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Elsinore High School
Est. 1891

Home of the Tigers
Tradition. Caring. Respect.

March, 2015
Dear Visiting Committee Members:
Welcome to Elsinore High School! I’d like to thank you for taking the time to help us through
the accreditation process, and I hope you enjoy your time here. Elsinore High School is one of
the oldest high schools in Riverside County. We were established in 1891, and we’re proud to be
able to say that we have such a long history. We have been at our current site since 1967. We
went through a modernization during the 2002-2004 school years, and all of the insides of our
buildings and classrooms were renovated and we added three new two-story buildings.
In September of this year, we were hit by what had to be a microburst. We had severe rain and
wind for 90 minutes straight – of course right when school was letting out. It was as if we had a
cloud hanging right over Elsinore High School. Just a few miles away received only light rain.
Two of our buildings – the administration building and the counseling building – and thirteen
classrooms flooded. This caused us to have to undergo a restoration process that lasted four
months. We just got back into our buildings at the beginning of second semester, when we
returned from winter break.
But now we’re back, and life is good. Our self-study process has given us an opportunity to
examine our school programs and to discuss what we do well here and what we could do better.
Parents, students, and district office personnel have given their assistance and input as well, and
we hope our report reflects the efforts of all stakeholders to honestly evaluate who our students
are, how they are performing, and what we can do to increase learning in areas identified as
needing improvement.
We look forward to incorporating your input into our school plan so we can continue making
Elsinore High School even better than it already is.
Respectfully,
Jon Hurst. Ed.D.
Principal
Maximizing Academic Achievement and Personal Growth for All
LAKE ELSINORE UNIFIED SCHOOL DISTRICT
GOVERNING BOARD:
Heidi Matthies Dodd - Juan Saucedo
Susan E. Scott – Stan Crippen3 Tom Thomas
SUPERINTENDENT: Dr. Doug Kimberly
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Preface
We welcome you to Elsinore High School and hope your visit will be a positive experience for you
and for us.
Our self-study process began in early 2013, with the identification of a WASC coordinator and
review of our mission and vision statements. From there we worked on creating and finalizing our
SLO’s, which was significant because it involved completely overhauling our old ESLRs. This work
was mostly done during leadership meetings, whole staff meetings, and department meetings, and
then was taken to groups with a greater variety of stakeholders for review, including the School Site
Council, the PTSA and ELAC parent committees, and the principal’s student advisory group.
Home groups began meeting during second semester of the 2013-2014 school year. Our most recent
school data was introduced in these meetings and its implications discussed. In the spring of 2014,
we broke our staff members into Focus Groups, breaking each of these into 2 sub-groups due to their
large size, believing this would lead to more effective discussion. As we gathered names of
interested parents and students, they were distributed among the Focus Groups.
Focus groups began meeting every other Wednesday for approximately an hour in the Fall of 2014.
These face-to-face meetings continued for the entire first semester, for a total of seven , but many
discussions continued electronically in between these meeting times, and the issues raised in Focus
Group meetings were taken back to Home Groups for discussion as well, both face-to-face and
electronically. The progress of all these meetings was discussed in Leadership meetings.
We have added quite a few staff members who have never participated in a self-study over the past
few years, and we had more parents than ever expressing a desire to participate, so the self-study
process was very enlightening for these stakeholders. Even seasoned staff members, however,
became more aware of new programs on campus and the strides we have made toward providing a
rigorous curriculum to all students. These discussions, along with the implementation of the
Common Core State Standards and the Districts’ new LCAP, have led to a significant modification
of our Schoolwide Action Plan (SPSA). We foresee many changes to how our school operates, both
inside and outside the classroom, in the future.
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Chapter I: Student/ Community Profile
and Supporting Data and Findings
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Chapter I: Student/ Community Profile and Supporting
Data and Findings
Our Community
With roots going back to schools that opened in the late 1800s, the Lake Elsinore Unified School
District is one of oldest public school systems in Southern California. Covering more than 140
square miles in Southwest Riverside County, the district serves the cities of Lake Elsinore,
Canyon Lake and Wildomar and several unincorporated communities, including Lakeland
Village and Horsethief Canyon.
The district serves nearly 22,000 students at 13 elementary schools, two K-8 schools, four middle
schools, three comprehensive high schools, two alternative schools, and a K-12 virtual school,
Southern California Online Academy. With over 2,000 permanent and substitute employees,
Lake Elsinore Unified is one of the biggest employers in the region. For the 2011-12 school
year, the district's adopted operating budget included $155,173, 697 million in revenues.
Elsinore High School is a modern comprehensive high school with a long and proud history. It
was founded in 1891, and only twenty-five years ago it accommodated students from a
geographic area that now encompasses dozens of high schools operated by various districts.
Elsinore High School moved to its current location in 1967 and underwent a major renovation
from 2002-2005, which included the addition of several new buildings and the remodeling of all
existing buildings. We have since added our first “Tiger Court,” honoring members of the
Elsinore High School community with commemorative bricks forming a low wall surrounding a
brass tiger sculpture. This is an ongoing project funded by a non-profit foundation. The courts
are intended to preserve the legacy of Elsinore High School and symbolize its core values:
Tradition, Caring, and Respect.
Elsinore High School is located in the semi-rural, suburban city of Wildomar, which includes a
unique mix of newer tract homes alongside older ranch-style residences. Census data from 2010
shows the population of Wildomar at approximately 33,000, with its racial makeup described as
follows: 69.5% White (53.6% Non-Hispanic White), 3.3% African American, 1.2% Native
American, 4.5% Asian, .2% Pacific Islander, 15.9% from other races, and 5.3% from two or
more races. Hispanic or Latino of any race was 35.3%. The same census data show the median
per capita income of Wildomar residents as $23,724, slightly lower than the state average of $
29,551, with approximately 8% of households with children under eighteen reporting earnings
below the poverty level. The average home value in the Wildomar area as of 2010 was
$237,000, significantly lower than the state average of $384,000.
Lake Elsinore, the neighboring city in which many of our students live, was the state’s fastest
growing city of 50,000 or more residents between 2012 and 2013. Southwest Riverside County
as a whole is experiencing significant growth and preparing for this trend to continue as the
nation pulls out of its economic downturn. This growth will likely impact enrollment in our
district and school over the next few years.
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Our School
Elsinore High School received its third six-year accreditation term in a row in 2009, after
receiving several three-year terms before that. Since our last self-study, we have not undergone
anything that might be considered a major change. Six years ago, there was an influx of new
teachers as older teachers retired, but since then our certificated and classified staff has remained
relatively stable, with new individuals added here and there as needed. Our administrative team,
however, with the exception of our principal, has seen a 100% turnover since 2009. Our
previous Associate Principal, Assistant Principal, and Dean of Students have since transferred or
retired, and have been replaced by a new Associate Principal, two new Assistant Principals, and
an Athletic Director/Assistant Principal.
Elsinore High School is an important part of the community in which it is located. Many of our
students’ parents and extended family members have graduated from our school. We have
several committees in place to promote community and parent involvement, including an active
English Learner Advisory Committee, a Parent Teacher Student Association, and the School Site
Council. Recently, the nonprofit Tiger Foundation was created to fund the ongoing project of
building Tiger Courts across campus. Several of our Career Technical Education programs have
built business connections within the community as well, including our graphic design,
automotive technology, and agriculture programs.
In 2007, Elsinore High School was named a California Distinguished School, and we were once
but are no longer part of a Program Improvement district. In 2008, Lake Elsinore Unified was
the only district in the state of California to exit this status, and we have since remained out of
Program Improvement. In February 2009, Elsinore High School was named an AVID National
Demonstration School, an honor bestowed upon only a small percentage of the over 5,000
schools nationwide with AVID programs. This status has been revalidated twice since then, most
recently in 2013. In addition, our athletic programs have repeatedly been recognized in the past
few years for encouraging academic achievement along with athletic achievement, the latest
instance of which is our football team being honored for having the highest team GPA in
Riverside County for the 2013-2014 school year, the second time in four years it has received this
distinction.
Mission, Vision, and Schoolwide Learner Outcomes
The Mission of Elsinore High School is to ensure an environment where students feel safe and
successful, grow academically and socially, and develop basic and lifelong skills to prepare them
for life in the twenty-first century.
The Vision of Elsinore High School is to maximize academic achievement and personal growth
for all students.
The Expected Schoolwide Learning Results (ESLRs) in place during our last self-study were an
acronym that was designed to be part of a slogan: “It’s time to get REAL at Elsinore High
School!” Each letter in REAL stood for a key word in its corresponding ESLR:
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R:
E:
A:
L:

RESOURCES are provided for all students to grow and meet their individual needs.
ENVIRONMENT is evident and reflected by positive social, extracurricular, and
academic activities.
ACHIEVEMENT is demonstrated annually by continued academic improvement.
LIFELONG LEARNING is enhanced as all students are provided with career and college
opportunities.

The Elsinore High School Leadership Team and individual departments began reexamining our
2009 ESLRs during the first semester of the 2013-2014 school year, with an eye toward
transforming them into more student-centered and measurable Schoolwide Learner Outcomes
(SLOs).
After much deliberation and collaboration, our new Schoolwide Learner Outcomes are outlined
below.
Upon graduation, Elsinore High School students will be:
1.efficient problem solvers who can identify and utilize appropriate resources when making
both personal and professional decisions;
2.independent, focused citizens of character who understand the role of rigorous academic
preparation in their lives;
3.contributing community members who respect the rights and dignity of all people and are
prepared to be engaged participants in their communities and the world; and
4.lifelong learners with a strong work ethic and transferable skills necessary to succeed in
college, the military, and/or the workforce
Academic Programs
Elsinore High School offers a variety of programs designed to meet individual student needs. Our
AVID program is the largest, and efforts have been made in recent years to spread AVID
methodology throughout the school. Teachers of the AVID course itself receive specialized
intensive training at the AVID summer institute, but well over half of our content-area teachers
have received subject-specific training as well. We currently have 560 students in AVID,
including an AVID/JROTC class for 9th graders and an ELD/AVID class for our ELD students at
levels 3-5.
We have CTE classes in a variety of subjects, with offerings continuing to expand and articulated
with local community colleges (Riverside Community College and Mt. San Jacinto College).
Our CTE pathways include our Agriculture/FFA program which has a new senior project in
which students are training guide dogs for use by the blind and/or disabled. We also have a
greenhouse and are completing the set up for an Aquaponics system for our horticulture projects.
Students raised over 150 chicken and 25 pigs through production last year in our FFA program.
The Agriculture program also has a flower-of-the-month program to give floral design students
real-world experience creating professional arrangements on a monthly basis. We have an Auto
Mechanics pathway that has a partnership with BMW and an internship with Lake Elsinore Ford.
Students take coursework that is fully articulated with RCC.
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Our graphic design pathway produces banners, tee shirts, paper products and digital video. Studio
1891(named for the year our school was founded) creates useful products for the entire district,
from A-G posters, bully posters, WICOR posters and yearbooks for elementary students. Our
goal for 2015-16 is to create a therapeutic pathway program for our students who are interested in
the health care industry. We currently have over 80 students in our sports therapy program and
we believe we can combine anatomy, psychology and AP Biology/AP Psychology into a great
medical/therapeutic pathway.
All of our core courses are college-preparatory, with the exception of a few designated as
Specialized Academic Instruction (SAI) classes in each core area that are designed for those
special education students with mild to moderate disabilities who are not yet ready for complete
mainstreaming. Placement into these courses is determined by the individual student’s IEP, and
students can be transitioned out of these courses and into college-preparatory courses at any time
in their high school career if it is deemed appropriate. There are also a few elective courses that
do not currently meet A-G requirements. We also offer advanced, Honors and AP courses in all
core areas and the arts for those students ready and able to take on extra challenges. Most AP
teachers have attended both beginning and advanced training at College Board-sponsored
trainings (five attended a summer institute in 2014), and all AP teachers must also write their
own syllabi and submit them to the College Board for approval in order for students to receive
the AP designation on their transcripts. We added AP psychology in 2013, which has now grown
to 2 sections, and AP Studio Art, which is growing as well. For 2015-16 we will be adding AP
Human Geography, AP Biology and AP Art 2D Design. We are in our third year of offering two
college-level English classes, again in partnership with the community college. These courses are
taught by a teacher who meets all of the community college’s hiring requirements, using the
same college-level curricular materials and assessment guidelines in place on the actual college
campus. Students in these classes can simultaneously earn graduation credit and college credit
that is recognized by all CCC, UC and CSU campuses across the state.
Our English Language Learners are served in a number of ways. EHS has met two AMAO’s for
2014 due to a focus on academics, graduation and EL development. ELL students have been
participating in PLATO ELD lab activities before school with a focus on CAHSEE ELA and
Math preparation. We have opened two sections of an ELD/AVID class for our ELD students in
levels 3-5, which incorporates AVID methodologies including tutors into their weekly program.
These students also participate in AVID fundraising and field trips.
The ELD program recognizes student achievement every month during the ELAC meeting, at
which 30-40 students and parents join us for pizza and information. The ELAC hosts guest
speakers and invites parents and students to attend to get to know more about graduation, college,
and career opportunities. Some of the guest speakers have included the outreach counselors for
both MSJC and CSUSM. Over 65 parents graduated from PIQUE in 2013. The counselor,
Associate Principal and ELD department chair have all participated in the 3 day training for ELD
benchmarks and new standards for the CCSS. Our ELD students are supported by an ELD
bilingual counselor, a bilingual community liaison, a bilingual department chair and 3 bilingual
paraeducators. The highest pass rate for any AP exam is the Spanish AP Lit/Lang, with several
students receiving a biliteracy diploma as a result. The ELD department participates in the
district trainings and meetings for bilingual aides, EL facilitators and AVID trainings.
12
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Over 350 students with special needs are served and supported on the EHS campus in a
continuum of placement/services at EHS. Students who receive special education services and
support are served in the general education classes, using the “push-in” model with special
education support from an aide or teacher, the co-taught model with one special education
teacher and one general education teacher teaching side by side, Specialized Academic
Instruction classes taught by special education teachers who are HQT, and in functional skills
classes taught by a Moderate to Severe credentialed teacher. The goal of special education
services and supports is to allow students to access the core curriculum and experience rigor in
the classroom. There is a full time school psychologist, behavior interventionist and a speech
and language therapist on our site. The Friendship Club and Peer Buddy class plan and organize
outreach events for our special needs students including a pumpkin patch, trick-or-treating on
campus, a Peer Buddy Prom and a Winter Social. These events are hallmarks for how students
who have special needs are accepted within the EHS school culture. Each spring, the special
education department hosts a field trip to MSJC to assist special needs students with access and
information regarding how to apply to MSJC. Students meet with the Disabled Students
Programs and Services staff and get a tour of the campus.
Students also receive 504 plans and participate in SST meetings and LAT meetings throughout
the year, with a focus on holding these in the fall. Wednesdays are our intervention days with
these meetings occurring to address and meet our students’ academic/emotional and social needs.
We have a dedicated freshman counselor who focuses on freshman success, visiting classrooms
and coordinating intervention meetings as needed. Monitoring begins at the 4 week grading
period.
Non-traditional instructional opportunities for EHS students have expanded in recent years, but
our district offers a separate online school for those who wish to go this route, so at this point,
online education on our campus is used primarily for credit recovery and grade remediation.
Courses are taught by our own teachers, during the regular school day or during the summer.
Students must complete an orientation program before taking these courses and complete most
assignments online, on or off campus, but do need to take certain assessments in person.
Students who are not successful on our campus are given the option of alternative placement to
our So Cal Online Academy, Ortega Continuation High School, Keith McCarthy Independent
Study program, or Adult Education. Students can also take online courses through
PLATO/Edmentum in the Virtual Learning Center operated through SCOA. At EHS we have a
PLATO ELD lab zero period and a 7th period PLATO lab open every day before and after school.
Each semester counselors schedule students into VLC coursework to gain credits for graduation.
Most PLATO courses are A-G, and can be taken for grade remediation. Over 300 students every
semester take part in the VLC credit recovery options. VLC teachers are onsite at EHS on
Thursdays from 1:30-5:00pm for assessment and teaching for all students.
Senior students are also able to take concurrent coursework through adult education for
graduation. These students meet once a quarter with the adult education teachers to complete the
needed packet work for graduation.
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Summer school for 2014 was held on site and utilized the VLC/PLATO curriculum. Over 300
students attended summer school during the 23 day long, 2 session program. EHS had 7 summer
graduates this past year due to our students’ efforts over summer.
Budgetary Information
According to the most recent School Accountability Report Card available (2012-2013),
expenditures per pupil at Elsinore High School are $5972.00. The budget for the high school
during the 2014-2015 school year is $224,175.00, distributed as illustrated in the chart below:

11,298

49,357

69,800

5,000
8,000
10,000

4,000
20,000

8,000
34,720

4,000

Attendance and Electronic Gradebooks
In 2010, the Lake Elsinore Unified School District purchased a data management system called
Infinite Campus. All student data is available to teachers within this platform, which is also used
for taking attendance, sending out schoolwide poor work/progress notices, and includes an
electronic gradebook component. Teachers are required to keep grades online and actually have
two options, Infinite Campus or Jupiter Grades. Students and parents have embraced this system
and appreciate the convenience of being able to keep track of student grades online, 24 hours a
day.
The Portal Usage Report below illustrates how often students and parents are logging in to
Infinite Campus. It is important to note that many parents do not register for their own accounts
and just use their students’ logins, so some of the student logins may actually be parent logins or
joint logins between parent and student. The table shows that there is an increase in all logins the
older the student is; this likely reflects increased familiarity with the system, so as we have more
14
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students entering from middle school already accustomed to logging in regularly, our usage rates
should go up.
Portal Usage Report, Generated 1/26/2015 (numbers indicate logins since 8/11/2014)

Our average daily rate of attendance (ADA) has remained consistent, hovering around 95%, for
the past three years. As students are recorded as absent, an automated dialer system initiates a
call home to inform parents of the missed period. Students may clear absences through note or
parent phone calls.
EHS Average Daily Attendance Rate
2007-08

2008-09

2009-10

2010-11

2011-12

2012-13

2013-14

94.63

95.64

94.95

95.03%

94.92%

94.66%

94.71%

Calendar and Schedule
All campuses in the Lake Elsinore Unified School District are on the same single-track calendar,
in which the first semester ends before winter break and second semester begins in January.
California requires 64,800 instructional minutes per year; Elsinore High School’s instructional
minute count for the 2013-2014 school year was 64,890. All high schools in the district operate
using a traditional six-period day, but the exact type is determined by a number of factors,
including a vote of the certificated staff at each campus, so the three comprehensive high schools
all have slightly different arrangements. Elsinore High School’s current bell schedule has
students attending six periods of year-long classes every day. Minimum days occur at the end of
each semester to accommodate our final exam schedule. In the past, we had minimum days
during state (STAR) testing to maximize student success, but this year no such days are built into
our calendar due to the transition to Common Core and CASSP, which we piloted with a selected
group of eleventh graders during the 2013-2014 school year.
Discipline
The district has established behavior guidelines that are consistent across campuses and
sequential in nature. Suspension is implemented only after other attempts to modify behavior
have been tried. Students and parents are informed annually of the school’s code of behavior and
the consequences for misbehavior. The chart below illustrates the total number of suspensions as
well as a breakdown of suspension rates for a variety of offenses over the past five years.

15

Elsinore High School WASC/CDE Self-Study Report

EHS Discipline Data
Year
Total
Suspensions

2006-07
2007-08
2008-09
2009-10
2010-11
2011-12
2011-13
2013-14

Year

2006-07
2007-08
2008-09
2009-10
2010-11
2011-12
2011-13
2013-14
Year

2006-07
2007-08
2008-09
2009-10
2010-11
2011-12
2011-13
2013-14

Events
403
365
339
301
329
333
187
214

Days
1181
1411
1248
1202
1202
1254
664
824

Under the
Influence
Events
12
85
24
49
59
28
14
25

Days
60
423
118
241
295
140
70
118

Dangerous
Object/Weapon
Events
9
3
10
5
9
8
4
9

Days
38
15
48
25
35
38
12
43

Physical Injury

Events
85
86
103
82
60
83
65
74

Days
325
374
451
397
280
373
212
294

Possession of a
Controlled
Substance
Events
Days
26
124
31
155
15
75
29
145
22
119
63
286
44
207
43
209
Obscene Act/
Sexual
Harassment
Events
Days
9
31
2
6
4
8
2
0
1
5
11
38
2
5
5
14

16

Disruption/
Defiance
Events
176
74
107
92
112
84
31
48

Days
326
180
229
273
267
194
50
117

Drug
Paraphernalia
Events
0
0
2
1
5
8
4
1

Days
0
0
10
5
25
39
18
2

Profanity

Events
41
38
28
11
25
5
4
0

Days
119
104
61
38
61
12
10
0

Harassment/
Intimidation/
Bulling
Events
Days
2
10
3
7
2
4
3
11
2
10
6
15
4
17
7
17

Property Damage

Events
16
12
14
6
7
3
2
1

Days
78
54
60
21
28
15
9
5

Stealing

Events
16
16
16
6
5
15
13
1

Days
35
56
73
21
14
56
54
5
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Our Family
Staff
Traditionally, Elsinore High School has proudly employed many alumni; we currently have 17
teachers and 10 classified employees who graduated from EHS. As of the end of the 2013-2014
school year, 84% of Elsinore High School’s certificated employees held Master’s degrees.
Gender distribution is fairly equal, and the ethnic breakdown of our certificated staff, in
percentages, is shown in the following chart:
AfricanAmerican
5

American
Indian/Alaska
n Native
1

Asian

Hispanic/
Latino

White

6

15

73

The 2012-2013 School Accountability Report Card states that 99.7% of Elsinore High School’s
core academic classes are taught by NCLB-compliant teachers. The contract between the Lake
Elsinore Unified School District and the certificated bargaining unit states that each teacher’s
class size will average 36 (180 students per teacher), with no class having more than 38 students
except lab science, which is limited to 32 students. Physical Education classes are limited to 50
students, and class sizes are also increased for band and choir. The chart below (from the SARC)
shows the average class size and class size distribution for the past three school years:

Approximately 51% of our classified staff members are paraprofessionals, 15% are office/clerical
workers, and 34% are other, including custodians, cafeteria workers, bus drivers, etc. Eighty-one
percent of our classified staff members are female while 19% are male. The ethnic breakdown of
our classified staff, in percentages, is in the chart below:
AfricanAmerican
8

American
Indian/Alaska
n Native
2

Hispanic/
Latino

Pacific
Islander

White not
Hispanic

28

3

59
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Student Services
Elsinore High School’s counselor to student ratio is 1:450 per contract, but our five counselors
handle unevenly distributed caseloads. We recently switched from a system in which each of
four counselors were assigned to one particular class of students (freshmen, sophomores, juniors,
and seniors), with an additional counselor working with ELD students, to a more specialized
system organized by program. One counselor is designated for four-year college bound students,
so she is also our AVID counselor and oversees our new dual enrollment program. Another
counselor is specializing in freshmen, and will handle each class of students as they enter our
school. Two other counselors have split the rest of the students, with one specifically focused on
the needs of student athletes. We also still have an ELD counselor who is also responsible for our
special education population. The counseling department also has one counseling technician, a
registrar, and a counseling secretary. There is a part time ELL liaison that comes in for three
hours several afternoons a week to assist with live translation during parent conferences and to
translate forms, letters, mailings, etc., for any staff member in need of this service. A full time
Career Center technician works closely with students in administering career interest inventories,
helping with college and vocational school applications, issuing work permits, and managing
financial aid information and applications.
A full-time speech therapist identifies students on campus who could benefit from direct
instruction in the following areas: articulation, receptive and expressive language, fluency, voice,
and pragmatics. She works with students from the general and special education population,
with a caseload encompassing students ranging from gifted to severely handicapped. After indepth testing, an IEP meeting is held, and if the student qualifies for speech therapy, goals are set
for the year. Therapy is typically conducted in an office located in the media center, where the
therapist works with 1-4 students at a time, on a pull-out basis. She also provides therapy in the
classroom as necessary to accommodate the severely handicapped. The speech therapist also acts
as a resource for teachers and collaborates with them when appropriate.
The school psychologist is responsible, in conjunction with other professionals, for assessing
referred students in suspected areas of disability. Upon completion of the assessment process,
the psychologist produces the Multidisciplinary Report for the individual student. He attends any
IEP meetings that may require his expertise or those involving students for whom he has actually
written a multidisciplinary report. Typically, these meetings are initial evaluation IEP team
meetings and three-year re-evaluation IEP team meetings, as well as any other meetings in which
staff, parents, and/or administration may feel the psychologist’s expertise is needed. The
psychologist also acts as a consultant in the areas of special education, behavior, discipline,
learning, disabilities, Section 504 of the American Disability Act, and assessment.
Enrollment Data
Many of our students are the children and grandchildren of Elsinore High School graduates,
creating a cohesive, familial atmosphere. Enrollment has dropped 10.8% over the past four
years, due to a steady dip rate averaging 2.7% per year. A similar decline has occurred
throughout the district and is probably the result of the economic recession and an overall lack of
building in the area. Now, though, as the economy strengthens, we are seeing signs of a
resumption of building in the area. Ethnicity trends at EHS show a slow, steady increase in
Hispanic students, matched by slow, steady decrease in white students. Percentages of other
18
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ethnicities remain fairly constant. The number of students qualifying for free and reduced lunch
has increased significantly in the past five years or so, from 40% to 58%.
EHS Enrollment, 2010-2014
Grade Level
2010-2011
2011-2012
2012-2013
2013-2014
2014-2015

9
664
604
557
550
543

10
622
631
567
553
543

11
522
565
560
570
503

12
553
530
550
508
516

Total Enrollment
2361
2330
2234
2181
2105

EHS Enrollment by Ethnicity, 2010-2014
Ethnicity Percentage by Group
Black/African American
American Indian or Alaska Native
Asian
Hispanic or Latino
Native Hawaiian/Pacific Islander
White (Not Hispanic)
Multiple Races or No Response

20102011
5.25
0.89
3.90
44.98
0.47
43.50
1.02

Parent Education Level
Education Level
Graduate Degree or Higher
College Graduate
Some College or Associates Degree
High School Graduate
Not a High School Graduate
Decline to State
Grand Total

20112012
5.11
0.73
4.03
46.00
0.43
42.27
1.42

Total
171
384
688
547
281
20
2091

20122013
5.06
0.63
4.43
48.84
0.31
39.39
1.34

2013- 20142014
2015
5.37
6.24
0.95
0.69
4.09
3.90
49.75 50.45
0.43
0.28
37.55 36.91
1.81
1.60

Percentage
8.18%
18.36%
32.90%
26.16%
13.44%
0.96%
100.00%

Program Participation
Over the past six years, the percentage of English learners at EHS has dropped significantly. The
percentage of socioeconomically disadvantaged students is steadily rising. The percentage of
GATE students is slightly rising, while the percentage of students with disabilities remains fairly
constant.
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EHS Program Participation by Percentage, 2008-2014
Program
2009201020112010
2011
2012
Socioeconomically
Disadvantaged
43.00
49.25
53.64

