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February 6, 2017

Dear Visiting Committee Member:

Welcome to Rancho Alamitos High School – Home of the Vaqueros!

Engaging in the Focus on Learning process was a valuable way for us to continue ongoing
conversations around school improvement.

We had many reflective conversations as we

reevaluated our Schoolwide Learner Outcomes and assessed our strengths and areas for growth.
We are confident that implementing our Action Plan will help us address our growth areas and
continue to make progress as a school.

We are proud of our students. We are proud of our school. We are looking forward to meeting
you in a few weeks!

Sincerely,

Mary Jane Hibbard
Principal

2

GARDEN GROVE UNIFIED SCHOOL DISTRICT
Rancho Alamitos High School
WASC Focus on Learning
Self Study Report
February 9, 2017
Review Team:
Mrs. Adele C. Heuer, WASC Visiting Committee Chair
Ms. Kassandra Bentley, WASC Visiting Team Member
Mr. Jonathan Gardner, WASC Visiting Team Member
Mrs. Christiana Kraus, WASC Visiting Team Member
Dr. Rene Rickard, WASC Visiting Team Member
Ms. Jennifer Stickel, WASC Visiting Team Member
Dr. Rosalyn Varee, WASC Visiting Team Member
Mary Jane Hibbard, Principal
Ross Durand, WASC Co-Coordinator
Ronan Murray, WASC Co-Coordinator
Karyn Barnes, Teacher
Sue Blandford, Teacher
Guzell Carter, Teacher
Sopie Cross, Teacher
Sammy Macias, Teacher
Gene Martin, Teacher
Lindsay Morales, Teacher
Marybeth McGowan, Teacher
Atikah Osman, Teacher
Christine Shin, Teacher

3

Table of Contents
Chapter I
School and Community Profile and Supporting Data and Findings

5

Chapter II
Progress Report

47

Chapter III
Overall Summary from Analysis of Profile Data

58

Chapter IV
Self Study Findings

62

Chapter V
Schoolwide Action Plan

157

Appendix

4

Chapter 1

School and Community
Profile and Supporting
Data and Findings
5

A. General Background and History
1. The Community
Rancho Alamitos High School is located in northern Orange County at the northwest
corner of the Garden Grove Unified School District boundary and serves portions of the
communities of Garden Grove, Stanton, and Anaheim. Rancho Alamitos opened in
1956 and is the second oldest of the seven comprehensive high schools in the district.
Working class families populate its attendance area. Often, both parents work to meet
the financial needs of their households. Wage earners in Rancho’s attendance area
tend to be employed in service, construction, or other blue-collar careers. An indicator of
the financial realities of the school’s community is that over 80% of the students qualify
for the free or reduced cost meal program. Since 1998, Rancho has qualified as a Title I
funded school and was converted from targeted assistance to schoolwide assistance in
2003.
The parents and guardians of Rancho Alamitos students are involved on campus in a
variety of ways. The Parent-Teacher-Student Organization (PTSO) recently received
non-profit status, allowing it to raise tax-deductible funds. The parent education
program, The Ten Education Commandments for Parents, began in 2008. Ten
members of the faculty including teachers, counselors and administrators, as well as
bilingual community liaisons, have been trained in implementing the program. The
Vaquero Parent Workshop Series was introduced in 2013-2014 and replaced the Ten
Education Commandments for Parents. These programs involve Rancho staff along
with members of the community to help educate parents and students on a variety of
subjects. The Ten Education Commandments for Parents resumed in early 2016 and
will replace the Vaquero Parent Workshop Series. The Boys and Girls Club is now
running an after school program for our students. They operate every day from 3:006:00pm, offering homework help, as well as building programs for our students.
Students can also take advantage of many opportunities to earn community service
hours. Booster clubs support football, girls’ basketball, boys’ basketball, baseball,
cheerleading, softball, tennis, aquatics, and band. Additionally, the English Learners
Advisory Committee (ELAC) involves 20 parents, which meets once per quarter, and
provides information to and a voice for parents of English Learners. The School Site
Council involves administration, faculty, parents, and students and meets quarterly to
make decisions about expenditures and other issues concerning the school. Rancho
has developed relationships with a number of businesses in the community. Many
support athletics through advertising and donations. Others have ongoing relationships
with the special education department. For example, our Mild-to-Moderate and
Resource students get opportunities through the Work-ability program within our district,
which partners with local business to provide our students work opportunities. Local
businesses and organizations such as Mitsubishi, the Get Up 8 Foundation, and the
Sparkle Effect all work with our Moderate-to-Severe students.
The Simon Scholarship Foundation has been offering scholarships to GGUSD students
since 2007. The San Clemente-based Simon Family Foundation provides scholarships
to over 60 Southern California high school sophomores from disadvantaged
backgrounds demonstrate the motivation to succeed and give back to their
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communities. While in high school, the scholars receive intensive support to help them
overcome hurdles in preparation for higher education so they can be competitive and
successful once they enter the college environment. Each student receives a $1,000
cash stipend, a notebook computer, SAT preparation courses, college application
assistance, tours of college campuses, academic tutoring, exposure to the arts, lifeskills and leadership training, administrative and personal support, and potential
internship opportunities. Following high school graduation, students are each awarded a
$16,000 needs-based college scholarship. In return, they must maintain solid academic
performance, exhibit high standards of personal conduct, and demonstrate meaningful
community service while serving as role models for other youth. The scholarships
represent cash, goods, and services totaling $25,000. When combined with
administrative support costs per student, each scholarship is worth in excess of $30,000
over the six years. Since 2007, over 120 Rancho students have received Simon
Scholarships.
2. Staff Description
While there are many teacher-leaders at Rancho, the traditional leadership positions
include a principal, three assistant principals, four guidance counselors, a supplemental
counselor, an activities director/teacher, and two co-athletic director/teachers.
The current principal came to Rancho in 2009 after serving as principal at another
GGUSD high school. We currently have three assistant principals, the most recent of
whom arrived this year. Among the guidance staff there have been three new
counselors since 2004. In addition, a new supplemental counselor serving the at-risk
population was added during the 2014-2015 school year.
The Rancho Alamitos High School faculty includes eighty-five classroom teachers,
including ten special education teachers and four ROP teachers. The gender make-up
is 54 females to 29 males. In addition, there is one nurse and one librarian. The
Classified Staff at Rancho Alamitos consists of 15 clerical employees, one health
assistant, two technology assistants, 24 instructional aides, five campus safety
assistants, 14 IBI aides, 14 tutors, 12 custodians, and 13 cafeteria workers. While all
members of the faculty have bachelor’s degrees, approximately 50% hold master’s
degrees and one holds a doctorate degree. All of Rancho’s teachers carry
qualifications in specialized instruction for language learners. These include CLAD
certification, SDAIE certification, or a Language Development certificate. In addition, all
Rancho teachers are NCLB compliant. The ethnic make up of Rancho’s faculty is as
follows: 59% White/Non-Hispanic, 21% Hispanic, 14% Asian, 1% African-American with
the remaining 5% falling into a variety of other groups.
Teacher Education Degrees Held
Bachelors

Masters

Doctorate

100%

47%

1%
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Ethnicity of Faculty
White/Non-Hispanic

Hispanic

Asian

African-American

Other

59%

21%

14%

1%

5%

In addition to the instructional staff, a team of specially trained support personnel is
available to students and staff. Support personnel include four guidance counselors, a
supplemental counselor, a certificated librarian, two school accounting technicians, and
a school resource officer (provided by the Garden Grove Police Department). Liaisons
for parent communication are available for communication with families with home
languages of Spanish, Vietnamese, and Korean. Additionally, there are two adaptive PE
teachers, a school nurse, a school psychologist, a speech pathologist, a health aide, a
testing clerk, and an ROP clerk. Although the district continues to hire substitute
teachers, currently, there are 619 substitutes available. This number fluctuates as
many are hired to permanent positions.
The Rancho faculty is heavily involved with our students outside the regular school
program. Thirty-eight teachers serve as club sponsors, eleven coach athletic teams
and six participate in the after school Title I tutoring program in the Learning Center.
Teachers instructing outside their credential
The number of teachers instructing a course outside their credentialed area has
remained constant over the last few years. These assignments are examined and
approved by the GGUSD school board. The 2013-2014 school year had 16 teachers
instructing courses outside their credentialed area out of a faculty of 76 teachers. In
2015-2016, there were 15 teachers out of 76, and for the 2016-2017 school year, 16 out
of 76 teachers were instructing courses outside their credential.
Teachers Instructing Outside Credentialed Area Compared to Faculty Population
2014-2015

2015-2016

2016-2017

16/76

15/76

16/76

3. ASC/WASC accreditation history for school
Rancho’s last three WASC visits resulted in six-year accreditation with three-year visits.
During our 2016-2017 self-study, the faculty, parents, and students of Rancho Alamitos
High School determined the following learning goals, the first sentence of which is the
school mission statement:
RAHS fosters independent learning, academic success, healthy lifestyles, and
social responsibility with the following student outcomes:
Proficient in the standards
Skilled in communication, technology, scholarly habits, and critical thinking.
Experienced in civic responsibility, ethical behavior, and cultural diversity.
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4. Program Improvement Status of School
Rancho Alamitos remains as a Program Improvement (PI) school in Year 5 as of the
2015-2016 school year. As a result, since 2010, the school’s stakeholders have
collaborated to address the AYP targets missed. For math, a number of corrective
actions have been implemented which include but are not limited to: providing staff
development for algebra and geometry teachers in differentiation, adapting Constructing
Meaning (CM) templates for algebra and geometry, the use of frequent checks for
understanding (CFU’s) to increase student engagement and achievement outcomes,
using cluster gap analysis of CAHSEE scores to identify students for intervention, and
using data from common assessments to plan interventions. For English Language
Arts the number of corrective actions include but are not limited to: teachers sharing
new strategies for peer editing to encourage more participation, professional
development around structured oral language practices in order to support academic
language, and annual Cluster Gap Analysis of CAHSEE scores. Beginning the first year
of Rancho’s PI status, the school, with the help of the district office, established a plan,
the School Action Plan, to address AYP targets missed. For Rancho Alamitos, this plan
was launched immediately and is modified every year.
5. LCAP Identified Needs and Description of Goals that Apply to the School
Parents and community members were provided multiple ways to engage in the
process of developing the LCAP. Four meetings were hosted between October 2014
and May 2015. Members of the District Parent Task Force, District English Learner
Advisory Committee (DELAC), and District PTA Council attended as parent
leaders. Parents representative of unduplicated pupils were provided the opportunity to
participate, and included participation of the foster youth liaison, as well as parents of
low-income pupils, English learners, and students with disabilities.
The needs identified by the district which applies to all schools throughout the district
are as follows: Increase State and District Assessments for all students; achieve an
average GPA of 2.8; lower the D/F rate in all courses; boost scholarly and work habits
for all students; improve attendance, truancy, dropout, and graduation rates for all
students; improve work habits and citizenship grades for all students; improve a-g and
EAP rates; and increase PSAT/SAT/ACT scores for all test takers.
The school and district’s Action Plan will be used as a guide to measure progress
towards obtaining the needs of the school.
Description of the goals taken from the District LCAP are as follows:
Goal 1: All learners will develop the ACADEMIC SKILLS necessary for continual
individual growth towards mastery of standards.
1A: Academic Content
1B: Academic English
1C: Scholarly Habits
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Goal 2: All learners will develop the PERSONAL SKILLS necessary to achieve
academic and personal goals.
2A: Motivation
2B: Socioeconomic Well-being
2C: Climate
Goal 3: All learners will be prepared for LIFELONG SUCCESS in their intended career
paths.
3A. College & Career Readiness
3B. College & Career Success
B. School Program Data
1. Rancho Alamitos is a comprehensive high school, offering a curriculum aligned with
the California State Standards in reading, writing, science, history-social science, and
mathematics, while recognizing the importance of offering varied educational
experiences through comprehensive music and visual arts instruction, electives,
athletics, and leadership development. Computers and other technologies in
classrooms, the school library, and dedicated laboratories complement the delivery of
the basic curriculum and provide the foundation for courses in computer applications
and programming languages. All sites connect to the Wide Area Network, enabling
classrooms, schools, and offices to exchange information electronically and have
access to the Internet. The system is the largest of its type among Orange County
school districts.
2. Intervention Programs, online instruction, and specialized programs
A number of intervention programs have been implemented and modified since Rancho
was designated PI in 2010. District wide, SES tutoring has been available to all
schools, including Rancho, after two years of PI.
Most departments tried a number of afterschool intervention programs with little
success, mostly due to low turnout. The math department has continued to implement a
variety of afterschool intervention programs over the last five years.
GGUSD offers Academy Classes to 9th and 10th graders. Academy is a year-long
intervention class designed to accompany identified at-risk students concurrently
enrolled in at least one a-g course. Students selected will typically have GPAs below
2.0. The class is designed to support students in the successful completion of a-g
courses by teaching students requisite self-regulatory skills. The self-regulatory focus
includes, but is not limited to, the development of literacy, communication, collaboration,
and non-cognitive skills. The course provides students with strategic and ongoing
progress monitoring and coaching due to low academic performance in the previous
school year.
The McKinney-Vento Act grant program provides provisions designed to improve
educational stability, access, and support for the academic achievement of children who
are homeless. The local education agencies may use these funds for supplemental
activities to carry out the purpose of the law. These activities may include: referrals for
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homeless children and youth for health services, mental health services, transportation,
school supplies, and other assistance needed to enable homeless children and youth to
attend school.
In 2014, the Boys and Girls Club of Garden Grove began an on-campus, after school
program, providing safe, fun, structured places for students to improve their academic,
leadership, and practical skills to better prepare them for a successful future. The Boys
& Girls Club of Garden Grove (BGCGG) have college-level Youth Development
Professionals, who assist with homework and serve as positive adult role models,
helping our students navigate complex teen issues.
The school library is open every day from 3:00-4:00pm, operating as a resource center
and monitored by at least one of our teachers.
Last year, Rancho added two additional personal counselors. Initially, they were
available twice a week, however due to demand, availability increased to four days a
week.
Online Instruction
For several years, Rancho has offered online courses for Health, Civics, and
Economics. These courses are offered to juniors and seniors and are administered by
appropriately credentialed members of Rancho’s faculty. In addition, Apex Learning
offers online courses for credit recovery and D-validation. For online courses, students
must have access to a computer with Internet connection, an email address, the ability
to view such programs as PowerPoint, Microsoft Word (or similar programs), along with
the ability to view QuickTime movies. GGUSD uses Haiku Learning Management as its
learning management system. Students who may not have a computer and/or Internet
access at home are able to use computers at Rancho through the Learning Center. In
addition, the majority of classrooms at Rancho now have Chromebook carts, equipped
with the aforementioned programs, which may be available to students at the teacher’s
discretion. The curriculum for these courses align with the California State Standards
and are designed through a collaborative effort between the district office and
credentialed teachers familiar with the subjects. Instruction for these courses are
primarily asynchronous. Online discussions and quizzes occur frequently with peer and
teacher interaction and feedback. Summative assessments are seen in Benchmark
exams, one midterm and one final exam, all given in class. Students and parents are
required to attend a mandatory orientation meeting where they receive a syllabus and
online course contract from the teacher. GGUSD provides orientation forms and
responsible-use policy forms. Students are required to check emails from the teacher
on a daily basis and are expected to respond when requested. Academic support and
interventions are offered by appointment, either before or after school during office
hours.
Focused Programs: Preparing students for postsecondary college and careers:
Rancho Alamitos offers a variety of focused programs designed to prepare students and
their families for post secondary life. These programs are offered both during the
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school day and after school hours, both on and off site. The following programs—
College Info Night, Financial Aid Night, The College Fair, The Roadmap to College, 8th
Grade Parent Night and college application workshops—all offer translators for Spanish
and Vietnamese speaking parents and students and, in some cases, Korean. Rancho’s
guidance office offers College & Career Readiness Lessons to freshmen and
sophomores during lunchtime and afterschool sessions. These sessions help students
develop a path for successful transition into college by encouraging them to recognize
their own skills and strengths as well as to develop healthy and successful habits during
high school. During the Junior and Senior Conferences, students are again advised
about their post-high school options, including college and career advice. Districtwide,
there is the College Boost program which is designed to help students with college
applications, FAFSA applications, and the California Dream Act. In addition, Rancho
offers a Financial Aid Night each spring to help parents fill out financial aid forms. Each
fall, Rancho presents College Information Night to help parents better understand the
wide range of options along with the application process and financial aid. Also in the
fall, GGUSD offers an annual College Fair. Students and parents are able to meet with
representatives from more than 70 public and private colleges and universities.
Attendees have the opportunity to ask questions and gather brochures and materials
from college and university information booths. College representatives from in- and
out-of-state schools provide information about entrance requirements, programs and
courses of study, student housing, and financial assistance. Each spring, GGUSD offers
the “Roadmap to College” program. Attendees have an opportunity to select from
several workshops that will help them navigate the college preparation and application
process. Attendees can choose workshops about financial aid and scholarships,
planning for college as early as the seventh grade, athletic recruiting and opportunities
for undocumented students. Students are also able to hear the latest information on
admissions exams and the new SAT. Former GGUSD students, who are currently in
college, are available to answer questions about their experiences. Additionally, there
are two workshops exclusively for seniors. The GGUSD Superintendent walks seniors
through selecting the university that is best for them, and UCI representatives discuss
financial aid packages and how students and their families can afford college.
Throughout the year, the Rancho guidance office offers College and Financial Aid
Workshops during lunch and after school. Each April, Rancho welcomes the incoming
freshmen and their families with 8th Grade Parent Night. This event is for all parents of
eighth grade students entering Rancho from our feeder schools (Alamitos Intermediate
and Lake Intermediate). This is an opportunity to meet teachers and learn about
Rancho and the programs available for students. Also in April are an Advance
Placement and Honors Night. This event is held for all parents of students who plan to
enroll in Advanced Placement and honors classes. Parents learn how to help their
students prepare for advanced classes and how to support them in their advanced
classes. Rancho’s AVID program is in its eleventh year. Each year, the AVID students
(9th-11th grade) visit a number of colleges and universities around the state. The
Simon Scholarship is offered to disadvantaged sophomores coming from tough life
circumstances who maintain a GPA of 2.5 or higher and have a strong desire to earn a
college degree. Rancho offers the PSAT to all 10th and 11th graders in preparation for
the SAT. In addition, SAT prep classes and a SAT registration day are organized by
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Rancho’s administration and guidance office and offered to all 10th and 11th grade
students.
C. Demographic Data
1. Socioeconomic Status of the School
Parent education level information at Rancho Alamitos is a self-selected sample. Over
the last two years, only 40% of those parents surveyed responded. In 2014–2015, 21%
reported as college graduate, 12% declined to state, 5% reported having graduate
school experience, 27% had graduated high school, 14% reported not finishing high
school, and 22% reported some college. In 2015–2016, 22% reported as college
graduate, 14% declined to state, 5% reported having graduate school experience, 24%
graduated high school, 14% reported not finishing high school, and 21% reported
having some college experience. A strong indicator of the financial realities of the
school’s community is that over 80% of the students qualify for the free or reduced cost
meal program.
Parent Education Level
College
Graduate
Declined to
State
Grad School
High School
Graduate
Not High School
Graduate
Some College

2014-2015

2015-2016

21%

22%

12%

14%

5%

5%

26%

24%

14%

14%

22%

21%

2. Student Enrollment
Current student enrollment is 1815 total with 53% male and 47% female. 9th grade
enrollment is 493, 10th grade 468, 11th grade 445, and 12th grade 409. The ethnic
composition of the Rancho Alamitos student body is 56.03% Hispanic, 29.61% Asian,
10% White (non-Hispanic), 1.87% Filipino, 1% Pacific Islander, 0.5% Black/AfricanAmerican with 0.90% belonging to other ethnicities. Since 2011, the percentage of
Hispanic students has increased 3.68%, Asian student population has remained the
same, and the White population has decreased by 4.25%.
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Student enrollment by grade
Grade Level

2012-2013

2013-2014

2014-2015

2015-2016

2016-2017

9

509

441

461

466

493

10

516

486

447

486

468

11

473

448

451

416

445

12

449

456

454

425

409

Student population by grade level and gender
Grade Level

9

10

11

12

Total

Male

281

252

231

193

957

Female

212

216

214

216

858

Student population by ethnicity
Hispanic

Asian

White
(nonHispanic)

56.03%

29.61%

10%

Filipino

Pacific
Islander

Black/AfricanAmerican

Other

1.87%

1%

0.5%

0.9%

There are 24 home languages other than English represented on campus. Overall, 68%
of Rancho’s students have a second language background; this is up 1% from the time
of our last visit. The majority of students speaking English as a second language are of
Hispanic (56.3%) or Vietnamese (29.61%) descent.
Student population by English Language Fluency
English Only (EO)

English Learners (EL)

Fluent English Proficient (FEP)

25%

27.2%

47.8%

Since 1998, Rancho has qualified as a Title I funded school and was converted from
targeted assistance to schoolwide assistance in 2003. Rancho Alamitos High School
offers classes designed to meet its students’ academic needs. In the 2007-2008 school
year, 129 (7%) students were receiving English Language Development (ELD)
instruction from three teachers. As of the 2016-2017 school year, that number dropped
to 81 (4%) students with two teachers providing instruction. For the 2016-2017 school
year, there are twelve special education teachers instructing 180 mild-tomoderate/resource (MM/RS) students and 65 Moderate-to-Severe (MS) students with
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disabilities. In addition, there are 38 special education instructional aides assisting in a
variety or roles such as behavioral specialists and one-on-one aides.
English Language
Development (ELD)

Special Education – Mild-to
Moderate/Resource (MM/RS)

Special Education –
Moderate-to Severe
(MS)

2 teachers – 81
students

7 teachers – 180 students

5 teachers – 65
students

Since our last visit, Rancho has implemented Special Education inclusion co-teaching
classes in science, English, and social science. These classes are general education
classes that include a small number of Resource students who were deemed qualified,
based on a placement matrix or teacher recommendation, to be included in certain
subjects. Each of these classes includes one general education teacher and one special
education teacher. In the 2010-2011 school year, this new program included five
English, two science, and two social science classes. The 2016-2017 school year
includes four levels of English (nine classes, total), eight social science, two science,
and three math (Algebra and Geometry).
Number of Inclusion co-teaching Classes
English

Social Science

Science

Math

9

8

2

3

Rancho offers 16 Advanced Placement (AP) classes in English, math, world languages,
science, art, and social science with a total of 465 students enrolled. 38% of these
students are Hispanic, with a majority of those participating in AP Spanish Language
and Literature. Asian students make up 55%, 6% are White while 1% are other
ethnicities. Many students, particularly juniors and seniors, participate in multiple AP
classes.
AP Class Enrollment by Ethnicity
Hispanic

Asian

White

Other

38%

55%

6%

1%

In addition, 246 students are enrolled in English and social science honors classes.
Over 29% are Hispanic, 64% are Asian, 6% are White, and 1% are other races. Due to
annual placement fluctuations, the proportion of honors to college prep sections has
decreased. Also, English 3 honors was replaced with AP English Language. The data
also reflected duplicates (those enrolled in more than one honors course).
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Honors Class Enrollment by Ethnicity
Hispanic

Asian

White

Other

29%

64%

6%

1%

A special integrated program, the Freshman Advanced Curriculum Team (FACT), has
been designed for Gifted and Talented Education (GATE) freshman students. An
interdisciplinary team of teachers in English 1 Honors, AP Human Geography, and
Biology provide instruction and enrichment to 50 gifted and high-achieving students.
Advancement Via Individual Determination (AVID) is now in its eleventh year (since
2006) at Rancho Alamitos. The 2016-2017 AVID program has 95 freshmen, 73
sophomores, 67 juniors, and 56 seniors. These students are identified based on grades
and achievement data as having college potential, and as being part of an
underrepresented group (e.g. socio-economically disadvantaged, first generation, etc.).
AVID offers support by providing students with the skills to become self-regulated
learners, and by providing extra guidance from counselors and AVID teachers as well
as academic support from college tutors. The goal is to help students realize their
dream of attending a 4-year university.
The ethnic breakdown of AVID is similar to that of our student body. Hispanics make up
77%, while 17% are of Asian descent, 5% are White/non-Hispanic, and less than one
percent make up the Filipino, Pacific Islander, African-American, and other ethnicities.
The AVID program includes tutoring support from college tutors, all of whom are
Rancho Alamitos graduates and most of whom are AVID graduates. In the 2016-17
school year, there are fourteen college tutors and four cross-age. These tutors are
shared with Academy (3 periods). Academy is a program that utilizes some AVID
strategies and supports students who have the capability to succeed, but need extra
help with motivation.
There are four AVID elective teachers, one Academy teacher, and all are members of
the AVID Site Team. We have one of the most consistent AVID Site Teams in the
district. Some of our teachers have been on the Site Team for 10 years. There are
representatives on the Site Team from English, Social Science, World Language, Art,
Math, and Science as well as a counselor and the principal. The Site Team offers input
for the program and examines AVID data including grades, graduation rates, college
admissions, college commitments, and demographic data. Members help set the site
team goals and ensure that students are provided the opportunity to participate in
rigorous courses. Evidence that elective teachers and Site Team members utilize AVID
strategies is collected and presented to the district each year as a part of the recertification process. Site Team members also interview candidates for AVID Senior
Standout and select the winner each year. We currently have 11 sections this year (4
freshmen, 3 sophomore, 2 junior, and 2 senior).
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Both teachers and tutors work at parent nights for the AVID program providing parents
with information about how to help their students prepare for college. This includes how
GPA affects college admissions, AP coursework, how AVID supports their students, and
more.
GGUSD utilizes the criteria offered from AVID Center in determining a student’s
eligibility and placement in the program. This begins with intermediate teachers visiting
elementary feeder schools. The expectation is that students will participate in the
program for 6 years if they join in 7th grade. Students are expected to continue with the
program as they move on to high school, but intermediate teachers may recommend
that students be removed before entering Rancho Alamitos. We willingly add interested
students 9-11th grades and, because the program is now established, parents
sometimes request that their students be considered. We honor those requests based
on the student’s transcript and the parameters set by the national program.
AVID Population by Year
Freshmen

Sophomores

Juniors

Seniors

95

73

67

56

Hispanic

Asian

White

Other

77%

17%

5%

1%

AVID Population by Ethnicity

3. Language Proficiency Numbers
Twenty six percent of Rancho students are English Learners (EL) and 48.8% are Fluent
English Proficient (FEP), which includes those redesignated as FEP within our district
as well as those who came to us as FEP. As English Learners advance, they
matriculate into a traditional college prep program. The number of students at Rancho
who were redesignated from EL status to FEP in the 2013-2014 school year was 39, In
2014-2015, the number of students redesignated from EL to FEP was 53, and in 20152016 the number dropped to 21. This is comparable to Garden Grove Unified School
District and Orange County redesignation rates.
Fluent English Language (FEP) Rates - # of students
2013-2014

2014-2015

2015-2016

39

53

21

D. Data on Addressing the Eight State Priorities
1. Conditions of Learning
All teachers at Rancho Alamitos are appropriately assigned pursuant to Education Code
and fully credentialed in the subject areas and for the pupils they are teaching with
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some exceptions. The number of teachers instructing a course outside their
credentialed area has remained constant over the last few years. These assignments
are examined and approved by the GGUSD school board. Currently (2016-2017 school
year), 16 out of 76 teachers are instructing courses outside their credential. All 76
teachers at Rancho are fully credentialed. One of Rancho’s teachers has been National
Board Certified since 2006. There are currently no teachers teaching at Rancho under
a Short Term Staff Permit or Provisional Intern Permit.
Since 2011, the percent of Rancho teachers with over 20 years of teaching experience
has decreased slightly from 23% to 20% while just over 39% have ten years or fewer in
education. Twenty percent of Rancho’s teachers have over 20 years teaching
experience within the district with 24% reporting 16-20 years, 15% reporting 11-15
years, 14% with 6-10 years, and over 27% reporting 1-5 years. While all members of
the faculty have bachelor’s degrees, approximately 50% hold master’s degrees and one
holds a doctorate degree. All teachers have passed the CLAD requirement while seven
are currently enrolled in BTSA/Induction programs. The gender make-up of Rancho’s
faculty is 54 females to 29 males. The ethnic make up of Rancho’s faculty is as follows:
59% of Rancho’s claim White/Non-Hispanic, 21% Hispanic, 14% Asian, 1% AfricanAmerican with the remaining 5% falling into a variety of other groups.
Years of Teaching Experience
1-5

6-10

11-15

16-20

20+

27%

14%

15%

24%

20%

Asian

AfricanAmerican

Other

14%

1%

5%

Ethnicity of Faculty
White/NonHispanic
Hispanic
59%

21%

The attendance rate for teachers at Rancho is roughly 93%. This number dropped
considerably last year after remaining fairly constant the prior two years. In the 20132014 school year, there were a total of 1088 absences with “School Business” being the
primary reason. In 2014-2015, there were 1061 absences with “Illness or Injury” being
the primary reason. In 2015-2016, the number of total absences dropped to 949 with
“Illness and Injury” being the primary reason.
Rancho employs a total of 38 qualified paraprofessionals. Twenty-four are SPED or
ELD instructional aides while 14 are Intensive Behavioral Instruction (IBI) aides.
All Rancho Alamitos students have access to state-approved and district-adopted
standards-aligned instructional materials in all departments.
Rancho Alamitos recently completed a major modernization project as a result of the
Measure A school bond. Measure A was approved by GGUSD voters on June 8, 2010,
which provided $250 million for modernization projects for district schools and enabled
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the GGUSD to secure as much as $200 million in additional state matching funds. As an
added funding bonus, the district obtained an additional $47 million in supplemental
school improvement grants, increasing the total projected Measure A budget to $503
million. The modernization project included renovating electrical circuitry, plumbing,
lighting, roofing, intercom, and fire safety systems, improving energy efficiency replacing
doors, windows, and outdated heating, ventilation and air conditioning systems,
upgrading telecommunications systems to accommodate current technology, replacing
restroom and drinking fountain fixtures, retrofitting schools for better accessibility for the
disabled, replacing water and sewer lines and drainage systems, replacing and or
repairing playground asphalt surfaces, classroom ramps, and sidewalks, refreshing
classroom interiors that included painting and flooring.
Rancho has fully implemented academic, content, and performance standards.
Common Core has been fully implemented in the Math and Language Arts departments
with science and social science have been trained in the implementation of literacy
standards. The remaining departments fully adhere to state or national standards as
adopted by the district.
All general education students at Rancho are enrolled in UC approved courses. Fifty
one percent meet a-g requirements upon graduation. The person at Rancho Alamitos
responsible for maintaining course approval is Trang Ferguson. At the District level,
that person is currently Counselor on Special Assignment, Huy Tran.
The number of students at Rancho taking Algebra by grade level has varied over the
last three years. The 2014-2015 school year saw 350 freshmen enrolled in Algebra, 21
sophomores, 3 juniors, and 7 seniors. 2015-2016 had 340 freshmen enrolled, 41
sophomores, 4 juniors, and 2 seniors. The current year (2016-2017) has 372 freshmen
enrolled, 39 sophomores, 6 juniors, and 10 seniors.
Students enrolled in Algebra by grade
Grade

9th

10th

11th

12th

2014-2015

350

21

3

7

2015-2016

34

41

4

2

2016-2017

372

39

6

10

The Freshman Advancement Curriculum Team (FACT) is the only co-curricular program
offered at Rancho Alamitos. This program is open to qualified Gifted and Talented
Education (GATE) freshman students. An interdisciplinary team of teachers in English 1
Honors, AP Human Geography, and Biology provide instruction and enrichment to 50
gifted and high-achieving students.
Historically, Rancho’s students have overwhelmingly been involved in extra curricular
activities. Currently (2016-2017), there are 43 clubs with 929 students involved (this
includes duplicates). Students are able to participate in one or more of 17 sports with
19

multiple levels of competition in every sport. In the 2015 2016 school year, 203 students
participated in fall sports, 204 participated in winter sports, and 204 participated in
spring sports.
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2. Pupil Achievement Outcomes
a. Performance on Standardized Tests
Results from the California Assessment of Student Performance and Progress
Eleventh grade students at Rancho Alamitos High School completed administration of
the Smarter Balanced Assessment (SBAC) in the Spring of 2015 and 2016. SBAC
measures student progress on the Common Core State Standards in English Language
Arts/Literacy, and Mathematics. Scores for the examination are reported in four
proficiency levels, these are: Exceeded Standard, Met Standard, Nearly Met Standard,
and Did Not Meet the Standard. Cluster scores were also reported within each of the
major disciplines.
In 2015 Rancho Alamitos High School had 410 Juniors enrolled and tested 404 in ELA
and 406 in Math, which was 98.5% and 99% respectively.
The State of California reports several significant subgroups when reporting scores for
the Smarter Balanced Assessment, these include ethnicity, socioeconomic status,
English language proficiency, and disability status. The SBAC data can be further
disembedded within these subgroups.
The number of students tested on SBAC in each of the major subgroups is as follows.
Table 1 - Number of Students in Each Major Subgroup – SBAC 2015
Group

