Windham Public Schools
Office of Teaching Learning & Leadership
2016-2017

Classroom Environment
Reference Guide

“Every Student, Every Day, In Every Classroom”

Dr. Patricia Garcia, Superintendent of Schools
Dr. Tracy A. Youngberg, Assistant Superintendent
Mr. William Chaffin, Assistant Superintendent

1

“A well-managed classroom is a task-oriented and
predictable environment” ~ Harry Wong
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In alignment with our Strategic Plan: R.A.I.S.E. Windham, the Office of Teaching, Learning
and Leadership has been focused on establishing district wide consistency in the area of
classroom environments. From a learning standpoint, classrooms that are organized, inviting and
supportive to our students’ diverse learning needs is a step toward developing independent and
interdependent students who naturally take responsibility for their own learning trajectories.
From a teaching standpoint, this district wide focus is directly linked to our Domain 1:
Classroom Environment, Student Engagement and Commitment to Learning of our Teacher
Evaluation Rubric, and a key foundational structure for reaching our goal of providing high
quality instruction to “Every Student, Every Day in Every Classroom.” Specifically, a district
wide focus on improving classroom environments will ensure staff members can achieve high
levels of the attributes listed under the following evaluation indicators within Domain 1:


Indicator 1a: Creating a positive learning environment that is responsive to and respectful
of the learning needs of all students.



Indicator 1b: Promoting developmentally appropriate standards of behavior that support a
productive learning environment for all students.



Indicator 1c: Maximizing instructional time by effectively managing routines and
transitions.

This guide is structured around the district’s Classroom Environment Checklist. This general
data gathering tool is used to compile evidence referenced in collegial conversations during our
non-evaluative District Learning Walk debrief sessions, as well as other more formal measures
of adult practice. Each item on the Environment Checklist has been defined in practical terms,
connected back to our overall instructional goals and supported with examples. In many cases,
the supporting evidence has been taken from actual Windham classrooms. The district views the
Environment Checklist Reference Guide as the “minimum standard of care” we believe the
students of the Windham Public Schools deserve to experience within our classrooms, Pre K-12.
By starting with predictable and nurturing learning environments where teachers regularly use
strategies to reduce stress and build a sense of community, students gain emotional resilience,
thereby learning more efficiently and at higher levels of cognition. Our focus on classroom
environments is a productive step toward our goal of preparing students for college, careers, and
success in the 21st century global society.
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Windham Public Schools
Classroom Environment Checklist 2016-2017
Requirements

Observed

Not
Observed

Posted Supports:
-Measurable lesson objective(s)
-Posted Language Objective(s)
-Aligned Essential Questions
-Daily Schedule(s)
-Routines & Procedures
-Expectations for Behavior
Evidence that the expectations for positive
behavior are celebrated
Evidence that diversity is valued (diversity of
thought/perspective, culture, language,
gender, etc.)
Evidence that material is presented in
multiple modalities
Evidence of respectful relationships &
interactions (Adult to Student, Student to
Student, Student to Adult & Adult to Adult)
Walls That Teach:
(Ex. Aligned graphic organizers, anchor
charts, posted strategies, DOK & word walls
for all content areas, etc.)
Organized Classroom:
Unobstructed traffic flows
Focused on academics
Areas to support small group and independent
work
Evidence of district wide literacy initiatives
(ex. Close Reading strategies)
Evidence of district wide
math initiatives (ex. Math Practices 3 & 4)
Evidence of district wide initiatives related to
the data team process (ex. data walls, goals
posted)
Evidence that collaborative work and student
discourse is valued and measured (Ex.
Furniture set-up, Turn and Talk, Think Pair
Share, Check with 3 Before Me, etc.)
Authentic student work posted w/feedback
derived from a rubric or scoring guide.
Feedback presented as strengths & next steps.
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Notes:

Windham Public Schools Environment Checklist
Elementary, Middle and High School
Required Environmental
Supports and District Rationale
Measurable lesson objective(s):

Examples/Evidence
Elementary School Examples:

