow for instant checking for Student work in
understanding; teachers use collaborative features of Google Apps to Google Classroom
Folder
instantly correct or suggest different answers on student work.
Students utilize technology in the completion of projects, accessing and
evaluating source documents, and investigating current information to
supplement classroom materials.
Google Apps (Docs,
Slides, Forms)
In world language, students use Google classroom to work on all writing
assignments, which allows teachers the ability to provide immediate
feedback/support.
No Red Ink allows teachers monitoring of student progress on selected
grammar mini lessons.

C2.4. Indicator: Students demonstrate higher level thinking and problem solving skills within a variety of
instructional settings.
C2.4. Prompt: Evaluate and provide evidence on how well the representative samples of student work
demonstrate that students are able to think, reason, and problem solve in group and individual activities,
projects, discussions and debates, and inquiries related to investigation.

Findings

Supporting Evidence

Students have opportunities for higher level thinking by participating in Lesson Plans
Socratic Seminar, Philosophical Chairs, World Cafe, Coffee House.
Writing tasks require claims, evidence, summaries, reasons/says,
Classroom observation
means/matters
Google Classroom
ELD provides opportunities for peer revision/ annotations of formative
and summative writing (students must problem solve to find examples of
Google Drive
list of common mistakes in student work & revise them)
Give One Get one to prepare individuals to speak with pre-written
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opinions and recording peers’ opinions with AB partners’ as well as SharePoint - HMH
whole class discussion. Students are accountable for individual and group Website
work, both written & oral
Observation of students
Social Science provides student work samples in writing. Philosophical speaking in groups and
Chairs, World Cafe, and Socratic Seminar allow students to think, reason, presenting information
and discuss. “Thinking Like a Historian” skills is used in investigation.
Observation and
Science had supplemental research Flip Notes: videos, articles and other evaluation of students
primary resources, Online-based interactives/webquests/research.
in debates and student
work samples
Content is applied to real world problems by using Mini Math Tasks in Mini Math Task
which students think critically and provide reasoning for their responses.
They are required to work collaboratively in their groups and then reflect
individually.
Student Work Lab Report Notebook
AVID uses collaborative seating to facilitate collaboration. Tutorial
groups allow students to discuss content and inquiry. Project based Guided questions using
learning is given at all levels. Socratic Seminars, Philosophical Chairs, templates
class discussions, 60 and 30 second speeches allow students to justify
Guided questions
claim evidence and analysis.
webquest student work
Culinary students work as a group to plan lab opportunities, work as a
group with specific roles within the kitchen exposing students to various Lesson Plans
tasks in the preparation of the final product. Auto tech students work as a
group using critical thinking repairing vehicles. Students must learn to Tutorials
work as a group to problem solve in the lab experience. Students write
computer programs and games in the computer science classes. The Collaboration notes
language they use is very specific for computer scientists. Problem
Student work
solving is the basis of the engineering programs in which the students
create projects using problem solving.
World languages has additional readings (short stories, poems, novels,
articles), video clips, music/songs, internet, Kahoot. Cultural lessons Lesson Plans
include food tastings of well known dishes from the specific countries.
Student lessons include making ethnic cuisine in small groups at home
and video taping their experiences. Students are encouraged to try
different cuisines outside of the classroom to improve their knowledge of
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the different cultures.
Students in the visual arts must think, reason and problem solve before Lesson Plans
beginning an art piece. To facilitate this, we have them develop a strong
understanding of the Elements and Principles of design and a strong
design vocabulary in order to apply it to verbal or written critique.
Students discuss successful art with the instructor and each other.

C2.5. Indicator: Students use technology to support their learning.
C2.5. Prompt: Evaluate the extent to which representative samples of student work demonstrate that students
use technology to assist them in achieving the academic standards and the schoolwide learner outcomes.

Findings

Supporting Evidence

Google Classroom is being implemented by a large number of teachers
daily. Many teachers use Chromebooks as needed for classroom
assignments. Evidence based claims are made with textual citations. The
gradual release of responsibility process is used to promote teacher
facilitation of the student learning process. Students work in groups to
promote evaluation and constructive critiques of each other’s work.
Students participate in a variety of activities such as World Cafe,
Socratic Seminar, etc. to foster higher level thinking through dynamic
engagement. Technology is integrated in the aforesaid activities to
heighten the student learning experience.

Lesson Plans
Classroom observation
Google Classroom
Google Drive
SharePoint - HMH
Website

Chromebooks are available to all teachers as a resource to integrate
Student Work
technology into assignments in order to enhance student learning.
Students utilize technology in the completion of projects, accessing and
evaluating source documents, and investigating current information to
(Mini Math Task)
supplement classroom materials. Special Education teachers integrate
technology for student use in assignments and assessments in order to
prepare students for college and career readiness.
Weekly lab experiences
Teachers assign projects, essays and assignments that require students to
use technology to collect evidence and present their findings through
essays and multi-media presentations. Students have access to
Chromecarts in a number of classrooms that allows for daily interaction
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with technology based programs such as desmos.com, geogebra, SBAC
practice questions and performance tasks, and Khan Academy. In
Science student complete virtual labs, FRQs, and research projects via
Google Classroom and online.

C2.6. Indicator: Students use a variety of materials and resources beyond the textbook.
C2.6. Prompt: Evaluate the extent to which representative samples of student work demonstrate student use
of materials and resources beyond the textbook; availability of and opportunities to access data-based, original
source documents and computer information networks; and experiences, activities and resources which link
students to the real world.

Findings

Supporting Evidence

Students utilize technology in the completion of projects, accessing and
evaluating source documents, and investigating current events and
information to supplement classroom materials. Teachers assign
projects, essays and assignments that require students to use technology
to collect evidence and present their findings through essays and multimedia presentations. Students have access to Chromecarts in a number
of classrooms that allows for daily interaction with technology based
programs such as desmos.com, geogebra, SBAC practice questions and
performance tasks, and Khan Academy. Teachers use multiple
resources such as computer stations for research, primary sources, guest
speakers that go beyond the textbook and give students real world
experiences.

Lesson Plans and Google
Drive
Master Schedule
Visitor Logs
Student Projects and
papers
College acceptances

In English classes, students create personal webpages where students Lesson
can interact with text, share documents, and post discussion boards on Plans/Collaboration notes
various topics. The ERWC class does a Career Research Unit with guest Tutorials
speakers and a Skillify networking representative comes to junior and
senior classes.
Online archives
Students take field trips to major museums in the L.A. basin to observe
influential art that ties to history lessons. Community based outreach art Student samples
projects require students to engage in critical thinking and creativity. Google Classroom
Students engage in independent guided (step by step) research.
In the AP science courses and physics, students have the opportunity to Lab Report Notebook
attend field trips that allow them to experience real-life applications and
Guided questions using
apply critical thinking skills.
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templates
Career readiness units in CTEP- includes research of careers with slide
presentations, use of job applications, resume writing, certifications in Guided questions
Webquest lessons
various courses (e.g. CA food handlers card)
Students complete assignments online (google slides, google
docs),”Thinking like a Historian” skills to analyze sources, assignments
that prompt students to apply material to their own lives (ex: interview a
veteran in their family), and creative projects applying text material.
Student work samples
Science teachers assign projects that require students to conduct
supplemental research online. Students also create Flip notes and
analyze videos to supplement notes. Science articles and other primary
sources are annotated and analyzed. Students also complete online
interactives and Webquests to learn about a topic.

Math content is applied to real world problems by using Mini Math Mini Math Tasks
Tasks in which students think critically and provide reasoning for their
responses.
Students complete a university research project and social justice
project. AVID 11 students complete a research paper. FAFSA Dream
Act college applications completed. Tutorials occur twice a week.
Socratic Seminars and Philosophical chairs allow for class discussions.
30 and 60 second speeches are also done in class.
The text in an art class is the art itself. Students learn to read a visual
work of art. Then, any time a student creates something they are
exercising their knowledge of the art text.
Forward uses “7 Habits of Highly Effective Teens” to teach executive
functioning skills and address mindset.
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Real World Experiences
C2.7. Indicator: All students have access to and are engaged in career preparation activities.
C2.7. Prompt: Evaluate the degree of and the effectiveness of student access to career awareness,
exploration and preparation that may include such activities such as job shadowing, internships,
apprenticeship programs, regional occupational programs, career academy programs, on-the-job training
programs, community projects and other real world experiences that have postsecondary implications.

Findings

Supporting Evidence

Engineering pathway and Education pathway courses are offered for ROP- Career Pathways
students who are interested in a career in either of these industries.
Recently, we have developed a career-readiness pathway for students
interested in the field of teaching, engineering, culinary, and STEM
pathway. Students are able to take classes during school and after-school
that allow them to receive dual credits, which is an advantage before
attending college. There is also a Teachers of Tomorrow club on campus
that allows students to attend conferences and field trips to different
college campuses. We also have a Club of Sciences program that is
directed at helping encourage and provide another outlet for students
interested in a STEM career by attending field trips and school created
competitions for them to design and create projects to solve a real life
problem.

AP Biology,
Environmental Science
and Science Club
School onsite garden
Environmental and
Sustainability Club

Engineering pathway and Education pathway courses for students who are
interested in a career in either of these industries can take courses linked to
these pathways.
Engineering pathway, Education pathway, and Culinary pathway courses
are offered for students who are interested in a career in any of these
CTE course offerings
industries. The Education Pathway offers students opportunities to work in
the neighboring elementary school. The Automotive technology course in
conjunction with the Technology includes a competitive activity
Health classes utilize ChooseMyPlate in order to evaluate personal diet
and activity levels to assess personal health. Students also research
information on drugs and mental illnesses to use in a presentation to other
students. Students must evaluate source documents for reliability.
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In our classes, students learn basic concepts and develop them through Student work samples
different media. Fine Arts give students hands-on use of video and digital
cameras, kiln firing of clay projects. The Child Development class uses a Lesson plans
“Baby” program for hands-on experience.
Engineering students participate in UCI competitions. Santiago
Sustainability Council was created for students to become involved in the
school’s upcoming transformation into a self-sustaining campus.
WorkAbility Records
The SPED Workability program gives SPED students an opportunity to
work in the community.
Science has field Trips to enhance outside the classroom learning and a
Community Edible Garden.
Students in Accounting class operate 1-day business selling lemonade to Lemonade Stand
staff members. They prepare the business one month in advance. They Accounting Business
have to promote their business, manage employee, pay bills, prepare the
food, calculate their income/loss and all activities that involve running a
business
Internship records
STEM/CTE students research the variety of careers in the culinary field
and offer an intern program during the summer. During the year, people
from industry speak in class to the students. They also use a variety of
fieldtrips to give student a better understanding of industry.
The CTE department offers numerous career pathways including
Automotive, Computer Science, Culinary Arts, Education, and
Engineering. These courses provide students with information related to
careers in these areas through research, industry speakers, and field trips.
Students interview and present information on careers in videos and slide
presentations.
Specific activities include:
1. Partnership with United Way which provides students with field
trips and job shadowing opportunities. These experiences may lead
to internships in STEM/engineering careers. First field trip to
Alcon focusing on Women in STEM/engineering.
2. UCI Engineering Invitational - students design, build and race
energy efficient vehicles.
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3. OC Maker Fair- Students design marketable products, produce
prototype, and display it.
4. NHRA Career Day
5. GGUSD CTE offers to students summer internships in STEM
6. CTE teachers bring in industry guest speakers in various career
areas
7. We offer Project Leads the Way - courses which students have the
opportunity to receive college credit.
8. Real world projects are an integral part of CTE courses - i.e.
design hydraulic braking system, design and produce shop
equipment, build and program robots, large scale food production
for Thanksgiving and Christmas banquets, plan and organize
culinary labs.
9. College field trips
10. Culinary field trip to the Ritz Carlton with a possible externship.
11. Careers in Education students participate in working with Mark
Twain students (severely disabled) and visitation and assisting at
Clinton Elementary School
12. Clubs: Teachers of Tomorrow and Robotics
13. CTE include units in job applications, resume writing, job
acquisition skills, business finance (entrepreneurship), and career
research
14. Collaborative work with science on STEM projects
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ACS WASC Category C. Standards-based Student Learning:
Instruction:
Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in
Category C are being met.
Include comments about the degree to which these criteria impact the school’s ability to address one
or more of the identified critical student learning needs (Chapter IV).
Summary (including comments about the critical student learning needs)

Santiago is meeting the standards of instruction by differentiating the delivery of curriculum by
appealing to a variety of learning styles and using technology in order to facilitate student
collaboration and student-selected research. Teachers also provide resources beyond the textbook in
classrooms and helping students apply material to their daily lives. Students are expected to organize,
access, and apply knowledge in various formats, including frequent checks for understanding,
formative assessments, and summative assessments.
These strategies help us meet critical learner needs by appealing to multiple learning styles,
providing linguistic structure and assistance, and by offering multiple levels of assignments so
students can meet the standards for the class in a way that requires personal individual rigor for each
student.

Prioritize the areas of strength and growth for Category C.
Category C: Standards-based Student Learning: Instruction: Areas of Strength

1.Increased Collaboration to Create Common Assessments: Teachers meet during weekly
collaboration meetings to discuss student progress and create common formative assessments
2.Use of ExAL to Differentiate Instruction: Differentiated instruction based on student
linguistic and academic abilities, such as ExAl, that supports multiple learning styles
3.Checking For Understanding: Teachers use a variety of strategies to check for understanding
and ensure student accountability
4.Focus on Critical Thinking and Higher Levels of DOK: Critical thinking skills are
promoted through student collaboration and inquiry in lessons, assignments, and assessments
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5.Schoolwide Use of Technology: Using technology in the classroom as a means to enhance
student learning

Category C: Standards-based Student Learning: Instruction: Areas of Growth

1.Students-Led Instruction: Allow more time for student-led lessons to allow for deeper
understanding of the material
2.Writing Across the Curriculum: Incorporating more writing assignments in all content areas
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ProudOfResults
Students show off their
scores!

ParentTraining
Parents learn about test
results

ExploringSci
Looking inside to get a closeup

29 days +3 hrs ago
1 day + 12 hrs ago

HandsOnCeramics

SHSScholars
Mr. Ramirez with our top
scholars!

21 days + 2 hrs ago

ELTeacherCollab
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TeamWork
SHSParentsRock
Worm dissection in Bio

Cooperative learning. See,
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Category D: Standards-based Student Learning: Assessment and
Accountability
D1. Using Assessment to Analyze and Report Student Progress Criterion
The school staff uses a professionally acceptable assessment process to collect, disaggregate, analyze, and
report student performance data to the school staff, students, parents, and other stakeholders.

Indicators with Prompts
Professionally Acceptable Assessment Process
D1.1. Indicator: The school uses effective assessment processes to collect, disaggregate, and analyze
student performance data.
D1.1. Prompt: Evaluate the effectiveness of the school’s assessment processes. This would include the
collection of data from state, national and local sources; the disaggregation of data for ethnic groups,
socioeconomic status, and students with disabilities; and the analysis of performance that provides feedback
as to how students are meeting the expectations of the academic standards (including Common Core) and the
schoolwide learner outcomes.

Findings

Supporting Evidence

Santiago High School currently receives data from several sources to Illuminate Reports
evaluate student performance that can be accessed through Illuminate.
Through Illuminate, PLCs have access to Advanced Placement,
CSTs/CMA or CAPA (for students with IEPs), CAASPP, CELDT, CMA,
DWA results, district benchmarks, and PLC generated formative and
summative assessments in pre-built or customized reports that allows for
identification of positive and negative trends. All data is linked to student
profiles (e.g. socioeconomic status, ethnicity, IEP, 504 plans, and language
proficiency) which allows for data to be disaggregated easily for analysis.
Aeries is another avenue for administration and counselors to obtain Aeries queries
student assessment and academic performance data. Administration and
counseling staff can use Aeries to create queries which allow them to
identify positive and negative trends, as well as students who need
intervention.
PLCs at Santiago analyze assessment data received from state, national,
and local sources such as SBAC, PSAT and district benchmarks.
Disaggregation of data for ethnic groups, socioeconomic status, and
students with disabilities provides important feedback to help close
achievement gaps and provide additional needed services. PLCs analyze
data to guide instruction, adjust assessments, discuss scholarly habits,
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student motivation, socioemotional well-being, and overall school climate. Aeries Data Queries
PLCs use the data to discover trends, areas of strengths, as well determine
school-wide goals. The Special Education PLC further analyzes data for SEIS IEP
students with special needs to determine IEP goals,
accommodations/modifications, as well as instructional practices to share
Illuminate Data
with the faculty.
Data Analysis tool
Assessments given in Illuminate or Google Applications have increased
access and ability to analyze data for trends. Each PLC analyzes data from
common assessments to look for areas of strength and needs for
improvement. A data analysis tool is completed quarterly for common
assessments to allow PLCs to reflect on best practices, as well as areas for
growth and how to incorporate re-teaching and alter practices for the
future. CAASPP data is analyzed by the appropriate PLCs for content
mastery and PLCs adjust future lessons to help students increase mastery.