2015

2015 non SED

2016

2016 non SED

Schoolwide

406

80

388

126

Asian

120

30

129

40

Hispanic

222

20

205

58

White

42

20

31

N/A

21

TABLE 2. Percent meeting or exceeding ELA standards by Agency - Schoolwide
Garden Grove
District

RAHS

Orange
County

California

2015

2016

2015

2016

2015

2016

2015

2016

Exceeded

30

32

28

32

30

32

23

26

Met

36

36

34

34

34

34

33

33

Nearly Met

21

20

23

21

21

20

24

22

Did not Meet

12

12

14

14

15

14

20

19

• 66% of Rancho Alamitos students met or exceeded ELA standards in 2015.
• 68% of Rancho Alamitos students met or exceeded ELA standards in 2016.
• RAHS exceeded GGUSD by 2%, Orange County by 2% and State of CA by 7%.
• RAHS has lowest percent in “did not meet” compared to other agencies.
Graph 1 – Percentage of students meeting or exceeding standards in ELA by
agency
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Table 3. English Language Arts/Literacy Proficiency Levels by percent– Major
Subgroups
Schoolwide

Asian

Hispanic

White

SED

Not SED

‘15

‘16

‘15

‘16

‘15

‘16

‘15

‘16

‘15

‘16

‘15

‘16

Exceeded

30

32

53

53

17

19

31

26

26

30

48

36

Met

36

36

31

31

39

37

43

55

37

36

35

36

Nearly
Met

21

20

11

12

26

27

21

13

23

21

15

17

Not Met

12

12

6

5

18

18

5

6

15

13

3

12

• The Asian subgroup far outscores white and Hispanic subgroups.
• The Hispanic subgroup has largest percentage in “Does not meet.”
• All groups had modest increases from 2015-2016.
• non-SED has highest rate meeting or exceeding standards but represents only
20% of students.
Graph 2 – Percentage of students meeting or exceeding standards in ELA by
subgroup
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Table 4. ELA Proficiency levels - Socio-Economic status by ethnic subgroup –
percents
Asian
SED

Asian
Non-SED

Hispanic
SED

Hispanic
Non-SED

White SED

White
Non-SED

‘15

‘16

‘15

‘16

‘15

‘16

‘15

‘16

‘15

‘16

‘15

‘16

Exceeded

47

51

70

58

15

19

30

17

35

NA

27

33

Met

36

30

17

33

38

37

55

36

40

NA

45

48

Nearly Met

11

13

10

8

27

27

15

26

20

NA

23

14

Not Met

7

6

3

3

20

16

0

21

5

NA

5

5

• Non-SED students far outscore SED in Asian and Hispanic subgroups.
• Non-SED subgroup is quite small for both groups.
• SED Asian subgroup outscores Hispanic Non SED subgroup. This suggests
that the differing performance between Asian and Hispanic subgroups cannot
simply be attributed to higher rates of SED.
Graph 3 – Percentage of students meeting or exceeding standards in ELA,
ethnicities disembedded by socioeconomic status.
100
90
80
70
60
50
40
30
20
10
0

15
16

24

Table 5. ELA Proficiency levels - Other subgroups (number in parentheses is the
number of students in that group in 2015)
English
Only
(96)

English
Learners
(96)

R-FEP
(206)

Female
(221)

Male
(183)

Students
with
disabilities
(33)

No
disabilities
(371)

‘15

‘16

‘15

‘16

‘15

‘16

‘15

‘16

‘15

‘16

‘15

‘16

“15

‘16

Exceeded

29

35

45

40

0

8

33

37

27

26

0

0

33

35

Met

45

42

40

38

19

18

38

41

34

30

3

9

39

38

20

12

14

19

40

36

20

15

22

25

18

21

21

20

6

10

1

4

42

38

9

7

16

19

79

70

6

7

Nearly
Met
Did not
meet

• RFEP and EO students outscore English Learners.
• The EL group had some increase in percent of students meeting or exceeding
in 2016.
• Females score significantly higher than males.
• Students with no disability score much higher than students with disabilities.
• There was a significant improvement in 2016 for students with disabilities
(although it is a small sample size).
The following set of tables shows how our subgroups compare with the same
subgroups in other agencies on the ELA assessment. A comparison graph
follows the group of tables.
• Each of Rancho’s major subgroups exceeded ELA scores of other agencies in 2015.
• In 2016, all subgroups except for the Asian subgroup outscored other agencies.
• The SED subgroup in particular had a much higher percentage of students meeting or
exceeding than other agencies.
Table 6 - ELA Asian Proficiency bands by Percent compared to other agencies
Garden Grove
District

RAHS

Orange
County

California

2015

2016

2015

2016

2015

2016

2015

2016

Exceeded

53

53

49

53

55

60

48

52

Met

31

31

31

31

29

27

30

29

Nearly Met

11

12

13

9

10

8

13

11

Did not Meet

6

5

7

7

5

5

9

7

25

Table 7 - ELA Hispanic Proficiency bands by Percent compared to other agencies
Garden Grove
District

RAHS

Orange
County

California

2015

2016

2015

2016

2015

2016

2015

2016

Exceeded

17

19

15

18

14

17

13

16

Met

39

37

35

36

34

34

33

34

Nearly Met

26

27

30

29

29

28

29

27

Did not Meet

18

18

20

18

23

22

25

23

Table 8 - ELA White Proficiency bands by Percent compared to other agencies
Garden Grove
District

RAHS

Orange
County

California

2015

2016

2015

2016

2015

2016

2015

2016

Exceeded

31

26

29

31

39

41

33

36

Met

43

55

40

37

37

36

35

35

Nearly Met

21

13

19

20

15

15

19

17

Did not Meet

5

6

12

13

8

8

13

2

Table 9 -ELA Socioeconomically Disadvantaged Proficiency bands by Percent
compared to other agencies
RAHS

Garden Grove
District

Orange
County

California

2015

2016

2015

2016

2015

2016

2015

2016

Exceeded

26

30

25

29

17

18

13

16

Met

37

36

35

34

33

33

32

32

Nearly Met

23

21

25

22

28

27

29

27

Did not Meet

15

13

16

15

22

22

28

25

26

Graph 4 – Percent meeting or exceeding standards in ELA, major subgroups
compared to other agencies – 2016 only
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SBAC MATHEMATICS
TABLE 10. Schoolwide Mathematics Proficiency Levels by Agency
Garden Grove
District

RAHS

Orange
County

California

2015

2016

2015

2016

2015

2016

2015

2016

Exceeded

9

11

12

15

17

19

11

13

Met

23

24

23

24

22

24

18

20

Nearly Met

36

30

28

26

24

24

25

25

Did not Meet

32

35

36

35

36

34

45

43

• The percentage of student meeting or exceeding the standard in Math are significantly
lower than ELA (35% compared to 66%).
• Other agencies also have much lower proficiencies in mathematics than in ELA.
• Rancho Alamitos’s math scores do not compare as favorably to other agencies as the
their ELA results do.
Graph 5 – Students meeting or exceeding standard in Mathematics by agency
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Table 11. Mathematics scores by major subgroup
Schoolwide

Asian

Hispanic

White

Socio-Econ

Non SocioEcon

‘15

‘16

‘15

‘16

‘15

‘16

‘15

‘16

‘15

‘16

‘15

‘16

Exceeded

9

11

18

28

4

1

10

18

6

11

19

11

Met

23

24

35

35

17

15

21

26

22

24

25

24

Nearly

36

30

36

22

35

33

45

42

37

28

35

33

Did not
Meet

32

35

12

14

45

51

24

23

35

37

21

32

• As with ELA, the Asian subgroup far outscores the Hispanic and white subgroups.
• Asian students outperform Hispanic students at meeting or exceeding the standard by
a margin of 32%, which is similar to their margin for ELA scores.
• There is a large drop in the percentage of non-socioeconomically disadvantaged
students meeting or exceeding the standard–as shown in the table below; this is
almost exclusively within the Hispanic subgroup.
Graph 6 – Percentage of students meeting or exceeding the standard in
mathematics by major subgroup
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Table 12. SBAC Math performance – Ethnicities disembedded by socioeconomic
status.
Asian
SED

Asian
Non-SED

Hispanic
SED

Hispanic
Non-SED

White
SED

White
Non-SED

‘15

‘16

‘15

‘16

‘15

‘16

‘15

‘16

‘15

‘16

‘15

‘16

Exceeded

14

30

30

25

2

1

15

2

5

N/A

14

10

Met

36

33

30

40

16

16

25

13

25

N/A

18

29

Nearly

36

22

33

23

35

32

25

34

50

N/A

41

43

Did not
Meet

13

14

7

13

46

51

35

52

20

N/A

27

19

• As with ELA, the non-SED students outperform the SED students in
mathematics for each of our major ethnic subgroups.
• As with ELA, the Asian SED group outscored the Hispanic non-SED group.
• There is a large drop in the Hispanic non-SED group from 2015 to 2016.
Additionally the number of students in this group grew from 20 individuals
in 2015 to 58 in 2016.

Graph 7 – Percentage of students meeting or exceeding the standard in
mathematics, major ethnicities disembedded by socioeconomic status
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Table 13 - Math Proficiencies – Other subgroups
English
Only

R-FEP

English
Learners

Female

Male

Disability

No
disabilities

‘15

‘16

‘15

‘16

‘15

‘16

‘15

‘16

‘15

‘16

‘15

‘16

“15

‘16

Exceeded

6

10

14

14

0

5

7

11

11

11

0

0

9

12

Met

18

22

31

32

9

6

24

27

22

20

3

0

24

26

42

36

41

31

23

22

39

31

33

28

6

0

39

33

34

32

14

24

68

67

30

30

35

41

91

100

27

29

Nearly
Met
Did not
Meet

• RFEP students outperform other language designations in Mathematics.
• Students with disabilities underperform those without in Mathematics.
• Females slightly outscore males in Mathematics.
Rancho SBAC Mathematics Scores compared to District, County, and State
Averages
The following set of tables shows how our subgroups compare in Mathematics with the
same subgroups in other agencies. A comparison graph follows the set of tables.
Although all agencies score lower on Mathematics than on ELA, Rancho Alamitos’s
subgroups do not tend to match or outscore other agencies in Mathematics as they do
in ELA. However, the SED subgroup at Rancho Alamitos outscores the state and
county levels, but slightly underscores the district.
Table 14 SBAC Mathematics Asian Proficiency bands by Percent compared to
other agencies
RAHS

Garden Grove
District

Orange
County

California

2015

2016

2015

2016

2015

2016

2015

2016

Exceeded

18

28

29

34

46

49

40

43

Met

35

35

34

34

29

29

27

27

Nearly Met

36

22

25

20

16

14

18

16

Did not Meet

12

14

12

12

9

8

16

14

31

Table 15 - Mathematics Hispanic Proficiency bands by Percent compared to other
agencies
Garden Grove
District

RAHS

Orange
County

California

2015

2016

2015

2016

2015

2016

2015

2016

Exceeded

4

1

3

3

5

5

4

5

Met

17

15

16

15

15

17

14

15

Nearly Met

35

33

31

29

26

26

26

26

Did not Meet

45

51

51

52

53

51

56

54

Table 16 - Mathematics White Proficiency bands by Percent compared to other
agencies
RAHS

Garden Grove
District

Orange
County

California

2015

2016

2015

2016

2015

2016

2015

2016

Exceeded

10

10

12

13

21

22

17

18

Met

21

26

28

28

29

30

24

26

Nearly Met

45

42

28

33

25

25

26

25

Did not Meet

24

23

32

26

25

23

33

30

Table 17 – Mathematics Socioeconomically disadvantaged Proficiency bands by
Percent compared to other agencies
RAHS

Garden Grove
District

Orange
County

California

2015

2016

2015

2016

2015

2016

2015

2016

Exceeded

6

11

11

13

8

8

5

6

Met

22

24

22

23

16

18

14

15

Nearly Met

27

28

28

27

25

25

25

25

Did not Meet

35

37

39

37

51

49

56

54

32

Graph 8 – Percent meeting or exceeding standards in Mathematics, major
subgroups compared to other agencies – 2016 only
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b. Math Placement
Much of the disparity in subgroup performance on SBAC mathematics is likely due to
the fact that the distribution of our ethnic subgroups in math courses is not proportional
across all levels of math. The following tables show math placement by ethnicity for 9
grade (upon entering Rancho) and 11 grade (the year they are assessed on SBAC).
The table show that Hispanic and white subgroup students are generally placed in lower
level math courses compared to students in the Asian subgroup.
tth

th

Math Placement – 9 grade – 2015-16 school year
Algebra 1P

Geometry

Algebra 2

Alg 2
/Trig

Pre-Alg
SE

Asian

47

14

17

10

3

Hispanic

178

10

4

0

23

White

17

1

2

0

1

4

2

0

4

9th grade

Decline to state

92
*surnames suggest
largely Hispanic

Freshmen Math Placement by Ethnicity

Asian

Hispanic
Algebra I

Algebra I

Algebra II

Algebra II

Geometry

Geometry

White
Algebra I

Geometry
Algebra II

34

Math Placement 11 grade – 2015-16 School year
th

11th grade Geometry

Alg 2P

Trig

AP Stats

Pre-calc

Calculus
AB

Asian

0

21

28

2

16

23

Hispanic

7

101

34

2

8

1

White

0

13

9

1

9

0

Decline to
state

9

25

11

3

surnames
suggest
likely
Hispanic

surnames
suggest
largely
Hispanic

surnames
suggest
primarily
Asian

surnames
suggest
primarily
Asian

17

1

Junior Math Placement by Ethnicity

Asian
Geometry
Algebra II
Trig

Precalc

Calculus

Hispanic
Geometry
Algebra II
Trig
Pre-Calc
Calculus

White
Geometry
Algebra II
Trig

Pre-Calc

Calculus

c. CAHSEE
The only somewhat consistent objective measure of student performances over the past
several years has been the California High School Exit Exam (CAHSEE), which had its
last administration in 2015. The exam was taken by all tenth graders, and any 11th and
12th grade students who had yet to achieve passing scores on one or both sections.
Limits of the exit exam in interpreting schoolwide success include that it measures only
mathematics and ELA and that it does not test the students at grade level.
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CAHSEE - 10th grade first administration
CAHSEE ELA – Passing percentages shown in un-shaded boxes, Percent
Proficient or advanced is in the shaded squares
Not
All
Asian Hispanic White SED
EL
RFEP
SED
83
92
77
85
79
91
65
99
March
2012
51
73
37
55
43
68
17
78

SPED
39
11

March
2013

82

90

72

86

81

88

54

98

37

55

72

44

58

53

60

15

78

13

March
2014

82

89

76

95

80

92

57

97

27

54

74

44

58

49

73

15

79

11

March
2015

83

92

78

85

80

89

55

98

31

52

70

41

59

47

64

9

73

3

The table above shows relatively flat performance across the last four years of CAHSEE
administration, with the exceptions being a slight increase in the percent proficient for
the Hispanic, white, and SED subgroups, and a decrease in performance for the RFEP
students and students with disabilities.
CAHSEE Mathematics – Passing percentages shown in un-shaded boxes, Percent
Proficient or advanced is in the shaded squares
Not
Math
All
Asian Hispanic White SED
EL
RFEP SPED
SED
85
97
78
89
83
93
72
97
48
March
2012
54
83
40
45
49
64
33
78
9
March
2013

85

95

78

90

85

86

70

98

38

62

84

50

57

62

62

38

81

23

March
2014

88

98

81

98

86

94

72

98

35

61

88

47

63

57

76

30

82

8

March
2015

88

97

83

89

87

90

73

96

37

57

82

43

57

54

64

31

72

6

The table above shows a modest school-wide increase in both the percent passing and
the percent proficient or above on the Mathematics portion of the CAHSEE the last four
years. Again, the Hispanic, white, and SED subgroups show the most increase, with a
slight drop in the RFEP and SPED populations.
d. AYP
Rancho Alamitos High School students met all graduation rate and participation rate
measures for each significant subgroup towards adequate yearly progress. With
California State APIs frozen since 2014, no progress could be made. The primary
36

remaining measure of Adequate Yearly Progress was the CAHSEE, which is now also
discontinued. The table below shows the percent proficient or advanced on the
CAHSEE for each of the significant subgroups pertinent to adequate yearly progress.
Asterisked numbers in bold are those measures that do satisfy the AYP requirement.
Please note that under the No Child Left Behind act, the percentage required to meet
adequate yearly progress has increased each year.
Three Years of AYP data
2013

2014

2015

ELA

Math

ELA

Math

ELA

Math

Schoolwide

55*

62*

54

61

52

57

Asian

72*

84*

74

88*

70

82

Hispanic

44*

50*

44

47

41

43

White

58

57

58

63

59

57

SED

53*

62*

49

57

47

54

EL

15

38

15

30

9

31

e. API
The last year API was reported for California Schools was 2013. The table below shows
API for the last three reported years, which are also the three years immediately
following our previous self-study. The table shows increases across those three years
for all subgroups excepting the white subgroup. The greatest increases were for our
SED, EL, and students with disabilities. The Hispanic subgroup had moderately greater
growth than the Asian subgroup.
API

2011

2012

2013

Schoolwide

760

769

770

Asian

851

864

861

Hispanic

703

713

716

White

788

772

770

Socioeconomically
Disadvantaged

742

755

760

English Language Learners

678

704

697

Students with Disabilities

494

515

533
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f. a-g
Percent of graduating seniors completing a-g requirements
2012

2013

2014

2015

2016

Schoolwide

51

51

52

51

51

Asian

77

82

80

80

78

Hispanic

40

37

34

36

38

White

57

34

51

36

41

SED

52

50

49

51

50

EL

25

36

26

32

9.5

AVID

69

72

68

80

69

GGUSD

55

59

61

62

55

•The percentage of graduating seniors meeting the a-g requirements has stayed steady
over the past five years at about 51%.
• The Hispanic subgroup has a slight decrease, and the white subgroup has vacillated
greatly.
•The only groups with significant increases are the EL and AVID subgroups, although
the AVID group had a large drop in 2016.
a-g deficiencies
The following table shows the total number of exiting seniors lacking a-g credits at the
end of their senior year. Five credits equals one semester. (Note that numbers are inclusive–
the 47 seniors lacking 10 units in 2015 includes the 33 students lacking 5 units.)

Number of missing
units

2015

2014

2013

2012

5

33

31

27

17

10

47

48

49

37

15

63

55

64

50

20

79

70

77

65

25

93

81

84

74

30

106

96

95

85

38

a-g Deficiencies for Students Lacking only 5 Credits
The following table shows what a-g area exiting seniors were missing from their a-g
requirements if they were only short by 5 credits. The predominant area with missing
credits was ELA.
Year

Soc. Sci.

ELA

Math

Sci

World Lang.

Fine Arts

Electives

2015

-

21

3

-

8

-

1

2014

-

20

4

2

3

1

-

2013

-

16

2

5

-

2

-

2012

-

15

-

-

2

-

-

Further analysis of transcripts from seniors graduating in 2017 supported the trend that
the major subject area in which seniors were lacking a-g qualification was in ELA. Of the
107 students lacking 30 or fewer a-g credits upon graduation, more than 70 of them
were lacking ELA credits, while only 30 were lacking mathematics or science
qualification. The lacking credits were spread somewhat evenly across all four
academic years (freshmen through senior).
g. Post Secondary activity
2012

2013

2014

District 2014

UC

9.2

7.3

5.8

9.4

Cal State

15.2

12.9

14.8

17.7

Private 4 year

2.1

0.7

1.5

1.4

Out of State 4 year

1.9

1.5

1

1.9

Community College

36

40.3

42.1

39.3

Trade or Tech

1.9

0.2

0

0.0

Work/undecided/military

33.6

37.1

35

30.4

In the table above, data made available by “The National Student Clearinghouse” shows
that over the past three years there has been a shift of Rancho Students choosing
community college rather than various 4 year college options. There has also been a
slight increase in those students choosing “work/undecided/military” options after exiting
Rancho Alamitos.
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h. D-F Rate
Rancho Alamitos has had a consistently high D-F rate. Data for AVID shows that the DF rate for those students is consistently lower than for the school as a whole. An in
depth grade analysis (see appendix) has shown that the majority of Ds and Fs are
earned in freshmen and sophomore years and in lower level courses.
D-F Rate - Schoolwide
Year

ELA

Math

Science

Social
Science

World
Language

VAPA
Courses

12-13

26%

35%

25%

26%

27%

11%

13-14

25%

36%

23%

23%

30%

13%

14-15

23%

32%

23%

25%

21%

11%

D-F Rate - AVID
Year

ELA

Math

Science

Social
Science

World
Language

VAPA
Courses

12-13

19%

24%

17%

18%

26%

6%

13-14

18%

28%

20%

15%

36%

7%

14-15

17%

20%

20%

15%

29%

2%

i. AP Participation and exam results
2011

2012

2013

2014

2015

2016

# of
Students

273

295

311

288

233

319

# of tests

457

499

556

487

385

484

# students
with a 3 or
higher

199

207

201

203

174

221

% students
with a 3 or
higher

72.9%

70.2%

64.6%

70.5%

74.7%

69.3%
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We have had substantial increase in participation on AP exams over the past several
years. Much of this is due to the availability of additional AP courses on our campus.
Overall, more students take, and more student pass, AP exams. This is true even in the
context of a slightly decreasing school enrollment over the same time period.
AP exam Participation by Ethnicity
Asian

Hispanic

White

2016
319 students
484 exams

# of exams

309

150

14

Average Score

3.23

2.79

3.14

2015
233 students
385 exams

# of exams

247

115

12

average score

3.14

3.08

3.58

2014
288 students
487 exams

# of exams

302

146

20

average score

2.89

3.06

2.5

2013
311 Students
556 exams

# of exams

320

191

27

Average Score

2.92

2.79

2.41

j. SAT Scores – Spring 2015
Number of Students

Reading

Math

Writing

Essay
Subscore

Schoolwide

213

476

503

478

7.3

California

NA

495

506

491

7.3

Total

NA

495

511

484

7.0

Asian

115 (87%)

490

534

490

NA

Hispanic

73 (28%)

452

455

458

NA

White

14 (30%)

496

491

481

NA

Rancho Alamitos High School students tend to score lower than the California and
national averages on the SAT, although the Asian and white subgroups score slightly
higher. It is difficult to draw other strong conclusions from SAT scores, since the
students taking the exam are a self-selecting sample and may not accurately represent
the potential of Rancho students as a whole.
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3. Engagement Indicators (Parents and Students)
At the district level, parents and community members were provided multiple ways to
engage in the process of developing the LCAP. Four meetings were hosted between
October 2014 and May 2015. Members of the District Parent Task Force, District
English Learner Advisory Committee (DELAC), and District PTA Council attended as
parent leaders. Parents representative of unduplicated pupils were provided the
opportunity to participate, and included participation of the foster youth liaison, as well
as parents of low-income pupils, English learners, and students with disabilities. At the
school level, the parents and guardians of Rancho Alamitos students are involved on
campus in a variety of ways. The Parent-Teacher-Student Organization (PTSO)
recently received non-profit status, allowing it to raise tax-deductible funds. The parent
education program, The Ten Commandments for Parents, began in 2008. Ten
members of the faculty including teachers, counselors and administrators, as well as
bilingual community liaisons, have been trained in implementing the program. The
Vaquero Parent Workshop Series was introduced in 2013-2014 and replaced the Ten
Commandments for Parents. These programs involve Rancho staff along with
members of the community to help educate parents and students on a variety of
subjects. The Ten Education Commandments for Parents resumed in early 2016 and
will replace the Vaquero Parent Workshop Series.
Dropout Rate
The dropout rate for Rancho Alamitos has declined over the last three years. The
dropout rate for the 2012-2013 school year was 3%, 2013-2014 was 2.9%, and the
2014-2015 school year dropped to 1.8%.
Dropout Rate
2012-2013
3%

2013-2014
2.9%

2014-2015
1.8%

Student Attendance
Attendance rates for the 2013-2014 schooI year was 95.9%. in 2014-2015, the
attendance rate was 95.8%, decreasing to 95.6% the following year in 2015-2016.
Attendance Rates by Year
2013-2014

2014-2015

2015-2016

95.9%

95.8%

95.6%

Chronic Absentee Rate
The Chronic absenteeism rate is determined by the number of pupils with a primary,
secondary, or short-term enrollment during the academic year (July 1–June 30) who are
chronically absent where “chronic absentee” means a pupil who is absent 10 percent or
more of the school days in the school year when the total number of days a pupil is
absent is divided by the total number of days the pupil is enrolled and school was
actually taught in the regular school days of the district, exclusive of Saturdays and
Sundays. Rancho’s chronic absentee rate for 2015-2016 was 11.4%. To date, the
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2016-2017 rate is slightly slower at 10.9%. This exceeds the overall district rate at
0.66%.
Absentee Rate
2015-2016

2016-2017 (to date)

11.4%

10.9%

Tardiness Rate
The average number of period tardies per day has been declining over the last three
years. In 2014 – 2015 there were 213 (11.9%) average tardies per day. In 2015 -2016,
that number dropped to 173 (9.9%) per day, and for the 2016 -2017 school year (to
date), there are an average of 164 (9.0%) tardies per day. The average tardies per
year, per student over the last three years are as follows: 2013 – 2014 was 17, 2014 –
2015 was 21, and 2015 – 2016 was 18.
Average # Period Tardies per Day
2013-2014

2014-2015

2015-2016

2016-2017
(to date)

170

213

173

164

Average # Tardies per Year per Student
2013 2014
2014-2015
17
21

2015-2016
18

High School Graduation Rate
The graduation rate at Rancho has improved over the last three years. The 2012-2013
graduation rate was 84.1%; for the 2013-2014 school year, it was 85%, and for the
2014-2015 school year, the graduation rate jumped to 89.7%.
Graduation Rate
2012-2013

2013-2014

2014-2015

84.1%

85%

89.7%

Discipline Referrals
Discipline referrals at Rancho Alamitos have declined in recent years. In 2013-2014,
the total number of referrals was 266, in 2014-2015, the number dropped to 233, and in
2015-2016, that number had dropped to 189. The three most common offences are
Defiance, Possession of a Controlled Substance, and Fighting or Attempt.
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Discipline Referrals by Year
2013-2014
Sale of Controlled
1
Substance

2014-2015

2015-2016

0

1

Sexual Assault

0

0

1

Assault on School
Employee

1

1

1

Fighting or Attempt

36

38

20

Battery

7

7

4

Dangerous Object

6

4

5

Controlled
Substance

41

37

28

Vandalism

8

6

7

Theft

6

10

2

Obscenity

5

7

1

Drug Paraphernalia

10

15

3

Defiance

138

94

100

Stolen Property

1

2

1

0

0

1

0

1

6

Terroristic Threats

0

1

6

Bullying

3

4

2

Totals

266

233

189

Witness
Intimidation
Hostile
Environment

Suspensions and Expulsion Rates
Between 2011-2012 and 2013-2014, the expulsion rate at Rancho Alamitos was less
than 0.1% or 1 student per year, which was consistent with district and county
levels. Suspensions have dropped considerably in the same time period. The 20112012 school year had 93 suspensions followed by 54 in 2012-2013, increasing to 89 in
2013-2014. The number dropped to 66 for the 2014-2015 school year. (Data for 20152016 was not available as of January 2017.) The most common and consistent offence
for suspension was under Ed Code Text, “Related to Disruption of School Activities or
Willful Defiance,” followed by, “Related to Physical Injury to Another Person.” Despite
these offences, at no time during the aforementioned school years was Rancho
Alamitos ever designated “Persistently Dangerous.”
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Suspension and Expulsion Rates by Year
Year

2012-2013

2013-2014

2014-2015

Expulsions

1

1

0

Suspensions

54

89

66

Most Common Reasons for Expulsions and Suspensions by Ed Code
2012-2013
Exp/Sus

2013-2014
Exp/Sus

2014-2015
Exp/Sus

Physical injury to another person.

0/18

0/23

0/26

Use of force or violence.

0/0

0/0

0/0

Firearms, knives, explosive devices,
etc.

1/2

0/2

0/1

Possession or sale of controlled
substances, alcohol, or intoxicants.

0/11

0/24

0/13

Damage to school property or private
property.

0/2

0/0

0/1

Possession or use of tobacco
products.

0/1

0/0

0/0

Possession or sale of drug
paraphernalia.

0/5

0/6

0/4

Stole or attempted to steal school or
private property.

0/1

0/2

0/1

Knowingly received stolen school
property or private property.

0/0

0/0

0/2

Related to sexual assault

0/0

0/0

0/0

Related to intimidation of a witness.

0/2

0/0

0/0

Related to sexual harassment.

0/0

0/0

0/1

Related to terroristic threats.

0/3

0/0

0/0

Committed obscene act or use of
habitual profanity.

0/6

0/1

0/2

Disruption of school activities or

0/30

1/67

0/31

Ed Code Text
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Willful defiance.
Assault or battery upon any school
employee.

