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October 2016
Dear Colleagues:
The San Gabriel Unified School District is firmly committed to the academic achievement of all English learner (EL) students
in our schools. Our two prioritized tasks are to provide programs for ELs to gain fluency in English as quickly, and efficiently
as possible, and to ensure all English learners have full access to the core curriculum (Castañeda v. Pickard 648 F.2d 989,
[5th Cir. 1981]). Every EL student will receive a comprehensive language assistance program, including designated and
integrated ELD, and a challenging core program designed to prepare for post-secondary career and college success.
This English Learner Master Plan 2016-19 provides guidance to district and site staff for the design and implementation of
federal and state compliant programs and services for EL students.
The California English Language Arts/English Language Development Framework (2014) reminds us that:
“All students—regardless of circumstance—deserve a world-class education. To ensure that America
regains its status as the best-educated, most competitive workforce in the world with the highest
proportion of college graduates of any country, we must close the pervasive achievement and attainment
gaps that exist throughout the nation. Yet, far too often, the quality of a child’s education and learning
environment, and opportunities to succeed are determined by his or her race, ethnicity, national origin,
age, sex, sexual orientation, gender identity, disability, language, socioeconomic status, and/or ZIP code .
. . Moreover, too many students feel unsafe or unwelcome at school because they are (or are perceived
as) different from other students. All students should have an equal opportunity to learn and excel in a
safe and supportive environment. Because inequities at all levels of education still exist, educational
equity is the civil rights issue of our generation. (U.S. Department of Education Strategic Plan for Fiscal
Years 2011–2014, 39–40.)” (California Department of Education. English Language Arts/English Language
Development Framework for California Public Schools – Kindergarten Through Grade Twelve. Access and
Equity, Chapter 9, p. 880 (2014))
Ensuring equal outcomes for all student, particularly our English learner, is truly the civil rights issue of our generation.
Sincerely,

John W. Pappalardo, Ed.D.
Superintendent
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Mission

San Gabriel Unified School District provides a safe and nurturing environment to empower
and foster all students to attain academic success and become productive citizens and
lifelong learners.

Vision

Our Students are conscientious and adept learners who welcome academic challenges and
set high standards for themselves. Our diverse students respectfully collaborate and value
each other’s diﬀerences. They are critical thinkers and savvy, innovative technology users who
cultivate their own lifelong learning. Our students are responsible, mindful and compassionate
community members.
Our Educators believe that all students can achieve academic excellence; thus, we maintain
high expectations for all students. Additionally, we believe our diversity strengthens our
district. Our teachers, staﬀ and administrators collaborate and support each other to provide
a rigorous comprehensive education for all students. We are dedicated educators who
actively participate in professional development and data analysis to enhance our
eﬀectiveness and ensure continuous improvement. We are agile; we modify programs or
instructional practices quickly and relatively easily since we are not a large district. We
manage a productive and transparent organization that distributes funding in a responsible
and equitable manner.
Our Families and Community involvement are essential for successful schools. Families are
welcomed advocates in their child’s education oﬀering unique insight and valued advice.
Families are significant stakeholders who participate in making important decisions regarding
their child’s education at their child’s school and districtwide. In partnership with SGUSD, our
community organizations and resources engage and empower our students’ families. These
enhanced partnerships with families and the greater community benefits students’ welfare
and achievement.
Our Schools celebrate our rich diversity and welcome all parents and students. We partner
with families and the larger community to maximize our students’ success. We oﬀer a
comprehensive educational program to support every child and ensure every student has
access to a high-quality education. Each classroom oﬀers diﬀerentiated instruction and
culturally responsive teaching to meet the needs of all students.
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INTRODUCTION
Guiding Principles/Legal References:
“Where inability to speak and understand the English language excludes national-origin minority
group children from effective participation in the educational program offered by a school
district, the district must take affirmative steps to rectify the language deficiency in order to open
its instructional program to these students.” (Lau v. Nichols, 1974 No. 72-6520, Supreme Court
of the United States.)
“All students—regardless of circumstance—deserve a world-class education. To ensure
that America regains its status as the best-educated, most competitive workforce in the world
with the highest proportion of college graduates of any country, we must close the pervasive
achievement and attainment gaps that exist throughout the nation. Yet, far too often, the quality
of a child’s education and learning environment, and opportunities to succeed are determined
by his or her race, ethnicity, national origin, age, sex, sexual orientation, gender identity,
disability, language, socioeconomic status, and/or ZIP code . . . Moreover, too many students feel
unsafe or unwelcome at school because they are (or are perceived as) different from other
students. All students should have an equal opportunity to learn and excel in a safe and
supportive environment. Because inequities at all levels of education still exist, educational
equity is the civil rights issue of our generation.” (U.S. Department of Education Strategic Plan
for Fiscal Years 2011–2014, 39–40.)
“San Gabriel Unified School District (SGUSD) believes that a student’s access to a quality
education should not be hindered by his or her race, ethnicity, linguistic background, or
socioeconomic status.” (SGUSD ELD Team, Summer
2016.)
Values and Beliefs of San Gabriel
The San Gabriel Unified School District is committed to Unified School District:
the goal that all English learner (EL) students receive • Students are our top priority.
appropriate instruction and services—to provide a • Our diversity is a rich resource for
program for ELs designed to overcome language barriers learning.
and provide access to the core curriculum (Castañeda v. • High expectations and equitable
Pickard 648 F.2d 989, [5th Cir. 1981]).
resources lead to greater
achievement.
The District recognizes that both services, including • A successful educational program
designated ELD, must be an integral part of a requires collaboration and
comprehensive program for every EL student.
continuous improvement.
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SGUSD English Learner Master Plan 2016-2019
The updated English Learner Master Plan 2016-2019 is written to guarantee English learners in
SGUSD achieve linguistic and academic success. The District acknowledges and supports its
English learners’ developing proficiency in English language and literacy as they engage in
learning academic content, a hefty curricular load. The District’s goal for English language learner
programs is to equip students for academic success; thus, this plan is designed to support the
development of English learner’s fluency in English and proficiency in the district’s core
curriculum as quickly and as effectively as possible.
The English Learner Master Plan is a resource for all district administrators, staff, students, and
parents regarding the options and services available to parents as well as the district’s
expectations for schools and classrooms. The programs and services contained in this plan were
developed based on State and federal laws, SGUSD board policies, and research-based best
practices in instruction for English learners. Our English Learner Master Plan ensures access to a
top quality, challenging curriculum for all ELs. This plan—which was developed incorporating the
most up-to-date information on California Common Core State standards in English Language
Development (ELD) and English Language Arts (ELA), CA ELA/ELD Frameworks, ELA and ELD
curriculum materials, and EL-specific professional development opportunities—is a guide for all
staff to provide consistent services and a coherent curriculum to every English learner. Every
school and every educator is expected to implement this plan with fidelity while continuously
improving the District’s program and outcomes to ensure student success. Using state and local
assessment data the District monitors and modifies programs—when necessary—to ensure
effectiveness.
The English Learner Master Plan 2016-2019 addresses the following components:
1.
2.
3.
4.
5.
6.
7.
8.
9.

Identifying and Assessing All English Learners (EL)
Providing English Language Development Program for English Learners
Staffing and Supporting an English Learner Program
Providing English Learners Meaningful Access to Core Curricular and Extracurricular
Programs
Creating an Inclusive Environment for and Avoiding the Unnecessary Segregation of
English Learners
Addressing English Learners with Disabilities
Monitoring and Exiting English Learners from EL Programs and Services
Evaluating the Effectiveness of EL Programs
Ensuring Meaningful Communication with Parents of English Learners
2

1. IDENTIFYING AND ASSESSING ALL ENGLISH LEARNERS
Guiding Principles/Legal References:
The District will identify in a timely manner EL students in
need of language assistance services. The home language
KEY POINTS:
survey (HLS) is a questionnaire given to parents or
• The District will identify in a
guardians that helps the District identify which students
timely and legally manner EL
are potential ELs and who will require assessment of
students in need of language
their English language proficiency (ELP) to determine
assistance services.
whether they are eligible for language assistance services.
• The California-approved Home
Language Survey (HLS) will be used
To obtain accurate information, the District will
at the time of initial enrollment to
reassure parents that the HLS is used solely to offer
identified potential ELs.
appropriate educational services, not for
• The HLS is to be filled out by
determining legal status or for immigration
parents only once.
purposes.
• If an EL student is transferring in
from another district, staff will
(Linquanti, R., & Bailey, A.L. (2014). Reprising the Home
obtain HLS information from the
Language Survey: Summary of a National Working
Session on Policies, Practices, and Tools for Identifying
student’s previously-enrolled
Potential English Learners. Washington, DC: Council of
district.
Chief State School Officers.)
• Initial CELDT assessment must be
Once students are identified as potential ELs, they
completed within 30 calendar days
will be assessed with the California English Language
of initial enrollment.
Development Test (CELDT)—a valid and reliable
• Currently enrolled ELs will be
assessment—to determine if they are indeed ELs. The
assessed using the CELDT during
CELDT assesses the proficiency of students in all four
the annual assessment window
language domains (i.e., speaking, listening, reading,
(July 1-October 31.)
and writing). The District also uses CELDT to evaluate
• The student’s active IEP or
speaking, listening, pre-reading, and pre-writing for
Section 504 accommodations and
entering kindergarten students with a primary or home
modifications will be correctly
language other than English.
adhered to during the
administration of the CELDT.
• The District will also identify all
The District requires that those administering and
immigrant students (ages 3
scoring the CELDT be certified and properly trained by a
through 21) who were not born in
CDE-authorized trainer. After the student completes the
the US and have not attended
assessment, the District will make sure that parents or
school in any State for more than 3
guardians receive in a timely manner information—in
full academic years.
English and in their home language as well—about the
3

student’s ELP level and program options, and an opportunity to opt out of placement in the EL
program if desired.
(Bailey, A. and Kelly, K. (2010). ELPA Validity Evaluation: Creating Enhanced Home Language
Survey
Instruments.
Retrieved
from
http://www.eveaproMect.com/doc/
HomeLanguageSurveyInstrument.pdf)
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2. PROVIDING ENGLISH LANGUAGE DEVELOPMENT FOR ENGLISH LEARNERS
Guiding Principles/Legal References:
After ELs have been identified using the CELDT, the District will provide the students with
appropriate English language development services and programs, commonly known as
“English Language Development.” The District will also provide special education services to ELs
who have been identified as students with disabilities under the Individuals with Disabilities
Education Act (IDEA) or as qualified students with disabilities under Section 504 of the
Rehabilitation Act of 1973 (Section 504).
The District selects EL services and programs that
b o t h meet civil rights requirements and best meet
the needs of their EL population. Appropriate EL
services and programs enable ELs to attain both English
proficiency and parity of participation in the standard
instructional program within a reasonable amount of
time. LEAs must offer appropriate EL services until ELs
are proficient in English and can participate
meaningfully in educational programs without EL
support. This includes continuing to provide EL services
to ELs at the highest levels of English proficiency until
they have exited from EL services and programs.

KEY POINTS:
• The District provides programs for
ELs that are educationally sound in
theory and effective in practice.
• The District’s EL programs are
designed to enable ELs to attain both
English proficiency and core program
achievement within a reasonable
length of time—within four to six
years.
• The District offers EL services and
programs, until ELs are fully
proficient in English and can
participate successfully in
educational programs without EL
support.
• The District provides appropriate
special education services to ELs with
disabilities who are found to be
eligible for special education and
related services.

To determine which EL services and programs are best
suited for a student identified as an EL, the District will
consider the student’s (1) English proficiency level, (2)
grade level, and (3) educational background, as well
as
(4)
language
background
for
dual
immersion/bilingual programs. Other child-centered
factors that the District may consider include the
student’s native language literacy; acculturation into
U.S. society; and age he or she entered the United States.
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Per advise by the California Department of Education, the U.S. Office for Civil Rights and the U.S.
Department of Justice, when evaluating whether a particular chosen EL services—including
professional developments—and programs
KEY POINTS:
meet civil rights requirements the District will apply
• All EL students will receive a complete
the following standards, as established in
instructional program including English
Castañeda v. Pickard. These standards include a
Language Development (Designated and
three-pronged
test:
First,
is
the
Integrated) and other core and elective
program/service based on an educational
subjects (Mainstreamed English, Math, Science,
Social Study, World Languages, Visual &
theory recognized as sound by qualified experts
Performance Arts, Music, Physical Education,
in the field or considered a legitimate
Career Technical Education, etc.) where
experimental strategy?
Second, are the
appropriate methodologies (SDAIE, SIOP®)
programs and practices (including a d e q u a t e
are employed to ensure full access.
resources and personnel) reasonably calculated
• The District’s EL programs ensure that all
ELs are making progress leading to
to implement this theory effectively? Third,
reclassification within four to six years.
does the program succeed in producing results
• The District’s EL programs ensure that all
indicating that students’ language barriers are
ELs will meet grade-level content
being overcome within a reasonable period of
expectations as measured by local, state
time?
and federal assessments.
• The District’s EL programs ensure that all
The District’s EL programs
considered
EL students receive timely intervention
educationally sound in theory under the first
and special services when needed.
• The District’s EL programs ensure that all
prong
include:
(1) English
Language
ELs will have equal access to GATE,
Development (ELD); (2) Structured English
Honors, AP, A-G, etc. courses and receive
Immersion (SEI); and (3) Dual Language or Twoadequate support to complete these
Way Immersion. The first two programs are
courses successfully.
taught in English, and the latter two are taught
• The District’s EL programs ensure that all
both in English and in the EL’s primary language
ELs will have the support they need to
(Spanish.)
graduate on time.
• Culturally responsive pedagogical
practices will be in place TK-12th to ensure
Additionally, for new arrivals and students with
meaningful participation.
interrupted formal education, the District
establishes newcomer programs that offer
specialized services and classes to help these students acclimate to U.S. schools, develop
foundational skills in content areas (e.g., basic literacy and math concepts), and prepare
6

them for the program options above. Newcomer programs are short-term, typically lasting
no longer than one year.
Finally, there is increased focus on the large number of ELs who, despite many years in US
schools, are still not proficient in English. These students are often referred to as Long
Term English Learners (LTELs). To ensure that district-selected and - implemented EL services
and programs succeed within a reasonable period of time, the District monitors the progress
of ELs and adjust EL services and programs to ensure that students are making expected
progress.
(August, D., & Shanahan, T. (Eds.). (2006). Developing literacy in second-language learners:
Report of the National Literacy Panel on Language-Minority Children and Youth (Executive
Summary). Mahwah, NJ: Lawrence Erlbaum Associates. Retrieved from
http://
www.bilingualeducation.org/pdfs/PROP2272.pdf)
(Calderón, M., Slavin, R., & Sánchez, M. (2011). Effective instruction for English learners. Future
of Children, 21(1), 103-127. Retrieved from http://files.eric.ed.gov/fulltext/EJ920369.pdf)
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Program Placement Options for English Learners:
The chart below shows all program placement options.
Grade
Levels

K-2

3-8

CELDT
Overall
Results/Levels
Beginning,
Early
Intermediate,
Intermediate
Early
Advanced,
Advanced
Beginning,
Early
Intermediate,
Intermediate
Early
Advanced

Advanced,

Beginning and
Intermediate

9-12

Intermediate,
Early
Adv.
Advanced

Early

and

Identification

ELD Program Options Recommended

EL

(1) Designated ELD; (2) Integrated ELD in Content Areas (ELA, Math, Science and Social
Study) with Primary Language Support as appropriate; and (3) Teachers must have
CTC-EL Authorizations/Certifications.

I-FEP

Mainstream English/Language Arts

EL

EL

EL

EL

(1) Designated ELD; (2) Integrated ELD in Content Areas (ELA, Math, Science and Social
Study) with Primary Language Support as appropriate; and (3) Teachers must have
CTC-EL Authorizations/Certifications.
(1) Designated ELD; (2) Integrated ELD in Content Areas (ELA, Math, Science and Social
Study); and (3) Teachers must have CTC-EL Authorizations/Certifications.
Note: Students in this category are considered “English Learners Having Acquired
Reasonable Fluency in English” (California Education Code Section 306.)
(1) Designated ELD; (2) Integrated ELD in Content Areas (ELA, Math, Science and Social
Study) with Primary Language Support as appropriate; and (3) Teachers must have
CTC-EL Authorizations/Certifications.
(1) Designated ELD; (2) Integrated ELD in Content Areas (ELA, Math, Science and Social
Study); and (3) Teachers must have CTC-EL Authorizations/Certifications.
Note: Students in this category are considered “English Learners Having Acquired
Reasonable Fluency in English” (California Education Code Section 306.)

Description of Program Placement Options and Goals for English Learners:
All programs include English Language Development (ELD) and teaching strategies differentiated
for each student’s level of English language proficiency. These strategies are used to help each
student reach proficiency in speaking, reading and writing English, and succeed academically in
all core subjects.
Structured English Immersion (SEI): Students who score at less than reasonable fluency are placed in an
SEI program and are taught overwhelmingly in English. Some assistance may be provided in the primary
language. Students are taught ELD and other core subjects by authorized teachers using district-adopted
textbooks and supplementary materials. Instruction is based on ELD and grade-level content standards.
English Language Mainstream (ELM): Students who score at reasonable fluency in English are placed in an
ELM program. They are taught ELD and other core subjects by authorized teachers using district-adopted
textbooks and supplementary materials. Instruction is based on ELD and grade-level content standards.
Students receive any additional instruction needed for them to be reclassified as fluent English proficient.
NOTE: At any time during the school year, parents/guardians may request to have their child placed in
an English language classroom (California Code of Regulations, Title 5 [5 CCR] Section 11301[b]).
Alternative Program/Dual Language Immersion Program (ALT/DLI): Students with an approved “Parental
Exception Waiver” are taught core subjects in their primary language. They receive instruction in ELD in
English. Teachers must receive special training to work in such a program. They use district-adopted
textbooks and supplementary instructional materials. Instruction is based on ELD and grade-level content
standards. Students receive any additional instruction needed for them to be reclassified as fluent English
proficient.
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Secondary
Program’s Goal: The acquisition of English language skills so that ELs can eventually
succeed in a Mainstream English classroom is the ultimate goal. Structured English
Immersion (SEI) is designed to ensure that ELs receive appropriate supports to meet ELD
proficiency and grade-level standards. High-quality ELD and scaffolded content
instruction are provided through differentiation. Structured English Immersion is used at
the ELD 1 and ELD 2 levels; these classes are designed for ELs who are “less than
reasonably fluent”.
An English language mainstream classroom is designed for students with “reasonable
fluency” or a “good working knowledge of English”. An EL shall be transferred from a SEI
classroom to an English language mainstream classroom when the pupil has acquired a
reasonable level of English proficiency.
Program’s Overview
Figure 2.1 ELD Course/Curriculum Descriptions
ELD 1

Gabrielino:
These courses are two period courses teaching English Language
Development to improve listening, speaking, reading and writing
skills of English Language Learners. Students are tested upon
entrance to the school district on the California English
Language Development Test (CELDT) to determine
placement. Students test yearly for placement in subsequent
years.

ELD 2

Gabrielino:
These courses are two period courses teaching English Language
Development to improve listening, speaking, reading and writing
skills of English Language Learners. Students are tested upon
entrance to the school district on the California English
Language Development Test (CELDT) to determine
placement. Students test yearly for placement in subsequent
years.

ELD 3

Gabrielino:
ELD 3 Integrated:
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This course is literature-based and whole language directed with
reading, writing, speaking, and listening integrated and the
conventions of language taught in context. The students are
exposed to a wide variety of classical and modern literature in
many genres. The literature is discussed in such a way the
students can derive individual meaning from it and relate it to
their own lives while making meaningful, universal
connections. Prerequisite: None
ELD 3 Designated: The ELD 3 course continues the development
of listening, speaking, reading, and writing in English with
increased focus on critical reading and writing skills. In this
course, students will apply language and information in a wide
range of situations. Students move from literal comprehension
to interpretation of reading passages and develop critical and
evaluative reading skills. Students will begin to use more
appropriate and accurate diction, syntax, academic vocabulary,
and formal language. The course hones speaking and listening
skills as students further articulate ideas, debate issues, and
justify arguments using academic vocabulary and precise
words. The ELD 3 course content is based on the districtadopted English language development standards for the early
intermediate proficiency level. Teachers of this course must hold
a credential issued by the California Commission on Teacher
Credentialing authorizing instruction of English learners.
ELD 4

Gabrielino:
The ELD 4 course is taken in addition to a student’s grade-level
English class and students are enrolled with a recommendation
from a teacher or counselor. The course continues the
development of listening, speaking, reading, and writing skills in
English with increased focus on reading and writing. In this
course, students begin to understand and use language and
information in a wide range of situations. The course hones
speaking and listening skills as students articulate ideas, debate
issues, and justify arguments using academic vocabulary and
precise words. The reading of content-area materials and
11

literature is expanded. Students move from literal
comprehension to interpretation of reading passages, develop
critical and evaluative reading skills, and apply their reading
ability to solve problems. Course content is based on the
district-adopted English language development standards for
the early intermediate proficiency level. Teachers of this course
must hold a credential issued by the California Commission on
Teacher Credentialing authorizing instruction of English
learners.
Additional
Integrated
Courses

World History Integrated
Biology Integrated*
Intro to Government / Economy Integrated
Government / Economy Integrated *
US History Integrated*

Figure 2.2 ELD Daily/Master Schedule Daily
ELD 1
•
•
•

ELD 2
•
•
•

ELD 3
•
•

Gabrielino:
Two sections of a two-block course at the secondary
level
One block integrated and one block designated
Fulfills graduation requirement
Gabrielino:
Two sections of a two-block course at the secondary
level
One block integrated and one block designated
Fulfills graduation requirement
Gabrielino:
Two sections of a two-block course at the secondary
level
One block integrated and one block designated
12

•

ELD 4
•
•

Additional
Integrated
Courses

Integrated block fulfills a-g requirement
Gabrielino:
One section of a one-block course at the secondary
level
Fulfills graduation requirement
World History Integrated
Biology Integrated*
Intro to Government / Economy Integrated
Government / Economy Integrated *
US History Integrated*

Figure 2.3 ELD Instructional Materials
ELD 1

Gabrielino: Visions Basic and Introductory Visions

ELD 2

Gabrielino: Visions Level A

ELD 3
•
•

Gabrielino:
(Integrated) Class: Short Stories, Mythology, Antigone,
Romeo and Juliet, and To Kill A Mockingbird
(Designated) Class: Textbook: Houghton Mifflin Harcourt
English 3D Course II.

ELD 4

Gabrielino:
Houghton Mifflin Harcourt English 3D Course II.

Additional
Integrated
Courses

World History Integrated
Biology Integrated*
Intro to Government / Economy Integrated
Government / Economy Integrated *
US History Integrated*

Figure 2.4 ELD Placement Criteria
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ELD 1

Gabrielino: CELDT 1
Expectations for CELDT 1 learners is to advance one CELDT
level per academic school year.

ELD 2

Gabrielino: CELDT 2
Expectations for CELDT 2 learners is to advance one CELDT
level per academic school year.

ELD 3

Gabrielino: CELDT 3
Expectations for CELDT 3 learners is to advance one CELDT
level per academic school year and to advance to an inclusive
ELA course.

ELD 4

Gabrielino: CELDT 4-5
Expectations for CELDT 4-5 learners is to successfully
complete an inclusive ELA course concurrently with ELD 4.