20122013

20132014

20142015

54.97

58.55

60.00

English Learners

9.74

10.46

8.84

7.97

7.67

7.13

Students with Disabilities

12.16

14.91

15.66

14.94

14.79

14.11

GATE

9.35

11.83

13.81

14.53

16.46

18.00

Graduation and Post-High School Plans
The enrollment at Elsinore High School has decreased by 9% over the past four years, while the
number of freshman students entering EHS has decreased at the much greater rate of 18%.
Meanwhile, the number of seniors has decreased by 9%, a number that more closely matches the
decrease in enrollment rather than the decrease in incoming freshman students.
EHS Entering Freshmen Compared to Exiting Seniors
2010-11
2011-12
2012-13
Incoming Freshmen
664
604
557
Outgoing Seniors
553
530
550

2013-14
550
508

2014-15
543
516

Elsinore High School’s graduation rate has been around 95% for the past four years.
EHS Overall Graduation Rate
Year
2009
2010
Graduation Rate
91.9%
90.4%

2011
96.9%

2012
93.2%

2013
94.6%

2014
95.1%

EHS Graduation Rate by Subgroup, 2010-2014
20092010
82.4
90.1
92
86.6
75.9
44.4

Graduation Rate Percentage by Group
Black/African American
Hispanic or Latino
White (Not Hispanic)
Socioeconomically Disadvantaged
English Learners
Students with Disabilities

20102011
85.3
86.8
93.6
84.8
81
72.2

20112012
92.9
94.4
90.8
90.3
83.7
77.8

20122013
91.3
92.4
93.9
90.8
59.2
75.3

Dropout Rate
The dropout rate at EHS is generally lower than the district and slightly lower than the state. The
numbers in the following chart represent the adjusted dropout rate as calculated by the California
Department of Education.
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Percentage of Students Dropping Out of EHS
2009-10
2010-11
EHS
0.5
2.2
District
0.6
2.2
State
4.6
4.2

2011-12
1.2
1.6
4.0

2012-13
0.7
1.6
3.9

Post Enrollment Data
In 2014, EHS conducted a survey of seniors to obtain information about post-secondary plans,
and 437 seniors completed the survey. We realized after seeing this data that we should also
include the military as one of our options and are planning to add this to this year’s survey.
Fifty-six percent of our graduates last year actually enrolled in a two or four-year college, as
reported by the schools themselves.
2014 Senior Survey Data: College, Vocational School, or the Workforce
Number
Percentage
4-Yr College/University
135
32.1%
Community College
211
50.2%
Vocational School
18
4.3%
Work
42
10.0%
Student Achievement: Standardized Testing and Reporting (STAR) Data
Academic Performance Index (API)
Elsinore High School’s API steadily increased from a low of 619 in 2004 to a high of 808 in
2011. After we achieved 808 in 2011, our school district’s scores were adjusted by the state of
California. As a result, all district schools’ APIs were dropped, many significantly. EHS was
dropped 48 points, from 808 to 760. By 2013, we were already looking ahead to common core,
and in 2014 there was no CST testing for API.
EHS API Data
Year

API

State Rank

2013
2012
2011

760
760
760

5
5
6

Similar Schools
Rank
6
8
8

2010
2009
2008
2007
2006
2005
2004

776
760
744
707
715
667
619

7
7
7
6
6
4
3

10
10
9
7
8
6
2
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The graphs below and on the following pages illustrate graphically, in terms of API, the
performance of various subgroups over the past five years.
5 Year API Growth Summary
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Annual Yearly Progress (AYP)
With the ELA and mathematics targets at 100%, Elsinore High School did not make AYP in
2014. In 2013, EHS met 17 of 22 AYP criteria, missing only in schoolwide and EL proficiency
rates in both ELA and math and the API criteria. The last time EHS met all AYP criteria was in
2011. In 2014, EHS met 12 of the possible 21 AYP criteria. The school met the participation
criteria and graduation rate criteria for all subgroups, and it met the criteria for proficiency rate in
mathematics for EL students (through safe harbor), but it didn’t meet the criteria for proficiency
rate for any other subgroup.
EHS 2014 AYP Data for English Language Arts
Valid
Number At Percent At
Met 2013 Alternative
Scores
or Above
or Above
AYP
Method
Proficient
Proficient
Criteria
Schoolwide
505
284
56.2
No
African-American
21
13
61.9
-Hispanic
270
134
49.6
No
White
177
111
62.7
No
SED
312
147
47.1
No
English Learners
113
34
30.1
No
Students with
66
10
15.2
-Disabilities
* English-Language Arts Target: 100%. Met all percent proficient rate criteria? No.

EHS 2014 AYP Data for Mathematics
Valid
Number At Percent At
Met 2013 Alternative
Scores
or Above
or Above
AYP
Method
Proficient
Proficient
Criteria
Schoolwide
508
283
55.7
No
African-American
21
13
61.9
-Hispanic
271
145
53.5
No
White
179
102
57.0
No
SED
315
150
47.6
No
English Learners
114
43
37.7
Yes
SH
Students with
69
8
11.6
-Disabilities
* Mathematics Target: 100%. Met all percent proficient rate criteria? No.
The graphs on the following pages illustrate graphically, in terms of AYP, the performance of
various subgroups over the past five years.
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Breakdown of student performance in English-Language Arts:

Breakdown of student performance in mathematics:
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California High School Exit Exam (CAHSEE)
Elsinore High School experienced a spike in CAHSEE scores in the 2011, with proficiency rates
of 75% in ELA AND 64% in math. Other than that year, ELA proficiency rates have remained
fairly constant – 55-60%. Math scores have increased 5-10% to equal ELA proficiencies – 5560%.
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California Standards Tests
Overall, most scores on the California Standards Tests have improved over the past five years.
English scores have improved significantly, and English 10 and 11 surpass district, county, and
state averages. Math scores have also improved significantly, and geometry, algebra 2, and
summative math scores surpass district, county, and state averages. Algebra 1 scores have
slightly improved, but they are still significantly below district, county, and state averages.
History scores have also shown improvement over the past five years. World history scores
surpass district averages, but they are below county and state averages, and U.S. history scores
surpass both district and county averages, but are slightly below state averages. For the most
part, science scores have increased over the past five years, but the scores in relation to the
district, county, and state vary. Tenth-grade life science scores are slightly lower than the district
average, but they are considerably higher than the county and state average. Biology scores have
remained fairly constant, and they are below district, county, and state averages. Chemistry
scores have remained consistently remarkably higher than district, county, and state averages, and
earth science scores are also significantly higher than district, county, and state averages. Physics
scores have remained fairly constant and are slightly lower than district and county averages, but
higher than state averages.
EHS California Standards Tests (CST) Data
Percent Proficient and Above
Test
2009
2010 2011 2012
2013
9th-Grade ELA
10th-Grade ELA
11th-Grade ELA
Algebra 1
Integrated Math
Geometry
Algebra 2
Summative
Math
World History
U.S. History
10th Life Science
Biology
Chemistry
Earth Science
Physics

46
42
44
12
16
26
39
50

60
37
39
13
19
30
42
49

61
60
45
13
20
22
43
74

62
54
55
17
24
35
39
61

60
54
55
15
13
38
50
64

34
46
41
36
64
27
55

34
43
38
34
75
49
59

42
43
58
38
63
38
64

33
51
55
41
62
44
48

39
48
58
37
67
45
59

2013
2013
2013
District County
State
Average Average Average
62
63
62
50
51
52
48
46
48
33
32
36
14
12
12
30
23
30
43
30
33
60
46
53
37
42
59
39
49
37
62

42
47
52
47
37
35
65

46
50
54
49
40
37
53

Graphs on the following pages illustrate these trends and show scores broken down by subgroup
as well.
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California Standards Tests (CST), English-Language Arts
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California Standards Tests (CST), Mathematics
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California Standards Tests (CST), Science
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California Standards Tests (CST), History/Social Science
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CELDT Test Data
Elsinore High School administers the California English Language Development Test (CELDT)
every year to track the language acquisition of our English Learners (EL). Since the 2003-2004
school year, when the EL population was 465 (approximately 20%), the EL population has
steadily declined. This year, the EL population is 99 students, or approximately 5% of the
student population. EHS’s goal is to support all English Learners in developing strong English
skills and to reclassify them as Fluent English Proficient (RFEP).
EHS EL Percentages 2009-2015
200920102010
2011
School English
9.7
10.5%
Learner Percentage
Number Redesignated
16
26
FEP
Percent Redesignated
9.1%
13.6%
FEP

20112012
8.8%

20122013
8.0%

20132014
7.7%

20142015
7.1%

26

4

20

4

18.1%

3.5%

17.7%

9.1%

CELDT Language Fluency by Grade Level, 2010-2014
Advanced

Early Advanced

Intermediate

Early Intermediate

Beginning

2010-2011

2011-2012

2012-2013

2013-2014

2010-2011

2011-2012

2012-2013

2013-2014

2010-2011

2011-2012

2012-2013

2013-2014

2010-2011

2011-2012

2012-2013

201302014

2010-2011

2011-2012

2012-2013

2013-2014

9th

4

3

2

2

20

12

12

11

19

18

8

13

5

2

1

3

6

0

3

0

10th

8

3

6

4

21

19

14

11

10

18

10

7

2

3

2

3

4

2

4

2

30

16

17

9

8

7

7

5

5

1

2

4

5

1

3

4

11

th

10

6

15

7

12

th

8

8

4

9

27

12

5

6

9

7

7

5

4

3

1

2

2

2

1

2

30

20

27

22

98

59

48

37

46

50

32

30

16

9

6

12

17

5

11

8

Total

CELDT movement
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Annual Measurable Achievement Objectives

Other Measures of Student Achievement
Student Grade Point Average Analysis
In the summer of 2014 the principal completed a detailed analysis of six years’ worth of senior
student transcripts. This data shows that the more involved and connected students are, the higher
their GPAs. Below are a variety of other findings from this study.
GPA by cohort
Class of
Minimum GPA
Mean GPA
Maximum GPA
2014
.297
2.78
4.43
2013
.208
2.81
4.43
2012
.455
2.69
4.43
2011
.595
2.76
4.37
2010
.515
2.73
4.38
GPA by ethnicity (six year span)
Ethnicity
Minimum GPA
African-American
.450
Native Alaskan/American Indian
1.67
Asian
1.00
Filipino
1.19
Hispanic
.208
Pacific Islander
1.57
White
.250
Decline to state
1.28
GPA by program
Program
Regular Ed
ELL
RSP
SDC
SpEd & EL

Minimum GPA
.250
.208
.580
.297
.500

Mean GPA
2.58
2.63
3.00
3.07
2.62
2.80
2.81
2.79

Mean GPA
2.81
2.32
2.40
2.63
2.14

32

Maximum GPA
4.15
3.65
4.30
4.36
4.43
3.85
4.43
3.65

Maximum GPA
4.43
3.89
4.14
4.00
3.36
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GPA by extracurricular/voluntary activities
Activity
Minimum GPA
regular (none)
.208
VAPA
1.54
peer counseling
1.57
AVID
1.19
athletics
1.44
JROTC
.500
certificate
.941
leadership
1.46
multiple programs
1.85

Mean GPA
2.43
2.82
2.66
3.02
2.90
2.57
3.04
2.92
3.10

Maximum GPA
4.43
4.13
4.28
4.42
4.43
4.14
4.00
4.30
4.43

Advanced Placement
Elsinore High School offers Advanced Placement classes in all four core subject areas, foreign
language, and the arts. The number of courses offered has grown over the years and we now
consistently offer approximately 15 different subjects, depending on enrollment, from year to
year. This year, 2014-2015, EHS offered 13 AP courses: Studio Art; English Language and
Composition; English Literature and Composition; Spanish Language and Culture; Spanish
Literature and Culture; Chemistry; World History; Macroeconomics; Psychology; Calculus AB;
Calculus BC; United States Government and Politics; and United States History.
Students enrolled in these classes are strongly encouraged to take the exams and although they
are optional, very few choose not to. We also have had some students who opt to take tests in
subjects for which we do not offer actual face to face courses.
AP participation rates have been steadily increasing at both the state and global levels, and this
has also been the case at Elsinore High School. Between 2009 and 2013, the number of students
enrolled in AP classes at our school has almost doubled, from 158 to 308, the number of exams
taken has increased from 265 to 560, and the number of students receiving a score of 3 or better
has gone from 85 to 142 (according to the College Board, “a score of 3 or higher . . . is a strong
predictor of a student’s ability to persist in college and earn a bachelor’s degree”). The chart
below shows that the state and global pass rates have remained steady around 60% for the past
several years in the face of increased participation, and Elsinore High School’s pass rate has
remained steady at around 50% during the same time period. This pass rate includes all tests
taken; pass rates in individual courses range from 25% to 90%.

33

Elsinore High School WASC/CDE Self-Study Report

College Readiness Indicators
SAT and ACT
More than one-third of EHS’s seniors take the SAT and about 15% of EHS’s seniors take the
ACT. EHS students consistently score below the state and national averages for the SAT. For
the ACT, EHS scores about the same as the national averages, but below the state averages.
SAT data
Year
Grade 12
Enrolled
201213
201112
201011
200910
200809
200708

Percent
tested

561

39.04

Critical
Reading
average
466

Math
average

Writing
average

484

453

Combined score
> 1500
(percentage)
27.00

503

42.54

464

469

452

33.20

492

37.40

474

474

460

38.60

488

23.36

487

500

481

43.90

463

23.76

477

492

459

32.70

469

30.92

494

513

493

48.30
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ACT data
Year

Grade 12
Enrolled

Percent
tested

Average
Score

Score > =21 (percentage)

2012-13

561

15.15

21.0

48.24

2011-12

503

10.93

20.69

49.09

2010-11

492

7.72

20.45

39.47

2009-10

488

9.22

22.84

68.89

2008-09

463

5.62

22.54

57.69

2007-08

469

9.17

22.58

62.70

Students Meeting A-G requirements
Year

Total

African-American

American Indian or
Alaskan Native

Filipino

Hispanic

# of
grads

Percent meeting
a-g
requirements

# of
grads

Percent meeting
a-g
requirements

# of
grads

Percent meeting
a-g
requirements

# of
grads

Percent meeting
a-g
requirements

# of
grads

Percent meeting
a-g
requirements

201213

144

29

5

33

2

50

0

0

58

26

201112

115

24

5

19

2

50

2

67

43

20

201011

174

37

8

29

2

40

0

0

69

36

200910

84

19

4

31

2

25

0

0

31
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White, not Hispanic

Asian

Pacific Islander

Two or more races

None reported

# of
grads

Percent meeting
a-g
requirements

# of
grads

Percent meeting
a-g
requirements

# of
grads

Percent meeting
a-g
requirements

# of
grads

Percent meeting
a-g
requirements

# of
grads

Percent meeting
a-g
requirements

201213

60

29

6

43

0

0

9

47

1

100

201112

51

24

3

38

1

25

8

47

0

0

201011

84

38

2

29

1

33

8

50

0

0

200910

38

17

4

67

0

0

5

63

0

0
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Survey Results
Student Surveys
EHS has been regularly surveying its students since 2003. At that time, a survey was created
with student-friendly questions that corresponded with the four areas identified in our ESLRs. In
December 2008, we administered this same survey again to see if there were any significant
changes in our students’ perceptions of how we are addressing their needs in each area. With the
shift from ESLRs to SLOs and other changes, our survey this year included questions similar, but
not identical, to questions used in the past. We were able to get our senior class to take an exit
survey online using Naviance but had to give a traditional paper and pen survey to the rest of the
student body. Below are the results of both surveys.
Senior Survey, class of 2014 (electronic via Naviance)
437 out of 497 students responding (88%)
Note: Questions 1-8 and questions 29 and 30 were free response or had multiple answer choices
available; results were compiled by hand based on the similarity of student responses.

36

Elsinore High School WASC/CDE Self-Study Report

37

Elsinore High School WASC/CDE Self-Study Report

38

Elsinore High School WASC/CDE Self-Study Report

39

Elsinore High School WASC/CDE Self-Study Report

40

Elsinore High School WASC/CDE Self-Study Report

Grades 9-11 survey, end of 2013
This survey included 20 statements about the effectiveness of our school and various programs,
and students were given the following directions:
Circle the number below each statement that most accurately reflects
your feelings.
1 = not at all
2 = sometimes
3 = usually
4 = almost always
5 = always

The chart below
includes
the average
for to
each
level
and the overall average score for
N/A
= this question
does score
not apply
me grade
or I don’t
know
each statement.
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EHS Spring WASC Survey Results

Statement

Grade
Level

My school counselor has been helpful in the
development of a plan I will follow after graduation.

The administrators and office staff have been helpful
and caring when I have needed them.

Teachers have been willing to meet with me before or
after school to help with difficult material

Overall, the adults at EHS care about me.

EHS students treat each other with care and respect.

EHS should have higher standards for disciplining
students who have acted inappropriately

EHS is clean, orderly and well maintained.

I have participated in extracurricular activities (band,
sports, clubs, school events, dances, etc.).

42

9
10
11
12
Total
9
10
11
12
Total
9
10
11
12
Total
9
10
11
12
Total
9
10
11
12
Total
9
10
11
12
Total
9
10
11
12
Total
9
10
11
12
Total

Number of
Students
Responding
230
368
250
8
856
253
376
239
8
876
270
371
249
9
899
264
386
248
8
906
283
408
252
9
952
263
366
242
9
880
283
410
254
9
956
259
367
243
9
878

Average
Score
2.73
2.92
2.82
2.38
2.84
3.34
3.35
3.43
3.88
3.38
3.76
3.52
3.93
4.22
3.71
3.25
3.44
3.63
4.13
3.44
2.80
2.85
2.94
3.00
2.86
3.04
3.31
3.38
3.56
3.25
2.73
2.58
2.77
3.67
2.69
3.42
3.68
3.89
4.22
3.67
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I feel safe at EHS.

My teachers have high expectations for me and want
me to succeed in school

My teachers provide a variety of different types of
learning experiences (lecture, collaboration, discussion,
use of technology, projects, exams, papers, labs, etc.).

I have learned practical life skills (organization,
cooperation, study habits) while at EHS.

My teachers are knowledgeable about the subjects they
teach.

My English/language arts classes here at EHS have
been positive learning experiences.

My social science classes here at EHS have been
positive learning experiences.

My mathematics classes here at EHS have been positive
learning experiences.

My science classes here at EHS have been positive
learning experiences.
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9
10
11
12
Total
9
10
11
12
Total
9
10
11
12
Total
9
10
11
12
Total
9
10
11
12
Total
9
10
11
12
Total
9
10
11
12
Total
9
10
11
12
Total
9
10
11
12
Total

281
408
250
9
948
279
402
252
9
942
281
410
250
9
950
278
406
249
9
942
279
412
249
9
949
282
409
252
9
952
144
405
248
9
806
282
407
248
9
946
267
408
248
9
932

3.72
3.68
3.81
4.56
3.73
4.06
4.06
3.97
4.44
4.04
3.90
3.82
3.75
4.11
3.83
3.63
3.39
3.32
3.44
3.44
4.01
3.95
4.00
4.44
3.99
4.13
4.19
4.17
4.44
4.17
3.77
4.21
4.27
4.22
4.15
3.43
3.21
3.34
2.78
3.31
3.99
3.98
4.01
4.22
3.99
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I have adequate access to computers at school and have
been provided with opportunities to learn and use
technological skills that will help me in my future
(word processing, using the Internet for research,
graphics, keyboarding, etc.).

9
10
11
12
Total

259
391
247
9
906

3.73
3.60
3.37
3.22
3.57

This school has made learning meaningful and
encouraged me to pursue college and/or career
opportunities after graduation.

9
10
11
12
Total

276
403
248
9
936

3.82
3.70
3.70
3.33
3.73

Certificated Staff Survey
49 out of approximately 100 teachers responding (approx. 50%)
The Lake Elsinore Teachers Association (LETA) conducts yearly site-level surveys of its
members. This survey is now taken electronically via Survey Monkey, and the results were
compiled offsite. Below are the results of the 2014 survey.
1.I feel valued as an employee by my site administrators.
Indicator
Strongly Agree
Somewhat Agree
Somewhat Disagree
Strongly Disagree

Percent of responses
42.86%
38.78%
10.20%
8.16%

Number of responses
21
19
5
4

2.I am treated with professional courtesy and respect by my site administrator(s).
Indicator
Strongly Agree
Somewhat Agree
Somewhat Disagree
Strongly Disagree

Percent of responses
55.10%
34.69%
8.16%
2.04%

Number of responses
27
17
4
1

3.I feel supported by my administrator(s).
Indicator
Strongly Agree
Somewhat Agree
Somewhat Disagree
Strongly Disagree

Percent of responses
30.61%
42.86%
10.20%
16.33%
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Number of responses
15
21
5
8
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My site environment is conducive to enabling me to effectively complete my professional
responsibilities.
Indicator
Strongly Agree
Somewhat Agree
Somewhat Disagree
Strongly Disagree

Percent of responses
28.57%
38.78%
28.57%
4.08%

Number of responses
14
19
14
2

4.I am provided professional leadership and support at my site that facilitates effective
completion of my professional responsibilities.
Indicator
Strongly Agree
Somewhat Agree
Somewhat Disagree
Strongly Disagree

Percent of responses
28.57%
42.86%
20.41%
8.16%

Number of responses
14
21
10
4

5.I am provided with adequate materials and supplies at my site that enable me to
effectively complete my professional responsibilities.
Indicator
Strongly Agree
Somewhat Agree
Somewhat Disagree
Strongly Disagree

Percent of responses
16.67%
37.50%
22.92%
22.92%

Number of responses
8
18
11
11

6.I am offered sufficient opportunity at my site to participate in decision making that
directly relates to my professional responsibilities.
Indicator
Strongly Agree
Somewhat Agree
Somewhat Disagree
Strongly Disagree

Percent of responses
27.08%
50.00%
14.58%
8.33%

Number of responses
13
24
7
4

7.I am offered the opportunity at my site to attend training that would help me become
more effective in completing my professional responsibilities.
Indicator
Strongly Agree
Somewhat Agree
Somewhat Disagree
Strongly Disagree

Percent of responses
38.78%
28.57%
16.33%
16.33%
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Number of responses
19
14
8
8
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Bully Questionnaire
The Bully Questionnaire was created by our principal and administered schoolwide in 2006 and
then again in 2008. (More bully Questionnaires were obtained in 2006 because parent permission
was asked for in 2008, so not as many Questionnaires were turned in.) It has been administered
schoolwide every year since 2008 as part of the registration process. We do not have the 2014
results yet, because the data has not been completely entered (it takes a long time). Means are
based on a scale of zero to three with the following possible responses.
0 = not at all

1 = sometimes

2 = quite often

3 = constantly

Physical Bullying
To what extent have you observed physical bullying at Elsinore High School? Physical bullying
includes hitting, pushing, or kicking another person.

2006
2008
2009
2010
2011
2012
2013

Number
1532
831
1204
1574
2125
1849
1805

Mean
1.02
.84
.71
.60
.60
.63
.49

Verbal Bullying
To what extent have you observed verbal bullying at Elsinore High School? Verbal bullying
includes calling another person names or making jokes about him/her.

2006
2008
2009
2010
2011
2012
2013

Number
1542
830
1202
1573
2115
1842
1855

Mean
1.76
1.32
1.26
1.10
1.02
1.08
.80
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Indirect Bullying
To what extent have you observed indirect bullying at Elsinore High School? Indirect bullying
includes leaving a person outside the group or gossiping behind a person’s back.

2006
2008
2009
2010
2011
2012
2013

Number
1536
831
1208
1566
2106
1841
1853

Mean
1.75
1.25
1.12
.96
.90
.97
.74

Attacks on Property
To what extent have you observed attacks on property at Elsinore High School? Attacks on
property would include taking, breaking, or hiding things that belong to another student.

2006
2008
2009
2010
2011
2012
2013

Number
1528
831
1206
1571
2108
1840
1852

Mean
1.06
.92
.76
.63
.60
.67
.52

One more item on the Bully Questionnaire is pertinent. The following responses were possible.
0 = strongly disagree1 = disagree2 = agree3 = strongly agree
Caring Environment
My school is a caring place.