0/0

1/0

0/1

Truancy Rate
Truancies at Rancho Alamitos have varied in recent years. In 2012-2013, the truancy
rate was 39.14%, dropping to 34.25% the following year. In 2014-2015, the rate jumped
to 42.04%.
Truancy Rate by Year
2012-2013

2013-2014

2014-2015

39.14

34.25%

42.06%

E. Schoolwide Learner Outcomes
1. Students will be proficient in the standards
2. As shown in section 2 above, 66% of Rancho Alamitos juniors met or exceeded the
standard in ELA on the 2015 SBAC exam. Each of our major ethnic subgroups scored
higher than the district, county, and state in ELA. Only 32% of juniors met or exceeded
the standard in mathematics, with the Hispanic subgroup and the socioeconomically
disadvantaged subgroup scoring equivalently to or slightly higher than the district,
county, and state.
In science and social science, grades indicate that although the D/F rate is high for
introductory classes such as Biology and World History, students progress as they
move through the school and have higher grades on average in subsequent level
classes such as Chemistry, Physical Science, and US History. Additionally, a-g data
indicate students showing proficiency through summer school and credit recovery, since
science and social science are the academic areas least responsible for students being
not a-g qualified.
Since world languages are not a graduation requirement, it is difficult to assess
schooled progress towards proficiency in the standards, but school D/F data indicates it
is a challenging area for students, since the D/F percentage is second only to
mathematics.
Very few students graduate without a C or higher in their fine arts classes, indicating
successful progress towards the standards in that area.
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Progress Report
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Chapter II
Major Developments since the Last Self-Study
Staffing changes
Administrators
Two of our three assistant principals are different than during our last self-study.
Counselors
Two of the four counselors are different than during the last self-study, including a
change of head counselor. We also have a new supplemental counselor.
Certificated Staff
There are 32 teachers that have joined the Rancho Alamitos High School faculty since
the last self-study, and there are 30 teachers who are no longer part of our staff. This is
as a result of retirements, teachers who have moved on to other positions in the district,
and a small number who left teaching for other reasons.
Classified Staff
There has also been significant turnover in the classified staff for similar reasons. This
includes new staff members in the roles of Principal’s secretary, school receptionist,
attendance clerk, school nurse, school psychologist, speech pathologist, and several
roles in the counseling office.
ROP
Since the last visit, the school district has redistributed portions of the ROP program to
other school sites in the district. Because of this, Rancho Alamitos has seen a decrease
in ROP programs from eight programs to five programs.
Modernization
Since 2014, Rancho Alamitos has gone through a complete facilities modernization
process. This has resulted in complete compliance with the Americans with Disabilities
Act as well as infrastructure updates to plumbing, drainage, electrical, and internet.
Modernization also including updating all of the heating systems and installing air
conditioning in all classrooms, greatly affecting the learning environment on cold and
hot days. Modernization also included an overhaul of the school façade, including
drought tolerant landscaping and a more visitor friendly front office. In addition, the
entire school was repainted with a more contemporary color scheme.
Common Core
A major development affecting all schools in California is the emergence of the
Common Core State Standards Initiative. As of August 2016, Common Core Standards
are being fully implemented in Mathematics, Language Arts, and ELD. Garden Grove
Unified School District built capacity for this transition through multiple years of staff
development, consult driven piloting and selection of textbooks, and development of
district pacing guides. The Mathematics pacing guides and textbooks were adopted and
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implemented for the 2015-16 school year and the Language Arts textbooks and pacing
guides were implemented for the 2016-2017 school year.
In support of the implementation of the Common Core State Standards, new
benchmarks have been developed by the Garden Grove Unified School district
department of 7-12 instruction for both Mathematics and ELA. Also, faculty have
received staff development across the curriculum, but especially in science and social
science, to support the literacy standards across the curriculum.
An additional effect of the implementation of Common Core was the transition from
CSTs to the Smarter Balanced Assessment, which has now been administered to
Juniors in the spring of 2015 and 2016.
District Grading Guidelines and Standards-Based Grading
At the time of the previous self-study, Garden Grove Unified School District was going
through the process of adopting new district grading guidelines. These guidelines were
developed through a consult process and had, in part, the objective of establishing a
grading system that emphasized mastery of skills and content over completion of work,
and established a district-wide conversation around the roles of formative and
summative assessments. The grading guidelines carried with them a set of addenda
which encouraged schools and teachers to consider grading in the context of mastery
acquired over time, the power of zero for missing assignments in a percentage-based
grading system, and opportunities for standards-based grading.
Beginning in Fall of 2012, all Garden Grove Unified 7-12 teachers were expected to
implement these grading guidelines. Implementation of the grading guidelines varied
from changing the percentages certain assessment types were given in the grade book
(summative versus formative) to adoption of non-percentage-based, rubric scored,
standards-based grading. Ninety-six percent of Rancho Alamitos teachers reported
implementing the district grading guidelines.
Standards-Based Grading
As of Fall 2016, 59% of Rancho teachers reported having adopted the practice of
standards-based grading on a model presented by Robert Marzano in August of 2012
and widely discussed in the district grading consult during the development of the
grading guidelines. Teachers implementing this practice include the English and science
departments, approximately half of the teachers in social science and world language,
and the teachers of Algebra I and geometry level mathematics courses. Physical
Education utilizes this style of grading for their assessments. The “Marzano grading” is
based on a 1-5 scale measuring levels of mastery from far-below-basic to advanced. A
learning scale is developed that defines what knowledge and skills a student would
need to demonstrate for any particular content to show basic, proficient, or advanced
mastery. Formative and summative assessments are then developed around this
learning scale and instruction is driven by those formative and summative assessments.
As more schools in the district began to work with this Marzano grading, several
departments at Rancho Alamitos High School became involved in a district wide
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standards-based grading course pilot to establish learning scales and grading norms.
This district level pilot lasted for two years.
Student Access to Technology
With district support and funding available through local control, there has been a large
increase in the availability of technology for student use. Every classroom in the core
four subjects has a cart of Chromebooks, with multiple Chromebook carts available for
use in the other departments. All students have been issued a google account for use in
a closed district network. The faculty has had access to google docs and google
classroom training at both the district and site level. As a result google docs and, to a
lesser extent, google classroom are used across the Rancho Alamitos campus as
instructional tools.
APEX
Another new credit recovery system has been implemented since the last visit. This is
the District adoption of the APEX system for online credit recovery.
Apex Learning delivers digital learning solutions for credit recovery and D-validation.
The Apex Learning academic curriculum provides standards-based courses in math,
science, English, Social Studies, and World Languages for grades 9 through 12. These
courses offer rich multimedia, scaffolding, and interactivity to keep students motivated
and help them succeed. A powerful set of learning management tools support
differentiated instruction and flexibility in meeting student needs.
We have 25 seats available and students can be enrolled anytime during the school
year. As one student completes the course another student can take that seat. APEX
students are required to attend computer lab hours, but the majority of the work must be
done on their own. Teachers monitor student progress and grade
assignments. Students must take in-person unit tests proctored by teachers.
ERWC
ERWC (Expository Reading and Writing Course) is designed to provide a strong
foundation in expository, analytical, and argumentative writing and literature in order to
prepare high school seniors for success in college courses, as well as readiness for
careers. This course helps develop abilities to negotiate a variety of texts that will be
encountered in college, including contemporary essays, newspapers, magazine articles,
editorials, reports, memos, voting materials, and assorted public documents and other
expository texts. Students practice strategies to strengthen the understanding of the
text by reading, interacting with the text, and producing complex written essays that
include analysis, synthesis, proposition and support, and research papers that will be a
significant part of their post-high school education, regardless of major or career choice.
Successfully completing this course may exempt students from taking the English
Placement Test (EPT) for college admission and allow students to register for English
100 in college.
In addition to the full implementation of an ERWC curriculum for appropriately placed
seniors, quarterly ERWC modules were previous put in place for Language Arts classes
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at the 9th, 10th, and 11th grade levels; however, these modules were removed with the
adoption of a new Common Core textbook.
Follow up and Progress Report Development Process
Follow Up
Following the Focus on Learning self-study and visit in 2010-2011, the action steps and
schoolwide action plan have been revisited and updated annually as follows:
• Action steps have been discussed during the 2011-2012 and 20122013 school year in focus groups and within the leadership team to
determine progress and plan next steps.
• During the 2011-2012 school year each department used collaboration
time to discuss department specific plans related to the schoolwide
action plan.
• The schoolwide action plan for school improvement has been updated
each year by the leadership team and approved by school and
district leadership including the Garden Grove Unified School
District board.
Progress on the Critical Areas for Follow-up within the Action Plan
The school recognized the need to place students appropriately in classes in order to
increase student achievement and to increase the percent of students meeting the a-g
requirements (51.7% in 2010, 50.8% in 2016).
Efforts have continued towards placing students in the most rigorous courses
appropriate for their ability level and proficiencies. The counseling office continues to
utilize district placement matrices based on district assessments to place students in
appropriate classes. In this context, there has been increased scrutiny of these
placement matrices, which have been adjusted slightly by the English department to
ensure the most appropriate placement for success in both Honors and college prep
English/Language Arts courses. The Science department also makes detailed
placement recommendations for students to ensure the appropriate pathway for
sophomore students progressing from Biology to either Chemistry or Physical/Earth
Science that the matrix places on the line between those courses.
At the senior ELA level, a new pathway has been created to best prepare each student
for college readiness. There are now three levels of college preparatory senior ELA–
British Literature, AP English Literature, and ERWC (Expository Reading and Writing
Course) –which is described in the major developments section of this report. In
addition to the district course placement matrix, senior year placement has taken into
account the EAP assessment from the CSTs and now from the Smarter Balanced
Assessment. Additionally, the transition to standards-based grading (as described in
the major developments section) and the implementation of the district grading
guidelines has led to grades that have a higher reflection of achievement versus work
habits, allowing the teachers to make more accurate course recommendations.

51

Schoolwide, there has been increased growth in the mainstreaming of special education
students into “inclusion” courses. Inclusion courses are either team-taught by both a
content area teacher and an educational specialist, or instructed by a subject-area
teacher with support from an instructional aide. These courses have led to an increase
in the number of special education students having access to a-g coursework in an
environment designed to maximize student support and achievement. Inclusion courses
are available in all four grade-levels of English/Language Arts, Biology, Algebra,
Geometry, Algebra II, World History, United States History, Civics, and Economics.
Placement is based on student IEPs and teacher recommendation, which are also used
to place students in the appropriate reading program within special education.
In terms of access to higher-level coursework, more Advanced Placement courses have
been incorporated into the master schedule (AP Chemistry, AP Human Geography, AP
Psychology) to allow students with a broad range of interests and potential college
pathways the opportunity to pursue appropriate coursework. In 2016 AP European
History was replaced with AP World History, leading to increased enrollment of
sophomores in an AP level history class. The number of students taking AP exams has
increased from 247 in 2010 to 319 in 2016. The number of tests taken has also
increased from 375 to 484. In 2011, members of the Hispanic subgroup comprised just
25% of the AP exams taken at Rancho Alamitos, by 2013 that number had increased to
30%. Site-level data analysis of correlations between the College Board AP potential
reports, based on PSAT results, and success or lack thereof on AP exams indicates
that AP potential is a reliable indicator as an additional placement criteria.
In the World Languages department, freshmen teachers actively examine the results of
the district 8th grade world language diagnostic exam to ensure proper placement in
either regular Spanish or Heritage Spanish in order to maximize academic success and
allow more advanced students to progress towards AP courses. Due to the needs of our
school population and input from the community, Vietnamese was added to the World
Languages department in September 2013 and French has since been phased out.
The AVID program also takes an active role in counseling and guiding AVID students
into appropriate a-g courses and providing support. Meetings are held with AVID
elective teachers and counselors to ensure appropriate placement in the context of all
other placement criteria. AVID performs regular grade audits and provides mandatory
tutoring for students falling below a “C” grade in a-g courses.
In addition to care taken with placement during the normal school day, a new credit
recovery option has been introduced in the form of the APEX program. This is an online
credit recovery option made available by the school district as described in the major
developments portion of this report.
Counselors continue to educate students on a-g and other college requirement through
annual career units and registration presentations. Additionally, the counselors and
administrators conduct an annual a-g course audit of 11th and 12th graders to ensure
completion of a-g wherever possible.
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The school recognized the need to close the achievement gap, reduce the D/F rate and
support students’ math skills across the curriculum.
Rancho Alamitos has experienced broad changes in grading procedures and policies
regarding student access to reassessment on course content. These changes target not
only student proficiency, but also their course grade. The use of the 5-point Marzano
model of standards-based learning and grading scales has led to an increased
correlation of student grades to third party measures such as the CST. Additionally,
many more teachers offer opportunities for reassessment, many of those incorporating
those opportunities into their instructional sequence offered during the normal school
day. Ninety-three percent of teachers report offering opportunities for reassessment of
formative and summative assessments. Teachers are also providing opportunities for
non-test alternative assessments such as oral assessments and projects in order to
allow students to demonstrate mastery and avoid the risk of failure. Eighty-seven
percent of teachers report offering alternative assessments.
During the 2011-2014 school years, three departments implemented varying
approaches to concurrent credit recovery, utilizing after school reteaching interventions
to help students replace assessment grades. These interventions were challenged by
inconsistent attendance and were found to have a minimal impact on student overall
grades. Rancho Alamitos is also implementing the district adopted APEX online learning
system for D validation and credit recovery in ELA, Math, Science, History/Social
Science, and World Language.
Beginning in 2015-2016 school year the Mathematics department began a math skills
intervention for Algebra I students. All Algebra I students take a diagnostic skills exam
and are then invited to a Saturday session to work on the skills they need to work on
(fractions, decimals, order of operations, etc.). Attendance was higher than expected
and even reached over 40 students on some Saturdays. The program is being
implemented again in 2016-17.
The Learning Center is open five days a week in the library and is available to all
students. Tutoring is made available through AVID and the freshmen and sophomore
Academy classes. Both AVID and Academy serve a high proportion of students from
the Hispanic sub-group. Until the 2016-17 school year, support for students was also
made available through the Supplemental Educational Services (SES) tutoring program.
Garden Grove Unified School district has been one agency authorized to provide
tutoring services to students attending program improvement schools under the No
Child Left Behind act.
Opportunities to incorporate mathematics across the curriculum had minimal
development and continuation, but they do persist in World Languages and have grown
in Science. World Language classes incorporate mathematics into Spanish classes in
the form of percentages, fractions, multiplication, division, addition, subtraction, tax rate,
statistics, calculation of travel distances, and metric and currency conversions. Science
courses have increased mathematical integration as part of the engineering skills
component of the newly adopted Next Generation Science Standards. There has been
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a department focus on the use of google sheets (similar to Microsoft Excel) for the
graphing of lab data. The increased frequency of collaboration has allowed the Science
department to generate more common labs and to incorporate mathematics and
graphing into those labs. The Economics course has increased its incorporation of math
in terms of utilization of more graphs and requiring simple mathematical exercises such
as percentages and fractions.
The AVID tutorials support mathematics, and AVID teachers report that most AVID
students utilize tutorial day as an intervention in mathematics.
Rancho Alamitos has transitioned their Back-to-School Night and Open House to be
grade nights, where parents can have face-to-face contact with teachers in the context
of recent grade reports.
The school recognized the need for teachers to receive ongoing training and support in
engaging research-based strategies in order to increase student proficiency.
A school and district focus on the instructional strategy of Constructing Meaning for
supporting students’ use of academic language has involved ongoing site and district
training, with additional support coming from district TOSAs and onsite peer coaching
and collaboration. In addition to initial training of all teachers, all new teachers are
trained in Constructing Meaning and there are district opportunities for teachers to
deepen their mastery of this instructional strategy, which targets literacy especially for
language learners, which make up a significant portion of our Hispanic subgroup.
Ongoing training and support in standards–based grading at both the site and district
level have led to clear expectations for students, a clear definition of proficiency, and
refinement of formative and summative assessments in all academic departments.
As mathematics teachers are receiving training in the common core standards for
mathematics, the training has been contextualized within research-based instructional
strategies such as Constructing Meaning, World Café, Thinking Maps, direct instruction,
a variety of strategies to check for understanding, and the guiding principle of Gradual
Release of Responsibility. Ongoing training is also provided in ELA common core,
Thinking Maps, and Quality Questioning.
In English/Language Arts, training in and implementation of ERWC strategies has
provided the opportunity for seniors to develop the skills necessary for post secondary
academic success. Professional development in these strategies is also being provided
to non-senior ELA teachers in order to support success through vertical articulation.
There has been a school-wide focus on the writing and posting of three-part objectives
(content, level of Bloom’s taxonomy, and student product) with ongoing professional
support and data collection to help focus instruction. Data was first collected regarding
the posting of these objectives during the 2012-2013 school year. Based on periodic
unannounced administrative walkthroughs, in October of 2012 36% of teachers had a
three part objective posted. This percentage had increased to 66% by the end of the
school year. By December 2013 this had increased to 92%.
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The school recognized the need to establish multiple opportunities for students to
demonstrate proficiency.
There has been a broad increase in the availability of reassessment across multiple
departments, with many teachers providing the opportunities as part of the normal
school day. As stated above, 80% of teachers offer reassessment on formative and
summative assessments. Teachers have begun utilizing more frequent formative
assessments and in-class checks for understanding to provide ongoing feedback to
students regarding their mastery of the standards. The move towards standards-based
grading and the use of learning scales has helped clarify for students what they are
expected to know and be able to do in terms of these formative assessments.
All AVID students are required to study course syllabi and demonstrate knowledge of
each teacher’s reassessment policies.
Teachers report providing opportunities for students to demonstrate mastery through
alternative assessments such as oral assessments and project based assessments. In
some cases these are reassessments, in others they are in addition to traditional test
assessments.
Biology, World History, Algebra, and Geometry also provided concurrent credit recovery
to provide additional opportunities for students to master content and demonstrate their
proficiency. Concurrent credit recovery is also in development for US History.
The school leadership, in collaboration with staff and other stakeholders, refine the
schoolwide action plan by adding goals to specifically address the achievement gap for
Hispanic students and the low proficiencies for students in mathematics.
Schoolwide action plan steps were refined following the accreditation visit in 2011 to
specifically address the achievement gap for Hispanic students and the low
proficiencies for students in mathematics. The specificity of the action steps has been
preserved in annual revisions of our single school plan action steps.
The school leadership in collaboration with staff and other stakeholders refine the
schoolwide action plan sections by adding or modifying evidence for action steps to
create a greater focus on student achievement.
Schoolwide action plan steps were refined following the accreditation visit in 2011 in
order to add or modify evidence for action steps to create a greater focus on student
achievement. The specificity of these action steps has been preserved in annual
revisions of our single school plan action steps.
The school leadership in collaboration with the staff seek ways to increase formalized
collaboration time in order to develop, implement, and analyze more frequent
formative/common assessments to improve instructional strategies and identify student
interventions in the classroom.
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There have been two major refinements to the school’s collaboration plan. One of these
was modifying the collaboration calendar to include more frequent collaboration–from 8
per year to 14 per year. This rescheduling was approved by majority vote of the faculty
consistent with the education association’s agreement with the school district. This more
frequent collaboration allows for regular department discussions around formative
assessments and instruction, as well as accommodating regrouping of collaborative
groups. For instance, AVID teachers alternate collaboration dates between the AVID
team and subject area teams. Teachers who teach more than one sub-discipline get
more frequent opportunities to meet with each of these groups. For instance, ELA
teachers teaching more than one grade level can alternate collaborations with each of
those grade level teams. Teachers who teach in multiple content areas can also
alternate collaboration, as can teachers who co-teach in inclusion classrooms.
The second major change to collaboration at Rancho Alamitos has been the
development and implementation of the collaboration focus sheet, which is utilized in
planning for and reporting on data-driven collaboration. This focus sheet was developed
by the school leadership team following the previous self-study visit. Each department
and/or sub-discipline fills out one of these reports following each collaboration day. They
are used to both keep records and to begin planning for the next collaboration.
Department chairs report these forms have helped bring focus to their collaboration.
The rescheduling around more frequent collaboration has also allowed the collaboration
schedule to be more inclusive of zero period teachers. Under the previous collaboration
bell schedule, zero period began before collaboration ended, meaning that zero period
teachers could not have been present at 100% of the collaboration time.
More frequent collaboration has also allowed for the investigation of opportunities for
cross-curricular collaboration, such as a collaboration session of all AP teachers in
Spring of 2013, English teachers visiting other departments to share writing formats,
and special education teachers visiting other departments to review how to access and
implement IEP information including students’ modifications and accommodations to
ensure appropriate implementation of each student’s educational program.
This more highly structured and more frequent collaboration has also allowed for the
development of common assessments, summative projects, and laboratory activities. It
has been particularly useful for Mathematics and ELA teachers during the emergence
and implementation of Common Core.
Eighty-four percent of faculty agrees with the statement that more frequent
collaborations have benefitted instruction and eighty percent agree with the statement
that more frequent collaboration has benefitted assessment.
The school leadership team in collaboration with the staff review, plan, implement, and
monitor systematic student interventions for the Hispanic subgroup.
Although no interventions are reserved exclusively for members of the school’s Hispanic
population, many interventions are in place to serve the needs of Rancho’s Hispanic
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students. Each of these is described in more detail above. These include or have
included wide-spread implementation of formative assessments; concurrent credit
recovery in Biology, World History, Algebra, and Geometry; use of the APEX online
credit recovery system; and the availability of SES and other tutoring on campus in
compliance with our PI status under No Child Left Behind. Other systematic student
interventions include the use of reassessment and frequent use of formative
assessments.
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Chapter 3

Overall Summary from
Analysis of Profile Data
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CHAPTER III: Overall Summary from analysis of Profile and Progress Data
Important evidence from the school/community profile
1. The student makeup of Rancho Alamitos High School is 54% Hispanic, 29%
Asian, 13% White, and 4% other.
2. In June 2015, 51% of Rancho Alamitos students graduated having completed
the a-g requirements for admission to a four-year university. This was
down from 56% in 2012. The district average is 62%, which is up from
55% in 2012.
3. Schoolwide, 66% of Rancho Alamitos juniors met or exceeded ELA
standards as measured by the Smarter Balanced Assessment in Spring of
2015. This exceeded the scores of the district, county and state.
Additionally, the percentage of students meeting or exceeding the
standards exceeded those agencies in each of our four major subgroups.
4. Schoolwide, 32% of juniors met or exceeded standards in mathematics on
the SBAC, with the Asian subgroup consistently underperforming
compared to district, county, and state measures.
5. The Hispanic subgroup outscored the Hispanic subgroups of the district,
county, and state in SBAC mathematics.
6. There is an apparent disconnect between the SBAC scores and a-g rates
when compared with other agencies. Rancho’s SBAC scores are higher,
while the a-g rates are lower.
7. Rancho Alamitos sends 21% of our graduating seniors to a 4-year school,
with 42.5% choosing a two-year institution, and 36% choosing work, the
military, or undecided. According to the National Student Clearing House,
zero students have chosen a trade or tech school from the last two
graduating classes, although ROP teachers indicate that there are
students self-reporting enrollment in trade programs.
8. Of the 190 students from the class of 2009 that started at a two-year school,
30% transferred to a four-year institution and 19% completed a four-year
degree by 2015.
9. Of the 93 students from the class of 2009 that started at 4-year institutions,
72% completed a degree by 2015.
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10. Hispanic students are underrepresented in AP, Honors, and higher level math
courses:
a. Hispanic students comprise 35% of AP enrollment and 26.4% of Honors
enrollment
b. Ninety-five percent of freshmen Hispanic students are placed in Algebra 1,
comprising 80% of all Algebra 1 students. Fifty percent of Asian
freshmen are placed in Algebra 1.
c. Sixty-seven percent of junior Hispanic students are in Algebra II or lower,
making up 80% of Algebra 2 students. Ninety-seven percent of juniors in AP
calculus and 61% of juniors in pre-calculus are Asian.
CRITICAL LEARNER NEEDS
Examination of the schoolwide data, including the key points above, led to the
determination of two Critical Learner Needs
1. Students need to meet a-g requirements in order to be qualified for
application to a four-year university upon graduation.
2. Students need to be prepared for success in a variety of post secondary
pathways.
Determination of the need for students to graduate eligible for 4-year colleges
Rancho Alamitos High School appears to have made modest progress in the areas of
mathematics and the progress of the Hispanic subgroup since the previous self-study.
However, steady or persistent progress is difficult to determine since most of the
objective schoolwide measures, such as the CST and CAHSEE, have been eliminated
since that time. Additionally, the new state standards (Common Core) are now being
implemented in Language Arts and Mathematics and, as of the writing of this document,
there is only one year of assessment data for these new standards (SBAC). These
newly available scores suggest that Rancho students, particularly the Hispanic
subgroup, are performing favorably when compared to other agencies such as the
school, district, county, and state. Paradoxically, the school, and Hispanic subgroup in
particular, do not seem to be achieving college readiness in step with the academic
achievement indicated by the SBAC results, based on the students’ lack of progress
towards a-g completion over the past 4 years, a time during which the district on the
whole has increased the percentage of students graduating high school having met the
a-g requirements. This observation led to the selection of the need for students to be
qualified to apply to four-year schools upon graduation as one of our two critical learner
needs, and is consistent with the schoolwide learner outcome of expecting students to
be proficient in the standards.
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Determination of need for students to be prepared for a variety of post secondary
pathways
In addition to student academic achievement, the faculty of Rancho Alamitos High
School had a focus on the data available concerning students’ post secondary
pathways. Data made available by “The Clearing House” raised many questions about
student post secondary college and career choices and whether Rancho Alamitos has
done all it can do to prepare students for success in a wide range of possible pathways
including, college, career, trade school, and the military. This led to our second critical
learner need, which is consistent with our first, but also correlates to Student Learner
outcomes regarding civic duty, critical thinking, and communication.
Three important questions that emerged from the analysis of student data include:
1) Why does the Hispanic subgroup continue to underperform compared
to other subgroups?
2) Why is mathematics performance so far below ELA performance on
the SBAC?
3) Why is the Hispanic sub-group so poorly represented in other measures
of rigor such as enrollment in Honors and AP classes and college
readiness tests such as the SAT?

61

Chapter 4

Self Study Findings

62

A. Organization
*Guzell Carter
*Sopie Cross
Marivel Bermudez
Elisa Bagley
Lonnie Pyle
Kathleen Andrews
Dan Rankin
Leanne Holguin
Laura Isselin
John Doles
Michael Loftis
Leslie To
Vivian Dinh
David Le
Stephanie Heflin
Clemmie Foss
Liz Stimmler
Betty Knitter
Joe Ott
Chris Lopez

Math
Math
Guidance
ELA
Math
SPED
PE
FCS
Social Science
Social Science
ELD
SPED
Science
Organization
Administration
Clerical
Clerical
Clerical
Security
Custodial (20)

63

Category A: Organization: Vision and Purpose,
Governance, Leadership and Staff, and Resources
A1.

Vision and Purpose Criterion

The school has a clearly stated vision and mission (purpose) based on its student needs, current
educational research, current educational research, the district LCAP, and the belief that all
students can achieve at high academic levels. Supported by the governing board and the
district LCAP, the school’s purpose is defined further by schoolwide learner outcomes and the
academic standards.
Indicators with Prompts
Vision – Mission – Schoolwide Learner Outcomes – Profile
A1.1. Indicator: The school has established a clear, coherent vision and mission (purpose) of
what students should know and demonstrate; it is based upon high-quality standards and is
congruent with research, practices, the student/community profile data, and a belief that all
students can learn and be college and career ready.
A1.1. Prompt: Evaluate the degree to which the development of the school’s statements has
been impacted by pertinent student/community profile data, the district LCAP, identified future
global competencies, current educational research and an overall belief that all students can
learn and be college and career ready.
Findings

The Garden Grove Unified School District
has developed a clear and coherent
Mission and Vision statement based on
assessment data and students’
community profile data. The district’s
mission also defines the school’s Mission
and Vision Statements that are based on
our students’ needs and the belief that all
students can be qualified for a four-year
university upon graduation, as well as be
prepared for success in a variety of post
secondary pathways.

Supporting Evidence

1.
2.
3.
4.

Faculty agendas/minutes
E-mail signature
Leadership meeting and notes
Strategic Plan developed by the
district in collaboration with students,
parents and staff. Surveys were
given to all to collect written input to
achieve a common vision.
5. Single Plan for Student Achievement
(SPSA)
6. RAHS mission and vision

The Schoolwide Learner Outcomes
(SLOs) were developed in a collaborative
setting with the Leadership Team.
Discussion was based around the
collected data and high expectations for
student success. The SLOs reflect the
ideas of staff and faculty at Rancho
Alamitos High School. At Rancho, we
believe that all students can meet
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proficiency in the Common Core State
Standards (CCSS) and receive a high
school diploma.
The district and faculty of Rancho have a
deep commitment to the students, which
is expressed in the Strategic Plan that
was developed collaboratively with
students, parents, and staff.
Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes
A1.2. Indicator: There are effective processes in place to ensure involvement of all stakeholders
in the development and periodic refinement of the vision, mission, and schoolwide learner
outcomes.
A1.2. Prompt: Evaluate the effectiveness of the processes that engage representatives from the
entire school, the district board, business, and the community in the development and periodic
refinement of the vision, mission, and schoolwide learner outcomes.
Findings

When the district revised its mission and vision
statement with feedback from all stakeholders, it
was so closely aligned with Rancho’s previous
mission and vision statement that we adopted it as
well.

Supporting Evidence

1. Staff meeting agendas/
minutes
2. Leadership meeting
agendas/ minutes
3. Strategic Plan Survey and
data

The process of revising Rancho’s SLOs began with
the faculty in faculty meeting discussions which
were then brought to the Leadership Team.
Ongoing discussion was relayed back and forth
between Leadership Team meetings and faculty
meetings. In addition to the ongoing discussions,
specific data from the Strategic Plan Survey was
used to refine the schoolwide learner outcomes.
Input from the businesses community was not
gathered.
Understanding of Vision, Mission, and Schoolwide Learner Outcomes, District LCAP
A1.3. Indicator: Students, parents, and other members of the school and business community
demonstrate understanding of and commitment to the vision, mission, the schoolwide learner
outcomes, and the district LCAP.
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A1.3. Prompt: Evaluate the degree to which the school ensures that students, parents, and other
members of the school’s community understand and are committed to the school’s vision,
mission, and schoolwide learner outcomes.
Findings

Rancho is committed to ensuring that students,
parents, and teacher understand the school’s vision,
mission, and SLOs. The school's vision and mission
are posted in each classroom, in email signatures,
and on the school’s website for the community
Back-to-School Night and Open House provide the
community insight into the goals of classroom
instruction in support of the school’s vision. The
marquee provides general information to the public at
large; the school website provides daily access to
parents and students regarding daily instruction and
learning activities; the principal’s message on the
school website provides a general vision for the
school and all stakeholders.
A2.

Supporting Evidence

1. Parent sign-in sheets for
Back to School Night and
Open House
2. Department flyers: “How
to be successful in class!”
(Math, English, Science
departments)
3. Big Screen TV in lobby
4. School Messenger
5. School website
http://www.ranchoalamitoshs.com

Governance Criterion

The governing board (a) has policies and bylaws that are aligned with the school’s purpose and
support the achievement of the schoolwide learner outcomes and academic, college, and
career standards based on data-driven instructional decisions for the school; (b) delegates
implementation of these policies to the professional staff; and (c) monitors results regularly and
approves the single schoolwide action plan and its relationship to the Local Control and
Accountability Plan.

Indicators with Prompts
Governing Board and District Administration
A2.1. Indicator: The district policies and procedures are clear regarding the specific duties and
roles of the governing board and district administration in their relationship to the school and
staff.
A2.1. Prompt: Determine the clarity of board policies and procedures regarding the roles of the
board and district administration, including supporting the school’s vision, mission, schoolwide
learner outcomes, monitoring student progress, engaging parent and community participation
in site governance, implementing complaint procedures, and reviewing program effectiveness
in alignment with the district LCAP requirements.

Findings

The district, board of education, and Rancho provide
a variety of ways to ensure that district policies and
procedures are clear. They include the following:
● Board policies are on Share Point through the

Supporting Evidence

1. GGUSD website:
http://www.ggusd.us
2. Meeting minutes from
board are posted on
GGUSD website
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●

●
●
●

district website.
Board meetings are held twice a month
ensuring all decisions made are aligned with
the LCAP
The Williams Act is posted in each classroom
SPSA are reviewed annually with LCAP
Rancho’s Mission and Vision Statement is
posted in each classroom

3. Postings in classroom.

Understanding the Role of the Governing Board
A2.2. Indicator: There is clear understanding about the role and responsibilities of the governing
board and the professional staff.
A2.2. Prompt: Determine the extent to which there is clear, sustainable understanding regarding
the relationship between the governing board and the professional staff.
Findings

There is well defined cohesion between the district,
board of education, and Rancho’s vision, mission,
and SLOs. Rancho operates under a Single Plan for
Student Achievement (SPSA) that is in alignment
with the district LCAP. The SPSA includes general
goals and an overview of student outcome data.
Department chairs review and revise action steps
based on students’ needs during their monthly
Leadership Team meetings. Then SSC reviews and
approves the SPSA; the document is then passed on
to district leaders and eventually to the board of
education for final approval. When implementation is
ready for action, the SPSA outlines the direction that
Rancho will follow into the future, and it is the
intention of the district, as well as the board of
education, that the SPSA be the guiding plan for
Rancho.

Supporting Evidence

1. Board meeting minutes
are posted on district
website.
2. SSC meeting minutes
3. SPSA
4. LCAP
5. Leadership Team agenda
and minutes

Governing Board and Stakeholder Involvement
A2.3. Indicator: Parents, community members, staff and students are engaged in the
governance of the school.
A2.3. Prompt: Evaluate the ways the school community and parents are a) informed as to how
they can participate in the school’s governance and b) engaged in the governance of the
school through their participation on the School Site Council, ELAC, district LCAP committees
and other advisory or shared decision-making groups that provide guidance or direction to the
school.
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Findings

The board of education meets every other Tuesday
and openly invites everyone to attend their
meetings. The board of education reminds the
Garden Grove public that everyone is encouraged to
participate in the district as the school belongs to the
community. The meeting schedule is posted on the
district website in addition to meeting minutes from
every school board meeting.
Other governing bodies that meet at Rancho include
the English Language Advisory Committee (ELAC),
Faculty Advisory Committee (FAC), School Site
Council (SSC), Leadership Team and PTSO. SSC
contains 3 parents, at least 3 students, 1 principal, 1
staff member, and 4 teachers. ELAC is made up of
parents of English Learners who work with the
principal to examine English Learner programs,
school policies, events, activities, and future plans.
The members of the SSC are elected by their peers
every other school year. The PTSO is made up of
volunteers parents, teachers, and students. The
Leadership Team makes decisions for the school,
including electing department chairs.

Supporting Evidence

1. GGUSD website
a. Meeting minutes
b. Calendar
c. Policies
2. Rancho’s website
3. SSC, ELAC, FAC,
Leadership Team and
PTSO meeting agendas
and minutes
4. Ballots for SSC, ELAC,
FAC and Department
Chairs
5. School Messenger
invitation to parents

The district disseminates school board meeting
discussions regarding the LCAP through electronic
means, and the principal verbally communicates
with staff. Additional information is shared through
the website, School Messenger, emails, staff
meetings, Leadership Team meetings, and the FAC.
Board’s Evaluation/Monitoring Procedures
A2.4. Indicator: There is clarity of the evaluation and monitoring directed by the governing
board and carried out by the district administration.
A2.4. Prompt: Determine the degree to which there are evaluation and monitoring procedures
conducted by the district administration and reported to the governing board, including the
annual LCAP assessment of district goals and the Eight State Priorities, the review of student
performance toward career and college readiness, assessment of overall school programs and
operations, and the fiscal health of the school.
Findings

District leaders and the school board monitor and
evaluate Rancho’s performance, overall programs,
and fiscal health by addressing and discussing the

Supporting Evidence

1. LCAP
2. Board meeting minutes
3. Faculty Mtg./ PD
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data related to the Eight State Priorities. Ongoing
communication through principal meetings with
district leaders and Rancho’s Leadership Team and
faculty meetings ensure the conditions that allow
Rancho to meet these priorities.
Complaint and Conflict Resolution Procedures
A2.5. Indicator: The established governing board/school’s complaint and conflict resolution
procedures as they apply to the school’s stakeholders are effective.
A2.5. Prompt: Evaluate the effectiveness of the established governing board/school’s complaint
and conflict resolution procedures, including the ways the complaint procedures are
communicated to parents.
Findings

The school board and district leaders approved a
uniform complaint procedure that is consistent with
state law. A multi-language memo was sent out to the
community detailing the policy regarding complaint and
resolution procedures.
The FAC works with the principal to resolve
schoolwide issues.

A3.

Supporting Evidence

1. Outline of procedures
are available at the
District office upon
request.
2. The complaint and
resolution procedures is
available on the district
website
3. FAC through GGEA

Leadership: Continuous Planning and Monitoring Criterion

Based on student achievement data, the school leadership, parent/community, and staff make
decisions and initiate activities that focus on all students achieving the schoolwide learner
outcomes and academic, college, and career standards. The school leadership and staff
annually monitor and refine the single schoolwide action plan and make recommendations to
modify the LCAP based on analysis of data to ensure alignment with student needs.