PLC Lesson Plans and
Pacing
Google Applications
like Google Forms and
Flubaroo

Monitoring and Reporting Student Progress
D1.2. Indicator: The school informs and creates understanding through effective processes to keep district,
board, parents, and the business and industry community informed about student progress toward achieving
the academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes.
D1.2. Prompt: Evaluate the effectiveness of the processes that inform and create understanding of the
appropriate stakeholders (governing board members, teachers, students, parents, business/industry
community) about student achievement of the academic standards, the college- and career-readiness
standards, and the schoolwide learner outcomes.

Findings

Supporting Evidence

Since Aeries Parent Portal was adopted 6 years ago, technology continues School web site (links
to be an integral part of communication between teachers and parents. to Aeries Parent Portal
During enrollment, every parent/guardian was signed up for an Aeries and GGUSD web site)
account to access the Parent Portal. Parent Portal allows parents to access
grades and attendance records of their children. Students also created
accounts to access their grades and track their progress.
The current school website (http://www.santiagohs.org/) helps parents find
information about teachers, classes, guidance, scholarships, testing,
School website
athletics, and upcoming events, among other things. There is even a
section specifically aimed at parents, offering information about dates, District website
rules and regulations, community resources, attendance, report card dates,
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and a staff directory. The school website offers information about parent
meetings and training events, including Back to School Night, Open
House, the 10 Commandments of Education, 40 Developmental Assets Parent program
and Boys Town series. The 10 Commandments of Education, 40 enrollment/sign
Developmental Assets and Boys Town Series offer parents a lesson series in/graduation
on how to monitor school progress, navigate the school system and
provide a positive and nurturing environment that encourages positive
decision making and life style choices. The school website also has links
to every teacher’s e-mail account, so parents can directly e-mail their
student’s teachers with any questions, comments or concerns about grades,
assignments, missing work, setting up conferences, etc. There is a link to
the Garden Grove Unified School District website (http://www.ggusd.us/),
which offers information about the school district in general and provides
Santiago High School’s School Accountability Report Card in three
different languages (English, Spanish, and Vietnamese).
To further communicate student progress towards academic standards,
parents are sent grade updates regarding his/her student eight times per
year. Parents receive four progress reports and four quarterly grade reports,
including feedback on work habits, citizenship, and personalized
comments. With the addition of the Aeries Parent Portal, parents can Progress Reports
check the grades of their children to monitor progress and learning at any
Quarter grade reports
time.
Semester grade reports
Parents also receive specific assessment results through the mail, such as
CELDT, PSAT, and CAASPP results. Community liaisons and counselors
are available to help translate the information. Students taking college
placement tests, SAT’s and AP exams receive the results at their places of
residence. Santiago High School offers several parent nights per year,
some focusing on the interpretation of test results, including a PSAT
results night for parents in January. On this night, the PSAT results are
distributed to all parents who attend. Counselors, translators and
representatives from the College Board are available to explain the scores
and results.

Aeries Parent Portal

CELDT test results
sent home

SAT and AP test
results mailed home,
PSAT test results
distribution on PSAT
During 11 grade, students are exposed to the Early Assessment Program. Results Night, sign-in
This academic preparation program was established by the California State sheets
University system to help high school students meet college readiness
standards in English Language Arts and mathematics before admission to
th
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any of the 23 CSU campuses. EAP results may be used to validate the
ELM (Entry Level Mathematics) and/or the EPT (English Placement Test)
placement test requirements. EAP results are based on questions from both
the English and Math portions of the SBAC, and writing an essay a few
months prior to the SBAC. Test results are included on the SBAC score
report, and if a student is Proficient, he/she can find him/herself exempt
from having to take the English and math placement exams at the CSU
campuses.

EAP test results can be
found with the SBAC
results for 11 grade
students, as well as
online
th

Santiago has implemented the use of social media as another way to
communicate to parents, students, and other stakeholders. Santiago has an
Instagram, Facebook, and Twitter account to not only share student work
and campus activities, but also as a useful way to communicate important
reminders and events to students and parents. Several campus clubs also
have their own Instagram and Facebook groups to further inform students
and parents of specific club information.
SHS Instagram
Santiago uses a variety of outlets to communicate information to parents, account
students, and other stakeholders via telephone. Faculty will call home to SHS Twitter account
communicate academic and behavioral concerns. Community liaisons help
communicate concerns to non-English speaking parents. Santiago also SHS Facebook account
implements School Messenger to call, email, and/or text information to
parents and students. Santiago also uses Remind 101 to text students,
parents, and/or staff. Teachers can also set up Remind 101 for their classes
to communicate specific class-related information.

The AVID Department holds an annual mandatory parent meeting. At this
meeting, the administration, AVID teachers, AVID parents and former
AVID students speak about the program and what it entails. Detailed
information is given about AVID, and what the expectations are at any
given grade level. After the general meeting, senior AVID teachers meet
with the parents of the senior students, to discuss more specific
information pertaining to the senior year of AVID. AVID teachers
regularly monitor the grades of senior students and have parent
conferences to try and ensure that AVID senior students meet their A-G
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requirements and get accepted into a four-year university upon graduation.
AVID parent meeting
Teachers and counselors set up meetings with parents and students at any
sign-in sheets
given point in a school year, based on grades, attendance, behavior, or
concern for any given reason. All guidance counselors meet one-on-one
Aeries Parent Portal
with students at least twice a year. Some of these meetings are set up as
interventions when a teacher or counselor observes that a student may be
heading in the wrong direction. If the parents do not speak English,
interpreters are available to assist in the meeting process.

Individualized Educational Program (IEP) meetings are held yearly by
Special Education teachers to inform parents of the progress of their
student toward meeting standards and goals. Meetings are also held
quarterly by SPED case managers if a special education student receives a
D or F in any class. Every three years, students are reevaluated for special IEPs
education services, and services and placements are discussed with parents
at the triennial meetings. IEPs are filed in a separate folder in the students’
cumulative files.
Counselor/teacher
A variety of award programs are held to recognize student achievement, as
notes
well as the participation of parents and community members in our
programs. Upon the completion of the 10 Commandments of Education Counselor/teacher
and 40 Developmental Assets training, parents are presented with notes and meeting
certificates demonstrating their completion of the programs. A outcomes.
culmination ceremony is usually held toward the end of the school year to
celebrate the accomplishments of all the parents who have participated in
these programs. Senior Awards Night is held in June to honor 12 grade
students and to present them with various scholarships and awards.
Community members are invited to be a part of the program and to present IEP attendance logs
awards in person. JROTC honors exemplary students/cadets at a program
each year and invites military personnel to participate. A Fine Arts Night Meeting outcome
is held once a year to showcase students’ skills in the Visual and notes
Performing Arts. In addition, students of the month and scholars of quarter
are other ways we honor student achievement.
th

All departments communicate with students and parents by mailing home
“Cavs Are…” postcards. These cards celebrate students’ hard work and
accomplishments. In addition, Honor Roll cards are given to students in
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their fourth period classes at the start of the new semester.
“This Week @SHS” is a weekly online newsletter that is emailed to all
students, faculty, and parents. It conveys important information regarding Programs and sign in
school activities and school/student achievements. It is also posted on the sheets for various
school website and sent to the district office.
awards nights
Many teachers use Google Classroom to communicate assignments, due
dates, grades, and announcements. Some teachers are using a new feature
on Google Classroom that allows parents access to Google classroom.
This feature provides parents with a weekly email detailing their student’s
performance in class that week. It includes assignments, due dates, and
grades.

Senior Awards Night
and JROTC invitation
list
Honor Roll lists

CAVs Are postcards
During school site council meetings, all assessment results including
CASSPP/CST and CELDT are reviewed. Committee members are given
Honor Roll Cards
opportunities to question, clarify, and provide feedback. The school
district annually shares our strategic plan data results with the entire
Garden Grove community through various print and electronic media.
Newsletter
Website
Google Classroom
Site Council Minutes
Monitoring of Student Growth
D1.3. Indicator: The school has an effective system to determine and monitor all students’ growth and
progress toward meeting the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes, including a sound basis upon which students’ grades are determined and
monitored.
D1.3. Prompt: Evaluate the effectiveness of the system used to determine and monitor the growth and
progress of all students toward meeting the academic standards, the college- and career-readiness standards,
and the schoolwide learner outcomes, including the basis for which students’ grades, their growth, and
performance levels are determined.

Findings

Supporting Evidence

All students meet with their respective counselor at least twice a year to
discuss their class schedules, college and career plans. The counselors Annual meeting
familiarize all students with graduation and college application outcome paperwork
requirements (A-G requirements) to help students make decisions
regarding their classes. The meetings ensure that class selection reflects Class schedules
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the student’s post-high school plans. Teacher recommendations, student
course requests, test scores and grades are also considered when planning
students’ classes and school’s master schedules. Students are given copies
of their four-year plan to share with their parents. Our counseling team
also have drop in appointments to answer questions regarding classes and
college/career planning. In addition, workshops are held after school to
help 12th grade students apply for college and financial aid. Santiago also
has a full-time bilingual college advisor who meets regularly with students
and parents to help with college-related questions.
Grades are sent home quarterly to inform parents of student progress. A
mandatory mid-quarter progress report must be given to students who are
not meeting standards (defined as receiving a C- in any class). Students
and parents have access to Aeries which has the most current cumulative
and assignment grades from each student’s teachers, thereby opening
communication between parents and teachers regarding student progress.
Having immediate access to grades allows administration, counselors,
teachers, students and parents to take an active role in timely intervention
to ensure success. Administration, counselors and teachers often use email
and calls home to relay concerns to parents, as well as set up individual
parent conferences when needed. Having a bilingual counseling team
allows for direct communication between the school and parents regarding
student progress. In addition, community liaisons aid in contacting
parents and participate in conferences where the parents home language is
not English.

Master schedule
Course teacher
recommendations
Illuminate data
College Boost sign in
sheets

Mid quarter, quarter
and semester report
cards.
Aeries Grades
Emails/ Phone call
records
Conference outcome
records
Community liaison
phone records

Aeries also allows weekly monitoring of academic progress for students
enrolled in Forward and AVID classes. Students submit grade checks and
have one-on-one goal setting conferences with Forward and AVID
teachers. Weekly grade printouts help students and teachers maintain open
discussions about continual progress in each class. Students have
individual grade conferences with their teachers to discuss successes and Grade Printouts
failures, and to create plans of action to ensure continuous progress and
success. Students also set academic goals and write grade reflections to Tutorial forms
analyze where they are in their classes, where they have been, and where
Reflections
they need to be going.
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To determine and monitor growth and progress of students meeting
academic standards, PLCs work together to create common formative and
summative assessments. As a staff, we discuss levels of rigor, learning
goals, and strategies to determine depth-of-knowledge levels. In our PLCs,
we meet at least weekly to create common formative and summative
assessments and to determine student progress on standards and mastery
of standards. PLCs also meet to discuss outcomes of common formative
and summative assessments. PLCs work together to include a variety of
assessment measures to prepare students for the SBAC assessment,
including addressing text-dependent questions, common evidence-based
writing, and SBAC published interim assessments. This allows teachers to
compare student outcomes, communicate effective strategies, discuss
areas for growth, and determine content mastery. Demonstration of
content mastery, as well as student progress and growth are reflected in
several outlets, including the students’ grades, common assessment
reflections, District Benchmarks, Illuminate reports, and SBAC
assessments.

PLC meeting notes
PLC common
assessment
reflections/Data
Analysis tool
Quarter student data
(Google Classroom
faculty workgroup)
Faculty meeting notes

Quarterly grades,
Aeries Gradebook,
As described in Category A, Santiago has implemented an expected
District Benchmarks,
school-wide learning standards that addresses academics skills, personal
Illuminate reports,
skills, and lifelong success, which reflects Santiago’s and the District’s
SBAC assessment data
Strategic Plan. The CAVs Are Program is shared at the beginning of the
school year, and each month the school focuses on one of the
characteristics that represents what Cavaliers are. Students are monitored
and rewarded for exemplifying these characteristics in the CAVs Are
weekly nominations and monthly drawings, which are held every third CAVs Are
Tuesday. Teachers praise students for exemplary and noteworthy progress presentation in
by filling “CAVs Are Making a Difference” postcards which are sent classrooms
home.
CAVs Are postcards
Students who have not met standards are assigned to before and/or after
school tutorial. Both administration and teachers can assign tutoring to
ensure students relearn or receive clarification on standards. Tutorial is set
up by PLCs and is school-wide. Each PLC group has developed their own
after-school intervention. Intervention includes but is not limited to
reteaching, explanations of incorrect answers on an assessment and
retaking an assessment. In addition to specific course tutorials, a teacher
and peer tutor staffed library is open daily at 6:45 am to 8:00 am and from
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2:00 pm to 5:00 pm (Monday and Friday) and to 8:00 pm (Tuesday,
Wednesday and Thursday) to help students in all subject areas. Outside of
the library tutorial, the Boys and Girls Club also offers small group Tutorial sign in from
departments, library
tutoring in all subject areas.
and Boys and Girls
Another avenue for students to re-demonstrate mastery of standards Club
includes credit recovery and APEX. Credit recovery and APEX programs
meet twice-per-week for two hours per session. Credit recovery allows for
students who were unable to demonstrate mastery of standards a chance to
re-learn the standards and re-demonstrate their mastery through their
weekly assignments, projects and assessments. APEX allows students to
use a flexible digital A-G curriculum that is personalized to them with
embedded support and scaffolds for learning. It includes real-time data
that can drive students learning and teacher instruction.

Grades from
reteaching, retakes of
assessments,
corrections.
Administrative assigned tutoring slips

Students with IEPs or 504 plans have additional checks for content
mastery. IEP case managers complete quarterly progress reports through
Credit recovery and
SEIS to determine if individualized learning goals and objectives are being
APEX
met. If students with IEPs or 504 plans are not meeting standards, as
enrollment/grades
demonstrated by D/F grades, case managers arrange meetings with
parents, teachers, administrators, and any other supportive staff. These
meetings discuss any suggested adjustments to the current
accommodations/modifications, as well as any additional supports, to help
the student better access the content, which enables students to potentially
master content. To further assist students with IEPS/504 Plans, there is
free after-school tutoring on Tuesdays and Thursdays. The ASP (After
School Program) allows students to receive small group tutoring,
reteaching of content, organizational help, as well as time-management
and study skills.
SEIS Quarter reports
School-wide, classes are developing career-readiness through academic
curriculum. Students are asked to problem-solve, think critically and
creatively, and collaborate with other classmates on a common objective.
Academic field trips include a career component where students learn
about a related career. Many classes incorporate research projects on a
related career to present to classmates. Other classes, such as CTE/ROP
courses, include curriculum that revolves around career-readiness in a
variety of fields, such as cooking, digital arts, automotive, visual arts, etc.
CTE/ROP course also take students on career-related field trips, where
226

SEIS IEP Notes
After School Program
(ASP) tutoring slip

CTE/ROP course

Santiago High School ACS WASC/CDE Self-Study Report

students interact and engage with industry professionals.

syllabi

CTE/ROP field trip
Santiago has partnered up with Santa Ana College in the Orange County assignments
Teacher Pathway Partnership (OCTPP), which provides students with PLC notes
college-and-career readiness training for those interested in pursuing an
education-related career, such as Pre-12th grade teachers, teaching Field trip assignments
assistants, and after-school teachers/supervisors. Students can earn dual
credit towards high school graduation and college credit towards local
colleges, including Santa Ana College, Santiago Canyon College,
Fullerton College, and California State University, Fullerton. Students Education Pathway
enrolled in the Education Pathway also take career-related field trips Course Syllabus and
enrollment rosters
where students interact and engage with industry professionals.
D1.3. Additional Online Instruction Prompts: Evaluate the effectiveness for determining if a student is
prepared to advance to the next unit, course, or grade level. Evaluate how course mastery is determined and
evaluate the “steps” or “gates” that are in place to prevent students from proceeding to the next unit if mastery
has not been demonstrated.
Evaluate the effectiveness of the procedures for grading student work whether it is done electronically or
individually by the teachers.
Evaluate how teachers ensure academic integrity and determine students are doing their own work in the
online environment. Comment on the degree to which the results for state-mandated assessments and the
high school exit exam are used in decisions about student achievement and advancement and improving
the instructional program.

