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Chapter One:

DOMHS Graduation at the Ebell Theatre

Student/Community Profile and
Supporting Data and Findings
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Brief description of the community served by the school
Dr. Olga Mohan High School (DOMHS), formerly known as Alliance College-Ready Academy High
School #4, is a small charter school authorized by the Los Angeles Unified School District (LAUSD). The
school serves students in grades 9 through 12, who are historically low income and underserved in Los
Angeles. DOMHS is one of 26 charter schools founded by the Alliance College-Ready Public Schools
Charter Management Organization. The mission of these schools is to prepare traditionally underserved
students in low-income communities for success in college. The Alliance’s educational model focuses on
five core values:
 High expectations for all students
 Small, personalized classrooms
 Increased instructional time
 Highly qualified principals and teachers
 Parents as active partner in the school community
DOMHS opened its doors in August 2006, with just 140 ninth graders, and has subsequently added grade
levels each year. The school now serves 450 students spanning 9th-12th grades, and witnessed its first
graduation class in June 2010. Many of the families at DOMHS have sent multiple siblings, and refer their
distant relatives as well. It is difficult to organize community events on the small campus, but once per year
DOMHS has a multicultural potluck to celebrate their students’ backgrounds and to bring families together
on the campus. And while DOMHS does not have a direct feeder school, their partnerships with charter
middle schools (including Alliance Middle Schools and KIPP Middle Schools) and local neighborhood
schools, have allowed DOMHS to serve their community in the Pico-Union district of Downtown Los
Angeles.
DOMHS holds the belief that all students deserve the opportunity to attend college. While most of the
students arrive at DOMHS as freshman who score far below grade level, DOMHS has been very
successful at bridging the achievement gap and bringing students up to high school and college level.
DOMHS offers nine honors courses and eight Advanced Placement courses across content areas and grade
levels. In addition, DOMHS offers support classes in Math and English to ensure that students are
provided with the appropriate support to meet their individual student needs. DOMHS provides students
multiple opportunities to challenge themselves and to enhance their academic strengths.
DOMHS teachers provide an education that is relevant and rigorous, and use the appropriate tools to
ensure that their curriculum is accessible and that it will lead students to lasting success after high school.
This is evidenced by their 99% graduation rate and their 80% college acceptance rate, which are well
above the state and district averages.
Since 2007, DOMHS has consistently ranked as a top performing school in Los Angeles and the state of
California, including the current school year in which they ranked in the top quartile of state assessments in
math and ELA. DOMHS has received a variety of recognitions including last year when the school was
recognized as a Top Ten School in Los Angeles by the Education Equality Index for having the smallest or
nonexistent achievement gap for low-income families. Within the past 10 years, DOMHS has received the
following recognitions:
 2016 Education Equality Index Top Ten School
 2016 US News & World report Rankings: Gold Award
 2015 US News & World report Rankings: Gold Award
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2013 US News & World report Rankings: Gold Award (#1 in Los Angeles, #14 in California, and
#95 in the United States)
2013 California Distinguished School
2011 Charter School of the Year Hart Vision Award by the California Charter School Association
2010 California Distinguished School
2009-10 EPIC Gold Gain Award
2009-10 Title I Achievement Award
2008-09 EPIC Silver Gain Award
2008-09 Title I Achievement Award

Pico-Union Community Profile
Dr. Olga Mohan High School is located in the Pico-Union District of Los Angeles. The community is
85.4% Latino, 7.6% Asian, 2.9% Black, 3.0% White, and 1.1% Other. The median household income is
$26,424, which is low compared to city and county averages. Only 6.7% of residents 25 or older have a
four-year degree. While the school is located in Pico-Union District, the map below highlights that students
who attend DOMHS commute from all across Los Angeles County.
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Family and Community Trends
Enrollment Trends
Between June 2014 and August 2016, DOMHS experienced a net decrease in enrollment of 7 students.
Across the past 3 years, enrollment has slightly decreased despite referrals and active recruitment.

Highest Level of Parent Education
50.4% of DOMHS parents did not graduate from high school. 28.8% possess high school degrees, and
12.2% possess some college education (including Associates degrees). 5.8% of parents have college
degrees, and 1.7% of parents have post-graduate degrees or training.
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Students participating in Free and Reduced Lunch at DOMHS
According to CDE’s DataQuest, 436 DOMHS students received Free- and Reduced-Price Meals during
the 2013-2014 school year. In the 2015-2016 school year, that number was 446. As of August 2016, that
number was 406.

Ethnic composition of the student body at DOMHS
Latino students make up the largest portion of the DOMHS student body. Latino students make up 468
students of the student body. The chart below shows the ethnic composition of the 2016-2017 school year:
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State/Federal Program Mandates






DOMHS is a Targeted Assistance Title I School
DOMHS is a Targeted Assistance Title III School
DOMHS is subject to Federal Program Monitoring
DOMHS is subject to monitoring under the Williams v. State of California settlement
LCFF

Parent/Community Organizations
Parents are actively involved at DOMHS through various family engagement opportunities: School
Coordinating Council and School Board. The main advisory group at DOMHS is the School Coordinating
Council. The primary decision making group is the School Board. There are also a number of additional
opportunities for parents to be able to provide their voice and feedback.
School Coordinating Council
The council consists of students, teachers, parents, and office and administration representatives (including
at least 1 bilingual Spanish speaker). Topics discussed include pep rallies, clubs, ASB announcements, and
school-wide learning data. During these meetings, all stakeholders have an opportunity to share ideas,
support, and concerns for the principal’s consideration. At these meetings, the principal also presents
proposals for the council’s feedback.
DOMHS School Board
The School Board interacts through video conference with Alliance Board members in order to finalize
any approvals that arise. Topics discussed have include: school achievement reports (Achieve3000),
college readiness data (SAT, ACT, summer melt), school finance reports, operations report, resolutions,
and public comments. Meeting are held quarterly at DOMHS.
Additional Opportunities
Parents have the opportunity to voice their concerns, provide feedback, and review school data through
monthly Parent Town Halls. Beginning in Fall 2016, parents also have the opportunity to meet with the
principal twice per semester during Coffee with the Principal meetings. Parents also participate in
the English Language Advisory Council, and through parent surveys. Feedback about these
opportunities and the content of the meetings has overall been very positive and encouraging.

Community Foundation Programs











University of Southern California Splash
Heavenly Culture, World Peace, and Restoration of Light Foundation
Planned Parenthood
Youth Policy Institute - Los Angeles
Los Angeles County - Ninth District
LA World Affairs Council
National College Access Network
Southern California College Access Network
Students Run LA
uAspire

School/Business Relationships




Alliance College Ready Public Schools Charter Management Organization
LAUSD Oversight
Middlebury Institute of International Studies at Monterey - Center for Nonproliferation Studies
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Los Angeles Trade Technical College
Posse Foundation
Scripps College Academy
Gates Millennium Scholarship Foundation
College Spring
College Match
STOKED
Junior Statesmen of America
Wells Fargo
Ebell Theatre
Teach for America
Relay GSE

Dr. Olga Mohan High School Staff Descriptions
Number of certificated staff and classified staff, include number of qualified personnel for
counseling and other pupil support services and substitutes
 Certificated Teachers and Counselors: 28
 Certificated Administrators: 3
 Classified: 9
Percent of teachers who have met the highly qualified teachers’ requirements of the Elementary and
Secondary Education Act (ESEA)
 96% of DOMHS teachers have met the requirements to be considered “highly qualified” under
ESEA.
 One teacher is a Teach for America teacher
Number of National Board Certified Teachers
 Currently, there are no National Board Certified Teachers at DOMHS
Percent of teachers instructing outside credentialed areas and include an explanation
 There are no teachers teaching outside of their credential.
Number of teachers with Short Term Staff Permits and Provisional Intern Permits
 There are no teachers with Short Term Staff Permits or Provisional Intern Permits
Number with advanced degrees
 There are currently 17 teachers with Masters Degrees.
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Years of educational experience within the district
Educational Experience within DOMHS
1-2 years of service

6

3-4 years of service

7

5+ years of service

13

Average years of experience

5

Specialized training/intern programs
 All DOMHS teachers have the CLAD certificate or its equivalent.
 9 teachers are enrolled in BTSA.
Number of teachers in an intern program
 There are no intern teachers at DOMHS.
Gender
 There are 20 female and 6 male teachers at DOMHS.
Ethnicity
Ethnic composition of the certificated staff at DOMHS
Native American (American Indian or Alaska Native)

0

Asian

5

Native Hawaiian or Pacific Islander

0

Filipino

0

Hispanic or Latino

9

35%

Black or African American

2

8%

White

5

19%

Two or More Races

4

15%

None Reported

0

Decline to State

1

19%

4%

Number and assignment of paraprofessionals who meet the requirements of the Elementary and
Secondary Education Act (ESEA)
 DOMHS has one Special Education aide who meets the ESEA requirements.
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School Purpose
The purpose of Dr. Olga Mohan High School is to provide students in the Los Angeles area with a highquality educational program that focuses on rigor, relevance, and relationships in a small school
environment.
DOMHS’s mission is based on holding highly qualified teachers accountable for implementing research-based
and innovative best instructional practices to dramatically improve student outcomes in a traditionally
underserved community. DOMHS student learning data has consistently demonstrated success through high
levels of proficiency on state assessments with 100% of students passing the CAHSEE, 100% of students
completing A-G requirements for UC and CSU eligibility, and 100% of students complete applications to each
of the four major college systems and types in the state (community college, CSU, UC, and private).
DOMHS students will become college-ready through an academically rigorous, technology-driven
curriculum in a student-centered environment filled with high expectations. Student experiences leading up
to graduation foster creativity, innovation, and independence, thus empowering students to become
competitive in a 21st century globalized economy.
Mission and Vision
The mission of Dr. Olga Mohan High School is to operate a small high performance school to prepare each
student to enter and succeed in college. The primary strength of Dr. Olga Mohan High School is the highly
accountable educational model guided by our five Alliance core values, which include:
1. High expectations for all students
2. Small personalized schools and classrooms
3. Increased instructional time
4. Highly qualified principals and teachers
5. Parents as partners
To achieve this mission, parents and families must remain actively involved in their child’s education and work
in partnership with the school. At Dr. Olga Mohan High School, “every student has the ability, and together,
we give them the opportunity.”
Schoolwide Learner Outcomes
In order to prepare all students for college, career, and lifelong learning, DOMHS will ensure that:

1.
2.
3.
4.
5.

Students collect and analyze data from various sources to justify conclusions.
Students evaluate and construct arguments, both orally and in writing.
Students collaborate and design solutions to problems.
Students effectively communicate through writing, technology, and presentation.
Students pursue diverse interests inside and outside of the classroom.

DOMHS’s current SLOs were last revised in 2015-2016. The staff revised the previous ESLRs to the
SLOs to better align the current staff’s instructional strategies and goals. Staff, students, and parents have
an opportunity to familiarize themselves with the SLOs and assess their relevance through stakeholder
meetings held throughout the year.
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Brief history or past ACS WASC accreditations
Dr. Olga Mohan High School’s charter was authorized by the Los Angeles Unified School District in 2006
under the name College Ready Academy High School #4 (CRAHS#4). The school’s name was officially
changed to Alliance Dr. Olga Mohan High School in 2010.
In 2007, DOMHS had its initial visit from WASC and received a three-year term. In 2009, a substantive
change was reported as DOMHS added 11th and 12th graders to its enrollment. In 2011, DOMHS had its
first self-study and received a six-year term with a three-year progress report.
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LCAP Identified Needs and Description of Goals that apply to the school
Describe how the parents and community gave input to the process
Parents and community members were pivotal in the development of the Local Control and Accountability
Plan for DOMHS. Stakeholder engagement meetings are held by the School Administration throughout the
year. Staff members, teachers, teacher leaders, students, parents, and community members are given the
opportunity to provide feedback and help develop the LCAP goals. The meetings include School
Coordinating Council meetings, School Instructional Leadership Team meetings, Staff meetings, School
Board Meetings, and Town Hall meetings.
State the Identified Needs taken from the district LCAP that apply to the school
Because DOMHS is an independent charter school, the school operates as its own district. Needs of the
school were identified through the review of student data, and were informed by parent and community
feedback. Specifically, the following LCFF investment priorities reflect the feedback received from
stakeholder input and student data. The areas of student need identified by the school include:
 Retention of highly effective and master teachers
 Focus on increasing student success on CAASPP
 Increase college success and persistence
 Parent Engagement
 Student Support Services
State the metric that will measure progress toward obtaining the Identified Need
As a result of various stakeholder meetings, the school has identified common recurring themes, which are
reflected in the goals and actions/services. Common themes include:
 Increased reclassification rate of English Learners
 Increased communication with and training for parents
 Promote more opportunity for stakeholder voice
 Differentiation for English Learners and Students with Disabilities
 Increased support for college and career readiness
 Increased support to strengthen student college applications
List the Description of Goals taken from the District LCAP
Description of Goals

Metric for Measuring Progress

Retention of highly effective and master teachers

Staff retention; staff satisfaction
& BPTW surveys

Decrease rate of student suspensions

Discipline logs; suspension rates

Increase percentage of students earning Early Advanced/Advanced on
CELDT in grades 9-12

CELDT test

Increase rate of parent involvement in school’s instructional program

Parent workshops; parent
conferences; volunteer
participation

Increase percentage of Juniors who are ready to enroll in college-level
English

EAP

16

DR. OLGA MOHAN HIGH SCHOOL
ACS WASC/CDE Self-Study Report

Maintain percentage of students who graduate on time, meet A-G
graduation requirements, and are accepted to 2- and 4-year universities

Graduation rates; CSU/UC
eligibility; college admissions

Maintain minimum 95% average daily attendance

Attendance

Increase percentage of students who score proficient on the CAASPP
in English and Math

CAASPP test
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School Program Data
Regular Program of Study
DOMHS operates on a traditional, 10-month school year calendar. Classes begin the first week of August
and end the second week of June. There are 190 instructional days, divided into two academic semesters.
The school day begins at 7:45 a.m. and ends at 3:30 p.m. Students have three, two-hour class blocks
throughout the day. Students have an advisory period each day (except Wednesdays) after their first class
and nutrition. During advisory, students participate in college preparatory activities such as college
explorations, financial literacy curriculum, and college scholarship applications. This block schedule
alternates each day with the exception of Wednesday, when students attend all classes except Advisory for
50-minute periods. On Wednesdays students are released early (1:30 p.m.) to allow teachers to collaborate
and participate in weekly professional development. All students take a course load that ensures that they
will graduate A-G eligible.
DOMHS, in alignment with Mission and Vision of Alliance College-Ready Public Schools, maintains a
personalized learning environment, offers increased time for learning in the form of a longer school day
and longer school year, and embodies college-readiness for all students in terms of A-G requirements and
testing. Other key attributes of the Alliance’s core values, which are embodied at DOMHS, include:
 Personalized Learning Environment: Students learn best in small learning communities where their
education is personalized, where they know their teachers, where their teachers and all adults in
the school know them, where Advisory structures connect each student with a personal learning
team, and where there is student voice in all aspects of the school that directly affect them.
 Learning Team: All students are supported through Advisory groups that connect each student
with a personal learning team. Advisory groups are guided by a credentialed teacher who works
with the same students from 9th grade through graduation. The advisory structure provides a
small, focused support group to motivate and support each student’s progress. Each student is
supported by his/her Advisory teacher, parents/guardians, and a grade-level counselor who meets
with the student throughout the year to provide guidance and assess progress towards college
readiness.
 Rigorous Standards: Alliance students learn in classrooms where teachers have high expectations
for all students. Proficiency in core subject areas is based on grade-level expectations for rigorous
standards.
 Accountability: Principals are responsible for and accountable to the entire school community for
ensuring that each and every student gets what he/she needs to achieve individual and school
performance goals.
Learning Management Systems
Learning management systems supplement student instruction and parent communication at DOMHS.
Parents and students have access to Pinnacle Gradebook, a classroom management system that tracks
grades and attendance. The school hosts “Back to School Night” at the end of the five-week grading period
to discuss their students’ progress. Parents are also provided with login information for Pinnacle at this
event and are taught how to use the system to monitor their student’s performance. Students and parents
are then able to check grades and other important course information at any time of day through this
system. Additionally, students and teachers use Naviance to track student progress towards their career and
educational goals. Information available to students on Naviance includes AP test scores, SAT/ACT
scores, GPA, and class ranking information. Student account holders are able to research scholarship,
college, and career options. Students are also able to request and track teacher recommendations, as well as
college applications.
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The Alliance Home Office has also facilitated Smarter Balanced Common Core Assessments in the fall.
These Common Core aligned benchmark assessments allow teachers to measure their students’ proficiency
on benchmark assessments at least twice per semester. Student benchmark scores are saved across
databases including Schoolzilla, Engrade, and Agile Minds. Through these platforms, administrators and
teachers can access and analyze data to compare classes, review student scores on individual standards,
track student progress, and determine academic trends. The availability of benchmarks helps teachers make
informed instructional decisions following student assessment. DOMHS also uses a variety of classroom
portals, including Edmodo and Google Classroom. Compatible with student iPads, both Edmodo and
Google Classroom allow students to access course materials, take quizzes, review assignments and
agendas, engage in discussions, and submit assignments digitally, all supporting the development of digital
literacy skills and better preparing DOMHS students for a technology-rich workforce.
Assessment Process
Grading
DOMHS utilizes Standards-Based Grading (SBG) to assess student work. Student proficiency is reported
on a 1 through 4 scale for specific learning goals (or standards) specific to each course curriculum. Scores
on individual standards are then averaged together for a cumulative course grade. Thus, students’ grades
are based solely on their proficiency levels across a variety of standards. One unique feature of SBG is the
ability for students to re-assess on particular standards, thus allowing them to demonstrate mastery as the
year goes on. This encourages student ownership and accountability over their academic outcomes because
students are able to seek tutoring or otherwise develop their understanding of a standard, rather than giving
up after a single assessment.
CST/CAASPP Assessments
Data from the California State Testing (CST) was a valuable element of student progress monitoring and
overall school academic performance. CST data was tracked and analyzed by teachers and staff for the
2011-2012 and 2012-2013 academic years (data and analysis can be found below). During the 2013-2014
academic year, all Alliance schools ceased to administer the CST in order to transition to the CAASPP,
which aligns with Common Core State Standards. DOMHS students participated in the initial diagnostic
administration of the CAASPP in 2014-2015, as well as the first official administration in 2015-2016.
Benchmarks
The Alliance provides quarterly benchmark assessments to monitor student progress on academic
standards in each content area. The content of each benchmark assessment is based on the subject-specific
instructional pacing guide provided to teachers by the Alliance. Data from the benchmark assessments is
evaluated and analyzed by departments at the Alliance-wide professional development conferences.
Achieve3000 Lexile Assessments
Alliance schools utilize the Achieve3000 Lexile assessments to measure and monitor the progress of
student reading comprehension. The assessment is administered to all students three times annually. These
administrations include a Pre-Test, Interim, and Post-Test. The student Lexile levels are used to determine
appropriate interventions for students and help teachers make informed instructional decisions about
differentiation and student grouping in the classroom.
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Intervention Programs
English Learners (EL), including federal and state services
DOMHS serves a large population of English Language Learners. According to 2016-2017 student
enrollment data, 12.3% of the DOMHS student population is classified as English Learners (ELs). The
school offers differentiated support for these students based on their individual California English
Language Development Test (CELDT) levels. Students who demonstrate lower-levels of English language
proficiency (CELDT level 1, 2, or 3) are supported with small, intensive English Language Development
(ELD) elective courses that focus on basic language acquisition and literacy skills. In consultation with the
Director of English Learners from the Alliance Home Office, the school has adopted English 3D as the
curriculum for the ELD courses. Students who demonstrate higher levels of English language proficiency
(CELDT level 4 or 5) are supported in the classroom by teachers trained in Specially Designed Academic
Instruction in English (SDAIE) strategies across content areas and instructional aides that support students
and teachers in core content classes. The English classes also make use of the Collections curriculum,
which includes targeted interventions and instructional scaffolds for ELs among their resources. In addition
to EL-specific support, the school offers an elective literacy support class for students who demonstrate
significant difficulty with reading comprehension on the Achieve3000 Lexile assessment. Although this
course is not specifically designed for EL students, many of the students targeted for literacy intervention
are ELs. This course utilizes the Achieve3000 curriculum for literacy intervention.
Preliminary results from internal scoring of the 2016-17 CELDT indicate that 63% of ELs advanced at
least one performance level on the CELDT this year. Additionally, upwards of 52% of ELs met the
CELDT reclassification criteria this year and could be eligible for reclassification by year's end if they
achieve the basic skills requirement and pass their current English class.
Socio-Socioeconomically Disadvantaged Students
Approximately 93% of students at DOMHS qualify for Free or Reduced Lunch. According to the U.S.
Department of Education, because more than 40% of students qualify for Free and Reduced Lunch, Title I
funding can be used for programs school-wide. Title I funding at DOMHS is spent on certified English and
math teachers that meet the requirement of “highly qualified teachers” according to ESEA. All courses and
teachers work towards providing high quality and rigorous programs of study to all of our students.
Interventions for students below proficient in state standards (including state-funded and federallyfunded services if the school is designated to receive Title I services)
The most consistent method that DOMHS uses to measure student success on standards is student grades.
The standards-based grading practices employed by the school ensure that students grades are reflective of
their proficiency. Summative and formative assessments are standards-aligned. As such, student grades
provide a fair indication student success on state assessments. Students who are failing classes and thus are
performing below proficient on standards are required to stay for after school tutoring to receive extra
support in the areas in which they are struggling. In addition, Math and English support classes provide
differentiated and targeted support for student learning needs. Specific students are provided additional
support through bootcamps and additional support during Advisory period.
Services available for students designated with special learning needs
DOMHS serves students with special needs. Based on 2016-2017 student enrollment data, 8.8% of
students qualify for an IEP or Section 504 Plan. Of the students at the school who qualify for special
education services under IDEA, 69% qualify with a Specific Learning Disability, 2.5% with a severe
hearing impairment, 7.7% with Autism, and 2.5% with other health impairments, including ADHD.
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In order to meet the needs of students with disabilities while maintaining high academic and behavioral
expectations, the school follows a resource push-in model with Resource Room support. Resource teachers
co-plan with general education teachers in math and English classes and work with students and teachers
within the classes throughout the school day. In order to maximize instructional time and rigor, students
with disabilities are seldom removed from their classes to receive RSP services. Students whose grades and
assessment scores indicate that their disabilities significantly impact their academic performance are also
placed in a Resource Room elective that focuses on developing literacy, communication, organization, and
advocacy skills. Because this class is an elective, students in the Resource Room are still enrolled with
their general education peers for all core content classes and held to the same academic expectations as
their peers without disabilities. Students with disabilities receive Designated Instructional Services (DIS)
as prescribed by their IEP, including counseling and guidance, language and speech therapy, occupational
therapy, and deaf and hard of hearing services. The school contracts out these services, as well as school
psychologist and nursing services, through outside provider agencies which include Total Education
Solutions (TES), Direct Ed Services, and Edlogical.
In addition to the collaborative and in-class support provided by the RSP teachers to the general education
teachers, the RSP teachers host professional development sessions each semester for staff. Topics covered
include disability awareness, best practices for differentiation and accommodations, and understanding
general education teacher responsibilities within the context of special education law. The performance of
students with disabilities and compliance of the special education program with LAUSD and federal law is
monitored by monthly Modified Consent Decree (MCD) meetings in which administrators, RSPs, general
education teachers, and staff analyze student data and IEP compliance reports as well as make
recommendations to improve student outcomes. The purpose is to minimize the discrepancy between the
performance of students with disabilities and that of their general education peers. The school’s
compliance is also monitored through monthly service tracking and IEP timeline compliance reports sent to
the Charter Division of LAUSD’s Special Education Department, annual LAUSD Oversight visits, and
District Validation Review every three years.
Other local intervention programs, e.g. Migrant Education, Homeless Education, Indian Education,
and Foster Youth Services
Currently, no DOMHS students fall under these at-risk groups.
“NP” Interventions
Students at DOMHS are supported through various academic intervention programs. When a student is
failing a class, teachers are required to submit an “NP Plan” detailing the students’ obstacles to
achievement and a plan for improvement. Such plans usually include behavior support procedures,
mandatory tutoring, and other measures designed to support student growth. Parents are also notified
through 5-week grade reports, and are contacted when a student receives an NP. Additionally, counselors
review student grade reports quarterly to identify at-risk students who might benefit from additional
interventions.
SST Process
Embedded within the NP Plan process is the Student Success Team (SST) which targets students for
intensive intervention and evaluation. Students can be recommended to the SST process by their teacher,
counselor, or parent. The SST consists of the student, the parent, an administrator, and a general education
teacher. At the initial SST meeting, the team reviews student data, including grades, assessment scores,
attendance records, and school discipline records, parent observations, and teacher observations. The team
then sets specific goals for the student, selecting targeted accommodations and interventions to support the
student’s growth. The SST coordinator monitors the student’s progress and the SST meets several weeks
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later to reevaluate the student’s goals. If the student is not making sufficient progress, the team may decide
to adjust accommodations and interventions or to refer the student for special education assessment.
After School Tutoring and Saturday School
Mandatory after school tutoring is instituted for students who are failing one or more classes. If a student is
failing a class, they are required to stay for tutoring to receive additional support in the areas they are
struggling.
Additionally, DOMHS offers various after school and Saturday school support programs to help students
achieve success on the CAHSEE, SAT, ACT, AP, and CAASPP assessments. Two full-time counselors
ensure not only that all students take necessary classes to meet A-G requirements, but also help provide
student’s access to extra-curricular activities, guidance with job and college recommendations, and
referrals for credit recovery classes.

Online Instruction - FuelEd and APEX
Types of Online Instruction
Online classes for credit recovery and for any grade level.
Learning Management System
Fuel Ed and APEX
Hardware and Software requirements
Computers/laptops and internet access
Teacher and Support Staff Qualifications
For Fuel Ed, teachers are provided by Fuel Ed. For APEX, teachers are provided by DOMHS. Local
program coordinators provide support by enrolling students into classes and monitoring their progress. All
exams are proctored by DOMHS teachers.
Personnel involved in the instructional process
Personnel involved in the instruction process are provided by Fuel Ed, or DOMHS
Teachers
Curriculum offered both onsite and outsourced
Curriculum is outsourced, provided by APEX and Fuel Ed
Types of instruction offered, synchronous or asynchronous
Asynchronous: Students can work online at any time. Exams must be done with a school employee
present, so those must be done during the school day. Students usually take the exams during Wednesday
credit recovery.
Methods and processes used to ensure that all students have access to the instructional programs
necessary for learning success
DOMHS has 21 site licenses through APEX, and 38 site licenses for Fuel Ed. The Counseling Office
keeps a waitlist of students that need classes. Seniors are given priority. Once one student finishes, a new
one is enrolled in their spot.
Types of assessments and assessment processes
Assessments are provided by Fuel Ed and APEX
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School culture for the online environment, including types of school and community activities,
opportunities for student involvement, and participation data
Students are given opportunities to use school laptops during after school credit recovery. There is an area
set up in the counseling center for any students to work on their online class.
Orientation process for incoming students and parents to understand expectations for the online
learning environment
For Fuel Ed and APEX, both programs send an email to the student, the site coordinator sends an email
once the student is enrolled, and the site coordinator also meets with the students to ensure they understand
how to navigate the class. Additionally, for Fuel Ed, the online teacher often sends an email.
Student/Teacher interaction on a typical day
Student/teacher interaction depends on the individual students and the program into
which they are enrolled. Some students work mostly on weekends, while others work a little each day. All
students will work during Wednesday credit recovery. Fuel Ed teachers are available by email, and
sometimes by phone and video chat for support.
Student support services, including response to intervention (RTI) academic counseling and support
for equal access, personal counseling, college and career preparation support, and health services
Counselors meet with students who are enrolled in online classes as they progress
through the class. Students who struggle are encouraged to do their class in the guidance office so they can
have extra support on-site. Additionally, if content teachers are available they can provide support.
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Focus Programs: Preparing students for postsecondary college/careers
Dr. Olga Mohan High School offers a variety of instructional and extended learning opportunities such as:
 Advanced Placement: DOMHS regularly offers 10-12 AP sections annually and strives to expand
access and equity to AP coursework every year.
 College Spring Courses: 11th grade DOMHS students are enrolled in an SAT preparation course
in partnership with College Spring. Students also work directly with college mentors in the spring
semester who provide further college preparation support.
Advanced Placement
Types of instruction and extended learning opportunities
Students are provided an in-depth exploration of all AP courses from Calculus AB to United States history.
Students are given the opportunity for rigorous courses that incorporate a wide range of instructional
pedagogy including direct instruction, self-discovery, small and large group work, differentiation,
collaborative learning projects, and student-guided instruction to their peers. Students are prepared for
college-level instruction and are availed of opportunities to speak, listen, write, and utilize critical analysis
of textual materials. Teachers host in-class and after-hour review sessions.
Technical requirements
Many courses utilize computer-assisted learning strategies including the AP support services of Shmoop,
teacher websites, Youtube, and other educational technology to assess student learning and provide
instruction including Edpuzzle, Edmodo, and Kahoot. Student and Teachers are cognizant of the hoard of
AP sites and chat opportunities available for students and teachers.
Teacher and support staff qualifications
AP teachers are teaching in areas that are part of their credentialing preparation. All instructions are
CLAD-certification and have received AP College Board training with most instructors having attended
week-long summer institutes sponsored by the AP College Board.
Curriculum offered both onsite and outsourced
Please see technical requirements.
Types of assessments and assessment process
Instructors utilize a wide-variety of formal and informal assessments to evaluate academic progress and
gauge prior knowledge of students. Some assessments are formal in nature such as assessments based on
released AP tests. Some assessments are informal in nature. An example includes teacher evaluations of
student writing samples, or multimedia assessments of student content mastery through Kahoot or
Edmodo. Assessments become “authentic” assessments when they reference instruction that is present in
the classroom setting. The objective of those types of assessments are centered on students developing
critical thinking skills associated with high-level problem solving associated with rigorous prompts that
allows for students to demonstrate mastery in subject matter and content-specific skills.
How programs support college, career, and other goals:
AP courses support university level matriculation, preparation, and success leading to high school and
college graduation. The volume of data associated with AP instruction and college preparation is a
mainstay of information produced by College Board sources, and verified by a host of university studies on
the matter. Nearly 90% of all universities utilize AP courses as a primary indicator of university
preparation and readiness for university matriculation and college success.
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Orientation process for incoming students to understand expectations
DOMHS hosts informational orientation meetings for parents and students regarding the value of AP and
the expectations of the AP courses. DOMHS hosts numerous bilingual presentations regarding the value
and importance of AP courses as a pathway to college success.
Frequency of student/teacher interaction
Currently, students have just under five hours of formal class time with their teachers. Teachers
additionally offer their students after school and Saturday sessions (mostly during the spring semester). For
struggling students, teachers may offer weekly tutoring to support their students.
Support for equal access, academic and personal counseling, college/career preparation support,
and health services
DOMHS has an open enrollment policy to AP courses. The key component to enrollment is the student’s
interest in undertaking the rigor associated with AP courses and instructional methodologies essential to
guide the student successfully through the AP subject matter of each course. Students who have
demonstrated interest meet with their counselors, and grade level teams make recommendations on AP
placement.
Partnerships
The greatest support of the AP program comes from the symbiotic relationship between the teachers,
parents, and students to bolster the significance and value on the school and the community. The
availability of AP summer workshops has also helped to support our teachers in preparing for the rigor of
AP.
Program alignment with school vision/student learning outcomes
The AP Program is the cornerstone of instruction at DOMHS and aligns perfectly with the school vision,
ideals of Common Core Standards, and college preparation.
How does the program measure its effectiveness?
The percentage of students enrolled in AP courses has increased in addition to an increase in the number of
AP tests given to students at DOMHS. Administrators, teachers, and counselors annually review the AP
results and compare them to previous years, as well as to their peer schools across the Alliance CRPS
network.
College Spring Courses
Types of instruction and extended learning opportunities
Teacher to student instruction, independent practice, student to student instruction, near-peer mentoring by
current undergraduates, online learning experiences, and diagnostic SAT testing to help students increase
SAT scores and understand the college admissions process. The courses focus on the SAT because SAT
scores play a significant role in where students attend college and whether they graduate or not.
Technical requirements
Students are provided with CollegeSpring workbook. Students may also use iPads or Laptops to access
online tutorials such as Khan Academy, resources such as College Board, and diagnostic assessments to
better prepare for the SAT.
Teacher and support staff qualifications
The teachers have been trained in the College Spring curriculum and teach within their respective
disciplines in Math and English. All teachers are CLAD-certified, and have attended summer workshops to
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prepare them for introducing the content. The teacher is supported by a Program Coordinator and College
mentors, all of whom are provided through College Spring.
Curriculum offered both onsite and outsourced
The teachers are provided with a College Spring SAT preparation curriculum, but also supplement the
course with additional resources as necessary.
Types of assessments and assessment process
Students are assessed using a variety of tests, all of which are aligned with the SAT. Students also take a
diagnostic test prior to the start of the program, and then take four Diagnostic Tests throughout the year.
The students also compare the scores to the actual SAT results when those have been taken.
How programs support college, career, and other goals:
The courses focus on the SAT because SAT scores play a significant role in where students attend college
and whether they graduate or not. The further explains the college admissions process and supports
students in being competitive for college, as well as informing them of the college selection process.
Orientation process for incoming students to understand expectations
All DOMHS students are informed of the college expectations of the school. In addition, the course
instructors inform the students of the goal and purpose of the class. There is discussion about the
importance of the SATs to the individual, as well as the school and community, and students are supported
in development growth goals for their SAT scores.
Frequency of student/teacher interaction
Currently, students have just under five hours of formal class time with their teachers. Teachers
additionally offer their students after school and Saturday sessions (mostly during the spring semester). For
struggling students, teachers may offer weekly tutoring to support their students. In the Spring, teachers
will also host mentor sessions facilitated by undergraduate students.
Support for equal access, academic and personal counseling, college/career preparation support,
and health services
All 11th grade students are enrolled in the course unless it does not fit due to other demands on their
academic schedule.
Partnerships
This program is a partnership with CollegeSpring, and undergraduate students from various colleges
throughout Southern California.
Program alignment with school vision/student learning outcomes
The CollegeSpring program helps to directly prepare our students for college and ensures that they are able
to competitive for the college admissions process. Students develop skills in the course that also promote
data analysis and effective communication through writing, technology, and presentation.
How does the program measure its effectiveness?
Through Diagnostic tests, students, instructors, and administrators evaluate student growth and progress
from one Diagnostic test to the next. Results are also compared to previous years, and to the actual SAT
results.
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Demographic and Student Enrollment Data
Parent Education Level

Percent of eligible Free and Reduced Lunch Students
According to CDE’s DataQuest, 436 of DOMHS students received Free and Reduced Price Meals during
the 2013-2014 school year. In the 2015-2016 school year, that number was 446. As of August 2016,
92.5% of DOMHS students were participating in the Free- and Reduced Lunch program.
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Grade Level
In 2015-2016, there were a total of 458 students. In the 2016-2017 school year, a total of 482 students
began in the month of August 2016. This is an increase of 5% from the previous year.

Gender
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Ethnicity

Predominate Primary Languages other than English (e.g. Spanish, Hmong)
With an enrollment of 482 students, Spanish is the predominant language spoken other than English, with
total of 285 students. There is also one student each from families who speak Arabic, Japanese, and
Filipino (Pilipino or Tagalog).
Title I
DOMHS is currently designated as a Title I school.
Special Needs and other focused programs (e.g. online instruction, college and career readiness, IB,
AP, Honors, AVID, GATE)
Dr. Olga Mohan High School offers Advanced Placement courses in the following areas:
 Spanish Language
 Biology
 English Literature
 US Government
 Calculus AB
 Spanish Literature
 US History
 English Language
 European History
DOMHS students also have an opportunity to take honors classes in the following areas:
 Biology
 English 10
 Environmental Science
 English 11
 Chemistry
 US History
 English 9
 Integrated Math 3
Dr. Olga Mohan High School’s special education program, in compliance with state and federal laws,
focuses on providing that all students have access to a free and appropriate public education (FAPE) in the
least restrictive environment (LRE). DOMHS schedules special education students, as needed, for the
special education Resource Room which is taught by special education teachers. Additionally, our special
education team conducts push-in in-class support for our special education students. DOMHS teachers are
also trained in and provide the appropriate supports, accommodations, and modifications for their
respective students. The variety of support at DOMHS demonstrates the diverse spectrum of services and
placements based on specifically on our student population. DOMHS strives to ensure that students with
disabilities (SWD) are provided the necessary supports to promote student access, as well as ensure that
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these students have access to rigorous, grade-aligned, challenging curriculum designed to promote student
growth. Additionally, Resource Room and push-in model aligns to the gradual release of responsibility
model and the goal of preparing all students to be college- and career-ready.

Language Proficiency Numbers for the following:
Dr. Olga Mohan High School is working to ensure that our English Learners make enough progress that
they can be redesignated as Fluent English Proficient (RFEP). We have made progress getting students
redesignated and are working to close the performance gap.
English Learners (EL)
During the 2013-2014 school year, DOMHS had 59 students designated as English Learners. English
Learners comprised 12.9% of the school’s student population.
During the 2014-2015 school year, DOMHS had 47 students designated as English Learners. English
Learners comprised 10.3% of the school’s student population.
During the 2015-2016 school year, DOMHS had 45 students designated as English Learners. English
Learners comprised 10.2% of the school’s student population.
During the 2016-2017 school year, DOMHS had 54 students designated as English Learners. English
Learners comprised 12.3% of the school’s student population.
Fluent - English Proficient (FEP)
During the 2013-2014 school year, DOMHS had 352 students designated as Fluent-English Proficient
(FEP). FEP students constitute 77.2% of the school’s student population.
During the 2014-2015 school year, DOMHS had 366 students designated as Fluent-English Proficient
(FEP). FEP students constitute 79.9% of the school’s student population.
During the 2015-2016 school year, DOMHS had 352 students designated as Fluent-English Proficient
(FEP). FEP students constitute 79.5% of the school’s student population.
During the 2016-2017 school year, DOMHS had 342 students designated as Fluent-English Proficient
(FEP). FEP students constitute 77.7% of the school’s student population.
Redesignated FEP (RFEP)
During the 2013-2014 school year, DOMHS had 16 students Redesignated as Fluent-English Proficient
(RFEP). Approximately, 24.2% of the LEP student population were redesignated as Fluent-English
Proficient.
During the 2014-2015 school year, DOMHS had 21 students Redesignated as Fluent-English Proficient
(RFEP). Approximately, 35.6% of the LEP student population were redesignated as Fluent-English
Proficient.
During the 2015-2016 school year, DOMHS had 12 students Redesignated as Fluent-English Proficient
(RFEP). Approximately, 20% of the LEP student population were redesignated as Fluent-English
Proficient.
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Data on Addressing the Eight State Priorities
Conditions of Learning
DOMHS currently has 28 certificated teachers and counselors. DOMHS also has 3 certificated
administrators. There are also 9 classified staff members.
Percent of teachers who have met the highly qualified teachers’ requirements of the
Elementary and Secondary Education Act (ESEA)
96% of DOMHS teachers have met the requirements to be considered “highly qualified” under ESEA
Currently, one teacher is currently a Teacher for America teacher
Number of National Board Certified Teachers
Currently, there are no National Board Certified Teachers at DOMHS
Percent of teachers instructing outside credentialed areas and include an explanation
There are no teachers teaching outside of their credential.
Number of teachers with Short Term Staff Permits and Provisional Intern Permits
There are not teachers with Short Term Staff Permits or Provisional Intern Permits
Number with advanced degrees
There are currently 17 teachers with Masters Degrees.
Years of educational experience within the district
Educational Experience within DOMHS
Total Years of Teaching

At DOMHS

1-2 years of service

6

6

3-4 years of service

7

11

5+ years of service

13

9

Average years of experience

5

4

Specialized training/intern programs, e.g. number in Cross-Cultural Language and Academic
Development (CLAD), Beginning Teacher Support and Assessment (BTSA) or other teacher
induction programs
96% of DOMHS teachers have the CLAD certificate or its equivalent. 8 teachers are enrolled in
BTSA.
Teachers are also supported through the ALLI framework. Teacher Leaders and administrators guide
teachers to improve their practice through the ALLI evaluation framework. All evaluators are trained
in the ALLI rubric and are able to provide teachers with consistent, on-going feedback and support to
improve their teaching practice and their formal observation score. Beginning in the 2016-2017 year,
teachers are observed weekly, either by a teacher leader or their administrator, and are given feedback
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via the Relay GSE protocol of See It, Name It, Do It. The ALLI framework is directly aligned with
the teachers’ annual evaluations. In the 2015-2016 school year, DOMHS teachers scored an average
3.612 on a 4-point scale.
Professional development programs/activities and numbers participating
DOMHS staff members regularly engage in staff development. During the period of this self-study,
staff development has focused on research-based educational strategies, such as:
 Standards-Based Grading: Robert Marzano
 Differentiation for all student learners
 Differentiation for Special Education Students
 Differentiation for ELL Students
 Close Reading, Text Annotation, Text-Based Questioning: Dough Fisher and Nancy Frey
 Metacognition and Think-Alouds: West Ed
 CAASPP Data Analysis
 Historical Thinking Skills
 Say, Mean, Matter
 Capturing the Reading Process
 Inquiry-Based Reading Culture
 CATCH Strategy
 Actively LEARN
 CAASPP support for at-risk and ELLs
 CAASPP claim breakdowns
 New Pilot ALLI Rubric
 Turnitin.com review
 Aligning reading and writing
 Lexile and Achieve3000 support
 Developing Formative and Summative Assessments - retest and reteach framework
 Developing SMART goals
 Data-Driven Collaboration training
 Dilemma Protocol
 Learning Targets Review
 Growth Mindset PD
 Purposeful Monitoring
 Building Trust and Relationships
 Mastering Conflict and Achieving Commitment
 Embracing Accountability
 Self-monitoring and students using their own data
 Community circles
Gender
There are 20 female and 6 male teachers at DOMHS.

34

DR. OLGA MOHAN HIGH SCHOOL
ACS WASC/CDE Self-Study Report

Ethnicity
Ethnic composition of the certificated staff at DOMHS
Native American (American Indian or Alaska Native)

0

Asian

5

Native Hawaiian or Pacific Islander

0

Filipino

0

Hispanic or Latino

9

35%

Black or African American

2

8%

White

5

19%

Two or More Races

4

15%

None Reported

0

Decline to State

1

19%

4%

Attendance Rates of Teachers
At DOMHS, the average number of sick days taken by teachers is 5.9 days out of 190-day
instructional calendar year.
Number and assignment of paraprofessionals who meet the requirements of the Elementary
and Secondary Education Act (ESEA)
DOMHS has one Special Education aide. All meet the ESEA requirements
Pupils have access to standards-aligned instructional materials [State Priority 1]
All students at DOMHS, including English Language Learners (ELs) and Students with Disabilities
(SWD) have access to standards-aligned instructional materials in core subjects and foreign languages.
DOMHS ensures that these standards-aligned instructional material are availability and of quality for all
students.
School facilities are maintained and in good repair - description of the safety conditions, cleanliness,
and adequacy of school facilities [State Priority 1]; include information regarding science facilities
meeting the UC a-g course requirements for laboratory time, chemical storage, and facilities
Dr. Olga Mohan High School is regularly inspected by the Alliance Home Office Operations Team. As
stated in the most recent SARC, DOMHS has received an exemplary rating for its facilities. The custodial
team does a remarkable job in maintaining campus facilities. The DOMHS infrastructure is regularly
inspected and updated: electrical, plumbing, mechanical systems, HVAC, asbestos abatement, roofing,
data systems, safety, and security.
In the summer of 2016, a classroom was renovated accommodate the displacement of the school’s fitness
equipment. The original classroom which housed the fitness equipment was renovated to accommodate the
needs of a traditional classroom. Classroom roofs were repaired, termite treatment was completed, the
basketball court was permanently painted, and security camera upgrades were installed.
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With the respect to technology upgrades, in March of 2014, a 1:1 iPad program was instituted at DOMHS
to ensure that all students had access to technology in preparation for the of the CAASPP. Additionally, an
additional 180 Chromebooks were added in the summer of 2016.
Projects in the near future will include updated covers for the lunch area, a remote system for the entrance
gate, and more secure locking mechanisms for bikes and skateboards.
The degree to which the school has implemented academic, content, and performance standards
[State Priority 2]
DOMHS has adopted a common grading system that is based on the Standards-Based Grading system. All
grades are based on a 4-point scale, and teachers attach academic content standards to all academic grades.
Grades are based on in-class assessments, and students are provided the opportunity to reassess to
demonstrate growth after interventions have been conducted. It based on the philosophy that all students
can achieve mastery given the proper support. Starting with the creation of the learning objectives, the
system requires teachers to construct data-driven lesson plans addressing the individual and group needs.
Teachers need to develop appropriate formative assignments aligned to their learning objective and
summative assessment to ensure that progress towards mastery is appropriately measured. The emphasis on
content and skill mastery requires all students to focus on mastery of the course of the year rather than on
completion of assignments. The grading system also provides live data for the teacher and leadership team
and provides meaningful data when deciding on class placement, interventions, and assessments of
students’ content mastery, and mastery of academic skills.
Pupil access and enrollment in a broad course of study that includes subject areas described in
Education Code [State Priority 7]
Number of students meeting UC a-g requirements; the number enrolled in the UC approved
courses. Identify the person responsible for maintaining course approval.
As of August 2016, all DOMHS students are enrolled in UC a-g approved courses. DOMHS has had
100% of graduates meeting UC/CSU course requirements as a-g completion is a requirement of
graduation from DOMHS. Course approvals are overseen by DOMHS administration (Principal
Riley), with support from the Alliance Home Office (Office of the Chief Academic Officer).
Number of students taking Algebra by grade level (at least three years of data); specifically
track the percentage of 9th graders taking a course below the level of Algebra
With the implementation of Common Core State Standards, DOMHS, under the recommendation of
Alliance Math coaches, adopted the Integrated Math pathway. As such, students at DOMHS no
longer take the traditional Algebra 1, Algebra 2, and Geometry pathway. Instead, DOMHS students
take three years of Integrated Math, which incorporates Algebra, Geometry, and Statistics standards
at each level of study. The Pearson and CPM curriculum is aligned to the Integrated Math pathway.
All incoming 9th graders take a diagnostic math test over the summer to determine the level of
support they may need. This level of support includes a summer bridge program. All incoming 9th
graders then take Integrated Math I, which means that no 9th graders take any math courses below
Algebra.
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Student Participation in co-curricular activities and extra-curriculars
DOMHS students are active in a variety of clubs and activities on campus. Students are able to
create new clubs as they find different ways to seek the community of their peers and to enhance the
community of the school.
Anime Club
Art Club
Associated Student Body
Basketball
Bike Club
Board Game Club
Creativity Club
Cheer Team
Dance Team
DOMHS FC
Film Club
Glee Club
Helping Paws
Hip Hop Dance Club
Infinity Club
Junior Statesmen of America

Karaoke Club
L.O.V.E. Club
Mohan Mountaineers
Mohan Prep
Music Club
Photo Club
No Limit Club
Nuclear Nonproliferation Club
Soccer
Spirit Club
Students Run LA
STOKED
Video Game Club
Volleyball
Yearbook

District policies/school financial support
The experience per pupil at Dr. Olga Mohan High School is $12,462. The school does not have restricted
expenditure per pupil. All revenue is unrestricted from the State and Federal government. The school also
earns revenue from private grants and contributions, though these are not annual.
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Student Performance Data
California Assessment of Student Performance and Progress (CAASPP)
ELA

2014-2015

2015-2016

Total # of Students

107

106

Standard Exceeded

23%

48%

Standard Met

38%

32%

Standard Nearly Met

31%

13%

Standard Not Met

7%

7%

ELA: Percentage of Students Meeting or Exceeding the Standard
2014-2015

2015-2016

General Population

61%

80%

Students with Disabilities

16.7%

20%

Fluent-English Proficient or English Only

73%

85%

Initially-Fluent English Proficient

63%

95%

Reclassified-Fluent English Proficient

61%

82%

Socioeconomically Disadvantaged

62%

81%

Math

2014-2015

2015-2016

Total # of Students

107

106

Standard Exceeded

19%

26%

Standard Met

42%

31%

Standard Nearly Met

26%

20%

Standard Not Met

13%

23%
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Math: Percentage of Students Meeting or Exceeding the Standard
2014-2015

2015-2016

General Population

61%

57%

Students with Disabilities

16.7%

0%

Fluent-English Proficient or English Only

61%

61%

Initially-Fluent English Proficient

70%

80%

Reclassified-Fluent English Proficient

61%

52%

Socioeconomically Disadvantaged

61%

58%

General CAASPP Data Analysis
2014-15 was the first year the school implemented the Smarter Balance assessments to test students.
CAASPP data is broken up into specific claims for both ELA & Math. ELA claims consisted of Listening,
Reading, Research Inquiry, & Writing. Math claims consist of Communication, Concepts and Procedures,
and Problem Solving. According to the data, 61% of juniors who took the CAASPP during the 2014-15
school year scored a 3 (Standard Met) or 4 (Standard Exceeded) in ELA and Math. Overall, 7% of students
scored a 1 (Standard Not Met) in ELA while 13% scored a 1 in math.
In the 2015-16 school year, 80% of juniors scored a 3 or 4 in ELA, which reflects a 19% gain. However,
only 57% scored a 3 or 4 in Math, which reflects a 4% drop. Overall, 7% of students scored a 1 (Standard
Not Met) in ELA while 23% scored a 1 in math.
The overall data demonstrates success in ELA and a need for improvement in Math. The CAASPP results
speak towards the need to improve reading and literacy across all classes. The shifts in literacy have been
more difficult for math. Improving literacy in math will require a greater push towards improving student
logic and the ability for students to critique or justify an argument when determining next steps. In the
meantime, most math teachers have analyzed the rigor and requirements of math Smarter Balance
assessments and have compared their own practices with the expectations of the common core
assessments. A common theme in math that has been analyzed by DOMHS math teachers is the
requirement to justify and communicate the strategies used to solve a math problem. In order to achieve
this task, students must first annotate and understand what the problem is asking, develop an action
strategy to answer the questions, and justify their responses.
Subgroup Data Analysis
Students with Disabilities
In the 2014-15 school year, 16.7% of students with disabilities scored a 3 or 4 in ELA and Math. In the
2015-16 school year, 20% of students with disabilities scored a 3 or 4 in ELA, which reflects a 3.3% gain.
However, 0% scored a 3 or 4 in Math. The data demonstrates success in the ELA department, but a need to
continue evaluating strategies to help students attain proficiency in Math.
English Language Learners
Overall ELL data was unavailable; however, in the 2014-15, 61% of Reclassified-Fluent English Proficient
scored a 3 or 4 in ELA and Math. In the 2015-16 school year, 82% of Reclassified-Fluent English
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Proficient scored a 3 or 4 in ELA, which reflects a 21% gain. However, 52% scored a 3 or 4 in Math,
which reflects a 9% drop. The data demonstrates success in the ELA department and a need for
improvement in Math. The data speaks to a need for further and more consistent accommodations in math.
Socioeconomically Disadvantaged
In the 2014-15 school year, 62% of Socioeconomically Disadvantaged students scored a 3 or 4 in ELA,
and 61% scored a 3 or 4 in Math. In the 2015-16 school year, 81% of Socioeconomically Disadvantaged
students scored a 3 or 4 in ELA, which reflects a 19% gain. However, 58% scored a 3 or 4 in Math, which
reflects a 3% drop. The data demonstrates success in the ELA department and a serious need for
improvement in Math. The data speaks to a need for further and more consistent accommodations in math.
TRENDS AND PATTERNS
Overall, the ELA department has seen success on the CAASPP, as evidenced by growth amongst the
general population and every subgroup. Conversely, the math scores indicate a need for additional support
in preparing students for the CAASPP, as evidenced by the drop in scores amongst the general population
and subgroups.
DEMONSTRATION OF SCHOOLWIDE LEARNER OUTCOMES
The CAASPP ELA scores reflect students’ ability to analyze data, justify conclusions, construct
arguments, and communicate through writing and technology, as the test explicitly assesses these skills.
The scores reflect that students are retraining much of their learning during the year. The upward trend on
the ELA portion of the CAASPP test also indicates that students are increasing their overall mastery of the
content from year-to-year, demonstrating that they are upholding the schoolwide learning results of being
Lifelong Learners and Problem Solvers.
CAASPP: CRITICAL AREAS OF NEED
DOMHS needs to continue evaluating its math curriculum and instruction to better prepare all students for
the CAASPP math section. Additionally, additional supports and resources are needed to close the
achievement gap for English Language Learners and Students with Disabilities.
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California Standards Test (CST)
SUMMARY
In the following charts, the percentage of students reported scoring at each proficiency level was based on
the average of percentages for a given proficiency level across subject matter. For example, the total
percentage of students scoring “advanced” in ELA for the 2010-2011 year was calculated by averaging the
total number of students scoring advanced on the ELA subject test. All data is based on CDE STAR
Testing Reports.
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Overall, in the last three administrations of the CST STAR test, more than half of the general student
population scored Advanced or Proficient in all four subject matter areas of ELA, Math, History, and
Science. Across the three administrations, there is consistent performance in all four subject matter areas.
While there was a slight increase in Far Below Basic and Below Basic scores in ELA, Math, and History in
2012-2013, the percentage of students scoring advanced increase by 9%.
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MATH
In the following charts, the percentage of students reported scoring at each proficient/advanced was based
on the average of percentages for a given student group. For example, the total percentage of students
scoring “proficient/advanced” in Algebra I for the 2010-2011 year was calculated by averaging the total
number of students scoring proficient/advanced on the Algebra I test. All data is based on CDE STAR
Testing Reports.

In the 2010-2011 school year, 84% of students scored advanced or proficient in Algebra 1. In the 20112012 school year, that number reduced to 63%. However, in the 2012-2013 school year, the percentage of
students who scored advanced or proficient skyrocketed to 90%.
Subgroup Data Analysis
Students with Disabilities
According to CDE Data, during the 2010-2011 and 2012-2013 school year, there were an insufficient
number of students to disaggregate the data for Students with Disabilities. However, the data for 20112012 reflects that 42% of SWD scored proficient or advanced. The data indicates that there is 21% gap
between the general population and SWDs. The math department actively works close with the RSP
teachers to ensure that students are receiving the appropriate accommodations in their math classes,
including preferential seating, seating next to peer mentors, use of visuals when explaining new concepts,
and guided notes.
English Language Learners
During the 2010-2011 school year, 61% of students who were identified as English Language Learners
scored advanced or proficient on the Algebra I CST compared to 84% of the general population. In the
2011-2012 school year, that number dropped to 48% as compared to 63% of the general population. In the
2012-2013 school year, the percentage of ELLs scoring proficient/advanced continued to drop to 41%,
despite an increase to 90% of the general population. Strategies that the math department employs may
have been helpful in minimizing the gap in performance between general education students and ELLs.
However, the data indicates a clear need to provide additional supports for ELLs to ensure that they are
progressing at the same rates as the general population.
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Socioeconomically Disadvantaged
During the 2010-2011 school year, 84% of students who were identified as Socioeconomically
Disadvantaged scored advanced or proficient on the Algebra I CST compared to 84% of the general
population. In the 2011-2012 school year, that number dropped to 62% as compared to 63% of the general
population. In the 2012-2013 school year, the percentage of Socioeconomically Disadvantaged students
scoring proficient/advanced continued to drop to 73%, despite an increase to 90% of the general
population. The data represents an interesting anomaly as most students at DOMHS are Socioeconomically
Disadvantaged. The disparity between the general population and Socioeconomically Disadvantaged
students has been an interesting data point for the DOMHS community.

During the 2010-2011 school year, 74% of students scored proficient or advanced on the Algebra II CST.
During the 2011-2012 academic year, the number of students scoring proficient or advanced increased by
1% to 75%. In the 2012-2013 academic year, the number of students scoring proficient or advanced
returned to 74%.
Subgroup Data Analysis
Students with Disabilities
According to CDE Data, during the 2010-2011 and 2011-2012 school year, there were an insufficient
number of students to disaggregate the data for Students with Disabilities. However, the data for 20122013 reflects that 36% of SWD scored proficient or advanced. The data indicates that there is 46% gap
between the general population and SWDs.
English Language Learners
During the 2010-2011 school year, 68% of students who were identified as English Language Learners
scored advanced or proficient on the Algebra II CST compared to 74% of the general population. In the
2011-2012 school year, that number dropped to 46% as compared to 75% of the general population. In the
2012-2013 school year, the percentage of ELLs scoring proficient/advanced continued to drop to 43%. The
data indicates a clear need to provide additional supports for ELLs to ensure that they are progressing at
the same rates as the general population.
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Socioeconomically Disadvantaged
During the 2010-2011 school year, 74% of students who were identified as Socioeconomically
Disadvantaged scored advanced or proficient on the Algebra II CST matching the 74% of the general
population. In the 2011-2012 school year, that number increased to 76%, slightly edging the general
population who scored at 75%. In the 2012-2013 school year, the percentage of Socioeconomically
Disadvantaged students scoring proficient/advanced dipped slightly to 73%, as compared to 74% of the
general population. The data suggests that Socioeconomically Disadvantaged students are achieving at
similar rates as the general population.

During the 2010-2011 school year, 69% of students scored proficient or advanced on the Geometry CST.
During the 2011-2012 academic year, the number of students scoring proficient or advanced fell slightly
by 1% to 68%. In the 2012-2013 academic year, the number of students scoring proficient or advanced
dropped 11% to 57%.
Subgroup Data Analysis
Students with Disabilities
According to CDE Data, during the 2010-2011 and 2011-2012 school year, there were an insufficient
number of students to disaggregate the data for Students with Disabilities. However, the data for 20122013 reflects that only 2% of SWD scored proficient or advanced as compared to 57% of the general
population. The data indicates that there is 55% gap between the general population and SWDs.
English Language Learners
According to CDE Data, during the 2010-2011 and 2011-2012 school year, there were an insufficient
number of students to disaggregate the data for English Language Learners. However, the data for 20122013 reflects that only 4% of ELLs scored proficient or advanced as compared to 57% of the general
population. The data indicates that there is 53% gap between the general population and ELLs.
Socioeconomically Disadvantaged
Students that were Socioeconomically Disadvantaged had similar rates of academic achievement as the
general population. During the 2010-2011 school year, 70% of students who were identified as
Socioeconomically Disadvantaged scored advanced or proficient on the Geometry CST as compared to the
69% of the general population. In the 2011-2012 school year, that number fell slightly to 69%, slightly
edging the general population who scored at 68%. In the 2012-2013 school year, the percentage of
Socioeconomically Disadvantaged students scoring proficient/advanced dipped further to 55%, as
compared to 57% of the general population.
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During the 2010-2011 school year, 77% of students scored proficient or advanced on the Summative HS
Math CST. During the 2011-2012 academic year, the number of students scoring proficient or advanced
increased by 10% to 87%. In the 2012-2013 academic year, the number of students scoring proficient or
advanced remained at 87%.
Subgroup Data Analysis
Students with Disabilities
According to CDE Data, during the 2010-2011, 2011-2012, and 2012-2013 school years, there were an
insufficient number of students to disaggregate the data for Students with Disabilities.
English Language Learners
According to CDE Data, during the 2010-2011, 2011-2012, and 2012-2013 school years, there were an
insufficient number of students to disaggregate the data for English Language Learners.
Socioeconomically Disadvantaged
During the 2010-2011 school year, 74% of students who were identified as Socioeconomically
Disadvantaged scored advanced or proficient on the Summative HS Math, as compared to the 77% of the
general population. In the 2011-2012 school year, that number increased to 86%, nearly matching the
general population who scored at 87%. In the 2012-2013 school year, the percentage of Socioeconomically
Disadvantaged students scoring proficient/advanced increased to 89%, slightly edging out the general
population who scored at 87%. The data suggests that Socioeconomically Disadvantaged students are
achieving at similar rates as the general population.
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HISTORY-SOCIAL SCIENCES
In the following charts, the percentage of students reported scoring at each proficient/advanced was based
on the average of percentages for a given student group. For example, the total percentage of students
scoring “proficient/advanced” in World History for the 2010-2011 year was calculated by averaging the
total number of students scoring proficient/advanced on the World History CST. All data is based on CDE
STAR Testing Reports.