Indicators with Prompts
Broad-Based and Collaborative
A3.1. Indicator: The school’s broad-based, collaborative planning process is a continuous
improvement cycle that a) assesses data to determine student needs, b) collaboratively
determines and implements strategies and actions and c) monitors results.
A3.1. Prompt: Determine the effectiveness of the continuous school improvement planning
process to ensure that it is broad-based, collaborative and fosters the commitment of the
stakeholders.
Findings

Rancho Alamitos High School’s planning process is
broad-based, collaborative, and engages the

Supporting Evidence

1. SPSA
2. School Site Council
Agendas and minutes
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commitment of all stakeholders including the staff,
students, and parents. The Single Plan for
Schoolwide Action (SPSA) is derived from
disaggregated analysis of multiple student
performance data including API scores, CST results,
and CELDT results. With the implementation of
common core, the results from the SBAC has and
will be used to continuously improve the school
planning process.

3. Staff meeting minutes
4. Department meeting
minutes
5. Leadership Team
minutes

The SPSA progress is monitored by tracking student
performance, continuous assessment (both formal
and informal), and ongoing analysis of student
achievement data. This is combined with a broad
scope of intervention activities focused on increasing
learner outcomes. The SPSA revision process
engages representatives from multiple stakeholder
groups and advisory committees.
The SPSA is updated each year by the Leadership
Team, which includes representation of all academic
departments as well as athletics and counseling and
is approved by the school site council.
Single School Plan for Student Achievement Correlated to Student Learning
A3.2. Indicator: The school’s Single Plan for Student Achievement (SPSA) is directly correlated to
and driven by the analysis of student achievement data.
A3.2. Prompt: How do staff ensure that the analysis of student achievement of the critical learner
and college- and career-readiness needs, schoolwide learner outcomes, and academic and
career-readiness standards are incorporated into the SPSA and impact the development,
implementation, and monitoring of the SPSA and the LCAP?
Findings

The SPSA is modified annually by evaluating
student performance, assessment, and ongoing
analysis of student achievement data combined
with a broad scope of intervention activities
focused on increasing learner outcomes. At
Rancho, the content is modified via the Leadership
Team. The principal then approves revisions and
submits the final draft.
Rancho effectively allocates the resources to
implement ongoing, new, and expanding programs
such as intensive interventions, targeted group
interventions, and school-wide systems to ensure

Supporting Evidence

1. Illuminate
a. Benchmark
b. CELDT Data
2. Collab. Focus Sheets
a. D-F Rate
3. Intervention
a. Credit Recovery
b. Academy
4. District Matrix (Excel doc.)
a. Done by counselors
5. Student Survey
6. Grade Conference
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that our critical learners are addressed. These
allocations are aligned with the SPSA and LCAP.
Staff Actions/Accountability to Support Learning
A3.3. Indicator: The school leadership and staff demonstrate shared decision-making,
responsibility, and self-reflection on actions and accountability for implementing practices and
programs that support student learning.
A3.3. Prompt: Determine the effectiveness of the processes and procedures for involving staff in
shared decision-making, responsibility, and self-reflection on actions and accountability to
support student learning throughout all programs.
Findings

Rancho has provided opportunities for staff to
participate in peer observations both cross-curricular
and within departments. Feedback from these
observations are then used to determine best practices
and improve pedagogy. In addition, collaboration time
is used to determine students’ needs. Data from
benchmark results are used to determine the
effectiveness of quarter pacing and the level of
proficiency. CELDT data provides teachers information
used to help scaffold lessons. The data from the SBAC
provides information regarding prior knowledge. This
and grades are used to monitor progress. During
collaboration, data is used to make decisions to support
student learning

Supporting Evidence

1. Leadership team
meeting minutes
2. Faculty meeting
minutes
3. FAC Program
4. EOS student/ teacher
survey
5. School climate survey
6. Collaboration Focus
sheets
7. Consult meeting
agenda

Teachers have the opportunity to participate in district
consults and make decisions about textbooks and
pacing.
Rancho’s counseling team regularly reviews the
percentage of students who are meeting a-g
requirements. Counselors also meet with students
individually to make sure they are on track for
graduation and their post secondary plans. Counselors
pull out the freshmen and sophomores in small groups
to provide support in the a-g requirements. Juniors and
seniors meet individually with their counselor to make
sure their a-g courses are met.
Internal Communication and Planning
A3.4. Indicator: The school has effective existing structures for internal communication, planning,
and resolving differences.
A3.4. Prompt: Evaluate the effectiveness of the existing structures for internal communication,
planning, and resolving differences among the staff or administration.
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Findings

There are several reasons the current structure for
internal communication, planning, and resolving
differences is effective. The SSC and PTSO contain
elected members who represents a variety of
stakeholders, including parents, teachers, classified
staff, and administrators. These groups encourage
productive discussions and consensus-buildings to
address any conflicts. The Faculty Advisory Committee
(FAC) are elected staff members who meet with the
principal quarterly to examine schoolwide issues and
examine faculty concerns and any other problems that
have occurred. The meeting minutes are then emailed
to all staff members. The Garden Grove Education
Association (our teacher’s union), also provides
support and assistance if and when resolutions cannot
be resolved at the site level.

Supporting Evidence

1.
2.
3.
4.

Strategic Plan Survey
FAC mtg. Minutes
Self-Study
Anti-Bullying Online
Compliance Training

Most internal communication is done through email,
but School Messenger is sometimes used to send out
important messages. Every Friday, the Athletic
Secretary, sends out the weekly calendar detailing the
most important information about the upcoming week.
Twice a month, teachers meet in departments and
collaborate with each other. These collaborations are
led by department chairs, and staff discusses pacing
guides, curriculum, and other department related
issues.

A4.

Staff: Qualified and Professional Development Criterion

A qualified staff facilitates achievement of the student academic standards and the schoolwide
learner outcomes through a system of preparation, induction, and ongoing professional
development. There is a systematic approach to continuous improvement through professional
development based on student performance data, student needs, and research.

Indicators with Prompts
Qualifications and Preparation of Staff
A4.1. Indicator: The school has procedures to ensure that staff members are qualified based on
staff background, training, and preparation.
A4.1. Prompt: Evaluate the procedures to ensure all staff members in all programs, including
online instruction, are qualified for their responsibilities based on employment policies and
practices, staff background, training, and preparation.
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Findings

The hiring process begins from the Garden Grove
Unified School District personnel department, where
candidates are screened to ensure that prospective
teachers are highly-qualified and teach within their
credentialed area. Potential classified employees also
go through a district screening process. The potential
candidates are then sent to the school sites where the
principal and the department chairs interview the
candidates.
Classified staff members start with paper applications
and then go through the screening process at the
district. A panel interview is performed with the
prospective staff members. The last step of the
process is interviewing at the school site or at the
district. Once hired, staff members continue with
ongoing training based on district and school
determinations. Instructional Aides (IAs) and Intensive
Behavioral Aides (IBAs) also go through the same
classified hiring process. They all start with an initial
training and continue with ongoing training when
needed.

Supporting Evidence

1. PD agendas and signins
2. Highly Qualified teacher
list
3. District hiring
procedures for highly
qualified teachers
4. Teacher evaluations
5. Pay scale step and
years
6. Sign-in sheets from
meetings at school

Once hired, teachers continue with their professional
growth by attending trainings and professional
development relevant to their teaching field and any
extra curricular activities (BTSA/NTSP).
The process of hiring all staff provides for a safe
learning environment for all students.
Staff Assignment and Preparation
A4.2. Indicator: The school has a process to assign staff members and provide appropriate
orientation for all assignments, including online instruction and focused programs, to maximize
the expertise of the staff members in relation to impact on quality student learning.
A4.2. Prompt: Evaluate the process to assign staff members and provide an appropriate
orientation process, including online instruction and focused programs, to maximize the expertise
of all staff members in relation to impact on quality student learning.
Findings

At the district level, all newly hired teachers attend the
New Teacher Support Program (NTSP) monthly.
During year 2-3 of teaching, all teachers go through
the district-mandated induction program formerly
known as Beginning Teacher Support and
Assessment (BTSA) to provide additional support.

Supporting Evidence

1. Calendar Site/ District
New Teacher meetings
2. Induction program
3. District pacing guides
4. PD agendas and signins
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Teachers in the induction program are assigned a
mentor teacher to provide support for the first few
years of employment. Newly hired special education
teachers also attend a new teacher training specifically
for teachers credentialed in special education. At
Rancho, newly hired teachers also attend a monthly
New Teacher meeting with the principal. Monthly
professional development opportunities are provided
on and off campus.
Building the master schedule is cooperative with input
from department chairs, and assignments are based
primarily on decreasing student class conflicts to
maximize access to appropriate program electives.
Appropriate pacing guides, common assessments,
and general guidelines to new and veteran teachers
are provided by department chairs.
When departments are required to participate in
specialized trainings, they are supported by the
administrative team.
Guidance counselors provide APEX orientation to
teachers who choose to teach those classes.
Defining and Understanding Practices/Relationships
A4.3. Indicator: The school implements a clear system to communicate administrator and faculty
written policies, charts, and handbooks that define responsibilities, operational practices,
decision-making processes, and relationships of leadership and staff.
A4.3. Prompt: Evaluate the system used to communicate administrator and faculty written
policies, charts, pacing guides and handbooks that define responsibilities, operational practices,
decision-making processes, and relationships of leadership and staff. Determine the degree of
clarity and understanding of these by administration and faculty.
Findings

Rancho effectively communicates written policies in a
variety of ways.
To ensure effective communication between
administrator and faculty, the principal sends out an
updated welcome back/opening letter during the
summer. Included in the letter are changes that
occurred on campus and among the faculty. Attached
to the letter is the school-wide calendar and the

Supporting Evidence

1.
2.
3.
4.
5.

Summer update letter
RAHS website
Teacher’s website
Dist. Pacing Guide
Faculty Handbook
(Padlet)
6. School Messenger
Reports
7. Sign-in sheets from
parent events
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teaching schedule for each teacher. In addition, at the
first faculty meeting of the school year, teachers
receive information such as the procedures for the first
week of school, another copy of the school-wide
calendar, changes in school policies, health and
compliance information, and upcoming events. Rancho
also ensures that all staff are educated in district and
state policies including fire safety, on campus active
shooter, suicide prevention, first aid, and child
endangerment. Staff members review the materials
and are tested on the most important information.
Emails are also used for quick communication.

8. Sign-in sheets from
faculty meetings

Monthly faculty meetings are another source to provide
in-depth communication between all faculty and
administrators. During these meetings, emergency
procedures are relayed to all staff members. Part of
these procedures require a red emergency folder to be
placed in a noticeable location in the classroom.
Instructional plans such as district pacings, textbooks,
and other district required curriculum are handled
within content specific departments. These typically
come from the department chair, and are discussed
during collaboration.
Support of Professional Development/Learning and Measurable Effect on Student Learning
A4.4. Indicator: The school effectively supports professional development/learning with time,
personnel, material, and fiscal resources to facilitate all students achieving the academic,
college- and career-readiness standards, and the schoolwide learner outcomes.
A4.4. Prompt: Determine the effectiveness of the professional development support, time and
resources to meet the needs. To what measurable effect have the professional development/
learning activities, including coaching and mentoring, had on student learning.
Findings

Rancho Alamitos closely examines the
performance of historically underperforming
demographic groups with the data from the CSTs
or SBAC. This review of data provides assistance
in modifying or improving instructional practices
and strategies.
The process of looking at data is also used to
determine the professional development that
occurs at the site. The majority of PD occurs at the
district level; however, school sites are given at

Supporting Evidence

Google Classroom PD
o Teaching Apps
o As an LMS
o Technology
2. Superweek minutes/
agenda
3. PD Calendar
4. District Department Chair
meeting.
1.
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least two professional development days that are
site specific. Leadership and administrative teams
makes the decisions based on data, student
learning goals, and input from staff members.
Due to the collaborative culture of the school, the
administrative and leadership teams perform
ongoing classroom observations with the focus of
students’ academic success. They bring this
feedback to discuss the implementation of
professional development and to plan future PDs.
District K-12 professional developments calendars
are provided monthly via email. The PDs are
either on or off campus.
Supervision and Evaluation
A4.5. Indicator: The school implements effective supervision and evaluation procedures in order
to promote professional growth of staff.
A4.5. Prompt: How effective are the school’s supervision and evaluation procedures?
Findings

Each teacher at Rancho is evaluated by the
administrative team. Temporary staff are evaluated
yearly, permanent staff employed less than 10 years
are evaluated every other year, and permanent staff
with more than 10 years of experience are evaluated
every 5 years. After each evaluation, members of the
administrative team provide written and verbal
comments, suggestions, and/or recommendations. If
the evaluation is unsatisfactory, staff members are
then placed in the Peer Assistance Review (PAR)
program to help improve their performance. This
process of evaluation is used to ensure that all staff
continues to meet the school’s vision, mission, student
learning outcomes, and that all state standards are
met.

Supporting Evidence

Dist. Teacher Evaluation
Peer Assistance and
Review (PAR)
3. TOSA Co-Plan/ CoTeach
4. Admin. Classroom visits
1.
2.

The administrative team performs ongoing classroom
visits to provide teachers with feedback via email, in
person, or as a written note. In addition, ongoing
support is provided by site TOSAs (Teacher On
Special Assignment).
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A5.

Resources Criterion

The human, material, physical, and financial resources are sufficient and utilized effectively and
appropriately in accordance with the legal intent of the program(s) and LCAP to support
students in accomplishing the academic standards, the college- and career-readiness
standards, and the schoolwide learner outcomes.

Indicators with Prompts
Allocation Decisions and Their Impact
A5.1. Indicator: There is a relationship between the decisions about resource allocations, the
school’s vision, mission, the schoolwide learner outcomes, the critical learner needs, the district’s
LCAP and the Single Plan for Student Achievement (SPSA), the academic standards, and the
college- and career-readiness standards. The school leadership and staff are involved in the
resource allocation decisions.
A5.1. Prompt: Evaluate the extent to which the resources are allocated to meet the school’s
vision, mission, the schoolwide learner outcomes, the critical learner needs, the student needs
identified in the district LCAP and the SPSA, the academic standards, and the college- and
career-readiness standards. Determine the extent to which leadership and staff are involved in
the resource allocation decisions. What impact has the process for the allocation of resources
made on student learning?
Findings

Staffing occurs at the district level, but Rancho carries
out the details of the interviewing and selection
preferences. Once it reaches the site level, the principal
and department chair participate in this process.
In regard to financial resources, decisions are based
first on the LCAP and SPSA and then on site-based
priorities. The academic standards and college/career
readiness standards are embedded in the SPSA, which
helps drive the decisions made at the district and site
levels. In addition, the school’s vision, mission, and
schoolwide learner outcomes align with the SPSA and
LCAP. Decisions are driven by the school’s data and
student learning needs, which then allows the School
Site Council and Leadership Team to decide where
resources are allocated.

Supporting Evidence

1.
2.
3.
4.

LCAP
SPSA
Site Council
Leadership Team
minutes
5. Department budgets
6. Purchase orders

Teacher and department requests are based on
instructional needs and submitted to the SSC.
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Practices
A5.2. Indicator: There are processes operating in relationship to district practices for developing
an annual budget, conducting an annual audit, and at all times conducting quality business
and accounting practices.
A5.2. Prompt: Evaluate the effectiveness of the school’s processes in relationship to district
practices for developing an annual budget, conducting an annual audit, and at all times
conducting quality business and accounting practices, including protections against
mishandling of institutional funds. (Note: Some of this may be more district-based than schoolbased.)
Findings

The Local Control Accountability Plan is a fairly new
system that has been implemented at the district. The
goals and plans presented in the LCAP reflect the
priorities and values of the district and Rancho.

Supporting Evidence

1. LCAP Plan
2. SPSA
3. District internal audit

The district provides the principal with a budget based
on the available funding. Depending on the type of
funding, the principal will give a certain percentage to
each department where they will collaboratively decide
how the funds will be dispersed. Although the principal
makes final decisions, she does consider the
recommendations of all stakeholder groups.

Facilities
A5.3. Indicator: The school’s facilities are adequate to meet the students’ learning needs,
support the educational program (i.e., accomplish the vision, mission, and the schoolwide
learner outcomes) and are safe, functional, and well-maintained.
A5.3. Prompt: Determine the extent to which the facilities enable the school to maintain a
learning environment to meet the educational health and safety needs of students.
Findings

During the past three years, Rancho has gone through
the process of modernization. All classrooms and
administrative offices have been updated with current
heating and AC units.
Technology is accessible for all students and faculty on
campus. Each core-subject teacher has a class set of
chromebooks for their students. All classrooms, with the
exception of AutoTech and PE, have projectors and
ELMOs and 25 classrooms have interactive projectors
to enhance teacher’s instruction and student learning.

Supporting Evidence

1. Modernization
2. Measure A (Measure
P passed November
2016)
3. Title I funds
4. ADA compliance on
bathrooms
5. Air conditioned
cafeteria
6. Heat/AC classrooms
7. Security staff list
8. Custodial cleaning
schedule
9. Health office
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Facility Upgrades:
New and more fire alarms have been added, buildings
and surrounding facilities have been made ADA
accessible (parking spaces and restroom and shower
stalls), doors and hardware allow safe access. Electrical
upgrades have been made to accommodate more
technology use in the classrooms. Drought-tolerant
landscaping conserves water and improves the
aesthetics of the campus. Tinted-safety windows, that
do not open, help with insulation and security.
Athletic facilities:
Soccer, baseball, football, track and field, and black top
facilities have had various upgrades. ADA upgrades
were added to the locker rooms along with the
relocation of lockers. Both gyms received new lighting.

1.
2.
3.
4.
5.
6.

Fire Life Safety
ADA access
HVAC in classrooms
Doors and hardware
Electrical upgrades
Drought Tolerant
Landscaping
7. Tinted Safety windows
1. New drainage and
new location for the
soccer field
2. New irrigation and sod
for varsity baseball
field
3. Football field
reseeded
4. Track graded
5. New jump pit and
sand
6. New high jump
facilities
7. Black top facilities
resurfaced
8. ADA upgrades to
locker room
9. New lighting upgrades
to gym
10. New athletic attendant
and PE offices
(relocated and
upgraded)
11. Relocation of lockers
12. New shower facilities,
including an ADA
shower stall.
1. Work schedules

Our security staff is well-integrated to the campus and
culture. There are currently 5 security staff members
who are on campus with rotating coverage from 7:30am4:00pm.
1. Work schedules
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The custodial staff works effectively to maintain a clean
and operational campus with open communication to
support staff and student needs.
A part-time nurse and health technician are on staff to
provide daily assistance with student health needs. The
nursing staff conducts annual vision and hearing exams.
The office staff assists when necessary.

1. Nurse is on campus
three full days a week
2. Health technician is on
campus part-time five
days a week

Instructional Materials and Equipment
A5.4. Indicator: The policies and procedures for acquiring and maintaining adequate
instructional materials and equipment, such as textbooks, other printed materials, audio-visual,
support technology, manipulatives, and laboratory materials are effective.
A5.4. Prompt: Evaluate the effectiveness of the policies and procedures for acquiring and
maintaining adequate instructional materials and equipment, such as technology tools and
software, the support systems for technology, software, textbooks, other printed materials, library
media resources, manipulatives, and laboratory materials for instruction including online.
Findings

The district provides an IT help desk and Aeries
support to assist teachers with technology
problems, professional development for teachers,
and replacement or upgrade of computer hardware
and software as needed. Rancho has one full-time
and one part-time Technology Support Person who
provides daily assistance, as well as an
administrator who maintains the school’s website.
Specific requests are processed and completed in a
timely manner at both the district level and school
site.

Supporting Evidence

1. IT Help Desk contact info
(district)
2. Help Desk Support Ticket:
www.ranchohelpdesk.freshdesk.
com

3. Tech office and work
schedule
4. Library
5. List of Tech. Lead
Teachers

Rancho has a School Account Technician who
ensures that students and teachers have necessary
textbooks and curricular materials. In addition, our
librarian provides up-to-date materials (i.e. books
and magazines) and supports the library computer
lab.
Rancho is equipped with site licenses and
technology support to allow teachers to incorporate
technology into their classrooms. There is one
teacher on campus who has been appointed as
Technology Lead Coordinator to provide
computer/technological support.
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Department budgets allow for classroom
consumables, lab supplies, manipulatives, and
demonstration materials.
During the school year, an online inventory
checklist is maintained by the school’s IT staff. The
checklist is a location verification of technologyrelated items, and teachers are encouraged to
verify the list at the end of the school year.
Well-Qualified Staff
A5.5. Indicator: Resources are available to enable the hiring, nurturing, and ongoing professional
development of a well-qualified staff for all programs such as online instruction and college and
career.
A5.5. Prompt: Determine if the resources are available to hire, nurture, and provide ongoing
professional development for a well-qualified staff. Include specifics if online, IB, and/or college
and career preparation programs are in place.
Findings

The hiring process typically begins with the personnel
department at the district office where candidates are
screened to ensure that they are well-qualified. The
candidates are then sent to school sites to be interviewed
by campus stakeholders.
At the district level, all newly hired teachers attend the
New Teacher Support Program (NTSP) monthly. During
years 2-3 of teaching, all teachers go through the districtmandated Induction Program formerly known as
Beginning Teacher Support and Assessment (BTSA) to
provide additional support. At Rancho, newly hired
teachers also attend a monthly “New Teacher” meeting
with the principal. Monthly professional development
opportunities are provided on and off campus.

Supporting Evidence

1. Agenda for Onsite and
NTSP meetings
2. 7-12 PD calendar
3. Math and ELA Training
Agendas
4. College Board
conferences/webinars,
college presentations
(ex. Private University
presentations,
community college
presentations) and
financial aid
conference/webinars
5. Super Week PD
schedule

Counselors attend ongoing professional development to
ensure that students are college and career ready. They
attend CSU and UC college conferences, College Board
conferences/webinars, college presentations (ie. private
university presentations, community college
presentations), financial aid conferences/webinars, and
monthly professional development.
During the 2015-2016 school year, all math teachers
were provided district training in the Irvine Math Project
(IMP) to ensure students’ success as we transition to the
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Common Core standards. Currently all ELA teachers are
attending quarterly training for the newly adopted
textbooks and accompanying pacing guides. In addition,
we have teachers who attend trainings for the AP and
AVID programs. Attending these trainings allows
enhancement of teaching practices.
Super Week provides opportunities for all teachers to
acquire training in a variety of different strategies, tools,
and resources.
Long-Range Planning
A5.6. Indicator: The district and school’s processes for regularly and effectively aligning the Local
Control Accountability Plan (LCAP) with site resource decisions ensures the continual availability
and coordination of appropriate funds to support students’ achievement of the critical learner
needs, the academic standards, college- and career-readiness standards, and the schoolwide
learner outcomes.
A5.6. Prompt: Evaluate the effectiveness of these processes.
Findings

The district and Rancho have an efficient process for regular
examination of a long-range plan to support student
achievement. Implementation through the single school plan
and ongoing projects of the district department of 7-12
instruction support students’ achievement of the critical learner
needs, the academic standards, college-and-career-readiness
standards, and the schoolwide learner outcomes. These
decisions are aligned with LCAP and site budgeting.

Supporting Evidence

1. District policies
2. SSPA
3. Leadership
Team release
days
4. Professional
development
5. TOSA support
6. Induction
program
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ACS WASC Category A. Organization: Vision and Purpose,
Governance, Leadership, Staff, and Resources:
Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in
Category A are being met.
Include comments about the degree to which these criteria impact the school’s ability to address
one or more of the identified critical learner needs (Chapter III).
Summary (including comments about the critical learner needs)

Rancho Alamitos High School effectively communicates and collaborates with teachers,
staff, students, and stakeholders in a variety of ways such as emails, School
Messenger, the school website, the school marquee, and meetings. Rancho Alamitos
High School has a clearly stated mission and values which are aligned to the district
vision and mission. The mission was created with input from all stakeholders and is
based on current educational research and the belief that all students need to be
prepared for success in a variety of post secondary pathways.
The Leadership Team continuously monitors our SPSA and makes instructional and
operational decisions according to data. Our qualified and credentialed staff are
exposed to professional development based on the needs of our critical learners. The
Leadership Team and staff review and analyze data annually to address how to support
the entire student body with an emphasis on English Language Learners.
In recent years, Rancho Alamitos High School has undergone modernization that
provided facilities upgrades and more technology access which supports the college
and career readiness of our students.
Prioritize the strengths and areas for growth for Category A.
Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and Resources:
Areas of Strength

● Shared decision making responsibility/accountability between the school site and
the district
● Access to technology increased: Chromebook carts are available in all core
classes and increased Wi-Fi
● Hiring process and staff development that is guided by the district for all staff
members.
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Category A: Organization: Vision and Purpose, Governance, Leadership and Staff, and
Resources: Areas of Growth

● Improve communication and build relationships among community stakeholders
● More technology trainings to effectively integrate technology into the curriculum
in order to enhance the learning process.
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B. Curriculum
*Gene Martin
*Marybeth McGowan
Michael Greer
Kevin Mills
Alma Vieyra
Kathy Reyes
Tom Chau
Corinne Ingalla
Kathleen Nash
Detra Gunn
Kelli Colombo
Bill Welter
Bridget Lockhart
Cherine Ghabour
Sylvia Duran
Victor Bui
Tracey Pham
Susan Richardson
Sterling Richardson
Cindy Enright
James Rasmussen

ELA
Science
Social Science
Social Science
World Language
World Language
Math
Math
SPED
SPED
SPED
ELA
ELA
Art
ROP
Guidance
Clerical
Clerical
Technology
Custodial
Security (20)
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Category B: Standards-based Student Learning: Curriculum
Based on the criteria in each category:
1. Review what currently exists based on the ACS WASC/CDE criteria and indicators. Online
schools, or schools that have online components, should incorporate responses to the
iNACOL standards listed below the correlated ACS WASC/CDE criteria.
2. Evaluate the current program’s effectiveness based on the ACS WASC/CDE criteria and
indicators. Use the analytical prompts to summarize the findings and evidence.
Note: In some areas additional prompts have been inserted to emphasize the analysis related to
online instruction.
3. Support responses with analyzed, observable evidence. (See the list of areas to analyze
and examine.)
Note: Observable evidence includes a) examination of student work, b) observations of students
engaged in learning and other aspects of the school program, c) student interviews, d)
examination of hard data and information, and e) other observations/interviews/discussions.
4. The responses that include findings and evidence for each criterion within Categories A–E
will form the basis of Chapter IV of the Self-Study report.
At the end of each category, provide an overall summary that includes comments about the
school’s ability to address one or more of the identified critical learner needs.
Develop a list of aligned strengths and growth areas for each category of ACS WASC/CDE criteria
(Categories A–E).

B1. Rigorous and Relevant Standards-Based Curriculum Criterion
All students participate in a rigorous, relevant, and coherent standards-based curriculum that supports the
achievement of the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes. Through standards-based learning (what is taught and how it is taught),
these are accomplished.

Indicators with Prompts
Current Educational Research and Thinking
B1.1. Indicator: The school uses current educational research related to the curricular areas to maintain
a viable, meaningful instructional program that prepares students for college, career, and life.
B1.1. Prompt: Evaluate how effective the school uses current educational research related to the
curricular areas to maintain a viable, meaningful instructional program for students.
Findings

Supporting Evidence

The instruction program at Rancho Alamitos High School
is primarily determined by GGUSD. Course curriculum
and pacing guides are developed by GGUSD in
cooperation with a teacher consult, which includes
members of the Rancho Alamitos faculty and is
disseminated to the schools for implementation. Current
educational research drives most curriculum decisions.

District courses and
curriculum
Pacing guides
Courses aligned to state
standards

The course curriculum for ROP classes comes from the
Orange County Department of Education.
The ERWC program is designed by the California State
University system to prepare students to enter a college

ROP classes (Curriculum
from OCDE)
ERWC intro PowerPoint,
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level writing class without having to complete a remedial
class in college.

ERWC curriculum binders,
modules (handouts), EAP
results

There are senior level ERWC classes and multiple
ERWC modules used in freshmen through junior classes.
The English department has recently implemented the
new state standards that were developed by the National
Governors Association Center for Best Practices (NGA
Center) and the Council of Chief State School Officers
(CCSSO). They have also adopted new textbooks
(designed based on current educational research) that
are being used for the first time this year. The Special Ed
department has also implemented the new state
standards for students receiving English instruction in the
Mild to Moderate program. This includes the adoption of
new, state approved texts for reading intervention based
on current educational research.
The Math department has recently implemented the new
state standards that are based on current educational
research and are in the second year of using newly
adopted textbooks (designed based on current
educational research). The district recently adopted the
Irvine Math Project (IMP) which is a collection of realworld activities, critical thinking problems, and math
tasks. Most Algebra 1 and Geometry teachers
supplement with this program. This is part of a grant with
UC Irvine.

The Science department is transitioning to new state
standards (NGSS) that are based on current educational
research and were developed by the National
Association for the Advancement of Science.
All AP course outlines must be submitted to the College
Board for verification. The outlines must meet the current
curriculum requirements for that course to be approved.
AP course requirements are determined by the College
Board based on nationwide collaboration between
college and high school curriculum experts.

English textbook pilot and
adoption
Share Point (district
resources)

Math textbook adoption
based on common core
standards. IMP activities
and math tasks included in
lessons.

Collaboration summaries for
science

AP syllabuses

The Social Science department uses district pacing
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guides and state standards to guide instruction. World
History and US History use the SHEG (Stanford History
Education Group) website as a resource for primary
source documents and student resources. These
resources were compiled by researchers from Stanford
and George Mason Universities with a grant provided by
the US Department of Education.

SHEG (Stanford History
Education Group) (Historical
thinking and writing)

The other departments are using state standards that are
State Standards for each
based on education research that was current when
discipline
those standards were published, and will be
implementing new state standards (based on current
educational research) as they become available.
Academic and College- and Career-Readiness Standards for Each Area
B1.2. Indicator: The school has defined academic standards and college- and career-readiness
standards for each subject area, course, and/or program.
B1.2. Prompt: Determine the extent to which there are defined academic standards and college- and
career-readiness standards for each subject area, course, and/or program that meet state or
national/international standards and, where applicable, expectations within courses that meet the UC “ag” requirements. (This includes examination of the annual submission of course syllabus approval to UC
for all AP courses. Verify that the facility requirements for "wet labs" are met for all lab science courses.)
Findings

Supporting Evidence

The school has defined academic standards and collegeand career-readiness standards for each subject area,
course, and/or program.
The English and Math departments have adopted and
implemented the new state standards which are based
on college and career readiness standards. There are
new literacy standards embedded in the new Science
and Social Science standards (which are based on the
college-and-career-readiness standards)
GGUSD has developed pacing guides that teachers
follow. These guides stipulate implementation of the
college and career readiness standards under the new
state standards.
All AP courses follow the college board course outlines.
AP teachers have to submit a syllabus to the college
board for approval. These courses are renewed each
year.

Teacher lesson plans
Student work based on
those lesson plans.

District pacing guides,
provided to all teachers in
written and/or electronic
format.
AP course outlines
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The Science department is transitioning to new state
standards and teachers are also implementing literacy
standards. Eight of the ten science designated
classrooms meet facility requirements for “wet labs.”
The Physical Education department implements the
California state standards, and all 9th grade classes
follow the FITNESSGRAM performance guidelines. All
9th grade results are reported to the state.
Semester long ROP courses are transitioning to yearlong
ROP records
courses in order to meet a-g requirements. Some ROP
classes are collaborating with local community colleges
and businesses to establish pathways that lead to
certificate programs.
Out of the 151 courses offered at Rancho, 80 meet a-g
a-g course matrix
requirements. The majority of the 71 courses that do not
meet a-g requirements are special education classes, PE
classes, ELD classes, and support classes (such as
AVID and Academy). Also, 3 out of our 15 ROP classes
meet a-g requirements (ROP Graphic Design, Graphic
Design 2, and ROP Culinary Arts).
B1.2. Additional Online Instruction Prompts: Evaluate the extent to which the online
curriculum/courses consistently meet state academic standards. Determine if there is effective integration
of outsourced curriculum into the program.
Findings

Supporting Evidence

Online curriculum/courses meet state academic
standards.

Course outlines and
syllabuses

Online Health curriculum was developed by GGUSD
based on current state standards. The program is
implemented across the district.
Online Economics and Online Civics curriculum was
developed by GGUSD based on the current state
standards. The program is implemented across the
district.
APEX is a credit recovery online course. Curriculum for
the program is purchased from a GGUSD approved
outside source.
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Congruence
B1.3. Indicator: There is congruence between the actual concepts and skills taught, the academic
standards, the college- and career-readiness standards, and the schoolwide learner outcomes.
B1.3. Prompt: Evaluate the extent to which there is congruence or consistency between the actual
concepts and skills taught, the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes.
Findings

Supporting Evidence

There is great consistency between the actual concepts
and skills taught, the academic standards, the collegeand career-readiness standards, and the schoolwide
learner outcomes. Course outlines and pacing guides
are developed by the district (through a consult of
teachers from every school) that align the state
standards with the lessons being taught in the
classroom. Collaboration time is used by departments to
develop common standards-based assessments and
common lessons that align to the state standards and
pacing guides.