Findings

Supporting Evidence

Santiago offers online courses to help meet student varying needs. These
courses include APEX fir D-Validation, Civics, and Economics.
APEX is a digital, personalized curriculum to help keep students on track
and allow them to pass required courses. APEX is a flexible academic
program, allowing more personalized education with flexible scheduling.
Currently, APEX is available for students to remain A-G eligible who
APEX
received a D in English, Math, Science and Social Studies at Santiago.
enrollment/curriculum
Because APEX is self-paced, the embedded checks and assessments
determine if students have met academic standards and can move on to the Student progress
next step, or need additional scaffolds to address needs. Students receive
teacher support and access to computers for work twice per week. Student
work is graded immediately through the program (electronically), as well
as through physical essays and assignments for teacher-assessments.
Students are provided immediate feedback on mastery and progress.
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APEX is effective in grading for content standards, but any computer
program, including APEX, is limited in assessing depth of knowledge.
Economics and Civics are offered as online courses for 12th grade
students. Students are presented with new content each week and interact
with the information in a variety of ways, including answering video
questions, Weekly Essential Questions, discussion board questions, and
summative and formative assessments, such as collaborative projects,
online activities, quizzes, and in-person exams. Student work is assessed
weekly by the teacher. This method of assessment is effective in assessing
depth of knowledge and application. If students are not mastering the
content (as demonstrated through formative and summative assessments),
they are called in to a conference with the online teacher to discuss
progress and next steps.
The APEX program is self-paced and testing takes place when the student
is ready. The program takes place after school where students are
monitored by a teacher to ensure integrity of the program. Online classes
meet in person for exams and students do not have access to the exams
prior to the exam day. Teachers monitor testing to ensure integrity.
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D2. Using Assessment to Monitor and Modify Learning in the Classroom Criterion
Teachers employ a variety of appropriate formative and summative assessment strategies to evaluate student
learning. Students and teachers use these findings to modify the learning/teaching practices to improve
student learning.
Online Programs: iNACOL Standard L: Assessment of Student Performance: A quality online program values
student academic performance and takes a comprehensive, integrated approach to measuring student achievement.
This includes use of multiple assessment measures and strategies that align closely to both program and learner
objectives, with timely, relevant feedback to all stakeholders. [iNACOL Standard L, 2009]

Indicators w ith Prompts
Appropriate Assessment Strategies
D2.1. Indicator: Teachers consistently use appropriate formative and summative strategies to measure
student progress and guide classroom instruction.
D2.1. Prompt: Evaluate the effectiveness, the appropriateness and the frequency of the assessment
strategies, especially student work, based on the programmatic goals and standards to determine student
achievement.
Findings

Supporting Evidence

Santiago High School currently has weekly collaboration days where
PLCs meet to develop common formative and summative assessments,
which includes assignments and projects. The PLC collaboration includes
frequent assessment data analysis, where student progress is analyzed and
effective instruction is discussed.

PLC Data Analysis
Tool

A variety of formative assessments are utilized in Santiago classrooms.
All PLCs have determined common standards for their courses. The
formative assessments serve as “checkpoints” to determine if the students
are meeting the goals that were previously determined by the PLC.
Formative assessments include a variety of opportunities to demonstrate
understanding, including quizzes, whiteboard reviews, warm-ups,
journals, interactive notebooks, tickets-out-the-door, and group/pair
discussions and explanations. With increased access to chrome books and
other technology on campus, many PLCs are able to incorporate digital
learning. Applications like Kahoot (online interactive reviews), Ed Puzzle,
and Quizlet allow teachers to take a “pulse” of their students’ day-to-day
understanding of the standard, and to further increase engagement of the
student. In addition, there has been an increase use of Google Classroom
and Google Suite since its 2014 release. Google Classroom has served as a
platform for PLCs to assign students formative assessments and
assignments. It also allows students to work collaboratively and hold
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discussions. By using Google Suite, PLCs can see how the student is
interacting with the standards-based task or assessment. In addition, by
using applications like Flubaroo, data can be collected for analysis and
students can receive immediate feedback on their performance. Immediate
feedback allows students and the PLC members to determine if further
clarification, reteaching and studying are necessary prior to the summative
assessment. The PLC uses data from the formative assessments to guide
classroom instruction, including extension or reteaching.
All PLCs have developed common summative assessments to ensure
demonstration of standard mastery. PLCs currently utilize textbooks and
Illuminate test banks to generate multiple choice and fill in the blank
assessments. However, PLCs can add or modify questions accordingly to
ensure that the assessment matches the standards previously agreed upon
by the PLC. As stated previously, the use of Illuminate or Google Suite for
testing gives PLCs access to data quickly to give feedback to the students
and provide feedback to PLC to determine areas for improvements, share
strategies and finalize next steps. However, summative assessments do not
only include tests, they can be in in the form of essays, presentations and
projects which are graded by common rubrics developed by the PLC.
PLCs meet weekly allowing timely analysis of data and grades collected
summative assessments.
PLCs are also in the process of creating common writing prompts to
further assess student mastery of content. PLCs meet to create at least one
quarterly common writing prompt (sometimes more), based on essential
standards previously agreed upon by the PLCs. Writing prompts are based
on text, where students are required to cite evidence. Teachers grade the
essays, either online using applications such as Goobric, or on paper, using
a common rubric created by the PLC. After the writing assessment, has
been completed by the students, PLCs meet again during weekly
collaboration to discuss the results of the writing prompt, including further
instruction or assigned tutoring. Writing assessments may be used more
frequently than once a quarter- many teachers and PLCs use writing more
often to determine student achievement.

PLC meeting notes
PLC data analysis
Student work
Illuminate Reports
PLC Common Rubrics

PLC writing prompts
Student work
PLC meeting notes
PLC common rubrics
PLC data analysis

The District also provides a common Quarterly Benchmark that assesses
student mastery of state and Common Core Standards. These summative District Benchmark
assessments can either be taken online through the Illuminate platform, or
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on paper and scantron. The assessment data provides feedback on mastery data
of content based on the following scale: Advanced, Proficient, Basic,
Below Basic, or Far Below Basic. The data on the District Benchmarks
provide teachers feedback on students’ levels of achievement, as well as
counselors with information to drive placement in future courses.

D2.1. Additional Online Instruction Prompts: Evaluate the use of student work and other online
assessments (formative and summative) that demonstrate student achievement of academic standards and
the schoolwide learner outcomes.

Findings

Supporting Evidence

Santiago offers online courses to help meet student varying needs. These APEX
enrollment/curriculum
courses include APEX, Civics, and Economics.
APEX is a digital, personalized curriculum to help keep students on-track
Student progress
and pass required courses. APEX is a flexible academic program, allowing
more personalized education with flexible scheduling. Currently, APEX is
available for D validation for English and Social Studies. Students
demonstrate achievement towards academic standards through completing
the online curriculum as well as submitting work to their teacher for
assessment and progress-monitoring. They are not able to move on to the
next topic until they meet the academic standards of the previous topic, as
demonstrated through formative and summative assessments. APEX offers
embedded supports and scaffolds to meet diverse needs- the program is
student-centered active learning. APEX offers educators and students realtime, actionable data on progress and performance.
Economics and Civics are also offered as online courses for 12th grade
students. Each week, a chapter is presented and students must interact with
the curriculum in a variety of ways. Students participate with the online
curriculum in a variety of methods, including answering weekly Essential
Questions, discussion board questions, and summative and formative
assessments, such as collaborative projects, online activities, quizzes, and
in-person exams. Student work is produced and assessed weekly, giving
students timely feedback on their progress towards academic standards. If
students are not mastering the content (as demonstrated through formative
and summative assessments), they are called in to a conference with the
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online teacher to discuss progress and next steps.

Demonstration of Student Achievement
D2.2. Indicator: Teachers use the analysis of assessments to guide, modify and adjust curricular and
instructional approaches.
D2.2. Prompt: Examine the effectiveness of the processes used by professional staff to use formative and
summative assessments to guide, modify and adjust curricular and instructional approaches. This includes
how professional learning communities and subject matter teams collaborate to collect, analyze, and use
assessment data for the basis of curricular and instructional decisions.
Findings

Supporting Evidence

SHS currently has weekly collaboration for PLCs which allow for Collaboration
discussions of formative and summative assessments to guide, modify, and Schedule
adjust curricular and instructional approaches.
Teachers use different types of formative assessment daily to check for
student understanding. This includes but is not limited to: warm-ups, Student-produced
tickets-out-the-door, whip-arounds, whiteboard reviews, journal entries, and work
digital checks such as Google Classroom polls or Google Forms. Other
formative assessments include quizzes, simulations and webquests, Aeries Grades
classroom discussions/Socratic Seminar, Kahoot reviews, and homework.
Summative assessments include PLC created exams, Illuminate exams,
District Benchmarks, projects, lab/lab write-ups, and collaborative
performance tasks.
Formative assessments help teachers guide and adjust instruction by
Data Analysis Tool
highlighting areas of curriculum that may need to be retaught, identify
students who may need additional tutoring, as well as students who are
Lesson Plans
excelling and would benefit from extension lessons or activities. Formative
assessments allow teachers and students more immediate feedback and an
opportunity to adjust instruction and determine best practices within that
Illuminate Data
group of standards to ensure student learning.
Summative assessments provide teachers and students with an overall
picture of student mastery of previously determined standards. This data can
be used to provide students with additional help through library or Boys and
Girls Club tutoring. Summative assessment data also provides teachers with
instructional feedback, and through reflection allows teachers to adjust
instruction and determine best practices for the future.
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PLCs meet weekly during collaboration to discuss results of both formative
and summative assessments, student understanding of content, as well as Data Analysis Tool
any plans to modify instruction to further meet student needs. Data from PLC Meeting Notes
assessments is analyzed to determine if students mastered the content as
PLC Assessment
well as the success of instructional strategies.
Outcomes
Students with IEPs receive additional instruction and curricular
modifications, based on their Individualized Education Plan (IEP).

IEP (SEIS)

Student Feedback
D2.3. Indicator: Student feedback is an important part of monitoring student and classroom progress over
time based on the academic standards, the college- and career-readiness standards, and the school wide
learner outcomes. Interviews and dialogue with representative students inform the degree to which learning
experiences are understood and relevant in preparing students for college, career, and life.
D2.3. Prompt: Using interviews and dialogue with students, evaluate the extent to which students understand
the expected level of performance based on the standards and the schoolwide learner outcomes in relation to
preparation for college, career, and life. Evaluate the effectiveness of the student-teacher interaction and
monitoring of student progress based on student feedback.
Findings

Supporting Evidence

At the beginning of the school year, administration, with the help of the
drama and audio visual departments, developed a video and PowerPoint
that was presented during 4th period to all students which reviewed schoolwide “CAVS Are” expectations and included school and district goals. All
students turned in a signed acknowledgement that they understood the
expectations. All students and parents receive an informational pamphlet
that includes contact information for administration and counseling staff, as
well as important phone numbers and expectations. In addition, teachers
review their class expectations and their class syllabus with their classes at
the beginning of the school year.

CAVS Are Video
School-wide
PowerPoint
presentation
Information pamphlet
Syllabus

Counselors meet with students bi-annually to review their academic
performance and their post-high school plans. It is the expectation that all
students graduate with a post-high school plan. This meeting allows the
counselors to have a one-on-one conversation with students regarding Counselor meeting
expectations from PLCs, colleges and future employers. In the 2016 outcomes
Strategic Plan Survey, 76% of the 1904 students surveyed agreed or 2016 Strategic Plan
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strongly agreed that “Adults at this school (SHS) have helped me Survey Results
understand A-G requirements for college admission.”
Within the classroom, teachers review daily expectations with the use of
daily objectives (Students Will Be Able To…) and essential questions.
Rubrics are provided for grading of many assignments to ensure students
know what is expected of them. Students’ roles and expectations are often
reviewed prior to starting pair or group activity. All teachers have been
trained in strategies to allow group processing of information and
demonstrate content mastery. This is often modeled to the class by
strategies like role play or fish bowl to ensure successful execution by the
students.

Daily objectives and
essential questions.
Rubrics and lesson
plans

In April 2016, 82% of the 2126 students surveyed regarding expectations,
preparation for college and career, and student-teacher interaction reported 2016 Strategic Plan
that most of their teachers believed that they can do challenging work. Data Survey Report:
from the survey shows 91.5 % of the students reported that their teachers Students
believed they could be academically successful. In addition, 87% of
students reported that they believed that Santiago High School focuses on
academic success for all students and that the staff encourages them to
work hard to ensure post high school success whether it be college or
career.
The 2015 Garden Grove Unified School District reported that 73% of
Santiago’s students are enrolled in postsecondary education. Of the
students enrolled in postsecondary education, 83% have continued beyond
2015 District and
their first year.
School Overview
from The Single Plan
In a student-panel interview given by ASB, students reported their for Student
experiences at Santiago in relation to community outreach, success in high Achievement
school, college-readiness, career-readiness, and critical thinking. Students
reported that Santiago has helped them care about the community and
global awareness through participation in class discussions and clubs that WASC Student
focus on global and community issues as well as community service. Interview Transcript
Students reported that Santiago has helped them succeed by providing
courses that challenge them, meeting with counselors, the AVID program, Field trip rosters
and teachers that guide them. In regards to career-readiness, students report College Boost
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benefitting from Teachers of Tomorrow club, where they were able to take attendance sheets
field trips to local colleges/universities and work with elementary children.
AP enrollment lists
Students report that Santiago has also helped with college-readiness with
programs like College Boost, working on college, FAFSA, and EOP
applications. Students also report that AP courses and other courses have
prepared them for rigorous college courses. When asked about traits that
make one successful in college, students reported responsibility,
preparedness, and hardworking.
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D3. Using Assessment to Monitor and Modify the Program Schoolwide Criterion
The school, with the support of the district and community, has an assessment and monitoring system to
determine student progress toward achievement of the academic standards, the college- and careerreadiness standards, and the schoolwide learner outcomes. The system drives the school’s program to
continually improve and to allocate resources to effectively meet student needs.
Online Programs: iNACOL Standard R: Program Evaluation: A quality online program recognizes the value of
program evaluation. Program evaluation is both internal and external and informs all processes that effect teaching
and learning. Internal evaluations often are more informal in nature and may provide immediate feedback on a
targeted area of inquiry. External program evaluations typically look at the entire program from an objective
perspective that will bring additional credibility to the results. [iNACOL Standard R, 2009]

Online Programs: iNACOL Standard S: Program Improvement: A quality online program establishes a culture of
continual program improvement. Improvement planning focuses on using program evaluations, research, and
promising practices to improve student performance and organizational effectiveness. It fosters continuous
improvement across all aspects of the organization and ensures the program is focused on accomplishing its mission
and vision. [iNACOL Standard S, 2009]

Indicators with Prompts
Schoolwide Assessment and Monitoring Process
D3.1. Indicator: The following stakeholders are involved in the assessment and monitoring process of student
progress: district, board, staff, students, parents, and the business and industry community.
D3.1. Prompt: Evaluate the impact of stakeholder involvement in assessing and monitoring student progress.
Include district, board, staff, students, parents, and the business and industry community.
Findings

Supporting Evidence

Student academic progress and assessment results are collected via Illuminate
Illuminate and Aeries which allows the appropriate stakeholders (district,
board, staff, students, and parents) varying levels of access to the
Aeries
information. Teachers can create standards-based assessments using
Illuminate Databank. Many of the District benchmarks are administered
online where students and teachers receive immediate results of the
assessments.
Student progress is communicated to our stakeholders, most notably parents
and community members, using the following methods: quarterly report
cards, progress reports, a quarterly newsletter, parent events at least once per
academic quarter, Student Study Team meetings, IEP meetings, SARC
(School Accountability Report Card) posted on the school website, and the
Aeries Parent Portal. We offer multiple trainings to parents focusing on how
to use the Aeries Parent Portal, and an instruction guide to access this
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resource is available in print and online.

Parent Night
Student progress is celebrated and publicized throughout the school year. agendas/sign-ins
Parents and community members are invited to numerous events on campus, Parent Night/Awards
including Back to School Night, Open House, Parent Nights, Banquets, and Nights programs
Awards Nights. Awards Night celebrates the achievements of students with
a focus on outstanding academic achievements. It also focuses on Quarterly Newsletter
involvement of parents and students in programs on campus, including School Site Council
parent trainings and after-school tutoring. Senior Awards Night celebrates
the outstanding achievements of our seniors toward the end of the school ELAC
year, and many scholarships are awarded at this event as well.

D3.1. Additional Online Instruction Prompt: Evaluate how the school ensures that all online students have
access to state-mandated tests and that results are reported to all stakeholders.
Findings

Supporting Evidence

Santiago currently does not have any students that are enrolled in strictly Online Economics
online curriculum. Students enrolled in an online course have access to the and Civics Courses
same state-mandated test (SBAC) as any other students.

Curriculum-Embedded Assessments
D3.2. Indicator: The school regularly examines and analyzes standards-based curriculum-embedded and
standardized assessments for English language and mathematics in all subject areas.
D3.2. Prompt: Evaluate the effectiveness of how the entire school examines and analyzes standards-based
curriculum-embedded as well as other standardized assessments (Smarter Balanced, SAT, ACT, EAP,
others) for English language and mathematics. Include how this assessment data is collected, analyzed, and
used as the basis to make decisions and changes in the curricular and instructional approaches. Comment on
how this process impacts the instruction of second language learners by modifying the teaching and learning
process.
Findings

Supporting Evidence

The use of common instructional practices and assessments by staff
members includes the daily posting of standards and measurable learning
objectives in the classroom, and a variety of common lessons and
assessments that have been implemented across course-alike groups in
different departments. These lessons and formative assessments include
whiteboard practices, oral presentations, debates, Socratic seminars, group
work, hands-on projects, and interactive notebooks.