During the 2010-2011 school year, 76% of students scored proficient or advanced on the World History
CST. During the 2011-2012 academic year, the number of students scoring proficient or advanced dropped
by 6% to 70%. In the 2012-2013 academic year, the number of students scoring proficient or advanced
dropped slightly further to 69%.
Subgroup Data Analysis
Students with Disabilities
During the 2010-2011 school year, 38% of students who were identified as Students with Disabilities
scored advanced or proficient on the World History CST, as compared to the 76% of the general
population. In the 2011-2012 school year, that number increased to 63%, as compared to the general
population who scored at 70%. According to CDE Data, during the 2012-2013 school years, there were an
insufficient number of students to disaggregate the data for Students with Disabilities. The data indicates a
significant disparity in student achievement between the general population and Students with Disabilities.
English Language Learners
During the 2010-2011 school year, 65% of students who were identified as English Language Learners
scored advanced or proficient on the World History CST, as compared to the 76% of the general
population. In the 2011-2012 school year, that number fell significantly to 13%, as compared to the general
population who dipped only slightly to 70%. During the 2012-2013 school year, the number continued to
fall 8%, as compared to the 69% of the general population. The data indicates a significant disparity in
student achievement between the general population and English Language Learners.
Socioeconomically Disadvantaged
During the 2010-2011 school year, 76% of students who were identified as Socioeconomically
Disadvantaged scored advanced or proficient on the World History CST matching the 76% of the general
population. In the 2011-2012 school year, that number increased to 69%, nearly matching the general
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population who scored at 70%. In the 2012-2013 school year, the percentage of Socioeconomically
Disadvantaged students scoring proficient/advanced remained at 69%, matching the general population.
The data suggests that Socioeconomically Disadvantaged students are achieving at similar rates as the
general population.

During the 2010-2011 school year, 77% of students scored proficient or advanced on the US History CST.
During the 2011-2012 academic year, the number of students scoring proficient or advanced increased by
3% to 80%. In the 2012-2013 academic year, the number of students scoring proficient or advanced
increased further to 81%.
Subgroup Data Analysis
Students with Disabilities
According to CDE Data, during the 2010-2011, 2011-2012, and 2012-2013 school years, there were an
insufficient number of students to disaggregate the data for Students with Disabilities.
English Language Learners
During the 2010-2011 school year, 50% of students who were identified as English Language Learners
scored advanced or proficient on the US History CST, as compared to the 77% of the general population.
In the 2011-2012 school year, there were an insufficient number of students to disaggregate the data for
English Language Learners. During the 2012-2013 school year, the fell to 17%, as compared to the 81% of
the general population. The data indicates a significant disparity in student achievement between the
general population and English Language Learners.
Socioeconomically Disadvantaged
During all three administrations of the US History CST, students identified as Socioeconomically
Disadvantaged achieved academically at the same rates as the general population at 77%, 80%, and 81%.
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ENGLISH-LANGUAGE ARTS
In the following charts, the percentage of students reported scoring at each proficient/advanced was based
on the average of percentages for a given student group. For example, the total percentage of students
scoring “proficient/advanced” in ELA 9 for the 2010-2011 year was calculated by averaging the total
number of students scoring proficient/advanced on the ELA 9 CST. All data is based on CDE STAR
Testing Reports.

During the 2010-2011 school year, 65% of students scored proficient or advanced on the ELA 9 CST.
During the 2011-2012 academic year, the number of students scoring proficient or advanced fell by 5% to
60%. In the 2012-2013 academic year, the number of students scoring proficient or advanced increased by
16% to 76%.
Subgroup Data Analysis
Students with Disabilities
According to CDE Data, during the 2010-2011, 2011-2012, and 2012-2013 school year, there were an
insufficient number of students to disaggregate the data for Students with Disabilities.
English Language Learners
During the 2010-2011 school year, 34% students identified as English Language Learners scored
proficient or advanced on the ELA 9 CST. In the 2011-2012 school year, the number of students scoring
proficient or advanced fell by 11% to 23%. In the 2012-2013 school year, ELL students scored 38% as
compared to 76% of the general population. There is a consistent 30%+ disparity in student achievement
between English Language Learners and the general population.
Socioeconomically Disadvantaged
Students that were Socioeconomically Disadvantaged had similar rates of academic achievement as the
general population. During the 2010-2011 school year, 67% of students who were identified as
Socioeconomically Disadvantaged scored advanced or proficient on the ELA 9 CST as compared to the
65% of the general population. In the 2011-2012 school year, that number fell slightly to 60%, matching
the general population. In the 2012-2013 school year, the percentage of Socioeconomically Disadvantaged
students scoring proficient/advanced increased to 76%, again matching the general population.
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During the 2010-2011 school year, 67% of students scored proficient or advanced on the ELA 10 CST.
During the 2011-2012 academic year, the number of students scoring proficient or advanced fell by 11% to
56%. In the 2012-2013 academic year, the number of students scoring proficient or advanced remained at
56%.
Subgroup Data Analysis
Students with Disabilities
According to CDE Data, during the 2010-2011, 2011-2012, and 2012-2013 school year, there were an
insufficient number of students to disaggregate the data for Students with Disabilities.
English Language Learners
During the 2010-2011 school year, 40% students identified as English Language Learners scored
proficient or advanced on the ELA 10 CST, as compared to the 67% of the general population. However,
in both the 2011-2012 and 2012-2013 school year, 0% of ELLs scored proficient or advanced, as
compared to 56% of the general population. The data indicates a 50%+ disparity in student achievement
between ELLs and the general population in the last two administrations of the ELA 10.
Socioeconomically Disadvantaged
During all three administrations of the ELA 10 CST, students identified as Socioeconomically
Disadvantaged achieved academically at the same rates as the general population at 67%, 56%, and 56%.
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During the 2010-2011 school year, 66% of students scored proficient or advanced on the ELA 11 CST.
During the 2011-2012 academic year, the number of students scoring proficient or advanced increased by
7% to 63%. In the 2012-2013 academic year, the number of students scoring proficient or advanced
increased an additional 1% to 74%.
Subgroup Data Analysis
Students with Disabilities
According to CDE Data, during the 2010-2011, 2011-2012, and 2012-2013 school year, there were an
insufficient number of students to disaggregate the data for Students with Disabilities.
English Language Learners
During the 2010-2011 school year, 38% students identified as English Language Learners scored
proficient or advanced on the ELA 11 CST, as compared to the 66% of the general population. However,
in both the 2011-2012 and 2012-2013 school year, there were an insufficient number of students to
disaggregate the data for English Language Learners.
Socioeconomically Disadvantaged
During the 2010-2011 school year, 66% of students who were identified as Socioeconomically
Disadvantaged scored advanced or proficient on the ELA 11 CST matching the 66% of the general
population. In the 2011-2012 school year, that number increased to 72%, nearly matching the general
population who scored at 73%. In the 2012-2013 school year, the percentage of Socioeconomically
Disadvantaged students scoring proficient/advanced increased to 73%, again nearly matching the general
population who scored at 74%. The data suggests that Socioeconomically Disadvantaged students are
achieving at similar rates as the general population.
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SCIENCE
In the following charts, the percentage of students reported scoring at each proficient/advanced was based
on the average of percentages for a given student group. For example, the total percentage of students
scoring “proficient/advanced” in Life Science for the 2010-2011 year was calculated by averaging the total
number of students scoring proficient/advanced on the Life Science CST. All data is based on CDE STAR
Testing Reports.

During the 2010-2011 school year, 89% of students scored proficient or advanced on the Life Science
CST. During the 2011-2012 academic year, the number of students scoring proficient or advanced fell by
4% to 85%. In the 2012-2013 academic year, the number of students scoring proficient or advanced fell an
additional 7% to 78%.
Subgroup Data Analysis
Students with Disabilities
According to CDE Data, during the 2010-2011, 2011-2012, and 2012-2013 school year, there were an
insufficient number of students to disaggregate the data for Students with Disabilities.
English Language Learners
During the 2010-2011 school year, 80% of students identified as English Language Learners scored
proficient or advanced on the Life Science CST as compared to the general population who scored at 89%.
In the 2011-2012 school year, the number of students scoring proficient or advanced fell by 38% to 42%,
as compared to the general population of 85%. In the 2012-2013 school year, ELL students scored 25% as
compared to 78% of the general population. There is a consistent 40%+ disparity in student achievement
between English Language Learners and the general population in the last two administrations of the Life
Science CST.
Socioeconomically Disadvantaged
Students that were Socioeconomically Disadvantaged had similar rates of academic achievement as the
general population. During the 2010-2011 school year, 88% of students who were identified as
Socioeconomically Disadvantaged scored advanced or proficient on the Life Science CST as compared to
the 89% of the general population. In the 2011-2012 school year, that number fell slightly to 85%,
matching the general population. In the 2012-2013 school year, the percentage of Socioeconomically
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Disadvantaged students scoring proficient/advanced increased to 78%, again matching the general
population.

During the 2010-2011 school year, 81% of students scored proficient or advanced on the Biology CST.
During the 2011-2012 academic year, the number of students scoring proficient or advanced fell by 3% to
78%. In the 2012-2013 academic year, the number of students scoring proficient or advanced increased by
6% to 84%.
Subgroup Data Analysis
Students with Disabilities
According to CDE Data, during the 2010-2011, 2011-2012, and 2012-2013 school year, there were an
insufficient number of students to disaggregate the data for Students with Disabilities.
English Language Learners
During the 2010-2011 school year, 48% of students identified as English Language Learners scored
proficient or advanced on the Biology CST as compared to the general population who scored at 81%. In
the 2011-2012 school year, the number of students scoring proficient or advanced fell by 16% to 32%, as
compared to the general population of 78%. In the 2012-2013 school year, ELL students scored 38% as
compared to 84% of the general population. There is a consistent 30%+ disparity in student achievement
between English Language Learners and the general population in the last three administrations of the
Biology CST.
Socioeconomically Disadvantaged
Students that were Socioeconomically Disadvantaged had similar rates of academic achievement as the
general population. During the 2010-2011 school year, 82% of students who were identified as
Socioeconomically Disadvantaged scored advanced or proficient on the Life Science the Biology CST as
compared to the 81% of the general population. In the 2011-2012 school year, that number fell slightly to
78%, matching the general population. In the 2012-2013 school year, the percentage of Socioeconomically
Disadvantaged students scoring proficient/advanced increased to 84%, again matching the general
population.
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During the 2010-2011 school year, 57% of students scored proficient or advanced on the Chemistry CST.
During the 2011-2012 academic year, the number of students scoring proficient or advanced increased by
14% to 71%. In the 2012-2013 academic year, the number of students scoring proficient or advanced
increased by 7% to 78%.
Subgroup Data Analysis
Students with Disabilities
According to CDE Data, during the 2010-2011, 2011-2012, and 2012-2013 school year, there were an
insufficient number of students to disaggregate the data for Students with Disabilities.
English Language Learners
During the 2010-2011 school year, 33% of students identified as English Language Learners scored
proficient or advanced on the Chemistry CST as compared to the general population who scored at 57%. In
the 2011-2012 school year, there were an insufficient number of students to disaggregate the data for
English Language Learners. In the 2012-2013 school year, ELL students scored 25% as compared to 78%
of the general population. There is a significant disparity in student achievement between English
Language Learners and the general population that evident for each administration of the Chemistry CST
where data is available.
Socioeconomically Disadvantaged
Students that were Socioeconomically Disadvantaged had similar rates of academic achievement as the
general population. During the 2010-2011 school year, 57% of students who were identified as
Socioeconomically Disadvantaged scored advanced or proficient on the Chemistry CST, matching the
general population. In the 2011-2012 school year, that number increased to 71%, again matching the
general population. In the 2012-2013 school year, the percentage of Socioeconomically Disadvantaged
students scoring proficient/advanced increased to 77%, nearly matching the general population at 78%.
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PATTERNS AND TRENDS
Math
Over the course of three years, overall scores increased. While Socioeconomically Disadvantaged students
scored similarly to the general population, there are significant achievement gaps between Students with
Disabilities and English Language Learners with the general population.
English-Language Arts
Over the course of three years, there was an overall growth in ELA 9 and ELA 11, scores in ELA 10
decreased. Additionally, much like in Math, Socioeconomically Disadvantaged students scored similarly to
the general population, there were significant achievement gaps between Students with Disabilities and
English Language Learners with the general population.
History-Social Sciences
While overall scores for US History and World History remained relatively stable, English Language
Learners and Students with Disabilities consistently underperformed as compared to the general population
over the three years.
Science
While there was growth evident in Biology and Chemistry, overall scores for Life Science decreased over
the three years. Additionally, English Language Learners were achieving at significantly lower rates than
the general population.
DEMONSTRATION OF SCHOOLWIDE LEARNER OUTCOMES
Despite relative increases and decreases in their respective subject areas, more than 50% of the general
population at DOMHS scored proficient or advanced overall in each subject area. The scores reflect that
students are retraining much of the information learned during the year. The general upward trend in most
subjects also indicates that students are increasing their overall mastery of the content from year-to-year,
demonstrating that they are upholding the schoolwide learning results of being Lifelong Learners and
Problem Solvers. Students are able to design solutions to problems, effectively communicate through
writing, technology, and presentation, and evaluate and construct arguments.
The scores reflect the teachers at DOMHS are ensuring that their students effectively communicate through
in-class discussion, group activities, and class projects. Additionally, teachers at DOMHS are promoting a
culture of problem solving by encouraging students to assess challenges, develop plans, and effectively
implement those plans.
CALIFORNIA STANDARDIZED TESTING: AREAS OF NEED
Across all subject areas, the most critical area of need continues to be support to ensure that Students with
Disabilities and English Language Learners are able to achieve at the same rate as the general population.
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California High School Exit Exam (CAHSEE)
Percent of 10th Passing CAHSEE
School Year

2012-2013

2013-2014

2014-2015

ELA MATH ELA MATH ELA MATH
# of students

108

OVERALL SCORE

95%

116

99%

98%

113

99%

95%

96%

SUBGROUPS***
Socioeconomically Disadvantaged # of students

107
95%

English Learners
# of students

99%

98%

12
67%

Students with Disabilities
# of students

99%

96%
18

*

*

116
98%

99%
0

16%
9

*

104

4

95%

5
*

95%

99%

92% 100% 13%

8

Hispanic
# of students

112

13

92%

*

Black or African American
# of students

114

*
112

95%

96%
1

*
*
*
*
*
*
*Not enough students to disaggregate data for 11th grade CAHSEE English and Math.
*No data available for 12th grade CAHSEE English and Math.
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Percent of 11th Passing CAHSEE in December
School Year

2012-2013

2013-2014

2014-2015

ELA MATH ELA MATH ELA MATH
# of students

7

3

4

0

1

1

OVERALL SCORE

*

*

*

*

*

*

SUBGROUPS***
Socioeconomically Disadvantaged
# of students
English Learners
# of students
Students with Disabilities
# of students
Hispanic
# of students
Black or African American
# of students

7

3

4

0

1

1

*

*

*

*

*

*

4

1

4

0

*

*

*

*

3

0

4

0

*

*

*

*

*

*

7

3

4

0

1

1

*

*

*

*

*

*

0

0

0
*

*
0

0

*
*
*
*
*
*
*Not enough students to disaggregate data for 11th grade CAHSEE English and Math.
*No data available for 12th grade CAHSEE English and Math.
General CAHSEE Data Analysis
The CAHSEE results show that DOMHS has been over-performing in ELA and math in comparison to
LAUSD. Whereas 72% of LAUSD students passed the ELA section of the CAHSEE in the 2014-15
school year, 95% of DOMHS students passed. Whereas 73% of LAUSD students passed the math section
of the CAHSEE, 96% of DOMHS students passed. Despite this success, the data demonstrates a need to
support to English learners.
Subgroup Data Analysis
Students with Disabilities
There are not enough students to disaggregate data for students with disabilities who took the CAHSEE.
English Language Learners
In the 2013-14 school year, 92% of English language learners passed the ELA section of the CAHSEE
while all 100% passed the math section. In the 2014-15 school year, 13% of English language learners
passed the ELA section of the CAHSEE, which reflects a 79% drop, while 16% passed the math section,
which reflects an 84% drop. There is no disaggregated information on whether English learners ultimately
passed the CAHSEE. Additionally, students who did not initially pass the CAHSEE did not retake it due to
Senate Bill 172, which suspended administration of the CAHSEE and the requirement that students
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complete the CAHSEE as a condition for graduation. However, up until the suspension of the CAHSEE,
all DOMHS graduates have passed the CAHSEE.
Socioeconomically Disadvantaged
In the 2013-14 school year, 98% of English language learners passed the ELA section of the CAHSEE
while all 99% passed the math section. In the 2014-15 school year, 95% of English language learners
passed the ELA section of the CAHSEE, which reflects a 3% drop, while 96% passed the math section,
which reflects an 3% drop. Despite the drop in pass rates, the data demonstrates continued success in both
the ELA and Math departments.
TRENDS AND PATTERNS
Overall, both the ELA and Math departments have seen success on the CAHSEE, as evidenced by
continued pass rates of both sections of the CAHSEE of 95% or higher. The 2014-15 school year saw a
significant drop in pass rates amongst English learners.
DEMONSTRATION OF SCHOOLWIDE LEARNER OUTCOMES
The CAHSEE scores reflect students’ ability to analyze data, justify conclusions, construct arguments, and
communicate through writing, as the test explicitly assesses these skills. The scores reflect that students are
retraining much of their learning during the year. The consistent 95%+ pass rate trend also indicates that
students are increasing their overall mastery of the content from year-to-year, demonstrating that they are
upholding the schoolwide learning results of being Lifelong Learners and Problem Solvers.
CAHSEE: CRITICAL AREAS OF NEED
DOMHS needs to evaluate the factors that cause the achievement gap between English learners and the
general population, and find ways to support those students so they can also achieve college readiness.
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Adequate Yearly Progress (AYP)
2012-2013

2013-2014

2014-15

Yes

No

Yes

Made AYP
Met AYP Criteria

ELA

Math

ELA

Math

ELA

Math

Participation Rate

Yes

Yes

Yes

Yes

Yes

Yes

Academic Performance Index

Yes

Yes

Yes

Graduation Rate

Yes

Yes

Yes
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General AYP Data Analysis
During the 2012-2013 academic year, the California Department of Education used CST, CAHSEE, CMA,
and CAPA data to determine Adequate Yearly Progress reports. The school met AYP growth targets for
proficiency during the 2012-2013 academic year. The growth targets met were 66.7% proficiency for ELA
and 97.2% proficiency for mathematics. DOMHS also met AYP criteria for student participation in both
Math and ELA, as well as the API targets and the AYP criteria for graduation rates.
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Because of the discontinuation of the CSTs during the 2013-2014 academic year, AYP data was based on
10th grade science CST, 10th grade science CMA, CAPA, and CAHSEE data. During the 2013-2014
academic year, the school did not meet AYP. However, DOMHS did meet its AYP growth targets for
participation. Students realized significant proficiency gains for English, but dipped slightly in
mathematics. The percentage of students scoring at or above proficient increased from 66.7% to 77.4% for
ELA, but fell slightly from 97.2% to 95.7% for mathematics. Student subgroup performance also
improved, when data was available for analysis. DOMHS also met its API and graduation targets.
During the 2014-2015 academic year, AYP data was based on 10th grade science CST, 10th grade science
CMA, CAPA, and CAHSEE data. During the 2014-2015 academic year, the school met its AYP targets.
DOMHS also met its AYP growth targets for participation. Student results fell in both ELA and Math. The
percentage of students scoring at or above proficient fell from 77.4% to 62.9% for ELA, and also fell from
95.7% to 61.9% for mathematics. Student subgroup performance also fell, when data was available for
analysis. DOMHS also met its API and graduation targets.
Subgroup Data Analysis
Special Students with Disabilities
According to CDE Data, during the 2012-2013, 2013-2014, and 2014-2015 school year, there were an
insufficient number of students to disaggregate the data for Students with Disabilities.
English Language Learners
During the 2012-2013 school year, 63.6% and 97.7% of students identified as English Language Learners
scored proficient on the ELA and Math assessments, respectively as compared to the general population
who scored at 66.7% and 97.2%. In the 2013-2014 school year, ELLs scored 67.2% and 96.9% proficient
in ELA and Math as compared to the 77.4% and 95.7% proficient of the general population. In the 20142015 school year, ELL students scored 41.7% and 33.3% in ELA and Math as compared to 62.9% and
61.9% of the general population. While the data for 2012-2013 and 2013-2014 demonstrates similar rates
of student achievement for ELA and Math, data for 2014-2015 indicates a significant disparity in
achievement for English Language Learners.
Socioeconomically Disadvantaged
Students that were Socioeconomically Disadvantaged had similar rates of academic achievement as the
general population. During the 2012-2013 school year, 66% and 97.2% of students who were identified as
Socioeconomically Disadvantaged scored advanced on the ELA and Math assessment, matching the
general population. In the 2013-2014 school year, that number increased to 77% and 95.6%, again
matching the general population. In the 2015-2016 school year, however, the percentage of
Socioeconomically Disadvantaged students scoring proficient fell to 41.7% and 33.3%, as compared to the
general population of 62.9% and 61.9%.
PATTERNS AND TRENDS
Over the course of three years, overall scores decreased from 2012-2013 to 2014-2015. Socioeconomically
Disadvantaged students scored similarly to the general population across all three years. While English
Language Learners scored similarly to the general population in the first two years, a significant
achievement gap developed between ELLs and the general population in both English and Math.
DEMONSTRATION OF SCHOOLWIDE LEARNER OUTCOMES
Despite a general decrease of students scoring proficient from 2012-2013 to 2014-2015, DOMHS met their
AYP targets in 2012-2013 and 2014-2015. DOMHS also met their graduation, ELA, Math, and API
targets. The scores reflect that students are retaining much of the information learned during the year, and
that ELLs and SEDs are achieving at similar rates as the general population. Since DOMHS met AYP for
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two of the last three years, the data demonstrates that students are upholding the schoolwide learning
results of being Lifelong Learners and Problem Solvers. Students are able to design solutions to problems,
effectively communicate through writing, technology, and presentation, and evaluate and construct
arguments.
The scores reflect that the teachers at DOMHS are ensuring that their students effectively communicate
through in-class discussion, group activities, and class projects. Additionally, teachers at DOMHS are
promoting a culture of problem solving by encouraging students to assess challenges, develop plans, and
effectively implement those plans.
CALIFORNIA STANDARDIZED TESTING: AREAS OF NEED
DOMHS needs to evaluate the factors that resulted in the drop in proficiency of the general population and
subgroups in 2014-2015.
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SAT Data
SAT - Critical Reading
2013-2014

2014-2015

2015-2016

National Average

498

495

494

State Average

496

495

491

DOMHS Average

418

400

482

SWDs

330

360

366

ELLs

268

302

290

SED

***

***

***

2013-2014

2014-2015

2015-2016

National Average

512

511

508

State Average

514

506

500

DOMHS Average

476

434

432

SWDs

338

378

432

ELLs

296

340

360

SED

***

***

***

2013-2014

2014-2015

2015-2016

National Average

495

484

482

State Average

488

491

485

DOMHS Average

438

426

460

SWDs

301

372

396

ELLs

270

322

340

SAT - Math

SAT - Writing
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SED

***

***

***

2013-2014

2014-2015

2015-2016

National Average

1505

1490

1484

State Average

1498

1492

1476

DOMHS Average

1332

1260

1424

SWDs

970

1110

1194

ELLs

854

964

990

SED

***

***

***

SAT - Composite

General SAT Data Analysis
The SAT scores show that DOMHS have been underperforming in all areas of the test in comparison to
the national average and state average. For critical reading, DOMHS students scored an average of 418 in
2013-2014 and then 400 in 2014-2015, which is significantly lower than the state and national average by
80-95 points. In math, students scored an average of 476 in 2013-2014 which is a 36-point difference then
dropped to 434 in 2014-2015 which is a 77-point difference. DOMHS writing score in 2013-2014 was 438
and in 2014-2015 the school dropped to 426 which is a 57-58-point difference from the state and national
average. Overall, in 2013-2014 DOMHS scored an average of 1332, the school dropped 72 points in 20142015. These scores demonstrated that there’s a need to support students in this area. Thus, at the beginning
of 2015, the school partnered with CollegeSpring in order to support students through their advisory class
to increase its SAT average. In 2015-2016 there is an increase and the students have scored closer to the
national average and state average in comparison to the previous years. In 2015-2016, students scored 432
for critical reading, 482 for math, 460 for writing, and 1424 composite. Although the scores are still below
the national and state average, critical reading being the largest gap, the success of the program is evident
since there is an increase in each section in comparison to the two previous years.
Subgroup Data Analysis
Students with Disabilities
Throughout all the years at DOMHS, students with disabilities (SWD) have underperformed in comparison
to the general population. In 2013-2014 there were 6 students with disabilities who took the SAT and
scored an average composite of 970, well below the school’s composite average of 1332, a difference of
362 points. In 2014-2015, 10 students took the SAT and scored an average of 1110. A significant growth
from the previous year as well as a decrease in the gap compared to the general population; however, this is
also the year that the general population scored an average of 1260. In 2015-2016, 5 students with
disabilities took the SAT and improved by 84 points from the previous year. The growth may be slow, but
there is positive growth since the implementation of the CollegeSpring Program.
English Language Learners
During the 2013-2014 school year, 5 ELL students took the SAT exam and scored on the composite an
average of 854, that’s a difference of 478 points from the school’s overall average. In 2014-2015, there
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were 5 ELL students who took the SAT exam and scored an average of 964 for their composite score,
which is a difference of 296 points from the overall score. Then in 2015-2016 there was only 1 ELL
student who took the SAT exam and scored at a 990, which is 434 points below the overall average.
Socioeconomically Disadvantaged
Data is unavailable through CollegeBoard for socioeconomically Disadvantaged students.
TRENDS AND PATTERNS
Overall, there have been growth in each subgroup throughout the years at DOMHS. The mission of the
school to increase literacy in the classroom shows that it’s helping out the overall population of DOMHS
in comparison to the state and national average. In the Critical Reading, Writing, and Composite sections,
the gap between DOMHS’ average to the national and state average is smaller each year for every section.
The implementation of CollegeSpring in the school’s curriculum proved that it has been effective in
decreasing the gap the year students were prepared specifically for the exam.
DEMONSTRATION OF SCHOOLWIDE LEARNER OUTCOMES
The SAT scores reflect that there is an increase of students at DOMHS who are college-ready per the
results of the test. The results show that, although a slow growth, CollegeSpring is actually helping
students achieve a smaller gap than the previous years. The growth is positive and the school continues to
expose students to the level of rigorous preparation by continuing their partnership with CollegeSpring.
SAT: CRITICAL AREAS OF NEED
Students with disabilities and English Language Learners continue to struggle in each section on the SAT
even with their accommodations. This shows that the school needs to evaluate the factors that cause the
achievement gap between ELL and SWD students to the general population and find ways to support those
students so they can achieve college readiness.
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ACT Data
ACT - English
2013-2014

2014-2015

2015-2016

National Average

20.3

20.4

20.1

State Average

21.8

22.1

22.1

DOMHS Average

18.0

15.2

17.1

SWDs

11.3

12.2

14.0

ELLs

9.4

8.2

***

SED

***

***

***

2013-2014

2014-2015

2015-2016

National Average

20.9

20.8

20.6

State Average

22.8

22.7

22.7

DOMHS Average

20.9

18.5

20.3

SWDs

15.0

15.4

23.0

ELLs

14.8

13.2

***

SED

***

***

***

2013-2014

2014-2015

2015-2016

National Average

21.3

21.4

21.3

State Average

22.3

22.6

22.9

DOMHS Average

17.5

15.2

17.3

SWDs

12.7

13.5

14.0

ELLs

11.0

10.6

***

ACT - Math

ACT - Reading
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SED

***

***

***

2013-2014

2014-2015

2015-2016

National Average

20.8

20.9

20.8

State Average

21.7

22.0

22.1

DOMHS Average

18.7

16.0

17.7

SWDs

12.8

13.7

19.0

ELLs

12.6

12.6

***

SED

***

***

***

2013-2014

2014-2015

2015-2016

National Average

21.0

21.0

20.8

State Average

22.3

22.5

22.6

DOMHS Average

18.9

16.4

18.2

SWDs

13.2

13.9

18.0

ELLs

12.0

11.4

***

SED

***

***

***

ACT - Science

ACT - Composite Score

General ACT Data Analysis
2013-2014 was the lowest performing year for student with disabilities (SWDs) at DOMHS. They ranged
from 11.3 to 13.2 across the different sections of the ACT. Their average increased slightly for the
following year, 2014-2015. However, in the year 2015-2016 there was a jump from an average of 13.2 and
13.9 to 18.0 in the composite score. The students with disabilities still underperform in the English and
reading section, but in the math and science section they outperformed even the general, state, and national
population at a score of 23 in the math section and 19 in science. This shows that the strength in the
resource department lies in math which utilizes problem solving, data analysis, and critical thinking which
in turn, helps with the science section of the test. There is still a need for literacy in that department and the
school recently hired another resource teacher which helps the department because now with two resource
teachers, this allows time for the English resource teacher to push into the English classes of the students
with disabilities to provide them with more one-on-one time.
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Subgroup Data Analysis
Students with Disabilities
2013-2014 was the lowest performing year for student with disabilities at DOMHS. Their average
increased slightly for the following year, 2014-2015. However, in the year 2015-2016 there was a jump
from an average of 13.2 and 13.9 to 18.0 in the composite score. The students with disabilities still
underperform in the English and reading section, but in the math and science section they outperformed
even the general, state, and national population. This shows that the strength in the resource department
lies in math which utilizes problem solving, data analysis, and critical thinking. There is still a need for
literacy in that department and the school recently hired another resource teacher which helps the
department because now with two resource teachers, this allows time for the English resource teacher to
push into the English classes of the students with disabilities to provide them with more one-on-one time.
English Language Learners
The English Language Learners (ELLs) struggle with the ACT. They’ve underperformed since 2013-2015
in every section of the ACT and there is no data from 2105-2016 to disaggregate. The singular data in
English shows their struggles for the English language. Scoring in the 9.4 range then decreasing to 8.2 the
following year showed that DOMHS was not correctly supporting these students. This year, hired another
Assistant Principal who specialized in English Language Development to work with their lead English
teacher to create a new curriculum to support this subgroup. Now, the ELL students receives a curriculum
that supports their needs in literacy.
Socioeconomically Disadvantaged
Data is unavailable through SchoolZilla for socioeconomically Disadvantaged students.
TRENDS AND PATTERNS
Overall, the majority of DOMHS students show that they do not perform at the college-ready level when
taking the ACT exams. They especially struggle in Reading and English. The students in the general
population and SWDs tend to do better in the science and math sections. Whereas the ELLs do poorly
across the board in every year as well as each section.
DEMONSTRATION OF SCHOOLWIDE LEARNER OUTCOMES
Despite their struggles to perform at the college-ready level in the ACT exam. Students at DOMHS have
shown growth in the math and science sections of the exam. This demonstrates that students are able to
analyze and collect data to help them in the science section of the ACT exam.
ACT: CRITICAL AREAS OF NEED
Overall, the majority of DOMHS students show that they do not perform at the college-ready level when
taking the ACT exams. They especially struggle in Reading and English. Their struggle to perform in the
ACT is an outcry for support not only for literacy, but the exam holistically. Although CollegeSpring
doesn’t directly prepare the students for the ACT exam, it does help students understand the testing
process. The ACT Aspire was also implemented last year to help show students the importance of passing
the exam as well as understanding their score. Slowly, students begin to progress and hopefully they will
continue to grow in the years to come.
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ACT Aspire
SUMMARY
In the following charts, the percentage of students reported scoring at each level was based on the average
percentages for a given proficiency level across grade levels 9-11. (There is no data included from grade
12 because there was no composite score available for grade 12.) For example, the total percentage of
students designated as “exceeding” college readiness on ACT Aspire for fall 2015-2016 was calculated by
averaging the percentages of students exceeding college readiness in 9th, 10th, and 11th grades that
semester. All data is based on ACT Aspire results via Schoolzilla.
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General ACT Aspire Data Analysis
During the fall of 2015-2016, 50% of students demonstrated that they were in need of support in order to
become college ready. 21% demonstrated that they were ready or exceeding college readiness. During the
spring of 2015-2016, the percentages of students at each level did not significantly change. The percentage
of students demonstrating that they were in need of support remained at 50%, and the percentage of
students demonstrating that they were ready or exceeding college readiness dropped 2%, to 19% of the
general student population.
Subgroup Data Analysis
Students with Disabilities
DOMHS’s Students with Disabilities (SWDs) performed significantly lower on ACT Aspire than the
general population across both semesters. In the fall, 77% of SWDs demonstrated that they were in need of
support, compared to 50% of the general population. In the spring, SWDs dropped even lower, to 84%,
while the general population remained consistent at 50%. Only 11% of SWDs demonstrated college
readiness in the fall, and that percentage dropped to 4% in the spring. However, on a positive note, this
data suggests that a percentage of DOMHS’s SWDs are achieving college readiness or are close. It is also
important to note that all of the data reflected above is from earlier than 12th grade. This data, along with
similar results from SWDs in other data measures, have been the focus of many professional development
sessions, and teachers at DOMHS are very reflective of the high need this data demonstrates.
Consequently, a major focus of professional development over the past few years has been ways to
accommodate SWDs. In order to improve the performance of SWDs on the ACT Aspire, DOMHS should
begin to focus on strategies to help those students build the skills they need to achieve college readiness
without the detailed accommodations they receive in class.
English Language Learners
DOMHS’s English Language Learners (ELLs) also performed significantly lower on the ACT Aspire than
the general population across both semesters. In the fall, 97% of ELLs demonstrated that they were in need
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of support, compared to 50% of the general population. This rose to 98% in the spring, while the
percentage of general population in need of support did not change. Only 3% of ELLs demonstrated that
they were close to college ready in the fall, and only 4% in the spring. No ELLs demonstrated college
readiness or above in either semester. On a positive note, at least a small percentage of ELLs at DOMHS is
close to college ready before beginning their senior year (the data reflected above only includes 9-11th
grade scores). This data, along with similar results from ELLs on other data measures, have been the focus
of some professional development sessions, and teachers at DOMHS are very reflective of the high need
this data demonstrates. Consequently, a major focus of professional development this year has been finding
ways to support ELLs. In order to improve the performance of SWDs on the ACT Aspire, DOMHS should
begin to focus on strategies to help those students build the skills they need to achieve college readiness
without the detailed accommodations they receive in class.
Socioeconomically Disadvantaged
Students that were Socioeconomically Disadvantaged had similar rates of college readiness as the general
population. During fall semester of 2015-2016, 50% of students who were identified as Socioeconomically
Disadvantaged demonstrated that they were in need of support, matching the general population. During
the spring semester of 2015-2016, that number increased to 51%, again almost matching the general
population, which remained at 50%. The comparison only differs by 1 percentage point or less for each
level across both semesters.
TRENDS AND PATTERNS
Over the course of two semesters, overall scores remained almost exactly the same. Socioeconomically
Disadvantaged students scored similarly to the general population across both semesters. There is a
significant achievement gap between ELL and SWD students and the general population.
DEMONSTRATION OF SCHOOLWIDE LEARNER OUTCOMES
By administering this assessment to all grade levels, teachers at DOMHS are encouraging college readiness
and exposing students to skills and materials that can prepare them for successful college application. The
data gathered from the ACT Aspire is shared with students so that they can set actionable goals for
themselves before they take the actual ACT as part of the college application process. This encourages
students to collect and analyze data in a realistic way, and to design action plans to ensure that they can
meet their eventual goals. The scores suggest that students need more support in order to develop the skills
they need to be college ready, but it is an area of focus for teachers at DOHMS.
ACT ASPIRE: CRITICAL AREAS OF NEED
DOMHS needs to evaluate the factors that cause the achievement gap between ELL and SWD students
and the general population, and find ways to support those students so they can also achieve college
readiness.
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Advanced Placement
















Biology
Calculus AB
Calculus BC
Computer Science A
English Language and Composition
English Literature and Composition
Environmental Science

European History
Japanese Language and Culture
Spanish Language and Culture
Spanish Literature and Culture
Statistics
United States Government and Politics
United States History

Alliance Dr. Olga Mohan High School
2014

2015

2016

Total AP Students

126

142

165

Number of Exams

261

287

342

72.2%

76.1%

64.8%

2014

2015

2016

354,227

372,502

396,175

64.3%

63.6%

62.5%

2014

2015

2016

2,352,026

2,497,164

2,624,735

61.3%

60.7%

60.3%

% of AP Students with Scores 3+
California

Total AP Students
% of AP Students with Scores 3+
Global

Total AP Students
% of AP Students with Scores 3+

Percentage of Seniors who have passed at least One AP Test
Class of 2014

Class of 2015

Class of 2016

General Population

71%

76%

76%

SWDs

100%

75%

50%

ELLs

***

***

***

SEDs

70%

77%

76%
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AP Courses

2014 2015 2016

Biology

*

*

11

Calculus AB

47

44

6

Calculus BC

*

100

100

Computer Science

*

*

0

English Literature

37

50

33

English Language

50

21

33

Environmental Science

18

4

*

European History

*

*

6

Japanese Language

*

*

100

Spanish Language

100

100

100

Spanish Literature

100

95

81

US Government

32

4

16

US History

12

31

46

* Courses were not offered these years.
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General AP Data Analysis
During the 2014 school year, 71% of students passed at least one AP test. In 2015, the number of students
passing at least one AP test increased by 5% to 76%. In 2016, the number of students passing at least one
AP test remained at 76%. Throughout all three years, the highest performing AP subjects have been
Spanish language and Spanish literature. Calculus BC also suggests a high average, but only two students
took the test in 2015, and only one took it in 2016. Similarly, only one student has taken Japanese
Language.
The significant decreases in achievement in Calculus AB in 2016, English Language in 2015, and U.S.
Government in 2015 all align with veteran teachers leaving DOMHS and new teachers taking over their
classes. Both English Language and U.S. Government increased their scores in the subsequent year. The
teacher who taught Calculus AB in 2016 has left DOMHS, and a new teacher is teaching that course this
year. Teacher retention is negatively affecting AP scores because although new teachers receive resources
from the veteran teachers who leave, they have not developed an expertise in teaching the class yet.
Throughout all three years, DOMHS has exceeded both the state and global averages in AP pass rates with
a 3 or higher. The DOMHS pass rate of a 3 or higher fell slightly in 2016, but it still exceeded both the
state and global averages.
Subgroup Data Analysis
Students with Disabilities
Very few Students with Disabilities (SWD) at DOMHS take AP classes, but those who do tend to be
successful. 100% of SWD passed at least one AP test in 2014; however, only one SWD took an AP test
that year. Similarly, 75% of SWD passed at least one AP test in 2015, but only four students took an AP
test. 50% of SWD passed at least one AP test in 2016, but only two students took an AP test that year.
English Language Learners
Data for English Language Learners’ performance on AP tests was not available.
Socioeconomically Disadvantaged
Students that were Socioeconomically Disadvantaged had similar rates of academic achievement as the
general population. In 2014, 70% of SED students passed at least one AP test, compared with 71% of the
general population. In 2015, 77% of SED students passed at least one AP test, compared with 76% of the
general population. In 2016, 76% of SED students passed at least one AP test, compared with 76% of the
general population.
TRENDS AND PATTERNS
The percentage of students at DOMHS who pass at least one AP test increased or remained the same over
the course of the last three years. DOMHS pass rates have also consistently been higher than national and
global averages.
DEMONSTRATION OF SCHOOLWIDE LEARNER OUTCOMES
The consistently high AP pass rates for the last three years indicates that DOMHS is preparing its students
for college, career, and lifelong learners. All classes ensure that students are analyzing data, justifying
conclusions, evaluating and constructing arguments, and effectively communicating their ideas through
writing, technology, and presentation.
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ADVANCED PLACEMENT: CRITICAL AREAS OF NEED
Poor teacher retention and new teacher unpreparedness has caused significant drops in AP pass rates.
Better support for new teachers is needed in order to ensure that their classes maintain the success built by
veteran teachers.
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Academic Performance Index (API)
School Year

2010-2011

2011-2012

2012-2013

Base API

882

894

883

API Growth

894

883

895

School Met API
Target

Yes

Yes

Yes

Change in API

+12

-11

+12

Base API

881

895

884

API Growth

895

884

894

Change / Met Target

+14 / Yes

-11 / Yes

+10 / Yes

Schoolwide

Latino Subgroup

Socioeconomically Disadvantaged Subgroup
Base API

883

895

882

API Growth

895

882

895

Change / Met Target

+12 / Yes

-13 / Yes

+13 / Yes

English Learners Subgroup
Base API

870

884

871

API Growth

885

871

881

Change / Met Target

+15 / Yes

-13 / Yes

+10 / Yes

Students with Disabilities
Base API

678

745

729

API Growth

745

729

700

Change / Met Target

+67 / *Undetermined

-16 / *Undetermined

-29 / *Undetermined

3-Year Average API (Released 2014)

891
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API School Ranking
School Year

2010-2011

2011-2012

2012-2013

Statewide Rank

10

10

10

Similar Schools Rank

10

10

10

General API Data Analysis
In 2010-2011, DOMHS earned a schoolwide API score of 894, which was a 12-point improvement from the base
API of 882. In 2011-2012, DOMHS earned an 883, which represented a 9-point decrease from the previous year. In
2012-2013, DOMHS earned a 895, which represented a 12-point improvement. Across the last three years when API
rankings were awarded, DOMHS earned a “10” in both statewide ranking and similar school ranking.
Subgroup Data Analysis
Students with Disabilities
In 2010-2011, DOMHS students who were identified as Students with Disabilities earned a schoolwide API score of
745, which was a 67-point improvement from the base API of 745. In 2011-2012, SWD earned a 745, which
represented a 16-point decrease from the previous year. In 2012-2013, DOMHS earned a 729, which represented a
continued decrease 29 points. Across the last three years when an API score was awarded, the SWD subgroup fell
short of the schoolwide API by 149 points, 154 points, and 195 points, respectively.
English Language Learners
In 2010-2011, DOMHS students who were identified as Students with Disabilities earned a schoolwide API score of
745, which was a 67-point improvement from the base API of 745. In 2011-2012, SWD earned a 745, which
represented a 16-point decrease from the previous year. In 2012-2013, DOMHS earned a 729, which represented a
continued decrease 29 points. Across the last three years when an API score was awarded, the SWD subgroup fell
short of the schoolwide API by 149 points, 154 points, and 195 points, respectively.
Socioeconomically Disadvantaged
In 2010-2011, DOMHS students who were identified as Socioeconomically Disadvantaged earned a schoolwide API
score of 883, which was a 12-point improvement from the base API of 895. In 2011-2012, SED earned an 882,
which represented a 13-point decrease from the previous year. In 2012-2013, DOMHS earned an 882, which
represented a 13-point increase. Across the last three years when an API score was awarded, the SED subgroup had
similar rates of student achievement with the general population.

TRENDS AND PATTERNS
From 2010-2013, DOMHS earned a School Ranking of 10 on the statewide and similar school indicators.
The school also maintained a consistently high Schoolwide API, ELL API, and SED API that all remained
above 880. While ELLs and SEDs demonstrated similar levels of student achievement as the general
population, the data reflects that there was a significant and growing achievement gap between the SWD
subgroup and the general population. Additional interventions and accommodations are needed to ensure
that the achievement gap is narrowed, and that the SWD subgroup begins to make significant
improvements in their performance.
DEMONSTRATION OF SCHOOLWIDE LEARNER OUTCOMES
The consistently high API scores and school ranking for the last three years indicates that DOMHS is
preparing its students for college, career, and lifelong learners. All classes ensure that students are
analyzing data, justifying conclusions, evaluating and constructing arguments, and effectively
communicating their ideas through writing, technology, and presentation.
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API: CRITICAL AREAS OF NEED
Additional interventions and accommodations are needed to ensure that the achievement gap is narrowed,
and that the SWD subgroup begins to make significant improvements in their performance.
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Percentage of Students Meeting University of California A-G Requirements
Over the past three years, DOMHS students have dramatically increased their A-G completion, or
“College-ready,” rate. In the 2015-2016 school year, students performed strongly due to the fact that the
graduation requirements for DOMHS are aligned with the California A-G requirements.
Number of Students Meeting University of California A-G Requirements
School

LAUSD

California

2014-2015

99%

51.7%

43.4%

2013-2014

100%

46.1%

41.9%

2012-2013

100%

36.9%

39.4%

Post-Secondary Enrollment Data
2010-2011

2011-2012

2012-2013

2013-2014

2014-2015

Total # of Students Enrolled

72

60

73

84

81

Four-year college/ university

94.44%

95%

73.97%

90.48%

71.6%

Two-year college

5.56%

5%

26.03%

9.52%

28.4%

4-Year College Admissions Rates
4-year college admissions rates measure the percentage of Alliance graduates that are accepted into at least
one 4-year college as noted in Naviance as of 06/21/2016. All Seniors must update their Naviance profiles
with the schools to which they applied, been accepted or denied, and where they plan to attend.
Class of 2015

Class of 2016

All Students

All Students

English Learners

SWDs

Females

Males

DOMHS

84%

81%

0%

60%

83%

79%

Alliance

69%

72%

20%

33%

78%

66%
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1-Year College Persistence Data
Students that enroll during the Fall term 2 years after high school graduation for at least 20 days are
considered to have persisted for at least year, per the National Student Clearinghouse data. The data below
measures the rate at which DOMHS students persisted after their first year in college.
# of students

Persisted

Did Not Persist

Class of 2010

73

57.53%

42.47%

Class of 2011

72

79.17%

20.83%

Class of 2012

60

76.67%

23.33%

Class of 2013

73

71.23%

28.77%

Class of 2014

84

73.81%

26.19%

General College Data Analysis

Over the last three years, DOMHS has ensured that nearly 100% of its students are meeting the A-G
requirements for admissions to the UC/CSUs. This is compared to the LAUSD average of 51.7% at its
highest in 2014-2015. The data also suggests that more DOMHS students are attending two- and four-year
colleges/universities in 2014-2015 as compared to 2010-2011. The total percentage of students enrolled in
two- and four-year colleges/universities across the five years when data was available has remained above
95%, but there has been a shift towards more students attending two-year colleges vs. four-year
institutions.
With regard to 4-year college admissions rates, 84% and 81% of DOMHS students were admitted to fouryear institutions in 2015 and 2016 respectively, as compared to the Alliance average of 69% and 72%.
With regard to college persistence, National Student Clearinghouse data indicates that while there has been
an overall increase in college persistence from 2010 to 2014, more than 20% of DOMHS graduates who
enrolled in college did not persist into the second year.
Subgroup Data Analysis
Students with Disabilities
For the Class of 2016, 60% of DOMHS students identified as Students with Disabilities were admitted to a
four-year college, as compared to 81% of the general population. This was still higher than the Alliancewide average of 33% for students with disabilities.
English Language Learners
For the Class of 2016, 0% of DOMHS students identified as English Language Learners were admitted to
a four-year college, as compared to 81% of the general population. This was lower than the Alliance-wide
average of 20% for English Language Learners.
Socioeconomically Disadvantaged
According to Naviance, there was insufficient data for Socioeconomically Disadvantaged students.
TRENDS AND PATTERNS
DOMHS successfully provides students the coursework and preparation to ensure that all students meet the
A-G requirements. There is a positive trend of more students persisting through to the second year of

80

DR. OLGA MOHAN HIGH SCHOOL
ACS WASC/CDE Self-Study Report

college, and a high rate of students being admitted to college every year. However, there is a demonstrated
need to provide additional support and preparation for ELLs and SWDs to ensure that they are being
admitted at similar rates to four-year institutions as the general population, as college success and college
persistence rates are much higher at four-year institutions as compared to two-year institutions. The data
also indicates that despite high numbers of students being admitted to college and being A-G eligible, not
all students are enrolling in college post-high school.
DEMONSTRATION OF SCHOOLWIDE LEARNER OUTCOMES
Dr. Olga Mohan High School have been successful every year in ensuring students pass the University of
California’s A-G requirements. It maintained a passing rate of 100% in every year since it opened except
in 2014-2015 where the rate dropped by 1%. The number of students who met the A-G requirements have
been consistently above the number of students who met their A-G requirements from LAUSD and
California, which have been below 52% since the academic year 2012-2013.
The passing rates reflect the effectiveness of the counseling department to ensure that students are taking
the proper courses as well as the teachers at DOMHS are ensuring that their students effectively
communicate through in-class discussion, group activities, and class projects. Additionally, teachers at
DOMHS are promoting a culture of problem solving by encouraging students to assess challenges, develop
plans, and effectively implement those plans.
COLLEGE REQUIREMENTS: CRITICAL AREAS OF NEED
DOMHS needs to provide additional support for ELLs and SWDs to increase their admissions rates to
four-year institutions. Additionally, DOMHS needs to determine how to best to increase enrollment into
four-year universities, how best to capture students that don’t enroll, and how best to promote persistence
through to the second year of college, and ultimately through college graduation.
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California English Language Development Test (CELDT)
CELDT

2013-2014

2014-2015

2015-2016

# of students % # of students % # of students %
Level 1: Beginning

1 2%

0 0%

3 5%

Level 2: Early Interm.

2 3%

2 3%

8 13%

Level 3: Intermediate

21 36%

14 22%

22 37%

Level 4: Early Adv.

25 42%

30 47%

24 40%

Level 5: Advanced

10 17%

18 28%

3 5%

TOTAL STUDENTS

59

64

RECLASSIFICATION 2013-2014

60

2014-2015

2015-2016

# of students % # of students % # of students %
MET

24 50%

18 51%

20 38%

NOT MET

24 50%

17 49%

33 62%

TOTAL STUDENTS

48

35

53

Subgroups
2015-2016
# of students # Met Reclassification %
Students with Disabilities

15

1 6%

General population

44

11 25%

General CELDT Data Analysis
In the 2014-15 school year, 47% of English learners were in the Early Advanced Level, and 28% were in
the Advanced Level. In the 2015-16 school year, 40% of English learners were in the Early Advanced
Level, which reflects a 7% drop. 5% were in the Advanced Level, which reflects a 23% drop. As such,
more English learners populated the Intermediate (37%), Early Intermediate (13%), and Beginning Levels
(5%). In the 2014-15 school year, 51% of English learners met reclassification. In the 2015-16 school year,
38% of English learners met reclassification, which reflects a 13% drop.
The data demonstrates a need for improvement in DOMHS’s English Language Development program.
The data speaks to a need for further and more consistent accommodations for English learners and
professional development for teachers on English Language Learner teaching strategies across content
areas.
Subgroup Data Analysis
Students with Disabilities
In the 2015-16 school year, only one student with disabilities met reclassification. The data demonstrates a
serious need for improvement in teaching English learners with disabilities. The data speaks to a need for
further and more consistent accommodations in English language development across content areas, as
well as professional development for teachers in Special Education teaching strategies.
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Socioeconomically Disadvantaged
There were an insufficient number of students to disaggregate the data for this subgroup.
TRENDS AND PATTERNS
Overall, DOMHS has a weakness in its English Language Development program, as evidenced by its
recent drop in reclassification scores. However, before this drop, the data revealed stagnation in
reclassification pass rates, centering around 50%, which does not signify great success with its ELD
program.
DEMONSTRATION OF SCHOOLWIDE LEARNER OUTCOMES
The CAASPP ELA scores reflect students’ ability to analyze data, justify conclusions, construct
arguments, and communicate through writing and technology, as the test explicitly assesses these skills.
The scores reflect that students are retraining much of their learning during the year. The upward trend on
the ELA portion of the CAASPP test also indicates that students are increasing their overall mastery of the
content from year-to-year, demonstrating that they are upholding the schoolwide learning results of being
Lifelong Learners and Problem Solvers.
CELDT: CRITICAL AREAS OF NEED
DOMHS needs to improve teacher retention, provide support for new teachers, and prepare all staff with
targeted professional development to better serve our ELL students.
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EAP Results
Early Assessment Program (EAP) 2014 through 2016
General Population
2013

2014

Participation

Ready

Conditional

Participation

Ready

Conditional

College English

110 students

25%

22%

107 students

33%

21%

College Math
(total)

114 students

40%

42%

106 students

8%

37%

2015

2016

Participation

Ready

Conditional

Participation

Ready

Conditional

College English

103

32%

21%

105 students

23%

39%

College Math

50

14%

38%

105 students

19%

41%

Subgroup Data: EAP Assessment for Readiness for College English
Students with Disabilities: College-Readiness for English as Measured by EAP
2012-2013

2013-2014

2014-2015

20152016

Ready

***

***

***

***

Conditionally Ready

***

***

***

***

Not Ready

***

***

***

***

English Language Learners: College-Readiness for English as Measured by EAP
2012-2013

2013-2014

2014-2015

20152016

Ready

0%

***

***

***

Conditionally Ready

0%

***

***

***

Not Ready

100%

***

***

***
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Socioeconomically Disadvantaged: College-Readiness for English as Measured by EAP
2012-2013

2013-2014

2014-2015

20152016

Ready

26%

33%

24%

49%

Conditionally Ready

21%

19%

38%

32%

Not Ready

53%

47%

38%

20%

Subgroup Data: EAP Assessment for Readiness for College Mathematics
Students with Disabilities: College-Readiness for Mathematics as Measured by EAP
2012-2013

2013-2014

2014-2015

20152016

Ready

***

***

***

***

Conditionally Ready

***

***

***

***

Not Ready

***

***

***

***

English Language Learners: College-Readiness for Mathematics as Measured by EAP
2012-2013

2013-2014

2014-2015

20152016

Ready

18%

***

***

***

Conditionally Ready

36%

***

***

***

Not Ready

45%

***

***

***

Socioeconomically Disadvantaged: College-Readiness for Mathematics as Measured by EAP
2012-2013

2013-2014

2014-2015

20152016

Ready

40%

12%

19%

27%

Conditionally Ready

42%

42%

42%

31%

Not Ready

18%

46%

39%

42%
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General EAP Data Analysis
English
In the 2013 administration of the EAP, 25% of DOMHS students earned a “Ready” designation in College English
while 22% earned a “Conditional” designation. In the 2014 administration, 8% of DOMHS students earned a
“Ready” designation, while 37% earned a “Conditional” designation. In 2015, 14% of DOMHS students earned a
“Ready” designation in College English while 38% earned a “Conditional” designation. In 2016, 39% of DOMHS
students earned a “Ready” designation in College English while 41% earned a “Conditional” designation.
Math
In the 2013 administration of the EAP, 40% of DOMHS students earned a “Ready” designation in College
Math, while 42% earned a “Conditional” designation. In the 2014 administration, 33% of DOMHS students earned a
“Ready” designation, while 21% earned a “Conditional” designation. In 2015, 32% of DOMHS students earned a
“Ready” designation in College English while 21% earned a “Conditional” designation. In 2016, 23% of DOMHS
students earned a “Ready” designation in College English while 39% earned a “Conditional” designation.
Subgroup Data Analysis
Students with Disabilities

For the years 2013-2016, the CSU data indicated that there were an insufficient number of students to
disaggregate the data for this subgroup who took the EAP for College English or College Math.
English Language Learners
In the 2013 administration of the EAP for College English, 100% of DOMHS students who were designated as
English Language Learners were deemed “Not Ready.” For the years 2014-2016, the CSU data indicated that

there were an insufficient number of students to disaggregate the data for this subgroup.
In the 2013 administration of the EAP for College Math, 18% of DOMHS students who were designated as English
Language Learners earned a designation of “Ready”, while 36% earned a designation of “Conditional.” For the

years 2014-2016, the CSU data indicated that there were an insufficient number of students to disaggregate
the data for this subgroup.
Socioeconomically Disadvantaged
In the 2013 administration of the EAP for College English, 26% of DOMHS students who were designated as
Socioeconomically Disadvantaged earned a “Ready” designation in College English while 21% earned a
“Conditional” designation. In the 2014 administration, 33% of DOMHS students earned a “Ready” designation,
while 19% earned a “Conditional” designation. In 2015, 24% of DOMHS students earned a “Ready” designation in
College English while 38% earned a “Conditional” designation. In 2016, 49% of DOMHS students earned a
“Ready” designation in College English while 32% earned a “Conditional” designation.
In the 2013 administration of the EAP for College English, 40% of DOMHS students who were designated as
Socioeconomically Disadvantaged earned a “Ready” designation in College English while 42% earned a
“Conditional” designation. In the 2014 administration, 12% of DOMHS students earned a “Ready” designation,
while 42% earned a “Conditional” designation. In 2015, 19% of DOMHS students earned a “Ready” designation in
College English while 42% earned a “Conditional” designation. In 2016, 27% of DOMHS students earned a
“Ready” designation in College English while 31% earned a “Conditional” designation.