Additional
Integrated
Courses

Biology Integrated*
World History Integrated
Intro to Government / Economy Integrated
Government / Economy Integrated *
US History Integrated*
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3. STAFFING AND SUPPORTING AN ENGLISH LEARNER PROGRAM:
Guiding Principles/Legal References:
In order to ensure that EL program models successfully achieve their educational objectives the
District is committed to recruiting, develop, and retain excellent educators. Teachers who are
hired to serve ELs (including both English language development and core content) are highly
qualified in their field as well as effectively trained to support EL students. These teachers must
meet state requirements and have mastered the skills necessary to effectively teach in the
District’s EL program. In addition, all current teachers will obtain the requisite training, either
through the state’s and county’s training and certification program or through the District’s own
Induction training program.
The District provides EL teaching staff and their students with adequate and appropriate
resources. These resources include sufficient quantities of instructional materials at the
appropriate English proficiency and grade levels, bilingual materials for dual language
immersion/bilingual programs, and, when necessary, materials for students with disabilities.
These resources provide challenging academic content that is aligned with grade-level state
content standards.
Resources would also include appropriately trained and supervised paraprofessionals, as
appropriate, to provide support services, such as helping ELs understand tasks, restating
directions, and interpreting for students. However, paraprofessionals, aides, and tutors may not
take the place of qualified teachers.
(Source: National Education Association. (2011). Professional development for general education
teachers of English language learners. (NEA Policy Brief ). Washington, DC: Author. Retrieved
from http://www.nea.org/assets/docs/PB32_ELL11.pdf)
(Source: Samson, J. F., & Collins, B. A. (2012). Preparing all teachers to meet the needs of English
language learners: Applying research to policy and prac- tice for teacher effectiveness.
Washington,
DC:
Center
for
American
Progress.
Retrieved
from
http://files.eric.ed.gov/fulltext/ED535608.pdf)
San Gabriel Unified School District’s EL-specific Staffing and Professional Development Plan:
San Gabriel Unified School District shall support ongoing teacher and staff professional
development to improve teaching and learning of English learners. The primary focus of
professional development will provide all staff sufficient training and time to conduct research,
analyze data, and evaluate effective teaching practices to support not only English Learners but
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all students to achieve their greatest potential. Professional development specific to
implementing programs for English learners shall also enhance the teacher and staff’s ability to
conduct continuous analysis and reflection of student-data to improve instruction.
SGUSD provides high-quality professional development of sufficient intensity and duration,
which will not include activities such as one-day or short-term workshops and conferences.
Professional development opportunities are continuous
and meaningful to teacher and staff learning so that the
KEY POINTS:
impact on teaching practices is positive and lasting. The
• The District provides high-quality
District provides effective research-based professional
professional development of
development opportunities for staff in service of English
sufficient intensity and duration,
learners with incentives including, but not limited to, the
which will not include activities such
following:
as one-day or short-term workshops
and conferences.
•
To improve instruction and assessment of English
• Professional development
opportunities are continuous and
meaningful to teacher and staff
learning so that the impact on
teaching practices is positive and
lasting.

learners
•
To enhance teacher’s ability to understand and use
curricula, assessment measures, and instructions
strategies
•
To increase the student’s English proficiency or the
teacher’s subject matter knowledge, teaching
knowledge, and teaching skills

The District is committed to provide effective PD that are
ongoing, interesting, and meet the needs of participating personnel. The five core principles of
PD for those teaching ELs, presented here, are based on the tenets of adult learning theory, the
published work of several researchers, and “the fundamental belief that all teachers bring
strengths to their profession and want their students to achieve and feel successful.”
Principle 1: Build on a foundation of skills, knowledge, and expertise. Professional
development must build upon the current foundation of basic skills, knowledge, and
areas of expertise of the educational personnel involved. Professional development will
link new knowledge and activities with what the practitioners already know and are able
to do, and will extend their thinking. Those attending any professional development
activity will bring with them different experiences, knowledge, and skills. The individual(s)
providing the activity must determine the current level of expertise, the needs of
participants, and develop appropriate materials and activities. Professional development
activities that do not target a specific audience must, at a minimum, offer basic
knowledge to ensure that practitioners are operating from the same foundation.
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Principle 2: Engage participants as learners. Professional development should include
rich and varied opportunities that engage educational personnel as learners and offer the
opportunity to apply new skills and knowledge. Professional development is effective
when the materials are presented in a hands-on manner using techniques that suit
various learning styles. In addition, practitioners need time to try out new methods in a
safe environment before either moving to another topic or attempting the method in the
classroom.
Principle 3: Provide practice, feedback, and follow-up. Professional development should
offer educational personnel opportunities for (1) practicing the new skills, strategies, and
techniques; (2) providing feedback on performance; and (3) continuing follow-up
activities. Principle 3 reinforces the precept that information about skills and knowledge
must be presented to educational personnel in a manner that allows them to link new
information to their current knowledge and skills, and allows them to construct their own
meanings. Interactive, hands-on approaches to professional development make use of
sound principles of adult learning. Modeling specific skills with practice sessions also will
allow practitioners actively to make meaning out of the new information. Finally, a period
of classroom application followed by formal observation and feedback should be used to
reinforce the development of new skills.
Principle 4: Measure changes in teacher knowledge and skills. Successful and effective
professional development should be manifested by measurable increases in participant
knowledge and skills. The evaluation of a participant’s knowledge and skills is essential to
the effectiveness of the professional development program. In order to evaluate the
participant, an appropriate amount and variety of information about what participants
do and their effect on people should be collected.
Principle 5: Measure changes in student performance. Professional development should
be linked to measurable outcomes in student performance, behavior, and/or
achievement. A direct link to student outcomes is necessary to determine what types of
professional development activities are effective within specific contexts.
(Source: Casteel, C. J., & Ballantyne, K. G. (Eds.). (2010). Professional development in
action: Improving teaching for English learners. Washington, DC: National Clearinghouse
for
English
Language
Acquisition
(NCELA).
Retrieved
from
http://www.ncela.us/files/uploads/3/PD_in_Action.pdf)
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SGUSD 2016-17 Professional Development Opportunities (Partial Listing):
• English Language Development Connections K-5th/October 2016/Trainer: Orange County
Department of Education
• ELD/ELA Standards-Framework K-5th/August & September 2016/Trainers: SGUSD TOSAs and
Director of Assessment & Special Projects
• Sheltered Instruction Observation Protocol SIOP® - Mentoring and Coaching Only – ELD-focused
K-12th/June, August & October 2016/Trainers: Pearson’s Consultants
• ELD/ELA Standards-Framework K-5th/August & September 2016/Trainers: SGUSD EL TOSAs and
Director of Assessment & Special Projects
• Sheltered Instruction Observation Protocol SIOP® K-12th/June, August & October 2016/Trainers:
Pearson’s Consultants
• Mentoring Matters—Laura Lipton & Bruce Wellman/K-12th/March-June 2017/Trainers: Director
of San Gabriel Valley Induction Consortium
• Culturally Responsive Pedagogy/September 2016/Trainers: SGUSD EL TOSAs and Director of
Assessment & Special Projects
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4. PROVIDING ENGLISH LEARNERS MEANINGFUL ACCESS TO CORE CURRICULAR AND
EXTRACURRICULAR PROGRAMS:
Guiding Principles/Legal References:
Meaningful access to the core curriculum (e.g. reading/language arts, math, science, and
social studies) is a key component in ensuring that ELs acquire the tools to succeed in general
education classrooms within a reasonable length of time. Thus, the District is committed to
honor the dual obligations to not only provide programs that enable EL students to attain
English proficiency, but also to provide support in other curricular areas that will ensure ELs
have equal opportunities to participate in the curriculum.
Additionally, for eligible ELs with disabilities,
special education and related services, and
supplementary aids and services, as specified
in their individualized education programs
(IEPs), will be provided in conjunction with the
general education curriculum and any EL
services.
One measure of whether ELs are able to attain
equal participation in the standard
instructional program within a reasonable
length of time is whether a beginner EL will be
able to earn a regular high school diploma in
four years. The District is committed to
provide ELs in high school, like their never-EL
peers, the opportunity to be competitive in
meeting college entrance requirements by
having access to core courses such as Algebra I,
Geometry, Algebra II, Calculus, Biology,
Chemistry, and Physics.
In addition, when adapting instruction in the
core curriculum, the District will also consider if
the i n s t r u c t i o n a l p r a c t i c e reflects the
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KEY POINTS:
• The District is committed to honor the dual
to not only provide
that enable
to attain English
but also to provide support in
other curricular areas
will ensure
have equal
to
in
the curriculum.
• The District is committed to provide
in high school
I, Geometry,
II, Calculus,
Chemistry, and
for eligible
disabilities, special
and
related
and
aids
and services, as specified
their
individualized
programs
be provided in conjunction with the general
curriculum and any
provides

and gifted and

with equal access to
P honors, and

experiences and perspectives of a variety of cultural and linguistic groups. This consideration
extends into the area of assessment as well. In order to effectively educate ELs, the District will
assess each student’s academic and language-development needs and tailor their
instruction accordingly. This may include assessing ELs in their primary languages when ELs
receive content instruction in those languages.
As noted earlier, the District will provide compensatory and supplemental services to remedy
those gaps if students develop academic gaps while focusing on English language acquisition.
In addition to offering equal access to the core curriculum, the District has an obligation to
provide i t s ELs with equal opportunities to participate meaningfully in “all programs and
activities . . . whether curricular, co-curricular, or extracurricular.” (U.S. Department of
Education, Office of Civil Rights, and U.S. Department of Justice, January 2015). This includes
the obligation to provide ELs with equal access to all school facilities—including computer
labs, science labs, etc. It also includes pre-kindergarten, magnet, and career and technical
education programs, as well as counseling services, online and distance learning
opportunities, performing and visual arts, athletics, and extracurricular activities, such as
clubs and honor societies. This also means that the District must also provide ELs with equal
access to Advanced Placement (AP), honors, and International Baccalaureate (IB) courses,
and gifted and talented education (GATE) programs.
(Source: Stanford University, Graduate School of Education, Understanding Language.
(2013). Key principles for ELL Instruction.
Stanford, CA: Author. Retrieved from
http:ssell.stanford.edussitessdefaultsfilessKey%20Principles%20for%20ELL%20Instruction%20wit
h%20referencesB0.pdf)
San Gabriel Unified School District’s EL Access to Core Program:
All teachers are teachers of both language and content. Using integrated ELD strategies, core
instruction occurs in English, with the design and implementation of the ELA/ELD framework
adopted through the California State Standards. In Dual Language Immersion Alternative
programs, access to core curriculum is provided in both English and Spanish at the elementary
level.
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Strategy I: Implementation of California 2014 ELA/ELD Framework:
The English Language Arts (ELA)/ English Language Development (ELD) framework
guides implementation and instruction of the core subject matter. The framework is the
foundation to ensure all English learners have access and meet the district’s content and
performance standards for their respective grade levels within a reasonable amount of
time. The following principles and beliefs will guide instruction through the framework:
•
•
•
•
•

Schooling should help all students achieve their highest potential.
The responsibility for learners’ literacy and language development is shared.
ELA/literacy and ELD curricula should be well designed, comprehensive, and integrated.
Effective teaching is essential to student success.
Motivation and engagement play crucial roles in learning.
Implementation will follow the key themes of ELA/literacy and ELD instruction. The five
key themes include:

•
•
•
•
•

Meaning Making
Language Development
Effective Expression
Content Knowledge
Foundational Skills
Strategy 2: Implementation of Core Content Courses to Ensure EL Equal Access:
Coursework will be provided to assist English learners to achieve at high levels in the
core academic subjects to ensure they meet the same challenging state content and
achievement goals all students are expected to meet. Courses will include differentiated
instruction in reading, writing, math, social science and science, which will be delivered
through integrated ELD strategies. Access to instruction in all curricular areas must
implement primary language support, intentionally designed scaffolds, and high
engagement in response to students’ primary languages and cultures.
Elementary
Newcomer English learner (EL)

•

•

Newcomers’ class for grades 3-5 in class subject area content taught using Integrated
ELD strategies, including integration into mainstream classes for Math, music, art, and
PE
Newcomers’ pull-out grades 1-2 in class subject area content taught using Integrated
ELD strategies, daily extra language support group in pull-out small group setting
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English Learner
•
•
•
•
•

Pull-out groups
Push in groups
In class accommodations and scaffolding to provide support to make core subject
matter comprehensible using the ELD framework and specific content standards
Before, during, and after school interventions in reading, writing and math
Student Support Team meetings (with parents, teachers, administrators) to determine
an individualized plan to best support the needs of the particular student
Long Term English Learner (LTEL)

•
•
•
•

In class accommodations and scaffolding to provide support to make core subject
matter comprehensible using the ELD framework and specific content standards
Pull-out EL support groups with intensive focus on vocabulary development and writing
Before, during, and after school interventions in reading, writing and math
Student Support Team meetings (with parents, teachers, administrators) to determine
an individualized plan to best support the needs of the particular student
Secondary
Newcomer English learner (EL) and English learner (EL)

•

Integrated and Designated ELD instructions are provided daily. Every classroom with a
newcomer English learner will include instruction following both the ELD framework and
content specific standards. In addition, students will receive a protected time during the
regular school day for ELs to develop critical language for content learning in English.
Long Term English Learner (LTEL)

•

Instruction will be available for long term English learners that includes a defined
curriculum, high academic vocabulary, and daily writing. A course will be offered as a
tandem to an inclusive English Language Arts classroom setting. The LTEL is expected to
reach academic language proficiency in a low student to teacher ratio classroom setting.
Strategy 3: Implementing Interventions:
SGUSD commits to monitoring and taking action to overcome any academic deficits
incurred while acquiring English. Academic progress will be monitored through
benchmarks administered in class. Actions will be made to overcome academic deficits.
Elementary
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Newcomer English learner (EL) and English Learner
•
•
•

Before, during, and after school interventions,
Student Support Team meetings (with parents, teachers, administrators) to determine
an individualized plan to best support the needs of the particular student
low ratio classes with focus on vocabulary development and daily writing, speaking and
listening development skills
Long Term English Learner (LTEL)

•
•
•

Pull-out EL support groups with intensive focus on vocabulary development and daily
writing
Before, during, and after school interventions in reading, writing and math
Student Support Team meetings (with parents, teachers, administrators) to determine
an individualized plan to best support the needs of the particular student
Secondary
Newcomer English learner (EL)

•
•

Academic tutoring is offered to assist English learners to achieve high levels in core
academic deficits (only offered after school)
A summer school class is offered to ensure students
English Learner

•

Academic tutoring is offered to assist English learners to achieve high levels in core
academic deficits (only offered after school)
Long Term English Learner (LTEL)
Interventions are available in all three settings: before, during and after school.
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5. CREATING AN INCLUSIVE ENVIRONMENT FOR AND AVOIDING THE UNECESSARY
SEGREGATION OF ENGLISH LEARNERS:
Guiding Principles/Legal References:
As part of an inclusive school climate, The District implements educationally sound and
effective EL programs and limits the degree of segregation of ELs to what the program
requires understanding that preparing all students for college, careers, and civic life begins with
creating an inclusive and welcoming school climate where effective teaching and learning
occur.
KEY POINTS:
• The District’s

programs w i l l not
on the basis
national origin or status unless there is
a
related,
justification for doing so.
• The District will not keep
in
EL programs for periods that are longer
or shorter
necessary to achieve the
The District respects the fact that
in a
program
is voluntary and will annually assess the
and
level
for its
and
eligibility to

The District will take steps—including training
staff, engaging families and community partners,
and helping students develop social-emotional
skills that include conflict resolution—to create
positive school climates that welcome diversity
and that prevent and address inappropriate
behaviors, such as bullying and harassment. In
addition, the District’s EL programs may not
segregate students on the basis of national
origin or EL status unless there is a programrelated, educational justification for doing so,
and will not keep EL students in EL programs for
periods that are longer or shorter than
necessary to achieve the program’s educational
goals.

(Note: Programs that allow for continuous inclusion and interaction between ELs and nonELs, such as dual language immersion programs, do not raise concerns about segregation.)
Before placing an EL in an EL program that contains a degree of segregation, the District will
ensure that (1) the degree of segregation in the program is necessary to achieve the goals
of an educationally sound and effective program; (2) the EL has comparable access to the
standard curriculum within a reasonable period of time; and (3) the ELs in the EL program
have the same range and level of extracurricular activities and additional services as nonEL students.
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The District respects fact that participation in a segregated EL program is voluntary and will
annually assess the ELP and appropriate level of language assistance for its ELs and
determine their eligibility to exit.
(Source: U.S. Department of Education, see Guiding Principles: A Resource Guide for Improving
School Climate and Discipline at
http://www2.ed.gov/policy/gen/ guid/schooldiscipline/guiding-principles.pdf/.)
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6. ADDRESSING ENGLISH LEARNERS WITH DISABILITIES:
Guiding Principles/Legal References:
The Individuals with Disability Education Act (IDEA) and Section 504 of the Rehabilitation Act of
1973 (Section 504) address the rights of students with disabilities in school and other educational
settings. The District will promptly evaluate any EL suspected of having one or more disabilities
to determine if indeed the EL has a disability/disabilities and whether the EL needs disabilityrelated services.
EL disability evaluations will not be delayed because of the student’s limited English proficiency.
Also, a student’s language proficiency level cannot be the basis for determining that a student
has a disability.
(Source: Keller-Allen, C. (2006). English language learners with disabilities: Identification and
other state policies and issues. Alexandria, VA: National Association of State Directors of
Special Education (NASDSE). Retrieved from http://nasdse.org/DesktopModules/DNNspotStore/ ProductFiles/31_37349382-317f-47d9-aefc-7a2c0636eb11.pdf)
The District will collaborate with state and county consultants to develop assessment and
intervention protocols to appropriately assess and serve ELs with disabilities. District staff will
be trained to accurately evaluate the student’s disability-related educational needs and not
the student’s English language skills. This will help school personnel to accurately identify
students in need of disability-related services.
For 2016-17, the District will initiate the following priorities:
• P u t t i n g i n p l a c e policies and protocols to allow a student’s special education evaluation
provided and administered in the student’s native language or other mode of
communication and in the form most likely to yield accurate information about what the
student knows and can do, unless it is clearly not feasible to do so.
• Instituting specific training to address four potential factors that may contribute to the
misidentification of special education needs, and learning disabilities in particular, among
students who are ELs: (1) the evaluating professional’s lack of knowledge of second language
development and disabilities; (2) poor instructional practices; (3) weak intervention
strategies; and (4) inappropriate assessment tools (Sánchez, Parker, Akbayin, & McTigue,
2010).
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Resources: Comparison of Language Differences Versus Disabilities:
Oral Comprehension/Listening
Indicators of a Language Difference due
to 2nd Language Acquisition

Indicators of a Possible Learning
Disability

Student does not respond to
verbal directions

Student lacks understanding of
vocabulary in English but
demonstrates understanding in L1

Student consistently demonstrates confusion
when given verbal directions in L1 and L2; may be
due to processing deficit or low cognition

Student needs frequent
repetition of oral directions
and input

Student is able to understand verbal
directions in L1 but not L2

Student often forgets directions or needs further
explanation in L1 and L2 (home & school); may be
due to an auditory memory difficulty or low
cognition

Student delays
responses to
questions

Student may be translating question in
mind before responding in L2; gradual
improvement seen over time

Student consistently takes a longer time period
to respond in L1 & L2 and it does not change
over time; may be due to a processing speed
deficit

Learning Behavior Manifested

Speaking/Oral Fluency
Indicators of a Language Difference due to
2nd Language Acquisition

Indicators of a Possible Learning
Disability

Student lacks verbal fluency
(pauses, hesitates, omits
words)

Student lacks vocabulary, sentence
structure, and/or self-confidence

Speech is incomprehensible in L1 and L2;
may be due to hearing or speech
impairment

Student is unable to orally
retell a story

Student does not comprehend story due
to a lack of understanding and
background knowledge in English

Student has difficulty retelling a story or event
in L1 and L2; may have memory or sequencing
deficits

Student does not orally
respond to questions, or
does not speak much

Lacks expressive language skills in
English; it may be the silent period in
2nd language acquisition

Student speaks little in L1 or L2; student
may have a hearing impairment or
processing deficit

Learning Behavior Manifested
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Phonemic Awareness/Reading
Indicators of a Language Difference due to 2nd
Language Acquisition

Indicators of a Possible Learning
Disability

Student does not
remember letter
sounds from one day
to the next

Student will initially demonstrate difficulty
remembering letter sounds in L2 since they
differ from the letter sounds in L1, but with
repeated practice over time will make progress

Student doesn’t remember letter sounds after
initial and follow-up instruction (even if they
are common between L1/L2 ); may be due to
due a visual/auditory memory deficit or low
cognition

Student is unable to
blend letter sounds in
order to decode words
in reading

The letter sound errors may be related to L1
(for example, L1 may not have long and short
vowel sounds); with direct instruction, student
will make progress over time

Student makes letter substitutions when
decoding not related to L1; student cannot
remember vowel sounds; student may be
able to decode sounds in isolation, but
is unable to blend the sounds to decode whole
word; may be due to a processing or memory
deficit

Student is unable to
decode words
correctly

Sound not in L1, so unable to
pronounce word once decoded

Student consistently confuses letters/words
that look alike; makes letter reversals,
substitutions, etc. that are not related to L1;
may be processing or memory deficit

Learning Behavior
Manifested

Reading Comprehension and Vocabulary
Learning Behavior Manifested

Indicators of a Language Difference due to
2nd Language Acquisition

Indicators of a Possible Learning
Disability

Student does not
understand passage read,
although may be able to
read w/ fluency and
accuracy

Lacks understanding and background
knowledge of topic in L2; is unable to use
contextual clues to assist with meaning;
improvement seen over time as L2 proficiency
increases

Student doesn’t remember or comprehend
what was read in L1 or L2 (only applicable if
student has received instruction in L1); this
does not improve over time; this may
be due to a memory or processing deficit

Does not understand key
words/
phrases; poor comprehension

Lacks understanding of vocabulary and
meaning in English

The student’s difficulty with
comprehension and vocabulary is seen in
L1 and L2
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Writing
Indicators of a Language Difference due to
2nd Language Acquisition

Indicators of a Possible Learning
Disability

Errors made with punctuation/
capitalization

The error patterns seen are
consistent with the punctuation and
capitalization rules for L1;
student’s work tends to improve with
appropriate instruction in English

Student consistently or inconsistently makes
capitalization and punctuation errors even
after instruction;
this may be due to deficits in organization,
memory or processing

Student has difficulty
writing grammatically
correct sentences

Student’s syntax is reflective of writing
patterns in L1; typical error patterns seen
in 2nd language learners (verb tense, use of
adverbs or adjectives); improves over time

The student makes more random errors
such as word omissions, missing
punctuation; grammar errors are not
correct in L1 or L2; this may be due to a
processing or memory deficit

Student has difficulty
generating a paragraph or
writing essays but is able to
express his or her ideas orally

Student is not yet proficient in writing
English even though they may have
developed verbal skills; student makes
progress over time and error patterns
are similar to other 2nd language
learners

The student seems to have difficulty paying
attention or remembering previously
learned information; the student may seem
to have motor difficulties and avoids
writing; student may have attention or
memory deficits

Learning Behavior Manifested

Spelling
Indicators of a Language Difference due to 2nd
Learning
Language Acquisition
Behavior
Manifested
Student misspells Student will “borrow” sounds from L1; progress
words
seen over time as L2 proficiency increases

Indicators of a Possible Learning
Disability

Student spells
words
incorrectly;
letters are
sequenced
incorrectly

The student makes letter sequencing errors such as
letter reversals that are not consistent with L1
spelling patterns; may be due to a processing deficit

Writing of words if reflective of English fluency level
or cultural thought patterns; words may align to
letter sounds or patterns of L1 (sight words may be
spelled phonetically based on L1)
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Student makes errors such as writing the correct
beginning sound of words and then random letters or
correct beginning and ending sounds only; may be due
to a visual memory or processing deficit

Mathematics
Indicators of a Language Difference due
to 2nd Language Acquisition

Indicators of a Possible Learning
Disability

Student manifests difficulty
learning math facts and/or
math operations

Student lacks comprehension of oral
instruction in English; student shows
marked improvement with visual input or
instructions in L1

Student has difficulty memorizing math facts
from one day to the next and requires
manipulatives or devices to complete math
problems; may have visual memory or
processing deficits

Student has difficulty
completing multiplestep math
computations

Student lacks comprehension of oral
instruction in English; student shows
marked improvement with visual input or
instructions in L1

Student forgets the steps required to
complete problems from one day to the next,
even with visual input; student reverses or
forgets steps; may be due to a processing or
memory deficit

Student is unable to
complete word problems

Student does not understand
mathematical terms in L2 due to English
reading proficiency; student shows
marked improvement in L1 or with
visuals

Student does not understand how to process the
problem or identify key terms in L1 or L2; may be
a processing deficit/reading disability

Learning Behavior Manifested

Handwriting
Learning Behavior
Manifested

Indicators of a Language
Difference due to 2nd Language
Acquisition

Indicators of a Possible Learning
Disability

Student is unable to
copy words
correctly

Lack of experience with writing
the
English alphabet

Student demonstrates difficulty copying visual material to
include shapes, letters, etc. This may be due to a
visual/motor or visual memory deficit
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Behavior
Indicators of a Language Difference due to
2nd Language Acquisition

Indicators of a Possible Learning
Disability

Student appears
inattentive and/or easily
distracted

Student does not understand instructions in
English due to level of proficiency

Student is inattentive across environments even
when language is comprehensible; may have
attention deficits

Student appears unmotivated
and/or angry; may manifest
internalizing or externalizing
behavior

Student does not understand
instruction due to limited English
and does not feel successful; student has anger
or low self-esteem related to 2nd language
acquisition

Student does not understand instruction in L1
or L2 and across contexts; may be frustrated
due to a possible learning disability

Student does not turn in
homework

Student may not understand directions or
how to complete the homework due to lack
of English proficiency; student may not have
access to homework support at home

Student seems unable to complete
homework consistently even when offered
time and assistance with homework during
school; this may be due to a memory or
processing deficit

Learning Behavior Manifested

Sources:
Abedi, J. (2006). Psychometric issues in the ELL assessment and special education eligibility.
Teachers College
Record,
10,(11),
2282–2303.
Retrieved
from
http://
www.ncaase.com/docs/Abedi_TCRE782_2006.pdf
Adelson, V., Geva, E., & Fraser, C. (2014). Identification, assessment, and instruction of English
language learners with learning difficulties in the elementary and intermediate grades: A guide
for educators in Ontario school boards. Toronto, Ontario: University of Toronto, Ontario
Institute for Studies in Education, Applied Psychology and Human Development. Retrieved
from http://www.ctserc.org/assets/documents/initiatives/ specific-learning-disabilitiesdyslexia/archive/ELLs- with-special-needs.pdf
Albus, D., Thurlow, M., & Clapper, A. (2007). Standards- based instructional strategies for
English language learners with disabilities (ELLs with Disabilities Report 18). Minneapolis, MN:
University of Minnesota,NCEO. Retrieved from http://www.cehd.umn.edu/NCEO/
Onlinepubs/ELLsDis18/ELLsDisRpt18.pdf
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7. MONITORING AND EXITING ENGLISH LEARNERS FROM EL PROGRAMS AND SERVICES
Guiding Principles/Legal References:
The District monitors and regularly assesses the progress of all ELs, including those who have
opted out of EL programs, in both English language proficiency (ELP) and content
knowledge. This includes conducting an annual ELP assessment (using the CDE-approved
California English Language Development Test-CELDT) and, at least annually, measuring their
performance in grade-level core content areas (using a combination of District’s
Benchmarks Assessments and the Smarter Balanced Assessment Consortium-SBAC in
ELA and Math.)
The District also monitors ELs’ progress over time, determines when students are not
making appropriate progress, and provides additional support to enable ELs to reach English
proficiency and gain grade- level content knowledge.
Sources:
Alvarez, L., Ananda, S., Walqui, A., Sato, E., & Rabinowitz, S. (2014). Focusing formative
assessment on the needs of English language learners. San Francisco, CA: WestEd. Retrieved
from http://www.wested.org/wp-content/
files_mf/1391626953FormativeAssessment_report5. pdf
August, D., Estrada, J., & Boyle, A. (2012). Supporting English language learners: A pocket
guide for state and district leaders. Washington, DC: American Institutes for Research.
Retrieved from
http://www.air.org/sites/default/files/downloads/report/ELL_Pocket_Guide1_0.pdf
Reclassification:
When language and academic support are no longer needed in order for the student to be
successful in a mainstream class, English learners exit the EL program and SGUSD reclassifies
the student to Reclassified Fluent English Proficient (RFEP). The district uses the annual English
language proficiency assessment (CELDT) results as one of four criteria for considering the
reclassification of English learners to fluent English proficient; additional criteria include
performance in basic skills (SBAC), teacher evaluation, and parent opinion and consultation, as
established by the State Board of Education. The following criteria ensures an objective decision
is made regarding reclassification.
• CELDT scores: CELDT overall level of Early Advanced (4) or Advanced (5) with subscore below intermediate (3).
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• SBAC scores in ELA: SBAC scores in ELA and/or Math must be “Standards Met” or
“Standards Exceeded”
In absence of SBAC scores, district benchmark assessments or enrollment in AP/Honors
courses and earning a passing grade will also be considered, or earning an overall GPA
of 2.0 or better.
• Teacher consultation.
• Parents are notified of reclassification and may contact the CELDT office if they have
any questions and/or concerns. Parents must provide written documentation to refuse
processing student’s reclassification.

Your Child

Grades

CELDT
Performance
Level

California Measure:
English Language

SGUSD Measure:
Mathematics

nd

rd

Current Year Fountas & Pinnell:
Standards Met

th

th

(3 -8 ) SBAC ELA: Standards
Met (scoring 3 or 4)

(3 -8 ) SBAC Math: Standards
Met (scoring 3 or 4)

Currently enrolled in AP/Honor
English/English Literature and
(1) Earning a grade of C or
better or
(2) Earning an overall GPA of 2.0
or above

Currently enrolled in a Grade
Level-appropriate Math course
and
(1) Earning a grade of C or better
or
(2) Earning an overall GPA of 2.0
or above

«GR23»

2 -3

«GR49»

4 -9

th

«GR1011»

10 th
11

«GR12»

12

th

rd

Overall 4 or 5

th

th

(11 ) SBAC ELA: Standards Met
(scoring 3 or 4)

Teacher
Consultation
and Parental
Consent

Current Year (Jan 2016) District
Benchmark: Standards Met
rd

th

Yes

th

(11 ) SBAC Math: Standards Met
(scoring 3 or 4)

Monitor Reclassified Students:
In accordance with state and federal laws, SGUSD monitors the RFEP student for two years to
ensure correct classification, placement, and additional academic support, if needed. If a
student’s performance declines or stagnates during this period of monitoring, interventions are
provided to guarantee the RFEP students attain grade level academic proficiency.
To formally monitor the progress of RFEP students at every six months, all of the following data
is considered:
• A site or district benchmark in English and math
• State assessment such as SBAC
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• An annual progress report with intervention suggestions sent out to parents
• Provide appropriate before, during, and after school intervention.
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8. EVALUATING THE EFFECTIVENESS OF EL PROGRAMS
Guiding Principles/Legal References:
Successful EL programs must, at a minimum, be designed to enable EL students to attain both
English proficiency and parity of participation in the standard instructional program,
comparable to their never-EL peers, within a reasonable period of time. Research shows that
effective academic programs for ELs eliminate achievement gaps by providing cohesive,
sustained systems of support (Valentino & Reardon, 2014; Baker et al., 2014; Calderón,
Slavin, & Sánchez, 2011).
Another key element of effective EL programs is full access to academic, grade-level content.
This access facilitates ELs’ exiting from EL programs when they achieve English proficiency
within a reasonable period of time, participating meaningfully in classes without EL services,
and graduating prepared for college and careers.
The District periodically evaluates its EL programs to determine their effectiveness.
Evaluation are integrated into all EL program activities and focus on policies, procedures,
programs, practices, resources, staffing, and student outcomes. Moreover, Title III of the
Elementary and Secondary Education Act (ESEA) requires that every district receiving Title III
Part A funds carry out an evaluation every two years and submit the results to the s t a t e
(20 U.S.C. i 6841).
Proposed Baseline Data for EL Program Evaluation, 2016-17:
• Scores on state and local assessments (CAASPP: SBAC in ELA and Math,
and District Benchmarks)
• Scores on annual English language proficiency tests (CELDT or ELPAC)
• Grades in content courses
• Retention in grade
• Reclassification/exit rates
• Graduation and dropout rates
• Participation rates in gifted and advanced courses (e.g., honors,
Advanced Placement (AP), gifted and talented, and International
Baccalaureate (IB) courses)
• Enrollment rates in pre-kindergarten, magnet, and other choice
programs
• Enrollment rates in special education and related services
• Mobility and attendance rates
• Participation in extracurricular programs
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• Suspension rates
• Other indicators of college and career readiness
In addition, the District will also monitor progress through other data sources.
The table below summarizes the key EL program goals, evaluation questions that explore
implementation and progress toward these goals, and measures/sources used to answer the
evaluation questions. The district will conduct an annual evaluation of programs and services for
English learners. At a minimum, the district will annually report data of goals, including the
percentage of EL and LTEL students on track to reclassify.
EL Program Goal

Evaluation Questions

Measure/Sources

1. English language
development
instruction

1. Are SIOP strategies being used
during instruction?
2.To what extent do teachers of ELs
have the qualifications and
capacities to address their ELs’
linguistic and academic needs?

The percentage of staff members who
attended the SIOP professional
development series.
SIOP Observation Tool
CLAD credential for ELD Teacher
Assignment, completed the 3 day SIOP
training

2. Enhanced
instruction in the
core academic
subjects

1. Are EL students progressing
academically in core subjects per
expectations?
2. Are EL students attaining
academic proficiency per
expectations?

Percentage of students with A-G classes,
SBAC, PT results, increased Integrated
classes?

3. High-quality
professional
development for
teachers and other
staff

1. Is the training provided of
sufficient intensity and duration to
have provided a positive and
lasting impact on teacher
instruction and skills in the
classroom?
2. Does training provide deeper
understanding of access, process
and outcomes in response to
cultural strengths?

1. Of the participating teachers, 85% will
have responded positively that training was
of sufficient intensity and duration and had
provided a positive and lasting impact on
instruction in the classroom.
2. Student surveys
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4. Culturally
responsive pedagogy

To what extent are teachers
employing a culturally responsive
pedagogy?
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The percentage of staff members who
attended the culturally responsive
pedagogy.

9. ENSURING MEANINGFUL COMMUNICATION WITH PARENTS OF ENGLISH LEARNERS
Guiding Principles/Legal References:
The District has an obligation to
communicate meaningfully with LEP parents
and to adequately notify them of information
about any program, service, or activity called
to the attention of non-LEP parents.
Successful communication provides LEP
parents the school-related information they
need to make informed decisions about, and
be helpful participants in, their children’s
education. This may include but not be
limited to information about language
assistance programs, special education and
related services, Individualized Education
Program
(IEP)
meetings,
grievance
procedures, notices of nondiscrimination,
student discipline policies and procedures,
registration and enrollment, report cards,
requests for parent permission for student
participation in district or school activities,
parent-teacher
conferences,
parent
handbooks, gifted and talented programs,
and magnet and charter schools.

KEY POINTS:
• Successful communication provides LEP
parents the school-related information they
need to make informed decisions about, and be
helpful participants in, their children’s
education.
• Students, siblings, friends and untrained staff
members are not considered qualified
translators or interpreters, even if they are
bilingual.
• District interpreters and translators, including
staff acting in this capacity, are proficient in the
target languages; have knowledge of specialized
terms or concepts in both languages; and be
trained in the role of an interpreter or
translator, the ethics of interpreting and
translating, and the need to maintain
confidentiality.
• All SGUSD written communication is sent in
four languages: English, Spanish, Chinese and
Vietnamese.

The District has developed and implemented a process for determining (1) if parents and
guardians have limited English proficiency; (2) what their primary language is; and (3) what their
language needs are. The District uses a student registration form, such as the home language
survey (HLS), to inquire about whether a parent or guardian requires oral and/or written
communication in a language other than English. Schools should take parents at their word
about their communication needs if they request language assistance. Schools should also
understand that parents may not be proficient in English, even if their child is.
The District provides language assistance to LEP parents effectively with appropriate, competent
staff or appropriate and competent outside resources. The District may also use a language
phone line to provide oral translation and interpretation services.
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(Note: Students, siblings, friends, and untrained staff members are not considered qualified
translators or interpreters, even if they are bilingual.)
All district interpreters and translators, including staff acting in this capacity, are proficient in
the target languages; have knowledge of specialized terms or concepts in both languages; and
be trained in the role of an interpreter or translator, the ethics of interpreting and translating,
and the need to maintain confidentiality.
Building strong relationships between families and schools or LEAs occurs over a period of time,
and these relationships can be established and nurtured in numerous ways. It is essential to
understand the cultures of LEP families and “integrate cultural traditions of families throughout
the school” (Breiseth, 2011).
Schools can also foster relationships by inviting families to volunteer in the school and
encouraging families to help children integrate their cultural and linguistic traditions into school
assignments and other curricular and extracurricular activities.
Sources:
U.S. Department of Education and Southwest Educational Development Laboratory. (2013).
Partners in education: A dual capacity-building framework for family-school partnerships.
Retrieved from http: //w w w2.ed.gov/documents/family-community/par tners-education.pdf
Regional Educational Laboratory for the Pacific. (2015). Toolkit of resources for engaging
parents and community as partners in education, Part 2: Building a cultural bridge. Retrieved
from
http://relpacific.mcrel.org/resources/~/media/RELPacific/Files/Part%202_
Jan2015.ashx
Parent Outreach and Involvement:
SGUSD realizes that parental involvement is a fundamental component to student success and
makes significant efforts to reach out to the parents/guardians of ELs. These efforts include
sending notices and holding regular meetings for the purpose of formulating and responding to
parents’ recommendations. The District also provides training to parents on how they can be
involved and become active participants in assisting their children to attain English proficiency,
achieve at high levels in core academic subjects, and meet challenging state academic
content. The District shows evidence of parent involvement through a parent meeting calendar,
minutes and agendas. The District will also show evidence of training for EL parents and
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communications that have been sent to EL parents so that they can be involved and actively
participate in their child’s education.
EL parents are notified of a variety of outreach venues. These include English learner specific
events, such as notification of reclassification information or opportunities for training, such as
CABE. Parents of English learners are also notified of general information meetings, such as Open
House, Back to School, registration information meetings, program highlights (Music Immersion,
Dual Immersion, AVID, Advanced Placement Program), post-secondary planning (financial aid,
college and career, and instructional information (CAASPP testing, textbook adoptions, new
frameworks, Common Core Standards).
Translation of Information:
SGUSD provides parents and guardians with information on school and parent activities in a
format and, to the extent practicable, in a language that the parents can understand. The District
is required to provide translation services in Chinese and Spanish because 15% or more of the
students enrolled speak these languages. The District enrollment of the Vietnamese population
is close to 15%, and therefore the District has opted to provide translation for this population, as
well.
All written communication is sent in four languages: English, Spanish, Chinese and
Vietnamese. Parent meetings are translated into Chinese and Spanish for parents needing
translation, either by creating separate meeting spaces based on language, simultaneous
translation. Most recently, Common Core math adoption was advertised with translation.
Private School Consultation & Participation:
ELs enrolled in private schools may receive categorical services provided by public schools within
their geographical jurisdiction. The District is required to provide equitable services to private
school students identified as ELs. SGUSD meets regularly with private schools in the community
to review the categorical services (Title I, II, and III) and ensure that the services are provided as
appropriate. During the consultation, SGUSD and the private school officials discuss EL
assessment, services and funding.
English Learner Advisory Committee:
According to the California Education Code, school sites with 21 or more English learners must
have an English Learner Advisory Committee. ELAC serves in an advisory capacity. Each school
site in our District has a functioning English Learner Advisory Committee (ELAC). At least five EL
parents are required for a meaningful ELAC in SGUSD.
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Composition of ELAC:
At least five parents of English Learners are required for an ELAC.
Other ELAC members may include parents of Reclassified ELs, parents of English Only
students, school staff, community members. These additional members must be elected
by the parents of ELs to become part of ELAC.
The percentage of parents of ELs who are elected must be at least equal to the percentage
of ELs at the school site.
Responsibilities of ELAC:
Complete the mandatory parent training.
Advise the principal and school staff on the school’s programs and services for English
learners
Review student assessment data - EL performance on SBAC math and English Language
Arts assessment
Advise the School Site Council (SSC) on the development of the Single Plan for Student
Achievement (SPSA).
Advise the SSC on the English Learners budget, Title III-Part A and LCFF Supplemental
Grant and Concentration Grant
Advise the school on the annual language census
Assist in the development and implementation of the school’s needs assessment
Participate in the school’s needs assessment
Build parent awareness on importance of regular school attendance
Review the criteria and procedures for reclassification
Elect one member to the District English Learner Advisory Committee (DELAC)
Rights of ELAC:
School administrators facilitate the formation of ELAC by September 30.
Receive sufficient ongoing training to assist all members in carrying out their legal
responsibilities
Receive translated training materials and other meeting documents
Consult with administration to develop training
Receive child care during meetings or trainings
Advise administration and staff on selection of EL program materials.
The school must communicate all school advisory decisions to the parents of English
learners.
Actively participate in school
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District English Learner Advisory Committee:
Since there are 51 or more English Learners in this district, there is a functioning District English
Learner Advisory Committee (DELAC). After ELAC is established, the members elect one person
to represent the school site and participate in DELAC.
Composition of DELAC:
At least nine parents of ELs (a parent from each school site) are required for DELAC.
Members are selected by their school site by October of each school year and serve a
minimum of one year.
Members may also include school staff and community members, but school staff and
community members should constitute fewer in number than parents of English learners.
The Responsibilities of DELAC
The DELAC advises the SGUSD Governing Boards on the following:
Advise on the development the District’s English learner Master Plan
Conduct a district-wide needs assessment
Advise on the establishment of district goals and objectives for English learner programs
Review the District’s reclassification criteria and procedures
Review and comment on the written notifications required to be sent to parents
The Rights of DELAC
Receive sufficient ongoing training to assist all members in carrying out their legal
responsibilities
Receive translated training materials and other meeting documents
Consult with district administration to develop training
Receive child care during meetings or trainings
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ATTACHMENTS
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Performance Goal 2: All limited-English-proficient students will become proficient in English and reach high academic
standards, at a minimum attaining proficiency or better in reading/language arts and mathematics.
Planned Improvement in Programs for LEP Students and Immigrants (Title III)
(Summarize information from district-operated programs and approved school-level plans)
Please note: The format for The Title III LEA Plan Performance Goal 2/All English Learner (EL) students will become proficient in English
and reach high academic standards, at a minimum attaining proficiency or better in reading/language arts and mathematics/ was revised by
California Department of Education in September 2016.
CDS Code:
LEA Name:
Title III Improvement Status:
Fiscal Year:
EL Amount Eligibility:
Immigrant Amount Eligibility:

19-75291
San Gabriel Unified School District
YEAR 4
2016-17
166,385
[170,587.00 (CDE-revised December 09, 2016)] + [235,013.40 (LEA-restored December 16, 2016)] = 405,600.40
10,823 (CDE-revised December 09, 2016)
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Plan to Provide Services for English Learner Students

A. Required Content

Please summarize information from district-operated programs and provide descriptions of how the LEA is meeting or plans to meet each
requirement.
How the LEA will:
Implement programs and activities in accordance with Title III
By providing K-12th high-quality scientifically-based language instruction educational programs, professional development opportunities and
other services to increase:
(1) English proficiency through rigorous PD to Designated ELD teachers serving EL students who are enrolled in ELD courses and in
regular English—including incorporating technology in daily language instruction and interaction;
• English Language Development Connections K-5th/October 2016-June 2017/Trainer: Orange County Department of Education
• ELD/ELA Standards-Framework K-5th/August & September 2016/Trainers: SGUSD TOSAs and Director of Assessment & Special
Projects
• Sheltered Instruction Observation Protocol SIOP® - Lesson Preparation Coaching for 90 participants/In-depth Training for TOSAs
and Administrators K-12th/June 2016-May 2017/Trainers: Pearson’s Consultants
• Purchase SBE-adopted Program 5 Specialized ELD Curriculum for LTEL Intervention (4th-8th) January 2017- June 2017
(2) Student academic achievement in the core academic subjects through rigorous PD to content teachers to provide Integrated ELD in
English, Math, Science, and History-Social Science periods—including incorporating technology in daily language instruction and
interaction;
• ELD/ELA Standards-Framework K-5th/August & September 2016/Trainers: SGUSD EL TOSAs and Director of Assessment & Special
Projects
• Sheltered Instruction Observation Protocol SIOP® K-12th/June, August & October 2016/Trainers: Pearson’s Consultants
• Mentoring Matters—Laura Lipton & Bruce Wellman/K-12th/March-June 2017/Trainers: Director of San Gabriel Valley Induction
Consortium
(3) Certificated staff competency in promoting a culturally responsive environment for EL students;
• Culturally Responsive Pedagogy/September 2016/Trainers: SGUSD EL TOSAs and Director of Assessment & Special Projects
(4) Authentic and relevant communications with parents of English learners through ELAC and DELAC activities;
• HOLA Language Services®/March 2017/Trainer: Leslie Padilla Williams/holalang.com
• California Association for Bilingual Education – Various Workshops/March 2017/Various Presenters
(5) District-wide and site-specific accountability for EL students meeting English fluency and grade-level standards;
• Leadership Council Training: 2015-16 Data Presentation/August 2016/Trainer: Dr. Gary Carnow, CEO Inventive Thinkers
• Federal Program Monitoring/English Learner Programs and Services/September-December 2016/Trainers: SGUSD EL TOSAs and
Director of Assessment & Special Projects
• Development of SGUSD’s Master Plan for Programs and Services for English Learners/November 2016/To be submitted to District
English Learners Advisory Committee for Input/Approval and to SGUSD Board of Education for adoption.
(6) Efficiency in funding programs and services for EL students—including aligning all funding sources supporting EL needs while
vigilantly maintaining the supplemental compliance requirement of Title III funding;
• Coordinate with district/site staff to align all funding objectives in the Single Plan for Student Achievement SPSA, District Local
Control and Accountability Plan LCAP, Local Educational Agency (Title I-Part A) LEA Plan, and
(7) EL progress in meeting A-G UC/CSU graduation rates, AP participation and passing rates, district graduation rates, and meeting
CAASPP benchmarks in SBAC ELA and Math.
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• Continue to collaborate with LA County Office of Ed, district and site staff to investigate barriers to EL progress meeting A-G UC/CSU
graduation rates, AP participation and passing rates, district graduation rates, and meeting CAASPP benchmarks in SBAC ELA and
Math. (This goal is Action 1.1/SGUSD LCAP 2016-17/GOAL ONE.)
• Develop a 3-year plan to improve EL progress to match or exceed LA County and California. (This goal is Action 1.2/SGUSD LCAP
2016-17/GOAL ONE.)
(How the LEA will) use the sub-grant funds to meet all accountability measures including:
(1) Improving the instruction program for limited English proficient children by identifying, acquiring, and upgrading curricula, instruction
materials, educational software, and assessment procedures;
• Continues adopting K-5th ELD curriculum (Benchmarks Advanced®) including training and classroom piloting.
• Continues to provide focused Designated ELD instruction using SGUSD Board’s approved ELD curriculum, i.e., Avenues® (K-5th) and
Language!® (6th-8th).
• Continues working with 9th-12th ELD Team to identify, acquire/upgrade curricula as well as assessment of ELD progress.
• Implements new TK-5th Progress Report showing whether EL students are making progress in ELD and are on target to be reclassified in a
timely manner (per CDE Title III-Accountability Reports (http://dq.cde.ca.gov/dataquest/t3/t3ra.aspx?cds=19752910000000&yr=2014-15)
(2) Coordinating current EL programs and services with other relevant district core programs and services;
(3) Implementing all initial/annual identification procedures to correctly identify and place EL students;
• Re-train front office staff on proper administration of the Home Language Survey to ensure accurate completion.
• Conduct Initial and Annual CELDT assessment to properly determine the level of English language proficiency of students who are limited
English proficient.
• CELDT assessments will be conducted only by appropriately trained and authorized test administrators.
• Reclassify EL students who have met district’s RFEP-reclassification criteria in a timely manner.
• Maintain and update CELDT and other EL-related information (home language, previous district’s language status, etc.) in the district’s
database (AERIES®) to ensure accurate CALPADS© reporting.
(4) Collaborating with federal, state, county and local EL service providers to be up-to-date with changes in legal requirements and academic
expectations;
• Continues to attend and collaborate with federal (U.S. Department of Justice/Office for Civil Rights), state (California Department of
Education) and county (Los Angeles County Office of Education) service providers to maintain up-to-date with legal changes and academic
expectations.
(5) Providing technical support to sites—including non-public schools—to create and deliver high quality ELD programs and services (Designated
and Integrated);
• Provide site specific training for all staff to create, maintain, and deliver high quality Designated and Integrated ELD programs:
Roosevelt & McKinley/November 2nd, 2016/Trainers: EL TOSA and Director of Assessment & Special Projects
Wilson & Coolidge/November 9th, 2016/Trainers: EL TOSA and Director of Assessment & Special Projects
Jefferson/October 31st, 2016/Trainers: EL TOSA and Director of Assessment & Special Projects
Washington, Del Mar and Gabrielino: TBD
• Provide technical support to K-5th, 6th-8th and 9th-12th schools to create entrance and exit criteria, placement procedures, and progress
monitoring for EL students receiving language instruction in Newcomers, ELD or mainstreamed English programs.
(6) Holding district and sites accountable to meet ELD progress as measured by Title III Accountability AMAO 1 and 2;
(7) Holding district and sites accountable to ensure ELs meeting CAASPP participation and standards-met rates in CAASPP/SBAC ELA and Math
(AMAO 3); and
(8) Developing district procedures to correctly identify EL students needing special/intensive services in order to provide appropriate
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intervention as needed.
• Continue with the development of district procedures to:
Correctly identify very limited fluent EL students who might be in needs of specialized services
Appropriately reclassify EL students currently receiving specialized services using IEP-approved non-CELDT criterion
(9) Re-initiate beginning in 2016-17 an annual R-FEP monitoring procedure to evaluate students for a minimum of two years from the date of
reclassification to ensure correct classification, placement, and academic support, if needed:
(9.1) By April 14 each year, District EL TOSAs/Director of Assessment & Special Projects will update and disseminate site-specific lists of
R-FEP students to be monitored as well reviewing progress of last year’s R-FEPs.
(9.2) Sites will review R-FEP progress using CAASPP results (and other intervention data, i.e., iReady) as appropriate. (Additional
academic data such as a-g path, Honors and AP enrollment, progress toward graduation, etc. can also be used to determine progress.)
(9.3) Sites will ensure proper placement (at a minimum in the areas of English/Language Arts and Math) as appropriate.
(9.4) Sites will determine additional academic support in ELA and Math as appropriate—including intervention activities to take place
before, after, and during summer school timeframe.
(9.5) Sites will ensure that any R-FEP intervention activities will be provided in a manner that will not infringe/replace base services.
(9.6) R-FEP intervention activities must be described and coordinated in sites’ Single Plan for Student Achievement (SPSAs).
(9.7) By January 31 of the following year, R-FEP monitoring site results will be reported to District Director of Assessment and Special
Projects using approved form. A copy of the form will be kept in the student cum folder for record keeping.
(9.8) The procedure is to repeat for a minimum of two years for each R-FEP student from the date of reclassification.
(9.9) District will initiate a comprehensive intervention plan for R-FEP students who had not met ELA and Math academic standards for 2
consecutive years from the date of reclassification.
(9.10) Annually, the analysis of districtwide R-FEP intervention data will be used to develop/revise the Local Control Accountability Plan.
(10) Re-initiate beginning in 2016-17 an annual EL/LTEL monitoring and catching-up procedure to ensure timely interventions for EL/LTEL
students who are not making academic progress:
(10.1) By April 14 each year, District EL TOSAs/Director of Assessment & Special Projects will update and disseminate site-specific lists
of CDE-identified EL students who are listed as At-Risk of Becoming LTEL or LTEL students who need intervention.
(10.2) Sites will further review At-Risk of Becoming LTEL or LTEL academic progress using current year CAASPP ELA and Math results,
CELDT/ELPAC results, and other academic data such as a-g path, Honors and AP enrollment, progress toward graduation, etc. (and other
non-academic data, i.e., attendance, health, lack of consistent housing/homelessness, etc.) to determine causes for lack of academic
progress.
(10.3) Sites will ensure proper At-Risk of Becoming LTEL or LTEL student placement (at a minimum in the areas of English Language
Development, English/Language Arts and Math) as appropriate.
(10.4) Sites will determine additional academic support for ELs At-Risk of Becoming LTEL or LTEL students in ELD, ELA and Math as
appropriate—including intervention/catch-up activities that are to take place before, after, and during summer school timeframe.
(10.5) Sites will ensure that any At-Risk of Becoming LTEL or LTEL intervention/catch-up activities will be provided in a manner that will
supplement and not supplant base services.
(10.6) At-Risk of Becoming LTEL or LTEL intervention/catch-up activities must be described and coordinated in sites’ Single Plan for
Student Achievement (SPSAs).
(10.7) By January 31 of the following year, At-Risk of Becoming LTEL or LTEL monitoring site results will be reported to District
Director of Assessment and Special Projects using approved form. A copy of the form will be kept in the student cum folder for record
keeping.
(10.8) For At-Risk of Becoming LTEL or LTEL students who had not met reclassification criteria within 18 months from the CDE-listing
date the District will review the effectiveness of their intervention/catch-up plan and adjust goals and activities as needed.
(10.9) Annually, the analysis of districtwide At-Risk of Becoming LTEL or LTEL intervention data will be used to develop/revise the Local
Control Accountability Plan.
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(How the LEA will) hold the school sites accountable by expecting the following objectives:
(1) 80% CELDT level 1-3 EL Learners at each site will improve one level of CELDT fluency by end of June 2017.
(2) 70% CELDT level 4-5 EL Learners at each site will have met R-FEP reclassification requirements by end of June 2017.
(3) 100% of CDE-identified LTEL of 6-plus years will have met R-FEP reclassification requirements by end of June 2017.
(4) 100% of EL students with 504s and/or IEPs who might have met district’s revised reclassification criteria to be re-designated as R-FEP by end
of June 2017.
(5) District-wide EL-to-RFEP reclassification rate to be equal or better as compared to LA County’s and California’s.
(6) District-wide EL-cohort comprehensive high school graduation rate to be equal or better as compared to LA County’s and California’s.
(7) District-wide EL comprehensive high school graduates meeting A-G UC/CSU requirements rate to be equal or better as compared to LA
County’s and California’s.
(8) District-wide EL comprehensive high school 11th graders meeting SBAC-based Early Admission Program rate to be equal or better as compared
to LA County’s and California’s.
(9) 100% of all EL students identified and listed by CDE as At-risk of Becoming LTEL and as LTEL will have met district reclassification criteria
and will have been reclassified as R-FEP no later than 18 months from the date of being listed by CDE.
(How the LEA will) promote parental and community participation in programs for ELs by implementing community participation programs,
family literacy services, and parent outreach and training activities to EL children and their families to:
(1) Improve the English language skills of EL children; and
(2) Assist parents in helping their children to improve their academic achievement and becoming active participants in the education of their
children.

5

B. Required
Content

Quoc Tran
Provide high quality language instruction by providing the following professional
Assessment
&
developments:
th
Special
Projects
• English Language Development Connections K-5 /October
2016/Trainer: Orange County Department of Education
Gail Calhoun
• ELD/ELA Standards-Framework K-12th/August & September
Induction and EL
2016/Trainers: SGUSD TOSAs and Director of Assessment & Special
Programs
Projects
• Develop, Pilot and Implement SGUSD ELD Assessment/Progress
Anna Navarro
Monitoring Instrument TK-12th/April-August 2017/SGUSD TOSAs &
EL Programs
Director of Assessment & Special Projects
• Continue to collaborate with LA County Office of Ed, district and site
staff to investigate barriers to EL progress meeting A-G UC/CSU
graduation rates, AP participation and passing rates, district graduation
rates, and meeting CAASPP benchmarks in SBAC ELA and Math. (This
goal is Action 1.1/SGUSD LCAP 2016-17/GOAL ONE.)
• Develop a 3-year plan to improve EL progress to match or exceed LA
County and California. (This goal is Action 1.2/SGUSD LCAP 201617/GOAL ONE.)

Funding
Source

Estimated
Cost

Related
Expenditures

Persons
Involved/
Timeline

How the LEA will:

English Language
Development
Connections K5th/October 2016June 2017/Trainer:
Orange County
Department of
Education
[16,000+
**
50,013.40=]
Contract/
Consultant:
66,013.40 Title III-EL
5000-5999
**
Materials:
7,800 Title III-EL
4000-4999
-------------------ELD/ELA
StandardsFramework K12th/August &
SeptemberDecember
2016/Trainers:
SGUSD TOSAs
and Director of
Assessment &
Special Projects
**
Contract/
Consultant:
5000-5999
**

5,000

Title III-EL
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Books& Supplies
4000-4999
**
Personnel/ Sub/
Extra Duty
Certificated
1000-1999
**
Personnel/ Extra
Duty/ Classified
2000-2999
-------------------Develop, Pilot and
Implement SGUSD
ELD Assessment/
Progress
Monitoring
Instrument TK12th/April-August
2017/SGUSD
TOSAs & Director
of Assessment &
Special Projects
**
Contract/
Consultant:
5000-5999
**
Books& Supplies
4000-4999
**
Personnel/ Sub/
Extra Duty
Certificated
1000-1999
**
Personnel/ Extra
Duty/ Classified
2000-2999
--------------------

7,000

Title III-EL

30,000

Title III-EL

2,000

Title III-EL

808

Title III-EL

1,450

Title III-EL

30,000

Title III-EL

5,500

Title III-EL
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Quoc Tran
Provide high quality professional development by implementing a 3-year plan
Assessment
&
beginning in 2016-17 to train all teachers and administrators in:
Special Projects
(1) Sheltered Instruction Observation Protocol (SIOP©);
(2) CA ELD Standards and ELA/ELD Framework;
Gail Calhoun
(3) Culturally Responsive Pedagogy; and
Induction and EL
(4) CA Standards (Common Core CCSS ELA, ELD, CCSS Math, NGSS Science,
Programs
CCSS History-Social Science.
Anna Navarro
• Sheltered Instruction Observation Protocol SIOP® - Mentoring and
th
EL Programs
Coaching Only-ELD Focused K-12 /June, August & October
2016/Trainers: Pearson’s Consultants
• Mentoring Matters—Laura Lipton & Bruce Wellman/K-12th/March-June
2017/Trainers: Director of San Gabriel Valley Induction Consortium
• Culturally Responsive Pedagogy/September 2016/Trainers: SGUSD EL
TOSAs and Director of Assessment & Special Projects
• California Association for Bilingual Education – Various
Workshops/March 2017/Various Presenters
• Leadership Council Training: 2015-16 Data Presentation/August
2016/Trainer: Dr. Gary Carnow, CEO Inventive Thinkers
• Federal Program Monitoring/English Learner Programs and
Services/September-December 2016/Trainers: SGUSD EL TOSAs and
Director of Assessment & Special Projects
• Development of SGUSD’s Master Plan for Programs and Services for
English Learners/November 2016/To be submitted to District English
Learners Advisory Committee for Input/Approval and to SGUSD Board
of Education for adoption.
• Coordinate with district/site staff to align all funding objectives in the
Single Plan for Student Achievement SPSA, District Local Control and
Accountability Plan LCAP, Local Educational Agency (Title I-Part A)
LEA Plan.
• Observation Protocol for Academic Literacies® OPAL/JanuaryFebruary, 2017/The Center for Equity for English Learners (CEEL)/Los
Angeles County Office of Education – Training for all K-12th
administrators to attend

Sheltered
Instruction
Observation
Protocol SIOP® Lesson
Preparation
Coaching for 90
participants/Indepth Training for
TOSAs and
Administrators K- [45,000+
12th/June, August 114,400=]
& October
2016/Pearson
159,400 Title III-EL
**
Contract/
Consultant:
5000-5999
-------------------California
Association for
Bilingual
Education –
Various
Workshops/March
2017/Anaheim,
CA/Various
Presenters
**
Travel/
Conferences
7000-7499
**
-------------------Purchase SBEadopted Program
5 Specialized ELD
Curriculum for
LTEL Intervention
(4th-8th) January
2017- June 2017

12,500

Title III-EL
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D. Required for
Year 4

C. Required for Year 2

Books& Supplies
4000-4999

74,802

Title III-EL

Goal 2 Improvement Plan Addendum* (IPA) for items A-B:
(1) Improving the instruction program for English learners by identifying, acquiring, and upgrading curricula, instruction materials, educational
software, and assessment procedures;
(2) Coordinating current EL programs and services with other relevant district core programs and services;
(3) Implementing all initial/annual identification procedures to correctly identify and place EL students;
(4) Collaborating with federal, state, county and local EL service providers to be up-to-date with changes in legal requirements and academic
expectations; and
(5) Providing technical support to sites—including non-public schools—to create and deliver high quality ELD programs (Designated and
Integrated.)
Please describe the factors contributing to failure to meet desired accountability measures.
(1) Lack of consistent implementation of Designated ELD instruction K-12th
(2) Lack of consistent implementation of Integrated ELD instruction K-12th
(3) Lack of consistent research-based EL-focused professional development programs
Goal 2 IPA* for items A-B:
(1) Improving the instruction program for English learners by identifying, acquiring, and upgrading curricula, instruction materials, educational
software, and assessment procedures;
(2) Coordinating current EL programs and services with other relevant district core programs and services;
(3) Implementing all initial/annual identification procedures to correctly identify and place EL students;
(4) Collaborating with federal, state, county and local EL service providers to be up-to-date with changes in legal requirements and academic
expectations; and
(5) Providing technical support to sites—including non-public schools—to create and deliver high quality ELD programs (Designated and
Integrated.)
Please describe the factors contributing to failure to meet desired accountability measures.
(1) Lack of consistent implementation of Designated ELD instruction K-12th
(2) Lack of consistent implementation of Integrated ELD instruction K-12th
(3) Lack of consistent research-based EL-focused professional development programs.
Please describe all required modifications to curriculum, program,
and method of instruction.
Quoc Tran
Assessment
&
(1) Improving the instruction program for limited English proficient children by
Special
Projects
identifying, acquiring, and upgrading curricula, instruction materials, educational
software, and assessment procedures;
Gail Calhoun
(2) Coordinating current EL programs and services with other relevant district core
Induction and EL
programs and services;
Programs
(3) Implementing all initial/annual identification procedures to correctly identify and
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Anna Navarro
place EL students;
(4) Collaborating with federal, state, county and local EL service providers to be up- EL Programs
to-date with changes in legal requirements and academic expectations;
(5) Providing technical support to sites—including non-public schools—to create and
deliver high quality ELD programs (Designated and Integrated);
(6) Holding district and sites accountable to meet ELD progress as measured by Title
III Accountability AMAO 1 and 2;
(7) Holding district and sites accountable to ensure ELs meeting CAASPP
participation and standards-met rates in CAASPP/SBAC ELA and Math (AMAO 3);
and
(8) Developing district procedures to correctly identify EL students needing
special/intensive services in order to provide appropriate intervention as needed.
The following activities are proposed for 2016-17:
• Continues adopting K-5th ELD curriculum (Benchmarks Advanced®) including
training and classroom piloting.
• Continues to provide focused Designated ELD instruction using SGUSD
Board’s approved ELD curriculum, i.e., Avenues® (K-5th) and Language!® (6th8th).
• Continues working with 9th-12th ELD Team to identify, acquire/upgrade
curricula as well as assessment of ELD progress.
• Implements new TK-5th Progress Report showing whether EL students are
making progress in ELD and are on target to be reclassified in a timely manner
(per CDE Title III-Accountability Reports
(http://dq.cde.ca.gov/dataquest/t3/t3ra.aspx?cds=19752910000000&yr=2014-15)
• Coordinating current EL programs and services with other relevant district core
programs and services
• Re-train front office staff on proper administration of the Home Language
Survey to ensure accurate completion.
• Conduct Initial and Annual CELDT assessment to properly determine the level
of English language proficiency of students who are limited English proficient.
• CELDT assessments will be conducted only by appropriately trained and
authorized test administrators.
• Reclassify EL students who have met district’s RFEP-reclassification criteria in
a timely manner.
• Maintain and update CELDT and other EL-related information (home
language, previous district’s language status, etc.) in the district’s database
(AERIES®) to ensure accurate CALPADS© reporting.
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• Continues to attend and collaborate with federal (U.S. Department of
Justice/Office for Civil Rights), state (California Department of Education) and
county (Los Angeles County Office of Education) service providers to maintain
up-to-date with legal changes and academic expectations.
• Providing technical support to sites—including non-public schools—to create
and deliver high quality ELD programs and services (Designated and Integrated);
• Provide site specific training for all staff to create, maintain, and deliver high
quality Designated and Integrated ELD programs:
Roosevelt & McKinley/November 2nd, 2016/Trainers: EL TOSA and Director of
Assessment & Special Projects
Wilson & Coolidge/November 9th, 2016/Trainers: EL TOSA and Director of
Assessment & Special Projects
Jefferson/October 31st, 2016/Trainers: EL TOSA and Director of Assessment &
Special Projects
Gabrielino HS/October 12th, 2016/Trainer: Induction and EL TOSA
Washington, Del Mar: TBD
• Provide technical support to K-5th, 6th-8th and 9th-12th schools to create entrance
and exit criteria, placement procedures, and progress monitoring for EL students
receiving Designated ELD/language instruction in Newcomers, ELD or
mainstreamed English programs.
• Holding district and sites accountable to meet ELD progress as measured by
Title III Accountability AMAO 1 and 2;
• Holding district and sites accountable to ensure ELs meeting CAASPP
participation and standards-met rates in CAASPP/SBAC ELA and Math (AMAO
3); and
• Developing district procedures to correctly identify EL students needing
special/intensive services in order to provide appropriate intervention as needed.
• Continue with the development of district protocols/procedures to:
Correctly identify very limited fluent EL students who might be in needs of
specialized services
Appropriately reclassify EL students currently receiving specialized services
using IEP-approved non-CELDT/ELPAC criterion
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LEAs receiving or planning to
receive Title III EL funding may
include allowable activities.
Describe all allowable
activities chosen by LEA
relating to: Supplementary
services as part of the language
instruction program for EL
students

Persons
Involved/
Timeline
Quoc Tran
Assessment &
Special Projects
Gail Calhoun
Induction and EL
Programs

Related
Expenditures

Estimated
Cost

Funding
Source

402,273.40

Title III EL

167,260
+
235,013.40
Restoration
(Dec 16, 2016)
=

402,273.40

E. Allowable Activities

** Provide high quality
Anna Navarro
professional development by
EL Programs
implementing a 3-year plan
beginning in 2016-17 to train all
teachers and administrators in:
(1) Sheltered Instruction
Observation Protocol (SIOP©);
(2) CA ELD Standards and
ELA/ELD Framework;
(3) Culturally Responsive
Pedagogy; and
(4) CA Standards (Common Core
CCSS ELA, ELD, CCSS Math,
NGSS Science, CCSS HistorySocial Science.
** Improving the language
instruction program for
English learners by:
(1) Identifying, acquiring, and
upgrading supplemental
curricula, instruction materials,
educational software, and
assessment procedures;
(2) Coordinating current EL
programs and services with other
relevant district core programs
and services;
(3) Implementing all
initial/annual identification
procedures to correctly identify
and place EL students;
(4) Collaborating with federal,
state, county and local EL service
providers to be up-to-date with
changes in legal requirements and
academic expectations; and
(5) Providing technical support to
sites—including non-public
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schools—to create and deliver
high quality ELD programs
(Designated and Integrated.)
(6) Implementing community
participation programs, family
literacy services, and parent
outreach and training activities to
EL children and their families.
F. EL Overall
Budget

EL 2% for
Administrative/Indirect Costs:
EL Estimated
Costs Total:

3,327 (0.83%)

402,273.40 (99.17%)

Plan to Provide Services for Immigrant Students
Related Expenditures

HOLA Language
Services®/March
2017/Trainer: Leslie
Padilla Williams/
holalang.com
Contracts/Consultants:
5000-5999

Estimated
Cost

Funding
Source

9,200

Title III
Immigrant

G. Allowable Activities

Please complete this table IF the
Persons
LEA is receiving or planning to
Involved/
receive Title III Immigrant
Timeline
funding.
Describe all allowable
Quoc Tran
activities chosen by
Assessment &
LEA relating to:
Special Projects
Enhanced instructional
opportunities to
Gail Calhoun
immigrant students and
Induction and
their families by
EL Programs
providing services to
support:
Anna Navarro
EL Programs
(1) Parent training and
community outreach
showing parents the
• Importance of school
attendance
• EL identification and
placement procedures
• English language
instruction and access
to core programs
• Process and
requirements of ELto-RFEP
reclassification
• A-G UC/CSU
graduation
requirements
• Current language
census of EL students
• Graduation
requirements
• Roles and
Responsibilities to
support site
governance efforts
• HOLA Language
Services®/March
2017/Trainer: Leslie
Padilla
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Williams/holalang.com
(2) Identification and
acquisition of
supplemental
educational materials
and technology
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SAN GABRIEL UNIFIED SCHOOL DISTRICT
Office of Assessment and Special Projects
408 JUNIPERO SERRA DRIVE • SAN GABRIEL, CALIFORNIA 91776
(626) 451-5447 • FAX (626) 451-5494 • www.sgusd.k12.ca.us

R-FEP TWO-YEAR ACADEMIC PROGRESS MONITORING
FPM 2016-17/EL14.2: The LEA must monitor the progress of reclassified pupils for a minimum of two years to ensure
correct classification, placement, and additional academic support, as needed (20 U.S.C. § 6841[a][4][5]; 5 CCR §
11304.)

Student Name

School

(Last, First)

Date of Reclassification:

MM/DD/YY

Grade

SGUSD ID

SSID

First Year Monitoring
Second Year Monitoring

Please
check

The above-named student has been reclassified from English Learner (EL) to Reclassified-Fluent English Proficient
(R-FEP) and requires monitoring for two years in order to assure that his/her: (1) classification is correct; (2)
placement is appropriate; and (3) additional academic support is provided, as needed.
(If not meeting grade-level standards) Additional Academic Support(s) Recommended:

Mathematics
Proficiency

Reading
Proficiency

Written
Language
Proficiency

Oral
Language
Fluency

Performing above grade level
Is progressing at normal rate and level
and/or meeting grade-level standards
Not meeting course/grade-level standards
and needing additional academic support(s)

(If not meeting grade-level standards) Additional Academic Support(s) Recommended:

Performing above grade level
Is progressing at normal rate and level
and/or meeting grade-level standards
Not meeting course/grade-level standards
and needing additional academic support(s)

(If not meeting grade-level standards) Additional Academic Support(s) Recommended:

Performing above grade level
Is progressing at normal rate and level
and/or meeting grade-level standards
Not meeting course/grade-level standards
and needing additional academic support(s)

(If not meeting grade-level standards) Additional Academic Support(s) Recommended:

Performing above grade level
Is progressing at normal rate and level
and/or meeting grade-level standards
Not meeting course/grade-level standards
and needing additional academic support(s)

Please check
appropriate
box(es)

Comments:

R-FEP reclassification is correct
Academic placement is correct
Additional academic support, if needed, has been provided

_____________________________________
Signature (Classroom Teacher)
Date

_____________________________________
Signature (English Teacher)
Date

(Grades K-5)

(Middle/High School only)

Additional Comments/Date of Parent Communication:

Return this form to: ____________________________________

by: _________________________

File original completed form in the Student EL File

ADMINISTRATION
JOHN W. PAPPALARDO, Ed.D., Superintendent ● TIFFANY RUDEK, Ed.D., Deputy Superintendent, Educational Services
JOYCE YEH, Assistant Superintendent, Business Services ● ANNA MOLINAR, Assistant Superintendent, Human Resources
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SAN GABRIEL UNIFIED SCHOOL DISTRICT
Office of Assessment and Special Projects
408 JUNIPERO SERRA DRIVE • SAN GABRIEL, CALIFORNIA 91776
(626) 451-5447 • FAX (626) 451-5494 • www.sgusd.k12.ca.us

At-Risk of Becoming LTEL or LTEL
English Learners Intervention Plan
FPM 2016-17/EL20.2: The LEA shall continue to monitor student academic progress and provide additional and appropriate
educational services to English learners in kindergarten through grade 12 for the purposes of overcoming language barriers. Actions
to overcome academic barriers must be taken before the deficits become irreparable (20 U.S.C. §§ 1703 [f], 6825 [c][1][B]; EC §§
306, 310; 5 CCR § 11302[b].)

Student Name

School

(Last, First)

Date of CDE-listed:

MM/DD/YY

CELDT/ELPAC Results
CAASPP
ELA
Results
Math

Grade

SGUSD ID

At-Risk of Becoming LTEL
LTEL

Please
check
Speaking

SSID

Listening

Reading

Writing

Overall

Other
academic/nonacademic data

Rationale: Academic instruction for English learners (ELs) must be designed and implemented to ensure that all ELs meet the

Is progressing and is expected to meet reclassification standards by end of this school
year

Additional Linguistic & Academic Support(s)/Interventions Required:

Is progressing and is expected to meet reclassification standards by end of this school
year
Is not adequately progressing, will not meet
re-classification standards by end of this
school year, and is needing additional
linguistic & academic support(s)

Additional Linguistic & Academic Support(s)/Interventions Required:

Is progressing and is expected to meet reclassification standards by end of this school
year
Is not adequately progressing, will not meet
re-classification standards by end of this
school year, and is needing additional
linguistic & academic support(s)

Additional Linguistic & Academic Support(s)/Interventions Required:

Performing above grade level standards

Additional Academic Support(s)/Interventions Required:

Other Content
Progress
Math

Written
Language Proficiency
ELD/ELA

Is not adequately progressing, will not meet
re-classification standards by end of this
school year, and is needing additional
linguistic & academic support(s)

Reading Proficiency
ELD/ELA

Oral Language
Fluency
ELD/ELA

district’s content and performance standards for their respective grade levels within a reasonable amount of time. The above-named
student has been identified by CDE as a long-term English learner (LTEL) or at-risk of becoming an LTEL. The district is required to
monitor EL student academic progress and take action to overcome any academic deficits incurred while acquiring English. Actions
to overcome academic deficits must be taken before the deficits become irreparable.

Is progressing satisfactorily and/or meeting
grade-level content standards
Not meeting course/grade-level standards
and needing additional academic support(s)

_____________________________________
Signature (Classroom Teacher)
Date

_____________________________________
Signature (English Teacher)
Date

(Grades K-5)

(Middle/High School only)

Return this form to: ____________________________________

by: _________________________

File original completed form in the Student EL File

ADMINISTRATION
JOHN W. PAPPALARDO, Ed.D., Superintendent ● TIFFANY RUDEK, Ed.D., Deputy Superintendent, Educational Services
JOYCE YEH, Assistant Superintendent, Business Services ● ANNA MOLINAR, Assistant Superintendent, Human Resources
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Title III Year 2 and Year 4 Improvement Plan Needs Assessment Template
Directions: Using the template, provide information requested for each cell in the outline. The cells expand to
allow space needed for narrative responses under each item. All Title III LEAs in Years 2, 4, or 4+ must submit a
copy of this Needs Assessment with the submission of the LEA Plan Goal 2 Update that includes the appropriate
sections of the Improvement Plan Addendum (IPA).
Cover Sheet for Needs Assessment
Date submitted: July 01, 2016

Date Reviewed:

Name of COE Lead: Howard Bryan/Ruth Baskett
(562) 940-1888
baskett_ruth@lacoe.edu

Title III Status:

Y2

Y4 X Y4+

Part A: Initial LEA, student demographics, and Title III contact information
Name of LEA Lead: Quoc T. Tran

Contact Person: Quoc T. Tran

LEA (or Consortium Lead) CDS Code: 19-75291

Telephone: 626-451-4557

Region #: 11

E-mail: tran_q@sgusd.k12.ca.us

Grade Span of LEA: TK-12

th

Program Improvement (PI): X Yes

Number of Students Enrolled in LEA: 6,430 (201516)
Number of EL Students: 1,860 (2015-16)
Title III LEP Funding Amount: 166,385
Number of Immigrant Students: 330

No

If YES, number of years in PI: 2015-16 PI Placement:
YEAR ONE
Consortium:
Yes
X No
If YES, list the consortium members and CDS Codes for
each:

Immigrant Funding Amount: 10,823
Part B: Student Achievement Accountability History (as applicable)
Check AMAO(s)
failed in
2011−12
Check AMAO(s)
failed in
2012−13
Check AMAO(s)
failed in
2013−14
Check AMAO(s)
failed in 2014-15

X AMAO 1

X AMAO 2 – Cohort 1: < 5 yrs.
X AMAO 2 – Cohort 2: ≥ 5 yrs.

X AMAO 3 – ELA
X AMAO 3 – Math

X AMAO 1

X AMAO 2 – Cohort 1: < 5 yrs.
X AMAO 2 – Cohort 2: ≥ 5 yrs.

X AMAO 3 – ELA
X AMAO 3 – Math

X AMAO 1

X AMAO 2 – Cohort 1: < 5 yrs.
X AMAO 2 – Cohort 2: ≥ 5 yrs.

X AMAO 1

X AMAO 2 – Cohort 1: < 5 yrs.
X AMAO 2 – Cohort 2: ≥ 5 yrs.

X AMAO 3 – ELA*
X AMAO 3 – Math*
*HS only
X AMAO 3 – CAASP
Participation Rate
X AMAO 3 – Grad. Rate*
*HS only
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Needs Assessment Template
1. Identify and describe those key factors of the instructional program that prevented the LEA from meeting Title III
AMAOs.
a. Describe findings from student data analyses of the CELDT, CAASPP results and participation rates, attendance rates,
graduation rates (as applicable), state data tools (e.g., ELSSA), and other assessments used by the LEA (e.g. benchmark
assessments, curriculum embedded assessments, LCAP Metrics) to measure EL student English proficiency, academic
achievement in English language arts and mathematics, and findings derived from other data analyses as they relate to
the AMAOs.
San Gabriel
USD 19-75291
Title III/EL
Accountability
2014-15
2013-14
2012-13
2011-12

AMAO 2
AMAO
1
68.5%
Y
72.6%
Y
64.7%
Y
73.9%
Y

Less
than
5yrs

More
than
5yrs

39.2%
Y
37.6%
Y
37.0%
Y
39.3%
Y

63.8%
Y
61.9%
Y
59.7%
Y
71.9%
Y

AMAO 3
Met
SBAC/CST

Participation

Graduation
Rate

A-G

Number of
Consecutive
Years Not
Meeting
AMAOs
4

ELA

Math

ELA

Math

NA

NA
N

99%
Y
Y

77.4%

N

99%
Y
Y

Y

*Not
Reported*
2.5%

N

N

Y

Y

Y

14.9%

4

N

N

Y

Y

NA

28.8%

3

4

Over a 4 year-span SGUSD ELs were able to meet AMAO 1, 2 and AMAO 3-Participation Rate consistently. However, AMAO 3
AYP Proficiency was not met beginning in 2009-10. EL graduation rates were met 2 out 4 years where data was reported,
however, the 2014-15 EL grad rate of 77.4% was substantially less than the overall rate for all students (94.9%). In addition, the
percentage of EL graduates who met A-G UC/CSU requirements decreased from 28.8% (2011-12) to 2.5% (2013-14.) SGUSD
has not met all AMAOs since 2008-09.
b. Describe findings from EL program design and implementation analyses of the strengths and weaknesses in the
program related to the AMAOs in the current LEA Plan Goal 2, the prior Year 2 Title III IPA (as applicable), and any
other appropriate documents (e.g. the LEA’s EL Master Plan). The program dimensions listed below are areas of
implementation to consider in reviewing current plans.
Area of
Evidence
Findings:
Next Steps
Implementatio Reviewed
Strengths &
n
Weaknesses
Instructional
LCAP 2015Lack of
The District will use the sub-grant funds to meet all accountability
Program
16
consistent
measures including:
Design for
LEA Plan
implementatio (1) Improving the instruction program for limited English proficient
English
2012-13
n of
children by identifying, acquiring, and upgrading curricula, instruction
learners
LEA Title III- Designated
materials, educational software, and assessment procedures;
(including
Goal 2
ELD
• Continues adopting K-5th ELD curriculum (Benchmarks Advanced®)
language
Revision
instruction Kincluding training and classroom piloting.
th
programs)
(2015-16)
12
• Continues to provide focused Designated ELD instruction using SGUSD
All Sites’
Board’s approved ELD curriculum, i.e., Avenues® (K-5th) and
SPSAs
Lack of
Language!® (6th-8th).
consistent
• Continues working with 9th-12th ELD Team to identify,
implementatio acquire/upgrade curricula as well as assessment of ELD progress.
n of Integrated • Implements new TK-5th Progress Report showing whether EL students
ELD
are making progress in ELD and are on target to be reclassified in a
instruction Ktimely manner (per CDE Title III-Accountability Reports
12th
(http://dq.cde.ca.gov/dataquest/t3/t3ra.aspx?cds=19752910000000&yr=
2014-15)
(2) Coordinating current EL programs and services with other relevant
district core programs and services;
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Implementatio
n of
Instructional
Services and
Methods
(including
language
programs)

FPM-specific
EL 14:
Reclassification
.
14.2 The LEA
must monitor
the progress of
reclassified
pupils for a
minimum of
two years to
ensure correct
classification,
placement,
and additional
academic
support, as
needed
(20 U.S.C. §
6841[a][4][5];
5 CCR §
11304.)

LCAP 201516
LEA Plan
2012-13
LEA Title IIIGoal 2
Revision
(2015-16)
All Sites’
SPSAs
CDE
DataQuest

FPM
December
2017-NOF
Report/ EL
14: SGUSD
must
monitor for
a minimum
of two years
the progress
of
reclassified
students (RFEP) to
ensure
correct
classificatio
n,
placement,
and
academic
support, if
needed.

Lack of
understanding
of language
development
expectations
in content
areas
Lack of
consistent
researchbased ELfocused
professional
development
programs.

Lack of
district-wide
consistent
procedure to
monitor R-FEP
students for a
minimum of
two years
from the date
of
reclassification

The District will initiate/continue the following actions:
(3) Implementing all initial/annual identification procedures to correctly
identify and place EL students;
• Re-train front office staff on proper administration of the Home
Language Survey to ensure accurate completion.
• Conduct Initial and Annual CELDT assessment to properly determine the
level of English language proficiency of students who are limited
English proficient.
• CELDT assessments will be conducted only by appropriately trained and
authorized test administrators.
• Reclassify EL students who have met district’s RFEP-reclassification
criteria in a timely manner.
• Maintain and update CELDT and other EL-related information (home
language, previous district’s language status, etc.) in the district’s
database (AERIES®) to ensure accurate CALPADS© reporting.
(4) Collaborating with federal, state, county and local EL service providers
to be up-to-date with changes in legal requirements and academic
expectations;
• Continues to attend and collaborate with federal (U.S. Department of
Justice/Office for Civil Rights), state (California Department of
Education) and county (Los Angeles County Office of Education) service
providers to maintain up-to-date with legal changes and academic
expectations.
(5) Providing technical support to sites—including non-public schools—to
create and deliver high quality ELD programs and services (Designated
and Integrated);
• Provide site specific training for all staff to create, maintain, and deliver
high quality Designated and Integrated ELD programs:
• Provide technical support to K-5th, 6th-8th and 9th-12th schools to
create entrance and exit criteria, placement procedures, and progress
monitoring for EL students receiving language instruction in Newcomers,
ELD or mainstreamed English programs.
Re-initiate beginning in 2016-17 an annual R-FEP monitoring procedure to
evaluate students for a minimum of two years from the date of
reclassification to ensure correct classification, placement, and academic
support, if needed:
(1) By April 14 each year, District EL TOSAs/Director of Assessment &
Special Projects will update and disseminate site-specific lists of R-FEP
students to be monitored as well reviewing progress of last year’s R-FEPs.
(2) Sites will review R-FEP progress using CAASPP results (and other
intervention data, i.e., iReady) as appropriate. (Additional academic data
such as a-g path, Honors and AP enrollment, progress toward graduation,
etc. can also be used to determine progress.)
(3) Sites will ensure proper placement (at a minimum in the areas of
English/Language Arts and Math) as appropriate.
(4) Sites will determine additional academic support in ELA and Math as
appropriate—including intervention activities to take place before, after,
and during summer school timeframe.
(5) Sites will ensure that any R-FEP intervention activities will be provided
in a manner that will not infringe/replace base services.
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(6) R-FEP intervention activities must be described and coordinated in
sites’ Single Plan for Student Achievement (SPSAs).

LEA Title IIIGoal 2
Revision
(2016-17)

(7) By January 31 of the following year, R-FEP monitoring site results will
be reported to District Director of Assessment and Special Projects using
approved form. A copy of the form will be kept in the student cum folder
for record keeping.

All Sites’
SPSAs

(8) The procedure is to repeat for a minimum of two years for each R-FEP
student from the date of reclassification.
(9) District will initiate a comprehensive intervention plan for R-FEP
students who had not met ELA and Math academic standards for 2
consecutive years from the date of reclassification.
(10) Annually, the analysis of districtwide R-FEP intervention data will be
used to develop/revise the Local Control Accountability Plan.

FPM-specific
EL 20: Access
to the Core
Subject
Matter.
20.0 Academic
instruction for
ELs must be
designed and
implemented
to ensure that
ELs meet the
district’s
content and
performance
standards for
their
respective
grade levels
within a
reasonable
amount of
time.
20.1 The LEA
must have a
means to assist
ELs to achieve
at high levels
in the core
academic
subjects to
ensure that
they meet the
same
challenging
state content
standards and
achievement
goals all
children are

FPM
December
2017-NOF
Report/ EL
20:
Academic
instruction
for English
learners
(ELs) must
be designed
and
implemente
d to ensure
that ELs
meet the
district’s
content and
performanc
e standards
for their
respective
grade levels
within a
reasonable
amount of
time. The
local
educational
agency
(LEA) must
monitor
student
academic
progress
and take
action to
overcome
any
academic

Lack of
district-wide
consistent
procedure to
monitor EL
students,
including
LTELs, who are
not making
academic
progress.

Re-initiate beginning in 2016-17 an annual EL/LTEL monitoring and
catching-up procedure to ensure timely interventions for EL/LTEL
students who are not making academic progress:
(1) By April 14 each year, District EL TOSAs/Director of Assessment &
Special Projects will update and disseminate site-specific lists of CDEidentified EL students who are listed as At-Risk of Becoming LTEL or LTEL
students who need intervention.
(2) Sites will further review At-Risk of Becoming LTEL or LTEL academic
progress using current year CAASPP ELA and Math results, CELDT/ELPAC
results, and other academic data such as a-g path, Honors and AP
enrollment, progress toward graduation, etc. (and other non-academic
data, i.e., attendance, health, lack of consistent housing/homelessness,
etc.) to determine causes for lack of academic progress.
(3) Sites will ensure proper At-Risk of Becoming LTEL or LTEL student
placement (at a minimum in the areas of English Language Development,
English/Language Arts and Math) as appropriate.
(4) Sites will determine additional academic support for ELs At-Risk of
Becoming LTEL or LTEL students in ELD, ELA and Math as appropriate—
including intervention/catch-up activities that are to take place before,
after, and during summer school timeframe.
(5) Sites will ensure that any At-Risk of Becoming LTEL or LTEL
intervention/catch-up activities will be provided in a manner that will
supplement and not supplant base services.
(6) At-Risk of Becoming LTEL or LTEL intervention/catch-up activities must
be described and coordinated in sites’ Single Plan for Student
Achievement (SPSAs).
(7) By January 31 of the following year, At-Risk of Becoming LTEL or LTEL
monitoring site results will be reported to District Director of Assessment
and Special Projects using approved form. A copy of the form will be kept
in the student cum folder for record keeping.
(8) For At-Risk of Becoming LTEL or LTEL students who had not met
reclassification criteria within 18 months from the CDE-listing date the
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expected to
meet.
20.2 The LEA
shall continue
to monitor
student
academic
progress and
provide
additional and
appropriate
educational
services to
English
learners in
kindergarten
through grade
12 for the
purposes of
overcoming
language
barriers.
Actions to
overcome
academic
barriers must
be taken
before the
deficits
become
irreparable (20
U.S.C. §§ 1703
[f], 6825
[c][1][B]; EC §§
306, 310; 5
CCR §
11302[b].)

deficits
incurred
while
acquiring
English.
Actions to
overcome
academic
deficits
must be
taken
before the
deficits
become
irreparable.

Professional
Learning

LCAP 201516
LEA Plan
2012-13
LEA Title IIIGoal 2
Revision
(2015-16)
All Sites’
SPSAs

District will review the effectiveness of their intervention/catch-up plan
and adjust goals and activities as needed.
(9) Annually, the analysis of districtwide At-Risk of Becoming LTEL or LTEL
intervention data will be used to develop/revise the Local Control
Accountability Plan.

LCAP 201516
LEA Title IIIGoal 2
Revision
(2016-17)
All Sites’
SPSAs

Lack of
district-wide
effort to
develop ELfocused
professional
learning
structures in
every school

Provide high quality professional development by implementing a 3-year
plan
beginning in 2016-17 to train all teachers and administrators in:
(1) Sheltered Instruction Observation Protocol (SIOP©);
(2) CA ELD Standards and ELA/ELD Framework;
(3) Culturally Responsive Pedagogy; and
(4) CA Standards (Common Core CCSS ELA, ELD, CCSS Math, NGSS
Science, CCSS History-Social Science.
• Sheltered Instruction Observation Protocol SIOP® - Mentoring and
Coaching Only-ELD Focused K-12th /June, August & October
2016/Trainers: Pearson ’s Consultants
• Mentoring Matters—Laura Lipton & Bruce Wellman /K-12th /MarchJune
2017/Trainers: Director of San Gabriel Valley Induction Consortium
• Culturally Responsive Pedagogy /September 2016/Trainers: SGUSD EL
TOSAs and Director of Assessment & Special Projects
• California Association for Bilingual Education – Various
Workshops /March 2017/Various Presenters
• Leadership Council Training: 2015-16 Data Presentation /August
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Parent and
Community
Participation

Services for
Immigrant
Students (if
LEA receives
Title III
Immigrant
Funds)

LCAP 201516
LEA Plan
2012-13
LEA Title IIIGoal 2
Revision
(2015-16)
All Sites’
SPSAs

Inconsistent of
EL parental
outreach
efforts

LEA Title IIIGoal 2
Revision
(2015-16)

Inconsistent
implementatio
n of programs
and services
designed to
meet the
needs of
recently
arrived
immigrants

Inconsistent of
on-going ELAC
parental
participation

2016/Trainer: Dr. Gary Carnow, CEO Inventive Thinkers
• Federal Program Monitoring/English Learner Programs and
Services /September-December 2016/Trainers: SGUSD EL TOSAs and
Director of Assessment & Special Projects
• Development of SGUSD’s Master Plan for Programs and Services for
English Learners /November 2016/To be submitted to District English
Learners Advisory Committee for Input/Approval and to SGUSD Board
of Education for adoption.
• Coordinate with district/site staff to align all funding objectives in the
Single Plan for Student Achievement SPSA, District Local Control and
Accountability Plan LCAP, Local Educational Agency (Title I-Part A)
LEA Plan.
• Observation Protocol for Academic Literacies® OPAL /JanuaryFebruary, 2017/The Center for Equity for English Learners (CEEL)/Los
th
Angeles County Office of Education – Training for all K-12 administrators
to attend
Enhanced instructional opportunities to immigrant students and their
families by providing services to support:
(1) Parent training and community outreach showing parents the
• Importance of school attendance
• EL identification and placement procedures
• English language instruction and access to core programs
• Process and requirements of EL-to-RFEP reclassification
• A-G UC/CSU graduation requirements
• Current language census of EL students
• Graduation requirements
• Roles and Responsibilities to support site governance efforts
• HOLA Language Services® /March 2017/Trainer: Leslie Padilla
Williams/holalang.com
Implementing appropriate programs and services to meet the needs of
recently arrived immigrants including appropriate placement (i.e.,
Newcomer Classes), assistance with immunization records and other
registration needs, assistance with translation of school records in home
language into English, etc.

California Department of Education - April 2016
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San Gabriel Unified School District
Office of Assessment & Special Projects
2016-17

ENGLISH LEARNER INSTRUCTIONAL PROGRAMS AND SERVICES

ReclassifiedFluent English
Proficient

ENGLISH LEARNER INSTRUCTIONAL PROGRAMS AND SERVICES - “STRUCTURED ENGLISH IMMERSION”
(CA Ed. Code 300, US Dept. of Justice and CA Dept. of Education, Sept 10, 2016 Settlement Agreement)

English/Language Arts, Math, Science, History-Social Science, World Language, Physical
Education, Visual & Performance Arts, Music, Career Technical Education, etc.
** Follow-Up/Catch Up Plan**

(CA 2012 ELD
Standards)
as appropriate to
fluency and grade
level expectations

2

Expanding

3

Designated ELD

Emerging
1

English Learner

4

Bridging

5

Designated ELD

(CA 2012 ELD
Standards)
as appropriate to
fluency and grade
level expectations

Designated ELD
(CA 2012 ELD
Standards)
as appropriate to
fluency and grade
level expectations

English
Proficiency

Integrated ELD in Core Subjects
Content:
SDAIE-Scaffolding in History/Social Science
Mainstreamed English/Language Arts, Math, and Science
(Specially-designed Academic Instruction in English: SDAIE)

Integrated ELD in Core Subjects
Content:
SDAIE-Scaffolding in Science, and History/Social Science
Mainstreamed Math
Integrated ELD in Core Subjects
Content:
SDAIE-Scaffolding in Math, Science, and History/Social Science

Culturally Responsive Pedagogy
(CA ELA/ELD Framework, 2014
Chapter 9, Access & Equity)

RFEP

English Language
Fluency Level

Access to Challenging Core Curriculum
Contact Person: Quoc Tran 626.451.5447

SAN GABRIEL UNIFIED SCHOOL DISTRICT
408 JUNIPERO SERRA DRIVE • SAN GABRIEL, CALIFORNIA 91776
www.sgusd.k12.ca.us

HOME LANGUAGE SURVEY
ENGLISH VERSION
Name of Student: __________________________________ _______________________
Surname / Last Name
First Given Name

__________________________
Second Given Name

School: _____________________________ Age: ______ Grade Level: _______ Teacher Name: ________________________

Directions to Parents and Guardians:
The California Education Code contains legal requirements which direct schools to determine the language(s) spoken in the home of each
student. This information is essential in order for the school to provide adequate instructional programs and services.
As parents or guardians, your cooperation is requested in complying with this legal requirement. Please respond to each of the four questions
listed below as accurately as possible. For each question, write the name(s) of the language(s) that apply in the space provided. Please do not
leave any question unanswered.
1. Which language did your child learn when he/she first began to talk?
2. Which language does your child most frequently speak at home?
3. Which language do you (the parents or guardians) most frequently use
when speaking with your child?
4. Which language is most often spoken by adults in the home?
(parents, guardians, grandparents, or any other adults)
Please sign and date this form in the spaces provided below, then return this form to your child’s teacher. Thank you for your cooperation.

Signature of Parent or Guardian
Form HLS, Revised October 2005
California Department of Education

Date

408 Junipero Serra, San Gabriel, CA 91776

SAN GABRIEL UNIFIED SCHOOL DISTRICT
2016-17 PARENT INITIAL NOTIFICATION LETTER
Federal ESSA Title III and State Requirements
To the parent(s)/guardian(s) of: _____________________________ School: _______________________ Date: _____________________
Student ID #: __________________________ Date of Birth: ____________

Grade: _________ Primary language: _________________

Dear Parent(s) or Guardian(s): Each year, we are required by law to notify you of your child’s proficiency level in English. We must also provide
you with the school’s recommendation for program placement and describe all available program options. This letter also explains how we decide
when a student is ready to exit the English learner program. (20 United States Code sections 7012 and 6312[g][1][A]; California Education Code,
Section 48985; and Title 5 of the California Code of Regulations, Section 11309[a][b][1])
Your child’s current English proficiency level is _________________________________, according to the most recent California English Language
Development Test (CELDT) results.
Based on these results, your child has been identified as an:

o English learner (EL) with less than reasonable fluency in English and assigned to the Structured English Immersion Program.
o English learner (EL) with reasonable fluency in English and assigned to the English Language Mainstream Program.
o Initially Fluent English Proficient (IFEP) student and will be placed in the Mainstream English Program and will not receive English
learner program services.

Check if applicable:

o Individualized Education Program (IEP) on file

A description of how your child’s recommended program placement will meet the objectives of the IEP is available upon request. Please
contact the Office of Assessment & Special Projects at 626-451-5447 for more information.

Student Academic Achievement Results (CAASPP/SBAC/CST/CAA Results)
English Language Arts

Mathematics

History-Social Science

Science

SAN GABRIEL UNIFIED SCHOOL DISTRICT Program Placement Options for English Learners
The chart below shows all program placement options. To request that your child be placed in an Alternative Program/Dual Language Immersion
Program in which much of the instruction is provided in your child’s primary language, you must apply for a “Parental Exception Waiver.”
Grade
Levels

K-2

CELDT Overall
Results/Levels
Beginning, Early
Intermediate, Intermediate
Early Advanced, Advanced
with
One or more Sub-Skill scores
at Intermediate or below
Early Advanced, Advanced
with
All Sub-Skill scores at Early
Advanced or above

Identification

EL

I-FEP

Beginning, Early
Intermediate, Intermediate

EL

Early Advanced

EL

Advanced

I-FEP

Beginning and Early
Intermediate

EL

Intermediate,
Early Advanced

EL

Advanced

I-FEP

3-8

9-12

ELD Program Options Recommended
(1) Designated ELD; (2) Integrated ELD in Content Areas (ELA, Math, Science and
Social Study) with Primary Language Support as appropriate; and (3) Teachers must have
CTC-EL Authorizations/Certifications.

Mainstream English/Language Arts
(1) Designated ELD; (2) Integrated ELD in Content Areas (ELA, Math, Science and
Social Study) with Primary Language Support as appropriate; and (3) Teachers must have
CTC-EL Authorizations/Certifications.
(1) Designated ELD; (2) Integrated ELD in Content Areas (ELA, Math, Science and
Social Study); and (3) Teachers must have CTC-EL Authorizations/Certifications.
Note: Students in this category are considered “English Learners Having Acquired
Reasonable Fluency in English” (California Education Code Section 306.)
Mainstream English/Language Arts
(1) Designated ELD; (2) Integrated ELD in Content Areas (ELA, Math, Science and
Social Study) with Primary Language Support as appropriate; and (3) Teachers must have
CTC-EL Authorizations/Certifications.
(1) Designated ELD; (2) Integrated ELD in Content Areas (ELA, Math, Science and
Social Study); and (3) Teachers must have CTC-EL Authorizations/Certifications.
Note: Students in this category are considered “English Learners Having Acquired
Reasonable Fluency in English” (California Education Code Section 306.)
Mainstream English/Language Arts

408 Junipero Serra, San Gabriel, CA 91776

2016-17 PARENT INITIAL NOTIFICATION LETTER
Federal ESSA Title III and State Requirements
Description of Program Placement Options and Goals for English Learners
All programs include English Language Development (ELD) and teaching strategies differentiated for each student’s level of English language
proficiency. These strategies are used to help each student reach proficiency in speaking, reading and writing English, and succeed academically in
all core subjects.
•

Structured English Immersion (SEI): Students who score at less than reasonable fluency are placed in an SEI program and are taught overwhelmingly in
English. Some assistance may be provided in the primary language. Students are taught ELD and other core subjects by authorized teachers using districtadopted textbooks and supplementary materials. Instruction is based on ELD and grade-level content standards.
English Language Mainstream (ELM): Students who score at reasonable fluency in English are placed in an ELM program. They are taught ELD and
other core subjects by authorized teachers using district-adopted textbooks and supplementary materials. Instruction is based on ELD and grade-level content
standards. Students receive any additional instruction needed for them to be reclassified as fluent English proficient.

•

NOTE: At any time during the school year, you may request to have your child placed in an English language classroom
(California Code of Regulations, Title 5 [5 CCR] Section 11301[b]). Please contact the Office of Assessment & Special Projects at
626-451-5447 to schedule an appointment for consultation with a CELDT Assessment consultant: Ms. Gail Calhoun, Mr. Quoc
Tran, or Mr. Lonnie Hilliard.

•

Alternative Program/Dual Language Immersion Program (ALT/DLI): Students with an approved “Parental Exception Waiver”**** are taught core
subjects in their primary language. They receive instruction in ELD in English. Teachers must receive special training to work in such a program. They use
district-adopted textbooks and supplementary instructional materials. Instruction is based on ELD and grade-level content standards. Students receive any
additional instruction needed for them to be reclassified as fluent English proficient.

Parents/Guardians have the right to request a “Parental Exception Waiver” for the ALT/DLI Program.
California law (Education Code Section 311) gives parents the right to request that their child be placed in an Alternative Program. To do so, you must visit your
child’s school to apply for a “Parental Exception Waiver” each year. Your child must meet one of the following requirements: a) knows English and performs
academically at least at fifth grade level; b) is ten years of age or older; or c) is a student under ten years of age who has been in an English language classroom
for 30 calendar days, and has special needs.

SAN GABRIEL UNIFIED SCHOOL DISTRICT Reclassification (Exit) Criteria
The goal of the English learner program is for students to become fully proficient in English and to master state standards for academic achievement
as rapidly as possible. The district’s reclassification criteria are listed below:

Grades

California English
Language Development
Test (CELDT)
All 4 Subtests
(Speaking, Listening,
Reading and Writing)

State English Language Arts Measure

K

Initial 4 or higher

NA

NA

Current Year Fountas & Pinnell
Standards Met

Current Year (Jan 2016) District Benchmark
Standards Met

California Assessment of Student
Performance and Progress (CAASPP)Smarter Balanced Assessment Consortium
(SBAC): English/Language Arts –
Standards Met

CAASPP-SBAC: Math – Standards Met

10th

9th CAHSEE Diagnostic, Reading: 70% or
higher

9th CAHSEE Diagnostic, Reading: Proficient
Level

11th

10th CAHSEE English: 350 or higher

10th CAHSEE English: 350 or higher

12th

11th SBAC ELA: Standards Met

11th SBAC Math: Standards Met

1st-3rd

th

4 -9th

Overall 4 or 5

Local/State Math Measure

Teacher and
Parental Input

Yes

SAN GABRIEL UNIFIED SCHOOL DISTRICT Target Graduation Rate 2016 (Class of 2014-15)
For your information the graduation rate is calculated by the California Department of Education:
(http://dq.cde.ca.gov/dataquest/Acnt2015/2015APRSchAYPReport.aspx?allcds=19752911995810)

89.48%

408 Junipero Serra, San Gabriel, CA 91776

SAN GABRIEL UNIFIED SCHOOL DISTRICT
2016-17 PARENT ANNUAL NOTIFICATION LETTER
Federal ESSA Title III and State Requirements
To the parent(s)/guardian(s) of: _____________________________ School: _______________________ Date: _____________________
Student ID #: __________________________ Date of Birth: ____________

Grade: _________ Primary language: _________________

Dear Parent(s) or Guardian(s): Each year, we are required by law to notify you of your child’s proficiency level in English. We must also provide
you with the school’s recommendation for program placement and describe all available program options. This letter also explains how we decide
when a student is ready to exit the English learner program. (20 United States Code sections 7012 and 6312[g][1][A]; California Education Code,
Section 48985; and Title 5 of the California Code of Regulations, Section 11309[a][b][1])
Your child’s current English proficiency level is _________________________________, according to the most recent California English Language
Development Test (CELDT) results.
Based on these results, your child has been identified as an:
English learner (EL) with less than reasonable fluency in English and assigned to the Structured English Immersion Program.
English learner (EL) with reasonable fluency in English and assigned to the English Language Mainstream Program.
Check if applicable:
Individualized Education Program (IEP) on file
A description of how your child’s recommended program placement will meet the objectives of the IEP is available upon request. Please
contact the Office of Assessment & Special Projects at 626-451-5447 for more information.

Student Academic Achievement Results (CAASPP/SBAC/CST/CAA Results)
Skill Area

California Standards Tests

Other measure

Performance Level

English Language Arts
Mathematics
History-Social Science
Science

SAN GABRIEL UNIFIED SCHOOL DISTRICT Program Placement Options for English Learners
The chart below shows all program placement options. To request that your child be placed in an Alternative Program/Dual Language Immersion
Program in which much of the instruction is provided in your child’s primary language, you must apply for a “Parental Exception Waiver.”
Grade
Levels

K-2

CELDT Overall
Results/Levels

Identification

ELD Program Options Recommended

Beginning, Early
Intermediate, Intermediate

EL

(1) Designated ELD; (2) Integrated ELD in Content Areas (ELA, Math, Science and
Social Study) with Primary Language Support as appropriate; and (3) Teachers must have
CTC-EL Authorizations/Certifications.

Early Advanced, Advanced

I-FEP

Beginning, Early
Intermediate, Intermediate

EL

Early Advanced, Advanced

EL

Beginning and Early
Intermediate

EL

Intermediate,
Early Adv. and Advanced

EL

3-8

9-12

Mainstream English/Language Arts
(1) Designated ELD; (2) Integrated ELD in Content Areas (ELA, Math, Science and
Social Study) with Primary Language Support as appropriate; and (3) Teachers must have
CTC-EL Authorizations/Certifications.
(1) Designated ELD; (2) Integrated ELD in Content Areas (ELA, Math, Science and
Social Study); and (3) Teachers must have CTC-EL Authorizations/Certifications.
Note: Students in this category are considered “English Learners Having Acquired
Reasonable Fluency in English” (California Education Code Section 306.)
(1) Designated ELD; (2) Integrated ELD in Content Areas (ELA, Math, Science and
Social Study) with Primary Language Support as appropriate; and (3) Teachers must have
CTC-EL Authorizations/Certifications.
(1) Designated ELD; (2) Integrated ELD in Content Areas (ELA, Math, Science and
Social Study); and (3) Teachers must have CTC-EL Authorizations/Certifications.
Note: Students in this category are considered “English Learners Having Acquired
Reasonable Fluency in English” (California Education Code Section 306.)

408 Junipero Serra, San Gabriel, CA 91776

2016-17 PARENT ANNUAL NOTIFICATION LETTER
Federal ESSA Title III and State Requirements
Description of Program Placement Options and Goals for English Learners
All programs include English Language Development (ELD) and teaching strategies differentiated for each student’s level of English language
proficiency. These strategies are used to help each student reach proficiency in speaking, reading and writing English, and succeed academically in
all core subjects.
•

Structured English Immersion (SEI): Students who score at less than reasonable fluency are placed in an SEI program and are taught overwhelmingly in
English. Some assistance may be provided in the primary language. Students are taught ELD and other core subjects by authorized teachers using districtadopted textbooks and supplementary materials. Instruction is based on ELD and grade-level content standards.
English Language Mainstream (ELM): Students who score at reasonable fluency in English are placed in an ELM program. They are taught ELD and
other core subjects by authorized teachers using district-adopted textbooks and supplementary materials. Instruction is based on ELD and grade-level content
standards. Students receive any additional instruction needed for them to be reclassified as fluent English proficient.

•

NOTE: At any time during the school year, you may request to have your child placed in an English language classroom
(California Code of Regulations, Title 5 [5 CCR] Section 11301[b]). Please contact the Office of Assessment & Special Projects at
626-451-5447 to schedule an appointment for consultation with a CELDT Assessment consultant: Ms. Gail Calhoun, Mr. Quoc
Tran, or Mr. Lonnie Hilliard.

•

Alternative Program/Dual Language Immersion Program (ALT/DLI): Students with an approved “Parental Exception Waiver”**** are taught core
subjects in their primary language. They receive instruction in ELD in English. Teachers must receive special training to work in such a program. They use
district-adopted textbooks and supplementary instructional materials. Instruction is based on ELD and grade-level content standards. Students receive any
additional instruction needed for them to be reclassified as fluent English proficient.

Parents/Guardians have the right to request a “Parental Exception Waiver” for the ALT/DLI Program.
California law (Education Code Section 311) gives parents the right to request that their child be placed in an Alternative Program. To do so, you must visit your
child’s school to apply for a “Parental Exception Waiver” each year. Your child must meet one of the following requirements: a) knows English and performs
academically at least at fifth grade level; b) is ten years of age or older; or c) is a student under ten years of age who has been in an English language classroom
for 30 calendar days, and has special needs.

SAN GABRIEL UNIFIED SCHOOL DISTRICT Reclassification (Exit) Criteria
The goal of the English learner program is for students to become fully proficient in English and to master state standards for academic achievement
as rapidly as possible. The district’s reclassification criteria are listed below:

Grades

California English
Language Development
Test (CELDT)
All 4 Subtests
(Speaking, Listening,
Reading and Writing)

State English Language Arts Measure

K

Initial 3 or higher

NA

NA

Current Year Fountas & Pinnell
Standards Met

Current Year (Jan 2016) District Benchmark
Standards Met

California Assessment of Student
Performance and Progress (CAASPP)Smarter Balanced Assessment Consortium
(SBAC): English/Language Arts –
Standards Met

CAASPP-SBAC: Math – Standards Met

10th

9th CAHSEE Diagnostic, Reading: 70% or
higher

9th CAHSEE Diagnostic, Reading: Proficient
Level

11th

10th CAHSEE English: 350 or higher

10th CAHSEE English: 350 or higher

12th

11th SBAC ELA: Standards Met

11th SBAC Math: Standards Met

1st-3rd

th

4 -9th

Overall 4 or 5

Local/State Math Measure

Teacher and
Parental Input

Yes

SAN GABRIEL UNIFIED SCHOOL DISTRICT Target Graduation Rate 2016 (Class of 2014-15)
For your information the graduation rate is calculated by the California Department of Education:
(http://dq.cde.ca.gov/dataquest/Acnt2015/2015APRSchAYPReport.aspx?allcds=19752911995810)

89.48%

SAN GABRIEL UNIFIED SCHOOL DISTRICT
Office of Assessment and Special Projects

408 JUNIPERO SERRA DRIVE • SAN GABRIEL, CALIFORNIA 91776 • (626) 451-5447 • FAX (626) 451-5494 • www.sgusd.k12.ca.us

Parent/Guardian Notification Letter for 2016-17 Annual Assessment Results
English Learner Recommendation for Reclassification
Student’s Last Name, First Name
Address:
City, State and ZIP Code

Date of Reclassification:

Grade:

Student’s ID:

CELDT Overall Performance Level:

School:

Dear Parents or Guardians:
State and federal laws require all school districts in California to give a state test of English proficiency each year to every student who is identified
as an English learner. In California, the name of this test is the California English Language Development Test (CELDT). Your student has been given
the Annual CELDT, and the results—together with other academic assessment results—indicate that he/she is ready to be transitioned into the
Regular/Mainstreamed English Program and will be reclassified as fluent English proficient (RFEP). For your information, in addition to the CELDT
results, the criteria used to make this decision include an evaluation of your student’s academic performance by the teacher, your opinion as the
parents or guardians about his/her proficiency in English, and your student’s performance on the Smarter Balanced Assessment Consortium for
English–Language Arts (given as part of the California Assessment of Student Performance and Progress).
CELDT
Performance Level

Grades
nd

rd

th

th

2 -3
4 -9

th

10 -11

12

th

th

Overall 4 or 5

California Measure:
English Language
Current Year Fountas & Pinnell:
Standards Met
rd th
(3 -8 ) SBAC ELA: Standards Met
(scoring 3 or 4)
Currently enrolled in AP/Honor
English/English Literature and
(1) Earning a grade of C or better or
(2) Earning an overall GPA of 2.0 or
above
th

(11 ) SBAC ELA: Standards Met
(scoring 3 or 4)

SGUSD Measure:
Mathematics

Teacher Consultation
and Parental Consent

Current Year (Jan 2016) District
Benchmark: Standards Met
rd th
(3 -8 ) SBAC Math: Standards Met
(scoring 3 or 4)
Currently enrolled in a Grade Levelappropriate Math course and
(1) Earning a grade of C or better or
(2) Earning an overall GPA of 2.0 or
above

Yes

th

(11 ) SBAC Math: Standards Met
(scoring 3 or 4)

Following your student’s reclassification, he/she will no longer require English learner services. However, his/her progress will be monitored at the
end of each grading period for two years to ensure continued academic growth. If your student begins to fall behind in meeting grade level
performance standards, a meeting will be called and an Intervention Plan will be developed based on his/her needs.
For more information regarding the reclassification process please logon to http://www.cde.ca.gov/ta/tg/ep/documents/celdt1618guide.pdf. Additional
questions about the CELDT or your student’s results can be directed to Ms. Gail Calhoun or Ms. Anna Navarro, Teachers on Special Assignment,
English Learner Programs and Services at (626) 451- 5400, or Mr. Quoc Tran, Director of Assessment & Special Projects at (626) 451-5447. Thank
you.

Principal’s Signature
Teacher’s Signature
--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------SAN GABRIEL UNIFIED SCHOOL DISTRICT
Office of Assessment and Special Projects
408 JUNIPERO SERRA DRIVE • SAN GABRIEL, CALIFORNIA 91776 • (626) 451-5447 • FAX (626) 451-5494 • www.sgusd.k12.ca.us

If you disagree with the district’s recommendation to: (1) Reclassify your student to Fluent English Proficient; and (2)
Transition him/her to the Regular/Mainstreamed English Programs, please sign below and return this letter to the
school’s office no later than 3:00PM, Friday October 21, 2016. Thank you.

Signature of Parent/Guardian

Date
TH

Please file original signed copy in the student’s Pink CUMULATIVE ELL MASTER FOLDER* (GRADES K-12 )
ADMINISTRATION
JOHN W. PAPPALARDO, Ed.D., Superintendent ● TIFFANY RUDEK, Ed.D., Deputy Superintendent, Educational Services
JOYCE YEH, Assistant Superintendent, Business Services ● ANNA MOLINAR, Assistant Superintendent, Human Resources

SAN GABRIEL UNIFIED SCHOOL DISTRICT
Office of Assessment and Special Projects

408 JUNIPERO SERRA DRIVE • SAN GABRIEL, CALIFORNIA 91776 • (626) 451-5447 • FAX (626) 451-5494 • www.sgusd.k12.ca.us

2016-2017年度考核結果家長/監護人通知書
英語學習者重新分類建議
:重新分類日期:

«Student_Name»
«address»
«city», «state» «zip»

年級:

學校:

9/30/2016

«schtxt»
CELDT加州英語發展測驗整體等級:

學生身份號碼:

«PL_txt»

親愛的家長或監護人:
州和聯邦法律要求加州所有學區每年給英語水平測試給每一個被識別為英語學習者的學生。在加州，該測試的名稱為加州英語語言發展測
試（CELDT）。您的學生已被接受了本學年的CELDT，並與其他學術評估結果，表明他/她準備過渡到正規/主流英語課程，將被重新歸類為
流利的英語能力水平（RFEP）。想讓你知道的，除了CELDT結果，用來做這個決定的標準包括由老師評估你的學生的學習成績，家長或監
護人作為他/她的英語能力的意見，你的學生在智能平衡評估-英語語言藝術的表現（是加州評估學生表現和進步測試評估的一部分）。

Your
Child
«GR
23»
«GR
49»

Grades

CELDT
Performance Level

California Measure:
English Language

nd

rd

Current Year Fountas & Pinnell:
Standards Met

th

th

(3 -8 ) SBAC ELA: Standards Met
(scoring 3 or 4)
Currently enrolled in AP/Honor
English/English Literature and
(1) Earning a grade of C or better
or
(2) Earning an overall GPA of 2.0 or
above

2 -3
4 -9

«GR
1011
»

10 -11

«GR
12»

12

th

th

th

rd

Overall 4 or 5

th

th

(11 ) SBAC ELA: Standards Met
(scoring 3 or 4)

SGUSD Measure:
Mathematics

Teacher Consultation
and Parental Consent

Current Year (Jan 2016) District
Benchmark: Standards Met
rd

th

(3 -8 ) SBAC Math: Standards Met
(scoring 3 or 4)
Currently enrolled in a Grade Levelappropriate Math course and
(1) Earning a grade of C or better or
(2) Earning an overall GPA of 2.0 or
above

Yes

th

(11 ) SBAC Math: Standards Met
(scoring 3 or 4)

你的學生被重新分類後，他/她將不再需要英語學習者服務。然而，他/她的進步將在每學期被監察為期兩年以確保學術成績持績進步。如
果學生在年級標準水平開始落後，會召開會議名為干預追趕計劃 將根據他/她的需要進行。
有關重新分類過程的詳細信息，請登錄到http://www.cde.ca.gov/ta/tg/ep/documents/celdt1618guide.pdf。關於CELDT或您的學生的成績，
可向 Ms. Gail Calhoun或Ms. Anna Navarro，特別項目教師，英語學習者課程和服務（626）451-5463，或Mr. Quoc Tran，評估和特別項目總
監（626）451-5447。 謝謝。

校長簽名
老師簽名
--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------SAN GABRIEL UNIFIED SCHOOL DISTRICT
Office of Assessment and Special Projects
408 JUNIPERO SERRA DRIVE • SAN GABRIEL, CALIFORNIA 91776 • (626) 451-5447 • FAX (626) 451-5494 • www.sgusd.k12.ca.us

如果您不同意學區的建議：（1）您的學生被重新歸類為流利的英語能力水平;（2）您的學生過渡到正規/主流
英語課程，請在下面簽名，這封信請於星期五，2016 年 10 月 21 日，下午 3:00 前交回學校的辦公室。謝謝。

家長/監護人簽名

ADMINISTRATION
JOHN W. PAPPALARDO, Ed.D., Superintendent ● TIFFANY RUDEK, Ed.D., Deputy Superintendent, Educational Services
JOYCE YEH, Assistant Superintendent, Business Services ● ANNA MOLINAR, Assistant Superintendent, Human Resources

日期

SAN GABRIEL UNIFIED SCHOOL DISTRICT
Office of Assessment and Special Projects

408 JUNIPERO SERRA DRIVE • SAN GABRIEL, CALIFORNIA 91776 • (626) 451-5447 • FAX (626) 451-5494 • www.sgusd.k12.ca.us

Carta de Notificación para los Padres/Tutores sobre los Resultados de la Evaluación Anual 2016-17
Recomendación de Reclasificación para los Estudiantes Aprendices de Inglés
Date of Reclassification:

«Student_Name»
«address»
«city», «state» «zip»

Grade:

9/30/2016

School:
«

Student’s ID:

Grade»

«

schtxt»

CELDT Overall Performance Level:

«Student_ID»

«PL_txt»

Estimados Padres o Tutores:
Las leyes federales y estatales requieren que cada año todos los distritos escolares de California hagan una prueba estatal a cada estudiante que es
identificado como un estudiante aprendiz del inglés para saber su proficiencia/competencia en inglés. En California, esta prueba se llama Prueba para Medir
el Desarrollo del Inglés en California (conocida, por sus siglas en inglés, como la prueba CELDT). Su estudiante ha recibido la prueba CELDT para este año
escolar, y los resultados— junto con otros resultados de las evaluaciones académicas —indican que él/ella está preparado/a para hacer la transición al
Programa de Inglés Regular/Convencional y será reclasificado/a como Estudiante Proficiente en Inglés (RFEP). Para su información, además de los
resultados del CELDT, los criterios utilizados para tomar esta decisión incluyen una evaluación del rendimiento académico de su estudiante por el maestro,
su opinión como padres o tutores sobre su proficiencia en Inglés, y el rendimiento del estudiante en el Consorcio de Evaluación del Smarter Balanced para
Lengua y Literatura en Inglés (dado como parte de la Evaluación de California del Rendimiento y Progreso del Estudiante).
Your
Child
«GR
23»
«GR
49»

Grades

CELDT
Performance Level

California Measure:
English Language

nd

rd

Current Year Fountas & Pinnell:
Standards Met

th

th

(3 -8 ) SBAC ELA: Standards Met
(scoring 3 or 4)
Currently enrolled in AP/Honor
English/English Literature and
(1) Earning a grade of C or better
or
(2) Earning an overall GPA of 2.0 or
above

2 -3
4 -9

«GR
1011
»

10 -11

«GR
12»

12

th

th

th

rd

Overall 4 or 5

th

th

(11 ) SBAC ELA: Standards Met
(scoring 3 or 4)

SGUSD Measure:
Mathematics

Teacher Consultation
and Parental Consent

Current Year (Jan 2016) District
Benchmark: Standards Met
rd

th

(3 -8 ) SBAC Math: Standards Met
(scoring 3 or 4)
Currently enrolled in a Grade Levelappropriate Math course and
(1) Earning a grade of C or better or
(2) Earning an overall GPA of 2.0 or
above

Yes

th

(11 ) SBAC Math: Standards Met
(scoring 3 or 4)

Tras la reclasificación, su estudiante ya no requiere los servicios de estudiante aprendiz del inglés. Sin embargo, se supervisará su progreso al final de cada
período de calificación por dos años para asegurar su continuo crecimiento académico. Si el estudiante comienza a quedarse atrás en alcanzar los
estándares de rendimiento de su nivel de grado, se llevará a cabo una junta y se desarrollará un Plan de Intervención para que se Recupere en base a sus
necesidades.
Para obtener más información sobre el proceso de reclasificación por favor visite la página web http://www.cde.ca.gov/ta/tg/ep/documents/celdt1618guide.pdf.
Si tiene más preguntas sobre el CELDT o sobre los resultados de su estudiante puede contactar con la Sra. Gail Calhoun o la Sra. Anna Navarro, Maestras en
Asignación Especial, Programas y Servicios para Estudiantes Aprendices del Inglés al (626) 451- 5463, o con el Sr. Quoc Tran, Director de Evaluación y
Proyectos Especiales al 626) 451-5447. Gracias.

Firma del Director
Firma del Maestro
--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------SAN GABRIEL UNIFIED SCHOOL DISTRICT
Office of Assessment and Special Projects
408 JUNIPERO SERRA DRIVE • SAN GABRIEL, CALIFORNIA 91776 • (626) 451-5447 • FAX (626) 451-5494 • www.sgusd.k12.ca.us

Si usted no está de acuerdo con la recomendación del distrito: (1) Reclasificación de su estudiante a Proficiente en Inglés; y (2)
Colocación de su estudiante en los Programas de Inglés Regulares/Convencionales, por favor firme abajo y regrese esta carta a la
oficina de la escuela antes de las 3:00 pm del viernes 21 de octubre de 2016. Gracias.

Firma del Padre/Tutor

Fecha

ADMINISTRATION
JOHN W. PAPPALARDO, Ed.D., Superintendent ● TIFFANY RUDEK, Ed.D., Deputy Superintendent, Educational Services
JOYCE YEH, Assistant Superintendent, Business Services ● ANNA MOLINAR, Assistant Superintendent, Human Resources

SAN GABRIEL UNIFIED SCHOOL DISTRICT
Office of Assessment and Special Projects

408 JUNIPERO SERRA DRIVE • SAN GABRIEL, CALIFORNIA 91776 • (626) 451-5447 • FAX (626) 451-5494 • www.sgusd.k12.ca.us

Đơn Xin Thông Báo Kết Quả Đánh Giá Hàng năm của năm 2016-2017
Học Sinh Anh Ngữ Khuyến Nghị cho việc Phân Loại Lại
Date of Reclassification:

«Student_Name»
«address»
«city», «state» «zip»

Grade:

9/30/2016

School:
«

Student’s ID:

Grade»

«

schtxt»

CELDT Overall Performance Level:

«Student_ID»

«PL_txt»

Kính thưa phụ huynh hoặc người giám hộ:
Bộ luật tiểu bang và liên bang yêu cầu tất cả trường học trong California cung cấp một bài kiểm tra về trình độ Anh Ngữ thành thạo mỗi năm cho
những học sinh được phân loại là Học Sinh Anh Ngữ. Trong California, tên của bài kiểm tra này được gọi là Bài Kiểm Tra Phát Triển Anh Ngữ [California
English Language Development Test (CELDT)]. Con của quý vị đã được kiểm tra bài thi CELDT trong năm học này, và kết quả bài thi và kết quả học
tập của con quý vị biểu lộ rằng em ấy đã sẵn sàng để được chuyển giao vào Chương Trình Anh Ngữ Bình Thường/Chính Thống và sẽ được phân
loại để trở thành Anh Ngữ Thông Thạo (còn được gọi là RFEP). Xin thông báo với quý vị, ngoài kết quả CELDT, những tiêu chí được sử dụng để đưa
ra quyết định phân loại lại bao gồm việc đánh giá kết quả học tập của học sinh bởi giáo viên, ý kiến của phụ huynh/người giám hộ về việc thành thạo
Anh Ngữ của con em mình, và trình độ học tập dựa trên bài thi Smarter Balanced Assessment Consortium cho Anh Ngữ (là một thành phần của bài
thi Đánh Giá Hiệu Xuất và Tiến Trình của Học Sinh tại California).
Your
Child
«GR
23»
«GR
49»

Grades

CELDT
Performance Level

California Measure:
English Language

nd

rd

Current Year Fountas & Pinnell:
Standards Met

th

th

(3 -8 ) SBAC ELA: Standards Met
(scoring 3 or 4)
Currently enrolled in AP/Honor
English/English Literature and
(1) Earning a grade of C or better
or
(2) Earning an overall GPA of 2.0 or
above

2 -3
4 -9

«GR
1011
»

10 -11

«GR
12»

12

th

th

th

rd

Overall 4 or 5

th

th

(11 ) SBAC ELA: Standards Met
(scoring 3 or 4)

SGUSD Measure:
Mathematics

Teacher Consultation
and Parental Consent

Current Year (Jan 2016) District
Benchmark: Standards Met
rd

th

(3 -8 ) SBAC Math: Standards Met
(scoring 3 or 4)
Currently enrolled in a Grade Levelappropriate Math course and
(1) Earning a grade of C or better or
(2) Earning an overall GPA of 2.0 or
above

Yes

th

(11 ) SBAC Math: Standards Met
(scoring 3 or 4)

Sau việc phân loại lại, học sinh sẽ không cần các dịch vụ Anh Ngữ . Tuy nhiên, nhà trường sẽ giám sát tiến trình học tập của các em ở mỗi học kỳ trong
vòng 2 năm để đảm bảo việc phát triển học tập. Nếu việc học của học sinh giảm dần và không đạt được tiêu chuẩn cấp lớp, một cuộc họp sẽ được tổ
chức và Kế Hoạch Can Thiệp Học Tập sẽ được thiết lập dựa trên yêu cầu học tập của học sinh.
Để biết thêm thông tin liên quan đến quá trình phân loại lại xin vui lòng đang nhập vào http://www.cde.ca.gov/ta/tg/ep/documents/celdt1618guide.pdf.
Các câu hỏi bổ sung về CELDT hoặc kết quả bài thi có thể liên lạc Cô Gail Calhoun hoặc Cô Anna Navarro, Giáo Viên về Nhiệm Vụ Đặc Biệt, Chương
Trình Anh Ngữ và Dịch Vụ tại (626) 451- 5463, hoặc Thầy Quoc Tran, Giám đốc Dự án Đánh giá Đặc Biệt tại (626) 451-5447. Chân thành cám ơn.

Chữ Ký Hiệu Trưởng
Chữ Ký Giáo Viên
--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------SAN GABRIEL UNIFIED SCHOOL DISTRICT
Office of Assessment and Special Projects
408 JUNIPERO SERRA DRIVE • SAN GABRIEL, CALIFORNIA 91776 • (626) 451-5447 • FAX (626) 451-5494 • www.sgusd.k12.ca.us

Nếu quý vị không đồng ý với việc đề nghị của quận: (1) Phân loại học sinh thành Anh Ngữ Thành Thạo; and (2) Chuyển
giao học sinh sang học Chương Trình Anh Ngữ Bình Thường/Chính Thống, Xin vui lòng ký tên dưới đây và nộp bức thư
này đến văn phòng trường không quá 3 giờ trưa, Thứ Sáu, Ngày 21 Tháng 10. Xin cám ơn.

Chữ Ký Phụ Huynh/Người Giám Hộ
ADMINISTRATION
JOHN W. PAPPALARDO, Ed.D., Superintendent ● TIFFANY RUDEK, Ed.D., Deputy Superintendent, Educational Services
JOYCE YEH, Assistant Superintendent, Business Services ● ANNA MOLINAR, Assistant Superintendent, Human Resources

Ngày

10/21/16

Demographics

San Gabriel Unified School District
2012-16
San Gabriel USD
Hispanic/Latino
Asian
Filipino
African American
White, NH
2 or more, NH
Others
TOTAL

2012-13
2790
2789
132
130
561
52
119
6573

2013-14
2666
2760
140
124
503
68
108
6369

2014-15
2666
2744
146
121
507
112
114
6410

2015-16
2749
2688
147
122
521
104
99
6430

1
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SOCIO-ECONOMIC DISADVANTAGED and
ENGLISH LEARNER

San Gabriel USD
2015-16

All Student (AS)

6430*

Hispanic (H)
2749
Number

Percent

Asian (A)
2688
Number

50 (SED)

Socio-Economic
Disadvantaged
(SED)

3824
(59% AS)

1912

English Learner
(EL)

1860
(29% AS)

727

70 (H)
39 (EL)
26 (H)

Percent

African American
(AA)
122
Number

38 (SED)
1454
1065

54 (A)
57 (EL)
40 (A)

Percent

White, NH (WNH)
521
Number

2 (SED)
86
NA

70 (AA)
NA
NA

Percent
6 (SED)

233
NA

45
(WNH)
NA
NA

English Learner (EL) Students
(Formerly Known as Limited-English-Proficient or LEP)
English learner students are those students for whom there is a report of a primary language other than English on the state-approved
Home Language Survey and who, on the basis of the state approved oral language (grades kindergarten through grade twelve)
assessment procedures and literacy (grades three through twelve only), have been determined to lack the clearly defined English
language skills of listening comprehension, speaking, reading, and writing necessary to succeed in the school's regular instructional
programs. (R30-LC)

Socio-Economically Disadvantaged Students
The socio-economically disadvantaged (SED) subgroup includes students:
(1) With parents whose highest educational level is “Not a High School Graduate”; or
(2) With a Free Meal or Reduced-Price Meal program record; or
(3) Who are migrant, homeless, or foster youth.
*** Family of 4 with annual income less than 24,250 USD (US Dept of Health & Human Services, Federal Poverty Level, 2015) ***

1,860 ELs
29% of total population
727 Hispanic (39% of
ELs)
1,065 Asian (57% of
ELs)

2
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25 Languages (other than English)
• Spanish, Cantonese, Mandarin (Putonghua),
Vietnamese, Indonesian, Japanese, Burmese,
Filipino (Pilipino or Tagalog), Chaozhou (Chiu
Chow), Khmer (Cambodian), Thai, Arabic,
Armenian, Portuguese, Marathi, Taiwanese,
Toishanese, Mien (Yao), Russian, Lao, Cebuano
(Visayan), Farsi (Persian), German, and Other
non-English languages

CA English Language Development
CELDT 2014-15 (1,817 EL Students)

SGUSD CELDT Results
2014-15

Number of Students at Each
Overall Performance Level

Beginning

258

Early Intermediate

211

Intermediate

459

Early Advanced

602

Advanced

287

3
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Performance Level (Percent)
12

14

16
33

25

Adv

E Adv

Int

E Int

Beg

State Goals for
English Learners
• Attain English Proficiency
• Attain Content Proficiency
• Meet State Academic
Standards

4
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SGUSD English Learners Services
• ELD Program

– Designated ELD
– Integrated ELD

• ELD/ELA Standards-Framework
Professional Development
• Standards-based Curriculum and
Materials
• Measuring Program Effectiveness

5

CDE Federal Program Monitoring 2016–17
English Learner (EL) On-site

I. Involvement
EL 01: Parent Outreach and Involvement
1.0 The local educational agency (LEA) must implement outreach to parents or
guardians of English learners (ELs) that includes the following:
(a) The LEA sends notice of and holds regular meetings for the purpose of formulating
and responding to the parents’ recommendations.
(20 United States Code [U.S.C.] § 7012[e][2].)
(b) The LEA provides training activities to parents on how they can be involved and become
active participants in assisting their children to:
i. Attain English proficiency
ii. Achieve at high levels in core academic subjects
iii. Meet challenging state academic content and achievement standards
expected of all students (20 U.S.C. § 7012[e][1].)

EL 02: Translation of Information for Parents
2.0 The LEA must provide parents or guardians with information on school and parent activities in a
format and, to the extent practicable, in a language the parents can understand.
(20 U.S.C. § 6318[e][5],[f].)
2.1 When 15 percent or more of students enrolled in a public school speak a single primary language
other than English, as determined by language census data from the preceding year, all notices, reports,
statements, or records sent to the parent or guardian of such students must be written in English and
the home language. (California Education Code [EC] § 48985; 5
California Code of Regulations [CCR] § 11316.)

EL 03: Private School Consultation and Participation
3.0 The LEA must contact private school officials in the LEA enrollment area to provide an opportunity
to receive equitable Title III educational services and benefits to address the needs of eligible ELs and
ensure that immigrant students participate on an equitable basis.
(20 U.S.C. § 6320.)
3.1 On an annual basis, the LEA must consult with all non-profit private schools within its boundaries as
to whether the private schools’ students and teachers will participate in the Title III, Part A, English
Language Acquisition, Language Enhancement, and Academic Achievement Program as part of the
federal programs available to them. (20 U.S.C. § 6320.)
3.2 For participating private schools, the LEA must consult with appropriate private school officials
during the design and development of the program concerning the following:
California Department of Education
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(a) Identification of students’ needs (20 U.S.C. §§ 6320[b][1][A], 7881[c][1][A].)
(b) Services and/or products to be offered (20 U.S.C. §§ 6320[b][1][B], 7881[c][1][B].) (c)
Service delivery options, including services through a contract with a third-party
provider (20 U.S.C. §§ 6320[b][1][C],[G], 7881[c][1][C].) (d)
Assessment and improvement of services
(20 U.S.C. §§ 6320[b][1][D], 7881[c][1][D].)
(e) The size and scope of services and the proportion of funds allocated
(20 U.S.C. §§ 6320[b][1][E], 7881[c][1][E].)
(f) Program delivery options (20 U.S.C. §§ 6320[b][1][3],[g],[h],[i], 7881[c][4].) (g)
Reasons for not using a contractor preferred by private school officials
(20 U.S.C. §§ 6320[b][1][H], 7881[c][2].)
(h) The right to complain to the state educational agency (SEA) that the LEA did not engage in
consultation that was meaningful and timely or did not give due consideration to the views of
the private school official (20 U.S.C. § 6320[b][6][A].)
(i) Parent participation on an equitable basis in parental involvement services and
activities
(20 U.S.C. § 6320[a][1][B].)
(j) The LEA’s annual assessment of identified students for English language proficiency
using a valid and reliable instrument (20 U.S.C. § 6320[b][1][D].)

EL 04: English Learner Advisory Committee (ELAC)
4.0 A school site with 21 or more ELs must have a functioning English Learner Advisory
Committee (ELAC) that meets the following requirements:
(a) Parent members are elected by parents or guardians of ELs (5 CCR § 11308[b].)
(b) Parents of ELs constitute at least the same percentage of the committee membership as their
children represent of the student body (EC § 52176[b].)
(c) The ELAC shall be responsible for assisting in the development of the school-wide needs
assessment, and ways to make parents aware of the importance of regular school attendance. (5
CCR § 11308[c][2]; EC § 52176[c].)
(d) The ELAC shall advise the principal and staff in the development of a site plan for
ELs and submitting the plan to the school site council for consideration of inclusion in the
Single Plan for Student Achievement (SPSA). (EC §§ 52176[c], 64001[a].)

(e) The ELAC receives training materials and training, planned in full consultation with
committee members, to assist members in carrying out their legal responsibilities (5
CCR § 11308[d].)
4.1 The school may designate an existing school level advisory committee, or subcommittee of such
advisory committee, to fulfill the legal responsibilities of ELAC, if the advisory body meets the criteria in
paragraph “b”, above (EC § 52176[b]; 5 CCR § 11308[d].)
4.2 The ELAC has the opportunity to elect at least one member to the DELAC or participants in a
proportionate regional representation scheme when there are 31 or more ELACs in the district. (5 CCR §
11308[b]; 20 U.S.C. § 7012.)

EL 05: District English Learner Advisory Committee-DELAC
5.0 Each LEA with more than 50 ELs must have a functioning DELAC or a subcommittee of an existing
district committee in which at least 51 percent of the members are parents of ELs and not employed by
the district. (EC § 52176[a].)
5.1 The DELAC shall advise the school district governing board on all of the following tasks:
(a) Development of a district master plan for educational programs and services for ELs that
takes into consideration the SPSA (5 CCR § 11308[c][1].)
(b) Conducting of a district-wide needs assessment on a school-by-school basis (5 CCR
§ 11308[c][2].)
(c) Establishment of district program, goals, and objectives for programs and services for
ELs (5 CCR § 11308[c][3].)
(d) Development of a plan to ensure compliance with any applicable teacher and
instructional aide requirements (5 CCR §11308[c][4].)
(e) Review and comment on the LEA’s reclassification procedures (5 CCR §
11308[c][6].)
(f) Review and comment on the written notifications required to be sent to parents and
guardians (5 CCR § 11308[c][7].)
5.2 The LEA shall provide appropriate training materials and training, planned in full consultation with
committee members, to assist members in carrying out their legal advisory responsibilities. (5 CCR §
11308[d].)
5.3 The consolidated application shall also include certifications by appropriate district advisory
committees that the application was developed with review and advice of those committees. (EC §
64001[a].)

II. Governance and Administration
EL 06: English Learner Identification and Assessment
6.0 The LEA must properly identify and assess all students who have a home language other than
English. (EC §§ 313, 60810.)
6.1 A home language survey (HLS) must be used at the time of initial enrollment to identify
language use in the home. (5 CCR §§ 11510[k], 11511[a].)
6.2 Within 30 calendar days of initial enrollment, each student whose home language is other than
English, as determined by the HLS, must be assessed for English proficiency by means of the current
English language proficiency assessment. Administration of the assessment must follow all of the
publisher’s instructions. (5 CCR §§ 11307[a], 11511.)
6.3 The LEA must annually assess the English language proficiency and academic progress of each EL.
(EC §§ 313, 60810; 5 CCR § 11306.)
6.4 All currently enrolled ELs must be assessed for English language proficiency by administering the
current California English language proficiency assessment during the annual assessment window. (EC
§§ 313, 60810; 5 CCR § 11511[b].)
6.5 Each EL on an active Individual Education Plan (IEP) or Section 504 plan must be annually assessed
for English language proficiency using the accommodations, modifications, or alternate assessments for
the current California English language proficiency assessment as specified in the student’s IEP or
Section 504 Plan. (5 CCR § 11516.5.)
6.6 Each LEA must identify all immigrant children and youth (ages 3 through 21), who were not born in
any State and have not attended school in any State for more than 3 full academic years. (20 U.S.C. §
6801 sec 3201[5][a][b][c].)

EL 07: Parent/Guardian Notifications
7.0 The LEA must provide notifications to parents and guardians. (5 CCR § 11511.5; EC §§
313[a][b][c].)
7.1 Parents/guardians of ELs must be notified of their child’s initial English language proficiency
assessment results. Parents/guardians of initial fluent English-proficient students must be notified of
their child’s English language proficiency assessment results. (5 CCR § 11511.5.)
7.2 Parents/guardians of ELs must be notified annually of their child’s English language proficiency
assessment results within 30 calendar days following receipt of results of testing from the test
contractor. (5 CCR § 11511.5.)
7.3 For LEAs receiving Title III funds, within 30 days after the beginning of the school year (or during the
school year, within two weeks of child being placed in a program), parents/guardians of initially
identified English learners must be notified of:
(a) Their child’s initial English language proficiency level (20 U.S.C. § 7012[a][2].)

(b) How such level was assessed (20 U.S.C. § 7012[a][2].)
(c) Their child’s language designation (20 U.S.C. § 7012[a][2].)
(d) Descriptions of program options, educational strategies, and educational materials to be
used in different options, including the option to immediately remove a child from a particular
program or choose another program or method of instruction, if available
(20 U.S.C. § 7012[a][3].)
(e) Program placement (20 U.S.C. § 7012[a][3].) (f)
Exit criteria (20 U.S.C. § 7012[a][6].)
(g) For ELs on an active IEP, how such program will meet the objectives of the IEP (20
U.S.C. § 7012[a][7].)
(h) The expected rate of graduation from secondary school if funds under this part are used
for children in secondary school (20 U.S.C. §§ 6312, 7012[6].)
7.4 For LEAs receiving Title III funds, parents/guardians of ELs must be informed annually, not later
than 30 days after the beginning of the school year, of:
(a) Their child’s English proficiency level (20 U.S.C. § 7012[a][2].)
(b) How such level was assessed (20 U.S.C. § 7012 [a][2].)
(c) The status of the child’s academic achievement (20 U.S.C. § 7012[a][2].) (d)
Their child’s language designation (20 U.S.C. § 7012[a][2].)
(e) Descriptions of program options, educational strategies, and educational materials to be
used in different options, including the option to immediately remove a child from a particular
program or choose another program or method of instruction, if available
(20 U.S.C. § 7012[a][3].)
(f) Program placement (20 U.S.C. § 7012[a][3].) (g)
Exit criteria (20 U.S.C. § 7012[a][6].)
(h) For ELs on an active IEP, how such program will meet the objectives of the IEP (20
U.S.C. § 7012[a][7].)
(i) The expected rate of graduation from secondary school if funds under this part are used
for children in secondary school (20 U.S.C. §§ 6312, 7012[6].)

EL 08: Implementation, Monitoring & Revision of LEA Plans
8.0 Each LEA operating Title III programs must annually update, implement and monitor
performance goal 2 of the approved local educational agency plan (LEAP).
8.1 The plan must contain the following minimum required components:

(a) Title III required and allowable programs and activities to be implemented
(b) Description of how funds will be used
(c) Description of how school sites will be held accountable for:
i. Meeting areas of improvement
ii. Making adequate yearly progress for ELs
iii. Annually measuring the English proficiency of ELs
(d) Description of how school sites will promote parental and community participation in
programs
(e) Description of how all EL programs will be carried out to ensure that ELs are served
(f) Assurance that the EL program(s) will be based on effective approaches and
methodologies enabling ELs to meet challenging state academic content and student
academic achievement standards
(g) Description of high-quality student academic assessments that the LEA and schools use:
i. To determine the success of children in meeting the state student academic
achievement standards, and to provide information to teachers, parents, and students
on the progress being made toward meeting the state student academic achievement
standards
ii. To assist in diagnosis and instruction in the classroom and to determine what
revisions are needed so that ELs meet the state student academic achievement
standards (20 U.S.C. §§ 6312[b], 6826.)
8.2 LEAs and Consortia Leads (with input from consortia members) that have failed to make progress
towards meeting the areas of improvement for two consecutive years shall develop an improvement
plan addendum for goal 2 of the LEAP no later than three months after notification of status. (20 U.S.C. §
6316 [c][7][A]; 34 Code of Federal Regulations [CFR)] § 200.52[a][1][2].)
8.3 LEAs and consortia that have failed to make progress towards meeting the areas of improvement
for four consecutive years shall modify their curriculum, program, and method of instruction in a
revised improvement plan addendum for goal 2 of the LEAP (20 U.S.C. §
6316[c][7][A].)

EL 09: EL Program Inclusion in Development of the Single Plan for Student
Achievement (SPSA)
9.0 The EL program must be included in the development of the SPSA
9.1 The approved SPSA must contain:

(a) An analysis of academic performance and language development data to determine
EL student and program needs (EC § 52052[2][c], 64001[f].)
(b) School goals to meet the identified academic and language proficiency needs of ELs
(EC § 64001[f].)
(c) Activities to reach school goals to improve the academic performance of EL students
(EC §§ 52052[2][c], 64001[f].)
(d) The means of annually evaluating the progress of programs toward accomplishing the goals,
including determining whether the needs of all children have been met by the strategies used,
particularly the needs of low-achieving ELs and those at risk of not meeting state academic
content standards (EC § 64001[f].)
(e) Expenditures of EIA-LEP carryover allocated to the school through the Consolidated
Application and Reporting System (CARS) (EC § 64001[g].)
9.2 The local governing board must review and approve the SPSA annually and
whenever there are material changes to the plan.
(e.g., the school is designated in Program Improvement [PI]). (EC §§ 64000[a][b,
64001[g].)
9.3 The SPSA must be consistent with the district local improvement plans including the
LEAP. (EC § 64001[h].)
9.4 LEAs that distribute Title III funds or services directly to schools must ensure that the Title III
programs operated at the schools are included in SPSAs, administered in accordance with the
LEA plan submitted to the CDE, and adhere to all applicable statutes and regulations.
(20 U.S.C. § 6825.)

EL 10: Inventory
10.0 For all categorical programs, the LEA must maintain an inventory record for each piece of
equipment with an acquisition cost of more than $500 per unit that is purchased with EIA (Economic
Impact Aid)-LEP (Limited English Proficient) and Title III funds. The record must describe the acquisition
by:
(a) Type
(b) Model
(c) Serial number (d)
Funding source (e)
Acquisition date (f)
Cost

(g) Location
(h) Current condition
(i) Transfer, replacement, or disposition of obsolete or unusable equipment
10.1 The school district must have conducted a physical check of the inventory of equipment within the
past two years and reconciled the results with inventory records. (EC § 35168; 5 CCR
§ 3946; 2 CFR § 200.313 [d].)

III. Funding
EL 11: Supplement, Not Supplant, with Title III & EIA-LEP
11.0 General fund resources must be used to provide services and programs for ELs, including English
language development and access to the core curriculum. The provision of such services and programs
must not be contingent on the receipt of state or federal supplementary funds.
11.1 The LEA must use EIA-LEP carryover funds only to supplement, not supplant federal, state and local
public funds. (20 U.S.C. § 6825[g]; EC § 54025[c];
Castañeda v. Pickard [5th Cir. 1981] 648 F.2d 989, 1010, 1012-1013.)
11.2 For LEAs with EIA-LEP carryover, the LEA must utilize no less than 85 percent of those
apportionments at school sites for direct services to students. (EC §§ 63000, 63001.)
11.3 The LEA must use Title III funds only to supplement, not supplant, other federal, state, and local
public funds (20 U.S.C. § 6825[g]; EC § 54025[c];
Castañeda v. Pickard [5th Cir. 1981] 648 F.2d 989, 1010, 1012-1013.) The use of Title III funds must
meet the following requirements:
(a) The LEA utilizes no less than 98 percent of Title III LEP apportionments on direct services
to ELs and may not use more than two percent of such funds for the administration of this
program (20 U.S.C. § 6825[b].)
(b) The LEA assesses for reasonable Title III LEP and immigrant alignment with the federal
supplement, not supplant requirement. (20 U.S.C. § 6825[g]; EC § 48985,
54025[c], 64001[g];
Castaneda v. Pickard [5th Cir. 1981] 648 F.2d 989, 1010, 1012-1013.).

EL 12: Time Accounting Requirements
12.0 The LEA must properly assess charges for direct or indirect costs of Title III LEP and immigrant funds
for salaries and wages in proportion to the allowable and identified quantity and duties of the employee.
(2 CFR §§ 211.430[a]; 20 U.S.C. § 6825[b].)

12.1 Each employee paid in part from Title III and in part from a second funding source, or an employee
paid from multiple cost objectives, must complete a Personnel Activity Report (PAR) each pay period,
or an approved sampling method must be used. (2 CFR § 200.430.)
12.2 Employees funded solely under Title III must complete a semiannual certification of such
employment (2 CFR §§ 200.61-62, 200.302, 200.430[a][i]; EC § 52853[a][7].)

IV. Standards, Assessment, and Accountability
EL 13: Evaluation of English Learner Program Effectivenes
13.0 A program evaluation shall be provided by the LEA and shall be used to determine:
(a) Necessary improvements to programs and activities for which Title III funds have been
used for LEP and immigrant students
(b) The effectiveness of programs and activities in assisting ELs to attain proficiency and to meet
academic achievement and content standards
(c) Whether to eliminate specific EL activities proven to be ineffective
(d) The degree to which, within a reasonable amount of time:
i. ELs are attaining English language proficiency comparable to that of average native
speakers of English in the district
ii. EL students’ academic results indicate that ELs are achieving and sustaining parity of
academic achievement with students who entered the district’s school system already
proficient in English (20 U.S.C. §§ 1703[f], 6841[b],[c]; Castaneda v. Pickard [5th Cir.
1981] 648 F.2d 989,1009-1011; EC § 64001[f].)

EL 14: Reclassification
14.0 The LEA must reclassify a student from EL to proficient in English by using a process and criteria
that includes, but is not limited to:
(a) Assessment of English language proficiency (EC § 313[f][1]; 5 CCR § 11303[a].)
(b) Comparison of student’s performance in basic skills against an empirically established range
of performance in basic skills based upon the performance of English proficient students of the
same age that demonstrate whether the student is sufficiently proficient in English to
participate effectively in a curriculum designed for students of the same age whose native
language is English. (EC § 313[f][4]; 5 CCR §§ 11302,
11303[d].)
(c) Teacher evaluation that includes, but is not limited to, the student's academic
performance. The term “teacher” refers to the classroom teacher and other certificated

staff with direct responsibility for teaching or placement decisions of the student. (EC §
313[f][2]; 5 CCR § 11303[b].)
(d) Opportunities for parent opinion and consultation during the reclassification process
(EC § 313[f][3]; 5 CCR § 11303[c].)
14.1 The LEA must maintain the following in the student’s permanent record
(regardless of the physical form of such record and to ensure transfer of documentation): (a)
Language and academic performance assessments
(b) Participants in the reclassification process
(c) Decision regarding reclassification (5 CCR §§ 432, 434, 438, 11305.)
14.2 The LEA must monitor the progress of reclassified pupils for a minimum of two years to ensure
correct classification, placement, and additional academic support, as needed (20
U.S.C. § 6841[a][4][5]; 5 CCR § 11304.)

EL 15: Teacher EL Authorization
15.0 Teachers assigned to provide English language development and instruction in subject matter
courses for ELs must be appropriately authorized (20 U.S.C. § 6826 [c]; EC §§ 44253.1,
44253.2, 44253.3, 44253.4, 44253.5, 44253.10; Castañeda v. Pickard [5th Cir. 1981] 648 F.2d
989, 1012-1013.)

V. Staffing and Professional Development
EL 16: Professional Development Specific to English Learners
16.0 The LEA must provide professional development specific to the implementation of
programs for ELs.
16.1 The LEA must provide sufficient professional development to effectively implement the
LEA’s EL program. (Castañeda v. Pickard [5th Cir. 1981] 648 F.2d 989, 1011-1013.)
16.2 For LEAs receiving Title III, the LEA must provide supplemental high-quality professional
development to classroom teachers, principals, administrators, and other school or community- based
personnel that is:
(a) Designed to improve the instruction and assessment of ELs (20 U.S.C. §
6825[c][2][A].)
(b) Designed to enhance the teacher’s ability to understand and use curricula,
assessment measures, and instructional strategies for ELs (20 U.S.C. § 6825[c][2][B].)

(c) Based on research demonstrating the effectiveness of the professional development in
increasing the student’s English proficiency or the teacher’s subject matter knowledge, teaching
knowledge, and teaching skills (20 U.S.C. § 6825[c][2][C].)
(d) Of sufficient intensity and duration (which shall not include activities such as one-day or
short-term workshops and conferences) to have a positive and lasting impact on the teacher’s
performance in the classroom (20 U.S.C. § 6825[c][2][D].)

VI. Opportunity and Equal Educational Access
EL 17: Appropriate Student Placement
17.0 All students must be placed in English language classrooms unless a parental exception waiver
has been granted for an alternative program in which some or all of the instruction is delivered in the
student’s home language. Based on LEA criteria of reasonable fluency, ELs must be placed in one of
the following programs:
(a) Structured English Immersion (SEI), in which the language acquisition process, curriculum
and instruction are designed for children who are learning the language (EC
§§ 305, 306.)
(b) English Language Mainstream (ELM), a classroom in which the students are either native
English language speakers or already have acquired reasonable fluency in English. English
learners who do not meet the LEA criteria (reasonable fluency) for participation in an ELM
program are placed in an ELM program at any time during the school year, if the parent or
guardian so requests (5 CCR § 11301.)
(c) For students with an approved parental exception waiver, an alternative program in which
some or most of the instruction is delivered in the student’s home language, unless there is an
IEP in which the IEP team determines the need for home language instruction (EC § 310, 311;
5 CCR § 11309.)

EL 18: Parental Exception Waiver for Alternative Program
18.0 Parents and guardians of ELs must be notified of the opportunity to apply for a parental exception
waiver for their children to participate in an alternative program in which some or all of the instruction is
delivered in the pupil’s primary language. (20 U.S.C. § 7012[a][3].)
18.1 LEA procedures for granting parental exception waivers must include the following:
(a) Parents and guardians are provided, on enrollment and annually, full written, and upon
request, spoken descriptions of SEI, ELM, and alternative programs, and all educational
opportunities offered by the school district and available to the student. The descriptions of the
programs shall include the educational materials to be used in the different options (5 CCR
§11309[a],[b][1], EC § 310.)

(b) Parents and guardians must be informed that the pupil must be placed for a period of not
less than 30 calendar days in an English language classroom and that the school district
superintendent must approve the waiver pursuant to guidelines established by
the local governing board (5 CCR § 11309[b][2], EC § 311[c].)
(c) Parents and guardians are informed of any recommendation by the school principal and
educational staff for an alternative program and are given notice of their right to refuse the
recommendation (5 CCR § 11309[b][3], EC § 311.)
(d) All parental exception waivers shall be acted upon by the school within 30 instructional days
of submission to the school principal. However, parental waiver requests under Education Code
section 311(c) shall not be acted upon during the 30- day placement in an English language
classroom. These waivers must be acted upon either no later than 10 calendar days after the
expiration of that 30-day English language classroom placement or within 20 instructional days
of submission of the parental waiver to the school principal, whichever is later (5 CCR §
11309[c].)
18.2 Parental exception waivers shall be granted unless the school principal and educational staff
determine that an alternative program offered at the school would not be better suited for the overall
educational development of the student (5 CCR § 11309[b][4].)
18.3 If a waiver is denied, parents and guardians must be informed in writing of the reason(s) for denial
and advised that they may appeal the decision to the local board of education if such an appeal is
authorized by the local board of education, or to the court (5 CCR § 11309[d].)
18.4 Schools in which the parents or legal guardians of 30 students or more per school or the parents
or legal guardians of 20 students or more in any grade request a language acquisition program that is
designed to provide language instruction shall be required to offer such a program to the extent
possible, based upon the requirements of Section 305 (EC § 310 [a].)

VII. Teaching and Learning
EL 19: English Language Development
19.0 As part of the core program provided through general funds, each EL must receive a program of
English language acquisition in order to develop proficiency in English as rapidly and effectively as
possible, consistent with state priorities.(20 U.S.C. §§ 1703 [f], 6825 [c][1][A]; EC
§§ 300, 305, 306, 310; 5 CCR § 11302[a].)

EL 20: Access to the Core Subject Matter
20.0 Academic instruction for ELs must be designed and implemented to ensure that ELs meet the
district’s content and performance standards for their respective grade levels within a reasonable
amount of time.

20.1 The LEA must have a means to assist ELs to achieve at high levels in the core academic subjects to
ensure that they meet the same challenging state content standards and achievement goals all
children are expected to meet.
20.2 The LEA shall continue to monitor student academic progress and provide additional and
appropriate educational services to English learners in kindergarten through grade 12 for the purposes
of overcoming language barriers. Actions to overcome academic barriers must be taken before the
deficits become irreparable(20 U.S.C. §§ 1703 [f], 6825 [c][1][B]; EC §§ 306,
310; 5 CCR § 11302[b].)

2016-17 EL Evidence Requests

Core English Language Development (ELD)
CorELD
Description:

LEA description of both ELD core and supplemental ELD programs.

Item Instructions:

EL 19: Submit course descriptions, curriculum, instructional materials, and sample
lesson plans, one per grade level, from each site under review with personal
information redacted.

Related Items:

EL 19

Current EL Enrollment data
CrntELEnmtDta
Description:

Spreadsheet of current EL enrollment.

Item Instructions:

EL 19: Spreadsheet must include current lists of student names, time in
program, most recent CELDT results, academic assessment results, and course grades
(student last names redacted).
EL 20: Spreadsheet must include current lists of student names, time in
program, most recent CELDT results, academic assessment results, and course grades
(student last names redacted).

Related Items:

EL 19, EL 20

DELAC Advisory
DELACadvsy
Description:

DELAC input to the LEA governing board

Item Instructions:

EL 05: LEA governing board agendas, minutes, and reports indicating DELAC
advice to the board on tasks listed in EL 5.1 (a-f).

Related Items:

EL 05

DELAC Participation
DELACPprtcptn
Description:

Documentation of district level parent advisory for current and previous year.

Item Instructions:

EL 05: Meeting calendar, notifications, agendas, roster identifying site
representatives and members with status (EL, RFEP, EO, staff, etc.), training
materials, meeting notes, and sign-in sheets, member role (parent, staff, etc.) and
language status.

Related Items:

EL 05

ELAC advisory
ELACadvsry
Description:

ELAC input to the School Site Council (SSC) at each site under review

Item Instructions:

EL 04: Submit SSC minutes demonstrating ELAC input on the development and approval
of the SPSA

Related Items:

EL 04

EL academic support services
ELacdmcSprtSrvs
Description:

LEA procedural guidelines and criteria for the placement of ELs in academic support
services.

Item Instructions:
Related Items:

EL 20

2016–17 EL Program Instrument On-Site (Continued)
Meeting documentation for each site under review (current and previous year)
ELACmtgs
Description:

Meeting documentation for each site under review (current and previous year)

Item Instructions:

EL 04: Submit meeting calendar, meeting notifications, agendas, roster that
identifies members (EL, RFEP, EO, staff, district employee, etc.), training materials,
and meeting notes

Related Items:

EL 04

ELAC participation
ELACprtcptn
Description:

Meeting sign-in sheets for each site under review (student names redacted)

Item Instructions:
Related Items:

EL 04

Assessment of ELs
ELAsmnt
Description:

Language proficiency and academic assessment for each site under review.

Item Instructions:

EL 06: Lists of students with ID number, grade level, site, CELDT result and date,
annual academic assessments and sample EL IEPs with student information
redacted.

Related Items:

EL 06

ELD placement
ELDplcmnt
Description:

LEA criteria for ELD course placement.

Item Instructions:
Related Items:

EL 19

2016–17 EL Program Instrument On-Site (Continued)
EL Identification
ELId
Description:

LEA policies and procedures for initial identification of ELs and Home Language
Survey (HLS)

Item Instructions:

EL 06: Submit current board approved version and HLS in English and home
language for each site under review (student names redacted).

Related Items:

EL 06

EL pedagogy
ELpdggy
Description:

LEA documentation to provide grade-level instruction for ELs across the
curriculum to ensure access to core content.

Item Instructions:

EL 20: Submit descriptions of EL pedagogical methods, materials, and
interventions in core content areas across the curriculum.

Related Items:

EL 20

EL programs
ELpgrms
Description:

LEA’s description of SEI, ELM, and alternative programs.

Item Instructions:
Related Items:

EL 17

Appropriate EL placement
ELplcmnt
Description:

LEA’s placement practices for ELs in ELD and subject matter core classes.

Item Instructions:

EL 17: LEA’s definition of “Reasonable Fluency”, EL placement process, and EL
placement criteria for ELD and subject matter core classes.

Related Items:

EL 17

2016–17 EL Program Instrument On-Site (Continued)
EL program evaluation
ELPrgrmval
Description:

Evaluation of EL program for the LEA and each school under review.

Item Instructions:

EL 13: Submit data, analytical findings and narrative conclusion related to the
effectiveness of LEA EL programs (English Learner Subgroup Self-Assessment (ELSSA)
can be used).

Related Items:

EL 13

EL progress monitoring
ELprgrsMntrng
Description:

LEA samples of EL progress monitoring including benchmarks and catch-up plans.

Item Instructions:

EL 20: Submit samples for each site under review (student identification
information redacted).

Related Items:

EL 20

EL-specific PD
ELspecPD
Description:

EL-specific PD at the district level and for each site under review.

Item Instructions:

EL 16: Calendar, notifications, agendas, materials, & sign-ins of classified staff,
counselors, teachers, and administrators in high-quality training of sufficient intensity
and duration to impact EL achievement.

Related Items:

EL 16

2016–17 EL Program Instrument On-Site (Continued)
EL-Teacher Authorization
ELTchrAthrztn
Description:

Spreadsheet of all teachers in LEA with their current assignments and
authorizations.

Item Instructions:

EL 15: Spreadsheet of must include teacher names, assignments, and appropriate EL
authorization code (e.g. ELA1, S12, BLSP, etc.) or emergency EL authorization
clearance.

Related Items:

EL 15

Equipment Inventory
EqpmntInvnty
Description:

Historical inventory of all equipment $500 or more in unit price.

Item Instructions:

EL 10: LEA equipment purchased with Title III funds. Spreadsheet that includes all items
outlined in EL 10 (a-i) for the current and previous year.

Related Items:

CTE 03, EES 06, EL 10, AE 03, AE 09, ME 06, BASP 10, BASP 15

Implementation of EL specific PD
ImplmntnELpd
Description:

Observation protocols and other evidence of EL-specific PD at each site under review.

Item Instructions:

EL 16: Submit sample observations of grade-level core academic subjects across
the curriculum including core English Language Development (ELD) (teacher
identification information redacted).

Related Items:

EL 16

2016–17 EL Program Instrument On-Site (Continued)
LEA communication of information
LEAComnctn
Description:

LEA phone and/or email logs to parents or guardians of ELs

Item Instructions:

EL 02: Submit evidence that indicates the message subject, languages, and status
of communication efforts

Related Items:

EL 02

Parent or guardian notification
LEApntgrdnt
Description:

Current Parent notification samples in English and home language(s) for each site
under review (student identification information redacted)

Item Instructions:

EL 07: Submit dated CELDT letters, Initial letters, and annual letters

Related Items:

EL 07

LEA Parent Notification Policies
LEAPntNtfctnPlcs
Description:

Current version. This may be included in the Board Policy, Administrative
Regulations, Parent handbook, or LEA Plan.

Item Instructions:

EL 07: May be included in the EL Master Plan.

Related Items:

EL 07

LEA EL parent involvement
LEAprntInvlvmnt
Description:

LEA documentation of meetings other than DELAC

Item Instructions:

EL 01: Submit notices, notes, and agendas for EL parent meetings

Related Items:

EL 01

2016–17 EL Program Instrument On-Site (Continued)
LEA Parent Involvement Policy
LEAPrntInvlvmntPlcy
Description:

Current version. This may be included in the Board Policy, Administrative
Regulations, Parent handbook, or LEA Plan.

Item Instructions:

EL 01: This must address parents of English Learners and may be included in the EL
Master Plan.

Related Items:

CE 01, HE 01, EL 01

LEA EL parent outreach
LEAprntOtrch
Description:

LEA documentation of building capacity for parents or guardians of ELs

Item Instructions:

EL 01: Submit EL parent trainings, workshops, and activities that demonstrate
active participation in their student’s education

Related Items:

EL 01

Translation of LEA-to-home documents
LEATnltnDocs
Description:

Communication to parents or guardians of ELs in English and home language(s)

Item Instructions:

EL 02: Submit sample documents sent home by the LEA (student identification
information redacted)

Related Items:

EL 02

LEA Translation expenditures
LEAtrnsltnxpndtrs
Description:

Specific expense records for LEA translations of written documents.

Item Instructions:
Related Items:

EL 11

2016–17 EL Program Instrument On-Site (Continued)
LEA Waiver Samples
LEAwvrSmpls
Description:

Sample waiver requests (which include alternate primary language program
descriptions) and waiver renewal forms.

Item Instructions:

EL 18: Student names redacted or blank sample if none have been requested.

Related Items:

EL 18

Long-term English Learners
LTELs
Description:

LEA calculations LTELs including LEA criteria for identifying LTELs.

Item Instructions:

EL 20: Submit current number and percent of LTELs and number and percent of
LTEL’s failing one or more core subjects including ELD.

Related Items:

EL 20

Master Schedule
MstrSchdl
Description:

Master schedule of all courses offered at school sites for the current school year

Item Instructions:

EL 15: Provide full master schedule for departmentalized sites and daily
instructional schedules for self-contained sites.
EL 19: Provide full master schedule for departmentalized sites and daily
instructional schedules for self-contained sites.

Related Items:

CTE 04, EL 15, EL 19

Non-authorized teachers
NonAthrzTchrs
Description:

List of all non-EL authorized teachers.

Item Instructions:
Related Items:

EL 15

2016–17 EL Program Instrument On-Site (Continued)
Personnel Activity Reports (PARs)
PAR
Description:

Personnel Activity Reports (PARs) for the agency and selected sites with
positions funded with Categorical Program funds.

Item Instructions:

EL 12: Activity reports for all personnel partially funded through EIA-LEP
carryover and/or Title III. Submit PARS for LEA and each site under review.

Related Items:

CE 12, CTE 05, CTE 06, FM 01, FM 03, HE 10, NorD 12, EL 12, ME 07, ME 09

LEA Professional Development Policies
PDPlcies
Description:

Current policies for participation in training related to EL services.

Item Instructions:
Related Items:

EL 16

Private School Expenditures
PrvtSchlExpndtrs
Description:

LEA private school budget summary.

Item Instructions:

EL 03: Evidence of Title III services and purchases for each participating private school.

Related Items:

EL 03

LEA private school policies
prvtschlplcs
Description:

Current private school participation policies.

Item Instructions:

EL 03: LEA’s policies and procedural guidelines on private school participation in
allowable activities

Related Items:

EL 03

2016–17 EL Program Instrument On-Site (Continued)
Private School Parent Outreach
prvtschlprntotrch
Description:

LEA documentation of building capacity for parents or guardians of ELs at private
schools.

Item Instructions:

EL 03: EL private school parent trainings, workshops, and activities that
demonstrate active participation in their student’s education.

Related Items:

EL 03

Private School Affirmation
PvtSchlAfmtn
Description:

Documents which demonstrates outreach efforts for private school consultation.
Must be signed and dated by the Authorized representative.

Item Instructions:

EL 03: Title III only requires outreach to private schools within the boundaries of the
LEA. Describe the opportunity for ELs to receive equitable Title III services. All signed
MOUs for Title III services.

Related Items:

CE 03, EL 03, ME 02, BASP 02, ITQ 03

Reclassification process and criteria
ReclsPrcsnCrtria
Description:

Current Board approved LEA reclassification process and criteria for all grades
(1-12).

Item Instructions:
Related Items:

EL 14

2016–17 EL Program Instrument On-Site (Continued)
Reclassification records/forms
ReclsRcrdsFrms
Description:

Sample reclassification records/forms.

Item Instructions:

EL 14: Submit all samples with parent/guardian signatures and student
identification information redacted.

Related Items:

EL 14

RFEP Progress monitoring and interventions
RFEPPrgsMntrng
Description:

Sample records of required two-year follow-up of all RFEPs that show student
academic progress and interventions in all core areas.

Item Instructions:

EL 14: Current and previous year with student information redacted. Include
interventions provided for students failing one or more core courses at each site under
review.

Related Items:

EL 14

Translation of school-to-home documents
SchtnltnDocs
Description:

Communication to parents or guardians of ELs in English and home language(s)
for each site under review

Item Instructions:

EL 02: Submit report cards and progress reports at all grade levels, parent handbook,
notices, newsletters, and other documents with student identification information
redacted

Related Items:

EL 02

2016–17 EL Program Instrument On-Site (Continued)
SSC Documentation
SSCDcmntn
Description:

Current and prior year board approved SPSAs that are consistent with the LEA
plan for each site under review

Item Instructions:

EL 09: SSC minutes with ELAC input into the development of the SPSA and the
SPSA budget page with amounts delineated by funding source.

Related Items:

EL 09

Title III EIA-LEP Budget Summary(s)
T3BdgtSmry
Description:

Usually produced by the LEA fiscal office from the General Ledger.

Item Instructions:

EL 11: LEA budget summary trial reports for current year and end of the
previous year, including carryover and administrative costs.

Related Items:

EL 11

Title III and EIA-LEP Expenditure Report
T3EIAExpndtrRpt
Description:

Specific budget pages relevant to EIA-LEP and Title III for LEA and each site under
review.

Item Instructions:

EL 11: Invoices as requested by reviewer and expenditure reports for the current and
previous year for ELA-LEP and Title III.

Related Items:

EL 11

2016–17 EL Program Instrument On-Site (Continued)
Title III consortia
Ttl3Icnsrtia
Description:

Memorandum of understanding (MOU) between lead and member LEA(s) – as
applicable

Item Instructions:
Related Items:

EL 08

Title III Invoices
Ttl3Invcs
Description:

Invoices for expenditures using Title III funds.

Item Instructions:

EL 10: Budget invoices as requested by reviewer of expenditures of $500+ from the
following SACS codes: EIA/LEP (7091), Title III LEP (4203) and Title III Immigrant (4201)
for current and previous year.

Related Items:

EL 10

EIA-LEP and/or Title III personnel
Ttl3prsnl
Description:

Personnel partially or completely funded for LEA and each site under review.

Item Instructions:

EL 11: Submit spreadsheet of personnel (site, name, title, position, salary, funding
sources by percentage), job descriptions, duty statements, and activity logs.
EL 12: Submit spreadsheet of personnel (site, name, title, position, salary, funding
sources by percentage), job descriptions, duty statements, and activity logs.

Related Items:

EL 11, EL 12

2016–17 EL Program Instrument On-Site (Continued)
Semi-Annuals Certifications
Ttl3smanlcrts
Description:

Activity reports for all personnel funded 100 percent by Title III.

Item Instructions:

EL 12: Submit semi-annuals for LEA and each site under review.

Related Items:

EL 12

Title III expenditures
Ttle3Ixpndtrs
Description:

Budget summaries for current year and end of the previous year

Item Instructions:
Related Items:

EL 08

Title III LEA Plan
Ttle3LEApln
Description:

Current board approved Performance Goal 2.

Item Instructions:

EL 08: Submit documentation that demonstrates implementation, monitoring, and
annual revision of Performance Goal 2 requirements.

Related Items:

EL 08

Title III update
Ttle3updt
Description:

Title III improvement plan addendum

Item Instructions:

EL 08: Submit improvement plan addendum for two consecutive years or
modifications to curriculum, program, and method of instruction for Year 4+

Related Items:

EL 08

2016–17 EL Program Instrument On-Site (Continued)
LEA Waiver Policies and Process
WvrPlcsPrcs
Description:

Current board approved version.

Item Instructions:

EL 18: LEA process to inform parents of program options and the opportunity for
parents to request a waiver or appeal the denial of a waiver request.

Related Items:

EL 18