Every Third Tuesday
Data
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Assessment data is examined and used to guide program development, as Illuminate Data
well as appropriate placement of students, at Santiago High School. The System
counselors and staff members review District Benchmark scores, as well as
CELDT scores, if applicable, to inform placement of students in
appropriate rigorous courses of study. The increase in the number of
Advanced Placement classes over the past few years is an example of how
the right amount of rigor drives our programs. Students are also placed into
companion courses, such as the Forward course for English.
Appropriate interventions have been developed in response to assessment
results, as well as grades in classes. Homework Central, an after-school
tutoring/study program, is available to students five days a week, in the
Library: Mondays and Fridays from 6:45-8am and 3-5pm. Tuesdays
through Thursdays from 6:45-8am and 3-8pm. At least 2 credentialed
teachers, a Boys and Girls Club staff member, and one to three National
Honor Society peer tutors assist at Homework Central, where students may
request homework help, use computers for research or to complete
assignments, or study. In addition, there are many intervention/tutoring
classes offered in AVID (7 hours/week), ELA Freshmen intervention class
(every day for 2 hours), Math intervention/tutoring (every day for 1-2
hours), Science (2 hours per week), World Language (every day for 1
hour), World History and counseling support is available 4 days a week.
Students and staff receive list of all the available intervention opportunities
with designated times and places.
Teachers use AP scores to analyze student performance and drive
instruction for the following year. Counselors analyze PSAT data to
ensure students are properly placed in their core classes and some teachers
use PSAT scores to identify student levels to differentiate instruction.
Diagnostic tests are used to place students into Heritage Spanish classes as
well as English classes for Special Education Students.

Homework Central
sign-ins
After School
Intervention Class
sign-ins.
Santiago Cavaliers
After Hours Support
& Enrichment flyer
Sign in sheets, time
cards, as evidence for
the pre-and postintervention. Report
cards, progress
reports, D and F rates,

PSAT Score Results
Diagnostic Test Data
In PE, 9th grade students are given a pre-test prior to completing the final
Pre-Physical Fitness
CA state physical fitness testing. Pre-test data is used to prepare students
Test Data
for the fitness test.
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School wide Modifications Based on Assessment Results
D3.3. Indicator: The school uses assessment results to make changes in the school program, professional
development activities, and resource allocations demonstrating a results-driven continuous process.
D3.3. Prompt: Comment on the overall effectiveness of how assessment results have caused changes in the
school program, professional development activities, and/or resource allocations, demonstrating a resultsdriven continuous process. Examine examples and comment on the overall effectiveness of changes in the
online opportunities, professional development of the staff, and the resource allocations to support student
achievement and their needs.
Findings

Supporting Evidence

The most significant changes in school program, professional development
opportunities and resources allocations have been due to external changes both with CCSS and Local Control Funding Formula (LCFF) and the Local
Control and Accountability Plan (LCAP).

Single Plan for
Student Achievement
and LCAP Funding
Allocations

Based on the analysis of school and state assessment data such as CELDT
and SBAC, Santiago has identified a significant gap in academic
achievement of ELL students vs. English Proficient students. To narrow
the gap in academic achievement and provide individual support,
significant funding was allocated for additional sections to lower teacherto-student ratio in key academic content areas. With the changes in
funding, SHS has been able to offer more intervention and enrichment
programs including AP Boot Camp and Summer Bridge Programs.

CELDT and SBAC
Data
List of SHS
intervention and
enrichment programs.

To assist with transition to CCSS, the district has implemented many
professional development opportunities with emphasis on English
Language Arts and Mathematics. New textbooks aligned with new CCSS
have been adopted both in Math and English classes and there have been
many PD opportunities to help teachers with implementation of new Professional
Development
curriculum materials.
agendas/sign-ins at
school site and 7-12
Assessment results from district benchmarks and student grades are used to
Office of Instruction
place students into appropriate courses for the following year. Student’s
needs and choices drive the development of the master schedule. AP
Potential information from the PSAT administration in addition to other
SBAC, CELDT,
indicators are used to identify qualified students, who otherwise would not
consider an AP course, to sign up for AP or pre-AP courses. AP
District benchmark
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Psychology was added in the 2015-2016 school year based on student data, assessment data
and has increased from three sections to five sections for 2016-2017.
PSAT Data
Placement of sophomores into chemistry or physical science is based on
student grades in their freshman math class, resulting in the addition of
three chemistry classes which were added in the 2016/17 year. Students in
middle school are surveyed as to their home language, and those who
respond as speaking Spanish at home are given a district wide placement Aeries Gradebook
test. Results of this assessment place students into Heritage Level One,
Level Two or AP Spanish Language for their freshman year. There has
Spanish Placement
been an increase in enrollment in these courses and a corresponding
Test Data
increase in Spanish teachers on campus.
Professional development opportunities are abundant in the Garden Grove
Unified School District as we start the year off with “Super Week” where
many workshops are offered focusing on acquisition and refinement of
instructional strategies. Many workshops are offered during the school year
due to teacher requests for follow up sessions. Teachers are also given
opportunities to attend many professional development conferences outside
the district such as CUE, AVID Summer Institute, POGIL Conference, AP Super Week Catalog
Summer Institutes and CMC (California Mathematics Council)
District Monthly PD
Each PLC works together to create common assessments and lessons. Calendar
When the interpretation of assessment data recently demonstrated that
writing across the curriculum needed improvement, several departments
District Approval of
started working together to develop and implement writing strategies across
Conference
the curriculum.
Teachers on Special Assignment from the District Office work on site at Department
least once a week with staff members, as well as in district trainings, to Collaboration
reinforce effective instructional strategies, such as Constructing Meaning, Minutes
Systematic ELD, ExAL, and the Gradual Release of Responsibility.
TOSA Schedule
SHS currently offers two online courses, Economics and Civics. Both
courses are monitored and assessed by credentialed teachers who provide Master Schedule
feedback and guidance to students as they complete course requirements
Online Economics
independently.
240

Santiago High School ACS WASC/CDE Self-Study Report

and Civics
SHS is transitioning to Google Applications with increasing use of Google
Docs and Classroom. The students can communicate with their teachers via District Offered
these applications. Most of SHS teachers have created their own Google Google Classroom
Classrooms which is used to post/collect assignments. Google facilitates Training.
easier communication and assessment through applications. The
assignments submitted in this way represent more inquiry-based approach
to learning and often come in the form of individual writing tasks and
group presentations on Google Slides and Docs.

D3.4. Indicator: The school periodically assesses its curriculum and instruction review and evaluation
processes.
D3.4. Prompt: Evaluate the process that the school utilizes to review and assess the effectiveness of each
program area, including graduation requirements, credits, course completion, and homework and grading
policies, to ensure student needs are met through a challenging, coherent, and relevant curriculum.
Findings

Supporting Evidence

All staff members at SHS play a role in the monitoring of our students’
progress towards meeting the academic standards and the college-and-career
readiness standards. Teachers are the most important observers of student
progress because of their frequent interactions with students. On a daily
basis, teachers assess student work, reteach concepts, offer tutoring, and
differentiate instruction to help our students achieve academic mastery.
Curriculum and instruction is reviewed by a process involving feedback Collaboration
from faculty, the Instructional Leadership Team (ILT), department Minutes
collaborations, and district guidelines. During weekly collaboration, each
PLC reviews curriculum and looks at assessment data to determine if
changes are necessary at the department level to best serve our students.
PLCs look at vertical alignment to ensure that as students transition from
one class to the next level there will be no or few gaps in their skills.
Horizontal alignment is looked at to ensure that all students are able to have
a similar academic experience in all classes.
The Counseling Department, which consists of four full time counselors and Counseling
a supplemental counselor has the largest workload in monitoring students’ Department
progress. Counselors meet with students at least twice per year to advise Schedule
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students regarding course options, credit deficiencies, and A-G completion
status. Some students who are low in credits meet with the supplemental
counselor to discuss possible options for making up credits by taking Credit Employee records
Recovery or summer school courses or validating classes (APEX) for
college readiness.
AVID TeacherThe AVID program monitors the success/progress of all AVID students by
Student Conference
developing 4-Year Plans that ensure all students meet A-G requirements and
Notes
stay on track for graduation. Teachers and students review these plans each
year and make sure all Ds and Fs are remediated.
District Grading
Most teachers utilize the District Recommended Grading Guidelines which Guideline
state that no more than ten percent of the overall grade should be from
homework assignments. It is also recommended that formative assessments
should account for about thirty to forty percent of overall grades and
summative be between sixty to seventy percent.
Course Syllabus
posted on school
Homework does not count for more than ten percent of overall grade. Most website
teachers have late/make up work policies where students can submit work
past the due dates. Many teachers also allow test corrections and
retest/rewrites.

D3.5. Indicator: The school employs security systems that maintain the integrity of the assessment process.
D3.5. Prompt: Evaluate the selection of and the use of proctors, the security systems for test documents, and
the means to maintain the integrity of the assessments.
Findings

Supporting
Evidence

The administration of standardized assessments is organized by a team of
administrators, counselors, and our testing clerk. Security for paper
administered district benchmarks is handled by a designated testing clerk, who
handles the distribution and collection of testing materials from a secured
room on campus. Security of online benchmark testing is handled through
individual teacher administering it on Illuminate, where teachers have to
populate student rosters and set start/end times, and other settings.

Benchmark Tests
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Counselors and Assistant Principals handle the security and proctoring of
testing materials for PSAT and AP. All cell phones are collected from
students prior to administration of PSAT, SBAC and AP tests. SBAC is
organized by an Assistant Principal who trains teachers in the administration
and security of the online testing process and the brainstorming of the English
and math performance tasks.
For online courses, the test security issue is addressed during a test orientation.
To prevent plagiarism, online services such as turnitin.com are used to
compare student work to ensure academic integrity is being demonstrated.
Teachers frequently use different versions of the online assessment to further
assure the integrity of the test.
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ACS WASC Category D. Standards-based Student Learning:
Assessment and Accountability:
Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in
Category D are being met.
Include comments about the degree to which these criteria impact the school’s ability to address one
or more of the identified critical student learning needs (Chapter IV).
Summary (including comments about the critical student learning needs)

PLCs meet regularly to develop and analyze common formative and summative assessments and
to determine next steps in lesson development and intervention. There are multiple avenues of
support for students who need assistance, as well as outlets for communication with stakeholders.
A variety of technology is utilized in instruction, student work, assessment, and data analysis.

Prioritize the areas of strength and growth for Category D.
Category D: Standards-based Student Learning: Assessment and Accountability: Areas of Strength

1.Development of PLCs: PLCs collaborate weekly to determine common standards, lessons,
writing prompts, different types of formative assessments and summative assessments.
2.Resources for Data Analysis: Illuminate, Aeries and Google Applications allow PLCs to
easily and quickly access to common assessment scores and other data for analysis (data
analysis tool) used to drive instruction, determine need for re-teaching and interventions.
3.Student Academic Support: Multiple areas of support for all students, including multiple
tutoring options, one-on-one conferencing, online education and credit recovery.
4.Communication and Instructional Monitoring: Multiple tools for communication with
parents and stakeholders (Aeries grade book, D/F grade meeting, direct contact, 6 report
cards a year, newsletters, postcards, websites, social media, parenting classes, posters)
and extensive monitoring of student progress.
5.Flexible Master Schedule: A comprehensive master schedule that is student driven and
offers a diversity of courses throughout the day including 0 period options and 7th
period/online options to best suit the needs of a diverse student population.
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Category D: Standards-based Student Learning: Assessment and Accountability: Areas of Growth

1.Common Assessments: Continue to create and analyze common assessments and use the
data to drive instruction.
2.Use of Technology and Flipped Classrooms: Increase training across campus to further
increase use of online testing and use of flipped classroom model.
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CONNECT WITH SANTIAGO HIGH SCHOOL
E: School Culture and Support for Student Personal and Academic Growth
SantiagoCavaliers

FNLBullingWeek

CIFChamps

Club fundraisers

1 day + 12 hrs ago

21 days + 2 hrs ago

SHSPathway
Students from Mark Twain
visit Career in Education

LXGnoShave
29 days +3 hrs ago

No Shave November raises
money for deserving families

SHSParentEd
Parent Ed. Graduates

8 days + 9 hrs ago
3 days + 5 hrs ago

ASBLeaders
ASB hosts students at the
Special Olympics

VolleyballSeniors
Congratulations to our
Vollyball Seniors

45 days + 6 hrs ago

FLNActivities
Lunch time fun!

32 days + 5 hrs ago

7 days + 11 hrs ago
1 day + 12 hrs ago
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Category E: School Culture and Support for Student Personal and
Academic Growth
E1. Parent and Community Engagement Criterion
The school leadership employs a wide range of strategies to encourage family, business, industry, and
community involvement, especially with the learning/teaching process.
Online Programs: iNACOL Standard Q: Parents/Guardians: In a quality online program, parents and guardians
play an integral part in their students’ educational life. They work as a team with faculty, administrators, guidance
services, and organizational support to ensure a quality educational experience for their students. [iNACOL
Standard Q, 2009]

Indicators with Prompts
Regular Parent Involvement
E1.1. Indicator: The school implements strategies and processes for the regular involvement of all
stakeholder support groups in the learning and teaching process, including parents of non-English speaking,
special needs and online students.
E1.1. Prompt: Evaluate the strategies and processes for the regular involvement of the family, business,
industry, and the community, including being active partners in the learning/teaching process. Comment on
the effectiveness of involving parents of non-English speaking, special needs and online students.
Use of Community Resources

Findings

Supporting Evidence

The nurturing environment that characterizes SHS is realized through
strong connections to all stakeholders, and recognition of each
stakeholder as an integral partner in the education process. Our success
is made possible by the collaborative effort of all stakeholders.
Communication between the school and all stakeholders is essential to Student survey
the success we have achieved as a team. To harness the power of this
supportive community, Santiago uses multiple strategies to foster Staff survey
involvement of family, community and business entities to create active
partnerships in the learning process.
Family Involvement
Parents play a vital role in the success of our school. According to the
2015 parent survey, 92.3% of parents feel that they are kept informed
about district and school events. Santiago High School has a wide
variety of programs and support services to involve parents in school. Parent Survey results
Some of these programs, such as “Forty Developmental Assets”, are
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offered in three languages: Spanish, Vietnamese and English. The Forty
Developmental Assets program has educated parents about the List of parents who
importance of the family in promoting student success at school. have completed
Parents involved in this program have been invited to participate in programs
Classroom Action Walks to observe what happens in the classrooms
and they have also been invited to attend ILT (Instructional Leadership
Team) in-service days where they observed teachers using Google
Classroom to complete tasks.
The “Ten Commandments of Education” parent program helps parents
better understand how they can partner with the school to provide
maximum support for their student. Upon completion of the program,
an awards ceremony is held to recognize their achievement. The Latino
Family Literacy Project provides language support to parents. The
“Boys Town Common Sense Parenting” program is focused on helping
our families implement strategies and techniques to improve
communication, discipline, decision-making, relationships, self-control,
and school success. In these classes parents learn how to correct their
child’s behavior problems, as well as to minimize every day family life
issues.

Parent Sign in
Attendance Logs
District Community
Outreach Calendar

Boys and Girls Club
As part of our district’s on-going parent education efforts, the parents Minutes
were invited to a Bullying/Cyberbullying Internet Safety and Social
Media Education program held on our campus. We also partner with
the Girls and Boys Club of Garden Grove to provide a “Positive
Parents” program. A culmination graduation ceremony is held toward
the end of the school year to celebrate the accomplishments of all of the
parents who have participated in these programs. This is a highlight of
the year attended by The nurturing environment that characterizes SHS
is realized through strong connections to all stakeholders, and
recognition of each stakeholder as an integral partner in the education
process. Our success is made possible by the collaborative effort of all SHS Parent Event
stakeholders. Communication between the school and all stakeholders Calendar
is essential to the success we have achieved as a team. To harness the
power of this supportive community, Santiago uses multiple strategies
to foster involvement of family, community and business entities to
create active partnerships in the learning process.
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Parents are also actively involved on the SITE Council and assist the
school leadership in making important site decisions. Several parents
regularly attend SITE Council meetings and provide important
feedback on school programs and activities. Parents participate in
ELAC meetings with the Principal to share information on how the
school supports English learners through data analysis and build
capacity for assuring that the needs of all learners are met moving
forward. Parents are invited and encouraged to attend district PTA
meetings, DELAC meetings, Parent Task Force meetings and GATE
Advisory meetings. The district has also held California State Standards
Parent meetings to address the concerns of parents regarding the
implementation of the Common Core Standards.

District Parent event
Calendar
Pictures from
ceremony
Sign-In Sheets
Group Pictures

Site Council minutes
ELAC minutes

AVID meeting
Santiago High School is fortunate to have an active AVID Parent minutes
Organization. This group of parents participates in a variety of on
campus events. Some of these parents are part of the AVID Site Team
to provide their voice. The AVID Parent Organization hosts a barbeque
twice a year. The profits of these barbeques go towards funding AVID
scholarships. Over the years, thousands of dollars have been dispersed
to AVID scholars.
An annual Back to School Night and Open House are offered to School Calendar
welcome parents and family members into the school and to showcase
the types of courses, activities and support programs that are available
at the school. The administration and staff work to make these nights
festive and inviting by providing student entertainment and food
booths. Translation is available for Spanish and Vietnamese-speaking
parents. Freshmen parents are invited to attend a Freshman Parent
Orientation Night in September to introduce them to the support staff
and administration, help them better understand the challenges of
transitioning to high school, and make them aware of the many support
services our school provides to assure the success of their child.
Parents have access to their students’ academic and attendance data via
the parent portal for Aeries. All students must register for school Aeries records
online. If the child does not have internet access at home, the school
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provides computers and assistance for the parents and their child to
register onsite. The move to exclusively online registration has greatly
increased the parent’s participation in accessing their child’s academic
and attendance records online as it provides greater awareness of the
availability of the information at their fingertips.
Remind 101 records
General information about school events is shown daily on the
electronic marquee, sent via School Messenger in the home language,
and can also be viewed on the school website. In addition, Remind 101
is used to send texts that inform parents about important information
and upcoming events. The Santiago High School website contains links
to teacher’s pages that inform parents of syllabi, homework
assignments, and other information as posted by individual teachers.
There are email links for parents to communicate directly with teachers.
Every weekend, Mr. Kennedy sends a “This Week at SHS” email to the
Santiago community containing upcoming events, successes and
reminders. More than 6000 email addresses receive this weekly update,
including parents, students and staff members.