TRENDS AND PATTERNS
DOMHS students are only scoring EAP “Ready” for both Math and English within the 20-30%, and the
students who score “conditional” have fluctuated between 8-40% for Math and English. While there is no
data available for SWDs, the data indicates that significant support is needed to support all students, but
especially ELLs, who scored 100% “Not Ready” in the 2013 EAP College English assessment. For SEDs,
these students scored similarly to the general population, but significant work needs to be done to help
students earn “Ready” and “Conditional” status to ensure college success.
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DEMONSTRATION OF SCHOOLWIDE LEARNER OUTCOMES
The EAP, which was recently combined with the CAASPP, reflects students’ ability to analyze data,
justify conclusions, construct arguments, and communicate through writing and technology, as the test
explicitly assesses these skills. The scores reflect that students are demonstrating that they are upholding
the schoolwide learning results of being Lifelong Learners and Problem Solvers, and are developing the
necessary skills to be successful in college.
EAP: CRITICAL AREAS OF NEED
DOMHS needs to provide more support to all DOMHS students, but especially ELLs, to ensure that more
students are able to earn “Ready” and “Conditional” status on the EAP. In doing so, all DOMHS students
will have a higher rate of college success and persistence if they are able to enroll in non-remedial college
courses.
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Achieve3000 Lexiles
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Lexile - Subgroup Data
2013-2014

2014-2015

2015-2016

DOMHS Average

1129

1074

1032

SWDs

775

834

799

ELLs

620

661

672

SED

***

***

***

General Lexile Data Analysis
In every academic year from 2013-2016, all grade levels at DOMHS have scored higher than the Alliance
average in Lexile. Additionally, 9th, 10th, and 12th grades at DOMHS met or exceeded the college ready
goal set by Alliance in 2013-2014.
However, the scores that exceeded the Alliance college ready goal in 2013-2014 dropped below the goal in
subsequent years. The 9th and 12th grade Lexile averages at DOMHS decreased by 100 points or more
across three years. The 10th grade average rose slightly between the 2013-2014 academic year and the
2014-2015 academic year by 8 points, but fell again in 2015-2016 by 85 points, making it lower than the
original score in 2013-2014. The 11th grade average also dropped by 54 points over the course of those
three years. Tracking the same group of students over time (for example, the students who were
sophomores in 2013-2014, then juniors in 2014-2015, then seniors in 2015-2016) also consistently shows
an ultimate drop in scores.
Subgroup Data Analysis
Students with Disabilities
Students with disabilities scored significantly lower than the DOMHS average. In 2013-2014, SWDs
scored 354 points lower than the DOMHS average. In 2014-2015, SWDs scored 240 points lower, and in
2015-2016 they scored 233 points lower. These scores do not show a consistent trend over time: they rose
in 2014-2015, but dropped again in 2015-2016. However, the gap between the SWD population and the
DOMHS average has improved by 121 points overall from 2013 to 2016.
English Language Learners
EL students demonstrated the highest gap in Lexile data. They scored 509 points below the DOMHS
average in 2013-2014, 413 points below the average in 2014-2015, and 360 points below the average in
2015-2016. EL scores have consistently improved over time, and the gap has closed by 144 points from
2013-2016, but EL students are clearly still a population in need of support at DOMHS.
Socioeconomically Disadvantaged
Data for Socioeconomically Disadvantaged students’ performance on the Lexile test was not available.
TRENDS AND PATTERNS
Although they are always above the Alliance average, Lexile scores at DOMHS have consistently dropped
over time. Also, grade levels that once met the college ready goals set by the Alliance no longer meet those
goals.
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DEMONSTRATION OF SCHOOLWIDE LEARNER OUTCOMES
Lexile scores reflect students’ reading comprehension, as the test explicitly assesses this skill. Proficient
reading comprehension is necessary for college, career, and lifelong learning. The scores reflect that some
students are reaching the necessary level of proficiency for college, but that many are not. Supporting
student development in this skill has been a focus of professional development at DOMHS.
ACHIEVE 3000 LEXILE: CRITICAL AREAS OF NEED
SWDs and ELs consistently receive significantly lower Lexile scores than the DOMHS average. This
shows that the school needs to evaluate the factors that cause the achievement gap between EL and SWD
students to the general population and find ways to support those students so they can achieve college
readiness.
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Report Cards
2013-2014

2014-2015

2015-2016

Fall

Spring

Fall

Spring

Fall

Spring

A

31%

32%

32%

29%

27%

29%

B

35%

34%

30%

31%

33%

32%

C

30%

30%

36%

37%

37%

35%

NP

4%

3%

3%

4%

3%

4%

DOMHS Grade Breakdown (2015-2016)
“A”

“B”

“C”

“NP”

Fall

Spring

Fall

Spring

Fall

Spring

Fall

Spring

General Population

27%

29%

33%

32%

37%

36%

3%

3%

Students with Disabilities

16%

21%

29%

27%

49%

51%

3%

2%

+3% INC

English Language Learners

11%

18%

22%

24%

57%

47%

9%

12%

Socioeconomically Disadvantaged

26%

28%

33%

32%

37%

37%

3%

3%

General Report Card Data Analysis
DOMHS data suggests that within the last three years, the rate of students earning an “A”, “B”, “C”, and
“NP” remained at relatively similar rates, especially across semesters.
Subgroup Data Analysis
Students with Disabilities
In the 2015-2016 school year, 21% DOMHS students identified as Students with Disabilities earned an
“A” in the Spring Semester, as compared to 29% of the general population. 27% of SWDs also earned a
“B,” as compared to 32% of the general population. And 51% of SWDs earned a “C,” as compared to
36% of the general population. Only 2% of SWDs earned an “NP,” as compared to the 3% of the general
population.
English Language Learners
In the 2015-2016 school year, 18% DOMHS students identified as English Language Learners earned an
“A” in the Spring Semester, as compared to 29% of the general population. 24% of ELLs also earned a
“B,” as compared to 32% of the general population. And 47% of ELLs earned a “C,” as compared to 36%
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of the general population. However, 12% of ELLs earned an “NP,” as compared to the 3% of the general
population.
Socioeconomically Disadvantaged
In the 2015-2016 school year, 28% DOMHS students identified as Socioeconomically Disadvantaged
earned an “A” in the Spring Semester, as compared to 29% of the general population. 32% of SEDs also
earned a “B,” as compared to 32% of the general population. And 37% of SEDs earned a “C,” as
compared to 36% of the general population. Only 3% of SWDs earned an “NP,” as compared to the 3% of
the general population.
TRENDS AND PATTERNS
At DOMHS, the rates of students who have earned an “A,” “B,” “C,” or an “NP” have held steady over the
least three years. “NP” rates remain very low, and the Socioeconomically Disadvantaged subgroup scored
within similar rates as the general population. However, both ELLs and SWDs earned “As” and “Bs” at
lower rates, and earned a higher percentage of “Cs.”
DEMONSTRATION OF SCHOOLWIDE LEARNER OUTCOMES
These report card grades reflect students’ ability to analyze data, justify conclusions, construct arguments,
and communicate through writing and technology, as DOMHS assessments and learning experiences are
aligned to the school’s Schoolwide Learner Outcomes. The grades reflect that students are demonstrating
that they are upholding the schoolwide learning results of being Lifelong Learners and Problem Solvers,
and are developing the necessary skills to be successful in college.
REPORT CARD DATA: CRITICAL AREAS OF NEED
DOMHS needs to provide additional supports to ELLs and SWDs to ensure that fewer students are scoring
“NPs” and “Cs,” and that more students are scoring “As” and “Bs.”
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Parent Engagement Indicators
Parent Input in Decision-Making
School Advisory Council
Parents are considered valuable partners at Dr. Olga Mohan High School. All parents who are interested
have the opportunity to participate in a School Advisory Council at the school site. The council meets
monthly with the administration to make budget and policy decisions. The parents on the council have
been critical partners in the organization and planning for the new school site.
School Board of Directors
DOMHS also has its own independent School Board, which include nine voting members, five of whom
were appointed by the Alliance’s Board of Directors, and four members comprised of two teachers and two
parents chosen by the principal. The ACRAHS #16 School Board of Directors operates in accordance with
the Brown Act as a board of a public entity.
The School Board of Directors is responsible for the governance operations of the school and is the entity
that has a legal responsibility for the school. The School Board is responsible for providing fiscal
accountability by approving and monitoring the budget. Additionally, the Board ensures effective
organizational planning by approving long-range goals and annual objectives, monitoring the general
policies such as health and safety, use and maintenance of facilities, and overseeing that the school’s
resources are managed effectively.
The principal selects parents from the School Advisory Council to act as voting parents for the school
board. Parents serving on the school board meet four times annually with the Alliance Board of Directors
to review school data and inform and advise in school policy and budget decisions.
Parent Participation Programs
Town Hall Meetings
Once a month, DOMHS counselors and administrators host Town Hall meetings that are open to all
families and community members, including neighbors. The purpose of the meetings is to share and review
school performance data, and provide parents with health resources. Occasionally, community
organizations will attend the Town Hall meetings and speak about community resources and programs.
During the fall 2014 semester, the program EveryoneOn.org spoke about connecting families to low cost
internet services and The Los Angeles OIC Computer Training Center Program invited parents to purchase
low-cost desktop computers for home use.
Parent University
The school also facilitates parent involvement in the college admissions process through monthly parent
information meetings. The parent meetings, which are hosted by the school’s college counselors in
collaboration with the parent liaison, are designed to involve parents in their student’s education and better
inform parents about college entrance requirements. Topics covered include: high school graduation
requirements, introduction to higher education, overview of the four systems of higher education in
California, helping students become competitive college applicants, the importance of extracurricular
activities and community services, financial aid review, and undocumented students and the CA Dream
Act. In addition to the general information meetings listed above, the school also hosts grade level parent
meetings to guide parents through the college preparatory requirements specific to their child’s grade level.
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Special Education Parent’s Night
The special education department hosts two annual information meetings for parents of students with
special needs. The purpose of the meetings is to empower parents to be more involved in the IEP process
and be informed advocates for their students. Topics covered in years past have included: understanding
your child’s disability, understanding placement options at DOMHS, special education law and rights,
supporting students with disabilities in the home environment, and transition plans for students with
disabilities.
School Community Projects
The school also engages parents in various school community projects. In spring 2012, the school
partnered with City Year on the Belmont Campus to paint murals on the school campus. Parents and
students were invited to attend the mural painting event. ACRAHS #16 also worked with co-located
schools and the Asian Pacific Clinic to host a community health fair.
Parent Volunteers
In addition to the parent involvement through the School Advisory Council and the school board, parents
also are encouraged to volunteer at the school site 40 hours annually. Parent volunteers operate assist in the
main office, supervise students during nutrition, lunch, passing periods and special events. Parents are also
encouraged to assist in classrooms.
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Student Engagement Indicators
Dropout Rate

Average Daily Rate of Attendance
At DOMHS, the average daily rate of attendance for our students is 96%.
Chronic Absentee Rate
At DOMHS, the chronic absentee rate of students is 3% or 11 students of our total student population.
Tardiness Rate
At DOMHS, 24% of students are tardy on a daily basis.
High School Graduation Rate
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Suspension Rates

Expulsion Rates
At DOMHS, no students have ever been expelled.
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Staff Perception Data
Best Place to Work Staff Survey
In the survey below, staff members responded on a 5-point scale for multiple questions within each
category. The average score for each category is shown.
Question

Grand Mean
How satisfied are you with your organization as a place to work?
I know what is expected of me at work.
I have the materials and equipment I need to do my work right.
At work, I have the opportunity to do what I do best every day.
In the last seven days, I have received recognition or praise for doing good
work.
My supervisor, or someone at work, seems to care about me as a person.
There is someone at work who encourages my development.
At work, my opinions seem to count.
The mission or purpose of my company makes me feel my job is
important.
My associates or fellow employees are committed to doing quality work.
I have a best friend at work.
In the last six months, someone at work has talked to me about my
progress.
This last year, I have had opportunities at work to learn and grow.

Spring
2016

Fall Q1
2016

Fall
Q2
2016

3.99
3.65
4.38
3.89
4.11

4.11
4.15
3.84
4.09

4.23
4.06
4.12

3.28
3.89
4.17
3.63

4.06
4.22
4.31
3.9

4.03
4.45
4.48
3.97

4.09
4.42
3.43

4.34
4.28
3.44

4.26
4.16
3.48

4.46
4.11

4.39
4.38

4.61
4.45

Staff Satisfaction Survey
In the survey below, staff members responded on a 4-point scale for multiple questions within each
category. The data below reflects the percentage of respondents who rated DOMHS in the highest quartile.
Spring
2013

Spring
2014

Spring
2015

Spring
2016

SCHOOL SCHOOL SCHOOL SCHOOL
Question

Category

%4

%4

%4

%4

1. Our students are challenged academically to
achieve at high levels

School
Academic
Culture

64

71

46

45

2. Our teachers are knowledgeable about their
subject areas

School
Academic
Culture

83

79

75

64

3. Our teachers share best instructional practices
and support each other as a professional learning
community

School
Academic
Culture

66

70

69

61

4. Our teachers focus on teaching the Common
Core standards

School
Academic
Culture

98

64
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5. Our teachers regularly assess student progress

School
Academic
Culture

85

81

61

58

6. Our teachers use achievement data to make
decisions about student learning and teaching

School
Academic
Culture

80

75

57

48

7. Our school measures proficiency in a
consistent manner across classrooms and grade
levels

School
Academic
Culture

69

71

65

30

8. Our students regularly get feedback about how
well they do on their work

School
Academic
Culture

67

61

56

25

9. Our school is successfully implementing
standards-based grading

School
Academic
Culture

69

71

59

39

10. Our teachers receive the support they need
to implement standards-based grading

School
Academic
Culture

66

54

53

24

11. I would send my child to our school or
recommend our school to someone else I care
about

School
Academic
Culture

62

39

40

31

12. Overall our school's academic program is
very effective

School
Academic
Culture

60

57

46

39

13. Our school expects all students to graduate
high school

College-Bound
Culture

14. Our school expects all students to attend
college

College-Bound
Culture

15. Our school expects all students to attend a
four-year college

College-Bound
Culture

16. Our school expects all students to complete
a four-year college degree within six years of
graduating from high school

College-Bound
Culture

17. Our students are engaged in rigorous
classwork that prepares them to successfully
matriculate at a four-year college

College-Bound
Culture

18. Our school informs parents about financial
aid

College-Bound
Culture

19. Our school informs parents about the college
admissions process

College-Bound
Culture

52

61

38

37

20. Our school provides individual college
counseling for students

College-Bound
Culture

69

50

43

38

21. Overall our school's college bound culture is
very effective

College-Bound
Culture

67

54

44

25

22. Our school is clean and orderly

School Culture

59

71

68

42

23. Our main office is welcoming to students,
staff, and parents

School Culture

69

41

50

39

24. Our students enjoy attending our school

School Culture

51

33

34

19

25. Our students feel safe at school

School Culture

63

68

71

33

99

82
84

75

63

67
38

32

61

74

60

21

41
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26. Our students are well behaved at our school

School Culture

27. Our teachers are consistent in their
expectations for student behavior

School Culture

28. Our school deals with problems and
conflicts fairly

School Culture

29. At our school there is a positive relationship
between teachers and office staff

School Culture

30. Our teachers are respectful and professional

School Culture

31. Our students are respectful of school staff

School Culture

65

61

72

24

32. Our parents are respectful of school staff

School Culture

58

48

34

40

33. Our school engages parents and community
members as partners

School Culture

47

48

53

27

34. Our school successfully communicates
school-wide policies to students, staff, and
parents

54

50

52

36

School Culture

35. Our school's mission is widely supported by
teachers, parents, and staff

School Culture

68

59

58

33

36. I am satisfied with my working relationships
with other staff members at our school

School Culture

58

48

61

52

37. I am motivated to do my job well

School Culture

54

56

64

61

38. Morale among our staff is high

School Culture

47

44

58

36

39. I am valued as an employee

School Culture

51

43

61

33

40. Our school supports my professional growth
and development

School Culture

41. Our school is an enjoyable place to work

School Culture

53

39

58

36

42. Overall our school culture is very positive

School Culture

51

54

52

24

43. Our students receive adequate counseling for
academic issues

School Culture

44. Our students receive adequate counseling for
personal issues

School Culture

45. Our staff supports students when they are
struggling academically

School Culture

46. Our staff supports students when they are
struggling personally

School Culture

47. Our school has many ways to provide
individual attention and intervention for students
with academic problems

School Culture

48. Our students have many opportunities to
participate in extracurricular activities

School Culture

49. Overall students at our school receive
support services that are effective

School Culture

100

47

39

27

27

67

52

59

27

47

36

52

24

50

41

42

24
42

33

23
49

44

34

16
42

76

64

66

22

62

61

44

30

44

46

28

18

42

46

38

19
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Areas of Strength
In the Fall Quarter 2 2016 Best Place to Work Staff Survey, the highest scoring question surveyed was “In
the last six months, someone at work has talked to me about my progress.” On a scale of 1-4, that question
received an average score of 4.61, a .15 gain from the Spring 2016 Survey. The second highest scoring
question surveyed was “There is someone at work who encourages my development.” This question
received an average score of 4.48, a .31 gain from the Spring 2016 Survey.
One of the questions that saw the most dramatic improvement from the Spring 2016 survey was “My
supervisor, or someone at work, seems to care about me as a person.” This .56 gain indicates that the
relationships between staff members, including administration, are improving.
Areas of Need
On the Spring 2016 Staff Satisfaction Survey, areas of concern include “School Academic Culture” and
“School Culture,” which include questions that fell 39 or more points since the Spring 2013 Survey. To
address DOMHS’s academic culture, DOMHS has instituted more subject area professional development
to ensure that each department “measures proficiency in a consistent manner across classrooms and grade
levels” and that “teachers receive the support they need to implement standards-based grading.”
To address DOMHS’s culture, all professional development meetings use the growth mindset framework,
which encourages and compels positivity toward school-wide issues. Moreover, administration now
approaches all student discipline issues with social justice in mind. In fact, assistant principal Matt Deford
created and leads an advisory class for at-risk sophomores, in order to provide them with the social and
academic support they need to do well in their classes.
School-wide, administration has instituted regular pep rallies and advisory class challenges, both of which
spur positive class culture within advisories and grade-levels. The counseling department has begun oneon-one financial aid counseling for parents with graduating seniors. The principal Loreen Riley has
instituted town halls with students to elicit feedback and concerns. She also created the Mohan Cabinet to
provide teachers with a voice. Administration also acknowledges student achievement on a regular basis
during school-wide assemblies.
On the Best Place to Work Staff Survey, areas of concern include two questions (that scored below 4.0):
“At work, my opinions seem to count” (3.97) and “I have a best friend at work” (3.48). Although these
questions ranked the lowest, they have both improved since the Spring 2016 Survey. To address these
concerns, administration has enacted culture-building activities in DOMHS’s weekly professional
developments. Moreover, administration has created ongoing games that encourage positive (and fun) staff
interactions throughout the school year. Lastly, administration recognizes the good work done on campus
in the DOMHS newsletter, as well as during weekly professional developments.
How does this data support the SLOs?
DOMHS is developing students into lifelong learners through rigorous academic programs and high
expectations. Teacher perception data in the “College-Bound Culture” category of the Spring 2016 Staff
Satisfaction Survey indicates that teachers expect “all students to graduate” and “attend college.” The data
from the “School Academic Culture” category of the Spring 2016 Staff Satisfaction Survey also indicates
that teachers are “knowledgeable about their subject areas” and “share best instructional practices and
support each other.” This suggests that students are receiving quality instruction that will prepare them to
be successful in college and continue developing a life-long learning mindset.
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How does this data support the school mission?
One of the key components of the mission of DOMHS is to prepare students for college through
academically rigorous curriculum and high expectations. The high scores on the aforementioned teacher’s
perception survey for “College-Bound Culture” and “School Academic Culture” indicate that they teachers
believe that they and their colleagues are accomplishing this mission in the classroom.
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Student Perception Data
2014-2016 Student Survey
In the survey below, DOMHS students responded on a 4-point scale for multiple questions within each
category. The data below reflects the percentage of respondents who rated DOMHS in the highest quartile.

Question
At this school, I know how well I am doing in
my classes.
I regularly get homework that helps me learn.
I regularly have to write essays for class.
I believe that this school is preparing me to be
successful in college.
This school does a good job of informing
students about options for college.
This school emphasizes the benefits of
attending college.
This school emphasizes the benefits of
graduating from college.
My teachers use a variety of materials,
resources, and strategies to help me learn.
This school has enough books and materials
for every student.
I have access to computers at this school when
I need them.
My teachers have high expectations for all
students.
My teachers show respect for all students.
I can talk to my teachers when I have a
problem.
I can meet with my teachers for extra help
before school or after school.
I often see my principal walking around the
school.
My principal meets with students even when
they are not in trouble.
My principal is friendly.
My principal shows respect for all students.
I feel safe at this school.
This school is clean outside.
This school is clean inside (including the
bathrooms).
This school emphasizes respect for others.
This school has common expectations for
behavior in every class.

Spring
Spring
Spring
2014
2015
2016
SCHOOL SCHOOL SCHOOL
%4
%4
%4
Academic Program
Academic Program
Academic Program
College Preparatory
Mission
College Preparatory
Mission
College Preparatory
Mission
College Preparatory
Mission

39
24
31

26
18
28

41
12
23

43

22

31

42

26

25

Resources

38

29

33

Resources

15

11

13

Resources

43

32

34

Teachers
Teachers

49
36

38
27

39
29

Teachers

23

22

23

Teachers

51

38

36

School Leaders

55

17

33

School Leaders
School Leaders
School Leaders
School Climate
School Climate

19

9

33
35

26
26

14
15
27
24
21

School Climate
School Climate

32
28

27
17

23
23

School Climate

37

28

30
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At this school, most of the students follow the
discipline policy.
Students have a voice in improving the school.
My parents talk to me every week about how I
am doing in school.
At least once every week my parents check
that I have completed my homework.
My parents are encouraged to help out and be
involved at this school.
I like this school better than my last school.
I would recommend this school to another
student.
The grade I would give this school is:

School Climate
School Climate

18
15

12
9

17
15

Parents

34

31

23

Parents

15

15

17

Parents
Overall Satisfaction

30
36

22
20

23
24

Overall Satisfaction
Overall Satisfaction

39

22

25
32

Areas of Strength
According to the student perception survey results, the highest scoring questions for DOMHS in 2016 were
“at this school, I know how well I am doing in my classes” which had 41% of all responses at a 4, “my
teachers have high expectations for all students” which had 39% of all responses at a 4, and “I can meet
with my teachers for extra help before school or after school” which had 36% of all responses at a 4. Two
of those three questions fall within the “teachers” subsection. (The general subsections are academic
program, college preparatory mission, resources, teachers, school leaders, school climate, parents, and
overall satisfaction.) This indicates that teachers at DOHMS make an effort to challenge and support
students, and that this effort is noticeable from the students’ perspective. The 3rd question (about students
knowing how well they are doing) reflects the frequent use of the online gradebook, Pinnacle. Students can
use Pinnacle to check their grades any time.
Also, although almost all indicators demonstrate a downward trend across three years, the results for “at
this school, I know how well I am doing in my classes” and “at least once every week my parents check
that I have completed my homework” both ultimately increased by 2 percentage points. In previous years,
teachers had experienced some confusion about how to appropriately use Pinnacle for formative and
summative assessments. This confusion has been resolved, which may have led to the increase in that score
and to that score being one of the highest at DOMHS. Teachers have also begun participating in Data
Driven Conversations (DDCs) this year, which require teachers to track formative assessments more
systematically and to update grades more frequently. Hopefully the DDCs will lead to continued growth in
future surveys. The slight increase in parents checking homework suggests that efforts to increase parent
involvement such as phone calls, conferences, and town hall meetings have been at least somewhat
successful.
Areas of Need
When interpreting this data, it is important to keep in mind that a 4 on the survey indicates that the student
“strongly agrees.” The data above does not include responses indicating that students simply “agree”
(which would be a 3). For some questions, such as “at least once every week my parents check that I have
completed my homework” (which is one of the lower indicators for DOMHS based on the percentage of
4s), would be more appropriately answered as simply “yes” or “no.” That statistic (and others) may look
lower than it actually is depending on what percentage of students responded with a 3 instead of a 4.
According to the student perception survey results, the lowest scoring questions for DOMHS in 2016 were
“I regularly get homework that helps me learn” which had 12% of all responses at a 4, “this school has
enough books and materials for every student” which had 13% of all responses at a 4, and “my principal
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meets with students even when they are not in trouble” which had 14% of all responses at a 4. Many
teachers at DOMHS do not assign homework at all. This occurs because the norm at DOMHS has not been
to assign homework in most classes, so students have not already developed the habit of completing
assignments at home. Also, homework cannot be graded as part of standards-based grading, so many
students do not feel any urgency to complete homework. This is a school culture issue that many teachers
feel needs to be addressed. The question regarding books and materials for every student has been an
ongoing problem at DOMHS because of the small size of its campus. DOMHS does not have a library, and
in the past, some impacted classes have not had enough desks for every student. This year, the math and
English departments purchased new curricula and new textbooks, so hopefully the responses to this
question in future surveys can be more positive. Also, the master schedule this year ensured that no classes
were impacted to the degree that students could not have their own seat. Finally, the question about the
principal meeting with students when they are not in trouble reflects that our principal, Loreen Riley, was
on maternity leave in both the 2013-2014 and the 2014-2015 school years. 2015-2016 was the first year
that she was the principal without going on an extended leave. In response to this data, she has
implemented new practices that allow her to see students under more positive circumstances. For example,
she meets with student representatives from each advisory class once every month to discuss the school’s
strengths and areas to improve.
Also, the general trend for every question except for the two listed in “areas of strength” and two which
remained the same (“I can talk to my teachers when I have a problem” and “students have a voice in
improving the school”) was a decrease across three years. As a result, a major focus of professional
development this year has been on improving school culture. All DOMHS teachers have now received
training in teaching with a growth mindset. Teachers have also been encouraged to give positive feedback
whenever possible, and to praise the process in class, as opposed to the result. Also, all teachers greet
students at the door to their classrooms with handshakes at the beginning of each class period.
How does this data support the SLOs?
DOMHS is preparing students for college, career, and lifelong learning through supportive yet rigorous
academic programs and high expectations. This is demonstrated by the fact that the questions with the
highest percentages of positive responses were “my teachers have high expectations for all students” and “I
can meet with teachers for extra help before school or after school.” The scores for the three questions in
the “college preparatory mission” subsection for 2016 were 25% 4s, 34% 4s, and 31% 4s. These scores fall
within the high or middle range of scores for DOMHS. This suggests that more work needs to be done in
order to improve DOMHS’s college-bound culture, but that it is by no means one of the highest areas of
need.
How does this data support the school mission?
One of the key components of the mission of DOMHS is to prepare students for college through
academically rigorous curriculum and high expectations. The scores on the aforementioned subsection for
the “college preparatory mission” indicate that many DOMHS students believe that teachers and
counselors at DOMHS are helping them achieve this mission. Again, these scores suggest that more work
needs to be done in order to improve DOMHS’s college-bound culture, but that it is not one of the highest
areas of need.
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Parent Perception Data
2014-2016 Parent Satisfaction Survey
In the survey below, DOMHS students responded on a 4-point scale for multiple questions within each
category. The data below reflects the percentage of respondents who rated DOMHS in the highest quartile.
Spring
Spring
Spring
2014
2015
2016
SCHOOL SCHOOL SCHOOL
%4
%4
%4

Question

This school sets high expectations for academic success.
This school meets the individual academic needs of my child.
This school has adequate instructional materials.
This school supports my child to be prepared to succeed in
college.
This school has opportunities for student to receive
additional academic support.
This school provides opportunities for students to receive
support to succeed in college.
This school is clean and orderly.
This school teaches my child to respect other members of the
school community.
My child is safe at this school.
My child is well known by staff at this school.
I feel welcome at this school.
This school has a main office that is responsive to parents.
This school provides regular opportunities for me to
volunteer to support the school.
This school provides regular opportunities for me to learn to
help my child succeed in school.
This school regularly solicits my input about important
decisions for the school.
The teachers at this school are respectful and professional.
The teachers at this school encourage my child to do his or
her best.
The teachers at this school communicate with me on a
regular basis about my child's academic progress.
The teachers at this school communicate with me on a
regular basis about my child's behavior in class.
The teachers at this school respond to my questions and
concerns in a timely fashion.
The teachers at this school provide me with strategies to help
my child learn more.
The principal and other administrators at this school are
responsive when I have comments or concerns.
106

71
62
58

51
43
41

53
41
37

73

57

45

70

56

53

61

49

42
42

57
62
57
66
60

43
49
44
49
45

42
40
32
39
44

63

49

40

60

40

34

54
67

35
53

31
49

68

51

50

57

38

34

53

39

32

59

40

34

57

43

34

59

41

38
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The principal and other administrators at this school share
information with me about how the school is performing.
The principal and other administrators at this school are
respectful and professional.
The principal and other administrators at this school know
the students well.
The principal and other administrators at this school know
the parents well.
Overall, I am very satisfied with the education my child is
receiving at this school.
I would recommend this school to another family and/or to
someone else I care about.

58

41

31

64

46

43

50

32

37

50

32

27
44
50

Areas of Strength

Although there is a decline in parent satisfaction, there is still 50% of the parent population who will
recommend this school to another family or friend and who believe that teachers encourage their child,
53% of the parent population who believe that the school sets high expectations and provides opportunities
for supports, and 49% who believe that teachers are professional.
Areas of Need

The data shows that there is an overall decline in parent satisfaction from 2014 to 2016. The lowest
indicators on the survey demonstrate that only 32% of parents believe that teachers communicate with
them on a regular basis about their child’s behavior, 31% of parents believe that the school administration
shares information about who the school is performing and solicits parent opinions, and 27% of parents
believe that the school administration knows the parents well. While DOMHS administrators, teachers, and
staff value all DOMHS parents as equal partners in their students’ education, significant work is needed to
communicated the efforts being made by DOMHS, and evaluations will need to be conducted to determine
if the current strategies and systems of outreach are the most meaningful and accessible for parents.
How does this data support the SLOs?

DOMHS parents consistently rated setting high expectations of students, additional supports, and teacher
professionalism as among the highest rated indicators. The academic program, student support services,
teachers, and administrators support students to prepare them for successful life in career and college. 40%
or more of DOMHS parents have rated the following indicators within the highest quartile: sets high
expectations, meets the individual academic needs of my child, prepares my child to succeed in college,
provides academic supports, provides supports for students in college, maintains a clean and orderly
school, teaches students to respect other members of the community, maintains a safe school, has a
responsive main office, provides regular volunteer opportunities, has a high degree of teacher and
administrator professionalism, encourages students to do their best, and that they are very satisfied with the
education that their child is receiving at DOMHS.
How does this data support the school mission?

The preamble of the school mission is to empower students to “enter and succeed in college.” DOMHS
also strives to promote parent involvement in their child’s education for “every student has the ability, and
together, we give them the opportunity.” The parent surveys indicate that many parents feel that DOMHS
is adequately preparing their students for college and holding high expectations of students, and thus
demonstrating that parents believe DOMHS is upholding the promises of the mission. The school
environment is not a deterrent to providing strong academic programs, student support services, effective
teachers, and positive administrators. While better outreach to parents would likely prove fruitful, the
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parent survey data indicates that many parents also feel as if the teachers and administrators are
professionalism and view them as equal partners in their child’s education.
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Schoolwide Learner Outcomes
Based on the analysis of the student performance data, two Expected Schoolwide Learner Outcomes
consistently emerged: “lifelong learners” and “problem solvers.” The school’s sharp focus on creating a
college-going culture fosters an attitude of goal setting and high expectations for student learning. All of
the assessments that students take, from CAASPP assessments to AP tests to the SAT, are framed around
tracking student preparation for college. The schoolwide focus on supporting all students through
instructional interventions and accommodations and improving students’ academic discourse points to the
students’ ability to develop into “effective communicators” and “problem solvers” during their time at
DOMHS. Improvements in CELDT scores over time, in CAHSEE rates, and the success of students on the
math and English portions of the CAASPP speak to the school’s success in achieving the “problem solver”
SLO. By developing academic and professional communication skills, students are prepared for success in
college and in their future career.
DOMHS Schoolwide Learner Outcomes
In order to prepare our students for college, career, and lifelong learning, we will ensure that:
1. Students collect and analyze data from various sources to justify conclusions.
2. Students evaluate and construct arguments, both orally and in writing.
3. Students collaborate and design solutions to problems.
4. Students effectively communicate through writing, technology, and presentation.
5. Students pursue diverse interests inside and outside of the classroom
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Chapter Two:

Board Game Club playing Settlers of Catan

Progress Report

110

DR. OLGA MOHAN HIGH SCHOOL
ACS WASC/CDE Self-Study Report

Significant Changes and Developments
Since the last WASC visit, DOMHS has had a few significant changes, including a slight increase in
student enrollment for students with disabilities, staff changes, changes in the teacher and principal
evaluation process, English Language Learners, and transitioning to Common Core State Standards.
Special Education
Since the WASC Initial Visit, the population of students with disabilities has increased slightly from 5% to
7%. To meet the slight increase in student enrollment of students with disabilities during the 2011-12
school year, we hired an additional Resource Support Program (RSP) Teacher who was able to focus on
assisting students in English. Our returning RSP teacher was able to focus on assisting students in Math,
and both teachers focused on helping students in Science, Social Science, and their elective classes.
During the 2012-13 school year, the school implemented several professional development sessions that
focused specifically on our students with special needs and understanding their accommodations. Teachers
further used strategies such as mandatory after-school tutoring, graphic organizers, visuals, and peer
tutoring to support all students with disabilities. Additionally, the lowest performing students with
disabilities were enrolled in a Resource Lab during Advisory. The advisory period allowed these specific
students to focus on all class assignments with both RSP teachers for 40 minutes four times each week.
While one of our RSP teachers has remained at our site for the last several years now, we unfortunately
have had turnover in your second RSP teacher position. In the 2015-2016 school year, one of our RSP
teachers left mid-year. However, two temporary special education aides were brought on-site to help
provide support to our special education students. In the 2016-2017 school year, we hired a full-time RSP
teacher and a full-time special education aide.
Impact on Student Achievement
Student achievement data for our students with disabilities (SWDs) fluctuated annually on the CST. The
percentage of students with disabilities performing at the Far Below Basic and Below Basic levels has
slightly increased on the Algebra I exam, all English courses, United States History, and World History
exams – though there have been some staff changes in the Social Science Department that may have
impacted this data. There has been a slight decrease in the percentage of students with disabilities who
performed at the Far Below Basic and Below Basic levels on the Life Science, Algebra II, and Biology
exams.
In the 2015 CAASPP Summative, 16.7% of Special Education students exceeded the standard on the ELA
assessment. Additionally, 33.3% of Special Education students nearly met the standard. Unfortunately, the
remaining 50% of students did not meet the standard. In the 2016 CAASPP Summative, 20% of Special
Education students met the standard, while 50% nearly met the standard, and 30% did not meet the
standard.
For Math, 16.7% of Special Education students met the standard for the 2015 CAASPP Assessment, while
33.3% nearly met the standard, and 50% did not meet the standard. In 2016, only 10% of Special
Education students nearly met the standard, while the remaining 90% did not meet the standard.
During the current school year, students with an Individualized Education Plan (IEP) receive additional
support through a Math and English Elective and Resource Lab. In the Resource Lab, students focus on
Math and English standards that they have not mastered in their English and Math courses. The Resource
Support Program Teachers also support general education teachers by facilitating professional
development workshops throughout the school year regarding different learning modalities and sharing of
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best practices for individual students. Administrators and instructional coaches hold teachers accountable
for implementing these strategies into their classroom practice during informal and formal observations.
Specific Professional development has also been designed to ensure that teachers are familiar with the best
practices to best differentiate for Special Education students.
English Learners
Our English Learner (EL) population ranges between 9-15% each year; however, we have a large population of
Reclassified Fluent English Proficient (RFEP) students and Initial Fluent English Proficient (IFEP) students.
These two EL subgroups account for over 80% of our student body, which places an additional premium on
the use of instructional strategies that help students to access and make use of academic language.

School Year English Learners IFEP Students RFEP Students
2009-2010

18%

68%

32%

2010-2011

18%

67%

19%

2011-2012

16%

70%

29%

2012-2013

12%

73%

37%

According to CST data (see Chapter 1), the percentage of English Learners (ELs) demonstrating
proficiency continues to be an area of growth in all content areas. Over the last four years, the percentage
of ELs attaining proficiency on the CST exams across the various content areas has remained relatively
consistent, ranging from 10%-45%.
ELs and students new to the public school system are given the California English Language Development
Test (CELDT) at the beginning of the school year. Since the WASC visit in 2011, the percentage of our ELs
classified as Advanced and Early Advanced on the CELDT has increased, though a majority of ELs continue
to classify as Intermediate, Early Intermediate, or Beginner.
Performance
Level

2009-2010 2010-2011 2011-2012 2012-2013

Advanced

13%

17%

6%

9%

Early Advanced

39%

36%

43%

31%

Intermediate

40%

39%

41%

41%

Early
Intermediate

6%

9%

9%

19%

Beginner

2%

0%

1%

0%
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The reclassification rate among our EL population has increased since our 2011 WASC visit. Opening the
reclassification window from once to twice a year has contributed to the increase in this specific arena.
Since August 2010, data required for EL reclassification is analyzed when CST results are available in
August and again in January when CELDT results are released. To reclassify, English Learners must meet
the following criteria: (1) CST English scaled score of 300 or above; (2) CELDT overall score of Early
Advanced or Advanced, with no more than one subtest score of Intermediate; (3) English Fall and Spring
Semester course grades of C or higher; and (4) approval for reclassification by teachers, administration,
and parents. Criteria for EL reclassification is likely to change since the state of California will no longer
participate in CST exams for two years; thus, our EL reclassification data is surely to be impacted.
School Year

Reclassification Rate

2009-2010

32%

2010-2011

20%

2011-2012

29%

2012-2013

37%

Impact on Student Achievement
Even though our English Learner reclassification rate continues to increase, and we also have observed a slight
increase in ELs classified as Advanced and Early Advanced, our percentage of students scoring Proficient or
Advanced in all subject areas continues to remain an area of need. This has prompted the staff to take a closer
look at improving our instructional practices with English Learners as a subgroup. Best practices for EL
students are integrated throughout various professional development workshops. Additionally, teachers
collaborate by grade level to identify specific strategies for EL students as a subgroup and as individual
students. Each teacher further focuses on CST results, benchmark data, Lexile LevelSet Test results, and
gradebook data to identify EL students at risk of failing their courses. Teachers are expected to develop an
academic plan for such students. To hold teachers accountable for supporting English Learners, the
administration and Teacher Leaders conduct observations and provide feedback that focus specifically on
implementation of best practices, strategies, and scaffolds for these specific students.
School Leadership and Staff Changes
DOMHS administrators, teachers, counselors, and staff work effectively as a team to fulfill the school’s
charter, mission, and vision. We want to positively promote a safe, organized learning environment for
students and staff to feel respected and successful. Since the WASC visit in 2011, there have been staff
changes annually. It remains crucial that new administrators and teachers to DOMHS engage in an onboarding
process to retain the instructional program and school culture integral to our students’ success. The staff
changes are noted below:
 New Principal in 2013
 Four new/different Assistant Principals since 2011
 Five new/different Counselors since 2011
 Addition of a Student Transition Coordinator to assist in the Counseling Department
 Addition of an additional office clerk position
 Addition of two after school coordinators
 21 teachers have moved from the 2011 teaching roster to pursue new teaching or leadership
opportunities
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Addition of a Computer Science Teacher in 2016

Teachers new to DOMHS, regardless of whether they have previous years of experience or are new to the
profession, engage in the following:
 On-site professional development for four days during the summer
 Monthly professional development during the Fall, separate from the weekly professional
development sessions held on Wednesday; topics most often include how to implement the schoolwide strategies into their classrooms
 Professional development continues through CMAST professional development sessions during
prep periods for new math and science teachers
 Observations and feedback from administration and Teacher Leaders on a weekly basis
 All new teachers without experience receive two days of professional development offered through the
Alliance during the summer. Such professional development and supports listed above for all teachers
new to DOMHS provide each teacher with the opportunity to adopt and implement school-wide
strategies and to continue to support and maintain the successful learning environment and culture
established since the founding of the school.
Additionally, the school-site leadership works collaboratively to meet the needs of the students, teachers, staff,
parents, and community. One of the strengths is an open door policy where stakeholders can walk into the
administrators’ offices to share concerns and provide ongoing feedback. The administrators are also
instructional leaders who share in the learning experience by not only providing ongoing feedback regarding
classroom instruction but also by facilitating weekly professional development sessions throughout the year.
Administration is focused on sharing roles for various responsibilities and making decisions that affect all
stakeholders.
An area we continue to develop is staff leadership. Some teachers, counselors, and staff are at a point
professionally in their careers where they are ready to experience leadership roles in addition to their primary
responsibilities. Such leadership opportunities include the following:
 Teacher Leaders propel their colleagues forward to become more effective teachers by bridging
school-wide goals to classroom expectations.
 Teachers on the Mohan Cabinet allow teachers to serve as the representative of teachers’ interests who
meet consistently with the administration in an advisory capacity to determine school policies and
address school issues that may arise
 Alliance Learning and Leadership initiative (ALLI) advisory panel members are teachers who provide
monthly feedback to the Alliance on how to effectively structure the ALLI initiative across the
Alliance.
 Beginning Teacher Support and Assessment (BTSA) mentors support and mentor teachers with
preliminary credentials and 5 years or less experience.
 Workshop facilitators lead focus sessions at Alliance-wide professional development days throughout
the year.
 An Alliance administrator intern program allows teachers who aspire to become school administrators,
an initiative further supported through on-site leadership opportunities. This program has since been
suspended by Alliance.
We are also working toward having a highly effective teacher in every classroom. With support from the
Alliance Home Office and funding from the Bill and Melinda Gates Foundation, we are in our third year of
conducting formal observations using the Framework for Effective Teaching. These observations have
provided more transparency regarding instructional planning, classroom culture, instruction, and reflection
among administrators, teachers, and students. We want every teacher to be highly effective in his/her practice,
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and providing ongoing feedback using the language from the rubric ensures we all have a common language
for and understanding of what highly effective teaching looks like in practice.
Staff Evaluation
Teachers have a formal observation each semester and are observed informally four times a year, two times
each semester. The teacher evaluation process is focused around the Framework for Effective Teaching, which
is based on the work of Charlotte Danielson and developed by The College Ready Promise (TCRP), a coalition
of four Los Angeles charter management organizations. The framework focuses on four aspects of a lesson
cycle: planning, classroom culture, instruction, and reflection. The formal observation cycle lasts up to 10
days, where the teacher and supporting administrator meet prior to the lesson to discuss the lesson objectives,
student data, the instructional plan, and potential misconceptions. During the formal classroom observation,
the administrator scripts teacher and student dialogue and actions into BloomBoard, an online management
system that serves as a teacher evaluation portal. All collected evidence is associated with various indicators
and then scored based on a 4-point rubric. Following the formal classroom observation, teachers complete a
reflection form that is then discussed with the supporting administrator during a post-observation conference.
Teachers and administrators discuss the scores before a final rating is determined. This promotes a deeper
understanding of the rubric as well as transparency with observer expectations. Teachers create professional
goals based on their observations, and administrators use the data to develop school-wide focus areas that are
supported through weekly professional development sessions. All observers go through a calibration and
certification process annually to ensure alignment among all Alliance evaluators and the four partnering charter
management organizations.
The Principal is evaluated by the Vice President of Schools twice a year using the Principal Leadership
Framework. The framework involves a 4-point rubric focusing on 6 areas: strategic leadership, instructional
leadership, school culture, human resources, stakeholder leadership, and school management. A similar
framework is currently under development for evaluation of Assistant Principals and Counselors; the 2014-15
school year will serve as the pilot year for these frameworks, with full implementation anticipated by the 201516 school year.
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Schoolwide Critical Areas for Follow-Up
During the 2011 WASC Visit, the following were identified as School-wide Areas of Strength:
1. Teacher, administration, and support staff commitment and compassion has led DOMHS toward
establishing a strong culture of academic success resulting in a great sense of family and pride
amongst all its stakeholders
2. The school has met and exceeded many of its targeted growth areas, resulting in high
performances on standardized testing, high percentages of graduates, and nearly 100% of students
college-bound.
3. The school provides ample opportunities for standardized testing interventions so that students are
well prepared and capable of performing on these exams, as evidenced by their proficiency on the
CAHSEE and CST.
4. Parent communication is frequent and consistent, and the parent’s involvement in their students’
educational process is strongly encouraged through various modalities.
5. All students, including English learners and students with disabilities, have access to rigorous,
broad-based UC A-G standards-based curriculum that promotes higher-level thinking.
6. All staff participate in strong and relevant systematic pedagogical professional development
ranging from weekly meetings to universally affiliations that allows for subjective specific teacher
growth with implementation resulting in high levels of student engagement and mastery of content.
7. All students benefit from a system of peer mentoring for assistance in acquiring and mastering
content standards.
8. There is a high degree of ownership of student achievement data as evidenced by the multiple
sources of data, including strategies in checking for understanding, used to make relevant
decisions during instruction and to inform program changes.
9. All students are involved in systematic goal setting, error analysis and self-assessment related to
achievement and mastery of content standards.
10. The developed standards-based performance system promotes a culture of achievement with
emphasis on continuous growth.
11. Teachers and staff support students academically, socially, and emotionally.
12. Teachers, staff, students, and parents have created a culture of family, acceptance, confidence, and
security.
13. Teachers and staff provide extensive accommodations to ensure access to core curriculum of all
students and proficiency of standards
14. The use of Naviance to determine student interests, career goals, and to track proficiency.
15. Communication is a strong feature of the school among all stakeholders including students,
parents, staff, administration, and the Alliance.
During the 2011 WASC Visit, the following were identified as School-wide Critical Areas for Followup:
1. Provide ongoing training in the use of Data Director, PowerSchool, and Naviance to ensure
teachers have the tools they need to view and analyze achievement data
2. DOMHS should continue to monitor their SAT, ACT, and AP data to ensure their interventions
are effective in developing a “college ready” population who are able to succeed in a 4-year
college or university program.
3. Further establish a consistent school-wide writing program with an emphasis on academic
vocabulary, which strengthens student articulation skills and critical analysis across all curricula.
4. The school is encouraged to expand its classroom examples of real-world application of concepts
and learning to further ensure student understanding and comprehension.
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5. There is a need for further use of technology to support instruction with the goal of student
application of content standards through this medium.
6. The school is encouraged to continue exploring ways to make available integrated library services
and resources that are articulated with the academic standards and expected school-wide learning
results.
7. Continue to increase extra-curricular opportunities for all students.

117

DR. OLGA MOHAN HIGH SCHOOL
ACS WASC/CDE Self-Study Report

Ongoing Follow-Up Process
In consultation with Alliance Home Office and DOMHS stakeholders, the DOMHS administration
gathered feedback to determine how best to address the Critical Areas of Follow-Up from the Initial
WASC visit. DOMHS teachers, staff, parents, and students were asked to identify areas of strength and
growth. The administration determined whether there was alignment with the WASC recommendations.
Budget allocations were determined based on the stakeholder recommendations and WASC
recommendations.
In the 2016-2017 school year, the WASC report recommendations were revisited to determine whether
sufficient progress was made. The WASC report has also been revisited in Board Meetings and School
Coordinating Council meetings to determine the focus of school Action Plans. While not explicitly
identified as WASC goals, the school’s action items were geared towards meeting the recommendations
laid out by the WASC Visiting Team. DOMHS has used student achievement data and perception data to
determine progress, and ensured alignment with the school’s LCAP, SPSA, and Standard Operating Plan
(SOP).
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Progress, Evidence, Impact on Student Learning for Action Plan Sections or
Goals
Recommendation #1: Provide ongoing training in the use of Data Director, PowerSchool, and Naviance
to ensure teachers have the tools they need to view and analyze achievement data
Goal: All teachers will be trained in the use of Student Achievement Systems
Improvement Actions: DOMHS provides training for teachers and staff on both PowerSchool
and Pinnacle so that teachers can input grades and attendance without hassle. Incoming teachers
are trained both at the Home Office and at DOMHS, as needed. Teachers are also given brief
refresher trainings on Naviance so that they can properly submit Letters of Recommendation for
students. Counselors attend refresher trainings on Naviance periodically, as hosted by the Home
Office, to ensure that they are up-to-date with the various tools, surveys, and assessments available
for our students. The school no longer uses Data Director, and instead uses SchoolZilla. Schoolwide data from benchmarks, state exams, and local exams are inputted into the SchoolZilla
platform by the Home Office and then disseminated to the school administrators. School
Administrators are trained by the Home Office on how to use Schoolzilla, and are also given
protocols on how to most effectively share the data with stakeholders back at their school site.
Teachers have also been trained on how to read formative and summative data and adjust
instruction to best need their students’ needs. By successfully tracking and analyzing student data,
DOMHS has provided directed interventions for CAASPP, AP, and Lexile improvement.
Additionally, the data has also informed staffing decisions, supporting the creation of Teacher
Leader roles to provide additional support in a variety of disciplines to ensure that teachers
successfully collaborate in the development of effective instruction.
Recommendation #2: DOMHS should continue to monitor their SAT, ACT, and AP data to ensure their
interventions are effective in developing a “college ready” population who are able to succeed in a 4-year
college or university program.
Goal: DOMHS will actively monitor college ready data and provide targeted interventions
Improvement Actions: DOMHS is actively monitoring their SAT, ACT, and AP data through the
SchoolZilla platform. DOMHS is able to track previous and current year data to determine
progress. Additionally, in the Fall of 2015, DOMHS partnered with the nonprofit CollegeSpring to
provide comprehensive preparation for the SAT. The program administers four diagnostic exams
leading up to the May administration of the SAT. Additionally, DOMHS students complete the
ACT Aspire in the Spring to determine their progress towards “college readiness.” DOMHS also
reviews college persistence and summer melt as a new metric to measure the rate at which
DOMHS students are successfully enrolling in post-secondary education, as well as the rate to
which DOMHS students are persisting and graduation from college. DOMHS also tracks UC/CSU
data to assess the rate of applicants and acceptance to each institution, and compares that data with
the four-year underrepresented minority graduation rate at a variety of post-secondary institutions.
DOMHS has maintained its 100% graduation and 100% college acceptance rate. DOMHS has also
increased its SAT scores and has had an increase in the amount of students applying to and
attending Cal State and UC schools.
Recommendation #3: Further establish a consistent school-wide writing program with an emphasis on
academic vocabulary, which strengthens student articulation skills and critical analysis across all curricula.
Goal: DOMHS will develop a school-wide writing system
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Improvement Actions: In 2011, the school piloted Say-Mean-Matter as a school-wide writing
strategy in an effort to streamline the writing happening across curricula. After determining that
the Say-Mean-Matter protocols were not meeting the desired goals, the school adopted the CEEL
strategy which emphasized the identification of the Claim, Evidence, Explanation, and Link.
Students are taught across disciplines how to write using a CEEL paragraph, and how to identify
the CEEL in an author’s text. To support CEEL, the JTPS-C protocol was also adopted schoolwide to ensure that students were using academic vocabulary and articulating and justifying their
reasoning. The JTPS-C protocol requires that students Justify their reasoning through writing first,
and then Think-Pair-Share with their partners, and then provide constructive Critiques to their
reasoning. The ALLI rubric also includes metrics to measure the level of academic discourse,
student articulation, and appropriate cognitive work. DOMHS students have demonstrated a strong
ability to write and justify their reasoning, as is evident in their CAASPP scores.
Recommendation #4: The school is encouraged to expand its classroom examples of real-world
application of concepts and learning to further ensure student understanding and comprehension.
Goal: All DOMHS teachers will incorporate relevant real-world examples in their classrooms
Improvement Actions: DOMHS teachers have worked to ensure that their classroom examples
are relevant have real-world application. Teachers ensure that lessons across curricula apply to
students’ lives, future careers, and future experiences. Teachers use effective hooks to capture
students’ interests and demonstrate how the concept being taught is relevant in the real-world.
Teachers also draw connections to literary and historical concepts to current events. The ALLI
rubric also requires that teacher discuss and students articulate the connection of the lesson being
taught to concepts inside or outside of the discipline.
Recommendation #5: There is a need for further use of technology to support instruction with the goal of
student application of content standards through this medium.
Goal: All DOMHS students will have access to technology in their classes
Improvement Actions: DOMHS participated in the 1-to-1 iPad program introduced by LAUSD
in 2013. All students were assigned an iPad at the beginning of the day and were given access to
their device throughout the day. In that same year, four Macbook Air carts were purchased to
further facilitate the use of instructional technology. In Fall 2016, six Chromebook carts were
purchased to further provide students and teachers access to instructional technology. Currently, all
DOMHS classrooms have access to a technology cart for use in instruction. Additionally, DOMHS
teachers take advantage of a wide array of educational web resources such as Google Classroom,
Edmodo, Turnitin.com, Socrative, Kahoot, Achieve3000 and Actively Learn.
Recommendation #6: The school is encouraged to continue exploring ways to make available integrated
library services and resources that are articulated with the academic standards and expected school-wide
learning results.
Goal: All DOMHS students will have access to a wide selection of academic resources and library
services
Improvement Actions: DOMHS has ensured that students have an access to the multitude of
multimedia resources on the internet through an increase technology access on campus. DOMHS
Teachers curate digital libraries with relevant resources and host those materials on online
classroom pages through Edmodo and Google classroom. DOMHS has also provided access to the
Achieve 3000 libraries. Additionally, many of the classrooms have small libraries. DOMHS has
also made efforts to give students access to the local public library by submitting applications for
library cards on their behalf.
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Recommendation #7: Continue to increase extra-curricular opportunities for all students.
Goal: DOMHS will increase number of clubs offered
Improvement Actions: From 2010-2013, DOMHS partnered with the Youth Policy Institute
(YPI) to provide after school programs to its students. When the grant funding ended, DOMHS
hired after school coordinators to continue many of the programs that had started with YPI.
DOMHS students currently participate in Kids in Sports leagues in Volleyball, Soccer, and
Basketball. Additionally, DOMHS has a wide selection of after school activities that were started
based on student interests. These clubs include Video Game Club, Dance Team, and Board Game
Club. DOMHS also partnered with STOKED to offer a skateboarding/snowboarding/surfing club
on campus based on student interest. While after school participation is still wanting, DOMHS has
some very active clubs with highly committed students that consistently meet. Some of these clubs
include Junior Statesman of America, LOVE Club, Spirit Club, Board Game Club, and the
Nuclear Nonproliferation Club. In Fall 2016, DOMHS submitted an application for a new grant
that would reintroduce additional after school programs on campus through YPI.
Critical Areas for Follow-Up not currently in the Action Plan
There are currently no critical areas of follow-up that were identified in the initial WASC visit that do not
expressly appear in the school’s action plan.
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Chapter Three:

DOMHS students meeting with UN Secretary-General Ban Ki-moon and nuclear weapons experts

Student/Community Profile –
Overall Summary from Analysis of
Profile and Progress Data
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Implications of Data with Respect to Student Performance
Overall, the students at DOMHS have demonstrated significant academic gains and continue to perform
well on state assessments. This is evident through API growth, and student performance on state
assessments.
The areas of strength at DOMHS are:
 Overall API 3-year average of 891
 API School Ranking of 10 from 2010-2013
 Annual Pass Rate of 95%+ on the CAHSEE from 2012-2015
 64.8% of DOMHS students passed with AP with a 3 or better
 50% Proficient/Advanced for all subject areas for the CST from 2010-2013
The areas of growth at DOMHS are:
 Increased academic gains for Students with Disabilities
 Increased academic gains for English Language Learners
 Improve performance on assessments that indicate college readiness
 Improve Lexile growth for grades 10-12
 Increase number of students passing AP exams
 Increase access to extracurricular activities and facilities

Critical Learner Needs
Critical Learner Need #1: Performance of Students with Disabilities
DOMHS needs to increase the literacy levels, academic growth, and college/career readiness of students
who receive Special Education services.
Critical Learner Need #2: Performance of English Language Learners
DOMHS needs to increase the literacy levels, academic growth, and college/career readiness of students
who are identified as English Language Learners.
Critical Learner Need #3: Performance on college readiness indicators (ACT, SAT, CAASPP, and
AP Tests)
DOMHS needs to increase student achievement on college readiness indicators to increase college
acceptance, persistence, and success for all DOMHS students

Questions Raised by the Self-Study






Is DOMHS effectively and routinely created a culture that emphasizes the importance of exams
that indicate college readiness?
Is there congruence between the proficiency rates on the CAHSEE, CAASPP, CST, AP, and
Report Cards?
What system(s) are in place and are being used with fidelity to provide targeted interventions for
our lower achieving students, including English Language Learners, and Students with
Disabilities?
What role has teacher retention played in ensuring that all students have access to high quality
education and the appropriate interventions, especially for Students with Disabilities and English
Language Learners?
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Chapter Four:

DOMHS students completing holiday cookie decorations

Self-Study Findings
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Category A: Organization: Vision
Leadership, Staff, and Resources

and

Purpose,

Governance,

A1. Vision and Purpose Criterion
The school has a clearly stated vision and mission (purpose) based on its student needs, current educational research,
current educational research, the district LCAP, and the belief that all students can achieve at high academic levels.
Supported by the governing board and the district LCAP, the school’s purpose is defined further by schoolwide learner
outcomes and the academic standards.

Indicators w ith Prom pts
Vision – Mission – Schoolwide Learner Outcomes – Profile
A1.1. Indicator: The school has established a clear, coherent vision and mission (purpose) of what students should know
and demonstrate; it is based upon high-quality standards and is congruent with research, practices, the student/community
profile data, and a belief that all students can learn and be college and career ready.
A1.1. Prompt: Evaluate the degree to which the development of the school’s statements has been impacted by pertinent
student/community profile data, the district LCAP, identified future global competencies, current educational research
and an overall belief that all students can learn and be college and career ready. Development/Refinement of Vision,
Mission, Schoolwide Learner Outcomes

Findings

Supporting Evidence

School Profile, Vision and Mission: DOMHS is located in
downtown Los Angeles and aims to serve the large, underserved,
urban student population in the area by providing community
members with an alternative choice of quality education for
students in grades 9-12. The school’s vision, mission, and
schoolwide learner outcomes all provide a framework for
providing all students with a quality education.

See Chapter 1

Academically, DOMHS focuses on goals such as: high levels of
proficiency on state academic examinations, 100% of students
passing the California High School Exit Exam (CAHSEE),
attaining over 90% student retention through initial enrollment to
graduation, 100% of students completing the A-G requirements
for UC and CSU eligibility, and 100% of students leaving high
school with a transition plan (4-year university, community
college, vocational school). These types of goals open a variety of
doors for the students. Thus, giving them numerous pathways to
success.
Additionally, DOMHS seeks to serve as a safe space for the
community where students are free to take academic risks, develop
their persistence, and overcome failure. This type of environment
is necessary in this community to provide students a place where
they can strive to reach their full potential by developing pride and
character, as well as healthy habits of body and mind.
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SLOs: The Schoolwide Learner Outcomes were recently updated
in the Spring of 2016 when the DOMHS staff began to review the
2014 WASC report. In reflecting on the current direction of the
school, the DOMHS administration solicited suggestions from the
DOMHS staff to determine whether the ESLRs should be updated
and/or replaced with revised SLOs. The SLOs below reflected the
updated revisions. DOMHS staff reviewed data and key
competencies in communication, critical thinking, problem
solving, and lifelong learning along with the old ESLRs to
develop the new SLOs. The Schoolwide Learner Outcomes are
posted in every teacher's classroom and help ensure that students
develop the necessary global competencies. Each of the
Schoolwide Learner Outcomes listed below is tied into the
curriculum of each course.
“In order to prepare our students for college, career, and lifelong
learning, we will ensure that:
1. Students collect and analyze data from various sources to
justify conclusions.
2. Students evaluate and construct arguments, both orally
and in writing.
3. Students collaborate and design solutions to problems.
4. Students effectively communicate through writing,
technology, and presentation.
5. Students pursue diverse interests inside and outside of the
classroom.”
For example, students are required to provide written justifications
for their responses (Effectively Communicate). Students set longterm goals in their Advisory classes, and also set goals in their
academic classes (Lifelong Learning). Students also work together
on group projects and debate their points of view (Constructing
Arguments & Collaborating and Designing Solutions). These
goals can be monitored throughout the course of a unit or
semester. Goals are checked up on at the end of a Unit
Assessment, or at any time of the teachers choosing.
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A1.2. Indicator: There are effective processes in place to ensure involvement of all stakeholders in the development and
periodic refinement of the vision, mission, and schoolwide learner outcomes.
A1.2. Prompt: Evaluate the effectiveness of the processes that engage representatives from the entire school, the district
board, business, and the community in the development and periodic refinement of the vision, mission, and schoolwide
learner outcomes.