Teachers should be posting measurable
 I can identify the three forms of matter
lesson objectives for all content they are
presenting to students (academic, physical
 I can solve two step word problems using at least two
and social/emotional). These objectives
strategies
are introduced by the teacher, referenced
 I can use close reading strategies to determine the
throughout the lesson and ultimately
meaning of important words in a text
measured at the end of the lesson to
determine the rate of mastery and
necessary next steps. Using a Gradual
Middle School Examples:
Release of Responsibility model, the
 I can identify the similarities and differences between
posted objectives will be directly linked to
historic and fictional accounts of an event from World
the “I Do” whole class or large group
War II.
portion of the lesson. Small groups and
 I can determine that a proportion is a statement of
station work should also have aligned
equality between two ratios.
measurable objectives posted near the
 I can demonstrate how geographic features have
area that this work will take place.
affected colonial life by creating a map
Objectives in all K-12 classrooms should
be written in the form of a student
High School Examples:
friendly “I Can” statement. These
 I can use French vocabulary related to the calendar
statements empower students, provide a
 I can identify the author’s use of voice in our readings
common focus, increase motivation and
on the Civil Rights Era.
easily translate into an assessment of
 I can annotate an informational article using meta
student learning.
textual markers
 I can describe and predict equilibrium shifts in a
chemical system caused by changing conditions

“I Can” statements set up around a bulls-eye.
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I can make specific references to
passages and events from a text
to prove what the text says
directly as well as the meaning I
can infer indirectly.
Reading Literature and Informational
Text: Key Ideas and Details (RL.9-10.1)

“I Can” Anchor Chart for a
Reading Center/Station

Posted Language Objective(s):
Language objectives are specifically
designed to promote students' language
development by addressing the four
language domains of reading, writing,
speaking and listening. Well written
lesson plans will naturally include these
type of objectives, as they specifically
address how language will be used to
master content. Given the linguistic
diversity of our student population,
teachers should post language objectives
that include academic and communicative
language and are directly linked to the
measurable objectives that teachers are
looking for students to achieve.

High School “I Can” Statement
with the CCSS listed.

Elementary School Examples:


I can orally discuss the three types of matter with a
partner



I can write about the strategies I will use to solve two
step word problems



I can orally present my writing and critique the
writing of my peers

Middle School Examples:
 I can explain the meaning of relevant history
vocabulary such as dictator, allies, jurisdiction
 I can define relevant math vocabulary such as
proportion, equality, ratio
 I can summarize in writing how geography impacted
colonial life
High School Examples:
 I can use French calendar vocabulary in my written
responses.
 I can demonstrate my ability to use voice in my
written summary of our readings on Civil Rights.
 I can explain my annotation (highlighting)decisions to
a peer

Aligned Essential Questions:
An aligned essential question is an
overarching question that drives the
lessons included within a curriculum map.
Students are expected to be able to start
formulating answers to an essential

ELA Essential Question Examples:
 What do good readers do, especially when they don't
comprehend a text?
 How does what I am reading influence how I should
read it?
 How do effective writers hook and hold their readers?
 What is the relationship between fiction and truth?
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question with each lesson taught within a
curriculum map or unit. An effective
essential question meets the following
criteria:
 Is open ended
 Requires higher order thinking to
answer
 Is thought provoking
 Can be revisited as learning takes
place over time, and
 Points students toward important
and transferable information.

Math Essential Questions Examples:


When and why should we estimate?
 How does what we measure influence how we measure?
How does how we measure influence what we measure
(or don't measure)?
 What do good problem solvers do, especially when they
get stuck?
Art Essential Questions Examples:
 To what extent do artists have a responsibility to their
audiences?
 Do audiences have any responsibility to artists?
 What's the difference between a thoughtful and a
thoughtless critique?

Daily Schedule/Class Agenda:
A posted sequence of the day’s events
helps students to understand what they
will be doing throughout the school day.
A class agenda is a detailed list of all
activities covered within a particular class
period.
The goal of posting these visual supports
is to assist students in developing the
organizational skills they will rely on in
order to function independently within
your classroom and in the future. All
schedules and agendas should posted in
student friendly format that considers the
diverse needs of the audience. Use of nonlinguistic representations and supports
that address our students’ linguistic needs
are strongly encouraged.
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Routines & Procedures:
Students need to know what is expected
of them in your classroom. To ensure that
you have smooth transitions throughout
the day, think carefully about the routines
for which you plan. Before establishing
specific procedures or routines, it is
necessary to have a discussion with
students about the importance of routines
and your rationale. For them When
possible, invite students to create
procedures with you. This process can
nurture a sense of ownership and
community in your classroom. In
establishing procedures or routines, it is
important to:
 Ensure that students understand
the reason for the routine.