Benchmarks
Standards-based tests
(summative assessments)

The English department uses grade level standardsbased common assessments and implements the district
developed pacing guide and benchmark assessments.
In addition, the ERWC classes use standards-based
common assessments.
The Math department follows district pacing guides and
implements common final exams in Algebra and
Geometry. All math courses give the common district
benchmark and additional common assessments.
In Spanish, all lower level classes are given the district
benchmarks.
Although the Social Science and Science departments
give common district benchmarks, they are not aligned
with the new standards and are not used to evaluate
effectiveness of curriculum with the exception of
Economics. New benchmarks are scheduled to be
developed by the district once the new state standards
are in place.
Students taking core academic courses offered in the
Special Education program (Social Science, English,
Math, and Science) take modified and/or standard

ELA Intervention:
myngconnect.com website
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District benchmarks. Students in the intensive reading
intervention program also take web-based, curriculum
and standard specific formative and summative exams.
Integration Among Disciplines
B1.4. Indicator: There is integration and alignment among academic and career technical disciplines at
the school and where applicable, integration of outsourced curriculum into the program so that curricular
integrity, reliability, and security are maintained.
B1.4. Prompt: Evaluate to what extent there is integration among disciplines and where applicable,
integration of outsourced curriculum into the program so that curricular integrity, reliability, and security
are maintained.
Findings

Supporting Evidence

Rancho offers the FACT (Freshman Advanced
Curriculum Team) program to incoming honors level
freshmen. These students are programmed into the
same English 1H, Human Geography AP, and Biology
classes. The teachers of these classes are given a
common conference period for collaboration and work to
integrate their curriculum through weekly lessons,
quarterly projects, and mini-lessons. The FACT program
has been in existence for over 15 years.

Class rosters showing
common placement. Student
integrated projects

There is no other formal integration among disciplines at
Rancho.
Articulation and Follow-up Studies
B1.5. Indicator: The school articulates regularly with feeder schools, local colleges and universities, and
technical schools. The school uses follow-up studies of graduates and others to learn about the
effectiveness of the curricular program.
B1.5. Prompt: Determine the extent to which the school articulates curricular programs and expectations
with its feeder schools, local colleges and universities, and technical schools. Explain how the school
uses follow-up studies of graduates and others to learn about the effectiveness of the curricular program.
Findings

Supporting Evidence

Rancho articulates curricular programs and expectations
with its feeder schools by organizing a transitional 8th
grade visit and an 8th grade parent night. There are also
two meetings a year of 7-12 department chairs which
facilitates communication and articulation.

Counselors visit and register
students from feeder
schools
8th grade visit

Incoming 9th graders are placed into their courses based
on their test scores and 8th grade teachers’
recommendations.

Placement matrix.

Spanish classes and the Special Education department
use placement tests at our feeder schools to place

Feeder Schools: placement
tests (Spanish, SE
placement test for English)
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students into the correct classes as freshmen.
Many of the arts classes visit feeder schools for
recruitment into their various classes.

Performing arts classes
recruit at feeder schools.

7-12 GGUSD consults are designed to set curriculum
and pacing that is vertically articulated to support
consistency from 7-8 to 9-12.
Incoming SE students not already on an a-g track have a
transition meeting and English placement test to ensure
proper placement. High school personnel, either teacher,
administrator, or counselor, attend the IEP meetings to
ensure proper placement in other courses based on IEP
outcome if different than district placement matrix.
Some Rancho ROP courses articulate curricular
programs with local community colleges and business to
establish pathways that lead to certificate programs.

IEP notes, team notes, 9th
grade schedules

ROP records

For the past two years, Rancho has been tracking
graduates in progress using the National Clearing House. Tracking graduates is in
The program tracks back to the graduating class of 2009. progress (last 2 years only).
Rancho is in the early stages of using the data to drive
the curricular program.
B2. Access to Curriculum Criterion
All students have equal access to the school’s entire program and are provided assistance with a
personal learning plan to meet the requirements of graduation and are prepared for the pursuit of their
academic, personal, and career goals.

Indicators with Prompts
Variety of Programs — Full Range of Choices
B2.1. Indicator: All students are able to make appropriate choices and pursue a full range of realistic
college and career and/or other educational options. The school provides for career exploration,
preparation for postsecondary education, and pre-technical training for all students.
B2.1. Prompt: Evaluate the effectiveness of the processes to allow all students to make appropriate
choices and pursue a full range of realistic college and career and/or other educational options. Discuss
how the school ensures effective opportunities for career exploration, preparation for postsecondary
education, and pre-technical training for all students.
Findings

Supporting Evidence

The counseling department at Rancho provides many
opportunities to educate students about their
postsecondary options. Each year there is a career unit
for the students where they can explore different career
opportunities. Counselors meet in small groups with
juniors about graduation and college requirements. They

Career units for each grade
level (once a year)
Freshmen/Soph in group
setting (collegeboard.org,
californiacolleges.edu,
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also meet with seniors individually about these same
topics. There are also lunch and afterschool workshops
for more in-depth exploration.

Rancho has an open access policy when it comes to
selecting classes, which means that, while there is a
placement matrix that is used to make recommendations
on student placement, ultimately the student or their
parent can choose to take a higher level class if they feel
like they are up for the challenge. This policy is used to
encourage students to take more difficult classes (honors
or AP). As a school, we removed barriers like
prerequisite classes, increased AP/Honors sections,
added new AP course offerings, and increased the
number of students taking AP/Honors classes. Despite
growing the program, the gap based on school
demographics remains the same, and our Hispanic
subgroup remains underrepresented in AP/Honors
classes. Last year, the District utilized an outside
company, Equal Opportunity Schools (EOS), to assist us
in analyzing reasons why the Hispanic sub group is
underrepresented in these courses. Their focus was on
barriers to entry that were not found at Rancho, so the
program was discontinued. We tried some of the EOS
recommendations to get new students interested in
taking an AP class for the first time this year. The
counselors are monitoring these new AP students to see
if the approach was an effective placement tool.

cacareerzone.org)
(graduation and college
requirements)
Juniors and seniors met with
in small groups and
individually (college and
careers and financial aide)
also have lunch and
afterschool workshops

Open access. Students are
encouraged to take more
difficult classes (AP/honors)
Matrix used to make
recommendations on
student placement
Teacher recommendations
for placement

The AVID program is designed to assist students to enter
college and works hard to push students in that direction. AVID/Academy: pushing
students to go to college
The program has classes at all four grade levels.
Students visit college campuses, have guest speakers,
and instructional units related to post secondary
education.
The ROP classes are designed to expose students to
various career choices and are developing the Pathways
program for certification in certain classes. Rancho has
5 ROP teachers and offers about 20 sections (this

5 ROP teachers (about 20
sections of ROP)
Master schedule
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changes slightly from year to year, depending on
enrollment). ROP options include Fashion, Culinary Arts,
Auto Tech, Web Development, Computer Applications,
and Entrepreneurship.
The MS program uses Unique Learning System and
News 2 You which align Common Core Standards
through instructional targets for our students with
significant disabilities. There are differentiated task
descriptors which help define how students access these
standards.
The Special Ed department annually develops individual
transition plans (ITP) for students and their families to
facilitate their transition for post secondary training or
education, postsecondary employment, and/or
postsecondary daily living. Some special education
students participate in WorkAbility, which allows them to
use school time to leave campus and work at a job site
and then return to school for classes.
Within each department the effectiveness of providing
students with many choices can be seen with increasing
enrollment in elective and higher level classes as
described below.

ITPs

Course enrollment data

The Visual and Performing Arts department offers a wide
range of courses including ceramics, arts and crafts,
Course listings
painting and drawing, photography, theater, orchestra,
band, and choir. Students are placed in classes either by
their own request or by counselor suggestion. Students
will be exposed to college and career options through
presentations made by post secondary art schools
visiting our art classes. Also, art teachers may counsel
students regarding which classes to take to reach their
college or career goals.
For physical education, many students have the option to
take regular physical education or participate in a sport.
Course listings
Sports include marching band, cheer, water polo,
swimming, football, basketball, volleyball, softball, track &
field, cross country, and baseball.
Science elective courses are growing. Students have the
opportunity to take AP Biology, AP Environmental
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Science, AP Chemistry, AP Physics, Physics, Anatomy
and Physiology.
There are several Social Science elective courses which
include AP Psychology, AP World History, AP US
History, AP Human Geography, AP Civics, Mexican
American History, and Vietnamese American History.
The English department has several options for students
including college prep, honors and AP options. These
include Mexican American Literature, ERWC, AP
Composition and AP Literature.
Math opportunities include Algebra II, Precalculus, AP
Calculus AB, AP Calculus BC, Advanced
Algebra/Trigonometry, AP Prob Stats, and Accounting.
World Language students can opt to take Spanish,
traditional or heritage, or Vietnamese. Advanced
Elective opportunities include AP Spanish Language and
AP Spanish Literature. Spanish is divided into two
programs: Traditional (for those who are learning the
language for the first time) and Heritage speakers (for
those who are exposed to the language at home, and
understand it/speak it, as well)
Rancho gives the ASVAB test to all seniors who register
for the test, which provides them feedback about their
skills for a variety of military or career options.

Course listings

Course listings

Course listings

Course listings

Course listings

Registration roster

Accessibility of All Students to Curriculum
B2.2. Indicator: A rigorous, relevant, and coherent curriculum that includes real world applications is
accessible to all students through all courses/programs offered.
B2.2. Prompt: Evaluate students’ access to a rigorous, relevant, and coherent curriculum across all
programs that includes real world applications. To what extent do the instructional practices of teachers
and other activities facilitate access and success for all students?
Findings
Supporting Evidence

A rigorous, relevant, and coherent curriculum that
includes real world applications is accessible to all
students through all courses/programs offered and is
supported by the implementation of the state standards
and GGUSD pacing guides and the instructional
strategies outlined in section C. All classes offer open
access.

Master schedule and course
catalogue
Newly adopted English
Curriculum and District
Pacing Guide
Sharepoint (district
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resources)
The ERWC program for seniors is designed for college
and life readiness. This program expanded into the 9th11th grade for the previous three years in English
classes to further promote rigorous and relevant
curriculum, but the new English textbook includes ample
non-fiction and real world connections, so ERWC units
were phased-out for the 2016-2017 school year. The
new textbooks also incorporate technology based
lessons and resources like videos from the History
Channel and the Biography Channel. In addition, some
English classes implement real world activities such as
resume writing and mock-job interviews.

ERWC Curriculum Binders
and Pacing Guides
ERWC curriculum units for
grades 9-11. Student work.
my.hrw.com

US and World history teachers incorporate SHEG
Teacher lesson
(Stanford History Education Group) historical thinking
plans/student work
skills. These activities require analysis of sourcing,
context, corroboration, and close reading. Many of these
activities conclude with historical writing activities. In
addition, we purchased materials from the DBQ project
and are implementing them this year. We will have
student samples of DBQ's by winter break. Traditionally,
only AP students have been required to complete DBQ's;
we are bringing these skills to the college prep level.
AVID and Civics classes require community service to
promote real world experiences and civic responsibility.
Visual and Performing Arts classes offer many real world
applications. Performing arts classes (drama, choir,
band, and orchestra) participate in festivals and
competitions. Visual arts classes enter art in local
festivals. Arts classes give training for a variety of real
world professions.
Special Education encourages prepared students to take
mainstreamed and more difficult classes. A large number
of SE students are enrolled in collaboration classes that
are co-taught by a general education teacher and special
education teacher, or have support from Special
Education personnel. The MS program works on life
skills training in classes as well as for individual transition
plans. MS students go on weekly CBI (Community Based
Instruction) field trips to provide real world experiences
and develop life skills.

Verification forms

Entry/Registration forms,
field trip requests and
permission slips,

Master schedule (number of
collaboration classes)

Field trip request
forms/permission slips
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In the science department, Biology classes require
research-based projects that are rigorous, relevant, and
Student work/Learning
real world. AP science courses implement inquiry-based scales
labs that mimic real world science. New science
standards (NGSS) have just been adopted that
emphasize inquiry, data analysis, and engineering
practices to understand and interpret phenomena. In
Health, students learn healthy decision making/refusal
skills, they learn how to manage their mental and
emotional health, and build healthy relationships. In
Anatomy/Physiology classes research-based projects
and labs demonstrate how the human body functions and
how it can break down.
The math department embeds IMP (Irvine Math Project)
in activities and lessons in Algebra 1 and Geometry.
These activities and lessons bring together multiple
concepts for students to apply to real world problems.
Some activities require students to work in groups and
discover the connection between the lessons.
In the World Language department, a variety of
assessments are given for students to demonstrate
proficiency in the target language - written, spoken,
auditory, and reading comprehension assessments
related to real world theme-based units.
All ROP classes complete real life projects using industry
specific equipment and/or computer programs. Career
exploration is part of instruction in all ROP Classes:
resumes, interviewing skills, and exploring job/career
requirements.

Student work.

Unit lessons regarding the
benefits of being bilingual
and the requirements to
earn the seal of bi-literacy in
Heritage Spanish.
Quarterly oral presentations
and written assessments
Lesson plans/student work

B2.2. Additional Online Instruction Prompt: Evaluate the procedures to ensure that students have
access to courses that meet the UC “a-g” requirements, including lab courses.
Findings

Supporting Evidence

Online Health, Civics and Econ classes follow the same
curriculum as their in-class versions.

Course syllabuses

Student-Parent-Staff Collaboration
B2.3. Indicator: Parents, students, and staff collaborate in developing and monitoring a student’s
personal learning plan and their college and career and/or other educational goals. (This includes the
evaluation of whether online instruction matches the student’s learning style.)
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B2.3. Prompt: Evaluate to what extent parents, students, and staff collaborate in developing, monitoring,
and revising a student’s personal learning plan and their college and career and/or other educational
goals.
Findings

Supporting Evidence

At Rancho parents, students, and staff collaborate to
assist students in developing and monitoring their
learning plan and their educational and/or career goals.
Counselors work with freshmen and sophomores to
create a 4-year plan. This year we are creating the 4year plan online, to which parents can have access.

Parents have to sign student
registration forms

Parents, counselors, and teachers help students pick
Open Access: Parents can
appropriate classes each year during registration.
guide their students to any
Because of Rancho’s Open Access policy, students are
program (AP, a-g, etc.)
encouraged to take AP or a-g qualified classes. Before
last year, teacher recommendations on registration
forms helped guide students to appropriate level classes,
but our Open Access policy allowed parents or students
to override that recommendation and take whichever
level course they desired. Last year teacher
recommendations were removed from registration forms
in order to encourage more students to take honors and
AP classes. So far this has not resulted in significantly
higher rates of underrepresented subgroups in honors or
AP classes.
Four times a year quarter grade notifications are mailed
home to parents to keep them updated on students’
grades, work habits, and citizenship. Progress reports
are mailed home to any students getting D’s or F’s in
between quarterly grades. Parents can also monitor a
child’s progress through our on-line Parent Portal;
however, the access log for this portal indicates that few
parents check their child’s grades.

Progress reports

Rancho uses its Open House and Back-to-School nights
as Grade Nights to dialogue with parents about their
student’s progress.

Parent sign-in sheets

Parent Log

Special education students with IEPs or students with
IEPs and 504 plans
504 plans have their progress reported to parents
quarterly and the plans are developed in concert with the
parents and school staff.
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The AVID program works closely with its students to
Sign-in sheets show 50%
monitor their progress in all their classes and to provide
parent attendance
a pathway to college. The AVID program annually runs
a parent night at each grade level that supports students’
transition to college and focuses on such topics as
registration, financial aid, and scholarships. The topics
vary depending on what is the greatest area of need at
each grade level. Sign-in sheets indicate that about half
of AVID parents attend these meetings.
Post High School Transitions
B2.4. Indicator: The school implements strategies and programs to facilitate transitions to college,
career, and other postsecondary high school options and regularly evaluates their effectiveness.
B2.4. Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transitions to
college, career, and other postsecondary high school options.
Findings

Supporting Evidence

It is difficult to evaluate the effectiveness of our programs
designed to help students transition from high school to
college or a career because most are still in their infancy
or the data they provide is limited or difficult to utilize
effectively. The programs detailed below are a first step
in trying to get more data about our graduating seniors
and how successful they are after high school.
Strategies and programs that facilitate transition to
college include AVID, College Boost, District
College/Career fairs, and field trips to community
colleges.

AVID Field trip requests
AVID lesson plans

The AVID program is one of the more robust programs
for helping students get to college. AVID students are
supported in AVID classrooms by going to college
campuses each academic year. AVID teachers provide
assistance in preparing college applications and financial
aid forms.
The counseling office works with all seniors to give them
the help they need to achieve their post secondary goals.
The counseling office organizes community college field
trips for seniors, promotes district-wide College/Career
Fairs, and promotes the College Boost program. College
Boost assists seniors with college applications process,
financial aid forms, and the registration process.

College Boost attendance
College Field Trip Request
Forms/Release Lists
College/University Guest
Speakers on campus
Senior conferences

The district uses a third party tracking program, the
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Clearing House, which provides information about how
Reports from National
many students completed a four year degree, went to a
Student Clearing House
community college, and transferred to a four year
university within six years. The information we have in
regards to the effectiveness of these programs is minimal
at this time. The only six year data available is through
the Clearing House.
Strategies and programs that facilitate transition to career
and other post secondary options include the ROP
pathways programs. The pathways programs are
aligned with community colleges to provide students with
opportunities to earn certificates of completion in various
skills.
Life After High School events are open to all SPED
students. The events offer information from a large
variety of post secondary agencies and colleges which
provide both educational and personal services to
persons with documented disabilities. Students receiving
services through the MM and RS programs who meet the
eligibility criteria for WorkAbility may engage in job
training for a six to eight week period. Some students are
also eligible for an extended transition to work after high
school. Students are also connected with the Department
of Rehabilitation for long term job assistance.

WorkAbility has recently
begun to institute tracking
post secondary work
success for Special
Education students, but data
is unavailable at this time.

100

ACS WASC Category B. Standards-based Student Learning:
Curriculum
Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in
Category B are being met.
Include comments about the degree to which these criteria impact the school’s ability to address
one or more of the identified critical learner needs (Chapter III).
Summary (including comments about the critical learner needs)

Due in large part to a centralized district, the courses at Rancho Alamitos are standards
based, and reflect current educational research. A dedicated staff here make sure that
this curriculum is taught in the classroom and use district benchmarks and common
assessments to evaluate student progress. In the last six years, Rancho has expanded
its selection of a-g classes, ROP, and electives.
There is interdisciplinary collaboration through the FACT program, but no formalized
integration between academic and ROP classes.
Rancho does a good job of articulating with its feeder schools through counselor visits,
communication, and an 8th grade visit where all incoming freshmen get to visit the
campus when they are 8th graders. However, Rancho does not do as well articulating
with colleges and universities (especially community colleges). At this time, there is
little useful information about the success of Rancho graduates after high school. The
few programs that are in place have not yielded useful data yet.
Rancho does offer a wide range of class options for students, including Honors/AP,
college prep, elective (academic and arts), and ROP classes. Our Open Access policy
allows students access to all levels of classes, but our Hispanic subgroup remains
underrepresented in Honors/AP classes despite efforts to change this. Also, the rate
our students qualify for a-g hovers around 50%.
For students who decide not to attend a four-year university, Rancho offers several
options to meet the needs of students. Several ROP classes offer certification
programs, with more being developed by the ROP office. The CBI program for special
education students does an excellent job of teaching them the life skills they will need
beyond high school. We also have visits from several branches of the armed services.
Prioritize the strengths and areas for growth for Category B.
Category B: Standards-based Student Learning: Curriculum: Areas of Strength

● Expanded course offerings (a-g, ROP, electives)
● Consistency of courses through common pacing, lesson development, and
assessments.
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● Teachers follow pacing guides and state approved curriculum.
● Centralized District provides us with many resources and trainings which allow us
to implement new standards and research-based strategies.
Category B: Standards-based Student Learning: Curriculum: Areas of Growth

● There could be more formalized integration between disciplines.
● The Hispanic subgroup is underrepresented in honors and AP classes.
● Articulation with local colleges and universities could be stronger. Follow-up
studies of graduates are still new and have not yielded much useful information
yet.
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C. Instruction
*Sue Blandford
*Christine Shin
America Aviles
Cynthia Roberts
Nancy Navarro
Theresa Nguyen
Michael Trupp
Mai Dang
Angie Morrison
Alex Fitch
Kim Pham-Vu
Melanie Hagen-Ching
Scott Kim
Shelby Snee
Katherine Gomez
Karen Doles
Anne Nguyen
Araceli Sanchez
Lisa McGuire
Martha Campos
Jacky Munoz
Pauline Yang
Damian Duplantier
Monica Salinas
Steven Gonzalez

AVID
Math
Math
ELA/World Language
ELA
ELA
SPED
Math
Science
ROP
Math
Music
ROP Culinary
Social Science
Social Science
ART
World Language
World Language
SPED
Guidance
Clerical
Clerical
Technology
Security
Custodial (25)
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Category C: Standards-based Student Learning: Instruction
Based on the criteria in each category:
1. Review what currently exists based on the ACS WASC/CDE criteria and indicators. Online
schools or schools that have online components should incorporate responses to the
iNACOL standards listed below the correlated ACS WASC/CDE criteria.
2. Evaluate the current program’s effectiveness based on the ACS WASC/CDE criteria and
indicators. Use the analytical prompts to summarize the findings and evidence.
Note: In some areas additional prompts have been inserted to emphasize the analysis related to
online instruction.
3. Support responses with analyzed, observable evidence. (See the list of areas to analyze
and examine.)
Note: Observable evidence includes a) examination of student work, b) observations of students
engaged in learning and other aspects of the school program, c) student interviews, d)
examination of hard data and information, and e) other observations/ interviews/discussions.
4. The responses that include findings and evidence for each criterion within Categories A–E
will form the basis of Chapter IV of the Self-Study report.
At the end of each category, provide an overall summary that includes comments about the
school’s ability to address one or more of the identified critical learner needs
Develop a list of aligned strengths and growth areas for each category of ACS WASC/CDE criteria
(Categories A–E).

C1. Challenging and Relevant Learning Experiences Criterion
To achieve the academic standards, the college- and career-readiness standards, and the schoolwide
learner outcomes, all students are involved in challenging and relevant learning experiences.

Indicators with Prompts
Results of Student Observations and Examining Work
C1.1. Indicator: The students are involved in challenging and relevant work as evidenced by
observations of students working and the examination of student work.
C1.1. Prompt: Evaluate the degree to which all students are involved in challenging and relevant learning
to achieve the academic standards, the college- and career-readiness standards, and the schoolwide
learner outcomes. Include how observing students working and examining student work have informed
this understanding. Provide evidence on how the school has evaluated the degree of involvement of
students with diverse backgrounds and/or abilities and how the school has modified instruction based on
these findings.
Findings

Supporting Evidence

Students are involved in challenging and relevant
learning in all disciplines. This includes college prep
courses, honors and advanced/AP courses, as well as
electives.

Advanced/AP course data
and placement matrix

The district creates a placement matrix for all students
that includes data such as SBAC scores, benchmark test
scores, grades, and teacher recommendations. This
matrix recommends the most rigorous courses for each
student and helps guidance counselors advise students

Master Schedule and
Course Catalogs
Lesson plans and
instructions for assignments
Student work
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in their selection of courses.
Teachers provide input about student placement for AP
classes when students are registering. For example,
core content teachers discuss advancement in their
department with their students and also make
recommendations to the counselors.

Student interviews
Classroom visits
Textbooks and
supplementary materials

Our 16 AP courses (28 sections) are open to all students
and counselors encourage students to challenge
themselves by taking them. Since 2015, we have
replaced AP European History with AP World History,
and have also added AP Human Geography and AP
Psychology. In 2016 there were 324 students taking a
total of 489 exams. In 2015-2016, 390 students took at
least 1 AP class and 319 exams were taken. From the
AP exams taken, 82 students received a score of 5, 108
students received a score of 4, and 131 students
received a score of a 3.
From 2013 to 2015 there was a decrease in the number
of students taking AP tests across all ethnicities;
however, this trend was reversed with increased AP
enrollment and testing in 2016, resulting in a greater
number of both the total number of tests passed and the
total number of students with at least one passing score.
Rancho’s AP data also shows that Asian students
participate in AP courses at a higher rate than both
Hispanic and white students; therefore, more Asian
students take AP exams and complete the courses.
Teachers share pacing and assignments that are
demanding and relevant. For example, argumentative
essay assignments, book projects, and assessments in
the English Department, as well as assignments in
ERWC (university constructed curriculum). The Music
Department reports that teachers pick repertoire that is
both appropriate to the students’ abilities, and that also
challenges them to grow with the intention of preparing
students for college music classes. In the Science
Department, after students perform lab experiments
relevant to a specific content, students may also be
required to develop and design their own labs. Students
are also asked to research controversial science topics
and organize evidence from those topics for
argumentation. Higher level assessment questions are
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shared among Science teachers in Biology. In English,
Social Science, Science, and AVID courses students
engage in debates such as Socratic Seminars and
Philosophical Chairs. Students also create research
questions and respond to teacher created research
questions by synthesizing information from numerous
sources.
From the students’ perspective, their work is
academically challenging. This includes comments
about the rigor and the quantity of the work they are
assigned from student interviews. Of the students
interviewed, 67% found the curriculum in their courses
challenging; only 7% of students reported that they were
not challenged in their classes. A few students report
feeling overwhelmed by the quantity of work demanded
of them or the number of tests given on the same day.
Students consider their assignments relevant to their
world outside of the classroom. Fifty-nine percent of
students interviewed believe that what they are learning
is relevant to the “real world.” This is particularly true for
math, science, and language courses according to
student interviews. Students also mentioned the
relevancy of English, ROP, and AP Human Geography in
their discussions. What is more, they identified
cooperative skills, organization, an emphasis on
productivity, and reasoning/critical thinking skills as
relevant to the “real world.”
Teachers differentiate based upon students’ abilities and
background in some classes more than others. They
determine how students are grouped and many report
grouping students heterogeneously. Some teachers also
group students based on data from checks for
understanding and/or additional information (EL, previous
grades, etc). Students report more differentiation in
English, Social Science, and Art classes than in Math
and Science.
Over the past five years, Mild/Moderate and Resource
Special Education students have been included in
General Education courses through a number of
inclusion classes. Inclusion classes offer a least
restrictive environment for SE students. These classes
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offer Special Education students the possibility of
meeting the a-g requirements. We currently have 22
inclusion classes and either a Special Education teacher
or instructional aid works in concert with the content area
teacher to assist students in accessing the content. If
students participate in our Moderate/Severe program or
are Resource students, their English textbooks require
that they work at two grade levels higher than their
instructional grade level.
Over the past six years there have been a number of
changes in course offerings to support the diversity of our
student population. New courses include Vietnamese,
Vietnamese American History, Mexican American
Literature, and Mexican American History. In addition we
have added AP Human Geography, AP World History
and AP Psychology. These offerings provide a broader
range of courses appealing to the larger student
population. Student interviews show that 67% of
students believe that our newer course offerings
demonstrate sensitivity to the student population. They
also report that they enjoy learning about one another’s
history. Our district began offering seals of biliteracy for
Spanish and Vietnamese at graduation in 2013.
C1.1. Additional Online Instruction Prompt: Evaluate the effectiveness of timelines and pacing guides
for completing coursework for asynchronous online instruction.
Findings

Supporting Evidence

We offer a limited selection of online courses.
Asynchronous online instruction includes three courses
students can complete at home: Health, Civics, and
Economics. Students are also offered a chance to
validate courses through APEX courses online before
and after school and at home if they earn D’s or F’s. The
students in courses with online facilitators for Economics,
Civics and Health are more successful at completing the
courses than those students in APEX classes.
Counselors report that around 50% of the students do
not do well in APEX classes.

Grade data
Student work
Teacher and counselor
interviews

Timelines and pacing guides for Health, Civics, and
Economics were determined by the district. Teachers
have little to do with the effectiveness of instruction in the
asynchronous online courses as they function more as
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facilitators of the courses. These courses are self-paced
to a large degree because students are provided
assignments, given a due date and expected to complete
the work independently. Because the classes are
automated, there are no opportunities for differentiation
and re-testing.
Access to the Internet, student motivation and selfregulation determine student success in these courses
as well. While these courses provide the possibility of
offering students more flexibility in scheduling, they are
not as effective for students who have difficulty planning
their time and working independently.
The guidance counselors report that students in APEX
courses show less success in the online classes in part
because of a lack of motivation to complete the courses.
Grading for these Civics, Economics and Health courses
is not efficiently linked to our Aeries grading program for
students and parents to view the student’s progress.
APEX classes offer the guidance counselors information
about a student’s weekly progress and students are
allotted one quarter (9 weeks) to complete the class.
Student Understanding of Learning Expectations
C1.2. Indicator: The students understand the standards/expected performance levels for each area of
study.
C1.2. Prompt: Examine and evaluate the extent to which students understand the standards/expected
performance levels that they must achieve to demonstrate proficiency.
Findings

Supporting Evidence

Beginning in 2012-13 after a faculty training in
composing 3-part objectives, teachers were asked to
post daily standards-based objectives. Classroom
observations from 2012-2015 showed an increase in
posted 3 part objectives from 36% to 84%. This shows
that posting objectives has become a routine for most
teachers.

Statistics from Instructional
Rounds
Standards-based grading
rubrics and learning scales
to evaluate student work
Lesson plans

Although most teachers post daily standards and
objectives, students provided mixed responses about
whether or not they understand the actual standard for
each day. While the standard is posted, it may or may
not be reviewed by the teacher prior to the beginning of

Assignment directions
Benchmark test results
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the lesson. Student work, however, shows that many
students do understand the standards and objectives of
lessons across disciplines.

Student work

Teachers work to ensure that students are aware and
understand the objectives/standards in their courses
using a variety of checks. Pre and post assessments also
provide teachers with information that informs their
instruction for example, TOTDs gage student
understanding of objectives and standards. TOTDs may
include but are not limited to summary sentences in
notes and warm up math problems that assesses what
students have learned and remember from the previous
lessons.
Students demonstrate their understanding and
proficiency in the standards in a variety of assignments
including: Art-Sketchbook that assesses the vocabulary
and the use of these words; music students evaluate
their own recording and performances of ensembles from
other schools by using rubrics; student work; judge’s
score sheets and recorded comments for performances;
World Language written reflections; students use of
sentence starters that help students communicate what
they have learned; completed standards based projects
in World Language, Science, Statistics, English and
History classes; summative assessments (tests).
Many teachers employ the use of learning scales prior to
writing their rubrics to help both themselves and their
students understand how to demonstrate proficiency.
These rubrics are used regularly in English, AVID,
Science, and Art courses. AP courses also have rubrics
available for the national tests to define proficiency for
the essay portions of exams.
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Differentiation of Instruction
C1.3. Indicator: The school’s instructional staff members differentiate instruction, including integrating
multimedia and technology, and evaluate its impact on student learning.
C1.3. Prompt: Determine how effectively instructional staff members differentiate instruction, such as
integrating multimedia and technology, to address student needs. Evaluate the impact of this on student
learning.
Findings

Supporting Evidence

An examination of student work, learning scales,
rubrics, as well as assignment
instructions/directions show some differentiation
occurs across disciplines.
Teachers differentiate by offering students
choices in standards based projects, by providing
learning scales to students to help them
determine what level of proficiency they can
demonstrate in their work. Rubrics also define
what students must achieve to show basic,
proficient, or advanced learning. Teachers also
differentiate by making accommodations in
instruction for IEPs and 504 plans. In Special
Education (particularly MS) teachers differentiate
instruction in a variety of ways which include
allowing students to have a choice to work with
their peers or on their own, giving them a variety
of opportunities to show comprehension, or using
technology such as using an iPad for selecting
answers instead of writing.

Classroom observations
Lesson plans
Teacher lesson plan-modifications
or accommodations
Student Surveys
Textbooks and ancillary materials
District provided anchor papers
Writing frames

For assessments some teachers differentiate by
providing students the opportunity to make test
corrections, re-take tests or allowing them to
explain their responses orally if they do not
perform well on written tasks.
In Math classes, students are able to access
their online textbook resources for tutorial videos
that are in both English and Spanish.
In Art courses, where more differentiation is
required because of the varied student abilities,
students begin by learning the basics and they
later apply the elements they select as a part of a
larger project.
All teachers have been training in Constructing
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Meaning, which provides writing scaffolds and
writing frames for ELs. As students develop their
writing and speaking skills, they may determine
that they no longer need those frames. The
English Department teaches annotation of texts,
uses anchor papers as examples, and provides
audio and video support of reading materials to
assist students of all levels and our ELs.
Teachers may select the materials that best
support their students’ learning. Some ELA
teachers report using a combination of pen to
paper and online assignments, with students
deciding which they prefer.
Differentiation has been enhanced by
technology. One of the benefits of online
assignments is that they afford teachers the
opportunity to respond quickly and privately to
student work. This provides more individualized
instruction. In some Math classes, students are
allowed to select the level of difficulty for
problems they solve in a group. Teachers also
provide support by giving students tools, such as
reference materials, sentence frames for
responding in class discussions, and individual
assistance for students as teachers circulate
around the room assessing student progress.
Many students complete assignments online and
teachers may leave confidential messages to
students helping them improve their short
responses or essays by commenting using the
editing tools in Google Classroom.
Not all students have access to technology at
home and many have to share available
resources, which may limit students in
completing online assignments; however,
students have access to computers in their
classrooms and in the library (Learning Center).
Students report that some teachers do not allow
students to print assignments, so they can
complete them at home using pen and paper.
Almost 30% of students surveyed reported that
their only access to technology was on their
smart phone. Sixty-eight percent of students
have to share access to computers and tablets
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with other family members. The majority of
students, however, have some access to the
Internet at home.
Some teachers report that the inclusion of more
technology impacts student learning by
encouraging engagement. Teachers noted that
students also respond with more rigor and care
when they know that other students are going to
read their work. However, according to the
student survey some students disagree; 35% of
students wrote technology was distracting. At
the same time, 35% of students wrote technology
helped their organizational skills and allowed
them to access more resources, while the
remaining 30% of students did not respond to the
question.
The online responses provided through teacher
observation shows that 63.7% of the teachers
observed differentiation in their visits. Teacher
comments on our faculty observations indicate
there needs to be continued awareness and
development of strategies for differentiation.

