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District Profile
Demographics
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(814)266-6063
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Board Member : Professional Education Special
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Building Principal : Professional Education
Special Education
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Special Education
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Ed Specialist - Home and School Visitor :
Professional Education Special Education
Ed Specialist - School Counselor : Professional
Education Special Education
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Lori Denhard
Darla Trent
Tricia Sorchilla
Alyson Kaminsky
Karen Casper
Scott Kubay
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Elementary School Teacher - Regular Education :
Professional Education Special Education
Elementary School Teacher - Regular Education :
Professional Education Special Education
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High School Teacher - Regular Education :
Professional Education Special Education
High School Teacher - Special Education :
Professional Education Special Education
Middle School Teacher - Regular Education :
Professional Education Special Education
Middle School Teacher - Regular Education :
Professional Education Special Education
Parent : Professional Education Special
Education
Parent : Professional Education Special
Education
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Core Foundations
Special Education
Special Education Students
Total students identified: 172

Identification Method
Identify the District's method for identifying students with specific learning disabilities.
The Educational Support Team (EST), which is usually initiated by the school team, is utilized
as part of the pre-referral process at the elementary level to address the needs of students who may
be struggling academically, behaviorally, and/or emotionally. In addition, the Student Assistance
Program (SAP), teacher/parent referrals, counselor referrals, and general monitoring of students at
the elementary and high school assists in identifying students who may be in need of support which
exceeds that given as a standard tiered intervention. Interventions developed by the team are
implemented and the appropriate teams meet periodically to closely monitor student progress and
intervention efficacy. Referral for evaluation is implemented when student improvement does not
occur.
Students who are referred for a comprehensive psychological evaluation, either by the EST,
school professionals, or parents, are currently being identified as having specific learning disabilities
utilizing the ability/achievement discrepancy model. An individual's general ability is compared to
his or her levels of achievement in various areas as outlined in the regulations. Standard scores are
used as the metric for calculating discrepancies between ability and achievement. The predictedachievement method is the statistical approach generally used by the school district in determining
whether or not an ability/achievement discrepancy exists. With this method, the ability score is
used to predict the expected achievement score for an individual. If the difference between the
predicted score and the actual score achieved in a given area, i.e. basic reading skills,
comprehension, mathematics problem solving, etc., is deemed clinically significant and this
significant discrepancy occurred less than 10-15% in the standardization sample, it is suggested that
a specific learning disability exists in that specific area. The evaluation also takes into consideration
the six points which are required to be addressed in the Evaluation Report when identifying such
students. The district may recognize learning disabilities in the following domain areas: oral
expression, listening comprehension, written expression, basic reading skills, reading fluency skills,
reading comprehension, mathematics calculation, and mathematics problem solving.
The district continues to work towards a Response to Instruction and Intervention (RtII) model
and to become an approved provider of such support. To assist with this process, the district
employs four reading specialists and one math specialist, all of whom have been trained in the use of
universal screeners, such as the Dynamic Indicators of Early Literacy Skills (DIBELS), AIMSweb,
Diagnostic Reading Assessment (DRA), Fountas & Pinnell (F&P), and EasyCBM. Additionally, teacher
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assistants and other paraprofessionals assist with the implementation, collection, and analysis of
student progress data. As the collection of baseline and subsequent data continues, it is the
intention of the district that this data will be utilized to provide for a more comprehensive form of
progress monitoring for students.

Enrollment
Review the Enrollment Difference Status. If necessary, describe how your district plans to address
any significant disproportionalities.
The data is publicly available via the PennData website. You can view your most recent report. The
link is: https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx
According to Indicators 9 and 10 of the Special Education Data Report for the school year 20162017, there are no significant disproportionalities in the enrollment of students in special education
programs based on race/ethnicity or disability category. However, based on the December 1, 2016
Child Count, the Special Education Data Report reflected three disability categories which showed a
higher percentage of enrollment over the state percentage (Autism, Intellectual Disability and
Speech or Language Impairment).
Autism is a disability which is often identified by an outside provider such as a medical doctor,
psychiatrist, or licensed psychologist. When provided to the LEA, the district's School Psychologist
reviews these outside evaluations in determining eligibility for special education support services.
There are specific guidelines for identifying individuals with an Intellectual Disability, which are
strictly adhered to by the LEA. While Richland School District's identified Autism, Intellectual
Disability, and Speech or Language Impairment population is higher than the state average, the LEA
does not believe that it has over-identified students as having these disabilities. District procedures
for the identification, location, and evaluation of children with disabilities are reviewed on an
ongoing basis to ensure compliance with all special education regulations and to ensure that a Free
and Appropriate Public Education (FAPE) is provided to students with disabilities who require
special education and related services.