2006
2008
2009
2010
2011
2012
2013

Number
1530
831
1154
1550
2105
1803
1805

Mean
1.32
1.94
2.14
2.03
2.07
2.03
2.11
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Chapter II: Progress Report
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Chapter II: Progress Report
Summarize progress on each section of the current schoolwide action plan that incorporated
all schoolwide critical areas for follow-up from the last full self-study and all intervening visits.
Significant Developments
California’s new Local Control Funding Formula (LCFF), which took effect in the 2013-2014
school year had a major impact on Elsinore High School’s revenue source, which affected the
business of the School Site Council and, in effect, our Single Plan for School Achievement
(SPSA). The LCFF replaced most state categorical programs, including EIA funding for EHS.
Since the last self-study, EHS has lost all of its categorical funding, which had come from four
sources: EIA (approximately $160,000), SLBG (approximately $20,000), GATE (approximately
$8,000), and SB 813 (approximately $5,000). Determining how the categorical funds were spent
had been under the purview of the School Site Council (SSC). Since LCFF, the SSC still
develops the SPSA, but it must do so without allocating funding for accomplishing the goals of
the SPSA. Last year the SSC shifted its focus from spending categorical money to aligning the
SPSA to the district’s recommended SPSA template. Doing that significantly changed the goals
of the SPSA, but it was a good year to do so, because EHS, like everyone else, was transitioning
to common core state standards and SBAC assessments. This year brings even greater change to
the SPSA, as we align it to both the district’s newly-developed Local Control and Accountability
Plan (LCAP) and our action plan to accomplish goals that address our identified critical areas of
need and schoolwide learner outcomes.
Schoolwide Critical Areas for Follow-up
The Visiting Committee from our last full visit in 2009 identified the following schoolwide
critical areas for follow-up:
1. Continue teacher collaboration in the use of ongoing assessment data teams to inform
instruction.
2. Create a plan to complete district-wide common assessments in all core areas and have
the results shared and examined by teachers and administration to enhance instruction and
improve student academic performance.
3. Create a yearly focused professional development plan based on the school’s identified
critical areas as identified in the SPSA such as: integrating student use of technology in
the classroom, development of student centered instruction to increase higher order
thinking skills, and other areas of need determined by the leadership teams.
The Visiting Committee from the midterm review in 2012 made the following recommendations.
1. A systematic, focused professional development plan based on identified area of need, to
be developed, implemented and reviewed yearly.
2. Continue to strategize and develop a plan to increase student achievement on the CST
assessments, specifically with the EL and SWD subgroups and all students in the areas of
mathematics.
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Ongoing Follow-up Process
The SPSA is monitored annually by the SSC, which is an elected representation of all school
stakeholders (the principal, three teachers, three students, three parents, and two other staff
members). The WASC critical areas for follow-up and subsequent recommendations have been
integrated with the SPSA’s goals and the strategies and actions for accomplishing those goals.
When the SSC modified the SPSA in the 2013-2014 school year to align with the district’s
template for SPSAs and increased the number of goals from three to five, the SSC made sure that
the critical areas for follow-up and recommendations were still addressed by the SPSA. The
strategies and actions to implement each goal that address WASC Visiting Committee critical
areas for follow-up and recommendations are identified in the SPSA.
The student/community profile and annual progress reports, including the WASC mid-cycle
report are reviewed and discussed annually by all stakeholders in a number of ways. The updated
student/community profile has been shared and made available to stakeholders through staff
distribution and WASC focus groups throughout our self-study. Assessment reports such as CST
and CAHSEE results are shared with staff when they come out and with other stakeholders
through the SSC, the ELAC, Back-to-School, the Principal’s Newsletter, and our school website.
The SSC reviews and discusses school information, including demographic changes and
assessment results, annually. This information is in an integral part of the SSC’s annual SPSA
review, updates, and revisions.
Progress, Evidence, Impact on Student Learning for Action Plan Goals
The following are goals from the 2013-2014 SPSA. Currently, the SSC is in the process of
revising the SPSA for 2014-2015 to align with the district’s LCAP, to address the critical areas
of need and schoolwide learner objectives identified by our self-study, and to align with an action
plan for school improvement determined through our self-study process.
School Goal #1: 2013-2014 is the designated year for transition to the new Common Core
State Standards (CCSS). As we transition, our goal is to have 80% of all core teachers
implement one unit of study based on the CCSS into their class curriculum by June 2014.
a. This goal relates to Visiting Committee Critical Areas for Follow-up (VCCAF) #1 and #2 and
Visiting Committee Recommendation (VCR) #2. It tangentially relates to VCCAF #3 and VCR
#1 because EHS’s staff development plan for the 2013-2014 was subsumed by the District’s staff
development plan, which was to provide multiple teacher trainings for the transition to CCSS.
b. This is a new goal in the action plan, a response to the shift from California Standards to
Common Core State Standards. Last year, the Instructional Support Services division of the
Lake Elsinore Unified School District developed a comprehensive staff development plan to
assist teachers and school sites in the transition to Common Core State Standards. The SSC saw
the transition as an opportune time to align our SPSA with district expectations and the SPSA
template developed by the district. This goal was added to the SPSA in 2013-2014. Most EHS
teachers have attended common core training, and many teachers have been involved in districtwide lesson studies. EHS teachers are currently collaborating and teaching lessons that are
aligned with the common core state standards.
c. This goal addresses SLOs #1, #2, #3, #4 and the Literacy and Habit CLNs. It is too early in the
transition to common core to have student performance data for evidence of the effectiveness of
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this goal, but classroom observations and teacher evaluations indicate that this goal is in the
process of being met.
School Goal #2: Increase learning by all students, especially the significant subgroups of
English Learners and Students with Disabilities, which will demonstrate itself, in part, in
increased success on academic tests and indicators.
a. This goal relates to VCCAF #1 and VCR #2. It tangentially relates to VCCAF #3 and VCR #1
because EHS’s staff development plan for the 2013-2014 was subsumed by the District’s staff
development plan, which was to provide multiple teacher trainings for the transition to CCSS.
b. This goal had been Goal #1 in previous SPSAs. Due to the discontinuance of the
administration of CSTs last year, API data is unavailable, but for the three prior years, EHS has
not met API growth targets for this goal, and for the past two years, EHS has also not met
CAHSEE growth targets for this goal. Once a baseline is established with the new 2014-2015
California Assessment of Student Performance and Progress (CAASSPP), and growth targets are
identified for the 2015-2016, we’ll once again be able to use standardized test scores to measure
growth targets for this goal. In the meantime, we are monitoring student progress in this area
using other measures of achievement including class grades, in-class formative and summative
assessments, CELDT results, and IEP meeting notes.
c. This goal addresses SLO #1 and the Literacy CLN. Growth targets for CAHSEE were not met
except for the English learner subgroup.
School Goal #3: All students will graduate from high school and be prepared for the rigor of
college or the workforce.
a. This goal relates to VCCAF #1 and #2 and VCR #2. It tangentially relates to VCCAF #3 and
VCR #1 because EHS’s staff development plan for the 2013-2014 was subsumed by the
District’s staff development plan, which was to provide multiple teacher trainings for the
transition to CCSS.
b. Elsinore High School is consistently meeting growth targets for this goal. Our graduation rate
has been rising over the past couple of years and our dropout rate is low. We are currently
working on increasing the percentage of students completing a-g requirements. To that end, we
are increasing the number of courses qualifying for a-g status, and counselors are focused on
ensuring that students’ course selections include a-g courses whenever possible.
c. This goal addresses SLOs #1 and #4 and the Literacy and Habits CLNs. Elsinore High
School’s graduation rate is well over the state target of 90%, and last year 56% of EHS graduates
enrolled in UCs, CSUs, or California community colleges.
School Goal #4: All students will achieve personal growth in a learning environment that is
safe, drug free, conducive to learning, and that encourages student motivation to succeed and
prepare for the future.
a. This goal relates to VCCAF #1 and #3 and VCR #1 and #2.
b. This goal relates to the vision of EHS. A schoolwide Bully Questionnaire is administered
annually, and results on this and other student surveys are consistently positive in this area.
ADA is consistently high, and our suspension/expulsion rate has gone down. More students are
attending post-secondary educational institutions.
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c. This goal addresses SLOs #2, #3, and $4 and the Relationships CLN. See data in Chapter 1 for
evidence of growth targets being met for this goal.
School Goal #5: The role of parents and other adult caregivers will be increased in their
students’ education.
a. This goal relates to VCR #2.
b. This goal was added to the SPSA last year as we aligned the SPSA with the district template.
Over the years we have strived to increase parent involvement, and this is a good goal to help us
achieve the growth targets of our other goals.
c. This goal addresses SLO #3 and the Relationship CLN. Since the goal was added last year, it
is early to assess whether growth targets have been met, but parent participation at Back to
School Night this year was considerably higher than last year, and more than 50 parents have
volunteered to help with our self-study.
Critical Areas for Follow-up Not Currently in the Action Plan
The VCCAF #3 says, “Create a yearly focused professional development plan based on the
school’s identified critical areas as identified in the SPSA,” and VCR #1 says, “A systematic,
focused professional development plan based on identified area of need, to be developed,
implemented and reviewed yearly.” For this cycle, this has been easier said than done. The
inconsistency, uncertainty, and diminishing of both our collaboration days and our budget have
presented significant challenges for creating a systematic, focused, site-level professional
development plan, but there have been efforts.
Elsinore High School was one of the first schools in the district to embrace the Dufours’ model
of professional learning communities. The principal and three key staff members first attended
training in the 2003-2004 school year, and with the help and guidance of the Riverside County
Achievement Team (RCAT), professional learning communities were studied in the 2005-2006
school year and implemented in the 2006-2007 school year. We were one of the first schools in
the district to build collaboration time into the school day with late-start Wednesdays beginning
in the 2006-2007 school year. Over the next several years, professional learning communities
was embraced district-wide and more and more schools built teacher collaboration time into their
schedule. This created a strain on our transportation department which resulted in the need for
all schools to be on the same minimum day in the 2011-2012 school year. The elementary
schools and some middle schools had been utilizing early-release days, and the high schools had
been utilizing late-start days. The elementary schools outnumber the high schools, and in 20112012 we all went to early-release days on Wednesdays. Going from late-start to early-release
negatively impacted the high schools’ PLC efforts, because much happens after school (e.g.,
athletics), and all teachers were not available to participate in PLC meetings. After two years of
early-release Wednesdays that were proving somewhat ineffective at the high schools, the high
schools went back to a regular bell schedule with no built-in collaboration time in the 2013-2014
school year, a critical year as we began transition to Common Core State Standards and
California Assessment of Student Performance and progress (CAASPP). With transition to
common core looming large, the high schools once again went to late-Wednesdays this year
(2014-2015). All of this upheaval impacted our PLC collaboration time, which had been an
effective staff development strategy as teachers reviewed and analyzed student data and
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collaborated to discuss and create instruction that would improve student learning and
performance.
A second major impediment to creating a systematic, focused site-level professional
development plan was the fiscal troubles we found ourselves in during this last cycle. Elsinore
High School’s annual discretionary budget normally had been between $180,000 and $200,000.
But in the 2011-2012 school year, due to fiscal uncertainties in the district, we were only allowed
to spend half our budget, approximately $90,000. The following year, 2011-2012, we were only
given half our budget—$95,000. Again, in 2012-2013, we operated on a half-budget of $88,230.
We were able to get by with the help of categorical funding, but now with LCFF, we have no
categorical funding. This year, the first year under LCFF, our budget has been slightly increased
beyond our full budget (only half of which we were able to spend for the past four years) to
$224,000. But without categorical funds, we aren’t much better off financially than we have
been since the economic downturn.
After the midterm visiting committee once again recommended the development of a systematic,
focused professional development plan in 2012, the principal discussed the need and the school’s
limitations with the leadership team, and it was decided that EHS would focus its limited funds
and its staff developments efforts on growing our AVID program. Elsinore High School became
an AVID National Demonstration School in 2009, and the program was recognized for preparing
students for success in the classroom and beyond. EHS committed to sending teachers to AVID
training, to expanding the number of sections of AVID, and to expanding the number of teachers
teaching AVID sections. In the 2012-2013 school year, EHS had 13 sections with 5 teachers
teaching the sections. The support for the AVID program continued in the 2013-2014 school
year, as EHS added 4 four more teachers for a total of 17 sections taught by nine teachers. In
those sections, EHS added both a JROTC/AVID section and an ELD/AVID section. EHS also
brought the drama teacher, the athletic trainer, and the department chair of the ELD department
into the AVID program by having them teach the added sections.
Teacher professional development became a focus for the district in the 2013-2014 school year to
prepare LEUSD for the transition to Common Core. The district developed a comprehensive
staff development program for all teachers. Elsinore High School’s professional development
last year was to encourage and provide opportunities for teachers to attend the district’s
professional development trainings. Common core trainings have continued into the 2014-2015
school year.
Additionally, the SPSA and action plan have gone through significant changes over the past three
years. At the time of the last visit, the EHS SPSA and action plan comprised the following three
goals that addressed identified critical areas of need.
1. Increase learning by all students, especially the significant subgroups of English
Language Learners and Students With Disabilities, that will demonstrate itself, in part,
by increased success on academic tests and indicators.
2. Develop strategies for meeting the academic and social needs of 9th graders.
3. Develop programs to improve student motivation and increase their focus on the future.
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In the 2012-2013 school year, the District developed a SPSA template with five recommended
goals for school’s SPSAs. We believed that our three goals were addressing our critical areas of
need, and the District agreed to EHS maintaining those three goals in our SPSA. But during the
following year, 2013-2014, when LCFF replaced categorical funding, which effectively ended
the School Site Council’s ability to allocate categorical funds in the SPSA, the School Site
Council determined that it would be a good time to align EHS’s SPSA with the District SPSA
template. As a result, last year’s SPSA was modified to have five goals to align with the District
(these goals are discussed at the beginning of this chapter). This change was made knowing that
more changes would occur this year through our self-study process. The district also finalized its
LCAP in the summer of 2014. The current SPSA aligns the District’s LCAP and new SPSA
template and addresses the schoolwide learner outcomes and critical learner needs developed and
identified in our self-study process.
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Chapter III: Student/ Community Profile—Overall
Summary from Analysis of Profile and Progress Data
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Chapter III: Student/ Community Profile—Overall
Summary from Analysis of Profile and Progress Data
In early 2013, Elsinore High School’s stakeholders revisited its Expected Schoolwide Learning
Results (now SLOs), our most recent data profile, and the critical academic needs identified in
2009, to determine whether they were indeed still critical. Those needs were:
1. Increase learning by all students, especially the significant subgroups of English
Language Learners and Students with Disabilities, that will demonstrate itself, in
part, by increased success on academic tests and indicators.
2. Develop strategies for meeting the academic and social needs of ninth graders, both
incoming and retained.
3. Develop programs to improve student motivation and increase their focus on the
future
In light of the data examined during the self-study process, and in anticipation of the shift to
Common Core, our new critical learner needs are:
1. Literacy: Students need more instruction and practice reading and writing in all
disciplines.
2. Habits: Students need to develop better organization and time management skills.
3. Relationships: EHS needs to find ways to utilize our positive campus atmosphere to
enhance students’ academic achievement and motivation.
Rationale: CLN 1
There are many positive programs in place on the Elsinore High School campus, such as its
overall congenial atmosphere, our nationally recognized AVID program, and recent accolades for
the academic achievements of our student-athletes. Most academic indicators, however,
demonstrate that overall, student achievement at Elsinore High School has remained mostly static
over the past six years. As state and federal growth targets have continued to increase, our API
has remained stagnant and we have not met AYP targets for several years in a row. On the
California Standards tests, the overall rate of students scoring proficient or better in the four core
subjects of Language Arts, mathematics, science, and social science has been going up in small
increments or remaining about the same from year to year, and are generally on par with or
exceeding district, county, and state averages. One exception is Algebra 1, in which our students
have been lagging behind these averages by about 50%.
Although the academic performances of the subgroups of English Language Learners and
Students with Disabilities are still lagging behind the student population as a whole, this new
achievement-oriented CLN is focused on the entire school, with an eye toward the skills all
students will need to succeed on the new Smarter Balanced Assessments, college proficiency
exams, and in the world of work. Reading and writing across the curriculum are more important
than ever, on the new tests and in life, so promoting different types of literacy in all core areas
was identified as a priority by stakeholders. One strategy discussed for meeting this need has
been finding ways to increase cross-curricular collaboration between language arts teachers and
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teachers in other subject areas to increase all teachers’ familiarity with critical reading strategies
and writing standards and instruction. This identified need corresponds with all four of our SLOs,
but especially numbers 3 and 4, which are concerned with preparing students for future success.
Questions raised by the identification of this CLN include:
What does literacy in math, science, and social science look like?
What types of instructional strategies need to be adopted to increase literacy in all
disciplines?
How is this literacy assessed?
Where or who can provide the most effective professional development in this area?
How will our students perform on the new assessments if the only place they are expected to
be “literate” in language arts class?
Rationale: CLN 2
Most teachers at EHS have repeatedly indicated over the years that lack of success in specific
classes is usually not tied as much to students’ skill levels as it is to student habits. Many of our
students are unable or unwilling to do things like maintain a study schedule, be aware of due
dates, seek out resources to complete a project, or demonstrate resilience in the face of failure.
Most fail classes simply because they do not complete and/or turn in work on time, complete it
without really engaging, or are not concerned with the short and long term consequences of
failure. Recent analysis of GPA data also indicates what many stakeholders had already noticed
on an anecdotal basis—the more involved in extracurricular activities a student is, the higher his
or her GPA is likely to be, perhaps because being involved helps students become more attuned
to schedules, deadlines, and consequences for not following through. Adding variety to our
extracurricular options and encouraging more students to participate in them is a strategy under
consideration for addressing this need.
A variety of other strategies for addressing this have been discussed, including a skills “boot
camp” for ninth graders, adding an advisory period back into our bell schedule, and making
students more aware of what skills they will need to engage in various post-high school options.
Developing good study habits and personal responsibility will serve students well once they leave
our school as well, which was another factor in identifying this as one of our critical learner
needs. This CLN could also be tied to all four of our SLOs, but perhaps especially to number 1,
which is focused on students making reasoned decisions and seeking out resources, and number
4, which addresses preparation for the future.
Questions raised by the identification of this CLN include:
How do we prioritize the skills and/or habits we want to instill in students?
Where or how can these skills best be taught?
Do we need to standardize expectations across disciplines?
How do we make students aware of real-world consequences tied to not developing good
organizational and time management skills?
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Rationale: CLN 3
Two accreditation cycles ago, creating a positive social, extracurricular, and academic
environment was one of our ESLRs. We have many programs in place to address the two former
aspects of environment, and continue to receive positive feedback from all stakeholders in these
areas; however, many staff members, students, and parents feel there is a need to enhance
Elsinore High School’s academic environment. Far too many students fail classes they are
perfectly capable of passing and don’t take their academic success seriously. So six years ago,
stakeholders concluded that while a worthy goal, this is probably the area in which EHS has been
most successful. While our ADA is good and students seem to enjoy being on our campus, we
have recognized a need to transfer these positive feelings into increased academic achievement.
This cycle, as discussions initially took place about what changes we’d really like to see on our
campus, we decided there must be a way to transfer the positive feelings students have about our
extracurricular programs and the campus in general to the classroom. Some strategies that have
already been considered include recognizing academic achievement with the same vigor with
which we recognize athletic achievement and bringing back an advisory period during which
students could explore new activities and/or have extra study/homework time. Last year we
created an honor roll and students received certificates noting their achievement with the same
designations colleges use (magna cum laude, summa cum laude, etc.) and student response has
been positive. We are also very close to making the proposed advisory period a reality next year.
This period could be a way to create a non-academic connection between students and teachers,
in the hopes that this type of mentorship will help encourage students to be more academically
successful.
Improving student motivation to succeed academically is a critical need that will also help us
achieve our SLOs. SLOs 2 and 3, which are focused on increasing student awareness of the
importance of academics and ensuring that they are prepared to be good citizens, are perhaps the
most closely tied to this need.
Questions raised by the identification of this CLN include:
What are the specific things students enjoy about our school, and how can we tie them to
academics?
How can we use existing positive relationships to foster increased student learning?
How can we help students not currently involved in activities feel more connected to
school?
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Category A: Organization: Vision and Purpose,
Governance, Leadership and Staff, and Resources
Focus Group Members

Debbie Arguello (parent)
Deanna Ball (parent)
Shelly Barrios (parent)
Natalie Bout (VAPA)
Laurel Campbell (Counseling)
*Michelle Campbell (English)
Johnny Coogan (English)
Ernest Degastonguay (parent)
William Fletcher (parent)
Paul Frey (Science)
Dawn Gilders (Special Ed)
Robbin Hamilton (administrator)
Jeff Hickok (PE)

Jeff Hodges (Social Science)
Melissa Hollands (Foreign Language)
Ryan Klopp (Science)
*Lynn Okey (English)
Anthony Peralta (Science)
Ken Puccio (Special Ed)
Megan Sebesta (CTE)
Ryan Stevens (Math)
Reed Steiner (CTE)
Kaydee Stricklin (parent)
Darrin Weismann (Social Science)
Lisa Whipp (Math)

*Group Facilitator

60

Elsinore High School WASC/CDE Self-Study Report

Chapter IV: Self-Study Findings
Category A: Organization: Vision and Purpose, Governance, Leadership and Staff,
and Resources
Analysis must show distinctions that appear across the range of students (grade level, diverse
background, and abilities), and the variety of programs offered at the school.
Examples include:
 Online instruction approaches (school site or off site, integrated within other programs
and/or offered separately)
 Focused programs such as IB Diploma Program, college/career readiness programs,
school/college partnerships, AVID, and independent study programs.

A1. Organization Criterion
The school has a clearly stated vision and mission (purpose) based on its student needs, current
educational research, and the belief that all students can achieve at high academic levels. Supported
by the governing board and the central administration, the school’s purpose is defined further by
schoolwide learner outcomes and the academic standards.
Indicators with Prompts
Vision – Mission – Schoolwide Learner Outcomes – Profile
Indicator: The school has established a clear, coherent vision and mission (purpose) of what
students should know and demonstrate; it is based upon high-quality standards and is congruent with
research, practices, the student/community profile data, and a belief that all students can learn and be
college and career ready.
Prompt: Evaluate the degree to which the development of the school’s statements has been impacted
by pertinent student/community profile data, identified future global competencies, and current
educational research.
Findings
EHS has clear mission and vision statements that are posted
publicly on our website and in various documents:
The Mission of Elsinore High School is to ensure an
environment where students feel safe and successful,
grow academically and socially, and develop basic and
lifelong skills to prepare them for life in the twentyfirst century.
The Vision of Elsinore High School is to maximize
academic achievement and personal growth for all
students.
These statements are in alignment with district goals and the
Common Core standards, which emphasize college and career
readiness. Both statements are reviewed regularly, at least
annually, by EHS stakeholders. They were developed and are
reviewed in conjunction with our student/community profile
data, which we review every year.
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Supporting Evidence
Mission and Vision
statements
EHS website
staff handbook
student handbook
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Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes
Indicator: The processes to ensure involvement of representatives from the entire school, business,
industry, and community in the development/refinement of the vision, mission and schoolwide
learner outcomes are effective.
Prompt: Evaluate the effectiveness of the processes.
Findings
Supporting Evidence
The mission and vision statements are revisited in a small
SSC notes
group setting annually by the School Site Council, which
WASC reports
includes representatives from certificated staff, classified staff,
SLOs
parents, students, and administration. They have also been
completely revisited and opened up for revision every three
years or so when they become the focus of stakeholder
scrutiny as part of our self-study process.
We developed our SLOs last year when we began this most
current self-study process. They were continually refined with
input from all stakeholders until they reached their current
form. These are completely different from the ESLRs we had
maintained for the previous twelve years. Having a
representation of stakeholders (SSC) review the vision
statement, the mission statement, and the schoolwide learner
objectives annually, and then having a more comprehensive
stakeholder review and revisions every three years is an
effective process to ensure that our goals and purpose stay
current with and responsive to changing student needs.
Understanding of Vision, Mission, and Schoolwide Learner Outcomes
Indicator: Students, parents, and other members of the school and business community demonstrate
understanding of and commitment to the vision, mission, and the schoolwide learner outcomes.
Prompt: Evaluate the degree to which the school ensures that students, parents, and other members
of the school’s community understand and are committed to the school’s vision, mission, and
schoolwide learner outcomes.
Findings
The mission and vision statements are published on our
website and each year in the staff and student handbooks.
They are periodically discussed at PTA meetings, SSC
meetings, and at staff meetings.
The vision statement, mission statement, and the schoolwide
learner outcomes appear in our SPSA, which is reviewed and
revised by our School Site Council and approved by the
Governing Board at least annually and then as often as
revisions are made to the plan.
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Supporting Evidence
student handbook
EHS website
teacher handbook
meeting notes
SPSA
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Regular Review and Revision
Indicator: The school is implementing an effective process for regular review/revision of the school
vision, mission, and the schoolwide learner outcomes based on student needs, global, national, and
local needs, and community conditions.
Prompt: Evaluate the effectiveness of the process for revising these statements with wide
involvement.
Findings
These statements are reevaluated annually by the School Site
Council, which includes members from various stakeholder
groups. Last year (2013-2014), they were first discussed by
the Leadership team and then brought to departments for
discussion and revision consideration. They were also
presented to the WASC parent committee and discussed. As
part of our self-study process last year, after consideration and
input from all stakeholders, we elected to retain both the
vision statement and vision statement without revision.
Perhaps reasons that they do seem to stand the test of time are
that they are based on high-quality standards and they are
congruent with research practices, our school/community
profile data, and a belief that all students can learn and be
college and career ready. The schoolwide learner objectives,
on the other hand, were completely rewritten so that they
would more accurately reflect student needs, global, national,
and local requirements, and community conditions.

Supporting Evidence
SSC notes
leadership notes
SPSA

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
The school has clear mission and vision statements and
student leaner outcomes that are published in a variety of
ways. We are continually looking for ways to spread
awareness to all stakeholder groups.

Supporting Evidence
Mission and Vision
statements
EHS website
WASC reports

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one
or more of the identified critical learner needs.
Findings
Our third CLN states that “EHS needs to find ways to utilize
our positive campus atmosphere to enhance students’
academic achievement and motivation.” This is most relevant
to this criterion. Increasing student awareness of our school’s
mission, purpose, and goals could help students become more
focused on academic achievement.
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Supporting Evidence
Mission and Vision
statements
SLOs

Elsinore High School WASC/CDE Self-Study Report

A2. Governance Criterion
The governing board (a) has policies and bylaws that are aligned with the school’s purpose and
support the achievement of the schoolwide learner outcomes and academic, college, and career
standards based on data-driven instructional decisions for the school; (b) delegates implementation
of these policies to the professional staff; and (c) monitors results regularly and approves the single
schoolwide action plan and its relationship to the Local Educational Agency (LEA) plan.
Indicators with Prompts
Governing Board
Indicator: The policies and procedures are clear regarding the selection, composition and specific
duties of the governing board, including the frequency and regularity of board meetings.
Prompt: Provide evidence that the policies and procedures regarding the selection, composition,
and specific duties of the governing board, including the frequency and regularity of board meetings
are clear.
Findings
Supporting Evidence
The LEUSD School Board meets monthly to discuss the
Board Policy and
governance of schools within the district. Meetings are
Administrative
scheduled for 6:00 pm, generally on the second Thursday of
Regulations
every month. In an effort to inform community and staff of the
LEUSD website
governing board process, new and upcoming events, including
meeting dates and agendas, are posted on the LEUSD website
in accordance with district policy and law. Five board
members are elected to the LEUSD governing Board of
Trustees through community-wide elections. Elected member
terms are staggered, with elections being held for half of the
positions every two years, for a total of a four-year service
period for each governing board member. This ensures that
school board membership is constant and varied to reflect the
needs of the community. Five student board representatives
are chosen every year, one from each of the comprehensive
high schools, one from the Southern California Online
Academy, and one from the continuation high school.
The Lake Elsinore Unified School District Governing Board
of Trustees creates and maintains policy for all facets of the
Lake Elsinore Unified School District. The policy is
extensive, and administrative regulations are created to ensure
the implementation of each Board Policy.
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Relationship of Governance to Vision, Mission, and Schoolwide Learner Outcomes
Indicator: The governing board’s policies are directly connected to the school’s vision, mission, and
schoolwide learner outcomes.
Prompt: Evaluate the adequacy of the policies to support the school’s vision, mission, and
schoolwide learner outcomes through its programs and operations.
Findings
Elsinore High School’s vision, mission, and schoolwide
learner outcomes are aligned with Board Policy. Instructional
decisions at both the school and district level are data-driven,
and they support student achievement of academic standards
and SLOs. The Lake Elsinore Unified School District
Governing Board of Trustees regularly reviews student
performance, academic progress, and the fiscal health of the
school district in light of the priorities outlined in the district’s
Local Control Accountability Plan. Elsinore High School’s
Single Plan for Student Achievement (SPSA) is reviewed and
approved by the governing board every year. All revisions to
the SPSA also require governing board approval.