Clarify the procedure through
modeling.



Allow students opportunities to

Some areas where routines are necessary:


Emergency drills and procedures



Beginning the day/class period



Going to the restroom



Collection and distribution of papers/materials



Signaling for quiet and attention



End of the day/class period

practice the routine through
rehearsal.


Try not to overwhelm students by
teaching too many routines at
once. The process of establishing
routines and procedures may take
several days.



Revisit periodically and as needed
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Expectations for Behavior:
When developing your class rules or
expectations for behavior, consider the
following:






State expectations clearly and
positively in the posted supports
Be sure they are visible and
accessible to all students
Revisit the expectations frequently
and provide feedback related to
strengths and areas in need of
improvement
Classroom expectations should
align with grade level and schoolwide expectations

The district plans to explore the benefits
of formalizing language around the
behavioral expectations in all of our
schools. Our goal would be to maintain
school autonomy and individuality while
providing a common language and
support structures that all students, Pre K12, will understand.

Evidence that the Expectations
for Positive Behavior are
Celebrated:
A large body of research supports the
notion that the more often you recognize a
behavior, the more likely you are to see it.
Given this premise, it is important for
teachers to recognize students for making
good decisions and displaying
developmentally appropriate behaviors
within the classroom. Our ultimate goal is
to develop students who are internally
motivated to demonstrate positive
behaviors and not be dependent upon
tangible rewards. Developing a strong
9

sense of interdependence and community
within your classroom will help students
to see how their actions can positively and
negatively impact others. By choosing
developmentally appropriate incentives
designed to increase a sense of
community, teachers and schools can
increase the likelihood that students will
want to demonstrate the identified
behaviors.

More examples of recognizing positive behaviors:
 Offering students a chance to have their names
announced over the loudspeaker
 Offering high school students a chance to attend a
special pep rally
 Offering students opportunities to lead their grade level
or school assemblies
 Offering students opportunities to take part in
community outreach projects

Evidence that Diversity is Valued
(diversity of thought/perspective, culture,
language, gender, etc.):

Knowing that culture is central to
learning, the Windham Public Schools are
committed to providing culturally
responsive teaching. According to the
work of Ladson-Billings, the
characteristics of culturally responsive
teaching are:
 Positive perspectives on parents and
families
 Communication of high expectations
Learning within the context of culture
 Student-centered instruction
 Culturally mediated instruction
 Reshaping the curriculum
 Teacher as facilitator
In addition to addressing the needs of our
students from a cultural and linguistic
standpoint, the district expects learning
communities to value and support
multiple perspectives. Student centered
classrooms that highlight divergent
thinking and the use of a variety of
strategies will help to meet the
expectations of the Common Core and the
21st century.
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Evidence that Material is
Presented in Multiple Modalities:

Learning Modalities:

Relying on the mantra, “Every Student,
Every Day in Every Classroom” requires
teachers to consider the most effective
ways to ensure all students are engaged
and actively participating in their learning.
Presenting material using our senses
allows students to experience learning in
the way that best meets their needs. The
three most common modalities used in
classrooms are: visual, auditory and
tactile/kinesthetic. Teachers who ensure
material is presented in multiple
modalities increase the likelihood students Gardner’s Multiple Intelligences:
will succeed. Gardner’s work on multiple
intelligences demonstrates just how
diverse intelligence can be.
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Evidence of Respectful
Relationships & Interactions
(Adult to Student, Student to Student, Student
to Adult & Adult to Adult):

While difficult to formally define,
respectful interactions and relationships
within your classrooms are the social
interactions that naturally support mastery
of the objectives being taught. Tone, word
choice, body language, wait time,
classroom lesson design, questioning
techniques and the core beliefs that
teachers have about their students are
some examples of areas that can impact
respectful interactions. The goal of this
category is to ensure that all members of a
classroom community feel valued and
supported. This means that teachers must
also ensure respectful interactions take
place between their students.