Non-Resident Students Oversight
1. How does the District meet its obligation under Section 1306 of the Public School Code as the
host District at each location?
2. How does the District ensure that students are receiving a free appropriate public education
(FAPE) in the least restrictive environment (LRE)?
3. What problems or barriers exist which limit the District's ability to meet its obligations
under Section 1306 of the Public School Code?
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Currently there are no agency supervised or licensed shelters, group homes, maternity homes,
residential treatment facilities, or other institutions for the care or training of students within the
boundaries of the Richland School District. If such a facility were to be implemented within the
boundaries of the Richland School District, the district would meet its obligation under Section 1306
as a host district to each location. The Richland School District would operate in conjunction with
the resident school district in order to obtain educational records (including special education
records) in order to meet the student's educational needs. All nonresident children living within the
boundaries of the school district who may be eligible for special education would proceed through
our child find and evaluation process and if found to be eligible, would be offered a free and
appropriate public education (FAPE). Nonresident children who live within the boundaries of the
school district would be treated in the same manner as resident children. As a component of the IEP
team, the Richland School District or Appalachia Intermediate Unit 8 on the district's behalf, would
attend all scheduled meetings for Section 1306 nonresident students and would work to consider
the specific educational needs of the student in order to ensure continuity of FAPE and to meet those
needs in the least restrictive environment (LRE).
The Richland School District provides an appropriate program of special education and training
consistent with Chapters 14 and 342 of the Pennsylvania regulations and standards and takes
responsibility for making decisions regarding the goals, programming, and educational placement
for each student. As the host school district, the Richland School District would seek advice from the
resident school district with respect to the nonresident student and maintain communication with
the resident school district regarding the nonresident student's educational program. The Richland
School District has not experienced any problems or barriers which would limit the district's ability
to meet its obligations under Section 1306.