Supporting Evidence
Board Policy and
Administrative
Regulations
SLOs
LCAP

Understanding the Role of the Governing Board
Indicator: The school and business community understands the governing board’s role, including
how parents can participate in the school’s governance.
Prompt: Evaluate the ways the school community and parents are informed as to how they can
participate in the school’s governance.
Findings
Supporting Evidence
The school community, including parents and guardians, has
 LEUSD website
access to the dates of and agendas for all LEUSD Governing
 EHS website
Board meetings through the LEUSD website. Meeting times
 Governing Board meeting
and agendas are also posted in school offices, including the
agendas and
main administrative office at EHS, just inside the front door.
notifications
All community members have the opportunity to address the
 SSC agendas and minutes
governing board with comments and concerns during
 ELAC agendas and
regularly-scheduled, public board meetings. Elsinore High
minutes
School encourages parents/guardians and the community to
 School Messenger
participate in its school governance through scheduled SSC
and ELAC meetings, the dates of which are posted on the
school’s website and in the main office. All stakeholders in
the school community are welcome to observe and participate
in the meetings and in the decision-making process.
Opportunities to attend various upcoming meetings and events
and to meet with the school and its staff are also
communicated through the School Messenger system, through
which automated messages are distributed to all primary
telephone numbers listed in the school database.
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Governing Board’s Involvement in the Review and Refinement
Indicator: The governing board is involved in the regular review and refinement of the school’s
vision, mission, and schoolwide learner outcomes.
Prompt: Evaluate the processes for involving the governing board in the regular review and
refinement of the school’s vision, mission, and schoolwide learner outcomes.
Findings
Supporting Evidence
All schools within the district, including Elsinore High
EHS SPSAs
School, are required to update their Single Plans for Student
Governing Board meeting
Achievement (SPSAs) annually. Elsinore High School’s SSC
minutes and agendas
engages in the review and adoption process of the SPSA every
SSC meeting minutes and
year, preparing the document to be submitted to the LEUSD
agendas
Governing Board for final approval. The Governing Board
LCAP
reviews the document, suggests changes if necessary, and
returns it to the SSC for final revisions. The last step involves
the final revised copy being sent back to the Governing Board
for adoption. EHS revises its SPSA as needed to meet the
educational needs of its students. The Governing Board must
approve all annual SPSA plans and all revisions to those plans
before they become effective. As part of its approval process,
which occurs monthly, the Governing Board ensures that all
SPSAs are aligned with the LCAP. This process allows the
Governing Board to be an integral part of the creation,
revision, and adoption process of the vision, mission, and
schoolwide learning outcomes outlined in the SPSA.
Professional Staff and Governing Board
Indicator: There is clear understanding about the relationship between the governing board and the
responsibilities of the professional staff.
Prompt: Determine whether there is clear understanding about the relationship between the
governing board and the responsibilities of the professional staff and how that understanding is
developed and maintained.
Findings
Professional staff can find all information regarding the
LEUSD Governing Board’s policies and decisions that
influence schools in the district on the LEUSD website.
Information regarding negotiations and School Board policy
adoptions are sent to employees in an effort to inform them of
the process. Governing Board meetings are announced in
advance so that employees may decide to comment and/or
attend the meetings. Governing Board policy and recent
adoptions are disseminated to the schools and reviewed at
staff or department meetings. This allows staff groups to
receive notification of Governing Board information based on
the relevance to that group.
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Supporting Evidence
 Board Policy and
Administrative
Regulations
 LEUSD website
 Road Show schedule and
agendas
 Governing Board meeting
minutes and agendas
 Cabinet meeting schedules
and agendas
 district school site visits
 email correspondence b
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The superintendent schedules quarterly Road Shows
throughout the year, during which he and cabinet members
make a public presentation to discuss current district events
and activities and the status of ongoing business open to all
district employees at one of the district schools. This gives
employees the chance to hear about news in the district
directly from the senior cabinet and to speak to them and ask
questions. Each Road Show is held at two different sites, and
Elsinore High School always hosts one of the Road Shows
each year.
All site principals attend several cabinet meetings each year.
This gives the superintendent and cabinet members site
perspectives in their weekly meetings and allows site
principals to return to their sites with information from the
cabinet meetings.
Governing Board members attend many evening site events
such as Open House, Back to School Night, and awards
presentations, and it is not unusual for Governing Board
members to show up at Elsinore High School just to say visit
and say hello.
Board’s Evaluation/Monitoring Procedures
Indicator: There is clarity of the evaluation and monitoring procedures carried out by the governing
board, including the review of student performance toward career and college readiness, overall
school programs and operations, and the fiscal health of the school.
Prompt: Determine the degree to which there is clarity of the evaluation and monitoring procedures
carried out by the governing board.
Findings
The LCAP, LEA goals, and district strategic plan delineate
governing board expectations and improvement goals
regarding student performance toward career and college
readiness, overall school programs and operations, and the
fiscal health of the school. The SPSA, which is adopted and
approved by the Governing Board every year, must be aligned
to the LEA, LCAP, and Strategic Plan goals.
Various district departments (e.g., Instructional Support
Services or Student Support Services) make presentations
during board meetings to let the Governing Board know how
things are going. This gives the Governing Board the
opportunity to hear about new developments and to consider
appropriate responses to those developments. The
superintendent briefs members of the Governing Board in all
that takes place in the school district, and takes direction from
the Governing Board that guide him in his decision-making
process.
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Administrative
Regulations
LETA Collective
Bargaining Agreement
CSEA Collective
Bargaining Agreement
Governing Board meeting
minutes and agendas
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Complaint and Conflict Resolution Procedures
Indicator: The established governing board/school’s complaint and conflict resolution procedures as
they apply to the school’s stakeholders are effective.
Prompt: Comment on the effectiveness of the established governing board/school’s complaint and
conflict resolution procedures.
Findings
The LEUSD publishes a Parent/Student Rights and
Responsibilities Handbook, which is distributed to all parents
and guardians every year, and copies are available at each
school site. It is also posted on the District website. The
Governing Board’s complaint and conflict resolution
procedures are outlined in the Parent/Student Rights and
Responsibilities Handbook, as well as its Uniform Complaint
Procedures. The Handbook is revised annually to ensure that
the policies and procedures within are current, viable, and
effective.

Supporting Evidence
 LEUSD Parent/Student
Rights and
Responsibilities
Handbook
 LEUSD website

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Elsinore High School works collaboratively with the Lake
Elsinore Unified School District so that the goals of the
district and the goals of the school are interconnected. The
District and its Governing Board provide a great deal of
opportunity for the community served by Elsinore High
School give input into its operations. It also purchases, funds
and trains teachers in many integral programs such as AVID,
PLATO, and Read 180. The support from the District helps
EHS strive toward meeting the goals and standards set forth in
the SPSA, the Vision and Mission statement, and the
schoolwide learner outcomes.

Supporting Evidence
 Board Policy and
Administrative
Regulations
 LEUSD LCAP
 LEUSD Strategic Plan
 LEUSD website
 EHS SPSA

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one
or more of the identified critical learner needs.
Findings
Supporting Evidence
This criterion has a major impact on EHS’s ability to address
 Board Policy and
the identified critical learner needs. The Governing Board and
Administrative
District supply the human, fiscal, and material resources that
Regulations
enable EHS to address the identified critical learner needs.
 LEUSD LCAP
 LEUSD Strategic Plan
 EHS SPSA
 EHS budget
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A3. Leadership and Staff Criterion
Based on student achievement data, the school leadership and staff make decisions and initiate
activities that focus on all students achieving the schoolwide learner outcomes and academic,
college, and career standards. The school leadership and staff annually monitor and refine the single
schoolwide action plan based on analysis of data to ensure alignment with student needs.
Indicators with Prompts
Broad-Based and Collaborative
Indicator: The school’s planning process is broad-based, collaborative, and has commitment of the
stakeholders, including the staff, students, parents, and business community.
Prompt: Comment on the effectiveness of the school planning process to ensure that it is broadbased, collaborative and fosters the commitment of the stakeholders, including the staff, students,
parents, and business community.
Findings
Supporting Evidence
Stakeholders are involved in planning in a variety of ways.
PTSA minutes /
We have an active PTSA that meets regularly and has input on
membership data
all aspects of the school’s program. The SSC meets monthly
SSC minutes
as well and makes helps make decisions about funding,
PLC notes
activities, etc. The SPSA is developed through collaboration
of all EHS stakeholders: staff, parents, and students. The ASB
is our student governing board and works regularly with other
stakeholder groups as well. The way PLCs are being handled
has evolved from how they were originally used. Initially, they
were basically grade/subject level teams analyzing test data,
but now PLCs are free to pursue any activities that will
enhance student achievement, with any like-minded group of
people.
School Plan Correlated to Student Learning
Indicator: The school’s Single Plan for Student Achievement is directly correlated to the analysis of
student achievement data about the critical learner and career readiness needs; schoolwide learner
outcomes; and academic, college, and career standards.
Prompt: How do staff ensure that the analysis of student achievement of the critical learner and
career readiness needs, schoolwide learner outcomes, and academic and career readiness standards
are incorporated into the plan and impact the development, implementation, and monitoring of the
plan?
Findings
Supporting Evidence
Elsinore High School faculty meets on a monthly basis in staff
SPSA
and department meetings. Student achievement and survey
EADMS
results are presented and discussed. Staff concerns and input
 general staff meeting
are discussed in department meetings, passed forward in
agendas.
leadership team and department chair meetings and presented
 leadership meeting
at School Site Council meetings.
agendas
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The SPSA has been revised completely as a result of the
recent self-study process and the District’s newly-formed
LCAP. Throughout the self-study process student data from a
variety of sources were scrutinized, and as a result, the critical
learner needs were revised, the old ESLRs gave way to the
new SLOs, and the SPSA was overhauled. The SPSA is
regularly monitored, reviewed, and revised as necessary by the
SSC, which is made up of staff, parent, and student
representatives, so that it continues to be in alignment with the
LCAP, the new SLOs, and the Common Core State Standards
and continues to address student academic and career
readiness standards.

 department meeting
agendas
 SSC meeting agendas and
minutes

Correlation between All Resources, Schoolwide Learner Outcomes, and Plan
Indicator: There is correlation between allocation of time/fiscal/personnel/material resources and
the implementation, monitoring, and accomplishing of the Single Plan for Student Achievement.
Prompt: Evaluate the degree to which the allocation of all resources supports the implementation,
monitoring, and accomplishment of the Single Plan for Student Achievement.
Findings
The goals and actions of the SPSA purposefully align with
EHS’s identified critical learner needs, EHS’s schoolwide
learner results, the LEA goals, and the LEUSD LCAP. The
SPSA specifically delineates the allocation of
time/fiscal/personnel/material resources, and it explains the
process and procedures for the implementation, monitoring,
and accomplishing the goals and actions of the SPSA.

Supporting Evidence
SPSA

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Many programs have been implemented in response to the
analysis of student achievement data. As we determine which
groups of students are in need of intervention we re-allocate
resources in these directions. EHS has attempted to address
many of the needs of our specific student population and
community by incorporating them into our SPSA. The SPSA
is a living document, regularly reviewed and revised, and
consideration it given to which areas and actions are effective
and which are not so effective. As a result of monitoring,
assessment, and analysis, the SSC can revise the SPSA as
needed to meet student needs.

70

Supporting Evidence
SPSA
SPSA meeting agendas and
minutes
student achievement data
SLOs
student grades
Freshman and Success
Academies
EL and special education
interventions
 MTSS
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Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one
or more of the identified critical learner needs.
Findings
Elsinore High School attempts to meet many of the needs of
the student population by incorporating them into the SPSA.
All funding and resources are allocated to meet the SPSAidentified goals. Focusing on literacy is going to require a
staff development plan and the prioritization of teacher
training. Resources will also need to be directed toward
recognizing academic achievement, which is applicable to our
third CLN.
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Supporting Evidence
SPSA
conference requests and
attendance
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A4. Leadership and Staff Criterion
A qualified staff facilitates achievement of the academic, college, and career readiness standards and
the schoolwide learner outcomes through a system of preparation, induction, and ongoing
professional development.
Indicators with Prompts
Employment Policies and Practices
Indicator: The school has clear employment policies and practices related to qualification
requirements of staff.
Prompt: Evaluate the clarity of employment policies and practices related to qualification/statutory
requirements of current and potential staff for all programs, including all types of online instruction
and specialized programs such as college/career preparation.
Findings
The LEUSD Personnel Support Services oversees the hiring
of new staff and ensures that only qualified candidates are
considered for employment. Personnel Support Services
announces vacancies and implements the application process
according to established policies and procedures.
The LEUSD accepts applications to establish a pool of
candidates for needed positions. A personal letter of
introduction and application which includes the reasons for
one’s interest in the position is required for available
positions. A current chronological resume including
background information, experience, achievements,
community, and professional involvement reflecting all
periods of work, non-work, college attendance, etc. must be
included with each application. Three recent letters of
reference that address the candidate’s current professional
assignments are also required. Complete copies of transcripts
verifying degrees from all educational institutions along with
copies of and all credentials that are appropriate to the
positions being applied are also required. The Board of
Trustees ensures equal opportunities for employees and
candidates in all aspects of the employment program as well
as being an equal opportunity employer. The LEUSD is
committed to offering an employment and educational
environment free from discrimination with respect to race,
color, national origin, ancestry, religious creed, age, marital
status, pregnancy, physical or mental disability, medical
condition, veteran status, gender, actual or perceived sexual
orientation, or any other unlawful consideration, in order to
provide the best possible education for all students.
Candidates are screened by Personnel before they are
considered by the site for the interview process. Many times a
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 Personnel Support
Services employment
policies and practices
 HQ parameters
 District flyers for positions
 District interview forms
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written exam or will be administered and/or a demonstration
of skills will be requested during the interview process. At
times, a second, more selective interview may be required. All
candidates must be vetted by Personnel Support Services
before being offered an assignment with the district. EHS
follows all district employment policies and practices related
to qualification requirements of staff, which are clearly
delineated in standard operating procedures (SOP).
Qualifications of Staff
Indicator: The school has procedures to ensure that staff members are qualified based on staff
background, training, and preparation.
Prompt: Evaluate the procedures to ensure all staff members in all programs, including online
instruction, are qualified based on staff background, training, and preparation are qualified for their
responsibilities.
Findings
Supporting Evidence
All Elsinore High School teachers are legally credentialed by
personnel records
the state of California, and virtually all are also Highly
 District professional
Qualified subject area specialists. Once hired, most teachers
development plan
regularly take advantage of additional training opportunities,
 NCLB Highly Qualified
whether offered by our district, our County Office of
teacher requirements
Education, or various universities and other institutions.
 BTSA records
All new teachers take part in BTSA training, in which they are
 individual induction plans
assigned an experienced teacher mentor and attend sessions
 conference request forms
regularly scheduled during their first two years. These
 CSTP descriptions of
trainings include exposure to current educational research
practice
above and beyond that offered by teacher credentialing
programs. Teachers can request funding to attend conferences
by submitting proposals to the school’s leadership team, who
considers whether the selected activity is in line with the
SPSA before deciding to fund it or not. Our local teachers’
association periodically sends teachers to specific trainings
offered by the National Education Association and/or the
California Teachers’ Association that are specifically designed
to improve teacher performance and student learning. The
district office offers various training opportunities during
teacher inservice days in the summer. The LEUSD expects all
teachers to be Highly Qualified Teachers linked together with
the California Standards for the Teaching Profession (CSTP)
including extensive training in ways to work with English
Learners and Special Needs students. Additionally, staff is
expected to seek out and participate in professional
development that will have an impact on student achievement
and success.
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Maximum Use of Staff Expertise
Indicator: The school has a process to assign staff members and provide appropriate orientation for
all assignments, including online instruction and focused programs, so that the expertise of the staff
members is maximized in relation to impact on quality student learning.
Prompt: Evaluate the process to assign staff members and provide an appropriate orientation
process to ensure all staff are qualified and prepared or their responsibilities, including any type of
online instruction.
Findings
Staff members are assigned primarily based on NCLB
requirements and student need. From there, there is an effort
made to accommodate teachers’ requests and areas of interest.
There is contract language specifying that seniority be
considered when making assignments, but this is one criterion
of several, so administrators have some leeway in this area.
The teacher assignment process is described and explained in
the collective bargaining agreement, which is followed when
assigning staff members. Orientations occur at both the
district and site level. All new employees attend either a halfday or full-day orientation at the district before being assigned
to a site. Once the new employee arrives at a site, the site
appropriate orientation and training, which often involves
mentoring by a veteran employee in a similar position.

Supporting Evidence
HQ rate
hiring data
credential information
seniority information
LETA/LEUSD collective
bargaining agreement

Defining and Understanding Practices/Relationships
Indicator: The school has clear administrator and faculty written policies, charts, and handbooks
that define responsibilities, operational practices, decision-making processes, and relationships of
leadership and staff.
Prompt: Evaluate the administrator and faculty written policies, charts, pacing guides and
handbooks that define responsibilities, operational practices, decision-making processes, and
relationships of leadership and staff. Determine the degree of clarity and understanding of these by
administration and faculty.
Findings
These policies all start with the Governing Board. There are
Board Policies and Administrative Regulations that govern
almost all aspects of the school day. Most of these are not
familiar to the average staff member, but they are embedded
in the policies and procedures outlined in a constantly updated
staff handbook. This handbook outlines every policy on our
site regarding things like attendance, grading, etc. The
handbook lists areas of responsibility for each administrator.
Course outlines, which are broad guidelines, are the official
documents teachers use in making instructional decisions.
They include the names of district-approved texts, skills to be
taught, and information on prerequisites, etc. More specific
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Supporting Evidence
Board Policy and
Administrative
Regulations
staff handbook
Course Outlines
pacing/curriculum guides
LETA/LEUSD collective
bargaining agreement
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pacing or curriculum guides are available for each discipline.
Some policy is dictation by either the LETA collective
bargaining agreement or the CSEA collective bargaining
agreement, and all staff have access to those agreements.
Internal Communication and Planning
Indicator: The school has effective existing structures for internal communication, planning, and
resolving differences.
Prompt: How effective are the existing structures for internal communication, planning, and
resolving differences?
Findings
Supporting Evidence
Email is the primary method of internal communication on
 email
campus. Meeting times/dates, new policy implementation,
 meeting agendas and notes
notification of technical difficulties, and just plain good and
 LETA/CSEA collective
bad news are shared via e-mail daily.
bargaining agreement
All staff members have a person they report to and/or are
responsible to. When there is a disagreement, the staff
member is to report it to his/her immediate supervisor. This is
true with both classified and certificated staff, and both have a
grievance procedure to follow if the issue cannot be resolved
by the immediate supervisor or administration. Most issues
are handled on site, and the few incidents that are unresolved
are referred to the District Office and/or the respective union
representatives who attempt to resolve the issue.
Staff Actions/Accountability to Support Learning
Indicator: The school evaluates the effectiveness of the processes and procedures for involving staff
in shared responsibility, actions, and accountability to support student learning throughout all
programs. This includes an evaluation of the collegial strategies used to implement innovations and
encourage improvement, such as shadowing, coaching, observation, mentoring, group presentations.
Prompt: How effective are the processes and procedures for involving staff in shared responsibility,
actions, and accountability to support student learning throughout all programs? Provide
representative examples and data regarding impact on student learning.
Findings
Supporting Evidence
We recently moved from our leadership meetings really being
 leadership meeting
rote, informational department chair meetings to being more
agendas and notes
inclusive of anyone interested in being involved in leading on
 conference requests
our campus. For the past year and a half, this group has been
 department meeting
focused on the SLOs and identifying our CLNs. Many ideas
agendas and notes
have emerged from these discussions, including the possibility
 PLC MOU
of reinstating an advisory period to better support our
 AVID coordinator
students.
Teachers who attend conferences and other trainings return to
become trainers and mentors on our campus. For example, the
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last day of each AVID summer institute, that year’s attendees
come up with ways to implement the strategies learned not
just in their own classrooms, but across campus as well. AP
teachers have shared the expectations outlined by the College
Board with those teaching their “feeder” classes so there is
more awareness of appropriate student placement. The District
recently hired a company, Equal Opportunity Schools (EOS)
to help us create more equity in our AP program, and when
the process was beginning all AP teachers were invited to
attend a meeting with representatives of the company and give
input. Our new PLC time is more flexible than ever and is
defined in an MOU agreed upon by the district and LETA as
“teacher-driven.” Teachers are free during this time to
collaborate and create their own coaching and mentoring
opportunities. When Infinite Campus was first implemented,
two teacher “coaches” were paid to provide training on
campus for a full year, and since then these teachers have
continued to be the go-to experts in this area. Our WASC
Focus Groups were all led by teachers who volunteered to
serve in this capacity.
Evaluation of Existing Processes
Indicator: The school leadership regularly reviews the existing processes to determine the degree to
which actions of the leadership and staff focus on successful student learning.
Prompt: To what extent does the school leadership regularly review the existing processes to
determine the degree to which actions of the leadership and staff focus on successful student
learning?
Findings
School administrators meet every Monday to review existing
campus processes, upcoming events, and other pertinent items
and make adjustments as necessary. Within departments,
teachers review departmental procedures or practices and
discuss the possible need for changes and create plans for
implementing them as well. The leadership team now consists
of people passionate about reviewing school policies in light
of increasing student learning. The SSC is another formal
body that reviews these processes. Student and staff surveys
are increasingly used as well to gain insight into what areas
need improvement. All administrators attend a monthly
district-wide administrator meeting where issues are discussed
on a district level, job-alike level, and a site level. Principals
and assistant principals have district-wide monthly meetings
for professional development and to discuss issues, upcoming
events, personnel, and the district as a whole.
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Supporting Evidence
 administrative meeting
notes
 department meeting notes
 leadership agendas and
notes
 SSC meeting agendas and
notes
 survey data
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Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
EHS’s staff is highly qualified and proactive. Staff members
work together to make sure that educational opportunities are
maximized for all of our students. The school has a low
turnover rate among personnel and teachers exhibit a high
degree of enthusiasm and creativity. Classified staff members
are viewed as personable, essential members of the EHS
family. Administration is supportive and available to those
who have concerns about any aspect of our campus life.

Supporting Evidence
 survey data
 staff data

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one
or more of the identified critical learner needs.
Findings
Our teaching staff needs more practical training in CCSS and
access to specialized reading/literacy training. Our
administrative staff also needs training in the CCSS so they
are better equipped to evaluate teachers appropriately based
on new expectations. Administrative support at both the site
and district level is needed if we are to hold students to higher
academic standards.
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 assessment data
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A5. Leadership and Staff Criterion
Leadership and staff are involved in ongoing research or data-based correlated professional
development that focuses on identified student learning needs.
Indicators with Prompts
Support of Professional Development
Indicator: The school effectively supports professional development/learning with time, personnel,
material, and fiscal resources to facilitate all students achieving the academic, college, and career
readiness standards and the schoolwide learner outcomes.
Prompt: How effective is the support of professional development/learning? Provide evidence and
examples.
Findings
The LEUSD has a professional development plan for
transition to the Common Core State Standards and the
California Assessment of Student Performance and progress
(CAASPP). Trainings have been offered for the past two
summers, and teacher attendance has been high. The District
also facilitates professional development, meetings, and
planning opportunities among secondary content specialists.
Content area teachers have opportunities to collaborate with
their peers at the district level and at the site level.
Elsinore High School teachers are involved in other
professional development activities as well. The LEUSD
offers various trainings each year, in areas such as:
developing/enhancing the use of the Professional Learning
Community model, implementing collaborative learning,
differentiating instruction, and integrating technology into the
classroom. The California Association of Bilingual Education
training sessions are regularly attended by our EL teachers,
but also by content area teachers wishing to better address the
needs of second-language learners in their classrooms. All
AVID teachers attend conferences sponsored by the AVID
organization at least twice yearly, and each time various
teachers in all content areas are also invited to participate in
an effort to spread the AVID philosophy and success rate
throughout the school. We were named an AVID National
Demonstration School partly in recognition of our
commitment to training as many teachers as possible in the
research-based methodologies endorsed by the AVID
organization. Advanced Placement teachers attend
conferences specifically designed to help students be more
successful in these classes and on the College Boardsponsored tests, and the techniques to which they are exposed
can be modified for use with all students. The Riverside
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Supporting Evidence
 LEUSD Professional
Development Plan for
Transition to the
Common Core State
Standards
 professional development
/training sign-in sheets
 conference requests and
attendance
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County Office of education offers a multitude of professional
development opportunities, many of which have recently
centered around content area transition to the common core
state standards, and departments are often offered the
opportunity to attend these County trainings. Faculty
interesting in attending other professional development of
their choice are encouraged to talk to the principal to make
arrangements for the training.
Supervision and Evaluation
Indicator: The school implements effective supervision and evaluation procedures in order to
promote professional growth of staff.
Prompt: How effective are the school’s supervision and evaluation procedures?
Findings
Supporting Evidence
Elsinore High School engages in many forms of evaluation.
 teacher observations
Probationary teachers are formally observed twice a year and
 teacher evaluations
evaluated every year to gauge their growth and effectiveness
 general staff meeting
in the classroom. Teachers with Permanent status are observed
agendas
and evaluated once every two years to ensure that effective
 leadership team meeting
instruction is occurring in the classroom and facilitate quality
agendas
student learning.
 department team meeting
notes
After learning techniques from professional development
 CST results
trainings, teachers use them in the classroom and bring the
 CAHSEE results
results to faculty or department meeting to share the results.
 CELDT results
This allows teachers to showcase success in the classroom or
 CAASPP results (in the
troubleshoot problems with implementation. This allows
future)
teachers to work collaboratively with one another to learn best
practices and help each other avoid implementation pitfalls.
Administrators frequently walk through classrooms to
informally observe teaching and learning and provide
feedback to the teachers. As part of our self-study process,
teachers have been offered the opportunity to observe or be
observed by other teachers on a strictly voluntary basis.
Perhaps the truest gauge of the effectiveness of the school’s
supervision and evaluation procedures is in assessment
results, and those results are shared with the staff and the
school community on a regular basis.
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Measurable Effect of Professional Development
Indicator: There are effective operating processes that determine the measurable effect of
professional development, coaching, and mentoring on student performance.
Prompt: Comment on the effectiveness of the processes in determining the measurable effect of
professional development, coaching, and mentoring on student performance. Provide evidence about
whether the professional development/learning has had a positive impact on student learning.
Findings
There are effective operating processes that determine the
measureable effect of professional development, coaching,
and mentoring on student performance. The LEUSD
contracts with Key Data Systems to receive a myriad of
assessments reports – basically, Key Data Systems will
provide us with any type of report we want – and EADMS
provides ready data on student achievement at one’s
fingertips. There is evidence that professional
development/learning has had a positive impact on student
learning, but there is also evidence that student achievement
has plateaued in the last few years and that an improvement in
professional development/learning is required to further
increase student achievement and success. EHS’s API is has
remained at 760 for three years, the proficiency rate for both
components of the CAHSEE is well around 55%, and the pass
rate for both components of the CAHSEE is around 90%.
These are scores are better than average, but they are not
where we would like them to be.