School Messenger
records
Master Calendar
Parent Sign in sheets

Posters visible
The school purchased a poster maker which has been used to make
staked signs to place around campus. Parents entering the traffic circle
are informed of afterschool tutoring and other support services by
brightly colored staked signs. The signs are also placed in the quad and
outside of the library as a constant reminder of available support
Parent meeting
services.
minutes and sign in
sheets
Sports programs, Band, and AVID conduct parent meetings to inform
parents of grade expectations, practice schedules and other important
information. Hundreds of parents attend these meetings yearly.
Our staff works diligently to reach out to all parents, including those
who do not speak English. All important announcements and
communication from the district, site, administration and counseling
are provided in English, Spanish and Vietnamese. Several non-English
speaking parents are members of our SITE Council and actively
participate through the translation services of staff members and other
parents. Non-English speaking parents also participated in WASC
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Focus Group meetings with translation services. Teachers who do not
speak Spanish or Vietnamese are encouraged to communicate with
parents through a Language Assistance form. Our school employs both
Spanish and Vietnamese speaking Community Liaisons to assist with
home calls.
IEPs/504 invites
Parents play an important role in the development and revision of IEPs
and 504s. All meetings are conducted around parents schedules with
the purpose of welcoming parental participation and feedback. These
meetings also include the student’s teachers, Counselor, Administrator,
and Specialists (when applicable). All voices contribute to the
creation/revision of a student’s educational plan and accommodations.
Parental communication and feedback is very important to our site
Leadership Team. 90.90% of parents surveyed believe that the school
does a good job of communicating with them about their child’s
academic progress, attendance and discipline, and 90.70 % stated that
they feel welcomed at our school. The Principal works hard to keep
open lines of communication with all stakeholders and is always
accepting of comments and suggestions from parents and community
members.

Parent sign in sheets
Parent contact logs
Site Council minutes
Records from
Community Liaisons

Parent Survey

Business/Industry and Community Involvement
Participants in our Career Pathways programs learn from Business and
Industry members in a variety of ways. Culinary students have the
opportunity to hear guest speakers from the Art Institute. The Culinary
students demonstrate their expertise by preparing meals for staff
members several times a year. They also participate in “Salsa
Competitions” judged by the staff members. Students in the Accounting
class design, advertise, and run their own lemonade stands for staff to
better understand costs/expenses and profit potential. Participants in the
Automotive Technology Program attend NHRA career day in Pomona
each year. They also participate in and have won awards in the UCI
Energy Invitational competition. The Robotics Club members, part of
the Computer Science pathway, created 3 robot drones that won 1st
place in the UCI Rescue Robotics Invitational, even beating out teams
from UCI and other colleges and universities! Students in the Education
Pathway have the opportunity to receive college credit for classes taken
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after the school day. Through the organized club, “Teachers of
Tomorrow” the students participate in school-wide activities such as
“Teacher’s Week,” hear guest speakers, and participate in field
experiences to local colleges. Each year, our CTE Advisory Committee
meets with Business/Industry members, colleges and universities,
teachers, students and parents to review curriculum, student
competencies and course requirements to ensure our CTE students are
afforded the most robust and relevant curriculum and instruction.
Together they discuss trends and the direction in which the industry is
headed. The CTE has articulation agreements with Santa Ana
community college. Students enrolled in several courses receive college
credit.
Our Visual and Performing Arts program presents a multitude of
unique opportunities for students to connect with the community.
Student artwork is routinely displayed in local art shows. For example,
artwork has been exhibited in the Imagination Celebration and Laguna
Beach Festival of the Arts. In addition, students have been featured in
the Orange County Register’s Varsity Arts section. Our Choral
Department performs at a variety of special venues around our area,
including Angels games, Knott’s Berry Farm, Universal Studios, Cal
State Fullerton and Cerritos College. Furthermore, our choir
participates in community events such as the Garden Grove Christmas
tree lighting ceremony and community luncheons and dinners. In
addition, the Santiago High School Band and Orchestra perform in
local community events such as the Strawberry Festival Parade and
field shows and parades all over Southern California.

Students in the health classes benefit from numerous guest speakers
throughout the year. A partnership with Kaiser Permanente has
provided a Sexual Health Awareness assembly. AVID students, ASB
students and Senior English students also hear from guest speakers
representing colleges and universities.

The school district organizes a Board Representative Council (BRC)
made up of 2 representatives from each of the 8 high schools. This
group meets monthly at the district office to voice student concerns and
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communicate school events and achievements. One of the members of
this student committee attends the school board meetings and conveys
information relative to student perceptions and perspectives.

and minutes
Application process
for BRC rep.

E1.2. Indicator: The school uses community resources to support student learning.
E1.2. Prompt: Evaluate to what extent the school solicits and employs business and community resources to
support and extend learning. Determine how effectively community members expertise and services, such as
professional services, business partnerships, guest speakers, job fairs, field trips to local employers, and
evaluation of student projects and classroom presentations, provide real world applications of the learning
standards and schoolwide learning outcomes.

Findings

Supporting Evidence

Santiago uses business, industry and community resources to support
students through the implementation of a variety of connections: the
WorkAbility program, a partnership with the Boys and Girls Club, college
student panels and tutors in AVID, field trips, Career Pathways, college
and career fairs, Academic Decathlon Team, USC College Advising
Program, Superintendent Mafi’s Mentoring Program, Business
sponsorships, Clubs with business connections, a strong supportive
Alumni Association and hundreds of hours of community service donated
by our students through clubs .
WorkAbility
The school provides a Transition/WorkAbility program for students with
IEPs. The mission of our WorkAbility program is to promote the
involvement of all stakeholders including students, families, educators,
WorkAbility records
employers and other agencies in planning and implementing an array of
services that will culminate in successful student transition to meaningful
employment. A coordinator arranges and oversees vocational job training IEPs
and placement in local businesses where each student works 100 hours in
a paid position. As of September 2016, our program has served hundreds
of students district wide.
Boys and Girls Club
Santiago has a strong partnership with the local Boys and Girls Club,
which provides after school enrichment activities in addition to academic Boys & Girls Club
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support, through the Power Hour (after school tutoring). There are records
currently over 2100 Santiago students registered with the Boys and Girls
Club with an average of 280 students attending weekly. The Boys and
Girls Club sponsors intramural athletic teams, a dance team and provides
opportunities for students to participate in the Keystone Program which
builds leadership capacity and sends students to a yearly convention out of
state.
AVID
The AVID Coordinator and team members maintain contact with former
AVID students who are currently attending college. The school employs
former AVID graduates to work as AVID Tutors and mentors to our
current students. We also invite former AVID students to return as guest
speakers and discuss their college experience. The feedback we receive
from former AVID students confirms that the program has a positive, long
lasting impact on the students involved. Our nationally recognized AVID
program received a grant from United Way to support field trips to
universities and more than 200 10th grade students have been able to
spend the day on a local college campus to get a feel for college life.
Additionally, 100 AVID juniors attend a 4 day Northern and Central
California college field trip every April.
Field Trips
Santiago High School offers numerous field trip opportunities for our
students. AP Environmental Science students and AP Biology students
attend several field experiences exposing students to a variety of career
choices in the science field. The AP World History students and AP
Spanish have had the opportunity to visit cultural, historical and art
museums. The World Strides Club has provided an opportunity for
students to visit Washington D.C. and New York during Spring Break. 40
science students went on a weekend field trip to San Francisco and
Monterey Bay. In addition, there are a variety of club based field trips that
are offered throughout the year including French Club, Fine Arts Club,
WE Club and Club of Sciences.
Career Pathways
The five Career Pathways on campus (Auto Tech, Culinary Arts,
Computer Science, Engineering and Education) help foster business and
industry involvement through the use of guest speakers, workplace field
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trips, and the Advisory Committee. Participants in the CTE program have
regular involvement with community groups. For example, the Auto Tech
students attend NHRA career day in Pomona each year. They have also
built vehicles that were entered and won awards in the UCI Energy
Invitational. The Computer Science students designed robots that won first
place in the UCI Rescue Robotics Invitational. In the 2015-2016, the
school began a partnership with Santa Ana College which allows junior
and senior students in the Education Pathway to take after school classes
on campus for college credit. The Education Pathway Grant provides
students who are planning on a career in Education with additional support
and guidance. The Teachers of Tomorrow campus organization provides
support, advisement and maintains the connection between the community
college and the students in the program.

Master Schedule
Awards

Teachers of Tomorrow
meeting minutes and
rosters

ROP class rosters

The Cavalier Center is staffed by a part time ROP/CTE Technician who
provides information on site and district offered ROP classes. District
wide offerings include: Medical Core, Criminal Procedures, Art of Digital
Photography, Graphic Design, Business and Marketing and ICT Computer
Repair. All of these courses may be taken after school by our students.
College and Career Events
The district sponsors several Community Resource events for the whole
school community. Parents and students who attend are provided with
access to a variety of community services and resources. A district College
Fair is held in October of each year where numerous colleges, universities,
and technical schools provide information to our students. At the “Life
After High School” Fair students obtain information from vocational
schools, community colleges and agencies on planning for future success.
The Roadmap to College Workshop provides scholarship information,
financial aid information, and info on how to apply to college. A Career
Fair highlights the many different career choices available through our
District CTE/ROP programs, including Culinary Arts, Engineering,
Medical, and Auto Tech. Throughout the year, college representatives
meet with and present information to interested students in our Cavalier
Center

Academic Decathlon Team
In 2015, the Santiago Academic Decathlon Team competed for the first
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time in over 15 years. In the first year, one member of the team took first
place in the interview competition and many medals were won by the
team. In the second year of competition (2016), the team won first place in
the Super Quiz for their division and took fourth place overall. One
student received a $500 scholarship and many medals were won by the
team. Due to increased interest, for the 2016-2017 school year, our
Academic Decathlon team has been expanded into two teams.
USC College Advising Program
The school maintains a partnership with USC called the USC College
Advising Program. USC provides an on-campus college advisor who
meets individually with junior and senior students to provide college
guidance and assistance. The advisor is available from 7:30-4 on a daily
basis. This is a very popular program that is utilized by many students.
College speakers may frequently be found presenting information during
lunch in the Cavalier Center. College representatives from the local
community colleges provide assistance to students during college
application time. The school offers a College Boost Program which
consists of a group of college students along with a retired counselor,
trained by our district personnel, who assist our students during the college
application period and during the FAFSA filing period.

Superintendent Mafi’s Mentoring Program
Our Superintendent, Dr. Gabriela Mafi mentors a group of students each
year through her College and Career mentoring program. Through this
program, Dr. Mafi is currently guiding and mentoring 102 students, 31 of
which are current Santiago freshmen and others that will be entering SHS
over the next several years from our feeder schools.

Club roster
Awards

Entrance fee payments
for Academic
Decathlon team

College Advisor
present in the Cavalier
Center
College Speaker
Schedule

College Boost flyers

Dr. Mafi’s meeting
agenda records
Pictures from
culmination event

Business Sponsorships
“Deck and Shoes”, a local shoe store, provides a free pair of shoes to the Deck and Shoes
monthly recipient of our “Student of the Month” award. Several local certificate
businesses have sponsored student t-shirts that were given out to the
T-Shirt
incoming freshmen at the Cav’s Crew orientation event in the past.
The Student Sustainability Council is a collaboration of students, teachers
and outside business partners who are working together to determine the Sustainability grant
best usage of the $2,000,000 Sustainability grant that Santiago received in
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2015.

proposal

Clubs with Community/Business Ties
Friday Night Live is a very active program on campus that is open to all
students. Friday Night Live sponsors field trips, leadership trainings,
community outreach projects, access to youth conferences, and community
leadership opportunities. Our Friday Night Live program works actively
with community and state organizations such as Orange County
Department of Education, Orange County Health Care Agency,
Community Service Program, California Highway Patrol, Office of Traffic
Safety, Garden Grove Drug Free Coalition, California Friday Night Live
Partnership, the Garden Grove Youth Council and California Youth
Council. Friday Night Live students participate in this statewide leadership
program that is intended to empower youth to positively impact the school
and community. Outreach includes campaigns for community safety,
distracted driving awareness, anti-bullying, anti-drug awareness, and teen
leadership development.
Our Latinos Unidos Club participates in the downtown Santa Ana “Dia De
Los Muertos” event by creating a display alter.
Alumni Association
The Alumni Association funds approximately $12,000 per year in
scholarships and provide materials for supplemental projects requested by
teachers. Several SHS Alumni funded and helped build a recording studio
for the video production class. Alumni have also helped in the design and
upkeep of the baseball fields. Additionally, the Alumni Association
sponsors an annual picnic on campus in June that is attended by hundreds
of alumni.
Community Service
Student members of ASB, Girls League, NHS, LXG, Key Club, Red
Cross, AJROTC, and WE Club contribute hundreds of hours of service to
the surrounding community each year through Blood Drives, beach clean
ups, toy drives, food drives, pet supply drives, and peer tutoring. Students
in the WE Club raise money to contribute to a global cause each year
including providing clean water and ending poverty around the world.
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E2. School Environment Criterion
The school is a) a safe, clean, and orderly place that nurtures learning and b) has a culture that is
characterized by trust, professionalism, high expectations for all students, and a focus on continuous school
improvement.
Online Programs: iNACOL Standard P: Organizational Support: A quality online program has organizational
support to oversee the instructional learning environment as it is conveyed through technology. Some organizational
support services may be distributed between the programs and other entities, depending on the physical location
where the students are taking their online courses. [iNACOL Standard P, 2009]

Indicators with Prompts
Safe, Clean, and Orderly Environment
E2.1. Indicator: The school has existing policies and regulations and uses its resources to ensure a safe,
clean, and orderly place that nurtures learning, including internet safety.
E2.1. Prompt: Determine the extent to which the school has implemented policies and committed resources to
ensure a safe, clean, and orderly environment that nurtures learning. Evaluate the effectiveness of the
school’s practices and procedures for all aspects of student safety including: effective operating procedures for
internet safety, bullying, drug and alcohol abuse education and intervention, conflict intervention, use of
derogatory or hateful language especially in the context of race or gender, disaster preparedness and other
safety topics of local concern that may interfere with learning.

Findings

Supporting Evidence

SAFE, CLEAN and ORDERLY
Santiago High School provides its students a safe environment where all
students can learn. The campus itself is physically safe and secure. There
are ample security systems in place such as a Garden Grove resource police
officer who is on campus regularly, numerous campus security aides,
cameras, and visitor sign in sheets. In addition, the administrative team
regularly monitors student activities throughout the day. Their high
visibility around campus supports a safe environment. At all sports events,
adult supervision is present in the form of coaches, administrators, and
teachers on duty. An athletic trainer, hired in 2015, is available from 2pm5pm, at all home athletic events and at football games in case of injury. All
supervising adults are equipped with 2-way radios to communicate quickly
if an emergency situation occurs.

Red Backpacks in
classrooms
Health and Safety
Committee minutes
Employment records/

Emergency plan
To further provide a safe learning environment, Site Emergency Plans are
comprehensive and renewed annually with specific duties assigned to all
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staff. Red disaster backpacks containing first aid and emergency equipment
are in all classrooms. Santiago participates in the statewide “Shakeout”
drill, in addition to scheduled fire drills and lockdown drills. The Health
and Safety Committee meets after each drill to discuss what worked and
what needs to be adjusted to ensure the most efficient and appropriate
response in the case of a real emergency. Another feature recently added to
the campus was the purchase of two AEDs. All office staff and numerous
teachers have been trained in its use. Furthermore, Santiago High School
offers several programs to ensure a safe environment. For example,
Homework Central, our after school tutoring program in the library, has
been extended to 8:00 p.m. on Tuesday, Wednesday and Thursday nights.
This enables our students to have a safe space to study and receive tutoring
assistance in the evenings.

AED training logs
AEDs visible
Visitor sign in sheets
2-way Radio sign out
logs
Homework Central
logs

Grant proposal
Santiago High School provides a clean campus environment. Our custodial
team maintains the campus in a functional working order. Additional trash
cans have been placed throughout the school and regular graffiti control
occurs. The campus has undergone a beautification process with new tables
and benches, water conservation landscaping and signage across campus.
Furthermore, a recent “Sustainability” grant of $2 million has been awarded
to Santiago High School which will provide solar panels, drought resistant
plants and other water conservation measures. As a requirement of this
grant, the Student Sustainability Council was created so that students and
staff members could work together as a team to develop plans to utilize the
grant money efficiently to meet the greatest needs on our campus. The
school has just begun a 3 year “modernization” process which will improve
accessibility, provide air conditioning in all classrooms and improve the
aesthetics of the campus.