Incarcerated Students Oversight
Describe the system of oversight the District would implement to ensure that all incarcerated
students who may be eligible for special education are located, identified, evaluated and when
deemed eligible, are offered a free appropriate public education (FAPE).
Currently there are no facilities for incarcerated students within the Richland School District. If a
student who is a resident of the LEA is found to be incarcerated, the district maintains ongoing
communication with the host district in order to assure that the student's educational needs are
being met. Regular contact with the prison or detention center is facilitated and any student who
needs services are tracked through the student management system, Penn Data, and local
Intermediate Unit. District personnel would attend IEP meetings, either in person or via telephone,
for those students deemed eligible within such a facility in order to adhere to the procedures for
such placements. The Richland School District maintains the responsibility for the educational and
due process safeguards of students during their periods of incarceration or temporary placement
outside of the district.
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Least Restrictive Environment
1. Describe the District procedures, which ensure that, to the maximum extent appropriate,
children with disabilities, including those in private institutions, are educated with nondisabled children, and that removal from the regular education environment only occurs
when education in that setting with supplementary aids and services, cannot be achieved
satisfactorily.
2. Describe how the District is replicating successful programs, evidence-based models, and
other PDE sponsored initiatives to enhance or expand the continuum of supports/services
and education placement options available within the District to support students with
disabilities access the general education curriculum in the least restrictive environment
(LRE). (Provide information describing the manner in which the District utilizes site-based
training, consultation and technical assistance opportunities available through PDE/PaTTAN,
or other public or private agencies.)
3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5 section Educational Environments. Also discuss the number of students placed out of the district and
how those placements were determined to assure that LRE requirements are met.
The Richland School District provides a continuum of educational supports and services designed
to meet the needs of each of our identified students. A comprehensive network of support
personnel, including a school psychologist, school social worker/home & school visitor, school
counselors, nurses, and paraprofessionals contribute to greater participation in the general
education curriculum for students with disabilities. There is a strong emphasis on serving students
within the least restrictive setting that is appropriate. The provision of needed supplementary aids
and services within the general classroom setting, as well as collaboration with the intermediate unit
and community agencies, enhance our abilities to appropriately serve our students in the Least
Restrictive Environment (LRE).
The IEP team determines educational placement and degree of restrictiveness, as is required
under Chapter 14, based on the information as summarized in the Evaluation Report, including, but
not limited to, teacher, parent, and student input, as appropriate. The goal of the IEP team is for
students with disabilities to be educated with nondisabled peers in the least restrictive environment
possible, which will enable them to make satisfactory academic progress.
All identified students are included to the fullest extent possible. General and special education
teachers communicate on a regular basis regarding individual progress and needs. All disabled
students are encouraged to participate, to the maximum extent possible, with general education
students in all academic classes, as well as co-curricular and extra-curricular activities.
The district has implemented and is effectively utilizing inclusion in the forms of differentiated
instruction and co-teaching at the elementary and high school levels. Therefore, removal from the
general education environment only occurs when education in that setting, even with
supplementary aids and services, does not provide enough support for the student to achieve
satisfactorily, or when significant behaviors impair the education of the disabled students
themselves or other children in the class.
District staff has been trained in the use of differentiated instruction and are supported by the
administration in the use of such style of teaching. Full-time, supplemental, and itinerant levels of
support are also provided to those students who continue to require other levels of intervention so
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that the district may maintain a continuum of services. In order to provide the best quality of
programming, out-of-district placements are only explored by IEP teams when the child's needs are
beyond what can effectively be provided through special education supports and services within
existing district programs.
The district is committed to applying evidence-based models and PDE recognized initiatives to
enhance and expand our students’ education in the Least Restrictive Environment (LRE). Staff are
encouraged to participate in site-based trainings, webinars, consultations, technical assistance
opportunities or other programs and/or conferences offered by PDE, intermediate units, PaTTAN, or
other agency, state, or national organization in their certified area of expertise, to enhance or expand
their knowledge and delivery of service. The school district also offers professional development inhouse so that all personnel have opportunities to participate and gain the necessary knowledge
needed to meet the educational needs of our students in the least restrictive way possible.
The data reflected in the 2016-2017 school year Special Education Data Report for the Richland
School District in the area of LRE shows room for improvement. For special education inside the
regular class at 80% or more, the district was at 56.8%, whereas the state percentage was at 62.4.
For special education inside the regular class less than 40%, the district was at 10.2% while the state
was at 9.0%. There was insufficient data due to small group size in the area of special education in
other settings; therefore, no percentages were reported.
One of the reasons for these LRE percentages being higher than the state average is due to the
length of time students are receiving core content area instruction. If the IEP team determines that a
pull-out learning support program will best suit the student's needs for English Language Arts or
Math, the LRE percentage automatically goes to supplemental. Ongoing efforts are being made to
support team planning and to ensure that an understanding of individual student disability(ies) as
well as strategies to support those students in the LRE are occurring. The district continues to make
every attempt to include students with disabilities in the general education curriculum with
supplementary aids and services. Both general and special education staff have been trained on the
use of the Supplementary Aids & Services Toolkit (SaS). Examples of supplementary aids and
services utilized in each of the four areas are as follows:
1. Collaborative:
a.

Collaboration with parents

b.

Professional development opportunities specific to student learning needs

c.

Parent training opportunities
2. Instructional:

a.

Assistive technology

b.

Pacing of instruction

c.

Presentation of content

d.

Testing accommodations

e.

Project-based or performance-based tasks
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3. Physical:
a.

Adaptive equipment

b.

Specialized furniture

c.

Environmental accommodations
4. Social/Behavioral:

a.

Modification of expectations

b.

Counseling/social work services

c.

Social skills instruction

d.