Findings
Parent Involvement: Parents have opportunities for feedback
regarding DOMHS’s vision, mission, and SLOs during various
meetings, get-togethers, and committees. All parents in the
community are invited be part of the Parent Town Halls, School
Coordinating Council, and School Board at the school site. These
meetings allow for parents to collaborate with administration to
drive decisions about budget allocation and policy changes. The
decisions made in these meetings help determine how educational
resources can be utilized in the classroom to help reach goals around
student achievement. Additionally, the school hosts monthly town
hall meetings where counselors and administration communicate
important information. These meetings also provide a forum where
parents can ask questions or voice their opinions.
Student Involvement: Students also shape the vision, mission, and
SLOs through participation in advisory classes, as well as extracurricular activities. In advisory, students often express their
opinions by participating in projects or taking surveys. Through
these activities, students are able to express their perceptions of the
school and its goals both formally (surveys administered for data
tracking purposes) and informally (projects designed for student
expression). Additionally, students serving on the Associated Study
Body or the Class of 2017 leadership clubs advocate for their peers
by communicating student feedback to teachers and administration.
The principal also hosts Community Circles and Advisory with the
Principal to gauge student input.
Faculty Involvement: DOMHS has a leadership team that consists
of faculty members who serve as Teacher Leaders within their
departments. DOMHS also has a Mohan Cabinet that serves in an
advisory capacity to the administration. During these monthly
meetings, topics about instruction, student behavior, and school
culture are discussed. An agenda is set and objectives are met about
specific areas of focus. The teams act as self-monitoring
accountability systems for the school. The administration further
receive feedback from each staff member through check-ins that
occur at least twice per semester per staff member. Through such
check-ins the principal asks planned questions that solicit staff voice
in regards to the culture, procedures, policies, and instruction at
Mohan. The vision is largely refined by the leadership but is
designed according to the consistent feedback and input from
various stakeholders.
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Additionally, staff opinions are gathered through various perception
surveys, in particular the Best Place to Work survey. Through these
surveys, teachers and other school staff are able to voice their
opinions regarding the school’s effectiveness when it comes to
pursuing the mission, vision, culture, and SLOs.
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Understanding of Vision, Mission, and Schoolwide Learner Outcomes, District LCAP
A1.3. Indicator: Students, parents, and other members of the school and business community demonstrate understanding
of and commitment to the vision, mission, the schoolwide learner outcomes, and the district LCAP.
A1.3. Prompt: Evaluate the degree to which the school ensures that students, parents, and other members of the
school’s community understand and are committed to the school’s vision, mission, and schoolwide learner outcomes.

Findings
Communication to Teachers: The mission statement, along with
the vision and schoolwide learner outcomes, is the first item
reviewed during early professional development sessions. Thus,
framing all other activities. Additionally, each teacher is expected to
have the vision, mission statement, and SLOs posted in their
classroom. These posters are given to new teachers at the beginning
of each school year if they are not already posted. In the Fall 2016,
the SLOs were updated to reflect the evolving culture of DOMHS.
At each professional development session, teachers are asked to
reflect on their progress towards meeting the school’s mission and
vision.
Communication to Students: The teachers take on the
responsibility of incorporating the SLOs into their daily lesson
plans, thus publicizing them to students. In this way, students in
classrooms are preparing for life outside of school by participating in
activities that require communication, analysis, and problem solving
skills. Students also review the SLOs during Advisory in the
beginning of the year as it is written in their student agendas.
Additionally, teachers are expected to orally communicate the
Learning Objective to their students, which are holistically aligned
with the SLOs. Teachers are evaluated based on how they connect
each day’s lesson and activities to the students’ prior and/or future
learning activities. In this way, SLOs are at the core of students and
teachers daily work.
Communication to Parents and other Community Members:
Whether from recruitment events or conversations with staff, parents
and other members of the school community, all stakeholders are
quickly exposed to the vision, mission statement, and SLOs.
Additionally, the school’s mission statement is posted in the office
and every classroom so it is reinforced throughout the campus.
Aside from the student impact, parents are recommended to
volunteer 40 hours a year on campus. During these volunteer
sessions, parents can either learn about the school purpose and
programs through informational meetings or they can support the
mission themselves.
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A2. Governance Criterion
The governing board (a) has policies and bylaws that are aligned with the school’s purpose and support the achievement
of the schoolwide learner outcomes and academic, college, and career standards based on data-driven instructional
decisions for the school; (b) delegates implementation of these policies to the professional staff; and (c) monitors results
regularly and approves the single schoolwide action plan and its relationship to the Local Control and Accountability
Plan.

Indicators with Prompts
Governing Board and District Administration
A2.1. Indicator: The district policies and procedures are clear regarding the specific duties and roles of the governing
board and district administration in their relationship to the school and staff.
A2.1. Prompt: Determine the clarity of board policies and procedures regarding the roles of the board and district
administration, including supporting the school’s vision, mission, schoolwide learner outcomes, monitoring student
progress, engaging parent and community participation in site governance, implementing complaint procedures, and
reviewing program effectiveness in alignment with the district LCAP requirements.

Findings
Alliance Board of Directors: DOMHS is one of 26 schools
operated by the nonprofit charter management organization (CMO)
Alliance College-Ready Public Schools. Alliance is responsible for
fundraising and overseeing the charter schools they are affiliated
with, and they also provide additional support to DOMHS and the
other schools. The Alliance Board of Directors includes up to a
maximum of 30 members who serve 3-year renewable terms.
Alliance Board members may be nominated by any current member
of the board and confirmed with a majority vote of the Board of
Directors. The Alliance Board recommends policies to be adopted
by the Alliance schools, provides oversight to the Alliance schools,
and is in charge of fundraising efforts for the Alliance schools. The
Alliance Board appoints 5 members to serve as directors for each
individual Alliance School’s Board of Directors.
DOMHS School Board of Directors: DOMHS also has its own
independent School Board, which includes nine voting members.
The Alliance Board of Directors appointed five members. The
remaining four are comprised of two teachers and two parents
chosen by the principal. The DOMHS School Board of Directors
operates in accordance with the Brown Act as a board of a public
entity.
The DOMHS School Board of Directors is responsible for the
governance operations of the school and is the entity that has a legal
responsibility for the school. The School Board is responsible for
providing fiscal accountability by approving and monitoring the
budget. Additionally, the Board ensures effective organizational
planning by approving long-range goals and annual objectives,
monitoring the general policies such as health and safety, use and
maintenance of facilities, and overseeing that the school’s resources
are managed effectively.
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The DOMHS School Board meets quarterly and posts notices and
agendas of regular meetings at least 72 hours in advance. The
notices are posted and disseminated through email, on the school’s
website and in the school’s main office. All meetings are open to the
public. Two of the meetings are held in person off-site, the other two
meetings are held via Skype at the school site. The school also
maintains for its Board a record book of meeting agendas and
minutes. Agendas and minutes are provided in both English and
Spanish, which is representative of the students’ home languages.
Posting of the agendas and minutes online allow for constituents and
stakeholders to have easier access to this information. While the law
only requires one annual meeting, the DOMHS School Board meets
quarterly with the potential for special meetings, which are open to
the public. Special meetings can be called by a chairperson or from a
majority vote of Board Members. Agendas for such meetings are

posted 24 hours in advance.
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Understanding the Role of the Governing Board
A2.2. Indicator: There is clear understanding about the role and responsibilities of the governing board and the
professional staff.
A2.2. Prompt: Determine the extent to which there is clear, sustainable understanding regarding the relationship
between the governing board and the professional staff.

Findings
The DOMHS School Board of Directors, the school administrative
staff (Principal, Assistant Principals and Office Manager), and their
respective representatives are responsible for all aspects of the dayto-day operations of DOMHS including, but not limited to, making
the necessary provisions for accounting, budgeting, payroll,
purchasing, liability, insurance, and the like. The DOMHS School
Board of Directors is responsible for providing fiscal accountability
by approving and monitoring the budget. Additionally, they ensure
effective organizational planning by approving long-range goals and
annual objectives, monitoring the general policies such as health and
safety, use and maintenance of facilities, and overseeing that the
school’s resources are managed effectively.
All management powers that are not specifically assigned to the
School Board of Directors are delegated to the principal. The
principal is in charge of the administrative staff and delegates
responsibility to the assistant principal, main office personnel, and
other staff members in order to ensure the effective operations of
DOMHS.

132

Supporting Evidence
School Board Agendas
School board Minutes
Town Hall Meeting sign-ins

DR. OLGA MOHAN HIGH SCHOOL
ACS WASC/CDE Self-Study Report
Governing Board and Stakeholder Involvement
A2.3. Indicator: Parents, community members, staff and students are engaged in the governance of the school.
A2.3. Prompt: Evaluate the ways the school community and parents are a) informed as to how they can participate in
the school’s governance and b) engaged in the governance of the school through their participation on the School Site
Council, ELAC, district LCAP committees and other advisory or shared decision-making groups that provide guidance
or direction to the school.

Findings
Parents: The DOMHS School Board of Directors includes two
parents of students that attend the school. The parent board members
are responsible for representing the concerns and needs of the
constituent groups to which they belong. Therefore, parent concerns
and issues are always considered in the execution of the quarterly
Board Meetings. Through email notices and online notifications, all
parents are made aware of upcoming Board Meetings and invited to
attend. Through the posting of meeting minutes and agendas before
and after the Board Meetings, the school ensures that all of the
school’s stakeholders are informed of the governing body, how they
can participate, and the responsibilities that the group manages.
Further, the school invites parents and community members to
monthly Town Hall Meetings as a means of ensuring that parents
and the public are aware of and involved in the decision-making
process. These meetings are public as well, and open to anyone who
wishes to join.
Teachers and Staff: In addition to the parent representatives on the
DOMHS School Board, two teachers are governing school board
members. The two teachers on the board serve as representatives for
the staff and are able to communicate staff questions and concerns
with the rest of the school board and inform teachers and staff of any
important decisions made during board meetings. All teachers are
invited to become teacher representatives for the DOMHS School
board annually.
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Board’s Evaluation/Monitoring Procedures
A2.4. Indicator: There is clarity of the evaluation and monitoring directed by the governing board and carried out by the
district administration.
A2.4. Prompt: Determine the degree to which there are evaluation and monitoring procedures conducted by the district
administration and reported to the governing board, including the annual LCAP assessment of district goals and the
Eight State Priorities, the review of student performance toward career and college readiness, assessment of overall
school programs and operations, and the fiscal health of the school.

Findings
The governing board convenes quarterly and discusses concerns
raised with student performance on shared assessments, including
benchmark assessments, ACT Aspire, Lexile assessments,
CAASPP, CELDT, and college entrance exams, especially as they
pertain to important subgroups. The governing authority quantifies
and assesses the success of the English Language Learners, Students
with Disabilities, and students who qualify for free lunch. The
compiled data is compared to the general population and assists in
identifying areas of strength and areas in need of improvement.
They also discuss the budget as it pertains to student enrollment,
past expenses and future expenses. The effectiveness and of all
expenses is discussed and decided by voting members of the
governing authority.
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Complaint and Conflict Resolution Procedures
A2.5. Indicator: The established governing board/school’s complaint and conflict resolution procedures as they apply to
the school’s stakeholders are effective.
A2.5. Prompt: Evaluate the effectiveness of the established governing board/school’s complaint and conflict resolution
procedures, including the ways the complaint procedures are communicated to parents.

Findings
Informal Concerns: Informal Concerns raised by stakeholders may
be presented and discussed informally at the monthly town hall
meetings. They are led by the school’s administration and held at the
school. Stakeholders are informed or reminded of school policies
and made aware of the school’s next steps when it pertains to a
shared concern regarding student achievement. However, the school
maintains an open door policy by which parents and other
stakeholders are welcomed to meet with the principal. Stakeholders
are additionally invited to submit informal concerns through School
Board Meetings, Mohan Cabinet meetings, and through informal
appointments with the school administration.
Formal Complaint & Conflict Resolution: The complaint and
conflict resolution procedures for DOMHS and Alliance
stakeholders, is a step-by-step process that is included in all school
charters. DOMHS complies with the complaint procedures set forth
by LAUSD. The school principal is appointed as the Uniform
Complaint Procedure (UCP) designee for the school and is
responsible for receiving and leading investigations on formal
complaints against the school for violating Ed Code or compliance.
Families receive written notice at the beginning of the year in
English and Spanish of the UCP process. In addition to the UCP, the
school also has a Complaint Response Unit (CRU) to manage
potential complaints from parents of students receiving special
education students. The purpose of the CRU is to give the school an
opportunity to resolve parent complaints without the need for
parents to resort to external complaint and due process mechanisms.
DOMHS operates in compliance with LAUSD requirements
regarding the CRU.
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A3. Leadership: Empowerment and Continuous Planning and Monitoring Criterion
Based on student achievement data, the school leadership, parent/community, and staff make decisions and initiate
activities that focus on all students achieving the schoolwide learner outcomes and academic, college, and career
standards. The school leadership and staff annually monitor and refine the single schoolwide action plan and make
recommendations to modify the LCAP based on analysis of data to ensure alignment with student needs.

Indicators with Prompts
Broad-Based and Collaborative
A3.1. Indicator: The school’s broad-based, collaborative planning process is a continuous improvement cycle that a)
assesses data to determine student needs, b) collaboratively determines and implements strategies and actions and c)
monitors results.
A3.1. Prompt: Determine the effectiveness of the continuous school improvement planning process to ensure that it is
broad-based, collaborative and fosters the commitment of the stakeholders.

Findings
School-wide policies are written in an Employee Handbook that is
discussed with staff by the principal at the beginning of the school
year. The handbook covers daily routines, procedures, and
expectations, thus clearly communicating defined responsibilities
and practices. The handbook is refined every year by administration
according to the teacher trends from the previous year. Faculty is
given the handbook to keep for the year as reference guide.
Communication Channels: The existing structures for internal
communication at DOMHS are very effective, collaborative, and
open between all levels of staff. Staff collaborates during weekly
professional development meetings where teachers and
administrative staff talk openly about school culture, professional
development and any pressing relevant concerns. Additionally,
DOMHS utilizes technology, such as Dropbox, Google documents,
Google Calendar and Microsoft Outlook to supplement prompt and
effective communication. The use of a variety of communication
channels at DOMHS promotes an environment of open
communication amongst all staff. Communication happens mostly
on a one-on-one level through emails, phone calls and messages.
That being said, many of the professional development sessions are
guided by and result in the review of student data. DOMHS
administration shares a variety of student data (perception, Lexiles,
achievement), and teachers reflect and provide feedback on how best
to develop interventions to meet any areas of need.
Professional Development: The processes and procedures for
involving staff are designed to support student learning on a
consistent basis. At the beginning of each quarter, teachers,
counselors, and administrators all meet at Alliance-wide professional
development sessions. During the conferences, staff analyzes
performance data from various assessments and participates in
professional development sessions to adjust instruction based on
data. In recent years, sessions have focused on best practices for
implementing Common Core standards, teacher evaluation systems,
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and technology integration.
Quarterly professional development conferences are supplemented
with weekly, on-site professional development sessions. Topics
covered in the weekly professional development sessions include
best-practices for supporting English Language Learners in the
classroom, understanding and accommodating for students with
disabilities, and effective instructional strategies to support all
students. In recent years, the school has focused specifically
on implementing reading and writing strategies across the
curriculum, as well as how to effectively assess all students. Weekly
professional developments further focus on developing teachers in
their specific content area. In this way, professional development
sessions remain consistent with ever-evolving student needs.
To further support teacher learnings through weekly professional
developments, teachers have the opportunity to participate in
Planning Days. Planning days are planned at least once a month and
are designed for teachers to design lesson plans that implement the
strategies discussed through professional development days. On
these specific days, teachers are provided a structured planning day,
that includes opportunities to receive peer feedback.
Teacher Evaluation: Teachers are held accountable through a
teaching evaluation system called ALLI, which is based on the
College-Ready Promise evaluation rubric. The traditional rubric
includes 32 indicators, thus providing a transparent and equitable
method for teachers striving to improve their practice. The new pilot
rubric that all but two teachers are currently participating in,
includes 10 streamlined instructional indicators and 4 streamlined
professionalism indicators. Additionally, Teacher Leaders and
administrators provide teachers with consistent, on-going feedback
and support to improve their teaching practice and their formal
observation scores.
Staff Collaboration: Additionally, teachers collaborate throughout
the year in several ways. For example, grade level teachers often
devise coordinated tutoring schedules, so that struggling students are
able to attend tutoring for all classes they need. Teachers also use
these opportunities to identify at-risk students and develop targeted
interventions. Teachers also use time to further develop their writing
structures, annotation structures, and other such systems. Teachers
also collaborate in departments. In these sessions, departments plan
for vertical integrations so that students are adequately prepared as
they spiral upwards through the curriculum.
School leadership regularly reviews current and past data in order to
continually implement successful student learning at DOMHS.
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Weekly meetings with a variety of stakeholders, including but not
limited to the principal, assistant principal, department chair/grade
level meetings, and counseling team meetings are held in order to
evaluate strengths and areas of improvement for school processes
and procedures. These meetings are data driven and focus on the
collaboration of staff in order to best serve DOMHS students.
Additionally, the principal routinely meets with the school’s
instructional leadership team. During these meetings, Teacher
Leaders meet with the principal to discuss issues currently facing the
school. These issues include student success, at-risk students,
Students with Disabilities, and English Language Learners.
Additionally, the leadership team regularly conducts instructional
walkthroughs in order to provide support and feedback to fellow
teachers. The school leadership team also discusses general school
morale and brainstorms solutions.
Furthermore, the Principal and Assistant Principal attend monthly
meetings where data is analyzed and compared with other Alliance
schools. These monthly meetings, hosted by the Alliance Home
Office, facilitate the review of data, and provide protocols to
disseminate the information, and develop solutions.
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Single School Plan for Student Achievement Correlated to Student Learning
A3.2. Indicator: The school’s Single Plan for Student Achievement (SPSA) is directly correlated to and driven by the
analysis of student achievement data.
A3.2. Prompt: How do staff ensure that the analysis of student achievement of the critical learner and college- and
career-readiness needs, schoolwide learner outcomes, and academic and career-readiness standards are incorporated
into the SPSA and impact the development, implementation, and monitoring of the SPSA and the LCAP?

Findings
In 2013, the California State Legislature approved Governor
Brown’s plan for Local Control Funding Allocation (LCFF). This
plan removed many funds that were restricted and replaced it with
supplemental funds that concentrate on students who are English
Language Learners, low income and or foster youth. Also, approved
was the Local Control Accountability Plan (LCAP), which requires
schools to meet annual student achievement goals. DOMHS
informed their LCAP using student data, and ensure that it aligned
with the priorities set by the state. The state priorities include
conditions for learning, pupil outcomes and stakeholder
engagement. In consultation with stakeholders and the Alliance
Home Office, DOMHS included the following elements in order to
be in compliance with the provisions of the LCFF and the
development of the LCAP.
DOMHS used the following quantitative data for the goal setting
process: CST ELA proficiency, CST math proficiency, Advanced
Placement exam results, annual CELDT data, English Learner
reclassification rate, A-G course completion/progress, CAASPP
data, and eligibility for enrollment at a 4-year university.
Additionally, the school has reflected and is now monitoring the key
indicators impacting school climate/culture such as attendance,
suspensions, and expulsions. Stakeholder survey results have also
been examined.
As a result of various stakeholder meetings, the school has identified
common recurring themes, which are reflected in the goals and
action/services. Common themes included:








Increase the reclassification rate of English Learners,
Effective teacher supports and evaluation,
Availability of instructional materials and adequate
facilities,
Increasing academic and social-emotional counselors and
other support personnel
Expansion of targeted support services for English
Language Learners and Students with Disabilities
Increased communication with and training for parents
Increased literacy and college- and career-readiness for all
students.
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It is essential to carefully monitor the plan to ensure fidelity of
implementation and accurate measurable data. DOMHS then
reviews the data and modifies any part of the plan found to be
ineffective. Evidence is collected for every student (benchmarks,
CELDT, CAHSEE, SAT/ACT, Lexile, etc.), for every teacher (peer,
differentiated and formal observations), and every class (CAHSEE,
AP, SAT/ACT). Data is analyzed by administration and staff to
ensure that students and teachers are receiving the supports needed
to promote student achievement.
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Staff Actions/Accountability to Support Learning
A3.3. Indicator: The school leadership and staff demonstrate shared decision-making, responsibility, and self-reflection
on actions and accountability for implementing practices and programs that support student learning.
A3.3. Prompt: Determine the effectiveness of the processes and procedures for involving staff in shared decisionmaking, responsibility, and self-reflection on actions and accountability to support student learning throughout all
programs.

Findings
Weekly Professional Development: DOMHS staff attends
mandatory weekly professional development meetings. These
meetings often review student achievement data and then task
teachers with developing interventions for their students. DOMHS
teachers are also introduced to instructional training which focus on
informing school-wide practice. Some of these trainings include
differentiated instruction for Students with Disabilities and English
Learners, and the development of formative and summative
assignments.
Teacher Collaboration Meetings: During these meetings, teachers
have time to meet as departments as well as grade level teams in
order to meet the specific needs of their students. This provides an
important forum for teachers to develop a sense of shared
responsibility and to coordinate their actions to support student
development. Working with their assigned counselor, DOMHS
teachers identify at-risk students and discuss interventions. DOMHS
teachers also identify patterns and trends within their classes and
recommend adjustments to their instruction in accordance with those
trends.
Beginning Teacher Support and Assessment: The school also has
a number of teachers that are involved in Beginning Teacher
Support and Assessment (BTSA). The program assists teachers with
additional observations, coaching, mentoring, and support from a
credentialed teacher.
ALLI Instructional Coaches: Alliance schools offer peer
mentorship and coaching opportunities through the ALLI program,
which pairs Highly Effective or Master teachers with developing
teachers to offer on-site support. Instructional Coaches are trained in
the ALLI rubric and are able to provide teachers with consistent, ongoing feedback and support to improve their teaching practice and
their formal observation scores.
Instructional Leadership Team: The DOMHS Instructional
Leadership Team is made up of Teacher Leaders from across
departments. The ILT is designed to help provide direction and
assistance to all staff members. The Instructional Leadership Team
often conducts instructional walkthroughs to get a snapshot of
instructional trends and practices. These walkthroughs then inform
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the feedback that the Teacher Leaders give their respective
departments.
Professional Development/Satisfaction Surveys: At each
professional development, teachers reflect on their teaching practices
and how they are aligned with the school’s vision and mission
statement. Content area data as well as grade level data are reviewed
in order to identify trends, areas of strengths, and weaknesses. Based
on these reflections and observations, professional development
topics are identified. During school-wide professional development
meetings, teachers, counselors, and administrators present
information, provide feedback, and determine next steps. In
additions, during the Alliance-wide professional meetings, teachers,
counselors, and administrators also assess areas of strengths and
weaknesses, and recommend strategies for individual and schoolwide interventions.
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Internal Communication and Planning
A3.4. Indicator: The school has effective existing structures for internal communication, planning, and resolving
differences.
A3.4. Prompt: Evaluate the effectiveness of the existing structures for internal communication, planning, and resolving
differences among the staff or administration?

Findings
Communication Channels: The existing structures for internal
communication at DOMHS are very effective, collaborative, and
open between all levels of staff. DOMHS staff members collaborate
during weekly professional development meetings, where teachers
and administrative staff talk openly about school culture,
professional development, and any pressing relevant concerns. The
administration also hosts weekly, bi-weekly, and monthly meetings
with office staff, activities coordinators, and counselors, to name a
few. Additionally, DOMHS utilizes technology, such as Dropbox,
Google documents, Google Calendar and Microsoft Outlook to
supplement prompt and effective communication. The use of a
variety of communication channels at DOMHS promotes an
environment of open communication for all members of the
DOMHS community. Communication happens mostly on a one-onone level through emails, phone calls, and messages, but in-person
meetings also happen quite frequently at DOMHS.
Conflict Resolution: All levels of staff are involved in everyday
school practices and communicate with one another to make sure
that the best quality of service possible is being offered. The result is
a culture of openness and minimal conflict. In the rare case of
conflict, a qualified staff member who, remaining objective, will
help find the best compromise to resolve the issue between both
involved parties. Conflict is handled efficiently and promptly as it
arises by a qualified staff member that is trained and ready to handle
any grievance and find collaborative resolutions to conflict. Clear
guidelines are also outlined in the Alliance Handbook indicating the
Complaint Resolution Process.

143

Supporting Evidence
PD agendas
Google Calendar
Google Drive
Emails
Staff Handbook

DR. OLGA MOHAN HIGH SCHOOL
ACS WASC/CDE Self-Study Report

A4. Staff: Qualified and Professional Development Criterion
A qualified staff facilitates achievement of the student academic standards and the schoolwide learner outcomes through a
system of preparation, induction, and ongoing professional development. There is a systematic approach to continuous
improvement through professional development based on student performance data, student needs, and research.

Indicators with Prompts
Qualifications and Preparation of Staff
A4.1. Indicator: The school has procedures to ensure that staff members are qualified based on staff background,
training, and preparation.
A4.2. Prompt: Evaluate the procedures to ensure all staff members in all programs, including online instruction, are
qualified for their responsibilities based on employment policies and practices, staff background, training, and
preparation.

Findings
Hiring Process: In order to ensure that all staff members are
qualified to work at DOMHS, the following steps are followed:







Develop a detailed job description
Post the position
Screen paper applicants
Schedule interviews
Select an interview panel
Conduct panel interviews

Schedule sample lesson
Prepare student perception surveys
Ensure that panel has coverage for sample lesson
observation

Sample lessons provide insight into a candidate’s teaching style,
content knowledge, and classroom management. If the candidate’s
sample lesson fits within the focus of the school, the principal calls
the candidate’s references. Once it is confirmed that the final
candidate has indeed been chosen, the Principal notifies the HR
Coordinator. The Coordinator then reviews the Edjoin application
and collects all needed documents, validates teaching credential, etc.
Upon approval from HR, an offer letter is sent to the candidate.
Upon accepting the offer, the New Hire must:




See Chapter 1
Alliance New Teacher Fliers
ALLI Rubric
EdReflect

Once candidates are interviewed a short list of candidates are invited
to conduct a sample lesson:




Supporting Evidence
Staff Handbook

Comply with all Background checks and TB screening
Attend a new hire orientation
Sign contract (if applicable)

If the hiring process takes place prior to the beginning of the school
year, then new teachers to the profession and to the Alliance are
required to attend the New Teacher On-Boarding the last week of
July. All new teachers attend a three-day institute hosted by Alliance
where they learn about classroom management, standards based
grading, standards based bulletin boards, taking attendance
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electronically, entering grades, etc. Additionally, DOMHS provides
on-site training to help new teachers acclimate to the culture,
expectations, and policies of DOMHS.
Teacher Evaluation: In order to ensure that all teachers are
providing students with quality instruction, the school administration
conducts thorough observations and provides coaching. If the
teacher is being evaluated using the traditional observation system,
then those teachers receive a minimum of two short (differentiated)
and one full (formal) observation each semester. For teachers on the
new streamlined pilot observation, teachers will receive a total of
two (formal) observations each semester. Additionally, DOMHS
administrators conduct biweekly observations and feedback cycles
for all teachers, using the Relay GSE framework. DOMHS teachers
are also expected to set individualized professional goals. These
goals are entered onto Bloomboard (now called EdReflect) and
progress is monitored. EdReflect, a web-based platform, is used to
manage the observation process. DOMHS administration then offers
teachers feedback, exemplars, and practice time for teachers to
develop their instructional practice prior to their next lesson.
Teachers who served in a regular teaching assignment for the prior
school year and are still employed with the Alliance through
December may or may not receive a new level of effectiveness based
on their effectiveness rating from the prior school year. If their level
of effectiveness improves, they are eligible to receive retroactive
pay, and a new base salary for the duration of the school year and
throughout the remainder of their time at Mohan. Effectiveness
rates are as such:






Master Teacher (3.5-4.0)
Highly Effective (3.0-3.49)
Effective (2.5 - 2.99)
Achieving (2.0-2.49)
Entering (1.5- 1.99)
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Staff Assignment and Preparation
A4.2. Indicator: The school has a process to assign staff members and provide appropriate orientation for all
assignments, including online instruction and focused programs, to maximize the expertise of the staff members in
relation to impact on quality student learning.
A4.2. Prompt: Evaluate the process to assign staff members and provide an appropriate orientation process, including
online instruction and focused programs, to maximize the expertise of all staff members in relation to impact on quality
student learning.

Findings
Hiring Process: To ensure proper qualification of staff, all
prospective staff members go through a multi-step hiring process.
Once a candidate is selected, the Alliance College- Ready Schools
Human Resources department checks background information to
determine qualifications, including credentials, degrees earned,
references, and other pertinent information. Once information has
been verified, school staff is assigned to their roles based on content
level knowledge, credential, and experience. Additionally, all staff is
encouraged to take on additional leadership roles, such as being part
of committees, coordinating projects, and/or sponsoring school
clubs. All DOMHS teachers teach within their credentialed area, and
many teachers lead school programs within their areas of expertise
or interest.
New Hire Orientation & Beginning of Year Conference:
Employment practices and policies are clearly communicated to all
staff through an orientation held by the Alliance home office. In
addition to the specialized orientation, all teachers begin the year
with a weeklong professional development conference. During this
time, teachers are brought reintroduced to the departmental and
grade level developments, as well as new school policies.
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Edjoin Application
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PD agendas
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Defining and Understanding Practices/Relationships
A4.3. Indicator: The school implements a clear system to communicate administrator and faculty written policies, charts,
and handbooks that define responsibilities, operational practices, decision-making processes, and relationships of
leadership and staff.
A4.3. Prompt: Evaluate the system used to communicate administrator and faculty written policies, charts, pacing
guides and handbooks that define responsibilities, operational practices, decision-making processes, and relationships
of leadership and staff. Determine the degree of clarity and understanding of these by administration and faculty.

Findings
Staff Handbook: Once hired at DOMHS, each staff member is
given a DOMHS Staff Handbook and an Alliance Staff Handbook
that contains information related to professional responsibilities,
school procedures, and staff orientation. The handbook serves as a
basis for establishing common protocols in terms of teacher
responsibility, important teaching practices, important dates and
times, and rules for students.
New Hire Orientation: New teachers to the profession and to the
Alliance are required to attend the New Teacher On- Boarding
during the last week of July. All new teachers attend a three-day
institute where they learn about classroom management, standards
based grading, standards based bulletin boards, taking attendance
electronically, entering grades, etc. Mohan new teachers are also
expected to attend a new teacher on-site training that provides them
with insight into some of the policies and expectations of Mohan.
Following this orientation, every teacher is required to attend a 3day Alliance-wide professional development conference where
teachers are trained on Common Core Anchor Standards by
department. This conference provides teachers with the opportunity
to form professional relationships with staff from other high schools
within the Alliance and collaborate throughout the year during
ongoing professional development. Finally, every member of the
DOMHS staff also attends 2-day school site-based training where
teachers and staff have an opportunity to review the DOMHS staff
handbook, establish school wide goals, prepare classrooms, etc.
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Staff Handbook
DOMHS New Teacher Training
Alliance New Teacher Training
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Support of Professional Development/Learning and Measurable Effect on Student Learning
A4.4. Indicator: The school effectively supports professional development/learning with time, personnel, material, and
fiscal resources to facilitate all students achieving the academic, college- and career-readiness standards, and the
schoolwide learner outcomes.
A4.4. Prompt: Determine the effectiveness of the professional development support, time and resources to meet the
needs. To what measurable effect have the professional development/ learning activities, including coaching and
mentoring, had on student learning?

Findings
Weekly Professional Development Meetings: DOMHS
administrators support teachers through weekly professional
developments. The professional developments focus on literacy
skills, supports for subgroups of students, and college readiness.
Teachers have received additional training on differentiated support
ELL and Students with Disabilities. DOMHS teachers have also
received training on the SST process, accommodations of test and
supports for students in Special education. Teachers have also
received training on Edmodo, Pinnacle, Naviance, and other
technology resource that help us support student learning and
student college and career goals.
One of the strengths of the professional development is the
opportunity to collaborate with content-alike or grade-alike teachers
who can share best practices, analyze student work, and provide
collaborative feedback for improvement of instructional practices.
Alliance Wide Professional Development: All teachers and staff
from the Alliance schools meet four times throughout the year and
have the opportunity to take part in content-based sessions as well as
choice sessions based on various techniques, technology insights,
and collaborate on designing lessons and units for instruction. A
strength of the Alliance-wide professional development is that it is
driven by student achievement data, as each session is provided with
its relevant impact on improving student success.
Department Professional Development: Math teachers attend 2-3
sessions per month with other Alliance teachers in their content area
to collaborate on recent instruction, best instructional practices
and/or assessment results. Additionally, all teachers are led by an
instructional coach, who in collaboration with the principal,
develops monthly professional development trainings related to their
specific content area.
Beginning Teacher Support and Assessment (BTSA) Support:
Newer and novice teachers receive support from more experienced
teachers. The BTSA coaches provide instructional support with
planning, classroom management, and assessment to improve
teacher practice. Forty hours of support is given per semester to the
teachers attempting to clear their credential in the state of California.
Support is provided in the form of lesson review, observation and
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PD Agendas
PD presentations
BTSA documents
Grade level meeting agendas
Department meeting agendas
Google Calendar
DDC notes
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consultation. The strength of the process in the in-depth support for
candidates at the school site in a variety of formats.
Bi-Weekly Observation Feedback Cycle: DOMHS teachers are
observed at minimum on a biweekly basis by an administrator. That
same week, the administrator meets with the observed teachers and
provides bite-sized and targeted feedback to help improve the
teacher’s instruction. The teacher and administration then practice
the implementation of the feedback during the meeting, and then the
administrator schedule revisit the teacher to observe the
implementation of the feedback in a real class. The observation
feedback cycle is modeled after the Relay GSE framework.
Data-Driven Meetings: A select group of DOMHS teachers are
currently piloting data-driven meetings with select instructional
coaches (administrators or teacher leaders). In these meetings, a
teacher will provide their instructional coach with the data and
results of a recent formative or summative assessment. The
instructional coach reviews the data and then meets with the teacher
to reflect on the data and determine how the teacher’s next steps,
any necessary interventions, and appropriate models for re-teaching.
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Supervision and Evaluation
A4.5. Indicator: The school implements effective supervision and evaluation procedures in order to promote
professional growth of staff.
A4.5. Prompt: How effective are the school’s supervision and evaluation procedures?

Findings
ALLI Observations: In order to ensure that all teachers are
providing students with quality instruction, the DOMHS
administration conducts thorough observation and provides
coaching. If the teacher is being evaluated using the traditional
observation system, then those teachers receive a minimum of two
short (differentiated) and one full (formal) observation each
semester. For teachers on the new streamlined observation, teachers
will receive a total of two (formal) observations each semester.
Additionally, DOMHS administrators conduct biweekly
observations and feedback cycles for all teachers, using the Relay
GSE framework. DOMHS teachers are also expected to set
individualized professional goals. These goals are entered onto
Bloomboard (now called EdReflect) and progress is monitored.
EdReflect, a web-based platform, is used to manage the observation
process. DOMHS administration then offers teachers feedback,
exemplars, and practice time for teachers to develop their
instructional practice prior to their next lesson.
Teachers who served in a regular teaching assignment for the prior
school year and are still employed with the Alliance through
December may or may not receive a new level of effectiveness based
on their effectiveness rating from the prior school year. If their level
of effectiveness improves, they are eligible to receive retroactive
pay, and a new base salary for the duration of the school year and
throughout the remainder of their time at Mohan.
Accountability Measures: To maintain accountability, sign-in
sheets are utilized to track school staff participation in meetings,
professional development opportunities, or other mandatory events.
Additionally, the DOMHS administration is in charge of observing
content delivery, teaching strategies, and classroom management to
ensure that school-wide best practices are being shared and
implemented throughout the school.
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A5. Resources Criterion
The human, material, physical, and financial resources are sufficient and utilized effectively and appropriately in
accordance with the legal intent of the program(s) and LCAP to support students in accomplishing the academic
standards, the college- and career-readiness standards, and the schoolwide learner outcomes.

Indicators with Prompts
Allocation Decisions and Their Impact
A5.1. Indicator: There is a relationship between the decisions about resource allocations, the school’s vision, mission,
the schoolwide learner outcomes, the critical learner needs, the district’s LCAP and the Single Plan for Student
Achievement (SPSA), the academic standards, and the college- and career-readiness standards. The school leadership and
staff are involved in the resource allocation decisions.
A5.1. Prompt: Evaluate the extent to which the resources are allocated to meet the school’s vision, mission, the
schoolwide learner outcomes, the critical learner needs, the student needs identified in the district LCAP and the SPSA,
the academic standards, and the college- and career-readiness standards. Determine the extent to which leadership and
staff are involved in the resource allocation decisions. What impact has the process for the allocation of resources made
on student learning?

Findings
In 2013, the California State Legislature approved Governor
Brown’s plan for Local Control Funding Allocation (LCFF). This
plan removed many funds that were restricted and replaced it with
supplemental funds that concentrate on students who are English
Language Learners, low income and or foster youth. Also, approved
was the Local Control Accountability Plan (LCAP), which requires
schools to meet annual student achievement goals. DOMHS
informed their LCAP using student data, and ensure that it aligned
with the priorities set by the state. The state priorities include
conditions for learning, pupil outcomes and stakeholder
engagement. In consultation with stakeholders and the Alliance
Home Office, DOMHS used the following quantitative data for the
goal setting process: CST ELA proficiency, CST math proficiency,
Advanced Placement exam results, annual CELDT data, English
Learner reclassification rate, A-G course completion/progress,
CAASPP data, and eligibility for enrollment at a 4-year university.
Additionally, the school has reflected and is now monitoring the key
indicators impacting school climate/culture such as attendance,
suspensions, and expulsions. Stakeholder survey results have also
been examined.
As a result of various stakeholder meetings, the school has identified
common recurring themes, which are reflected in the goals and
action/services. Common themes included:






Increase the reclassification rate of English Learners,
Effective teacher supports and evaluation,
Availability of instructional materials and adequate
facilities,
Increasing academic and social-emotional counselors and
other support personnel
Expansion of targeted support services for English
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Language Learners and Students with Disabilities
Increased communication with and training for parents
Increased literacy and college- and career-readiness for all
students.

The themes identified above are included in the school’s budget and
investments for targeted student populations are identified on
subsequent pages of this document. Specifically, the following
LCFF investment priorities reflect the feedback received from
stakeholders and student data, and are tied to the academic data and
needs of the students.
 English Learners
 School climate and student engagement
 Students with disabilities
 Parent engagement
 Focus on literacy for CCSS implementation
 Focus on College and Career Readiness
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Practices
A5.2. Indicator: There are processes operating in relationship to district practices for developing an annual budget,
conducting an annual audit, and at all times conducting quality business and accounting practices.
A5.2. Prompt: Evaluate the effectiveness of the school’s processes in relationship to district practices for developing an
annual budget, conducting an annual audit, and at all times conducting quality business and accounting practices,
including protections against mishandling of institutional funds. (Note: Some of this may be more district-based than
school-based.)

Findings
All quality business and accounting practices, including protections
against mishandling of institutional funds are maintained at all
times. The budget development procedures describe above ensure
the involvement of all stakeholders. Internal controls prevent
mishandling of institutional funds and are examined by an outside
annual audit. Alliance Accounting Department is responsible for the
preparation and fair presentation of combined financial statements in
accordance Generally Accepted Accounting Principles (GAAP); this
includes the design, implementation and maintenance of internal
control relevant to the preparation and fair presentation of combined
financial statements that are free from material misstatement,
whether due to fraud or error.
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Facilities
A5.3. Indicator: The school’s facilities are adequate to meet the students’ learning needs, support the educational
program (i.e., accomplish the vision, mission, and the schoolwide learner outcomes) and are safe, functional, and wellmaintained.
A5.3. Prompt: Determine the extent to which the facilities enable the school to maintain a learning environment to meet
the educational health and safety needs of students.

Findings
DOMHS facilities are safe, functional, and well maintained.
However, they do not currently meet the desired requirements to
fulfill the overall mission and vision of the school. The long-term
goal for DOMHS is to identify a permanent facility to provide a
resource for all school stakeholders and local community. The
current site does not have sufficient recreational space for students,
nor does it have an enclosed meeting space for large assemblies.
Additionally, storage is significantly limited, and science labs are
not well-equipped and ventilated labs for science; DOMHS lacks a
library/technology room for students to complete assignments and
conduct research, and there are limited office spaces, meeting
spaces, and parking spaces. That being said, the DOMHS
community has been resilient and resourceful in maximizing the
resources available to ensure that students are receiving a high
quality education.
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Instructional Materials and Equipment
A5.4. Indicator: The policies and procedures for acquiring and maintaining adequate instructional materials and
equipment, such as textbooks, other printed materials, audio-visual, support technology, manipulatives, and laboratory
materials are effective.
A5.4. Prompt: Evaluate the effectiveness of the policies and procedures for acquiring and maintaining adequate
instructional materials and equipment, such as technology tools and software, the support systems for technology,
software, textbooks, other printed materials, library media resources, manipulatives, and laboratory materials for
instruction including online.

Findings
Staff Equipment: All teachers are provided with a laptop computer
and a teacher iPad (if requested). Each room is equipped with a
locked iPad or laptop cart and chargers. If requested, teachers also
have access to a projector, speakers and a document camera. All
office staff are provided with a desktop computer or laptop.
Additionally, all classes have textbooks and support materials. All
English and Math have access to the Collections and CPM
curriculum, respectively. English teachers have several sets of
novels. English and Spanish teachers have mini-libraries in their
classrooms. All AP teachers have AP textbooks and resource
materials. Teachers also use departmental budgets to purchase
supplemental learning materials, approved by DOMHS
administration. In addition, the main office maintains an inventory
of markers and other office supplies. The Office Manager monitors
this inventory.
Student Equipment: All students, grades 9-12, have access to
either a Macbook Air, Chromebook, or iPad in all of their classes.
While some devices come equipped with preloaded software, most
devices are used to access online digital content hosted on online
teacher platforms like Edmodo and Google Classroom. DOMHS
has continued to prepare students for the Common Core State
Standards and for college- and career-readiness by exposing students
to the technological demands of the 21st century.
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Well-Qualified Staff
A5.5. Indicator: Resources are available to enable the hiring, nurturing, and ongoing professional development of a wellqualified staff for all programs such as online instruction and college and career.
A5.5. Prompt: Determine if the resources are available to hire, nurture, and provide ongoing professional development
for a well-qualified staff. Include specifics if online, IB, and/or college and career preparation programs are in place.

Findings
DOMHS has the resources to hire, nurture and provide staff with
ongoing professional development. Part of the 7% of the DOMHS
annual budget is allocated to the Alliance home office, including the
Human Resources department. On our behalf they conduct a
thorough credential and background check as well as assists the
school with offer letters, postings, teacher recruitment materials and
fairs, teacher contracts and other HR related issues. DOMHS also
allocates funds for weekly PDs and Alliance Wide PDs to assure
that all teachers and teacher aides can participate. Furthermore,
funds are allocated for outside PDs for administration, teachers and
counselors. This includes AP Summer Institutes, National College
Access Network conferences, National Association for College
Admissions Counselors, and UC/CSU counselor trainings. Training
may also include emphases on English Language Learners (English
3D training) and Students with Disabilities (Behavior Support Plan
training). Finally, teachers wanting to clear their credentials can
participate in BTSA, which is in part financially supported by the
school.
ALLI Observations: In order to ensure that all teachers are
providing students with quality instruction, the DOMHS
administration conducts thorough observation and provides
coaching. If the teacher is being evaluated using the traditional
observation system, then those teachers receive a minimum of two
short (differentiated) and one full (formal) observation each
semester. For teachers on the new streamlined observation, teachers
will receive a total of two (formal) observations each semester.
Additionally, DOMHS administrators conduct biweekly
observations and feedback cycles for all teachers, using the Relay
GSE framework. DOMHS teachers are also expected to set
individualized professional goals. These goals are entered onto
Bloomboard (now called EdReflect) and progress is monitored.
EdReflect, a web-based platform, is used to manage the observation
process. DOMHS administration then offers teachers feedback,
exemplars, and practice time for teachers to develop their
instructional practice prior to their next lesson.
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Long-Range Planning
A5.6. Indicator: The district and school’s processes for regularly and effectively aligning the Local Control
Accountability Plan (LCAP) with site resource decisions ensures the continual availability and coordination of
appropriate funds to support students’ achievement of the critical learner needs, the academic standards, college- and
career-readiness standards, and the schoolwide learner outcomes.
A5.6. Prompt: Evaluate the effectiveness of these processes.

Findings
DOMHS’s budget and Single Plan for Student Achievement is
created with input of all stakeholders, implemented with fidelity and
measured to evaluate effectiveness. The resulting data is shared with
all stakeholders and reviewed by the Board of Directors.
Additionally, the Alliance Home Office provides us with internal
controls that support the implementation of the plan (Area
Superintendent, Alliance Directors and Coaches, HR, Accounting,
etc.). The team assures that the school has the appropriate funding,
monitors implementation, and analyzes the data generated to ensure
the plan’s success.
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A6. Resources Criterion [Charter Schools only]
The governing authority and the school leadership execute responsible resource planning for the future. The school has
developed policies, procedures, and internal controls for managing the financial operations that meet state laws, generally
accepted practices, and ethical standards. The school is fiscally solvent and uses sound and ethical accounting practices
(budgeting/monitoring, internal controls, audits, fiscal health, and reporting).

Indicators with Prompts
Long-range Financial (and Other Resources) Plan and Stakeholder Involvement
A6.1. Indicator: The school regularly involves stakeholders in the review of its long-range plan/capital needs (and other
resources) in relation to the school’s vision, mission, and schoolwide learner outcomes. Decisions about resource
allocation are directly related to the school’s vision, mission, and schoolwide learner outcomes.
A6.1. Prompt: Evaluate the effectiveness of how the school regularly reviews its long-range plan/capital needs (and
other resources) and makes decisions about resource allocations.

Findings
The Alliance Board of Directors is responsible for providing fiscal
accountability by approving and monitoring the budget during each
quarterly meeting. The Alliance Board of Directors ensures effective
organizational planning by approving long-range goals and annual
objectives. Once the long-range goals have been set and funds
allocated into their respective budgets, the principal will handle all
petitions for school funds (professional development, travel, club
requests).
The yearly development of the LCAP document is another
opportunity that the school has to review allocation of resources and
determine alignment with school vision, mission, SLOs, and long
term goals. The LCAP is developed by analyzing current allocation
of resources, determining its effectiveness on student performance
data, obtaining input from stakeholders, and determining fiscal
stability. The principal participates in two annual budget meetings to
review mid-year and end of year progress. The budget meetings
include discussion on how current allocation of funds meet longterm goals.
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Regular Accounting and External Audit Procedures
A6.2. Indicator: The school has written policy that defines internal controls, contracts, regular accounting, and external
audit procedures.
A6.2. Prompt: Comment on the effectiveness of the accounting procedures and review process to determine if they meet
the generally accepted principles of accounting and audit procedures and education code for charter schools.

Findings
Supporting Evidence
Alliance Financial Team provides back-office services for DOMHS
School Budget
including budgeting/forecasting, account set-up (Insurance, benefits, Financial Audit
attendance tracking), payroll, compliance, required reporting, service
vendor contract negotiation and management, and purchasing. The
financial team ensures the accounting system for DOMHS, and
follows generally accepted accounting principles. Funds designated
for the school are accounted for separately and are allocated to
DOMHS.
The Alliance Chief Financial Officer (CFO) is responsible for
selecting and contracting with an accountant chosen from the
California state list of auditors approved to conduct charter school
audits to conduct the required annual financial audit (Conducted
centrally each August to September), and works with the auditor to
complete the audit. Any findings are reported to DOMHS and
Alliance leadership to provide an improvement strategy and report to
the State Controller's Office. The Alliance CFO ensures that the
auditor sends the completed audit to the required agencies by the
statutory deadline.
The LAUSD Oversight team also conducts audits and rates the
school’s level of fiscal responsibility. DOMHS has consistently
obtained a 4/4 rating on Fiscal Operations on the annual LAUSD

Academic Performance based oversight visit.
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Processes for Implementation of Financial Practices
A6.3. Indicator: The school employs accountability measures to assure that personnel follow fiscal policies and
procedures.
A6.3. Prompt: Evaluate the effectiveness of the school’s processes and protections for the following: 1) who is
authorized to sign contracts, write checks, and release institutional funds; 2) the monitoring of payroll information; 3)
the review of bank reconciliations and deposits/withdrawals of all school financial accounts; and 4) the policies and
procedures for the use of credit cards and other lines of credit.

Findings
Alliance Financial Team provides back-office services for DOMHS
including budgeting/forecasting, account set-up (Insurance, benefits,
attendance tracking), payroll, compliance, required reporting, service
vendor contract negotiation and management, and purchasing. The
financial team ensures the accounting system for DOMHS, and
follows generally accepted accounting principles. Funds designated
for the school are accounted for separately and are allocated to
DOMHS.
The school principal, the CFO, and their designees are the only
individuals with the authorization to sign contracts, write checks,
release institutional funds, and use the school credit card. The
Alliance Financial Team provides the appropriate guidance for
ensuring that all the necessary documentation is submitted prior to
any contractual or financial transaction.
The Alliance Chief Financial Officer (CFO) is responsible for
selecting and contracting with an accountant chosen from the
California state list of auditors approved to conduct charter school
audits to conduct the required annual financial audit (Conducted
centrally each August to September), and works with the auditor to
complete the audit. Any findings are reported to DOMHS and
Alliance leadership to provide an improvement strategy and report to
the State Controller's Office. The Alliance CFO ensures that the
auditor sends the completed audit to the required agencies by

the statutory deadline. The Alliance Financial Team also
provides the DOMHS principal with monthly budget reports
as a snapshot of the school’s financial transactions and budget
projections
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Budgeting Process — Transparency
A6.4. Indicator: The school develops and monitors its annual budgeting process to ensure transparency and stakeholder
involvement.
A6.4. Prompt: Evaluate the effectiveness of the school’s procedures to develop and monitor its annual budgeting
process to ensure transparency and stakeholder involvement.

Findings
The school budget is reviewed during board meetings quarterly.
Board meetings agenda and minutes are available to the public both
by request, on the school bulletin board, and on the school website.
All board and town hall agendas are posted on the school bulletin
board and on the school website.
The DOMHS School Board ensure that the school’s budgeted
LCAP concentrates on student goals, based on student data, that is
aligned with the eight state priorities. The Board of Directors is
made up of representatives of various stakeholders (Alliance
appointees, DOMHS administrators, staff and parents), who are
responsible for long range planning of the budget. Ultimately, they
ensure that the LCAP goals, school-wide expectations, and learning
results are in the process of being achieved. By having this type of
stakeholder representation, the school not only ensures that all
stakeholders have a voice in the process, but it guarantees
transparency and accountability.
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Adequate Compensation, Staffing, Reserves
A6.5. Indicator: The school governing body provides adequate compensation to faculty, administrators, and staff;
adequate staffing for the school’s program; and reasonable accumulation of reserves.
A6.5. Prompt: To what extent does the school’s governing body provide adequate compensation to faculty,
administrators, and staff; adequate staffing for the school’s program; and reasonable accumulation of reserves?

Findings
The DOMHS School Board, school principal, and the Alliance
Charter management organization are all responsible for making
necessary provisions for accounting, budgeting and payroll.
Compensation is competitive and relevant to individual employee’s
education level and experience as it pertains to specific jobs. In
addition, there is a bonus structure in place for all employees based
on the criteria set forth by the Alliance. Budgeting decisions are
made to ensure that the school’s day-to-day operations run smoothly.
The DOMHS School Board ensures that there is fiscal
accountability and that the school’s resources are managed
effectively.
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Marketing Strategies
A6.6. Indicator: The school has marketing strategies to support the implementation of the developmental program,
including research and information to help develop future planning.
A6.6. Prompt: Evaluate the effectiveness of the school’s marketing strategies to support the implementation of the
developmental program, including research and information to help develop future planning.

Findings
DOMHS employs a variety of strategies to recruit students and
families. Administration and counselors attend Middle school fairs.
They also attend community meetings and reach out to all
community partners to help spread the word. Every year, school
members mobilize with the help of parents and students to get the
word out about student successes at DOMHS. Additionally, the
school hosts recruitment nights and tours for prospective families.
Furthermore, all materials and presentations are available in both
English and Spanish. The school advertises the application process
on the website towards the beginning of October. The Alliance
Home Office also sends flyers to the community and places flyers on
the Alliance website. Much of the marketing for the school is now
conducted by the parents through word of mouth due to the school’s
success and history within the community. The school begins
accepting applications in November. Siblings of current students
have priority registration, otherwise enrollment is based on a firstcome, first-served basis. The school hosts an orientation where
parents receive a registration package. All incoming freshmen are
expected to attend summer bridge program where enrollment of the
upcoming freshmen class is finalized. A waiting list for all grade
levels is consistently established each year.
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Informing the Public and Appropriate Authorities
A6.7. Indicator: The governing authorities and school leaders inform the public and appropriate governmental
authorities about the financial needs of the organization.
A6.7. Prompt: Evaluate the effectiveness of the processes for the governing authorities and school leaders for informing
the public and appropriate governmental authorities about the financial needs of the organization.

Findings
The school’s main oversight entity is LAUSD. Every year LAUSD
conducts an Academic Performance Oversight that requires the
school to provide fiscal information. Financial needs are based on
school vision, mission, and SLOs. The committee then provides
feedback on the allocation of resources. The school has consistently
obtained a 4/4 rating on Fiscal responsibility. The LCAP review
process requires school leaders to inform the public and appropriate
government authorities on the financial needs of the school. The
review is conducted yearly. Parent Town Hall and the school
website are open to the public and contain the LCAP document.
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ACS WASC Category A. Organization: Vision and Purpose, Governance,
Leadership, Staff, and Resources:
Summary, Strengths, and Growth Needs
Summary

Dr. Olga Mohan High School has a clearly articulated vision and mission statement, and recently updated its
Schoolwide Learner Outcomes to reflect the school’s updated goals in 2016. The SLOs are based on current
educational research and the CCSS college- and career-readiness standards. The SLOs were developed after a
review of the 2014 midterm visit. In reflecting on the current direction of the school, the DOMHS
administration solicited suggestions from the DOMHS staff to determine whether the ESLRs should be
updated and/or replaced with revised SLOs. DOMHS staff reviewed data and key competencies in
communication, critical thinking, problem solving, and lifelong learning along with the old ESLRs to develop
the SLOs.
DOMHS has an active and engaged school community with a variety of opportunities for different stakeholders
to engage in the decision making and accountability process. DOMHS has some highly engaged parents, but
still needs to encourage more parent involvement. DOMHS also has highly qualified staff who are responsible
for providing a high-quality education. DOMHS ensures that they employ and train their teachers to address
the achievement gap for English Language Learners and Students with Disabilities. DOMHS also makes it a
priority to ensure that all students have the resources to competitive in the college admissions process.
DOMHS’ LCAP and SPSA, as well as their SLOS, support their efforts to meet the needs of all students.
DOMHS and the Alliance Home Office provide trainings and professional development for teachers,
administrators, and support staff in Common Core strategies, instructional and curriculum strategies, and
ALLI trainings. The DOMHS School Board, the Alliance Home Office, and the DOMHS administration
actively review the school’s policies, budgets, and resources.
Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and Resources: Areas of Strength






DOMHS has a highly qualified staff that takes an active interest in their students’ academic
success and development as lifelong learners
DOMHS has a mission and vision that prioritizes a rigorous and diverse academic program. It is
supported by personal relationships and supports both academic and extracurricular pursuits. The
mission is clear, shared, and understood by all stakeholders.
DOMHS Administration, Board of Directors and Alliance Home Office support the school's
mission through funding, staff support, monitoring, and active interest in its student and programs.
DOMHS has a multileveled system for data review, program evaluation, teacher and administrator
evaluation.



DOMHS provides stakeholders with broad based, shared decision making that includes all
stakeholders. Communication among stakeholders is open, honest and transparent



DOMHS LCAP and SPSA directly align with its Critical Learner Needs

Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and Resources: Areas of Growth




DOMHS needs a new facility to meet student needs.
DOMHS needs more professional development that specifically target teacher needs in providing
differentiated support for Students with Disabilities and English Language Learners
DOMHS needs to encourage more frequent parent involvement and feedback
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Category B: Standards-based Student Learning: Curriculum
B1. Rigorous and Relevant Standards-Based Curriculum Criterion
All students participate in a rigorous, relevant, and coherent standards-based curriculum that supports the achievement of
the academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes. Through
standards-based learning (what is taught and how it is taught), these are accomplished.

Indicators with Prompts
Current Educational Research and Thinking
B1.1. Indicator: The school uses current educational research related to maintain a viable, meaningful instructional
program that prepares students for college, career, and life.
B1.2. Prompt: Evaluate how effective the school uses current educational research related to the curricular areas to
maintain a viable, meaningful instructional program for students.