Supporting Evidence
 CST results
 CAHSEE results
 CELDT results
 CAASPP results (in the
future)

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Elsinore High School leadership and staff are learning from
ongoing research, and they are involved in data-based,
correlated professional development that focuses on identified
student learning needs, but the degree of that involvement
could improved. Not all staff members have been involved in
regular and annual staff development. We recognize that a
more comprehensive staff development plan would likely pay
off in dividends of increased student achievement and
learning.
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Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one
or more of the identified critical learner needs.
Findings
One of the greatest barriers to a comprehensive staff
development plan for EHS is the limited funding the site
receives. EHS receives no Title I money and no school
improvement money. Before the advent of LCFF, the school
did receive some categorical funding – primarily EIA, GATE,
and SLBG, but for the past three years when those funds were
available, the site only received half its operating budget from
the district because of the fiscal climate of the times. This
year is the first year that EHS received site funds based on
LCFF, which has slightly increased the total site funds
allocated to EHS by the District, but, as a result of LCFF, all
of the categorical funding for EHS has disappeared. This
creates a challenge for EHS to put together a comprehensive
staff development plan aimed at addressing the school’s
critical learner needs. And because of fiscal shortcomings at
the district level, EHS is anticipating an even smaller
operating budget next year. The challenge or the school will
be to create a plan for addressing the critical learner needs
with very limited fiscal resources.
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 EHS site budgets
 EHS SPSAs
 general staff meeting
agendas
 leadership team meeting
agendas
 department team meeting
notes
 SSC meeting agendas and
minutes
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A6. Resources Criterion
The human, material, physical, and financial resources are sufficient and utilized effectively and
appropriately in accordance with the legal intent of the program(s) to support students in
accomplishing the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes.
Indicators with Prompts
Allocation Decisions
Indicator: There is a relationship between the decisions about resource allocations, the school’s
vision, mission, and student achievement of the schoolwide learner outcomes, the academic
standards, and the college- and career-readiness standards. The school leadership and staff are
involved in the resource allocation decisions.
Prompt: To what extent are resources allocated to meet the school’s vision, mission, and student
achievement of the critical learner needs, the schoolwide learner outcomes, the academic standards,
and the college- and career-readiness standards. Additionally, comment on the extent to which
leadership and staff are involved in the resource allocation decisions. What impact has the process
for the allocation of resources made on student learning?
Findings
Decisions on allocation of funds are governed by a number of
factors. District priorities are aggressively pursued while
maintaining fiscal solvency. Budget cuts have affected all
schools in California and around the country, but our district
has maintained a commitment to keeping these cuts as far
away from the classroom as possible, in keeping with our
number one Organizational Core Value: Students shall be the
highest priority in all we do.
Elsinore High School is in compliance with the Williams Act
so that all students have the appropriate textbooks necessary
to maximize their success. Textbooks are adopted on the state
cycle and the district office facilitates the ordering and
distribution process for each site.
Each department on campus has its own budget to be spent as
its members see fit on supplies and supplementary curriculum
materials. The school library has its own budget as well, and
it often accommodates teacher requests when purchasing
books and other materials. Categorical funds had been spent
per the approval of the School Site Council, which met
monthly to review proposals and allocate funds according to
the legal intent for which funds had been provided and with an
emphasis on equity in distribution. But now with LCFF, EHS
no longer receives categorical funding.
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Supporting Evidence
 EHS site budgets
 EHS SPSAs
 general staff meeting
agendas
 leadership team meeting
agendas
 department team meeting
notes
 SSC meeting agendas and
minutes
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All resources EHS receives are allocated to meet the school’s
vision, mission, and student achievement of the critical learner
needs, the, and academic standards, and the college- and
career-readiness standards. Funds are first allocated for
necessary supplies, maintenance, and department operations.
Then an attempt is made to put money aside for technology
and professional development, two areas that will help us in
meeting our critical learner needs and schoolwide learner
outcomes. Department chairs, the leadership team, and the
School Site Council is always informed of the state of the
budget and asked for input so that the budget is really a result
of shared decision-making.
Practices
Indicator: There are processes operating in relationship to district practices for developing an annual
budget, conducting an annual audit, and at all times conducting quality business and accounting
practices, including protections against mishandling of institutional funds. (Note: Some of this may
be more district-based than school-based.)
Prompt: Evaluate the effectiveness of the school’s processes in relationship to district practices for
developing an annual budget, conducting an annual audit, and at all times conducting quality
business and accounting practices, including protections against mishandling of institutional funds.
(Note: Some of this may be more district-based than school-based.)
Findings
Supporting Evidence
The school budget is created by the district based on
 EHS budgets
demographic need and qualifying factors that contribute to
 district ASB training
extra funding, such as Title I and Title III. For the high
meeting agendas
schools, budgets are based entirely on enrolled students. Once
 EHS audit results
EHS receives its budget, the principal must create a budget
worksheet, which shows how the money will be allocated.
Once the worksheet is complete, the principal meets with
personnel from the district finance office for a discussion and
justification of the allocated monies. The District Financial
Office is audited annually, and the results of those audits are
reported to the Governing Board and made public. All money
at the site level is channeled through our bookkeeper, who
undergoes extensive training and oversight from the District.
The District operates under guidelines established by the
Fiscal Crisis and Management Assistance Team (FCMAT).
FCMAT’s purpose is to assist and provide guidance to local
educational agencies in the areas of business and financial
management practices. EHS personnel, including the
principal, the athletic director, the activities director, and the
bookkeeper are trained to understand and adhere to the
financial policies established in the FCMAT manual. The
District provides extensive training on appropriate and
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inappropriate use of ASB funds. The district holds quarterly
training sessions for principals, site bookkeepers, athletic
directors, and activity directors. EHS is audited at least
annually by the District and is sometimes a part of the annual
outside audit of the District.
Facilities
Indicator: The school’s facilities are adequate to meet the school’s vision, mission, schoolwide
learner outcomes; the educational program and are safe, functional, and well-maintained.
Prompt: Specifically, to what extent do the facilities support the school’s vision, mission,
schoolwide learner outcomes, the educational program, and the health and safety needs of students?
Findings
Elsinore High School meets the requirements of the Williams
Act, which ensures that not only does the school have
adequate textbooks, but that the condition of EHS facilities
meets the Williams Act standards and that the school is both
safe and functioning. This in large part is due to the
maintenance staff who regularly check to make sure all
facilities are functioning and in good condition. EHS has
eight full-time custodians and two full-time grounds workers
assigned to it. In additional the District’s Maintenance and
Operations Division provides timely maintenance help on an
as-needed basis.
Computer Technicians are responsible for installing and
maintaining all technology on campus. EHS has aging
computer labs that frequently need support and maintenance.
In addition, if a staff member is experiencing technical issues
with software and/or hardware, a request can be placed for a
technology work order. This work order notifies the computer
technician of the problem so that he or she may address it
promptly.
Regular and routine maintenance of EHS is required to ensure
that the school’s facilities are adequate to meet the school’s
vision, mission, and schoolwide learner outcomes and that the
educational programs are safe, functional, and wellmaintained.
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 IT work orders
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Instructional Materials and Equipment
Indicator: The policies and procedures for acquiring and maintaining adequate instructional
materials and equipment, such as textbooks, other printed materials, audio-visual, support
technology, manipulatives, and laboratory materials are effective.
Prompt: Evaluate the effectiveness of the policies procedures for acquiring and maintaining
adequate instructional materials and equipment, such as technology tools and software, the support
systems for technology, software, textbooks, other printed materials, manipulatives, and laboratory
materials for instruction including online.
Findings
LEUSD provides adequate instructional materials and
equipment to meet the basic instructional needs of all its
students. Funding for textbooks and other common
instructional materials used district-wide is provided by the
District and renewed on an as-needed basis. When a school
does not have enough textbooks to ensure that all students
have a copy, other schools supply them with their extra books
in order for each school to stay in compliance with the
provisions of the William Act. Instructional materials beyond
the basics are a site expense and must be provided for within
the scope of the school’s operating budget.

Supporting Evidence
LEUSD Board Policy and
Administrative
Regulations
 EHS budgets
 EHS SPSAs

Many of the software programs available to EHS staff such as
Outlook, Infinite Campus, and EADMS are supplied,
maintained, and supported by the District.
Well-Qualified Staff
Indicator: Resources are available to enable the hiring, nurturing, and ongoing professional
development of a well-qualified staff for all programs such as online instruction and college/career.
Prompt: Determine if the resources are available to hire, nurture, and provide ongoing professional
development for a well-qualified staff. Include specifics if online, IB, and/or college career
preparation programs are in place.
Findings
Resources are available and provided by the District to enable
the hiring, nurturing, and ongoing professional development
of a well-qualified staff for all programs at EHS. The LEUSD
ensures that an adequate number of personnel as determined
by collective bargaining agreements are hired and trained.
The District provides BTSA support for all new teachers and
ongoing professional development for all permanent teachers.
The District provides funding for AVID programs, athletic
programs, special education needs, and necessary technology
to meet the instructional needs of all students and the new
CAASPP requirements.
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Long-Range Planning
Indicator: The district and school’s processes for regularly and effectively examining a long-range
plan ensures the continual availability and coordination of appropriate resources supports students’
achievement of the critical learner needs, the academic standards, college- and career-readiness
standards, and the schoolwide learner outcomes.
Prompt: Evaluate the effectiveness of these processes.
Findings
Elsinore High School’s Single Plan for Student Achievement
is a living document, which is constantly refined based on
data from programs, testing results, demographics, and
community input. The School Site Council fine tunes and
revises the document throughout the school year prior to
district approval, then refines and reviews it throughout the
course of the year. The SPSA is in alignment with the LEA
goals, EHS’s identified critical learner needs, EHS’s
schoolwide learner objectives, and the District Local Control
Accountability Plan.

Supporting Evidence
 EHS SPSA
 LEUSD LCAP

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Supporting Evidence
Elsinore High School uses stakeholder input and relevant data
 EHS SPSA
in order to distribute its resources equitably and appropriately
 LEUSD LCAP
based on funding restrictions. The resource allocation is
directly related to student need, with a focus on critical
learners, such as socioeconomically disadvantaged, English
learners, special education students, etc. There are proper
checks and balances in place at the site and district level to
prevent the mismanagement of funds. Through its SPSA, EHS
focuses on preparing students for the 21st century as guided
by critical learner needs, schoolwide learner objectives, and
the district’s LCAP.
By creating a SPSA that works as a living document, one that
is regularly reviewed and revised, Elsinore High School is
able to better meet the needs of the student population. The
process involves all stakeholders and evaluates program
performance and effectiveness with regard to the needs of
student population and in the meeting of Schoolwide Learner
Outcomes (SLOs).
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Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one
or more of the identified critical learner needs.
Findings
With the adoption of the Common Core State Standards
comes a transition period, during which EHS and its
stakeholders will need to evaluate current programs and
funding to determine if they are is not only effective in
addressing our critical learning needs, but also if resource
allocation supports the implementation of rigorous and
relevant curriculum. There is still a long way to go in this
transition period, but EHS feels that it is well on its way to
meeting the new criteria.
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WASC Category A. Organization: Vision and Purpose, Governance, Leadership and Staff,
and Resources:
Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion is
being addressed. Then determine and prioritize the strengths and areas of growth for the
overall category.
Category A: Organization: Vision and Purpose, Governance, Leadership and Staff, and
Resources: Areas of Strength
Re-introduction of PLC is a positive development.
More AP and Dual Enrollment opportunities being supported at the district level
District support of AVID
More CTE opportunities and articulation
Hiring of new superintendent has seemed to create more transparency
More cooperation between the district and LETA/CSEA

Category A: Organization: Vision and Purpose, Governance, Leadership and Staff, and
Resources: Areas of Growth
Need to increase use of technology by teachers and students by increasing access to
hardware, software, wifi, etc.
Need to develop more computer proficiency in students and staff to navigate through
rapidly-changing technology
Need to devote more PLC time to analyzing data and developing strategies for growth
stemming from that information
Need to increase communication between departments and service agencies
More attention to facilities in need of maintenance: inadequate lighting, leaking/flooding,
security resources (campus aides, video cameras) not utilized to full potential
Insufficient substitute teachers
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Category B: Standards-based Student Learning:
Curriculum
Focus Group Members

Bumni Adeleke (Special Ed)
Desiree Aviles (Special Ed)
Juan Caballero (Social Science)
*Kathleen Calhoun (World Language)
Barbara Christopher (Science)
Azucena De La Cruz (Social Science)
Rachelle Desphy (parent)
Diane DeVasier (Science)
Kara Dietsch (English)
Leslie Dobson (parent)
Colleen Doyle (parent)
Vicky George (Counselor)

Frank Gruber (VAPA)
Linda Hickey (parent)
Nicole James (parent)
Tracy Jefferson (Social Science)
Ed Kirkbride (Math)
Ron Kusayanagi (CTE)
Marc Navarro (CTE)
Don Nicholson (administrator)
Mike Roney (Math)
*Monique Rukasin (English)
Martin Tansey (Gen Studies)
Rachelle Wheelock (Math)

*Group Facilitator
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Category B: Standards-based Student Learning: Curriculum
Analysis must show distinctions that appear across the range of students (grade level, diverse
background, and abilities) and the variety of programs offered at the school.
Examples include:
 Online instruction approaches (school site or off site, integrated within other programs
and/or offered separately)
 Specialized programs such as IB Diploma Program, college/career readiness programs,
school/college partnerships, AVID, and independent study programs.

B1. Curriculum Criterion
All students participate in a rigorous, relevant, and coherent standards-based curriculum that
supports the achievement of the academic standards and the schoolwide learner outcomes. Through
standards-based learning (what is taught and how it is taught), these are accomplished.
Indicators with Prompts
Current Educational Research and Thinking
Indicator: The school provides examples that document the effective use of current educational
research related to the curricular areas in order to maintain a viable, meaningful instructional
program for students.
Prompt: Comment on the effective use of current educational research related to the curricular areas
to maintain a viable, meaningful instructional program for students. Examine the effectiveness of
how the school staff stays current and relevant and revise the curriculum appropriately within the
curricular review cycle.
Findings
Teachers are aware of current educational research in their
subject areas and in the broader field of education itself.
AVID training is one place where this training is obtained,
and teachers who attend come back to campus with the latest
best practices to share with their colleagues. Teachers use
levels of questioning, depth of knowledge levels, Socratic
seminars, mentor texts, and other techniques to take learning
beyond the lecture and the textbook. Teachers were offered
paid CCSS training two summers ago, but most teachers have
become aware of these standards in other ways (research,
discussion within departments, conferences). ELA teachers
have shifted their emphasis to depth rather than breadth and
increased the focus on close reading and non-fiction texts, in
accordance with the new standards. The math department is
currently in district-wide discussions about what their
program will look like in the future based on current research
and developments. More students than ever are mainstreamed
into the regular education program, a decision supported by
current educational research and recommendations.
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classroom observations
student work
assignment handouts
website
math curriculum meetings
IEPs
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Academic Standards for Each Area
Indicator: The school has defined academic standards for each subject area, course, and/or program
and, where applicable, expectations within the courses that meet the UC “a-g” requirements.
Prompt: Evaluate to what extent there are defined academic standards for each subject area,
course, and/or program (e.g., college/career) that meet state or national/international standards
and, where applicable, expectations within courses that meet the UC “a-g” requirements?
Findings
The English department has already begun using the CCSS as
the basis for instruction, and other departments are in
transition. Every course is governed by the Course Outlines of
Record, which are adopted and revised the by the Curriculum
Advisory Committee (CAC), a collaborative committee made
up of teachers and district personnel. Honors and advanced
courses are differentiated from each other with separate
Course Outlines. Advanced Placement course curriculum,
instruction, and assessment is in alignment with the course
descriptions created by the College Board; teachers of these
classes have syllabi approved by the College Board through
the course audit process. We have very few core courses that
do not meet A-G requirements, and any differences between
these courses and their A-G counterparts would also be noted
in their respective Course Outlines.

Supporting Evidence
CCSS
Course Outlines
AP syllabi
teacher syllabi
assignment handouts

Congruence
Indicator: There is congruence between the actual concepts and skills taught, the academic
standards and the schoolwide learner outcomes.
Prompt: Evaluate the extent to which there is congruence between the actual concepts and skills
taught, the academic standards, and the schoolwide learner outcomes.
Findings
Student work indicates that skills being taught are designed to
scaffold student learning as they work toward meeting the
standards that have been set for the course in which they are
enrolled. Some teachers make students aware of the standard
being addressed by writing it on the board, discussing it,
including it/them on assignment handouts, and even grading
by standard to make sure they are at the heart of all lessons.
Our SLOs concern the type of adults we want our students to
be, so teachers continually emphasize the relevance of the
lessons being taught and the importance of student success in
school.
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Supporting Evidence
student work
lesson/unit plans
assignment handouts/daily
agendas
classroom observations
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Student Work — Engagement in Learning
Indicator: The school’s examination of representative samples of student work and snapshots of
student engagement in learning demonstrate the implementation of a standards-based curriculum and
the schoolwide learner outcomes.
Prompt: Evaluate to what extent the examination of representative samples of student work and
snapshots of student engagement in learning demonstrate the implementation of a standards-based
curriculum and the addressing of the schoolwide learner outcomes.
Findings
Supporting Evidence
Student work demonstrates that standards-based curriculum is
student work
being implemented in the core subject areas. Teachers use
pacing guides
approved textbooks and supplementary material to enhance
textbooks/core novels
lessons. Most math, social science, and science teachers use
supplementary materials
district pacing guides and common assessments to guide in the
classroom observations
sequencing of curriculum. Unit packets, PowerPoint notes,
oral presentations, and labs (in science) demonstrate the
implementation of the curriculum. ELA teachers use core
novels as well as the approved textbook as a starting point for
instruction, adding supplementary materials and multimedia
as available or needed to address standards. Essays,
presentations, discussions, and other projects are based on the
study of these materials.
Accessibility of All Students to Curriculum
Indicator: A rigorous, relevant, and coherent curriculum is accessible to all students through all
courses/programs offered. The school examines the demographics and situation of students
throughout the class offerings. The school’s instructional practices and other activities facilitate
access and success for special needs students.
Prompt: Evaluate students’ access to a rigorous, relevant, and coherent curriculum across all
programs. How do school staff define rigor, relevance, and coherence? To what extent do the
instructional practices of teachers and other activities facilitate access and success for special needs
students?
Findings
Almost all courses at EHS meet A-G qualifications and are
taught accordingly. Students do not need to be in advanced
courses to participate in a rigorous curriculum. The push to
spread AVID methodology and college awareness across the
campus has increased teachers’ awareness of what rigor looks
like in the classroom. Advanced, Honors, and AP classes are
open to all students motivated to take on extra challenges, and
this year we have an outside vendor evaluating the equitable
distribution of students in our AP program, with the aim of
making sure we are not overlooking any individual students or
student populations. Students with disabilities are placed in
the least restrictive environment, and we have several options
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Supporting Evidence
course outlines
student schedules
master schedule
AVID training
IEPs
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available to offer these students extra support as they
participate in these classes. Even in our designated special
education classes, students are exposed to the regular course
curriculum (e.g. students in SAI English read the same novels
as those in the same grade level of college-prep English, with
scaffolding and support as needed).
Integration Among Disciplines
Indicator: There is integration among disciplines at the school and where applicable, integration of
outsourced curriculum into the program so that curricular integrity, reliability, and security are
maintained.
Prompt: Evaluate to what extent is there integration among disciplines and where applicable,
integration of outsourced curriculum into the program so that curricular integrity, reliability, and
security are maintained.
Findings
Supporting Evidence
More integration among the disciplines is one of our current
lesson plans
goals as we move toward Common Core. Historically, there
student work
has not been much formal collaboration between disciplines at
PLC notes
EHS. We have had instances of ELA and science teachers
working together to create a project or paper and social
science and ELA teachers aligning their curriculums (e.g. U.S.
History and American Literature), but this work has not been
done in any organized or schoolwide fashion. With our
restored PLC time there should be more opportunities to
integrate the disciplines more consistently.
Curricular Development, Evaluation, and Revisions
Indicator: The school assesses its curriculum review and evaluation processes for each program
area, including graduation requirements, credits, grading policies, and homework policy, to ensure
student needs are met through a challenging, coherent, and relevant curriculum. This includes the
degree to which there is involvement of key stakeholders (governing board members, teachers,
parents, and students).
Prompt: Comment on the effectiveness of the school’s curriculum review, evaluation, and review
processes to ensure student needs are being met through the curriculum; include the extent to which
there is involvement of key stakeholders.
Findings
Most of this review occurs at the district and School Board
level. Grading policies are somewhat flexible, but there are
some Board Policies governing this process, such as the
stipulation that no one assignment can comprise more than
25% of a student’s grade. There is also an official, districtapproved grading scale. Homework policies are discussed and
modified at the department level. Teachers can propose new
courses and change courses through the CAC.
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Supporting Evidence
course outlines
Board Policy and
Administrative
Regulations
class syllabi
department policies
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Policies — Rigorous, Relevant, Coherent Curriculum
Indicator: The school assesses the curriculum and its rigor, relevancy and coherency after
examination of policies regarding course completion, credits, grading policies, homework, etc.
Prompt: Determine the extent to which key stakeholders are involved in the selection and
evaluation of the curriculum to ensure it matches the school’s mission and schoolwide learner
outcomes. Particularly evaluate the strategies used to solicit teacher input into the design of the
curriculum and the use of technology within the curriculum.
Findings
Supporting Evidence
Teachers routinely evaluate their curriculum and supplement
lesson plans
or modify as necessary. Course Outlines are broad enough so
Course Outlines
that there is a high degree of individual freedom in the
classroom observations
selection and implementation of curriculum. In the absence of
SBAC-aligned benchmarks, teachers are experimenting with
more CCSS lessons and curriculum. AP teachers keep abreast
of changes to their course descriptions, new policies, or
changes to their exams themselves and modify their syllabi
accordingly.
Articulation and Follow-up Studies
Indicator: The school articulates regularly with feeder schools and local colleges and universities.
The school uses follow-up studies of graduates and others to learn about the effectiveness of the
curricular program.
Prompt: Share examples of articulation with feeder schools and local colleges and universities,
including comments on the regularity of their occurrence. What has been revealed through the
follow-up studies of graduates and others regarding the effectiveness of the curricular program?
Findings
The district Course Outlines are articulated with those of
feeder schools to provide continuity of instruction. There are
district level department-based committees in which teachers
from grades 6-12 meet and discuss issues of articulation and
other areas of concern. We currently have many instances of
articulation with colleges and universities. Dual Enrollment
English (and next year, a social science course as well) is
transferrable to any CCC, CSU, or UC. We have agreements
with our local community college, MSJC, so that four of our
courses are officially articulated and students receive a college
transcript with college credits after their completion (Auto 1
and 2, Graphics 1, and Video Production 1). We are in the
process of articulating a medical terminology/first responder
course. EHS recently became one of fifteen members
applying for the CA Career Pathway Trust, which will provide
funds to start a Health career pathway and an Information
Communications Technology pathway.
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master schedule
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Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Students at EHS, including those with special needs,
participate in a rigorous, relevant curriculum. There are many
interventions and opportunities to help students succeed and
excel. Curriculum is modified or supplemented by teachers as
necessary.

Supporting Evidence
master schedule
classroom observations
lesson plans

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one
or more of the identified critical learner needs.
Findings
We are intending to add more literacy instruction across the
curriculum, which will likely mean changes in the way some
teachers operate.
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B2. Curriculum Criterion
All students have equal access to the school’s entire program and assistance with a personal learning
plan to prepare them for the pursuit of their academic, personal, and school-to-career goals.
Indicators with Prompts
Variety of Programs — Full Range of Choices
Indicator: All students are able to make appropriate choices and pursue a full range of realistic
college/career and/or other educational options. The school provides for career exploration,
preparation for postsecondary education, and pre-technical training for all students.
Prompt: How effective are the processes to allow all students to make appropriate choices and
pursue a full range of realistic college/career and/or other educational options? Discuss how the
school ensures effective opportunities for career exploration, preparation for postsecondary
education, and pre-technical training for all students.
Findings
Supporting Evidence
Counselors are the primary contact for students when making
four year plans
program and class choices. Along with one-on-one meetings
counselor records
with students, and the creation of a four-year plan, counselors
classroom visit records
make yearly classroom presentations to prepare students for
evening session records
the next year’s classes, presenting all the options available and
website
advising on which classes are needed for graduation, which
Kuder
are needed to meet a-g requirements, elective opportunities,
Career Center schedule
and special/new program offerings. Meetings for parents are
master schedule
held in the evenings on a variety of topics including the
expectations of the advanced/Honors/AP program, NCAA
requirements, dual enrollment, etc. The Kuder program
provides students with some direction when exploring careers,
and Naviance is another available resource for career/college
preparation. CTE pathways are developing in auto
technology, sports medicine, and graphic design. The Career
Center hosts a variety of guest speakers and workshops both
during the school day and in the evening.
Student-Parent-Staff Collaboration
Indicator: Parents, students, and staff collaborate in developing and monitoring a student’s personal
learning plan, based upon a student's learning style and college/career, and/or other educational
goals. (This includes the evaluation of whether online instruction matches the student’s learning
style.)
Prompt: Evaluate to what extent parents, students, and staff collaborate in developing and
monitoring a student’s personal learning plan, based upon a student's learning style and
college/career and/or other educational goals
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Findings
Supporting Evidence
Developing students’ learning plans begins with counselor
IC/Jupiter Grades
visits to feeder schools and eighth grade orientation. A four
registration forms
year plan is developed for every incoming ninth grader based
Naviance
on information from the middle school and meetings with
IEP and LAT meetings
families. Parent approval of four year plans and yearly
student schedules
schedules is required. Progress can be tracked using our online
pyramid of interventions
gradebooks and Naviance. Parent-teacher conferences are held
as needed, with counselor or administrator assistance if
necessary or requested. EL and special education students are
additionally monitored by case carriers, the school
psychologist, ELD teachers, and administrators.
Monitoring/Changing Student Plans
Indicator: The school implements processes for monitoring and making appropriate changes in
students’ personal learning plans (e.g., classes and programs) and regularly evaluates them.
Prompt: Evaluate the effectiveness of the ways the school ensures that processes are utilized for
monitoring and making appropriate changes in students' personal learning plans (e.g., classes and
programs).
Findings
Changes are made to students’ learning plans as needed.
Students may be moved in or out of the advanced program
based on their performance and/or desire to make these
changes. Students with disabilities are placed in the least
restrictive environment based on continual evaluation of their
progress and potential. EL students at levels 3-5 are moved
into regular English classes while receiving additional support
in the ELD classroom. Online credit recovery options are
available so students can make up credits while staying on
track for graduation.

Supporting Evidence
student schedules
IEPs
LAT meetings
counselor records
Plato, VLC, SCOA
enrollment

Post High School Transitions
Indicator: The school implements strategies and programs to facilitate transitions to post high
school options and regularly evaluates their effectiveness.
Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transitions to post
high school options.
Findings
Supporting Evidence
Students are made aware of post high school options in a
counselor presentations
number of ways. In addition to counseling presentations, many
classroom observations
teachers also make this a priority by connecting learning to
Career Center
post high school life. The Career Center reaches out to
Naviance
students and keeps teachers informed of upcoming events via
AVID field trips
regular email bulletins. Naviance allows students to explore
master schedule
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their options and new features of the program continue to be
implemented. AVID students go on regular field trips to
colleges around the state. CTE and ROP courses are also
available for those students who have specialized interests.
The EHS website also provides information to students and
parents about the transition out of high school.
Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
All students do have access to the school’s entire program and
opportunities continue to develop in this area. There are a
variety of ways in which students are informed about all of
their options both during their time at EHS and beyond.