Four Agreements from Tribes

Walls that Teach:
(Ex. Aligned graphic organizers, anchor charts,
posted strategies, DOK & word walls for all content
areas, etc.):

Visual supports in a classroom should
serve a specific academic purpose for
your students. Anchor charts, for
example, serve as a reminder for the
expectations related to a particular
classroom process or procedure. The
posting of a graphic organizer, sentence
starters, or steps to solving a particular
problem, remind students of how that
structure can support their thinking when
they are working independently or in
small groups. Visual supports that are
naturally linked to the strategies used in
the classroom regularly and are posted
with the students’ needs in mind, are the
most effective. Given the cultural and
linguistic diversity of our student
12

population, use of more than one
language, non-linguistic representations
and clear and concise wording are
encouraged. Messages related to our
belief in students and their ability to
improve with hard work (growth mindset)
are also encouraged. Whenever possible,
the motivational words of wisdom posted
should be linked back to the academic
goals of the classroom.
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Organized Classroom:




Unobstructed traffic flows
Focused on academics
Areas to support small group and
independent work

If the ultimate goal is to ensure students
are independent in their learning, the more
organized and predictable classroom
spaces are the more likely students are to
gain independence. In addition to
ensuring classroom rituals and routines
are in place, students need to be able to
walk safely around their learning spaces,
find and care for the materials they need
to support their own learning and engage
with peers. Students also need to be able
to find visual supports that will help keep
them focused and organized.

Evidence of District Literacy
Initiatives (ex. Close Reading strategies):
Close reading is the thoughtful, critical
analysis of a text that focuses on specific
details in order to develop a deeper
understanding of the text’s form, craft and
meanings. A significant body of research
suggests that close, analytical reading
increases students’ reading proficiency
and is a key component of college and
career readiness. The district chose this
initiative because of the academic benefits
to students and it’s applicability to all
content areas and grade levels. In addition
to formal instruction on how to read
closely, students should be taught to
answer the following four requirement of
the Common Core State questions when
they are reading independently:



What is the author telling me
here?
Are there any hard or
important words?
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What does the author want me
to understand?
How does the author play
with language to add to meaning?

In addition to close reading, the district
has identified the use of the Six Traits of
Writing as the common language we will
use to implement writing curriculum, K12. The six traits are:








Ideas—the main message
Organization—the internal
structure of the piece
Voice—the personal tone and
flavor of the author's message
Word Choice—the vocabulary a
writer chooses to convey meaning
Sentence Fluency—the rhythm
and flow of the language
Conventions—the mechanical
correctness
Presentation—how the writing
actually looks on the page
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Evidence of District Math
Initiatives (ex. Math Practices 3 & 4):
The Standards for Mathematical Practice
describe the practices that teachers should
seek to develop in their students on a
daily basis. Students who regularly utilize
the standards of mathematical practice
will have a deeper understanding of math
and reasoning, as well as have the ability
to communicate their thinking verbally
and through the use of models. These
practices empower students to use math
and to think mathematically. They will
help students to think, act and respond
like mathematicians.
Math Practices displayed in both English and Spanish. Can
students in your school create the symbols (non-linguistic
representations) that can be associated with each standard?

Evidence of District Data Team
Process (ex. data walls, goals
posted):

The Data Team Process is one of the key
levers in the district’s plan to improve
teaching and learning. Measuring the
impact of our teaching on student learning
is an ongoing process that allows teachers
to adjust their strategies and align efforts
to student needs. The goal of the data
team process is to maximize the number
of students who reach the smart goals
16

established within a class, grade level
and/or school. By using the tenets of a
growth mindset, students will understand
that their work hard, use self-reflective
skills and focused feedback provided by
peers and teachers will help them to grow
and improve.