Findings
Curriculum
The foundation of the curriculum at DOMHS begins with the
integration of the Common Core State Standards (CCSS), College
and Career Readiness Standards (CCRS), and School-wide Learner
Outcomes (SLOs):
1. Students collect and analyze data from various sources to
justify conclusions.
2. Students evaluate and construct arguments, both orally and
in writing.
3. Students collaborate and design solutions to problems.
4. Students effectively communicate through writing,
technology, and presentation.
5. Students pursue diverse interests inside and outside of the
classroom.
Through this lens DOMHS has made choices collectively about the
research-based curricula brought into the school. All outsourced
curricula are CCSS aligned. In keeping with current trends in
education with regards to the sciences and in relation to the
Common Core, the science curriculum and sequence is driven by the
full adoption and implementation of the Next Generation Science
Standards (NGSS).
Standards-Based Grading (SBG)
Standards-based grading is a research-based grading system
employed at DOMHS, based on the philosophy that all students can
achieve mastery given the proper support. Students are graded based
on their mastery of the standards covered during each respective
course. Starting with the creation of the objective, the system
requires teachers to construct data driven lesson plans addressing the
individual and group needs of students. SBG follows the idea of
grade replacement. Students have multiple opportunities to
demonstrate mastery for a particular standard, and grades for a
particular standard are updated by replacing older grades with the
most recent grade (regardless of whether the students' scores
increased or decreased). This places emphasis on demonstrating
mastery of the content and skills that are gained over the course of
the year rather than on completion of assignments. It also places as
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much value on progress as it does on innate skill. This leads to
meaningful instruction for students because students who begin the
semester struggling can still earn high grades by demonstrating
mastery by the end of the semester, rather than receiving an
ultimately mediocre or low grade because of an average. Students
also have access to their grades via Pinnacle, and can review which
standards need to be mastered. However, DOMHS staff has
encountered problems with SBG because it encourages some
students to wait until the end of the semester to attempt to raise their
grades. In order to stay current and revise this practice, some
members of the DOMHS staff have joined a pilot program and focus
group to explore alternatives or revisions to the current
implementation of SBG.
Standards and Learning Objectives
All curricula are designed around specific Common Core State
Standards (CCSS) and Next Generation Science Standards (NGSS)
for the grade level and the content being taught. Learning objectives
are derived from the standards and are broken down into studentfriendly language. All objectives are aligned with Depth of
Knowledge (DOK) verbs found in the standard(s) being used. It is
through the alignment of the standards and learning objectives
teachers are able to create data driven lesson plans.
Standards
DOMHS employs standards-based grading (SBG). All curricula are
designed around the standard(s) being taught. All content
departments are given support for teaching standards from the
Alliance Home Office and research based instructional practices to
allow students best access curriculum with a focus on literacy across
the disciplines. The instructional guides outline the scope and
sequence of each class. Mathematics courses implement CCSS
through the CPM curriculum. The English department implements
CCSS with the support of the supplemental curricula from HMO
Collections, Actively Learn, and Achieve3000 reading program, and
the social sciences access lesson components through History Alive!
and Think Like a Historian.
Learning objectives
Learning objectives are derived from the standards and are designed
to cognitively challenge students. Learning objectives are
communicated to students at the beginning of the lesson and are
visible to students throughout the lesson on the whiteboard as part of
the whiteboard configuration that appears in every classroom.
Teachers aim to always have a clear purpose to the lesson outlined
for their students. This leads to meaningful instruction for the
students because students know the end goal for each task or activity
they are asked to complete.
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Alliance Learning & Leadership Initiatives (ALLI)
DOMHS teachers are evaluated using the teacher effectiveness
evaluation system, ALLI. The feedback teachers receive from the
ALLI evaluation cycle provides them with meaningful feedback that
they can use to adjust their teaching practice. The ALLI process is
designed to train teachers on how to develop meaningful lessons for
students and continuously reflecting on and improving their own
teaching practice by guiding teachers through the entire teaching
cycle, including planning, the implementation of curriculum, and
reflection. However, as the ALLI is not without its pain points. In
order to stay current and revise this system, two DOMHS teachers
are on a teacher advisory panel that meets with panel members from
other Alliance schools, representatives from the home office, and
sometimes the Alliance president and CEO. At this advisory panel,
the DOMHS representatives are able to voice questions and
concerns on behalf of the rest of the DOMHS staff and receive
updated information or responses from the home office.
Formal Observations
In the traditional model of formal observations, (as opposed to the
new ALLI model) each observation is preceded with a conference
between the observer and the teacher to review the lesson plan.
Teachers are asked to establish standards-based learning objectives
and assessments, organize instructional plans to promote the
standards, create cognitively engaging learning opportunities for all
students, use student data to guide planning, and foster learning of
the subject matter. After submitting the lesson plan teachers review
the lesson with their evaluator, at that time specific to curriculum,
the evaluators and teachers discuss how to activate prior knowledge
(one of the rated indicators) as well as lesson progression based on
the curriculum being taught. The goal is to ensure the lesson
progression matches the rigor required and aligns with the
curriculum and standards. Each formal observation concludes with a
post-conference in which both the teacher and the observer provide
scores on each indicator of the evaluation. Both parties assess
learner outcomes, reflect on the lesson, and identify opportunities for
improvement both with standards-based curriculum and instruction.
Coaching
There are two types of instructional coaching at DOMHS, each
department has an instructional coach and the Alliance Home Office
has an instructional team of coaches. Both types of coaches meet
with the leadership team to determine teachers’ needs. During the
meetings plans are created based on desired areas of growth from the
teachers. The areas of growth are based on the ALLI rubric
indicators and align with the school goals. The coaches use these
goals as a foundation for their coaching with teachers. In addition,
the instructional program has benefited greatly from the alignment
of rigor across all classrooms. Using the CCSS coaching
conversations around rigor have resulted in a general understanding
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of what rigor looks like in a classroom and what is expected of
students when performing at higher levels. The addition of common
rubric templates with similar structure and a common grading
system have synchronized the general understanding of performance
data and have facilitated data analysis when holding coaching
conversations with teachers. Teachers are accurately reflecting on
the effectiveness of practices, which has resulted in strong coaching
and greater improvements in teaching methods.
Revision of Curriculum
Teachers revise curriculum both on an annual basis and within the
school year. During the school year teachers revise their curriculum
based on how students perform in class on formative and summative
assessments, adjusting in order to meet the needs of the students at
their current performance levels. Annually, curriculum is revised
based on a reflection of the past year’s outcomes and the learning
needs of the students. Teachers and admin collectively decide on
each curriculum to purchase or develop to integrate for the following
school year.
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Academic and College- and Career-Readiness Standards for Each Area
B1.2. Indicator: The school has defined academic standards and college- and career-readiness standards for each subject
area, course, and/or program.
B1.2. Prompt: Determine the extent to which there are defined academic standards and college- and career-readiness
standards for each subject area, course, and/or program that meet state or national/international standards and, where
applicable, expectations within courses that meet the UC “a-g” requirements. (This includes examination of the annual
submission of course syllabus approval to UC for all AP courses. Verify that the facility requirements for "wet labs" are
met for all lab science courses.)

Findings
Standards
All courses at DOMHS are guided by Common Core State
Standards (CCSS) ELA/Math/Social Science and Next Generation
Science Standards, AP College Board Standards for AP classes, CA
State Standards for electives. All course offerings are based on the
A-G requirements as outlined by the UC Regents, and all students
are given courses with some opportunity for elective courses that
will allow them to satisfy the A-G requirements. Ninth grade
schedules provide students with support classes for math and
English and tenth grade schedules provide English support classes,
all of which are aligned with their grade level CCSS. In addition, all
A-G courses syllabi are UC approved.
UC Approved Course List
Alliance-wide graduation requirements state that students must
complete the UC/CSU “A-G” requirements, with the exception of
special education students whose IEPs specifically indicate that they
are on a different graduation track. Each core course offered at the
school must be approved by the University of California Office of
the President (UCOP) in order for it to be considered an “a-g”
course. Syllabi are submitted to UCOP and revised until all rubric
criteria are met. By following this protocol, DOMHS ensures
students are taking college-preparatory courses that will help them
become college-ready.
Wet Labs
DOMHS offers chemistry and biology classes that conduct
experiments enabling students to fulfill the lab time prescribed by AG requirements. In these experiments, the teacher may guide
students through mixing solutes and solutions in order to further
their scientific inquiry. These experiments might require students to
calculate the reaction rate of a substance under different conditions.
These experiments fully comply with facility requirements for wet
labs.
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Congruence
B1.3. Indicator: There is congruence between the actual concepts and skills taught, the academic standards, the collegeand career-readiness standards, and the schoolwide learner outcomes.
B1.3. Prompt: Evaluate the extent to which there is congruence or consistency between the actual concepts and skills
taught, the academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes.

Findings
Academic and Life Skills
Standards Aligned to School-Wide Learner Outcomes
Academic and Life Skills standards all align to the SLOs; they
ultimately promote a college bound culture. The standards encourage
students to:
1. Collect and analyze data from various sources to justify
conclusions.
2. Evaluate and construct arguments, both orally and in writing.
3. Collaborate and design solutions to problems.
4. Effectively communicate through writing, technology, and
presentation.
5. Pursue diverse interests inside and outside of the classroom.
DOMHS SLOs allow students to work towards acquiring skills and
content knowledge that prepare them to be successful in college.
Teachers create educational opportunities in their classrooms that help
students acquire the necessary skills by implementing student-led
discussion and through project based learning. The advisory class was
designed to use Life Skills standards and allow students to explore
their long-term goals and become familiar with college expectations.
Students develop crucial skills for college when they become familiar
with the life skills in advisory and in their content area classes such as
working collaboratively, engaging in peer discussion, and engaging in
a process of questioning.
Coherence Between Skills and Standard
The standards-based grading system ensures that each assignment is
aligned to standards. Pinnacle online grading system assists teachers
with a feature that allows teacher to attach a standard to the
assignment. In addition, the daily learning objectives are aligned to
standards, creating a progression of students’ content mastery. The
overall lesson has connection between the standard, lesson objective,
assignments, and assessments. Additionally, teachers are also evaluated
on the coherence between the lesson standards, objectives, and
assignments/assessments in accordance with the ALLI evaluation
criteria. Classes, assignments, and assessments are specifically
designed to help students become college ready as well as become selfadvocates through the connections between the objectives, standards,
and real-world applications in class.
Advisory
During Advisory class students are provided with college and career
readiness projects and assignments. Each grade level completes
specific projects in their Advisory classes that are specifically aligned
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to college and career exposure and preparation.
Rubrics
The initiative to align rubrics to the Common Core and set a
standard and common language around rigor at DOMHS began with
the introduction of CCSS. Throughout the year teachers were
provided with ongoing professional development with the goal of
creating rubrics that require students consistently meet or exceed the
rigor required by the academic standards, the college-and careerreadiness standards (CCR), and the expected SLOs. To create the
rubrics teachers utilized Webb’s Depth of Knowledge (DOK) verbs
to determine levels of rigor and also language from the CCSS,
Smarter Balance writing rubrics, Smarter Balanced math
expectations, and NGSS. By creating a standard of rigor at DOMHS
that embodied “High Expectations for All Students” teachers
defined clear high expectations for student work and allows
standards and skills to be aligned.
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Integration Among Disciplines
B1.4. Indicator: There is integration and alignment among academic and career technical disciplines at the school and
where applicable, integration of outsourced curriculum into the program so that curricular integrity, reliability, and
security are maintained.
B1.4. Prompt: Evaluate to what extent is there integration among disciplines and where applicable, integration of
outsourced curriculum into the program so that curricular integrity, reliability, and security are maintained.

Findings
Professional Development
One major focus of school-wide professional development at
DOMHS over the past few years has been literacy and writing across
disciplines. During the 2015-2016 academic year, the English
department provided professional development presentations in
which they provided teachers with a strategy for scaffolding writing
assignments called “CEEL” (Claim, Evidence, Explanation, Link).
Teachers used this to align so that all courses require students to
support arguable claims with evidence that meets certain criteria.
Administration also provided exemplars of strategies like CATCH
(Circle, Acknowledge confusion, Talk with the text, Capture the
topic, Highlight important details) for reading and annotation.
Another major focus of school-wide professional development at
DOMHS has been supporting English language learners (ELs) and
students with disabilities (SWDs). Administration provided
exemplars of differentiated assessments and explanations of the
rationale behind them. They also provided exemplars of scripted
lessons with questioning strategies for different levels of ELs.
Teachers used this to align so that our EL and SWD populations are
supported across content and grade levels.
By developing common instructional practices across content areas
for reading, writing, and support for ELs and SWDs, the school
ensures that students are able to build strong foundational literacy
skills throughout their classes. Utilizing common strategies also
helps students develop a metacognitive awareness of the strategies
that they use for reading and writing academically and helps them to
understand that those skills can be utilized in any academic
environment. This will help ensure that DOMHS students are
successful in college because they will know that they can apply
skills to new academic situations and challenges.
There has also been discussion among science and math teachers to
incorporate more mathematical concepts and skills explicitly in
science courses, while math courses would use more science-related
real world examples to demonstrate the real-world application of
math.
In the humanities, the 10th and 11th grade history and English
teachers worked together last year to develop a collaborative
research paper that required students to combine elements of history
and English. In the 11th grade for example, students were required to
analyze both the 1920s time period and The Great Gatsby. After
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reviewing the student work, both grade levels decided to place a
hiatus on the project for the 2016-2017 school year to better develop
the project for the following school year.
Special Education
Resource Specialist Teachers regularly collaborate with general
education teachers to ensure that accommodations are being met
inside of the classroom and that the general education curriculum is
being made accessible to students with special needs. Teachers
across disciplines are supported in implemented best-practices for
students with disabilities. Some common practices for ensuring
accessible instruction for students with special needs include graphic
organizers, guided notes, use of visuals, one-to-one correspondence,
preferential seating, use of manipulatives, scaffolded assignments,
and small group testing. These strategies are integrated across
disciplines to ensure students have access in all of their classes.
In addition to the collaboration for in class RSP support, the RSP
teachers also collaborate with teachers to ensure that the pacing of
the classes aligns with the lesson scope and sequence of the
Resource Lab. The Resource Teachers create original lessons that
pre-teach or re-teach the skills that students are being exposed to in
their classes. By integrating curriculum from other disciplines into
the Resource Lab, students are exposed to skills and content more
than once, which allows them more opportunities to develop
standards mastery.
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Articulation and Follow-up Studies
B1.5. Indicator: The school articulates regularly with feeder schools, local colleges and universities, and technical
schools. The school uses follow-up studies of graduates and others to learn about the effectiveness of the curricular
program.
B1.5. Prompt: Determine the extent to which the school articulates curricular programs and expectations with its feeder
schools, local colleges and universities, and technical schools. Explain how the school uses follow-up studies of
graduates and others to learn about the effectiveness of the curricular program.

Findings
DOMHS does not have a feeder school, but instead welcomes
students interested in attending the school as incoming freshman.
Administration and staff host an annual open house to recruit
incoming 9 graders. In addition to open house, administration also
visits schools around the areas and leave informational booklets for
future DOMHS students.
th

DOMHS offers opportunities for students to earn college credit
while attending high school. DOMHS offers college credit courses
partnered with Trade Tech College. Examples of courses accessible
to students in grades 9-12 are psychology, sociology, physics, and
statistics. DOMHS creates a network with various sources to provide
students with college choice. DOMHS hosts college fairs during
schooldays and weekends throughout the school year for students
and parents to gather information about different colleges and
universities. DOMHS also invites college representatives to present
programs and career options for 12 graders during lunch and
nutrition.
th

DOMHS reaches out to several sources to provide current students
with information about their preferred college. DOMHS
communicates with its alumni to mentor and pair current 12 grade
students who are interested in attending the alumni’s college. In
addition, alumni also reach out to the counseling department to
mentor 12 graders on the UC enrollment process. DOMHS students
may also go through Alliance Mentorship Program (AMP) to pair up
with junior level college students to receive information and
resources about their respective college.
th

th

DOMHS counseling department looks at college persistent data
given by the Alliance home office. The counseling team analyzes the
data to determine where DOMHS students are most consistently
successful after leaving DOMHS, and where current students should
be encouraged to apply. DOMHS teachers and staff are also aware
that 50% of DOMHS students earn a conditional or ready status on
the EAP. This percentage is lower than the school’s goal, and ways
to improve it have been the focus of many professional development
meetings
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B2. Access to Curriculum Criterion
All students have equal access to the school’s entire program and are provided assistance with a personal learning plan to
meet the requirements of graduation and are prepared for the pursuit of their academic, personal, and career goals.

Indicators with Prompts
Variety of Programs — Full Range of Choices
B2.1. Indicator: All students are able to make appropriate choices and pursue a full range of realistic college and career
and/or other educational options. The school provides for career exploration, preparation for postsecondary education,
and pre-technical training for all students.
B2.1. Prompt: Evaluate the effectiveness of the processes to allow all students to make appropriate choices and pursue
a full range of realistic college and career and/or other educational options. Discuss how the school ensures effective
opportunities for career exploration, preparation for postsecondary education, and pre-technical training for all
students.

Findings
DOMHS focuses on boosting SAT and ACT student scores by
partnering with various programs. Counselors and administration
enroll 11 grade students in an SAT/ACT prep class offered on
campus. The class is designed to meet the demand of SAT and ACT
college readiness scores. In addition to the prep class, DOMHS also
partners with College Match to help students prepare to take on the
SAT and ACT by providing practice tests, one on one
counselor/mentorship, and field trips visit to different colleges.
Mentors are also provided through a partnership with CollegeSpring.
The program includes practice tests and scoring to give students
SAT mock scores. Students track the progress of the scores through
four scored tests.
th

DOMHS has sponsored college visits and tours for all grade levels.
Counseling department coordinates college and university
presentations for each grade level and advisories.
DOMHS alumni who have matriculated into certain 2 or 4-year
colleges or universities participate in an Alliance Mentor Program
(AMP) with DOMHS seniors. The schools participating in this
program are East Los Angeles College, Pasadena City College, El
Camino College, Santa Monica College, Los Angeles City College,
Cal State Los Angeles, Cal State Dominguez Hills, Cal State
Northridge, Cal Poly Pomona, UCLA, UC Riverside, and UC Irvine.
Students who attend those schools can receive support from AMP
participants.
DOMHS counseling team uses Naviance as a portal for students to
create profiles that include career interests, letters of
recommendation, and private university options. The online portal is
used to add the student’s ACT and SAT scores. In addition,
counselors host one on one interview to help students prepare their
profile and apply to specific colleges based on their
accomplishments.
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DOMHS counseling team hosts workshops for parents and students
to file and complete their financial aid application. Cash 4 Colleges
is another way for students to participate in one on one meeting with
colleges to aid the admissions application process and financial aid.
The programs may also review the financial reward letters with
parents and students.
DOMHS teachers in advisories support the college and career
readiness standards by providing students with opportunities to learn
about different career options they have after high school. Students
research the career they intend to pursue, as well as schools that
offer that particular career preparation.
DOMHS provides information about internships that students can
take part in during school breaks. Students have participated in the
USC business program, and in various internships offered through
UCLA.
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Accessibility of All Students to Curriculum
B2.2. Indicator: A rigorous, relevant, and coherent curriculum that includes real world applications is accessible to all
students through all courses/programs offered.
B2.2. Prompt: Evaluate students’ access to a rigorous, relevant, and coherent curriculum across all programs that
includes real world applications. To what extent do the instructional practices of teachers and other activities facilitate
access and success for all students?

Findings
DOMHS teachers provide students with rigorous A-G courses by
using research based teaching methods and meeting the California
Common Core State Standards (CCSS).
English
The DOMHS English department works to expose students to
various readings, essays, and articles outside of the textbook.
Assessments usually require students to draw upon understanding of
complex texts, which are analyzed in the classroom. For individual
research projects, students must investigate resources outside of
class readings. Usually, students gather support for their projects
from the internet (Achieve3000, NY Times, NPR, ActivelyLearn,
TED Talks, Youtube). In addition, students draw upon interviews
and personal experiences to write about topics that relate to them
personally, as well as autobiographical narratives. English teachers
also have mini-libraries in their classrooms for students to pull from.
ELL students who demonstrate a specific need in English
acquisition are also given time to work through Rosetta Stone. These
students are given time in their English Support classes to navigate
the Rosetta Stone software to assist with their English Language
Development.
Math
Student work in DOMHS math classes is varied and offers students
the ability to demonstrate their knowledge in a variety of ways.
Student work utilizes an array of resources, including technology
and real-world data and information. Students are given the
opportunity to explore with graphing calculators, online graphing
software and iPad interactive technology to discover patterns and
relationships in mathematics and then use those same tools to
demonstrate their understanding (Desmos, Geogebra). On a sample
Pre-Calculus test, students are asked to use a graphing calculator to
identify key features of a graph, similar to the way they first
explored the concepts earlier in the unit. Students are encouraged to
interact with real-world data or scenarios in their classes as well.
Students in Integrated Math conduct mini-labs in order to gather
data about the relationship that exists between the sides of similar
triangles. To aligned with the CAASPP, students in Integrated Math
are also given questions that require students to solve real-world
problems and develop connections between the math content and
real-world applications. By allowing a student multiple access
points to the same standard or mathematical topic, students have the
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opportunity to demonstrate their understanding on several questions
that consider the learning style and modalities that vary among
students.
Students in need of additional support are also directed to use
resources such as Khan Academy, Youtube, and the teachers own
online videos for review.
Teachers in the math department are using an Integrated
Mathematics Curriculum designed by CPM. The curriculum is
designed as a sequence of three courses. The later courses build on
topics from the earlier course to provide students with a continuous
learning experience. In addition to spiraling content, math teachers
use various checks for understanding throughout the lesson and
through formative assessments. Math teachers also use Center for
Math and Science Teaching (CMAST) Strategies to support and
enhance student learning. CMAST strategies include hook,
investigation before explanation (IBE), essential questions, justifythink pair share and critique (JTPSC), structured notes, and think
boxes. Students are assessed on math topics and ideas by using
problems aligned to standards. Teachers use different DOK levels to
identify student’s understanding and to differentiate for high, low,
and mid-performing students.
Science
The DOMHS science department team creates a standards-based,
rigorous, collaborative learning environment through the planning
and execution of a variety of student-centered activities. These
activities include scientific laboratories that include data collection
and analysis. For example, laboratories have included generating a
model for predator-prey relationships, developing evolutionary
traits, and calculating the momentum of a collision. Additional
activities that contribute to a rigorous, collaborative learning
environment include inquiry-based group work, whole-group and
whole-class presentations, and class discussions.
The DOMHS science department poses real-life problems that the
students must work together to solve. For example, in
Environmental Science students had to determine the most
appropriate combination of filters to best filter impurities within a
landfill setting. In Chemistry, they had to determine the appropriate
chemical reaction when heat was applied to a solution. They work
together and think creatively to solve these problems using whatever
resources available. Many consult textbooks, explore the Internet,
and review their data. Students learn how to solve problems through
discussion, collaboration, and using resources.
In Computer Science, DOMHS students are able to access teachercreated videos online so that they can review lessons at their own
pace and rewatch excerpts until they are able to develop mastery.
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Social Sciences
The DOMHS social sciences department requires students to
demonstrate their understanding of the standards, and demonstrate
their mastery of historical thinking skills through the analysis of
primary and secondary sources. DOMHS teachers provide access to
these resources by developing repositories which pull primary and
secondary sources from the Collegeboard AP exams, online
databases, online and paper newspapers, TEDtalks, EngageNY, and
the Stanford History Education Group. Social Science teachers also
use simulations that allow students to use their own experiences to
develop their understanding of the standard being covered. The use
of these sources culminates in the creation of Document-Based
Questions, or DBQs, which require DOMHS students to analyze a
given essential question using sources.
Foreign Language
DOMHS Spanish teachers use Achieve3000 Spanish to improve
reading literacy. The Spanish department also uses an application on
iPads called DuoLingo. This online program helps students with
language acquisition. This application also gives students English
prompts and guides them through the translation process.
DOMHS also provide non A-G courses to support A-G classes.
Students take part in Math and English support classes to fill in gaps
for not at level students. Support classes also assess students
understanding of the content by aligning questions to California
Common Core State Standards. Another non A-G course provided
by DOMHS is Common Core College Ready Math and English. The
class focuses in student’s growth of SAT and ACT scores by
analyzing SAT and ACT questions, test strategies, time
management, and small goal setting. Students monitor their SAT
scores by taking diagnostic tests provided CollegeSpring.
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Student-Parent-Staff Collaboration
B2.3. Indicator: Parents, students, and staff collaborate in developing and monitoring a student’s personal learning plan
and their college and career and/or other educational goals. (This includes the evaluation of whether online instruction
matches the student’s learning style.)
B2.3. Prompt: Evaluate to what extent parents, students, and staff collaborate in developing, monitoring, and revising a
student’s personal learning plan and their college and career and/or other educational goals.

Findings
Developing Students Personalized Learning Plans
Students, parents, and staff collaborate to develop personalized
learning plans for students through a variety of programs at
DOMHS. All learning plans are data driven and begin with the data
gathered in 9th grade Summer Bridge. During Summer Bridge
teachers get to know the students’ academic abilities through class
work, group work, informal assessments, and formal assessments for
literacy and math.
Using data, grades, tests scores, and teacher recommendation, all
students are hand scheduled, with the ninth grade scheduled after
Summer Bridge. The RSP team, the counselors, and the
administrative team work together to ensure classes are balanced and
targeted for student growth.
In addition, teachers at DOMHS continuously utilize class profiles
to identify student learning needs, using data from Lexile, CELDT,
CAASPP and ACT Aspire results. Teachers use this data to
differentiate the curriculum to meet student needs.
Every spring, students can choose to apply for honors and AP
classes. Teachers and counseling department then evaluate the
applications and recommend which students should enroll in each
honors and AP class. The recommendations are based on whether or
not teachers and counselors believe that the student would be
successful in a higher level class, but the students and parents
ultimately have the final say in whether or not the student enrolls.
Once this decision-making process is complete, administration uses
the course applications and teacher feedback to support planning of
the master schedule.
Monitoring Students Personalized Learning Plans
Both students and parents are afforded the ability to actively monitor
work towards educational goals by means of Pinnacle, an online
grade book. Additionally, progress reports are sent home every 5
weeks, and semester grades are mailed home in December and June.
The counseling team directly impacts the development of the
students’ personalized learning plan. The counseling team monitors
students’ academic progress and meets with students for college
counseling and graduation requirement checks. The counseling team
monitors student career and college interest through Naviance. The
counselors also monitor progress by making summer school lists for
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students who fall behind in their course work during the school year,
or by enrolling them in the course they failed for a second attempt in
the following year. Students in their junior and senior year meet with
their counselors to discuss colleges and participate in a graduation
check, ensuring they are on track to graduate. Counselors also monitor
grades by running grade reports on Pinnacle and meet with students who
are not passing classes for academic counseling. Counselors also review
transcripts and assign credit recovery to students who have not passed a
class required for college or are below credits.

Students also set S.M.A.R.T. goals (Specific, Measurable,
Attainable, Relevant, Timely) and monitor these goals with their
Advisory teachers, in addition to other content classes. Each student
meets individually with his/her Advisory teacher to check in on
progress towards meeting the goal and what next steps are needed to
reach the goal.
Parent Involvement in Students Personalized Learning Plans
Parent conferences are held after the sixth week progress period in
both the first and second semesters. Every parent has the opportunity
to meet with each teacher to discuss progress in the course. In
addition, every teacher informs parents, typically with a phone call
home, if their student is not passing a course. This happens at least
twice during each semester for any student not passing the course.
Parent Town Hall meetings occur once a month on campus. This is
an open invitation to all parents. During this meeting, the school
recognizes parent volunteers that have met volunteer benchmarks.
Parents also participate in a “Glows” and “Grows” session, in which
parents are invited to give feedback to the school. The meeting also
includes discussion on school-wide priorities and goals, and how
these are aligned with the SPSA (Single plan for student
achievement, also known as the School Operating Plan). DOMHS
staff also announces upcoming school events to the parents,
including testing and community events.
Parent Workshops occur once a month, and sometimes align with
Parent Town Hall meetings. These 1-hour sessions focus on topics
that parents expressed interest in through survey responses. Topics
include school-wide testing, financial literacy, and cyber safety.
DOMHS works with community partners to offer these meetings.
For example, Wells Fargo is partnering with the school to offer a
class on financial literacy.
Students with Disabilities – Development and Monitoring of
Personalized Learning Plans
All 9th graders or students that have not been in LAUSD with
disabilities entering into DOMHS have a 30-day IEP meeting in the
first 30 days. During the first 30 days of their attendance at
DOMHS, the RSP teachers work closely with GE teachers and the
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students to identify areas of strength and areas of growth. With the
RSP teachers, students also begin to identify college and career
goals. The RSP teachers utilize the data gathered from the student’s
previous IEP, teachers, and parents to create an Individualized
Education Plan (IEP). Throughout these students’ time at DOMHS,
the RSP team collaborates with them and their families and works to
create appropriate goals, accommodations, and transitions plans. A
large factor in collaborating with students can be seen through the
student-led IEP meetings. Students learn about how their disabilities
impact their lives and how their accommodations assist in their
learning process. Through the process students learn to self-advocate
and become active participants in their learning plan.
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Post High School Transitions
B2.4. Indicator: The school implements strategies and programs to facilitate transitions to college, career, and other
postsecondary high school options and regularly evaluates their effectiveness.
B2.4. Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transitions to college, career, and
other postsecondary high school options.

Findings
The counselors support students with UC, CSU, and private
college/university applications and personal statements. Since many
of DOMHS students will be first generation college students, the
guidance counselors make an effort to demystify college and explain
the benefits of the dedication college attendance can require. The
guidance counselors offer a number of workshops to students and
parents focusing on the different California college systems and
demonstrating the options available to our students. Counselors
provide ongoing workshops regarding the college application and
financial aid process to support parents and students throughout the
entire college admissions process.
Advisory curriculum is geared toward completing projects that
increase familiarity with the college application process,
requirements, and rigor. Additional advisory curriculum focuses on
career choice and requirements for entry into desired careers.
The guidance counselors collaborate with Los Angeles Trade Tech
to facilitate student enrollment in dual-enrollment courses.
Counselors and administration also work closely with students to
apply to the POSSE, Cash 4 College, and other scholarship
programs.
DOMHS has sponsored college visits and tours for all grade levels.
Counseling department coordinates college and university
presentations for each grade level and advisories.
DOMHS alumni who have matriculated into certain 2 or 4-year
colleges or universities participate in an Alliance Mentor Program
(AMP) with DOMHS seniors. The schools participating in this
program are East Los Angeles College, Pasadena City College, El
Camino College, Santa Monica College, Los Angeles City College,
Cal State Los Angeles, Cal State Dominguez Hills, Cal State
Northridge, Cal Poly Pomona, UCLA, UC Riverside, and UC Irvine.
Students who attend those schools can receive support from AMP
participants.
DOMHS provides extra support for AP courses and SAT prep by
providing services from College Match and CollegeSpring
mentoring/tutoring programs.
The resource department works closely with students who have IEPs
to implement transition plans upon arrival to college.
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DOMHS hosts both college and career fairs for students.
DOMHS has also increased the number of after-hours AP prep
sessions, including adding an AP course this year. In support of the
AP courses, DOMHS administration has sent AP teachers to
trainings.
Over the last three school years, DOMHS was recognized by U.S.
News & World Report (2015) as being among the best public high
schools in the U.S. and within the top 10% in Los Angeles County.
This recognition compared schools based on the economic status of
the population served, graduation rates, college acceptance rates,
college-level courses and exams, SAT scores and ACT scores.
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ACS WASC Category B. Standards-based Student Learning: Curriculum:
Summary, Strengths, and Growth Needs
Summary

Throughout the instructional program at DOMHS, students are prepared to meet college and career
expectations after high school. Across subject areas, students learn content through the lens of real-life
scenarios and real-world applications to better prepare them for obstacles and challenges after high school.
By fostering the Schoolwide Learner Outcomes in students throughout the curriculum, DOMHS equips
students with the qualities of successful adults, including communication skills, problem solving skills, a
sense of responsible citizenship, and the desire to become lifelong learners. The school provides support to
students who are struggling to meet these outcomes in order to ensure the success of all students in their
post-secondary pursuits.
One of the identified critical areas of need is preparing students for success in college. Applying academic
skills and content knowledge to real-world situations after high school is essential to being successful in
college. The curriculum employed in each class is rigorous and standards-based, but teachers also go to
great lengths to ensure that their content is brought to life for students through real-world applications. By
extending the curriculum beyond the classroom and the textbook, students learn to see past themselves,
their school, and their community and develop a greater sense of self and world- awareness that will serve
them well in a college setting. However, despite meaningful efforts to promote further improvements in
college success, student achievement on college readiness indicators remains an area of growth for
DOMHS.
A second critical area of need identified by the school is the performance of students with disabilities,
which includes the preparedness of this subgroup for college. DOMHS has implemented numerous
supports for students with disabilities to access rigorous curriculum in the classroom, including
collaboration between general education teachers and resource teachers, resource teacher supports to
students in the classroom, and a separate resource lab for students with Individualized Education Plans
(IEPs). Students with IEPs work with the resource teachers to engage in additional college and career
explorations, as well as develop their advocacy, accountability, and executive functioning skills that will be
essential them to be successful in college.
Category B: Standards-based Student Learning: Curriculum: Areas of Strength
 DOMHS lesson plans and classroom objectives align with Common Core standards.
 DOMHS has a teacher evaluation system that is transparent and focuses on supporting teachers as





they improve their practice through observations and meaningful conversations.
DOMHS has a variety of curricular support systems for low-achieving students, students with
disabilities and English Language Learners.
DOMHS has competent and enthusiastic counselors to assist students and families with the
transition from high school to college and career.
DOMHS students have access to academic support through after school tutoring and Summer
Bridge courses.
DOMHS students have ample access to technology.

Category B: Standards-based Student Learning: Curriculum: Areas of Growth
 DOMHS teachers should further develop and implement differentiated instructional strategies to



support low-performing students, especially students with disabilities and English language
learners.
DOMHS needs to continue finding community resources and revenue to enrich students’ academic
experience, thus helping DOMHS students become more competitive applicants for college.
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DOMHS should continue to work on improving student Lexile scores to better meet grade level
standards.
DOMHS should continue to work on improving ACT, SAT, and EAP scores to increase college
acceptance, persistence, and success for all DOMHS students.
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Category C: Standards-based Student Learning: Instruction
C1. Challenging and Relevant Learning Experiences Criterion
To achieve the academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes, all
students are involved in challenging and relevant learning experiences.

Indicators with Prompts
Results of Student Observations and Examining Work
C1.1. Indicator: The students are involved in challenging and relevant work as evidenced by observations of students
working and the examination of student work.
C1.1. Prompt: Evaluate the degree to which all students are involved in challenging and relevant learning to achieve
the academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes. Include how
observing students working and examining student work have informed this understanding. Provide evidence on how the
school has evaluated the degree of involvement of students with diverse backgrounds and/or abilities and how the school
has modified instruction based on these findings.

Findings
Academic standards
To ensure that students at DOMHS are involved in challenging
learning to achieve the academic standards, the college- and careerreadiness standards, the SLOs, DOMHS teachers ensure that the
following are included in their classrooms:
SLOs - In order to prepare students for college, career, and lifelong
learning, DOMHS teachers ensure that: Students collect and analyze
data from various sources to justify conclusions. This is evident
through lab reports and the requirement to cite evidence in most
papers. DOMHS students are also expected to evaluate and
construct arguments, both orally and in writing. This is evident in
JTPS-C activities and Socratic seminars. DOMHS students also
collaborate and design solutions to problems. This is evident
through lab activities and group projects and assignments. And,
DOMHS students effectively communicate through writing,
technology, and presentation (Google Slides, Google Docs, PPT,
Class Presentations, Class Debates). DOMHS students pursue
diverse interests inside and outside of the classroom through
afterschool extracurricular activities and an exploration of college,
major, and career interests.
DOMHS teachers employ differentiation in their classrooms to
instruct a diverse group of students, with diverse learning needs, in
the same course, classroom, or learning environment. Differentiation
is commonly used in “heterogeneous grouping”—an educational
strategy in which students of different abilities, learning needs, and
levels of academic achievement are grouped together. In
heterogeneously grouped classrooms, for example, teachers vary
instructional strategies and use more flexibly designed lessons to
engage student interests and address distinct learning needs—all of
which may vary from student to student. At DOMHS, teachers may
differentiate the learning objective, the learning experiences, the
checks for understanding, the assessment, the resources and learning
materials, or the self-monitoring sheet. In Math for example, a
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DOMHS teacher may modify the assessment to assess a different
standard for a student to ensure that they are able to master a
foundational standard first. In History, a teacher may focus a
students’ learning experience on developing their writing skill vs.
developing their content knowledge. And in English, a teacher may
provide a student with a similar reading at the appropriate reading
level rather than have a student struggle with a reading far above
their current Lexile level. The differentiation employed, and the
relevant strategies, are informed directly by student data and student
results. DOMHS teachers effectively differentiate their lessons by
reviewing student work, formative assessments, and summative
assessments, to determine the best course of action for all students.
DOMHS teachers base differentiated stations on student assessment
data, whereas a traditional station is based on whole-group
instruction. In a differentiated station, students work with multilevel
resources, whereas traditional station resources are not
differentiated. Differentiated stations have tiered assignments, which
include varied student responses, whereas a traditional learning
station only has one level of response for all. Differentiated stations
have tiered activities, whereas traditional stations do not.
DOMHS teachers also employ debates and Socratic seminars that
can foster abstract thinking, citizenship and etiquette, clarity,
organization, persuasion, public speaking, research, and teamwork
and cooperation.
DOMHS teachers align their learning experiences with the College
and Career Readiness standards and state Common Core standards.
With regard to CCR, College and career readiness means that a high
school graduate has the necessary English and mathematics
knowledge and skills—including, but not limited to, reading,
writing, communications, teamwork, critical thinking and problem
solving—either to qualify for and succeed in entry-level, creditbearing two- or four-year college courses without the need for
remedial coursework, or in workforce training programs for his/her
chosen career that offer competitive, livable salaries above the
poverty line, offer opportunities for career advancement, and are in a
growing or sustainable industry.
Students meet academic standards, college- and career-readiness
standards, and schoolwide learner outcomes by being reflective
learners in all classes. In some classes, particularly in math and
English support, students track their progress using learning logs.
Some classes have not implemented this practice, but formative and
summative assessment data is shared through an online gradebook
(Pinnacle) for all classes, and all teachers encourage students to
reflect on academic performance in some capacity. Students also
take Alliance-benchmarks in some classes and track their progress
between each assessment. This reflection, combined with the
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school’s standards-based grading and reassessment policies, allows
students to make progress toward mastery throughout the school
year. Students also use various forms of error analysis in every class
to address misconceptions or gaps in content knowledge.
The DOMHS Schoolwide Learner Outcomes are strongly based in
analysis, argument, and communication. DOMHS students meet
these outcomes through guided JTPS (Justify, Think, Pair, Share) or
JTPSC (Justify, Think, Pair, Share, Critique) discussions in all
classes. Students also participate in Socratic seminars in higher level
English classes which encourage effective oral communication. This
has been effective in English, but other classes have not begun to
implement similar techniques.
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Student Understanding of Learning Expectations
C1.2. Indicator: The students understand the standards/expected performance levels for each area of study.
C1.2. Prompt: Examine and evaluate the extent to which students understand the standards/expected performance levels
that they must achieve to demonstrate proficiency.

Findings
Standards & Learning Objectives are standards based and are
measurable. They also consist of the level of thinking the student’s
will be using to reach the standard based objective. In addition, the
learning objective consist of how they will be reaching the objective.
All DOMHS curricula are designed around specific Common Core
State Standards (CCSS) and Next Generation Science Standards
(NGSS) for the grade level and the content being taught. Learning
objectives are derived from the standards and are broken down into
student-friendly language. All objectives are aligned with Depth of
Knowledge (DOK) verbs found in the standard(s) being used. It is
through the alignment of the standards and learning objectives that
teachers are able to create data driven lesson plans.
Whiteboard Configuration
The Standards and Learning Objectives are then communicated to
all students via a Whiteboard Configuration. All DOMHS teachers
are required to have a whiteboard configuration in their classroom
that includes the Standard being covered, the learning objectives,
and the lesson components for the day.
Curriculum
The foundation of the curriculum at DOMHS begins with the
integration of the Common Core State Standards (CCSS), College
and Career Readiness Standards (CCRS), and Schoolwide Learner
Outcomes (SLOs). Through this lens, DOMHS has made choices
collectively about the research-based curricula brought into the
school. All outsourced curricula are CCSS aligned (Collections,
CPM, etc.). In keeping with current trends in education with regards
to the sciences and in relation to the Common Core, the science
curriculum and sequence is driven by the full adoption and
implementation of the Next Generation Science Standards (NGSS).
Standards Based Grading
Standards based grading is a research-based grading system
employed at DOMHS, based on the philosophy that all students can
achieve mastery given the proper support. Students are graded based
on their mastery of the standards covered during each respective
course. Starting with the creation of the objective, the system
requires teachers to construct data driven lesson plans addressing the
individual and group needs of students. Standards-based grading
follows the idea of grade replacement, students have multiple
opportunities to demonstrate mastery for a particular standard, and
grades for a particular standard are updated by replacing older
grades with the most recent grade (regardless of whether the
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students' scores increased or decreased). This places emphasis on
demonstrating mastery of the content and skills that are gained over
the course of the year rather than on completion of assignments.
Students also have access to their grades via Pinnacle, and can
review which standards need to be mastered.
Standards
DOMHS employs standards based grading, all curricula are
designed around the standard(s) being taught. All content
departments are given support for teaching standards from the
Alliance Home Office and research based instructional practices to
allow students the best access to curriculum with a focus on literacy
across the disciplines. The instructional guides outline the scope and
sequence of each class. Mathematics courses implement CCSS
through the CPM curriculum on textbooks and electronic teacher
support. CPM also includes a Parent Guide. The English department
implements CCSS with the support of the supplemental curricula
from Collections and the Achieve3000 reading program, and the
social science department accesses lesson components through
History Alive!, and Think Like a Historian through the Stanford
History Education Group.
Learning objectives
Learning objectives are derived from the standards and are designed
to cognitively challenge students. At DOMHS, Learning objectives
are communicated to students at the beginning of the lesson and are
visible to students throughout the lesson as part of the whiteboard
configuration that appears in every classroom. Teachers aim to
always have a clear purpose to the lesson outlined for their students.
Alliance Learning & Leadership Initiatives (ALLI)
DOMHS teachers are evaluated using the teacher effectiveness
evaluation system, or the ALLI rubric. The feedback teachers
receive from the ALLI evaluation cycle provides them with
meaningful feedback that they can use to adjust their teaching
practice. The ALLI process is designed to train teachers on how to
develop meaningful lessons for students and continuously reflecting
on and improving their own teaching practice by guiding teachers
through the entire teaching cycle, including planning, the
implementation of curriculum, and reflection. The ALLI rubric
explicitly evaluates teachers’ ability to appropriately communicate
the learning objectives of the lesson to all students, and asks that
teachers also provide opportunities for students to articulate the
learning objective, and explain the importance or relevance of the
learning objective within or outside of the discipline.
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The following strategies are also used by DOMHS teachers to share
with students the standards/expected level of performance for each
lesson/unit of study:
1. Rubrics/Self-monitoring: The use of vertically aligned
content rubrics to evaluate assessments ensure student
knowledge of standards and expected level of proficiency is
used by all teachers in Math, English, Science, Spanish, and
History. The self-monitoring tools provided by teachers also
allow students to measure their own progress and mastery
independently.
2. Share data with students (CAASPP & Benchmarks):
Teachers and administrators share data with all grade levels
after each standardized assessment and benchmark. This
may be done through grade-level town hall meetings, or
during advisory class.
3. Learning logs: Students use learning logs to track their
performance levels on academic standards. For example, in
English 9 support, students use Achieve 3000 Lexile tracker
which updates every 4 weeks. In pre-calculus, learning
logs track grades on assessments, which students effectively
use to create independent goals and action plans to improve
proficiency.
4. White-board configuration: All teachers are required to
provide students with all standards and learning objectives
on their white boards. Students are able to identify the
learning objective as a result of this configuration.
5. Pre-assessments: Students take pre assessments for
important standardized tests to gain exposure to the
demands of the exam (CAASPP & ACT). Additionally, in
the majority of departments, students have a pre-assessment
prior to a summative assessment with the intent of exposing
students to the rigor and content of an assessment.
6. Weekly Reports: All SPED or at-risk students are required
to have weekly grade check in reports with all teachers and
must be signed by their parents. While this practice is
inconsistent, we currently evaluating the protocol to
streamline the practice.
7. Error analysis: All classrooms use error analysis in a variety
of ways, depending on content area. In Math, students
make test corrections with justification after assessments.
Students edit their writing using checklists, rubrics, and
exemplars and examine and correct errors.
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Differentiation of Instruction
C1.3. Indicator: The school’s instructional staff members differentiate instruction, including integrating multimedia and
technology, and evaluate its impact on student learning.
C1.3. Prompt: Determine how effectively instructional staff members differentiate instruction, such as integrating
multimedia and technology, to address student needs. Evaluate the impact of this on student learning.

Findings
To fulfill the vision, the DOMHS instructional team works diligently
to ensure that teachers implement highly rigorous instruction that
focuses on providing learning experiences for all students using
data, collaborative learning, proper scaffolding, differentiation, and
engaging resources.
Content delivery is differentiated through the use of instructional
timing and sequencing. Assessments are differentiated in two forms.
One form through scaffolding through graphic organizers, sentence
starters, etc. The second form of differentiation is in the form of
separate assignments that require either remediation or more in
depth thought. Students with IEPs and students classified as EL
learners receive accommodations and scaffolds as indicated by their
IEP or EL level.
ALLI coaching indicators 2.1A Communicating the
learning objective & 2.1D Criteria for success.
DOMHS teachers are required to enable students to articulate the
relevance of the learning objective within or outside the discipline to
obtain a level 4 rating on indicator 2.1A or to simply have students
articulate the learning objective to obtain a level 3 rating. DOMHS
teachers are also required to solicit student discussion to define or
affirm the criteria for successfully mastering the learning objective
to earn a level 4 rating on indicator 2.1D or have students articulate
the specific criteria for successfully obtaining the learning objective
to receive a level 3 rating.
ALLI observation data demonstrates that growth has been made
regarding the successful communication of objectives and criteria to
students. Coaching efforts have been made to help teachers
implement a focus lesson that ensures level 4 teacher proficiency in
the above indicators.
ALLI Coaching Domain 2: Instruction
ALLI observation data demonstrates that most teachers are
consistently implementing level 3 practices across domain 3 on the
ALLI framework for effective teaching (FET) rubric. There are
some teachers that are demonstrating level 4 practices. The shift
from level 3 instruction to level 4 instruction requires DOMHS
teachers to generate student centered lesson in which the role of the
teacher is to facilitate the learning experiences. The shift between
the two levels also requires a higher degree of differentiation with
the implementation of teaching strategies and the various pacing of
learning for students. The shift to level 4 teacher effectiveness calls
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for a greater analysis of student data and the implementation of
strategic learning systems. Teachers that incorporate higher levels of
technology have demonstrated to be the most successful at achieving
level 4 teacher effectiveness.
Grouping
Data is used to group students in heterogeneous and homogenous
groups. Grouping students heterogeneously is most common in
classrooms. Teachers are able to utilize their higher performing
students to facilitate group tasks and group discussion. Student
obtain additional support from their peers in a heterogeneous group
setting, and DOMHS teachers are thus free to oversee the discussion
and deliver feedback as needed. Grouping in all classrooms has
resulted in additional language support for EL students. It is a
common practice in all classrooms to place English learners with
bilingual English proficient students to increase collaboration.
DOMHS classrooms also differentiate their groupings with an eye
towards student interest. In English, for example, a teacher may
administer an interest survey, and then divide students based on their
interests. Students would then dive deeper into a specific element of
the subject being discussed. In science, DOMHS students may have
an option to explore the basics of physics through the physical
construction of a bridge, reading of a text, or watching of a video.
The DOMHS instructional team is working towards increasing the
amount of homogenous grouping to help improve classroom
differentiation techniques. DOMHS teachers will place students in
similar performance levels to increase the impact of feedback
delivered to students at various performance groups. Grouping has
been effective with students with IEPs in math and ELA classes.
Homogenous grouping has also allowed students with IEPs to
receive their accommodations and support from our resource lab
teachers. Teachers are also able to provide targeted, differentiated
instruction to help meet the specific of struggling and excelling
students.
Achieve 3000
DOMHS also uses Achieve 3000 to facilitate differentiation in
lessons by adapting text complexity to student Lexile ratings. Some
DOMHS teachers utilize assessment and Lexile data to structure the
group performance levels on the program and the program
distributes text resources to students based on their performance
levels. In the English 9 Support class, the teacher structures many of
her lessons on the Achieve 3000 platform which provides explicit
differentiated readings for students. This is also evident in Biology,
where the science teacher may provide differentiated readings based
on Lexiles for students on a given topic.
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The DOMHS instructional leadership team recognizes areas for
improvement and has worked towards developing a plan that
includes best practices for differentiation in the following categories:
Assessments, rubrics, and data collections, literacy strategies, &
technology integration. Professional development has been provided
for both differentiation strategies, and differentiation for SWDs and
ELLs.
Multimedia
The most common use of multimedia by teachers is
PowerPoint Presentations. PowerPoint presentations can be
observed in almost all classes and are composed of a mixture of text,
visuals, and video links. PowerPoint presentations facilitate routines
and procedures and can be shared with all students. Effective uses of
PowerPoint result in whole class CFUs, questions, and the delivery
of learning expectations. PowerPoint presentations in classes are
limited in their ability to differentiate when delivered to whole
groups. As such, teachers have begun implementing Achieve3000,
Google Docs, Edmodo, Socrative, Actively Learning, and Google
Classroom to provide differentiated resources for students beyond
teacher-led PPTs. Through the use of some of the classroom sites,
DOMHS teachers are able to direct their students to resources,
questions, and assessments that are differentiated for their specific
needs. Students may be provided different links, readings, videos, or
assessments. DOMHS teachers may specifically direct students to
differentiated assignments designed for their current level of
performance, or allow students to level themselves, and choose the
most appropriate learning experience/assessment based on data or
their own perceived area of need. Students are able to access these
classroom websites and resources through iPads, Macbook Airs, and
Chromebooks which are available in every classroom.
Differentiated Instruction for ELLs and SWDs
DOMHS curriculum is differentiated within the classroom to allow
their students to access and master the standard. Content delivery is
differentiated through the use of instructional pacing and
sequencing. Assessments are differentiated through both forms of
differentiation whole group and individual with individual
differentiation taking the form of scaffolding through graphic
organizers, sentence starters, etc. Whole group differentiation comes
in the form of separate assignments that require more in depth
thought. Students who are designated EL or have an IEP are often
placed in the front of the class or with a partner to facilitate further
access to classroom content. Within the classroom, SWDs or ELLs
are offered differentiated assignments and activities based on their
Individualized Education Plan, 504 Plan, or identified area of need.
Based on these documents, these students are able to receive
accommodations such as extended time on tests/assignments, use of
notes, or modified assessments. SWDs are also provide the
following accommodations in their classrooms: graphic organizers,
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checklists, Weeklies, small group instruction, visual components:
symbols and pictures, collaborative activities: students take turns
teaching a standard to their small group and evaluate their
performance, peer coaching: group students in 4s, Multi-sensory
approaches, the use of explicit rubrics.
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C2. Student Engagement Criterion
All teachers use a variety of strategies and resources, including technology and experiences beyond the textbook and the
classroom that actively engage students, emphasize higher order thinking skills, and help them succeed at high levels.

Indicators with Prompts
Current Knowledge
C2.1. Indicator: Teachers are current in the instructional content taught and research-based instructional methodology,
including the integrated use of multimedia and technology.
C2.1. Prompt: Evaluate the extent to which teachers effectively use a variety of strategies including multimedia and
other technology in the delivery of the curriculum.

Findings
A common use of multimedia by DOMHS teachers is PowerPoint
Presentations. Most teachers utilize PowerPoint presentations when
delivering direct instruction, instructions, and class notes.
PowerPoint presentations can be observed in almost all classes and
are composed of a mixture of text, visuals, and video links.
PowerPoint presentations facilitate routines and procedures and can
be shared with all students. An effective use of PowerPoint often
results in appropriate CFUs, chunking, and delivery of learning
expectations. However, PowerPoint presentations in classes are
limited in their ability to differentiate when delivered to whole
groups. Every teacher is equipped with a projector to ensure that
every student has visual access to PowerPoint presentations and
other online resources. DOMHS teachers also frequently use Doc
cameras to present worksheets to students.
DOMHS teachers have begun implementing Achieve3000, Google
Docs, Edmodo, Socrative, Youtube, Actively Learning, and Google
Classroom to provide differentiated resources for students beyond
teacher-led PPTs. Through the use of some of the classroom sites,
DOMHS teachers are able to direct their students to resources,
questions, and assessments that are differentiated for their specific
needs. Students may be provided different links, readings, videos, or
assessments. DOMHS teachers may specifically direct students to
differentiated assignments designed for their current level of
performance, or allow students to level themselves, and choose the
most appropriate learning experience/assessment based on data or
their own perceived area of need. Students are able to access these
classroom websites and resources through iPads, Macbook Airs, and
Chromebooks which are available in every classroom.
Schoolwide use of education technology platforms occurs on a daily
basis to deliver curriculum. The use of outlets like Edmodo and
Google Drive allow students to access materials through laptops and
iPads. This allows DOMHS students to become accustomed to the
growing age of technology by accessing content information online.
Additionally, programs like Socrative and Kahoot allow DOMHS
teachers in all departments to formatively assess students. These
programs yield immediate data and help teachers redirect instruction
as needed. All of these outlets are used on a daily basis.
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In order for students to access these learning applications, every
student on campus has access to at least one laptop or iPad. Access
to iPads/laptops allows students to access curriculum that can help
them with fluency and language acquisition. For example, in 9th
grade English support courses, the primary focus revolves around
Achieve 3000. Achieve3000 delivers online differentiated
instruction, that focuses on having students reach precise Lexile
reading levels. At every grade level, students are using Achieve3000
to gauge their Lexile levels. Teachers further use this data to
differentiate their lessons for their students. Teachers in Spanish use
Achieve3000 Spanish to improve reading literacy. Additionally, the
Spanish department uses an application on iPads called DuoLingo.
This online program helps students with language acquisition. This
application also gives students English prompts and guides them
through the translation process.
In Math courses, students use Geogebra, Desmos, and graphic
calculators to visualize math problems and analyze and solve
complex math problems. Math teachers provide students access to
iPads, calculators, or laptops to ensure that students are able to use
these advanced math technologies to solve complex math problems.
DOMHS also uses laptops to administer interim comprehensive
benchmark assessments to prepare students for the CAASPP. 11th
grade students are exposed to the user interface of the CAASPP, and
teachers help students troubleshoot the use of buttons, interfaces,
and calculators to ensure that students are not held back by the user
interface.
ELL students who demonstrate a specific need in English
acquisition are also given time to work through Rosetta Stone. These
students are given time in their English Support classes to navigate
the Rosetta Stone software to assist with their English Language
Development.
DOMHS teachers have also begun using Turnitin.com to help
address the issue of plagiarism. Students are instructed as to how to
create login credentials. Then, teachers ask that students submit their
assignments through Turnitin.com.

199

DR. OLGA MOHAN HIGH SCHOOL
ACS WASC/CDE Self-Study Report
Teachers as Coaches
C2.2. Indicator: Teachers facilitate learning as coaches to engage all students.
C2.2. Prompt: Evaluate and comment on the extent to which teachers use coaching strategies to facilitate learning for
all students. Provide examples such as equitable questioning strategies, guided and independent practice, project-based
learning, and other non-didactic techniques to engage students in their own learning.

Findings
All DOMHS advisory teachers have implemented a goal setting
process in their advisory classes in which students create SMART
(specific, measurable, attainable, relevant, timely) goals related to
their academic performance.
Teacher to Student Facilitation
A major goal for all teachers at DOMHS is to have students take on
as much cognitive lift in a lesson as possible. Teachers do this by
facilitating student-led learning experiences. In support of this, the
ALLI rubric language places student-facilitated learning under level
4 instructional practices, which is the highest level on the scale. The
majority of DOMHS teachers rate within the level 3 and 4 range on
the ALLI rubric. The average score for DOMHS teachers in 20152016 was 3.612. Practices in the classroom consistently represent
teacher-facilitated lesson segments that progress from direct
instruction and modeling, to guided practice, to independent
practice. DOMHS teachers also help facilitate students to build
connections between the current lesson and prior and/or future
learning experiences to help students build context for their own
learning.
Routines & Procedures
Teachers at DOMHS have developed routines and procedures that
facilitate student-led learning and student leadership in the
classroom. These routines ensure that instructional minutes are
maximized and all student are aware of their roles and
responsibilities in various group settings. The teacher’s role is to
coach students as they take active roles in their own learning.
Teachers ensure that students can effectively participate in grouping
routines and procedures. Students frequently participate in group
work with various leadership roles throughout lessons at DOMHS.
Collaborative Learning
Building on student ability to communicate with one another is
consistent with the goals established by our SLOs. All classrooms
allocate time during lessons to ensure that collaborative learning
takes place. Collaborative learning activities revolve around the
questions or tasks. Student-led questioning strategies used at
DOMHS include JTPS-Cs (justify, think, pair, share, critique) and
IBEs (investigation before explanation) via CMAST.IBEs and
JTPS-Cs provide students with a question and give them a structured
technique for developing an answer.

200

Supporting Evidence
Student-led conversations
Rubrics
Self-monitoring tools
ALLI Rubric
Socratic Seminars
Kagan group structures
Group Roles
CMAST and IBEs
Direct Instruction → guided
practice → independent practice
Connecting to prior and future
learning
Setting Goals/Reflections
Establishing next steps
Academic Discourse
Academic Feedback

DR. OLGA MOHAN HIGH SCHOOL
ACS WASC/CDE Self-Study Report

Assigning roles for group members using Kagan grouping strategies
is also a common practice in most classrooms. Some of the common
group roles in DOMHS classrooms are facilitator, time-keeper,
questioner, presenter, norms tracker, note keeper, resource manager,
devil’s advocate, harmonizer, and translator. Group settings such as
these are facilitated entirely by students and the teacher serves as the
coach for facilitation. DOMHS students and teachers may also
provide specific academic feedback to students to further their
learning. Based on the feedback from the teacher or their peers,
teachers encourage students to develop next steps for themselves as
they progress towards mastery.
Class Discussions and Socratic Seminars
Class discussions and Socratic seminars are also common in
DOMHS classrooms to encourage Academic Discourse among
students. Academic Discourse is also an indicator that DOMHS
teachers are measured by in the ALLI rubric. Teachers prepare
students for these conversations and often require students to cite
their evidence from sources provide prior to participating in the class
discussion. Depending on the class, these class conversations may be
facilitated by teachers or students. In World History, a World War I
conference is facilitated by the teacher, and students (who represent
six European countries) are tasked with the question “Who is to
blame for WWI?” In Spanish, students facilitate discussions on the
reading and pose questions to the whole class. At the end of the
discussions, students then select who was the Best Facilitator, who
had the Best Questions, and who had the Best Answer.
Rubrics and Self-Monitoring
DOMHS teachers also provide students with explicit rubrics,
learning objectives, and self-monitoring tools to ensure that students
understand the learning expectations and requirements for student
mastery. Rubrics are provided for students to compare current work,
and to set learning goals. DOMHS students are also provided rubrics
and progress trackers as self-monitoring tools to allow students
facilitate their own learning based on exemplars which indicate
mastery of the learning objective. Teachers also explicit share with
students the indicators and criteria for success so that students can
plan and goal set for success.
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Examination of Student Work
C2.3. Indicator: Students demonstrate that they can apply acquired knowledge and skills at higher cognitive levels to
extend learning opportunities.
C2.3. Prompt: Evaluate the extent to which students demonstrate a) that they are able to organize, access and apply
knowledge they already have acquired; b) that they have the academic tools to gather and create knowledge and c) that
they have opportunities to use these tools to research, inquire, discover, and invent knowledge on their own and
communicate this.