Student Sustainability
Council minutes
Modernization Plan

Sustainability Council
meeting minutes
Health and Safety
Committee minutes
Student Expectation
Powerpoint

POLICIES AND REGULATIONS
Cav’s Are Committee
Santiago High School has measures in place to assure that students know
minutes
what is expected of them thus creating an orderly learning environment. In
addition, a Health and Safety Committee, comprised of teachers and
administrators, has been established to address safety concerns. Our
Health and Safety
administrative team, in conjunction with teachers, has established a school
Committee minutes
wide discipline sequence policy. In addition, the administrative team is now
aligned by grade level thus ensuring consistent discipline for all students.
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At the beginning of the year and at the start of second semester, students
were presented with a “Student's Expectations” presentation which
established the norms and expectations for the school year. In addition,
students are made aware of the “Cavs Are” program which recognizes
students for exemplifying the ideal attributes of a stellar student.
To create consistent discipline, the Health and Safety Committee has
established a school wide discipline plan. This plan provides an orderly
sequence of disciplinary measures for both the students and teachers. As
part of our “Cavs Are” program, students are expected to be on time.
Students arriving late are sent to get an admission slip before they can enter
class. Consequences for being tardy are issued in increasing levels of
intervention from lunchtime detention, after school detention to Saturday
school and suspension. For chronic offenders, the Student Attendance
Review Board (SARB) process may be initiated. To promote positive
behaviors such as good attendance, students who are regularly on time are
selected by their first period teachers and can earn a “Fast Pass Reward”
which allows them to leave 4th period a few minutes early for lunch. In
addition, their name goes into a drawing for “Cavs Are” merchandise.
Shifting our focus from consequences for negative behavior to rewarding
students for positive behavior is a paradigm shift that is shaping the culture
of our school. PBIS training has been attended by our administrative staff
and some faculty members and the “Cavs Are” PBIS program was rolled
out school wide in 2015-2016. The SHS staff has embraced this reward
system and the outcomes have been favorable.

SARB records
Cav’s Are Records
and Minutes
Master Calendar
Tuesday Spin Days
Visitor Log

BULLYING and DRUG/ALCOHOL ABUSE

Student Survey

The district provided a parent outreach meeting covering Bullying and
Cyberbullying. The FNL club sponsors a yearly Anti-Bullying Week that
has included special training for a select group of student leaders who are
now “Anti-Bullying Ambassadors.” The goal is for the whole school to
attend an Anti-Bullying assembly as part of the week. The school’s PBIS
program is focused on respecting others and ourselves through making
good choices and treating others with kindness and compassion. Cavaliers
receive rewards for making a positive difference for others. Throughout the
year, ASB members, as part of their semester projects, have sponsored
kindness weeks. During these weeks, positive message posters adorn the
halls and special activities are held.

District Parent Event
Calendar
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Master Calendar
The FNL Club has also sponsored guest speakers to address Drug/Alcohol
and Tobacco abuse. Annually, FNL sponsors a Red Ribbon Week with
dress up days and a plethora of school wide activities and announcements
to highlight the dangers of Drug/Alcohol and Tobacco use. The PBIS
program also promotes healthy living and respect for self. According to the
responses on the Students survey, only 9% of the students felt that
“Bullying was a problem,” however, we have a zero tolerance for bullying
and will strive to see this number drop to 0%.

FNL Minutes

Student Survey

High Expectations/Concern for Students
E2.2. Indicator: The school demonstrates caring, concern, and high expectations for students in an
environment that honors individual differences and is conducive to learning.
E2.2. Prompt: Evaluate to what extent the school has created and supported an atmosphere of caring,
concern, and high expectations for students in an environment that honors individual differences. Determine
how effectively school policies, programs and procedures support student learning by examining information
such as: proportionality of discipline data, use of positive behavior strategies by staff, restorative justice
practices, celebrations of students’ heritage and ethnicity and other information or practices that support a
caring, learning environment.

Findings

Supporting Evidence

Care, concern and high expectations:
Santiago High School has an environment which promotes an atmosphere
of caring, concern and high expectation for our students. From the
beginning, students who enter Santiago High School are surrounded by a
campus which demonstrates care, concern and high expectations. During
the 8th grade visit from local middle schools, incoming freshman are
welcomed with an assembly, tour, and Cavalier spirit products. Students on
this visit are exposed to our expectations, and our school culture. To
support incoming freshmen in their transition to high school, Santiago High
School offers a two day orientation which is staffed by teachers, current
students and administrators known as the “Cavs Crew”. This program is
intended to cultivate a nurturing environment and connection to the school.
While at the orientation, incoming freshman are partnered with a current
Santiago student who serves as a mentor throughout the year.
Santiago staff members demonstrate care for their students through a
variety of means. For example, the staff sends out encouraging postcards to
students every month. Furthermore, the school recognizes a Student of the
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Month for students who exemplify the Cavalier spirit. Students feel their
teachers care for them. This was demonstrated when 86% of students
agreed or strongly agreed with the statement “At my school, there is at least
one adult who tells me when I do a good job.” Teachers hold high
expectations for their students. This was evident when 93% of students
state that “most of the teachers believe that I can learn the material if I work
hard.” Students are encouraged to identify a staff member with whom they
feel comfortable and can trust to give them advice regarding course
selection. Some staff members act as mentors to at-risk students on an asneeded basis.
If students are experiencing personal or family problems, or are in need of
emotional support, there is an abundance of resources available to them.
Our school counseling team is the first line of support for students
experiencing emotional problems. For more serious issues, there is one full
time school psychologist and one part time school psychologist on campus.
Additionally, Rossier counseling is provided on campus several times a
week to support students. Our Supplemental Counselor facilitates a Growth
Mindset group for at-risk 9th and 10th graders.
Another example which has demonstrated an environment of care and
concern has been our “Cavs Are” program. As part of this program,
students are recognized for positive behaviors. A lunchtime assembly is
held every month to acknowledge students. Students who are selected get
to spin a wheel and win Cavalier prizes. Furthermore, signage throughout
the school establishes the ideals of what it means to be a Cavalier. The
Cavs Are program provides positive reinforcement of good decision
making and creates an atmosphere of caring.

Student survey

Employee Records
Student Survey
results

Rossier Schedule

Growth Mindset
group records

Cav’s Are
Committee minutes
Monthly drawings

Honoring Individual Differences:
Santiago High School values our diverse population and makes concerted
efforts to honor individual differences. For example, our Connections
Program is designed to address the needs of our students with an IEP. This
program meets once a week at lunch and partners students with IEPs and
volunteer students. Together they practice skills they have learned in IEP records
therapy. For example, they practice pragmatic language and initiating
conversations. In addition, they learn how to interpret emotions and read
Connections rosters
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facial expression. In addition, we also have a program known as Peer to
Peer. This program works in conjunction with our ROP students who are
paired up with severely disabled students who are enrolled in the Special
Education Center at Mark Twain School. The District plans a yearly
Special Olympics event in June which all special needs students are invited
to participate in. The ASB students and the Cheerleaders participate by
volunteering at this event.
Our EL population is supported through a variety of specialized courses.
For example, Santiago offers courses such as ELD Basics, ELD A and B
which is a 2 hour block period. Furthermore, an ELD content vocabulary
class supports students’ language for Math and Social Science. EL content
classes are small in size to accommodate the needs of our ELLs. ELLs in
general education classes are supported by the use of ExAl strategies. In
addition, the FORWARD class provides additional support for English
language learners as it provides a companion class to the regular ELA class.
Bilingual classroom aides assist the teacher in these classes to provide
appropriate instructional support.
Our AP students are also supported in order for them to meet high
expectations. In the summer, prior to the start of the school year, students
are invited to attend Summer Bridge. This program, offered by the AP
teachers, gives students a head start on the AP curriculum. During the
school year, AP students are supported by additional after school or
Saturday tutoring called AP Boot Camp with their AP teacher. As part of
AP Boot Camp, students are given the opportunity to take one or more
mock AP test(s) to help prepare them for the exam. These opportunities
serve to illustrate the care and concern Santiago has for its students who are
challenging themselves by taking rigorous AP courses. To date, Santiago
High School has increased our AP pass rate from 52% in 2012 to 59% in
2016.
All students are supported by a myriad of extended after hours support and
enrichment activities to create an environment conducive to learning. Every
day, Homework Central tutoring hours in the library begin at 6:45AM. On
Mondays and Fridays the library is open until 5PM, and Tuesday,
Wednesday and Thursday it is open until 8 PM. In addition, many teachers
offer informal after hours tutoring or test corrections, before school, at
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lunch or after school. To address the needs of our special education
students, the After School Program (ASP) is offered from 3pm-4pm every
Tuesday and Thursday.
A variety of on campus clubs also serve to honor individual differences.
For example, there are numerous clubs which represent various interests
ranging from ethnic, lifestyle and belief systems. For example, every other
year, an International Week is sponsored. Each day a different region of the
world is recognized and celebrated. This week culminates in an
International Assembly where students and staff celebrate the rich cultural
diversity of the school by dressing in traditional costumes and dancing
traditional cultural dances. The Vietnamese Club members honor their
ancestry and educate other students during TET with a traditional fashion
show and Lion Dance. The Latinos Unidos club members build an altar to
celebrate Dia De Los Muertos. All of these enrichment activities and the
abundance of ethnic and lifestyle clubs clearly demonstrate that Santiago
High School celebrates students’ heritage and ethnicity.

After Hours Support
and Enrichment
Handout

Google forms sign in
sheet

Club List and Matrix
Club Minutes
Pictures of events

Atmosphere of Trust, Respect, and Professionalism
E2.3. Indicator: The school has an atmosphere of trust, respect, and professionalism.
E2.3. Prompt: Evaluate the degree to which there is evidence of an atmosphere of trust, respect, and
professionalism. Examine the quality and consistency of communication and collaboration between and
among the school’s leadership, staff and stakeholders; this includes the degree to which stakeholders are
involved in the review of the Single Plan for Student Achievement and District’s Local Control Accountability
Plan and to what extent they are included in decision-making.

Findings

Supporting Evidence

Atmosphere of trust, respect and professionalism:
Santiago faculty is a cohesive unit that communicates and collaborates
regularly. Beginning the 2014-2015 school year, the staff has gone to a
weekly collaboration schedule. Teachers regularly collaborate in course PLC minutes
alike and departmental groupings. The members of each PLC were
encouraged to work together initially to establish norms that guide
collaboration and define measures to be taken when disagreements may
Staff Google
arise. Teachers have developed common pacing to align their teaching as
Classroom
well as common formative and summative assessments for each quarter.
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During collaboration, PLC members reflect on the data from common assignments
assessments, discuss results, report as a group and individually to the
Principal regarding outcomes and then use this information to drive reteaching and future instruction. PLC’s allow faculty members to work
together to establish best practices, develop and align curriculum and
review data.
Trust, respect and professionalism is clearly demonstrated when 91% of
teachers agreed with the statement “this school has a safe environment for
giving peer to peer feedback.” In addition to PLCs, Santiago High School
has an open door policy for classroom visits. Every third Tuesday of the
month, teachers participate in an action walk. Observing other teachers
classrooms is the norm at Santiago High School. This allows teachers to
grow as professionals as they learn from each other’s strategies.
Furthermore, teachers take an active role in professional development.
Once a month at a regular faculty meeting, one or more faculty members
present a best practice to the entire staff.
Teachers and administration work collaboratively in creating a vision for
Santiago High School. This is demonstrated through a myriad of ways.
Teachers serve on the Instructional Leadership Team. They discuss faculty
PD needs and make plans for professional development. Furthermore, the
Faculty Advisory Committee meets approximately once a month to discuss
any faculty concerns. The principal is then invited to discuss concerns,
problem solve and jointly find solutions to faculty concerns. Lastly, the
administrative team has created a Google Classroom for faculty. Here,
Santiago staff can access a school wide shared folder for information and
assignments. The administration has an open door policy for all staff
members and works alongside our faculty for the good of all stakeholders.
90% of the staff agreed with the statement that the SHS leadership asks for
and listens to staff suggestions. The Google Classroom for faculty serves as
a means to communicate and disseminate information. In addition, Site
Council members review and approve all expenditures for LCFF funds.
SITE Council members also review and discuss the Single Plan for Student
Achievement and approve it. The district determines the LCAP usage.
Clearly, all these examples reveal the open and free communication
between faculty and administration.
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The addition of two peer Curriculum Coaches in the 2016 school year has
allowed for even great collaboration between teachers. These coaches are
available to co-plan/co-teach, observe and make suggestions, assist with
specific strategies or demo lessons for teachers who request assistance.

Action Walk reports
Observation of
department
collaboration

Lastly, Santiago staff members treat each other like an extended family. In
addition, to being colleagues, many of teachers, staff and administrative
team are friends and interact with one another outside of school. The staff
competes against the students several times each year in sporting events
including a Basketball Game, Softball Game and Dodgeball Tournament.
Staff members celebrate each other’s birthdays, retirements and other life
events. Teachers can count on one another for support, encouragement and
advice. In addition, teachers donate to the Staff Club which provides gifts
towards major life events such as births and retirements. These connections
amongst staff reveal the respect and trust that staff members feel for their
colleagues.

SHS Calendar
Staff Club records
SITE Council records
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E3. Personal and Academic Student Support Criterion
All students receive appropriate academic support and intervention to help ensure school, college, and career
success. Students with special talents and/or needs have access to a system of personal support services,
activities, and opportunities at the school. These are enhanced by business, industry, and the community.

Online Programs: iNACOL Standard N: Organizational Support: A quality online program has student support
services to address the various needs of students at different levels within the organization. The levels of support are
appropriate and adequate for a student’s success. [iNACOL Standard N, 2009]

Online Programs: iNACOL Standard O: Guidance Services: A quality online program has guidance services to
support students and parents to ensure success of the online program. Depending on the program, these services
are either directly provided by the program or a service provider, or in the case of supplemental programs, these
services may be provided by the local school. [iNACOL Standard O, 2009]

Indicators with Prompts
Adequate Personalized Support
E3.1. Indicator: The school has available and adequate services to support student’s personal needs.
E3.1. Prompt: Evaluate the availability and effectiveness of academic and personal support services,
including referral services, to support students in such areas as physical and mental health, and career,
academic and personal counseling, including an individualized learning plan.

Findings

Supporting Evidence

To support students in the areas of health, career, personal counseling and
academic services a variety of programs are in place at Santiago High
School.
Health Related Referral Services:
Rossier is an outside agency that provides on-campus counseling 3 days per
week for students who have been referred by a staff member or who request
psychological counseling services. The school employs both a full time
school psychologist and a part time school psychologist to provide services
to any student who needs counseling services. A school nurse is on site 2
days a week and frequently more often. He is available to provide referrals
for any health related issue, especially vision and hearing referrals. Vision
and hearing testing is done yearly. A Health Assistant is on site every day.
A Speech Pathologist provides assistance to students who need speech
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therapy. She is on site 3 days a week working with our students and she
organizes a weekly social group called “Connections” which allows general
education kids to connect with and eat lunch with autistic students every
Wednesday.. Counselors also meet with families and may refer students to
outside agencies for additional counseling. Our Supplemental Counselor
attended a conference in Washington D.C. to get training in “Mindful
Schools” and is using her training to help our at-risk students with decision
making, impulse control, and greater self-awareness.
The school has utilized LCFF funds and worked alongside the Boys and
Girls Club of Garden Grove since 2014 to provide an intensive counseling
program for the parents of troubled youth entitled “The Parent Project.”
The FNL Club provides school-wide assembly speakers and an afterschool
Drug and Alcohol Intervention program.
The FNL Anti-Bullying Week in 2016 included the selection of antibullying mentors who received all day training to serve as Anti-Bullying
Student Ambassadors. The Mindful Schools training has assisted our
Supplemental Counselor in providing at-risk students with greater selfawareness and better decision making. Our Gay Straight Alliance Club
helps cultivate tolerance and acceptance.

Connections records

Boys and Girls Club
records

Roster of antibullying
ambassadors
FNL and GSA Club
minutes

Career Services and Support:
An amazing counseling department spearheads the task of informing
students about a variety of post-secondary options. Whether a student is
interested in attending a university or a technical school, joining the
military or entering the workforce, our counselors are there to help guide
and assist our students in the process, including meeting one on one with
them at least twice a year. Each year, students meet with their counselors to
make sure they are fulfilling the needed credits and are enrolled in a
schedule of courses that will help them achieve their goals for the future. In
the freshman year, the counselors set up a 4-year plan with each student and
revisit the plan as they meet each year. In their senior year, there is a
stronger focus on helping the student plan for their post-secondary success.
The counselors conduct grade level career units where students do research
online based on career interests.
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The CTE Program provides a career “headstart” in five key areas: Culinary
Arts/Hospitality, Engineering, Automotive Technology, Computer Science,
and Education. The Education Pathway works with Santa Ana College to
allow students to receive college credit for classes taken after the school
day. Through this program, students have participated in field trips to visit
local colleges. The CTE/ROP Technician is available 4 days a week in the
Cavalier Center to assist students in signing up for after school CTE
programs offered at any of the 8 district high schools. Offerings include
Business, Finance, Product Design, Public Safety, Digital Arts, Medical,
and Marketing, in addition to the on campus offerings which are also
available after school. Students in the CTE Pathways program are exposed
to speakers from the community and field experiences that expose students
to their future careers. The Engineering CTE pathway has partnered with
the United Way to provide field trips and exposure to industry
professionals. The Automotive Tech students travel to the NHRA Career
Fair in Pomona, where they have the opportunity to meet business people
and ask questions about a career in the Auto Tech industry. They also
participate in the UCI Energy Invitational competition at UCI where they
build a vehicle and compete against other schools, including college and
university students across the county.