Supporting Evidence
master schedule
student schedules
website
Career Center
counseling records

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one
or more of the identified critical learner needs.
Findings
Student literacy is enhanced by making sure all students have
access to rigorous curriculum, with appropriate scaffolding as
necessary. Good study habits need to be developed as
students are faced with more challenging curriculum.
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B3. Curriculum Criterion
Upon completion of the high school program, students have met all the requirements of graduation.
Indicators with Prompts
Real World Applications — Curriculum
Indicator: All students have access to real world applications of their educational interests in
relationship to a rigorous, standards-based curriculum.
Prompt: Evaluate ways the school ensures that all students have access to real world applications
of their educational interests in relationship to a rigorous, standards-based curriculum.
Findings
Supporting Evidence
Students engage in a variety of real-world applications in
student work
alignment with their educational interests. Science and math
classroom observations
students complete projects in which they apply their
Solar Cup
knowledge, such as building rollercoasters in Physics and
CTE/ROP
collecting their own data in Statistics. Our special needs
students participate in the annual Solar Cup, in which they
design and build a solar-powered boat that is raced against
other schools. In social science, students debate current issues
in real time and in ELA students write college-application
essays and are allowed to pursue their own interests in
completing many research-based projects. CTE and ROP
classes are another option for students who wish to delve
more deeply into a particular interest.
Meeting Graduation Requirements
Indicator: The school implements academic support programs to ensure students are meeting all
requirements, including the CAHSEE.
Prompt: Comment on the effectiveness of the academic support programs to ensure students are
meeting all requirements, including the CAHSEE.
Findings
Multiple support systems are in place to keep students from
falling through the cracks. The 9th grade Academy was created
to increase the success of our neediest incoming freshman and
is in its second year. We have CAHSEE prep classes in
English and math for students identified as being at risk of
failing. We hold CAHSEE “boot camps” on consecutive
Saturdays right before the test that are open to any interested
students, and provide incentives like free food, raffle tickets,
and t-shirts to those who show up for a full day of extra
instruction and/or tutoring provided by our own teachers.
Students in the EL and special education programs are
provided with additional supports as well. Many credit
recovery options are available to keep students on track.
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Supporting Evidence
Freshman Academy
master schedule
CAHSEE boot camp
schedule
IEPs
LAT meetings
VLC/Plato
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Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
EHS’s graduation rate is around 95%. Students are offered a
variety of supports to help them meet all requirements
including the CAHSEE.

Supporting Evidence
graduation rate
student schedules
master schedule

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one
or more of the identified critical learner needs.
Findings
Addressing all of our critical learner needs should positively
impact student success in all classes and increase our
graduation rate.
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WASC Category B. Standards-based Student Learning: Curriculum:
Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion is
being addressed. Then determine and prioritize the strengths and areas of growth for the
overall category.
Category B: Standards-based-Student Learning: Curriculum: Areas of Strength
 Teachers have academic freedom.
 Teachers are aware of current best practices.
 Staff development opportunities are available.
 Common Core trainings have been provided.
 Teachers are implementing CCSS-based lessons.
 Creative use of technology and supplementation of curriculum is evident.

Category B: Standards-based-Student Learning: Curriculum: Areas of Growth
 Need to make technology more available to students on campus
 More integration between the disciplines is necessary as we prepare for SBAC
assessments
 Need more standardization of curriculum among teachers teaching the same courses
 Continue to expand AVID training
 Need to investigate Common Core training opportunities beyond what is offered by the
district
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Category C: Standards-based Student Learning:
Instruction
Focus Group Members
Jamie Aitken/Windy Franco (English)
Donn Brown (English)
Jeremy Cassara (Administrator)
James Checco (Science)
Marni Druck (Social Science)
Mayra Griffith (parent)
Shermeena Grimsby (Math)
*Linda Hernandez (Special Ed)
Noriko Inglett (Science)
Dennis Johnson (CTE)
Tatiana Khivrenko (VAPA)
Nikola Leibold (Math)
Cameron Lymon (Counselor)
Marie Padia-Kelley (parent)

Linda Poythress (parent)
Chrissy Rohlmeier (paraeducator)
*Donna Romo (Gen Studies)
Geno Rose (Special Ed)
Heidi Salerno (paraeducator)
Candace Sanchez (parent)
Randy Shultz (Social Science)
Marci Shiffler (Special Ed)
Lisa Stute (English)
Danny Templeton (Gen Studies)
Craig Vaughn (Science)
Heather Weismann (Special Ed)

*Group Facilitator
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Category C: Standards-based Student Learning: Instruction
Analysis must show distinctions that appear across the range of students (grade level, diverse
background, and abilities) and the variety of programs offered at the school.
Examples include:
 Online instruction approaches (school site or off site, integrated within other programs
and/or offered separately)
 Focused programs such as IB Diploma Program, college/career readiness programs,
school/college partnerships, AVID, and independent study programs.

C1. Instruction Criterion
To achieve the academic standards, the college- and career-readiness standards, and the schoolwide
learner outcomes, all students are involved in challenging and relevant learning experiences.
Indicators with Prompts
Results of Student Observations and Examining Work
Indicator: The school’s observations of students working and the examining of student work
provide information on the degree to which all students are engaged in challenging learning to assist
them in achieving the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes. The school, particularly, has evaluated the degree of involvement in
the learning of students with diverse backgrounds and abilities and modified approaches based on
findings.
Prompt: Comment on the degree to which all students are involved in challenging learning to
achieve the academic standards, the college- and career-readiness standards, and the schoolwide
learner outcomes. Include how observing students working and examining student work have
informed this understanding.
Findings
There is evidence of rigorous and relevant instruction that
provides all students with opportunities to engage in critical
thinking by analyzing, evaluating, and synthesizing
information. Students collaborate with their peers to research,
problem solve, create presentations, and demonstrate mastery
of concepts. Widespread use of Costa’s and Bloom’s higher
level questioning techniques, interactive notebooks, Cornell
notes, Essential Questions, pre-reading and writing activities,
mind maps, and primary source documents, as well as other
resources, is evident as students participate in activities that
require them to be critical thinkers. In most classrooms one is
likely to find students collaborating and engaged in inquirybased activities rather than passively listening to lectures. An
increase in literacy is occurring across all content areas as we
move into Common Core with evidence of use of
informational documents, an emphasis on academic
vocabulary, and writing to learn activities. Literary charts,
math vocabulary, word walls, cause and effect tables, graphs,
and charts are evidence of the greater focus on literacy.
103

Supporting Evidence
student / interactive
notebooks
science labs
collaborative seating
arrangements
primary source documents
in use
pair-share activities
student use of technology
(phones, iPads,
computers in
classrooms)
Costa’s/Bloom’s
questioning
handouts/posters
student work

Elsinore High School WASC/CDE Self-Study Report

Classroom assignments and activities focus on the use of
multiple resources in which students rely on critical reading
strategies to understand text, analyze a prompt or essential
question, identify relevant evidence in support of a position,
write to explain, and justify their responses. Math requires
students to justify answers through a step-by-step process,
science incorporates interactive notebooks in which students
identify a process, follow steps, and report their findings,
social sciences use authentic documents as resources for
students to recognize cause and effect, and fine arts require
students to write up design plans and expected outcomes prior
to creating the art work.
Support systems, including the Special Education Push In
program, Freshman Academy, ELD with AVID Strategies,
and various tutoring opportunities, are in place to assist all
students in building the skills necessary to complete
coursework. EL and special education students are being
required to engage in more rigorous and relevant assignments
as they are mainstreamed into general education classes.
Bilingual para-educators, special education aides, and special
education teachers assist in supporting these students. English
Language Development classes are using AVID/WICOR
strategies to improve students’ ability to read and think
critically, collaborate on assignments that encourage inquiry,
and support ideas with evidence. The Edge reading program
for EL students addresses vocabulary development along with
critical thinking. The Special Education Department has
experienced a shift in culture by creating higher expectations
and holding students more accountable. The Social Science
and Fine Arts departments have been especially successful in
reaching these populations, as evidenced by the success rate in
their courses.

posted tutor schedules
aides/para-educators
assignments
Master Schedule
Homework Club sign-in
sheets
progress/grade reports
EL Reclassification
classroom observation
student notebooks
student work
IEP’s
Edge

To address Common Core State Standards and prepare
students with skills for 21st century jobs and careers, teachers
incorporate technology, as appropriate, to enhance student
learning. The use of PowerPoint and Prezi presentations,
Podcasts, Quizlet, and other technology-based tools for
instruction and comprehension checks familiarize students
with current practices. Students are also expected to utilize
technology to do research, check assignments and grades,
submit work, review for tests, and stay updated on college and
career information.

classroom observation
student work
student notebooks
IC/Jupiter Grades
Naviance
Quizlet
Remind 101
Smartboards
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Student Understanding of Learning Expectations
Indicator: The students know the standards/expected performance levels for each area of study.
Prompt: Examine and evaluate the extent to which students know the standards/expected
performance levels before beginning a new area of study; an example is the use of pacing guides for
online instruction.
Findings
Supporting Evidence
Students are made aware of the standards and performance
IC/Jupiter Grades
expectations in a number of ways. First, teachers provide each
district/school website
student with a syllabus outlining the class requirements, goals,
class syllabi
expectations, and grading standards at the beginning of the
student notebooks/unit
term. Many of these are posted online and translated into
packets
Spanish for our Spanish-speaking families. The use of rubrics
rubrics/grading criteria
and grading criteria accompany the outlines for projects and
assignment handouts
assignments. Teachers often provide unit packets with due
classroom postings
dates, expectations, and samples of work showing
Tiger Planner
requirements for an A, B, or C grade. A number of teachers
SLOs
utilize School Fusion (our website), Remind 101, or other tech
tools to post assignments and criteria. In addition, students can
access their grades and assignments and parents can monitor
their students’ progress online through IC or Jupiter Grades,
which are district-approved programs required to be utilized
by all staff. Students and parents are given access information
prior to the beginning of school. Additionally, students and
parents have access to graduation and college requirements,
career and college information, research links, surveys, and a
number of other tools to assist them in high school and post
high school planning through Naviance/Family Connection.
All students are provided a Tiger Planner at the start of the
school year with information regarding policies, contacts, A-G
and high school graduation requirements, and a calendar of
school events.
Differentiation of Instruction
Indicator: The school’s instructional staff members differentiate instruction, including integrating
multimedia and technology, and evaluate its impact on student learning.
Prompt: How effectively do instructional staff members differentiate instruction, such as integrating
multimedia and technology? Evaluate the impact of this on student learning.
Findings
Teachers use a variety of strategies, multimedia, and
technology to differentiate instruction for their students.
Collaborative groupings, pre-printed outlines and notes,
graphic organizers, and even mini-whiteboards allow students
to organize their thoughts and connect to the material.
Teachers incorporate technology in their lessons with tools
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Supporting Evidence
classroom observations
iPads
student work
website
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such as PowerPoint and Prezi presentations, podcasts,
audiobooks, and recordings of lessons. Quizlet and other
immediate feedback type applications assist teachers in
determining where students need additional clarification.
Many teachers have used Smartboards, document cameras,
iPads, and even smartphones to create projects, check for
understanding, and provide feedback. Teachers accommodate
individual students with IEPs by modifying curriculum
appropriately.
Student Perceptions
Indicator Interviews and dialogue with representative students inform the degree to which learning
experiences are relevant in preparing students for college, career, and life.
Prompt: Using interviews and dialogue with students, evaluate the extent to which students
understand the expected level of performance based on the standards and the schoolwide learner
outcomes in relation to preparation for college, career, and life. Evaluate the effectiveness of the
student-teacher interaction based on student feedback.
Findings
Positive student survey data indicates that students and
teachers interact positively and students feel their teachers at
EHS care about them. In the area of academics, teachers are
currently trying to use these established relationships to help
students understand the new demands being placed on them
since the adoption of the CCSS. Many students are aware of a
new focus on writing across the curriculum, and are being
introduced to new academic and specialized vocabulary in
each discipline. In the English department, for example,
teachers agreed upon taking a more unified approach to
writing instruction, replacing outdated terminology with
standardized terminology taken directly from the CCSS and
focusing on consistency and frequent use of it in every class
so students are clear on what is expected. There has also been
an increased focus on the use of mentor texts and models so
students have concrete examples of what a successful project
actually looks like.

Supporting Evidence
student surveys
notebooks
vocabulary activities
classroom posters
student work
lesson plans

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Supporting Evidence
There is evidence that EHS teachers use a variety of strategies
lesson plans
to address the individual needs of our students, from modified
classroom observations
presentation of information to use of technology. Practices
Master Schedule and
are in place to help our EL and Special Education Students
student schedules
have access to a more rigorous curriculum in general
EL data
education classes. Further support is provided through
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Academic Essentials classes, CAHSEE preparation classes,
and programs that connect students to work, such as TPP. We
encourage access and equity for our students also by generally
having open enrollment in our most rigorous courses, Honors
and Advanced Placement. Students are also provided more
access to relevant and rigorous coursework as most of our
CTE courses now also meet the A-G requirements and cover
skills that promote college and career readiness.

IEPs
AP participation and pass
rates
EAP participation and pass
rates

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one
or more of the identified critical learner needs.
Findings
Supporting Evidence
This criterion is essential to consider in addressing all three of
assessments
our CLNs. Literacy is the building block for success in every
A-G data
high school class, college course, and in the workforce. It is
AP data
essential that we provide all of our students, not just those
college acceptance data
currently identified as college-bound, with rigorous lessons
student surveys
that will prepare them for life in our rapidly changing world.
student work
More rigorous classroom instruction demands a more
organized, self-sufficient student as well, which is in
alignment with our second CLN about developing good habits
in our students. The habits we instill in them now will serve
them well in the future, no matter where their paths lead. We
need to provide direct instruction in this area, in every
discipline. Finally, we have repeatedly acknowledged that our
school has a positive, familial atmosphere, but this is not
necessarily leading to increased academic success. Our goal is
to use these relationships to help students appreciate the value
of rigorous academic preparation in their lives.
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C2. Instruction Criterion
All teachers use a variety of strategies and resources, including technology and experiences
beyond the textbook and the classroom that actively engage students, emphasize higher order
thinking skills, and help them succeed at high levels.
Indicators with Prompts
Current Knowledge
Indicator: Teachers are current in the instructional content taught and research-based instructional
methodology, including the integrated use of multimedia and technology.
Prompt: Evaluate the extent to which teachers effectively use multimedia and other technology in
the delivery of the curriculum.
Findings
Supporting Evidence
Core teachers have been provided with district-created
lesson plans
Common Core training, and much of our staff has attended
classroom observations
AVID conferences and workshops as well, which are known
student projects (Prezi,
for being on the cutting-edge when it comes to the use of best
ppt., films, podcasts,
practices in all disciplines. Teachers in every department have
etc.)
been trained in AVID strategies that focus on WICOR
IC and Jupiter logins
(writing, inquiry, collaboration, organization, and reading) and
website
approximately half of our teachers have been to AVID Write
staff development records
Path Training and/or the Summer Institute. About half of
English teachers have been trained in Expository Reading and
Writing Course methodology, which was created and is
sponsored by the Cal State University System. Originally this
curriculum was only available to senior teachers teaching the
ERWC course, but course modules are now available at all
grade levels, including middle school, and many teachers are
taking advantage of these well-designed, up-to-date materials.
Most teachers at EHS are eager to use more technology in the
classroom and have been creative in their use of what’s
available. Every classroom has a teacher computer, most have
projectors, and many have document cameras or other
presentation devices. Teachers make creative use of these
tools and they are often the only devices available for student
use as well. Many teachers make use of our school website or
have created their own pages so students can keep up with
coursework and meet deadlines, and some teachers use social
media such as Twitter or Remind101 for this purpose as well.
Infinite Campus and Jupiter Grades are available so students
and parents can keep up with grades, but these programs are
also used to deliver curriculum and instruction by making
available links, handouts, etc. for students to use at home
when completing assignments.
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Teachers as Coaches
Indicator: Teachers work as coaches to facilitate learning for all students.
Prompt: Evaluate and comment on the extent to which teachers work as coaches to facilitate
learning for all students. Provide examples.
Findings
There are many ways in which teachers on our campus
function as coaches, by encouraging students to do their best
and giving them tools to help them be successful. The special
education department provides IEPs-at-a-glance so regular
education teachers can see right away how they can best
support their students in the classroom, and case carriers
conduct regular grade checks to keep on top of the progress of
their students in all of their core classes. In turn, core teachers
communicate with case carriers so they are aware of
upcoming due dates, assignments, or other issues they may
need to discuss with the students on their caseloads. Many
teachers provide before school, lunch, and after school
assistance to students needing extra help. In the science
department, teachers meet one-on-one with students to help
them organize their notebooks, discuss vocabulary, and
monitor their progress. Some teachers allow essay revisions
and test retakes so students know that if they have not been as
successful as they would like on an assignment or project they
have a second chance to improve their skills. Another strategy
used by teachers in various departments is allowing students
to start homework in class while the teacher is available to
circulate, monitor, and answer questions before the student
goes home to try it on his or her own. Teachers who maintain
webpages provide links to assignments as well as enrichment
activities, and some teachers use other tech tools, such as
Remind101 or Twitter to keep students informed of upcoming
responsibilities.

Supporting Evidence
classroom observations
gradebooks
IEPs
email records
Infinite Campus/Jupiter
grades
grade check forms
lesson plans
teacher web pages
Shmoop

Examination of Student Work
Indicator: Representative samples of student work demonstrate: a) structured learning so that
students organize, access, and apply knowledge they already have acquired; b) that students have the
tools to gather, and create knowledge and have opportunities to use these tools to research, inquire,
gather, discover and invent knowledge on their own and communicate this.
Prompt: Evaluate and comment on the ways in which student work demonstrates a) structured
learning so that students organize, access, and apply knowledge they already have acquired; b) that
students have the tools to gather and create knowledge and have opportunities to use these tools to
research, inquire, gather, discover, and invent knowledge on their own and communicate this.
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Findings
Supporting Evidence
Teachers use a variety of formative and summative
student notebooks
assessments to determine the degree to which students are
student work samples
acquiring knowledge. Many teachers use Cornell notes to help
assessment results
students organize information and some have students keep
rubrics and models
notebooks specifically for their classes that provide a body of
student multimedia
work demonstrating student proficiency. Teachers use rubrics
presentations
and models so that students know exactly what their final
Shmoop/EBSCO
products should look like. Students create knowledge on their
gradebooks
own in a number of ways. In English, students write papers or
create presentations that require outside research and include a
Works Cited page showing where they obtained their
information. In social science, they participate in mock trials
or Socratic seminars in which they present their own ideas
gathered from their reading, writing, and experience. In
science, students research animals or plants and present their
findings, and teachers also solicit feedback from students
about how to improve labs. Students have recently been given
access to Shmoop and EBSCO host thanks to the district
purchasing licenses for these programs; Shmoop provides
extra study help and test prep students can work on
independently and track their own progress, while EBSCO
gives them exposure to scholarly research via their home
computers that is unavailable to the general public.

Indicator: Representative samples of student work demonstrate that students are able to think,
reason, and problem solve in group and individual activities, project, discussions and debates, and
inquiries related to investigation.
Prompt: Evaluate and comment on how well the representative samples of student work
demonstrate that students are able to think, reason, and problem solve in group and individual
activities, projects, discussions and debates, and inquiries related to investigation.
Findings
Supporting Evidence
A variety of instructional strategies are used in various
lesson plans
disciplines that give students the opportunity to think critically
student work samples
and solve problems. In science classes, students are
gradebooks
encouraged to think creatively and come up with new ways to
classroom observations
test hypotheses after completing lab activities, or even design
lab results
their own labs. In English, students conduct research on a
student notebooks
variety of topics, depending on grade level and type of class
teacher websites
(college/career choice searches for 12th graders, researching
the life of a poet in AP literature, etc.). In the social sciences,
students engage in inquiry-based assignments in which they
research controversial issues and take part in debates, mock
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trials, and Socratic seminars in which they use the knowledge
gained from their investigation to defend their positions. In
math, students share homework answers with each other,
aiming to reach consensus by defending their work to their
peers.

Indicator: Representative samples of student work demonstrate that students use technology to
assist them in achieving the academic standards and the schoolwide learner outcomes.
Prompt: Evaluate the extent to which representative samples of student work demonstrate that
students use technology to assist them in achieving the academic standards and the schoolwide
learner outcomes.
Findings
Student computer usage at school is limited, but students do
use technology on a regular basis. In English, students use
web-based tools like Prezi to work collaboratively on projects
from their individual homes and are expected to demonstrate
word processing skills by turning in properly formatted typed
essays after instructions and samples are shown in class.
Email as well as Infinite Campus are both used for the
electronic submission of essays. Math classes have access to
graphing calculators that are used on a regular basis and also
complete group multimedia presentation activities. In some
classes, links to YouTube videos are provided for students to
view at home before discussion in class (the “flipped”
classroom model). Shmoop is a resource teachers can use to
directly assign work to be completed online and can track
student progress, and also has many resources students can
use on their own for any non-teacher assigned
studying/reviewing. There is a limited number of iPads on
campus that some teachers have checked out to use as a class
set for specific assignments.

Supporting Evidence
teacher websites
Infinite Campus
YouTube accessibility
student work
calculators
Shmoop data

Indicator: Representative samples of student work demonstrate student use of materials and
resources beyond the textbook, such as use and availability of library/multimedia resources and
services; availability of and opportunities to access data-based, original source documents and
computer information networks; and experiences, activities and resources which link students to the
real world.
Prompt: Evaluate the extent to which representative samples of student work demonstrate student
use of materials and resources beyond the textbook; availability of and opportunities to access databased, original source documents and computer information networks; and experiences, activities
and resources which link students to the real world.
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Findings
Supporting Evidence
th
th
In AVID, field trips are scheduled each year for 10 and 11
field trip forms/evidence
grade students so they can see what college life is really like
student work
on an average school day. Students in English are required to
lesson plans
use web-based resources to create resumes that can actually be
master schedule
used in job searches. UC application essay prompts are used
Career Center bulletins
in almost all 12th grade English classes as assigned work to
Agriculture program
prepare students for the application process. All students have
IEPs
access to EBSCOhost, which can be used to access many
types of source documents. Daily newspapers, video clips, and
podcasts are used in the classroom and made available via
links as teachers see connections between these and more
traditional, textbook-based content. Internship and job
shadowing opportunities are available to interested students,
and the Career Center is a valuable resource with available
computers that is used by many students for anything from
obtaining a work permit to researching colleges. Our
agriculture students create floral arrangements for real, paying
clients and students train guide dogs that will eventually be
sent to live with and assist people outside the school
environment. Lower-functioning special education students
work out in the community practicing social skills and have an
extended school year in which they work with a teacher during
the summer to continue these real-life experiences.

Real World Experiences
Indicator: All students have access to career awareness, exploration and preparation that may
include such activities such as job shadowing, internships, apprenticeship programs, regional
occupational programs, on-the-job training programs, community projects and other real world
experiences and applications.
Prompt: Evaluate the degree to which the opportunities for access and involvement in a variety of
real world experiences are available and effective.
Findings
Supporting Evidence
The Career Center is where student participation in many of
Career Center
these types of activities begins. It is available for students to
bulletins/schedule
just browse through resources or work on particular
Work Experience
assignments or tasks. Internships are available, and students
documents
can participate in our Work Experience program in which they
work permit applications
receive credit for having a real, paying job while also learning
lesson plans
about the skills needed to get and keep a job. Many individual
guest speaker logs
teachers in the core disciplines expose students to the types of
student work
jobs available in their fields and what kinds of skills are
necessary to obtain those jobs. Guest speakers from both four
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and two year colleges appear in classrooms and in the Career
Center, and military recruiters visit regularly as well. There
are a great variety of community service activities on campus,
such as Relay for Life, the annual holiday food and toy drives,
Minute of Giving, SmileTrain, etc. These activities take
students beyond the classroom and give them insight into
ways they can serve in the future.

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Teachers are trying hard to provide varied learning
experiences for our students. Students are daily engaged in
activities that go beyond the textbook, as evidenced by their
work samples, classroom observations, and
digital/handwritten teacher records. More and more, our
special populations (EL and SWD) are being successfully
mainstreamed into regular classes, which is a trend we foresee
continuing in the future. There is a concern among teachers
about limited resources, such as textbooks and other reading
materials, and even more concern about the limited access to
technology and/or unreliable nature of the technology that is
available. Despite this, teachers are taking advantage of
whatever is available, and many have found ways to work
around these difficulties to provide our students with
meaningful and varied instruction.

Supporting Evidence
master schedule
classroom observations
lesson plans
IEPs
student work
website
IC/Jupiter Grades

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one
or more of the identified critical learner needs.
Findings
Supporting Evidence
This criterion is also essential to consider in addressing all
lesson plans
three of our CLNs. Literacy in our ever-changing world is not
student work
just the domain of the English teachers, so teachers in all
classroom observations
disciplines need to go beyond the textbook to provide
websites
instructional activities that engage students in decoding all
staff development
kinds of texts, both written and visual. Digital literacy is its
own important category, so the use of technology by both
teachers and students needs to continue and expand if we
expect our students to be literate citizens. Instilling habits that
will serve students well in the future is important as well, and
these include habits of mind, like being able to problem-solve
on their own, but also requiring that they interact with
technology for more than just entertainment or leisure.
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Finally, using a variety of instructional activities ensures that
students will be more engaged in learning rather than tuning
out. Increased use of collaboration is one way to use our
positive classroom atmosphere and the bonds our students
already share to help them focus more on academic
achievement. .
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WASC Category C. Standards-based Student Learning: Instruction: Strengths and
Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion is
being addressed. Then determine and prioritize the strengths and areas of growth for the
overall category.
Category C. Standards-based Student Learning: Instruction: Areas of Strength
 Safe learning environment
 Many learning opportunities are offered
 Strong school spirit
 A great variety of extracurricular activities are offered
 Increased mainstreaming and teachers modifying instruction to differentiate for individual
student needs
 Open enrollment in advanced, Honors, and AP classes
 Increased diversity of courses offered at the remediation, advanced, and CTE levels
 Increased number of courses meeting A-G requirements
 Teachers are increasingly being trained in CCSS and are learning more about it
individually
 AVID growth and support from site and district

Category C. Standards-based Student Learning: Instruction: Areas of Growth







Need to increase schoolwide focus on academic success
Need to more consistently enforce discipline and attendance polices to support academic
success of all students
Need to make sure appropriate students are enrolled in AP courses to decrease student failure
rate and increase test pass rate
Students need to be made more aware of the variety of opportunities available and
encouraged to push themselves out of their comfort zones
Need to continue striving to increase number of students meeting A-G requirements
Need an organized staff development plan focused on interdisciplinary literacy instruction
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Category D: Standards-based Student Learning:
Assessment and Accountability
Focus Group Members

Guy Carrozzo (CTE)
Kathy Foxen (World Languages)
Denise Garcia (ELD)
Mary Gonzalez (parent)
*Jon Goudy (Math)
Betty Harrison (VAPA)
Robbie Harrison (Gen Studies)
Ryan Horton (English)
Donna Johnson (Counselor)
Chris Jones (PE)
Kathryn Jones (administrator)
Randy Kirschman (Science)

Randy Larson (PE)
Matt Lowell (Special Ed)
Chris Maricic (Special Ed)
Carroll McNab (Special Ed)
Walter Murray (parent)
*Annette Olson (English)
Maggie Portales (paraeducator)
Jennah Proxmire (CTE)
Pete Rettinger (Social Science)
Maribel Rivera (parent)
Sam Velasquez (Math)
Susan Watson (parent)

*Group Facilitator
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Category D: Standards-based Student Learning: Assessment and Accountability
Analysis must show distinctions that appear across the range of students (grade level, diverse
background, and abilities) and the variety of programs offered at the school.
Examples include:
 Online instruction approaches (school site or off site, integrated within other programs
and/or offered separately)
 Focused programs such as IB Diploma Program, college/career readiness programs,
school/college partnerships, AVID, and independent study programs.