Findings
Student Reflection and Goal Setting
DOMHS students are encouraged to reflect on their learning once a
month on average. In many classes, this happens weekly or even
daily as students complete their learning logs. This reflective
experience allows students to review their progress in a subject and
evaluate their successes and areas in need of improvement. This
practice allows students meaningful feedback and ownership of their
education. DOMHS teachers regularly post grades and discuss
missing work with students. Additionally, peer-editing exercises
utilizing rubrics are assigned, in which students can review/revise
their work. Teachers also write measurable goals and reflect
regularly on whether or not their students are meeting college-level
expectations, such as the benchmark exams. In subjects like science
or math, students will review work with their teacher and correct
mistakes in an attempt to identify where errors are made, and
looking for patterns in which they can make adjustments. DOMHS
teachers will also ask students to evaluate their strengths/weaknesses
when reviewing task completion.
Class notebooks
In some classes, DOMHS teachers require students to organize
notebooks to assist students in organizing notes, resources, and
students’ responses. Notebooks are organized by the student under
the direction of the teacher and are used throughout the year when
practicing and assessing both skills and content. Typically,
notebooks are created in the beginning of the year in classrooms that
utilize hardcopy versions and are updated throughout the course of
the year. Some teachers require notebooks to stay in the classrooms
while others allow students to take them home to assist with
studying or homework. Students are required to have notebooks
available for access during instruction in some classes.
Rubrics
DOMHS teachers also provide students with explicit rubrics,
learning objectives, and self-monitoring tools to ensure that students
understand the learning expectations and requirements for student
mastery. Rubrics are provided for students to compare current work,
and to set learning goals. DOMHS students are also provided rubrics
and progress trackers as self-monitoring tools to allow students
facilitate their own learning based on exemplars which indicate
mastery of the learning objective. Teachers also explicit share with
students the indicators and criteria for success so that students can
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plan and goal set for success.
Lessons guided by Data and Learning Objectives/Standards
All DOMHS lessons are expected to be aligned to the California
State Standards and the Common Core State Standards for the given
course. As such, the learning experiences for each DOMHS course
is expected to properly build upon prior learning. In each learning
experience, DOMHS teachers review previous formative and
summative student work to best determine how to adjust instruction
moving forward. As the learning objectives are aligned to the
standards, and the lesson cycle of each lesson encourages students to
build upon prior knowledge, apply it to the existing lesson, and
approach mastery of the standard. The lesson cycle typically begins
with an Opening Activity (Do Now, Hook, IBE), review of Learning
Objectives, and exploration of the standard through guided
instruction and independent learning.
Student Research and Creation of Student Work
DOMHS students are given access to iPads, Chromebooks, and
Macbooks to research and create student work. DOMHS Students
use these devices to research articles vi NY Times or Achieve3000,
view online videos on YouTube or Khan Academy, or conduct
webquests to further explore an assigned topic. DOMHS students
then access Microsoft Office or Google Docs to create essays, lab
reports, research projects, portfolios, or presentations to demonstrate
their mastery of the assigned skills and content.
Whether using computers or low-tech tools like pen and paper,
DOMHS students are often expected to produce CEEL paragraphs
to demonstrate their mastery of the standard through writing.
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C2.4. Indicator: Students demonstrate higher level thinking and problem solving skills within a variety of instructional
settings.
C2.4. Prompt: Evaluate and provide evidence on how well the representative samples of student work demonstrate that
students are able to think, reason, and problem solve in group and individual activities, projects, discussions and
debates, and inquiries related to investigation.

Findings
Investigation before Explanation (IBE)
The math and science departments regularly engage in IBEs prior to
direct instruction. IBEs are usually a question that leads students to
explore the properties or characteristics of content prior to formal
instruction.
Collaborative Learning
Building on student ability to communicate with one another is
consistent with the goals established by our SLOs. All classrooms
allocate time during lessons to ensure that collaborative learning
takes place. Collaborative learning activities revolve around the
questions or tasks. Student-led questioning strategies used at
DOMHS include JTPS-Cs (justify, think, pair, share, critique) and
IBEs (investigation before explanation) via CMAST. IBEs and
JTPS-Cs provide students with a question and give them a structured
technique for developing an answer.
Assigning roles for group members using Kagan grouping strategies
is also a common practice in most classrooms. Some of the common
group roles in DOMHS classrooms are facilitator, time-keeper,
questioner, presenter, norms tracker, note keeper, resource manager,
devil’s advocate, harmonizer, and translator. Group settings such as
these are facilitated entirely by students and the teacher serves as the
coach for facilitation. DOMHS students and teachers may also
provide specific academic feedback to students to further their
learning. Based on the feedback from the teacher or their peers,
teachers encourage students to develop next steps for themselves as
they progress towards mastery.
Rubrics
DOMHS teachers also provide students with explicit rubrics,
learning objectives, and self-monitoring tools to ensure that students
understand the learning expectations and requirements for student
mastery. Rubrics are provided for students to compare current work,
and to set learning goals. DOMHS students are also provided rubrics
and progress trackers as self-monitoring tools to allow students
facilitate their own learning based on exemplars which indicate
mastery of the learning objective. Teachers also explicit share with
students the indicators and criteria for success so that students can
plan and goal set for success.
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Student Research and Creation of Student Work
DOMHS students are given access to iPads, Chromebooks, and
Macbooks to research and create student work. DOMHS Students
use these devices to research articles vi NY Times or Achieve3000,
view online videos on YouTube or Khan Academy, complete
science labs, or conduct webquests to further explore an assigned
topic. DOMHS students then access Microsoft Office or Google
Docs to create essays, lab reports, research projects, portfolios, or
presentations to demonstrate their mastery of the assigned skills and
content.
Whether using computers or low-tech tools like pen and paper,
DOMHS students are often expected to produce CEEL paragraphs
to demonstrate their mastery of the standard through writing.
Class Discussions and Socratic Seminars
Class discussions and Socratic seminars are also common in
DOMHS classrooms to encourage Academic Discourse among
students. Academic Discourse is also an indicator that DOMHS
teachers are measured by in the ALLI rubric. Teachers prepare
students for these conversations and often require students to cite
their evidence from sources provide prior to participating in the class
discussion. Depending on the class, these class conversations may be
facilitated by teachers or students. In World History, a World War I
conference is facilitated by the teacher, and students (who represent
six European countries) are tasked with the question “Who is to
blame for WWI?” In Spanish, students facilitate discussions on the
reading and pose questions to the whole class. At the end of the
discussions, students then select who was the Best Facilitator, who
had the Best Questions, and who had the Best Answer.
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C2.5. Indicator: Students use technology to support their learning.
C2.5. Prompt: Evaluate the extent to which representative samples of student work demonstrate that students use
technology to assist them in achieving the academic standards and the schoolwide learner outcomes.

Findings
Teacher Websites
Most DOMHS teachers have incorporated teacher classroom sites to
provide a digital platform to deliver assessments and obtain data.
These online education platforms allow teachers to host discussion
forums, provide access to differentiated resources, conduct surveys
and quizzes, and collect and grade student work. Popular online
teacher classroom sites include Edmodo, Google Classroom, and
Turnitin.com.
Student Research and Creation of Student Work
DOMHS students are given access to iPads, Chromebooks, and
Macbooks to research and create student work. DOMHS Students
use these devices to research articles via NY Times or Achieve3000,
view online videos on YouTube or Khan Academy, or conduct
webquests to further explore an assigned topic. DOMHS students
then access Microsoft Office or Google Docs to create essays, lab
reports, student-created videos, research projects, portfolios, or
presentations to demonstrate their mastery of the assigned skills and
content.
Whether using computers or low-tech tools like pen and paper,
DOMHS students are often expected to produce CEEL paragraphs
to demonstrate their mastery of the standard through writing.
Google Docs
DOMHS student work samples from the English and History-Social
Studies Department revealed the use of Google Docs for student
writing projects. In both departments, Google Docs allows students
to produce rough drafts and receive more detailed feedback from the
teacher. Students also submit assignments through Turnitin.com to
allow teachers filter out similar writing. This assists students in
improving their writing skills over the course of various drafts, thus
building mastery. Additionally, this process supports the SLOs as
students learn that communication, especially in writing, takes time
and thought. Using technology also helps them become Lifelong
Learners and Problem Solvers who can utilize technology to
accomplish academic tasks.
Math
In Math courses, DOMHS students use Geogebra, Desmos, and
graphic calculators to visualize math problems and analyze and
solve complex math problems. Math teachers provide students
access to iPads, calculators, or laptops to ensure that students are
able to use these advanced math technologies to solve complex math
problems.
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CAASPP Benchmarks
DOMHS also uses laptops to administer interim comprehensive
benchmark assessments to prepare students for the CAASPP. 11th
grade students are exposed to the user interface of the CAASPP, and
teachers help students troubleshoot the use of buttons, interfaces,
and calculators to ensure that students are not held back by the user
interface.
Rosetta Stone and Duolingo
ELL students who demonstrate a specific need in English
acquisition are also given time to work through Rosetta Stone. These
students are given time in their English Support classes to navigate
the Rosetta Stone software to assist with their English Language
Development.
The DOMHS Spanish department also uses an application on iPads
called DuoLingo. This online program helps students with language
acquisition. This application also gives students English prompts
and guides them through the translation process.
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C2.6. Indicator: Students use a variety of materials and resources beyond the textbook.
C2.6. Prompt: Evaluate the extent to which representative samples of student work demonstrate student use of materials
and resources beyond the textbook; availability of and opportunities to access data-based, original source documents
and computer information networks; and experiences, activities and resources which link students to the real world.

Findings
English
The DOMHS English department works to expose students to
various readings, essays, and articles outside of the textbook.
Assessments usually require students to draw upon understanding of
complex texts, which are analyzed in the classroom. For individual
research projects, students must investigate resources outside of
class readings. Usually, students gather support for their projects
from the internet (Achieve3000, NY Times, NPR, ActivelyLearn,
TED Talks, Youtube). In addition, students draw upon interviews
and personal experiences to write about topics that relate to them
personally, as well as autobiographical narratives. English teachers
also have mini-libraries in their classrooms for students to pull from.
ELL students who demonstrate a specific need in English
acquisition are also given time to work through Rosetta Stone. These
students are given time in their English Support classes to navigate
the Rosetta Stone software to assist with their English Language
Development.
Math
Student work in DOMHS math classes is varied and offers students
the ability to demonstrate their knowledge in a variety of ways.
Student work utilizes an array of resources, including technology
and real-world data and information. Students are given the
opportunity to explore with graphing calculators, online graphing
software and iPad interactive technology to discover patterns and
relationships in mathematics and then use those same tools to
demonstrate their understanding (Desmos, Geogebra). On a sample
Pre-Calculus test, students are asked to use a graphing calculator to
identify key features of a graph, similar to the way they first
explored the concepts earlier in the unit. Students are encouraged to
interact with real-world data or scenarios in their classes as well.
Students in Integrated Math conduct mini-labs in order to gather
data about the relationship that exists between the sides of similar
triangles. To aligned with the CAASPP, students in Integrated Math
are also given questions that require students to solve real-world
problems and develop connections between the math content and
real-world applications. By allowing a student multiple access
points to the same standard or mathematical topic, students have the
opportunity to demonstrate their understanding on several questions
that consider the learning style and modalities that vary among
students.
Students in need of additional support are also directed to use
resources such as Khan Academy, Youtube, and the teachers own
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online videos for review.
Science
The DOMHS science department team creates a standards-based,
rigorous, collaborative learning environment through the planning
and execution of a variety of student-centered activities. These
activities include scientific laboratories that include data collection
and analysis. For example, laboratories have included generating a
model for predator-prey relationships, developing evolutionary
traits, and calculating the momentum of a collision. Additional
activities that contribute to a rigorous, collaborative learning
environment include inquiry-based group work, whole-group and
whole-class presentations, and class discussions.
The DOMHS science department poses real-life problems that the
students must work together to solve. For example, in
Environmental Science students had to determine the most
appropriate combination of filters to best filter impurities within a
landfill setting. In Chemistry, they had to determine the appropriate
chemical reaction when heat was applied to a solution. They work
together and think creatively to solve these problems using whatever
resources available. Many consult textbooks, explore the Internet,
and review their data. Students learn how to solve problems through
discussion, collaboration, and using resources.
In Computer Science, DOMHS students are able to access teachercreated videos online so that they can review lessons at their own
pace and re-watch excerpts until they are able to develop mastery.
Social Sciences
The DOMHS social sciences department requires students to
demonstrate their understanding of the standards, and demonstrate
their mastery of historical thinking skills through the analysis of
primary and secondary sources. DOMHS teachers provide access to
these resources by developing repositories which pull primary and
secondary sources from the Collegeboard AP exams, online
databases, online and paper newspapers, TEDtalks, EngageNY, and
the Stanford History Education Group. Social Science teachers also
use simulations that allow students to use their own experiences to
develop their understanding of the standard being covered. The use
of these sources culminates in the creation of Document-Based
Questions, or DBQs, which require DOMHS students to analyze a
given essential question using sources.
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Foreign Language
DOMHS Spanish teachers use Achieve3000 Spanish to improve
reading literacy. The Spanish department also uses an application on
iPads called DuoLingo. This online program helps students with
language acquisition. This application also gives students English
prompts and guides them through the translation process.

210

DR. OLGA MOHAN HIGH SCHOOL
ACS WASC/CDE Self-Study Report
Real World Experiences
C2.7. Indicator: All students have access to and are engaged in career preparation activities.
C2.7. Prompt: Evaluate the degree of and the effectiveness of student access to career awareness, exploration and
preparation that may include such activities such as job shadowing, internships, apprenticeship programs, regional
occupational programs, career academy programs, on-the-job training programs, community projects and other real
world experiences that have postsecondary implications.

Findings
Career awareness, Exploration, & Preparation
DOMHS’ vision and mission is to provide a well-rounded education
that prepares students to be successful in college and beyond. Much
of the efforts of the counseling team revolve around connecting
students to careers and colleges. Partnerships with Trade Tech has
allowed students to take additional college courses, such as
Psychology and Physics. Students enrolled in these courses follow a
traditional semester college course schedule and receive instruction
in their related fields. Students that complete the courses obtain
college credit. DOMHS students are also taken on field trips to local
colleges such as Cal State Northridge, Cal State Fullerton, UCI,
UCLA, and UC Riverside, where they speak to current students.
Community Projects
DOMHS students are required to complete 40 hours of community
service. Students complete these by volunteering at local
organizations, as well as by participating in the AIDS walk, Pennies
for Patients and food drives. These opportunities teach students the
importance of giving back to the community as well as furthers their
chances of college acceptance.
Clubs
Some of the many clubs that offer DOMHS students real-world
experiences include:
ASB teaches leadership, organizes dances, pep rallies, and
lunchtime activities. ASB also gives students an opportunity to
promote student culture and school spirit on campus.
Yearbook teaches how to write copy, conduct basic photography,
use Photoshop, conduct interviews.
SRLA allows students to compete in the L.A. marathon
Cheer and Dance teaches basic dance and team-building skills.
Helping Paws helps run food drives and community events.
STOKED introduces students to snowboarding, skateboarding, and
surfing, and instructs students on how to create their own
skateboards from scratch. STOKED also introduces students to the
various careers involved in industries that support these extreme
sports-type activities.
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JSA takes students to National conferences, teaches students about
political and current events, and teaches students the art of rhetoric
and debate. Most recently, JSA led the initiative to legalize street
vending in Los Angeles.
The Nuclear Nonproliferation Club teaches students about the
dangers of Nuclear weapons and the efforts by civil society and the
nuclear regime to eliminate nuclear weapons. Most recently, a
DOMHS student participated at the 26th UN Conference on
Disarmament in Nagasaki, Japan to discuss the efforts of young
people in pursuing nuclear disarmament.
English
Students read articles from a variety of news sources (i.e. The New
York Times, The L.A. Times, The New Yorker, etc.) on a variety of
modern topics, such as police brutality, the 2016 election, Stand
Your Ground Laws, Transgender Laws, and food production and
consumption in America. Students write argumentative essays on
topics such as “Should Stand Your Ground Laws be revoked?”
Students also listen to NPR and TED speeches on relevant topics.
For example, students may listen to an NPR piece on modern day
wealth in China and study the documentary The Queen of Versailles,
which explores the fall of the American Dream in America and tiesin with their reading of The Great Gatsby. Students also analyze
rhetorical strategies used in advertisements, political cartoons, and in
the 2016 election.
Math
DOMHS students solve real-life problems, such as determining
physics applications and the geometry of homes. Students also
practice their math skills using word problems and apply
mathematical principles to real-world situations. This may include
calculating time and distance when traveling, or the amount of thrust
needed in a rocket.
Social Sciences
Students participate in historical simulations, studying current events
such as the rhetoric in the 2016 election, debates regarding current
laws, creating their own budgets, and connecting history to current
issues today (i.e. systematic racism). Students may also reenact
historic conferences, relive historical experiences, and role-play
during presidential debates.
Advisory
Students engage in a number of career preparation projects and
college inquiry projects. For instance, students research and present
a PowerPoint presentation on the career they are most interested in,
create posters including relevant information on colleges they are
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interested in such as the average GPA and the cost, watch CNN
student news and analyze relevant news stories, such as the recent
Syrian crisis, and engage in relevant community service projects
such as Pennies for Patients.
Electives
In Spanish, students read articles about the current Hispanic
community in Los Angeles, practice their conversational Spanish in
addition to reading and writing in Spanish. In Art, students create
projects based around modern artists such as Banksy. In Intro to
Kinesiology, students learn how to live a healthy lifestyle including
proper nutrition and proper ways to work out. In Computer Science,
students learn relevant technological skills needed for careers such
as Excel, PowerPoint, and Word. In addition, they learn coding and
languages such as JAVA. In the SAT prep course, students are able
to compare their SAT Diagnostic scores with the Admissions
profiles of various colleges/universities, and set goals for themselves
based on their desired college.
Science
STEM focuses on many real-life applications. For instance, students
code and create their own websites, a skill needed for most careers.
Students also learn basic engineering as well as physics. In
chemistry, students engage in innovative projects that go beyond the
standard chemistry projects, such as designing hand-warming
mittens (including the marketing for these mittens). Environmental
Science includes an in-depth look at current struggles in the
environment, such as global warming and fracking.
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ACS WASC Category C. Standards-based Student Learning: Instruction:
Summary, Strengths, and Growth Needs
Summary

DOMHS teachers use a variety of methods and strategies to connect learners to the specific field of study.
Higher order thinking is encouraged via the available experiences for students. Teachers provide
assignments that incorporate technology to help our students meet the needs of a 21st century society. The
activities which incorporate technology promote innovation and creativity as students depend on their
academic knowledge to address real-world situations. Students utilize various methods of presentation to
effectively communicate to their peers through writing, videos, slides, and others into one presentation.
DOMHS access to multimedia resources provides students with a variety of research on campus. Websites
such as Achieve3000, TED Talks, and NY Times are utilized to help students with their debates, research
papers, projects, and presentations. Students learn to evaluate and integrate these multiple sources, citing
evidence to support their claims and arguments. The variety of ways in which students are assessed using
technology propels engaging conversation amongst the students as they learn how to present information
logically and clearly. To help support students achieve these goals, our teachers engage our students in
multiple ways. Our teachers engage students in Socratic Seminars where ideas are shared and challenged;
teachers engage students in scientific labs and real-world mathematical problem solving; teachers
deconstruct a research-based essay and help students with evaluating evidence, synthesizing sources, and
making a CEEL paragraph; and students use online resources to review lectures, notes, and collaborate on
Google Classroom, Google Docs, or Edmodo.
The alignment of all classroom processes with the ALLI rubric and Standards-based grading ensures that
there is alignment with Common Core Standards, State Standards, and New Generation Science Standards
to ensure that students are being exposed to the most relevant curriculum and instruction in their classes.
DOMHS teachers ensure that differentiation is occurring to meet the needs of all students, and technology
is being as an effective resource to provide that differentiation. Additionally, DOMHS teachers ensure that
students are engaged in academic discourse, and have access to exemplars and rubrics to promote critical
thinking as to how students can guide themselves towards mastery of the standard. DOMHS teachers also
ensure that there is a meaningful review of formative data to appropriately adjust for instruction as needed.
Overall, students display personal responsibility for their work through these various assignments and
assessments, and they are given many avenues to show success in their academic content areas.
Category C: Standards-based Student Learning: Instruction: Areas of Strength







DOMHS’s standards-based grading and instruction ensures that students are engaged in
challenging and rigorous work that will prepare them for college- and career-readiness
DOMHS teachers’ use of technology provides students with multiple modes of access to the
curriculum, which supports different learning styles.
DOMHS teachers’ clear communication of expectations through whiteboard configurations,
academic discourse, and the use of exemplars/rubrics ensures that all students are aware of the
standards and expectations for success
DOMHS general education teachers and special education teachers collaborate to identify and
share the most effective differentiation strategies for all learners, especially SWDs and ELLs
DOMHS teachers align their formative and summative assessments, and review their student data
to adjust instruction as needed
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DOMHS administration and leadership team observes classrooms regularly and provides teachers
with feedback based on evidence of their practice using the ALLI rubric and framework

Category C: Standards-based Student Learning: Instruction: Areas of Growth







DOMHS teachers need to further align their formative and summative assessments with their
learning objectives and standards
DOMHS general education teachers need to more consistently accommodate for the needs of all
learners through differentiation, especially ELLs and SWDs
DOMHS teachers need to further develop instructional strategies that will serve the needs of ELLs
DOMHS teachers need to evaluate their reassessment policies to promote a gradual increase of
responsibility for students
DOMHS teachers need to reflect to on their use of “sage on the stage” direct lectures, and utilize
more multimedia and independent practice in their classes
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Category D: Standards-based Student Learning: Assessment and Accountability
D1. Using Assessment to Analyze and Report Student Progress Criterion
The school staff uses a professionally acceptable assessment process to collect, disaggregate, analyze, and report student
performance data to the school staff, students, parents, and other stakeholders.

Indicators with Prompts
Professionally Acceptable Assessment Process
D1.1. Indicator: The school uses effective assessment processes to collect, disaggregate, and analyze student
performance data.
D1.1. Prompt: Evaluate the effectiveness of the school’s assessment processes. This would include the collection of data
from state, national and local sources; the disaggregation of data for ethnic groups, socioeconomic status, and students
with disabilities; and the analysis of performance that provides feedback as to how students are meeting the expectations
of the academic standards (including Common Core) and the schoolwide learner outcomes.

Findings
Formative Assessments
Throughout each unit of study, teachers monitor student progress on
the standards through the use of formative assessments. Teachers
analyze formative assessment data to monitor how students are
progressing toward mastery of the standards. If a substantial gap
between student mastery and the standard is found, teachers
reconfigure their units to allow for reteaching of the relevant
standard.
By the end of a unit, teachers have ideally addressed all gaps that
were visible in students’ formative assessments so that a high
percentage can perform at the level of the standard or higher on the
unit’s summative assessment. Those students who still struggle to
meet the standards are placed in after-school tutoring to provide
individualized support as they continue working toward mastery.
Standards Based Grading
DOMHS utilizes a standards based grading policy to assess student
performance. Students’ grades (based on a 4-point scale) are
comprised of their ability to demonstrate mastery of content
standards, which are the basis of all assessments. Students are
allowed to retake assessments, which ensures students have a chance
to attain mastery of content standards.
All DOMHS assessments must be accompanied by a standards
based rubric. Rubrics are aligned to a particular content standard and
based on a 4-point scale.
Standards based report cards are issued to the homes of parents
and/or guardians every quarter. These report cards list standard
grades.
Standards based grading has improved students grades and reduced
the number of failing students. However, it has also caused a few
problems. Some students do not take their initial attempts on
assessments seriously. Students take assessments they have not
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studied for knowing they will get a second, or even third opportunity
at a retake. Additionally, students who do reassess do not display
effective long term retention of content information, as these
students generally tend to cram before their reassessment, which
may not help with retaining mastery.
Pinnacle
Teachers use Pinnacle to document and report grades to all
stakeholders. Students and parents have access to (and use) Pinnacle
to check their grades. Administration and counselors use Pinnacle to
keep track of failing students as well as student progress.
Unfortunately, despite requests from DOMHS, Pinnacle has yet to
include a feature which allows the teacher and DOMHS to see
which parents are actively uses Pinnacle.
Periodic Data Review
DOMHS routinely reviews student assessment data. During the
summer professional development, DOMHS reviews all end of year
standardized tests, including AP exams, CAASPP, ACT, SAT, and
Lexile test. Throughout the school year, DOMHS reviews
assessment data from a variety of sources (e.g. Lexile, CELDT,
interim benchmarks) as soon as it’s released.
The review process includes whole school, department, and grade
level collaboration and analysis. As with all DOMHS review
processes, the purpose is to identify areas of growth and possible
solutions. Teachers identify standards that show low or little mastery
by students, and then they collaborate on best practices for how and
when to reteach those standards. Teachers also disaggregate and
analyze the data for sub-groups (ELLs and SWD).
DOMHS data review process is effective because of DOMHS’s
quickness to review data, identify areas of growth, and implement
plans to target said areas of growth.
Error Analysis
Several departments, such as math and science, make use of error
analysis after assessments to help students’ understand why they
made errors on their assessments. This has been a transformative
tool for student learning. Previously, teachers simply provided
students with their graded assessments and moved on without
students understanding the cause of their errors. This left gaps in
students’ learning. With error analysis, students immediately
understand their errors and fill in their gaps.
Achieve 3000
Students take the Level Set Lexile assessment three times a year
through the online program Achieve 3000. The assessment measures

217

DR. OLGA MOHAN HIGH SCHOOL
ACS WASC/CDE Self-Study Report

students’ ability to read and comprehend information from complex
texts. All stakeholders have access to Lexile assessment data.
Students and parents are provided access to the Achieve 3000
website where they can monitor and track their Lexile scores.
Students have access to reading practice in Achieve 3000, and all
DOMHS teachers can assign reading practice in their subject area.
However, it is unclear how many parents use Achieve 3000.
Data Driven Conversations (DDC)
Every teacher is assigned a teacher leader (TL) that observes them
and helps them improve their practice. On a bi-weekly basis, the
teacher and TL analyze assessment data, including student work
products, and discuss areas of growth and a follow up re-teaching
lesson.
DOMHS is currently restructuring the DDC process to ensure DDCs
are timely and useful for teachers. In the previous iteration of the
DDC process, it would take upwards of a week for TLs to meet with
teachers to discuss assessments data. As such, any re-teaching came
too late to address students’ needs for improvement.
Schoolzilla
DOMHS has access to most assessment data via Schoolzilla,
including CELDT, AP, ACT, SAT, CAASPP, etc.
Schoolzilla is an extraordinary resource, as it neatly compiles
important assessment data. However, some data is incorrect or
lacking altogether, and Schoolzilla use is generally limited to
administrators.
NP Reports
Instituted in the Fall of the 2016-17 school year, every two weeks,
administration publishes an NP report to teachers. In addition to the
general population, the report is broken down by subgroups (i.e.,
ELLs, SWD). This report is meant to inform teachers of their
students’ progress (or lack thereof) in other classes.
Parent Conferences
Parent Conferences are held several times through the semester
where parents are able to speak to teachers and counselors regarding
the academic performance and behavior of their child. When parents
attend parent conference, they are given a copy of their report card
so that they are aware of their progress. Once parents receive the
report card, they are encouraged to see all the teachers so that they
are aware of how their child is doing, find out if there is any missing
work, and even the opportunity to learn about the achievements of
their child throughout the semester. All parents are given teacher
emails so that they have the opportunity to email teachers throughout
the semester in case they have any questions or concerns.
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At parent conference, report cards are handed to parents so that
parents may choose the teachers that they wish to speak to,
depending on how their students is doing in their classes.
In recent years, attendance at parent conferences has declined. They
may be a result of online grades being available through Pinnacle.
Still, teachers are required to call parents if their students are failing
a class.
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Monitoring and Reporting Student Progress
D1.2. Indicator: The school informs and creates understanding through effective processes in order to keep district,
board, parents, and the business and industry community informed about student progress toward achieving the academic
standards, the college- and career-readiness standards, and the schoolwide learner outcomes.
D1.2. Prompt: Evaluate the effectiveness of the processes that inform and create understanding of the appropriate
stakeholders (governing board members, teachers, students, parents, business/industry community) about student
achievement of the academic standards, the college- and career-readiness standards, and the schoolwide learner
outcomes.

Findings
DOMHS informs the appropriate stakeholders about student
achievement in myriad ways:
Pinnacle
In order to ensure all stakeholders have access to student
performance and growth, teachers, students, parents and
administrators have access to pinnacle which provides live grades
for all students on campus. This allows all stakeholders to monitor
growth as well as take steps toward improvement for general
population, subgroups, and individual students.
NP Report
The NP report tracks the occurrences of NPs across sub-groups and
the general population so that teachers and administrators can react
to that data and meet the needs of those students. All data is
regularly presented and discussed during professional development
meetings.
Governing Bodies
DOMHS has instituted several governing bodies to ensure all
stakeholders are aware of and can respond to student achievement
data and school site needs. Such governing bodies include the
School Board, the School Site Council, and the Mohan Cabinet.
These governing bodies aide administration in providing governance
for how performance is addressed.
In particular, the Mohan Cabinet serves to provide teachers with a
voice in school site decisions and issues. Mohan Cabinet members,
who were elected by DOMHS teachers, elicit teacher concerns and
present them in Mohan Cabinet meetings, which include school
administration. This allows teachers the safe of anonymity in giving
voice to any particular issues.
Counselor Interventions
Counselors meet with parents, students, teachers, and administration
to ensure both the emotional and academic success of the students
when necessary. These meetings often occur because of poor student
performance.
Town Hall Meetings
Administration communicates the performance and needs of the
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school to community partners by conducting monthly Town Hall
Meetings. At these meetings, parents are also able to give input into
school decisions. All stakeholders are invited to attend these
meetings; however, attendance is generally low. To ensure parents
are informed of relevant school news, administration mails parents
monthly newsletters.
Goal Setting
After reviewing assessment data with students, many DOMHS
teachers create SMART goals with students. This ensures that
students are aware of their areas of growth and are actively
attempting to fill in those gaps.
Grade Level Meetings
Administration routinely reviews assessment data with each
individual grade level. This usually coincides with an awards
presentation to acknowledge student achievement and growth in all
content areas.
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Monitoring of Student Growth
D1.3. Indicator: The school has an effective system to determine and monitor all students’ growth and progress toward
meeting the academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes,
including a sound basis upon which students’ grades are determined and monitored.
D1.3. Prompt: Evaluate the effectiveness of the system used to determine and monitor the growth and progress of all
students toward meeting the academic standards, the college- and career-readiness standards, and the schoolwide
learner outcomes, including the basis for which students’ grades, their growth, and performance levels are determined.

Findings
DOMHS has an effective system for monitoring student progress,
which is treated as shared responsibility amongst all staff members
and not just administration and the counseling department.
Monitoring progress is routine at DOMHS, as evidenced by the
following:
Formative Assessments
Throughout each unit of study, teachers monitor student progress on
the standards through the use of formative assessments. Teachers
analyze this formative assessment data to see how students are
progressing toward mastery of the standards. If a substantial gap
between student mastery and the standard is found, teachers
reconfigure their units to allow for reteaching of the relevant
standard.
By the end of a unit, teachers have ideally addressed all gaps that
were visible in students’ formative assessments so that a high
percentage can perform at the level of the standard or higher on the
unit’s summative assessment. Those students who still struggle to
meet the standards are placed in after-school tutoring to provide
individualized support as they continue working toward mastery.
Data Driven Conversations (DDC)
Every teacher is assigned a teacher leader (TL) that observes them
and helps them improve their practice. On a bi-weekly basis, the
teacher and TL analyze assessment data, including student work
products, and discuss areas of growth and a follow up re-teaching
lesson.
DOMHS is currently restructuring the DDC process to ensure DDCs
are timely and useful for teachers. In the previous iteration of the
DDC process, it would take upwards of a week for TLs to meet with
teachers to discuss assessments data. As such, any re-teaching came
too late to address students’ areas for growth.
NP Report
The NP report tracks the occurrences of NPs across sub-groups and
the general population so that teachers and administrators can react
to that data and meet the needs of those students. All data is
regularly presented and discussed during professional development
meetings.
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LevelSet Lexile Assessment (Achieve 3000)
Students take the Level Set Lexile assessment three times a year
through the online program Achieve 3000. The assessment measures
students’ ability to read and comprehend information from complex
texts. All stakeholders have access to Lexile assessment data.
LevelSet provides a Lexile score for every student, and teachers use
this data to identify which students require additional scaffolding
and/or differentiated readings in class.
Pinnacle
Pinnacle is the online grading system that DOMHS has adopted. All
stakeholders have access to Pinnacle and use it to monitor student
progress. Administration runs NP reports bi-weekly. If
administration notices students with excessive NPs, they task
counselors to hold an intervention meeting with the students and, if
possible, the parents to discuss and enact next steps for success.
A-G Tracking
Progress toward completing the A-G required courses is monitored
by two college counselors. Counselors develop a four-year plan for
each student, which they update annually with student grades and
class passage. A-G tracking is an important practice in ensuring that
students are on track to be college-ready by graduation. Collegecounselors present to students in advisory classes to review the
college-admissions requirements with respect for A-G classes and
GPA. Counselors meet with students individually to review their
four-year plan and college eligibility.
Periodic Data Review
DOMHS routinely reviews student assessment data. During the
summer professional development, DOMHS review all end of year
standardized tests, including AP exams, CAASPP, ACT, SAT, and
Lexile test. Throughout the school year, DOMHS reviews
assessment data from a variety of sources (e.g. Lexile, CELDT,
interim benchmarks) as soon as it’s released.
The review process includes whole school, department, and grade
level collaboration and analysis. As with all DOMHS review
processes, the purpose is to identify areas of growth and possible
solutions. Teachers identify standards that show low or little mastery
by students, and then they collaborate on best practices for how and
when to reteach those standards. Teachers also disaggregate and
analyze the data for sub-groups (ELLs and SWD).
DOMHS data review process is effective because of DOMHS’s
quickness to review data, identify areas of growth, and implement
plans to target said areas of growth.
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D2. Using Assessment to Monitor and Modify Learning in the Classroom Criterion
Teachers employ a variety of appropriate formative and summative assessment strategies to evaluate student learning.
Students and teachers use these findings to modify the learning/teaching practices to improve student learning.

Indicators w ith Prom pts
Appropriate Assessment Strategies
D2.1. Indicator: Teachers consistently use appropriate formative and summative strategies to measure student progress
and guide classroom instruction.
D2.1. Prompt: Evaluate the effectiveness, the appropriateness and the frequency of the assessment strategies, especially
student work, based on the programmatic goals and standards to determine student achievement.

Findings
DOMHS uses effective assessment strategies, as they ensure that
students learn the skills required for college and career success.
Additionally, for the last two school years, DOMHS has placed an
emphasis on formative assessments and using that data to guide
instruction. A shared agreement at DOMHS is that teachers should
not give summative assessments until at least 80% of students show
mastery of a standard(s) on a formative assessment. This places the
emphasis on student learning and not content. Moreover, it ensures
that teachers use data to guide instruction. To this end, teachers also
use data from college-readiness assessments to guide instruction as
well.
Formative and Summative Assessments
Formative and summative assessments provide teachers with
meaningful data about student learning in their classroom.
Formative assessments, such as checks for understanding,
whiteboard checks, think-pair-shares, and exit slips, provide teachers
with immediate and actionable data on a daily basis. This data is
frequently used in class to adjust or modify instruction and track
student progress towards mastery of standards or skills.
Summative assessments, such as essays, projects, presentations, and
tests, allow teacher to evaluate student learning at the end of a unit
or lesson series. All classroom assessments administered by the
teachers are based on CCSS standards. The only factor that
contributes to students’ final grades is their performance on
summative assessments based on academic content standards. These
in-class assessments are critical in determining student achievement
and are highly important in informing the instructional decisions of
the teachers to maximize student learning.
College-Readiness Assessments
The Achieve3000 Lexile assessments measures student reading
comprehension, which is a significant predictor of success in
college. The school applies significant focus to reading
comprehension in order to build college ready skills in the student
population. The school also administers the California High School
Exit Exam to all sophomores and any juniors and seniors still
attempting to pass the assessment, which is an important step for
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students to graduating high school and moving on to postsecondary
education. Lastly, the school administers the PSAT, SAT, ACT, and
EAP to support students in completing the required exams for
college admission.
Re-Testing Policy
DOMHS believes that student grades should reflect mastery of
course skills and content. This means that grades and assessments
should be used to communicate the level of mastery a student has
attained at any given point in the course. To that end, curriculum
and assessment is designed to give regular, in-class opportunity for
students to demonstrate increased mastery of course skills/content.
As students’ abilities on specific skills improve over the course of
the year, students may submit work or retake assessments to earn a
higher grade or demonstrate their mastery on the standards attached
to specific assignments or assessments. The grade for the standard
associated with that assessment will be replaced. However, if that
standard is graded multiple times throughout the semester, the
student must submit work or complete assessments each time that
the standard is graded within a particular unit.
One of the greatest challenges for teachers with this re-testing policy
is that students often do not take their initial attempts on the
assessments very seriously. Some students also take assessments
they have not studied for, knowing they will get a second, third, or
even fourth opportunity at a retake. Many teacher express great
concern that in allowing so many retakes we are not preparing
students for college or career. There are ongoing discussions and
recommendations form the Alliance Home Office about how to
maintain the integrity of the re-testing philosophy while also better
modeling the experiences that students will have in college with
regard to resting, or lack thereof.
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Demonstration of Student Achievement
D2.2. Indicator: Teachers use the analysis of assessments to guide, modify and adjust curricular and instructional
approaches.
D2.2. Prompt: Examine the effectiveness of the processes used by professional staff to use formative and summative
assessments to guide, modify and adjust curricular and instructional approaches. This includes how professional
learning communities and subject matter teams collaborate to collect, analyze, and use assessment data for the basis of
curricular and instructional decisions.

Findings
Mathematics:
Student work and assessments demonstrate student achievement on
mathematics content standards. Formative assessments demonstrate
student progress towards mastery of lesson objectives, which are
sequenced in the teacher’s curriculum to scaffold student learning to
the grade-level content standard. In all mathematics courses,
summative assessments are teacher-designed and aligned to the
CCSS standards, which introduced the Standards of Mathematical
Practice to promote critical thinking and problem solving skills. The
student assessment process in particular encourages students to
“construct viable arguments” by justifying their reasoning on math
assessments and to “critique the reasoning of others” as well as
themselves by completing error analysis of their assessments. These
practices develop students’ critical thinking skills and metacognitive
awareness to improve their investment in their own learning.
The math department works closely with Resource Specialists to
ensure that assessments are accessible to students with disabilities
and allow students with disabilities to demonstrate their achievement
on academic content standards. Strategies that math teachers use to
accommodate their assessments for students with disabilities include
shortened assessments, scaffolded questions, reduced answer
choices for multiple choice questions, word banks, and sentence
starters for written responses. Accommodating assessments for
students with disabilities according to their IEP ensures that student
mastery of the content is more accurately reflected in student
assessment scores.
Work samples demonstrate achievement of DOMHS Schoolwide
Learner Outcomes (SLOs). Many in-class activities require and/or
encourage to collaboration in order to design solutions to problems.
This might occur during an initial exploration of a concept, or
during active practice of a new skill. Next, their academic dialogue
is heavily monitored by the teacher and held to high expectations of
student discourse. Their successes as effective communicators are
measured by their accurate use of academic language in both their
speech and writing. The content covered in all math classes are
presented to students in various ways (visual, oral, kinesthetic,
video, whiteboard) and students are given multiple ways to solve
problems, and the problems presented to students on assessments
invite students to approach them in multiple ways and using a
variety of techniques.
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Students must become problem solvers when making a presentation
to a class, writing out an explanation or creating a diagram to display
any findings. Finally, by using formative assessments, students
consistently build on prior knowledge, showing students how
important retention is that the key to being lifelong learners is to
seek and make connections between what they know and what they
are learning.
Social Science/History:
Work samples from students enrolled in Social Science classes
demonstrate achievement of academic standards and the Schoolwide
Learner Outcomes (SLOs). Student work or assessment products are
asked to meet the History-Social Science Content Standards for
California Public Schools as well as the Common Core State
Standards Initiative. Student work samples reflect that students are
able to analyze and evaluate historical documents, both primary and
secondary. Work samples include students using historical examples
to make arguments. A common thread among all grade levels is
asking students to “think like historians.” This means that student
work consistently demonstrates evidence of both historical
knowledge and analytical thinking skills.
The social studies department works with Resource Specialists to
ensure that their assessments are properly accommodated to meet the
needs of students with disabilities. Accommodations frequently used
on assessments include sentence starters, graphic organizers,
outlines, and word banks for written responses reduced questions,
and reduced answer choices for multiple choice questions.
Student work also correlates strongly to the SLOs. One of the SLOs
is being an effective communicator. Work samples show evidence of
this because students are asked to express their ideas and opinion in
clear writing. All student work must utilize thesis statements, topic
sentences, integrated evidence, and other such components that are
necessary for effective communication. Student work shows
evidence of students becoming lifelong learners because students are
often asked to connect historical knowledge to modern day events.
This fosters engagement in their academic work, as students can see
the implications of the academic content in their own lives. As a
result, they are more likely to continue their quest for knowledge.
Moreover, this also reflects the another SLO: students’ ability to
collect and analyze data from various sources to justify conclusions.
Student work shows evidence of becoming problem solvers
throughout all grade levels. For example, student work demonstrates
not only recitation of historical facts, but also the proposal of
solutions to the negative effects of historical developments. The
work also shows students utilizing historical documents and
examples to justify their conclusions.
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English:
The English department works hard to ensure that students have an
opportunity to demonstrate their mastery of academic content
standards, college and career readiness standards, and Schoolwide
Learner Outcomes on their assessments. Academic rigor and
developing critical thinking skills in students are embedded
throughout the Common Core State Standards, and are critical areas
of focus on English assessments. In the English Department,
assessments usually require students to draw upon understanding of
complex texts, which are analyzed in the classroom.
Assessments generally consist of short constructed responses and
essays that correspond to three major genres identified in the
Common Core State Standards for Writing: Argument, Narrative,
and Informational Writing. Writing projects are usually designed to
require both comprehension and analysis of core texts from the
syllabus. Students also participate in discussions and presentations
that fulfill requirements of the speaking and listening standards.
The short constructed responses and essays reveal that students can
make debatable claims and select relevant evidence. However,
students do struggle with making inferences. This is usually the
reason why students earn Cs, as opposed to As and Bs: the strength
of their inferences of supporting evidence. In spite of this DOMHS
teacher identified weakness, 80% of students met or exceeded the
standards on CAASPP.
In addition to these summative assessments, students produce a
variety of formative assessments that mimic or prepare for various
aspects of summative assessments. For example, a student might
participate in a discussion that generates ideas for an argument
essay, or students might compose a paragraph about a selection of
text to prepare for an informational literary analysis essay about a
novel. These formative assessments give teachers actionable data
that allow us to address gaps in student learning before summative
assessments.
These assessments show achievement in the Student Learner
Outcomes because they often require students to collect and analyze
data to justify a conclusion. Presenting, discussing, writing, and
revising work helps students become effective communicators.
Tasks such as Socratic Seminars, writing argument essays, and
researching also prompt students to collect and analyze information
and justify their conclusions, which are the essential tasks for
problem solvers. Holding students accountable for work, measuring
their progress over time, and providing students with inspiring
reading spurs them to become lifelong learners. In addition, by
reading texts that address pressing questions and analyzing
controversial issues within a structured and respectful environment,
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students are encouraged to pursue and research their diverse
interests.
Spanish:
The student work from the Spanish department demonstrates student
achievement on academic content standards, college- and career
readiness standards, and expected schoolwide learner outcomes. The
Spanish Department works hand in hand with the English
Department by taking the ELA standards and adapting them to fit
the Spanish Curriculum. By doing this, the Spanish Department is
able to address language skills that are not only needed for Spanish,
but will benefit students in their English class as well as all other
content areas. On a daily basis, students are required to practice and
develop their writing, reading, speaking, and auditory skills. These
skills are a part of every unit as well as every lesson and are
addressed simultaneously. In addition, the Spanish Language
program often develops cross-curricular units, lessons, and
assignments to allow students to make connections between the
Spanish class and other content areas—these include themes
addressed in other disciplines, such as history, art, geography,
music, global and social issues, technology, science, and literature
among many others. Spanish teachers also connect current learning
to college. Spanish teachers also help students develop literacy
through their curriculum.
Additionally, students are required to access the content through
higher-level skills, such as analyzing, evaluating, predicting, and
constructing while working with non-fictional and fictional texts.
Given that the department’s goal is to move students to the AP
Language course by their second year, higher-level skills are
prioritizing in all of the Spanish levels. This allows ELL students to
develop skills that will support them in all their classes as well as to
be prepare for the CAASPP ELA exam, SAT and ACT. In addition,
providing ELL students, especially Newcomers, with a forum where
they can experience academic success will foster confidence and a
desire to become lifelong learners.
The Spanish Department meets the school wide learner outcome of
becoming effective communicators by providing students with a
second language and translation skills. The Spanish teachers believe
that students who can develop strong second language skills in high
school will be at an advantage as they move into college and into the
workforce. Similarly, the Spanish Department helps the students
become problem solvers by having the students communicate
constantly and express themselves in Spanish to enable them to
participate in the Spanish speaking community and voice their
opinions. In addition, students are required to create presentation
that they share with their peers, the teaching staff, and community
members. Many projects require students to work with topics that
they are passionate about which allows them to advocate for issues
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that affect their lives and that of their peers and families.
Special Education:
The special education department works closely with all other
departments to ensure that assessments are appropriately
accommodated for students with special needs. Resource Specialists
provide general education teacher with a professional development
session on accommodations at the beginning of each academic year.
They create an IEP Passport that contains important IEP information
on all students with IEPs, including classroom and testing
accommodations. Resource Specialists conference with each general
education teacher individually at the beginning of the year to review
expectations surrounding accommodations and provide teachers
with support. The Resource Lab is an opportunity for students to
receive additional instruction in the CCSS college- and career-ready
anchor standards for reading, writing, speaking and listening, and
language.
Science:
The science department designs rigorous learning experiences and
assessments that are aligned to Common Core standards and
schoolwide learning outcomes. The science department team designs
activities and objectives to be aligned to the Next Generation
Science Standards. Assessments are also aligned to these standards,
and students are assessed on their mastery of meeting these
standards. If students do not meet the academic standards set out for
them, they are given other opportunities to demonstrate their
mastery. In this way, all students are held accountable for academic
mastery of the standards. Assessments and assignments are both
accommodated and scaffolded to meet the needs of students with
IEPs and English learners.
The science department also embeds writing into their curriculum
and assessments, which is critical for developing the science literacy
of the students. Students write both formal and informal laboratory
reports using scientific academic language, answer rigorous freeresponse questions on tests, and evaluate one another’s writing skills
through student error analysis.
Students demonstrate academic achievement and Schoolwide
Learner Outcomes through a variety of types of assessments. Forms
of assessment in the science department include:
Summative Unit Tests:
The science department encourages students to review their tests
once they get them back and analyze their results. They must reflect
on what standards they did well on and which ones they need to
improve on. They then set goals for themselves on what to improve
for next time. Students must communicate their understanding of the
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concepts through extended written responses. On tests, students
must analyze data, draw conclusions, and apply their understandings
of topics to new problems they have not seen. After tests, student
tutors aid their peers in correcting tests, which encourages student
collaboration, peer-mentor relationships, and deeper understanding
of content material.
Labs:
Students are encouraged to become lifelong learners through
rigorous, inquiry-based lab activities. These lab activities encourage
students to think beyond the task assigned of them in the classroom
and to perform additional research on the topic as well as applying
their new knowledge to the real world. Students collaborate in
groups to complete laboratories and must, therefore, effectively
communicate to achieve the tasks required of them by the lab.
Students are also required to provide written responses in extended
formal and informal laboratory reports. All laboratories include data
analysis and collection, justification, the synthesis of information
from a variety of sources. The requirement of such skillsets prepares
students for college and their future careers.
Presentations/Projects:
The science department uses presentations to encourage them to
become lifelong learners with open-ended questions. With the
freedom to do research on these questions, students are allowed to
pursue their diverse interests and, thus, continue their quest for
knowledge outside of the school day. While presenting or
completing these projects the students will gain valuable skills in
communication, such as public speaking, visual and graphic design,
and group communication skills. Projects and presentations are
designed to be rigorous and require students to justify their
responses, collect and analyze data, and draw information from
multiple sources.
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Student Feedback
D2.3. Indicator: Student feedback is an important part of monitoring student and classroom progress over time based on
the academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes. Interviews and
dialogue with representative students inform the degree to which learning experiences are understood and relevant in
preparing students for college, career, and life.
D2.3. Prompt: Using interviews and dialogue with students, evaluate the extent to which students understand the
expected level of performance based on the standards and the schoolwide learner outcomes in relation to preparation
for college, career, and life. Evaluate the effectiveness of the student-teacher interaction and monitoring of student
progress based on student feedback.

Findings
Teacher Feedback:
Students have multiple opportunities to receive feedback on their
work in order to progress towards mastery of the content standards.
Formative assessments in the form of quizzes, in-class work, or
rough drafts of short constructed responses or essays allow students
to receive feedback on their performance and identify gaps in their
understanding of a concept. Students can continue practicing on
standards in which they have difficulty or attend tutoring for
additional support on specific standards before the summative
assessment. Formative as well as summative assessments are
returned to students with extensive teacher feedback (aligned to the
rubric) so students can improve. Many departments have adopted
student learning log systems that allow student to track their own
progress on individual standards over time. If a student performs
poorly on summative assessments, they may retake the assessment
after completing error analysis, additional practice, and/or tutoring to
receive a replacement grade. This encourages students to take
ownership over their own learning by monitoring their progress on
individual standards. This also supports students becoming lifelong
learners because they are developing accountability for their own
learning.
Peer Revisions:
Students have opportunities throughout the assessment process to
review the work of their peers. Students often grade their peers on
rough drafts of writing assignments using rubrics. This practice not
only supports the academic advancement of the student receiving the
feedback, but also deepens the understanding of the content for the
students who complete the revisions. Students are required to think
critically in order to provide meaningful revisions to their peers,
which develops the Student Learning Outcome of students
becoming problem solvers.
Student Survey:
At the end of every school year, students partake in a random survey
where they answer questions regarding the instruction provided by
their teachers and school culture. The surveys are anonymous and
mimic those taken in college. They serve as a means to provide
teachers feedback on their instruction and the courses they teach. As
a school, DOMHS places a lot of value on student feedback because
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it successfully increases their interest in academics. Many teachers
have noted that student involvement in decision making positively
influences their level of engagement during class projects,
homework, clubs, etc. as they feel validated and accounted for.
Advisory with the Principal
Beginning in the Fall of 2016, the principal has also begun meeting
with Advisory groups to develop a closer relationship with the
students and the school administration. As indicated by student
surveys, positive student perceptions of the school have declined,
and the school administration is making an effort to establish better
communication and rapport with students to help students feel more
connected and heard.
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D3. Using Assessment to Monitor and Modify the Program Schoolwide Criterion
The school, with the support of the district and community, has an assessment and monitoring system to determine
student progress toward achievement of the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes. The system drives the school’s program to continually improve and to allocate resources to
effectively meet student needs.

Indicators with Prompts
Schoolwide Assessment and Monitoring Process
D3.1. Indicator: The following stakeholders are involved in the assessment and monitoring process of student progress:
district, board, staff, students, parents, and the business and industry community.
D3.1. Prompt: Evaluate the impact of stakeholder involvement in assessing and monitoring student progress. Include
district, board, staff, students, parents, and the business and industry community.

Findings
DOMHS has created effective assessment and monitoring systems to
determine student progress and achievement of the academic
standards, the college and career-readiness standards, and the
schoolwide learner outcomes. Students are assessed on their mastery
of the academic standards, the college- and career-readiness
standards, and the schoolwide learner outcomes in class, through
school-based assessments, and through state assessments. Data is
monitored and evaluated by all significant stakeholders including
students, parents, teachers, administrators, and community members.
By using multiple measures and informing stakeholders at
throughout the assessment process, DOMHS ensures that student
assessment is a meaningful reflection of student achievement and is
a tool to improve student outcomes.
District:
Because DOMHS is an independent charter school, it operates as its
own district. DOMHS assesses and monitors student progress
through multiple measures described in previous criterion indicators.
LAUSD also plays a role in assessing and monitoring student
progress through annual LAUSD Oversight Visits and District
Validation Review visits every three years.
School Board of Directors:
The School Board of Directors assesses and monitors student
progress at each of their quarterly board meetings. Board members
review student achievement scores through various indicators,
including Achieve3000 Lexile Assessment data, CAASPP data,
ACT/SAT data, and benchmark data. The School Board of Directors
makes recommendations to the school based on student performance
on these critical indicators.
Staff:
The school staff plays a critical role in assessing and monitoring
student progress. As the primary facilitators of student instruction,
teachers are intimately involved in the development of student
assessments as well as the collection, analysis, and implementation
of student assessment data. Student achievement data is reviewed by
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individual teachers to inform instructional decisions in the classroom
and is reviewed by the teaching staff during weekly school-site
professional development and Alliance-wide professional
development conferences.
Students:
Students monitor their own progress on assessments through
multiple means. Student achievement on in-class assessment is
frequently monitored through the use of learning logs where
students can keep track of their own academic progress on
individual standards, and advocate for additional tutoring or retake
on standards as needed. Students are also given their own login
information to Pinnacle, DOMHS’s online grading system, in order
to track their academic progress on individual standards and across
classes. Student scores on site-specific standardized assessments
such as the Achieve 3000 Lexile assessment, the CAASPP
assessment, ACT/SAT exams, or benchmark assessments are
reported to students in their classes.
Students are also trained in using an online college information and
application program called Naviance. Students upload their GPA
information as well as AP, SAT, ACT, and EAP scores. Senior meet
with college counselors and peer advisors throughout the college
application process for guidance and support. Counselors and peer
advisors also keep a record of student assessment scores to assist
students in selecting college for which they are eligible.
Parents:
At the beginning of each year, parents are given login information to
Pinnacle, the school’s online grading system, to monitor their
student’s academic performance in their classes. Parents also receive
progress reports containing their student’s academic and life-skills
grades every six weeks in the mail. When student progress is not
meeting school expectations and the student is receiving deficient
grades, parents attend conferences with teachers to review NP Plans
that outline interventions for the student to improve their
performance. Lastly, parents are informed of schoolwide
performance on assessments during Parent Town Hall Coffee with
the Principal meetings.
Students with Disabilities
The goals, accommodations, modifications, and behavior support
plans for special education students are created with parents and
resource teachers and then shared with students’ teachers. Special
education teachers monitor student progress and communicate with
all stakeholders directly involved with that student. Student
achievement progress is monitored through IEP meetings. Also,
students will have progress monitoring goals to meet. Special
education teachers, along with general education teachers, will
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determine areas of growth and provide support as needed.
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Curriculum-Embedded Assessments
D3.2. Indicator: The school regularly examines and analyzes standards-based curriculum-embedded and standardized
assessments for English language and mathematics in all subject areas.
D3.2. Prompt: Evaluate the effectiveness of how the entire school examines and analyzes standards-based curriculumembedded as well as other standardized assessments (Smarter Balanced, SAT, ACT, EAP, others) for English language
and mathematics. Include how this assessment data is collected, analyzed, and used as the basis to make decisions and
changes in the curricular and instructional approaches. Comment on how this process impacts the instruction of second
language learners by modifying the teaching and learning process.

Findings
CAASPP and class grade data shows that DOMHS’s curriculumembedded are effective for the general population; however, the data
shows that English learners are struggling at DOMHS. As such,
DOMHS has room for improvement in crafting scaffolds for its
curriculum-embedded assessments.
English Language:
During content-alike professional development sessions, the English
department evaluates assessments (from all grade levels)
and samples of student work. The work and overall performance of
significant subgroups, including English language learners, is
evaluated and analyzed during this time. After evaluating student
work and identifying areas of need for English language learners or
other important student constituencies, the English teachers work
together to modify their instruction to promote student growth.
Mathematics:
In the Math department, assessments are differentiated by depth of
knowledge levels. In class discussions are also scaffolded to ensure
participation from all students, including all EL levels, are able to
participate. Students are also provided with appropriate rubrics to
guide their level of understanding and know what they need to
master in order to level up. Teachers model exemplar responses for
short answer responses and use error analysis to help students
improve their work.
The math department examines student assessments with their math
coaches during monthly content-alike professional development
sessions. Teachers evaluate the performance of English language
learners with respect to the general population to identify any gaps
in student learning. Teachers then work with coaches to modify their
instructional plans to meet the needs of English language learners
and other significant populations to maximize student learning.
Schoolwide:
All student grades are based solely on standards-based curriculumembedded assessments, which means that student grades are a
reflection of their performance on these assessments. DOMHS
monitors the grades of English language learners and provides
interventions such as after school tutoring and support classes to
support the learning of students who are struggling. In addition,
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DOMHS has also created two English Language Development
classes to support English learners.
Every two weeks, administration publishes an NP report to teachers.
In addition to the general population, the report is broken down by
subgroups (i.e., ELLs, SWD). This report informs teachers of their
students’ progress (or lack thereof) in other classes.
Every teacher is assigned a teacher leader (TL) that observes and
helps them improve their practice. On a bi-weekly basis, the teacher
and TL analyze assessment data, including student work products
(including high, medium, and low work), and discuss areas of
growth and a follow up re-teaching lesson.

238

DR. OLGA MOHAN HIGH SCHOOL
ACS WASC/CDE Self-Study Report
Schoolwide Modifications Based on Assessment Results
D3.3. Indicator: The school uses assessment results to make changes in the school program, professional development
activities, and resource allocations demonstrating a results-driven continuous process.
D3.3. Prompt: Comment on the overall effectiveness of how assessment results have caused changes in the school
program, professional development activities, and/or resource allocations, demonstrating a results-driven continuous
process. Examine examples and comment on the overall effectiveness of changes in the online opportunities,
professional development of the staff, and the resource allocations to support student achievement and their needs.

Findings
Quarterly Professional Development:
Quarterly professional development sessions are structured such that
teachers and administrators review benchmark assessment data
before being offered a choice of sessions to attend. In this way,
teachers are able to adjust their professional development choices
based on timely and relevant data. Teachers can attend the sessions
that the data reveals would be useful to their students. Examples of
topics covered professional development choice sessions include
close reading strategies, Common Core discussions, teaching
argument and analysis, differentiation for ELLs and students with
disabilities, and implementing writing in math classrooms.
School Program:
The master schedule of classes offered is created based on the needs
of students as shown by data. For example, CELDT data was used to
create an English Language Development classes, which are new to
DOMHS. Teacher observations, benchmark scores, and class grades
were also used to identify students who needed math support
classes. With the shift to Common Core, DOMHS purchased
subscriptions to two online resources, Achieve 3000 and Actively
Learn, for additional reading support. DOMHS also purchased
subscriptions to Turnitin.com for writing support and brand new
textbooks for English and math classes. DOMHS purchased new
English textbooks because they include a variety of supports for
English learners. DOMHS adopted the CPM curriculum to better
serve the needs of their students and increase student achievement
on the CAASPP Math assessment. After reviewing the CPM
curriculum, the math teachers found that the CPM curriculum was
more rigorous, more conceptual than procedural, more aligned to the
CAASPP, emphasizes discovery and math exploration, and included
more opportunities and examples for students to read and write in
math.
Staffing & Hiring Decisions:
Resources for hiring staff and school personnel are also driven by
assessment results. In 2013, DOMHS hired an English support
teacher for the ninth grade. This teacher would teach a new class at
DOMHS meant to foster reading development. In 2016, DOMHS
has hired an additional teaching assistant to support students with
disabilities. With the addition of over 450 iPads per legal mandates,
DOMHS hired a full time staff member to manage all technology.
This allows the school’s technology to be maintained and effectively
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utilized for instructional purposes.
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D3.4. Indicator: The school periodically assesses its curriculum and instruction review and evaluation processes.
D3.4. Prompt: Evaluate the process that the school utilizes to review and assess the effectiveness of each program area,
including graduation requirements, credits, course completion, and homework and grading policies, to ensure student
needs are met through a challenging, coherent, and relevant curriculum.