Class rosters
Guest speakers sign
in sheets
Field trip lists

CTE Course
offerings

Award Certificates

Robotics Club

The highly qualified teachers in our CTE Pathways program go above and
beyond to prepare students for the workforce by requiring collaborative
group projects and hands-on activities that teach technical skills.
We offer our Special Education students as many opportunities and
supports as possible. WorkAbility provides students access to career
services and creates a bridge for students from high school to the work
force. All SPED students have an Individual Transition Plan as part of their
IEP. This plan contains the accommodations and modifications that the
school will provide to assure the students success, as well as their postsecondary goal for training and education. It also includes their postsecondary goals for employment and for independent living and transition
services.

IEPs
WorkAbility records

STRIVE program
records
STRIVE Program (Successful, Therapeutic, Resiliency, Intervention,
Via Education)
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In the 2016-2017 school year we implemented a new Special Education
program on campus called the STRIVE Program. It is for our scholars who
have severe behavioral needs. Teachers and our school psychologists are
assisting to support the program. The program is based on the Boys Town
model of behavioral modification. It is a program based on 16 social skills,
which are reinforced all day based on a point system. It is a program that
is time proven with positive results. Here are the social skill areas that are
reinforced: Asking Permission, Following Instructions, Accepting Criticism
and Consequences, Accepting 'no' as an answer, Having Conversation,
Staying on Task, Making an Apology, Disagreeing Appropriately, Greeting
Others, Getting Teacher's Attention, Asking for Help, Working with
Others, Listening, Appropriate Voice Tone and Accepting Compliments.

Counseling
schedules

USC College
Advisor work hours

College Counseling and Support Services:
Our stellar counseling team provides academic assistance through yearly
course selection and one-on-one meetings with students to review
transcripts and four year plans. Counselors provide college application
workshops for students and parents. The Cavalier Center is open daily for
students that have any questions and is staffed by a full time college
advisor and the CTE Tech. Various military representatives visit the
campus regularly to provide information about the Armed Forces to
interested students. College reps also frequently present information during
lunch in the Cavalier Center.
A strong AVID program provides a pathway to college for first generation
and nontraditional college going students. A school-wide emphasis on
AVID strategies has earned our school recognition as a National AVID
Demonstration School. In addition, 100 junior AVID students tour a variety
of Central and Northern California Universities on a 4 day college trip.
The College Advisor and the College Boost program assist students in
completing college applications, filling out financial aid forms, filling out
housing forms, finding the perfect college match and any other college
related services. District sponsored College and Career nights highlight the
many opportunities available to our students. The parents are invited to a
College Parent Night, and Parent Financial Aid Night run by our
counseling staff, with assistance from Santa Ana College and CSU
Fullerton representatives, to help the parents understand the process of
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applying for college and financial aid. These nights are offered in English,
Vietnamese and Spanish.
The school provides on campus testing for college entrance in conjunction
with two local community colleges and a priority registration field trip in
May. UCI has offered assistance to our students through a Personal
Statement writing seminar. Another fantastic support service is our USC
College Advising Counselor, who is available every day in the Cavalier
Center and also runs the College Boost program in the afternoon.
The students who have applied to a college, university or technical school
or who have decided on a military career receive the “I Have A Plan For
Success” t-shirt to encourage all students to plan for future success.
Santiago offers students a plethora of assistance and resources in order to
prepare for and get into college. Whether it is our counseling staff, AVID
Team, Cavalier Center Staff, or teachers, our team believes in and dedicates
a huge amount of time and energy to assure that our students graduate from
high school and realize their future goals for postsecondary success,
whether that be college, career or military. Staff, parents and students
recognize the assistance we give through college application workshops,
personal statement exercises, and rigorous coursework; all of these efforts
help our students achieve success after graduating from Santiago. The
PSAT is offered free of charge to all 10th, 11th, and many 9th grade
students. Important tests like the SAT and ACT are offered on campus and
sign up dates are prominently displayed. Every Monday is College Gear
Day and many staff wear their favorite college apparel and are encouraged
to share their individual college stories with the kids. We celebrate all
college acceptance letters, with the students permission, via the electronic
marquee. The “Cavs Are” PBIS program developed the “I Have a Plan” tshirt to be distributed to students who have applied and been accepted to a
school. In addition, an “I Have a Plan” luncheon was held in the quad for
approximately 200 seniors to recognize their long term plans.
Academic Support:
SHS has made a concerted effort in the last few years to increase student
access to additional opportunities for academic support. The school
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provides Homework Central before school at 6:45AM. And after school on
Mondays and Fridays until 5pm and until 8pm on Tuesdays-Thursdays to
allow students to receive assistance from certificated teachers and peer
tutors. The students also have access to computers and printers in
Homework Central. Additionally, there is an extensive list of teachers who
provide tutoring help in their classroom before school, at lunch and after
school.
Girls and Boys Club has an on campus tutoring and mentoring program
called “Power Hour” which actually lasts for 3 hours, from 3-6PM, on
campus, and provides a safe and quiet place to study, receive assistance
from tutors, and have the use of computers/printers. To provide additional
support to our Special Ed population, the Special Ed teachers run the ASP
Program from 3-4pm on Tuesdays and Thursdays.
One of the strengths of our school is our open-access policy for all AP
classes. We believe strongly that all students can succeed and deserve
access to a rigorous academic experience. Our policy allows all students the
opportunity to take AP classes. The availability of AP tutoring provides
additional support for students who struggle with difficult content and
skills but still want to challenge themselves in rigorous AP courses. Many
of the AP teachers staff the Homework Central tutoring in the library after
school, some staying until 8pm. Since 2010, the number of sections of AP
courses has increased from 24 to 34, including the addition of AP
Psychology and AP Music Theory starting in 2015-2016. This corresponds
to an increase of 122 students enrolled in at least one AP class. AP Summer
Bridge provides summer experiences to AP students outside of the
classroom and allows AP teachers to get a jump start on the rigorous
curriculum of AP before the school year starts up. “AP Boot Camp” is held
by most AP teachers after school and on weekends as the testing
approaches to further prepare students for the May exams.
Credit Recovery classes are offered after school to provide an opportunity
for students to recover credits in required courses. The online APEX
program allows students to receive “D” validation to assure they are on
track for A-G completion and college entrance. Summer school provides
additional opportunities for students to make up credits. If a counselor and
assistant principal determine that a student is falling behind in credits and
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at risk of becoming a non-grad, the student may be sent to Hare
continuation high school until they have made up credits and are on par for
graduation.
EL learners benefit from small class sizes and sheltered core classes. These
classes have typically 16-28 students. There are a variety of courses that
address the needs of English learners such as ELD Basics, Content
Vocabulary classes, ELD A, B, and C. As an additional support, we provide
2-hour blocks for ELD Basics, A, and B students.
For our artistic students, Digital Studio Sessions are available after school
on Fridays to all students and staff members. During “Clay Play Tuesdays,”
adult staff members and students sit side by side while using their creativity
to create artwork out of mounds of clay.

Creative scheduling in the Master Schedule including adding several zero,
online, and seventh period offerings, allows students to have access to a
schedule that best fits their individual needs, which is especially valuable to
those students in AVID, athletics, and choir or band. Summer school
offerings also allow for scheduling flexibility.

In closing, there are ample opportunities for students to receive academic
support. Students are aware of the variety of academic supports at Santiago
High School as demonstrated in the student survey. 87% of students
agree/strongly agree that students “are provided opportunities to receive
tutoring or intervention support”. All sophomores are assigned mandatory
tutoring by the administrator when they have a “D” or “F”.

EL Department class
rosters
Master Schedule

Clay Play and Open
Studio records

Student survey
Master Schedule

Student survey

E3.1. Additional Online Instruction Prompts: Comment on the availability and adequacy of the academic
counseling, college preparation support, personal counseling, and health services provided for the students
involved in online instruction.

Findings

Supporting Evidence

SHS does not currently have an exclusive online instruction format. All Master schedule
students taking online classes spend time during the regular day in
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traditional classrooms and are provided all of the myriad of support
services that are available to all other students as discussed above.
Support and Intervention Strategies Used for Student Growth/Development
E3.2. Indicator: Strategies are used by the school leadership and staff to develop and implement
personalized approaches to learning and alternative instructional options.
E3.2 Prompt: Evaluate the effectiveness of the types of strategies used by the school leadership and staff to
develop and implement personalized approaches to learning and alternative instructional options which allow
access to and progress in the rigorous standards-based curriculum. This includes strategies such as
personalized learning, the use of small learning communities and the implementation of alternative learning
options.

Findings

Supporting Evidence

The school leadership and staff employs a variety of strategies to develop
and provide personalized approaches to learning and alternative
instructional options through professional development and programs that
improve both teaching and learning.
Interventions
Santiago High School offers students the opportunity to earn credit for
classes taken, but not passed. Credit Recovery helps students earn credits
through alternative classroom instruction. These classes are offered after
school, throughout the school year, for a variety of core courses. Teachers
lead these classes and offer extra support as needed. APEX online courses
assist students in receiving “D” validation to remain A-G eligible. Summer
school is another option for recovering missing credits.

Credit recovery records
Intervention procedure
sheets
APEX records

Counselors work diligently to meet with students individually regarding
failing grades or missing credits. Students who have failed will be placed
into credit recovery. Students who are in danger of failing are referred by Homework Central
the teacher, counselor, or administrators for mandatory tutoring in the sign in records
library Homework Central. Students carry sign in/sign out forms to assure
Hare Transfer records
they are meeting the contractual obligations of mandatory tutoring.
Students who are severely deficient in credits may be transferred to our
partner continuation high school, Hare High School, which is recognized as
a California Model Continuation School, to make up missing classes.
Students who have immediate health issues that require them to stay home
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can receive home teaching. They are assigned a teacher who acts as a
liaison between the student and their classroom teachers. The home
teacher will communicate with the classroom teachers about assignments
and lessons, then work one on one with the student at home. This way, the
students still have access to the curriculum despite unfortunate health
issues.

Home teaching
records.

Explicit Academic Language (ExAL) Instruction
A major focus of staff development at SHS over the last 3 years has been
ExAL strategies to develop in our students the ability to interact with and
gain understanding from complex text. Teachers have received extensive
training in the use of ExAL and all teachers have had the opportunity to
participate in Rigor Walks to help us identify and up-level the DOK (Depth
of Knowledge) levels across the curriculum. Time has been dedicated
during staff meetings to focus on specific strategies for ExAL in the
classroom presented both by our on-campus TOSA (Teacher on Special
Assignment) and by selected faculty members sharing best practices across
the curriculum. The ELD teachers have been trained in EL Achieve,
Systematic ELD and Constructing Meaning to further support English
language learners.

Student work
Training calendar
Rigor Walks data

Faculty meeting
agendas

Professional Learning Communities (PLC’s)
The staff also spent time learning from the master of PLC’s, Tim Kanold,
who stressed the importance of working together to plan and develop both
formative and summative common assessments to allow the PLC members
to conduct meaningful collaboration and examine data to assure students’
success. The PLC’s were encouraged to develop norms and spent time in
the beginning of 2015 establishing norms to guide the interpersonal
interactions during collaboration time.

PLC quarterly reports
to Mr. Kennedy
PD records from 2015

WICOR
School wide use of WICOR strategies has earned the school the prestigious
designation as a “National Demonstration School” for AVID. Many
teachers have attended a three day AVID conference and all have been inserviced in WICOR strategies. WICOR strategies are used throughout the
school on a regular basis and apply directly to ExAL strategies for
enhancing the acquisition of content vocabulary through reading,
annotating and analyzing complex text for all students.
276

WICOR Strategy
posters in classrooms

Santiago High School ACS WASC/CDE Self-Study Report

AVID Demo School
designation
Individualized Learning Plans
The Administration supports individualized instruction through IEPs and
504s and supports teachers implementing student accommodations in the
classroom. Some SPED students are integrated into regular classes which
are team taught by both a general education subject area teacher and a
SPED teacher to assure equal access to a rigorous curriculum. IEP procedures
Administrators and classroom teachers attend IEP and 504 meetings to
guarantee clarity and cohesion between staff members and families. All
teachers are informed of their students’ special needs including those with
Information
IEPs, 504s and those who are FEP, RFEP, and LEP.
handouts/class lists
AVID
The AVID program incorporates an individualized approach to learning
and organization to help students gain the tools necessary to be successful
in school and prepare for college. AVID teachers help students develop a 4Year Plan that ensures all of the A-G requirements are met and they stay on
track for graduation. Students and mentors review these plans yearly to
make sure all Ds and Fs are remediated. Parents are also an integral part of
the AVID program, supporting their students by attending parent meetings
and helping to raise money throughout the year via Taco Nights to give
scholarships to deserving students.

AVID Site Council
minutes
AVID records for A-G
completion
AVID records for
College entrance

Data Analysis
After students take common assessments such as benchmarks, Performance
Tasks and Common Exams, PLCs meet during collaboration to discuss data
from the assessment and utilize the outcome to drive instruction and target
areas for growth and re-teaching. All teachers complete a Data Analysis
form per each quarter on at least one common assessment. These forms are
submitted, via Google docs, to the administration as a homework Data Tool Records
assignment. These has been a concerted effort over the last several years to
use common assessment data results to drive instruction.
PLC minutes
Technology
Much of the LCFF funds over the last few years have been dedicated to
acquiring additional access to technology. Short throw projectors with
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Smartboard technology have been purchased for many classrooms. The
school has 64 chromebook/laptop carts and many teachers use them daily
with Google Classroom. The plethora of computers on campus provides SITE Council Minutes
students with the opportunity to access curriculum in an innovative way. LCFF/ School Plan
Direct observations of
number of chrome carts
E3.2. Additional Online Instruction Prompt: Provide evidence that the processes and strategies are
effective for incoming students with regard to orientation or induction and the ongoing monitoring and support
of the students to ensure all have a full opportunity for academic success.

Findings

Supporting Evidence

Currently, Santiago offers online Civics, Economics and Health courses to
allow greater flexibility in scheduling. Students who take advantage of
these online offerings attend regular classes during the school day and then
meet with the online instructor occasionally throughout the school year.
Students in the APEX program meet with their instructors after school or
on weekends to assure they are making adequate progress and are on target
to achieve success. Even though students have access to the online
curriculum at home, they are required to work at the school with the teacher
while enrolled in the program. Teachers also monitor student progress by
checking assignments turned in by the students, logging in on the instructor
monitoring site, and assisting students during class time.

Class rosters
Master Schedule

Class rosters

Support Services – Interventions and Student Learning
E3.3. Indicator: The school leadership and staff ensure that the support services and related activities have a
direct relationship to student involvement in learning based on the academic standards and the schoolwide
learner outcomes, e.g., within and outside the classroom, for all students, including the EL, GATE, special
education, and other programs.
E3.3. Prompt: Evaluate the extent to which student learning needs are accurately identified in a timely manner
and the appropriate support and intervention services are provided. Examine how the school monitors the
effectiveness and appropriateness of intervention for each student within and outside the classroom. Evaluate
the processes that are used to identify under-performing or struggling students and the interventions to
address these identified student learning needs. Comment on how interventions support and coordinate with
regular classroom learning for all students, including those with special needs receiving services from ELL,
GATE, Title I and special education.

Findings

Supporting Evidence
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Data Analysis
The staff of Santiago High School is involved in constant data analysis. We
spend ample PLC and staff meeting time discussing student achievement
data, setting goals for improvement, and organizing/planning new ways to
support our students’ learning. Our data-driven culture starts at the district
level. The GGUSD School Board and Administration strongly supports
data-driven instructional decisions. They annually review all achievement
data and monitor the progress of students toward standards of expected
achievement. The Superintendent and the School Board set Performance
Indicator Goals for academic achievement, which are included in the
school’s Single Plan for Student Achievement (SPSA).
The Administrative Cabinet meets bi-monthly to discuss relevant issues
related to the school and community including achievement data. The
Instructional Leadership Team meets routinely and engages in pull out days
to plan the direction of future PD based on data analysis in order to address
areas of weakness and provide support to staff members. The department
chairs meet monthly with the principal to discuss data and any issues. The
PLC’s meet 3 times per month to discuss best practices including the
review of data. The 4th collaboration each month is dedicated to a whole
staff meeting where data is reviewed and instructional strategies
highlighting best practices are showcased.