D1. Assessment and Accountability Criterion
The school staff uses a professionally acceptable assessment process to collect, disaggregate,
analyze, and report student performance data to the school staff, students, parents, and other
stakeholders.
Indicators with Prompts
Professionally Acceptable Assessment Process
Indicator: The school staff uses effective assessment processes to collect, disaggregate, analyze, and
report student performance data to all stakeholders.
Prompt: Evaluate the effectiveness of the assessment processes.
Findings
Supporting Evidence
EHS teachers use a variety of formative and summative
teacher-designed
assessments to collect information about to what extent
assessments
students are meeting standards and/or understanding
benchmark data
instruction. Teachers onsite have collaborated to create
gradebooks
common assessments on an informal basis, and math and
English have administered districtwide benchmark
assessments for the past several years, with varying amounts
of success in using the data they generate (math has been more
satisfied with these than English). Many teachers allow
students to re-do or retake assessments to facilitate learning.
District pacing guides are in use in both science and math, but
teachers feel that student performance on benchmarks and
their own assessments has been negatively affected by a pace
that is too fast for many students.

pacing guides
benchmark data
grades

In general education and elective classes, many alternatives to
traditional testing are used to assess students. AVID classes
use notebooks, Socratic seminars, and other collaborative
activities on a regular basis. PE students are graded on both
participation and improvement. Students in the performing
arts create portfolios, both physical and electronic, to
demonstrate competency levels, and participate in public
displays/performances on a regular basis.

AVID notebooks
school plays
art exhibits
portfolios
classroom observations
STAR data
EADMS
Smarter Balanced website
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The district uses EADMS (Educator’s Assessment Data
Management System) to collect, manage, disaggregate, and
report all standardized assessments students take throughout
their time in the district, and teachers have access to all of this
data. These assessments include the old CAT/6 assessments,
CSTs, CAHSEE, CELDT, and NWEA’s MAP (Measures of
Academic Performance) assessments we give all district
students periodically throughout their time in the district.
Additionally, the District uses Key Data Systems for the
timely generation of assessment reports and their INSPECT
Item Bank and Assessment Solution Information software,
which can all be found in EADMS. Teachers can generate
tests from the INSPECT item bank, and those tests can be
scored and reported quickly and efficiently. Our relationship
with Key Data Systems allows us to ask them for any kind of
assessment results and reports, and the combination of
EADMS and Key Data Systems is a very powerful assessment
tool available to LEUSD educators. Recently, teachers have
also been given access to sample SBAC (Smarter Balanced
Assessment Consortium) test items and are using these in
class to prepare students for the first year of CCSS testing, or
creating their own performance tasks using these as a model.
PLC time is allowing for more collaboration and the
possibility of more site-based common assessments being
developed. This time built into our school day will be
beneficial as we transition from the old CSTs to California’s
new statewide student assessment system, CAASSP
(California Assessments of Student Performance and
Progress), and common core state standards.

PLC notes

Basis for Determination of Performance Levels
Indicator: The school staff has determined the basis upon which students’ grades and their growth
and performance levels are determined and uses that information to strengthen high achievement of
all students.
Prompt: Evaluate the impact and effectiveness of the basis for which students’ grades, their growth,
and performance levels are determined.
Findings
Supporting Evidence
Math teachers have agreed to weight summative assessments,
gradebooks
such as quizzes and tests, to make up 90% of the overall
assessments
grade, with homework making up 10%, believing this is the
teacher syllabi
best way to make sure students have a firm grasp on the
IC/Jupiter Grades
mathematical concepts being tested. Math teachers offer many
ways for students to prepare for these high-stakes assessments,
including review of homework in class, before/after school
tutoring, and retaking of tests. English teachers have agreed to
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make writing 50% of a student’s grade in every class, but
what kind of writing (formal vs. informal, long pieces or short
pieces) is up to each individual teacher. Social science and
science teachers use common unit/chapter assessments. While
categories and points awarded for assignments are determined
by teachers on an individual basis, most teachers use a
traditional A-F scale (identified as the “district-approved”
scale) when determining students’ final transcript grades.

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
A variety of assessment methods are being used across
campus. Data from these assessments is communicated to
stakeholders on a regular basis. This transition year,
especially, there has been an even greater diversity of
assessments being used, as teachers try new techniques. We
anticipate that as Common Core continues to be implemented,
more standardization within departments and within our
district will take place.

Supporting Evidence
assessments
gradebooks

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one
or more of the identified critical learner needs.
Findings
Non-ELA teachers will need to start including more literacy
instruction and assessment in their classes to help students
succeed on the new, more integrated Smarter Balanced
assessments. Many teachers noted in Focus Group meetings
that poor study habits, including note taking, completing
homework, and staying on task in class, greatly contribute to
how students perform on all assessments. Addressing these
habits will help enhance student learning. We have discussed
at length ways in which we can use our school spirit to get
students more interested in their own performance and to get
as enthusiastic about academics as they do about other
activities on campus.
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D2. Assessment and Accountability Criterion
Teachers employ a variety of appropriate formative and summative assessment strategies to evaluate
student learning. Students and teachers use these findings to modify the learning/teaching practices
to improve student learning.
Indicators with Prompts
Appropriate Assessment Strategies
Indicator: Teachers use appropriate formative and summative strategies to measure student progress
toward acquiring a specific body of knowledge or skills such as essays, portfolios, individual or
group projects, tests, etc.
Prompt: Evaluate the effectiveness and appropriateness of the assessment strategies selected based
on the programmatic goals and standards to determine student achievement. Evaluate the selection
of and the use of proctors, the security systems for test documents, and the means to maintain the
integrity of the assessments.
Findings
Supporting Evidence
Teachers ensure that students are provided with ample
formative and summative
opportunities to practice discrete skills before being expected
assessment samples
to synthesize those skills on summative assessments. Math
student work
units are broken down and students are expected to complete
classroom observations
homework every night which is reviewed the next day.
notebooks
Quizzes are scheduled at the end of each part of a unit, so
IC/Jupiter Grades
students are aware of their strengths and weaknesses before
taking the unit test. English teachers expect students to
complete short written responses almost every day, and break
down the parts of an essay, using the writing process so
students have multiple opportunities to improve their work
through peer response and rewriting. Models are provided so
students understand what will be expected when they
complete their final products. Science teachers provide Power
Point note taking packets so students can stay organized
during lectures, and use notebook checks as formative
assessment before unit tests provide a more complete picture
of students’ grasp of scientific concepts. Social science
teachers use short written responses and discussion to evaluate
student understanding on an everyday basis, and presentations,
essays, and tests as summative assessments.
State tests (CSTs and the CAHSEE) are proctored by our own
teachers, and test security is maintained by keeping strict
count of how many test materials are distributed and collected
each day. Office staff and administrators stay in one room
with the testing materials and check them in and out each day
of testing; none are allowed to be kept in teachers’ rooms,
even if there is an available locked cabinet. Teachers are
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instructed to remove any materials on their walls that may
affect the integrity of the testing process, and are also
expected to be diligent about student access to electronic
devices during testing. The ASVAB and Accuplacer tests are
proctored by counselors or Career Center technician, and AP
tests are taken offsite at a quiet location with no bells or other
distractions (the Mormon church within walking distance of
the school). The AP coordinator maintains the integrity of
these tests and hires a single proctor each year to assist in the
administration.
Demonstration of Student Achievement
Indicator: A range of examples of student work and other assessments demonstrate student
achievement of the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes, including those with special needs.
Prompt: Evaluate how student work and other assessments demonstrate student achievement of the
academic standards, the college- and career-readiness standards, and the schoolwide learner
outcomes.
Findings
In most classes, student work takes a variety of forms and
teachers attempt to give students a variety of different ways to
demonstrate proficiency. Some concrete examples include:
statistics students gathering their own data and then creating
their own charts and graphs and analyzing it, learning MLA
form in English class by conducting research and creating a
Prezi including documentation of sources, creating labs in
science classes, debates in social science, and Socratic
seminars across campus. These activities are used alongside
more traditional assessments such as tests and formal essays.
Mixing up the types of assessments used gives students the
opportunity to be more successful based on their learning
styles.

Supporting Evidence
student work
classroom observations
gradebooks

Curriculum-Embedded Assessments
Indicator: The school regularly examines standards-based curriculum-embedded assessments in
English language and math, including performance examination of students whose primary language
is not English, and uses that information to modify the teaching/learning process.
Prompt: How effective are the standards-based curriculum-embedded assessments in English
language and math and across other curricular areas as students apply their knowledge?
Findings
English and math have had district benchmarks based on the
core curriculum for many years. Although teachers had some
input on the creation of these, English teachers have never
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PLC notes
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truly adopted them as a measure of student achievement,
preferring instead to look at site level assessments in data
teams (the district benchmarks in English often arrived with
significant physical flaws, such as typos, redundancies,
unclear answer choices, etc., which led to their being
dismissed at the site level). Site level assessments analyzed
are usually writing samples, which has led to modification and
standardization of the terminology used within the
department. Math teachers meet regularly in data teams to
examine benchmark data and adjust instruction accordingly.
We are anticipating that the administration of the new CAASP
assessments and subsequent analysis of the data they provide
will further impact our instruction and curriculum-embedded
assessments in the future.

Student Feedback
Indicator: Student feedback is an important part of monitoring student progress over time based on
the academic standards, the college- and career-readiness standards, and the schoolwide learner
outcomes.
Prompt: How effective is student feedback in monitoring student progress over time based on the
academic standards, the college- and career-readiness standards, and the schoolwide learner
outcomes?
Findings
In addition to regular verbal feedback, teachers regularly
provide feedback to students, and this process has been made
even more effective now that we have online gradebooks. In
addition to verbal and written feedback given in class,
students can see their grades as they are entered. Many
teachers use the note taking features within these programs as
well, which allows more specific feedback than the grade
alone provides. Some teachers are experimenting with online
submission of assignments and other forms of electronic
communication so that even when students are not in school,
they are still in contact with their teachers. For example,
students in English can submit a thesis statement via Infinite
Campus, and the teacher, from home, can give instant
feedback so the student knows whether he or she is on the
right track before continuing. Students regularly email
teachers as well when they are confused about something they
are expected to do at home.
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Modification of the Learning/Teaching Process
Indicator: Assessment data is collected, analyzed, and used as the basis to make decisions and
changes in the curricular and instructional approaches to ensure students are prepared for success in
college, career, and life.
Prompt: Evaluate the effectiveness of how assessment data is collected, analyzed, and used as the
basis to make decisions and changes in the curricular and instructional approaches.
Findings
Supporting Evidence
Most teachers modify instruction within the classroom when it
CST data
appears, from the analysis of assessment data, that students
gradebooks
are not grasping the concepts being taught. This might take
lesson plans
the form of re-teaching a lesson to an entire class, allowing
PLC notes
students second chances when they have been unsuccessful,
providing tutoring to just those students who need it, etc.
Within departments or subject areas, analysis of all kinds of
data, from classroom activities, benchmarks, and CSTs, has
led to the modification of instruction on a departmental basis.
Student performance on particular strands within a group of
standards (reading comprehension in ELA, for example) has
been used to shift the emphasis of instruction in all classes.

Monitoring of Student Growth
Indicator: The school has an effective system to monitor all students’ progress toward meeting the
academic standards, the college- and career-readiness standards, and the schoolwide learner
outcomes.
Prompt: Evaluate the system used to monitor the progress of all students toward meeting the
academic standards, the college- and career-readiness standards, and the schoolwide learner
outcomes.
Findings
Supporting Evidence
Teachers monitor the progress of their own students in their
gradebooks
disciplines, but counselors regularly check the overall
counselor records
progress of students on their caseloads by checking grades and
IEPs
consulting with students on a regular basis. Communication
Academy records
between teacher and student, teacher and parent, and teacher
AVID teacher records
and counselor is used to make sure students receive
EL counselor
interventions as necessary.
Special populations of students, such as those in the EL
program, special education, AVID, and freshman academy
have extra layers of monitoring from their teachers, case
carriers, counselors, and administration.
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Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Supporting Evidence
Overall it appears teachers use a variety of assessment
student work
strategies across campus. Standardization of assessment
classroom observations
strategies varies by department. Benchmarks have been used
EADMS
in the past with the intention of monitoring student progress
toward meeting the standards assessed by the CSTs, but these
have been abandoned with the shift to Common Core. There is
much work to be done at the site and district level to revamp
how we handle assessment on campus and align it with the
new standards.

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one
or more of the identified critical learner needs.
Findings
Supporting Evidence
Literacy instruction across the curriculum should have an
lesson plans
impact on student performance on the new Common Core
professional development
assessments. Our assessments in every discipline need to
student work
include more critical thinking and writing. In focus group
meetings, many teachers cited student effort and poor work
habits as an impediment to success on all types of
assessments. Many teachers also noted an overall campus
atmosphere that does not value academic achievement, despite
the positive feelings most students have about the campus in
general. Many students are unfazed by poor grades and/or wait
until it’s too late to consider their ramifications.
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D3. Assessment and Accountability Criterion
The school with the support of the district and community has an assessment and monitoring system
to determine student progress toward achievement of the academic standards, the college- and
career-readiness standards, and the schoolwide learner outcomes.
Indicators with Prompts
Assessment and Monitoring Process
Indicator: The following stakeholders are involved in the assessment and monitoring process of
student progress: district, board, staff, students, parents, and the business and industry community.
Prompt: Evaluate the impact of stakeholder involvement in assessing and monitoring student
progress. Include district, board, staff, students, parents, and the business and industry community.
Findings
Supporting Evidence
Assessment and monitoring of student progress takes a variety
IC/Jupiter Grades
of forms at EHS and we are increasingly involving more
EADMS
stakeholders on a regular basis using online tools like Infinite
School Snapshot/CDE
Campus and Jupiter Grades, which are used by teachers,
website
students and parents. Even if parents and students are not
teacher records
using these tools, D/F notices are sent out at the 4th and 13th
Board minutes
weeks and a progress report is sent to all homes at the 9 week
mark. Teachers create or choose their own individual
assessments within the classroom, but most departments have
also been administering common district benchmarks for
many years, the results of which are reported back to teachers,
administrators, and district personnel. With the shift to
Common Core, there has been an increased interest in the
creation of site-level benchmarks in the absence of appropriate
(aligned with Common Core) district level benchmarks at this
time (the reintroduction of PLC time has been beneficial in
accomplishing this goal). Site staff and district personnel have
access to additional online tools, such as EADMS, which
allows them to view student achievement levels on everything
from district benchmarks to statewide tests. The school board
and business community are informed of student progress
through direct reporting as well as through tools like the
School Snapshot. Site administrative staff, special education
case carriers, and counselors have generally determined which
state assessments individual students will take.
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Reporting Student Progress
Indicator: There are effective processes to keep district, board, parents, and the business and
industry community informed about student progress toward achieving the academic standards, the
college- and career-readiness standards, and the schoolwide learner outcomes.
Prompt: Evaluate the effectiveness of the processes that inform appropriate stakeholders (governing
board members, teachers, students, parents, business/industry community) about student
achievement of the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes.
Findings
EHS provides many tools to keep students and parents
informed about students’ classroom grades, which are focused
primarily on teacher-determined formative and summative
assessments. Use of some of these tools is voluntary, but
teachers have noticed increased student and parent awareness
of students’ performance on individual assignments and in
their classes as a whole since they have become available.
These stakeholders used to have to wait until a grade report
came home to know how student grades were looking, but
they now see progress or decline in real time. The School
Board and community are kept aware of student progress
through regular reports from individual sites and reports
produced by the state.

Supporting Evidence
registrar
IC/Jupiter Grades
emails from
parents/students
Board minutes
School Snapshot/CDE
website

A number of state or national level assessments that indicate
college and career readiness are given on campus as well, and
these results are usually reported by the administering agency.
All 11th grade students take the EAP test in English and math,
which determines students’ readiness for college-level work in
the California Community Colleges and the CSU systems.
LEUSD was the number 1 school district in Riverside County
for EAP math in the 2013-2014 school year, and EHS tied
with Temescal Canyon High School (also within our district)
for # 3 comprehensive high school in Riverside County in this
skill area. AP tests are administered every year, which are
another indicator of college readiness. The PLAN test (early
ACT) and PSAT (early SAT) are given to interested students
in 10th and 11th grade, respectively, to give students a sense of
how they may perform on these high stakes college entrance
examinations in the near future. The Accuplacer is given on
campus to determine students’ eligibility for core Dual
Enrollment courses, but also as a convenience for those
students actually planning to enter our local community
college. The ASVAB is given on campus several times each
year to all interested students, not just those who wish to join
the military. The KUDER system informs students about their

EAP data
AP data
PLAN and PSAT data
Accuplacer data / Dual
Enrollment data
ASVAB data
KUDER
Naviance
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career interests and aptitudes, and we are introducing
Naviance as another online tool that should help students
enhance their career readiness.
The shift to Common Core has been an opportunity for the
development of new assessments that are more focused on
college and career readiness, but this process has been taking
place in a piecemeal fashion at this point; our site and district
level assessment process may look much different over the
course of the next several years.

PLC meeting notes
teacher records
/assessments
district records/assessments

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
EHS students are assessed regularly at the classroom, site,
district, and state/global levels. The results of these
assessments are made available to all stakeholders on a
regular basis and we are increasingly able to improve this
communication thanks to a variety of online tools, a trend
which should continue in the future. EHS teachers, as well as
our district support personnel, are working diligently on
adapting our assessment techniques to the CCSS.

Supporting Evidence
PLC notes
teacher records /
assessments
IC/Jupiter Grades
Naviance

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one
or more of the identified critical learner needs.
Findings
The reason one of our critical learner needs is focused on
literacy is to increase student success on the upcoming SBAC
assessments, which will require them to demonstrate this
literacy in a much more sophisticated way than the multiple
choice tests of the past. It is essential that we begin changing
the way we administer and grade assessments in our
classroom to focus on literacy in all content areas, not just
English. Student study habits, the focus of our second CLN,
are also essential if students are to perform well on any
assessment.
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assessment data
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assessments
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D4. Assessment and Accountability Criterion
The assessment of student achievement in relation to the academic standards, the college- and careerreadiness standards, and the schoolwide learner outcomes drives the school’s program, its evaluation
and improvement, and the allocation and usage of resources.
Indicators with Prompts
Modifications Based on Assessment Results
Indicator: The school uses assessment results to make changes in the school program, professional
development activities, and resource allocations demonstrating a results-driven continuous process.
Prompt: Comment on the overall effectiveness of how assessment results have caused changes in the
school program, professional development activities, and/or resource allocations, demonstrating a
results-driven continuous process. Examine examples and comment on the overall effectiveness of
changes in the online opportunities, professional development of the staff, and the resource
allocations to support student achievement and their needs.
Findings
Student achievement has led to many changes in the school
program. Resources, both at the district and site level, have
been allocated in alignment with these results. A variety of
supports have been added specifically to increase success on
the California Exit Exam. Freshmen now take a districtdeveloped Pre-CAHSEE test in the spring, which provides the
ability to employ early intervention strategies for struggling
students. CAHSEE “boot camps” have been held on
Saturdays, with extra duty pay being provided for teachers,
and food and other incentives provided for students who
attend.

Supporting Evidence
CAHSEE data
boot camp attendance list
Pre-CAHSEE results

The district has also implemented an intervention program for
incoming at-risk 9th graders, which includes two levels, the
Success Academy and the Freshman Academy. Teachers
within this program have been specially trained and,
depending on their level, students are enrolled in additional
sections of language arts, a class devoted to developing study
skills, and/or are provided with weekly group counseling
sessions with a visiting mental health professional.

Academy data
Master Schedule
counseling records

The School Site Council purchased iPads for Algebra 1
classes to provide extra support for students. The SSC has
also provided funds for a number of supports for EL students
over the past several years. This includes paying for
paraeducator services and a community liaison, staff
development for EL staff, tutoring in math and English, and
student field trips (Youth Leadership and Chicano/Latino
Student Conference). A bilingual counselor has been added as

math iPads
paraeducator schedules
community liaison hours
staff development records
student field trip records
computer lab

128

Elsinore High School WASC/CDE Self-Study Report

well, and there is a dedicated ELD computer lab used for
instruction and credit recovery.

The continued success of students in our AVID program has
led to continued and increased support of the program by our
district. Our district pays for enough AVID tutors to meet the
recommended 7:1 student/tutor ratio, as well as helping to pay
for teachers to attend the annual AVID summer institute. At
the site level, AVID has been supported with the purchase of
iPads to aid students in the electronic college application and
FAFSA processes and funds were provided to help pay for an
overnight field trip for eleventh grade students.

AVID data/reports
AVID students’ test
data/grades/ college
acceptance rate
AVID tutor schedule
Summer institute records
field trip records
AVID iPads

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Supporting Evidence
Our site and our district have limited budgets and have both
budget records
worked to make sure our students are successful by providing
SPSA plan
resources and interventions where they are needed. Our lowest
AVID data
performing students, especially, have been supported in a
evidence of teacher AVID
variety of ways, with money, materials, and personnel. Our
training
AVID program’s success at helping students achieve college
readiness has been rewarded as well, and AVID
methodologies, if not money, have been spread throughout the
school to try and replicate this success.

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one
or more of the identified critical learner needs.
Findings
There has already been discussion among leadership and
teachers about the need for staff development in the area of
literacy. This could mean more collaboration onsite between
our English teachers, who presumably have the most expertise
in this area, and content area teachers. Collaboration/training
time would need to be provided for this. There are also plenty
of professional development opportunities in the form of
offsite conferences and seminars that could provide training in
this area. Continuing to provide training in AVID strategies
will be beneficial in making all teachers aware of teaching
organization and study skills, habits we have found our
students lacking.
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WASC Category D. Standards-based Student Learning: Assessment and Accountability:
Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion is
being addressed. Then determine and prioritize the strengths and areas of growth for the
overall category.
Category D. Standards-based Student Learning: Assessment and Accountability:
Areas of Strength
 Return of PLC time
 Variety and creativity of assessment strategies
 Teacher willingness to modify instruction as the result of data
 Communication with parents is continually improving
 Multiple interventions are available for struggling students
 EAP results this last year were encouraging
 AVID A-G completion rate between 93-100%; AVID students made up 65% of seniors
meeting A-G requirements in 2013-2014
 Use of AVID strategies across the curriculum
Category D. Standards-based Student Learning: Assessment and Accountability:
Areas of Growth
 An overall need for greater student interest in academic achievement.
 Awareness of college and career readiness standards needs to spread to all stakeholders,
not just math and English teachers
 The need for a discipline system that prevents disruptive students from affecting the
learning of others
 Need more strategies for increasing parental involvement on campus
 Need to develop a grading system that accurately and honestly assesses all students based
on skill level with less interference from parents and/or administrative influence.
 Need to modify our focus on test-taking skills and focus more on critical thinking
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Category E: School Culture and Support for Student
Personal and Academic Growth
Focus Group Members
Nancy Arias (Special Ed)
Felicia Asbury (Science)
Annette Betts (VAPA)
Mark Chandler (Math)
Steve Clower (Math)
Joni Dunn (parent)
Nate Emmerling (Math)
Cindy Engels (AP Secretary)
Anya Franklin (parent)
Will Hernandez (Social Science)
*Crystal Hofmann
Renee Horton (Special Ed)
Jon Hurst (Administrator)
*Paige Jennings
Tanya Korman (parent)
Ama Lima (parent)

Joshua Mason (English)
Sergeant Morris (Gen Studies)
Marion Nank (Science)
Tracy Pacheco (paraeducator)
Matt Purkiss (Social Science)
Arturo Roque (parent)
Yesenia Roque (parent)
Major Ruhl (Gen Studies)
Laura Sanchez (Counselor)
Kevin Smith (parent)
Steve Sparkman (Social Science)
Michelle Swann (parent)
*Heather Thomas
Leslie Vecchione (VAPA)
Rachelle Wade (PE)
Rick Wolter (Special Ed)

*Group Facilitator
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Category E: School Culture and Support for Student Personal and
Academic Growth
Analysis must show distinctions that appear across the range of students (grade level,
diverse background, and abilities) and the variety of programs offered at the school.
Examples include:
 Online instruction approaches (school site or off site, integrated within other programs
and/or offered separately)
 Focused programs such as IB Diploma Program, college/career readiness programs,
school/college partnerships, AVID, and independent study programs.

E1. School Culture and Student Support Criterion
The school leadership employs a wide range of strategies to encourage family, business, industry,
and community involvement, especially with the learning/teaching process.
Indicators with Prompts
Regular Parent Involvement
Indicator: The school implements

strategies and processes for the regular involvement of family,
business, industry, and the community, including being active partners in the learning/teaching
process for all programs. The school involves parents of non-English speaking, special needs and
online students.
Prompt: Evaluate the strategies and processes for the regular involvement of the family, business,
industry, and the community, including being active partners in the learning/teaching process.
Comment on the effectiveness of involving parents of non-English speaking, special needs and online
students.
Findings

Supporting Evidence

The strategies for involvement of the family include multiple
resources for communication with parents so they can be more
involved in the learning process. Parents are kept informed of
their students’ academic progress through regular 4 ½ and 13
½ week D/ F notices and 9 week progress reports. Meetings
are set up with parents of EL students who are earning D/F
grades at the mid semester progress report. Parents are also
invited to attend college and A-G information presentations,
FAFSA and financial aid workshops, and college application
sessions provided throughout the year. There is a yearly parent
meeting for all incoming freshmen who are or may be
interested in participating in athletics. Parenting classes are
offered at the District level to assist parents with their children
in the areas of homework help, gang prevention, and other
support issues.
Our outreach includes special programs to reach out to our
non-English speaking families such as ELAC and translations
by our Community Liaison. Our liaison translates our syllabi
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booster clubs
annual Cancer
Awareness Walk
ELAC
translations by liaison
parent workshops
Special Olympics
school website
IC/Jupiter Grades
course syllabi
School Messenger
Tiger Planner
Back to School Night
Open House
Senior Awards Night
AVID Awards Night
Top 100
Business sponsorships
for clubs, drama, and
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and other important documents and translates at any meetings
where Spanish-speaking parents need any written or verbal
communication. All presentations, workshops, and materials
are offered in both Spanish and English.
The business, industry, and the community are active partners
in the learning/teaching process. We take any opportunity we
can find to enrich, maintain, and enlist the support of our
community through multiple grants, programs, projects,
events, sponsorships, and multiple learning experiences inside
and outside of the classroom. EHS has built connections with
community leaders and businesses, as evidenced in the yearly
Education Summit and monthly Lake Elsinore Valley
Chamber of Commerce Student of the Month recognition.
Career information, apprenticeships, and scholarships are
provided through our business liaisons. A student School
Board representative shares events and achievements at EHS
with the community at large at all public district board
meetings.














athletics
MSJC work experience
for SpEd community
Careers Course for SpEd
community
Work Experience
Course
Rotary Club Teacher of
the Month
Chamber of Commerce
Student of the Month
ELKS scholarships and
charitable events
Pennies for Patients
Canned Food Drive for
HOPE
Agriculture Program
Tiger Foundation 5013c
Water District Donations
Pechanga partnership

Use of Community Resources
Indicator: The school uses business, industry, and community resources to support students, such as

professional services, business partnerships, guest speakers, job fairs, field trips to local employers,
and evaluation of student projects and classroom presentations.
Prompt: How effective is the school use of community resources to support students?
Findings

Supporting Evidence

The school use of community resources to support students is
effective because the Career Center effectively communicates
with our students and local business partners. There are
numerous (approximately fifty) professional partnerships
giving students hands-on experiences. The goal is to provide a
positive atmosphere so the students are productive and
contributing members of the community. We maximize our
opportunities for community involvement considering the
limited amount of industry resources in our area. Speakers are
frequently invited to join our classrooms to support students
and enhance curriculum.
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Work Experience
guest speakers
Storm Stadium Job Fair
MSJC Job Fair
Career Center
PTSA
Tiger Foundation
College Night
Sponsors/Fundraisers
Sheriff’s Academy
FFA
JROTC
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Parent/Community and Student Achievement
Indicator: The school ensures that the parents and school community understand student achievement

of the academic standards/schoolwide learner outcomes through the curricular/co-curricular program.
Prompt: Determine the adequacy and effectiveness of the school’s strategies to ensure that parents
and school community understand student achievement of the academic standards/schoolwide
learner outcomes through the curricular/co-curricular program.
Findings

Supporting Evidence

The school has multiple strategies to ensure parents and the
school community understand student achievement of the
academic standards. We integrate both traditional and
technology-based methods to effectively communicate grades,
coursework, transcripts, school events, attendance, and our
school-wide goals.

