Evidence that Collaborative
Work and Student Discourse is
Valued and Measured (Ex. Furniture
set-up, Turn and Talk, Think Pair Share,
Check with 3 Before Me, etc.):

Establishing procedures in your classroom
that allow students to work
collaboratively and process information
through planned opportunities for
Examples of Anchor Charts that Support Student
discourse will improve engagement,
Discourse:
conceptual understandings and social
interactions. In addition, purposeful
collaboration that ensures the students are
working harder than the teacher promotes
the level of independence and
interdependence that the district vision
strives to achieve. There is much for our
students to learn from one another from
an academic and social/emotional
standpoint.
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Example of a Self-Reflection Checklist for Student
Discourse.
Yes,
I did

No,
I did
not

Comments

I respectfully
participated in
discussions with my
partner, group or class
I shared my ideas
confidently
I elaborated on the
ideas of others
I used body language
that showed I was
listening
I used our accountable
talk sentence starters
I learned something
new from my partner,
group or class
discussion

Authentic Student Work Posted
w/ Feedback derived from a
Rubric or Scoring Guide. (Feedback
presented as strengths & next steps.)

Posting examples of authentic student
work naturally supports the development
of pride in the work students produce
within your classrooms. All students in a
classroom community should have their
work posted. To keep the displays timely
and aligned to students’ current learning,
posted work samples should be updated
on a regular basis. The length of time
between updates will be determined at the
building level.
Steps for Continuous Improvement
When Producing Authentic Student
Work:


Blue text reads: Good models, labels and content about
solids, liquids and gases. Pink text reads: Next time add
color and increase the text neatness to make it more
visually appealing to earn full credit in that category.

Students should understand the
expectations of the assignment by
reviewing the grading or
measurement tool (rubric or
18







scoring guide).
Students should work hard to
produce their best work based on
the measurement tool.
Students should accept feedback
from their peers and teachers and
be self-reflective.
Feedback should be presented in
the form of strengths and next
steps as they relate to the
measurement tool.
Students should work hard to
improve their work and have their
efforts acknowledged.

Green text reads: I like your description of Bibot and your
evidence to support your thinking.
Elementary examples of posted rubrics:
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Windham Early Childhood Center (WECC)
Classroom Environment Checklist Pre-K
The Pre-K team combined the Classroom Environment Checklist categories with their Classroom Assessment
Scoring System (CLASS) in an effort to help staff members make natural connections to the required items.
These connections will be referenced throughout the document in highlighted text.
Posted Supports: Productivity

Measurable lesson objective(s):
Teachers should be writing measurable lesson objectives for all activities-academic, social/emotional and
physical. These objectives are introduced by the teacher, referenced throughout the lesson and ultimately
measured at the end of the lesson to determine the rate of success and necessary next steps. Since the majority
of students at the Pre-K level are not yet reading the printed word, the items listed under Posted Supports must
be presented in non-linguistic/picture format if they are to be of support to our students. Once students can read
text, objectives should be written in the student friendly form of an “I Can…” statement.
Example: I can identify the letters in my first name.

Posted Language Objective(s):
Objectives that are specifically designed to promote students' language development through the four language
domains of reading, writing, speaking and listening. Well written language objectives include academic and
communicative language and are directly linked to the standards teachers are trying to help students achieve.
Examples: I can ask questions about the weather changes I observe.
I can make predictions about how things will change in different temperatures and draw or write about
them.

Aligned Essential Questions:
An essential question is an overarching question that drives the lessons being taught within a curriculum map.
Students are expected to be able to start formulating answers to an essential question with each lesson taught
within a curriculum map. Students should have a full understanding of concepts aligned to an essential question
at the conclusion of the map or unit
Example: How do things change?

Daily Schedule(s):
A posted sequence of the day’s events that helps students to understand what they will be doing first, next and
last. Schedules should be presented in a student friendly and/or non-linguistic format for those students not yet
reading text.
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Evidence that the expectations for positive behavior are celebrated:
A large body of research supports the notion that the more often you recognize a behavior, the more likely you
are to see it. Given this premise, it is important for teachers to recognize students for making good decisions and
displaying developmentally appropriate behaviors within the classroom. Our ultimate goal is to develop
students who are internally motivated to demonstrate positive behavior and not dependent on tangible rewards.
Here are some Pre K examples of the rewards systems and visual reminders:

Evidence that diversity is valued (diversity of thought/perspective, culture, language,
gender, materials etc.):
As stated in our District’s Mission, Vision and Theory of Action, the district is committed to ensuring students’
cultural and linguistic identities are supported in their learning pursuits. Below please find examples of how
WECC ensures students see themselves in the literature and classroom play props, as well as how all Windham
families are celebrated.
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Evidence that material is presented in multiple modalities:
Instructional Formats: -Inclusion
Student engagement -Effective facilitation
Relying on the mantra, “Every Student, Every Day in Every Classroom” requires teachers to consider the most
effective ways to ensure all students are engaged and actively participating in their learning. Presenting material
using our senses allows students to experience learning in the way that best meets their needs. The modalities
or senses include visual, auditory, tactile/kinesthetic, smell, and taste.
Examples of Inclusion & Effective Facilitation :
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Evidence of respectful relationships & interactions (adult to student, student to student,
student to adult and adult to adult):
Positive Climate: Teacher sensitivity, Teacher Affect, Teacher Responsiveness & Relationship
WECC recognizes the impact that classroom environment and adult responsiveness plays on a child’s
development. As they work to ensure student independence and interdependence, adults work to model the
ways in which their students should treat one another and the adults around them. In addition to respectfully
relationship and interactions, the latest research in the field of neuroscience has proven that joy and enthusiasm
are absolutely essential for learning. Here are some examples of WECC demonstrating a positive classroom and
school climate and a love of working together:
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Walls That Teach:
(Ex. Visual schedules, within task schedules, linear calendars, etc.)
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Organized Classroom:
Unobstructed traffic flows
Focused on academics & Social Skills
Areas to support small group and independent work
If the ultimate goal is to ensure students are independent in their learning, the more organized and predictable
classroom spaces are the more likely students are to gain independence. In addition to ensuring classroom
rituals and routines are in place, students need to be able to walk safely around their learning spaces, find and
care for the materials they need to support their own learning and engage with peers.
Examples of organized classrooms:
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Evidence of literacy/language curriculum map implementation:
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Evidence of math curriculum map implementation:

Evidence of district wide initiatives related to the data team process (data walls, goals
posted, evidence on lesson plans and vocabulary/materials, possibly a clip board with
initial rubric data, evidence of documentation during instruction…. in lesson plans):
Formal and/or informal data should be gathered on all objectives that students are expected to master. In
addition to teachers within a school and/or grade level determining what data will be gathered and how, teachers
should be clear on how that information will be presented to students and parents. Using the tenets of a Growth
Mindset, students need to be shown that their hard work, coupled with the feedback they receive from their
peers, teachers and parents will ultimately determine their progress. In order to perpetuate a continuous cycle of
growth, students should be given opportunities to reflect on how their efforts and feedback from others
impacted their progress. Recognition of growth, regardless of where students are currently performing, are
strongly encouraged.
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Evidence of Data to Support Learning:
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Evidence that collaborative work and student discourse/conflict resolution is facilitated and
valued: Brain research supports the notion that learning is a social activity. Teachers who structure lessons
that naturally encourage student collaboration, increase the likelihood that their students will master the
objectives presented. Collaboration and discourse with peers allows a learner to solidify their own thinking,
learn from others and develop a sense of connectedness that will positively impact how students feel about their
classroom experiences. Facilitating conflict resolution that allows students to calmly express how they are
feeling and listen to the feelings of others helps to develop self-advocacy, empathy and the independent and
interdependent skills students will rely on their entire lives.

Authentic student work posted:
Posting examples of authentic student work naturally supports the development of pride in the work students
produce within our classrooms. All students in a classroom community should have their work posted. Having
clearly defined expectations for what students will be demonstrating when they are asked to produce a piece of
work will help teachers to provide valuable feedback in the form of strengths and next steps. If rubrics or
scoring guides are being used to evaluate mastery, students should be exposed to what these measurement tools
consider exemplary. Teachers should model the process of being self-reflective about the work produce based
on the guidelines of the assignment. Being self-reflective and supportive of peers will enhance learning and
strengthen the sense of community.
Examples of Authentic Student Work:
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Examples of Student Self Assessments:

Example of rubrics that can be used to determine strengths and next steps:
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