PLC meeting
minutes
Data Analysis PLC
tool reports
Data analysis
individual reports
District Achievement
reports
SPSA

Identifying Struggling Students/Goal Setting
If a teacher identifies a student as falling behind, the teacher can refer the
student to tutoring. The student may receive an “Intervention Form for
Mandatory Tutoring.” This form, currently being used by several
departments, requires the student to reflect on the factors that have resulted
in their present situation and make a plan/set goals for improvement. The
parent and the student must sign the form. The form requires the student to
attend mandatory tutoring in the library, where the supervising teacher
signs off on hours. Community liaisons assist in this process by making
phone calls to parents in the home language. This service supports teachers
and administrators in their efforts to raise student’s grades.
PLCs also use their meeting time to discuss methods for improving support
for struggling students. Some areas of focus have included reducing D and
F rates and increasing A-G completion rates.
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Individual teachers regularly monitor student progress and are expected to
make home contacts for struggling students. This process is facilitated by
Community Liaisons in the home language. At regular grade reporting
windows (5 weeks) students receive progress reports and teachers reflect on
student success and further identify struggling students. All progress
reports and quarterly reports are sent home to notify parents of student
progress. In addition, both administrators and counselors meet with
students who have Ds and Fs every 3 weeks to discuss their grades.
Teachers may provide individualized tutoring for struggling students at
lunch or after school or send them to appropriate tutoring services on
campus. Other ways that teachers may support struggling students includes
modifying curriculum and assessments or providing differentiated
instruction. Students who are in need of more intense support may be
referred to the counselor or administrator on a case-by-case basis to receive
whatever interventions prove to be most beneficial.

Progress Report
schedule

Intervention forms
Parent contact forms
PLC minutes
Aeries data
Home contact sheets
Progress report
schedule
Tutoring schedule
Grade book reports

Curricular Support for Student Learning
The school leadership and staff ensure that the support services have a
direct relationship to student learning by allocating extra resources for
services that target underperforming students with interventions and
promoting co-curricular activities that encourage learning beyond the
classroom. All core departments participate in before and/or after school
intervention support. Students who are identified as at-risk for failure
receive “Mandatory Tutoring” forms with metacognition questions and
goal setting requirements. Students who fail to attend mandatory tutoring
are referred to the appropriate administrator for behavior modifications.
Students themselves feel that they receive academic support as seen when
86% of students believe that “this school is a supportive place to learn”.

Intervention schedule

The achievement of EL students is an on-going district and school wide
focus as data suggests that an achievement gap still exists. ELs have made
significant/incremental improvements but this subgroup is still
underperforming. However, gains have been made which is demonstrated
in the fact that A-G rates for EL students have increased 12.4% in 2015. In
addition, the percentage of proficiency on district benchmarks has increased
from 4% to 21% and the D/F range for ELLs has decreased from 18.4% to
14.6%. To further support our ELL population, the school provides

EL achievement data
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sheltered science classes and bilingual instructional aides in ELD Basics
and A. ELD Basics, ELD A and B are held as 2 hour blocks to provide
additional language support. Lastly, ELD teachers use a program called
Systematic ELD and EL Achieve to support our English learners to develop
their English skills.

Course offerings
GPA requirements
for groups
Club list and matrix

Co-Curricular Support of Student Learning
All students are encouraged to check their grades regularly on Aeries. That
being said, programs such as ASB, AVID, Athletics, Drill Team, Cheer, the
instrumental groups and choir place an emphasis on academics and include
specific GPA requirements for participation. Members of many of these
groups are subject to periodic grade checks to determine eligibility to
participate.

Applications for
clubs/groups

E3.3. Additional Online Instruction Prompt: Evaluate the extent to which the support services and related
activities have a direct relationship to student involvement in learning with respect to equity of access,
availability of computers and internet.

Findings

Supporting Evidence

Any senior student is eligible to take the online Government and
Economics classes. If they do not have internet access at home, they can
complete all assignments in the library during Homework Central as both
desktop computers and chromebooks are available for check out.

Master schedule

APEX students also have access to computers before school and after
school through Homework Central. This tutoring service is available until
8pm Tuesday-Thursday.

Homework Central
schedule

APEX data

All students who participate in online courses also attend regular classes
during the school day and have equal access to all student involvement
opportunities and support services.
Equitable Academic Support to Enable All Students Access to a Rigorous Curriculum
E3.4. Indicator: Through the use of equitable support all students have access to a challenging, relevant, and
coherent curriculum.
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E3.4. Prompt: Evaluate the school’s effectiveness in a) regularly examining for disproportionality in the
demographic distribution of students throughout the class offerings (e.g., master class schedule and class
enrollments) and b) providing additional and available support to provide equitable access to challenging,
rigorous courses for all students ( i.e., extra class time, tutoring, or types of alternative schedules available for
repeat or accelerated classes, summer classes, class periods beyond the traditional school day).

Findings

Supporting Evidence

Access to Challenging Courses
According to the student survey, 72% of students believe that Santiago
Student survey
“focuses on academic success for all students.” Our school culture is built
upon the belief that all students can achieve and succeed if held to a set of
high expectations in a supportive environment. 82% of students agree that
“my teachers believe I can do challenging work”. Our Open Access Policy Open Access policy for
to AP courses, our student driven Master Schedule, and the allocation of AP
resources to areas that directly support the success of all learners.
When students sit down with their counselors to develop their 4-Year Plan,
they are encouraged to challenge themselves with college-level elective
options. During these sessions, counselors inform students of graduation
requirements and also college A-G requirements. After all students have
met with their counselors to select appropriate classes for the next year, the
Master Schedule is built. Every effort is made to best accommodate
students’ academic endeavors when aligning courses in our Master
Schedule. Our available course range from AP to remedial so that each
individual student can be placed in the most suitable level of rigor. The
AVID program supports students who wish to challenge themselves in
rigorous AP courses and offers tutorials and additional academic support.
Our Open Access Policy for AP courses allows and encourages students to
challenge themselves with college- level curriculum without the barrier of
restrictive entrance requirements. Each year, more students enroll in AP
courses. In 2010 the passing rate was 39% and in 2016 it increased to
59.1%. The total number of AP students is also increasing. In 2010, there
were 330 AP students and in 2016 there were 452 AP students. The
number of tests taken in 2010 was 553 and in 2016, 823 exams were taken.
In the last few years, we have increased the number of AP course offerings
including AP Music Theory and AP Psychology from 24 sections in 2012
to 34 in 2015.
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Despite our best efforts at offering the classes that meet the needs of all
students within the school day, some students may require additional course Master Schedule
options. To this end, the school offers both 0 period options and 7th period
online options. Additionally, AVID students have the option of completing
Health or Art in summer school, especially during the sophomore year.
This flexibility allows students to create a schedule that works best for their
individual learning goals. A close relationship with our nearby community
college, Santa Ana College, allows students in the Education Pathway to
CTE Education
take courses on campus after school for college credit at no cost.
Pathway records
To assist our at-risk students in the transition to high school from 8th grade,
we offer an “Early Start Program”. This program has been effective in
motivating underperforming or otherwise “at-risk” freshmen to achieve Early Start records
success in high school. Incoming freshmen AVID students also participate Summer Bridge
records
in a Summer Bridge Program as do many AP students.
Co-Curricular Activities
E3.5. Indicator: The school ensures that there is a high level of student involvement in curricular and cocurricular activities that link to the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes.
E3.5. Prompt: Evaluate the availability to and involvement of students in curricular and co-curricular activities.
Determine the effectiveness of the extent to which co-curricular activities link to the academic standards and
schoolwide learner outcomes. Examine the process that the school utilizes to evaluate the level of involvement
for all students in a variety of activities.

Findings

Supporting Evidence

Continual efforts to link curricular and co-curricular activities to the
academic standards, college and career readiness standards, and school
Club Matrix and List
wide learner outcomes are successful through a variety of programs. Our
rigorous curricular programs combined with Career Pathways, AVID, and
a variety of clubs and co-curricular activities together contribute to a
successful melding of curricular and co-curricular activities to benefit all
learners.
Alignment of Curricular Activities to Standards
All academic courses at Santiago are standards-based and taught in
congruence with statewide or national subject matter standards. As
Common Core has replaced the previous standards, our teachers have
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received in-service trainings and our curriculum has been updated and PLC meeting minutes
changed to align with the new standards. Most of these changes have been
initiated at the district level under the guidance of the Director of
Secondary Instruction. Most of our elective courses meet A-G
requirements.
Teachers design lessons and create common assessments in PLC groups
based upon the district pacing guides which reflect the current standards.
Teachers post daily scholar outcomes to ensure standards-based learning
is occurring.
Rigor Walk records
In the current shift to CCSS, our staff has placed a heavy emphasis on
teaching 21st Century skills and the DOK is a driving force behind this Every Third Tuesday
shift. The Rigor Walks that all teachers have had the opportunity to records
participate in and the monthly Every Third Tuesday class visits have
motivated our teaching staff to focus on the DOK levels of their own
lessons and up level where possible. Requiring students to think critically
is an important focus.
CTE and ROP
In preparation for career readiness, our Career Pathways and ROP offerings
programs offer our students curriculum and training in specified fields
and are driven by current industry needs. The participating students in
these courses learn real-world skills and are taught by experts. Our CTE
program has grown in the past couple of years. Currently, we offer five
different pathways at Santiago. We have a Hospitality, Education,
Transportation, Engineering, and Software and Systems Development
pathways. Most courses are UC approved and students may receive
college credit at most community colleges. Some courses UC approved
are: Child Development, Culinary Arts, Principles of Engineering, Intro to
Engineering, Careers in Education, and Computer Science & Software
Engineering.

CTE informational
flyers/pamphlets,
Registration forms,
promotion of classes by
teachers at Open House
and 8th grade visit.

Master calendar
Student Survey
ICC meeting minutes

Alignment of Co-Curricular Activities to Standards

Connections meeting
Santiago offers a variety of clubs and organizations that stress the priority minutes
of academics and community service. All students are strongly
encouraged to join at least one club or an athletic team. The Principal’s
weekly digital newsletter contains a list of clubs and meeting days/times
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for students to easily find a group they can relate to. In September of each
year, the school provides a club event called “Club Rush” during
lunchtime for students to get information on clubs. Throughout the year,
clubs sponsor activities and events to engage and educate students.
Cultural events like International Week help students better understand
other cultures. Dodgeball tournaments bring students together and help
them understand the importance of teamwork. Blood drives provide an
opportunity to give back to the community as does the school-wide “NoShave November” event where male teachers grow out their beards and
students donate money which is used to create baskets of love for needy
Santiago families so they can celebrate the holidays.

Principal’s weekly
electronic update
Club Rush records
Club list and matrix
Master Calendar

Student Involvement
Hundreds of Santiago students participate on athletic teams where they
learn the important traits of commitment, dedication and grit. Hundreds
more participate in over 50 different clubs with multiple foci. There is
truly something for everyone at Santiago High School. All active clubs
must submit a Club Constitution to ASB in October of each year in order
to be approved and conduct business for the school year. Students may
Student survey
also start a new club if they are interested. The only requirements are that
they must have a faculty advisor, it cannot be offensive in nature and they
Athletic team
must have a minimum of 15 interested students.
participation records
Informal monitoring of participation in co-curricular activities is
conducted yearly by the Activities Director through club reporting of
member numbers and coach reporting of team numbers. In 2016, 64% of
students were involved in at least one co-curricular activity according to
the responses on the student survey. 80% of students believe they have
opportunities to participate in sports, clubs, programs or activities as
shown in the student survey. Only 6% of students disagreed or strongly
disagreed with this statement.

Club minutes
Club constitutions
ICC records on Club
participation

Once per quarter, the school convenes the Inter Club Council (ICC). This
group is composed of the presidents of all campus clubs and organizations
or another club officer. The purpose of the group is to discuss upcoming
ICC meeting minutes
events, share information and ideas and serves as a forum for students to
discuss school wide issues and inform the Activities Director of any
issues to be taken to the administration.
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Connections
For several years, we have had a group called Connections that meets
during lunch on Wednesday in the Cavalier Center. This group consists of
regular education students and autistic students who eat lunch together
and spend time communicating and playing games. The students in this
group also decorate the school, sponsor a dress up day, and put up
informational posters to celebrate “Light It Up Blue” on April 2nd for
Autism Awareness Day.
Orientation and Cav’s Crew for Incoming Freshmen and New
Students
Before the school year even begins, students who will enter Santiago High
School are surrounded by staff members and peers who demonstrate care,
concern and high expectations. During the 8th grade visit from local
middle schools, incoming freshman are welcomed with an assembly, tour,
and Cavalier spirit products. Students on this visit are exposed to our Cav’s Crew agenda
expectations, and our school culture. To support incoming freshmen in
and training minutes
their transition to high school, Santiago High School offers a two day
orientation which is staffed by teachers, current students and Master calendar
administrators known as the “Cavs Crew”. This program is intended to
cultivate a nurturing environment and connection to the school. While at
the orientation, incoming freshman are partnered with a current Santiago
student who serves as a mentor throughout the year.
E3.5. Additional Online Instruction Prompt: Evaluate the school’s processes to address the needs of
socialization for the students and involvement in the school. Provide evidence about the effectiveness of the
students’ involvement in school and community activities, such as clubs, yearbook, newsletter, newspaper,
field trips, volunteer work, service projects, college courses, etc.

Findings

Supporting Evidence

We do not currently offer a fully integrated online program.
Students who participate in online courses also take courses during
the traditional school day and are actively encouraged to participate
in all school activities, organizations, and clubs.
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ACS WASC Category E. School Culture and Support for Student
Personal and Academic Growth:
Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in
Category E are being met.
Include comments about the degree to which these criteria impact the school’s ability to address one
or more of the identified critical student learning needs (Chapter IV).
Summary (including comments about the critical student learning needs)

Santiago High School provides a wide variety of services to a diverse population. Caring and
concerned staff members work diligently to provide for the emotional, social and academic needs of
all students. The number and types of intervention services, health services and academic programs
is a source of pride for the school. Some of the strengths of the school include the AVID Program, a
strong co-curricular program, and a diversity of interventions and academic support services. The
students know that the staff members care and it has created a positive atmosphere of mutual respect.
The school is a safe and orderly place for students and staff. Many students remain on campus after
hours participating in sports, clubs, the Boys and Girls Club or studying in the Library.
Category E: School Culture and Support for Student Personal and Academic Growth: Areas of Strength
Prioritize the areas of strength and growth for Category E.
Category E: School Culture and Support for Student Personal and Academic Growth: Areas of
Strength

1.Interventions. The school provides funding for an abundance of interventions to meet the
needs of diverse learners, including tutoring before and after school, APEX, summer school,
concurrent credit recovery, AP Boot Camp and Credit Recovery. Many students are
benefitting from this myriad of interventions.
2.Open Access to AP Courses. Every student has the opportunity to challenge themselves by
taking rigorous AP classes or Honors classes with support from multiple interventions and
programs.
3.Climate of Connectedness. Santiago effectively links curricular and co-curricular activities,
helping to create a culture where students strive both academically and socially. The strong
sense of school spirit is felt by all members of the school community, helping to create an
environment of acceptance and nurturing. The “Cavs Are” program has created a cohesive
school culture which has contributed to a positive environment.
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4.Atmosphere of Mutual Trust and Respect. All stakeholders are involved in the decision
making process thus ensuring transparency and creating an atmosphere where members of
the Santiago community feel valued.

Category E: School Culture and Support for Student Personal and Academic Growth: Areas of Growth

1.Improve School Cleanliness. Perceptions of school maintenance and cleanliness appear to be
an issue for our students. In the 2016 School Survey, 35% of students strongly disagreed with
the statement “my school is clean.” Furthermore 33% of students disagreed with the
statement “if something breaks at this school, it usually gets fixed quickly.’ Clearly, there is a
student perception that Santiago’s facilities are not well maintained. In reality, we have a
dedicated custodial staff which maintains campus cleanliness. Students themselves need to
take ownership in the cleanliness of our campus and pick up after themselves. Furthermore,
student concerns about maintenance will be addressed during modernization. Santiago High
School is currently undergoing this process and will have updated facilities within the next 3
years. This process should negate the negative perception of cleanliness by students.

2.Increase Student Involvement. While involvement in clubs and athletic teams in high, there
is a goal to get 100% of students connected to the school through membership in a club,
organization or athletic team.

3.Community and Business Involvement. Reinforce relationships with the community by
finding new opportunities for local businesses and organizations to be involved in school
programs and the evaluation of student work.
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Prioritized Areas of Growth Needs from
Categories A through E
Prioritize the growth areas from the five categories.
1. Continued growth of Professional Learning Communities (PLCs) with specific emphasis on:
a. Reaching all levels of DOK during instruction
b. Integrating technology based on the Substitute, Augment, Modify, Redefinition (SAMR)
model, progress towards increased use of Modifying and Redefinition
c. Align interventions into cohesive course alike groups to support student success
d. Continue to increase use of common assessments and data analysis

2. Increased parent involvement
a. Increased parent use of Aeries for monitoring student progress
b. Develop opportunities for increased parent leadership with the goal of implementing a
PTA
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Chapter V: Schoolwide Action Plan
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