Prompt:

Strategic Plan posters
translated documents
Student Handbook
Freshman Orientation
Naviance
IC/Jupiter Grades
School Messenger
school website
Email
IEP Meetings
parent conferences
Progress Reports/Report
Cards and D/F Notices
Remind 101
local newspaper
recognition
Monday Messenger

Comment on the degree to which this criterion is being addressed.

Findings

Supporting Evidence

EHS reaches out to the community in a variety of ways. We
extensive partnerships with local businesses and other
organizations. Parents are invited to participate in their
children’s education in a number of ways.

see evidence listed above

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or

more of the identified critical learner needs.
Findings

Supporting Evidence

All of these relationships could be utilized to increase
students’ awareness of and investment in their futures, which
is our third CLN.
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E2. School Culture and Student Support Criterion
The school is a) a safe, clean, and orderly place that nurtures learning and b) has a culture that is
characterized by trust, professionalism, high expectations for all students, and a focus on continuous
school improvement.
Indicators with Prompts
Safe, Clean, and Orderly Environment
Indicator: The school has existing policies, regulations and uses its resources to ensure a safe, clean,

and orderly place that nurtures learning, including internet safety.
Prompt: Comment on the effectiveness of a) the existing policies and use of resources to ensure a
safe, clean, and orderly place that nurtures learning, and b) all aspects of the school with respect to
safety regulations including effective operating procedures for internet safety.
Findings

Supporting Evidence

We are building upon our existing policies to ensure a safer,
cleaner, and more orderly environment. Our school safety plan
is reviewed and updated annually and reviewed by the School
Site Council every year. We are increasing our effectiveness
by enforcing strict visitor policies, locking gates, checking
parking permits, posting guards at gates, and monitoring the
16 security cameras on campus. We have eight campus
supervisors, five full-time and three part-time. There is an
assigned school resource officer who is a deputy sheriff for
the Riverside County Sheriff’s Department. Support staff and
coaches are required to have CPR and first aid training,
including defibrillator training (we have a defibrillator on
campus). Teachers receive Mandated Reporting training on a
regular basis. Annually we have two disaster drills and one
fire marshal visit as well as staff safety training. CPS and CPI
training is offered to all staff several times a year. All
administrators have taken it and most special education staff
have taken it. MSDS sheets are on hand in the science
building. During the IEP process, special needs safety
concerns and accommodations are addressed individually. The
District has implemented blocks and safety filters to keep
students and teachers safe on the Internet and regularly
reviews their effectiveness.
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visitor check-in
campus security
campus custodians
school alarm systems
security cameras
computer technicians
first aid/CPR for
coaches
volunteer badges
Internet safety policy
site disaster plan
site disaster drills
Crisis Intervention Plans
counseling office
Fire Marshal visits
fire extinguishers
lab safety equipment
defibrillator in gym
theatre and auto safety
locked gates
School Resource Officer
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High Expectations/Concern for Students
Indicator: The school demonstrates caring,

concern, and high expectations for students in an
environment that honors individual differences and is conducive to learning.
Prompt: Evaluate the school’s work to ensure the effectiveness of an atmosphere of caring, concern,
and high expectations for students in an environment that honors individual differences and is
conducive to learning.
Findings

Supporting Evidence

We’ve created a culture of caring by embracing diversity and
individual differences as a fundamental strength. Students
have the opportunity to explore their diversity through
ventures such as forums, clubs, and peer counseling.
When administering the CAHSEE, EHS provides a nurturing
learning environment allowing students to select the teachers
with whom they wish to test and supplying snacks on testing
days. Moving from the gym to individual classrooms has
created a more optimum testing environment.
The co-teaching and push-in models promote differentiated
instruction to help all students to achieve the expected
standards outlined for all core courses and special education
students are involved in all campus activities.















peer counseling
Peer Buddies
forums
unisex bathrooms
Safe Space rooms
clubs
Friendship Club
Top 100
National Honor Society
College Shirt Day
teacher surveys
student surveys
SAFER program

The Green Team is devoted to environmental concerns,
monitoring recycling programs and cutting utility usage.
Atmosphere of Trust, Respect, and Professionalism
Indicator: The school has an atmosphere of trust, respect, and professionalism.
Prompt: To what degree is there evidence of an atmosphere of trust, respect, and professionalism?
Findings

Supporting Evidence

Students and teachers have many opportunities to dialogue
honestly in a professional setting. In the classroom, teachers
foster an atmosphere of open and honest communication
based on mutual respect. Staff has opportunities to participate
in a variety of trainings that enrich their professionalism.
There are multiple surveys that reflect a positive environment
of trust and respect.
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classroom observations
sexual harassment
training
Mandated Reporter
training
PAWS Teacher of the
Month
class syllabi
leadership meetings
department meetings
staff meetings
student surveys
PLC
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Conclusions
Prompt: Comment

on the degree to which this criterion is being addressed.

Findings

Supporting Evidence

Providing a positive, caring environment is one of the things
EHS does best. We have an inclusive environment that makes
students feel safe and comfortable.

student surveys

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or

more of the identified critical learner needs.
Findings

Supporting Evidence

Our students’ level of academic achievement is disappointing
considering how much they seem to enjoy being at school.
This fact has led to the focus on one of our CLNs, which is
finding ways to get students as excited about learning as they
are about other activities on campus.
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E3 & E4. School Culture and Student Support Criteria
All students receive appropriate support along with an individualized learning plan to help ensure
academic and college- and career-readiness success.
Students have access to a system of personal support services, activities, and opportunities at the
school and with business, industry, and the community.
Indicators with Prompts
Adequate Personalized Support
Indicator: The school has available adequate services, including referral services, to support students

in such areas as health, career, and personal counseling and academic assistance, including an
individualized learning plan.
Prompt: Evaluate the availability and the adequacy of services, including referral services, to
support students in such areas as health, career, and personal counseling and academic assistance,
including an individualized learning plan.
Findings
Supporting Evidence
EHS has five counselors available on campus to assist
counseling department
students toward fulfilling graduation requirements and
caseload distribution
preparing for community college, a four-year university, or the
world of work. Counselor caseloads are specialized to meet
the differentiated needs of students based on such areas as
language acquisition, special education, athletic eligibility,
and AVID. Counselors are available during the school day for
academic and personal counseling of students, including
helping develop three-year academic plans. Classroom visits
to address students’ general counseling needs (i.e. graduation
requirements) are conducted periodically.
Students have access to a variety of targeted counseling
programs on campus and by referral, including socialemotional well-being, trauma, drug and alcohol education, and
psycho-educational counseling groups. Services are provided
through Victor Community and My Family Incorporated
(MFI).

professional counseling
services
scheduled 6-week sessions
through Victor
Community and MFI
CBITS

EHS Health services are provided by a credentialed school
nurse daily beginning at 10:30 due to her assignments at two
other schools. The health clerk is assigned on a full time basis
to the health office. Students are signed in to a confidential
log that documents the time they arrived, treatment given,
whether parents were called and the time they returned to
class or were picked up by their parents. The nurse prepares
student assessments for special education IEPs and 504
reports and attends meetings as available. Hearing and vision

credentialed school nurse
full time health clerk
school psychologist
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screenings are also done by referral and student request. The
nurse also prepares notification information on acute
conditions for the teachers and staff in order to ensure a
standardized emergency response. She is the primary contact
for parents who want to apply for the Home and Hospital
Program and provides specialized trainings of staff.
A school psychologist and speech therapist are also on site to
provide services, including testing.
AVID teachers provide numerous services to their students
and the program also hosts Homework Club after school
Monday through Thursday from 2:30 to 3:30 to provide an
opportunity for all students to complete homework, get help
on assignments, or use the computer lab. AVID college tutors
and peer tutors are available to assist students in most
subjects, focusing primarily on math and science. Tutoring is
also offered before and after school by many teachers across
all disciplines.

AVID Classes
AVID student monitoring
Homework Club

EHS students who qualify for Special Education services are
provided support through a variety of course offerings and
classroom designs, including functional skills (special day
classes, mild/moderate, moderate/severe), resource, and
general education classrooms with additional educational
support when required. Case carriers work with general
education teachers, counselors, administrators, and
parents/guardians to assure that IEPs and 504 plans are
updated and followed year to year. In 2014, general education
teachers requiring para-educators in their classrooms received
additional training on the “push-in” model.

case carriers
IEPs and 504 plans
master schedule

In 2013-2014 the district implemented a Freshman Success
Academy program for students who were significantly
unsuccessful academically throughout middle school. These
specially blocked classes provided students with additional
classroom support in English and math, including the Read
180 program.
ELD courses are offered to ELL students requiring support in
learning the English language, including academic and
conversational language. Student placement is determined and
monitored through CELDT testing.
In alignment with EHS graduation requirements, all students
must complete one semester of health education. Course
credits may be completed in the classroom or online, through
139

master schedule
Read 180

ELD courses (master
schedule)
CELDT tests
master schedule
health syllabus
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the Virtual Learning Center.
EHS students may enroll in Peer Counseling, an elective
course through which students learn skills in leadership, peer
communication and mediation, and self-reflection. Students in
the course also interact with Special Education students
through the Peer Buddy program and host periodic “Family
Forums” on campus, which are invite-based student outreach
and community building events. Students also interact with
the public through fundraising and community events,
including Relay for Life.

master schedule
Peer Buddy Program
Family Forums

EHS’s college and career center is operated throughout the
school day by a full-time career center technician, who was
recently honored as the 2014 Riverside County Classified
Employee of the Year. The career technician serves as a
resource to students, staff, and others by providing a variety of
career, job opportunity, and specialized program information.
The center also provides updated information on testing,
college preparation and selection, financial aid, and
scholarships. The technician schedules a variety of on-campus
presentations related to career, military, vocational, and
college opportunities. Students also coordinate work permits
and volunteer/community service through the center. The
technician plans the yearly career expo, college night, and
scholarship night. The Career Center is one of the few places
where students also have computer access to access
career/college resources, fill out applications, or just complete
assignments. .

Career Center technician
Career Center news
bulletin
school event bulletin
presentation/speaker
schedule

EHS has an on-campus sheriff’s deputy to support the health
and safety of all school personnel and students.

School Resource Officer

Direct Connections
Indicator: The school

demonstrates direct connections between academic standards, college- and
career-readiness standards, and schoolwide learner outcomes, and the allocation of resources to
student support services, such as counseling/advisory services, articulation services, and
psychological and health services, or referral services.
Prompt: Evaluate the ways that there are direct connections between academic standards, collegeand career-readiness standards, and schoolwide learner outcomes and the allocation of resources to
student support services, such as counseling/advisory services, articulation services, and
psychological and health services, or referral services.
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Findings

Supporting Evidence

At EHS student support services provide assistance to
students, ranging from those readily succeeding academically
to those who are struggling to meet graduation requirements.
Through counseling services, the college and career services,
and individual AP, AVID, and Dual Enrollment instructors,
students are supported as they prepare for transition to
community colleges and four year universities. Through
counseling services, JROTC, and the Career Center, students
are supported as they prepare for and transition into career
paths, the military, or immediate job placement. The CTE
program supports students as they prepare for and transition
into further education in a variety of career and vocational
fields IEPs are developed and adhered to in order to provide
each qualifying student with an IEP or 504 plan that offers the
best possible chance of success in the least restrictive
environment possible. These plans also address the transition
to adulthood.

master schedule
counseling department
Career Services Technician
AVID director
IEP/504 meetings
SSTs/LATs
JROTC
CTE program and
instructors
IC/Jupiter Grades
Naviance

Through Infinite Campus, students and parents/guardians can
monitor grades and credits earned as they progress toward
graduation. In addition, beginning last year, Naviance is being
brought online as a resource for students in their readiness for
postsecondary and career transition.
Strategies Used for Student Growth/Development
Indicator: Strategies are used by the school leadership and staff to develop personalized approaches

to learning and alternative instructional options which allow access to and progress in the rigorous
standards-based curriculum. Examples of strategies include: level of teacher involvement with all
students, a curriculum that promotes inclusion, processes for regular review of student and
schoolwide profiles, and processes and procedures for interventions that address retention and
redirection.
Prompt: Evaluate the effectiveness of the types of strategies used by the school leadership and staff to
develop personalized approaches to learning and alternative instructional options which allow
access to and progress in the rigorous standards-based curriculum.
Findings

Supporting Evidence

In line with district policies, a “push in” model was
implemented in 2014-2015 that encourages more students
receiving Special Education services to be mainstreamed into
general education classrooms with additional support
provided by para-educators. For students requiring more
support, classroom environments are provided ranging from
co-taught general education to full-day functional skills.
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offerings
Freshman Academy
Read 180
SATs/LATs
CAHSEE Bootcamp
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The Freshman Success Academy was implemented in 20132014. This program provides smaller class sizes, more
personalized instruction, weekly group sessions with a
therapist, and additional support in English and math to
prepare students for the CAHSEE.
Counseling services, in conjunction with classroom teachers
and administration, conduct SSTs and LATs for students who
are considered at risk for failing in courses across the
curriculum.
Each spring, EHS offers additional CAHSEE test preparation
for students who are identified for being at risk of not passing
the exit exam. These “boot camp” classes are taught by
classroom teachers in specially scheduled weekend and afterschool sessions.

Support Services and Learning
Indicator: The school leadership and staff ensure that the support services and related activities have

a direct relationship to student involvement in learning, e.g., within and outside the classroom, for all
students, including the EL, GATE, special education, and other programs.
Prompt: Evaluate the extent to which the school leadership and staff ensure that the support services
and related activities have a direct relationship to student involvement in learning, e.g., within and
outside the classroom. Evaluate the processes that are used to identify under-performing or
struggling students and the interventions to address these identified student learning needs.
Findings

Supporting Evidence

At EHS, a variety of tests and performance data are used to
identify, place, and support students. Tests and data include,
but are not limited to IEPs, CELDT, CAHSEE, CST (SBAC
beginning in 201), EAP, AVID, honors/AP performance,
ASVAB, and demographic information. Students who are
identified as underperforming are counseled appropriately and
changes to their program and/or interventions are applied.
Students identified as being at high risk for failing either
portion of the CAHSEE are enrolled in test prep courses as
part of their daily schedule.
Students participating in athletics and other extra-curricular
activities are required to maintain a 2.0 GPA. Booster parent
meetings are also held to keep parents apprised of student
expectations.
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CELDT
CAHSEE
CST (SBAC)
EAP
AVID
Honors/AP
SPED aids
ELD aids
CAHSEE test preparation
Counseling services
SSTs/LATs
IC/Jupiter Grades
athletic/extracurricular
GPA requirements
AVID tutoring
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Equal Access to Curriculum and Support
Indicator: All students have access to a challenging,

relevant, and coherent curriculum. Schools
regularly examine the demographics and distribution of students throughout the class offerings
(e.g., master class schedule and class enrollments) and the types of alternative schedules available for
repeat or accelerated classes (e.g., summer, class periods beyond the traditional school day).
Prompt: What have you learned about the accessibility of a challenging, relevant, and coherent
curriculum? What have you learned from examining the demographics and distribution of students
throughout the class offerings (e.g., master class schedule and class enrollments)? Evaluate the
impact of the types of alternative schedules available for repeat or accelerated classes (e.g., summer,
class periods beyond the traditional school day) on student achievement.
Findings

Supporting Evidence

The EHS master schedule provides opportunities for all
students to enroll in core and elective courses that both meet
their academic needs and challenge them intellectually and
creatively.
In order to strengthen chances of acceptance to four-year
universities (especially CSUs and UCs) students planning to
apply are encouraged to enroll in honors, AP, and Dual
Enrollment courses. We are currently studying the particular
demographics of these courses. AVID students at EHS are
expected to meet A-G requirements and are encouraged to
challenge themselves in these higher-level courses.

master schedule

Zero and seventh period courses are scheduled to increase access to
enrichment courses such as AVID, performance classes, work
experience, and credit recovery. Students needing to recover

zero and seventh period
offerings
VLC/Plato

credits while still enrolled at EHS are enrolled in the Virtual
Learning Community and take both academic and elective
online courses through PLATO. Summer school for credit
recovery is now completely online and Health and Driver’s
Education are both offered online to all students so they have
room in their schedules to take advantage of our other course
and program offerings.

AP enrollment

EHS students have access to a variety of CTE courses
intended to introduce them and prepare them for further
education and training in a variety of technical fields,
including agri-science, veterinary science, automotive
technology, graphic arts, and graphic technology. JROTC is
another program open to all students.

CTE courses
JROTC program and
courses

Special education students and EL students are placed within
the regular school program to the greatest extent possible and
their progress is monitored and changes made as needed.

master schedule
EL courses and services
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Co-Curricular Activities
Indicator: School leadership

and staff link curricular and co-curricular activities to the academic
standards, the college- and career-readiness standards, and the schoolwide learner outcomes.
Prompt: Evaluate the extent of the availability and link of curricular and co-curricular activities for
all students to the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes. How effective are these efforts?
Findings

Supporting Evidence

EHS students have access to a wide variety of school
activities, clubs, and athletics. In order to participate in
extracurricular activities that require involvement during the
school-day, students must maintain a 2.0 GPA (including
athletics, band/chorus, and drama).

club charters
ASB calendar and charter

EHS Associated Student Body offers students enrolled
opportunities to build skills in leadership and communication.
Each year, ASB plans a variety of student-centered events,
including pep rallies, dances, homecoming celebrations,
community fundraisers (including holiday food and toy
drives), and a school-wide blood drive.
The career center technician coordinates and oversees the
yearly career expo, college night, and scholarship night.

Career Center
college night
career expo

Through EHS environmental classes, students compete each
year in the Solar Cup—an education program in which high
school teams, sponsored by The Metropolitan Water District
of Southern California and its member agencies, learn about
water conservation and renewable energy by building and
racing a solar powered boat during a seven-month period.

Solar Cup

Academic Decathlon is a 10 event competition in which
students match wits against students from high schools across
the county and state. Students read and learn thousands of
pages of material in subjects such as math, science, literature,
art, music, economics, and social science. The curriculum is
varied and is far beyond what students are exposed to in their
typical classes. Students also give speeches, write essays, and
answer questions in an interview setting. The spirit of the
competition is to foster an excitement for learning, challenge
students to be well rounded, and prepare them for the rigors of
college. EHS’s individual and team scores have been
increasing each year, and the team has taken third place
regionally for the past two years and qualified for the state
competition in Sacramento both years as well.

Academic Decathlon
medals/awards
local newspaper attention
regional and state
competition
participation
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Student Involvement in Curricular/Co-Curricular Activities
Indicator: The school has an effective process for regularly

evaluating the level of student
involvement in curricular/co-curricular activities and student use of support services.
Prompt: Evaluate the effectiveness of the school process for regularly evaluating the level of student
involvement in curricular/co-curricular activities and student use of support services.
Findings

Supporting Evidence

Each year, the administration conducts a variety of surveys to
measure student perception and experiences related to their
overall high school experience (senior survey via Naviance,
WASC school climate survey, bully questionnaire).
Through the principal’s special student committee (PAWS),
the principal communicates regularly with a wide
representation of students regarding their academic and social
experiences at EHS.
The EHS graduation ceremony is a true community event held
at the Storm Stadium and attended by thousands of family and
friends.
Many programs recognize student participation with
certificates, medals, ceremonies, and banquets. These include
AVID, NHS, JROTC, AcDec, individual sports, and the
California Seal of Bi-literacy.

student surveys
PAWS
graduation ceremony
graduation honors
awards ceremonies
banquets

Student Perceptions
Indicator: The school

is aware of the student view of student support services through such
approaches as interviewing and dialoguing with student representatives of the school population.
Prompt: Comment on the student view about the effectiveness of student support services after
interviewing and dialoguing with student representatives of the school population.
Findings

Supporting Evidence

At EHS, students have many opportunities and outlets for
sharing their views about the effectiveness of student support
services, including the principal’s student committee (PAWS),
ASB, Peer Counseling “Family Forums,” student
representation on the School Site Council and School Board,
and in community organizations such as Rotary.
At the end of each year, the principal conducts a survey of
seniors related to their overall high school experience. In
2014, the survey was conducted online via Naviance as part of
their graduation requirement. In the survey, more than 70
percent of students were satisfied with how EHS prepared
them for college, employment, and career training.
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PAWS
ASB
Peer Counseling “Family
Forums”
School Site Council
School Board rep
Rotary
senior survey
general student survey
Healthy Kids Survey
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Conclusions
Prompt: Comment
Findings

on the degree to which this criterion is being addressed.
Supporting Evidence

At EHS, an emphasis is placed on building culture and
supporting students academically and personally. In the
classroom, teachers utilize differentiated instruction
techniques, AVID strategies, and newly implemented
Common Core strategies to help all students access the
curriculum. Support is provided when appropriate through
IEPs, 504s, Student Support plans, and behavior contracts.
Freshman students deemed academically at-risk in math and
English can be enrolled in remedial classes implementing
such programs as Read 180. Tutoring is available every day
through the Homework Club. Students seeking additional
academic challenges can enroll in a variety of AP and dual
enrollment courses. Also, a wide variety of technical and
career preparation programs are available, including ROTC
and CTE. Students frequently access the information and
resources available in the College and Career Center. Social
and personal development is also promoted through athletics,
ASB, Peer Counseling, Band, and a variety of school clubs.

AVID
Common Core
IEPs/ 504s
SSTs/Behavior Contracts
Freshman Academy/Read
180
Homework Club
AP/Dual Enrollment
ROTC
CTE
College and Career Center
Athletics
ASB/Clubs
Peer Counseling
Band
drama

Comment on the degree to which this criterion impacts the school’s ability to address one
or more of the identified critical learner needs.
Prompt:

Findings

Supporting Evidence

At EHS, students have the opportunity to and are encouraged
to actively participate in the life of their school and
community. An emphasis is put on supporting students at
whatever level at which they enter our school and providing
them with as many avenues as possible to academic and
personal development and success. We are focused on using
this personal approach to increase student academic
achievement.

146

Counseling Services
Clubs
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WASC Category E. School Culture and Support for Student Personal
and Academic Growth: Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion is being
addressed. Then determine and prioritize the strengths and areas of growth for the overall category.

Category E.
School Culture and Support for Student Personal and Academic Growth:
Areas of Strength

A high level of tolerance and respect of differences from staff and students
Improved campus security
Student trust and faith in staff
Dedicated, experienced, student-centered staff who are committed to the academic and
personal growth of all students
Low teacher turnover
Seasoned counseling staff, with an average tenure of more than 20 years
Significant athletic and extracurricular activity involvement
AVID National Demonstration School status
Peer Counseling reaches out to approximately 400 students each year.
Career Center communicates effectively with students and staff.
Mainstreaming and support through differentiated instruction makes all students feel
included.
Consistent, student-centered administrative team
Campus supervisors form strong personal connections with student population.
Freshman Academy implemented in math and English for academically at-risk freshmen
JROTC provides a path of success for enlistment, additional stripes, college scholarships,
academy appointments, and overall life skills.
Continued success of Academic Decathlon and increased student participation in the
program
Category E.
School Culture and Support for Student Personal and Academic Growth:
Areas of Growth

Need to improve cross-curricular literacy
Need to strengthen access to remedial reading programs/instruction
Campus supervisors need to be more consistently visible in all areas of campus.
Need to review efficacy of two-lunch/two-break schedule
Need to improve college completion rate
Improve online presence for parents and community
Include more training opportunities for teachers to refine strategies
Need to increase awareness to all of our staff and students about what we do on campus and
what opportunities are available
Need to continue to improve communication
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Prioritized Areas of Growth Needs from Categories A through E
Prioritize the growth areas from the five categories.







We need to increase technology availability and digital literacy for all students.
We need to improve communication among all stakeholders. This will result in more
knowledgeable stakeholders and an increase in participation in EHS programs, activities,
and events.
We need to focus on effective, productive PLC meetings to develop strategies for student
growth, standardize curriculum, and develop cross-curricular integration of student
learning.
We need to refine school policies (e.g., discipline and attendance) that will lead to
enhanced academic achievement.
We need to continue to find ways to increase A-G completion rate and improve college
and career readiness.
We need to provide additional common core training through staff development to
increase student growth and academic success.
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Chapter V: Schoolwide Action Plan
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Chapter V: Schoolwide Action Plan
Elsinore High School’s action plan, the Single Plan for Student Achievement, is a living
document subject to revision based on changing student needs. The School Site Council, made
up of teacher, student, parent, and other staff representatives, reviews the plan regularly to ensure
that the goals and the action steps of the plan address our identified critical learner needs and our
schoolwide learner outcomes and that they are in alignment with our LEA plan and our district’s
local control accountability plan. The overall plan is approved and adopted by the Governing
Board annually, and revisions are made as necessary to best meet Elsinore High Schools goals.
The self-study process has led to greater alignment between the Single Plan for Student
Achievement and our identified critical learner needs and our schoolwide learner outcomes.
The schoolwide goals identified in the plan now match the State’s educational priorities now and
into the future. The action plan also includes more specific and comprehensive action steps for
each goal. Although all of these steps are applicable this current academic year, many of them
are sound steps that we do on an ongoing basis and that will carry over to next and the following
years.
Parties responsible for the various actions and a timeline for the actions are identified in the plan.
Because we no longer receive identified categorical funds, the only funding sources identified in
the plan are broad allocations of our site discretionary funds.
This plan is reviewed and revised by the School Site Council and presented to the Governing
Board annually.
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