Positive behavior support plans

Behavior Support Services
1. Provide a summary of the District policy on behavioral support services including, but not
limited to, the school wide positive behavior supports (PBS).
2. Describe training provided to staff in the use of positive behavior supports, de-escalation
techniques and responses to behavior that may require immediate intervention.
3. If the district also has School-Based Behavioral Health Services, please discuss it.
The Richland School District staff reviews district-wide rules and behavioral expectations with
students at the beginning of each school year and throughout the year as appropriate. At the
elementary level, the School Wide Positive Behavior Interventions and Support Program (SWPBIS) is
implemented in grades K-6. Lessons are taught at the beginning of the year and reviewed as
necessary in the main areas of the school including: classroom, hallway, cafeteria, playground,
restroom, and bus. SWPBIS aims to reward students for their positive behavior throughout the
building and promote a safe, positive learning environment. Students can earn “RAMS tickets” for
being Respectful, Accountable, Motivated, and Safe in the six school locations listed above. Every
week five winners from K-4 are pulled per grade level to win a weekly prize and 5th and 6th grade
combine their tickets to “purchase” items off a cart. Golden tickets can be earned for behavior that is
above and beyond. At the middle/high school level, school rules and policies are also provided to
students and parents through the Student Handbook.
Students with disabilities who experience behavioral difficulties have Positive Behavior Support
Plans (PBSPs) which are created by the IEP team with consultation provided by the School
Psychologist and made a part of the student’s IEP. Richland School District staff continuously seek
training and outside agency support in regards to Functional Behavioral Assessments, development
of PBSPs and partnering with families to generalize appropriate behaviors at home.
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The first level of behavior support is preventive and involves good classroom management
strategies which does not require a PBSP. Successful classroom management is a prerequisite to
instruction and involves not only responding effectively when problems occur, but also preventing
problems from occurring by creating environments that encourage learning and appropriate
behavior. Most teachers have implemented classroom behavior management systems to deal with
low level behavioral incidents. Among the various strategies emphasized are: effective teaching
practices, frequent monitoring, clear rules and procedures, praise, systematic reinforcement,
modeling, verbal instruction of appropriate behavior, classroom discussion and problem-solving,
and family cooperation and involvement. When student behavior is beyond routine classroom
discipline or becomes persistent, district staff have a variety of support options. At all levels,
isolated incidents of inappropriate behavior that are fairly significant may result in a referral to the
building or assistant principal for disciplinary action.
The second level involves specific interventions designed for individual students and requires a
PBSP. Some students do not behave appropriately either because of deficits in social skills, lack of
motivation or will to perform in a manner commensurate with their ability to do so. In such cases, a
PBSP would be developed to include: 1) defining the behavior in objective and measurable terms; 2)
analyzing the problem carefully in terms of environmental factors which may be shaping or
maintaining the inappropriate behavior; 3) developing a plan involving the least intrusive level of
intervention that is likely to be effective; and 4) periodic evaluation of the plan for effectiveness.
Some strategies emphasized at this level include problem-solving sessions involving the student,
parent, teacher, School Psychologist and/or other personnel; behavioral contracting; social skills
training; environmental restructuring; verbal prompts; reinforcement techniques; and
parent/guardian training in application of behavioral techniques. Positive techniques for the
development, change, and maintenance of selected behaviors shall be implemented prior to the use
of more intrusive or restraining measures.
The third level is much more restrictive and is only considered after the first and second level
interventions are determined ineffective. In order for level three interventions to be used, the IEP
Team will meet and formally add procedures to the IEP. Level three interventions are formal
behavior programs which are restrictive in nature and may modify the student's rights during
implementation. They specifically focus on restraining strategies and are considered more intrusive
to personal freedom than either level one or two interventions.
Students may require physical restraint to control acute or episodic aggressive behavior, or
mechanical restraints to control involuntary movement or lack of muscular control due to organic
causes or conditions. Restraints to control acute or episodic aggressive behavior may be used only
when the student is acting in a manner as to be a clear and present danger to him/herself, to other
students, or to employees, and only when less restrictive measures and techniques have proven to
be less effective. The use of restraints to control the aggressive behavior of an individual student
shall cause a meeting of the IEP Team to review the current IEP for appropriateness and
effectiveness. The use of restraints may not be included in the IEP to be employed as punishment for
the convenience of staff or as a substitute for an educational program.
Mechanical restraints, which are used to control involuntary movement or lack of muscular
control when due to organic causes or conditions, may be employed only when specified in the IEP
as determined by a medical professional qualified to make the determination, and as agreed upon by
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the student's parents/guardians. Mechanical restraints shall prevent a student from injuring
him/herself or others and should not prevent normative body positioning and physical functioning.
The following aversive techniques of handling behavior are considered inappropriate and may
not be used in the district's special education program:
1.