Findings
At DOMHS, the collection, analysis, and use of student data is
critical making decisions and changes in curricular and instructional
approaches. DOMHS’s use of assessment data is effective because
of DOMHS’s quickness to review data, identify areas of growth, and
implement plans to target said areas of growth. The following are
ways in which DOMHS collects, analyzes, and uses assessment
data:
Alliance Evaluation:
One way that teachers are held accountable for their ability to
collect, analyze, and use student data is the Alliance Evaluation
System. An important series of indicators in determining teacher
effectiveness according to the Alliance Evaluation system is the
teacher’s ability to collect and respond to data in class and after a
lesson. Before each lesson, teachers are required to cite specific
evidence used in their lesson plans to make instructional decisions,
such as the selection and progression of academic standards and
objectives, the scope and sequence of the lesson activities,
differentiation strategies, and student groupings. During the lesson,
teachers are expected to collect formative data, including checks for
understanding, think-pair-shares, whiteboard checks, and student
work samples, and adjust their instruction in class to address the
needs of individual students and subgroups of students. Following
the lesson, teachers are expected to reflect on data collected during
the lesson and describe how the data will impact their instruction
moving forward.
Periodic Data Review and Professional
Development:
DOMHS routinely reviews student assessment data. During the
summer professional development, DOMHS review all end of year
standardized tests, including AP exams, CAASPP, ACT, SAT, and
Lexile test. Throughout the school year, DOMHS reviews
assessment data from a variety of sources (e.g. Lexile, CELDT,
interim benchmarks) as soon as it’s released. This analysis informs
DOMHS of areas of growth so that DOMHS can make changes to
curriculum and instructional approaches. This analysis includes
assessment of subgroups and how we can meet the needs of all
students.
The review process includes whole school, department, and grade
level collaboration and analysis. As with all DOMHS review
processes, the purpose is to identify areas of growth and possible
solutions. Teachers identify standards that show low or little mastery
by students, and then they collaborate on best practices for how and
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when to reteach those standards. Teachers also disaggregate and
analyze the data for sub-groups (ELLs and SWD).
Teachers also analyze benchmark data at the quarterly Alliance-wide
professional development conferences. Teachers have an
opportunity to discuss student scores as school departments and in
Alliance-wide departments and make adjustments to curriculum
pacing and instructional plans based on the data to ensure students
have opportunities to improve their mastery of the academic content.
Most recently, in December of 2016, during a two-day English
department professional development, English teachers reviewed the
CAASPP “Summary of Assessment Blocks in Interim
Comprehensive Assessment” and decided that (1) all students in
grades 10-12 should write at least two essays in the Spring semester:
an argument essay and an expository essay, and (2) students in grade
9 should write at least one essay, an argument essay. Additionally,
English teachers decided that personal narratives also should be a
focus across all grade levels.
The rationale for this was twofold: (1) the CAASPP assessment may
task students to write in three key rhetorical modes: argument,
expository, and narrative; (2) colleges and scholarship applications
require personal narratives. Previously, expository writing and
personal narratives were not a focus in the English department, save
grade 12. However, English teachers agreed upon this shift to ensure
that students were prepared for the many facets of writing they will
encounter in their academic career.
School Program:
The master schedule of classes offered is created based on the needs
of students as shown by data. For example, CELDT data was used to
create an English Language Development classes, which are new to
DOMHS. Teacher observations, benchmark scores, and class grades
were also used to identify students who needed math support
classes. With the shift to Common Core, DOMHS purchased
subscriptions to two online resources, Achieve 3000 and Actively
Learn, for additional reading support. DOMHS also purchased
subscriptions to Turnitin.com for writing support and brand new
textbooks for English and math classes. DOMHS purchased new
English textbooks because they include a variety of supports for
English learners. DOMHS adopted the CPM curriculum to better
serve the needs of their students and increase student achievement
on the CAASPP Math assessment. After reviewing the CPM
curriculum, the math teachers found that the CPM curriculum was
more rigorous, more conceptual than procedural, more aligned to the
CAASPP, emphasizes discovery and math exploration, and included
more opportunities and examples for students to read and write in
math.
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Hiring Decisions:
Resources for hiring staff and school personnel are also driven by
assessment results. In 2013, DOMHS hired an English support
teacher for the ninth grade. This teacher would teach a new class at
DOMHS meant to foster reading development. In 2016, DOMHS
has hired an additional teaching assistant to support students with
disabilities. With the addition of over 450 iPads per legal mandates,
DOMHS hired a full time staff member to manage all technology.
This allows the school’s technology to be maintained and effectively
utilized for instructional purposes.
Achieve 3000
Reading comprehension is a schoolwide focus at DOMHS. To track
the progress of student reading comprehension scores and determine
which students need additional reading intervention, the school has
implemented the Achieve 3000 Lexile assessments. Students who
perform significantly below the general student population on these
assessments are targeted for additional intervention. Students who
are struggling with reading as measured by the Lexile
Data Driven Conversations (DDC)
Every teacher is assigned a teacher leader (TL) that observes them
and helps them improve their practice. On a bi-weekly basis, the
teacher and TL analyze assessment data, including student work
products, and discuss areas of growth and a follow up re-teaching
lesson.
DOMHS is currently restructuring the DDC process to ensure DDCs
are timely and useful for teachers. In the previous iteration of the
DDC process, it would take upwards of a week for TLs to meet with
teachers to discuss assessments data. As such, any re-teaching came
too late to address students’ areas of growth.
NP Reports
We run bi-weekly NP reports to ensure that all teachers are aware
and making efforts to insure mastery for our struggling learners.
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D3.5. Indicator: The school employs security systems that maintain the integrity of the assessment process.
D3.5. Prompt: Evaluate the selection of and the use of proctors, the security systems for test documents, and the means
to maintain the integrity of the assessments.

Findings
Proctor Training and Test Administration
All formal, on-site testing is coordinated by the Assistant Principal.
Test proctors attend professional development sessions where they
learn how to implement and mandate proper testing protocol and
procedures. Depending on the test, proctors complete required
training videos and review the testing manuals. Proctors sign
affidavits, which review rules for proctoring the test.
During testing, teachers are trained to circulate the room and ensure
test security. Any security breaches are immediately reported to the
principal or the testing coordinator. Due to the small size of the
school population, security has never been an issue during testing.
To house the tests, the school has assigned storage facilities that are
locked and kept confidential. Testing materials are kept on site as
academic records until the minimum disposal date when they are
shredded.
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ACS WASC Category D. Standards-based Student Learning: Assessment and
Accountability:
Summary, Strengths, and Growth Needs
Summary

Overall, Dr. Olga Mohan High School’s assessment process to measure student achievement is effective.
Student performance is measured using multiple measures in order to get an accurate and complete picture
of student strengths and areas of need. Data is consistently disaggregated to examine the performance of
significant subgroups, specifically English learners and students with disabilities, in the school community
and is communicated with stakeholders including students, parents, teachers, the governing board, and the
community through multiple means including mail (electronic and paper), meetings, and parent
conferences.
The school community consistently analyzes individual student data from multiple sources to determine
student performance levels. DOMHS’s teachers employ numerous formative and summative assessment
strategies to evaluate the degree to which students are demonstrating mastery of the academic content
standards and the college- and career-readiness standards. Throughout departments, myriad formative
assessments are employed, including in-class work, homework, whiteboard checks, checks for
understanding, quizzes, and exit slips. Various standards-based, curriculum-embedded assessment
strategies are used across departments, including unit assessments, lab reports, presentations, essays, and
final projects are used to assess student learning and adjust or differentiate instruction. The school also
employs multiple formal measures of assessing student achievement, such as Lexile assessments,
benchmark testing, and AP, SAT, ACT, and EAP college-readiness assessments.
After an understanding of student achievement through assessments is established, assessment data is used
to modify teaching and learning practices at the individual student level, at the classroom level, and at the
school-wide level. At the level of individual students, teachers are able to offer individualized after school
tutoring for students who seek out additional support. Individual student schedules are adjusted to meet
student needs by offering students support classes or advanced placement classes depending on student
assessment scores and course grades. At the classroom level, teachers are able to use assessment data to
pace their instruction, reteaching essential skills or moving quickly through familiar content based on
student need. Teachers are also able to differentiate instruction to meet the needs of critical subgroups,
including students with disabilities and English language learners. At a school-wide level, assessment data
informs course offerings each year, including honors and AP classes, support classes, and English
Language Development classes based on student need. The school is also able to implement school-wide
interventions based on student achievement data collected, such as after school tutoring.
One of the identified critical learner needs was the academic performance of subgroups, specifically, ELL
students and students with disabilities. By disaggregating student data based on significant subgroup
populations for all data points, the school maintains focus on the performance of special populations.
Teachers utilize this data to inform instructional decisions in the classroom and target the needs of students
with disabilities and English learners by implementing specific strategies and interventions to improve
student performance. Moreover, DOMHS allocates resources specifically designed to support these
students, including teachers’ assistants to provide individualized instruction to students with disabilities.
By using assessment data to respond to student needs, the DOMHS is continuing to evaluate their
instruction and curriculum to better minimize the performance gaps between critical subgroups and the
general education population.
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However, course grade, CAASPP, SAT/ACT, and Lexile data reveals limited growth for students with
disabilities and English learners. This suggests that DOMHS must re-examine differentiation strategies
geared toward students with disabilities and English learners.
Category D: Standards-based Student Learning: Assessment and Accountability: Areas of Strength
 DOMHS and Alliance College Ready Public Schools utilize common Alliance-wide assessments






for all subjects and built-in professional development time for instructional personnel to analyze
data, reflect on the results, and identify next steps.
DOMHS teachers use formative and summative assessments that are aligned to the goals for
student learning. They evaluate student work and mastery of the academic standards and progress
towards the SLOs.
DOMHS uses assessment data to identify high risk students and develops strategies to provide
academic support to address their unique needs.
DOMHS administrators and teachers examine student work products to better support student
learning and mastery on assessments.

Category D: Standards-based Student Learning: Assessment and Accountability: Areas of Growth
 DOMHS teachers should continue to be trained in the principles and implementation of





differentiated assessment in all disciplines to further address the needs of English learners and
students with disabilities.
DOMHS professional development should provide teachers more time to collaboratively analyze
assessment data across disciplines and grade levels.
DOMHS should review assessment procedures across grade levels to streamline the instruction
and assessment process.
DOMHS needs to better engage stakeholders, such as students, parents, and business and
community partners, in the process of reviewing assessment data, identifying areas of concern, and
developing a plan for improving student learning.
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Category E: School Culture and Support for Student Personal and Academic
Growth
E1. Parent and Community Engagement Criterion
The school leadership employs a wide range of strategies to encourage family, business, industry, and community
involvement, especially with the learning/teaching process.

Indicators with Prompts
Regular Parent Involvement
E1.1. Indicator: The school implements strategies and processes for the regular involvement of all stakeholder support
groups in the learning and teaching process, including parents of non-English speaking, special needs and online students.
E1.1. Prompt: Evaluate the strategies and processes for the regular involvement of the family, business, industry, and
the community, including being active partners in the learning/teaching process. Comment on the effectiveness of
involving parents of non-English speaking, special needs and online students.

Findings
The DOMHS office staff, teachers, and counselors constantly keep
parents up-to-date with student progress as well as community
events that occur at the school.
Counselor Newsletter
The DOMHS counseling department sends a monthly newsletter
that is shared with parents, students, and teachers. In the newsletter,
the counselors share important deadlines, scholarship opportunities,
as well as college related field trips that will happen in the following
months.
Parent/Student Handbook
The parent/student handbook is distributed and reviewed during the
summer before the academic year begins. The handbook informs
parents of all grade levels about student achievement, academic
standards, expectations, school procedures. If parents are not able to
attend the meetings, individual meetings are set up to review the
information. The handbook is also available on the DOMHS
website: www.mohanhs.org. However, the handbooks are available
only in English. DOMHS is currently translating it into Spanish and
will make it available to parents as soon as possible.
Parent Conferences
Parent Conferences are held several times through the semester
where parents are able to speak to teachers and counselors regarding
the academic performance and behavior of their child. When parents
attend parent conference, they are given a copy of their report card
so that they are aware of their progress. Once parents receive the
report card, they are encouraged to see all the teachers so that they
are aware of how their child is doing, find out if there is any missing
work, and even the opportunity to learn about the achievements of
their child throughout the semester. All parents are given teacher
emails so that they have the opportunity to email teachers throughout
the semester in case they have any questions or concerns.
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At parent conference, report cards are handed to parents so that
parents may choose the teachers that they wish to speak to,
depending on how their students is doing in their classes.
In recent years, attendance at parent conferences has declined.
However, teachers are required to call parents if their students are
failing a class.
Parent Hours
DOMHS parents are encouraged to volunteer 40 hours every year to
support school efforts. The goal of this policy is that all DOMHS
parents will become more involved in the education of their child.
Parents may volunteer by assisting with school supervision during
the school day, volunteering at special events, and assisting with
clerical duties in the main office. Additionally, parents are
encouraged to visit the classrooms to become more familiar with
what their child is learning in the classroom.
Translation
Many of the parents of DOMHS students are Spanish-speaking, so
DOMHS provides translation for Spanish-speaking parents at all
DOMHS events, such as back to school nights and parent
conferences. This ensures that parents understand the teacher and/or
administration and are aware of how their students is performing in
their classes. Additionally, parents of ELLs have an opportunity to
attend a meeting that focuses on the needs and program of study for
ELLs.
Counselor Interventions
Counselors meet with parents, students, teachers, and administration
to ensure both the emotional and academic success of the students
when necessary. These meetings often occur because of poor student
performance. However, DOMHS needs to foster the academic
development of higher performers as well.
Phone Calls
DOMHS teachers are required to call parents once their students
begin to fail a course. This ensures that parents are aware of their
students’ performance and provides them the opportunity to discuss
particular standards and/or assignments their students are struggling
with.
Town Hall Meetings / Workshops
Administration communicates the performance and needs of the
school to community partners by conducting monthly Town Hall
Meetings. At this meetings, parents are also able to give input into
school decisions.
After school updates, Town Hall Meetings include workshops on a
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variety of topics, such as how to use Pinnacle, understanding
FAFSA, how to support your student, and how to save money for
college.
All stakeholders are invited to attend these meetings; however,
attendance is generally low.
Monthly newsletter
To ensure parents are informed of relevant school news, including
overall student performance, administration send newsletters to
parents monthly.
Pinnacle
Pinnacle is the online grading system that DOMHS has adopted. At
the beginning of the year and during the first parent conference,
parents are given access to Pinnacle so that they can track their
students’ academic progress, view any missing assignments, and
grades. If parents have any questions regarding grades, they are able
to schedule meetings at school with a counselor, administrator,
and/or teacher.
Parent Liaison
The DOMHS parent liaison communicates with parents and
encourages them to become involved in their students’ academic
lives. The parent liaison encourages parents to volunteer at the
school, by attending parent conferences, community events,
supervising, and, when necessary, joining the school advisory
council.
Students with Disabilities
DOMHS ensures that parents of students with disabilities are equal
parts in the IEP process. At every IEP meeting, RSP teachers read
off the IEP Team Meeting Introductory Statements and ensure that
the parent and student are equal members of the team, and advocate
accordingly for the student. DOMHS teachers also communicate
with parents via Weeklies to ensure that parents are aware of the
weekly progress of their students.
SSTs
DOMHS conducts SSTs for students as needed based on teacher or
parent identification. Based on the areas of need identified, the
counselors conduct an SST wherein a team of teachers, the
counselor, an administrator, the parent, and the student meet to
discuss what may be causing the achievement gaps. From there, the
SST team determines interventions and goals moving forward and
tracks the students’ progress to determine if the SST interventions
have been successful in meeting the goals, or whether an extension
of the SST interventions are necessary, or if the student should be
recommended for evaluation for special education.
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Use of Community Resources
E1.2. Indicator: The school uses community resources to support student learning.
E1.2. Prompt: Evaluate to what extent the school solicits and employs business and community resources to support and
extend learning. Determine how effectively community members expertise and services, such as professional services,
business partnerships, guest speakers, job fairs, field trips to local employers, and evaluation of student projects and
classroom presentations, provide real world applications of the learning standards and schoolwide learning outcomes.

Findings
DOMHS has been very effective in capitalizes on the resources
available to them in the community. Those resources include:
Job Fairs and Guest Speakers
DOMHS has brought in several community members to share their
career experiences and pathways to the students at DOMHS.
Through job fairs on weekends, students were introduced to
professions in the following fields: journalism, law, medicine, law
enforcement, military, and education, to name a few. Individual
classes have also invited guest speakers to discuss their professional
pathways with their students. These guest speakers have included
judges, Councilmen, actors, and writers.
College Access Services
DOMHS enlists the support of a variety of college access services to
ensure that students are prepared for the SAT and ACT, and the
college admissions process. In partnership with CollegeSpring,
DOMHS offers in-class SAT support and college mentors for
juniors. CollegeMatch works with the highest performing students to
help them get into the some of the most selective colleges in the
country. Posse is a scholarship process that DOMHS participates
wherein if a student or students are selected to be a Posse Scholar,
they earn a full-ride to a select number of universities. DOMHS also
partners with Scripps College Academy to assist young girls with the
college process. Pitzer College also sent students to help review
Senior personal statements.
DOMHS also partners with Cal States, UCs, and community
colleges to host college field trips for students 9th-12th grade.
DOMHS also encourages students to attend Alliance-wide college
fairs.
Special Education Providers
DOMHS contracts its Special Educations providers from DirectEd,
TES, Edlogical, and LAUSD. These providers include Speech and
Language Specialists, DHH Specialists, and Behavioral Specialists.
These providers also conduct assessments and surveys per the
students’ IEPs.
Substitute Teachers
DOMHS contracts its substitute teachers through DirectEd,
Teachers on Reserve, and Premier Educational Staffing.
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Home Office Support
The Alliance Home Office provides administrative and instructional
support to DOMHS. The supports include Human Resources,
Student Information Services, IT, Budgeting, and Operations
support. Additionally, the Alliance Home Office provides support to
the counselors via the College Success Team, and the support to the
SPED teachers through the Special Education Office. Instructional
Coaches also assist the Math, Science, and English departments in
developing their curriculum and sharing instructional best practices.
Clubs and Organizations
DOMHS students who participated in the Junior State of America
(JSA) have worked with Councilman Curran Price’s Office to
discuss issues of homelessness and street food vending. JSA
students have also received scholarships to attend summer institutes
at Stanford, UCLA, and Georgetown.
DOMHS students who participated in the Nuclear Nonproliferation
Club have worked with the LA World Affairs Council to learn more
about the threat of nuclear weapons, and meet with the UN
Secretary-General Ban Ki-moon. DOMHS students also partnered
with the James Martin Center for Nonproliferation Studies in
Monterey, CA and participated in an International Student
Conference on nuclear disarmament. Most recently, a DOMHS
student attended a UN conference on nuclear disarmament in
Nagasaki, Japan in partnership with the Japanese Ministry of
Foreign Affairs. In the Spring, two DOMHS students will return to
Nagasaki, Japan to present their research on nuclear testing.
DOMHS also partners with Pennies for Patients, STOKED, the
Food Bank, and other organizations to provide community service
opportunities to their students. DOMHS’ partnership with Kids in
Sports allows students to participate in a city league for volleyball,
basketball, and soccer. Due to a lack of facilities, soccer players
practice at Toberman Park.
DOMHS also frequently partners with Staples to provide additional
parking for parents during parent events.
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E2. School Environment Criterion
The school is a) a safe, clean, and orderly place that nurtures learning and b) has a culture that is characterized by trust,
professionalism, high expectations for all students, and a focus on continuous school improvement.

Indicators with Prompts
Safe, Clean, and Orderly Environment
E2.1. Indicator: The school has existing policies and regulations and uses its resources to ensure a safe, clean, and
orderly place that nurtures learning, including internet safety.
E2.1. Prompt: Determine the extent to which the school has implemented policies and committed resources to ensure a
safe, clean, and orderly environment that nurtures learning. Evaluate the effectiveness of the school’s practices and
procedures for all aspects of student safety including: effective operating procedures for internet safety, bullying, drug
and alcohol abuse education and intervention, conflict intervention, use of derogatory or hateful language especially in
the context of race or gender, disaster preparedness and other safety topics of local concern that may interfere with
learning.

Findings
DOMHS has taken several steps to ensure the physical and
emotional safety of both students and staff. Before and after school,
administrators and office staff members stand at the crosswalk to
ensure safety for our students crossing the street in front of the
school, and in the parking lots. Administrators also stand at the
entry gate, welcoming students getting on campus. Due to the close
vicinity of the onramp of the 110 freeway, the closeness of a major
street in Figueroa Blvd., and the fact that many construction workers
park their vehicles on the street in front of the school, administrators
and staff personnel are faced with the daily challenge of the
congestion of cars. The administrators, counselors, and office staff
have a rotating assignment system to work a crosswalk with Stop
and Slow signs that is set up in order to ensure safe crossing of the
street before and after school. DOMHS also have a school policy
for students to cross the street using only this crosswalk.
The school has installed security cameras that gives coverage of the
campus and adjacent streets and alleys. The security feed is
projected on two screens in the office and is set to record any motion
both on campus and around campus.
We have reached out to Councilman Curren D. Price's (Los Angeles
City Council Member for District 9) office and are trying to get the
street zoned so that there is no parking on streets adjacent to the
campus during school hours. Additionally, we have left messages
for RVs parked in the area notifying them that we are a school, we
respect their situation, and provide homeless services contact
information if they are in need.
DOMHS has a school-wide policy for all teachers to greet students
at the door at the beginning of each class period and to close the
door behind them. These doors are to remain closed and locked
during class. This means that nobody without a key, including
students who are tardy or coming back from the office/restroom, can
enter the room without the teacher opening the door for them. In
order to ensure the school policy is followed, administrators conduct
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regular biweekly drop-in observations and make note of the locked
door in a shared document with the teacher and the rest of the
instructional leadership team. Staff members are also trained for
lock-down procedures and are instructed not to open the door unless
there is an “all-clear” response noted over the PA.
The staff and students conduct emergency drills (i.e. Earthquake,
Fire, Lock-Down Response, Lock-Down No-Response) at least
twice a semester. Staff members are informed of the proper protocol
during professional developments leading up to the practice event
and office staff members make sure that emergency materials are up
to date and complete for each classroom. Teachers lead their
students on a preassigned route off of campus and administrators
work to make sure that everyone is accounted for and that the drill
resulted in complete and efficient compliance to the school protocol.
DOMHS complies with the Alliance for College-Ready Public
Schools protocol for internet safety including have all staff and
students sign into Zscaler in order to access the internet. Access to
certain websites and types of websites are strictly forbidden and
administrator passwords for access is only distributed by the
information technician on campus to the administration team. The
password for wireless access is not shared with students on campus
and is only inputted at appropriate times by the information
technician into the school-issued computers.
There are telephones in each classroom along with a list of extension
numbers of office staff members, administrators, and other teachers.
Teachers are accessible via these classroom phones from the office
as well as from other teachers on campus.
There have been incidents of graffiti on neighboring structures
including a vacant building adjacent to the campus parking lot.
These incidents have been dealt with by our custodial staff who
paint over the graffiti. Also, bathroom logs required for students
leaving a classroom during instructional time, administrator
monitoring, and security cameras have limited any incidents of
graffiti or vandalism occurring on school grounds.
The classrooms are cleaned by the custodial staff once a day and are
given a complete clean including waxing of the floors during the
summer. The trashcans and recycle bins are emptied daily as are the
other trash bins located on campus. Also, older aluminum blinds
which have been bent and experience dirt accumulation have been
replaced this year with cleaner, more functional roller blinds.
All substitute teachers hired by the school are given a substitute
binder that have a map of the school including names of all teaching
staff and room numbers, bell schedules, staff directory, and
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emergency event protocols. This ensures that even without the
teaching staff present, the safety of all students on campus is
maintained and prioritized.
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High Expectations/Concern for Students
E2.2. Indicator: The school demonstrates caring, concern, and high expectations for students in an environment that
honors individual differences and is conducive to learning.
E2.2. Prompt: Evaluate to what extent the school has created and supported an atmosphere of caring, concern, and
high expectations for students in an environment that honors individual differences. Determine how effectively school
policies, programs and procedures support student learning by examining information such as: proportionality of
discipline data, use of positive behavior strategies by staff, restorative justice practices, celebrations of students’
heritage and ethnicity and other information or practices that support a caring, learning environment.

Findings
DOMHS has worked to create an atmosphere of caring, concern and
high expectations for students in a number of ways:
DOMHS has been part of a schoolwide effort meant to create a
positive school environment conducive to learning by building
personal connections with students, greeting students at the door,
employing positive classroom management techniques and
informally monitoring their emotional well-being. DOMHS also
recently conducts the CHKS survey which included a module that
surveyed the students’ social and emotional health.
Teachers at DOMHS have also been supportive of students’ interests
by offering a variety of clubs and activities available to all students
and by encouraging students to get involved. The perception of
caring by teachers also has a strong instructional component.
Teachers report delineating intellectual boundaries including what
will be learned, and the standards for mastery, and report focusing
on cultivating student interest in the content being taught and
employing a variety of strategies that connect content to their
students' lives. By making the expectations of the class clear,
DOMHS teachers aim to create a culture of transparency to support
students towards mastery. DOMHS teachers also provide after
school tutoring for students who need additional supports.
DOMHS offers open access to Advanced Placement courses,
ensuring that all courses are available to any student who has an
interest in accepting the rigor and format of an Advanced Placement
course.
DOMHS also recognizes students of the month through the Spirit
Club. Once a month, teachers select two students from each grade
level, and those students are awarded a certificate and their photo is
taken and displayed.
DOMHS also encourages all students to graduate and go on to
college, preferably a 4-year college/university. To that end, all
DOMHS students are enrolled in courses that will ensure that when
they graduate, they will meet A-G requirements to attend a CSU or
UC. Additionally, all DOMHS students are enrolled in an SAT prep
course in their junior year to ensure that they are able to earn a
competitive score on the SAT. Lastly, it is consistently
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communicated to all DOMHS students that they will attend college,
and as such students conduct college research projects in advisory,
participate in college field trips, and are even required to apply of
UCs, Cal States, community colleges, and private schools during
their senior year.
Counselor also work with students 9-12 who are identified as at-risk
of not graduating and work to provide them the support and ensure
that they are enrolled in the correct courses for graduation. These
counselors offer focused attention on at-risk students, and meet with
their parents to assure both parent and student that the school will
provide as many interventions as possible to support the student in
mastery the standards to graduate.
DOMHS administration has also begun implementing restorative
justice to focus on rehabilitation and less on punishment and
consequences.
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Atmosphere of Trust, Respect, and Professionalism
E2.3. Indicator: The school has an atmosphere of trust, respect, and professionalism.
E2.3. Prompt: Evaluate the degree to which there is evidence of an atmosphere of trust, respect, and professionalism.
Examine the quality and consistency of communication and collaboration between and among the school’s leadership,
staff and stakeholders; this includes the degree to which stakeholders are involved in the review of the Single Plan for
Student Achievement and District’s Local Control Accountability Plan and to what extent they are included in decisionmaking.

Findings
Parent Conferences & NP Meetings
DOMHS families are invited to an Open House night at the
beginning of the year. This event opens the lines of communication
between teachers, administrators, and families. Parents are provided
with information on contacting teachers, as well as methods of
monitoring student performance. Midway through the semester,
parents are invited to Parent Conference night. During these
meetings, teachers can discuss student successes or NP plans with
parents. Counselors also conduct meetings with the families of atrisk students to ensure that parents are a part of the solution. This
includes the SST process for students at-risk.
Town Hall Meetings / Workshops
DOMHS administration communicates the performance and needs
of the school to community partners by conducting monthly Town
Hall Meetings. At this meetings, parents are also able to give input
into school decisions.
After school updates, Town Hall Meetings include workshops on a
variety of topics, such as how to use Pinnacle, understanding
FAFSA, how to support your student, and how to save money for
college. Parents are encouraged to provide input regarding the topics
to be covered at future Town Halls and Parent workshops.
Student Led Discussions
A focus at DOMHS has been student-centered classrooms where
students are leading discussions, using academic vocabulary, and
generating learning objectives. The ALLI rubric holds teachers
accountable for trusting students to take over their own learning in
the classroom on a daily basis. Additionally, student voice is
respected through grade-level town halls and the advisories with the
principal. At these venues, the principal speaks directly to the
students about student achievement data, school policies, and
attempts to solicit student feedback.
Staff Culture, Input, and Feedback
DOMHS teachers and staff attend weekly Professional Development
to increase culture and effectiveness. Teachers and staff are
recognized during PDs through Bulldog Biscuits where a teacher is
recognized for their dedication to the school mission, and through
shout-outs that occur twice during each PD session.
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DOMHS teachers also provide feedback on school culture and
policies through cabinet meetings and surveys. These suggestions
are then taken, shared, and considered by the administration.
DOMHS teachers may also participate on the Mohan Cabinet, which
serves as an advisory panel of teachers from the principal. On this
panel, Mohan Cabinet members introduce concerns and issues
brought up by their fellow teachers, and the principal and the Mohan
Cabinet attempt to determine solutions. The principal also calls upon
the cabinet to provide feedback when the DOMHS administration
considers new policies and procedures.
Perception Surveys
Perception surveys administered to staff, students, and parents
provide significant evidence that while there is mutual respect, trust,
professionalism, and effective communication between stakeholders
at DOMHS, there is room for significant improvement. For example,
39% of parents believe that their child is welcome at the school and
50% of parents indicated that teachers encouraged their child to do
his or her best.
36% of students reported that teachers are available before or after
school to provide extra assistance, and 39% of students indicated
that their teachers have high expectations for them. Finally, teacher
and staff perception of the school has improved from the Spring
2016 survey to the Fall 2016 Q2 check-in in some categories such as
having the right materials and equipment, receiving recognition and
praise, having opinions that count. The surveys themselves are
evidence that while DOMHS welcomes stakeholder feedback and
values their opinions, more effort is needed to determine how best to
communicate that message to students and parents meaningfully.
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E3. Personal and Academic Student Support Criterion
All students receive appropriate academic support and intervention to help ensure school, college, and career success.
Students with special talents and/or needs have access to a system of personal support services, activities, and
opportunities at the school. These are enhanced by business, industry, and the community.

Indicators with Prompts
Adequate Personalized Support
E3.1. Indicator: The school has available and adequate services to support student’s personal needs.
E3.1. Prompt: Evaluate the availability and effectiveness of academic and personal support services, including referral
services, to support students in such areas as physical and mental health, and career, academic and personal
counseling, including an individualized learning plan.

Findings
Support for Students with Disabilities
For our students with IEPs, DOMHS enlists a hard-working team of
both on-site specialists as well as drop-in therapists to work closely
with all students on their caseloads. With a population of 38
students with IEPs, DOMHS has two full-time resource specialists
who serve the SPED population regularly through the classes they
teach (each student with an IEP has one class period scheduled to
work with the resource specialist team) and through filling out the
proper paperwork, making sure the students are getting the
appropriate testing and scheduling the necessary meetings
throughout the year. Depending on the IEP, teachers are also
reminded that the majority of our SPED students require myriad
accommodations including extended test time to be taken in the
resource room. A SPED aide was also recently hired to provide
additional support to students with disabilities.
There are several professional development meetings to train
teachers on our SPED and EL student population and what
accommodations are required. These trainings include explicit
differentiation for these subgroups. The most recent schoolwide
performance data serves as evidence for the need to focus on this
particular subgroup of students and training is done to discuss what
steps should be taken to address those unique needs.
Counseling Support
Each student at DOMHS is provided individualized counselor
support for academic assistance. DOMHS has staffed two full-time
academic counselors along with a counseling intern to make sure
that students are receiving the academic support and guidance
needed. The assistance provided by the counseling staff and
administration to every DOMHS student ranges from interventions
and conferences to changing schedules to help accommodate the
various needs of every student and one-on-one counseling.
Counselors along with teaching staff members also assist in making
sure that students who have previously failed a course or are lacking
units for graduation have every opportunity to recover those units
(usually during the summer). Tutoring contracts are written up and
agreed to by students and parents when a student has been identified
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by a teacher as in need of additional support and/or being at-risk of
failing the course. The tutoring contracts are drawn up by the
counselors on a regular basis (usually once every ten weeks).
Counseling support also includes providing socioemotional support
for students who are in need. When necessary, the counseling team
makes recommendations to partner agencies that can provide
additional counseling outside of the school setting. These services
may include crisis counseling, family planning, substance abuse
planning, and family counseling.
Senior bootcamp is an after school opportunity provided to DOMHS
seniors who are at risk of not earning the credit they need for
graduation and for college. Teachers and administrators assist in
structuring weekly sessions where seniors can receive additional
support in order to ensure the passing of their courses.
SSTs
DOMHS conducts SSTs for students as needed based on teacher or
parent identification. Based on the areas of need identified, the
counselors conduct an SST wherein a team of teachers, the
counselor, an administrator, the parent, and the student meet to
discuss what may be causing the achievement gaps. From there, the
SST team determines interventions and goals moving forward and
tracks the students’ progress to determine if the SST interventions
have been successful in meeting the goals, or whether an extension
of the SST interventions are necessary, or if the student should be
recommended for evaluation for special education.
Lexile Support
Achieve 3000 is a program that DOMHS uses that allows for
teachers to differentiate their instructions based on a student’s Lexile
levels. This allows for access of academic text regardless of what
literacy levels the student may currently be at. Freshman students
have a scheduled English support class that utilizes Achieve 3000.
DOMHS staff are trained, however, properly using Achieve3000 in
all classes regardless of content.
College Preparation Support
DOMHS uses the advisory program (each student is assigned one
advisory class period per year and one advisor per four years) to
provide additional academic and professional support, career
assessment, and SAT/ACT prep. Advisors are expected to perform
regular grade checks for the students in their advisory class, offering
encouragement and accountability and providing regular goal-setting
opportunities for each student.
DOMHS has partnered with College Spring to help students in the
11th grade prepare for the SAT. College Spring is a program that
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enables students from low-income backgrounds to close the
academic opportunity gap by providing the skills and mentoring
necessary to achieve higher scores on the SAT. Each junior student
is enrolled in an SAT prep class led by an instructor on campus,
both math and English, who works with College Spring, and
students are given training, support, and practice tests regularly
throughout the academic year.
English Language Learner Support
DOMHS also services a large population of English Language
Learners. Students who demonstrate low-levels of English language
development (CELDT level 1 or 2) are supported with small,
intensive ELD courses that focus on basic language acquisition and
literacy skills. Students demonstrating higher levels of English
language acquisition (CELDT level 3 or 4) are supported in the
classroom by teachers trained in Specially Designed Academic
Instruction in English (SDAIE) strategies across content areas.

These students are also provided support in after school
bootcamps as needed.

261

DR. OLGA MOHAN HIGH SCHOOL
ACS WASC/CDE Self-Study Report
Support and Intervention Strategies Used for Student Growth/Development
E3.2. Indicator: Strategies are used by the school leadership and staff to develop and implement personalized
approaches to learning and alternative instructional options.
E3.2 Prompt: Evaluate the effectiveness of the types of strategies used by the school leadership and staff to develop and
implement personalized approaches to learning and alternative instructional options which allow access to and progress
in the rigorous standards-based curriculum. This includes strategies such as personalized learning, the use of small
learning communities and the implementation of alternative learning options.

Findings
Differentiated Instruction
Every classroom at DOMHS provides a curriculum that is
differentiated for all students so that every student can master the
standard. Content delivery is differentiated through the use of
instructional pacing and sequencing. Assessments are differentiated
through both forms of differentiation--whole group and individual-with individual differentiation taking the form of scaffolding
through graphic organizers, sentence starters, etc. Whole group
differentiation comes in the form of separate assignments that
require more in-depth thought.
Students who are designated EL or have an Individualized
Education Plan are often placed in the front of the class or with a
partner to facilitate further access to classroom content. Within the
classroom, students with special needs are offered differentiated
assignments and activities based on their IEP or a 504 plan. Based
on these documents, students with disabilities are able to receive
accommodations such as extended time on tests and read aloud
instructions.
Grade-Level Meetings
DOMHS resource teachers consistently meet with general education
teachers to discuss student's present levels of performance. During
these meetings resource teachers provide recommendations for
specific students who need support in general education classes in
order to access and master the standard. These meetings have proven
to be effective in developing personalized approaches to learning
because of the increased communication between the Gen. Ed and
RSP teachers.
Individualized Data
Pulling standard reports on pinnacle is effective in helping RSP
teachers in fulfilling IEP goal setting. The data has proved to be an
effective source of information and is used by all teachers to
personalize the learning and better support students with IEP. This
allows for revision of curriculum as needed by the teacher and
provides targets for students to work on in tutoring and throughout
the course. Additionally, by co-planning, the General Education
teachers and the RSP teachers are able to provide focused support to
students with disabilities.
Developing and Monitoring Student’s Personal Learning Plans
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Data and stakeholder input is considered when developing students’
personalized plans. The consistency to always consider these items
has resulted in an effective strategy to ensure that students are
challenged and supported based on their performance levels. The
school has seen an increase in data across most indicators because of
the effective use of data, coordinating, and planning.
English Language Learner Support
DOMHS also services a large population of English Language
Learners. Students who demonstrate low-levels of English language
development (CELDT level 1 or 2) are supported with small,
intensive ELD courses that focus on basic language acquisition and
literacy skills. Students demonstrating higher levels of English
language acquisition (CELDT level 3 or 4) are supported in the
classroom by teachers trained in Specially Designed Academic
Instruction in English (SDAIE) strategies across content areas.
These students are also provided support in after school bootcamps
as needed.
SSTs
DOMHS conducts SSTs for students as needed based on teacher or
parent identification. Based on the areas of need identified, the
counselors conduct an SST wherein a team of teachers, the
counselor, an administrator, the parent, and the student meet to
discuss what may be causing the achievement gaps. From there, the
SST team determines interventions and goals moving forward and
tracks the students’ progress to determine if the SST interventions
have been successful in meeting the goals, or whether an extension
of the SST interventions are necessary, or if the student should be
recommended for evaluation for special education.
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Support Services – Interventions and Student Learning
E3.3. Indicator: The school leadership and staff ensure that the support services and related activities have a direct
relationship to student involvement in learning based on the academic standards and the schoolwide learner outcomes,
e.g., within and outside the classroom, for all students, including the EL, GATE, special education, and other programs.
E3.3. Prompt: Evaluate the extent to which student learning needs are accurately identified in a timely manner and the
appropriate support and intervention services are provided. Examine how the school monitors the effectiveness and
appropriateness of intervention for each student within and outside the classroom. Evaluate the processes that are used
to identify under-performing or struggling students and the interventions to address these identified student learning
needs. Comment on how interventions support and coordinate with regular classroom learning for all students,
including those with special needs receiving services from ELL, GATE, Title I and special education.

Findings
Achieve 3000
Achieve 3000 progress is measured by utilizing progress reports per
reading assessment and analyzing data from the tri-yearly sub-tests.
The Lexile data has proved to be very valuable in identifying
students that struggle with reading comprehension. There is also a
correlation between CAASPP data and Lexile Data. The results of
interventions have resulted in gains in 9th and 10th grade, but there
is a lack of data to determine if the interventions have been effective
in 11th and 12th grade. Tutoring consistent of additional time to
complete Achieve3000 lessons. Lexile data is also used by the
leadership team to enroll students into ELA support classes and
oversee the use of data by those teachers.
AP Classes
The most current AP data demonstrates overall growth in AP
passing rates. Professional development centered on vertical
alignment helps to increase the rigor of classes to ensure that
teachers best prepare students for AP classes. After school tutoring,
AP bootcamp, online resources, are a few services provided to
students to support their success in AP classes. The expectations are
set high for teachers to deliver effective instruction and support
services to meet to support students to meet the challenges presented
by the teachers.
Reviewing Data
DOMHS teachers review subgroup data as it is presented by the
administration during professional development. During these
sessions, teachers review CAASPP, Lexile, and AP data to
determine the rates at which identified subgroups are achieving
(SWDs, ELLs, SEDs) and the achievement gaps that exist.
Professional development is then aimed at promoting differentiation
strategies for at-risk learners so that the achievement gap can be
reduced.
Additionally, DOMHS administration has recently begun promoting
more frequent analysis of formative assessments to better adjust
instruction based on the needs of the students, especially of at-risk
learners. The focus on formative and summative alignment also
supports students in ensuring that progress towards mastery is
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tracked prior to the summative assessment.
The review process includes whole school, department, and grade
level collaboration and analysis. As with all DOMHS review
processes, the purpose is to identify areas of improvement and
possible solutions. Teachers identify standards that show low or
little mastery by students, and then they collaborate on best practices
for how and when to reteach those standards. Teachers also
disaggregate and analyze the data for sub-groups (ELLs and SWD).
DOMHS data review process is effective because of DOMHS’s
quickness to review data, identify areas of improvement, and
implement plans to target said areas of improvements.
Counselor Support
Counselors also work with students 9-12 who are identified as atrisk of not graduating and work to provide them the support and
ensure that they are enrolled in the correct courses for graduation.
These counselors offer focused attention on at-risk students, and
meet with their parents to assure both parent and student that the
school will provide as many interventions as possible to support the
student in mastery the standards to graduate.
Data Driven Conversations (DDC)
Every teacher is assigned a teacher leader (TL) that observes them
and helps them improve their practice. On a bi-weekly basis, the
teacher and TL analyze assessment data, including student work
products, and discuss areas of improvement and a follow up reteaching lesson.
DOMHS is currently restructuring the DDC process to ensure DDCs
are timely and useful for teachers. In the previous iteration of the
DDC process, it would take upwards of a week for TLs to meet with
teachers to discuss assessments data. As such, any re-teaching came
too late to address students’ needs for improvement. The new model
of DDCs aims to focus on determining the gap between expected
responses to an assessment and the lowest performers’ responses. By
identifying the gap, DOMHS teachers may then directly address the
gap and guide the students towards mastery.
NP Reports
Instituted in the Fall of the 2016-17 school year, every two weeks,
administration publishes an NP report to teachers. In addition to the
general population, the report is broken down by subgroups (i.e.,
ELLs, SWDs). This report is meant to inform teachers of their
students’ progress (or lack thereof) in other classes.
SSTs
DOMHS conducts SSTs for students as needed based on teacher or
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parent identification. Based on the areas of need identified, the
counselors conduct an SST wherein a team of teachers, the
counselor, an administrator, the parent, and the student meet to
discuss what may be causing the achievement gaps. From there, the
SST team determines interventions and goals moving forward and
tracks the students’ progress to determine if the SST interventions
have been successful in meeting the goals, or whether an extension
of the SST interventions are necessary, or if the student should be
recommended for evaluation for special education.
Support for Students with Disabilities
For our students with IEPs, DOMHS enlists a hard-working team of
both on-site specialists as well as drop-in therapists to work closely
with all students on their caseloads. With a population of 38
students with IEPs, DOMHS has two full-time resource specialists
who serve the SPED population regularly through the classes they
teach (each student with an IEP has one class period scheduled to
work with the resource specialist team) and through filling out the
proper paperwork, making sure the students are getting the
appropriate testing and scheduling the necessary meetings
throughout the year. Depending on the IEP, teachers are also
reminded that the majority of our SPED students require myriad
accommodations including extended test time to be taken in the
resource room. A SPED aide was also recently hired to provide
additional support to students with disabilities.
During IEPs, RSP teachers also focus on transition plans for
students after high school. In these conversations, RSP teachers
review career inventories and assessments, and gauge student
interests in a variety of careers. RSP teachers also discuss postsecondary options for students including Cal States, UCs, privates,
and community colleges.
Support for English Language Learners
DOMHS has a large population of English Language Learners.
ELLs are placed in an inclusive classroom and supported by teachers
through several different strategies that help develop their English
skills. For example, teachers receive professional development
training on utilizing sentence starters, modeling, visuals, and other
SDAIE strategies to support language development. The teacher also
utilizes the recently adopted English 3D curriculum, and receives
professional development to further develop best practices and
instruction.
Support Classes
Support classes offered by DOMHS are also directly related to
student involvement in learning. All 9th-11th grade students are
placed in English support, math support, or SAT support. These
classes help reinforce the skills that students are being taught in their
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grade level math and English courses, as well as prepares them for
the SAT. As a result, students are able to immediately apply the
skills and information from their support courses to general
education classes and assessments
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Equitable Academic Support to Enable All Students Access to a Rigorous Curriculum
E3.4. Indicator: Through the use of equitable support all students have access to a challenging, relevant, and coherent
curriculum.
E3.4. Prompt: Evaluate the school’s effectiveness in a) regularly examining for disproportionality in the demographic
distribution of students throughout the class offerings (e.g., master class schedule and class enrollments) and b)
providing additional and available support to provide equitable access to challenging, rigorous courses for all students (
i.e., extra class time, tutoring, or types of alternative schedules available for repeat or accelerated classes, summer
classes, class periods beyond the traditional school day).

Findings
Master Schedule
DOMHS students have access to a challenging, relevant, and
coherent curriculum. DOMHS designs a master schedule where
students are enrolled in classes that are intended to prepare them to
be successful in college. Students are enrolled in A-G courses and
AP courses to ensure college acceptance and college success. All
students are enrolled in college prep course that prepare them for the
ACT and SAT. The expectation for rigor in the college prep course
are aligned with the SAT and ACT exams. Seniors are enrolled in
EWRC and pre-calculus classes depending on performance data.
DOMHS master schedule has resulted in increased data for AP,
CAHSEE, and CELDT.
Advanced Placement Courses
The DOMHS administration team takes into consideration teacher
recommendations, RSP team feedback, student interest, and student
performance in the prerequisite courses when creating the master
schedule. When the data is collected, it is decided how many AP
courses will be offered and the counseling staff ensures that all AP
courses are spread out in a way in which students can access all AP
classes available. The impact of these actions has resulted in
increased exposure to AP classes for more students. These actions
are less impactful on the AP passing rate due to the increased
exposure. The administrative team will analyze the impact of the
master schedule, particularly the AP course sequence when deciding
which students to place in the future.
Support for Students with Disabilities
In order to meet the needs of students with disabilities, the school
follows a resource push-in model with resource lab support.
Students with IEPs are placed in the same sequence in integrated
classes. This is done so to ensure that there is adequate support from
RSP teachers. Ideally, the school would benefit from improving the
resources and training that teachers obtain when designing models
that consider IEP accommodations and supports. Currently, the
benefits outweigh the impact of having all grade level students with
IEP in one class because of the extra instructor in the room. Usually
the RSP teacher is in the room for one hour per two-hour block
period.
Support for English Language Learners
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DOMHS has a large population of English Language Learners.
ELLs are placed in an inclusive classroom and supported by teachers
through several different strategies that help develop their English
skills. For example, teachers receive professional development
training on utilizing sentence starters, modeling, visuals, and other
SDAIE strategies to support language development. The teacher also
utilizes the recently adopted English 3D curriculum, and receives
professional development to further develop best practices and
instruction.
Support Classes
Support classes offered by DOMHS are also directly related to
student involvement in learning. All 9th-11th grade students are
placed in English support, math support, or SAT support. These
classes help reinforce the skills that students are being taught in their
grade level math and English courses, as well as prepares them for
the SAT. As a result, students are able to immediately apply the
skills and information from their support courses to general
education classes and assessments.
Alternatives for Repeat or Accelerated Classes
Some DOMHS students may enroll at Los Angeles Trade Tech
obtain college credit. The impact of having LATT classes as an
option has allowed students to diversity their transcript and
accelerate in some course sequences. For example, some students
may choose to take a math course at LATT to be able to take AP
Calculus in their senior year. LATT is currently offering Psychology
in the afternoon at DOMHS for interested students. The long term
impact of providing this alternative course has not been measured.
Measuring college success and dual enrollment will be considered in
the future by administration. Students who have not successfully
completed or earned required course credits are provided the
opportunity to get back on track with APEX or FuelEd. Other
students may forgo a support class, and enroll in a previously failed
class during the school year.
Summer Bridge
DOMHS requires all incoming 9th graders to take a diagnostic exam
in Math, English, and Spanish. Based on their results, students that
score below a certain threshold in Math and English are enrolled in a
two-week summer bridge program to prepare students for the rigors
of 9th grade English and Math. Students that score above a certain
threshold in the Spanish exam are enrolled in Spanish 1 native
during their freshmen year.
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Co-Curricular Activities
E3.5. Indicator: The school ensures that there is a high level of student involvement in curricular and co-curricular
activities that link to the academic standards, the college- and career-readiness standards, and the schoolwide learner
outcomes.
E3.5. Prompt: Evaluate the availability to and involvement of students in curricular and co-curricular activities.
Determine the effectiveness of the extent to which co-curricular activities link to the academic standards and schoolwide
learner outcomes. Examine the process that the school utilizes to evaluate the level of involvement for all students in a
variety of activities.

Findings
While small, our school provides varied opportunities to encourage
the whole student to be prepared for college.
Goals and norms are set for students through the Student Learning
Outcomes (SLOs), the Mohan mission, and common teaching
strategies. Teachers are reminded of these before the beginning of
each PD, so we all are aligned on the goals and norms. Using them,
we are able to be consistent across the board in order to determine if
our students are college ready.
Our students participate in programs that support their college
readiness. The school makes sure to partner with accredited groups
and set up academic clubs, such as the Nuclear Nonproliferation
Club, Junior State of America (JSA), and Mohan Prep, an SAT and
ACT preparatory program for high performing students. Students
have the opportunity to move beyond the minimum expectations set
for them with these programs and can use school resources. For
example, the staff sets up preparation for college and scholarship
opportunities by doing mock interviews with the students, personal
statement review, AP/SAT/ACT review sessions, and field trips to
local universities and colleges. If students are not meeting school or
class requirements, they are given extra support by after school
tutoring and bootcamps.
Additionally, there are extracurricular clubs that support students in
non-academic endeavors. These clubs are meant to support the
whole child. For example, Mohan Mountaineers (a hiking club),
Students Run Los Angeles, and various sports clubs such as soccer
and volleyball all promote healthy lifestyles. Student-run programs
encourage leadership skills like yearbook and ASB. ASB runs
school pep rallies, lunch activities and games, and class and gradelevel competitions, which encourage a whole-child culture. After
school and during lunch, there are many clubs that are meant to be
for fun, but also encourage student leadership, as many of them are
created by the students and for students, such as LOVE club and
Helping Paws (both community service clubs), Creativity Club,
Improv Club, Film Club, Video Game Club, and many more.
Overall, these co-curricular activities allow students to grow
academically, but also allows them to build social and emotional
skills.
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DOMHS also offers tutoring hours after school giving students the
opportunity to continue learning, practicing, and mastering academic
standards. All DOMHS teachers have an open door policy, which
allows students to feel comfortable asking for academic support
when they are in need. Students can often be found in teacher
classrooms before school, during nutrition, lunch, and after school
receiving extra support/practice in areas they have struggled.
Additionally, the main office is open after school every day, giving
students the opportunity to check out laptops so that they can work
on essays, projects, or any other assignments that they need to
complete. The resources offered at DOMHS give students the
opportunity to achieve the key goal of becoming lifelong learners
who seek out resources to achieve their goals.
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ACS WASC Category E. School Culture and Support for Student Personal
and Academic Growth:
Summary, Strengths, and Growth Needs
Summary

Dr. Olga Mohan High School (DOMHS) has a clearly articulated vision and mission statement, and
recently updated its Schoolwide Learner Outcomes to reflect the school’s updated goals in 2016. The
SLOs are based on current educational research and the CCSS college- and career-readiness standards. The
SLOs were developed after a review of the 2014 midterm visit. In reflecting on the current direction of the
school, the DOMHS administration solicited suggestions from the DOMHS staff to determine whether the
ESLRs should be updated and/or replaced with revised SLOs. DOMHS staff reviewed data and key
competencies in communication, critical thinking, problem solving, and lifelong learning along with the
old ESLRs to develop the SLOs. One of the SLOs was to encourage students to pursue diverse interests
inside and outside of the classroom. This has been a need at the school since it opened. Despite
partnerships with YPI, the offering of afterschool club opportunities, and the hiring of two afterschool
coordinators, student perception surveys still indicate that there is still a need to offer meaningful activities
at DOMHS during and after school. DOMHS is continuing to build a robust after school program to meet
the diverse interests of its students, and has recently applied for a grant which may provide additional
funding for after school programming.
DOMHS has partnered with different organizations such as CollegeSpring to help students prepare to take
the SAT exams, STOKED to help students who enjoy sports become more active and have the chance to
participate in activities such as skateboarding or snowboarding, and Los Angeles Trade Tech to offer
students college-level courses. The Associated Student Body has also made a stronger push to increase
school spirit on campus, increase the quality of pep rallies and dances, and ensure that all students feel
welcome and connected to the campus.
In just a year, many teachers and the assistant principal, Andrew King, have volunteered to advise clubs
such as Junior State of America (JSA), the Nuclear Nonproliferation club, and a Mohan Mountaineer club,
which allows students to get out of their comfort zone and be able to participate in things that require them
to see the world past Downtown Los Angeles. While there is an overall need to continue improving the
after school options for students, the relationships between staff, teachers, parents, and students continues
to be a strong pillar of the DOMHS community.
DOMHS has prided itself in a culture that promotes that all students will be college- and career-ready, and
that all students will have the opportunity and preparation to be successful in college. DOMHS has
enrolled all junior students in an SAT prep class to make all students more competitive in the college
admissions process. DOMHS has also ensured that this message is communicated not just to the highest
performing students, but to all students, and subgroups, including ELLs and SWDs. Through transition
plans in IEP meetings, and thoughtful conversations about Cal States, UCs, community colleges, and
private colleges, DOMHS has ensured that all students have an equal opportunity to be successful in high
school and college.
Category E: School Culture and Support for Student Personal and Academic Growth: Areas of Strength
 DOMHS administration and staff are committed to improving students’ literacy skills and provide



support for students who are at high risk of falling behind.
DOMHS administration and staff care for the personal well-being of all students.
DOMHS teachers have positive relationships with students that facilitate high levels of student
engagement and commitment to learning.
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DOMHS focus is on college readiness and has created a college-going environment for all students
DOMHS counselors help students and parents navigate the college application process and
provide students guidance with college and career decisions.
DOMHS students and parents are invested and believe in the quality of the education provided at
the school.
DOMHS provides unique, meaningful, and high-impact ways for students to be involved in
extracurricular activities

Category E: School Culture and Support for Student Personal and Academic Growth: Areas of Growth
 DOMHS needs a new facility to meet the academic and social needs of the students.
 DOMHS has a limited variety of elective offerings and extracurricular activities available to


students.
DOMHS needs to provide students a range of personal supports in addition to the college support
students receive.
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Prioritized Areas of Growth Needs from Categories A through E
Prioritize the growth areas from the five categories.
1. DOMHS teachers should further develop and implement differentiated instructional strategies to
support low-performing students, especially students with disabilities and English language
learners. (A, B, C)
2. DOMHS should continue to work on improving ACT, SAT, and EAP scores to increase college
acceptance, persistence, and success for all DOMHS students. (B)
3. DOMHS needs to better and more frequently engage stakeholders, such as students, parents, and
business and community partners, in the process of reviewing assessment data, identifying areas of
concern, and developing a plan for improving student learning (A, D)
4. DOMHS professional development should provide teachers more time to collaboratively analyze
assessment data across disciplines and grade levels. (D)
5. DOMHS teachers need to evaluate their reassessment policies to promote a gradual increase of
responsibility for students. (C)
6. DOMHS should review assessment procedures across grade levels to streamline the instruction
and assessment process. (D)
7. DOMHS teachers need to further align their formative and summative assessments with their
learning objectives and standards. (C)
8. DOMHS teachers need to reflect to on their use of “sage on the stage” direct lectures, and utilize
more multimedia and independent practice in their classes. (C)
9. DOMHS should continue to work on improving student Lexile scores to better meet grade level
standards. (B) DOMHS needs to provide students a range of personal supports in addition to the
college support students receive. (E)
10. DOMHS has a limited variety of elective offerings and extracurricular activities available to
students. (E)
11. DOMHS needs to continue finding community resources and revenue to enrich students’ academic
experience, thus helping DOMHS students become more competitive applicants for college. (B)
12. DOMHS needs a new facility to meet the academic and social needs of the students. (A, E)
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Chapter Five:

DOMHS students conducting a walter filtration lab in STEM

Schoolwide Action Plan
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Single Plan for Student Achievement
DOMHS creates the Single Plan for Student Achievement, a yearly action plan based on the previous
year’s academic achievement and perception data. The purpose of the action plan is to set measurable goals
for the school based on an analysis of areas of strength and areas of need to improve student outcomes.
The Single Plan for Student Achievement for the 2016-2017 academic year was initially created in August
2016 and revised by the Leadership Team. The goals of the Local Control and Accountability Plan were
incorporated into the Single Plan for Student Achievement to ensure consistency in the school’s goals. The
Single Plan for Student Achievement was shared with critical stakeholders, including staff, parents, and
School Board members.
This first full WASC Self-Study has provided the school community an opportunity to reflect on the
process of creating, implementing, monitoring, and reporting progress on the Single Plan for Student
Achievement. The areas of strength and the areas of need identified in the Self-Study have validated many
of the goals initially set forth in the Single Plan for Student Achievement and have underscored the
importance of progress monitoring and consistently communicating progress with stakeholders. As a result,
the action plan items below explicitly include methods for communication and the persons involved in
monitoring progress towards goals. DOMHS will continue to update the Single Plan for Student
Achievement annually to reflect the needs of the student population and set high expectations for all
students.
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Action Plan #1: English Language Learners
CRITICAL ACADEMIC NEED
 Increase literacy levels, academic growth, and college-readiness for English Language Learners
RATIONALE
 English Language Learners are scoring well below their peers on Lexile Assessments, CAHSEE
exams, and CST exams.
SUPPORTING DATA
CST Data
CST scores from 2010-2013 are lower for English Language Learners compared the general student
population.
ELA: Percentage of Students Scoring Proficient or Advanced
2010-2011 2011-2012 2012-2013
General Population

66%

60%

69%

English Language Learners

37%

12%

19%

Achievement Gap

(29%)

(48%)

(50%)

Algebra I: Percentage of Students Scoring Proficient or
Advanced
2010-2011

2011-2012

20122013

General Population

84%

63%

90%

English Language Learners

61%

48%

41%

Achievement Gap

(23%)

(15%)

(49%)
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CAHSEE Data
ELL passage rates on the CAHSEE were lower than the general student population passage rates,
especially on the English portion.
10th Grade Students Passing the CAHSEE for the First Time - ELA
2012-2013

2013-2014

2014-2015

General Population

95%

98%

95%

English Language Learners

67%

92%

13%

Achievement Gap

(28%)

(6%)

(82%)

10th Grade Students Passing the CAHSEE for the First Time - Math
2012-2013

2013-2014

2014-2015

General Population

99%

99%

96%

English Language Learners

92%

100%

16%

Achievement Gap

(7%)

+1%

(80%)

Lexile Data
The Achieve3000 Lexile score average for ELLs differs largely from the general student population by an
average of 430 points across all grade levels over the last three administrations of the Lexile assessment.
GROWTH TARGET
 100% of English Language Learners will increase their Lexile levels by two full grade levels
 English Language Learners who are failing will decrease by 10%
 English Language Learners will pass the CAASPP at similar rates as the general population
SCHOOLWIDE LEARNER OUTCOMES
Students will be prepared for college, career, and lifelong learning by:
1. Effectively communicating through writing, technology, and presentation.
2. Setting and achieving SMART goals
3. Graduating with a high school diploma
4. Applying to colleges and universities to pursue career goals
MONITORING TOOLS
 Student Grades
 Student Lexile Scores (Achieve 3000, Pretest, Interim, and Posttest)
 PSAT, ACT Aspire, ACT, and SAT scores
 CAASPP Scores
 College acceptance letters
 College applications through Naviance
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Methods of Communication
 DOMHS Administration will student progress with stakeholders at monthly Parent Town Halls
and DOMHS School Board meetings
 DOMHS Administration will reserve time during professional development to share student
progress data with teachers to reflect, discuss, and adjust instruction as needed
 Advisory teachers will allow time during Advisory for teachers to discuss goal settings with ELL
students
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Action Plan #2: Students with Disabilities
CRITICAL ACADEMIC NEED
 Increase literacy levels, academic growth, and college-readiness for Students with Disabilities
RATIONALE
 Students with Disabilities are scoring well below their peers on Lexile Assessments, CAHSEE
exams, and CST exams.
SUPPORTING DATA
CST Data
CST scores from 2010-2013 are lower for Students with Disabilities compared the general student
population.
ELA: Percentage of Students Scoring Proficient or Advanced
2010-2011 2011-2012

2012-2013

General Population

66%

60%

69%

Students with Disabilities

**

**

**

Achievement Gap

**

**

**

Algebra I: Percentage of Students Scoring Proficient or Advanced
2010-2011

2011-2012

2012-2013

General Population

84%

63%

90%

Students with Disabilities

**

42%

**

Achievement Gap

**

(21%)

**

CAHSEE Data
ELL passage rates on the CAHSEE were lower than the general student population passage rates,
especially on the English portion.
Lexile Data
The Achieve3000 Lexile score average for ELLs differs largely from the general student population by an
average of 300 points across all grade levels over the last three administrations of the Lexile assessment.
GROWTH TARGET
 100% of Students with Disabilities will increase their Lexile levels by two full grade levels
 Students with Disabilities who are failing will decrease by 10%
 100% of Students with Disabilities will have transition plans
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SCHOOLWIDE LEARNER OUTCOMES
Students will be prepared for college, career, and lifelong learning by:
1. Effectively communicating through writing, technology, and presentation.
2. Setting and achieving SMART goals
3. Graduating with a high school diploma
4. Applying to colleges and universities to pursue career goals
MONITORING TOOLS
 Student Grades
 Student Lexile Scores (Achieve 3000, Pretest, Interim, and Posttest)
 PSAT, ACT Aspire, ACT, and SAT scores
 CAASPP Scores
 College acceptance letters
 College applications through Naviance
Methods of Communication
 DOMHS Administration will student progress with stakeholders at monthly Parent Town Halls
and DOMHS School Board meetings
 DOMHS Administration will reserve time during professional development to share student
progress data with teachers to reflect, discuss, and adjust instruction as needed
 Advisory teachers will allow time during Advisory for teachers to discuss goal settings with ELL
students
 Resource teachers will develop transition plans with the student
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Action Plan #3: College Readiness
CRITICAL ACADEMIC NEED
 Increase the number of students who are classified as “college ready” according to ACT, AP, SAT,
and CSU EAP results
RATIONALE
 The majority of students earned PSAT, SAT, and ACT scores well below the state and national
averages. Additionally, students have low passage rates on the Advanced Placement exam with the
exception of Spanish Language and Spanish Literature. Students are also having to take remedial
courses prior to being admitted to college, thus resulting in lower college persistence and success
SUPPORTING DATA
AP Data
While AP students who earned a 3 or better on an AP test surpassed the state and national average,
individual subject tests (except Spanish Language and Spanish Literature) need to improve their pass rates.
AP Courses

2014 2015 2016

Biology

*

*

11

Calculus AB

47

44

6

Calculus BC

*

100

100

Computer Science

*

*

0

English Literature

37

50

33

English Language

50

21

33

Environmental Science

18

4

*

European History

*

*

6

Japanese Language

*

*

100

Spanish Language

100

100

100

Spanish Literature

100

95

81

US Government

32

4

16

US History

12

31

46
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ACT Data
Student scores on the ACT are below state and national averages
ACT 2014-2015 Results
DOMHS

California

National

ACT English Average

15

22

20

ACT Reading Average

15

22

20

ACT Math Average

19

23

21

ACT Science Average

16

22

21

ACT Composite Average

16

23

21

SAT Data
Student scores on the SAT are below state and national averages
SAT 2015-2016 Results
DOMHS

California

National

SAT Reading Average

432

495

495

SAT Math Average

482

511

506

SAT Writing Average

460

484

491

SAT Totals

1374

1490

1492

GROWTH TARGET
 Increase scores on ACT, ACT, and CAASPP by 10% each year
 Increase individual pass rates for AP courses by 10% each year
 Set baseline AP pass rates for all AP courses, then increase by 10% in subsequent years
 Maintain high AP pass rates in AP Spanish Language and AP Spanish Literature
 100% of students will take one or more AP courses by the time they graduate
SCHOOLWIDE LEARNER OUTCOMES
Students will be prepared for college, career, and lifelong learning by:
1. Setting and achieving SMART goals
2. Exceeding A-G requirements
3. Preparing for high stakes college exams that assess college readiness
4. Graduating with a high school diploma
5. Applying to colleges and universities to pursue career goals
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MONITORING TOOLS
 PSAT, ACT Aspire, ACT, and SAT scores
 AP Pass rates
 CAASPP Scores
 CSU EAP results
 College acceptance letters
 College applications through Naviance
Methods of Communication
 DOMHS Administration will student progress with stakeholders at monthly Parent Town Halls
and DOMHS School Board meetings
 DOMHS Administration will reserve time during professional development to share student
progress data with teachers to reflect, discuss, and adjust instruction as needed
 Advisory teachers will allow time during Advisory for teachers to discuss goal settings with ELL
students
 Resource teachers will develop transition plans with the student

285

DR. OLGA MOHAN HIGH SCHOOL
ACS WASC/CDE Self-Study Report

Appendices:
A.
B.
C.
D.
E.
F.
G.
H.
I.
J.

Timeline of self-study process
Results of student questionnaire/interviews
Results of parent/community questionnaire/interviews
Master schedule
Approved AP course list
Graduation requirement
UC a–g approved course list
School Quality Snapshot (see cde.ca.gov)
School accountability report card (SARC)
CBEDS school information form
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Timeline of WASC Activities
September 1, 2015: Andrew King identified as School Site Coordinator
October 7, 2015: School-wide PD: Focus on School Vision
December 2, 2015: School-wide PD: School Vision Confirmed
December 3, 2016: WASC Team planning & meeting
January 10, 2016: Sub-Committee Chairs identified
January 11, 2016: Focus Groups Developed
January 19 & 20, 2016: Staff review of Staff Satisfaction Survey and BPTW data
January 27, 2016: WASC Co-Chairs identified - Abby Miller, Michael Garcia, Kimheng Lim
February 2, 2016: WASC Training Webinar
February 10, 2016: School-Wide PD: ESLRs and SLOS
February 18, 2016: WASC Training --- WASC Co-Chairs
February 24, 2016: WASC questions
March 16, 2016: Meeting with WASC Subcommittee Co-Chairs
March 16, 2016: School-wide PD: Confirm SLOs
April 13, 2016: Review LCAP goals
May 2016: Distribute Parent, Student, and Staff Surveys
August 2, 2016: Review BPTW Data
August 31, 2016: Improving student and staff culture
September 12, 2016: WASC data collection data
September 15-16, 2016: WASC working days
September 20, 2016: WASC working day
September 21, 2016: WASC surveys and data review
September 28, 2016: Improving student and staff culture
October 5, 2016: DDI and CCL (SBG)
October 11, 2016: WASC Visiting Committee Chair Visit
October 12, 2016: WASC working day
November 16. 2016: WASC working day
December 7, 2016: WASC working day
December 20-21, 2016: WASC working day
January 18, 2016 WASC report review
January 25, 2017: WASC report review
February 6-8, 2017: WASC Visit
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Results of Student Questionnaires
2014-2016 Student Survey
In the survey below, DOMHS students responded on a 4-point scale for multiple questions within each
category. The data below reflects the percentage of respondents who rated DOMHS in the highest quartile.

Question
At this school, I know how well I am doing in
my classes.
I regularly get homework that helps me learn.
I regularly have to write essays for class.
I believe that this school is preparing me to be
successful in college.
This school does a good job of informing
students about options for college.
This school emphasizes the benefits of
attending college.
This school emphasizes the benefits of
graduating from college.
My teachers use a variety of materials,
resources, and strategies to help me learn.
This school has enough books and materials
for every student.
I have access to computers at this school when
I need them.
My teachers have high expectations for all
students.
My teachers show respect for all students.
I can talk to my teachers when I have a
problem.
I can meet with my teachers for extra help
before school or after school.
I often see my principal walking around the
school.
My principal meets with students even when
they are not in trouble.
My principal is friendly.
My principal shows respect for all students.
I feel safe at this school.
This school is clean outside.
This school is clean inside (including the
bathrooms).
This school emphasizes respect for others.
This school has common expectations for
behavior in every class.

Spring
Spring
Spring
2014
2015
2016
SCHOOL SCHOOL SCHOOL
%4
%4
%4
Academic Program
Academic Program
Academic Program
College Preparatory
Mission
College Preparatory
Mission
College Preparatory
Mission
College Preparatory
Mission

39
24
31

26
18
28

41
12
23

43

22

31

42

26

25

Resources

38

29

33

Resources

15

11

13

Resources

43

32

34

Teachers
Teachers

49
36

38
27

39
29

Teachers

23

22

23

Teachers

51

38

36

School Leaders

55

17

33

School Leaders
School Leaders
School Leaders
School Climate
School Climate

19

9

33
35

26
26

14
15
27
24
21

School Climate
School Climate

32
28

27
17

23
23

School Climate

37

28

30
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At this school, most of the students follow the
discipline policy.
Students have a voice in improving the school.
My parents talk to me every week about how I
am doing in school.
At least once every week my parents check
that I have completed my homework.
My parents are encouraged to help out and be
involved at this school.
I like this school better than my last school.
I would recommend this school to another
student.
The grade I would give this school is:

School Climate
School Climate

18
15

12
9

17
15

Parents

34

31

23

Parents

15

15

17

Parents
Overall Satisfaction

30
36

22
20

23
24

Overall Satisfaction
Overall Satisfaction

39

22

25
32
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Results of Parent Questionnaires
2014-2016 Parent Satisfaction Survey
In the survey below, DOMHS students responded on a 4-point scale for multiple questions within each
category. The data below reflects the percentage of respondents who rated DOMHS in the highest quartile.
Spring
Spring
Spring
2014
2015
2016
SCHOOL SCHOOL SCHOOL
%4
%4
%4

Question

This school sets high expectations for academic success.
This school meets the individual academic needs of my child.
This school has adequate instructional materials.
This school supports my child to be prepared to succeed in
college.
This school has opportunities for student to receive
additional academic support.
This school provides opportunities for students to receive
support to succeed in college.
This school is clean and orderly.
This school teaches my child to respect other members of the
school community.
My child is safe at this school.
My child is well known by staff at this school.
I feel welcome at this school.
This school has a main office that is responsive to parents.
This school provides regular opportunities for me to
volunteer to support the school.
This school provides regular opportunities for me to learn to
help my child succeed in school.
This school regularly solicits my input about important
decisions for the school.
The teachers at this school are respectful and professional.
The teachers at this school encourage my child to do his or
her best.
The teachers at this school communicate with me on a
regular basis about my child's academic progress.
The teachers at this school communicate with me on a
regular basis about my child's behavior in class.
The teachers at this school respond to my questions and
concerns in a timely fashion.
The teachers at this school provide me with strategies to help
my child learn more.
The principal and other administrators at this school are
responsive when I have comments or concerns.
290
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62
58

51
43
41

53
41
37

73

57

45

70

56

53

61

49

42
42

57
62
57
66
60

43
49
44
49
45

42
40
32
39
44

63

49

40

60

40

34

54
67

35
53

31
49

68

51

50

57

38

34

53

39

32

59

40

34

57

43

34

59

41

38
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The principal and other administrators at this school share
information with me about how the school is performing.
The principal and other administrators at this school are
respectful and professional.
The principal and other administrators at this school know
the students well.
The principal and other administrators at this school know
the parents well.
Overall, I am very satisfied with the education my child is
receiving at this school.
I would recommend this school to another family and/or to
someone else I care about.
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Master Schedule
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Approved AP Course List
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Graduation Requirements
Alliance High School Graduation Requirements
 Unit/Credit requirements for graduation: 230
 Total Minimum A-G Credits required: 150
 Course requirements for graduation: Pass all courses with a grade of C or higher (basic
proficiency) including community service.
 Core Courses offered may be Standard Core, Honors or Advanced Placement.
 Advanced Placement Courses and Exams may be offered on site or online.
 Exam requirements for graduation: Passing score on California High School Exit Exam
(CAHSEE) English and Math
 ALL Alliance College-Ready school courses are transferable to other high schools to meet
graduation requirements
Students who are unsuccessful in meeting the Alliance 230 credit “a-g” high school graduation
requirement and/or do not pass the California High School Exit Exam (CAHSEE) are ineligible to
participate in graduation, and may return to their high school and will be designated as a 5th year senior.
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UC/CSU - Approved Course List
Alliance Dr. Olga Mohan High School

College Board Code: 051779

Alliance College Ready Public Schools
Location: Los Angeles, CA

School Governance: Public
School Type: Comprehensive High School
School Subtype(s): Site-Based/Traditional, Charter School

Website: www.mohanhs.org (http://www.mohanhs.org)

Note: Formerly College-Ready Academy High School #4

Course List Manager: Yvette Diaz
Course List Manager Phone: (213) 342-2870

School accredited through 2017

Course list for 2016-17
History / Social Science ("a")

Updated as of Aug 25th, 2016

2 years required

Two units (equivalent to two years) of history/social science required, including: one year of world history, cultures and historical geography and one year of U.S. history; or onehalf year of U.S. history and one-half year of civics or American government.
Title

Transcript Abbreviation(s)

Discipline

Honors Type

AP European History

AP European History A
AP European History B

World History / Cultures / Historical
Geography

AP

Adopted from: The College Board Advanced Placement Program

AP Government and Politics United States

AP GovPol US

Civics / American Government

AP

AP US History

U.S. History

AP

U.S. Government

Govt
U.S.Gov. A

Civics / American Government

United States History A and B

U.S. History A/B

U.S. History

World History (AVT)

FuelEd World History

World History / Cultures / Historical
Geography

World History A and B

World History A and B

World History / Cultures / Historical
Geography

World History Honors A and B

World History Honors(H) A/B

World History / Cultures / Historical
Geography

Course Notes

Adopted from: The College Board Advanced Placement Program

AP United States History
Adopted from: The College Board Advanced Placement Program

Adopted from: Fuel Education

English ("b")

Honors

4 years required

Four units (equivalent to four years) of college preparatory English composition and literature required, integrating extensive reading, frequent writing, and practice listening
and speaking with diﬀerent audiences. Students may only use 1 year of ESL/ELD English.
Title

Transcript Abbreviation(s)

Discipline

Honors Type

AP English Language and Composition

AP Eng Lang
AP English

English

AP

Adopted from: The College Board Advanced Placement Program

AP English Literature and Composition

AP Engl Lit

English

AP

Adopted from: The College Board Advanced Placement Program

Course Notes

Common Core English 10

Common Core English 10 A
Common Core English 10 B

English

Common Core English 11

Common Core English 11 A
Common Core English 11 B

English

Common Core English 9

Common Core English 9 A
Common Core English 9 B

English

CSU Expository Reading and Writing

CSU Expository Reading and
Writing A
CSU Expository Reading and
Writing B
Eng 12
English 12 A/B

English

Engish 10 A and B Honors

English 10 A/B Honors (H)

English

English 10 A and B

English 10 A/B

English

English 11 A and B

English 11 A/B

English

English 9 A and B

English 9 A and B

English

English Honors 11AB

Eng 11a

English

English II (AVT)

FuelEd English 10

English

FuelEd English 11

English

Adopted from: California State University (CSU) Early Assessment
Program (EAP)

Adopted from: Fuel Education

English III (AVT)
Adopted from: Fuel Education

Mathematics ("c")

3 years required, 4 years recommended

Three units (equivalent to three years) of college-preparatory mathematics (four units are strongly recommended), including or integrating topics covered in elementary
algebra, advanced algebra, and two-and three-dimensional geometry.
Title

Transcript Abbreviation(s)

Algebra 1A

Discipline

Honors Type

Algebra I

Algebra 1B

Algebra 1B

Algebra I

Algebra 2

Algebra 2A; Algebra 2B

Algebra II

Algebra I (AVT)

FuelEd Algebra 1

Algebra I

APEX Algebra II

Algebra II

AP Calc AB

Calculus

AP

AP Calc BC (Scout)
AP Calculus BC
AP Calculus BC (Scout)

Calculus

AP

Adopted from: Fuel Education

Algebra II Common Core
Adopted from: APEX Learning

AP Calculus AB
Adopted from: The College Board Advanced Placement Program

AP Calculus BC
Adopted from: Scout from University of California

Calculus

Calculus

Common Core Geometry

Common Core Geometry

Geometry

Common Core Integrated Math 2

CC Integrated Math 2A
CC Integrated Math 2B

Mathematics II

Geometry

Apex Geometry

Geometry

Geometry 1 A & B

Geometry

Adopted from: APEX Learning

Geometry

Course Notes

Integrated Math 1

Integrated Math 1 A
Integrated Math 1 B

Mathematics I

Integrated Mathematics II (MTH248)

Fuel Ed Integrated Math II

Mathematics II

Pre Calculus A/B

Pre Calculus A/B

Advanced Mathematics

Pre-Claculus A and B Honors

Pre-Calculus A/B Honors

Advanced Mathematics

Online

Adopted from: Fuel Education

Laboratory Science ("d")

2 years required, 3 years recommended

Two units (equivalent to two years) of laboratory science are required (three units are strongly recommended), providing fundamental knowledge in two of the following:
biology, chemistry, or physics. A yearlong interdisciplinary science course can meet one year of this requirement.
Title

Transcript Abbreviation(s)

Discipline

Honors Type

AP Biology

AP Bio A/B

Biology / Life Sciences

AP

AP Environmental Studies

Interdisciplinary Sciences

AP

Biology

Biology A/B

Biology / Life Sciences

Chemistry

Chemistry A
Chemistry A & B

Chemistry

Chemistry Honors

Chemistry Honors A/B

Chemistry

Human Anatomy and Physiology A and B

Anatomy and Physiology A/B

Biology / Life Sciences

Human Biology

Hum Bio

Biology / Life Sciences

STEM: Applied Science and Engineering

STEM: Applied Science and
Engineering

Interdisciplinary Sciences

Course Notes

Adopted from: The College Board Advanced Placement Program

AP Environmental Science
Adopted from: The College Board Advanced Placement Program

Language Other than English ("e")

2 years required, 3 years recommended

Two units (equivalent to two years, or through the second level of high school instruction) of the same language other than English (three units recommended).

Title

Transcript Abbreviation(s)

Discipline

Honors Type

AP Spanish Language and Culture

AP Span Lang
AP Spanish A/B

LOTE Level 4+

AP

Adopted from: The College Board Advanced Placement Program

AP Spanish Literature and Culture

AP Span Lit

LOTE Level 4+

AP

Spanish 1 A and B

Spanish 1 A/B

LOTE Level 1

Spanish 1 Native Speaker A and B

Spanish 1 Native A/B

LOTE Level 1

Spanish 2 A and B

Spanish 2 A/B

LOTE Level 2

Spanish 2 Native Speakers A and B

Spanish 2 Native A/B

LOTE Level 2

Spanish Native Speaker 3 A and B

Spanish Native A/B

LOTE Level 3

Spanish Native Speaker 4

Span NS 4 A/B

LOTE Level 4+

Adopted from: The College Board Advanced Placement Program

Visual & Performing Arts ("f")

1 year required

Course Notes

One unit (equivalent to one year) required, chosen from one of the following categories: dance, music, theater, or visual arts (e.g., painting, web/graphic design, ﬁlm/video,
inter/multimedia arts).

Title

Transcript Abbreviation(s)

Discipline

Art 1 A and B

Art 1 A/B

Visual Arts

College-Preparatory Elective ("g")

Honors Type

Course Notes

1 year required

One unit (equivalent to one year) chosen from the "a-f" courses beyond those used to satisfy the requirements of the "a-f" subjects, or courses that have been approved solely in
the elective area.
Title

Transcript Abbreviation(s)

Discipline

Economics

Econ A

History / Social Science

Environmental Science

Environmental Science

Laboratory Science – Integrated
Science

Leadership

Leadership A
Leadership B

Interdisciplinary

Spanish 3 (Non-Native) A and B

Spanish 3 (Non-Native) A/B

Language Other than English

© 2016 Regents of the University of California

Honors Type

Course Notes
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2013-14 School Quality Snapshot

Grades Offered: 9 - 12
Enrollment: 456

Alliance Dr. Olga Mohan High

Academic Achievement Award: 2010,
2011, 2012
Distinguished School: 2009, 2013

Charter: Yes

Los Angeles Unified

Title I Funded: Yes
CDS Code: 19-64733-0111500

644 West 17th St., Los Angeles, CA 90015
California Assessment of Student Performance and Progress
(CAASPP)
What is the CAASPP system?
The CAASPP system is the new student assessment system for
California's schools. It will initially include the following assessments:

•
•
•

English-language Arts (ELA)
Mathematics
Science

How will the CAASPP system benefit California?
It will use a variety of assessment approaches and item types that
will allow students to more fully demonstrate what they know and
can do. In this way, the CAASPP system will assist teachers,
administrators, and students and their parents by promoting highquality teaching and learning.

What are the Smarter Balanced Tests?
The Smarter Balanced tests are the ELA and Mathematics portions
of the CAASPP system. They were developed by the Smarter
Balanced Consortium and are aligned to the Common Core State
Standards (CCSS).

Why are the results of the 2013-14 Smarter Balanced Tests not
reported?
The Smarter Balanced tests were field tested in the spring of 2014.
The purpose of the field tests were to assess the actual test
questions to ensure that they are fair for all students; therefore, no
test results were reported.

California's Academic Performance Index (API)
2013 Growth API

895

Growth from Prior to Current Year

12

Met Schoolwide Growth Target

Yes

All Student Groups Met Target

Yes

2013 Growth API State Rank

10

2013 Growth API Similar Schools Rank

10

API Subgroup Performance - 2013 API Growth
Met
Target

Growth

African American or Black

--

American Indian or Alaska Native

--

Asian

--

Filipino

--

Hispanic or Latino

Yes

10
2013-14 Subgroup Enrollment

Native Hawaiian or Pacific Islander

--

White

--

English Learners

13%

Two or More Races

--

Socioeconomically Disadvantaged

97%

Students with Disabilities

English Learners

Yes

10

Socioeconomically Disadvantaged

Yes

13

Students with Disabilities

6%

--

Green = Student group met target
Why is the 2014 Growth API not reported on the 2013-14 SQS?
The State Board of Education (SBE) approved not to calculate the
2014 Growth and Base APIs during the transition to CAASPP. The
2013 Growth API using the 2012-13 assessment results are carried
over to the 2013-14 School Quality Snapshot.

Red = Student group did not meet target

+

-- = Student group is not numerically significant

CHART LEGEND:

n SCHOOL l DISTRICT u STATE
Where can I find more information on the CAASPP system?
Please visit the following CDE web page for more information about
the CAASPP system: http://www.cde.ca.gov/ta/tg/ca/

CDS: County-district-school
School and/or district information will not be displayed when data are not
available or when data are representing fewer than 11 students.

California Department of Education
Report (v2.a) Generated: December 27, 2016

Tom Torlakson
State Superintendent of Public Instruction

Please visit the following Web page for more
information: http://www.cde.ca.gov/snapshot/
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2013-14 School Quality Snapshot
Academic Achievement Award: 2010,
2011, 2012
Distinguished School: 2009, 2013

Grades Offered: 9 - 12
Enrollment: 456

Alliance Dr. Olga Mohan High

Charter: Yes

Los Angeles Unified

Title I Funded: Yes
CDS Code: 19-64733-0111500

644 West 17th St., Los Angeles, CA 90015

+
CHART LEGEND:

n SCHOOL l DISTRICT u STATE
* Only four years of data are available
CAHSEE: CA High School Exit Examination
CST: CA Standards Test
School and/or district information will not be displayed when data are not
available or when data are representing fewer than 11 students.

California Department of Education
Report (v2.a) Generated: December 27, 2016

Tom Torlakson
State Superintendent of Public Instruction

Please visit the following Web page for more
information: http://www.cde.ca.gov/snapshot/
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California Department of Education

School Accountability Report Card
Reported Using Data from the 2014-15 School Year
By February 1 of each year, every school in California is required by state law to publish a School Accountability Report Card (SARC).The SARC contains information about
the condition and performance of each California public school. Under the Local Control Funding Formula (LCFF) all local educational agencies (LEAs) are required to
prepare a Local Control Accountability Plan (LCAP), w hich describes how they intend to meet annual school-specific goals for all pupils, w ith specific activities to address
state and local priorities. Additionally, data reported in an LCAP is to be consistent w ith data reported in the SARC.
For more information about SARC requirements, see the California Department of Education (CDE) SARC W eb page at http://w w w .cde.ca.gov/ta/ac/sa/.
For more information about the LCFF or LCAP, see the CDE LCFF W eb page at http://w w w .cde.ca.gov/fg/aa/lc/.
For additional information about the school, parents/guardians, and community members should contact the school principal or the district office.

DataQuest
DataQuest is an online data tool located on the CDE DataQuest W eb page that contains additional information about this school and comparisons of the school to
the district and the county. Specifically, DataQuest is a dynamic system that provides reports for accountability (e.g., test data, enrollment, high school graduates,
dropouts, course enrollments, staffing, and data regarding English learners).

Internet Access
Internet access is available at public libraries and other locations that are publicly accessible (e.g., the California State Library). Access to the Internet at libraries
and public locations is generally provided on a first-come, first-served basis. Other use restrictions may include the hours of operation, the length of time that a
w orkstation may be used (depending on availability), the types of softw are programs available on a w orkstation, and the ability to print documents.

Loreen Riley, Principal
Principal, Alliance Dr. Olga Mohan High

About Our School
Dear Students and Parents,
W elcome to Alliance Dr. Olga Mohan High School. I am excited to have you as a part of our family.
Dr. Olga Mohan High School (DOMHS) first opened its doors in 2006 w ith only 150 students. Since then w e have grow n
into a school serving approximately 460 students in grades 9-12. Each year w e are in the top 5 high schools in Los
Angeles and have a high school graduation rate of 100%.
My commitment to each parent is that every child w ho attends DOMHS for all four years w ill graduate on time and w ill be
accepted into college. My promise to every student is that for all the effort you put into your schoolw ork, your teachers
and the staff w ill put in double to ensure you graduate from DOMHS college-ready. Together w e w ill all continue to make
this school a success.
Sincerely,
Loreen Riley
Principal

Contact
Alliance Dr. Olga Mohan High
644 W est 17th St.
Los Angeles, CA 90015-3400
Phone: 213-342-2870
E-mail: lriley@laalliance.org
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About This School
Contact Information (School Year 2015-16)
District Contact Information (School Year 2015-16)

School Contact Information (School Year 2015-16)

District Name

Los Angeles Unified

School Name

Alliance Dr. Olga Mohan High

Phone Number

(213) 241-1000

Street

644 W est 17th St.

Superintendent

Ramon Cortines

City, State, Zip

Los Angeles, Ca, 90015-3400

E-mail Address

ramon.cortines@lausd.net

Phone Number

213-342-2870

Web Site

w w w .lausd.net

Principal

Loreen Riley, Principal

E-mail Address

lriley@laalliance.org

Web Site

http://w w w .laalliance.org

County-District19647330111500
School (CDS) Code

Last updated: 1/28/2016

School Description and Mission Statement (School Year 2015-16)
W e are part of the Alliance College-Ready Public Schools charter organization. Alliance College-Ready Public Schools is the largest nonprofit charter organization in
Los Angeles, comprised of 27 free, public charter high schools and middle schools serving nearly 11,500 low -income students. Alliance employs the highest
achievement standards and latest innovations in technology to prepare our students for success in college and future careers. Since our founding in 2004, more
than 95% of Alliance graduates have gone on to college.

The mission of Alliance College-Ready Public Schools, a nonprofit charter management organization, is to open and operate a netw ork of small high-performing 912 and 6-8 public schools in historically underachieving, low income, communities in California that w ill annually demonstrate student academic achievement grow th
and graduate students ready for success in college.

Alliance schools significantly outperform traditional public schools in preparing students to enter and succeed in college. Our schools use an educational model
based on high expectations of students, small and personalized campuses, a longer school year and a longer instructional day, a team of highly effective teachers
and principals, and parents as partners in their child’s educational success.

The vision for Alliance schools is that they w ill consistently demonstrate student readiness for success in college by achieving an annual academic grow th rate of 1
to 1.5 years in student results on state academic standards; by increasing student performance on college-readiness indicators including SAT, ACT, and EAP
exams; by achieving a 100% success rate on passing high school exit exams; by dramatically reducing dropout rates to 0%, by ensuring that less than 15% of
students need remedial English or Math in college.

The Alliance w ill expand the choice of excellent schools w ith a high success rate for parents in Los Angeles to surrounding communities in California w hose children
attend low -performing schools.

Last updated: 1/28/2016
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Student Enrollment by Grade Level (School Year 2014-15)
Grade Level

Number of Students

Grade 9

128

Grade 10

119

140

120

Grade 11

107

Grade 12

104

Total Enrollment

458

100

80

60

40

20

0
Grade 9

Grade 10

Grade 11

Grade 12

Last updated: 1/28/2016

Student Enrollment by Student Group (School Year 2014-15)
Student Group

Percent of Total Enrollment

Black or African American

1.1 %

American Indian or Alaska Native

0.0 %

Asian

0.4 %

Filipino

0.0 %

Hispanic or Latino

98.3 %

Native Haw aiian or Pacific Islander

0.0 %

W hite

0.2 %

Tw o or More Races

0.0 %

Other

0.0 %

Last updated: 1/28/2016

Student Group (Other)

Percent of Total Enrollment

Socioeconomically Disadvantaged

97.8 %

English Learners

10.3 %

Students w ith Disabilities

6.6 %

Foster Youth

0.4 %
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A. Conditions of Learning

State Priority: Basic
The SARC provides the follow ing information relevant to the State priority: Basic (Priority 1):
Degree to w hich teachers are appropriately assigned and fully credentialed in the subject area and for the pupils they are teaching;
Pupils have access to standards-aligned instructional materials; and
School facilities are maintained in good repair

Teacher Credentials
Teachers

School
201314

201415

W ith Full Credential

25

W ithout Full Credential

0

Teachers Teaching Outside Subject
Area of Competence (w ith full
credential)

0

District
201516

201516

30

25

Teachers with Full Credential
Teachers without Full Credential
Teachers Teaching Outside Subject Area of Competence

20

15

10

5

0
2013-14

2014-15

2015-16

Last updated: 1/29/2016

Teacher Misassignments and Vacant Teacher Positions
Indicator

201314

201415

201516

Misassignments of Teachers of English
Learners

0

Total Teacher Misassignments*

0

Vacant Teacher Positions

6

7
Misassignments of Teachers of English Learners
Total Teacher Misassignments
6

Vacant Teacher Positions

5

4

3

2

1

0
2013-14

2014-15

2015-16

Note: “Misassignments” refers to the number of positions filled by teachers w ho lack legal authorization to teach that grade level, subject area, student group, etc.
* Total Teacher Misassignments includes the number of Misassignments of Teachers of English learners.

Last updated: 1/29/2016
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Core Academic Classes Taught by Highly Qualified Teachers (School Year 2014-15)
Percent of Classes In Core Academic Subjects Taught by
Highly Qualified Teachers

Percent of Classes In Core Academic Subjects Not Taught by
Highly Qualified Teachers

This School

100.0%

0.0%

All Schools in District

88.0%

12.0%

High-Poverty Schools
in District

93.0%

7.0%

Low -Poverty Schools
in District

45.0%

55.0%

Location of Classes

Note: High-poverty schools are defined as those schools w ith student eligibility of approximately 40 percent or more in the free and reduced price meals program. Low poverty schools are those w ith student eligibility of approximately 39 percent or less in the free and reduced price meals program.

Last updated: 1/28/2016

Quality, Currency, Availability of Textbooks and Instructional Materials (School Year 2015-16)
Year and month in w hich data w ere collected:

Subject

Textbooks and Instructional Materials/year of
Adoption

From Most Recent
Adoption?

Percent Students Lacking Own Assigned
Copy

Reading/Language Arts

0.0 %

Mathematics

0.0 %

Science

0.0 %

History-Social Science

0.0 %

Foreign Language

0.0 %

Health

0.0 %

Visual and Performing Arts

0.0 %

Science Lab Eqpmt (Grades
9-12)

N/A

N/A

0.0 %

Note: Cells w ith N/A values do not require data.

Last updated: 1/28/2016

School Facility Good Repair Status
Year and month of the most recent FIT report:

System Inspected

Rating

Systems: Gas Leaks, Mechanical/HVAC,
Sew er

Good

Interior: Interior Surfaces

Good

Cleanliness: Overall Cleanliness,
Pest/Vermin Infestation

Good

Electrical: Electrical

Good

Restrooms/Fountains: Restrooms,
Sinks/Fountains

Good

Safety: Fire Safety, Hazardous Materials

Good

Structural: Structural Damage, Roofs

Good

External: Playground/School Grounds,
W indow s/Doors/Gates/Fences

Good

Repair Needed and
Action Taken or
Planned

Page 5 of 21
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Overall Facility Rate
Year and month of the most recent FIT report:
Overall Rating

Exemplary

Last updated: 1/29/2016
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B. Pupil Outcomes

State Priority: Pupil Achievement
The SARC provides the follow ing information relevant to the State priority: Pupil Achievement (Priority 4):
Statewide assessments (i.e., California Assessment of Student Performance and Progress [CAASPP] System, w hich includes the Smarter Balanced Summative
Assessments for students in the general education population and the California Alternate Assessments [CAAs] for English language arts/literacy [ELA] and
mathematics given in grades three through eight and grade eleven. The CAAs have replaced the California Alternate Performance Assessment [CAPA] for ELA and
mathematics, w hich w ere eliminated in 2015. Only eligible students may participate in the administration of the CAAs. CAA items are aligned w ith alternate
achievement standards, w hich are linked w ith the Common Core State Standards [CCSS] for students w ith significant cognitive disabilities); and
The percentage of students w ho have successfully completed courses that satisfy the requirements for entrance to the University of California and the California
State University, or career technical education sequences or programs of study.

CAASPP Test Results in English Language Arts/Literacy (ELA) and Mathematics for All Students
Percent of Students Meeting or Exceeding the State Standards
School
Subject

District

State

2013-14

2014-15

2013-14

2014-15

2013-14

2014-15

English Language Arts / Literacy (grades 3-8 and 11)

--

62.0%

--

33.0%

--

44.0%

Mathematics (grades 3-8 and 11)

--

61.0%

--

25.0%

--

33.0%

Note: Percentages are not calculated w hen the number of students tested is ten or less, either because the number of students in this category is too small for
statistical accuracy or to protect student privacy.

Last updated: 1/28/2016
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ELA - Grade 11
Total
Enrollment

Number
Tested

Percent
Tested

Percent
Achievement
Level 1*

Percent
Achievement
Level 2*

Percent
Achievement
Level 3*

Percent
Achievement
Level 4*

All Students

107

107

100.0%

7.0%

31.0%

38.0%

23.0%

Male

107

48

44.9%

10.0%

29.0%

38.0%

23.0%

Female

107

59

55.1%

5.0%

32.0%

39.0%

24.0%

Black or African American

107

2

1.9%

--

--

--

--

American Indian or Alaska Native

0

0

0.0%

0.0%

0.0%

0.0%

0.0%

Asian

0

0

0.0%

0.0%

0.0%

0.0%

0.0%

Filipino

0

0

0.0%

0.0%

0.0%

0.0%

0.0%

107

105

98.1%

7.0%

30.0%

39.0%

24.0%

Native Haw aiian or Pacific Islander

0

0

0.0%

0.0%

0.0%

0.0%

0.0%

W hite

0

0

0.0%

0.0%

0.0%

0.0%

0.0%

Tw o or More Races

0

0

0.0%

0.0%

0.0%

0.0%

0.0%

Socioeconomically Disadvantaged

107

105

98.1%

7.0%

31.0%

38.0%

24.0%

English Learners

107

1

0.9%

--

--

--

--

Students w ith Disabilities

107

5

4.7%

--

--

--

--

Students Receiving Migrant
Education Services

0

0

0.0%

0.0%

0.0%

0.0%

0.0%

Foster Youth

--

--

--

--

--

--

--

Student Group

Hispanic or Latino

Double dashes (--) appear in the table w hen the number of students is ten or less, either because the number of students in this category is too small for statistical
accuracy or to protect student privacy.
Note: The number of students tested includes students that did not receive a score; how ever the number of students tested is not the number that w as used to
calculate the achievement level percentages. The achievement level percentages are calculated using students w ith scores.
* Level 1 = Standard not met
Level 2 = Standard nearly met
Level 3 = Standard met
Level 4 = Standard exceeded

Last updated: 1/28/2016
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Mathematics - Grade 11
Total
Enrollment

Number
Tested

Percent
Tested

Percent
Achievement
Level 1*

Percent
Achievement
Level 2*

Percent
Achievement
Level 3*

Percent
Achievement
Level 4*

All Students

107

107

100.0%

13.0%

26.0%

42.0%

19.0%

Male

107

48

44.9%

10.0%

23.0%

52.0%

15.0%

Female

107

59

55.1%

15.0%

29.0%

34.0%

22.0%

Black or African American

107

2

1.9%

--

--

--

--

American Indian or Alaska Native

0

0

0.0%

0.0%

0.0%

0.0%

0.0%

Asian

0

0

0.0%

0.0%

0.0%

0.0%

0.0%

Filipino

0

0

0.0%

0.0%

0.0%

0.0%

0.0%

107

105

98.1%

12.0%

26.0%

43.0%

19.0%

Native Haw aiian or Pacific Islander

0

0

0.0%

0.0%

0.0%

0.0%

0.0%

W hite

0

0

0.0%

0.0%

0.0%

0.0%

0.0%

Tw o or More Races

0

0

0.0%

0.0%

0.0%

0.0%

0.0%

Socioeconomically Disadvantaged

107

105

98.1%

12.0%

27.0%

42.0%

19.0%

English Learners

107

1

0.9%

--

--

--

--

Students w ith Disabilities

107

5

4.7%

--

--

--

--

Students Receiving Migrant
Education Services

0

0

0.0%

0.0%

0.0%

0.0%

0.0%

Foster Youth

--

--

--

--

--

--

--

Student Group

Hispanic or Latino

Double dashes (--) appear in the table w hen the number of students is ten or less, either because the number of students in this category is too small for statistical
accuracy or to protect student privacy.
Note: The number of students tested includes students that did not receive a score; how ever the number of students tested is not the number that w as used to
calculate the achievement level percentages. The achievement level percentages are calculated using students w ith scores.
* Level 1 = Standard not met
Level 2 = Standard nearly met
Level 3 = Standard met
Level 4 = Standard exceeded

Last updated: 1/28/2016
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CAASPP Test Results in Science for All Students
Percentage of Students Scoring at Proficient or Advanced
School
Subject
Science (grades 5, 8, and 10)

District

State

2012-13

2013-14

2014-15

2012-13

2013-14

2014-15

2012-13

2013-14

2014-15

77.0%

83.0%

72.0%

50.0%

50.0%

46.0%

59.0%

60.0%

56.0%

Note: Science test results include California Standards Tests (CSTs), California Modified Assessment (CMA), and California Alternate Performance Assessment (CAPA) in
grades five, eight, and ten.
Note: Scores are not show n w hen the number of students tested is ten or less, either because the number of students in this category is too small for statistical
accuracy or to protect student privacy.

Last updated: 1/28/2016

CAASPP Tests Results in Science by Student Group
Grades Five, Eight and Ten (School Year 2014-15)
Student Group

Percent of Students Scoring at Proficient or Advanced

All Students in the LEA

46.0%

All Students at the School

72.0%

Male

76.0%

Female

70.0%

Black or African American

--

American Indian or Alaska Native

--

Asian

--

Filipino

--

Hispanic or Latino

73.0%

Native Haw aiian or Pacific Islander

--

W hite

--

Tw o or More Races

--

Socioeconomically Disadvantaged

73.0%

English Learners

9.0%

Students w ith Disabilities

--

Students Receiving Migrant Education Services

--

Foster Youth

--

Note: Science test results include CSTs, CMA, and CAPA in grades five, eight, and ten. The “Percent Met or Exceeded” is calculated by taking the total number of
students w ho met or exceeded the standard on the science assessment divided by the total number of students w ho participated in the science assessment.
Note: Scores are not show n w hen the number of students tested is ten or less, either because the number of students in this category is too small for statistical
accuracy or to protect student privacy.

Last updated: 1/28/2016
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Career Technical Education Programs (School Year 2014-15)
W e at Alliance College-Ready Dr. Olga Mohan HS believe that our curriculum must be teamed w ith other components to prepare students for post-secondary
education both in and out of the classroom.

Although w e do not currently offer any Career Technical Education Programs, students may take them at nearby colleges.

Last updated: 1/28/2016

Career Technical Education Participation (School Year 2014-15)
Measure

CTE Program Participation

Number of Pupils Participating in CTE
Percent of Pupils Completing a CTE Program and Earning a High School Diploma

--

Percent of CTE Courses Sequenced or Articulated Betw een the School and Institutions of Postsecondary Education

--

Last updated: 1/28/2016

Courses for University of California (UC) and/or California State University (CSU) Admission
UC/CSU Course Measure

Percent

2014-15 Pupils Enrolled in Courses Required for UC/CSU Admission

100.0%

2013-14 Graduates W ho Completed All Courses Required for UC/CSU Admission

100.0%
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State Priority: Other Pupil Outcomes
The SARC provides the follow ing information relevant to the State priority: Other Pupil Outcomes (Priority 8):
Pupil outcomes in the subject area of physical education

California High School Exit Examination Results For Grade Ten Students – Three-Year Comparison (if applicable)
Percent of Students Scoring at Proficient or Advanced
School
Subject

District

State

2012-13

2013-14

2014-15

2012-13

2013-14

2014-15

2012-13

2013-14

2014-15

English Language Arts

67.0%

78.0%

71.0%

49.0%

47.0%

49.0%

57.0%

56.0%

58.0%

Mathematics

97.0%

96.0%

84.0%

54.0%

56.0%

53.0%

60.0%

62.0%

59.0%

Note: Percentages are not calculated w hen the number of students tested is ten or less, either because the number of students in this category is too small for
statistical accuracy or to protect student privacy. Double dashes (--) appear in the table w hen the number of students tested is ten or less.
English Language Arts Percent of Students Scoring at Proficient or
Advanced

Mathematics Percent of Students Scoring at Proficient or Advanced
100

80

70
80
60
60

50

40
40
30

20

20

10

0
2012-13

0
2012-13
2013-14

2013-14

2014-15

2014-15

Last updated: 1/28/2016

Page 12 of 21

2014-15 SARC - Alliance Dr. Olga Mohan High

California High School Exit Examination Grade Ten Results by Student Group (School Year 2014-15) (if
applicable)
English Language Arts

Mathematics

Percent Not
Proficient

Percent
Proficient

Percent
Advanced

Percent Not
Proficient

Percent
Proficient

Percent
Advanced

All Students in the LEA

50.0%

25.0%

25.0%

46.0%

35.0%

18.0%

All Students at the School

29.0%

28.0%

42.0%

16.0%

35.0%

50.0%

Male

38.0%

30.0%

32.0%

16.0%

41.0%

43.0%

Female

21.0%

26.0%

53.0%

16.0%

28.0%

56.0%

Black or African American

0.0%

0.0%

0.0%

0.0%

0.0%

0.0%

American Indian or Alaska Native

0.0%

0.0%

0.0%

0.0%

0.0%

0.0%

Asian

0.0%

0.0%

0.0%

0.0%

0.0%

0.0%

Filipino

0.0%

0.0%

0.0%

0.0%

0.0%

0.0%

Hispanic or Latino

29.0%

28.0%

43.0%

16.0%

35.0%

49.0%

Native Haw aiian or Pacific Islander

0.0%

0.0%

0.0%

0.0%

0.0%

0.0%

W hite

0.0%

0.0%

0.0%

0.0%

0.0%

0.0%

Tw o or More Races

0.0%

0.0%

0.0%

0.0%

0.0%

0.0%

Socioeconomically Disadvantaged

29.0%

28.0%

43.0%

16.0%

35.0%

49.0%

English Learners

67.0%

28.0%

6.0%

50.0%

44.0%

6.0%

Students w ith Disabilities

0.0%

0.0%

0.0%

0.0%

0.0%

0.0%

Students Receiving Migrant Education
Services

0.0%

0.0%

0.0%

0.0%

0.0%

0.0%

Foster Youth

0.0%

0.0%

0.0%

0.0%

0.0%

0.0%

Student Group

Note: Percentages are not calculated w hen the number of students tested is ten or less, either because the number of students in this category is too small for
statistical accuracy or to protect student privacy. Double dashes (--) appear in the table w hen the number of students tested is ten or less.

Last updated: 1/28/2016

California Physical Fitness Test Results (School Year 2014-15)
Percentage of Students Meeting Fitness Standards
Grade Level

Four of Six Standards

Five of Six Standards

Six of Six Standards

Note: Percentages are not calculated w hen the number of students tested is ten or less, either because the number of students in this category is too small for
statistical accuracy or to protect student privacy.

Last updated: 1/28/2016
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C. Engagement

State Priority: Parental Involvement
The SARC provides the follow ing information relevant to the State priority: Parental Involvement (Priority 3):
Efforts the school district makes to seek parent input in making decisions for the school district and each schoolsite

Opportunities for Parental Involvement (School Year 2015-16)
W e realize that student success is not only measured through academic achievement, but in ensuring that our students are adequately prepared for the future.
Parental support and involvement are key components in students’ academic success that are essential for parents to be fully know ledgeable about preparing
their children for college. Parents are partners and are needed to take active and meaningful roles to insure the success of our school. Research show s that
parent involvement in children's learning positively impacts student achievement levels. W e believe that their participation at our school w ill really make a
difference and w ill positively impact their child’s academic progress.

W e encourage all parents, legal guardians, and adult family members to become actively involved by serving as a parent volunteer. Their time, talent and
enthusiasm are an integral part of the day-to-day functioning of the school and the overall academic development of their child.

There are a number of w ays parents and guardians can volunteer and demonstrate commitment at our school. Each family is expected to volunteer 40 hours per
school year. Parent volunteer service hours can be earned by directly supporting the school and by supporting students academically. School support activities
include office support, nutrition and lunch distribution, campus and field trip supervision, and taking on leadership activities on school committees. Academic
support activities include Saturday parent w orkshop participation, classroom support, and tutoring support.

Last updated: 1/28/2016

State Priority: Pupil Engagement
The SARC provides the follow ing information relevant to the State priority: Pupil Engagement (Priority 5):
High school dropout rates; and
High school graduation rates

Dropout Rate and Graduation Rate (Four-Year Cohort Rate)
School
Indicator
Dropout Rate
Graduation Rate

District

State

2011-12

2012-13

2013-14

2011-12

2012-13

2013-14

2011-12

2012-13

2013-14

0.0%

1.0%

1.9%

20.3%

17.2%

17.4%

13.1%

11.4%

11.5%

100.00

99.00

97.20

66.60

68.10

70.20

78.87

80.44

80.95

Dropout/Graduation Rate (Four-Year Cohort Rate) Chart
120
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Completion of High School Graduation Requirements - Graduating Class of 2014
(One-Year Rate)
Student Group

School

District

State

All Students

96

88

84

Black or African American

0

86

76

American Indian or Alaska Native

0

87

78

Asian

0

94

92

Filipino

96

92

96

Hispanic or Latino

42

88

81

Native Haw aiian or Pacific Islander

100

92

83

W hite

88

91

89

Tw o or More Races

86

92

82

Socioeconomically Disadvantaged

87

89

81

English Learners

94

32

50

Students w ith Disabilities

92

74

61

Foster Youth

--

--

--
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State Priority: School Climate
The SARC provides the follow ing information relevant to the State priority: School Climate (Priority 6):
Pupil suspension rates;
Pupil expulsion rates; and
Other local measures on the sense of safety

Suspensions and Expulsions
School
Rate

District

State

2012-13

2013-14

2014-15

2012-13

2013-14

2014-15

2012-13

2013-14

2014-15

Suspensions

1.5

2.1

1.0

1.7

1.3

0.9

5.1

4.4

3.8

Expulsions

0.0

0.0

0.0

0.0

0.0

0.0

0.1

0.1

0.1

Suspensions

Expulsions

6.0

0.12

5.0

School Suspensions

School Expulsions

District Suspensions
State Suspensions

District Expulsions
State Expulsions

0.10

4.0

0.08

3.0

0.06

2.0

0.04

1.0

0.02

0.0

0.00
2012-13

2013-14

2014-15

2012-13

2013-14

2014-15

Last updated: 1/28/2016

School Safety Plan (School Year 2015-16)
The Comprehensive School Safety Plan covers Alliance’s policies and expectations regarding the practices of each school in maintaining the security of the physical
campus, responding appropriately to emergencies, increasing the safety and protection of students and staff, and creating a safe and orderly environment that is
conducive to learning.

All school employees should receive training in the Comprehensive School Safety Plan upon joining the school, and should review any changes to the Plan
annually.

Last updated: 1/28/2016
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D. Other SARC Information
The information in this section is required to be in the SARC but is not included in the state priorities for LCFF.

Adequate Yearly Progress Overall and by Criteria (School Year 2014-15)
AYP Criteria

School

District

Made AYP Overall

Yes

N/A

Met Participation Rate - English Language Arts

Yes

N/A

Met Participation Rate - Mathematics

Yes

N/A

Met Percent Proficient - English Language Arts

N/A

N/A

Met Percent Proficient - Mathematics

N/A

N/A

Met Attendance Rate

State

N/A

Met Graduation Rate

Yes

N/A

Last updated: 1/28/2016

Federal Intervention Program (School Year 2015-16)
Indicator
Program Improvement Status

School

District

Not in PI

In PI

First Year of Program Improvement

2004-2005

Year in Program Improvement

Year 5

Number of Schools Currently in Program Improvement

N/A

654

Percent of Schools Currently in Program Improvement

N/A

82.6%

Note: Cells w ith NA values do not require data.

Last updated: 1/28/2016

Average Class Size and Class Size Distribution (Elementary)
2012-13

2013-14

Number of Classes *
Grade Level

Average Class Size

1-20

21-32

33+

2014-15

Number of Classes *
Average Class Size

1-20

21-32

33+

Number of Classes *
Average Class Size

1-20

21-32

33+

K
1
2
3
4
5
6
Other

* Number of classes indicates how many classes fall into each size category (a range of total students per class).

Last updated: 1/28/2016
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Average Class Size and Class Size Distribution (Secondary)
2012-13

2013-14

Number of Classes *
Subject

2014-15

Number of Classes *

Average Class Size

1-22

23-32

33+

Average Class Size

1-22

23-32

English

27.0

2

15

1

26.0

5

Mathematics

21.0

16

19

23.0

Science

23.0

8

12

Social Science

22.0

8

7

Number of Classes *

33+

Average Class Size

1-22

23-32

18

27.0

3

21

12

19

24.0

8

23

25.0

5

13

23.0

7

13

22.0

8

7

22.0

8

7

33+

* Number of classes indicates how many classrooms fall into each size category (a range of total students per classroom). At the secondary school level, this information is
reported by subject area rather than grade level.

Last updated: 1/28/2016

Academic Counselors and Other Support Staff (School Year 2014-15)
Title

Number of FTE* Assigned to School

Academic Counselor

Average Number of Students per Academic Counselor

3.0

Counselor (Social/Behavioral or Career Development)

N/A

Library Media Teacher (librarian)

N/A

Library Media Services Staff (paraprofessional)

N/A

Psychologist

N/A

Social W orker

N/A

Nurse

N/A

Speech/Language/Hearing Specialist

N/A

Resource Specialist (non-teaching)

N/A

Other

17.0

N/A

Note: Cells w ith N/A values do not require data.
*One Full Time Equivalent (FTE) equals one staff member w orking full time; one FTE could also represent tw o staff members w ho each w ork 50 percent of full time.

Last updated: 1/29/2016

Expenditures Per Pupil and School Site Teacher Salaries (Fiscal Year 2013-14)
Total Expenditures Per
Pupil

Expenditures Per Pupil
(Supplemental/Restricted)

Expenditures Per
Pupil
(Basic/Unrestricted)

Average Teacher
Salary

--

--

--

--

District

N/A

N/A

$0.0

$68881.0

Percent Difference – School Site and
District

N/A

N/A

--

--

State

N/A

N/A

$5348.0

$72971.0

Percent Difference – School Site and State

N/A

N/A

--

--

Level
School Site

Note: Cells w ith N/A values do not require data.

Last updated: 1/28/2016

Teacher and Administrative Salaries (Fiscal Year 2013-14)
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Category

District Amount

State Average For Districts In Same Category

Beginning Teacher Salary

$39,788

$43,165

Mid-Range Teacher Salary

$63,553

$68,574

Highest Teacher Salary

$78,906

$89,146

Average Principal Salary (Elementary)

$105,723

$111,129

Average Principal Salary (Middle)

$115,222

$116,569

Average Principal Salary (High)

$116,595

$127,448

Superintendent Salary

$350,000

$234,382

Percent of Budget for Teacher Salaries

35.0%

38.0%

Percent of Budget for Administrative Salaries

5.0%

5.0%

For detailed information on salaries, see the CDE Certificated Salaries & Benefits W eb page at http://w w w .cde.ca.gov/ds/fd/cs/ .
Teacher Salary Chart

Principal Salary Chart

90000

120000

80000
100000
70000
80000

60000
50000

60000
40000
40000
30000
20000

20000

10000
0
Beginning Teacher Salary

Mid-Range Teacher Salary

Highest Teacher Salary

0
Average Principal Salary
(Elementary)

Average Principal Salary
(Middle)

Average Principal Salary
(High)
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Advanced Placement (AP) Courses (School Year 2014-15)
Subject

Number of AP Courses Offered*

Percent of Students In AP Courses

Computer Science

0

N/A

English

3

N/A

Fine and Performing Arts

0

N/A

Foreign Language

4

N/A

Mathematics

1

N/A

Science

1

N/A

Social Science

3

N/A

All Courses

12

1.3%

Note: Cells w ith N/A values do not require data.
*W here there are student course enrollments of at least one student.

Last updated: 1/28/2016

Professional Development
Teachers participate in a 5-day professional development seminar before the opening of school. Ongoing professional and personal grow th opportunities are
conducted on a w eekly basis at the school site. Teachers analyze student achievement data and identify student grow th needs and interests.

Teachers benefit most from professional development that provides time for teacher-to-teacher interaction in small learning communities focused on classroom
practice. Our teachers have ongoing regular time for common planning, analysis of student w ork, and unit study based on core content standards. Teachers use
instructional guides in core content areas and use data from quarterly benchmark assessments to re-teach low performing content standards.

Last updated: 1/28/2016
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SIF Completed
District:

Los Angeles Unified

School:

Alliance Dr. Olga Mohan High

CDS Code:

19647330111500

Section A. Full-Time Equivalent of Classified Staff

Description

American
Indian or
Two or
Alaska
Pacific
Hispanic African
More
Native
Asian
Islander Filipino or Latino American White
Races
not
not
not
not
of Any
not
not
not
Hispanic Hispanic Hispanic Hispanic
Race
Hispanic Hispanic Hispanic
Male
Male
Male
Male
Male
Male
Male
Male

American
Indian or
Pacific
Alaska
Islander Filipino
Native not Asian not
not
not
Hispanic Hispanic Hispanic Hispanic
Female
Female
Female
Female

Hispanic
or Latina
of Any
Race
Female

Two or
African
More
American
White
Races
not
not
not
Hispanic Hispanic Hispanic
Female
Female Female

Totals

FTE
Paraprofessionals

0.00

0.00

0.00

0.00

0.00

1.00

1.00

0.00

0.00

0.00

0.00

0.00

3.00

0.00

0.00

1.00

6.00

FTE Office/Clerical
Staff

0.00

0.00

0.00

0.00

0.50

0.00

0.00

0.00

0.00

0.00

0.00

0.00

2.25

0.00

0.00

0.00

2.75

FTE Other
Classified Staff

0.00

0.00

0.00

0.00

2.00

0.00

0.00

0.00

0.00

0.00

0.00

0.00

0.00

0.00

0.00

0.00

2.00

Section B. Kindergarten Program Type
Kindergarten Program

Full-day
Part-day
Both full-day and part-day
None

Transitional Kindergarten Program

True

Full-day
Part-day
Both full-day and part-day
None

SIF Completed

True
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12/24/2016 3:11:14 PM

Section C. Truancy (2015-16)
Number of truants
Explanation of zero truants

0
The school did not report any truant students to Alliance Home Office for the
2015-16 school year.

Section D. Educational Calendar
Traditional
Year-round

True
Single-track
Multitrack

Single-track or multitrack only, the year-round calendar type

60/20
90/30
Concept 6
Custom
60/15
45/15
Modified Concept

School start date

08/08/2016

School end date

06/09/2017

Section E. Parental Exception Waiver from English-Language Classrooms
Number of waivers requested

0

Number of waivers granted

0

SIF Completed
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Section F. Estimated Number of Teacher Hires (2017-18)
Subject Areas

Estimated Number of Teacher Hires

Agriculture

0.0

Art

0.0

Bilingual Education

0.0

Business

0.0

Dance

0.0

English

1.0

Foreign Language

1.0

Health Education

0.0

Home Economics

0.0

Life Science

1.0

Mathematics

1.0

Music

0.0

Physical Education

0.0

Physical Science

0.0

Reading

0.0

Self-contained Classes

0.0

Special Education

0.0

Social Science/Studies

1.0

Drama/Theater

0.0

Trades and Industrial Arts

0.0

Other Specializations

1.0

S02

SIF Completed
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