C2.

Student Engagement Criterion

All teachers use a variety of strategies and resources, including technology and experiences beyond the
textbook and the classroom that actively engage students, emphasize higher order thinking skills, and
help them succeed at high levels.

Indicators with Prompts
Current Knowledge
C2.1. Indicator: Teachers are current in the instructional content taught and research-based instructional
methodology, including the integrated use of multimedia and technology.
C2.1. Prompt: Evaluate the extent to which teachers effectively use a variety of strategies including
multimedia and other technology in the delivery of the curriculum.
Findings

Supporting Evidence

Through district trainings, teachers have been trained
and utilize a considerable number of research based
instructional strategies: Constructing Meaning (CM),
Effective Instruction (Gradual Release of Responsibility),
Cognitive Strategies (Summarizing, Elaboration,

Classroom observations
Home group and focus
group discussions
Department collaboration,
112

Explanation, Imagery), Checks for Understanding
(CFUs), Academic Language Strategies, Project Based
Learning (PBL), Direct Instruction (DI), Edge (SPED),
Unique Learning (SPED), Flipped Classroom, Think
Alouds, Thinking Maps, Historical Thinking Skills, and
Cooperative/Collaborative Learning.

lesson plans/pacing guides
Student interviews
Student work including
online student assessments

With the increase in the number of Chromebooks on
campus and document cameras (Elmo) in almost every
room, more teachers are incorporating multimedia and
technology in their lesson delivery. Classroom visits
showed approximately 55% of students were using
technology during the observed lessons. English, Social
Science, and AVID elective teachers report that students
use computers for writing assignments. Students use
Google docs and Turnitin.com for English papers.
Teachers are utilizing technology more and more. A few
teachers in English and Social Science exclusively use
online activities. Most teachers, however, report using
technology with a hybrid approach, offering students a
combination of activities, some online and others pen to
paper.
Teachers utilize different technological resources to
actively engage students to review learned content and
to discuss course content. Students report using
technology in English, Social Science, Spanish, AVID,
and Science classes. Students have online access to
textbooks for Math and English due to recent textbook
adoptions. In Social Science classrooms, both teachers
and students also use online textbooks for US History
and AP US History.
According to teachers, there have been improvements in
student engagement with the increased use of
technology, but, as has been noted, students say that
using it is both a benefit and a distraction. A majority of
students expressed a desire to put pen to paper, while
some stated, in student interviews, that they liked the
quality and quantity of information available to them
online.
Teachers use a variety of online websites and tools such
as Google Classroom, Google Forms, Quizlet, Padlet,
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Edmodo, and Kahoot in classes to review materials, take
quizzes, and respond to lessons. Faculty members also
identified the following online resources teachers are now
using on a regular basis: Illuminate, YouTube,
Socratic.org, Khan Academy, Thinklink, Remind101,
weebly, Prezi, Conjugemus.com (Spanish Review Tool),
Google discussion, Owl at Purdue, Easybib, Citation
Machine, desmos, and classzone.com. English and
AVID elective teachers report that students use
computers for writing assignments. Students use Google
docs and Turnitin.com for English papers. Teachers also
report using EdPuzzle and Doceri.
Teachers as Coaches
C2.2. Indicator: Teachers facilitate learning as coaches to engage all students.
C2.2. Prompt: Evaluate and comment on the extent to which teachers use coaching strategies to
facilitate learning for all students. Provide examples such as equitable questioning strategies, guided and
independent practice, project-based learning, and other non-didactic techniques to engage students in
their own learning.
Findings

Supporting Evidence

Using online applications available through Google
classroom and like programs, teachers now coach via
technology which provides the opportunity for
individualized instruction. On writing assignments,
teachers coach student writers on Google documents by
providing comments and feedback as students work on
their documents. Students can also provide feedback to
each other on Google docs. They also employ scripting,
a writing method in which the student discusses with the
teacher what he/she wants to say in writing and the
teacher helps formulate the sentences. Constructing
Meaning provides writing frames used by students as
they practice the different modes of writing. Students
move away from these frames as their writing develops.
Frames have also been used in composing summaries,
rhetorical precis, and abstracts.

Home Group and Focus
Group discussions
Lesson plans
Evidence from AVID
Certification of Effective
Instruction (GRR) plans
Learning Scales and
Rubrics
Student work

Classroom observations and ILT data collection shows
that teachers measure student engagement and
accountability through the use of CFUs, equity sticks,
rolling dice (for row and seat), cards, computer generated
seat numbers, etc. Some Math teachers employ guided
notes while English, Science, and Social Science classes
provide Cornell note frames. Speaking frames for
discussions help students articulate their responses.
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Teachers use strategies including peer to peer coaching,
collaborative pairing and grouping, individualized guided
instruction based on CFU’s/formative assessments,
think-alouds (Effective Instruction/GRR) with modeling,
and guided practice. In some cases, the guided practice
occurs as an introduction to a new concept, but the
Gradual Release of Responsibility format is not fully
utilized, meaning that some teachers move from the
demonstration to “you do it alone” without the supporting
steps (“we do it,” “you do it together”).
To increase student engagement, more teachers are
utilizing projects. Students report completing the
following: book projects, statistics dice projects, music
videos utilizing math vocabulary, historical enactments,
“decades” projects for history, research digital
presentations, catering projects, automotive assembly
competitions, storyboards, community service projects,
etc. When teachers implement these strategies in their
classrooms, they report seeing an increase in student
engagement.
Examination of Student Work
C2.3. Indicator: Students demonstrate that they can apply acquired knowledge and skills at higher
cognitive levels to extend learning opportunities.
C2.3. Prompt: Evaluate the extent to which students demonstrate a) that they are able to organize,
access and apply knowledge they already have acquired; b) that they have the academic tools to gather
and create knowledge and c) that they have opportunities to use these tools to research, inquire,
discover, and invent knowledge on their own and communicate this.
Findings

Supporting Evidence

Students regularly use graphic organizers, Thinking
Maps, note taking guides, Cornell notes, and other tools
on paper and online to organize information. Students
also organize information into essays, presentations,
portfolios, binders and interactive notebooks.
Teachers provide students with a variety of opportunities
to access and apply their knowledge. Students
accumulate skills over time and, depending on the
content area, they demonstrate their knowledge through
assessments, homework, projects, collaborative group
work, portfolios, performances, and speaking
assignments. One specific example of students
accessing and applying information involves students
collaborating in groups to record a Vietnamese dialogue
on Screencastify using the vocabulary and grammar
concepts they learn from each chapter. Please see C2.2

Lesson Plans
Student Work
Rubrics and Learning
Scales
Collaboration forms
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for additional examples of projects.
Advanced Placement classes provide rigorous
coursework that tests the students’ understanding and
application of the material and demonstrates that
understanding in a testing situation. Rancho has a large
number of students enrolled in AP classes and applying
their knowledge on those tests. The extent to which they
apply this knowledge is evidenced by our AP pass rates.
Research papers and projects at all levels require that
students inquire, discover, assess, and apply knowledge.
With the increased access to computers in the
classroom, teachers encourage students to access
information and search for sources to strengthen their
understanding of the concepts taught in class. For
example, DBQ’s require students to demonstrate their
understanding of the documents and historical context,
while science experiments require students to test
hypotheses. Students utilize patty paper to investigate
and discover the properties of parallelograms that they
later use to solve for missing measurements.
Grades may be used to determine the extent of the
students’ success at organizing, accessing, and applying
their knowledge. Some teachers use learning scales and
rubrics to define for their students the levels of
demonstrated understanding from (Below Basic, Basic,
Proficient, and Advanced). These scales are used in
some courses in the “core four,” in some World
Language classes, and in all AVID elective classes.
Teachers have grade data available from their personal
classroom, and are encouraged to examine that data in
collaboration. School wide forms are provided to
department chairs before each collaboration that
encourage using data to inform our instruction. In faculty
meetings and AVID Site Team meetings, teachers also
examine grade data including D/F rates.
C2.4. Indicator: Students demonstrate higher level thinking and problem solving skills within a variety of
instructional settings.
C2.4. Prompt: Evaluate and provide evidence on how well the representative samples of student work
demonstrate that students are able to think, reason, and problem solve in group and individual activities,
projects, discussions and debates, and inquiries related to investigation.
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Findings

Supporting Evidence

Student work demonstrates their ability to think, reason,
and problem solve both in groups and individually, and
teachers use a variety of assignments and tools to
measure student competency. Books projects are posted
publicly in the library, and art projects are displayed
around campus. In History, students use SHEG and
DBQ’s to investigate historical questions, access primary
and secondary source documents, and formulate
conclusions supported by those documents. Culinary
students work both individually and in groups to apply
their knowledge of proper cooking equipment, tools, and
cooking methods to demonstrate and apply culinary
practices to successfully cook different foods. Culinary
students have catered the Teacher/Staff Appreciation
Luncheon for the past couple of years proving their
competency in our ROP Culinary Arts program. Students
also complete tourism projects as well as World
Language heritage projects such as family trees and
presentations on famous Hispanics.

Rubrics
Student work (research
projects, lab reports,
presentations)
Lesson plans and
assignment directions
Classroom observations
.

Students also regularly demonstrate their competency for
investigating academic topics by gathering information
for research projects, essays, current events
assignments, and discussions. They investigate course
options, create a 4-year plan for their post high school
goals, research careers based upon interest and skill
inventories, and create college and career presentations.
Teachers use dialogue and discussion strategies and
debate formats to allow students to demonstrate content
knowledge. Students also respond to research
questions, gather statistics, and solve math problems
collaboratively. In Science laboratory, problem solving is
modeled through experiments. Students also examining
data sets, leading to more inquiry. In AP classes they
teach content to their peers (e.g. AP Bio students teach
lessons to Biology students; AP Calculus students
teacher lessons to their peers prior to nationwide testing;
AP Environmental students teach lessons at a
neighboring elementary school).
C2.5. Indicator: Students use technology to support their learning.
C2.5. Prompt: Evaluate the extent to which representative samples of student work demonstrate that
students use technology to assist them in achieving the academic standards and the schoolwide learner
outcomes..

117

Findings

Supporting Evidence

With the influx of Chromebooks at the school, more
teachers require that students access technology as they
are learning content. Many teachers use technology
resources such as applications, Kahoot, Socrative, and
Quizlet/Quizlet Live to assess and support student
understanding of the academic standards for each
subject area. In Culinary, teachers assess student visual
recognition and understanding of cooking methods,
vegetable and fruit identification, equipment identification,
and other information using Kahoot. Students utilize
Citation Machine to help them accurately reference
sources for projects, and Turnitin.com to assess the
effective use of sources. Students are able to use these
and more technology-based resources to achieve the
academic standards and the schoolwide learner
outcomes. As has been noted, teachers report that
students are more engaged and that the public
presentation of projects and assignments via blogs,
shared documents, and work posted in the classroom
has inspired students to produce better work.

Student work
AVID student technology
survey
Lesson plans
Classroom observations
Student interviews

Not all students have access to technology outside of the
school, which limits students’ use of technology to assist
learning beyond the classroom. About 9% of students
report that they do not have access to a computer at
home, and 25% have computers that are 5 or more years
old. Almost 30% of our students only have access to the
Internet through their phones.
C2.6. Indicator: Students use a variety of materials and resources beyond the textbook.
C2.6. Prompt: Evaluate the extent to which representative samples of student work demonstrate student
use of materials and resources beyond the textbook; availability of and opportunities to access databased, original source documents and computer information networks; and experiences, activities and
resources which link students to the real world.
Findings

Supporting Evidence

Teacher observations show that teachers use materials
beyond the textbook. History teachers regularly use
historical documents, AP teachers use College Board’s
released questions to prepare students. English
teachers emphasize real world application of writing by
requiring student generated resume, emails, and
personal statements. Math teachers use the online
textbook tutorial videos, and Desmos to enhance student
understanding. Science teachers use PHeT online

Student work
Lesson Plans
Teacher observations
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science labs, YouTube, teacher created websites, and
ShowMe as resources beyond the textbook. Teachers
also report using a number of online applications and
websites including Unique Learning, College Board,
Khan Academy, AVID Weekly, and California Colleges.
Performing arts classes, including choir, band, and
drama, participate in off campus performances and in
local competitions. Choir auditions provide practice for
applying to music or art schools and performances by our
band and orchestra musicians also provide practice
playing for a live audience.
In a-g courses, students use Google Maps for cultural
research in World Language courses (improving students
understanding of how to give and read directions) and
create Power Point, Prezi, and Google Slide
presentations. In English, students write reflections
about aesthetic experiences including the arts, and
present them to their class. Math students explore life
after high school by applying their math skills. In other
classes, student generated college and career
presentations, make statistical projects requiring that
students gather and compile data into a
report/presentation, participate in science labs, and use
culinary arts application of skills and knowledge for the
real world.
Real World Experiences
C2.7. Indicator: All students have access to and are engaged in career preparation activities.
C2.7. Prompt: Evaluate the degree of and the effectiveness of student access to career awareness,
exploration and preparation that may include such activities such as job shadowing, internships,
apprenticeship programs, regional occupational programs, career academy programs, on-the-job training
programs, community projects and other real world experiences that have postsecondary implications.
Findings

Supporting Evidence

Currently we offer ROP programs such as auto
mechanics, computer application and web design
classes, graphic design, and hospitality and food
services; are all classes that teach real world skills. Our
ROP automotive teacher prepares students to compete
in local, state, and national competitions. We have
increased the availability of these courses since our last
report.

Master schedule and rosters

Based on the awards our students have won, they are

Community service records
Programs for artistic
performances
Assignments for ROP,
Civics and AVID classes
Lesson Plans
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successfully applying the skills they learn at Rancho in
real world situations. For example, our students have
won awards for choir performances, band performances,
Trash Art competitions, the Laguna Art Festival, and also
numerous automotive contests.

.

We do not currently offer job shadowing, internships, or
apprenticeship programs.
Civics and AVID classes require community service
hours, and clubs on campus also provide service
opportunities or require that students serve the
community (e.g. National Honor Society, Red Cross, Key
Club, Student League). Several students are involved in
the local Explorer programs with law enforcement
agencies. Our students have been recognized through
local scholarships for their service to the community.
AVID and Academy programs offer opportunities to meet
guest speakers from colleges and universities and to visit
post secondary campuses. Senior AVID students have
also benefitted from presentations from Coastline
Community College and the Consumer Credit
Counseling Service. AVID teachers prepare students
and assist them with applying for colleges/universities
and scholarships.. Alumni also visit and discuss with
students their experiences at universities, community
colleges, and in study abroad programs. The guidance
office offers help with financial aid in concert with local
community colleges, and offers school wide
presentations from universities. Guidance counselors
also arrange field trips to community colleges, Whittier
Law School, and have attended AVID and Academy field
trips.
Guidance counselors teach college and career units to
grades 9-11 to assist students with an understanding of
their career interests and post secondary options.
Students use a program for aptitude and interest
inventories, as well as college and career exploration.
Guidance counselors also work with college recruitment
offices. Some Science teachers have community
members with science related careers speak to their
classes
In the fall semester, the guidance office provides
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assistance with FAFSA applications by teaming with local
community colleges on parent/student financial aid
nights.
The WorkAbility program provides opportunities with the
state and our district to find businesses in the community
that will hire junior and senior students with Individualized
Education Plans (IEPs). Through this program, students
attend an interview, complete an application, and work
with local employers three to four times a week.
Students working on campus in the cafeteria earn a
paycheck and learn workplace skills. Teacher’s aides,
office aides, library aides, and peer tutors also learn
workplace skills. This may include filing, answering
phone calls, taking messages, grading, and additional
workplace responsibilities.
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ACS WASC Category C. Standards-based Student Learning:
Instruction: Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in
Category C are being met.
Include comments about the degree to which these criteria impact the school’s ability to address
one or more of the identified critical learner needs (Chapter III).
Summary (including comments about the critical learner needs)

Rancho Alamitos and GGUSD engage the students in relevant and rigorous
curriculum. Students report that their work is rigorous and relevant to the real world.
Resource and mild/moderate students also have access to this curriculum through
inclusion classes. Students have had increased access to rigorous and relevant
instruction through the development of new AP and elective course offerings. Although
online alternatives exist for a few required classes, they may not be appropriate for all
students. These courses support completion of a-g requirements.
Student expectations are communicated through syllabi, posted objectives and learning
scales, but students report varying degrees to which they understand the stated
objectives at the beginning of the lesson.
Teachers provide some level of differentiation in multiple ways, including the
incorporation of technology into instruction; however, not all students have access to the
internet and computers at home. The school could benefit from increased capacity in
methods of differentiation.
GGUSD has been very proactive in having all teachers receive professional
development in a wide variety of current research based instructional strategies. In
addition, students have received training in tools available through the use of new
instructional technology resources. Teachers and students could benefit from continued
training in engaging effective use of instructional technology. Most teacher coaching is
occurring through online technology tools such as Google docs and Google classroom.
Engagement in technology supports curriculum as well as skills that can apply to a
variety of post secondary pathways.
Students demonstrate application of concepts through a variety of projects at multiple
academic levels, and through achievement of high grades in courses assessed with the
use of learning scales.
Student learning continues beyond the textbook through the use of supplemental
materials, both utilizing the technology or not, and through the completion of projects
that require beyond-the-text research and synthesis.
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A wide variety of ROP offerings as well as real world applications in higher level classes
provide most Rancho students with access to career preparation activities. ROP and
vocational education programs are award winning and clubs and required courses
require community service. However, Rancho does not currently provide any internship
or job shadowing opportunities.
Prioritize the strengths and areas for growth for Category C.
Category C: Standards-based Student Learning: Instruction: Areas of Strength

● Both teachers and students agree that curriculum is rigorous, including AP,
college prep, CTE, and inclusion classes.
● Increase in number of AP courses and student enrollment in these AP courses.
● Ethnic culture/history classes provide more variety in elective courses that are
relevant to students.
● Opportunities are provided for students to apply learning to the real world.
● Students and teachers have access to and utilize various resources and
materials beyond the textbook, including technology.

Category C: Standards-based Student Learning: Instruction: Areas of Growth

● There remains an ethnic discrepancy in the enrollment of AP courses.
● We would like to see an increase in the number of students in AP courses taking
the exams.
● Although classroom observations show that teachers are using a variety of
teaching strategies, more differentiation and scaffolding may help reduce the D/F
rate.
● Students report they are less engaged and more distracted with the increase use
of technology.
● Students report that they are times when they are not sure what standard is
being taught.
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Category D: Standards-based Student Learning: Assessment and
Accountability
Based on the criteria in each category:
1. Review what currently exists based on the ACS WASC/CDE criteria and indicators. Online
schools or schools that have online components should incorporate responses to the
iNACOL standards listed below the correlated ACS WASC/CDE criteria.
2. Evaluate the current program’s effectiveness based on the ACS WASC/CDE criteria and
indicators. Use the analytical prompts to summarize the findings and evidence.
Note: In some areas additional prompts have been inserted to emphasize the analysis related to
online instruction.
3. Support responses with analyzed, observable evidence. (See the list of areas to analyze
and examine.)
Note: Observable evidence includes a) examination of student work, b) observations of students
engaged in learning and other aspects of the school program, c) student interviews, d)
examination of hard data and information, and e) other observations/ interviews/discussions.
4. The responses that include findings and evidence for each criterion within Categories A–E
will form the basis of Chapter IV of the Self-Study report.
At the end of each category, provide an overall summary that includes comments about the
school’s ability to address one or more of the identified critical learner needs
Develop a list of aligned strengths and growth areas for each category of ACS WASC/CDE criteria
(Categories A–E).

D1. Using Assessment to Analyze Monitoring and Report Student Progress Criterion
The school staff uses a professionally acceptable assessment process to collect, disaggregate, analyze,
and report student performance data to the school staff, students, parents, and other stakeholders.

Indicators with Prompts
Professionally Acceptable Assessment Process
D1.1. Indicator: The school uses effective assessment processes to collect, disaggregate, and analyze
student performance data.
D1.1. Prompt: Evaluate the effectiveness of the school’s assessment processes. This would include the
collection of data from state, national and local sources; the disaggregation of data for ethnic groups,
socioeconomic status, and students with disabilities; and the analysis of performance that provides
feedback as to how students are meeting the expectations of the academic standards (including Common
Core) and the schoolwide learner outcomes.
Findings

Supporting Evidence

Discussions within the focus group have validated that
assessments are widely varied and evaluated. Students
are assessed using multiple types of assessments
including multiple choice, free response, short answer,
and project based assessments. These assessments are
created with the California State Standards in mind as
well as the new Common Core Standards. As a result,
standards based assessments are widely used among
faculty. The Science, English, and AVID departments
collaborate on all assessments and create common
summative assignments. In math, Geometry and Algebra

-Smarter Balanced
Assessments
-District Benchmarks
-Writing across all
curriculums: Sentence
frames, short response,
reflections, word walls,
justification of response.
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I specifically, common summative assessments,
including finals, are used across the board. In addition to
teacher made assessments, students are also evaluated
by district and state benchmarks. These assessment
results can be disaggregated into subcategories by the
Illuminate software that the district provides. Grading is
based on either a 5-point grading scale or percentagebased grading. These guidelines can be found on
individual teachers’ syllabi. Science, English, AVID, and
some History teachers utilize the Marzano grading scale.
Math has recently switched to a traditional percentage
scale for test scores as well as final grades.

-Standards-based
evaluations/assessments

Both summative and formative assessments are used to
evaluate student learning and understanding of material.
Formative assessments, in the form of quizzes, are
utilized by many departments before every summative
test–at least one formal quiz per unit throughout
departments. Students are regularly assessed in the form
of ticket-out-the-doors, warm-ups, and checks for
understanding. Most teachers modify instruction based
on assessment results. Modifications include reteaching,
co-teaching, co-planing, and differentiation. Test
corrections are offered by content specific Math classes,
half of Science classes (especially at the higher levels)
and AP classes. History is inconsistent within the
department for test corrections. However, both history
and science offer reassessments for all formal
summative assessments. While informal analysis of
assessment results occur during collaboration, there is
very little in depth analysis of curriculum embedded
assessment results.

-Multiple types of
assessment: independent,
group, project-based
assessment.

-Formative/Summative
Assessments: Quizzes and
tests.
-Variety of types of
assessments: Oral exams,
multiple choice, written
responses.

-Opportunities to
reassess/Test corrections

-Class syllabus with grading
policies: 5-point rubric,
Percentage based grading
-(English Language
Arts/Math/Science) modify
assignments, assessments.

Structured intervention outside of the classroom setting
has been explored and utilized by many departments, but
has been found ineffective. Concurrent Credit Recovery
is still in practice within the math department. Individual
teachers do provide tutorial sessions upon request.
Monitoring and Reporting Student Progress
D1.2. Indicator: The school informs and creates understanding through effective processes in order to
keep district, board, parents, and the business and industry community informed about student progress
toward achieving the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes.
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D1.2. Prompt: Evaluate the effectiveness of the processes that inform and create understanding of the
appropriate stakeholders (governing board members, teachers, students, parents, business/industry
community) about student achievement of the academic standards, the college- and career-readiness
standards, and the schoolwide learner outcomes.
Findings

Supporting Evidence

Students and parents have access to Aeries Student
and Parent Portals with information on grades and
progress towards proficiency in the standards. In
addition to Aeries Portals, there are a number of ways
teachers communicate with students and parents
including emails, google classroom, teacher websites,
Edmodo, Remind, and Edlio. Formal meetings such as
IEP, 504, SST, and parent-teacher conferencing are
utilized to inform parents and teachers of student
specific accommodations and/or student progress
toward meeting standards. A less formal approach is
Grade Night where parents have the ability to meet
with every teacher for an informal conference. In
addition, the student learner outcomes, school
mission, and vision are posted in student planners and
on the school website.

-Teacher-Parent E-mail
correspondence.

Staff meetings are held the first Wednesday of every
month where information and updates in regards to
student learner outcomes are disseminated to the
staff. In addition, a portion of staff collaboration time is
dedicated to informing teachers of standards and
student learner outcomes.
Opportunities for the dissemination of information
include college information night, AVID night, and
financial aid night. In February an AP Information night
is held for students interested in taking higher level
courses. College and career readiness include the
ROP/CTE programs within the school setting as well
as community service outside of the school. Clubs
such as AVID require a certain amount of community
service hours in order receive credit for program
participation. Upon graduation, students may become
a member of the alumni association and continue
involvement within the school and its community.

-Posts on google classroom
Edlio, Remind, Edmodo
-Posts on individual teacher
websites.
-Attends/presents at meetings
with alumni association/board
-Junior/senior conferences
Grade level conferences
(9th/10th)
-IEP, 504, SST.
-Accommodations/
Modifications sent to all
teachers.
-Transition plans, inventory
-Information for post
secondary school (copy of
contacts)
-Guest sign in log
-School messenger log
-Open House/Back to School
Night: Grade night sign-in
sheets

Aeries Parent Portal accounts are active for 100% of
currently enrolled students. Accounts allow parents to
access their student’s real-time attendance and grades -Copies of parent flyers
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as well as assist in online registration. Over the past
three years, parents have accessed their Parent Portal -School website
accounts at an average of three times per week per
student. The effectiveness of communication can be
evaluated based on the number of people
attending/participating in school wide events. Although
these events are available to all parents and guardians
of students, the level of attendance remains low.
Monitoring of Student Growth
D1.3. Indicator: The school has an effective system to determine and monitor all students’ growth and
progress toward meeting the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes, including a sound basis upon which students’ grades are determined and
monitored.
D1.3. Prompt: Evaluate the effectiveness of the system used to determine and monitor the growth and
progress of all students toward meeting the academic standards, the college- and career-readiness
standards, and the schoolwide learner outcomes, including the basis for which students’ grades, their
growth, and performance levels are determined.
Findings

Supporting Evidence

Student achievement is monitored in a number of ways
including grade conferences, progress reports, and
quarter and semester grades. Evaluation of the system is
determined by the number of students with D’s and F’s
and passing rates. Benchmark results are reported on
Illuminate for parents’ and teachers’ access. Grades are
determined by department agreed upon percentages and
are either weighted or unweighted. Each teacher
provides a syllabus that identifies individual teacher
policy. In addition, each syllabus is uploaded to each
teacher’s website for parent and student access.
Teachers in the English and AVID departments all use
the same rubric when evaluating student work and
implement the Marzano scale to enter and report grades.
The Science department also implements the Marzano
scale to calculate final grades. About half of the
department uses a weighted scale of 60% for summative
assessments while the other half implements a unit score
with an 80% weighted scale for summative assessments.
Math and Social Science use a weighted scale within
district guidelines to grade students. Students not
passing with a C or higher are required to validate their D
or F through APEX, summer school, and/or retake of the
entire course.

-CELDT data, demographics
-Report cards, progress
reports
-Transcripts
-Summer School
Attendance and pass rates
-Passing rates of students
within each class.
-APEX participation
-Grading scales utilized per
teacher syllabus
-Number of students who
participate with re-takes or
test corrections.

Programs such as AVID and Academy are offered to
support students in preparation for college entrance and
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success. Students are supported with content materials
through group tutorial sessions headed by a current
college student. Student grades are monitored daily and
anyone with a D or an F in any subject is placed on
contract and required to attend extra tutorial sessions
before school, during lunch, or after school. AVID
teachers work closely with core subject teachers to keep
students on track with grades and proficiency in content
standards.
D2. Using Assessment to Monitor and Modify Learning in the Classroom
Criterion
Teachers employ a variety of appropriate formative and summative assessment strategies to evaluate
student learning. Students and teachers use these findings to modify the learning/teaching practices to
improve student learning.

Indicators with Prompts
Appropriate Assessment Strategies
D2.1. Indicator: Teachers consistently use appropriate formative and summative strategies to measure
student progress and guide classroom instruction.
D2.1. Prompt: Evaluate the effectiveness, the appropriateness and the frequency of the assessment
strategies, especially student work, based on the programmatic goals and standards to determine student
achievement.
Findings

Supporting Evidence

Observations and interviews by the focus group
members have validated that a variety of formative and
summative assessments are utilized throughout the
course of the school year. Formative assessments in the
form of quizzes are utilized to monitor student progress
throughout the unit or chapter and a minimum of one
summative assessment is utilized after every
unit/chapter. World language will often give 3 to 4
quizzes a chapter before moving on to the chapter test.
Science quizzes students weekly. Social Science
determines the number of quizzes given based on the
size of the unit, and ends each unit with an assessment
as a culmination piece. Formative assessments to
monitor progress toward meeting an objective of a
lesson include guided and independent practice in the
form of random selection, teacher asked leveled
questions, practice problems, worksheets, and graphic
organizers. Teachers also use checking for
understanding strategies throughout the day to monitor
students understanding of the material/content in the
form of pair share, random selection, and ticket out the
door.

-Lesson plans
-Teacher observations/
classroom walkthroughs
-SLP
-Some teachers keep test
files for students that contain
formative and summative
assessments.
-Practice worksheets
-Quizzes/tests

-CFU strategies including:
-equity sticks/cards
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Teachers will also implement accommodations and/or
modifications to assessments based on an individual
student’s IEP. The SLP offers support/suggestions to
teachers on how to modify assessments for students
who receive speech services, if necessary.
Evaluating the effectiveness of these CFU strategies can
be determined by the students’ ability to improve their
individual scores from one quiz to the next and/or to the
summative assessment.

-student grouping methods
-kahoot
-edpuzzle
-quizlet
-Progress reports/report
cards

Demonstration of Student Achievement
D2.2. Indicator: Teachers use the analysis of assessments to guide, modify and adjust curricular and
instructional approaches.
D2.2. Prompt: Examine the effectiveness of the processes used by professional staff to use formative
and summative assessments to guide, modify and adjust curricular and instructional approaches. This
includes how professional learning communities and subject matter teams collaborate to collect, analyze,
and use assessment data for the basis of curricular and instructional decisions.
Findings

Supporting Evidence

The Math and English departments have adopted new
textbooks that better align with the Common Core
standards to better address assessment scores and
understanding of the material within Common Core. All
departments implement the district benchmarks and the
SBAC at the appropriate grade levels. Formative and
summative assessment results are utilized to guide,
modify, and adjust curricular and instructional
approaches including opportunities for teachers to
reteach and for students to reassess. Math offers subject
specific test corrections for summative assessments as
well as half of the Science department. The History
department offers recursive review through warm-ups.
The Science department offers the opportunity for
reassessment in all college prep Science courses, with
three teachers offering full class reassessment during in
class instruction time. Departments and grade level
teams meet to plan and adjust pacing based on
assessment results as well as analyze the effectiveness
of the actual assessment. A number of departments
utilize strategies such as after school tutorial/intervention
to aide in the learning process of lower achieving
students. Math has also offered Saturday concurrent
credit recovery to students with varying lower levels of
ability within a unit/chapter.

-Number of students who
participate with test
corrections
-Test reflections
-Pacing guide/calendar
-Grade level team meeting
agendas
-Formative/summative
assessment analysis
-Collab agenda/minutes to
create/modify assessments.
-Data from
SBAC/benchmark
-New textbooks and online
materials and resources
provided by publishers
-Lesson plans
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Student Feedback
D2.3. Indicator: Student feedback is an important part of monitoring student and classroom progress
over time based on the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes. Interviews and dialogue with representative students inform the degree to
which learning experiences are understood and relevant in preparing students for college, career, and
life.
D2.3. Prompt: Using interviews and dialogue with students, evaluate the extent to which students
understand the expected level of performance based on the standards and the schoolwide learner
outcomes in relation to preparation for college, career, and life. Evaluate the effectiveness of the studentteacher interaction and monitoring of student progress based on student feedback.
Findings

Supporting Evidence

Leadership team walk-throughs have indicated that 85%
of teachers post daily objectives and agendas on their
whiteboards for student access. Teachers will review
objectives before beginning new units. As a result
students mostly understand the expected level of
performance on standards and schoolwide learner
outcomes when clear written and verbal directions are
given. Further, when rubrics and guidelines are provided
for assignments, students will feel comfortable with the
task given. Students define success in the classroom by
maintaining grades, understanding the material, being
able to apply knowledge outside of the assignment, and
being able to study and stay on task on their own.
Teachers use Illuminate and Aeries report generators to
disseminate student progress. Some teachers conduct
conferences with students to discuss academic progress.
Grade Night is also available to students and parents to
sit down one on one with the teacher to discuss
individual progress.