Corporal punishment;

2.

Punishment for a manifestation of a student's disability;

3.

Locked rooms, boxes or other structures or spaces from which the student cannot readily exit;

4.

Noxious substances;

5.

Deprivation of basic human rights, such as withholding meals, water, or fresh air;

6.

Serial suspensions;

7.

Treatment of a demeaning nature;

8.

Methods implemented by untrained personnel.

Emergency procedures for behaviors that present a clear and present danger to the student or
others may be delineated in the IEP. These emergency procedures may include such activities as
parent contact to immediately remove the student from school, notifying police, notifying mental
health and calling emergency services, such as Crisis and/or 911.
Training in Nonviolent Crisis Intervention techniques are provided annually to a select group of
paraprofessionals, special education teachers, administrators, school counselors, and various other
staff. The school district has also provided staff trainings in de-escalation techniques, classroom
management, and the development of PBSPs.

Intensive Interagency/Ensuring FAPE/Hard to Place Students
1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular
disability category, describe the procedures and analysis methods used to determine gaps in
the continuum of special education supports, services and education placement options
available for students with disabilities.
2. Include information detailing successful programs, services, education placements as well as
identified gaps in current programs, services, and education placements not available within
the LEA. Include an overview of services provided through interagency collaboration within
the LEA.
3. Discuss any expansion of the continuum of services planned during the life of this plan.
The Richland School District does not currently have any difficulties ensuring a free and
appropriate public education (FAPE) for students with disabilities at this time. If the district were to
have difficulties ensuring FAPE for a student with a particular disability, then the IEP team would
reconvene to re-evaluate the particular needs of the student, including educational program,
benefits, and services available, to guarantee that the resulting placement decision would ensure
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FAPE. The district would utilize an interagency approach to resolve educational placement and
services decisions for students in particular disability categories for which the district would be
having difficulty meeting individual needs. The school psychologist and school counselors work
closely with community agencies, including therapists, caseworkers, and mental health personnel in
referring and/or securing placements for students in other alternative educational programs.
District personnel also ensure that students who receive special education services continue to
receive those services necessary to receive FAPE in out-of-district placements. When necessary, the
district utilizes the services of a county coordinator to facilitate meetings which bring local agencies
together with the school district to assist in locating and securing appropriate educational
placements. The district also works closely with school-based juvenile probation in order to
monitor students on juvenile probation to be sure their educational needs are being met.
The school district, in collaboration with Appalachia Intermediate Unit 8, provides services to
students with disabilities through a variety of supplemental programs and services. The IU8
provides an interagency coordinator who is available to assist in locating appropriate educational
placements and services. This also includes collaboration with the IU8's Early Intervention
program. Early Intervention transition meetings ensure that preschool students entering the school
district receive uninterrupted delivery of services upon achieving school age. In the event that the
school district, with the assistance of the IU8 and other agencies as noted above, is not able to
identify an appropriate placement and services for a hard to place student and/or if barriers involve
funding or policy issues, assistance would be requested from the Bureau of Special Education and
the Bureau of Public Welfare.
In order to offer a broader continuum of services within the Richland School District, a high school
life skills support classroom was created in 2009. The life skills curriculum maintains high
expectations for students, provides an appropriate environment and time in which to practice skills,
allows flexibility to address individual differences, and supports students in becoming as
independent as possible while become contributing members of adult society once they leave the
public school setting. This is accomplished in the classroom and by allowing students to participate
in community-based instruction.
The school district currently operates one elementary and one secondary Applied Behavior
Analysis (ABA) classrooms in order to support its students identified with autism. The Richland
School District works closely with PaTTAN consultants in order to maintain the program's
effectiveness and structure.

Strengths and Highlights
Describe the strengths and highlights of your current special education services and programs.
Include in this section directions on how the district provides trainings for staff, faculty and parents.
Programs and services offered in the Richland School District are focused on meeting the needs of
all identified students. