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Preface
The entire POLAHS staff, along with other stakeholders, participated in the WASC Self-Study
process. POLAHS established a WASC Leadership Team in fall of 2016, and this group created a
timeline and protocols for undergoing the WASC process. Throughout the spring of 2016 Home and
Focus Group bimonthly meetings analyzed student data, reflected upon pedagogy, school culture,
and governance. Meetings continued into the fall of 2017 to review and update progress on the SelfStudy. Throughout the collaborative process, POLAHS considered how new standards and a new
testing system have impacted what students should know, understand, and be able to do, and
assessed how POLAHS programs have supported student learning during a time of transition in
California education. The schoolwide learner outcomes and the WASC criteria played a central role
in guiding discussions and reflections during the process.
Data analysis was an integral part of the Self-Study process. The POLAHS Testing Coordinator
created a WASC Data packet that included SBAC scores, grade distributions, student demographics,
teacher demographics, graduation rates, and other pertinent information. The data was used by
Home and Focus Groups throughout the Self-Study process as evidence to determine the
effectiveness of POLAHS programs in meeting the needs of students, and the data influenced the
direction of the WASC action plan.
During the Self-Study process, collaboration culminated in the identification of four critical learner
needs and the development of a long-range action plan. POLAHS is confident that the students will
benefit from the action plan, and that the school has the capacity to implement and monitor the
accomplishment of the plan.
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Chapter I: Progress Report

7

Port of Los Angeles High School WASC Self-Study Report

Chapter I: Progress Report
Task 1: Analyze and reflect upon the school’s progress and the impact
on student learning since the previous full self-study.
1. Significant Developments:
a. Reorganization--In June of 2015 the POLAHS Board of Trustees approved a new
organizational structure. The most significant difference between the old and new structure
was the elimination of the Executive Director position and the creation of the Principal/CEO
position. The fusing of the Executive Director and Principal positions led to a more
streamlined and efficient decision-making process at the top of the organization as well as a
more efficient and effective management of day-to-day operations.
b. Common Core Transition--During the 2013-14 school year, Lead Teachers transitioned from
overseeing grade level teams to overseeing departments, so they could assume the lead role
in their subject’s Common Core transition.
c. Implementation of a Career Technical Education program--A key development from the
organization restructuring was the creation of the school’s Career Technical Program. A
philosophical disagreement between POLAHS’ former Executive Director and Principal
prevented an earlier implementation of a CTE program.
2. Schoolwide Critical Areas for Follow-up:
a. Increase and align rigor within and across all disciplines and grade levels.
b. Close the achievement gap between traditionally high-performing and low-performing
groups.
c. Improve math achievement on CSTs.
3. Ongoing Follow-up Process:
a. The three goals listed in POLAHS’ current SPSA were developed early on in its previous
self-study process. All three were broad in scope and ambitious in nature. Needless to say,
none were considered quick fixes; all required a clear and effective plan of action and a
concerted and consistent effort on the part of the faculty in order to be accomplished. Each
involved a multi-pronged strategy to address the various underlying conditions thought to be
contributing to the larger problem. For example, in order to close the achievement gap
between traditionally high-performing and low-performing groups, the staff had to address
deficiencies 1) in basic academic skills, 2) in time management/organizational skills, and 3)
in academic assistance/support available outside of the school. Each of these underlying
issues demands its own specific strategies.
Even before the WASC Visiting Committee had finalized their report and left the school,
POLAHS’ faculty and staff were already making instructional, programmatic, and even
curricular adjustments and implementing strategies to address the three primary goals in its
SPSA. Two of the three goals (increasing and aligning rigor and closing the achievement
gap) became primary focuses in both grade and department level meetings immediately after
the school’s leadership team identified them as areas of concern. Similarly, the third goal
(improving math achievement on the CSTs) was in the Math Department’s crosshairs well
before the Self-Study process of 2012 concluded. The SPSA formalized the process and
helped draw in all stakeholders as obligatory participants in the drive toward achieving all
8
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three goals. This formalization through the SPSA would lead to the allocation of additional
resources, especially funding, with the advent of LCFF, to help achieve all three goals.
LCFF was implemented a year after POLAHS completed its Self-Study Process of 2012.
While the leadership team continued to follow the SPSA, its three primary goals were
incorporated into the newly required LCAP. Together, the SPSA and LCAP would become
the driving forces behind the school’s annual budget creation process, professional
development plan, and programmatic changes.
The SPSA and LCAP are updated, shared, and discussed with the POLAHS Board of
Trustees, leadership team, and School Site Council yearly. Both are maintained on the
school’s website as well.
b. The professional culture at POLAHS has always been collaborative, supportive, and studentfocused. The sharing of student-related data and information is facilitated through regular
meetings involving various and overlapping groupings of stakeholders. These include
ongoing and frequent department, grade level, and lead meetings. The POLAHS’ Board of
Trustees meets monthly, and its Finance Committee, Personnel Committee, and Executive
Council do the same. Its Facilities Committee and Curriculum Committee meet quarterly.
The School Site Council meets monthly most of the year, although the frequency of its
meetings tend to increase during the spring semester.
All pertinent data related to the performance of students, programs, and organizational
efficiency and/or effectiveness is shared at these meetings. This includes external measures
of overall school performance such as Smarter Balanced and Advanced Placement results, in
the absence of traditional measures such as API. POLAHS’ mid-term progress report of 2015
was presented, discussed, and approved by the Board of Trustees. It has been analyzed and
discussed in various other stakeholder groupings mentioned, ranging from the School Site
Council to the leadership team to the Personnel Committee.
4. Reflection, Analysis on Progress, Supporting Evidence, and Impact on Student Learning for
Action Plan Sections or Goals
a. Goal #1: Increase and align academic rigor within and across disciplines and grade
levels
At the time the school’s last Self-Study Process got underway (spring 2010), POLAHS’ faculty was
just getting comfortable with the Lead Teacher structure that had been put in place a couple of years
earlier. The primary responsibility of the Leads in those early days was to establish a baseline
standard for the quality of instruction and a consistency of professionalism in each and every
classroom. At the time of the last WASC visit (spring of 2012), this had been established.

9
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Graph 1.1

The focus had shifted to overall teacher effectiveness. The ultimate goal was to ensure that regardless
of which teacher or classroom a student was placed in, that student would receive highly effective
instruction. In order to do this, intense collaboration between teachers of the same subject must
occur. There would also need to be close monitoring and alignment of instructional techniques
employed in the classrooms as well as common student assessments to determine whether or not the
desired alignment was occurring.
The goal of aligning academic rigor within and across disciplines greatly overlaps with Goal #3 in
POLAHS’ SPSA: Improve math achievement on CSTs.

Graph 1.2
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At the time of the last Self-Study, teacher effectiveness within the Math Department at POLAHS was
anything but consistent. Back then, grade distribution was not a reliable indicator for assessing
student mastery of content standards. The inconsistencies within the Math Department served as a
prime mover in the establishment of Goal #1.
Goal #2: Close the achievement gap between traditionally high performing and low
performing groups.
High-performing subgroups tend to have disproportionate representation in the advanced classes on
any campus. This can lead to a bifurcation in the type and quality of instruction received by high
performers and low performers. The end result is the perpetuation of the division between high and
low-performing groups.
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Graph 1.3
There is a great deal of overlap between the first two goals in POLAHS’ SPSA. Regardless of the
grade, level (remedial or honors), or subject, the degree of teacher effectiveness and academic rigor
should be equivalent. Almost all of the students who make up the lower-performing subgroups
targeted in Goal #2 come to POLAHS from LAUSD middle schools and are often below or far below
grade level in many critical academic areas. These students often need remedial instruction in
reading, writing, and math. It stands to reason then that providing consistently effective instruction in
these and other areas is an integral step toward lifting the academic achievement of these students to
the level of their peers in the traditionally higher-performing subgroups.
For these very students, the development of study skills, critical thinking, and proper academic work
habits are every bit as important as content mastery in the effort to raise their overall academic ability
11

Port of Los Angeles High School WASC Self-Study Report

and capacity. Across the board and consistent rigor is a centerpiece to a successful and multi-pronged
approach to addressing the needs of low-performing students.
Goal #3: Improve math achievement on CSTs
As mentioned previously, the inconsistencies within the POLAHS’ Math Department in the early
years of the school’s history served as a catalyst for establishing Goal #1. For similar reasons, the
Math Department influenced the development of Goal #2. There is extensive overlapping of the
students who are the primary targets in all three of these goals.
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Graph 1.4

They tend to populate many of the remedial or regular classes. In math, a large swath of the lowerperforming subgroups populate the remedial or lower-level math classes such as Basic Math, PreAlgebra, Integrated I, and F.E.M.(Functions, Equations, and Modeling, a bridge class between
Integrated II and Integrated III).
b. Goal #1: Increase and align academic rigor within and across all disciplines and grade
levels
After careful analysis of student work, standardized test results, and feedback from classroom
observations, it became apparent that the level of rigor POLAHS students were experiencing within
and across disciplines was woefully inconsistent.
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Change

Department

Department Handbooks

All

Anchor Teachers

Math

Leads over subject rather than
grade level groupings

All Core Areas

Focus English

English

Result
Cohesion, Continuity,
Consistency
Improved Collaboration,
Consistency of Instruction, &
Reliability of Assessments
Better support through Common
Core & NGSS transitions;
content focused feedback on
regular basis for teachers
Smaller class sizes with
additional staff to better support
the most challenged learners

Table 1.1

The staff was not oblivious to the issue prior to the last Self-Study; rather, the formal self-reflection
process imposed upon the staff by the Self-Study process pushed the issue to center stage and
enabled the breadth and depth of analysis needed to formally address it with the degree of buy-in
from teachers necessary to effect the desired change.
Of the three goals in the SPSA, this goal has had the most significant impact on student learning.
Through a combination of philosophical, pedagogical, and organizational adjustments that began
around the time of the school’s last Self-Study, POLAHS’ students since have experienced a marked
improvement in the consistency of instructional effectiveness and academic rigor. Just as a rising tide
raises all ships, the increase and alignment of rigor within and across all disciplines has benefited all
students, regardless of learning style or individual needs. Not only are all Biology students receiving
equally effective and challenging instruction, regardless of the teacher they are assigned to, but the
high-quality of instruction they receive in science is strikingly similar to what they receive in math,
English, and history. In turn, they are expected to think critically, write effectively, and produce
quality work in all classes.
To illustrate the need for this goal at the time of the last Self-Study, a comparison was drawn of the
semester grade distributions in ELA and math versus the CST results in the respective subjects. The
discrepancies were immediately apparent. While many students were underperforming on the
statewide exams, they were simultaneously earning high marks on their report cards in ELA and
Math.
Fast forward to the spring of 2017. The misalignment has clearly been corrected, although one could
argue that a bit of oversteering has occurred in some cases.
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The growth target established for this goal at the time of the last Self-Study called for close
alignment between ELA and Math CST results and end of semester grades in those subjects. In fact,
the target was set at 75 percent. In other words, at least three-quarters of the classes in ELA and Math
should have an end of semester grade distribution that mirrors the score distribution from the test
results.
One can argue that a goal written as such can never be perfectly attained. There will always be
teacher turnover, new standards introduced, and myriad student-related variables that prevent total
alignment. That stated, the staff has made tremendous progress toward this goal since the time of the
last Self-Study.
Through the Lead Teacher Program, philosophical issues within and across departments related to
grading, grade weighting, and the place one’s subject/class holds in the grand scheme of a student’s
educational journey have been addressed, debated, and mostly settled. Lead Teachers also lead the
charge in the battle to establish critical departmental standardization, such as benchmark
assessments, pacing guides, and extra credit policies.
Finally, as the public schools made the shift to Common Core State Standards in 2013, POLAHS had
already realigned its Lead Teacher Program in anticipation of the transition. Leads would no longer
be in charge of a grade level of teachers, they would supervise the departments in which they teach.
They became the resident subject-matter experts in addition to the master teachers for the
departments.
Goal #2: Close the achievement gap between traditionally high-performing and lowperforming groups
At the time of the school’s last Self-Study, there were only a few years of significant data from
statewide assessments to examine. An analysis of this data determined a significant discrepancy
between the test scores of those in sub groups considered to traditionally high-performing (White
and/or Asian, non-socioeconomically disadvantaged) and those in sub groups considered to be
traditionally low-performing (Hispanic and/or Black, Socioeconomically Disadvantaged). This
determination led staff to establish the goal of closing this gap. (See Graph 1.4).
In hindsight, this goal seems a bit lofty. While staff acknowledges this goal as one that needs no
formal adoption given that educators and educational systems should inherently strive at all times to
support equality and justice, the reality is that without an all-encompassing strategy and the infusion
of massive amounts of resources, gaps will persist and, in some cases, widen.
Philosophy aside, the goal was adopted and staff has strived faithfully, albeit, in the dark sometimes,
toward its attainment. The impact this goal has had on student learning is frustratingly difficult to
determine. One explanation for this is that the measures put in place to achieve the other two goals
undoubtedly affected all students, high and low performers. Unlike achievement on standardized
math tests or aligning rigor, determining the impact of this goal on the students it was intended to
affect is far more complicated.
The good news is that in the years of CST testing that followed our last Self-Study, all subgroups
experienced significant growth (See Graph 1.4). While the gap persisted, all subgroups reached
levels above the State average, including the Hispanic and Socioeconomically Disadvantaged groups.
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The Hispanic and Socioeconomically Disadvantaged groups were the only two subgroups to
experience continuous growth in the final three years of CST testing. In fact, due to a slight decrease
in the White subgroup’s API in 2013 and increases to the APIs of both the Hispanic and
Socioeconomically Disadvantaged subgroups, the gap actually narrowed in the final year of CST
testing.
Regarding ELA, the first couple years of the Smarter Balanced era have yielded similar results in
ELA to the end of the CST era in which all subgroups were experiencing growth, and the gap was
beginning to narrow. However, just the opposite can be said for math.

2014-2015 ELA

Graph 1.7
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2014-2015 Math

Graph 1.8

2015-2016 ELA

Graph 1.9
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2015-2016 Math

Graph 1.10

2016-2017 ELA

Graph 1.11
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2016-2017 Math

Graph 1.12

At the end of the CST era, the gap was narrowing and only the White subgroup had lost ground. In
the early years of Smarter Balanced testing, the Hispanic and Socioeconomically Disadvantaged
subgroups experienced decreases in the number of students who exceeded state standards while the
White subgroup experienced consistent growth in the number of students who exceeded state
standards on the statewide exam.
There are many plausible explanations for these results; however, it is impossible to scientifically
prove any of them. First, the White subgroup, while performing well, is not a numerically significant
group. Second, the White subgroup tends to have the largest proportion of students who did not
attend LAUSD middle schools.

Math
15

Subgroups by Number of Students Tested on SBAC
2017
White
Hispanic
English
Math
15
178

English
180

Table 1.2

Thus, they tend to be better prepared for the rigor they experience at POLAHS and the challenges of
a true Common Core approach.
Goal #3: Increase math achievement on CSTs
The phrasing of this goal is admittedly vague, although the spirit of the language was deliberately
general at the time it was drafted and, of course, well intentioned. At the time of the last Self-Study,
CST results played an integral role in measuring student achievement and instructional effectiveness
19
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for most schools in California. POLAHS’ math program was headed in the right direction back in
2012 but was still early in its journey toward credibility and overall effectiveness. Hence, the
leadership team, with heavy influence from the Math Department, decided that a broad math goal,
one inclusive of the entire math program, was most appropriate.
The goal to increase achievement on CST exams was considered necessary because of how poorly
POLAHS students had done in the first few years of the school’s existence (prior to the
implementation of the Lead Program and the academic overhaul) and the push for stricter alignment
to the state standards that the department was making around the time of the last Self-Study process
(2010-11, 2011-12).

Graph 1.13

The school needed improved achievement on the CSTs to demonstrate to the outside world that the
math program was improving and only getting stronger; meanwhile, student success on the CSTs
also reinforced internally that the changes made in the department over the previous years were
paying off. Needless to say, improved student achievement on the statewide exams also
demonstrated that POLAHS’ students were better prepared for the math they encountered on the tests
and more capable of understanding the concepts assessed on such exams.
The impact this goal has had on student learning at POLAHS is a tale of two eras. As previously
stated, when the goal was adopted, CSTs were a mainstay in public education and success on these
exams required courses to be very aligned to the state standards and taught by effective math
teachers. At the time of adoption, POLAHS was still working toward these ends and had made
noticeable progress by the time the accreditation was awarded. Within a year of accreditation,
20
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however, the State rolled out Common Core, making the wording of the goal outdated and the ability
to measure growth related to the goal impossible without replacing all references to CSTs with
Smarter Balanced.
All that being stated, and without going into all the steps and details of the process for transitioning
the school and its Math Department to Common Core, student achievement did improve on the CSTs
in the final years of the CST era. The goal and the process of striving toward it was instrumental in
standardizing course and instruction within the Math Department. The goal would not be overhauled
in written form when the department made its transition to the new standards, but it was understood
by all that the goal would continue to serve in the same spirit in the Common Core era. In fact, it
would become arguably more important as the ever-expanding department made the transition to the
new standards, and it was more necessary than ever before to standardize content delivery, pacing,
and assessment.
With only a few years of Smarter Balanced results to analyze, it is clear that the strategies and
methods employed by POLAHS’ Math Department in the early years of Common Core instruction
are proving successful. POLAHS’ students (as an aggregate) to date are far outperforming their
counterparts at the neighboring LAUSD schools, and, in some cases they are outperforming those in
more affluent districts in the South Bay area.

Table 1.3

Table 1.4
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Like the language of the goal itself, the growth target at the time of adoption was written in the
context of the CST era. The school was hoping to experience at least a two percent increase per year
in the number of students scoring in the Basic or above range on the CST exams.
5. Critical Areas for Follow-up not currently in the Action Plan
Critical Areas Not in
Plan
P.E. Facilities

Impact on Student Learning

Evidence

 Students had much more
comfortable changing rooms
(lowering of affective filter)
 Expanded fitness
opportunities
 Easier exchange of ideas on
practices that impact students
 Increase in money available
to support students with IEPs

 Bungalows in Operation
 New Weight Room
 Contract with Boys and Girls
Club for Use of Gym

 SBAC Test Results
 California Gold Ribbon

Implementation of a
CTE Program

 Student-centered/focused
transition strategy
 Student anxiety greatly
reduced
 New educational available to
all students

Increased Counseling
Services

 Students receive more
targeted counseling support

Increased English
Learner Support

 More individualized
academic support for EL
Students

Relationship with
Authorizer

“Just Do Its”
Department-Led
Transition to Common
Core

Table 1.5
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 Annual Oversight Reports
 Option 3 Membership
 On Site District
Trainings/Meetings








Facilities
Certification
Grants
Career Counselor
College Counselor
Social-Emotional Counselor

 Increase in RFEP rates
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Chapter II: Student/CommunityProfile
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Chapter II: Student/Community Profile - Supporting Data and
Findings
Port of Los Angeles High School (POLAHS) is an independent, public charter school located in San
Pedro. In 2005, POLAHS opened as a college preparatory school with an emphasis in Maritime
Studies and International Business.
The school is located in San Pedro, one block away from the largest port complex in North America.
San Pedro serves as a strategic destination point for international trade, more than one million cruise
passengers per year, and a vibrant population of immigrants. The community is considered highly
diverse ethnically, with a large population of Hispanics; Croatians; Italians; Portuguese; and AfricanAmericans.
POLAHS draws its student population from the greater harbor area and beyond. Approximately 80
percent of POLAHS students live in San Pedro or Wilmington. Both communities have higher
poverty rates, 19 percent and 39 percent respectively, than state and federal averages (US Census
Bureau, 2017). Other students come to POLAHS from underserved communities such as Carson;
Gardena; Harbor City/Harbor Gateway; and Lomita. LAUSD high schools including San Pedro HS;
Banning HS; Narbonne HS; Carson HS; and Gardena HS represent the home schools of over ninety
percent of POLAHS students. These are large, urban schools with sizeable populations of
socioeconomically disadvantaged students, high dropout rates, and low academic achievement on
standardized tests.
From its inception, POLAHS has served students from a wide range of communities, financial
backgrounds, and ethnicities. The diversity of POLAHS’ student body mirrors that of the state of
California. Approximately 77 percent of the school’s students are Hispanic; 10 percent are
Caucasian; five percent are African American; three percent are Filipino; two percent are Asian; and
three percent are listed as “Other”. POLAHS students also represent varied socioeconomic statuses.
Approximately 60 percent of the student population is considered socioeconomically disadvantaged,
eligible for the federal Free and Reduced Meal Program. POLAHS students experience other
academic achievement barriers such as having a parent who did not complete high school (17 percent
of students), or college (76 percent of students), or a primary home language other than English (29
percent). These figures denote an average profile of the past several years at POLAHS.
Each year, incoming freshman arrive at POLAHS from many different schools; for example, the
2017-2018 freshman class represents 21 different middle schools. The wait-list for incoming
freshman remains at approximately 250 to 300 students per year.
Families regularly enroll siblings at POLAHS, a testament to their trust in our academic program.
For example, POLAHS has served numerous families with three, four, and five children. This trend
furthers the ability of our faculty, staff, and administration to relate to students on a personal level,
and understand the circumstances they may be facing. The vast majority of POLAHS students come
from overcrowded and underperforming middle school programs. Freshman enroll at POLAHS with
a diverse range of skills, or lack thereof. On the 2017 California Assessment of Student Performance
and Progress (CASPP) Smarter Balanced Assessment, for example, 37 percent of LAUSD 8th
graders met or exceeded standards in English/Language Arts. Only 28 percent of students met or
exceeded standards in Mathematics. Academic achievement gaps are combined with increasingly
high numbers of students who experience social-emotional issues (e.g. anxiety; depression; homes
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with substance abuse; familial estrangement). Despite varying levels of academic ability and
tremendous social-emotional hardship, 79 percent of POLAHS’ 11th graders met or exceeded
standards in English/Language Arts, and 41 percent met or exceeded standards in Mathematics, on
2017 Smarter Balanced Assessments. POLAHS has successfully adapted to the ever-changing
educational landscape and needs of lower-performing students.
California Assessment of Student Performance and Progress 2017
8th Graders Met or
Exceeded Standards
in English/Language
Arts

11th Graders Met or
Exceeded Standards
in English/Language
Arts

8th Graders
Met or
Exceeded
Standards in
Mathematics

11th Graders
Met or
Exceeded
Standards in
Mathematics

LAUSD

37%

N/A

28%

N/A

POLAHS

N/A

79%

N/A

41%

POLAHS’ Board of Trustees and its faculty and staff are committed to providing the highest quality
educational experience to each and every one of our students. Over the past 13 years, POLAHS has
maintained small class sizes, provided quality instruction, and cultivated a safe and accepting
learning environment. In celebration of the school’s 10 year anniversary, administrators held a “State
of the School Address” (May 2015) for POLAHS families and community members. Administrators
shared a strategic plan for the school, which included: (a.) sustaining a highly effective college
preparatory program, while (b.) expanding an equally successful Career Technical Education (CTE)
Program, and (c.) employing practical and effective remedial strategies for struggling students. Over
the past two years, resources have been directed to support POLAHS’ new CTE program and
remedial focus. These efforts are in alignment with state and federal program mandates.
POLAHS adheres to all state and federal program mandates as required by law. Under the Every
Student Succeeds Act (ESSA), for example, POLAHS operates in alignment with Title I funding
regulations, provides a college and career readiness program, and participates in the state assessment
system. POLAHS also complies with all federal laws such as the Individuals with Disabilities
Education Improvement Act. POLAHS has established a School Site Council (SSC), successfully
implemented Common Core State Standards (CCSS) and Next Generation Science Standards
(NGSS), and developed and updated a Local Control and Accountability Plan (LCAP) in accordance
with the Local Control Funding Formula (LCFF).
In January 2016, the POLAHS Board of Trustees adopted a resolution to utilize Title I funds in a
school-wide, versus targeted, capacity. Funds have been used to supplement state and local funds to
upgrade the entire educational program, improving achievement for all students (particularly the
lowest-achieving students).
POLAHS’ incoming freshman are given English and Math Readiness diagnostic exams, ensuring
that they are placed in the appropriate classes and/or summer school bridge program. New remedial
and intervention-based academic offerings through LCAP include a Reading Intervention Program,
credit recovery classes, focus English classes, and basic Math class offerings. In Reading
Intervention, differentiated instruction is aligned with Common Core. Through the program,
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underperforming 9 graders improve their reading comprehension; writing proficiency; vocabulary
development; and core subject grades. In addition, POLAHS introduced a focus English course for
underperforming 9 and 10 graders, and students with special needs. While the same grade-level
standards are taught, class sizes are smaller and students receive support from classroom aides. Oncampus credit recovery classes were added through a partnership with Beach Cities Learning. The
program allows students to access online learning modules in order to make up courses and graduate
with their cohort. Credit recovery participation has grown from approximately 50 students in 2015,
to 300 students in 2017.
th

th

th

POLAHS hired a full-time Social-Emotional Counselor in fall 2016. The counselor works closely
with students with social and mental health issues. Strategies to support academic achievement
consist of crisis intervention, individual counseling, and group counseling. The new position allows
POLAHS’ School Psychologist to focus almost exclusively on the needs of students with disabilities.
POLAHS cultivates a successful and distinguished Special Education program. POLAHS’ Special
Education Department serves approximately 10 percent of the school’s population. Students with
disabilities are fully integrated in general education classes, and receive accommodations specific to
their individual needs. Funds are allocated to support the most appropriate contract services (e.g.
one-on-one service providers, speech therapy); learning environment (e.g. non-public schools, SPED
classroom for meetings and elective courses); and staff such as POLAHS’ Special Education
Coordinator, four Resource Specialists, and three Instructional Aides.
POLAHS introduced a Career Technical Education (CTE) program for students in the fall of 2015.
The program fulfills the goals of ESSA and school needs as identified in POLAHS’ LCAP. Five
unique CTE pathways prepare students to be college and career-ready by providing core academic,
employability, and job-specific, technical skills. Over the summer of 2016, POLAHS hired a CTE
Career Counselor to work alongside our College Counselor. POLAHS’ Career Counselor has worked
to establish internship opportunities for students, articulation agreements with postsecondary
institutions, and certifications for students in the advanced courses. The Career Counselor also acts
as liaison for POLAHS’ new CTE Advisory Committee. In addition to pathways in Photography;
Graphic Design; Boat Operations; and Construction; the CTE program was expanded for fall 2017 to
include a new pathway in Video Production/Production Management.
While establishing a career-ready focus, POLAHS has maintained an effective college preparatory
program. For example, students have access to highly experienced teachers; after-school and
weekend tutoring; an SAT prep elective class; computer technology; and over 20 Honors and
Advanced Placement (AP) courses. POLAHS’ most recent standardized test scores bear efficacy to
the school’s successful implementation of Common Core State Standards (CCSS), comprehensive
remedial program, and college preparatory methods.
POLAHS students are supported by a dedicated network of community organizations and parents.
The commitment of these individuals and groups is visible in all parts of our school. The Parents of
POLAHS Students (POPS) organization supports and encourages the education of POLAHS students
by raising funds and providing volunteers for school programs and activities. Membership is
available to all individuals and organizations supporting the POLAHS mission. In 2009, POPS was
founded with less than 15 members. Today, membership consists of over 120 parents, eight Board
members, and a dedicated staff representative. POPS manages an annual uniform drive and food
drive for students in need, and sponsors class field trips. The parent group also coordinates
volunteers for school events such as the annual “Green Festival,” organizes faculty and staff
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appreciation activities, and represents the broader community of POLAHS parents during school site
visits (e.g. dignitaries, district and state audits).
Local organizations and public agencies have embraced POLAHS as an integral part of the
downtown San Pedro community. The school has many positive and mutually beneficial
relationships with neighboring non-profit groups, clubs, and businesses. For example, the Port of Los
Angeles supports the school’s academic programs by providing funds for professional development,
guest speakers for classrooms, and police services to assist with traffic control and campus security.
The Los Angeles Police Department (LAPD) invites POLAHS students to participate in their LAPD
Cadet Program and teen conferences. POLAHS also works closely with the San Pedro Chamber of
Commerce, sending groups of students to Chamber conferences such as the annual “Women in
Leadership” luncheon, and providing student volunteers for community events.
POLAHS students regularly volunteer throughout the community, graduating with an average of 30
service hours at sites such as the Cabrillo Marine Aquarium, Providence Little Company of Mary
hospital, Pacific Battleship Center, and the Harbor Interfaith Shelter. The San Pedro Rotary Club has
honored POLAHS students for their academic accomplishments and volunteer activities at monthly
meetings.
Community clubs increase our students’ appreciation for a variety of local interests, such as San
Pedro’s maritime heritage. The Los Angeles Rod and Reel Club (LARRC) meets with students after
school to learn about the historical and technical aspects of fishing. Twice per semester, students take
a fishing trip with sponsors from LARRC. Other partnering organizations focus on academia or the
arts. The Lions Club of San Pedro hosts an Annual Speech Competition on campus, where students
are given the opportunity to improve their public speaking and earn scholarship awards. Through
POLAHS’ longstanding membership with the Boys and Girls Club of Los Angeles (BGCLA),
students access gym facilities and after-school tutoring programs at the harbor area BGCLA site, one
block away from campus. The Club also provides staff member support in POLAHS’ College
Resource Center for 15 hours per week. As a final example, POLAHS’ partnership with the Angels
Gate Cultural Center allows professional artists to lead workshops in our classes and display student
work in local galleries.
POLAHS has established meaningful partnerships with numerous community foundations. Local
funders such as the Annenberg Foundation; Weingart Foundation; Ahmanson Foundation; Ralph M.
Parsons Foundation; and the Harbor Community Benefit Foundation have awarded capital,
programmatic, and core operating grants to our school. Their support has enabled POLAHS to
purchase classroom technology, build space for an outdoor garden and Urban Agriculture class, and
construct science laboratories, amongst other projects.
Scholarships and donations from individuals have allowed students to access valuable community
learning programs. These opportunities include summer fellowships, leadership programs, and
sponsorships to study abroad. To promote student interest in science and medicine, scholarships are
reserved for POLAHS students via the UC Irvine School of Medicine. Throughout the UC Irvine
Summer Premed Program, Surgery Program, and iMedEd Technology Innovation Program, students
live as summer residents on the college campus. They participate in hands-on workshops, earn
medical certifications, and receive mentorship from medical faculty and physicians. Similarly, the
Los Angeles BioMed Summer Fellowship program introduces students to biomedical research over
an eight-week period. Nearly 200 students apply from across Los Angeles County. Despite a
competitive application process, up to four POLAHS students have earned spots each year.
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POLAHS’ partnership with University of Southern California (USC) Sea Grant spans over ten years.
The program receives funding to promote active collaboration amongst scientists, policymakers,
educators, and students. USC Sea Grant works closely with POLAHS’ laboratory science classes,
offering student participation in programs such as Hubbs-SeaWorld Research Institute (HSWRI)
“Seabass in the Classroom” Aquaculture Project and the Harmful Algal Bloom Watch. Other
sponsored activities include research trips to the Wrigley Institute for Environmental Studies on
Catalina Island, and student attendance at the annual USC Tyler Prize Laureate Environmental
Science Achievement Banquet.
With the support of POLAHS’ College Counselor, student groups have received scholarships to
attend leadership development programs. Examples include the Military Child Education Coalition
(MCEC) Student Summit in Washington, D.C., the Bezos Scholars Program at the Aspen Institute in
Colorado, and the Frances Hesselbein Student Leadership Program at West Point in New York. Last
spring, a team of female students received the Girls Build Los Angeles Challenge Grant. The award
allowed them to highlight challenges they face in the community and implement a project for change.
The girls were inspired to create a Science, Technology, Engineering, Arts, and Mathematics
(STEAM) Festival.
International study scholarships are provided to POLAHS students by a community donor. Since
2013, five students have been selected for The National WWII Museum’s “Normandy Academy.”
The summer program begins with research in the New Orleans’s museum archives, and ends at the
historic Omaha Beach in Normandy, France. Participants complete a rigorous course of study to earn
three college credit hours. The private benefactor also covers all expenses for the St. Andrews
“Scottish Studies” summer program in Scotland, and the Jubilee Sailing Trust (JST) sail program for
“disabled and able-bodied persons,” based in the United Kingdom. Through JST, two POLAHS
students learn to sail tall ships on international voyages lasting up to thirty days. The program
promotes equality and celebrating differences.
These principles are further explored in the Our World Project, a series of original plays produced by
a local junior college educator, Mr. Larry W. Heimgartner. Over the past four years, POLAHS
students have attended and taken part in inspirational plays that cover topics such as women’s rights,
learning disabilities, and bullying. Students work alongside actresses visiting from Scotland, ballet
dancers from the London Ballet Company, and high school peers from San Pedro, Belize.
Participation in the Our World Project has encouraged POLAHS students to engage in social change,
starting in their own communities.
Over the past decade, POLAHS has leveraged its business partnerships to provide students with real
world experience through internships, job shadowing, classroom guest speakers, and field trips.
Through POLAHS’ former International Business and Maritime Studies elective program, POLAHS
offered an internship course for seniors. Students completed paid work hours alongside classroom
assignments, at sites such as: Port of Los Angeles; PortTech Los Angeles; Foss Maritime; Vopak;
SA Recycling; Quality Refrigeration; Los Angeles Maritime Institute; APL Shipping; Al Larson Boat
Yard; International Cargo Equipment; San Pedro Chamber of Commerce; and Marine Exchange of
Southern California. Today, POLAHS’ CTE Counselor assists teachers in establishing internship
opportunities that correspond to their respective pathways. Through an exclusive agreement with
Boeing Satellite Systems, engineering fellowships have been open to POLAHS students for the past
five summers.
28

Port of Los Angeles High School WASC Self-Study Report

In August 2016, POLAHS established a Career Technical Education (CTE) Advisory Committee
comprised of business professionals and educators. Alongside POLAHS’ Career Counselor, the
Advisory Committee connects CTE pathway instructors with valuable business partners. Work-based
Learning opportunities such as internships, mentorships, guest speakers, and field trips are aligned
with each instructor's respective pathway. For example, students in Graphic Design are hired for
internships at Southern California Production Unlimited. Students learn custom fabrication, robotics,
3D modeling, and animation. The Port of Los Angeles sponsors harbor cruises for students in
POLAHS’ Photography pathway, and provides tours of various Port departments. The Port also hires
POLAHS alumni through their Student Worker program, which serves as a gateway to advanced
careers in the maritime industry. In the Construction pathway, students receive hands-on training and
guest lectures from the owner of Jim Paul Construction. Students in the Boat Operations pathway
participate in the Los Angeles Maritime Institute (LAMI) tall ship sail-training program. As
POLAHS’ CTE program continues to grow, the Advisory Committee and Career Counselor will
cultivate new business relationships.
The trustees of POLAHS’ governing board introduce prospective supporters to the school, garnered
from their widespread business networks. POLAHS’ annual Scholarship Fund has been largely
sustained by harbor community businesses, ranging from international corporations to small, familyowned shops and restaurants. Several of POLAHS’ business vendors, such as the school’s vending
machine company, uniform supply store, and insurance agency, generously contribute to the college
scholarship fund for seniors.
POLAHS works with businesses in the San Pedro community by utilizing local businesses for
services, school dances, fundraisers, etc. POLAHS also establishes business relationships following a
judicious bidding process (e.g. new construction projects), or through the appraisal of vendors at
events such as the annual California Charter Schools Association (CCSA) conference (e.g. law firms;
technology support; back-office accounting services; and auditors).
POLAHS employs 67 certificated staff persons, 16 of whom are qualified personnel for counseling
and other pupil support services (e.g. Academic Counselors; College Counselor; Career Counselor;
School Psychologist; Special Education Coordinator; Resource Specialists and Aide; SocialEmotional Counselor; Reading Specialist; and Instructional Coordinator). POLAHS employees 17
classified staff persons. The POLAHS substitute teacher list generally includes between 10 and 12
individuals with active Substitute Teaching Permits licensed through the state. With all certificated
faculty members, POLAHS’ student-to-faculty ratio for the 2017-2018 school year is 15:1.
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Faculty and Staff Ethnicity/Gender by Percentages
Asian

15%

African American

6%

Filipino

5%

Hispanic

30%

Caucasian

44%

Male

37%

Female

63%

Teacher Education Level
2015-2016

2016-2017

2017-2018

Bachelor’s Degree

4

8

4

Bachelor’s + 30

13

13

19

Master’s Degree

16

16

0

Master’s Degree + 30

26

26

43

PhD/JD

2

1

1

CTE Credential

3

3

4

National Board Certified

2

3

1

POLAHS’ existing Mission and Vision statements are noted below. However, in order to reflect the
school’s current ethos, standards, and programs, POLAHS has established proposed statements. If
approved by the POLAHS Board of Trustees, the new Mission and Vision will be included in
POLAHS’ charter renewal application. The proposed statements are also shown below.
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POLAHS Mission
To successfully educate all students by providing an innovative, college preparatory core
academic curriculum with optional specializations in international business and maritime studies.
POLAHS Vision
The school-wide vision of POLAHS is informed by the belief that as educated persons of
the twenty-first century, our graduates will be able to:
 Communicate effectively through reading, writing, speaking and listening.
 Understand and apply higher order thinking skills including critical thinking, creative thinking,
problem solving, and decision making.
 Demonstrate a strong work ethic and self-motivation in school in order to become responsible
and contributing members of society as adults.
 Develop the skills necessary to work effectively alone and in cooperative settings.
 Cultivate a positive attitude toward becoming lifelong learners.
 Use technology to access information, apply research skills, and solve problems in preparation
for higher education and the world of work.
 Develop an in-depth understanding and appreciation of how other countries and cultures work
in order to become better citizens of the world.
 Be aware of major events worldwide and the implications of geography in order to understand
the complexities of a global society and the impact of commerce on the environment and
communities around the globe.
 Demonstrate the knowledge of, and the desire for, physical fitness, healthy living, and mental
well-being.
Proposed POLAHS Mission
Port of Los Angeles High School inspires and educates all students by integrating a maritime
theme into a rigorous, college-preparatory curriculum and pathways in Career Technical
Education.
Proposed POLAHS Vision
Port of Los Angeles High School (POLAHS) will continue to educate and inspire its students to
overcome challenges and achieve their full potential as local, state, national, and global citizens
in the Twenty-First Century. POLAHS continually strives to:
 Empower all students to set and achieve personal and professional goals. Provide meaningful
opportunities for students to explore and develop their unique abilities, talents, and creative and
intellectual potential, inspiring them to become lifelong learners.
 Establish a rigorous and relevant academic program, fully aligned with Common Core State
Standards, Next Generation Science Standards, and other state and national standards, to
prepare all students for post-secondary education and careers. Emphasize and cultivate higherorder cognitive skills such as critical thinking, creative problem solving, and strategic decision
making.
 Augment and expand the academic program with a variety of Career Technical Education
pathways geared to the global economy.
 Promote a safe and supportive environment for all students, emphasizing social and emotional
well-being, kindness, honesty, and online citizenship.
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 Enhance all students’ awareness and understanding of local, national, and global issues, and the
impact of commerce and political decisions on the natural environment and communities around
the globe. Encourage students to choose eco-friendly products and services.
 Assess and improve the ongoing effectiveness of school programs using internal and external
data and measurements.
 Improve communication and collaboration between and among staff, students, parents, the
Board of Trustees, and the community at large. Seek out mutually beneficial partnerships with
private enterprises and community organizations.
POLAHS Schoolwide Learner Outcomes
Prepare for the future
Obtain critical knowledge
Learn critical thinking skills
Achieve physical health and mental well-being
Hone communication skills
Serve the global community
Just as all schools evolve to meet the changing demands and trends of their community and the world
around us, POLAHS strives to embrace positive adaptations. In order to reflect the school’s current
ethos, standards, and programs, POLAHS drafted a proposed Mission and Vision statements during
the Self-Study process. If approved by the POLAHS Board of Trustees, the new Mission and Vision
will be included in POLAHS’ charter renewal application.
POLAHS faculty, staff, students, parents, and community members were involved in the
development and review of the school’s LCAP in meaningful ways. In order to identify needs and to
develop and refine program goals, information was disseminated and discussed in many meeting
configurations, including at the following stakeholder groups: Parents of POLAHS Students (POPS)
meetings; POLAHS Board of Trustees monthly meetings; department, grade level, and faculty-wide
meetings; School Site Council meetings; English Learner Advisory Committee meetings; and an
LCAP meeting open to the community.
In the first semester of the 2015-2016 school year, school administration and the POLAHS Board of
Trustees prepared the school for LCAP implementation. Communication to various stakeholders was
achieved via meetings, like those shared above, as well as by electronic means such as email or
posting information on the POLAHS website.
Meanwhile, members of the 2015-16 School Site Council requested and received information related
to programs and goals associated with WASC and LCAP, and were able to review data related to
CAASPP, CAHSEE, and AP/College Board pass rate. The Council used the data to assess the
effectiveness of academic programs. Likewise, programs that serve SPED and EL students were
discussed. Through the process of implementing and monitoring LCAP goals identified in year one,
as well as refining the necessary next steps for LCAP goals in subsequent years, POLAHS received
and reviewed all feedback from its stakeholders. Feedback came largely through discussions and
decisions at stakeholder groups.
In the spring of 2016, POLAHS communicated updates on LCAP implementation to parents,
teachers, faculty, and the community via meetings listed above. The School Site Council assisted in
gathering and communicating information related to LCAP implementation, and began to draft the
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2016-17 LCAP. Stakeholders were invited to provide feedback via an evening presentation of the
LCAP plan in April.
In annual LCAP updates, POLAHS will continue to involve and communicate with all stakeholders.
Through open lines of communication, POLAHS will continue to elicit feedback from stakeholders
in an effort to promote student achievement in alignment with the state priorities.
POLAHS is an independent charter school, and its own Local Education Agency (LEA).
The Class Schedule
POLAHS has always prided itself in being different from other high schools around the area. One of
the more obvious ways in which POLAHS has showcased its difference is in its utilization of an
alternating block schedule. Under this paradigm, each period is afforded 120 minutes of instructional
time per class session with an extra five minutes attached to periods two and five for school
announcements. Moreover, beginning the week, POLAHS’ faculty and staff meet for professional
development, or PD, before the start of the instructional day. As such, Mondays meet later and
students attend all six of their periods.

POLAHS Class Schedule
Block Schedule
Start Time

End Time

Length

Period 1/4

8:00 AM

10:00 AM

120 min

Snack

10:00 AM

10:15 AM

15 min

Period 2/5

10:20 AM

12:25 PM

125 min

Lunch

12:25 PM

1:00 PM

35 min

Period 3/6

1:05 PM

3:05 PM

120 min
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POLAHS Class Schedule
Monday Schedule
Start Time

End Time

Length

Period 1

8:30 AM

9:25 AM

55 min

Period 2

9:30 AM

10:25 AM

55 min

Snack

10:25 AM

10:40 AM

15 min

Period 3

10:45 AM

11:40 AM

55 min

Period 4

11:45 AM

12:40 PM

55 min

Lunch

12:40 PM

1:15 PM

35 min

Period 5

1:20 PM

2:10 PM

50 min

Period 6

2:15 PM

3:05 PM

50 min

Yet, the bustle of students going to and from classes does not begin at 8:00 am nor stop at 3:05 pm.
Depending on the day of the week, students may be attending either a 0 period or a 7th period. During
these periods students are collaborating with one another to complete the school’s yearbook or
filming, editing, interviewing, and/or writing for the POLAHS’ Mass Communication course. In
addition to POLAHS course offerings, students from the school may take college courses offered by
local community colleges onsite.
By any measurable standard, POLAHS is a successful and high-performing charter high school
serving San Pedro and its surrounding communities. POLAHS success comes in large part to the
academic rigor placed not just on Honors or Advanced Placement programs, but on its general
curriculum. All students at POLAHS have equal access to a highly rigorous curriculum which meets
A-G requirements and which emphasizes college and career-readiness. Indeed, students are
automatically scheduled into the most rigorous course load offered even when the state’s minimum
graduation requirements have been met.
Within POLAHS’ general curriculum, students have access to a comprehensive list of Honors and
AP courses. The general curriculum at POLAHS provides students the most flexibility in course
selection. Moreover, each course at POLAHS elicits from students the highest level of achievement
with courses grounded and based on the California State Content Standards, California Common
Core State Standards, or CCSS, and the Next Generation Science Standards, or NGSS. And indeed,
the general program has changed during the past twelve years of the school’s existence to reflect the
growing rigor of the CCSS and the NGSS.
While POLAHS has continued to expand its academically rigorous courses, the focus on careerready students and career technical education has been a product of POLAHS evolving and maturing
understanding on how best to prepare students for postsecondary success. At POLAHS, students take
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the most flexible schedule afforded them based on their interests, needs, and growing abilities. While
idealistically POLAHS would love to see 100% of the student-body college-ready, with each
graduating senior meeting A-G requirements, this is not realistic. Each student walking through the
doors is different and uniquely gifted. POLAHS’ flexibility to meet each student’s needs is a
recognition of that fact. Therefore, rather than downgrading the rigor of the A-G courses, POLAHS
provides flexibility, acknowledging the reality that not all students will seek to enter a four-year
college/university. Instead, POLAHS duly prepares students for postsecondary success in whatever
context they find themselves in.
Port of Los Angeles High School Graduation Requirements
Subject

POLAHS
Diploma
Requirements

POLAHS CTE
with Diploma

A-G
Requirements

English

40 credits

40 credits

4 years required

Mathematics

20 credits

20 credits

3 years required
4 years
recommended

Science

30 credits

30 credits

2 years lab
(1 biological + 1
physical)
3 years
recommended

Social Studies

30 credits

30 credits

2 years required

Foreign Language

10 credits

10 credits

2 years required of
the same language
3 years
recommended

Visual/Performing Arts

10 credits

10 credits

1 year required
from a single
discipline

Career Technical
Education (CTE)
Pathways

10 credits
(Intro to CTE)

30 credits
(in addition to
Intro to CTE)

Physical Education

20 credits

20 credits

Electives

70 credits

50 credits

Total for Graduation

230 credits

230 credits
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Career Technical Education (CTE)
Since the submission of the previous Self-Study, POLAHS has continued to modify and restructure
its Career Technical Education, or CTE, program recently hiring a full-time Career Counselor to
support students in navigating potential pathways and to further develop POLAHS’ CTE program. In
addition to which, and in compliance with the stipulations of the school’s received CTE grant,
POLAHS in conjunction with the Curriculum Committee of the Board of Trustees created the CTE
Advisory Committee. The CTE Advisory Committee is made up of current POLAHS teachers,
administrators, and industry professionals. To date, 21 members make up POLAHS CTE Advisory
Committee indicating the burgeoning effect of the school’s CTE program. The Advisory Committee
meets twice a year, scheduled for April and November to discuss trends in the profession as means to
enhance POLAHS CTE pathways.
Currently, POLAHS offers five distinctive CTE pathways: Boat Operations, Construction
Technology, Graphic Design, Digital Photography, and Film Production. Pathways are aligned with
the California Career Technical Education Standards and integrates CCSS to equip and prepare
students to enter the workforce with valuable and market-competitive skills, thus becoming
contributing members of society.
To support and garner continued interest in the CTE program and beginning with the Class of 2020,
all incoming freshman students are placed in a semester long introductory course which showcases
the various pathways available to students. Students who qualify, usually about 20-30 students, to
take the Advanced Placement Human Geography course are exempt from this requirement, though
they are still able to be placed in a pathway. Students may then choose to enter a CTE pathway or to
remain in the general curriculum. Pathways are included within POLAHS master schedule so that
students who choose a pathway may take those courses alongside other general education courses.
Moreover, each CTE pathway culminates in either a certification or an articulation agreement with a
partnered community college.
As of the 2016-17 school year, students completing the requisite courses in the Boat Operations
pathway are eligible to be Coast Guard certified; completing requisite courses in Digital Photography
and Graphic Design will culminate in an Adobe certification; and students in the Construction
Technology pathway are eligible to advance beyond the first-year courses of construction and
woodworking at El Camino College, as POLAHS and El Camino College have an articulation
agreement within this CTE pathway.
As POLAHS’s CTE Program expand and more and more students take advantage of the pathways
available, POLAHS continues to explore avenues wherein which students can receive the
opportunity to participate in internships, enabling students to graduate high school marketcompetitive.
Freshman Bridge
Before the start of each school year, incoming freshman students are invited to take a freshman
diagnostic, assessing skill levels in English, mathematics, and reading. Students whose scores do not
meet grade-level competence and proficiency are invited to enroll in a four-week summer program
known as Freshman Bridge. The objective of the course is to support students as they transition into
a college and career ready curriculum. The course emphasizes the development of grade appropriate
writing, thinking, and organizational skills, with some lessons focused on character-building. As
POLAHS continues to mature in its understanding of the growing needs of each entering freshman,
the class has shifted in its emphasis. With the previous year beginning to focus more on the so-called
soft-skills.
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Advanced Placement and Honors Program
As a college-preparatory high school, POLAHS offers both Honors and AP courses to students
seeking more intensive academic challenges. Placement into these highly competitive classes follow
either the Honors or AP prerequisite matrix established by each academic department. These classes
are offered beginning the student’s freshman year with expanding opportunities as students advanced
grade levels. Currently, POLAHS offers twenty-three AP and honors course. In addition to offering
these classes, POLAHS also pays for each student’s AP exams.
Advanced Placement and Honors Summer Program
Seeing the need to respond to POLAHS’ higher performing students, POLAHS’ AP and Honors
teachers recently created the AP/H Summer Boot Camp, offered during the summer. As a new
program, instructors are still matching interests, needs, and resources to the program. At its most
basic and rudimentary level, the Summer Boot Camp serves to prepare students interested in taking a
higher-level class by cultivating reading, writing, and organizational skills.

Foreign
Language

Social Studies

Science

Mathematics

English

Advanced Placement and Honors Courses Offered at POLAHS
Advanced Placement

Honors

****

H 9th Grade English

****

H 10th Grade English

****

H American Literature

AP English Literature

H British Literature and Modern Literature

AP English Language

****

****

H Pre-Calculus

****

H Algebra 2

AP Calculus AB

****

AP Calculus BC

****

AP Chemistry

H Chemistry

****

H Physics

AP Environmental Science

****

AP Human Geography

****

AP World History

H World History

AP US History

H US History

AP US Government

H US Government

****

H Economics

AP Spanish Language and Culture

****
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Online Credit Recovery and Elective Courses
POLAHS currently offers an online credit recovery program, via GradPoint, on campus to assist
credit-deficient students to meet graduation requirements in an expeditious manner. The GradPoint
software allows students to work and learn on their own pace. While GradPoint enables students to
work independently, students enrolled in the software’s courses are monitored by a full-time
credentialed POLAHS teacher. Moreover, credit-recovery courses are offered throughout the regular
school day – embedding the program to POLAHS’ general curriculum. Students enroll in one course
at a time and are registered for new courses upon successful completion of each course.
In addition to POLAHS’ utilization of GradPoint as a credit recovery program, POLAHS also offers
several elective courses via FuelEd. Students who are deficient in elective courses are enrolled in an
elective lab period embedded in POLAHS master schedule. Students are monitored by a full-time
credentialed POLAHS teacher. Much like GradPoint, FuelEd elective courses are self-paced.
Courses meet A-G requirements and serves as a means to access elective courses POLAHS does not
traditionally offer.
English Learner Program
When students enroll into POLAHS, their language background must be identified and if a language
other than English is spoken in the home, their degree of English proficiency must also be
determined. This information is used to determine program placement and is shared with parents and
teachers. All English Learner (EL) students have full access to the mainstream curriculum, POLAHS
general curriculum courses. Students low on the CELDT scale receive further support through
integrated English instruction and designated support. POLAHS mainstreams EL students into
subject classrooms where teachers use instructional strategies geared toward assisting these EL
students. In addition to which and in consultation with the school’s EL Coordinator, students low on
the CELDT scale are supported with strategies and interventions to develop subject matter
competency and English acquisition. RFEP Students reclassified within the last two years are
monitored by the EL Coordinator.
Because of the LCAP funding, the school has continued to maintain a full-time EL Coordinator
(beginning the 2014-15 school year) to provide support to POLAHS’ EL students. Throughout the
year, the EL Coordinator provides the general education teacher detailed information about the EL
student in their classes. This information includes the level of English fluency, classification, and
appropriate classroom strategies to help support the student. Moreover, continued communication in
the form of quick surveys from the EL Coordinator to the teachers occur throughout the school year
to monitor the progress of each EL student. For extra support, the EL Coordinator conducts one on
one sessions, and team-teaches alongside the general education teacher.
P.A.S.S.
As part of POLAHS commitment to provide ongoing support and intervention to students struggling
in their core classes, POLAHS offers a seventh period, Personal Academic Support System
(P.A.S.S.). The goal of the P.A.S.S. program is to develop skills in students who have typically
struggled in school, enabling them to succeed on their own. Students will understand the importance
of being academically successful on their own without constant supervision from parents and
teachers. They will learn important life skills, such as time management and organization. Finally,
students will develop a sense of responsibility and self-accountability.
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Reading Intervention Program
A freshman diagnostic is administered to all incoming freshman students prior to the start of the
school year. A key component of the freshman diagnostic is assessing each student’s ability to read at
grade-level. Using Achieve3000, POLAHS can determine which students are in need of support with
regards to acquiring appropriate grade-level reading competency. Students falling below a Lexile
score of 700 are placed in a reading class with POLAHS’ reading interventionist. The class is a
semester long class. Students can, however, be retained in the class if their reading Lexile score has
not improved. Moreover, freshman English teachers and teachers with education specialist
credentials utilize Achieve3000 in the classrooms.
Intervention
The purpose of intervention is to generate and monitor individualized, high quality interventions to
ensure that each student has an equitable opportunity for success.
The intervention process involves a teacher(s) completing a "Teacher Referral for Counseling
Services" form when a student continues to struggle despite high quality core instruction, individual
intervention, and grade-level discussions on and application of best practices to meet the individual
learning need of the student. According to Frey & Fisher (2010), a high-quality core instruction
program includes scaffolded learning experiences expressed through a gradual release-ofresponsibility instructional framework. This includes:





Establishing the purpose of the lesson for the students
Modeling your cognitive processes by thinking aloud
Providing guided instruction through the use of questions, prompts, and cues
Encouraging student engagement by having students learn collaboratively with their peer in
productive group work before attempting independent learning

Teachers may complete a referral form when they need:
 help in brainstorming and implementing interventions
 consistency across teachers
 assistance from parents and/or school support staff
 help in monitoring progress
The more steps taken, the more people and resources are involved and the more intense
the interventions. As such, POLAHS has a team of professionals at the ready to help support students
who struggle in the classroom. These include but are not limited to POLAHS’ full-time school
psychologist, social-emotional counselor, and three academic counselors.
POLAHS supports students with special needs through its comprehensive Resource Program. Full
inclusion is the preferred approach as all students are included in general education classes at a
minimum of four out of their six instructional periods. Resource Teachers and Special Education
Assistants push into the general education classrooms to support students according to their
Individual Education Plan. When students enter POLAHS, arrangements are made to ensure their
services and/or comparable services will continue to be provided and accommodations are provided.
To ensure appropriately qualified personnel always provide related services, POLAHS contracts with
DirectEd Educational Services for services POLAHS staff cannot provide, such as speech and
language therapy, nursing and behavior intervention development and implementation. POLAHS’ on
campus staffing included a full-time school psychologist who offers individual and Designated
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Instruction and Services (DIS) group counseling and a part time adapted physical education teacher.
For students with IEPs who need support beyond what is provided in the general education
classroom, POLAHS offers one period of Academic Support. This school year marks a change of
approach for the department. Years prior, Academic Support was offered as a seventh period and
functioned more as an assiduous afterschool period tutoring for students with IEPs needing extra
support. Moving onward, the Academic Support period will primarily help freshman students’
transition from middle school to a highly rigorous highs school. Students in Academic Support are
given more time to complete assignments, study, and work on projects, and complete tests and/or
quizzes with the support of a Resource Teacher. Students also work on Achieve3000, an online
computer program on a weekly basis to help increase Lexile reading scores and reading
comprehension. The program adjusts to students’ individual reading level and allows him or her to
work at their own pace.
POLAHS offers an English class at the freshman and sophomore grade levels co-taught by an RST
and a credentialed English teacher. The 9th grade English class is comprised of general education and
students with special needs, whereas the 10th grade class is strictly students with special needs. The
teachers work towards building each of the students’ skills in a more supportive environment then
transition students to a less restrictive environment in 10th or 11th grade. In the least restrictive
environment, the English teachers collaborate closely with a specific RST at each grade level and
receive classroom support.

LCFF Priority 1 – Basics (Teachers, Instructional Materials, Facilities)
Faculty and Staff Profile
POLAHS’ certificated and support staff has expanded over the past several years in order to
accommodate the diverse needs of the school’s student population and to help the school succeed in
its desired mission of preparing its students for both college and career goals. The growth of the
staff members has centered on supporting the school’s LCAP goals of improving academic
performance of critical subgroups, providing college and career preparation, and supporting the
social and emotional needs of students in a safe and clean school environment.
Certificated Staff
Position

Full Time Equivalent

Principal

1

Assistant Principal

1

Dean of Students

1

Psychologist

1

Resource Specialists

6

Academic Counselors

3

College and Career Counselors

2

Social Emotional Counselors

1
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Activities Coordinator

1

EL Coordinator

1

Instructional Coordinator

1

Support Staff
Position

Full Time Equivalent

Data and Testing Coordinator

1

Development Director

1

Operations Manager

1

Federal and State Programs Compliance
Coordinator

1

Teaching Staff (2017-18)
Total
Full
National
Number Credential
Board
of
Certification
Teachers

52

51

%Teachers
Instructing
Outside of
Credential
Areas

1

0

Teaching Average
Interns
Years
within
District

1

5.49

Average
Number
of Years
in
Education

Paraprofessionals
Hired to Meet
ESSA

10.22

3

Gender and Ethnicity of Teachers (2017-18)
Females

Males

Asian (Filipino,
Japanese, Korean)

Hispanic

White

Black

33

19

12

8

30

2

Teacher Education Level
The teaching staff at POLAHS represents a well-educated group of individuals who continue to
invest in their future through continued education. Besides the large number of staff members who
have earned their Master’s Degrees in Education, there are nine teachers who have also earned their
credential in Educational Administration, three teachers who have earned degrees in Pupil Personnel
Services and two teachers currently working on National Board Certification.
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Teacher Education Level
2015-16

2016-17

PhD/JD

2

1

Master’s Degree +30

26

26

Master’s Degree

17

16

Bachelor’s +30

13

13

Bachelor Degree

4

8

National Board

2

1

CTE Credentials

3

3

Teacher Staff Development
Faculty and staff members are provided with professional development support throughout the year
in large group, small group and individualized settings. Whole group professional development
consists of educational professionals addressing specialized topics such as special education, English
Language Arts, and student engagement strategies. POLAHS also relies on its talented staff
members to provide seminar style presentations on designated professional development days. Other
staff development activities are provided in small group settings via department, grade and lead
teacher meetings. The school also supports individual teachers with the opportunity to attend
professional development trainings held by the Los Angeles Unified School District, the Los Angeles
County Office of Education, the California Charter School Association, the College Board, and
various local universities.
Professional
Development
Programs/Activities

Frequency

Participants

Lead Teacher Meetings

Weekly

Principal,
Assistant
Principal, Lead
Teachers

Department Meetings

Bi-monthly

All Teachers

Common Core Lesson Planning,
Collaborative Benchmarking
Overview, Professional
Development

Grade Level Meetings

Bi-monthly

All Teachers

Student Watch Lists, Intervention
Strategies, Student Support Team
(SST)

Advanced Placement and

Three times

Advanced
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Description

Classroom observation and
identification of professional
development needs.

Revision of AP and Honors
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Honors Teachers

Per Semester

Placement and
Honors Teachers

Faculty Professional
Development

Three Times
Per Year

All Teachers

Individual Professional
Development

Throughout
the School
Year

Policies, Discussion of Skill
Building and Content Strategies
Topics: Special Education,
Differentiation, Academic Rigor,
EL Strategies, Writing in the
Content Areas, Technology in the
Classroom, Emergency
Preparedness

All Staff Members Content Based, Advance
Placement, Counseling Services,
CTE, Emergency Preparedness,
Legal Preparedness, Academic
Leadership

Pupil Access to Standards Aligned Instructional Materials
All students in grades 9-12 are assigned course textbooks for use at home, but also have access to
content materials at school. More specifically, all core departments (English, mathematics, science
and history) have a classroom set of textbooks available for student use in daily instructional
activities and for independent study before and after school. Within the past few years, the transition
to Common Core State Standards has brought a new challenge of finding updated content related
materials and textbooks in the areas of both mathematics and science. POLAHS made the decision to
place a moratorium on textbook acquisition until publishers refine textbook content related to
common core standards. POLAHS is currently vetting both textbook and online resources in
mathematics, like College Preparatory Math (CPM), for students and will make purchases of
instructional materials in the next two years; if the appropriate materials are available. As a
proactive alternative to textbooks, teachers have collaborated to develop a Common Core based
curriculum that incorporates the most up to date resources from various educational sources in math,
science, history and English, in order to provide Common Core aligned instruction to students.
School Facilities
Port of Los Angeles High School is located in the commercial district of downtown San Pedro, and
is closely situated between the Port Police building on the west and the Port Headquarters to the east.
This leaves the school with limited opportunity for physical expansion. The current school site was
formerly a two-story banking institution that closed its doors in the 1990s and has since been
converted into a successful high school with approximately 975 students. What makes the property
unique and challenging to work with pertains to the shaping and development of the commercial
facility and its property to fit the ever changing educational needs of its students. To assist with this
process, POLAHS employs a full-time Operations Manager to oversee all concerns regarding routine
maintenance and safety compliance. Additionally, the Operations Manager works in conjunction
with three full-time custodial staff members to ensure the safety and cleanliness of the school
facilities. For plumbing, electrical, and other higher level maintenance needs or repairs the school
solicits the assistance of expert technicians. The Operations Manager and principal ensure the school
follows proper school safety protocols as required by the city, state, and OSHA. Classrooms, offices,
and restrooms are cleaned daily and the school site is always ready for students, teachers and guests.
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Science Facilities
The science laboratories at Port of Los Angeles High School were established within the past five
years and are maintained with great consideration for safety and cleanliness standards. Each of the
classroom laboratories have locked cabinets for chemical storage and each laboratory also has the
Material Safety Data Sheets (MSDS) listing all chemicals within the lab. Science laboratories have
all the required safety signage posted within the laboratory. In case of science equipment breakage,
the school also has safety storage containers for laboratory items which break and a process for the
disposal of those items to a central storage area, which is inside a locked area on campus. Each
laboratory is equipped with a multiple eye wash station and each laboratory has an emergency
shower, should a teacher or students require the need to shower as a result of a chemical spill on their
clothes or person. All students are given lessons and instruction on safety protocols within the
laboratory environment.

LCFF Priority 2 – Implementation of Academic Standards
Port of Los Angeles High School has been proactive in its transition to the Common Core statewide
adopted standards. POLAHS volunteered as a pilot school for SBAC when the state called for
volunteers. In the fall of 2012, POLAHS appointed two veteran English teachers to receive
Common Core State Standards training and these veterans initiated professional development for the
English Department. Following these initial steps into Common Core, the English Department set
aside routine program development days, for a two year period
(2013 - 2015), to restructure English curriculum to align with Common Cores Standards. As part of
their professional development, the English Department focused on unpacking the new standards and
developed instruction around four modes of writing that were central themes in the new standards,
including 1) Narrative 2) Argumentative 3) Literary Analysis and 4) Synthesis. The English
Department implemented new curriculum maps for grades 9-12 and developed common benchmarks
for all grades in order to assess student progress and teacher effectiveness. Additionally, the English
Department modified its instructional time to include Smarter Balance practice tests in order to help
students familiarize themselves with the Smarter Balance exam. The transition was met with success
as the preliminary and first year Smarter Balance scores indicated that POLAHs students ranked
higher in English proficiency and preparedness in comparison to schools with similar student
populations.
Concurrently, the Math Department reevaluated its curriculum in the same diligent manner. Led by
the Mathematics Department Lead Teacher and department veterans, the Mathematics Department
elected to transition from a traditional mathematics course sequence to an integrated mathematics
pathway. After much discussion among the Mathematics Department, it was determined that new
Common Core mathematics standards aligned better with the course sequence of an integrated
mathematics approach. It was also noted that an integrated mathematics approach would be a more
natural progression of mathematics curriculum for incoming ninth graders. This transition required
that the Mathematics Department allocate professional development time to methodically map out
their standards and revise their curriculum over a two year period. The process also required the
gradual phasing out of the traditional mathematics course sequence while transitioning incoming
students into the new integrated mathematics sequence. In addition to overhauling its mathematics
curriculum the Mathematics Department also developed a standardized assessment program to
ensure proper placement of all incoming 9th grade and transfer students. Now, students are assessed
prior to the start of their 9 grade year and placed appropriately within the integrated pathway
according to their mathematics content mastery and knowledge. By developing this assessment
program the Mathematics Department can be highly responsive in analyzing student skills and
th
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proficiency. The teachers have aligned content to the Common Core Standards, and the Mathematics
Department has also cultivated department benchmarks that monitor student proficiencies.
Both the Science and Social Science Departments also followed suit, shortly after the English and the
Mathematics Departments, by utilizing department meetings and common planning time to unpack
the Next Generation Science Standards, Common Core State Standards, and History- Social Science
Framework. Both departments designated department meeting time for collaboration and aligning
curriculum to meet content and performance standards. As part of the process teachers attended
NGSS and Framework workshops for their respective content and were granted curriculum and
assessment planning time. The outcome has been the development of Common Core based
curriculum and benchmark assessments in both science and social science that continues to evolve.

LCFF Priority 3 – Parent Engagement
Port of Los Angeles High School values input from all stakeholders and understands the significant
value that all members of the community can contribute to the development of the school. POLAHS
recognizes that parent involvement continues to be a critical area of growth for our school and
continues to make headway for the betterment of the school.
According to POLAHS bylaws, the elected president of the parent organization, Parents of POLAHS
Students, or POPS, serves as a Trustee on the POLAHS Board of Trustees. As a Board Trustee, this
position facilitates parent involvement in important decisions, as well as a voice on the Board
committees that advise and serve the larger Board.
Over the past three years, changes have occurred in order to receive greater input from our parent
stakeholders. The first step involved our Board of Trustees abiding by the Brown Act requirements
and publicizing meeting dates and agendas via public postings on the school campus and on the
school website. Although this is a standard practice for other school districts, this was not always
routinely practiced by the POLAHS Board of Trustees. In 2015, a part time Board Administrative
Assistant was hired to assist the Board fulfill its obligation of posting meeting dates, agendas,
financial reports and other critical information relevant to stakeholders. Additionally, in 2014,
POLAHS developed a School Site Council to provide a venue for all stakeholders to be incorporated
into the vetting process for the school’s Local Control and Accountability Plan. The first School Site
Council worked to provide oversight in the development of the 2015-16 LCAP. The parent
participants helped to edit and shape the school’s stated goals. As part of the LCAP process,
POLAHS has reached out to its various stakeholders, via email and community meetings in order to
receive feedback on funding priorities. The School Site Council has conducted targeted surveys to
students, parents and faculty to get the most accurate feedback concerning critical areas of need
within the school. Additionally, the school has presented the LCAP in open forums to both the
Board and parent groups for three consecutive years.

LCFF Priority 4 -Performance on Standardized Tests
POLAHS is performing above both district and state levels on the Smarter Balance test, in both
English Language Arts and mathematics. In the first year of Smarter Balance testing, POLAHS
established a high water mark in English and mathematics scores. Subsequent year’s scores indicate
a gradual declining trend from the first year scores in English, while in mathematics POLAHS
experienced a dramatic spike in scores, in 2016, followed by dramatic decline. The fluctuation in
scores may be related to varying academic ability of each grade level cohort. The declining scores in
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these critical subject areas has resulted in the adoption of benchmark assessment software Illuminate,
in 2017, to track and monitor department benchmark performance, in grades 9 -12. Additionally,
POLAHS recognizes the need to assess cohort performance, especially in grades 9-11 and the
necessity to make adjustments to support the individualized learning needs within each grade level
cohort in order to ensure students are meeting or exceeding standards in both English and
mathematics. Additionally, specific changes were made within each core department to improve
student mastery of content standards. For example, the English Department is utilizing a veteran
teacher as an Instructional Coordinator to enhance curriculum, while the Mathematics Department
staff size was increased by one full-time teacher in order to lower teacher-to-student ratios in lower
level mathematics courses.
CAASPP Performance Data - English Language Arts
% Students % Students
Meeting or
Meeting or
Exceeding
Exceeding
Standards in Standards in
ELA in
ELA in
California
LAUSD

% Students
Meeting or
Exceeding
Standards
in ELA

Standard
Exceeded

Standard
Met

Standard
Nearly
Met

Standard
Not Met

2017
ELA

60%

55

78%

39%

39%

18%

4%

2016
ELA

59%

54

81%

41%

40%

16%

4%

2015
ELA

56%

48

84%

37%

47%

12%

4%

Standard
Nearly
Met

Standard
Not Met

CAASPP Performance Data - Mathematics
% Students
Meeting/
Exceeding
Standards
CA

% Students
Meeting/
Exceeding
Standards
LAUSD

% Students
Meeting/
Exceeding
Standards
POLAHS

Standard
Exceeded

Standard

POLAHS

POLAHS

2017
Math

32%

24

41%

15%

26%

27%

31%

2016
Math

33%

25

52%

18%

34%

28%

20%

2015
Math

29%

20

46%

13%

33%

32%

22%
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Met

POLAHS

POLAHS
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CAASPP Disaggregated Performance Data - English Language Arts
POLAHS is performing above both district and state levels on the Smarter Balance test, in both
English Language Arts and mathematics. In the first year of Smarter Balance testing, POLAHS
established a high-water mark in English and mathematics scores. Subsequent year’s scores indicate
a gradual declining trend from the first year scores in English, while in mathematics POLAHS
experienced a dramatic spike in scores, in 2016, followed by dramatic decline. Fluctuation in scores
may be related to varying academic ability of each grade level cohort. Declining scores in these
critical subject areas has resulted in the adoption of benchmark assessment software Illuminate, in
2017, to track and monitor department benchmark performance, in grades 9 -12. Additionally,
POLAHS recognizes the need to assess cohort performance, especially in grades 9-11 and the
necessity to make adjustments to support the individualized learning needs within each grade level
cohort in order to ensure students are meeting or exceeding standards in both English and
mathematics. Additionally, specific changes were made within each core department to improve
student mastery of content standards. For example, the English Department is utilizing a veteran
teacher as an Instructional Coordinator to enhance curriculum, while the Mathematics Department
staff size was increased by one full-time teacher in order to lower teacher-to-student ratios in lower
level mathematics courses.
2015 ELA

Level 4

Level 3

Level 2

Level 1

504s

50%

25%

-

25%

SPED

-

36%

21%

43%

African American

-

60%

40%

-

Hispanic

36%

48%

12%

4%

Asian/Filipino

64%

27%

9%

-

White

44%

48%

4%

4%

-

-

-

100%

RFEPs

17%

26%

33%

24%

Socio Econ

19%

34%

25%

22%

ELs
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2016 ELA

Level 4

Level 3

Level 2

Level 1

504s

50%

50%

-

-

Sped

5%

37%

53%

5%

African American

27%

55%

18

-

Hispanic

42%

39%

15%

4.5

Asian/Filipino

46%

46%

8%

-

White

73.33

20

6.67

0

-

-

-

100%

RFEPS

40%

44%

13%

3%

Socio Econ

40%

43%

14%

4%

Level 4

Level 3

Level 2

Level 1

504s

14.3

42.9

42.9

0

Sped

11.76

29.41

52.94

5.88

* African American

66.7

33.3

-

-

Hispanic

32.78

41.67

21.67

3.89

-

-

-

-

White

73.33

20

6.67

0

*ELs

-

-

50

50

RFEPS

32.35

32.35

29.81

5.88

Socio Econ

34.78

38.41

21.74

5.07

Els

2017 ELA

*Asian/Filipino

(*) Indicates ten or fewer students participated; no scores listed.
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CAASPP Disaggregated Performance Data - Mathematics
The Smarter Balance assessment results in mathematics, from 2015-17, indicate that SPED,
Hispanic, ELs and RFEPs are the predominant student groups nearly meeting or not meeting
standards. POLAHS recognizes that student cohorts transitioning from middle to high school are
arriving with limited abilities in mathematics. As of 2016-17 school year, POLAHS has allocated its
supplemental concentration funds to hire an additional math instructor and lower the teacher-tostudent ratios in lower level mathematics classes (Basic Math and Integrated I).
2015 Math

Level 4

Level 3

Level 2

Level 1

504s

25%

25%

25%

25%

Sped

-

8%

23%

69%

African American

-

20%

40%

40%

Hispanic

12%

32%

33%

23%

Asian/Filipino

18%

55%

18%

9%

White

17%

39%

22%

22%

-

-

-

100%

RFEPS

17%

26%

33%

24%

Socio Econ

19%

34%

25%

22%

Level 4

Level 3

Level 2

Level 1

504s

19%

36%

27%

18%

Sped

5%

5%

21%

68%

African American

9%

45%

46%

-

Hispanic

16%

36%

27%

21%

Asian/Filipino

46%

38%

8%

8%

White

28%

32%

28%

12%

-

-

-

100%

ELs

2016 Math

ELs
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RFEPS

15%

37%

36%

13%

Socio Econ

15%

37%

29%

20%

Level 4

Level 3

Level 2

Level 1

504s

0%

14.3%

57.1%

28.6%

SPED

0%

11.76

17.65

70.59

African American

0%

66.7%

0%

33.3%

11.9%

26.2%

29.8%

32.1%

-

-

-

-

White

40

26.67

6.67

26.67

*ELs

-

-

50

50

RFEPS

9.09

27.27

22.73

40.91

Socio Econ

12.50

25.74

22.06

39.71

2017 Math

Hispanic
*Asian/Filipino

(*) Indicates ten or fewer students participated; no scores listed.
SAT
POLAHS experienced positive growth indicators in the SAT assessment over the past several years
with student performance above district and state averages. Student participation has increased along
with student proficiency in the areas of math, reading and writing. The positive growth can be
attributed to the addition of an elective SAT Prep Course offered to eligible sophomores and juniors
in spring of 2012. This critical course offering provided POLAHS students with greater familiarity
with the SAT exam and the opportunity to participate in SAT simulations prior to the taking the
exam.
SAT - POLAHS Averages
Years

# Tested

Avg.
Reading

Avg.
Math

Avg.
Writing

Class
Size

Participation

2013-14

120

478

489

479

225

53%

2014-15

148

483

500

487

206

72%

2015-16

144

468

484

482

235

61%
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SAT - POLAHS as Compared to LAUSD and California
Years

School
Mean Score

District
Mean Score

State
Mean Score

Total Group
Mean Score

2016-17

1075

977

1065

1070

2017-18

1119

986

1077

1077

SAT - College and Career Readiness Benchmarks
Years

School

District

State

2016

29%

18%

35%

2017

54%

28%

46%

2018

64%

29%

49%

ACT
#
Tested

Avg
Reading

Avg
English

Avg
Math

Avg
Science

# Scores >
= 21

% Scores
> = 21

201415

83

21

22

22

21

48

57.83%

201516

33

24

22

23

21

23

64%

201617

48

23

22

23

22

36

75%

Early Assessment Program
English
Year

% Ready

% Conditionally Ready

% Not Yet Ready

% Not Ready

2015

37%

47%

12%

4%

2016

42.70%

40.80%

13.30%

3.30%

2017

42.70%

40.80%

13.30%

3.30%
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Math
Year

% Ready

% Conditionally Ready

% Not Yet Ready

% Not Ready

2015

13%

33%

32%

22%

2016

19.10%

36.80%

26.80%

17.20%

2017

15.02%

26.29%

27.23%

31.41%

English Learner Proficiency
2011-12

2012-13

2013-14

2014-15

2015-16

2016-17

Total School Enrollment

950

957

965

955

980

979

Total Number of EL
Students

39

21

24

22

29

29

# Students RFEP

3

4

7

5

4

11

Percentage of Students
RFEP

7%

19%

29%

22%

13%

38%

AP Test Results
Over the past several years there has been a national trend to increase student participation in
Advanced Placement classes with the emphasis of increasing college readiness among high school
students. Similarly, POLAHS has attempted to increase its Advanced Placement course offerings and
enrollment. However a priority for POLAHS has been to enact these changes without compromising
or lessening the rigor of these courses. Between the years 2013-16, POLAHS increased student
enrollment in AP courses by 33 percent while still maintaining pass rates higher than the state
average. POLAHS did experience a decline in AP pass rates in 2016 which may have resulted from
some teachers transitioning into AP assignments for the first time.
POLAHS
2013

2014

2015

2016

2017

Total AP Students

112

130

142

149

131

Number of Exams

165

179

216

210

198

AP Students with Scores 3+

88

98

109

99

92

% of Total AP Students with Scores 3+

78.6

75.4

76.8

66.4

70.2
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State of California
2013

2014

2015

2016

2017

Total AP Students

338,891

354,227

372,502

396,254

416,553

Number of Exams

635,596

668,479

707,509

749,392

790,881

AP Students with Scores 3+

215,233

227,801

237063

247,846

259,508

% of Total AP Students with Scores 3+

63.5%

64.3%

63.6%

62.5%

62.3%

LCFF Priority 5 - Pupil Engagement
POLAHS has consistently maintained a high graduation rate. The three year average is 98.83%,
which places the school’s Graduation Rate Performance at High (Green) status level, as referenced
on the LCFF Graduation Change rubrics.
Graduation and Dropout Rates
Year

# of Dropouts

Dropout %

# of Graduates

Graduation Rate %

2012-13

8

4%

215

96%

2013-14

8

4%

217

96%

2014-15

1

1%

205

99%

2015-16

3

2%

222

98%

2016-17

1

.5%

234

99.5%

Chronic Absenteeism
2015-16

2016-17

2017-18

9.4%

6.5%

5.9

Average Daily Rate of Attendance

Attendance Rates

2015-16

2016-17

2017-18

96%

96.1%

96%

53

Port of Los Angeles High School WASC Self-Study Report

LCFF Priority 6 - School Climate
Suspension Rate
Between the years 2014-17 POLAHS experienced a slight increase to its student suspension rates.
The increase coincides with the growth of the student population at POLAHS. The three year
suspension average is 1.23, which places POLAHS at a Low (Green) status level, as referenced in
the LCFF Suspension Change Evaluation Rubrics.
Suspension Rate
Year

Number of Students

Number of Student
Suspensions

Student
Suspension Rate

2014-15

957

13

.60%

2015-16

980

17

1.73%

2016-17

979

14

1.40%

*Student suspension rates retrieved from LAUSD Charter Schools Division.
Expulsion Rate
Year

Number of Students

Number of Expulsions

Percentage

2014 - 15

957

2

.21

2015 - 16

980

2

.20

2016 - 17

979

2

.20

LCFF Priority 7 - Access to a Broad Course of Study
UC Eligibility A-G Requirements (Graduates)
Year

Class Size

Percentage of Class

2012-13

215

43%

2013-14

222

42%

2014-15

205

56%

2015-16

217

43%

2016-17

234

48.5%
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LCFF Priority 8 - Other Pupil Outcomes
Since the inception of LCFF, POLAHS has used stakeholder survey perceptual data to guide its
LCAP goals and the correlating budget towards improving student educational outcomes. A valued
component of this process has been the School Site Council, which is tasked with stakeholder survey
development. The School Site council works in conjunction with the school’s LCAP Committee to
evaluate goal development and funding priorities. An additional component further enhancing the
student centered directive of the school pertains to the merging of the Executive Director and
Principal positions in 2015. With the Principal acting as the primary educational leader within the
school, it has created a more responsive, informed, and student centered approach to decision
making. The establishment of streamlined educational leadership and stakeholder feedback has
fundamentally guided the LCAP budget. LCFF supplemental funds have been utilized to develop
strategic personnel positions and student focused programs contributing to positive student
educational outcomes.
Some examples of the student centered positions and programs developed under the POLAHS LCAP
are: 1) college counselor 2) instructional coordinator 3) social-emotional counselor
4) career counselor 5) EL Coordinator 6) reduced class sizes in lower level mathematics courses
7) Career Technology Education program and 8) ninth grader reading intervention.
POLAHS will continue to work in conjunction with its stakeholders in order to ensure a safe and
supportive school environment while guiding the development of an educational program that
facilitates college and career preparedness of its student population.
Examination of Perceptual Data
The analysis of perceptual data involved a re-examining of the last few years of annual stakeholder
surveys. These surveys were created by POLAHS’ School Site Council, with the exception of the
2013-14 LCAP Survey which was conducted prior to the formation of POLAHS’ School Site
Council. For the past three school years, the parents, students, and staff representatives who have
comprised the SSC (POLAHS’ SSC was established in 2014-15) have crafted separate surveys for
each stakeholder group. The goal is to give all stakeholders a voice ahead of the annual LCAP
revision and budget creation process so that critical decisions made by the school administration and
governing board are informed by the needs and expectations of the broader school community.
There are many recent examples of how survey feedback influenced the school’s LCAP and budget.
The following are just a few:
 On the 2013-14 LCAP Survey, the majority of teachers, parents, and students expressed the
desire to have a full-time college counselor.
o A full-time college counseling position was incorporated into the school’s LCAP and
budget for the 2014-15 school year.
 On the 2014-15 Teacher Survey, teachers expressed the need for more department-wide
planning time as they continued to transition to Common Core and NGSS.
o A calendar committee was subsequently formed to adjust the instructional calendar to
include more planning/professional development time.
 On the 2014-15 Teacher Survey, teachers also expressed the need for an instructional coach to
assist with department and individual professional development.
o The Instructional Coordinator position was subsequently added to the LCAP and
implemented the following school year.
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 On the 2014-15 Parent Survey, 52 percent of parents said POLAHS could benefit from adding a
social worker position versus 12 percent who felt the position would not be beneficial.
o The faculty and administration also felt adding a position to address social-emotional needs
of students would be highly beneficial and POLAHS added its first Social-Emotional
Counselor at the beginning of the 2016-17 school year.
Not all suggestions and recommendations from the annual surveys can be accommodated. The
feedback generated is always helpful and strongly considered. In some cases, the results reaffirm
popular notions, in others, light is shed on issues or concerns not previously recognized as
widespread or critical.
The following are examples of popular notions reaffirmed through survey results:
 On the 2016-17 Student Survey, 70 percent of students reported feeling ready for college
versus 22 percent who did not.
 On the 2014-15 Student Survey, nearly 80 percent of students felt the after school tutoring
program at POLAHS was most the most helpful service for helping them to realize their
academic potential.
 On the 2016-17 Student Survey, 86 percent of students felt their teachers had high expectations
for them.
 On the 2016-17 Teacher Survey, 43 percent of teachers reported being happy working at
POLAHS and 50 percent reported being extremely happy working at POLAHS.
The following are examples of feedback that brought needs, concerns, or issues into the
foreground:
 On the 2013-14 LCAP Survey, a majority of respondents felt the budget process and school
expenses should be more transparent.
 On the 2014-15 Parent Survey, nearly 70 percent of parents were aware that high school
students could take courses at LA Harbor College or Harbor Occupational Center for free.
 On the 2016-17 Teacher Survey, a majority of teachers expressed the need for more teambuilding activities and social gathering outside of school.
Findings, noting trends, irregular patterns, or anomalies for the data, including
longitudinal and disaggregated data
 Data reveals general consistency in most areas from year to year (graduation rate, A-G rate,
attendance, suspensions/expulsions, grade distribution, etc.) since the mid-term progress report.
 SBAC results, although above state and district averages, vary by subgroup with certain
subgroups (students with disabilities, socio-economically disadvantaged, Hispanic) trending
down.
 Math achievement fell significantly below English achievement on SBAC.
 Advanced Placement results over time display varied and irregular overall passing rates.
 Reclassification rate trending up; RFEP subgroup performing strong on the first three years of
SBAC results.
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Implications of the data
 Overall, POLAHS outperforms district and state in ELA and math on the SBAC.
 Key subgroups (Hispanic, Students with Disabilities, Socio-economically Disadvantaged) are
performing better than state and district counterparts.
 Math achievement on SBAC much lower than ELA.
 Key subgroups (Hispanic, Students with Disabilities, Socio-economically Disadvantaged)
struggling in math on SBAC.
 Alignment of academic rigor seems to be corroborated through a comparison of state
assessment results, semester grade distributions, and SAT results.
Critical student learning needs (at this stage of the analysis)
 Students need a challenging, yet supportive, learning environment that tailors instruction to be
relevant and meaningful, and prepare students for college and career.
 Students need timely and specific feedback regarding content mastery in order to consistently
meet, and exceed, state standards.
 Students need opportunities to integrate content knowledge in their academic classes.
 Students need exposure to real world applications in their academic classes.
Important questions discussed in the Focus Groups
 What adjustments need to be made to the current curricular and/or instructional approach in
order to get timely, consistent, and specific feedback regarding mastery of content and/or
skills?
 What curricular and/or instructional changes or adjustments need to be made to provide better
academic support to struggling students, particularly those in the subgroups?
 What can be done to better track students longitudinally as they progress in the curriculum
from year to year?
 Is there a need to provide more support for Advanced Placement teachers so that instruction is
more consistently effective across the varied AP subject areas?
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Chapter III: Self-Study Findings
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Chapter III: Self-Study Findings
Category A: Organization: Vision and Purpose, Governance,
Leadership, Staff, and Resources
A1. Vision and Purpose Criterion
The school has a clearly stated vision and mission (purpose) based on its student needs, current
educational research, current educational research, the district Local Control and Accountability Plan
(LCAP), and the belief that all students can achieve at high academic levels. Supported by the
governing board and the district LCAP, the school’s purpose is defined further by schoolwide learner
outcomes and the academic standards.
A1.1 Vision – Mission – Schoolwide Learner Outcomes – Profile
Indicator: The school has established a clear, coherent vision and mission (purpose) of what
students should know and demonstrate; it is based upon high-quality standards and is congruent
with research, practices, the student/community profile data, and a belief that all students can
learn and be college and career ready.
Prompt: Evaluate the degree to which the development of the school’s statements has been
impacted by pertinent student/community profile data, the district LCAP, identified future global
competencies, current educational research and an overall belief that all students can learn and be
college and career ready.
Findings
Supporting Evidence
The school’s mission and vision statements were officially revised at a  new mission
Board of Trustees meeting on November 1st of this year, in
statement:
anticipation of Port of Los Angeles High School’s (POLAHS’) charter
Port of Los Angeles
renewal in Spring 2018. As discussed below in section A1.2, after
High School inspires
twelve years, the original mission and vision had become a bit dated.
and educates all
However, both the original and revised statements were created with a
students by
focus on career opportunities available within the region, which is
integrating a maritime
dominated by the San Pedro/Wilmington Port Complex, the world’s
theme into a rigorous,
fifth largest port complex by volume. POLAHS was created to
college-preparatory
provide its students, many of whom are from disadvantaged
curriculum and
backgrounds, with a top-quality education that would enable them to
pathways in Career
pursue higher education and filter into the vast array of occupations
Technical Education
available in the port complex.
 new vision statement see appendix
The former statements focused strictly on college prep and
 (Plank 2001)
international business. However, a renewed interest in vocational
Plank, Stephen (2001).
education, the benefits of which has been well established by
A Question of
educational research (see Plank 2001, among others), has required
Balance: CTE,
POLAHS to adapt to better meet the needs of its students. Not all of
Academic Courses,
our students are on a direct four-year college path. Last year, for
High School
example, between 40 and 50 percent of our seniors graduated with APersistence, and
G requirements fulfilled. The remainder were looking for viable
Student Achievement,
careers out of high school, while others were interested in part-time
Journal of Vocational
work while attending community college. To accommodate these
Education Research,
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students, our Career Technical Education (CTE) program began a few
years ago and has blossomed. The revisions to the mission and vision
statements encompass these changes.
Both the original and revised vision statements were intended to
address global competencies, defined by the National Education
Association as “the acquisition of in-depth knowledge and
understanding of international issues, an appreciation of and ability to
learn and work with people from diverse linguistic and cultural
backgrounds, proficiency in a foreign language, and skills to function
productively in an interdependent world economy” (NEA 2010).
However, since the founding of the school twelve years ago, the
college prep academic program has changed, most recently in response
to Common Core State Standards (CCSS) and Next Generation
Science Standards (NGSS). These changes are addressed in the
revised statements.

number 3, 279-327.
https://doi.org/10.532
8/ JVER26.3.279
 (NEA 2010)
NEA Policy Brief
(2010). Global
Competence is a 21st
Century Imperative.
www.nea.org/assets/
docs/HE/PB28A_
Global_Competence1
1. pdf

A1.2 Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes
Indicator: There are effective processes in place to ensure involvement of all stakeholders in the
development and periodic refinement of the vision, mission, and schoolwide learner outcomes.
Prompt: Evaluate the effectiveness of the processes that engage representatives from the entire
school, the district board, business, and the community in the development and periodic
refinement of the vision, mission, and schoolwide learner outcomes.
Findings
Supporting Evidence
Informal discussions about revising the mission and vision began a
 agendas and minutes
couple of years ago. At the time, POLAHS’ administration was
from Board of Trustee
undergoing major changes: the Executive Director position was
and WASC
eliminated and the role of Principal was expanded from curriculum
Organization Focus
and instruction to include budgeting and financial concerns. The
Group meetings
purpose for these changes was to better align the school’s academic,
vocational, and athletic programs with its financial resources. The
Principal and members of the leadership team were aware that the
mission and vision had become dated, but the primary concerns were
improving and updating POLAHS’ financial processes, and on the
academic side, transitioning to CCSS and NGSS and developing the
CTE program.
Formal discussions began in January 2017 during WASC Focus
Group meetings on Organization. A broad cross-section of POLAHS’
employees, including an administrator, new and veteran classroom and
special education teachers, counselors, and support staff participated
and contributed to the discussions. Parents and Board members were
invited to attend as well.
After several months of extensive discussion and reflection, the
Organization Focus Group drafted proposed revisions to the mission
and vision statements, which were presented to the Board at its
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September 2017 meeting. The Board members agreed to consider the
proposals and made a couple of minor suggestions.
At this point, it should be noted that POLAHS’ Board of Trustees has
always included representatives from key stakeholder groups – parents
and business and educational leaders from the community. Recently
two new Board positions, a teacher and student representative, were
added. The Board is now more inclusive of all stakeholders.
On November 1st, the Organization Focus Group chair returned to the
Board and requested approval of the revised mission and vision
statements. The Board approved the revised statements, which will be
included in POLAHS’ Charter Renewal petition. The entire petition
must be approved by the Board with a formal vote prior to being
submitted to LAUSD for its approval in early 2018.

A1.3 Understanding of Vision, Mission, Schoolwide Learner Outcomes, District LCAP
Indicator: Students, parents, and other members of the school and business community
demonstrate understanding of and commitment to the vision, mission, the schoolwide learner
outcomes, and the district LCAP.
Prompt: Evaluate the degree to which the school ensures that students, parents, and other
members of the school’s community understand and are committed to the school’s vision,
mission, and schoolwide learner outcomes.
Findings
Supporting Evidence
Introduction to the school’s vision, mission, and schoolwide learner
 calendars of events
outcomes begins with two events for incoming ninth-graders:
 school website
Freshman Orientation and Parent Information Night. During
www.polahs.net
Orientation, students and parents are introduced not only to POLAHS’
academic expectations but also to the school culture. At Parent
Information Night, parents are greeted by the Principal, Assistant
Principal, and Dean of Students who communicate the school mission
and vision. These two activities provide the basic introduction to the
school mission and vision and set the tone for student expectations
and outcomes at POLAHS.
POLAHS hosts many other opportunities for parents and the school
community to develop an understanding of the school’s mission,
vision, and schoolwide learner outcomes. These include:
 Back-to-School Night
 Parent-Teacher conferences
 Open House
 Board of Trustee meetings
 School Site Council (SSC)
 Parents of POLAHS Students (POPS)
 English Language Advisory Council (ELAC)
 Local Control Accountability Plan (LCAP)
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Career and Technical Education (CTE) Advisory Board
CTE Showcase
Family Support Nights (Special Education)
Financial Aid Night / FAFSA Orientation
Dance Concert
Elective Night
Green Festival
Academic awards ceremonies
Athletic awards ceremonies
Mass Communication class publishes The Growl, an online
student newspaper
 School website www.polahs.net – redesigned for fall 2017, with
easier access to the school’s mission, vision, and school charter
and accountability reports

A2. Governance Criterion
The governing board (a) has policies and bylaws that are aligned with the school’s purpose and
support the achievement of the schoolwide learner outcomes, academic standards, and collegeand career-readiness standards based on data-driven instructional decisions for the school; (b)
delegates implementation of these policies to the professional staff; and (c) monitors results
regularly and approves the single schoolwide action plan and its relationship to the Local Control
and Accountability Plan.
A2.1 Governing Board and District Administration
Indicator: The district policies and procedures are clear regarding the specific duties and roles of
the governing board and district administration in their relationship to the school and staff.
Prompt: Determine the clarity of board policies and procedures regarding the roles of the board
and district administration, including supporting the school’s vision, mission, schoolwide learner
outcomes, monitoring student progress, engaging parent and community participation in site
governance, implementing complaint procedures, and reviewing program effectiveness in
alignment with the district LCAP requirements.
Findings
Supporting Evidence
As an independent charter, POLAHS enjoys great autonomy in
 Faculty/Staff/
establishing its own policies and procedures regarding the roles of its
Student Acceptable
Board of Trustees, administration, and other stakeholders, subject to
Use Policy
general oversight from its authorizing district, LAUSD. Since its
 Uniform Complaint
inception in 2005, POLAHS’ Board, administrators, teachers, and all
Policy
other stakeholders have clearly established the driving significance of
 SSC meeting agendas
the school’s mission, vision, and learning goals/statements. The
and minutes
primary and defining ingredient of the school’s existence is the idea that
all students have the capacity to learn, and not just to learn, but to thrive
in an environment of high academic expectations.
While the driving force behind the purpose, mission, and aim of the
school remains constant, the growth of POLAHS and programs now
offered by the school have necessitated revisions to the language of the
original statements. The school has grown since its founding over ten
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years ago with a student population of 112 to a student population
nearing 1,000 students. As POLAHS continues to expand its programs,
stakeholders must continue to reflect on the school’s stated goals.
Recently, the stakeholders revised and refined the mission and vision of
the school to better reflect the current program offerings while still
maintaining the original spirit and idea that all student have the capacity
to learn, thrive, and succeed in an environment of high academic
expectations.
Admittedly, POLAHS does not have an established process for regular
refinement or revision of the mission, vision, and learning
goals/statements. Refinements come as prompted by charter renewals
and/or WASC visitations.
As set forth above in section A1.3, there are many opportunities for all
stakeholders to participate in the governance of POLAHS to promote its
mission, vision, and schoolwide learner outcomes. Of these, School
Site Council (SSC) is one of the most important. Elections for
representatives take place shortly after the beginning of each school
year. A vital component of POLAHS’ SSC is the member-generated
surveys which aim to measure school perception and culture from all
stakeholders. To that aim, each member is tasked to design and
administer a survey at key intervals during the year. Student members
are directed to create and administer a survey measuring school culture
as it is perceived by the student body. Teacher members are tasked to
create and administer a survey which measures teacher perception about
school culture, professional development, and employee relations.
Parent members are asked to create and administer a survey to measure
parental involvement. Survey results are then shared amongst the
members of the SSC. These survey results become essential tools for
school-wide reflection, leading to the refinement of LCAP goals and
implementation of new programs.
POLAHS’ online credit recovery and elective courses are good
examples of programs developed and refined with significant input
from the SSC. It became apparent a few years ago that the recession
had taken a toll on incoming freshman. Class sizes in LAUSD
elementary and middle schools ballooned, with the unfortunate result
that many incoming freshman were significantly underprepared for high
school level math and English classes. These students began at a
disadvantage, and by the end of their first year, they were not on track to
graduate with their class. After many discussions, it was decided to
adopt and implement rigorous, accredited online credit recovery
coursework. Credit recovery is run similarly to standard classes, with a
credentialed teacher in charge and offered during periods one through
five on the master schedule.
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A2.2 Understanding the Role of the Governing Board
Indicator: There is clear understanding about the role and responsibilities of the governing board
and the professional staff.
Prompt: Determine the extent to which there is clear, sustainable understanding regarding the
relationship between the governing board and the professional staff.
Findings
Supporting Evidence
Last school year, POLAHS’ faculty elected its first teacher trustee to the  Board of Trustees
Board. The teacher trustee serves as the voice of the faculty and staff to
meeting agendas and
the Board, strengthening communications and improving understanding
minutes
between the Board and the faculty/staff of POLAHS. The teacher
 Organization Chart
trustee is elected by the faculty on a yearly basis.
In addition to the teacher trustee, the Principal serves as a primary
conduit between faculty, staff, and the Board. It is generally understood
that the Principal attends all Board meetings, where he makes a regular
report, in addition to attending all Board committee meetings. With the
elimination of the Executive Director position, the Principal assumed
final responsibility for all academic, student, parent, faculty and staff
issues, in addition to all business and financial affairs. He is evaluated
by the Board and is subject to their broad oversight. Any issues he
cannot resolve can be put before the Board.

A2.3 Governing Board and Stakeholder Involvement
Indicator: Parents, community members, staff and students are engaged in the governance of the
school.
Prompt: Evaluate the ways the school community and parents are a) informed as to how they
can participate in the school’s governance and b) engaged in the governance of the school through
their participation on the School Site Council, ELAC, district LCAP committees and other
advisory or shared decision-making groups that provide guidance or direction to the school.
Findings
Supporting Evidence
POLAHS goes to great lengths to include parents and members of the
 school calendars
community in the governance of the school. These stakeholders are
 agendas and minutes
reminded of these opportunities many times during the year, including:
from meetings of
 Parent Information night
Board of Trustees,
 Back-to-School night
SSC, POPS, ELAC,
LCAP, CTE
 Open House
Advisory Board
 Board of Trustee meetings
 school website
 Principal’s letters to parents
www.polahs.net
 Monthly school calendar
 POPS Newsletter
 Mass Communication class publishes The Growl, an online
student newspaper
 School website www.polahs.net
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POLAHS’s parents and members of the community participate in
school governance via:
 School Site Council (SSC)
 Parents of POLAHS Students (POPS)
 English Language Advisory Council (ELAC)
 Local Control Accountability Plan (LCAP) committee
 Career and Technical Education (CTE) Advisory Board
A2.4 Board Evaluation/Monitoring Procedures
Indicator: There is clarity of the evaluation and monitoring directed by the governing board and
carried out by the district administration.
Prompt: Determine the degree to which there are evaluation and monitoring procedures
conducted by the district administration and reported to the governing board, including the annual
LCAP assessment of district goals and the Eight State Priorities, the review of student
performance toward career and college readiness, assessment of overall school programs and
operations, and the fiscal health of the school.
Findings
Supporting Evidence
The LCAP committee is a vital component of POLAHS’ ongoing
 agendas and minutes
evaluation and monitoring of its progress toward meeting the Eight
from Board,
State Priorities, preparing students for college and careers, and
Executive Council,
allocating resources responsibly and efficiently. The committee meets
and Curriculum,
to discuss POLAHS’ strengths and weaknesses and then develops a
Finance, and
comprehensive annual plan for targeted areas of improvement.
Personnel
Members of the committee traditionally include the school’s Data
Committee meetings
Coordinator, staff members, teachers, and an administrator.
As the committee develops findings and recommendations, these are
presented to the School Site Council. Working together, the committee
and SSC develop and administer surveys to all stakeholders (students,
parents, and faculty/staff) for feedback and further discussions with
school administration.
In addition, the Principal attends every Board of Trustees meeting, and
the Principal’s Report is a regular agenda item at these meetings. In his
reports to the Board, the Principal provides detailed information and
analysis of student academic progress, academic and CTE curricula,
personnel, facilities, and the fiscal state of the school. At the meetings,
Board members ask clarifying questions and sometimes request
additional information, either orally or in a written report.
The Principal also attends Board committee meetings in an advisory
role. These include the Curriculum Committee, Finance Committee,
Personnel Committee, and Executive Council. Other members of the
leadership team also participate in Board committees. The teacher
trustee sits on the Personnel Committee, and the CTE Lead Teacher
advises the Curriculum Committee.
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A2.5 Complaint and Conflict Resolution Procedures
Indicator: The established governing board/school’s complaint and conflict resolution
procedures as they apply to the school’s stakeholders are effective.
Prompt: Evaluate the effectiveness of the established governing board/school’s complaint and
conflict resolution procedures, including the ways the complaint procedures are communicated to
parents.
Findings
Supporting Evidence
Students and parents are informed about the Board-approved Uniform
 Uniform Complaint
Complaint Procedure via the Student-Parent Handbook. The culture at
Procedure
POLAHS encourages dialogue among stakeholders to resolve any
 Employee and
issues informally; however, in the event that a formal complaint is
Student-Parent
necessary, stakeholders are directed to submit their complaints in
Handbooks
writing to the Administration.

A3. Leadership: Empowerment and Continuous Planning and Monitoring Criterion
Based on student achievement data, the school leadership, parent/community, and staff make
decisions and initiate activities that focus on all students achieving the schoolwide learner
outcomes and academic, college, and career standards. The school leadership and staff annually
monitor and refine the single schoolwide action plan and make recommendations to modify the
LCAP based on analysis of data to ensure alignment with student needs.
A3.1 Broad-Based and Collaborative
Indicator: The school’s broad-based, collaborative planning process is a continuous
improvement cycle that a) assesses data to determine student needs, b) collaboratively
determines and implements strategies and actions and c) monitors results.
Prompt: Determine the effectiveness of the continuous school improvement planning
process to ensure that it is broad-based, collaborative and fosters the commitment of the
stakeholders.
Findings
Supporting Evidence
By any standard, POLAHS is a successful, high-performing public
 agenda and
charter school, and this is largely due to its collaborative, studentminutes from
centered, results-oriented approach to developing curriculum, refining
Board, SSC,
instruction, and allocating resources. The school’s governing Board
POPS, ELAC,
and administration routinely seek input and advice from all
LCAP, and CTE
stakeholder groups, and most decision-making is decentralized.
Advisory Board
meetings
As noted above, one step to broadening the representation of
 agenda and notes
stakeholders in decision-making was the addition of a teacher and
from department,
student representative to the Board, which was already comprised of
grade level, and
business and educational leaders from the community.
general staff
meetings
Teachers have always been essential to planning and improvement at
POLAHS, and their roles were expanded when Lead Teachers were
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placed over departments. Leads are primarily responsible for
interpreting and implementing academic standards in their subject
areas, and for making sure that every teacher in their departments does
so in a rigorous and consistent way. In the core subjects, a critical
means of accomplishing this is regular standards-based assessments,
which are monitored and analyzed by the Lead Teacher. The data is
then used to refine and improve classroom instruction and
assessments. Lead Teachers observe and evaluate the teachers in their
department, and use this process to identify areas of growth and needs
for professional development. Lead Teachers and department chairs
are also responsible for managing a department budget, which can be
used for supplies, professional development, or collaboration time.
Teachers and counselors are also organized by grade levels, and those
meetings are chaired by the Grade Level Coordinator. The primary
focus of grade level meetings is monitoring student academic success
and behavior and discussing other schoolwide issues. A good
example is the Watch List of students with less than 2.0 current grade
point averages. After teachers and counselors have discussed each
student in a grade level meeting, the Coordinator will assign students
to different teachers. The teachers are tasked with contacting parents,
informing them of the situation and resources available, and
documenting those conversations on Aeries.
Teachers and staff also participate in general staff meetings where
various issues are discussed. Parts of the academic calendar, for
example, are determined by a faculty and staff vote.
Teachers and staff are also invited to serve on various advisory boards
that include parents and other community members. These include:
 School Site Council (SSC)
 Parents of POLAHS Students (POPS)
 English Language Advisory Council (ELAC)
 Local Control Accountability Plan (LCAP) committee
 Career and Technical Education (CTE) Advisory Board
 Curriculum Committee
A3.2 Single School Plan for Student Achievement Correlated to Student Learning
Indicator: The school’s Single Plan for Student Achievement (SPSA) is directly correlated
to and driven by the analysis of student achievement data.
Prompt: How do staff ensure that the analysis of student achievement of the critical learner
and college- and career-readiness needs, schoolwide learner outcomes, and academic and
career-readiness standards are incorporated into the SPSA and impact the development,
implementation, and monitoring of the SPSA and the LCAP?
Findings
Supporting Evidence
The analysis of student achievement and student needs has always
 2012 WASC Self67
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informed POLAHS’ curriculum, instruction, and allocation of
resources, as reflected in its SPSA and more recently, LCAP.
For example, when the SPSA was drafted in 2012, course rigor (as
reflected in final grades) was compared to CST results by subject and
CAHSEE results in math and English. As a direct result of this
analysis, one of the goals in the SPSA was improving alignment
between math course topics and CST blueprints. The success of this
approach can be shown in POLAHS’ increasing API score during the
next few years.

Study
 2015 WASC
Progress Report
 LCAP
 Math Department
meeting agendas,
notes, and course
pathways

However, with the adoption of CCSS and NGSS, course-specific
standardized assessments (CSTs) have been replaced by online
cumulative skills-based assessments of juniors. Because the data is
not tied to a particular course or teacher, departments also rely upon
internal standards-based assessments and placement tests.
In the Math Department, for example, upon reviewing this data and
the new CCSS, the department decided to move from a traditional
curriculum (Algebra 1 – Geometry – Algebra 2) to an integrated
curriculum a few years ago. The decision was also made to split the
foundational math course into two courses (Basic Math and
Prealgebra) to better identify student achievement levels and remediate
specific gaps in understanding. The SSC also recommended hiring an
additional math teacher to reduce class sizes, which was approved by
the Board.
Other examples of student data-driven resource allocation include the
hiring of a full-time Career Counselor, College Counselor, SocialEmotional Counselor, EL Coordinator, Instructional Coordinator, the
creation of a CTE program, and the expansion of online credit
recovery courses. These decisions are reflected in POLAHS’ 2016-17
and 2017-18 LCAP goals.
A3.3 Staff Actions/Accountability to Support Learning
Indicator: The school leadership and staff demonstrate shared decision-making,
responsibility, and self-reflection on actions and accountability for implementing practice and
programs that support student learning.
Prompt: Determine the effectiveness of the processes and procedures for involving staff in
shared decision-making, responsibility, and self-reflection on actions and accountability to
support student learning throughout all programs.
Findings
Supporting Evidence
Shared decision-making and individual accountability are hallmarks of  Organization Chart
POLAHS, which have undoubtedly contributed to the school’s
 job descriptions for
success. As discussed above, the faculty has a representative on the
teacher, Lead
Board, and needs, concerns, or suggestions can be communicated
Teacher, Special
directly to the Board. Faculty and staff also vote in general meetings
Education
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on various aspects of the academic calendar.
At the grade level, teachers discuss struggling students on the Watch
List. Each teacher is assigned a few students to track their progress,
discuss concerns with parents, document these discussions, and follow
up with the Grade Level Coordinator. This is part of a schoolwide
tiered intervention process that can lead to recommendations for
additional tutoring or parent-teacher meetings, or it can lead to a
Student Study Team (SST) meeting and possible assessment for
further supports such as a 504 plan or IEP.

Coordinator, and
Grade Level
Coordinator
 agendas and notes
from grade level
meetings

At the department level, teachers are primarily responsible for
understanding the academic standards and developing and/or
implementing curriculum and pedagogy best suited to student mastery
of those standards. The Lead Teacher monitors this process, and is the
primary evaluator of the teachers in his or her department. Lead
Teachers are directly evaluated by the Principal.
The evaluation process for most teachers is a collaboration between
their Lead Teacher or Special Education Coordinator and the
Principal; only physical education teachers are evaluated directly by
the Principal. Evaluations are based upon observations and follow-up
meetings, teachers’ self-evaluations, benchmarks and unit
assessments, and confidential conversations between the Lead and
other employees with insights into a teacher’s effectiveness. This
includes but is not limited to the Instructional Coordinator, Testing
Coordinator, EL Coordinator, and Special Education Coordinator.
A3.4 Internal Communication and Planning
Indicator: The school has effective existing structures for internal communication, planning,
and resolving differences.
Prompt: Evaluate the effectiveness of the existing structures for internal communication,
planning, and resolving differences among the staff or administration.
Findings
Supporting Evidence
POLAHS has grown over the past twelve years into a good-sized
 internal emails
organization, with more than 80 teachers, administrators, and support
 agendas and notes
staff serving the needs of around 1,000 students. Internal
from Summer
communication is critical, and technology plays a crucial role. Every
Institute, general
employee is supplied a computer, and most announcements are made
faculty, grade
via email. Other vital information (like the Employee Handbook and
level, and lead
Teacher Manual) is contained in documents attached to emails or
teacher meetings
linked Google documents.
Every school year is preceded by the Summer Institute, consisting of
one full day and one half day of staff development. For example, the
2017-18 school year was preceded by the Summer Institute on August
7-8, and the first day of school was August 10. At the Institute, new
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teachers are introduced, organizational changes are addressed, and
major issues and goals for the upcoming school year are discussed.
Although specific topics vary from year to year, the overarching goal
is to get everyone on the same page.

Home Group
meetings
 building floor plan

New teachers also meet separately with their Leads and administrators
immediately after the Institute. The goal is to promote collaboration,
answer last-minute questions, and inform new teachers of the many
internal resources available to provide information and support their
teaching practices. There is an all-day follow-up meeting in October
between all new teachers and the Principal and Instructional
Coordinator. At this meeting, issues and concerns are addressed, and
sound teaching practices are explored.
During the school year, teachers and staff collaborate almost every
Monday morning, in general meetings or by grade level or department.
As part of the Self-Study process, Focus and Home Group meetings
are also included. In addition, one full day and one half-day of staff
development are scheduled each semester. The agendas for these
meetings may vary, but the focus is always on professional
development, current issues in education, and/or common planning
time. In all of these settings, teachers and staff are encouraged to share
their concerns.
Teacher collaboration is also encouraged by physical proximity:
classrooms are grouped together by department.
The Principal and Leadership Team (Assistant Principal, Lead
Teachers, and Special Education Coordinator) meet every week to
discuss issues among faculty, staff, parents, and students. They also
plan professional development, schedule and coordinate schoolwide
events, and set broad goals for the organization.

A4. Staff: Qualified and Professional Development Criterion
A qualified staff facilitates achievement of the student academic standards and the schoolwide
learner outcomes through a system of preparation, induction, and ongoing professional development.
There is a systematic approach to continuous improvement through professional development based
on student performance data, student needs, and research.
A4.1 Qualifications and Preparation of Staff
Indicator: The school has procedures to ensure that staff members are qualified based on staff
background, training, and preparation.
Prompt: Evaluate the procedures to ensure all staff members in all programs, including online
instruction, are qualified for their responsibilities based on employment policies and practices,
staff background, training, and preparation.
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Findings
The process for ensuring qualified faculty and staff begins with the
hiring process. All employees, including substitute teachers, coaches,
and subcontracted individuals, undergo Livescan fingerprinting,
background checks, and TB testing. Regular employees are required to
complete a variety of trainings, including CPR/First Aid, bloodborne
pathogens, mandated reporter, suicide prevention, and sexual
harassment. Depending on the position, sealed transcripts of college
courses and proof of necessary degrees and credentials are required.
This includes teachers in all areas: academic, CTE, and physical
education. All employees are interviewed and ultimately hired by the
Principal and other members of the hiring committee, which may
include the Assistant Principal, Instructional Coordinator, Lead
Teachers, department chairs, counselors, or support staff, depending on
the position.

Supporting Evidence
 Employee
Handbook
 Teacher Handbook
 minutes and
agendas from
department
meetings and pupilfree days

For all employees, mentoring, evaluation, and professional development
are key to developing and maintaining a highly competent and motivated
faculty and staff. For teachers, their Lead Teacher or Special Education
Coordinator are primarily responsible for monitoring and evaluating
their professional growth, and providing ongoing feedback and support.
The Lead or Coordinator gathers information about a teacher’s
performance through announced and unannounced observations, followup meetings, reviewing assessments and lesson plans, reviewing midyear self-evaluations, and conferences with other observers such as the
Principal.
Other supports include College Board trainings for AP teachers and the
state-mandated Teacher Induction Program for newly credentialed
teachers. POLAHS participates in this Program through the Los
Angeles County Office of Education (LACOE).
In addition, there are department meetings and pupil-free days which are
mostly dedicated to professional development, and are facilitated by
outside consultants or internal experts in a particular subject. Time
remaining is set aside for common planning purposes.
For support staff, which includes office staff, counselors, school
psychologist, and Instructional and EL Coordinators, the Principal and
Assistant Principal are their primary observers and evaluators. As with
teachers, they meet in departments to plan events and discuss goals and
concerns. Coaches are observed and informally evaluated by the
Athletic Director.
A4.2 Staff Assignment and Preparation
Indicator: The school has a process to assign staff members and provide appropriate
orientation for all assignments, including online instruction and focused programs, to maximize
the expertise of the staff members in relation to impact on quality student learning.
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Prompt: Evaluate the process to assign staff members and provide an appropriate orientation
process, including online instruction and focused programs, to maximize the expertise of all
staff members in relation to impact on quality student learning.
Findings
Supporting Evidence
POLAHS is fully committed to hiring, mentoring, monitoring, and
 Summer Institute
evaluating the performance of every employee, with the immediate goal
agenda
of maximizing performance and encouraging professional growth. This  Substitute Teacher
leads to the ultimate goal of enabling every student to master the
Orientation agenda
standards and reach his or her full potential.
In addition to the above-described evaluation process, every employee
attends a one and one-half day Summer Institute. During the Institute,
employees are informed of expectations, goals, and plans for the
upcoming school year. New teachers also meet with the Principal and
Lead Teachers, where POLAHS’ expectations and unique evaluation
system are discussed.
After the Institute, but still early in the school year, new teachers meet
with the Principal and Instructional Coordinator for an all-day, offcampus professional development event. Many of the topics raised in
the initial meeting during the Summer Institute are explored in greater
detail.
Substitute teachers meet with the Principal and Administrative Assistant
at a separate orientation, where similar information is imparted. Head
coaches for every sport participate in mandatory CIF meetings around
the same time.
A4.3 Defining and Understanding Practices/Relationships
Indicator: The school implements a clear system to communicate administrator and faculty
written policies, charts, and handbooks that define responsibilities, operational practices,
decision-making process, and relationships of leadership and staff.
Prompt: Evaluate the system used to communicate administrator and faculty written policies,
charts, pacing guides and handbooks that define responsibilities, operational practices, decisionmaking processes, and relationships of leadership and staff. Determine the degree of clarity and
understanding of these by administration and faculty.
Findings
All employees sign annual employment contracts and are supplied with
the Employee Handbook. Teachers also receive a Teacher Manual.
Students and parents receive a Student-Parent Handbook. All of these
handbooks contain important written policies that establish
responsibilities and expectations for teachers, staff, parents and students
at POLAHS. In all cases, if there are questions or concerns, employees,
parents, and students are encouraged to contact the Principal.
Employees are supplied with other written materials at the beginning of
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the school year, including the academic calendar, grade reporting
schedule, master schedule, bell schedule, evacuation map, emergency
attendance forms, and campus supervision schedule.
Department handbooks are maintained and updated by the Lead
Teacher, in consultation with the members of his or her department. All
teachers must supply a five-week plan to their Leads or department
chairs prior to the start of every school year. Curriculum pacing guides
during the year are decided by the individual department. In the Math
Department, for example, teachers collaborate on a single pacing guide
for each subject via Google documents.

schedule
 master schedule
 bell schedule
 evacuation map
 emergency
attendance forms
 supervision
schedule
 department
handbooks
 pacing guides

A4.4 Support of Professional Development/Learning and Measurable Effect on Student
Learning
Indicator: The school effectively supports professional development/learning with time,
personnel, material, and fiscal resources to facilitate all students achieving the academic,
college- and career-readiness standards, and the schoolwide learner outcomes.
Prompt: Determine the effectiveness of the professional development support, time and
resources to meet the needs. To what measurable effect have the professional
development/learning activities, including coaching and mentoring, had on student learning?
Findings
Supporting Evidence
By any measure of student achievement, from attendance rates to
 presentation
CAASPP scores to graduation rates, POLAHS is a high-performing
materials from
public charter school, especially when compared to high schools with
Julie Adams
similar demographics. Some of this is undoubtedly due to the school’s
 notes from
commitment to mentoring and ongoing professional development for its
Instructional
faculty and staff.
Coordinator
 written feedback
Within departments, Lead Teachers or department chairs are primarily
and handouts from
responsible for providing ongoing mentoring and support. A valuable
teachers and
schoolwide resource is POLAHS’ Instructional Coordinator, who has
administrators who
consulted with teachers in English, math, and other departments. He has
attended the CMC,
worked with these teachers to improve pacing, assessments, and
NSTA, and CCSA
instructional strategies. The Coordinator has also conducted
conferences
professional development workshops on writing effective benchmarks
and learning objectives.
There are also many opportunities for outside professional development.
Most teachers in the Math Department, for example, have participated
in the annual California Mathematics Council conference in Palm
Springs, a two-day event in October with workshops and presentations
devoted mostly to common core pedagogy. Other departments regularly
attend outside conferences and workshops. For example, POLAHS’
recently-formed CTE Department attended a two-day conference in
August, teachers from the Science Department attended the NSTA
(National Science Teachers Association) conference in March. History
teachers have attended a workshop outlining the new History-Social
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Science Framework, which was hosted by the California History-Social
Science Project. They have also attending workshops on supporting
student writing, hosted by the Los Angeles County Office of Education
(LACOE). The Principal and various other administrators and support
staff always attend the annual California Charter Schools Association
conference in March.
Recently, POLAHS faculty and staff have benefitted from schoolwide
professional development from Julie Adams, an outside consultant with
expertise in the development of the teenage brain and pedagogical
strategies and techniques designed to engage teenagers.
A4.5 Supervision and Evaluation
Indicator: The school implements effective supervision and evaluation procedures in order to
promote professional growth of staff.
Prompt: How effective are the school’s supervision and evaluation procedures?
Findings
Department Lead Teachers and the Special Education Coordinator are
primarily responsible for supervising and evaluating the teachers in their
departments. They review written materials such as course syllabi, fiveweek plans, chapter assessments and benchmarks, and final exams.
They conduct classroom observations (usually unannounced), producing
notes that focus on the four pillars of effective teaching: classroom
management, student interaction, planning and instruction, and
differentiation. They also rely upon informal conversations with other
teachers and staff, such as the Instructional Coordinator, in drafting their
evaluations.
All teachers complete a mid-year self-evaluation of their own
performance during the first semester, using a similar form and same
criteria as the year-end evaluation completed by the Lead Teachers or
Special Education Coordinator in collaboration with the Principal, who
conducts his own observations. This process opens up productive
reflections and discussions between teachers and their supervisors
regarding their performance and areas for growth. It is understood by all
teachers that POLAHS has very high standards; as a result, most selfevaluations, especially from experienced teachers, are not very different
from their final year-end evaluations.
The Principal directly observes and evaluates the Assistant Principal,
Dean of Students, Lead Teachers, Instructional Coordinator, EL
Coordinator, counselors, and physical education teachers. He also
directly supervises and evaluates staff handling financial and operations
concerns: Director of Development, Business Affairs and Operations
Managers, and Federal/State Compliance Coordinator.
The AP directly observes and evaluates the Special Education
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department, including the Coordinator, resource teachers, school
psychologist, and social-emotional counselor. She also
observes/evaluates support staff related to student services: Activities
Director, Administrative Assistant, Attendance Clerk, Data and Testing
Coordinator, and Receptionist.
Some of the aforementioned positions were added after POLAHS’
Organization Chart was approved by the Board and LAUSD. A revised
Chart will be developed and submitted to the Board and District as part
of the charter renewal process in Spring 2018.

A5. Resources Criterion
The human, material, physical, and financial resources are sufficient and utilized effectively and
appropriately in accordance with the legal intent of the program(s) and LCAP to support students in
accomplishing the schoolwide learner outcomes, academic standards, and college- and careerreadiness standards.
A5.1 Allocation Decisions and Their Impact
Indicator: There is a relationship between the decisions about resource allocations, the school’s
vision, mission, the schoolwide learner outcomes, the critical student learning needs, the
district’s LCAP and the Single Plan for Student Achievement (SPSA), the academic standards,
and the college- and career-readiness standards. The school leadership and staff are involved in
the resource allocation decisions.
Prompt: Evaluate the extent to which resources are allocated to meet the school’s vision,
mission, the schoolwide learner outcomes, the critical student learning needs, the student needs
identified in the district LCAP and the SPSA, the academic standards, and the college- and
career-readiness standards. Determine the extent to which leadership and staff are involved in
the resource allocation decisions. What impact has the process for the allocation of resources
made on student learning?
Findings
Supporting Evidence
The school’s overall budget is largely put together by the Principal,
 Audited Financial
Business Affairs Manager, Board Treasurer, and back office company,
Statements
with significant input from School Site Council, LCAP committee, and
 LCAP
Leadership Team, and it ultimately requires approval by the Board of
 department budgets
Trustees in a public meeting. Although this is a complex, timeand spending
consuming process (generally from March through June), the inclusion
of stakeholder input from multiple sources ensures that the focus at all
times remains squarely fixed on student achievement and well-being.
POLAHS’ success in educating students and its reputation in the
community are ample evidence of this.
On a schoolwide level, recent expenditures included hiring full-time
social-emotional and career counselors, an additional math teacher, and
expanding the CTE and credit recovery programs. All of these
expenditures are clearly geared towards enhancing student achievement
and well-being, the foundation of POLAHS’ mission, vision, and
75
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schoolwide learning goals.
At the department level, teachers are directly involved in allocating
resources and spending department money, subject to approval of the
Lead Teacher or department chair. For example, in the Science
Department, teacher feedback encouraged the Lead to allocate more of
the budget for consumables. AP Chemistry students in previous years
were not able to complete two critical labs due to lack of equipment.
Last year, they were able to perform those labs. All chemistry students
have better access to laptops for virtual labs, webquests, and researchbased projects, thanks to two additional laptop carts that were purchased
with the department’s share of textbook funds.
Additionally, during the past few years the Math Department has
increased one class set of graphing calculators to eight and zero laptop
carts to five. Math teachers can connect their content to more real world
examples with greater access to technology (calculators and
Chromebooks) and websites like Desmos and CPM online resources.
Similarly, the English and History departments now have laptop carts
for every teacher in the department, a huge benefit in teaching CCSS for
research and writing.
A5.2 Practices
Indicator: There are processes operating in relationship to district practices for developing an
annual budget, conducting an annual audit, and at all times conducting quality business and
accounting practices.
Prompt: Evaluate the effectiveness of the school’s processes in relationship to district practices
for developing an annual budget, conducting an annual audit, and at all times conducting quality
business and accounting practices, including protections against mishandling of institutional
funds. (Note: Some of this may be more district-based than school-based.)
Findings
Supporting Evidence
Since POLAHS is an independent charter school, this entire response is  Audited Financial
school-based.
Statements,
including
The process of developing an annual budget is set forth above in section
Independent
A5.1. POLAHS’ budget and financial records are audited by an
Auditors Report
independent firm every year, which issues an Auditor’s Report. Last
 Board fiscal
year, the Auditor’s Report included no findings or irregularities.
policies and
procedures
The fiscal and operating procedures were overhauled in 2015, revised
 LAUSD Report
twice last year and again in August 2017 by the Policies and Procedures
Committee, which is chaired by a Board member and includes
POLAHS’ Business Manager and Operations Manager. The revisions
were based on recommendations from recent LAUSD fiscal reviews.
These procedures had not been updated since the 2010-2011 fiscal year,
a few years before the extensive organizational changes discussed in
sections A1.2 and A4.5 took place.
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In addition to the independent firm, the school’s authorizing district,
LAUSD, conducts its own extensive fiscal review and investigation into
POLAHS’ budget, financial policies and procedures, and actual
expenditures. POLAHS has received the highest rating from LAUSD in
this area, providing further confirmation that the organizational changes
have benefitted the entire school.
A5.3 Facilities
Indicator: The school’s facilities are adequate to meet the students’ learning needs, support the
educational program (i.e., accomplish the vision, mission, and the schoolwide learner outcomes)
and are safe, functional, and well-maintained.
Prompt: Determine the extent to which the facilities enable the school to maintain a learning
environment to meet the educational health and safety needs of students.
Findings
Supporting Evidence
POLAHS strives to provide facilities that are cleaner and safer than the
 school building and
vast majority of the high schools in the state. Facility cleaning and
property
maintenance are key to providing an effective learning environment. All
employees, from administrators to faculty to support staff and
custodians, are active in immediately reporting graffiti or vandalism and
following up with quick removal and/or repairs of any damage.
The school has installed several security cameras during the past few
years, with monitoring stations at the front desk and in the AP/Dean
office, to further enhance safety and security.
POLAHS has two state-of-the-art science labs, and plans are underway
to convert other science classrooms to labs. In addition to a wide array
of general laboratory equipment, the labs are well-equipped with safety
equipment such as fire blankets, fire extinguishers, goggles, lab aprons,
gloves, emergency showers, emergency eye wash stations, broken glass
containers, and a proper waste disposal container for chemicals with
heavy metals. Any labs that require students handle acids, bases, heavy
metal solutions or potentially toxic compounds are performed in the lab
classrooms where students have access to safety equipment. The lab
designated for chemistry classes has a portable fume hood for reactions
involving potentially toxic gaseous by-products.
To ensure the safety of students in a general disaster, every classroom
has a map outlining evacuation routes in cases of emergency and
disaster plans and survival kits to prepare for those situations. Every
teacher is required to keep an emergency folder in the classroom that
includes a current roster and attendance sheets. In the event of an
evacuation, the building has multiple exits on either sides of the building
to allow adequate escape routes for all persons in the building.
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A5.4 Instructional Materials and Equipment
Indicator: The policies and procedures for acquiring and maintaining adequate instructional
materials and equipment, such as textbooks, other printed materials, audio-visual, support
technology, manipulatives, and laboratory materials are effective.
Prompt: Evaluate the effectiveness of the policies and procedures for acquiring and
maintaining adequate instructional materials and equipment, such as technology tools and
software, the support systems for technology, software, textbooks, other printed materials,
library media resources, manipulatives, and laboratory materials for instruction including
online.
Findings
Supporting Evidence
In the past, procedures and policies for acquiring and maintaining
 Audited Financial
instructional materials and equipment were adequate but not always
Statements
coordinated. However, the process has greatly improved during the past  school budget
two years. Red tape and unnecessary forms have been eliminated.
 department budgets
Fiscal accountability is maintained through an approval process which
and spending
involves a Lead Teacher or department chair, the Federal and State
Programs Compliance Coordinator, Business Manager, and Principal.
Department budgets were put in place during the 2015-2016 school year.
As a result, each teacher or department has the freedom to make
purchases based on instructional needs. Specific departments have
different procedures on how the money is split or spent. The English
and History Departments have pooled department money and borrowed
from their share of the school textbook fund to buy laptop carts for every
teacher in their departments. The Math Department determines
purchases based on a priority standpoint. Most purchases have been for
technology such as graphing calculators and laptops. For the Science
Department, the pool of money is split among its teachers and each has
the discretion to spend money on necessary materials such as lab
equipment. As a result of these budgets, teachers have been far more
effective in providing the proper instructional materials for their
classrooms.
Should there be a substantial need in any department, department chairs
can meet with the Principal to see if there is additional funding. For
example, the Science Department regularly uses up its funds fairly
quickly due to the high number of consumables. However, the Principal
was able to find additional room in the school’s budget and purchase
two laptop carts for the Science Department over the summer of 2017,
allowing more students access to technology.
The administration anticipated the need to update aging textbooks,
especially in light of CCSS and NGSS. POLAHS has a significant
textbook reserve fund, currently around $300,000.
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A5.5 Well-Qualified Staff
Indicator: Resources are available to enable the hiring, nurturing, and ongoing professional
development of a well-qualified staff for all programs such as online instruction and college and
career.
Prompt: Determine if the resources are available to hire, nurture, and provide ongoing
professional development for a well-qualified staff. Include specifics if online, IB, and/or
college and career preparation programs are in place.
Findings
Supporting Evidence
POLAHS has adequate resources to hire, nurture, and provide ongoing
 School calendar
professional development for a well-qualified staff. Professional
 notes from
development consists of outside speakers, teacher-led workshops, and
conferences
educational conferences.
For example, the Math Department’s budget is sufficient for teachers to
attend the California Mathematics Council conference in November and
the UCLA Curtis Center conference in March. The budget also covers a
few days of common planning time, if desired. Similarly, the Science
Department has a budget for teachers to attend conferences (e.g.,
National Science Teacher Association conference, AP by the Sea) or to
provide substitutes so teachers can collaborate on the new NGSS
curriculum. Using their department budget, the History Department
attended the History-Social Science Framework Conference as well as
LACOE-sponsored argumentative writing workshops. Like the Science
Department, its budget includes funds for substitutes, allowing teachers
to schedule collaborative planning days. The other departments,
including CTE, English, and Spanish, also have budgets for conferences
and teacher collaboration time.
Schoolwide staff development is also built into the calendar. For
example, in the 2016-2017 school year, the entire faculty participated in
a half day workshop with Julie Adams, a consultant on the neuroscience
of the teenage brain and best practices for teaching teenagers. Ms.
Adams conducted a half-day follow-up session during the 2017 Summer
Institute. During professional development days, breakout sessions are
conducted by POLAHS teachers with specific areas of expertise, such as
Google classroom, developing Webquests or other online learning
activities, writing across the curriculum, et cetera. Every semester has
one and one-half pupil-free days built into the schedule. These days are
always dedicated to professional development.
A5.6 Long-Range Planning
Indicator: The district and school’s processes for regularly and effectively aligning the Local
Control Accountability Plan (LCAP) with site resource decisions ensures the continual
availability and coordination of appropriate funds to support students’ achievement of the
critical student learning needs, the academic standards, college- and career-readiness standards,
and the schoolwide learner outcomes.
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Prompt: Evaluate the effectiveness of these processes.
Findings
Supporting Evidence
Faculty, parents, students and community members are all stakeholders
 LCAP
in the development of POLAHS’ LCAP. To identify needs and refine
 agendas and
and develop program goals, information is disseminated and discussed
minutes from
at meetings of the Board of Trustees, Parents of POLAHS Students
Board, POPS,
(POPS), School Site Council (SSC), and English Learner Advisory
SSC, and ELAC
Committee (ELAC). Input from and discussions among stakeholders at
meetings
these meetings are essential in developing and refining POLAHS’ LCAP
goals.
The goals set forth in POLAHS’ LCAP have directly led to resource
allocations such as: hiring an additional math teacher, purchasing extra
laptop carts for departments, expanding the CTE program and online
credit recovery courses, and hiring a full-time Career Counselor, SocialEmotional counselor, Federal/State Compliance Coordinator, and Board
of Trustees Administrative Assistant.
The overall success of POLAHS as measured by any metric (such as
attendance data, graduation rates, and standardized test scores),
especially when compared to other high schools with similar
demographics, is solid evidence that resources are consistently allocated
to maximize student opportunities and achievement of critical student
learning needs, academic standards, and career readiness goals.

A6. Resources Criterion [Charter Schools only]
The governing authority and the school leadership execute responsible resource planning for the
future. The school has developed policies, procedures, and internal controls for managing the
financial operations that meet state laws, generally accepted practices, and ethical standards. The
school is fiscally solvent and uses sound and ethical accounting practices (budgeting/monitoring,
internal controls, audits, fiscal health, and reporting).
A6.1 Long-range Financial (and Other Resources) Plan and Stakeholder Involvement
Indicator: The school regularly involves stakeholders in the review of its long-range plan/capital
needs (and other resources) in relation to the school’s vision, mission, and schoolwide learner
outcomes. Decisions about resource allocation are directly related to the school’s vision, mission,
and schoolwide learner outcomes.
Prompt: Evaluate the effectiveness of how the school regularly reviews its long-range
plan/capital needs (and other resources) and makes decisions about resource allocations.
Findings
Supporting Evidence
Board of Trustees meetings provide a public forum for stakeholder
 agendas and notes
groups and other members of the community to share ideas and discuss
from general staff,
resource allocation for both short and long-term projects. The Facilities
department, and
and Operations Committee meetings provide a vehicle for input and
grade level
decisions on long-term project plans and needs from a capital expenditure
meetings
and facility needs/improvements perspective. The Financial Committee
 agendas and
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fulfills a similar role.
General faculty, department, and grade level meetings provide a forum
for input to the Leadership Team on faculty and staff needs in terms of
capital equipment or items and upcoming short and long term resource
requirements in general or by department. Other mechanisms are School
Site Council and the LCAP committee, which focus on schoolwide goals
and needs when developing recommendations for the Board.

minutes from
Board, Facilities
and Operations
Committee,
Finance
Committee, and
School Site
Council meetings

The effectiveness of this process is amply demonstrated by POLAHS’
ongoing success and highest marks from LAUSD, both for academics and
financial management.
A6.2 Regular Accounting and External Audit Procedures
Indicator: The school has written policy that defines internal controls, contracts, regular
accounting, and external audit procedures.
Prompt: Comment on the effectiveness of the accounting procedures and review process to
determine if they meet the generally accepted principles of accounting and audit procedures and
education code for charter schools.
Findings
Supporting Evidence
General accounting procedures are outlined in POLAHS’ Fiscal and
 Fiscal and
Operating Procedures Manual. These procedures were last updated by
Operating
the Policies and Procedures Committee and Board approved in August
Procedures
2017.
 Audited Financial
An independent audit firm, Vicenti, Lloyd & Stutzman, CPAs, performs
Statements,
an annual audit in accordance with auditing standards generally accepted
including
in the United States of America. The objective of the audit is to
Independent
determine if POLAHS’ financial statements are fairly presented and
Auditors Report
conform to generally-accepted accounting principles. POLAHS received  LAUSD report
a clean audit with no findings or questioned costs for the fiscal year
ending June 30, 2016. In addition, LAUSD conducts an annual fiscal
review as part of their oversight visit, and in May 2017 awarded
POLAHS a score of 4 on the fiscal review, which is the highest score a
school can receive.
A6.3 Processes for Implementation of Financial Practices
Indicator: The school employs accountability measures to ensure that personnel follow fiscal
policies and procedures.
Prompt: Evaluate the effectiveness of the school’s processes and protections for the following:
1) who is authorized to sign contracts, write checks, and release institutional funds; 2) the
monitoring of payroll information; 3) the review of bank reconciliations and deposits/withdrawals
of all school financial accounts; and 4) the policies and procedures for the use of credit cards and
other lines of credit.
Findings
Supporting Evidence
POLAHS Fiscal and Operating Procedures, which were last updated by
 Fiscal and
the Procedures and Policies Committee and Board approved in August
Operating
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2017, details the school’s processes and protections of authorizing
contracts, checks, and institutional funds, the monitoring of payroll, the
review of bank reconciliations and deposits/withdrawals of school
financial accounts, and the policies and procedures for the use of credit
cards. All employees are required to follow POLAHS Fiscal and
Operating Procedures.

Procedures
 Audited Financial
Statements,
including
Independent
Auditors Report

As a part of the annual LAUSD fiscal review, the fiscal auditor selects
checks from POLAHS’ check registers and requests all supporting
documents associated with the selected checks, credit card statements and
transactions, and contracts. In addition, the fiscal auditor reviews months
of bank reconciliations and requests supporting documents which include
wire instructions, withdrawal receipts, and copies of cancelled checks.
To pass the fiscal review, POLAHS must demonstrate that all
transactions and documentation have been processed in accordance with
its Fiscal and Operating Procedures.
Also, the independent audit conducted by Vicenti, Lloyd & Stutzman,
CPAs, reports on the school’s internal controls related to the financial
statements and compliance with regulations, payroll, contracts, and grant
agreements.
A6.4 Budgeting Process – Transparency
Indicator: The school develops and monitors its annual budgeting process to ensure
transparency and stakeholder involvement.
Prompt: Evaluate the effectiveness of the school’s procedures to develop and monitor its annual
budgeting process to ensure transparency and stakeholder involvement.
Findings
Supporting Evidence
POLAHS is committed to developing its annual budget in a manner that
 school budget
is transparent and includes significant stakeholder input. As discussed
 agendas and
above in section A5.1, the school’s overall budget is largely put together
minutes from
by the Principal, Business Affairs Manager, Board Treasurer, and back
Board, Finance
office company. The process generally takes place from March through
Committee, and
June.
School Site
Council meetings
Board members and other stakeholders are both welcome and invited to
participate in the budget planning process where contracts, major
projects, and major vendors are reviewed and discussed. POLAHS
School Site Council and LCAP committee have significant input,
ensuring that the needs of the LCAP and the LCAP goals are included in
the budget. Not only is the budget presented to the Finance Committee at
an open meeting, but historically, POLAHS has held a separate Board
meeting dedicated to the budget to allow ample time to present and
discuss in detail the included contracts, major projects, and major
vendors. The final budget requires the approval of the full Board in a
public meeting.
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A6.5 Adequate Compensation, Staffing, Reserves
Indicator: The school governing body provides adequate compensation to faculty,
administrators, and staff; adequate staffing for the school’s program; and reasonable
accumulation of reserves.
Prompt: To what extent does the school’s governing body provide adequate compensation to
faculty, administrators, and staff; adequate staffing for school’s program; and reasonable
accumulation of reserves?
Findings
Supporting Evidence
The Personnel Committee and the Board of Trustees evaluate
 agendas and
compensation and benefits annually and make decisions on compensation
minutes from
for the upcoming school year. The Personnel Committee recommended
Board, Personnel
hiring a search firm, Edgility, for the first time to look at overall
Committee, and
compensation for all positions prior to budgeting for the 2017-18 school
Finance
year. The hiring of Edgility was approved by the Board at the February
Committee
2017 Board meeting, and its compensation report was completed in May
meetings
2017.
 Edgility report
As a result of the study, teachers received a salary increase of 5% for the
2017-18 school year, in addition to the usual step and column increases,
and the monthly allotment for health care benefits for all full-time
employees was increased to $800 with no dependents, $900 with one
dependent, and $1100 with two or more dependents. In addition, support
staff were granted one more day of vacation per year of service, with a
cap at five years. Their vacation time now ranges from 15 to 20 days per
year. The Board and administration are still reviewing support staff
salaries, which may result in raises for different positions.
The LCAP helps guide staffing levels, and in conjunction with the
Principal’s recommendations, is integrated into the budget. The budget is
presented to the Finance Committee and then onward to the Board of
Trustees for approval. Additionally, the Finance Committee evaluates
the overall financial plan for the school, ensuring a reserve for the short
and long term protection of the school, as well as meeting the conditions
of the loan agreements in place for the building and property acquisition.
A6.6 Marketing Strategies
Indicator: The school has marketing strategies to support the implementation of the
developmental program, including research and information to help develop future planning.
Prompt: Evaluate the effectiveness of the school’s marketing strategies to support the
implementation of the developmental program, including research and information to help
develop future planning.
Findings
Supporting Evidence
POLAHS relies on marketing and communication strategies to support
 school website
the implementation of its academic and auxiliary programs. Fundraising,
www.polahs.net
identification of prospective internship partners, community public
 notes and files of
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relations, and student recruitment is conducted through bi-monthly
newsletters, brochures, newspaper advertisements, social media, and the
POLAHS website.

POLAHS’
Director of
Development

Information to develop future planning and grant research is conducted
via an annual subscription to the Foundation Center’s “Foundation
Directory Online”, as well as through the California Department of
Education (CDE), California Charter School Association (CCSA), and
federal grant portals.
A6.7 Informing the Public and Appropriate Authorities
Indicator: The governing authorities and school leaders inform the public and appropriate
governmental authorities about the financial needs of the organization.
Prompt: Evaluate the effectiveness of the processes for the governing authorities and school
leaders for informing the public and appropriate governmental authorities about the financial
needs of the organization.
Findings
Supporting Evidence
All POLAHS Board and committee meetings are governed by the Brown
 school website
Act and are held publicly. All meeting agendas are posted both
www.polahs.net
physically at the school site and on the POLAHS website to facilitate
 agendas and
public access. Financial reports are posted on the POLAHS website as
minutes of Board
well. During Board meetings, ample paper copies of reports and financial
meetings
data are conspicuously placed on a table for easy public access and use.
These documents are also available via public records request.
Thanks to the efforts of POLAHS’ administration, SSC and LCAP
committees, Board of Trustees and Board committees, faculty, and other
stakeholders, POLAHS operates within a grounded, realistic annual
budget. The monies it receives from state and federal block grants,
supplemental grants, and other grants from private organizations and
donors are fully sufficient to fund all of its programs (academic, athletic,
and CTE), pay all employees competitive wages and benefits, maintain
safe and clean facilities, and continue to set aside reserves for textbooks
and unexpected expenses.

WASC Category A. Organization: Vision and Purpose,
Governance, Leadership, Staff, and Resources:
Summary, Strengths, and Growth Needs
Summary (including comments about the preliminary identified critical student learning
needs)
By any standard or metric, POLAHS is a very successful, high-performing public charter school
serving the needs of mostly disadvantaged students in the San Pedro/Wilmington Port area.
Since its founding in 2005, POLAHS has expanded and improved its academic, athletic, and
college and career-prep programs in the ongoing pursuit of its mission and vision. The school’s
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administration, faculty, and support staff, with direction and guidance from the Board, have made
these improvements in a highly ethical and transparent manner, seeking input and advice from all
stakeholders, spending resources wisely and frugally, with students’ needs at the center of all
decision-making. Going forward, administration and support staff will continue to provide all
necessary resources and otherwise support the faculty’s efforts to address critical student learning
needs.
Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and
Resources: Areas of Strength












Revised mission and vision statements accurately reflect the overall philosophy and day-today practices of POLAHS’ leadership and staff.
Emphasis has expanded in recent years from four-year college prep to include career and
community college prep, better meeting the needs of all students.
There are many opportunities for stakeholders to become involved in school governance.
Administration, faculty, and staff are flexible and receptive to new ideas.
Spending and other resource allocation decisions are clearly student-centered and focused
on POLAHS’ LCAP goals. Fiscal policies and procedures are sound, with multiple layers
of oversight, greatly reducing the chances of unproductive spending of school resources.
Where possible, spending decisions are decentralized (e.g., department budgets).
The overall focus of resource allocation is on college and career prep; however, student
well-being is also a critical concern, as evidenced by six full-time counselors (three
academic, one college, one career and one social-emotional) and a full-time school
psychologist.
Lead Teachers are the primary evaluators for most classroom teachers, and the Special
Education Coordinator is the primary evaluator of resource teachers. They have the most
expertise in the relevant content area and subject-specific teaching strategies.
All employees, including administrators, faculty, and staff, are held to very high standards
of professional and courteous conduct.
School facilities are clean and safe, helping to establish an effective learning environment.
Collaboration is encouraged; for example, teachers meet regularly by department and grade
level, and department classrooms are clustered together.

Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and
Resources: Areas of Growth





Although stakeholders have a strong intuitive understanding of the school’s mission and
vision, the wording and details could be better communicated to stakeholders.
POLAHS has implemented numerous organizational changes during the past few years:
changing roles and responsibilities of administration and support staff could be better
communicated to the faculty.
Opportunities for outside stakeholders (parents and community members) to become
involved in school governance could be better communicated.
Collaboration is encouraged, but more department and teacher collaboration time should be
prioritized.
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Category B: Standards-based Student Learning: Curriculum
B1. Rigorous and Relevant Standards-Based Curriculum Criterion
All students participate in a rigorous, relevant, and coherent standards-based curriculum that
supports the achievement of the schoolwide learner outcomes, academic standards, and the collegeand career-readiness standards in order to meet graduation requirements. Through standards-based
learning (what is taught and how it is taught), these are accomplished.
B1.1 Current Educational Research and Thinking
Indicator: The school uses current educational research related to maintain a viable,
meaningful instructional program that prepares students for college, career and life.
Prompt: Evaluate how effective the school uses current educational research related to the
curricular areas to maintain a viable, meaningful instructional program for students.
Findings
Supporting Evidence
To maintain a viable, meaningful instructional program that prepares
 Classroom
observations
students for college, career, and life, POLAHS’ teachers and staff are
 Student work
committed to making certain that they use current educational research
 Benchmarks
to guide their curriculum. The teachers and staff are active participants
 Department
in a productive learning community which consequently leads to
Binders
positive benefits for the students.
 DOK training inhouse
Math teachers attend conferences to help fine tune their use of a College
 Common Core
Prep Math Curriculum, while English teachers have conducted various
Professional
professional development trainings on the implementation of Common
Development
Core. History has also been involved in professional development
(ELA)
training through Los Angeles County of Education (LACOE) to help
 Department
with the implementation of Common Core in the Social Sciences as well
meeting agendas
as the integration of argumentative writing in their discipline. In
 Professional
addition, the Science department has been deeply involved in
Development
transitioning to the NGSS standards and has participated in the NTSA
Materials
Conference, Physics Workshops and AP Chemistry/Physics conferences.  Syllabi
 School’s Social and
The teachers in the electives have also been involved in learning current
Emotional
educational research to enhance their curriculum. The Spanish
counselors
materials sent to
department has attended workshops through the Bureau of Educational
teachers and staff
Research to develop more engaging lessons in the target language and
 Chrome book carts
creating formative assessments. The Career and Technical Education
 Google Classroom
Department does professional development through workshops at
 CTE course
LACOE. The Physical Education Department attended workshops on
offerings
Fitness Gram Best Practices and Nuts and Bolts in PE.
To increase the level of rigor in all disciplines to assist the students in
meeting the College and Career Readiness standards, POLAHS has
provided professional development for teachers and staff to facilitate the
implementation of Webb’s Depth of Knowledge (DOK) schema
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throughout the curriculum. Teachers in the core subjects as well as in
the electives are aligning their curriculum to foment a higher level of
cognitive rigor. In the academic departments, teachers collaborate
closely to create and analyze questions in their assessments and
assignments to make sure they are meeting higher levels of cognitive
demand, allowing students to demonstrate a greater depth of
understanding.
Current educational research has also had an impact on the quantity and
quality of homework being assigned in the majority of classes. The
Center for Public Education did an extensive research review on the
value of homework. In this review, they concluded that homework can
have a negative effect on student’s motivation and interest therefore, if it
is assigned it must be done with reason and moderation. POLAHS
teachers are re-evaluating homework assignments to assess the
meaningfulness of the homework assigned. After careful reflection and
analysis, some teachers have decided that homework need not be
assigned on a daily basis while others have revamped their homework to
make sure that it is meaningful, it allows for student autonomy, and that
it is purposeful.
Another area of research that has influenced POLAHS’ instructional
program is the “whole child” approach to teaching. POLAHS is aware
that there is a wave of growing student stress in all schools and
POLAHS is no exception. During grade level meetings as well as during
informal conversations amongst teachers and students stress has been a
topic of concern. With the increase in rigor and demands placed on
students there is inevitably an increased level of stress. All teachers
attended a professional development workshop, The Neuroscience
behind the Teenage Brain, that helped teachers be cognizant of the
different factors that affect a students’ behavior and learning in the
classroom.
Additionally, with the help of POLAHS’ school social/emotional
counselor teachers have begun using an “I’m taking a break” pass. The
rationale for the pass is that it is a positive, respectful, and supportive
strategy for students having a minor emotional problem and need a few
minutes to collect themselves. It is also an excellent tool for students
who get frustrated in class and need a quick break. Stephen Krashen’s
study of student’s affective filter is clear that the students stop learning
when feeling high levels of stress in the classroom, therefore at
POLAHS it is just as important to address a student’s social and
emotional needs as it is their academic needs.
POLAHS’ teachers continue to use technology in all subject areas to
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enhance instruction and to increase student learning and engagement.
POLAHS has increased the availability of computer carts to many
departments which facilitates a teacher’s integration of technology in the
curriculum. Edutopia’s Technology Integration Research Review (2015)
found that successful integration of technology involves students
playing an active role in their learning and receiving frequent,
personalized feedback. The use of Google Drive has allowed students to
share their work with their teachers while still in the process of
completing an assignment which allows for a teacher to give student
feedback while working on a paper or a slide. Teachers also use
websites or a classroom portal like Google Classroom to communicate
and instruct students as well as a resource of classroom materials such
as instructional Power Points, articles or YouTube videos. Lastly,
technology is being used for game based learning activities. Teachers
use games such as Quizlet, Kahoot, and Jeopardy to assess learning and
to review before assessments.
The largest impact from educational research POLAHS has experienced
is its implementation of Career and Technical Education (CTE)
programs and pathways. CTE provides students the opportunity to
acquire skills that are necessary in today’s workplace such as critical
thinking, collaboration, problem solving, innovation, teamwork and
communication. Because this program presents a more contextualized
learning opportunity that allows students to see the relevance of what
they are learning and to apply it to a career goal, it has a higher
likelihood of appealing to students at risk of leaving high school as well
as students of various abilities. A study conducted by the Fordham
Institute (2016) found that CTE has made a positive impact on student
educational outcomes. The research found that CTE pathways can
engage many more learners, decrease high school dropout rates and
increase postsecondary success. POLAHS currently offers CTE
programs and pathways in Boat Operations, Residential and
Commercial Construction, Office Skills, Graphic Design, and Digital
Photography. Video Production has been added to the CTE program this
year.
B1.2 Academic and College-and-Career-Readiness Standards for Each Area
Indicator: The school has defined academic standards and college- and career-readiness
standards for each subject area, course, and/or program
Prompt: Determine the extent to which there are defined academic standards and college and
career-readiness standards for each subject area, course, and/or program that meet state or
national/international standards and, where applicable, expectations within courses that meet the
UC “a-g” requirements. (This includes examination of the annual submission of course syllabus
approval to UC for all AP courses. Verify that the facility requirements for "wet labs" are met
for all lab science courses.)
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Findings
POLAHS’ teachers align the curriculum to meet the defined academic
standards or frameworks for each class offered. The California state
standards, the CCSS state standards, and NGSS are the backbone of the
instruction provided. However, in the absence of California Standards
for some of the courses, teachers and Lead Teachers, work with
Frameworks to create standards that are rigorous and relevant to each
class. All courses are aligned to meet A-G requirements and all AP
courses submit syllabi to receive approval from the College Board.
The English Department has aligned the curriculum at every grade level
to meet the CCSS. The department has undergone ongoing professional
development to dissect the standards down to more workable units,
which allows the different grade levels to customize instruction
accordingly. The use of benchmarks aligned with the standards and the
resulting data analysis allows the department to assess the needs of
students, it allows students to meet the standards, as well as, guides
planning and illuminates further instruction to incorporate skills that
will help the students in achieving the curricular goals.
The English Language Development Standards are incorporated as part
of the ELA master plan. Through close consultation and collaboration
with the EL Coordinator and the English Department, the ELD
standards are interwoven in every step of EL instruction.
The Math Department creates common assessments that are based on
the CCSS. All Integrated Math classes use College Preparatory Math
(CPM) as part of the curriculum and are A- G compliant. Functions,
Equations and Modeling (FEM), Pre-Algebra and Basic Math are not AG approved but follow the Integrated Math Standards. These courses
serve to build math skills so performance is A-G courses is stronger.
Functions, Trigonometry and Statistics (FTS) is UC approved for
students who are not yet ready to take Pre-Calculus.
In order to prepare students to meet CCSS, the math lead and teachers
collaborate regularly to create common assessments, or milepost which
focus on specific standards. Students are allowed to retake milepost as
many times (within a month) as necessary to receive a passing score.
Various versions of these milepost challenge student proficiencies
including those that have been created with accommodations to meet the
needs of students receiving special services as indicated in a 504 plan or
Individual Education Plan (IEP).
History classes are following the California History-Social Science
Content Standards and frameworks and are implementing the CCSS in
literacy and writing.
There is an ongoing collaborative effort to focus on writing development
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in the social sciences as evidenced by the inclusion of critical analysis
paragraphs and document-based writing instruction.
With the adoption of the NGSS Standards, the science department has
been at work transitioning their curriculum to reflect the new standards.
POLAHS’s transition to the Next Generation Science Standards began
during the 2014-2015 school year. The Science Department began
deciphering the new standards choosing the best course of action for
POLAHS. In order to prepare students for a possible testing date during
the 2017-2018 school year class offerings were changed starting at the
9th grade level. Previously 9th grade students took an Integrated Science
class followed by Biology in their sophomore year, chemistry in their
junior year, and a selection of classes during their senior year. Due to
the new standards, the decision was made to begin freshman with
Biology, followed by Chemistry in their sophomore year, and Physics in
their junior year. Earth science standards would be distributed among
the first three years according to where each standard fit best. Each of
these classes would be redesigned to a conceptual based curriculum in
order to make standards and subject matter attainable by all students
regardless of math and English skills. During a student’s senior year,
they would have the opportunity to explore other science electives such
as, Marine Biology, AP Environmental Science, AP Chemistry, and
Aquaculture.
The Spanish Department is using the World Language Content
Standards as well as the ACTFL for Foreign Language Learning
Standards.
Special Education Department has aligned academic and functional IEP
goals to the CCSS. The students Individual Educational Plan (IEP) goals
are written based on the standards for ELA and math.
The CTE department adheres to the California Career Technical
Education Model Curriculum standards. The CTE framework has
established California standards for Career Ready Practice. These are
skills that students should acquire and know prior to embarking into a
future career. Each CTE program also includes its own individual
industry-sector anchor standards as well. The anchor standards align
with CCSS. These standards are used for each course in developing
curriculum and instructional practices. Each pathway has its own set of
standards that dictate their curriculum. Presently, one CTE course,
Digital Photography, meets the A-G requirements. All other courses are
pending approval.
Art classes meets state standards through the application of the Elements
of Art and Principles of Design.
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B1.3 Congruence
Indicator: There is congruence between the actual concepts and skills taught, the academic
standards, the college- and career-readiness standards, and the schoolwide learner outcomes.
Prompt: Evaluate the extent to which there is congruence or consistency between the actual
concepts and skills taught, the academic standards, the college- and career-readiness standards,
and the schoolwide learner outcomes.
Findings
Supporting Evidence
There is congruence between the actual concepts and skills, the
 Syllabi
academic standards, the college-and career-readiness standards and the
 Classroom
schoolwide leaner outcomes as seen through observations and
observations
examination of student work samples. The use of benchmarks in all core  Student work
subjects aligned to the CCSS. Post benchmark analysis offers valuable
 Common
information to teachers, Lead Teachers and each department on the
benchmarks
effectiveness of the instruction towards meeting the standards.
 Benchmark
Adjustments and modifications to instruction are made as needed based
analysis
on the benchmark analysis data.
 College and Career
Counselors
Teachers in all subject areas use instructional strategies to facilitate the
 Department
attainment of curricular goals as well as the schoolwide learner
Binders
outcomes. In math classes, students work daily in centers to foment
collaboration, communication and problem solving skills. Teachers in
the Math Department have created mile posts and common benchmarks
which are standards-based. Within the Science Department, labs and
projects are the best indicators of congruence between the actual
concepts, skills, academic standards, and the school wide learner
outcomes. The use of the scientific method in experiments, working in
lab groups, and creating projects promote collaborative learning and the
honing of communication skills.
All facets of the English curriculum are purposely designed to produce
students that are critical thinkers, effective communicators and are
prepared for the future. Students are presented with challenging learning
experiences throughout all grades as they are challenged to write critical
analysis paragraph, evidence-based writing and argumentative essays.
The History Department has also incorporated these skills in their
curriculum through close collaboration with the English Department.
In the Spanish Department, the concepts and skills taught in the native
and non-native classes are intentionally selected to develop students to
serve the global community. The acquisition of a second language or the
refinement of a student’s home language is at the core of language
learning at POLAHS. Through direct instruction and a variety of
engaging instructional strategies students are encouraged to develop the
target language. Students are presented with authentic resources to
promote real world language learning experiences. The primary
emphasis is to prepare students to communicate, collaborate, and think
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critically so that they can become productive citizens of their community
and the world.
All Career Technical and Education classes include common
foundations in the anchor standards for each industry sector. Currently
POLAHS offer CTE curriculum in Boat Operations, Residential and
Commercial Construction, Video Production, Office Skills, Graphic
Design, and Digital Photography. All these pathways lead to
certification so that students can be prepared for postsecondary
education and employment in their designated pathway. Each sector
focuses on student communication, problem solving, skill development
and project-based learning. Digital Media students are frequently seen
out in the community taking pictures for community events such as the
9th Annual Port of Los Angeles Cars and Stripes Forever Festival.
B1.4 Integration Among Disciplines
Indicator: There is integration and alignment among academic and career technical disciplines
at the school and where applicable, integration of outsourced curriculum into the program so
that curricular integrity, reliability, and security are maintained.
Prompt: Evaluate to what extent is there integration among disciplines and where applicable,
integration of outsourced curriculum into the program so that curricular integrity, reliability, and
security are maintained.
Findings
Supporting Evidence
The teachers of all disciplines at POLAHS have been making an
 Classroom
informal, but greater effort to communicate with each other prior to
observations
lessons with the goal of creating an interdisciplinary approach to their
 Student work
curriculum. One example of cross curricular effort is the implementation  Department
of Critical Reading strategies used in English classes also being used in
meeting agendas
Native Speakers Spanish class. Also, the literary devices studied in
 CTE Showcase
English 10 are also studied in the 10th grade Native Speakers class in an  Unit Plans
effort to give students exposure to concepts in Spanish as well as
English.
Along with the transition to Common Core, all disciplines are also
working on incorporating the different levels of DOK as well as
integrating writing across the curriculum.
In the CTE department when appropriate, cross-curricular learning is
incorporated into instruction. Math is heavily incorporated into
construction. Art is incorporated into graphic design and digital
photography. Geography and technology is incorporated into boat
operations.
There are frequent opportunities for collaboration between the 10th grade
history and English teachers to better align themes in content and core
novels. For example, Night which is taught in English class is also used
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in history to teach the Holocaust and WWII.
The 11th grade history and English teachers collaborate to align
curriculum so that students receive historical context while analyzing
literature in English e.g., Civil Rights unit and MLK’s, “I Have a
Dream” speech. In 12th grade, history and English teachers collaborate
on lessons regarding core text, such as Fast Food Nation that build on
literacy and critical thinking skills.
Many of the classes make connections with the other subject areas
without formally consulting with the different departments. Examples of
these connections are as follows:












In the Pre-calculus and Algebra 2 classes, the students incorporate
technology to design a picture using the different types of
functions they learn about and how to restrict the domain of those
functions to create their pictures.
Finance class incorporates math skills as well as writing skills.
The Science Department integrates the concept of Claims
Evidence and Reasoning throughout their curriculum as well as the
integration of various interdisciplinary skills such as measurement
and calculation skills.
In Physics, the teacher incorporates topics such as the Cold War
and the Haber Process (WWII).
The Art classes integrate with English when writing about artwork
as well as critiquing artwork using art specific terminology such as
explaining how they used the Elements of Art and Principles of
Design in their compositions. They also incorporate Math when
they use the ruler and the Grid Method to scale artwork.
Art and Spanish collaborate closely when planning for the Día de
los Muertos Art Exhibit.
Drama classes use math when building their sets and they need to
scale down their designs.
Environmental Engineering Studies students learn current best
practices in energy, water and agriculture. The students analyze
current energy and agricultural infrastructure as well as
human/environmental problems that arise from these practices.

Although these examples describe teachers making an effort to have a
more interdisciplinary approach in the curriculum, they are subtle
connections to other disciplines rather than a true integration. Teachers
at POLAHS exhibit a willingness and readiness to integrate and have
overwhelmingly agreed to make integration a goal.
B1.5 Articulation and Follow-up Studies
Indicator: The school articulates regularly with feeder schools, local colleges and universities,
and technical schools. The school uses follow-up studies of graduates and others to learn about
the effectiveness of the curricular program.
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Prompt: Determine the extent to which the school articulates curricular programs and
expectations with its feeder schools, local colleges and universities, and technical schools.
Explain how the school uses follow-up studies of graduates and others to learn about the
effectiveness of the curricular program.
Findings
Supporting Evidence
POLAHS articulates its curricular programs and expectations with
 POLAHS
feeder schools, local colleges and universities, and technical schools
newsletter
through a variety of communication methods, such as marketing and in-  School brochures
person meetings and presentations. POLAHS maintains up-to-date
and fact sheets
brochures and fact sheets, which contain information about the school’s  Spring Open House
curricular programs, mission and vision, and recent outcomes. In
Invitations
addition, POLAHS regularly publishes electronic newsletters, which
 Presentation Notes
contain information about academic activities, individual student or
and PPTs
schoolwide accomplishments, and program development (e.g. Reading
 Sign-In Sheets
Intervention; new CTE program). The newsletter distribution reaches
 Field Trip slips
over 5,000 community members, as well as local feeder school, college,  Flyers
technical school, and university representatives. These articles are
 Communication
published on the POLAHS website, and often, through social media
w/feeder schools
platforms as well.
notes/minutes
POLAHS’ academic counselors provide informative presentations to
potential students and parents at the local feeder middle schools. These
presentations provide information about the academic programs at
POLAHS, the application process and timeline, information about
Spring Open House, and allow students and parents an opportunity to
create a point of contact with POLAHS so can feel comfortable and
welcomed at POLAHS.
Spring Open House is hosted by POLAHS for all prospective students.
It is an evening for families to visit POLAHS, tour the facility, and talk
to teachers to find out about their curriculum. The event begins with an
orientation in the Multipurpose room where students receive
information about the curriculum, extracurricular activities such as clubs
and sports. Following the orientation, parents and students can visit
classrooms and speak with teachers about the different courses offered
at POLAHS.
The college and CTE counselors coordinate student visits to local UC’s,
CSU’s, and community colleges. In addition, the counselors coordinate
with the local community colleges to offer English and math placement
testing. POLAHS provides students bus transportation to the college
campus so students may meet with a community college counselors to
review their educational plan and attend an orientation session. This
allows students to complete the community college enrollment process,
allowing them to register for classes and ensuring a smooth transition to
college for POLAHS graduates.
POLAHS offers concurrent enrollment courses with Los Angeles
94

Port of Los Angeles High School WASC Self-Study Report

Harbor College (LAHC) for students needing remediation, enrichment,
or acceleration. Counselors work with students and families to ensure
that everyone is aware of these opportunities, and all necessary
paperwork is completed properly so that students receive augmented
high school credit on their transcript. Counselors communicate and offer
opportunities to students who would benefit in concurrent enrollment
programs, such as LAHC Outreach courses. Counselors work closely
with LAHC staff to register and enroll POLAHS students in classes.
POLAHS students also participate in LA Harbor Promise Program and
the Long Beach Promise Program. The Long Beach College Promise,
guarantees that POLAHS students who submit the FAFSA or DREAM
application, enroll in LBCC, and who successfully complete the required
courses for transfer and maintain at least a 2.5 GPA, the ability to
transfer to California State University Long Beach.
The special education team completes an annual Indicator 14 Report
which follows up with recent graduates to see if they are working,
attending school, or participating in their community in some other way.
The SPED Department also works with Beach Cities Learning Center to
provide additional transition services on a monthly basis. The
department has also works with the Doyle Center which can assist
students in receiving an internship at Kaiser Permanente.
In previous years, POLAHS has organized a college assembly for
seniors where invited alumni would discuss their college and personal
experiences as university students. The presentations were followed by a
Q and A session where seniors asked alumni anything they wanted to
know about living away from home, balancing college life and
academics, and about financial aid.

B2. Access to Curriculum Criterion
All students have equal access to the school’s entire program and are provided assistance with a
personal learning plan to meet the requirements of graduation and are prepared for the pursuit of
their academic, personal, and career goals.
B2.1 Variety of Programs-Full Range of Choices
Indicator: All students are able to make appropriate choices and pursue a full range of realistic
college and career and/or other educational options. The school provides for career exploration,
preparation for postsecondary education, and pre-technical training for all students.
Prompt: Evaluate the effectiveness of the processes to allow all students to make appropriate
choices and pursue a full range of realistic college and career and/or other educational options.
Discuss how the school ensures effective opportunities for career exploration, preparation for
postsecondary education, and pre-technical training for all students.
Findings
Supporting Evidence
At POLAHS, teachers are committed to providing the students with
 College
multiple opportunities for career exploration and postsecondary
Application
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education. POLAHS offers all students classes that are rigorous and aim
to prepare students to enter higher education or embark on a career.
In several courses such as English 11, AP Spanish, Spanish 3, Personal
Finance and SAT Prep, students prepare projects that allow them to
explore either career and/or college options based on their interests.
Additionally the 12th grade English classes help students write the
personal statements they submit with their college applications.
Environmental Studies students explore in great depth environmental
careers and have guest speakers who inform them on the various types
of “green jobs” available to them. Students interested in taking classes
with a career pathway are able to do so. These students are able to
complete both A-G requirements, and take CTE courses with a career
pathway that culminates in certification. Students complete the CTE
pathway of their choice during their junior and senior years, after
completing the freshman course, Introduction to CTE.
In spring semester, students meet with their academic counselors to
review and plan their schedules for the following school year. Students
also meet with the college and career counselors to review their
academic and professional goals and plan and evaluate how their current
classes and extracurricular activities support these goals.
The College Counselor and Career Counselor use a Google Classroom
specific to college and career exploration and planning in order to
disseminate information regarding these topics to students. The college
counselor and career counselor also counsel junior and senior students
individually regarding career interests, and then work with students to
create an educational plan. This educational plan includes personalized
information about what the education and certification and requirements
necessary to gain employment within their intended career field.
In addition to working with juniors and seniors, the college and career
counselors provide in-class presentations to freshman and sophomores.
These presentations provide information about A-G eligibility,
graduation requirements, college and career planning, and goal setting.
Additionally, POLAHS sponsors students’ subscriptions to
Choices360.com sponsored by XAP. This software allows all of the
students to create a profile that they keep throughout high school and
two years after they graduate. Students create a profile, complete one to
two interest profilers, and save at least three jobs/careers that might
interest them. Teachers also have access to this software in order to
view their students’ profiles, see their saved careers, and create lesson
plans for career exploration.
POLAHS’ students also have opportunities to take supplemental college
courses through the local community college, Los Angeles Harbor
College. Through dual enrollment, students have the opportunity to earn
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both high school and college credit. These offerings are carefully chosen
to satisfy part of the students’ 60 lower division college elective units.
Essentially, students who choose to take advantage are fast forwarding
their college credit experience at no cost to them. Presently, students can
enroll in Art (Drawing 201), Sociology, and Early Child Development
(through Harbor College at the Boy’s and Girl’s Club).
POLAHS uses technology to support student learning. Online
programming vendors include FuelEd, Grad Point and Achieve 3000.
FuelEd offers an online toolbox for CTE pathways. The primary CTE
component in the online toolbox is used for the Office Skills pathway.
TA’s earn certification in Microsoft Office Suite. Through this online
platform, students learn the software and complete a prescribed project
in accordance with what they have learned in that particular unit.
Students get certified in one individual software per semester: Microsoft
Word, Microsoft Excel, Microsoft PowerPoint, and Microsoft Outlook.
Each of these is a predetermined curriculum prescribed and guided by
FuelEd’s software.
Grad Point credit recovery system offers students access to courses they
have previously failed so they can stay on track for graduation.
Achieve3000 is a reading program that SPED students and 9th grade
English classes use to build reading comprehension.
B2.2 Accessibility of All Students to Curriculum, including Real World Experience
Indicator: A rigorous, relevant, and coherent curriculum that includes real world applications is
accessible to all students through all courses/programs offered.
Prompt: Evaluate students’ access to a rigorous, relevant, and coherent curriculum across all
programs that includes real world applications. To what extent do the instructional practices of
teachers and other activities facilitate access and success for all students?
Findings
Supporting Evidence
The teachers at POLAHS understand the importance of connecting the
 Classroom
classroom to real world experiences. It is through these connections that
observations
our students become engaged and understand the meaning in the content  Student work
they are learning. Whether it be Science, Personal Finance, Spanish or
 Syllabi
Integrated Math students are consistently being exposed to authentic
 Authentic materials
materials that foster real world application.
used in various
classes
In addition, all subject areas work on developing and enhancing students  Boys and Girls
21st Century skills; collaboration, communication skills, interpersonal
Club Agreement
skills, critical thinking, problem solving skills, and the use of technology
with POLAHS to
that are vital for the students’ post-secondary success in higher
use facility
education, technical education training or a career.
 Field Trip
Documentation
In Physical Education, students learn how to read nutrition labels to
 Seal of Biliteracy
encourage healthy living in their own lives. The students incorporate the
Report
use of fitness logs to track individual progress with each workout in the  Guest Speakers
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weight room, encouraging them to take ownership and responsibility for
their own health and fitness, which can transfer into real-world
application that will carry through in their adult lives. The PE
department uses the community around the school as a resource for
exercising. The classes walk to 22nd street to engage in a variety of
physical activities as well as take kickboxing classes at a local gym.
They also use the exercise course at the Promenade and the local Boys
and Girls Club to exercise and play sports.
Personal Finance gives students an opportunity to analyze real payroll
stubs to understand the varying withholding allowances and the year-todate amounts as well as the other deductions frequently seen on a
paystub. Students also learn how to write a check, fill out deposit slips
and how to keep their checkbook in balance. They are given a budget
and try to cover all their monthly living expenses with the budget they
have been provided. The students research rentals in the neighborhood
as well as the average costs of utilities, insurance, food and
transportation. Career exploration, resume writing, job applications and
mock job interviews are also explored in depth in this class. In addition,
guest speakers frequently visit the class to share their experiences and
expertise in a variety of topics covered in class.
The History Department implements the Socratic seminar in the
classroom. They make connections between what happened in the past
and current events. When studying the French Revolution they analyze
and hold discussions on whether violence is ever a justifiable means to
an end and subsequently use those critical thinking skills to evaluate
current event articles. The students are also taken on field trips to the
Japanese American National Museum which correlates with their study
of WWII and the Museum of Tolerance also correlating with WWII but
expanding on the concept of tolerance and social justice.
In ELA, students learn to evaluate arguments present in today’s
consumer media. Students learn to identify the fallacies that are present
in news and politics. Students learn how to become responsible
consumers of media. They are taught to evaluate sources and how to
determine what's credible and what isn't. This reflects the real world
skill of navigating all of the news that is out there. Additionally, they
work on developing effective persuasive skills to advocate for various
social needs and movements.
The journalism and broadcast class is a real world skills class. Students
learn how to report, edit, write, and produce something similar to what
professionals are producing as well. They also learn how to work with
cohorts, how to budget time, and meet deadlines.
The students who participate in Debate Club develop their skill of
communicating and analyzing evidence. They participate in local
competitions against other schools, employing higher level thinking,
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vocabulary and professionalism. They make use of what is learned in a
variety of subjects, especially English and history.
Science and math classes make real world applications with their
content through a variety of ways from participating in an Engineering
Week Competition, going to the Promenade in the community and
measuring heights using Trigonometry, to making popcorn at the Green
Festival using the Parabolic Cooker. In Physics, the students build
various apparatus to demonstrate their physics knowledge, as well as,
their engineering skills. Some of these projects include an energy car,
electrically wired model house, collision vehicle to minimize the impact
during a crash.
The Spanish department has made a commitment to incorporate
authentic resources such as YouTube videos, commercials, newspapers,
infographics and music from various Spanish speaking countries.
Students also go on fieldtrips to the local grocery store, Numero Uno,
and the San Pedro’s Farmers Market with the goal of providing students
with an authentic scenario to use Spanish to talk to the people in the
community. The Spanish teachers strive to use the community as
resource of information. Students are frequently encouraged to
participate in community events and to observe the influence of the
Spanish speaking culture in the community. Furthermore, in order to
better prepare the bilingual student population at POLAHS, all students
are encouraged to obtain the Seal of Biliteracy. If students are successful
in meeting the requirements, they receive a medal at graduation and a
seal on their official transcript, which will give them an advantage when
applying for jobs that require bilingual skills.
The Art and drama students learn how to respectfully and constructively
critique their classmates’ performances or work of art. This builds on
the skill of public speaking and being and to cohesively present their
thoughts and ideas. Students participate in a play or an art show to
display what they learned in art and drama.
The CTE courses are all based on real world application. The courses
are designed as work based learning/ project based learning. These
classes frequently have guest speaker’s visit to present their expertise
and knowledge on specific related topics. In Residential and
Commercial Construction class, the students make a scaled down replica
of a real house. The Graphic Design students are given projects based on
the real needs of different departments in the school. They have made
flyers for school events, designed t-shirts and have even taken photos of
community events. The Boat Operations class actually goes out to sea so
students get firsthand knowledge of operating a vessel. At the end of
spring semester, POLAHS has their CTE Showcase in which the work
of the different classes is displayed for the school and the community to
see. The houses built by the construction students are auctioned off at
this showcase. Environmental Engineering students prepare and
99

Port of Los Angeles High School WASC Self-Study Report

participate in the annual Green Festival that is held in the spring.
Students spend the semester investigating environmental issues that they
present to the school and the community. They also invite experts in
“Green Jobs and Sustainable Living” to speak at the Green Festival.
These students are frequently involved in environmental events and
rallies, governmental meeting in the community and beach cleaning
events.
The Special Education Departments mentors student’s transition out of
high school. Students research different careers. They work with ITP
which offers transition services to their students. This year the
department has teamed up with Beach Cities Learning Center to provide
additional transitional services on a monthly basis. The SPED
Department also works with the Doyle Center which can lead to an
internship and hopefully a job offer with Kaiser Permanente through
Project Search. Additionally, students on certificate of completion take
the life skills class which teaches them functional skills that include
social skills, counting money and taking the bus. Recently, the students
volunteer at Philie B’s restaurant and Renzwear, to build job skills and
exposure.
The college and career counselors have also worked on providing
POLAHS students with internships that will prepare them for real world
experiences. The following internship opportunities are presently
available to students:
 Alta Sea
 Volpak
 Boeing
 Rahil Taj Furniture Design
 Janice Hahn’s Office
 Fleur d’Ile Flower Shop
 Foss Martine
B2.3 Student-Parent-Staff Collaboration
Indicator: Parents, students, and staff collaborate in developing and monitoring a student’s
personal learning plan and their college and career and/or other educational goals. (This includes
the evaluation of whether online instruction matches the student’s learning style.)
Prompt: Evaluate to what extent parents, students, and staff collaborate in developing,
monitoring, and revising a student’s personal learning plan and their college and career and/or
other educational goals.
Findings
Supporting Evidence
POLAHS strives to have clear communication and collaboration
 Parent-Teacher
amongst parents, students and staff in order to ensure that all students
Conference Sign
are equipped with a learning plan to attain their goals. The academic
in Sheet
counselors, college and career counselors and the various academic
 Student Schedules
departments work closely to provide students and parents/guardians
 Meeting Agendas
opportunities to understand the students’ learning plan and ask questions  Progress Reports
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or give input. It is through the various events put on by the counseling
team, articulation between counselors and staff, parent conferences and
the use of Aeries, the school’s online database, that communication and
collaboration is fostered.
Teachers and staff have access to various ways to communicate with
parents and students. POLAHS uses LOOP to send out messages to
parents and students about school activities and special announcements.
The school website includes a link to individual teachers’ websites
which can be accessed by students and parents. Many teachers are using
Google Classroom which is a tool students use to access many resources
used in the classroom, as well as a place where parents can view
information from individual classes in order to keep abreast of projects,
upcoming exams and homework.
Student and parent access to Aeries allows students to be informed on
their progress in class as well as giving parents an overview of their
child’s academic progress in all classes. Aeries also provides parents a
view of class schedules, graduation requirements, units completed,
current and previous class grades and attendance records. Additionally,
parents receive progress report every five weeks via US mail on their
child’s academic progress.
Freshman Orientation is an event held at POLAHS which gives
incoming parents and students’ knowledge of what POLAHS has to
offer academically and it introduces them to the extra-curricular
activities available to all freshman. It gives the students a sense of
understanding of what high school will be like, as well as an overview
of their A-G and high school requirements. POLAHS also offers
incoming freshman a Summer Bridge course which helps students
develop skills needed to be successful in high school. In this course,
students have discussions on school culture, anti-bullying and adhering
to the dress code.
The Math Department helps to create the incoming freshman placement
test. This allows the math team to take a close lens to each child and
place them into the appropriate math class (basic, pre-algebra, int. 1,
math 9). At the beginning of the year, they reassess the students to make
sure that they are placed in the correct classes. The math team is
consistently communicating with each other to make sure that when
students move up or down they are getting the support they need. They
also look at individual students and try to identify those that raise more
academic concern.
Collaboration with individual students’ former math teachers is put into
action to get insight in order to prevent a student from slipping away in
their math class. Some of the teachers in the Math Department send out
weekly or monthly emails about what they are doing in school and in
particular with the class. This allows the parents to know of upcoming
101

 Aeries Reports
 Grade level
meeting notes
 “Watch list” from
every grade level
 Parent Phone Call
Logs
 Tutoring Logs
 Freshman
Orientation
Presentation and
information
packets
 School Site
Council Minutes
 Event Flyers
 Loop message
log*
 ELAC meeting
minutes
 Academic
Probation
Contract
 Freshman
placement tests
 Summer Bridge
Syllabi
 Student Work

Port of Los Angeles High School WASC Self-Study Report

tests and/or projects.
A signature practice at POLAHS is the special attention teachers,
counselors, and staff give to addressing the needs of “at-risk” students.
There is ongoing communication and collaboration in grade level
meetings to identify these students and discuss what issues may be at
hand. Consequently, there is communication with parents or guardians
and a plan is set in place. The plan could include an in-person parent
meeting, meeting with the school psychologist, or possibly changing the
student’s schedule. Specific actions are dependent on the situation at
hand.
If the plan does not produce positive results and the student continues to
fail classes, they will be put on academic probation. This entails a
meeting with student, parents and counselors about the student’s future
goals. It is also communicated to the student and parents that the student
must not fall 25-30 credits below the expected level. The student may
need to take classes in the summer to make up credits or enroll in Credit
Recovery. There is a contract signed by all 3 parties that lists what the
student has agreed to do to get back on track. Ongoing communication
between counselors, teachers, student and parents is monitored to
encourage the student’s success in meeting the goals set forth.
Teachers at POLAHS are available to tutor students after school at least
once a week although many teachers are available multiple days in the
week. Tutoring schedules are sent out to parents at the beginning of each
semester and are posted on the school website as well as individual
teacher websites so that parents and students are informed about the
days each teacher is available to tutor. The tutoring hour at school is a
quiet time where teachers are available to give students extra help, if
needed, as well as a time for students to work on assignments, use
computers or just do homework in a quiet setting. In addition, POLAHS
offers a 7th period PASS class that is structured to help students who are
struggling in their classes and have low GPAs. Saturday Study Hall is
also available to all students who want to have a quiet place to study and
use computers on campus.
At the English Learner Advisory Committee (ELAC) meetings parents
are advised of progress and planning towards graduation. Parents are
also made aware of opportunities that exist to extend student learning.
B2.4 Post High School Transitions
Indicator: The school implements strategies and programs to facilitate transitions to college,
career, and other postsecondary high school options and regularly evaluates their effectiveness.
Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transitions to
college, career, and other postsecondary high school options.
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Findings
POLAHS is committed to facilitating the transition to college, career,
and other postsecondary high school options for all of its students. To
facilitate the transition to college and universities, POLAHS
offers a variety of college preparation classes as well as career and
technical education pathways. The academic classes are A-G approved
and many of our electives have been approved as well. We have
Advanced Placement classes at all grade levels and in all academic
subjects.
To better prepare our students for college life, POLAHS offers multiple
field trips to colleges and universities as well as tours of local
community colleges. The following colleges are selected by the
counselors in order to give the students exposure to UC schools, CSU
schools and private schools:
 El Camino College
 Los Angeles Harbor College
 University of California, Irvine
 University of California, Los Angeles
 University of California, Riverside
 California State University, Dominguez Hills
 California State University, Long Beach
 California State University, Channel Islands
 Redlands University
 Loyola Marymount University
Two trips to local community colleges, El Camino College and Harbor
College, allow students: to complete placement tests; complete an
orientation; meet with a counselor to create their Educational Plan (Ed
Plan); and register for fall classes. These trips are aimed at reducing
barriers to transitioning from POLAHS to college, and to help ensure
senior students successfully complete all steps required for
matriculation.
The college counselor and career counselor plays a big role in
facilitating the transition to college and career. They visit twelfth grade
English classrooms throughout the academic year to provide
postsecondary information and support to students. The information and
support include information on the following: eligibility, timeline and
process for college applications (CSU, UC, Common App, community
college); timeline and process for FAFSA and DREAM applications
along with Cal Grant; timeline and process for accepting Cal Grant;
student support and feedback on writing responses to UC Insight
Questions and Common and Application personal statement questions;
and promoting scholarships (local and national).
The college counselor and career counselors counsel junior and senior
students individually regarding student’s career interests, and then work
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with students to create an educational plan that would help students be
prepared for a career in this field. This educational plan includes
personalized information about what type of education and certification
the students may need in order to gain employment within their intended
career field. They also provide in-class presentations to Freshman and
Sophomore students. These presentations develop and build students’
knowledge of A-G requirements, graduation requirements and
postsecondary planning.
Two College Nights in Fall Semester are conducted to provide parents
and guardians of twelfth grade students’ information regarding the
college application timeline and process. These events are co-sponsored
with the counselor from the Boy’s and Girl’s Club, Port of Los Angeles.
Information is provide in both English and Spanish.
A separate FAFSA / DREAM Application Day is offered to twelfth
grade students and families. This event provides information to students
and parents about how to complete the FAFSA / DREAM applications
in both English and Spanish. In addition, the event provides
personalized support and guidance from: POLAHS College Counselor,
POLAHS Career Counselor, and Counselors of the Boy’s and Girl’s
Club, Port of Los Angeles so that students could successfully submit
FAFSA or DREAM applications during the event.
Additional workshops are offered pertaining to upcoming scholarship
opportunities, information about Cal Grant, and how to read financial
aid award letters / packages. The goal of offering additional workshop
topics is to provide additional information to parents and families so that
students do not miss important deadlines and next steps required in their
matriculation process.
The Special Education team helps to prepare students with special needs
for post-secondary transition with curriculum/activities specifically
designed to support transition. Students with IEPs are provided with an
opportunity to complete surveys, questionnaires and surveys annually, as
part of their IEP, to help develop post-secondary transition goals.
Transition goals and transition curriculum includes having students
complete assignments such as job inventories, college research,
vocational school research, completing applications, job research,
community research, completing a voter application, etc. The special
education team also supports students with more severe disabilities, not
on a diploma track, with our Certificate of Completion class. Students in
CERT receive support for working toward functional math goals (e.g.
counting money, identifying coins), functional English goals (e.g.
reading city signs), and life skills goals (e.g. taking the bus, hygiene)
To evaluate the effectiveness of our strategies and programs that prepare
students for career transitions, CTE advisory board has been assembled.
This board serves to provide feedback on the CTE curriculum,
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technology, and instructional methods. The board members consist of
teachers, admins, support staff, and industry professionals that represent
the industries the classes fall within.

WASC Category B. Standards-based Student Learning:
Curriculum:
Summary, Strengths, and Growth Needs
Summary (including comments about the preliminary identified critical student learning
needs)
POLAHS students have access to rigorous and engaging curriculum that is standards based and
supports academic achievement. The school wide learner outcomes are weaved throughout the
curriculum to support students in preparing for the future, developing critical thinking skills,
honing their communication skills, and becoming productive global citizens. Research drives
major decisions in the implementation of curriculum as seen in the adoption of Career and
Technical Education (CTE). Career and College Counselors have an active role in assuring that
all students are aware of the variety of choices available to them in pursuing their college and
career educational options. The counselors are pivotal in facilitating the student postsecondary
transitions to college and career. They are actively working on new ways to aid students in the
transition process such as the creation of student portfolios. These portfolios will begin in 9th
grade and contain student artifacts that demonstrate their competencies within: postsecondary
exploration and planning; career readiness; and matriculation.
POLAHS’ teachers are demonstrating an eagerness to connect their curriculum among the
different disciplines yet true integration is lacking. Students need more opportunities to
participate in cross-curricular academics that reflect real world application. POLAHS’ students
need continue to develop 21st Century Skills, deeper content knowledge, and social and
emotional competencies to navigate complex life and work environments. In addition, to be an
effective citizen in the 21st century, students need to be able to create, evaluate and effectively
utilize information, media and technology. Upon reflection of this area of need, POLAHS is
making a commitment to aid teachers in the true integration among disciplines, creating more
lessons that have real life application, and increasing the use of technology to enhance student
learning.
Category B: Standards-based Student Learning: Curriculum: Areas of Strength







All students at POLAHS participate in a rigorous, relevant, and coherent standards-based
curriculum that is geared towards the academic standards and the schoolwide learner
outcomes.
Collaboration amongst grade level and content area teams are conducted regularly
Grade level “watch lists” are effective in monitoring “at-risk” students.
Collaborations between staff, teachers and parents is frequent and effective
There is a concerted effort from teachers to include real-world application in their
instructional practices.
We have hired 2 separate counselors who specialize in post-secondary options for our
students.
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The teachers at POLAHS individually offer encouragement and support to students and are
readily accessible to students. i.e. tutoring after school
The implementation and increase in CTE Pathways and career readiness has had a positive
impact on our students.
POLAHS makes effective use of community resources throughout the curriculum

Category B: Standards-based Student Learning: Curriculum: Areas of Growth









Increase the collaboration between different content areas to create project based and realworld lessons across the curriculum
Greater integration of technology throughout the curriculum to enhance instruction (more
teacher training in Ed. tech)
Explicit teaching and modeling of listening and speaking skills
Seek A-G recognition of CTE courses, where possible.
Support programs to aid in the transition to post high school options has grown
significantly but there is still more room for growth.
Greater exposure to local vocational education for post-high school opportunities
More communications with graduates to be able to track where students end up postgraduation i.e. plan more alumni events
Life skills class geared toward college.

106

Port of Los Angeles High School WASC Self-Study Report

Category C: Standards-based Student Learning: Instruction
C1. Challenging and Relevant Learning Experiences Criterion
To achieve the schoolwide learner outcomes, academic standards, and college- and career-readiness
standards, all students are involved in challenging and relevant learning experiences.
C1.1 Results of Student Observations and Examining Work
Indicator: The students are involved in challenging and relevant work as evidenced by
observations of students working and the examination of student work.
Prompt: Evaluate the degree to which all students are involved in challenging and relevant
learning to achieve the academic standards, the college-and career-readiness standards, and the
schoolwide learner outcomes. Include how observing students working and examining student
work have informed this understanding. Provide evidence on how the school has evaluated the
degree of involvement of students with diverse backgrounds and/or what abilities and how the
school has modified instruction based on these findings.
Findings
POLAHS strives to support student learning in an educational setting
that challenges students academically, preparing them for college and
career readiness.

Supporting Evidence
 POLAHS Vision
and Mission
Statements

POLAHS serves a challenging student body. POLAHS’ freshman class
arrives from as many as 21 different feeder middle schools each year.
These students arrive with a wide range of educational abilities and
experiences, as evidenced by freshman feeder school locations and
diagnostic testing data. POLAHS serves a student demographic that is
nearly 80 percent Hispanic, approximately twice which of the Hispanic
demographic of California, which according to the Pew Research
Center, was 39 percent in 2014. Approximately 60 percent of the
students are considered socioeconomically disadvantaged. POLAHS
teachers and staff understand that the students in our care are from
groups who are commonly underserved in educational settings, yet at
POLAHS these students are demonstrating high educational
achievements as evidenced by SBAC testing data and graduation rates.

 Freshman
diagnostic scores

POLAHS results are evidence of a campus culture that embraces high
 Classroom
standards for instruction. POLAHS provides a rigorous and relevant
observations
academic course of study in tandem with a CTE program that readies
 Student work
students for college and career. Examining student work and observing
students at work at POLAHS shows students are involved in the
learning process to an impressive extent, and they are engaged in lessons
that challenge and encourage intellectual development and growth.
As POLAHS strives to individualize support for all learners, course
offerings are organized into a three-tiered matrix that present students
with a range of academic options, including general education, Honors,
and AP courses across academic departments. Students work with their
academic counselors to determine which course offerings are best suited
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to challenge each individual student.
In addition to regular courses, approximately 20 AP and Honors courses
are offered annually to students seeking intensive academic challenges.
Below is a sampling of course offerings:
Honors ELA 9
Honors ELA 10
Honors American
Lit.
Honors British
Lit.
AP English Lang.
AP Eng. Lit. &
Comp

Honors Govt.
Honors U.S.
Hist.
Honors World
Hist.
Honors Econ.

Honors Pre-Calc.
Honors Chemistry

Advanced Art
Advanced Drama

Honors Physics

Advanced Dance

AP Calculus AB

AP Spanish

AP U.S. History
AP World
History

AP Chemistry
AP Environmental
Science

AP U.S. Govt.
AP Human
Geography.

 AP course
offerings
 Participation rates
in AP and Honors
classes

Teachers of Honors, Advanced, and AP courses increase the pace of
learning as well as the depth and breadth of course content to challenge
learners.
Concurrently, instruction in other courses, such as FEM, Basic Math,
and Focus English offer a level of skill support and structure aimed at
supporting and challenging struggling learners. These uniquely
designed POLAHS courses offer students greater support as determined
by the needs of the students
POLAHS offers structured assistance to students with special needs.
Resource teachers and aids support instruction in core subjects to
support students, notably, but not exclusively, in English and math.
POLAHS takes pride in integrating special populations into general
education courses and also offers community-based instruction, Life
Skills, and academic support courses for students with special needs.
Instruction at POLAHS is rigorous and supported by SBAC-scaled score
 SBAC data
data. In the past two POLAHS years, POLAHS students have scored
higher than their 11th grade counterparts in English and math in both
district and state comparisons, as seen in the chart below:
SBAC Percentage of Students Meeting and Exceeding Standards
Grade 11
State
District
POLAHS
2016
2017
2016
2017
2016
2017
ELA
59%
61%
58%
59%
81%
79%
Math
33%
32%
30%
30%
52%
41%
Instructional practices in POLAHS’ core departments reflect the
adoption of new standards, including Common Core, Next Generation
Science Standards, and the new California History Framework.
Instructional practices in core departments also reflect current trends in
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educational research and its applications. Acknowledging that
contemporary assessment programs, like SBAC, consider Norman
Webb’s Depth of knowledge (DOK) research in the development of
exams, POLAHS teachers utilized professional development time to
learn about DOK, with the aim of understanding and applying this
model in their pedagogy. Teachers now use DOK knowledge to build
lessons and develop assessments for students that increasingly challenge
the cognitive processes of their students.

 Benchmark
analysis sheets
 DOK rigor
comments on
teacher observation
forms

Also, POLAHS correlates the grade distribution of students in core
subjects to performance in the achievement levels of SBAC to
determine if an appropriate level of rigor is maintained in the core
departments. In prior years, notably during the era of CST assessments,
POLAHS found that in some subjects, such as math, proportions of
students earning A’s and B’s in math classes were not proportionately
scoring in advanced levels on the math portion of the state assessment.
In the last several years, by core department, teachers have discussed
rigor, strengthened department policies to appropriately weigh student
grade categories, diminish extra credit, and eliminate busy work. As a
result of this reflective practice, there is a stronger correlation between
student grades and performance on SBAC. This correlation serves to
provide guidance and feedback to teachers about the level of rigor in
their courses and empowers teachers to reflect meaningfully on
pedagogy.

 Lead Teacher
binder, grade
distribution sheets

As noted earlier in this section, POLAHS welcomes students from a
multitude of middle schools, thus freshman arrive with a wide array of
educational experiences and skills. As such, freshman students complete
a series of diagnostic exams, and data from these diagnostics are used to
best place and academically assist students. Students who demonstrate
below grade level skills are invited to participate in a POLAHS
freshman boot camp where intensive English and critical thinking skills
are sharpened, and time management and organizational strategies are
introduced. Freshman with low Lexile scores are placed in a course that
utilizes Achieve3000 intensively, to strengthen reading skills, and all
freshman utilize Achieve3000 in their freshman English classes.
POLAHS believes that reading skills are fundamentally linked to the
student’s ability to engage in challenging and relevant work and achieve
academic success in all of their courses.

 Freshman
diagnostic exams
and data
 Rosters from
summer Freshman
Boot Camp
 Achieve3000 data

POLAHS strives to ensure that students stay on a course of academic
success by closely monitoring students in an ongoing manner, starting
freshman year. The 9th Grade Level Coordinator maintains a “Watch
List” of students who are struggling academically, so that freshman
teachers can coordinate academic support and maintain open lines of
communication with families. Likewise, at each grade level, Grade
Level Coordinators conduct the same “Watch Lists” for
underperforming students. This is one way students who slip
academically can be nudged back on track in a coordinated manner, and

 Grade Level Lead
binders, Watch
Lists
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ensures that POLAHS can provide the challenging and relevant
instruction students need to prepare for the future.
It should be noted that when the freshman diagnostic data is anecdotally
compared to SBAC scores, it is evident that POLAHS students are
thriving. Freshman data reveals that students begin POLAHS lacking
strong academic skills, yet SBAC data in 11th grade reveals much
academic ground has been made. The instructional practices and
interventions that start freshman year, which are progressively and
meaningfully constructed to provide greater challenges as students’
progress, provide proof that the coaching and teacher expertise are
supporting impressive academic gains for students.

 Freshman
diagnostic scores
 Classroom
observations
 Student work
 SBAC scores
 Grad rates

The POLAHS CTE program offers several pathways for students to
explore career options and pursue their personal interests, further
serving to provide students with rigorous and relevant challenges. An
examination of CTE program can be found in section C2.7 of SelfStudy.
C1.2 Student Understanding of Learning Expectations
Indicator: The students understand the standards-expected performance levels for each area of
study.
Prompt: Examine and evaluate the extent to which students understand the standards/expected
performance levels that they must achieve to demonstrate proficiency.
Findings
Supporting Evidence
POLAHS teachers and staff at hold high expectations for students,
understanding that clear and consistent communication of standardsexpected performance levels is an important component of achieving
academic success.
POLAHS teachers communicate standards-expected performance levels
as learning goals at the beginning of a course through a class syllabus.
The syllabus includes a course description, grade scales, and classroom
standards. Prior to the school year, teachers present a five-week
academic plan to their Lead Teachers, identifying the standards and
objectives that will kick off the school year. Daily, teachers post agendas
or objectives to establish learning expectations, and in some classes,
such as English, teachers post the Common Core Standard(s) in studentfriendly language that are to be addressed in class. In math, teachers
share learning goals in a narrative paragraph with each unit of study. In
history, teachers utilize essential questions to shape student proficiency
of course content.
Teachers model new content and skills and use work examples to
convey learning goals. Teachers use rubrics to communicate standardsexpected performance levels consistently in English, science, history,
and electives. Teachers promote and support peer-editing so that
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students have opportunities to improve their writing skills and
knowledge in collaboration with others. Students benefit from the use of
study guides and checklists across the curriculum as well.
Many POLAHS teachers utilize Google Drive, and are able to monitor
student work as it is created, providing guidance and support as students
are moving towards learning expectations in real time. Many POLAHS
teachers have adopted Google Classroom to disseminate learning goals,
make assignments available anywhere and at all times, and provide a
forum to share work and receive feedback towards objectives.

 Google Classroom

POLAHS teachers also utilize technology, such as the Loop feature of
Aeries and the app Remind, to communicate assignments, learning
goals, and deadlines to students and families.
POLAHS sponsors a New Parent Information Night the week before
school starts for the families of freshman and transfer students to inform
them of POLAHS guiding principles and policies. Also, every student
receives a student handbook, outlining POLAHS courses, policies, and
opportunities.

 Student handbook
 Student planners

The POLAHS website provides important calendar information,
including final exam schedules and dates for SAT, SBAC, and AP
exams. The course catalog is also available on the website. Monthly,
students receive a printed calendar of events/dates as well.

 POLAHS website
 POLAHS
calendars

As important as it is to establish learning goals, it is equally necessary to
constantly determine if students are demonstrating proficiency towards
the goals. Teachers regularly check for understanding to assess if
students are acquiring the skills and concepts presented, using a variety
of questioning techniques during a lesson. These question techniques
are strategically used to probe or clarify, to evaluate, to promote
inference or evaluation, to apply, and to problem solve.

 Classroom
observations

Also, lesson closure activities, such as exit tickets, are used to check for
understanding as teachers conclude their lessons. This helps teachers
prepare for the next topic or skill to be taught, facilitating the teachers’
understanding of what students know. POLAHS uses benchmark
assessments to measure student learning (approximately every five
weeks) in the core subjects of English, math, science, and history.
Teachers collaborate to create a standards-based, uniform assessment
that covers the skills and concepts taught in the prior weeks, and they
analyze the findings to measure the extent to which students
demonstrate academic proficiency and inform future instruction.

 Benchmarks
 Benchmark
analysis
documentation
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C1.3: Differentiation of Instruction
Indicator: The school’s instructional staff members differentiate instruction, including
integrating multimedia and technology, and evaluate its impact on student learning.
Prompt: Determine how effectively instructional staff members differentiate instruction,
including integrating multimedia and technology, and evaluate its impact on student learning.
Findings
Supporting Evidence
POLAHS teachers believe it is their responsibility to differentiate
instruction in order to assure students are engaged, and motivated to
achieve academic and personal success. POLAHS teachers are
equipped with knowledge of how students learn, readied with an
understanding of the academic standards in their content area, and know
there is an array of learners with different abilities and experiences in
their care. Therefore, POLAHS teachers strive to provide differentiated
instruction for learners, and they integrate multimedia and technology in
this endeavor.
To accomplish this, teachers are mindful of Bloom’s Taxonomy and the
hierarchical cognitive domains students use to engage with material.
They also consider Webb’s Depth of Knowledge (DOK) and the levels
of cognitive processes students may use to build and demonstrate
knowledge.
To differentiate, POLAHS teachers develop lessons that are studentcentered, promote collaboration and choice, and pace and scaffold
lessons strategically. Teachers empower students to think critically and
problem solve creatively.

 Classroom
observations

Campus-wide differentiation strategies include, but are not limited to:
 use of visual aids and realia
 use of graphic organizers
 providing collaborative
learning opportunities
 breaking down, or
chunking, key concepts
 assessing prior knowledge,
interests, and experiences
 varying the complexity of
materials/texts/resources

 modifying the pacing of
instruction
 vocabulary practice
 use of Foldables and
manipulatives
 frequent comprehension checks
 opportunity for choice in
assignments
 scaffolding of material
 use of academic games

POLAHS teachers strategically use technology as an instructional tool.
In English, technology enables students to collaborate on Google Slide
presentations, or to practice vocabulary at the Flocabulary website.
Teachers use sites like Newsela to obtain news stories/materials for
students with different reading abilities, and scaffold appropriately for
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the different learners. In science, teachers model using microscopes that
record video, so they can pinpoint and explain to students exactly what
they are exploring before and during the students’ own exploration of
specimens under the lens. In history classrooms, students are exploring
the Internet to conduct research and to publish work via Turnitin.com
and Google Classroom, and to watch and discuss Ted Talks videos and
speeches.
Teachers differentiate with EL goals, IEP, and 504 plans in mind. The
Special Education Department and EL Coordinator communicate these
plans with all teachers, and they provide advice and support for teachers
in differentiation efforts to ensure the successful mainstreaming of
students.

 Teacher signatures
on IEPs/IEP
review files

Honors teachers differentiate the instruction for students in these courses
by quickening the pace of lessons and going into greater content depth
and complexity. AP teachers are encouraged to attend College Board
institutes to discern how to differentiate for these college-level courses.
AP teachers use college-level resources and scaffold appropriately to
ensure their students’ academic success.

 Classroom
observations
 Course Outlines
 Sample
Benchmarks

Small class sizes facilitate differentiation. While curriculum maps and
pacing guides promote the coverage of standards within a school year,
they do not account for the fact that individual learners work at their
own pace. All POLAHS teachers offer at least one hour of tutoring
every week, so additional support is available to any student in need of
extra time and attention. Many teachers far exceed this standard. Weekly
sessions of Saturday School are hosted, enabling students extra attention
on weekends as well.

 Small class sizes
 Tutoring logs
 Saturday Session
logs

C2. Student Engagement Criterion
All teachers use a variety of strategies and resources, including technology and experiences beyond
the textbook and the classroom that actively engage students, emphasize higher order thinking skills,
and help them succeed at high levels.
C2.1 Current Knowledge
Indicator: Teachers are current in the instructional content taught and research-based
instructional methodology, including the integrated use of multimedia and technology.
Prompt: Evaluate the extent to which teachers effectively use a variety of strategies including
multimedia and other technology in the delivery of the curriculum.
Findings
Supporting Evidence
POLAHS teachers are credentialed in their instructional content, and
employ research-based instructional methodology. Teachers skillfully
use explicit direct instructional strategies and collaborative techniques
and are proficient in a variety of technology and multimedia
instructional practices.
113

Port of Los Angeles High School WASC Self-Study Report

Across grade levels and academic disciplines, teachers employ research
based instructional strategies that include the following:
 Chunking/scaffolding material
 Engaging students in the review
process
 Setting clear learning goals
 Providing clear and timely
feedback
 Pacing course material and
showing flexibility with time so
that skills may develop
 Teaching vocabulary
 Teaching summary techniques

 Providing independent practice
opportunities
 Checking frequently for
understanding
 Using anticipation/prediction
 Using/varying graphic
organizers
 Modeling
 Nurturing meta-cognition
 Providing academic choice
 Teaching comparison,
contrasting, and classifying

Technology assists in the delivery of instruction in classes across
campus. For example, teachers use PowerPoint, Google Classroom,
selected YouTube and online videos, Internet websites, Weeblys,
WebQuests, GoGuardian, online PhET Simulations, and virtual labs.
Across departments, teachers use technology thoughtfully. In English
classes teachers effectively use Internet resources such as Flocabulary,
Newsela, and Kahoot to support course content. In history classes
teachers skillfully conduct research lessons using the Internet or the
research database, Ebscohost, or they encourage class participation using
PearDeck during presentations. In science, teachers may be instructing
students how to use a spectrometer, or science teachers may view a
virtual titration lab online with students before students conduct their
own titration experiments. In math, teachers utilize Desmos online, to
graph functions, plot data, or evaluate equations. In electives, the
Photoshop teacher may be conducting a lesson on glamour shots or
horror techniques using Photoshop software.
POLAHS uses Achieve3000 as a tool to improve student reading Lexile
proficiencies. Achieve3000 provides students with differentiated
instruction delivered online, specifically customized to measure and
improve each student’s Lexile proficiency using nonfiction reading and
writing. POLAHS freshman utilize Achieve3000 in their English
classes, and freshman with low diagnostic scores are further placed in a
Reading Intervention class that uses Achieve3000 intensively. POLAHS
believes that reading comprehension is vital for academic success in
every course and grade level, so freshman reading skills are thoughtfully
cultivated, and technology assists in this endeavor.
Students take advantage of online credit recovery courses, and a fulltime teacher monitors progress in these courses. POLAHS utilizes
GradPoint to personalize and deliver credit recovery courses. Likewise,
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POLAHS offers an Electives Lab, a class in which students can pursue
elective courses available online in a class staffed by a POLAHS
teacher. Fuel Education (FuelEd) provides the course content for the
digitally delivered Electives Lab.
POLAHS students use technology to publish their work. For example,
students utilize Google Classroom, Google Drive, Turnitin.com, and
students create podcasts, videos, polls, and spreadsheets.
Teachers and students alike have a POLAHS email account. Teachers
use Aeries for grading, attendance, and discipline notes so parents are
always able to instantly view and monitor student performance.
Teachers can use the Loop feature of Aeries and some use the Remind
app to communicate with parents and students.
Teachers are adopting Illuminate in the 2017-18 school year, so they can
create, publish, and conduct assessments and monitor student
performance. Teachers can track their students’ growth during a school
year, and in the future, POLAHS hopes to examine student growth
across the four years of high school and use this information in the
decision making process.

C2.2 Teachers as Coaches
Indicator: Teachers facilitate learning as coaches to engage all students.
Prompt: Evaluate and comment on the extent to which teachers use coaching strategies to
facilitate learning for all students. Provide examples such as equitable questioning strategies,
guided and independent practice, project-based learning, and other non-didactic techniques to
engage students in their own learning.
Findings
Supporting Evidence
POLAHS teachers use a variety of coaching strategies with the aim that
students will develop and hone their critical thinking skills, problemsolving skills, and academic proficiencies as well as to engage students
in their own learning. POLAHS teachers believe coaching is an essential
component of schoolwide success.
To this aim, teachers are expected and empowered to be the experts in
designing lessons that draw students into the skills and concepts
necessary for success. Teachers use collaboration wisely to engage and
inspire learning, such as in a simulation, project, peer-editing,
discussion, experiment, or Socratic seminar.
Teachers are also the experts in designing lessons that require students
to use independent practice to achieve a learning goal. Be it an
independent activity or a group assignment, teachers are proficient in
teaching the skills they want students to master, involving inquiry and
problem-solving into lessons, scaffolding the material to engage all
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learners, and assessing student learning in an ongoing manner.
In classes across campus, teachers implement inquiry and choice to
promote interest and engagement and facilitate learning. For example,
teachers in English and history support student writing in “critical
analysis paragraphs.” Students compose these argumentative summary
paragraphs after closely reading informational texts, primary sources, or
literature. Students form a claim and choose text-based evidence to
support and link the claim in their writing. Students are empowered to
think critically and make decisions in creating the claim and using
evidence in these writing pieces.

 Student work
samples

Further evidence of coaching and non-didactic strategies can be found in  Student work
foreign language and CTE classes. Students have produced cooking
samples
videos of themselves preparing a meal, in Spanish, for their foreign
language class. Students have constructed shed-sized buildings,
complete with plumbing and electricity, in construction classes. In
Biology, students are tasked and empowered with creating their own
project to study mangrove forests and show evidence of their learning.
Math students problem-solve in peer groups, following CPM strategies.
Students in P.E. plot their running distances over the course of a school
year. In Drama, students write their own scenes and perform in front of
peers with teacher coaching.
Inspired by the Smarter Balanced assessment system, teachers used
professional development time in the past few years to learn about
Norman Webb’s Depth of Knowledge. As a result, teachers have made
important instructional shifts towards non-didactic pedagogy. Teachers
have developed lessons, activities, and assessments that require students
to engage in greater cognitive processes than had previously been
expected from the students. Teachers have increased the use of
informational texts and decreased a sole reliance on textbooks and have
increased the amount and quality of student writing. Having access to
classroom sets of Chromebooks has enabled teachers to conduct more
online research and guide students through the writing process.
Every POLAHS teacher holds a minimum of an hour of tutoring once a
week after school. However, many teachers may be found helping
students at snack or lunch breaks, or on many days after school. During
tutoring, teachers are able to offer more one-on-one time with students
to directly address academic concerns and target specific skills
development. Students are invited to attend tutoring to receive extra
help, complete missing work, spend time on projects, or to access
computers. POLAHS also holds Saturday Study Hall sessions twice a
month, which is staffed by teachers and aimed at providing extra time
for focused learning. Prior to the Advanced Placement exams in the
spring, AP teachers hold Saturday or Spring Break practice tests where
students simulate the testing environment to prepare and build their testtaking confidence.
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The four POLAHS Grade Level Coordinators organize a grade level
“Watch List” comprised of students at risk for academic failure, and
teachers combine efforts to mentor these students, communicate with
parents, and access any and all appropriate campus and community
resources to redirect students towards success.

 Grade level
agendas and watch
lists

POLAHS strives to maintain small class sizes, so teachers can better
provide individualized support to all learners; class sizes average 25
students per class. The two-hour block structure of the bell schedule
facilitates rich engagement in class activities.

 Classroom visits,
roll sheets

POLAHS utilizes a unique program, designed by the administrator, in
which veteran teachers are placed as the Leads of their respective
departments in the core subjects, Spanish, and CTE. The Lead Teacher
conducts classroom visits throughout the school year and postobservation conferences with those teachers to discuss pedagogy. This
layer of teacher support is designed to help teacher growth and
development, so teachers can in turn effectively support and coach the
POLAHS students in their care.

 Lead Teacher
binders

POLAHS also employs a full-time Instructional Coordinator to support
teacher development. The Instructional Coordinator supports both the
classroom teacher as well as the Lead Teacher, in individual and group
sessions. The Instructional Coordinator tailors support to the needs of
teachers and teacher groups, again, to ultimately support students.
C2.3 Examination of Student Work
Indicator: Students demonstrate that they can apply acquired knowledge and skills at higher
cognitive levels to extend learning opportunities.
Prompt: Evaluate the extent to which students demonstrate a) that they are able to organize,
access and apply knowledge they already have acquired; b) that they have the academic tools to
gather and create knowledge and c) that they have opportunities to use these tools to research,
inquire, discover, and invent knowledge on their own and communicate this.
Findings
Supporting Evidence
POLAHS students demonstrate they can apply acquired knowledge and
skills at higher cognitive levels to extend learning opportunities, across
grade levels and subjects.
To accomplish this, POLAHS teachers strategically use warm-ups, KW-L methods, graphic organizers, and vocabulary strategies, to aid
student access to course content and its organization. Teachers promote
critical-thinking and problem-solving by framing lessons and units as
inquiries or questions to be researched and explored.
In science, students demonstrate they can access and acquire knowledge
and can apply that knowledge and communicate learning as they
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conduct experiments, engage in WebQuests, participate in class
discussions, and complete projects. For example, in Chemistry, students
complete a nuclear power plant project. Students learn about fission and
fusion processes and the pros and cons of each strategy, and they are
tasked with building a nuclear power plant. Students have to decide
where the plant should be located, which energy best suits their plant,
and the estimated research costs. They then make a presentation that
communicates the process to obtain power, costs to build, economic
benefits to the fictitious town the plant will be located, and what steps
will ensure safety.
English teachers have carefully examined and decoded the Common
Core standards. As a result of their close reading, teachers mapped their
curriculum so students intensely focus on the four modes of writing
emphasized in the standards, which are narrative, argument, synthesis,
and literary analysis. Core novels and the modes of writing serve as the
inspiration for lessons in English that engage students in the process of
acquiring knowledge and skills and using knowledge and skills to
extend learning opportunities.
For example, 10th grade English students read Kite Runner by Khaled
Hosseini, and they took a virtual tour via an online app to a Syrian
refugee camp. After reading Great Gatsby in 11th grade, English
students present their own American Dream project to their peers and
teachers. After reading Fast Food Nation by Eric Schlosser, students in
12th grade identify an economic theme from the book and compose a
research paper on a topic of their choice, with writing support from their
English teachers and content support from their Economic teachers.
In Drama, students design their own shows and problem-solve by
conceptualizing, then building, a functional set to scale. Sets are based
on real theater measurements.
Students in Spanish use drama to apply learning. Students learn
vocabulary and grammar that they showcase in skits, transporting
themselves to restaurants, doctor’s offices, and sporting events. Spanish
students conduct presentations on cultural topics, like music, sports, and
celebrations from Latin America to demonstrate knowledge. Students
also use games to apply learning, such as playing flyswatter, bluffarama,
or connect the dots.
Students apply their math knowledge to become problem-solvers and
critical thinkers about math topics via the Math Department’s use of
College Preparatory Math (CPM). Students are often empowered to
problem-solve in collaboration with peers, using CPM strategies, such
as determining how to use Algebra tiles to build shapes and expressions
or to use different sports balls to anticipate and investigate how much
bounciness each ball produces.
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In history classes, students demonstrate higher cognitive thinking
through Socratic seminar, simulations, class discussions, debate, and
projects. History teachers use inquiry to frame lessons and units.
Students explore content guided by essential questions such as, “Does
the Constitution guard against tyranny?” or, “What were the underlying
causes of World War I?” History teachers use primary sources and
informational texts to teach close reading and annotation strategies, and
they have made strides to increase the volume and quality of writing in
their classes. In Geography, students conduct research, so they can
create their own population pyramids and maps. The department has
adopted material published by the DBQ Project for this aim. History
teachers also use current events to connect a study of the past with
today’s world.
Students in PE have opportunities to apply content learning to life, as
students learn about Body Mass Index (BMI) and how to read food
package labels. PE teachers demonstrate and monitor exercises,
including weight training, and teach students how to plot their mileage
after running, so students can self-monitor and make healthy choices for
themselves throughout their lifetime.
To assist and support teachers’ pedagogical growth, English, math,
science, history, Spanish, and the CTE department each have a Lead
Teacher who works closely with the teachers in his or her department.
Lead Teachers conduct classroom observations and organize department
meetings, so teachers can discuss instructional strategies and lessons,
share best practices, and collaborate with one another to best support
student learning.
Also, POLAHS has a full-time Instructional Coach to work with
teachers. For example, the Instructional Coordinator assists in the
development of units, lessons, projects, rubrics, and assessments, and
has worked with teachers across departments and grade levels.
C2.4 Examination of Student Work
Indicator: Students demonstrate higher level thinking and problem-solving skills within a
variety of instructional settings.
Prompt: Evaluate and provide evidence on how well the representative samples of student work
demonstrates that students are able to think, reason, and problem-solve in group and individual
activities, projects, discussions and debates, and inquiries related to investigation.
Findings
Supporting Evidence
POLAHS students demonstrate higher-level thinking and problem Student work
solving skills in academic departments across campus. Students are
 Classroom
challenged to closely analyze data, graphs, charts, websites, resources,
observations
and texts with the aim they will detect patterns and meaning, discern
anomalies, interpret texts, anticipate consequences, summarize content,
and demonstrate their understanding. Students are engaged in hands-on
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activities that build and hone knowledge through projects, inquiries, and
technology.
POLAHS utilizes an alternate day block schedule, in which students
attend two hour class periods. Periods one, two, and three meet
Tuesdays and Thursdays, while periods four, five, and six meet
Wednesdays and Fridays. Students attend all periods on Mondays. This
block configuration facilitates extended time for lessons and projects
within a classroom period, allowing for more in-depth study, meaningful
simulations, experiments, seminars, and cooperative activities.
The POLAHS Math Department utilizes CPM math, thus students are
regularly engaged in collaborative problem-solving situations in which
they have to use prior knowledge with new math skills to solve
problems. Math benchmarks are constructed to assess new skills as well
as prior skills to ensure that students are learning and retaining
knowledge.
Students in the CTE program use a host of higher level thinking skills to
achieve their aims. For example, students use math skills to calculate
measurements as they built shed-sized structures complete with
plumbing and electricity in the Commercial and Residential
Construction CTE pathway. Students in Graphic Design and Digital
Photoshop classes navigate sophisticated computer software to create
and publish publications that range from business trifolds to wedding
photos.
POLAHS science students use real-world situations to learn as they
explore climate change (both the scientific implications as well as the
political points of view) and study the wolf population at Yellowstone
National Park (the decline and reentry of wolves to the park and region
had both an environmental and political impact). Physics students build
catapults, and Chemistry students are tasked with problem-solving in a
nuclear power plant project where they must research fission and fusion
processes, budgeting, safety regulations, and the logistics
(geographically and politically) of a nuclear power plant.
Socratic seminar is used in English and history classrooms, so students
can closely gain and broaden their interpretations of informational and
primary source texts. Also, in both English and history, students closely
examine literary and primary sources as well as informational texts to
write critical analysis paragraphs. This paragraph practice helps
students in the development of larger writing assignments, including
research papers.
Students in drama use critical-thinking and problem-solving skills to
build proficiency in performing arts and to draw upon skills and
knowledge from other academic disciplines. Drama students write
original plays, design sets, and perform scenes. Students conduct
120

Port of Los Angeles High School WASC Self-Study Report

research to prepare for these activities. In fun fashion they apply and
hone their reading, writing, math, and speaking skills.
In POLAHS’ Personal Finance, students participate in personal and
family budget simulations, learn about bank accounts, explore careers
and conduct mock interviews. This is a very practical and relevant class
for young people who are preparing to live on their own after high
school graduation.

C2.5 Examination of Student Work
Indicator: Students use technology to support their learning.
Prompt: Evaluate the extent to which representative samples of student work demonstrate that
students use technology to assist them in achieving the academic standards and the student
schoolwide learner outcomes.
Findings
Supporting Evidence
POLAHS students benefit from the use of technology as a tool for
learning. POLAHS teachers have expanded the role of technology in
pedagogy over the course of the past few years, largely prompted by the
new Common Core Standards, Next Generation Science Standards, and
online Smarter Balanced Assessment.
POLAHS purchased mobile computer carts stocked with a class set of
Chromebooks to provide access to technology in the classroom and
support instructional shifts necessary to support new standards. Initially,
departments had carts that could be checked out and shared within a
department, but as teachers expanded their use of technology, some
departments opted to purchase multiple carts or to even provide a cart
for each teacher. English and history teachers, for example, each have
their own classroom set of Chromebooks. When teachers realized they
could count on access to technology, the use of technology across
disciplines skyrocketed. Aided by technology, teachers are in a better
position than ever before to facilitate students’ academic success and
achieve the schoolwide learner outcomes.
As the availability of Chromebooks has increased, so has the
implementation of Google Classroom. POLAHS has provided
professional development on how to launch and use Google Classroom,
and every school year more teachers have chosen to use this
technological tool to deliver material, publish student work, and
communicate feedback to learners.
As more students use Chomebooks in the classrooms to conduct
research and publish school assignments, POLAHS adopted
GoGuardian, in addition to the use of firewalls, to promote on-task,
responsible online behavior.
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All POLAHS students have accounts with Ebscohost, a comprehensive
database for research used by many colleges and universities. Students
submit many writing assignments in history and English via
Turnitin.com, and many students simply share documents with
instructors via Google drive or Google Classroom depending on the
class or teacher. Some POLAHS teachers have a class Weebly.

 Ebscohost
 Turnitin.com

Teachers use a variety of online resources and technology to expand
learning beyond the walls of the classroom, and examples may be found
across grade levels and departments.
In science, students access PhET Simulations whereby they either view
 Classroom
or interact online in simulated and/or real experiments. In this online
observations
manner, students in Chemistry can visualize molecular polarity or attend
 Student work
a Beer’s Law Lab, for example. They can also build an atom in an online
simulation and then manipulate subatomic particles to draw conclusions
about how mass, charge, and size of an atom can be changed. In
Physics, students can use PhET Simulations to support their learning
about electricity, momentum, and torque. Students use digital probes to
measure pH, dissolved oxygen, and salinity in Environmental Science,
and in Biology when a practical lab isn’t feasible, online virtual labs
support student learning. Some science teachers host a Google
Classroom, and many science students complete WebQuests and view
online videos that bring the real world into the classroom.
Math teachers use technology as a meaningful educational tool. Math
students conduct 3-D graphing digitally using Desmos and GeoGebra,
and they use online tiles to explain factoring and multiplying
polynomials. As the Math Department uses College Preparatory Math
(CPM), students often collaborate to solve math problems, demonstrate
learning using Google slides or Prezi, or problem-solve to create and
publish their own worksheets.
English teachers are online using technology as an instructional tool to
enhance student learning. English teachers utilize Quizlet, Newsela, and
Flocabulary, and students learn from video and documentaries that relate
to their course content. Students publish their work using Turnitin.com,
Google Classroom, and Google docs. In some cases, students complete
assessments online, via Illuminate, and teachers use data generated by
the results to measure and monitor student proficiency.
History teachers use various means of technology. Students have
conducted research online to develop a fictitious character who may
have lived in the Industrial Revolution and to create a Jazz Age
newspaper. Economic students visit a monetary policy simulator,
sponsored by the Federal Reserve, to raise and lower the federal funds
rate, monitoring the impact on unemployment and inflation.
Government students redistrict a fictitious state via a simulation hosted
by the USC Annenberg Center, and they research elections and the
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Electoral College at ballotpedia.org and 270towin.com.
Foreign language teachers use technology to teach language and culture
in their classes. In the same manner as core subject teachers, Spanish
teachers widely utilize Google Classroom, Quizlet, Kahoot, WebQuests
and video/documentaries.
The Drama teacher uses technology to show examples of real plays,
PowerPoints to convey ideas for plays, and Chromebooks to allow
students to research and publish their own scenes for projects.
Students in Graphic Design and Digital Photography learn different
software packages to create, elaborate, and formulate their work. Art
students conduct online research to gain reference material.
Students in Personal Finance use online simulators and calculators to
calculate, or in some cases, estimate insurance, mortgages, and college
loans.
Students have access to courses online for credit recovery purposes, via
POLAHS’ site license with GradPoint. Online credit recovery courses
facilitate learning for students who have fallen behind in credits or have
failed courses, thus enabling students to graduate on time with their
cohorts. Credit recovery courses are monitored by a full time,
credentialed teacher who provides coaching and support for learning.
Students may also take elective courses via Fuel Education (FuelED), in
a class titled Electives Lab, also staffed by a credentialed teacher.
Finally, it may also be mentioned that some teachers use Remind to
communicate with students and parents, and all teachers use Aeries and
email to communicate in an ongoing manner to support student success.

C2.6 Examination of Student Work
Indicator: Students use a variety of materials and resources beyond the textbook.
Prompt: Evaluate the extent to which representative samples of student work demonstrate
student use of materials and resources beyond the textbook; availability and of and opportunities
to access data-based, original source documents and computer information networks; and
experiences, activities and resources which link students to the real world.
Findings
Supporting Evidence
POLAHS strives to use a wide variety of materials and resources to
challenge and engage students in the learning process.
Student work samples and classroom observations show that students
use informational texts, primary sources, video and documentaries, data,
online resources and computer information networks, realia, and field
trips to link to the real world.
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POLAHS teachers have expanded their course materials to include
informational texts and primary sources in response to instructional
shifts (Common Core Standards, NGSS, SBAC testing). Rather than
 Classroom
reading about global life expectancy in a textbook, at POLAHS, students
observations
construct their own population pyramid graphs after researching
 Student work
countries online. Rather than watching a video about architecture,
students build structures in CTE. Rather than reading about minimum
wage in their textbook, students construct arguments whether or not to
raise this type of price floor in Economics.
Technology is well utilized by POLAHS teachers and students. With the
Internet, students have access to primary sources and informational texts
like never before, and POLAHS teachers take full advantage of website
hosts like the Library of Congress, TeachingHistory.org, and the
Stanford History Education Group that have vast collections of primary
sources and accompanying lessons. This ensures that students have
access to rich collections of speeches, photographs, political cartoons,
paintings, and other realia. History teachers use these sites, as well as
materials from Teachers Curriculum Institute and the DBQ Project, to
incorporate simulations and inquiry in history lessons.
Furthermore, sites like Newsela, Ted-Ed, and TedTalks offer access to
current events and cultural phenomenon, promoting student
understandings and connections to the school standards and world
around them. English, science, and history teachers utilize sites like
these, and more, in their pedagogy.
Science students reach beyond the textbook online, benefiting from
virtual labs and the University of Colorado’s PhET Simulations,
enabling students to view labs or conduct digital simulations for
Chemistry, Physics, and Biology.
CTE utilizes a range of materials beyond the textbook. Students study
diagrams and technical writing, watch videos, and use computer
programs to experience learning. Depending on the CTE pathway, a
student may be using a saw or Photoshop in the learning process.
POLAHS students benefit from a multitude of field trip experiences that
connect to learning in the classroom. Students have attended Knott’s
Physics Day, have visited Hubbs Research Institute in Carlsbad, NOAA
Fisheries at Scripps in San Diego, the Aquarium of the Pacific in Long
Beach, and have enjoyed overnight excursions to Calculus Camp, Mono
Lake, and Catalina. Students have toured the Japanese American
National Museum, Olvera Street, and LACMA and students have
boarded the Battleship USS Iowa. Students have attended performances
at the Warner Grand Theater in San Pedro, such as a one-woman show
based on the letters of Emily Dickinson. Students have attended drama
festivals, including the Henry Blair Festival at Chapman University.
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Students have conversed in Spanish with vendors at a local farmer’s
market and Numero Uno supermarket, and they have haggled with those
same vendors for their Personal Finance class. Students have distributed
the POLAHS garden produce to families in need near the school’s
campus.
Some students also travel farther than our local community and state to
take advantage of opportunities in the larger world In recent past
excursions, POLAHS students have traveled to Florida to visit the
everglades and to Washington, D.C. for the presidential inauguration. A
group of POLAHS students enjoyed a nine-day theater tour in London
this past summer that included the famous Globe Theater, where they
participated in drama workshops. Two POLAHS students travelled to
Scotland, where they participated in a Scottish Studies summer program
at University of St. Andrews, and another traveled to the World War II
Museum in New Orleans and then Normandy, France, to study
leadership and choices in the war as a part of the Normandy Academy.
A POLAHS benefactor sponsored all costs of these two European trips.
Field trips this year are planned for New York and the Edinburg Fringe
Festival in Scotland, where students were handpicked to perform.

C2.7 Real World Experiences
Indicator: All students have access to and are engaged in career preparation activities.
Prompt: Evaluate the degree of and the effectiveness of student access to career awareness,
exploration and preparation that may include such activities such as job shadowing, internships,
apprenticeship programs, regional occupational programs, career academy programs, on-the-job
training programs, community projects and other real world experiences that have postsecondary
implications.
Prompt: Additional Online Instruction Prompt (POLAHS does not provide online instruction).
Findings
Supporting Evidence
POLAHS strives to provide opportunities and experiences invaluable for  POLAHS mission
students to succeed in their future endeavors. To flourish beyond high
and vision
school, students need a strong academic framework coupled with time to
statements
develop career skills and in many cases, technical, job-specific skills.
 LCAP Goal #4
 Course
To that aim, POLAHS provides quality academic instruction to ready
descriptions
students for college, and POLAHS is proud to offer a CTE program that
serves students with a multi-pronged approach to facilitate career
opportunities. POLAHS’ A-G courses and college readiness programs
have been examined in the Curriculum section of the Self-Study, as well
as briefly examined in section C1.1 of this section of the WASC
document. Therefore, this section will devote fully to a study of career
preparedness programs and strategies at POLAHS.
POLAHS freshman are required to take Intro to CTE Pathways, a class
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that outlines POLAHS’ career tech options and facilitates career and
 Classroom
college exploration. For this course, a CTE teacher collaborates with
observations in
the Career Counselor to present a basic introduction to each of the career
CTE classes
pathways, and they co-teach lessons that include personal skills
 Student work
inventories, career exploration, and personality/interest assessments.
The Career and College Counselors work closely to help students
explore college and career options in both formal group settings as well
as in one-on-one meetings.
The POLAHS CTE program offers several career pathways, including
Residential Construction, Boat Operations, Video Production, Graphic
Design, Digital Photography, and Office Skills. Completing a CTE
pathway is a two-year commitment, usually completed in the 11th and
12th grades.
POLAHS’ CTE offerings fulfill California state CTE requirements and
UC/CSU eligibility requirements. POLAHS CTE teachers are
designated “highly effective” because they are dual credentialed;
teachers possess a valid California teaching credential as well as a CTE
credential.
In the POLAHS Residential Construction program students are equipped
for employment and postsecondary education in the residential and
 CTE classroom
commercial construction industry In this career pathway, students build
observations
small structures from scratch, including framing, insulation, sheet
 Student built
rocking, tiling, and roofing, and students complete the structures with
structures
indoor plumbing and electricity to learn the best practices for
 Certification
construction. POLAHS has an articulation agreement with El Camino
records
College that allows students to count POLAHS’ two year Residential
Construction as their first year of the El Camino College construction
program.
Students in the POLAHS Boat Operations pathway master sailing,
navigation, boat building, and seamanship through a combination of sail
training and workshop instruction. Through an agreement with El
Camino College, students may earn certifications in this pathway that
include Red Cross CPR and First Aid, and the United States Coast
Guard’s Standards of Training, Certification, and Watchkeeping
(STCW).
Students in the POLAHS Graphic Design course work towards
certification in Adobe Photoshop and Adobe Illustrator. Advanced
Graphic Design students team up with participating local businesses to
design business materials, such as business cards, tri-folds, menus, and
brochures. Students meet with their client businesses to discuss design
options, create preliminary sketches, and schedule photo shoots with
Advanced Photography students. Students receive class credit for their
work, and businesses are under no financial obligations. Businesses are
encouraged to work with POLAHS students as they would any other
126

 Boat Ops class
observation
 Student built boat
 Certification
records

 Computer Lab
 Certification
records

Port of Los Angeles High School WASC Self-Study Report

contractor-maintaining communication and providing genuine feedback
on the work.
POLAHS students in Digital Photography learn the operations and
functions of a digital single lens reflex camera, explore the history of
photography, and master portrait photography and post-production.
Students learn image techniques and digital manipulation using Adobe
Photoshop and Lightroom, and they will complete the Adobe
 Computer Lab
Certification Associate (ACA) in Photoshop. Students in this pathway
 Certification
have created websites to showcase their work, and some have been hired
records
for weddings and senior portraits.
The newest addition to the POLAHS CTE program is Video Production,
launched in the 2017-2018 school year. Students in this career pathway
will learn to produce videos and operate technical equipment, as well as
explore video game development, augmented reality, and virtual reality.
Students will have a sound booth on campus to support learning, and
they can earn certification in Adobe Certified Associate (ACA), which
may lead to employment in the television, film, and video game
industries.
A POLAHS CTE Advisory Board meets semi-annually, with the
purpose of reviewing the CTE pathways and discussing industry trends
that may impact instruction. The Board majority is comprised of
industry professionals from the CTE pathways, who work in tandem
with CTE teachers, the administrator, and the Career Counselor. In the
spring semester, the CTE program hosts a CTE Showcase whereby
students exhibit their work to community businesses and the public.
Some POLAHS graduates opt for a career in the military, and the Career
Counselor acts as the campus liaison for all military recruiters. In this
capacity, for example, the Career Counselor has participated in training
at Fort Sam Houston in Texas to support students who wish to pursue a
medical path via the military. “Fort Sam” is both the largest and most
significant military training facility in the world, and all branches of the
military have consolidated their medical training at this location.
POLAHS students have access to options in medical training via this
important military relationship.

 Classroom
observations
 Sound booth
(scheduled for
construction Jan.
2018)

 CTE Advisory
Board Meeting
minutes

In addition to CTE classes, POLAHS offers other courses designed to be
beneficial and relevant to future success. POLAHS offers a Personal
Finance class to assist students in the development of financial
management and job skills. In this course, for example, students practice
writing resumes, interviewing strategies, and reading paycheck stubs.
POLAHS offers a seventh period Mass Communications course,
whereby students create news stories and broadcasts for the campus
online news publication. This course emphasizes writing skills as well
as a range of technology skills necessary to produce an online
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publication. Also, POLAHS students tend to the environment and
related issues in Environmental Engineering, a course that connects
students’ care for the environment with other community businesses and
cultivates a POLAHS vegetable and spice garden on campus.
To support the transition from high school to college and career,
POLAHS employs a full-time College Counselor and a full-time Career
Counselor. These counselors share a unified philosophy with POLAHS
that students need to plan for success whether their choices and
opportunities lead them directly into college or career after high school.
Thus, the College Counselor leads workshops that support student entry
to college on topics that range from how to complete college
applications and the FAFSA, to what to expect in dorm life. For
Spanish-speaking families, POLAHS teams up with the Boys and Girls
Club to provide workshops, like the FAFSA workshop, in Spanish.
Likewise, the Career Counselor hosts meaningful workshops. For
example, the Career Counselor sponsors workshops with guest speakers
on topics such as job applications, interviews, expectations of the first
day of work, internships that turn into part-time jobs, and positive and
professional interaction with co-workers.

 Online student
news publication
 POLAHS garden

 College and
Career Center on
Campus
 Career workshop
PowerPoints,
flyers, and sign-in
sheets
 College workshop
PowerPoints,
flyers, and sign-in
sheets

WASC Category C. Standards-based Student Learning:
Instruction:
Summary, Strengths, and Growth Needs
Summary (including comments about the preliminary identified critical student learning
needs)
The POLAHS Self-Study process prompted important discoveries related to instructional
practices. POLAHS found that teacher efficacy is strong, as most teachers feel collaboration
within departments and grade levels coupled with support from Lead Teachers and the
Instructional Coordinator translates into robust instructional practices, campus wide. Teachers
have strategically expanded their use of technology, as computers have become reliably available
for use in the classroom, and teachers have shared best technology practices openly and
effectively. The expansion of the POLAHS CTE program has been embraced by teachers and the
community, providing important career readiness instruction.
Teacher, staff, and administrator discussions during the Self-Study process also led to the
conclusion that the next necessary step in evolving instructional practices is to expand real world
applications and explore cross-curricular instruction.
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Category C: Standards-based Student Learning: Instruction: Areas of Strength













High expectations and standards for instruction are coupled with rich opportunities for
learning.
Creative and varied opportunities for inquiry and problem-solving.
Availability of tutoring and Saturday School for additional academic support.
Small class sizes empower teachers to provide individualized, strong academic support
Students connect to their teachers, culture of feeling safe with teachers.
Integration of special populations in general education classes.
Strong collaboration within departments and grade levels.
Adoption of department wide standards and approaches.
Administration provides strong support for teachers, advocates for teacher growth
Peer to peer support among teachers is strong (Lead Teacher, Instructional Coordinator,
Teacher led PD)
Collaboration between Sped and EL Departments and general education teachers.
Technology is differentiated by disciplines, and is effectively used as a platform for
instruction.

Category C: Standards-based Student Learning: Instruction: Areas of Growth








POLAHS teachers have ongoing opportunities to collaborate and would like to cooperate
in developing student academic skills in a cross curricular manner in the future.
POLAHS teachers believe meaningful work has been done to transition to new standards,
and would like to continue cooperating to implement new ideas and fine-tune strategies.
Teachers excel in developing and executing lessons that challenge student academic and
personal growth, and are interested in further professional development in project-based
learning, collaborative learning techniques, and/or similar instructional strategies that
emphasize critical thinking and interpersonal relationships to facilitate student
collaboration further.
Teachers cultivate relationships with colleagues and want to expand collaboration
between general education teachers and SPED and EL teachers, to better support special
populations.
Teachers have embraced technology in their pedagogy, and welcome ongoing and further
training.
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Category D: Standards-based Student Learning: Assessment and
Accountability
D1. Using Assessment to Analyze and Report Student Progress Criterion
The school leadership and instructional staff use effective assessment processes to collect,
disaggregate, analyze, and report student performance data to the school staff, students, parents, and
other stakeholders. The analysis of data guides the school’s programs and processes, the allocation
and usage of resources, and forms the basis for the development of the schoolwide action plan
(SPSA) aligned with the LCAP.
D1.1 Professionally Acceptable Assessment Process
Indicator: The school uses effective assessment processes to collect, disaggregate, and analyze
student performance data.
Prompt: Evaluate the effectiveness of the school’s assessment processes. This would include
the collection of data from state, national and local sources; the disaggregation of data for ethnic
groups, socioeconomic status, and students with disabilities; and the analysis of performance
that provides feedback as to how students are meeting the expectations of the academic
standards (including Common Core) and the schoolwide learner outcomes.
Findings
Supporting Evidence
POLAHS uses several assessments to monitor and analyze student
 School
learning and achievement. With the elimination of the California
Accountability
Standards Test (CST) and The California High School Exit Exam
Report Card
(CAHSEE), the most important measure of aggregate performance will
(SARC)
soon be the California Assessment of Student Progress and Performance
(CAASPP). While the assessment system is still in its early/trial phase,
over the first two years that the state publically reported scores,
POLAHS scored more than 80% proficiency in English and Language
Arts (ELA), outperforming many of the neighboring public schools.
Though there was a slight dip in proficiency in the 2016/2017 school
year (79%), POLAHS still maintains an average ELA score of more than
2650. Over the last three years, math has consistently outperformed
many of the neighboring public schools with an average performance
score of 2600 or higher.
Once the California Department of Education (CDE) releases scores,
POLAHS begins the process of informing stakeholders. The Principal
provides a detailed analysis of aggregate CAASPP Performance data to
the staff via Lead Teacher meetings, where the Lead Teachers then
present that data to their respective departments. The Principal shares
this data publicly at the monthly Board of Trustees meeting. Once
released, POLAHS mails student CAASPP results home, and the Data
Coordinator then exports this data to the student information system
(SIS), Aeries. Aeries has both aggregate and disaggregated data from
CAASPP in the form of graphs and charts, as well as individual student
data screens. Finally, POLAHS posts the Student Accountability Report
Card (SARC) with disaggregated CAASPP information on the school
website, annually.
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Once the school has analyzed CAASPP performance data and
communicated this information to stakeholders, the process of
disaggregation begins in each department, under the leadership and
direction of the Lead Teacher. Departments use CAASPP data to
determine strengths and areas of need. From here, the department works
collaboratively to modify, change, or develop curriculum to better meet
student needs.

 Department
Meeting Agendas
 Department
Binders

While CAASPP assesses student progress in English and mathematics,
the only CST left was in science. For the last six years, CST has tested
in Life Science. In the 2016/17 school year, CAASPP rolled out a beta
test for assessing the new Next Generation Science Standards (NGSS)
called the California Science Test (CAST). When this test is ready for
official implementation, POLAHS will disseminate and share results in
the same way as math and English.
Recently, POLAHS hired a full-time English Learner (EL) Coordinator.
It is the coordinator’s responsibility to analyze California English
Language Development (CELDT) scores. POLAHS’ EL Coordinator
shares CELDT results directly with students’ teachers in order to
identify the language needs of each EL student. He also shares the
results with parents at the English Learner Advisory Committee (ELAC)
meetings and parent conferences. At the current time, the EL
Coordinator is confident with continuing this process next year with the
elimination of CELDT and the adoption of the English Language
Proficiency Assessments for California (ELPAC) in 2018.

 ELL Binder
 ELAC Agendas
 ELL Coordinator
support students in
ELA classes,
through classroom
visits, co-teaching,
and tutoring

 Class Observations
Another important source of performance data comes from AP testing
 AP Class Syllabi
(especially in considering college readiness). Each year, AP teachers and  College Board AP
department chairs analyze pass rates from College Board. Based on this
Test Results
data, some AP class offerings have changed throughout POLAHS’
Reports
history.
Along with AP scores, POLAHS can analyze college readiness based on
PSAT, SAT and ACT scores. PSAT and SAT scores are shared
electronically with the College Counselor, while ACT scores are mailed
to the College Counselor. The College Counselor uses this information
when counseling students and their families regarding college placement
based on admission profiles and entrance statistics. This information
helps the counselor aid students in choosing appropriate colleges, as
well as supporting students during the college application process.

 College Counseling
Google Classroom
Accounts

Finally, with the adoption of Career Technical Education (CTE)
pathways, POLAHS students on designated pathways are required to
take official industry certification assessments. These determine whether
students have a standard of knowledge in the career technical area,
 Class Observations
which indicates career readiness and employability.
 Student work
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Starting in the 2015/2016 school year, students in the Digital Media
samples
pathway have taken the Adobe Certified Associate in Photoshop and
 CTE Course
Visual Communication exam and /or Graphic Design and Illustration in
Syllabi
Illustrator exam. POLAHS students have a 100% pass-rate on these tests  Test Results
in each year POLAHS has administered them. The results of these tests
 CTE Department
are sent to the instructor, at which point the instructor disseminates this
Binder
information to the students. The CTE teacher then uses the results from
the assessments to modify future instruction and curriculum.
Similarly, the students in the Marine Boat Operations pathway take the
Standards for Training Certification: Watchkeeping (STCW) through
the US Coast Guard. This is the initial safety and boat competency test.
This assessment is taken during the second year of the pathway. Starting
in the 2015/2016 school year, students have an 81% pass rate on this
test.
In both of POLAHS’ established CTE pathways, upon passing
certification assessments, certificates are printed and given to the
students to use for resumes and job offerings.
D1.2 Monitoring and Reporting Student Progress
Indicator: The School informs and creates understanding through effective processes in order
to keep district, board, parents, and the business and industry community informed about student
progress toward achieving the academic standards, the college- and career- readiness standards,
and the schoolwide learner outcomes.
Prompt: Evaluate the effectiveness of the processes that inform and create understanding of the
appropriate stakeholders (governing board members, teachers, students, parents,
business/industry community) about student achievement of the academic standards, the collegeand-career-readiness standards, and the schoolwide learner outcomes.
Findings
Supporting Evidence
As mentioned in the beginning of section D.1, once the CDE releases
CAASPP results, POLAHS begins the process of informing
 POLAHS Website
stakeholders. To ensure public access, the POLAHS Development
Director sends information about all POLAHS news electronically
through email groups and the POLAHS official website.
 Department
At POLAHS, each department requires teachers to administer quarterly
Assessments
benchmarks and/or unit summative assessments. These assessments are
(Department
common assessments given at the same time by the same grade level
Binder)
and/or subject matter. Teachers analyze the results of these exams using  Aeries Gradebook
department-created assessment analysis forms. Teachers then post
Summaries
students’ exam scores on Aeries for parents, students, and other teachers  Employee
to monitor. Also, teachers document and update student progress weekly
Handbook
using Aeries.
 Aeries
Parents are encouraged to take an active role in their children’s
Student/Parent
education, which is why Aeries is not the only method used to
Website
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communicate student progress with students and parents. POLAHS
schedules drop-in parent conference for two days at the 10-week mark
each semester. These conferences occur on one weekday evening and
one weekday afternoon to ensure a majority of parents can attend. Also,
teachers are required to have regular communication with parents by
telephone and/or email regarding concerns or deficiencies in students’
academic performance and progress, or behavior. This year, teachers are
encouraged to use the communication service in our Aeries SIS system
to aid with parent contact and documentation.
Grade level teams meet monthly to analyze student progress, as well.
Each month, Grade Level Coordinators share a list of students who are
considered “at risk” based on grades, attendance, and behavior
reporting. Teachers on the grade level team discuss student progress and
then make a formal communication and intervention plan.

 School Calendar
 Aeries Visitation
Logs
 Grade Level
“Watchlists”

 Grade level
Agendas
 Grade level
Watchlists

When an issue arises, teachers are encouraged by administration to
schedule individual parent conferences. When issues that are more
 Special Education
serious arise, it is recommended that teachers consult with other teachers
Referral Forms
and the school psychologist to schedule a Student Study Team (SST).
 Welligent
 Department Binder
The Special Education department has contact that is more frequent on
 Meeting notes from
average. Resource Teachers report progress on IEP goals at least three
Parent Conferences
times a year. They also host at least two Family Support nights (one per
and SSTs
semester), a Parent Orientation for families of incoming freshman over
 Parent Support
the summer, and a department hike with students and their families in
Night Flyers
the spring.
Assessments directly related to college readiness include AP exams,
PSAT, SAT, and ACT. Students receive these scores directly from the
testing agency. AP scores are also sent to the school and then forwarded
to the instructor. The College Counselor receives electronic results for
the PSAT and SAT, and the ACT scores are shared by mail. The
teachers and the College Counselor analyze information from these
assessments to help plan interventions and make decisions about
curriculum.
The POLAHS EL Coordinator tracks EL student progress and plans
interventions accordingly. The coordinator is also responsible for
implementing the CELDT test (and eventually the ELPAC). Once
POLAHS receives the CELDT results, the coordinator shares them
directly with students, teachers, and parents. The coordinator also shares
results with parents at ELAC meetings and parent conferences.

 ELL Binder
 ELAC Agendas

Students in CTE pathways are required to take official certification
assessments. The results of these tests are sent to the CTE instructor and
are disseminated to the students from there.
The school sends home progress reports at the five, 10, and 15 week
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points in each semester and reports a final grade and report card every
 School Calendar
20 weeks. POLAHS mails home the progress reports and the final report  Watch List
card to parents. The Data Coordinator generates a report of students with  Grade level
two or more fails and/or less than a 2.0 GPA at each grade level. Grade
Meeting Agendas
Level Coordinators share this list with the grade level team in order to
coordinate interventions and initiate parent contact. This is known as the
grade level “watch list.”
D1.3 Monitoring of Student Growth
Indicator: The school has an effective system to determine and monitor all students’ growth
and progress toward meeting the academic standards, the college- and career- readiness
standards, and the schoolwide learner outcomes, including a sound basis upon which students
grades are determined and monitored.
Prompt: Evaluate the effectiveness of the system used to determine and monitor the growth and
progress of all students toward meeting the academic standards, the college-and-career-readiness
standards, the schoolwide learner outcomes, including a sound basis upon which students grades
are determined and monitored.
Findings
Supporting Evidence
From the time students enter POLAHS, students are assessed as a way to  Freshman
inform instruction and class placement. All incoming freshman take a
Placement Tests
placement test, which assesses reading, writing, and math skills. This
informs appropriate placement in math, English, and science classes,
and also determines potential placements into AP Human Geography
(the only freshman-level AP class).
 Sample
POLAHS teachers, across all departments and disciplines, rely on
Assessments
common assessments and standardized grading procedures to monitor
(Department
student progress and growth. Each department has a handbook that
Binder)
outlines the grading policy for each class and/or grade level. As
 Syllabi (department
mentioned in section D1.2, teachers update grades on Aeries weekly,
binder)
and POLAHS sends home progress reports quarterly. Decisions about
 Class observations
future classes are determined based on performance in students’
of formative
previous classes and with teacher input.
assessments
To effectively monitor and analyze student performance, each teacher is
required to complete an assessment analysis form after each
benchmark/summative assessment. These forms require the teacher to
analyze the type of test, reflect on instruction, and analyze student
performance compared to other teachers teaching the same class/grade.
This helps drive future instruction and curriculum decisions, as well as
allows teachers to monitor student progress in their classrooms.

 Assessment
Analysis Forms
(Department
Binder)
 Aeries

POLAHS uses a standard grading scale: 100-90% is an A, 89-80% is a
B, 79-70% is a C, 69-60% is a D and 59% and below is an F.
Departments determine grade weighting based on grade distribution
analysis done at department meetings.

 Teacher Syllabi
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D2.1 Appropriate Assessment Strategies
Indicator: Teachers consistently use appropriate formative and summative strategies to
measure student progress and guide classroom instruction.
Prompt: Evaluate the effectiveness, the appropriateness and the frequency of assessment
strategies, especially student work, based on the programmatic goals and standards to determine
student achievement.
Findings
Supporting Evidence
POLAHS teachers create and administer a wide variety of assessments
 Classroom
in their classrooms. POLAHS uses both formal and informal
Observations
assessments across departments. Teachers design these assessments to
 Student Work
generate both qualitative and quantitative information about student
Samples
learning and mastery of state and Common Core Sate Standards
(CCSS). Prior to administering summative assessments, POLAHS
teachers rely on the regular use of formative assessments. Daily, across
departments, teachers assess students on their progress towards
achieving daily objectives. Common formative assessments include
quizzes, questions/answers, journal entries, quick writes, exit tickets,
and class discussions, among others.
Each department administers formal benchmarks and/or summative unit
assessments approximately every five weeks. The focus is on content
and skills mastery as outlined by each department’s set of standards.
Teachers and departments develop their own benchmarks/summative
unit assessments and choose the style they feel is most appropriate to
generate data and accurately assess skills. These benchmarks/unit tests
are common among grade levels/classes in order to generate the most
accurate student performance data. Common assessment styles include
multiple-choice and essay/extended written response, as well as
verbal/performance-based projects. Any form of assessment is assessed
on a numerical scale or rubric, and detailed feedback is provided to the
students about their performance.

 Copies of
Assessments
(Department
Binder)
 Assessment
Analysis Forms
(Department
Binder)

While benchmarks/summative unit assessments are a standard across the
departments, each department carefully constructs their own style of
summative assessments.
With the shift to CCSS and CAASPP, the English Department has
carefully organized its pacing to align to the modes of writing addressed
in the CCSS (Narrative, Argument, Synthesis, and Literary Analysis).
The department has adopted a pacing plan that aligns all of the reading
standards with the writing standards, so each can be addressed cyclically
each semester. At the end of each unit, standards are assessed via a
reading test (most commonly multiple-choice) and an extended written
response and/or oral presentation. The multiple-choice test assesses all
reading standards from the unit, and are formatted similarly to CAASPP
with similar questions stems and a depth of knowledge (DOK) ratio
135

 Department Pacing
and Scope and
sequence
(Department
Binder)
 Department Unit
Assessments and
Analysis Forms
with Illuminate or
Aeries Analytics
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similar to the actual CAASPP assessment (less than 10% DOK level 1,
45% DOK level 2, and 45% level 3-4). English teachers are required to
align each multiple-choice question to a CCSS and upload students’
answers into either the Aeries analytics system or the Illuminate testing
analysis software system, where they can print exam results by class, by
students, and by standard for further data analysis. The English
department grades written assignments and oral presentations on a
rubric where data can also be analyzed quantitatively.
The History Department also relies on unit tests and quarterly
benchmarks. Teachers administer a multiple-choice assessment at the
end of each unit to assess content mastery. Quarterly, the history
department administers a CCSS benchmark. This benchmark assesses
the literacy standards for Social Studies, as students are asked to read,
analyze, and write about historically relevant primary sources. After the
administration of each benchmark, the teachers complete a benchmark
analysis form to assess skills mastery and plan for re-teaching.
The Math Department administers unit tests after each unit. These tests
are given every three to five weeks, depending on the length and rigor of
the unit. The skills build with each unit, so each assessment is
cumulative. With the transition to CCSS, the Math Department has
aligned its assessments to CAASPP. To help facilitate this alignment,
the department has established Anchor Teachers who direct the
designing of the exams. A math exam may consist of short answer,
multiple-choice, multiple-answer, free response, or true and false
question formats. The department gives common assessments, created
using Exam View software and collaborative teacher-generated
questions. To monitor student progress prior to the summative
assessments, the Math Department utilizes “mile post” exams. They are
short, formative assessments that target specific skills. Students may
retake the mileposts until they pass. This provides quick feedback on
progress toward specific skills and allows teacher to create an
intervention plan based on individual student need. The Math
Department has recently adopted the use of a summative group
assessments in Integrated Math 1, which are assessments given before
an individual benchmark. The group test trend has had some success and
some teachers are incorporating its use into Integrated 2 and 3 classes, as
well. After each individual benchmark, teachers complete a benchmark
analysis form to assess student performance and plan for re-teaching.

Data(Department
Binder)
 Group Tests
 Department PD
Agendas
 Classroom
observations
 Student work
samples
 Google Classroom
and Turnitin.com
reports
 Department
Assessments
(Department
Binder)
 Assessment
Analysis Form
(Department
Binder)
 Department
Assessments
(Department
Binder)

 Mile Post Posters
on Classroom
Walls
 (Department
Binder)
 Classroom
Observations
 Assessment
Analysis Form
(Department
Binder)

The Science Department administers standards-based unit assessments
every four to seven weeks, depending on the unit. Each subject agrees
 Department
on a core set of skills-based questions, and individual teachers are free
Assessments
to add class specific questions, as well. Teachers generate tests by
(Department
writing their own questions as well as using Exam View software. With
Binder)
the transition to NGSS, the Science Department has also aligned
portions of their assessments with the CAST. For example, students may  Lab Experiments
and Lab Reports
be given a partially solved problem and then asked to explain student
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rationale, and/or where the student made errors. Some fact-based,
 Class Observation
multiple-choice responses will include multiple-correct answers. Finally,  Assessment
the department has included short constructed response questions that
Analysis Form
ask students to make a prediction and defend that prediction with
(Department
evidence. For every assessment, a teacher completes a benchmark
Binder)
analysis form where they analyze student performance to assess skills
mastery and plan for re-teaching.
The Spanish Department also administers summative assessments at the  Department
end of each unit. Unit length ranges anywhere from three to five weeks.
Assessments
Spanish teachers create assessments using a combination of Exam View
(Department
questions, textbook questions, and teacher-generated questions.
Binder)
Regardless of level, the Spanish Department structures classes and
assesses students through the lens of the six themes that align with AP
Spanish (family and community, science technology, beauty and
aesthetics, contemporary life, global challenges, personal and public
 Assessment
identities). Therefore, students who start foreign language in the Native
Analysis Form
Speakers Spanish class would be capable of matriculating to AP Spanish
(Department
their senior year with relative ease. Likewise, students starting in
Binder)
Spanish 1, though rare, could potentially matriculate to AP Spanish by
their senior year, as the themes match the higher-level classes. Teachers
complete a benchmark analysis at every quarter to assess student
progress and plan for re-teaching.
 Classroom
Prior to each summative assessment, each level of Spanish assesses
Observations
grammar, vocabulary, and content formatively to monitor student
 Student Work
progress prior to the summative assessment.
Finally, Physical Education (PE) assesses students all year long in
preparation for the Fitness Gram. The primary gauge of readiness for the
Fitness Gram is in the mile run, and the PE Department has students
perform a timed mile run once a week. Teachers and students track
improvement on this mile run weekly. They also test sports knowledge
at the end of three-week sports units. PE is also responsible for Health
and assesses students through written assignments.
Departments offering AP courses rely on regular administration of APreleased test questions to help monitor student achievement. Teachers
often give students released assessments at the beginning of the term as
pre-assessments, so students can see their performance levels at the
beginning of the class, and then similar assessments are given
throughout the term, so both students and teachers can monitor progress.

 Mile Time Results
 Classroom
Observation

 Aeries Grade Book
Summary

The Special Education Department uses the Woodcock Johnson IV
 IEPs
assessment to determine student academic levels. This aids the Resource
 RSP Teacher
Teachers in determining appropriate goals and supports for these
Reports
students. POLAHS fully includes all students with special education
needs through general education classes; however, students who are on
modified curriculum working toward certificates of completion, based
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on the students’ IEPs, receive testing accommodations and
modifications. The Special Education Department regularly aids
 IEP and 504
teachers in ensuring all assessments (summative and formative) meet the
Meeting
needs of all students with special education needs, as designated by their
Notes/Agendas
IEPs. Similarly, students with 504 plans also receive testing
accommodations. Support staff at the school aids teachers in ensuring
assessments meet the needs of 504 students.
D2.2 Demonstration of Student Achievement
Indicator: Teachers use the analysis of assessments to guide, modify and adjust curricular and
instructional approaches.
Prompt: Examine the effectiveness of the process used by professional staff to use formative
and summative assessments to guide, modify and adjust curricular and instructional approaches.
This includes how professional learning communities and subject matter teams collaborate to
collect, analyze, and use assessment data for the basis of curricular and instructional decisions.
Findings
Supporting Evidence
All departments use common benchmarks and/or unit assessments. Once  Assessment
teachers have administered these assessments, teachers analyze data
Analysis Forms
using a benchmark analysis template designed by each department. This
(Department
allows teachers to identify students’ strengths and weakness and allows
Binder)
teachers to reteach skills as needed.
During project-based assessments, all departments rely on rubrics to
determine student achievement. The school’s Instructional Coach works
with all departments to help teachers streamline rubrics, so that
expectations are clear to students, and data collection is more
streamlined.

 Student Work
Samples

The English Department has recently established the use of daily
measurable objectives. Teachers develop daily lessons around one to
two standards-based objectives. Teachers measure students’ progress
towards these objectives, using a number of formative assessment
strategies (tickets out the door, quick-writes, surveys, class discussions,
student work, etc.) before students leave class. Based on this informal
feedback, teachers can direct future lessons. Similarly, upon the
completion of a unit assessment, the English teachers identify two to
three standards in which students excelled, as well as two to three
standards in which students struggled. The teachers then generate a
formal re-teaching plan and submit that plan to the department’s Lead
Teacher.

 Class Observation
 PD Handouts
(Department
Binder)
 Assessment
Analysis Forms
(Department
Binder)

The Math Department uses one specific strategy to help direct
curriculum development. Math teachers often administer a group test
prior to an individual summative assessment. This allows them to
monitor student progress as well as to create a study group community
in the classroom. This also generates an environment where students
work together to monitor their own learning. The results of these tests
138

 Assessment
Analysis Forms
(Department
Binder)
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inform instruction and determine the need for re-teaching or
acceleration. At the end of the unit, teachers administer and analyze the
results of a summative assessment using a benchmark analysis template
designed by the department. Teachers can then reteach skills as
necessary.
The Science Department uses the same assessment and analysis pattern
as the rest of the school. However, a common practice in the Science
Department is to go over assessments with students once the teacher has
graded the exam. This allows students to check their own work and then
receive feedback that meets their personal learning needs. Prior to
summative assessments, science teachers use warm ups, have students
answer questions using white boards, administer smaller quizzes, and
use other forms of informal formative assessments to monitor student
progress through the unit. This allows teachers to generate data about
student learning and adjust instruction prior to students taking a
summative exam.

 Classroom
Observations
 Assessment
Analysis Form
(Department
Binder)

CTE teachers rely on certificate assessments to determine student
progress. After administering the Adobe Certified Associate in Photo
Shop and Visual Communication exam, the Graphic Design and
Illustration in Illustrator exam, or the Coast Guard’s CTSW exam,
teachers use the results to identify needs and strengths in the curriculum
and can make required changes to meet those needs. This is done in
collaboration with the CTE Advisory Board, which is comprised of
industry professionals who represent each POLAHS CTE pathway. At
regular meetings, CTE teachers and Advisory Board members use
assessment data to evaluate instruction to ensure the curriculum is on
par with industry trends.

 Advisory Board
Agenda
(Department
Binder)

D2.3 Student Feedback
Indicator: Student feedback is an important part of monitoring student and classroom progress
over time based on academic standards, the college- and career- readiness standards, and the
schoolwide learner outcomes. Interviews and dialogue with representative students for college
and career life.
Prompt: Using interviews and dialogue with students, evaluate the extent to which students
understand the expected level of performance based on the standards and the schoolwide learner
outcomes in relation to preparation for college, career, and life. Evaluate the effectiveness of the
student-teacher interaction and monitoring of student progress based on feedback.
Findings
Supporting Evidence
POLAHS’ primary sources of communication regarding student
progress happen digitally. Students and parents have access to their own
personal Aeries accounts. Teachers update grades weekly on Aeries, so
 Aeries
students and parents can track progress. Every student and teacher has a
POLAHS email account. Students often communicate directly to their
teachers via email regarding questions or concerns about grades,
assignments, and student progress. Aeries now offers a communication
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program that allows teachers to communicate class information to both
students and parents with the push of a button.
Many POLAHS teachers, across all departments, rely on Google
Classroom to enhance instruction. Here, students can turn in
assignments, and using the google documents commentary function,
teachers can provide direct feedback on assignments, and then students
respond to those comments, thus creating a virtual dialogue. Also,
teachers can post reminders, provide study guides, and post tutorial
videos and articles to help students access curriculum and practice skills
remotely.

 Teachers’ Google
Classroom sites.

Finally, teachers are required to designate one tutoring day a week after
school from 3:10-4:10. During this time, students know their teachers
are available for help with tests and assignments as well answer
questions about student progress. Teachers are required to keep
documentation regarding which students showed up to tutoring each
day. For the student population with special needs, the Resource
Teachers keep the resource room/office open Monday-Friday for
tutoring in all subject areas.

 Teacher Tutoring
Logs
 Tutoring Schedule

In terms of communicating student needs to the whole school, there is a
student representative on the Board of Trustees and student
representatives on the School Site Council (SSC). These students gather
information from their peers via email, survey, and conversations. These
student representatives then give this information directly to the Board
of Trustees and the Principal via the student report at Board meetings,
and during discussions at the SSC meetings when updating the single
plan for student achievement.

 Board Agendas and
Minutes
 SSC Meeting
Agendas and
Minutes

D3.1 Schoolwide Assessment and Monitoring Process
Indicator: The following stakeholders are involved in the assessment and monitoring process
of student progress: district, board, staff, students, parents, and the business and industry
community.
Prompt: Evaluate the impact of stakeholder involvement in assessing and monitoring student
progress. Include district, board, staff, students, parents, and the business and industry
community
Findings
Supporting Evidence
POLAHS relies on a host of assessments to monitor student progress.
 Aeries Visitation
As mentioned, each department administers common summative
Logs
assessments/benchmarks at the end of each unit and a cumulative
 Aeries Gradebook
assessment at the end of each semester. At POLAHS, the primary source
Summaries
of communication for assessment results, and student progress in
 Aeries Analytics
general, is our SIS, Aeries. Teachers post all classroom assessment
scores and the data coordinator posts CAASPP, CAT, and eventual
CAST scores on Aeries for students, parents, and other teachers to see
and track student progress.
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Outside of Aeries, POLAHS utilizes various teacher teams to help
monitor student progress. POLAHS organizes teachers into grade level
and department teams. At the grade level meetings, teachers analyze
student grades once a month, with an emphasis on struggling learners.
At department meetings, teachers analyze benchmark/unit test analysis
forms and create intervention and enrichment plans.
In terms of state assessments, once the CDE releases CAASPP, CAST,
and CAT scores, POLAHS begins informing stakeholders. Each Lead
Teacher shares results with the department, the Principal shares results
with the board and community at monthly board meetings, and the local
newspaper publishes scores so the community can compare POLAHS’
results against neighboring schools.
POLAHS is a small school and does not utilize district assessments or
mandated periodic assessments; therefore, teachers are responsible for
creating all assessments given at the school cite. Any time an
assessment is given, teachers analyze the results, report out to students
and their families, and then at the department level, teachers adjust
curriculum to better align to students’ strengths and weaknesses.

 Grade level
“Watchlists”
 Assessment
Analysis Forms
(Department
Binder)
 Department and
Grade Level
Agendas
 Board Meeting
Minutes and
Agendas
 The Daily Breeze
 Department Tests
(Department
Binder)

D3.2 Curriculum-Embedded Assessments
Indicator: The School regularly examines and analyzes standards-based curriculum embedded
and standardized assessments for English language and Mathematics in all subject areas.
Prompt: Evaluate the effectiveness of how the entire school examines and analyzes standardsbased curriculum-embedded as well as other standardized assessments (Smarter Balanced, SAT,
ACT, EAP, others) for English language and Mathematics. Include how this assessment data is
collected, analyzed, and used as the basis to make decisions and changes in the curricular and
instructional approaches. Comment on how this process impacts the instruction of second
language learners by modifying the teaching and learning process.
Findings
Supporting Evidence
POLAHS teachers use state, national, and teacher-created assessments
 Department
to monitor student progress. These assessments are the school’s primary
Agendas (Binder)
sources of data in terms of monitoring how well the school’s program
 Assessment
and curriculum choices meet students’ needs. As mentioned, upon
Analysis Forms
administering a summative assessment/benchmark, each department
(Department
requires teachers to analyze student performance using a benchmark/unit
Binder)
test analysis form. Teachers share this information at department
meetings, so the department can adjust the curriculum.
With the transition to CCSS, math, reading, and writing standards are a
primary focus across all disciplines. To aid in the monitoring of student
progress in these areas, departments, under the leadership of their Lead
Teachers, have made strategic assessment plans.
Both the Math and English departments model assessments after
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CAASPP. In the last three years that CAASPP results have been
Syllabi
available, both the English and Mathematics Departments compare
 Department
grade distributions to CAASPP results in order to help inform grading
Handbooks
policies and procedures. During, the last three years, POLAHS students  Aeries
have been quite successful on the CAASPP. This is due to the work
these departments have put in to align curriculum and assessments to the
new standards. However, the work of the other core departments also
contributed to this success.
The History Department has incorporated critical reading and writing
into their curriculum. The department utilizes similar writing strategies
as the English Department to support student performance in ELA as
designated by the CCSS. Some of these strategies include active
reading, critical analysis paragraphs, and CAASPP-aligned benchmarks.
These benchmarks have been most helpful in monitoring student
progress in ELA CCSS standards. As mentioned, quarterly, the History
Department administers a CCSS benchmarks that require students to
read, analyze, and write about historically relevant primary sources.
After each benchmark, the teachers complete a benchmark analysis form
to assess skills mastery and plan for re-teaching.
As mentioned in section D2.1, the Science Department administers
standards-based unit assessments every four to seven weeks. They have
aligned portions of their assessments with the CAST. For example,
students may be given a partially solved problem and then asked to
explain student rationale for solving and/or where the student has made
errors. These assessments also include multiple-choice and short
constructed response items. This also mirrors Mathematics CCSS
assessments and skills.
The Spanish Department uses numerous reading and writing strategies
to mirror what students are learning in their English classes. Because the
standards for Spanish differ from the level of rigor in the ELA classes,
the Spanish Department has worked hard to align their instruction at all
levels to what one might consider their capstone test: AP Spanish
Language. As mentioned in D2, the Spanish Department structures
curriculum to facilitate easy matriculation as students advance.

 Student Work
 Classroom
Observation
 History CCSS
Benchmarks and
Analysis Forms
(Department
Binder)
 Benchmarks and
Assessments
(Department
Binder)
 Assessment
Analysis forms
(Department
Binder)

 Classroom
observations
 Department
Assessments
(Department
Binder)

With the adoption of CCSS, it was clear that many struggling learners
Classroom
would have a difficult time in some of their classes. Anticipating this,
Observations
POLAHS began offering English classes in 9-10th grade that are coSpecial Education
taught by a Resource Specialist Teacher (RST) and a credentialed
Department RST
English teacher. The 9th grade English class is comprised of general
Classroom Pusheducation and students with special needs, whereas the 10th grade class
in Calendar
is strictly students with special needs. The teachers work towards

RST
minute
building each of the students’ skills in a more supported environment
Reports
and then hope to transition them to a less restrictive environment in 10th
or 11th grade. In 10th and 11th grade, POLAHS offers English instruction
in a less restrictive environment, where the English teachers collaborate
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closely with a specific RST at each grade level and receive classroom
support. This has proven successful. In the 2016/2017 school year, only
one student with special needs performed in the “Does Not Meet
Standards” strand of the CAASPP ELA assessment, a large decrease
from previous years.
To help ensure English Learners are successful, POLAHS hired a full
time EL Coordinator. The coordinator monitors student progress, meets
with the students regularly, contacts parents, and pushes into classrooms
to help ensure all EL students access the curriculum and become
proficient enough to redesignate. POLAHS currently has a redesigation
rate of 30%.

 Classroom
Observations
 Redesigation
Reports

In the last four years, POLAHS has hired a full-time College Counselor.  Classroom
When students take the ACT and SAT, student performance is reported
Observations
to the student and the College Counselor. The plan is that this counselor  College Counseling
can help facilitate conversations with the various departments about how
Google Classrooms
to better prepare students for these college entrance exams. The first step
in this direction was the hiring of a full time SAT Prep teacher in 2015.
The College Counselor makes classroom visits at all grade levels but
with special emphasis on seniors and juniors.
D3.3 Schoolwide Modification Based on Assessment Results
Indicator: The School uses assessment results to make changes in the school program,
professional development activities, and resource allocation demonstrating a results-driven
continuous process.
Prompt: Comment on the overall effectiveness of how assessment results have caused changes
in the school program, professional development activities, and/or resource allocations,
demonstrating a results-driven continuous process. Examine examples and comment on the
overall effectiveness of changes in the online opportunities, professional development of the
staff, and the resource allocations to support student achievement and their needs.
Findings
Supporting Evidence
POLAHS observed positive results when the state was still utilizing
CSTs. The assessment results from state assessments had a direct impact
on the school program. For example, course offerings changed in math
to ensure students were supported in meeting standards. One example of
this was in developing the Functions Equations and Modeling class
(FEM). This was a bridge class between Geometry and Algebra 2 (it
continues to serve as a bridge class between Integrated 2 and 3), and
served as a skills development course. CSTs were also a huge factor in
the five-week assessment pattern that all of the departments use. With
the transition to CCSS, however, the school had to make adjustments.
POLAHS has made many adjustments and continues to do so in
response to the new CCSS and NGSS.
The Math Department used initial CASSPP information to transform
 Department
course offerings. They moved into an integrated approach rather than the
Handbook
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traditional Algebra 1, Geometry, Algebra 2 progression. Students at
POLAHS now matriculate through Integrated 1-3 and then onto Precalculus or Calculus. It is important to note that the department also
strategically chose to create an Advanced Math 9 and 10, which
condense Integrated 1-3 into two years for higher-performing students.
Initial results from CAASPP also helped the Math Department
determine materials for these classes. They have chosen textbooks that
align with College Preparatory Mathematics Educational Program
(CPM) for Integrated Math 1, and they use CPM consumables and the
CPM website for Integrated Math 2 and 3. CPM promotes discoverybased learning and real-world mathematical applications.

 Classroom
Observations
 Student Work
 Department
Meeting Agendas
(Department
Binder)

The Science Department has started to shift into an NGSS integrated
approach to their matriculation process. Students are now required to
take Biology, Chemistry, and Physics. Earth Science (which includes
Space Science, Earth’s Place in the Universe, Earth’s Systems, Earth
and Human Activity, and Engineering and Design) is integrated
throughout all three of these courses to comply with the new standards
and assessments.

 Classroom
Observations
 Department
Binder
 Department
Meeting Agendas
(Department
Binder)
 Grade level pacing
Guides/Scope and
Sequence
(Department
Binder)

The English Department has adopted a new cyclical approach to the
curriculum that centers around the modes of writing addressed in the
new ELA CCSS. The department has developed units around synthesis
writing, narrative writing, argumentative writing, and literary analysis to
ensure all reading and writing standards are covered each semester.

POLAHS has experienced a technology overhaul over the last three
 Classroom
years due to the CCSS transition. Each department purchased
Observations
Chromebooks to aid in instruction and assessment. Technology is a huge
component of the CCSS, and POLAHS strategically chose to move to
Chromebooks and has adopted Google Apps to enhance the classroom
experience across departments. To ensure the safety of the students
while online, the school has recently purchased Go Guardian, a
Chromebook monitoring application. POLAHS has experienced much
success with this technological shift.
D3.4 Schoolwide Modification Based on Assessment Results
Indicator: The school periodically assesses its curriculum and instruction review and
evaluation process.
Prompt: Evaluate the process that the school utilizes to review and assess the effectiveness of
each program area, including graduation requirements, credits, course completion, and
homework and grading policies, to ensure students’ needs are met through a challenging,
coherent, and relevant curriculum.
Findings
Supporting Evidence
Collaboration and assessment data help POLAHS evaluate the
effectiveness of the school program. POLAHS is not part of a larger
school district; the teachers and administrators make all choices at the
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site.
As mentioned, each department administers summative unit/benchmark
assessments approximately every quarter. Teachers compile and analyze
student data from these assessments. This, along with state and national
assessment data, informs curricular choices, course offerings, monetary
spending, and professional development.
POLAHS teachers and staff recognize the need for collaboration and
professional development, so starting in the 2015/2016 school year, the
school calendar changed to incorporate pupil free days each semester.
This has allowed the school to bring in outside professional
development, and it has allowed Lead Teachers to create their own
professional development plans in each department. This has also
opened an opportunity for increased common planning time.

 School Calendar
 PD Agendas and
Sign ins

Assessment results uncovered a need for more technology in the
classroom. This explains the push for and the spending of money on
computers and other technology. Each department makes decisions
about the purchasing of technology, and it is in the analysis of various
forms of assessment data that helps inform these decisions.

 Classroom
Observations

Assessments have also informed the matriculation process in each
department. In both English and history, matriculation is based on grade
level and performance in previous classes.
In the English Department, grades are weighted in the following
categories: Homework 10%, Classwork 10%, Participation 5%, Quizzes
10%, Summative Assessments 25%, Formal Written Assessments 25%,
and Projects 15%. This was a collaborative process after comparing
grade distributions to CAASPP results.

 Department
Handbook
 Syllabi

The History Department does not have standard weighted categories
across the grade levels; however, the department Lead Teacher has
begun to move the department in the direction of having standard
weighted categories. Although the weighting is different among grade
levels, the entire department grades students on assessments, classwork,
and homework. Assessments carry the heaviest weight, which increases
slightly at each grade level.

 Department
Handbook
 Syllabi

In the Math Department, based upon a placement test taken as an
 Department
incoming freshman, students are placed in Basic Math, Pre-Algebra,
Handbook
Integrated 1, or the Advanced Math 9 class. Students moved through
 Syllabi
Integrated 1-3 or Integrated 1, 2, FEM, and then Integrated 3, Math 9-10,
 Classroom
and then eventually on to Pre-Calculus, Calculus, or AP Calculus,
observations
depending on previous math grades and teacher recommendations.
Students must pass Basic-Integrated 3 math classes with a D or higher to
move on to the next class; however, students must pass previous math
courses with a C or higher in order to move to Calculus or AP Calculus.
145

Port of Los Angeles High School WASC Self-Study Report

Math grades are weighted differently based on class level; however,
across the department, homework and classwork grades are not
weighted as heavily as exam grades.
Similarly, the Science department moves students through a minimum
 Classroom
of three years of science: Biology, Chemistry, and Physics. Students
Observations
must pass the previous class with a D or higher to move to the next
 Syllabi
class. Marine Biology, AP Environmental Science, and Marine Science
(a class that was offered only until spring 2017) are all options for a
fourth science year should the student choose to take one. The Science
Department weights grades, but each subject sets the weight values.
Categories include Homework, Classwork, Lab Work, and Assessments.
As students advance through the sciences, the assessment category
weighting increases while classwork and homework category weighting
decreases.
The Spanish Department offers three years of Spanish (Spanish 1-3 or
Spanish for Native Spanish Speakers 3-4 and then AP Spanish). Similar
to the other departments, students must pass with a D or higher to move
onto the next level. Recently, to create more uniformity across levels,
the Spanish Department was moved to a weighted grading system. All
Spanish classes weight grades based on Test/Projects, Quizzes,
Classwork/Participation, and Homework. As students matriculate
through the different levels of Spanish, weighting on test and quizzes
increases.

 Syllabi
 Classroom
Observations

Finally, with the adoption of CTE pathways, students are required to
complete two years in one pathway. In both the Graphic Design/
Photoshop pathway and the Boat Operation pathway, students’ grades
follow the standard grading procedures of the school. Passing the class
with a D or higher will allow students to matriculate to the next level.
The Construction pathway, however, aligns with an articulation
agreement with El Camino Community College, which requires a C+ in
order to matriculate to the next level.

 Classroom
Observations
 Syllabi

D3.4 Schoolwide Modification Based on Assessment Results
Indicator: The school employs security systems that maintain the integrity of the assessment
process.
Prompt: Evaluate the selection of and the use of proctors, the security system for the tests
documents, and the means to maintain the integrity of the assessment.
Findings
Supporting Evidence
Assessments administered in the classrooms are teacher-generated. Once  Department
teachers and teacher teams create an assessment, they are copied in a
Assessments
secured room that requires key card access to ensure security. Teacher
(Department
score assessments in the classroom, or if via scantron, teachers also
Binder)
score in secured copy rooms.
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National and state assessments are delivered to the Testing Coordinator.  Key Cards
She is the only one with access to these assessments. She selects
Assigned to staff
proctors from the school site based on level of experience with testing
and teachers only
and availability. Proctors who have assisted with certain tests are chosen  Locked Cabinet in
over others who have not proctored before. If a proctor makes a mistake
Data Office
while proctoring, depending on the degree of error, they may not be
 Proctor Training
asked to proctor again. Proctors must be committed to attending an inForms
service before the exam date. PSAT proctors are selected by sending out
a mass email asking for volunteers. Eleventh grade English teachers
proctor CAASPP, as they teach a majority of the students tested. Finally,
the testing coordinator or her assistant proctors AP tests.
In terms of security, students take online tests using a secure browser so
they cannot open other windows during test administration. Paper tests
(PSAT and AP) are secured in a locked cabinet in a locked office. The
Testing Coordinator is the only person with access to the cabinet.

 Secured browser on
chrome notebooks

When administering state and national assessments, students are
required to turn off and turn in their cell phones and other electronic
devices. The proctor returns these devices when all students have
completed and submitted their tests. In addition, during assessments,
student bathroom visits are monitored to ensure limited discussion and
timely return to the testing rooms.

WASC Category D. Standards-based Student Learning: Assessment
and Accountability:
Summary, Strengths, and Growth Needs
Summary (including comments about the preliminary identified critical student learning
needs)
POLAHS uses various formative and summative assessments to monitor student progress
towards meeting state standards. Parents, students, teachers, counselors, and administrators are
able to monitor student progress and grades via Aeries and Google Classroom (for those teachers
using this option). POLAHS students advance to next courses or grade levels based on grades
and teacher recommendations. Grade level teams utilize much of their meeting time to track
student progress and create interventions plans for struggling learners. The department teams
work together to develop and analyze common assessments. Teams collaboratively develop
common unit assessments and/or quizzes and common scoring guides. This allows for greater
flexibility in creating diverse opportunities for student to show content and skills mastery.
Department teams also use common assessment analysis forms to look at results of assessments
in an effort to zero-in on best teaching practices. This also allows for timely feedback to students,
parents, and teachers regarding student performance. Most grade-level teams have common
weighted categories in order to ensure equitable grading practices. Similarly, teacher teams often
analyze state assessment (CAASPP) and national assessment (AP Exams, SAT, ACT, and
PSAT) results to inform instruction and align best grading practices.
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Category D: Standards-based Student Learning: Assessment and Accountability: Areas of
Strength









Teachers in the same subject and/or grade level create common assessments to monitor
student progress. This creates buy-in among teachers because they have had a hand in
creating them.
All departments use a formal assessment analysis system to analyze student performance
data.
The assessments system in place at POLAHS has helped to create a fair assessment culture
at the school site where students are prepared for assessments and parents are consistently
informed about student progress and performance.
Teachers are supported and have the ability to adjust curriculum and instruction (especially
in new classes) based on assessment results. This comes from collaboration time to look at
assessment results to modify tests and adjust pacing and curriculum.
There is a strong culture of collaboration among department and grade level teams.
POLAHS has a culture of reflection where all student data (assessments and otherwise) are
constantly analyzed to better modify and shape curriculum, instruction, and the school
program.
POLAHS teachers and staff are more than willing to use technology in the classroom, as
well as management systems, like Aeries, to update and monitor grades for all stakeholders.
At POLAHS, there is a high level of access to technology, such as Chromebooks, in the
core content classrooms and teachers excel in using technology to create a system of
accountability for students and to use media as a form of mass communication.

Category D: Standards-based Student Learning: Assessment and Accountability: Areas of
Growth







While POLAHS has been focusing on creating and aligning assessments with CCSS and NGSS
skills rather than content knowledge and vocabulary, more work is needed in ensuring that the
creation of assessments are rigorous, skills-based, and better aligned with the expectations of
state testing (CAASPP and CAST). POLAHS has recently purchased Illuminate software to
better facilitate this continued transition.
While teachers have a great deal of flexibility in designing assessments, more work is needed
in diversifying the assessment process to incorporate project-based assessments. This will
allow students to show skills mastery through real-world problem solving.
While the culture of collaboration is strong at POLAHS, shifting that collaboration to a crosscurricular focus will help teachers gain a better understanding of the skills all students are
expected to master.
POLAHS has a culture of looking at data at a macro-level, and now with the purchase of the
Illuminate testing software, POLAHS can begin working towards looking at data at a microlevel, which can become a regular standard of practice.
While POLAHS has navigated the transition to CCSS (and now NGSS) effectively, continued
common-planning time and training opportunities are needed for further collaboration with
regard to generating assessments and analyzing data from assessments. This will aid in the
continued effort to create a better accountability system for ensuring solid data-driven
instructional practices.
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Category E: School Culture and Support for Student Personal and
Academic Growth
E1. Parent and Community Engagement Criterion
The school leadership employs a wide range of strategies to encourage family, business, industry,
and community involvement, especially with the learning/teaching process.
E1.1 Regular Parent Involvement
Indicator: The school implements strategies and processes for the regular involvement of all
stakeholder support groups in the learning and teaching process, including parents of nonEnglish speaking, special needs and online students.
Prompt: Evaluate the strategies and processes for the regular involvement of the family,
business, industry, and the community, including being active partners in the learning/teaching
process. Comment on the effectiveness of involving parents of non-English speaking, special
needs and online students.
Findings
Supporting Evidence
As a charter school, POLAHS is aware it is a school of choice. The
 Open house flyer
majority of the time this choice is made by students’ parents. Because of  Monthly Calendar
this, POLAHS, involves families as often as possible in the teaching and  Student
learning process. Parent involvement begins even before students are
registration packet
enrolled.
 Aeries access
 Press Bulletins
Each February, POLAHS opens its doors to community members,
 ELAC Agendas
incoming freshman, and parents so that these stakeholders can meet the  Family support
teachers and staff, take a tour of the facilities, and learn about the
night agendas.
POLAHS academic program, as well as the many extracurricular
 POPS fliers
activities at POLAHS. The POLAHS lottery for incoming freshman is
 POPS meeting
open to the public; families selected are invited to an informational night
agendas
before the beginning of the school year. This is an opportunity for
parents and students to inquire and learn about school policies, sports,
clubs, and ways to support their students during their high school career.
Parents are also introduced to POPS (Parents of POLAHS Students) and
the ways this organization supports the school and students’ overall
success.
Once the school year has begun, parents receive POLAHS information
through many forms. At the beginning of each month a letter from the
principal as well as a calendar of monthly events is sent home. The
calendar is also posted on the school website. The Director of
Development emails school news via a press bulletin to all of POLAHS
stakeholders and posts this information on the website.
Academically, parents have access to their student’s grades, teacher
emails, and testing results through AERIES, our student information
system. In the past, POLAHS also used Teleparent for phone
communication both by the teachers and mass announcements by the
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school. Due to the feedback of parents and teachers Teleparent has been
replaced by Loop, a similar system through AERIES making access
simpler and user friendly. In addition to a course syllabus, parents are
invited to a Back to School Night after the fifth week of the academic
year where parents visit each of their student’s classrooms to have a
simple meet and greet with teachers as well as learn about classroom
expectations. Upon completion of the 10th week, parent teacher
conferences are held to talk specifically about the individual needs of
students.
POLAHS has a diverse staff, including teachers, counselors, and
administrators who are bilingual. Bilingual parents are invited to
POLAHS ELAC meetings which are held twice a year. At ELAC
meetings parents are informed of the resources and rights relating to
English Learners. During the meeting, the school's English Learner
Master Plan detailing the practices and policies affecting EL students is
explained in greater detail. Parents are also informed of the academic
progress of their student as well as the resources available to help
students struggling. Counselors, administrators, and office staff are
available to translate for parents at IEP meetings, 504 meetings, parent
teacher meetings, and parent counseling meetings.
Family Support Night was created to inform and support, with the hope
of establishing relationships between the families of students with
disabilities. POLAHS Special Education Team strives to educate and
include students and families in all facets of the school. Family Support
Nights are held once a semester to encourage and welcome parent
participation. Past topics have covered freshman information night,
parent speaker, CTE counselor and other requested topics. The team
develops topics that are relevant to the needs of the student and/or
parent population.

E1.2 Use of Community Resources
Indicator: The school uses community resources to support student learning.
Prompt: Evaluate to what extent the school solicits and employs business and community
resources to support and extend learning. Determine how effectively community members’
expertise and services, such as professional services, business partnerships, guest speakers, job
fairs, field trips to local employers, and evaluation of student projects and classroom
presentations, provide real world applications of the learning standards and schoolwide learning
outcomes.
Findings
Supporting Evidence
San Pedro is a tight knit community which allows POLAHS to reach
 Invoices
beyond the classroom walls. POLAHS is part of a larger community
 Contracts
plan to revitalize downtown San Pedro. As such, POLAHS receives
 Sea Ranch
regular and ongoing support from local businesses for fundraisers. Local
Internship Flier
businesses like Big Nick’s Pizza, and larger chains like Chipotle,
 Green Festival
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support POLAHS multiple times during the year. Local restaurants also
provide lunch for students daily.
Academically the community supports POLAHS in a variety of ways.
Reliable Wholesale Lumber donates wood to the physics class for its
catapult project, and the owner of Badfish Clothing, here in San Pedro,
donated aquarium equipment for Marine Biology and Aquaculture.
Moving education beyond the walls of the school is another priority of
POLAHS. Without community assistance, field trips to, the Museum of
Tolerance, USC Wrigley Marine Science Center in Catalina, Hubbs
Research Institute in Carlsbad, NOAA Research center in San Diego,
the Long Beach Aquarium, Mono Lake, and our local farmers market
would not be possible. Trips are funded through a variety of ways
including sponsorship by the specific organization, school wide
fundraising, POLAHS general budget, student supported fundraising,
and local politicians like Joe Buscaino.
POLAHS has also developed relationships with local educational
facilities. Beach Cities Learning Center, Sunburst Academy, Harbor
Occupational Center, Harbor Community College, and the Boys and
Girls Club have all partner with POLAHS to support student learning
and personal growth at the Port of Los Angeles High School.
One of the newest and most exciting local developments is AltaSea.
AltaSea is a 35-acre research campus which will tie together ocean
exploration, research, business, and education. One of AltaSea’s first
employees is a POLAHS graduate, one of their board members is a
founder of POLAHS, and the Environmental Engineering teacher is a
community ambassador for Alta Sea. This past summer a POLAHS
graduate developed an internship program for Sea Ranch, one of the
components of AltaSea, and two POLAHS students interned at Sea
Ranch this past summer.
To better align internships with POLAHS CTE program POLAHS has
shifted to work-based learning opportunities. In work-based learning,
students receive class credit to work on real-world projects for local
business owners. For example, this semester 21 advanced graphic
design students are working with local business on various,
individualized projects such as tri-fold menus, business cards, and
logos.
The POLAHS community is intricately tied to the local community. The
local community has been crucial in hosting POLAHS activities and
events as space is limited on campus. School wide pep-rallies and
gatherings are held at the Warner Grand Theater just a few blocks away
from the school. Facilities for sports are spread through Peck Park
Community Center, the Boys and Girls Club, and the Harbor City Little
League Fields.
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POLAHS hosts a Green Festival annually. Led by POLAHS’
environmental engineering teacher, POLAHS is transformed into an
informational experience based around the environment in order to
celebrate Earth Day. Community members set up booths in order to
educate students and the community about the environment, guest
speakers, food vendors, national organizations all come together to
participate. The Green Festival is open to the public and each year
POLAHS invites local schools to bring their students to the event in
order to celebrate the Earth.

E2. School Environment Criterion
E2.1 Safe, Clean, and Orderly Environment
Indicator: The school has existing policies and regulations and uses its resources to ensure a
safe, clean, and orderly place that nurtures learning, including internet safety.
Prompt: Determine the extent to which the school has implemented policies and committed
resources to ensure a safe, clean, and orderly environment that nurtures learning. Evaluate the
effectiveness of the school’s practices and procedures for all aspects of student safety including:
effective operating procedures for internet safety, bullying, drug and alcohol abuse education
and intervention, conflict intervention, use of derogatory or hateful language especially in the
context of race or gender, disaster preparedness and other safety topics of local concern that may
interfere with learning.
Findings
Supporting Evidence
POLAHS has an extremely effective maintenance staff that works
 Student Handbook
diligently to keep the campus clean and orderly at all times. The
 Emergency
maintenance staff assists the faculty with setting up and taking down
Preparedness Plan
extracurricular events, as well as helping the administration prepare for
 Emergency supply
faculty meetings, parent meetings, and various other school and
buckets
community activities. Additionally, graffiti is reported immediately and  Dehydrated food
is addressed and removed so those who are defacing POLAHS do not
storage
receive any recognition from peers for vandalizing the campus.
 Water storage
 Supervision
POLAHS facilities are maintained at a high standard and the facility is
schedule
in excellent condition. POLAHS employs three full-time staff members  Material Safety
and one part-time staff member on the custodial and maintenance team.
Data Sheets
Additionally, we bring in third party suppliers for plumbing, electrical,
and other higher level maintenance or repair situations. The school
follows school safety protocols as required by the city, state, and
OSHA. Classrooms, offices, and restrooms are cleaned daily at the
school.
POLAHS has a comprehensive Emergency Preparedness plan, as well as
emergency supplies for the general school population. In the
comprehensive plan, each classroom has a user-friendly school
emergency reference guide, and lock-down bucket. There are also
school-wide emergency supplies such as twenty-five 55 gallon drums of
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water as well as cases of dehydrated food. Evacuation routes are posted
in each classroom diagramming exit pathways.
The emergency plan discusses the following: school employee
responsibilities, telephone numbers, procedures, evacuation routes, and
emergency team responsibilities. POLAHS holds at least one lock-down
drill, one fire drill, and one evacuation drill throughout the year to
ensure staff and students are prepared in the event of an actual
emergency. Table-top drills and what-if scenarios are discussed at grade
level meetings to familiarize staff of best practices.
POLAHS takes a team approach to campus supervision during
designated times of the school day in order to ensure students, parents,
and staff feel safe and are safe while on campus. Supervision is arranged
in designated areas in the morning before school starts, during break, at
lunch, and after-school. In the event of a problem, supervising personnel
have radios allowing them to have a direct communication with one
another, as well as the front desk and administration.
The science laboratories at POLAHS are maintained at the highest levels
possible for safety and cleanliness standards and the laboratories have
locked cabinets for chemical storage. Each laboratory also has the
Material Safety Data Sheets (MSDS) on all chemicals within the lab.
Each science laboratory has all the required safety signage posted within
the laboratory. All students are given lessons and instruction on safety
protocols within a laboratory environment.
The science laboratories have monitoring systems attached to the
disposal piping system for each laboratory. These monitoring devices
and associated cleansing tanks ensure that all discharge meet city and
county requirements. The piping systems for the laboratories are steam
cleaned annually to ensure safety and cleanliness within the piping
system. These monitoring systems are inspected and certified by the
County of Los Angeles annually.
In case of science equipment breakage, the school has safety storage
containers for laboratory items that break and a process for the disposal
of those items. Each laboratory is equipped with an eye wash station as
well as an emergency shower, should a teacher or students require the
need to shower as a result of a chemical spill on their clothes or person.
Over the past six years POLAHS has increased its overall use of
classroom computers. Initially class sets of the school adopted
Chromebooks stored on charge carts were shared within departments.
Within a few short years POLAHS has expanded from these 6 original
carts to 27 carts. This increase in computer use has also prompted an
increase in monitoring. Students agree to sign off on an InternetAcceptable Use Policy which is included in their student handbook.
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Each student, teacher, and staff member is set up with their own
POLAHS email account. Each computer is logged onto by using this
information. A firewall is in place to block inappropriate activity in the
POLAHS student network. In addition, POLAHS has a contract with
GoGuardian. Through GoGuardian an initial “Blacklist” of terminology
and website categories is set by the IT Coordinator. Any website that
comes through these filters are blocked. Questionable site notifications
are sent via email to the IT Coordinator and our Dean of Students. The
IT Coordinator can black flag the site which would block it, or white
flag it which would allow the continued use of that site. At any given
time the IT Coordinator can also monitor individual use in real-time.
Teachers using computers in the classroom also have direct access to
student activity within their class with the ability to monitor each
student computer from their own. Inappropriate web searches have
dramatically lessened from our use of GoGuardian, and student
productivity while online has increased.
E2.2 High Expectations/Concern for Students
Indicator: The school demonstrates caring, concern, and high expectations for students in an
environment that honors individual differences and is conducive to learning..
Prompt: Evaluate to what extent the school has created and supported an atmosphere of caring,
concern, and high expectations for students in an environment that honors individual
differences. Determine how effectively school policies, programs and procedures support
student learning by examining information such as: proportionality of discipline data, use of
positive behavior strategies by staff, restorative justice practices, celebrations of students’
heritage and ethnicity and other information or practices that support a caring, learning
environment.
Findings
Supporting Evidence
Whenever decision making happens at POLAHS the primary motivation  Bulletin Boards
is always, “Is it what’s best for the students?” POLAH strives to create
 Pride Passes
an environment that is conducive to learning as well as supportive to
 Student Handbook
every students desire to achieve lifelong goals. POLAHS creates specific  Student Planner
classes to fit student needs, opens its doors to many student run clubs,
 Scholarship donor
provides a physical outlet to a variety athletic opportunities, and seeks
list
student input through student leadership and student board members.
Collectively, POLAHS prides itself on its concern, respect, and care for
others that trickles down from the Board and the Administration,
through the teachers and on to the students.
During the school year POLAHS hosts an assortment of assemblies for
the student body focused on a variety of subjects from self-respect to
proper social media use. For example Dr.Iven is a motivational speaking
band that has been to POLAHS on several occasions talking, singing,
and leading discussions about self-respect, and bullying. This past year
POLAHS students watched an award winning documentary
“Screenagers” which addresses many topics including online bullying.
Upon their return to classes, teachers led discussions in class with
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prompts provided by our counselors. Each year POLAHS students are
provided with a school planner. In this planner there are pages titled
“Character Makes a Difference” which outlines a few personality
qualities behind good character as well as bully prevention and proper
social media use. The back of the planner has a “You Matter” theme
with several resources and phone numbers for students who may be
troubled with thoughts of suicide, drug and alcohol abuse, and a Rape
Center Crisis hotline.
POLAHS discipline policy is based more on a proactive approach rather
than a reactive approach. The student handbook lays out what POLAHS
PRIDE is all about: Prepared Respectful Integrity Dependable Effort. In
order to promote positive behavior POLAHS implemented the use of
Pride Passes. Pride Passes can be awarded to any student from faculty or
staff when positive behavior has been observed. Passes can be awarded
at any time, including sporting events, or after school activities. Students
may then redeem the pass for a day of free dress.
The majority of discipline issues are handled within the classroom
between the teacher, student, and as necessary, the parent. Discipline
issues that may permeate beyond the classroom are addressed
immediately. Community service, loss of privileges, counseling,
detention, and Saturday school are just a few examples of POLAHS
discipline strategies. Suspensions and expulsions are considered last
resorts and are only explored if a student may become a threat to another
student. POLAHS has zero tolerance for bullying and has a detailed
anti-bullying policy layed out in the student handbook.
One of the focuses of POLAHS teachers is building a rapport with each
of their students. Through this connected approach students feel a sense
of belonging, care, trust and respect. POLAHS understands that a
student in this type of learning environment is more likely to succeed.
As one walks through the halls of POLAHS during lunch or afterschool,
it is very common to see students in teacher’s classrooms for extra
tutoring or just a place to socialize. Building an environment that
encourages communication and strong relationships gives students more
ownership in the school and ultimately in their education. This type of
environment allows POLAHS to reach some of the toughest students
and help them turn their life around. Each year the teachers and staff
create a scholarship solely through their donations for two students who
have been able to transform their life from freshman year to graduation.
The majority of these students struggled academically their freshman
year, and in some cases needed to repeat it, by their senior year they are
academically driven seeking college acceptance.

E2.3 Atmosphere of Trust, Respect, and Professionalism
Indicator: The school has an atmosphere of trust, respect, and professionalism.
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Prompt: Evaluate the degree to which there is evidence of an atmosphere of trust, respect, and
professionalism. Examine the quality and consistency of communication and collaboration
between and among the school’s leadership, staff and stakeholders; this includes the degree to
which stakeholders are involved in the review of the Single Plan for Student Achievement and
District’s Local Control Accountability Plan and to what extent they are included in decisionmaking.
Findings
Supporting Evidence
Trust, respect and professionalism begins with the POLAHS staff.
 Teacher Retention
Reacting to turmoil within the Board and questionable decision making  Board Training
by the Executive Director, the faculty at POLAHS decided to join the
Agendas
United Teachers of Los Angeles (UTLA). The Executive Director was
 Board Meeting
removed and the board became stronger. The cohesion, and unity of the
Agendas
staff began to rebuild starting with the decision to not join UTLA. Today  LCAP
the POLAHS faculty and staff stands more united and involved than
 LCAP Meeting
ever before. The high level of trust, respect and professionalism that we
Agendas
were able to maintain allowed POLAHS to get through such a difficult
time.
Along with faculty and staff, our Principal (Tom Scotti) has stood with
us through this difficult time. Maintaining an open door policy, as well
as making the staff comfortable, has also led to an open dialog between
staff and administration. Lead Teachers are yet another avenue to keep
open lines of communication at all levels.
Through the challenges POLAHS has overcome, many positives
outcomes were achieved. A restructuring of the administration as well as
more transparency from the board was just the beginning. An addition of
a student and a teacher representative to the board of trustees was
another. Parents who were not involved are now attending board
meetings, and joining our parent organization, POPS (Parents of
POLAHS Students).
The Local Control Accountability Plan (LCAP) at POLAHS is
developed via the concerted efforts of staff and stakeholders. For the
past three years development of the LCAP has begun at the beginning of
the school year, with the formation of the LCAP committee; which
consists of volunteers from the teaching staff. The LCAP committee is
in charge of coalescing the feedback from stakeholder surveys, School
Site Council meetings, the school administration, and the Board of
Trustees. Based on all school data, stakeholder surveys and feedback,
the LCAP Committee works to create or modify existing goals for the
school. During this lengthy process the LCAP committee members
meet with key staff members and group leaders to discuss existing
LCAP goals and school priorities. Through this collaborative process,
the committee proposes the annual LCAP. The LCAP proposal is
presented at School Site Council meetings, community meetings and
Board meetings for the purpose of receiving critical evaluation and
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feedback that might further shape and refine the LCAP. After the LCAP
has been vetted via the school’s stakeholders, the final draft is written
and reviewed by the Board of Trustees for approval in a public meeting.

E3. Personal and Academic Student Support Criterion
E3.1 Adequate Personalized Support
Indicator: The school has available and adequate services to support student’s personal needs.
Prompt: Evaluate the availability and effectiveness of academic and personal support services,
including referral services, to support students in such areas as physical and mental health, and
career, academic and personal counseling, including an individualized learning plan
Findings
Supporting Evidence
Although academics are the main objective, POLAHS realizes that the
 Watch lists
mental well-being of students is an integral part of the learning
 Round-table sheet
environment. POLAHS feels that in order to educate its students to the
 Referral forms
fullest of their capabilities, educators must be aware that mental health
 Counseling
can directly affect academic performance. Teachers/staff, students, or
Flowchart
parents have the opportunity to refer students for services. Referral
 Epiphany
forms are available for submission to any of the academic counselors,
Counseling
but the counselors recommend that teachers especially implement
 Guidance Center
different intervention techniques in the classroom before recommending  Freedom 4U
students for support services. Once the forms are submitted, the
counselors determine the best course of action for the student; in other
words, they determine if the student is struggling academically or if the
student has social/emotional issues that are impeding progress. The
Counseling Department has created a flowchart that guides the
process/progress for each student. Depending on the individual’s
situation, POLAHS may have a round-table discussion with parents,
refer them to in-house or outside counseling, or make an academic plan
that might include PASS and/or mandatory tutoring.
POLAHS’ Social-Emotional Counselor works closely with teachers,
parents, administration, and students. Once a concern is identified, the
Social-Emotional Counselor begins the process, which may range from
a simple meeting with a student in order to get the student through a
difficult moment to weekly. Also, referral to group therapy or outside
individual counseling is possible or crisis intervention/suicide
assessment may take place. The Social-Emotional Counselor works with
Epiphany Counseling and the Guidance Center, which are communitybased counseling groups, has partnered with Freedom 4U, an on-campus
therapy group, to support students and families.
The Social-Emotional Counselor assists in coordinating and monitoring
student counseling programs, such as 504 plans, group counseling, oncampus therapy, crisis intervention/suicide prevention. The SocialEmotional Counselor is available to students during school hours,
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providing counseling that is need-based, proactive, and solution-based.
The Social-Emotional Counselor participates in intervention meetings
and suspension/re-entry meetings where appropriate. The SocialEmotional Counselor also assists in promoting a mentally and physically
healthy school environment through activities that promote whole
development of students, leadership, mindfulness, and social-emotional
learning opportunities. The SEC consults with faculty and staff to
provide strategies, plans, and coordination regarding individual student
concerns. The SEC maintains a system of confidential reporting for
students.
In terms of college and career planning, the College and Career
Counselors work with students at all grade levels to address student
goals.

E3.2 Support and Intervention Strategies Used for Student Growth/Development
Indicator: Strategies are used by the school leadership and staff to develop and implement
personalized approaches to learning and alternative instructional options.
Prompt: Evaluate the effectiveness of the types of strategies used by the school leadership and
staff to develop and implement personalized approaches to learning and alternative instructional
options which allow access to and progress in the rigorous standards-based curriculum. This
includes strategies such as personalized learning, the use of small learning communities and the
implementation of alternative learning options.
Findings
Supporting Evidence
POLAHS is dedicated to providing a variety of instructional techniques  Lead Teacher
that challenge all students. POLAHS prioritizes a supportive classroom
Observation
instruction by creating many avenues for professional development. For
Notes.
example, Lead Teachers observe fellow teachers within their subject
 PD Agendas.
matters and create professional development to assist in creating an
 List of
atmosphere accessible for all students. Additionally, POLAHS invites
conferences
guest speakers for professional development to help teachers further
attended.
understand the thought process of their students in order to better engage  Julie Adams
them. Teachers are encouraged to attend conferences relevant to their
Conferences
subject matter in order to attain strategies to better serve their students.
 IEP’s
Individualized programs such as IEP’s and 504 plans help assist students  IEP meeting notes
with learning and behavior difficulties in accessing the general
 504 plans
education curriculum.
 CTE pathways
 CTE curriculum
POLAHS offers a range of interventions to support students’ academic
achievement. Students are supported through daily tutoring, and
Saturday School. All teachers provide at least an hour of tutoring a week
with many that exceed this standard. Teachers are on hand each
weekend during Saturday School, where students can access additional
academic support. Others benefit from PASS, a program designed for
low performing students who do not qualify for any type of special
education services. PASS offers support and guidance to persevere and
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succeed in an academic environment through a seventh period class
devoted to basic skills, homework support, and time management
techniques.
To support academic achievement, POLAHS is prepared to provide
academic counseling as well as career, college, and social-emotional
guidance. POLAHS employs three Academic Counselors, one College
Counselor, a Career Counselor, a Social-Emotional Counselor, a fulltime School Psychologist, and a Testing Coordinator to ensure that
students are placed, supported and tracked appropriately. POLAHS’
concern does not stop when students graduate; POLAHS understands
that true success is measured by the success of its graduates.
POLAHS began to identify an ongoing stream of students who are able
to pass classes but were not necessarily college bound. This recognition
led to the development of our Career and Technical Education (CTE)
pathways. In the 2015/2016 school year, POLAHS rolled out the CTE
program. CTE pathways give students opportunities to explore careers
in non-traditional classroom settings. Students are given the opportunity
to learn introductory residential and commercial construction
techniques, photography, film production, boat operations, and digital
media. Each CTE pathway has work-based learning opportunities
coordinated by the Career Counselor.
All freshman take an introduction to CTE class, which outlines the
intent of the program and the various potential pathways. Upon
completion, students, may choose a pathway that they will follow for the
next two years. The program is a two-year pathway typically completed
in the students’ Junior and Senior year. Many of the students begin to
work towards a certificate, which will lead to opportunities directly after
high school. Note, more detail regarding the CTE pathways and
certificates can be found in section C2.7 of this self-study.
E3.3 Support Services – Interventions and Student Learning
Indicator: The school leadership and staff ensure support services and related activities, have a
direct relationship to student involvement in learning. This is based on the academic standards
and the schoolwide learner outcomes, e.g., within and outside the classroom, for all students,
including the EL, GATE, special education, and other programs.
Prompt: Evaluate the extent to which student learning needs are accurately identified in a
timely manner and the appropriate support and intervention services are provided. Examine how
the school monitors the effectiveness and appropriateness of intervention for each student within
and outside the classroom. Evaluate the processes that are used to identify under-performing or
struggling students and the interventions to address these identified student learning needs.
Comment on how interventions support and coordinate with regular classroom learning for all
students, including those with special needs receiving services from ELL, GATE, Title I and
special education.
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Findings
POLAHS staff responds to a student’s needs by identifying, supporting
and intervening in a timely manner. POLAHS teachers collect data
through benchmarking, unit exams, classroom activities and
assignments, as well as qualitative data observed in the classroom and
around the campus.
The first interventions begin with the observations and data of incoming
freshman. Each freshman takes a diagnostic test to identify his or her
skills in English and math. Students who perform poorly may be
enrolled in enrichment courses that take place during summer school or
freshman year such as Freshman Bootcamp or Reading Intervention.
Teachers proactively address concerns about students by contacting
parents, meeting with the student, implementing RTI Tier 1 classroom
interventions, collaborating with other teachers (this may include
discussing students at Grade Level Meetings), or requesting assistance
from the Instructional Coordinator. Teachers document the interventions
and their outcomes. If there is minimal progress after a few weeks, the
teacher will complete the “Teacher Referral for Counseling Services”
form and will submit it to the academic counselors. Any Academic
Counselor will schedule a Parent-Teacher roundtable meeting. The
parent, student, and all teachers attend the roundtable meeting where
interventions and outcomes are reviewed and an action plan is
developed. The Academic Counselor leads the meeting and documents
interventions and the action plan. The Academic Counselor and the
teachers monitor the effectiveness of the strategies. If, after six to eight
weeks, strategies are not effective, the SST Coordinator/School
Psychologist will schedule an SST meeting to revise the action plan or
refer the student for special education assessment.
Students identified as SPED or EL are mainstreamed in general
education classes. Currently POLAHS employs two one-to-one aids and
six Special Education teachers, an EL Coordinator, and a School
Psychologist, who monitors students with 504 plans. At the beginning of
the year, teachers review students IEP’s, 504’s, and any other
accommodations that a student may need.
Using “watchlists” generated by grade level teacher teams, counselors
monitor underperforming students. Counselors meet with watchlist
students, meetings deal with time management skills, assigning regular
tutoring and/or Saturday Study Hall, and meeting with parents whenever
necessary. Most recently, some students are invited to participate in six
to eight week Academic Counseling Groups for self-reflection leading
to academic improvement.
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E3.4 Equitable Academic Support to Enable All Students Access to a Rigorous
Curriculum
Indicator: Through the use of equitable support all students have access to a challenging,
relevant, and coherent curriculum.
Prompt: Evaluate the school’s effectiveness in a) regularly examining for disproportionality in
the demographic distribution of students throughout the class offerings (e.g., master class
schedule and class enrollments) and b) providing additional and available support to provide
equitable access to challenging, rigorous courses for all students ( i.e., extra class time, tutoring,
or types of alternative schedules available for repeat or accelerated classes, summer classes,
class periods beyond the traditional school day).
Findings
Supporting Evidence
During the second semester, Counselors begin to draft the master
 Tutoring
schedule. Teachers provide input on newly-formed curriculum as well as
schedules
specific times that some classes may need to take place. Once the master  Student course
schedule is finalized, students, meet with an Academic Counselor to
request list
select their classes for the upcoming school year. After selecting classes,  Master schedule
lists of interested students are then compiled and distributed to the
 Summer school
appropriate subject matter teachers. In order to ensure proper
schedule
placement, especially into AP, honors, or other specialized classes,
 Grade Point
student lists are looked at to see if each individual has been placed
Contract
appropriately. Teachers discuss student’s abilities and overall readiness  Fuel Ed Contract
to make the final decision for their class schedule.
The students choosing to take honors and Advanced Placement classes
are looked at from an academic standpoint as well as an emotional
standpoint. POLAHS understands that students taking multiple AP
classes tend to face different stress than students on a traditional track.
Discrepancies in scheduling are settled through a meeting with the
parents, student, teachers and counselors to come to a resolution on what
would be best for the student’s academic goals, and overall well-being.
All teachers provide tutoring to offer additional help and tutoring
schedules are posted in classrooms and online. Teachers teaching the
same subject matter are encouraged to tutor on different days of the
week allowing students to attend tutoring when help is needed.
POLAHS also offers a Saturday morning study hall from 8:00am –
2:00pm. Students may attend to receive extra help or simply access
computers and school materials.
Beyond the traditional six period school day, POLAHS also offers a
zero period as well as a seventh period. During these times students may
elect to take POLAHS courses such as yearbook, PASS, Mass
Communications, or Los Angeles Harbor College Outreach courses.
POLAHS also provides several opportunities for remediation. Students
may elect to retake courses during the school year in a traditional
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classroom or online through Grade Point and Fuel Ed. Summer school is
also offered for remediation purposes only. Summer school provides
four weeks of remediation in Biology, English, Math, and the freshman
summer bridge program.

E3.5 Co-Curricular Activities
Indicator: The school ensures that there is a high level of student involvement in curricular and
co-curricular activities that link to the academic standards, the college- and career-readiness
standards, and the schoolwide learner outcomes.
Prompt: Evaluate the availability to and involvement of students in curricular and co-curricular
activities. Determine the effectiveness of the extent to which co-curricular activities link to the
academic standards and schoolwide learner outcomes. Examine the process that the school
utilizes to evaluate the level of involvement for all students in a variety of activities.
Findings
Supporting Evidence
Students have rich opportunities to get involved in curricular and
 Club Roster
extracurricular activities at POLAHS as POLAHS sponsors clubs,
 Athletic Packet
athletics, specialized classes, a CTE program, and internships.
 Athletic Rosters
 School Calendar
POLAHS hosts a Club Rush at the beginning of the year. POLAHS
 School Website
clubs set up booths to educate students and encourage membership.
 School
There are varied opportunities for students to find a niche within the
Announcements
POLAHS culture. POLAHS publicizes these activities through daily
announcements and in print on the school calendar.
POLAHS offers a variety of unique courses and opportunities that
approach education through experiential learning. Marine Biology
travels to Catalina Island biannually where students snorkel in the kelp
forests of a marine protected area to assess the impacts of global
warming on local habitats. AP Environmental Science takes a five day
trip to Mono Lake where students are immersed in water use education,
habitat restoration, water testing, and overall environmental awareness.
Aquaculture raises White Sea Bass help replenish local fish stocks. Boat
Operations navigates to several locations as they travel around Catalina
Island. Environmental Engineering organizes and runs the annual Green
Festival celebrating green jobs. The English Department publishes an
annual Literary Journal that publishes original stories written by the
students. Mass Communication creates and publishes the online student
newspaper.
POLAHS offers students opportunities to travel around the world.
Students have had the opportunity to visit locations such as the Florida
Everglades, Washington D.C., New York, Paris, and Angora. More
information about POLAHS field trips can be found in C2.6.
POLAHS offers athletic opportunities such as, soccer, baseball, softball,
volleyball, cheerleading, SRLA, cross-country, and sailing. Athletes are
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supported academically through properly placed class assignments and
tutoring.
POLAHS is proud of its student athletes, yet realizes that not all
students fit into this category. Students are also able to express their
individuality through student-run clubs. Teacher moderators act as
supervisors while students create the bylaws and run meetings. Ideas for
clubs are generated directly from the students and include: Black
Student Union Club, Weight lifting Club, Baking Club, Christian Club,
Dueling Club, and MECHA.
POLAHS offers membership to the National Honors Society for all
students who meet the criteria.
Students also have the opportunity to showcase talents that may not be
normally observed in a typical classroom setting. The Drama
Department and Dance Class have various performances throughout the
year. The Annual Talent Show highlights student achievements outside
of the academic arena.
At the end of the 2016-2017 school year, POLAHS hosted its first CTE
showcase. Student built playhouses, and planter boxes were auctioned,
while the photography class put together a beautiful art gallery.
POLAHS recognizes student success through athletic awards banquets,
the academic awards ceremony, and scholarships; in 2017 POLAHS
awarded $225,000 dollars in scholarships to its senior class.
Internships through local businesses give students the opportunity to
learn more about a professional industry as well as to give them some
hands on training. Student interns have been placed at Boeing, Catalina
Sea Ranch, and American President Line. The College Counselor invites
college representatives to visit and speak to our students about the
opportunities that their specific institution may offer. In conjunction
with this, the College Counselor also arranges college campus tours for
any interested students. Section B2.1 outlines the college campus tours
and the specific colleges that POLAHS visits.

163

Port of Los Angeles High School WASC Self-Study Report

WASC Category E. School Culture and Support for Student
Personal and Academic Growth:
Summary, Strengths, and Growth Needs
Summary (including comments about the preliminary identified critical student learning
needs)
Students come first is the theme here at POLAHS. Decision making from the personnel hired to
the type of furniture in a classroom all comes back to POLAHS essential question, “How will it
affect the students.” With this in mind POLAHS has evolved into an educational facility focused
on advancing its students into secondary education with the mindset and capabilities to become
productive members of society. With the hopes of exposing students to more real world
opportunities, POLAHS has created multiple educational pathways allowing students to choose
curriculum that fits them best while giving them the mental, academic, and monetary support that
they may need. With invested staff at every level POLAHS is able to maintain a safe, clean,
orderly and educationally rounded environment. Understanding a student’s physical and mental
well-being, POLAHS employs a variety of counselors, and encourages student involvement in
extracurricular activities such as athletics, clubs, and internships.
Category E: School Culture and Support for Student Personal and Academic Growth: Areas
of Strength












Teachers use the local community to enhance curriculum.
Outreach to the community through community service, CTE, and internships allow students
to become more connected to their local environment.
POLAHS provides many pathways of education so that students of all levels can access
curriculum.
POLAHS welcomes diversity and encourages students to express themselves through
athletics, clubs, talent shows, and specialized curriculum.
Teachers push curriculum beyond classroom walls by incorporating experiential learning.
POLAHS maintains a high level of cleanliness.
POLAHS maintains a high level of professionalism
Teachers develop and maintain a high level of rapport with their students.
POLAHS recognizes student achievements at many levels for a variety of accomplishments.
Discipline beyond the classroom walls are minimal and the suspension and expulsion rate
are low.
Student mental wellbeing is a top priority with many types of support.

Category E: School Culture and Support for Student Personal and Academic Growth: Areas
of Growth



POLAHS provides multiple opportunities to communicate and include Spanish speaking
families into its culture, yet among Spanish-speaking families, turnout remains low.
POLAHS sponsors a rich array of clubs, holds dances, promotes sports events (etc.), but
participation could be improved.

164

Port of Los Angeles High School WASC Self-Study Report

Chapter IV
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Chapter IV: Summary of Identified Critical Student Learning
Needs based on Profile and Focus Group Analysis and Findings
Based on the discussion, analysis and evaluation of the school program through the Home and
Focus Group work, what are the critical student learning needs?
Generate a table or matrix of all the strengths from each of the five Self-Study categories and a
second table for the prioritized growth areas from the five categories. Use this list of strengths
and prioritized growth areas from all five categories and cluster them into major themes or
strands that can facilitate the discussion of the confirmation of the critical student learning needs.
Strengths
Category A: Organization:
Vision and Purpose, Governance, Leadership, Staff, and Resources
Strengths

Major Themes

● Revised mission and vision statements
accurately reflect the overall philosophy
and day-to-day practices of POLAHS’
leadership and staff.
● Emphasis has expanded in recent years POLAHS’ organizational structure is
from 4-year college prep to include
focused on providing the best instruction and
career and community college prep,
otherwise meeting the needs of all students.
better meeting the needs of all students.
● Lead teachers are the primary
evaluators for most classroom teachers,
and the Special Education Coordinator
is the primary evaluator of resource
teachers. They have the most expertise
in the relevant content area and subjectspecific teaching strategies.
● Collaboration is encouraged; for
example, teachers meet regularly by
department and grade level, and
department classrooms are clustered
together.
● All employees, including
administrators, faculty, and staff, are
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held to very high standards of
professional and courteous conduct.
● There are many opportunities for
stakeholders to become involved in
school governance. Administration,
faculty, and staff are flexible and
receptive to new ideas.

Authentic stakeholder involvement in school
governance.

● Spending and other resource allocation Resources are allocated to best meet the
decisions are clearly student-centered
needs of all students.
and focused on POLAHS’ LCAP goals.
Fiscal policies and procedures are
sound, with multiple layers of
oversight, greatly reducing the chances
of unproductive spending of school
resources. Where possible, spending
decisions are decentralized (e.g.,
department budgets).
● The overall focus of resource allocation
is on college and career prep; however,
student well-being is also a critical
concern, as evidenced by six full-time
counselors (three academic, one
college, one career and one socialemotional) and a full-time school
psychologist.
● School facilities are clean and safe,
helping to establish an effective
learning environment.
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Category B: Standards Based Student Learning: Curriculum

Strengths

Major Themes

● Students at POLAHS participate in a
rigorous, relevant, and coherent
standards-based curriculum.
● Collaboration amongst grade level and
content area teams are conducted
regularly.
● POLAHS makes effective use of
community resources throughout the
curriculum

POLAHS offers rigorous classes that meet
academic standards.

● Grade level “watch lists” are effective in
monitoring “at-risk” students.

Effective monitoring of at risk students

● Collaborations between staff, teachers
and parents is frequent and effective.

Collaboration is key to student success

● There is an emerging effort from
teachers to include relevant and real
world applications in their instructional
practices.
● POLAHS employs two separate
counselors who specialize in postsecondary options for students.
● POLAHS teachers individually offer
encouragement and support to students
and are readily accessible to students.
● The implementation and increase in
CTE Pathways and career readiness has
had a positive impact on students.

Students are prepared for life after POLAHS.
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Category C: Standards Based Student Learning: Instruction

Strengths
● High expectations and standards for
instruction are coupled with rich
opportunities for learning.
● Instructional strategies offer students
creative and varied opportunities for
inquiry and problem solving.
● The availability of tutoring and Saturday
School for additional academic support
provides extra instructional
opportunities.
● Small class sizes empower teachers to
provide individualized, strong academic
support.

Major Themes
Instructional strategies and approaches are
student-centered, supportive.

● Students connect to their teachers, enjoy Culture of professional collaboration; open
a culture of feeling safe with teachers.
mindsets.
● Integration of special populations in
general education classes reflects
POLAHS belief that all students are
embraced as learners.
● Teachers enjoy strong collaboration
within departments and grade levels.
● The adoption of department-wide
standards and approaches facilitates both
accountability and cooperation.
● The POLAHS administrators provide
strong support for teachers, and are
advocates for teacher growth.
● Peer to peer support among teachers is
strong (Lead Teacher, Instructional
Coordinator, Teacher led PD)
● Collaboration between Sped and EL
Departments and general education
teachers creates a supportive academic
environment.
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● Technology is differentiated by
disciplines, and is effectively used as a
platform for instruction.

Use of technology.

Category D: Standards Based Student Learning: Assessment and Accountability

Strengths

Major Themes

● All departments use a formal assessment
analysis system to analyze student
performance data.
● POLAHS has a culture of reflection
where all student data (assessments and
otherwise) are constantly analyzed to
better modify and shape curriculum,
instruction, and the school program.

Data-driven instruction.

● There is a strong culture of collaboration
among department and grade level teams
as teachers in the same subject and/or
grade level create common assessments
to monitor student progress. This creates
buy-in among teachers because they have
had a hand in creating them.
● Teachers are supported and have the
ability to adjust curriculum and
instruction (especially in new classes)
based on assessment results. This comes
from collaboration time to look at
assessment results to modify tests and
adjust pacing and curriculum.

Culture of professional collaboration; open
mindsets.

● The assessments system in place at
POLAHS has helped to create a fair
assessment culture at the school site
where students are prepared for
assessments and parents are consistently
informed about student progress and
performance.

Effective communication.
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● POLAHS teachers and staff are more
than willing to use technology in the
classroom, as well as management
systems, like Aeries, to update and
monitor grades for all stakeholders.
● At POLAHS, there is a high level of
access to technology, such as
Chromebooks, in the core content
classrooms and teachers excel in using
technology to create a system of
accountability for students and to use
media as a form of mass communication.

Use of technology

Category E: School Culture and Support for Student Personal and Academic Growth

Strengths
● Teachers use the local community to
enhance curriculum.
● Outreach to the community through
community service, CTE, and internships
allow students to connect to the local
environment.

Major Themes
Community involvement opportunities.

● POLAHS welcomes diversity and
Student-centered choices encourage
encourages students to express
participation and growth for students and job
themselves through athletics, clubs, talent satisfaction for teachers.
shows, and specialized curriculum.
● POLAHS provides many pathways of
education so that students of all levels
can access curriculum.
● Teachers push curriculum beyond
classroom walls by incorporating
experiential learning.
● POLAHS recognizes student
achievements at many levels for a variety
of accomplishments.
● Teachers develop and maintain a high
level of rapport with their students.
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● POLAHS maintains a high level of
professionalism.
● POLAHS maintains a high level of
cleanliness.

POLAHS maintains a safe, clean facility.

● Discipline beyond the classroom walls
are minimal and the suspension and
expulsion rate are low.
● Student mental wellbeing is a top
priority, and POLAHS offers many types
of support.

POLAHS offers strong support for students
and an array of student counseling services.

Prioritized Growth Areas
Category A: Organization:
Vision and Purpose, Governance, Leadership, Staff, and Resources
Prioritized Growth Areas

Major Themes

● Although stakeholders have a strong
intuitive understanding of the school’s
Mission and Vision, the wording and
details could be better communicated to
stakeholders.

Improve communication -- Mission and
Vision

● POLAHS has implemented numerous
organizational changes during the past
few years: changing roles and
responsibilities of administration and
support staff could be better
communicated to the faculty.

Improve communication -- organizational
changes

● Opportunities for outside stakeholders
(parents and community members) to
become involved in school governance
could be better communicated.

Improve communication -- opportunities for
outside stakeholders to become involved

● Collaboration is encouraged, but more
department and teacher collaboration
time should be prioritized.

Build in more collaboration time

172

Port of Los Angeles High School WASC Self-Study Report

Category B: Standards Based Student Learning: Curriculum

Prioritized Growth Areas

Major Themes

● POLAHS has frequent and effective
collaboration within departments and
grade level teams but it would like to see
an increase in the collaboration between
different content areas to create project
based and real-world lessons across the
curriculum
● The availability of Chromebooks in the
classroom has increased therefore, we
would like to see a greater integration of
technology throughout the curriculum to
enhance instruction (more teacher
training in ed tech)

Creating cross-curricular project based
learning that reflects real-world experiences
and incorporates the development of life
skills (speaking/listening) and the integration
of technology. (Creating the 21st Century
learner)

● POLAHS’ students participate in group
discussions, individual presentations and
interpersonal communication yet in
order to improve these skills there
should be more explicit teaching and
modeling of the core skills of listening
and speaking.

Develop a comprehensive program to gather
data and communicate with our graduates.
Build a bank of human resources from our
alumni.

● One of the CTE pathways is A-G
approved, and POLAHS should seek AG recognition of more CTE courses,
where possible.
● Support programs to aid in the transition
to post high school options has grown
significantly but there is still more room
for growth.
● More communications with graduates to
be able to track where students end up
post-graduation (i.e. plan more alumni
events)
● Create a life skills class geared toward
college.

Improvements in postgraduate
communications and A-G approval of CTE
courses.
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Category C: Standards Based Student Learning: Instruction

Prioritized Growth Areas

Major Themes

● POLAHS teachers have ongoing
opportunities to collaborate and would
like to cooperate in developing student
academic skills in a cross curricular
manner in the future.
● POLAHS teachers believe meaningful
work has been done to transition to new
standards, and would like to continue
cooperating to implement new ideas and
fine-tune strategies.
● Teachers excel in developing and
executing lessons that challenge student
academic and personal growth, and are
interested in further professional
development in project-based learning,
collaborative learning techniques, and/or
similar instructional strategies that
emphasize critical thinking and
interpersonal relationships to facilitate
student collaboration further.
● Teachers cultivate relationships with
colleagues and want to expand
collaboration between general education
teachers and SPED and EL teachers, to
better support special populations.

Expand professional collaboration with a
focus on student skill development and
academic success.

● Teachers have embraced technology in
their pedagogy, and welcome ongoing
and further training.

Expand teacher technology knowledge and
usage.
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Category D: Standards Based Student Learning: Assessment and Accountability

Prioritized Growth Areas

Major Themes

● While POLAHS has been focusing on
Expand teacher collaboration time and
creating and aligning assessments with
professional growth with regard to
CCSS and NGSS skills rather than
developing best assessment practices.
content knowledge and vocabulary, more
work is needed in ensuring that the
creation of assessments are rigorous,
skills-based, and better aligned with the
expectations of state testing (CAASPP
and CAST). POLAHS has recently
purchased Illuminate software to better
facilitate this continued transition.
● While teachers have a great deal of
flexibility in designing assessments, more
work is needed in diversifying the
assessment process to incorporate
project-based assessments. This will
allow students to show skills mastery
through real-world problem solving.
● While the culture of collaboration is
strong at POLAHS, shifting that
collaboration to a cross-curricular focus
will help teachers gain a better
understanding of the skills all students
are expected to master.
● POLAHS has a culture of looking at data Professional development and planning time
at a macro-level, and now with the
regarding data driven instruction.
purchase of the Illuminate testing
software, POLAHS can begin working
towards looking at data at a micro-level,
which can become a regular standard of
practice.
● While POLAHS has navigated the
transition to CCSS (and now NGSS)
effectively, continued common-planning
time and training opportunities are
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needed for further collaboration with
regard to generating assessments and
analyzing data from assessments. This
will aid in the continued effort to create a
better accountability system for ensuring
solid data-driven instructional practices.

Category E: School Culture and Support for Student Personal and Academic Growth

Prioritized Growth Areas

Major Themes

● POLAHS provides multiple opportunities
to communicate and include Spanish
speaking families into its culture, yet
among Spanish-speaking families,
turnout remains low.
● POLAHS sponsors a rich array of clubs,
holds dances, promotes sporting events
(etc.,), but participation could be
improved.

Community involvement opportunities.

Summary of Themes, Strengths, and Prioritized Growth Areas
Theme

Strong professional
collaboration

Strength
Teachers and staff are devoted
to student academic and
personal success. POLAHS
embraces a culture of
professional collaboration;
teachers and staff possess
open mindsets. Teachers and
students benefit from multiple
opportunities provided for
collaboration. Common
assessments facilitate datadriven instruction and
promotes teacher
collaboration.
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Prioritized Growth Areas
Expand curriculum,
instruction, and assessment
practices to integrate
disciplines.
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Student-centered and datadriven decision-making

Resource allocation supports
academic aims and student
achievements

Technology

Nurturing a positive culture
and providing multiple
opportunities for community
connections

POLAHS assessment
strategies facilitate genuine
reflection that positively
guides decisions and
influences instruction and
curriculum. Also, the
assessment system fosters
communication with families,
and assures that students are
college and career ready.

Expand tools for common
assessment creation and data
reflection, and support teacher
professional development in
tool usage.

Fiscal management is sound
and devoted to student
academic success, safety, and
personal growth.

Improve communication
channels between
stakeholders.

Technology is utilized
strategically to enhance
student learning. Teachers
have ready access to
technology and are willing to
spend time learning new
approaches.

Continue to support
technology, both through
hardware and software
purchases as well as teacher
professional development.

Opportunities for community
involvement provide rich
opportunities for POLAHS
students. Opportunities for
community involvement
provide rich opportunities for
POLAHS students.

Capitalize on positive and
ongoing communication with
Spanish-speaking families.
Continue to promote
opportunities for students to
build, and connect to, a
positive school community.

Student-centered choices
invite student participation,
support students as
individuals and as a learning
community.
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Critical Learner Needs
Critical Learner Needs Identified in School Profile

Critical Learner Need One

Critical Learner Need Two

Students need a challenging, yet supportive,
learning environment that tailors instruction to
be relevant and meaningful, and prepare
students for college and career.
Students need timely and specific feedback
regarding content mastery in order to
consistently meet, and exceed, state standards.

Critical Learner Need Three

Students need opportunities to integrate
content knowledge in their academic classes.

Critical Learner Need Four

Students need exposure to real world
applications in their academic classes.
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Chapter V: Schoolwide Action Plan
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Chapter V: Schoolwide Action Plan
Action Plan 1
POLAHS will utilize a system of CAASP style summative assessment programs in core classes to
measure and monitor student progress towards proficiency in state standards, and to drive
instruction-related decision-making.
Rationale:
 Address the needs of underperforming subgroups in Math and English.
 Closely monitor the performance of all students in core academic areas.
 Provide timely and reliable feedback to support instruction.
Critical Learner Needs:
 Create a more individualized student-centered instructional approach to increase learner
outcomes.
 Provide timely and specific feedback to students regarding content mastery and skill
development.
SLOs Addressed:
 Prepare for the future
 Obtain critical knowledge
 Learn critical thinking skills
LCAP Alignment
 Expand the use of CAASPP style assessment programs for Math and ELA.
 Expand the use of reading diagnostic and development software program to all freshman.
Growth Target: All core departments will utilize CAASPP style internal assessments to drive
instruction and support student mastery of content standards.
Responsibility: Lead Teachers working with their team members, Instructional Coordinator, Data
and Testing Coordinator, and Administrators.
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Steps to Achieve Action
Plan #1

Responsible
Person(s)

Spring
2018

1.Utilize department
meetings to collaborate,
develop and implement
department specific plans
to address assessment
goal.

 Lead Teachers
 Instructional
Coordinator

 Illuminate
Software
 Bi-monthly
department
meetings.

Spring
2018 ongoing

1.Staff wide Illuminate and
or assessment training
a.Use of staff professional
development day to
revisit Illuminate
software.
b.Use of staff professional
development to develop
benchmark assessments
1.Piloting of internal
benchmarks and or
Illuminate assessment
system

 Administrators
 Lead Teachers
 Illuminate
Trainers
 Teachers

 Illuminate
Software
 Spring
Professional
Development
Day

 Lead teachers
 Teachers

 Illuminate
Software
 Appropriate
classroom
technology
 Grade
level/Subject
specific
collaboration

Summer
2018

1.Provide Illuminate
training for incoming
teachers
2.Department Benchmark
Assessment Collaboration

 Administrators
 Lead Teachers
 Teachers

Fall of
2018 ongoing

1.Full implementation of
department generated
CAASPP style skills
assessments 1-3 times per
semester.

 Lead Teachers
 Teachers

 Illuminate
Software
 Summer
Professional
Development
Day
 Designated
meeting space
 Illuminate
Software
 Appropriate
classroom
technology
 Grade
level/subject
specific
collaboration

Timeline

Spring
2018
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Resources

Means to Assess
Improvement
 Department
Agendas
 Teachers develop
and submit
sample CAASPP
style benchmark
assessments
 Attendance
Verification
 Creation of
CAASPP style
benchmark
assessments

 Benchmark
Assessments
 Department
created
Benchmark
Analysis Reports
 Student
Grades/Departme
nt Grade
Distribution
 Attendance
Verification
 Creation of
Illuminate based
CAASPP style
Benchmark
Assessments
 Department
generated
Benchmark
Analysis Reports
 Student Grades
 Department
Grade
Distribution
 CAASPP scores
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Action Plan 2
POLAHS will incorporate professional development that enables teachers to provide
meaningful cross-curricular instruction and real-world connections.
Rationale:
 Students need more opportunities to incorporate skills and concepts across disciplines.
 Learning is enhanced when students can apply concepts to the world around them.
 Instruction is enhanced with teacher collaboration and cross-curricular lesson planning.
Critical Learner Needs:
 Students need opportunities to integrate content knowledge in their academic classes.
 Students need exposure to real world applications in their academic classes.
SLOs Addressed:





Prepare for the future
Obtain critical knowledge
Learn critical thinking skills
Hone communication skills

LCAP Alignment



POLAHS will expand its Career Technical Education (CTE) program.
Utilize the Instructional Coordinator position to support department and individual teacher
development.

Growth Target:



Students are tasked with assignments that require the integration of multi-disciplinary skills
and content
Students are challenged to apply content skills and knowledge to real-world scenarios.

Responsibility: Administrators, Instructional Coordinator, Lead Teachers and their team members
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Steps to Achieve Action
Plan #1

Responsible
Person(s)

Spring of Leadership Team and
2018
individual departments
generate ideas and plans for
cross-curricular/real-world
application
training/professional
development sessions

Admin, Leads,
I.C., teachers

Spring of Leadership Team and
2018
Calendar Committee
incorporate designated

Admin, Leads,
I.C., members of
Calendar
Committee

Timeline

Spring/
Summer
of 2018

Leadership Team, Admin,
and Instructional Coordinator
generate PD/map for plan for
the year

Admin, Leads,
I.C.

Resources
Meeting time
(possibly subs
for release time)

Meeting time

Means to Assess
Improvement
Lead Team and
Department
Meeting Agendas

Lead Team and
Calendar
Committee Agendas
2018-19 PD
Calendar

Meeting time,
summer pay for
10-month staff

Lead Team and
Department
Agendas
PD Agenda
PD Materials

Fall of
2018
ongoing

Cross-Curricular collaboration Admin, Leads,
time for the purpose of
I.C., teachers
Integrated and real-world
planning built in to Summer
Institute

Meeting time

Summer Institute
and Department
Agendas

Lesson/Unit/Project
Outlines
Fall of
2018
ongoing

Cross-collaboration continues

Admin, Leads,
I.C., teachers

Meeting time

Agendas

Fall of
2018
ongoing

Integrated lesson plans and
student projects/activities

Admin, Leads,
I.C., teachers

Possible
materials cost,

Unit/lesson plans
Student work
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