-Student interviews
-Google classroom
-Student data slips
-Student conferencing
-Review of assessment
-Academic contracts (AVID
and academy)
-Teacher websites
-Anchor papers or anchor
assignments/samples

D3. Using Assessment to Monitor and Modify the Program Schoolwide Criterion
The school, with the support of the district and community, has an assessment and monitoring system to
determine student progress toward achievement of the academic standards, the college-and careerreadiness standards, and the schoolwide learner outcomes. The system drives the school’s program to
continually improve and to allocate resources to effectively meet student needs.

Indicators with Prompts
Schoolwide Assessment and Monitoring Process
D3.1. Indicator: The following stakeholders are involved in the assessment and monitoring process of
student progress: district, board, staff, students, parents, and the business and industry community.
D3.1. Prompt: Evaluate the impact of stakeholder involvement in assessing and monitoring student
progress. Include district, board, staff, students, parents, and the business and industry community.
Findings

Supporting Evidence

Various stakeholders impact the assessment and
monitoring process of student progress, including the

-D and F rates
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district, board, staff, students, parents, and the business
and industry community. The district and school provides
access to Aeries, allowing all stakeholders such as
parents, students, teachers, and district to monitor
student progress through online platforms. Illuminate
allows access to benchmark assessment results,
classroom assessment results, and student demographic
data. Similarly, Aeries allows access to attendance data
and grades. With these two online platforms, the district
allows access to standardized test results, district
created benchmarks, as well as teacher created
assessments. The district and school board impact
student progress by recognizing student achievement
and progress at board meetings and award recognition
ceremonies.

-Suggested standards
based grading
-Illuminate
-Attendance
-Progress report on Aeries
-Monitored program with
internships for special
education students
-College students coming to
help seniors

The school offers extended programs in order to monitor
student progress and provide tutoring. One such program
-Boys and Girls club
is the Boys and Girls Club. It offers daily after school
homework help, progress checking, tutoring, and a
variety of recreational activities. Further, the staff plays
an integral role in the assessing and monitoring of
student progress through effective instruction, formative
-AVID tutors
assessments, and summative assessments. Iluminate
also allows for teachers to create assessments and
share results with parents and students. Teachers
assess students using standards based grading in order
to align with state standards. Students and parents are
able to monitor student progress by accessing Aeries, in
order to check grades and attendance.
-Art festivals/competitions
The business and industry community monitor students
involved in internships depending on the program. For
-Automotive competitions
example, the “Workability” program allows for students
with special needs to gain work experience in the field,
-Explorers
gain job skills, and learn time management. Employers
will often request a periodic grade check for their
students. The Automotive Technology class participates -AVID night, College
Information night
in industry sponsored competitions. Students who are
higher achievers in this class will often place higher in
this competition monitored by the industries present.
Different industries also sponsor several art competitions -Parent informational
and festivals within the community. Community festival
meetings attendance logs:
participation is part of a student’s grade for band, choir,
8th grade parent night,
and drama. Higher achieving students will often place
Financial Aid night, 10
higher in these competitions and festivals.
Commandments, AP Info
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night
Towards developing social and civic responsibility, the
ASB and clubs reach out to the community in the form of
service hours. These clubs include AVID Club, Civics,
Key Club, NHS, Student league, leadership, Stand up to
Cancer, Cheer/Band, and Latinos Unidos. Events held on
campus include Safe Halloween, Clothes Drive, and
Blood Drive. This year the STEM club is having guest
speakers from the community providing students with
information about entering STEM fields such as the
medical field, pharmacology, and engineering.

-Community service hours
logs: AVID, civics, key club,
NHS, Student league, ASB,
Stand up to Cancer,
Cheer/band, Latinos Unidos
-Club minutes

Curriculum-Embedded Assessments
D3.2. Indicator: The school regularly examines and analyzes standards-based curriculum-embedded
and standardized assessments for English language and mathematics in all subject areas.
D3.2. Prompt: Evaluate the effectiveness of how the entire school examines and analyzes standardsbased curriculum-embedded as well as other standardized assessments (Smarter Balanced, SAT, ACT,
EAP, others) for English language and mathematics. Include how this assessment data is collected,
analyzed, and used as the basis to make decisions and changes in the curricular and instructional
approaches. Comment on how this process impacts the instruction of second language learners by
modifying the teaching and learning process.
Findings

Supporting Evidence

The school examines and analyzes standards-based
curriculum-embedded and standardized assessments for
English Language Arts and Mathematics regularly.
During individual department collaborations, content
teachers plan curriculum, instruction, and assessment to
meet the standards. Further, teachers in the Science,
Math, and English departments plan some common
assessments and projects. The English department
spends several collaboration days calibrating
assessment rubrics and comparing student samples to
analyze assessment results. From department
discussions and assessment calibration, teachers in all
departments plan opportunities to utilize sentence
frames, writing templates, and create word walls. The
process of creating, analyzing, and calibrating standardsbased assessments directly impacts the instruction of
English Language Learners. Content teachers provide
multiple opportunities to write across the curriculum,
provide modified and scaffolded instruction and
assignments. Educational technology and additional
language resources are also incorporated to develop
reading comprehension.

-Department collaboration
minutes
-Common standards-based
assessments/ projects
-Action walks
-Language supports in the
classroom such as:
-Anchor papers
Thinking maps
CM sentence frames
Vocabulary walls

Counselors take into consideration a variety of

-EAP reports
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standardized assessment results when scheduling
-SBAC reports
students into classes. Since the EAP is now embedded
-Counselor-student
into the SBAC, counselors use the ELA SBAC scores to
conferences
help schedule students into their senior classes. For
English, students who scored a 4 (Standard Exceeded)
would be enrolled in the English 4 British Literature or AP
English Literature class because they have shown that
they are ready for college level English. Those who
scored a 3 (Standard Met) are considered conditionally
ready for college level English. Students who scored a 3
can take an approved English course in their senior year
and earn C’s or better in both semesters to show they
are ready for college level English. Counselors will place
these students in English 4 ERWC. For math, students
who scored a 4 are ready for college level math. For
students who scored a 3 and are considered conditional,
we check that they are enrolled in a higher level math
course (above Algebra II level). If they are, then that will
meet the CSU math requirement if they earn a C or
better in both semesters. If they are not, we meet with
each student to discuss their results and encourage them
to sign up for an advanced math course.
Schoolwide Modifications Based on Assessment Results
D3.3. Indicator: The school uses assessment results to make changes in the school program,
professional development activities, and resource allocations demonstrating a results-driven continuous
process.
D3.3. Prompt: Comment on the overall effectiveness of how assessment results have caused changes in
the school program, professional development activities, and/or resource allocations, demonstrating a
results-driven continuous process. Examine examples and comment on the overall effectiveness of
changes in the online opportunities, professional development of the staff, and the resource allocations to
support student achievement and their needs.
Findings

Supporting Evidence

Assessment results drive the school programs in order to
help focus our school-wide mission and examine critical
learner needs. Recent SBAC scores, AP scores, and
SAT scores from the last three school years have
indicated the need to address our a-g enrollment and
success. Further, teacher professional development days
are shaped around assessment results from benchmarks
and SBAC scores. Much of our school focus on
academic language and the accompanying PD has been
a result of school and district-wide data analysis of
standardized test scores. This has also included PD and
implementation of the literacy standards in Science and
Social Science. The school-wide focus has been literacy
and academic language usage, in conjunction with

-SBAC results
-SAT scores
-AP scores
-School vision and mission
statements
-Professional Development
agendas
-Classroom action walk
observations and Google
Forms
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technology integration in classroom instruction. All
teachers have been trained in CM; most classroom
teachers use sentence frames, writing templates, and
speaking frames in order to promote academic discourse
and success in their classrooms. Further, more than half
of teachers are integrating technology on a regular basis
in their classroom instruction.

-School Site Council
minutes

Resources have been appropriately allocated based on
school needs through a results-driven process. The
technology focus in both professional development as
well as classroom instruction has increased the need for
technology. The purchasing and use of technology has
boomed over the span of two school years. School site
council has approved funds to purchase a Chromebook
cart for all core classroom teachers, which has changed
instruction in the classroom to meet the demands and
rigor of the Common Core standards.
D3.4. Indicator: The school periodically assesses its curriculum and instruction review and evaluation
processes.
D3.4. Prompt: Evaluate the process that the school utilizes to review and assess the effectiveness of
each program area, including graduation requirements, credits, course completion, and homework and
grading policies, to ensure student needs are met through a challenging, coherent, and relevant
curriculum.
Findings

Supporting Evidence

Teachers use collaboration time to discuss grading and
department policies that affect student needs. In addition,
teachers submit course syllabi to administration to
ensure that they are offering a challenging, coherent, and
relevant curriculum to students. Further, the school uses
a placement matrix for all students that include data from
SBAC scores, benchmark scores, previous grades,
teacher recommendations, and a conference with
students. The matrix, course request sheets, and student
individual graduation status reports are used to inform
the school of what students need for graduation when
placement starts. A-g classes are added or removed
based on student demand and staff interest in the
course. Based on an AP survey administered through
EOS Consulting, the school has also added AP courses
to its a-g course list, including AP Psychology, AP World
History, Mexican American Literature, Mexican American
History, and Vietnamese American History. The AP
survey was administered to assess the potential of
students in AP classes. Further, a CSU eligibility report is

-Teacher syllabi
-Course request sheets
-District created matrix
-EOS consulting AP survey
-AP Psych
-AP World
-AP Human Geo
-Mexican American literature
and history
-Vietnamese American
history
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used to assess whether a-g status has been met by the
student. In addition, a duplicate credit report catches
students who are repeating a course.
District reports have shown that about 50% of students
have completed a-g requirements over the past 6 years.
Teachers can use Illuminate to monitor student progress
toward graduation. The state reports have shown we
have a graduation rate of 90%.

-Data quest
-State reports

D3.5. Indicator: The school employs security systems that maintain the integrity of the assessment
process.
D3.5. Prompt: Evaluate the selection of and the use of proctors, the security systems for test documents,
and the means to maintain the integrity of the assessments.
Findings

Supporting Evidence

The school employs security systems in order to maintain
the integrity of the assessment process by providing
training for state and national testing and by signing a
testing affidavit for assessment confidentiality. Testing
material is stored in a locked facility, and teachers do not
have access until the day the test is to be administered.
In addition, the distribution and collection of the test is
closely monitored by the administration when tests are
done being administered. Further, the school utilizes
various computer software to monitor and prevent
plagiarism, randomize question order, monitor lock times,
and create password encryptions per class period.

-Turnitin.com
-CAASP/SBAC Affidavit
-Illuminate Testing for
Benchmarks and teachercreated classroom
assessments
-Randomized questionsMonitored lock time
-Password encrypted for
class period
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ACS WASC Category D. Standards-based Student Learning:
Assessment and Accountability: Summary, Strengths and
Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in
Category D are being met.
Include comments about the degree to which these criteria impact the school’s ability to address
one or more of the identified critical learner needs (Chapter III).
Summary (including comments about the critical learner needs)

The staff uses a variety of methods in their assessment process to collect, analyze and
report student performance data to various stakeholders. Data is collected through
various forms of assessment, including teacher and district created, as well as state
standardized tests. Various reports are generated through online resources such as
Illuminate, Aeries and Data Quest. Additionally these programs will disaggregate data
into sub categories for school staff. Parent Aeries portal is used to inform students and
parents of progress within each course. School staff uses Illuminate and Aeries to
monitor students progress. Various stakeholders such as the district and the school
board have access to these online resources and reports.
Formative assessments in the form of quizzes are utilized to monitor student progress
throughout the unit or chapter and a minimum of one summative assessment is utilized
after every unit/chapter. Teachers also use checking for understanding strategies
throughout the day to monitor students understanding of the material/content in the form
of pair share, random selection, and ticket out the door. Through our self-study it was
determined that standards based common assessments are not being utilized within
each department. Common assessments would lead to the ability of analyzing common
data in order to make data driven modifications to curriculum.
Assessment data is used to analyze student performance, growth, and progress in
order to inform instruction. Formative and summative assessment results are utilized to
guide, modify, and adjust curricular and instructional approaches including opportunities
for teachers to reteach and for students to reassess. Departments and grade level
teams meet to plan and adjust pacing based on assessment results as well as analyze
the effectiveness of the actual assessment. However, most collaborations only yield
informal conversations about student assessment data. A number of departments utilize
strategies such as after school tutorial/intervention to aide in the learning process of
lower achieving students. However, interventions have proven to be unsuccessful in
recent years due to lack of participation and attendance. As a result, the self-study team
suggests having structured collaboration with the focus on intervention and the creation
of common assessments in order to address this area of growth.
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Additionally school staff uses data to inform professional development and school vision
and critical learner needs. Assessment results drive the school programs in order to
help focus our school-wide mission and examine critical learner needs. Recent SBAC
scores, AP scores, and SAT scores from the last three school years have indicated the
need to address our A-G enrollment and success. Further, teacher professional
development days are shaped around assessment results from benchmarks and SBAC
scores. The technology focus in both professional development as well as classroom
instruction has increased the need for technology. The purchasing and use of
technology has boomed over the span of two school years.
Prioritize the strengths and areas for growth for Category D.
Category D: Standards-based Student Learning: Assessment and Accountability: Areas of
Strength

-

Checking for understanding with a variety of assessment strategies
Schoolwide professional development: Constructing Meaning and other
structured language practices
Various online resources available to all stakeholders
Students’ understanding of expectations

Category D: Standards-based Student Learning: Assessment and Accountability: Areas of
Growth

-

Common assessments among departments
Structured collaboration
- Calibration of assessments
- Intervention programs
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Luke Negro
Autumn Trail
Dianne Nevarez
Mike Enright
Marc Pickett
Orsi Justice
Vikki Arce
Janette Berber
Lissa Chow
Cindy Siebold
Norma Giddings
Robert Kivler
Victor Murgo
Rachel Guzman

ELA
PE
Art
PE
Library sciences
Music
ELA
ELA
ELA
Social Science
Science
Science
Science/Math
Social Science
SPED
SPED
World Language
PE
SPED
Administration
Clerical
Clerical
Clerical
Clerical
Health
GGPD
Custodial
Guidance (22)
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Category E: School Culture and Support for Student Personal and
Academic Growth
Based on the criteria in each category:
1. Review what currently exists based on the ACS WASC/CDE criteria and indicators. Online
schools or schools that have online components should incorporate responses to the
iNACOL standards listed below the correlated ACS WASC/CDE criteria.
2. Evaluate the current program’s effectiveness based on the ACS WASC/CDE criteria and
indicators. Use the analytical prompts to summarize the findings and evidence.
Note: In some areas additional prompts have been inserted to emphasize the analysis related to
online instruction.
3. Support responses with analyzed, observable evidence. (See the list of areas to analyze
and examine.)
Note: Observable evidence includes a) examination of student work, b) observations of students
engaged in learning and other aspects of the school program, c) student interviews, d)
examination of hard data and information, and e) other observations/ interviews/discussions.
4. The responses that include findings and evidence for each criterion within Categories A–E
will form the basis of Chapter IV of the Self-Study report.
At the end of each category, provide an overall summary that includes comments about the
school’s ability to address one or more of the identified critical learner needs
Develop a list of aligned strengths and growth areas for each category of ACS WASC/CDE criteria
(Categories A–E).

E1.

Parent and Community Engagement Criterion

E1. Parent and Community Engagement Criterion
The school leadership employs a wide range of strategies to encourage family, business, industry, and
community involvement, especially with the learning/teaching process.

Indicators with Prompts
Regular Parent Involvement
E1.1. Indicator: The school implements strategies and processes for the regular involvement of all
stakeholder support groups in the learning and teaching process, including parents of non-English
speaking, special needs and online students.
E1.1. Prompt: Evaluate the strategies and processes for the regular involvement of the family, business,
industry, and the community, including being active partners in the learning/teaching process. Comment
on the effectiveness of involving parents of non-English speaking, special needs and online students.
Findings

The school implements strategies and processes for the
regular involvement of all stakeholders through schoolwide events and parent organizations including Back-toSchool Night, Open House, Financial Aid Night, 8th
Grade Parent Night, Senior Awards Night, Roadmap to
College, 10 Commandments for Parents, College Fair,
ELAC meetings, and parent partnership. There is a small
but consistently devoted number of parents who attend;
however, parent turnout is typically low. Teachers have

Supporting Evidence

•

Log in sheets for
parent involvement
opportunities

•

Letters to parents

•

Flyers/Invitations
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noted that parents are using Aeries and Google
classroom to check grades and initiate calls/emails. The
numbers are still fairly low though. Back-to-School Night
and Open House have been reformatted to a grade
conference night in an effort to boost attendance and
accommodate parent schedules since parents may meet
with teachers at their own pace during that time.
Translators are provided to assist non-English speaking
parents. In addition, IEPs, 504 Plans, and SST meetings
target individual students and their parents, and parent
participation at those meetings is 100%. In addition,
PTSO, ELAC, site counsel, and RA3 (Rancho Alumni
group) also involve businesses and community
members. Again, participation is relatively limited.

•

School Messenger
call logs

•

IEP notices including
30 day transition
meeting, D/F
meeting, SARB
meeting, exit
Interviews for seniors

•

WASC group
discussions

•

Parent/Teacher
emails

•

PTSO membership

Use of Community Resources
E1.2. Indicator: The school uses community resources to support student learning.
E1.2. Prompt: Evaluate to what extent the school solicits and employs business and community
resources to support and extend learning. Determine how effectively community members expertise
and services, such as professional services, business partnerships, guest speakers, job fairs, field
trips to local employers, and evaluation of student projects and classroom presentations, provide
real world applications of the learning standards and schoolwide learning outcomes.
Findings
Supporting Evidence

The school supports student learning through the use of
various community resources. Interviews by focus group
members have validated that students are exposed to
guest speakers, community events, and field trips that
support and extend school learning.
Elective classes and clubs provide the greatest access to
support student learning by performing in community
events. Auto class performs in competitions locally as
well as out of state, including Work Show with Toyota,
Edelbrock, and National Competition in Engine Building.
Art classes participate in shows with the Orange County
Imagination Celebration, GGUSD First Impressions,
1000 Pieces of Art, VSA Art Show, Laguna Festival of
Arts, and the Trash Art contest with the Muzeo. Drama
and choir classes perform in festivals during the school
day on college campuses including CSUF and Fullerton
Junior College; however, many general education

•

Field trip permission
slips

•

Transportation logs

•

On-campus sign in
logs

•

Discussions with staff
members
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courses lack opportunities for community based events.
Field trips correlate predominantly with elective classes
such as AVID, AP sciences, ELD, Special Education,
Academy classes, ROP, and the SDC classes. Trips
range from university tours, community college visits,
water treatment plants, and Bolsa Chica wetlands. AVID
and Academy courses provide field trips to college
campuses as part of their curriculum. The SDC program
provides weekly community based instruction utilizing
city buses, local stores, and community events. AP
Environmental Science tour the Bolsa Chica Water
treatment facility, and the ELD and SE Biology classes
tour the Newport Back bay to study ecology.

•

Meeting minutes

The counseling department provides opportunities for all
seniors to tour local community colleges. In addition to
tours, college representatives visit and present
information on campus to interested students about their
colleges, application information, and financial aid. Last
year alone, Rancho had seven college representatives
visit. Also, senior students had access through the
counseling department to attend the following field trips:
Golden West College Chican@/Latin@ day, Coastline
College Star 2, Business Preview Day, UCI Surgical
Training Center, Whittier Law School Diversity Day, and
Coastline College Latino Youth Leadership conference.
A majority of departments on campus enhance student
learning by providing opportunities for guest speakers.
Health, Physical Education, Social Science, AVID,
History courses, ERWC, Math, and World Language all
host guest speakers from various agencies and groups
around the county including NAMI, Laura’s House,
Planned Parenthood, John Wayne Cancer Foundation,
Orange County Alzheimer’s Association, FIDM, MHA
Village Long Beach, the Army, and guest speakers from
businesses and the community.
In general, students have access to community based
activities through participation in various clubs on
campus. Most of these community based activities occur
on the weekends. The Civics class requires students to
complete ten community service hours as part of the
curriculum.
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In addition, Mitsubishi donates money each year to
support M/S programs including funds for bus passes for
students, CBI (community based instruction) trips, and
Rancho Buddies (a club that pairs MS students with
general education students).
E2. School Environment Criterion
The school is a) a safe, clean, and orderly place that nurtures learning and b) has a culture that is
characterized by trust, professionalism, high expectations for all students, and a focus on continuous
school improvement.

Indicators with Prompts
Safe, Clean, and Orderly Environment
E2.1. Indicator: The school has existing policies and regulations and uses its resources to ensure a safe,
clean, and orderly place that nurtures learning, including internet safety.
E2.1. Prompt: Determine the extent to which the school has implemented policies and committed
resources to ensure a safe, clean, and orderly environment that nurtures learning. Evaluate the
effectiveness of the school’s practices and procedures for all aspects of student safety including: effective
operating procedures for internet safety, bullying, drug and alcohol abuse education and intervention,
conflict intervention, use of derogatory or hateful language especially in the context of race or gender,
disaster preparedness and other safety topics of local concern that may interfere with learning.
Findings

Supporting Evidence

Rancho nurtures student learning by creating a safe,
clean, and orderly school.

•

Modernization
contracts

Rancho completed a systematized overhaul of all school
facilities through the process of modernization beginning
in the fall of 2014 and completing in September 2016.
Through modernization, all classrooms and buildings on
campus were completely renovated including the
electrical, water, sewer, and HVAC systems.
Classrooms were provided telephones with outside lines
to facilitate greater access to parents. Panic gates were
installed at all entrances on campus.

•

Faculty meeting
minutes

•

Class behavior
contracts

•

Teacher web pages

•

Enrollment
packets/internet
contracts

•

Parent invitations

•

Student contracts

Furthermore, the school ensures student safety by
regularly providing fire drills, lockdown drills, and
participation in earthquake drills including the Great
California Shake Out. Many staff members have been
trained in active shooter training. All first year teachers
and teachers who have been at Rancho three years or
longer are trained in the active shooter training.
Furthermore, a Garden Grove police officer is assigned
to campus. A number of special education teachers and
aides have been trained in Pro Act.
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All courses on campus have a class syllabus which
outlines course objectives and procedures. Most classes
require student behavior contracts to be signed by
students and parents/guardians. All science lab courses
require a safety contract to be signed. In addition,
teachers are required to take the online safety course for
science labs. Furthermore, AP courses and athletics
require a general contract for participation. Lastly,
Rancho requires students to sign a code of conduct as
part of the enrollment process.

•

Class syllabus

•

Campus security on
site daily

Student internet safety is supported through district
provided student login names and passwords, internet
acceptable use contracts, and district filters that block
inappropriate content. The district and school offer parent
education classes on internet safety and cyberbullying.
Rancho supports student physical and mental health
through employment of a nurse, health clerk, and fulltime psychologist. Students and families may also be
referred to outside agencies. A student, teacher, parent,
or counselor may initiate the referral process. After
talking with the student or parent, a referral form is
completed, and with parent consent, the form is
forwarded to the appropriate outside agencies, such as
Western Youth Services which could include ERMH
(Educational Related Mental Health).
Health classes (including the online course) offer a drug,
alcohol, and violence unit which address bullying, dealing
with conflicts, and cyber bullying. Psychology classes
focus on mental health issues including strategies for
handling stress, identifying mental disorders, and
providing resources in the community. After school, the
Boys and Girls Club provides additional resources for
students.
At this time, conflict resolution is handled through
teachers and administration. There is no formal program
for internet conflict resolution, however, the club
US>Violence does address internet conflict resolution.
High Expectations/Concern for Students
E2.2. Indicator: The school demonstrates caring, concern, and high expectations for students in an
environment that honors individual differences and is conducive to learning.
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E2.2. Prompt: Evaluate to what extent the school has created and supported an atmosphere of caring,
concern, and high expectations for students in an environment that honors individual differences.
Determine how effectively school policies, programs and procedures support student learning by
examining information such as: proportionality of discipline data, use of positive behavior strategies by
staff, restorative justice practices, celebrations of students’ heritage and ethnicity and other information or
practices that support a caring, learning environment.
Findings

The school demonstrates caring, concern, and high
expectations for students in an environment that honors
individual differences and is conducive to learning as
evidenced through results on the Caring and Motivating
Classrooms and Schools Survey.
Individual differences have been honored by adding
classes to the school’s curriculum and offering a plethora
of clubs on campus. Classes that honor students’
heritage and ethnicity such as Vietnamese American
History, Mexican American History, Vietnamese
Language classes have been recently added to the
curriculum. A Mexican American literature course was
added as a semester class in the Fall of 2016.
Clubs on campus, such as Sociedad Honoraria
Hispanica and Latinos Unidos, contribute to the culture of
caring by participating in school-wide events such as
International Week, International Assembly, and
fundraising events that promote student’s ethnicity and
heritage. Student League has a canned food drive that
benefits Rancho families. GSA is a club that supports
LGBT students on campus.
In order to provide higher educational expectations for all
students, an AP survey was distributed and filled out by
students and teachers, which in turn has created an
opportunity to have more diverse, open-access AP
classes to all eligible, determined students.
Rancho has demonstrated a level of concern for all
students by systematically embedding procedures that
contribute to each student’s learning ability and success.
The staff uses various strategies to assist students who
are academically struggling such as grade checks and
school-wide one-on-one conferences once a semester.
On school-wide grade conference days, the school is on
assembly schedule and each fourth period teacher
conferences with every student in their class using a form
to ensure continuity across the school. On a school-wide

Supporting Evidence

•

Caring and Motivating
Classrooms and
Schools Survey

•

Club list

•

Course offerings

•

Master schedule

•

School calendar

•

Faculty meeting
minutes

•

District in-service
agendas

•

Club member rosters

•

Emails

•

AP survey
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level, Rancho exhibits events such as Grade Night,
collaboration classes, Academy, AVID, and the Forward
programs to ensure high expectations for all students.
The school has a Caring and Motivating team who works
with the district to provide information at faculty meetings
and staff development days using elements of TESA
(Teacher Expectation for Student Achievement) and the
growth mindset components. This correlates with
GGUSD district goal 2 which focuses on the personal
skills of the student including the socioemotional wellbeing of the student. In addition, Rancho Alamitos is in
year one of PBIS (Positive Behavior Interventions and
Supports). The first year is a planning year and the goal
is to implement PBIS next fall with the students. There is
a PBIS team of 7 staff members including administration
who are undergoing training at the OCDE. Staff
meetings are being used to plan and develop the
school’s behavioral goals to begin implementation in Fall
2017.

•

Substitute requests

Atmosphere of Trust, Respect, and Professionalism
E2.3. Indicator: The school has an atmosphere of trust, respect, and professionalism.
E2.3. Prompt: Evaluate the degree to which there is evidence of an atmosphere of trust, respect, and
professionalism. Examine the quality and consistency of communication and collaboration between and
among the school’s leadership, staff and stakeholders; this includes the degree to which stakeholders are
involved in the review of the Single Plan for Student Achievement and District’s Local Control
Accountability Plan and to what extent they are included in decision-making.
Findings

The atmosphere amongst the staff and school’s
leadership here at Rancho exudes respect and
professionalism. Based on a school climate survey
completed by teachers, Rancho is considered a “green”
school, which means there is strong communication
between teachers and administrators. Teachers are in
constant communication with the school’s leadership in
decision-making issues like the bell schedule,
collaboration days, and having procedures in place to
vote for the aforementioned school schedules. Teachers
also voice their preference for future department
schedule courses and prep requests.
Teachers have academic language walks which require
observations outside one’s own department. Teachers
regularly collaborate with each other or across
departments during collaboration days, which are held on
Wednesdays, 14 times a year.

Supporting Evidence

•
•
•
•
•
•

School climate
surveys
GGEA surveys
Leadership team
minutes
Faculty meeting
minutes
Collaboration minutes
Sign in sheets

•
•
•
•
•

Collaboration votes
Flyers
Teachers web pages
School website
ELAC and PTSO
minutes
• Results of academic
walks
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Rancho communicates through various mediums with its
stakeholders: school messenger phone messages from
the district, school, or principal; Aeries, parent portal; and
flyers for every student through second period
homerooms. Liaisons are readily available to
communicate in multiple languages and make calls to all
stakeholders. The school’s website is updated with
teachers’ webpages, up-to-date calendar information,
and a school accountability report card.

•

Caring and Motivating
Classrooms and
Schools Survey

Parent groups such as ELAC, school site council, and
PTSO involve stakeholders in Rancho’s decision making
process. Parents and students take school climate
surveys to get their voice heard on issues concerning the
school, instruction, and culture, including the Caring and
Motivating Classrooms and Schools Survey. IEP’s are
consistently occurring and developing throughout the
course of the year. Teachers are informed in advance of
meetings and dates for each student’s individual
meeting.
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E3.

Personal and Academic Support Criterion

All students receive appropriate academic support and intervention to help ensure school, college, and
career success. Students with special talents and/or needs have access to a system of personal support
services, activities, and opportunities at the school. These are enhanced by business, industry, and the
community.

Indicators with Prompts
Adequate Personalized Support
E3.1. Indicator: The school has available and adequate services to support student’s personal needs.
E3.1. Prompt: Evaluate the availability and effectiveness of academic and personal support services,
including referral services, to support students in such areas as physical and mental health, and career,
academic and personal counseling, including an individualized learning plan.
Findings

There are a variety of services available for students’
personal needs throughout the school day. Rancho has
four full time counselors and one full time supplemental
counselor who help students with academic and personal
needs. In addition, Rossier (an outside agency), upon a
referral, provides two additional personal counselors who
assist students at no charge during the school day.
Furthermore, students have access to a school
psychologist four out of five days on campus. If a referral
to an outside therapist or agency needs to be made, a
counselor makes a referral to a corresponding agency.
Counselors make referrals to Pathways and/or Western
Youth Services if a student has medical insurance.
Students with no insurance are referred to Magnolia Park
Family Resource Center, Stanton Community Center, or
Family Youth and Outreach. Rancho’s nurse provides
vision and hearing screenings available for all 10th grade
students. The nurse also provides referrals to outside
groups for hearing, vision, and dental needs.
Rancho has a full time speech therapist on campus. The
therapist and one other speech language pathologist
(SLP) serve 77 students who receive speech services.
The other SLP is here one day a week. In addition,
interns for both speech therapy and counseling services
are being utilized to assist with servicing students.
After school, students have access to the Boys and Girls
Club on Rancho’s campus. The Club offers academic
support, tutoring, college readiness mentoring, organized
athletic activities, and food.

Supporting Evidence

•

Counselor referrals

•

School psychologist
student log

•

Emails

•

IEP’s

•

504 Plans

•

CSU mentor
accounts

•

Boys and Girls Club
applications

•

College Boost
agenda

Counselors hold annual talks with the freshman and
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sophomore classes regarding college entrance
requirements, including how to be successful in school.
The counselors review interest inventories that
encompass academic and personal goals. Rancho’s four
full time counselors and one supplemental counselor
meet with 11th and 12th graders for college and career
readiness individualized conferences. The BOOST
program is a district program, implemented throughout
the school year, used to support students with college
applications, financial aid applications, and college and
SAT registration. The program also does follow-up
sessions with college bound students to help ensure they
are registering for placement exams and are familiar with
the college portals.

•

SST Meetings

•

Facilities Requests

Individualized learning plans are accommodated through
individual student conferences with teachers. These
yearly conferences discuss test scores, grades, and goal
setting. 504 plans, IEPs, SSTs, and the Academy and
AVID programs all support students’ academic learning
plans.
Through the guidance staff, students are identified as
McKinney Vento and are provided assistance with
medical needs, food, clothing, bus passes, school
supplies, and vouchers for shelter.
Support and Intervention Strategies Used for Student Growth/Development
E3.2. Indicator: Strategies are used by the school leadership and staff to develop and implement
personalized approaches to learning and alternative instructional options.
E3.2 Prompt: Evaluate the effectiveness of the types of strategies used by the school leadership and
staff to develop and implement personalized approaches to learning and alternative instructional options
which allow access to and progress in the rigorous standards-based curriculum. This includes strategies
such as personalized learning, the use of small learning communities and the implementation of
alternative learning options.
Findings

Teachers utilize a variety of strategies within their
classrooms to implement a more personalized approach
to instruction. All teachers have created web pages on
the school website, and some include extra practice,
resources, and links to their respective curriculum. Within
some teachers’ classrooms, stations are created as an
alternate instructional strategy. In addition to traditional
progress reports, personal progress reports targeting
personal benchmarks are provided quarterly by

Supporting Evidence

•

Teacher web pages

•

Master schedule
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Education Specialists for students in special education.
At Rancho, all 10th grade students take the PSAT during
school hours to give them practice with the exam.
Students can utilize KHAN academy to link students’
PSAT scores to create a personalized study guide for
each student who takes the test to prepare for the SAT.

•

IEP’s and 504 plans

•

Progress Reports

•

Timecards

In the MS program, students are divided up among five
teachers and work individually based on goals. Special
Education aides and classroom aides help with
instruction and provide a personalized learning support
system.

•

Teacher interviews

Some intervention strategies are in place to support
students who do not have a grasp of the rigorous
standards-based curriculum. Geometry and Algebra I
classes have held intervention sessions on Saturdays.
Biology offered interventions after school. Mandatory
tutoring is in place for Sociedad Honoraria Hispánica and
the AVID program when participating students
academically fall behind in class. Aside from the
departmental strategies to assist students, individual
teachers hold their own personal intervention sessions to
aid students’ understanding of the curriculum. This is at
the discretion and pacing of the individual teacher.

•

PSAT

•

SST meetings

•

Extended Learning
Opportunity
Proposals and
Purchase orders

•

School Master
Calendar

Inclusion classes create a small general education
classroom setting for students with IEP’s and 504 plans
since they are blended with general education students.
Students in an inclusion class have access to English,
Math, History, Economics and Civic classes with
modified instruction. Currently, English offers the greatest
number of inclusion classes; seven inclusion classes
include a Special Education teacher and two include
aides. Math has one Algebra 1 inclusion class with a
Special Education teacher and one class has an aide.
Geometry has one inclusion class with an aide. Biology
has two inclusion classes with an aide. World History,
US History and Economics all have two inclusion classes
with an aide. Health and Civics have two inclusion
classes with a special education teacher.

Extended learning opportunities are limited. Mud Club is
open to all students after school and expands student
learning in ceramics; the club is funded through a grant.
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In Spring 2017, Science will offer an introduction to
robotics extended learning opportunity. Funding will be
provided through LCAP.
Support Services and Learning – Interventions and Student Learning
E3.3. Indicator: The school leadership and staff ensure that the support services and related activities
have a direct relationship to student involvement in learning based on the academic standards and the
schoolwide learner outcomes, e.g., within and outside the classroom, for all students, including the EL,
GATE, special education, and other programs.
E3.3. Prompt: Evaluate the extent to which student learning needs are accurately identified in a timely
manner and the appropriate support and intervention services are provided. Examine how the school
monitors the effectiveness and appropriateness of intervention for each student within and outside the
classroom. Evaluate the processes that are used to identify under-performing or struggling students and
the interventions to address these identified student learning needs. Comment on how interventions
support and coordinate with regular classroom learning for all students, including those with special
needs receiving services from ELL, GATE, Title I and special education.
Findings

Students are identified at the start of the year through
Aeries based on proficiency levels on CELDT testing,
district benchmark scores, SBAC, GATE identification,
and special education designation. In addition, at the
start of the year, teachers are provided with a green
folder identifying students in special education classes
and their caseworkers as well as students who have a
504 plan. Special Education conducts quarterly
benchmarks and quarterly goals are set. Services are
reviewed at IEP’s early in the year. High school staff
participate in the 8th Grade transition IEPs, aligning
goals, and properly placing students in high school
courses. Transition IEPs are also held for graduating
seniors. For students in the MS/MM program, WorkAbility
helps supply students with job opportunities for juniors
and seniors in local community businesses.
Counselors register all students each year, and students
are identified and placed into intervention classes such
as Forward for those struggling in English. Students are
identified and placed into Academy if they score
proficient on benchmarks and state tests but fail to
perform academically based on GPA’s. Eighth grade
grades and test scores are used for Academy placement
purposes. Advanced freshman are invited to apply for
FACT (Freshman Advanced Curriculum Team) based on
English teacher recommendations and the student’s
desire to attempt an AP course during their freshman
year. At any point in the year, staff members can initiate

Supporting Evidence

•

Teacher
surveys/discussions

•

Collaboration minutes

•

Sign in sheets

•

IEP’s

•

Master schedule

•

Dedicated, trained
adult tutors for
Academy, AVID

•

Lunch and afterschool tutoring

•

AVID, Academy
curriculum
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a SST (Student Study Team) for struggling students.
Goals, class placement, and special education testing
may be offered based on SST findings. There are
approximately six to eight teacher-initiated SST’s a year.
ELL students are annually administered the CELDT and
District Writing Assessment with results linked to
redesignation plans.
Interventions are offered through specific academic
programs such as AVID, Academy, Special Education,
and previously certain Math classes. Math provides a
diagnostic test for Algebra I, Geometry, and Algebra II
students. In previous years, based on scores in various
fundamental skill sets on the test, students were invited
to participate in either an after school or a two or three
hour Saturday course to help students master
fundamental math skills. Upon completion, students were
retested for mastery. In addition, most departments offer
retakes of quizzes and tests for struggling students.
Individual teachers also offer their own interventions or
make-up policies specific to particular classes or grade
levels, but it is not systematic.
In addition, all students have the option to attend free
tutoring after school in the library from 3:00-4:00pm
provided by a teacher and volunteer tutors. Tutoring is
also provided in the cafeteria after school through the
Boys and Girls Club. Furthermore, AVID requires
mandatory tutoring for struggling students.

Equitable Support to Enable All Students Access to a Rigorous Curriculum
E3.4. Indicator: Through the use of equitable support all students have access to a challenging, relevant,
and coherent curriculum.
E3.4. Prompt: Evaluate the school’s effectiveness in a) regularly examining for disproportionality in the
demographic distribution of students throughout the class offerings (e.g., master class schedule and class
enrollments) and b) providing additional and available support to provide equitable access to challenging,
rigorous courses for all students ( i.e., extra class time, tutoring, or types of alternative schedules
available for repeat or accelerated classes, summer classes, class periods beyond the traditional school
day).
Findings

Rancho regularly examines disproportionality in the
demographic distribution of students throughout class
offerings. Open access is offered for students interested
in taking honors or AP courses. Currently, Rancho offers

Supporting Evidence

•

AP and Honors
Student Staff Survey
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16 AP classes, with an average of 25 students per class,
which is approximately 17% of Rancho students. A
district matrix based on benchmark scores and state test
scores is utilized by the counseling department to help
place students into honors courses. An AP survey was
given to all teachers to identify students who should be
enrolled in honors or AP classes. Furthermore, general
education students are scheduled into a-g courses;
however, not all students take the language requirement.
Special education students are placed into inclusion
courses to access and receive support to help meet a-g
requirements. Previously, Algebra I intervention classes
were offered after school, including Saturdays. SES
tutoring and credit recovery classes were offered in
English 1, English 2, Algebra I, Geometry, and World
History. Last year, 25% of Rancho students were
enrolled in summer school. In addition, APEX, an online
program, is offered to mostly junior and senior students
who need to earn credits for failed classes or for students
who need to validate D grades to be a-g eligible for
college. Lastly, grades and student interest also
determine student enrollment in master class scheduling.

•

District Matrix

•

APEX Enrollment

•

Master schedule

•

AVID enrollment

•

Summer School
Applications/Enrollment

In addition, the AVID program has grown from 2 sections
in 2006-07 to 11 sections. Seventeen percent of
students at Rancho are involved in AVID which requires
students to enroll in at least one honors or AP class as
part of the program. Students are supported through
class tutorials. Academy and AVID classes provide paid
college tutors to assist students with support for
challenging courses and to mentor students as needed.

Co-Curricular Activities
E3.5. Indicator: The school ensures that there is a high level of student involvement in curricular and cocurricular activities that link to the academic standards, the college- and career-readiness standards, and
the schoolwide learner outcomes.
E3.5. Prompt: Evaluate the availability to and involvement of students in curricular and co-curricular
activities. Determine the effectiveness of the extent to which co-curricular activities link to the academic
standards and schoolwide learner outcomes. Examine the process that the school utilizes to evaluate the
level of involvement for all students in a variety of activities.
Findings

The school offers a high level of access to and student
involvement in curricular and co-curricular activities.
During club rush each year, clubs are invited to
participate to attract new members. NHS, CSF, Sociedad

Supporting Evidence

•

Club minutes
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Honoraria Hispanica, and all athletic teams have GPA
requirements for participation. Mariachi Club, Rancho
Buddies, Latinos Unidos, Key Club, and ASB all have
service components as part of their membership.
The Arts @ the Ranch day showcases academic
standards, student samples, and performance pieces by
students enrolled in elective classes including art, music,
choir, photography, fashion, band, auto, digital and
drama. Many students are able to showcase their work to
the whole school. By advertising on the marquees, some
clubs are able to raise awareness thereby earning more
for their clubs goals, field trips, and buses.
Students enrolled in art, auto, drama, band, choir, cheer,
and color guard all participate in competitions and
festivals. The ROP Auto program participates in
competitions in Las Vegas and Indiana, and students
have won scholarships as part of their participation.
Assemblies help showcase student participation in clubs
and extracurricular activities. There is a sports assembly
every quarter and varsity athletes are recognized.
During the international assembly, students in various
clubs showcase cultural dances. Students who took an
AP test the previous Spring are also recognized at a
yearly assembly. Student achievements are displayed in
the office and on the marquee, including college
acceptances, sports participation photos, El Vaquero and
La Vaquera recipients, and student of the month photos.

•

Club list and advisors

•

Club constitutions
and contracts

•

Art display case

•

Marquee

•

Club activities

The school newspaper is produced bimonthly and the
yearbook is produced at the end of the year.
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ACS WASC Category E. School Culture and Support for Student
Personal and Academic Growth: Summary, Strengths
and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in
Category E are being met.
Include comments about the degree to which these criteria impact the school’s ability to address
one or more of the identified critical learner needs (Chapter III).
Summary (including comments about the critical learner needs)

Rancho Alamitos implements strategies and processes for the regular involvement of all
stakeholders through school-wide events and parent organizations. However, parent
attendance is low despite format changes and parent translators. Student learning is
supported in most classes with guest speakers, but the elective classes on campus
provide the greatest access to support student learning through participation in field
trips and competitions in community events. Senior students have access to tours on
college campuses and college representatives, and all students have access to
community based activities through participation in clubs.
Our recently completed school modernization has had a positive impact on the learning
environment at Rancho. Classrooms have been updated in order to provide a more
comfortable learning and teaching experience. More recently, many Rancho classrooms
have been technologically updated and most teachers have chromebook carts within
their classrooms.
Rancho also has high expectations and concern for its students. Through available
clubs on campus, many students have access to a learning environment that honors
their individual strengths and differences.
The relationship between students and teachers is also strong here at Rancho. Based
on a school survey, students and teachers reported high marks with elements of mutual
respect, high expectations, and instructional support.
Rancho has a variety of services available to support students’ personal and academic
needs. Students’ personal needs are supported through counselors, a speech
therapist, a speech pathologist, a nurse, and a police officer. Students are identified
and offered access to challenging and rigorous honors and AP classes through selfselection as well as through teacher and counselor recommendations. After examining
the disproportionality in the demographic distribution of students in honors and AP
classes, staff surveys were utilized to increase enrollment in those classes. The
majority of students are enrolled in a-g required classes. During the school day,
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individualized learning plans are in place for students with 504 plans, SSTs, and IEPs.
Inclusion classes are offered to aid students in accessing the a-g requirements, and
programs such as AVID and Academy support general education students. After
school, students can attend the Boys and Girls Club on campus and receive help with
mentoring, athletic activities, food, and academic support. While all students have
access to tutoring after school in the library, there are few systematized programs in
place to aid struggling students, as most of the interventions are left to the individual
teachers on an individual basis. All students have access to a wide variety of clubs and
extracurricular activities which are showcased frequently on campus.
Prioritize the strengths and areas for growth for Category E.
Category E: School Culture and Support for Student Personal and Academic Growth: Areas of
Strength

● Use and access to technology
● Providing access to rigorous courses
● Socio and emotional support access for all students

Category E: School Culture and Support for Student Personal and Academic Growth: Areas of
Growth

● Parent involvement
● D/F rate needs a systematic approach to improvement
● Co-curricular and community based activities to support classroom learning
● Under representation of the Hispanic subgroup in AP and honors courses
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Chapter 5

Schoolwide Action Plan
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Rancho Alamitos High School
Action Plan for School Improvement
The Rancho Alamitos Action Plan for School Improvement is a living document. It is
revised each year as the Single Plan for School Improvement. These revisions are
based on school needs and outcome data. Beginning in 2016 this data included reports
related to LCAP accountability. The Focus on Learning process of the past 18 months
has helped us to identify areas of strength and growth for our school though
examination of various kinds of data and focus group conversations. Not surprisingly,
many of our areas for growth identified by the Focus on Learning Process closely match
issues already addressed by our Single Plan for Student Achievement. Because of this
alignment, it was natural to modify our single School Plan as a whole, with steps
addressing our Focus on Learning outcomes embedded within the plan.
Some areas of growth revealed through the Focus on Learning Process and included in
our action plan are:
• Developing systematic approach to collaborating around instruction, assessment,
and engagement to try to decrease the D/F rate and improve the a-g rate
• Increasing capacity for effective implementation of instructional technology
• Continuing to address the proportionality of our subgroups in advanced and AP
classes
• Continuing to work on increasing parent involvement in school events
We are confident that our faculty’s commitment to implementing the Action Plan will
help us address these areas.
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Section A: Action Steps

Goal One l ACADEMIC SKILLS

ALL LEARNERS WILL DEVELOP THE ACADEMIC SKILLS NECESSARY FOR CONTINUAL INDIVIDUAL GROWTH TOWARDS MASTERY OF STANDARDS.

SCHOOL GOAL 1A:
ACADEMIC CONTENT
#

Students will demonstrate continued growth in all content areas with an emphasis on critical thinking and problem
solving.
ACTION STEPS

TIMELINE AND TARGET
DATES

PERSON(S)
RESPONSIBLE

1

Effective Instruction and CA State Standards:
Ongoing
Implement an effective instructional delivery model,
instructional strategies, resources, and classroom routines
to support all students toward meeting academic goals. This
includes the implementation of textbook and curriculum
materials aligned to the California state standards. Build
capacity in teachers through leadership and collaboration.

Administrators, TOSAs,
Teachers

1b

Teachers will continue to collaboratively create and
Ongoing
implement common sequential pacing, common
assessments and content-specific, research-based strategies
to support sudents' successful completion of a-g.

Department Chairs,
Teachers

1c

Using benchmark and CAASPP data and new standardsOngoing
based lessons, math teachers will create and analyze
common assessments and skill building activities to support
student achievement in math to support sudents' successful
completion of a-g.

TOSAs, Teachers

1d

Teachers will provide scaffolds to help students access
advanced level curriculum in AP and honors classes.

Ongoing

TOSAs, Teachers

1e

Teachers will collaborate to provide all students with
experiences in AP strategies to better prepare them to take
advanced classes in the future.

Ongoing

Teachers

2

Professional Development:
Maintain a strong program of professional development to
support instruction leading to increased student
achievement. Provide targeted support to teachers in best
instructional practices to support all students, including
targeted populations (educationally disadvantaged youth).

Ongoing

Administrators, TOSAs,
Department Chairs,
Teachers

The Single Plan for Student Achievement
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BUDGETED
EXPENDITURES

FUNDING SOURCE
TITLE I

Teacher extra duty,
subs, PD materials

SITE-LCFF
2000

Subs, Testing Clerk

4000

15000

Teacher extra duty,
subs, PD materials,
presenters

12039

21000
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SCHOOL GOAL 1A:
ACADEMIC CONTENT
#

Students will demonstrate continued growth in all content areas with an emphasis on critical thinking and problem
solving.
ACTION STEPS

TIMELINE AND TARGET
DATES

PERSON(S)
RESPONSIBLE

BUDGETED
EXPENDITURES

FUNDING SOURCE
TITLE I

SITE-LCFF

2a

Provide professional development around effective use of
technology to enhance instruction in the classroom.

2017-18 and Ongoing

TOSAs, Tech
Coordinator

Teacher extra duty,
subs, PD materials,
presenters

3

Extended Learning/Tutoring:
Provide intervention opportunities for students performing
below grade-level standards. Provide extended learning
opportunities for intervention, including opportunities for
tutoring to support students at all achievement levels
[improved/increased services for targeted populations
(educationally disadvantaged youth)].

Ongoing

Administrators, TOSAs,
Department Chairs,
Teachers

Learning Center,
Teacher hourly,
transportation for
extended learning,
presenter/trainers

3a

Explore opportunities to use PBIS to provide incentives that 2017 and ongoing
will encourage student to utilize tutoring and teacher
offered supports.

PBIS Team

Incentives

4

Materials/Supplies:
Ongoing
Support instruction with supply purchases and resources for
classroom needs in all content areas.
(Site-LCFF funds can support all content areas for
improved/increased services for targeted populations
(educationally disadvantaged youth.)

Administrators,
Department Chairs

Classroom supplies

5

Instructional Support for Students:
Provide instructional support personnel to support student
needs and student achievement in the classroom,
particularly for increased/improved services to targeted
populations (educationally disadvantaged youth).

Ongoing

Administrators, TOSAs,
Teachers

Bilingual aides, other
school support
personnel

24000

5a

Choir Accompanist

Ongoing

Administrators and
Choir Teacher

accompanist

16000

6

Assessment and Data Analysis:
Ongoing
Use multiple types of assessments to measure achievement
and use data to inform instruction.

Administrators, TOSAs,
Teachers

6a

Departments will examine trends in grade data to identify
2017-18 and ongoing
possible reasons for students' lack of achievement and
investigate ways to decrease the d/f rate and increase the ag rate.

Administrators,
Department Chairs,
Teachers
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5000

5000

5000

5000

10000

10000
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SCHOOL GOAL 1A:
ACADEMIC CONTENT

Students will demonstrate continued growth in all content areas with an emphasis on critical thinking and problem
solving.

#

ACTION STEPS

7

Coordinated Services:
Provide supplementary services for foster youth and
homeless youth. Coordinate services with district office
resources for specific actions and services based to support
specific needs

TIMELINE AND TARGET
DATES
Ongoing

PERSON(S)
RESPONSIBLE
Administrators,
Counselors

BUDGETED
EXPENDITURES

#

TITLE I

Conferences

TOTAL BUDGET PLANNING

SCHOOL GOAL 1B:
ACADEMIC ENGLISH

FUNDING SOURCE
SITE-LCFF
3000

31,039

106,000

English Learners will demonstrate continued growth toward mastery of Academic English and being designated
English language proficient.
ACTION STEPS

TIMELINE AND TARGET
PERSON RESPONSIBLE
DATES

1

Support for English Learners (EL) - English Language
Ongoing
Development: Provide English Learners with an English
language development program designed to meet their
instructional needs. Ensure that English learners acquire full
proficiency in English as rapidly and effectively as possible to
attain parity with native speakers of English and achieve the
same rigorous standards that are expected of all native
speakers of English. Implement the 2014 Board Approved
Plan to support English Learners and the preservation of
heritage language.

Administrators, TOSAs,
Teachers, Counselors

2

Support for Reclassified English Proficient Students (RFEP)
Maintain progress monitoring of RFEP students for a
minimum of two years after students are reclassified.
Provide guidance and protocols for teachers to report
progress.

Ongoing

Administrators,
Teachers, Testing Clerk

3

Writing Strategies:
Support EL and RFEP students through the use of
instructional strategies within the effective instruction
framework. Train teachers on the unique implications of
supporting EL and RFEP students and the continued
development of academic vocabulary and expressive

Ongoing

Administrators, TOSAs,
Teachers

The Single Plan for Student Achievement
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BUDGETED
EXPENDITURES

FUNDING SOURCE
TITLE I

Subs, Teacher Hourly,
Professional
Development and
Materials

15000

Subs, Teacher Hourly,
Professional
Development and
Materials

10000

SITE-LCFF
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SCHOOL GOAL 1B:
ACADEMIC ENGLISH
#

English Learners will demonstrate continued growth toward mastery of Academic English and being designated
English language proficient.
ACTION STEPS

TIMELINE AND TARGET
PERSON RESPONSIBLE
DATES

BUDGETED
EXPENDITURES

FUNDING SOURCE
TITLE I

SITE-LCFF

language, both oral and written fluency and automaticity.
TOTAL BUDGET PLANNING

SCHOOL GOAL 1C:
SCHOLARLY HABITS
#

25,000

Students will demonstrate continued growth in scholarly habits that allow them to control and monitor their own
learning for improved academic outcomes.
ACTION STEPS

TIMELINE AND TARGET
PERSON RESPONSIBLE
DATES
Administrators, TOSAs,
Teachers

FUNDING SOURCE
TITLE I

SITE-LCFF

Subs, Teacher Hourly,
Transportation,
Classroom
Materials/Supplies

10000

8000

105000

143000

1

Self-Regulatory Programs:
Implement programs focused on building self-regulatory
skills/ self-management skills, including study skills, goalsetting, time management, note-taking, regulation and
monitoring of learning strategies.

1a

Explore and implement strategies for explicitly teaching
2017-18
study skills in order to decrease the D/F rate increase the ag rate.

Administrators,
Teachers

2

Technology:
Increase access and availability of technology (computers
and technology tools), including the integration of
instructional technology into the classroom and training.
Implement the key actions included within the 2013-2016
District Technology Plan.

Ongoing

Administrators,
Teachers, Tech
Assistants

Computers, Printers,
Projectors, Document
Cameras,
Chromebooks,
Chromebook Carts,
Subs, Technology
Assistants,
Teacher/Classified
Hourly

2a

Provide professional development around the effective use
of instructional technology in the classroom.

2017-18 and ongoing

Tech Coordinator,
Teachers

Teacher hourly,
Technology,
Materials/Supplies

5000

3

Library Media Center:
Ongoing
Upgrade or maintain libraries services and increase access
to the library both during the school day and beyond school
day. Library support services include use of computer labs

Administrators,
Librarian, Teachers

Teacher hourly,
Technology,
Materials/Supplies,
Online Resources

5000

The Single Plan for Student Achievement
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SCHOOL GOAL 1C:
SCHOLARLY HABITS
#

Students will demonstrate continued growth in scholarly habits that allow them to control and monitor their own
learning for improved academic outcomes.
ACTION STEPS

TIMELINE AND TARGET
PERSON RESPONSIBLE
DATES

BUDGETED
EXPENDITURES

FUNDING SOURCE
TITLE I

SITE-LCFF

115,000

161,000

and support staff.
Enrich the library program through the purchase of
supplemental materials and supplies.
TOTAL BUDGET PLANNING
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Goal Two l PERSONAL SKILLS

ALL LEARNERS WILL DEVELOP THE PERSONAL SKILLS NECESSARY TO ACHIEVE ACADEMIC AND SOCIAL GOALS.

SCHOOL GOAL 2A:
MOTIVATION
#

Students will demonstrate continued growth in their attitude towards learning.
ACTION STEPS

TIMELINE AND TARGET
PERSON RESPONSIBLE
DATES

BUDGETED
EXPENDITURES

FUNDING SOURCE
TITLE I

SITE-LCFF

1

Practices that Build Motivation:
Ongoing
Encourage a growth mindset in which students pursue
academic challenges, believe in their ability to improve over
time, and work hard to achieve their goals. Build practices
that support student motivation in classrooms and schools,
with a specific focus on growth mindset, high expectations,
and self-talk.

Administrators, TOSAs,
Teachers

Subs,
Conferences/Training,
Teacher Hourly,
Materials/Supplies

12000

2

Incentives:
Use recognition, awards, and incentives. Student incentives
must be reasonable, nominal, and educationally-related.

Ongoing

Administrators,
Counselors, Teachers

Incentives

6811

2a

Explore and implement incentive/recognition options that
will motivate students to higher achievement (PBIS).

2017-18 and ongoing

PBIS Team, Teachers,
Administrators

Incentives

1000

3

Secondary Credit Recovery:
Ongoing
Maintain and increase programs that support the goal for all
students to graduate from high school. Provide multiple
opportunities for high school credit recovery (repeating
courses in which a grade of “F” was initially earned).

Administrators,
Counselors, Teachers

APEX, Credit Recovery,
Teacher hourly

4

Attendance:
Ongoing
Expand/Refine programs that target attendance and truancy
issues. Review data to identify needs and implement
programs and strengthen partnerships that support
attendance rates. Utilize and adhere to the SARB process to
provide early intervention for at-risk students. Promote
attendance through parent notification of policy and
procedures.

Administrators,
Counselors, Classified
Staff

Attendance Monitoring
Hardware/Software

1000

4a

Explore utilizing PBIS to increase attendance rates.

PBIS Team, Teachers,
Administrators

Incentives

1000

2017-18 and ongoing

TOTAL BUDGET PLANNING
The Single Plan for Student Achievement
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16000

16,000

30000

51,811
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SCHOOL GOAL 2B:
SOCIO-EMOTIONAL
WELLBEING
#

Students will demonstrate continued growth in their attitude towards themselves and others.

ACTION STEPS

TIMELINE AND TARGET
PERSON RESPONSIBLE
DATES

1

Support Services/Counseling/Mental Health:
Maintain programs to support the well-being of students
and families and ensure that schools are safe places.
Provide clinical counseling services and socioemotional
supports for students, including support through schoolbased counseling service providers. Support objectives
related to the coordination of mental health services and
train staff in the Youth Mental Health First Aid (YMHFA)
training program.

Ongoing

Administrators,
Counselors

2

School Connectedness:
Provide more opportunities and increased access for
students to be involved and engaged in school at all levels
(clubs, sports, programs, school activities, etc.)

Ongoing

Administrators,
Counselors, Teachers,
Coaches

2a

Use extended learning opportunities to support students
beyond the school day.

2017-18 and ongoing

3

4

BUDGETED
EXPENDITURES

TITLE I

SITE-LCFF

Counselor Hourly,
Health Aide

48000

Administrators,
Department Chairs,
Teachers

Teacher hourly,
materials

5000

Anti-Bullying/Internet Safety:
Ongoing
Develop strong bullying/cyberbullying prevention programs
across the district at all levels educate all stakeholders,
including proactive programs.

Administrators,
Counselors, Teachers

Presenters, Interpreters

Substance Abuse Prevention/Asset Development:
Address risks associated with substance abuse through
prevention programs, including the implementation of
district-adopted substance abuse prevention programs.

Administrators,
Counselors, Teachers

Presenters

Ongoing

TOTAL BUDGET PLANNING

SCHOOL GOAL 2C:
CLIMATE
#

FUNDING SOURCE

2000

1000

2,000

54,000

Classrooms, schools, and the district will demonstrate continued growth in maintaining a positive and safe learning
climate for all stakeholders.
ACTION STEPS

The Single Plan for Student Achievement

TIMELINE AND TARGET
PERSON RESPONSIBLE
DATES
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BUDGETED
EXPENDITURES

FUNDING SOURCE
2/10/17

TITLE I

SITE-LCFF

1

Welcoming Climate: Building Relationships with students, Ongoing
parents, and staff:
Create caring and motivating schools that welcome diversity
and respect all staff, parents, and students. Encourage
events/activities that celebrate different cultures.

Administrators,
Counselors, Teachers

2

Parent Community Outreach:
Ensure that parents/guardians are provided multiple
opportunities to increase involvement and engagement in
student learning through a strong home-school-community
partnership,. Outreach services facilitate parent
involvement and parent education programs.
Interpretation/translation services, childcare, and
transportation are provided when necessary.

Ongoing

Administrators,
Counselors, Teachers,
Liaisons

Parent Ed, Presenters,
Liaisons, Child Care

5000

5000

3

Home-School Communication:
Ongoing
Keep all stakeholders engaged and informed and implement
communication guidelines to facilitate internal and external
communication processes. All staff check email twice daily
and respond before the end of the following business day.
Regularly communicate with parents.

Administrators,
Counselors, Teachers,
Liaisons

Postage, School
Messenger, School
Website, Student
Planners, Marquee

6000

2000

4

Facilities Maintenance:
Ongoing
Ensure that schools and other district facilities are clean and
well-maintained. (Site-LCFF)

Administrators,
Counselors, Teachers,
Custodians

5

Campus Safety:
Ensure campus safety via ongoing analysis and adjustment
of safety protocols. Maintain a strong collaborative
relationship with local law enforcement and communitybased agencies, including regular meetings of the Safety
Partnership Committee to discuss topics related to health,
safety, and wellness.

Ongoing

Safety Committee

6

Discipline & Rules:
Review the implementation of consistent discipline
procedures, systems of positive behavior intervention
programs, and systems of support for students identified
through early warning indicators.

Ongoing

Administrators,
Counselors, Teachers,
SSC/ELAC

6a

Create a schoolwide matrix of behavioral expectations to
remove barriers to academic achievement (PBIS).

2017 and ongoing

PBIS Team, Teachers,
Administrators

6b

Create departmental matrices of behavioral expectations to 2017 and ongoing
remove barriers to academic achievement (PBIS).

PBIS Team, Teachers,
Administrators

The Single Plan for Student Achievement
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36000

Personnel

14000

2/10/17

6c

With input for all stakeholders, identify a schoolwide
positive behavioral statement of expectation (PBIS).

2017

PBIS Team, Teachers,
Administrators

7

Partnerships:
Ongoing
Maintain partnership with community agencies and support
providers for the benefit of collective impact to support the
needs of students in the Garden Grove Unified School
District.

Administrators,
Counselors, Teachers

8

Training for All Staff:
Provide on-site coaching, support, and training
opportunities for all employees (including administrators,
certificated, and classified employees). Evaluate needs,
survey staff, and plan for professional development that
serves to increase employee skills and overall professional
capital.

Administrators, TOSAs,
Counselors, Teachers

Ongoing

Conferences

TOTAL BUDGET PLANNING
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5000

11,000

62,000
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Goal Three l LIFELONG SUCCESS

ALL LEARNERS WILL BE PREPARED FOR LIFELONG SUCCESS IN THEIR INTENDED CAREER PATHS.

SCHOOL GOAL 3A:
COLLEGE/CAREER
READINESS
#

District-wide data that are predictive of success after high school will improve annually.

ACTION STEPS

TIMELINE AND TARGET
PERSON RESPONSIBLE
DATES

1

College/Career Events:
Maintain a focus on a college-going culture in all grades K12, and expose students to various college and career
options/pathways.

Ongoing

Administrators,
Counselors, Teachers

1a

Explore options to plan a career day with guest speakers
from various careers.

2017-18

Administrators,
Department Chairs,
Counselors, TOSAs

1b

Explore options to plan a college fair on campus.

2017-18

Administrators,
Department Chairs,
Counselors, TOSAs

1c

Celebrate academic successes, college/career readiness,
passing AP exams, honor roll, and meeting a-g.

Ongoing

PBIS Team, Teachers,
Counselors,
Administrators

2

Student Mentoring:
Ongoing
Implement student mentoring programs to support
college/career readiness goals and District Goals 1C, 2A, 2B,
and 2C.

Administrators,
Counselors, Teachers

2a

Provide college mentors through the College Boost program Ongoing
that will support seniors in the process of transitioning to
college including: application, FAFSA, college portal,
entrance exams, etc...

Administrators,
Counselors

3

(Secondary Focus) College/Career Ready Students and a-g
Focus:
Maintain a goal for all students to complete a-g subject
requirements (courses required for minimum eligibility to
enroll in a four year university). Students will be placed in
appropriate courses based on their needs/abilities and will
be provided open access to honors and AP courses.

Administrators,
Counselors, Teachers

The Single Plan for Student Achievement
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BUDGETED
EXPENDITURES

Conferences

FUNDING SOURCE
TITLE I

SITE-LCFF

1000
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SCHOOL GOAL 3A:
COLLEGE/CAREER
READINESS
#

District-wide data that are predictive of success after high school will improve annually.

ACTION STEPS

TIMELINE AND TARGET
PERSON RESPONSIBLE
DATES

4

(Secondary Focus) Course Rigor and Advanced Placement
(AP)
Ensure equitable and open access to Advanced Placement
courses, including the consideration of AP Potential for
course placement. Identify and schedule the type of AP
courses to best meet needs and abilities of students and
place them in the master schedule.

Ongoing

Administrators,
Counselors, Teachers

5

(Secondary Focus) College Entrance and Readiness:
Facilitate preparation for college entrance exams, including
availability for students to take the PSAT in 10th and 11th
grade. Offer SAT Preparation courses to all 11th grade
students (at a reduced rate) and promote free online SAT
preparation. Review the feasibility of the SAT School day
administration.

Ongoing

Administrators,
Counselors, Teachers

BUDGETED
EXPENDITURES

FUNDING SOURCE
TITLE I

Teacher hourly, AP
Teacher
Training/Conferences

3000

TOTAL BUDGET PLANNING

SCHOOL GOAL 3B:
COLLEGE/CAREER SUCCESS
#

4,000

College and career entrance and completion rates will improve annually.

ACTION STEPS

TIMELINE AND TARGET
PERSON RESPONSIBLE
DATES

1

Student Tracker:
Use the Student Tracker for High Schools service through
the National Student Clearinghouse to monitor our
graduates.

Ongoing

District Support
Personnel

2

College Career Pathways/Options:
Ongoing
Provide opportunities for student to be exposed to various
college and career options. Making connections for students
through hands-on learning and real world application.
Continue to build and develop college/university
partnerships and programs to support college readiness and

CTE/ROP Staff,
Administrators,
Counselors

The Single Plan for Student Achievement
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BUDGETED
EXPENDITURES

FUNDING SOURCE
TITLE I

SITE-LCFF
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SCHOOL GOAL 3B:
COLLEGE/CAREER SUCCESS
#

College and career entrance and completion rates will improve annually.

ACTION STEPS

TIMELINE AND TARGET
PERSON RESPONSIBLE
DATES

BUDGETED
EXPENDITURES

FUNDING SOURCE
TITLE I

SITE-LCFF

college-going culture.
3

Alumni Engagement:
Provide opportunities for alumni engagement and alumni
outreach.

Ongoing

Staff

3a

Partner with Alumni Association and PTSO to recruit
participants for guest speakers and/or a Career Fair.

2017-18

Counselors,
Administrators, Alumni
Association, PTSO
TOTAL BUDGET PLANNING
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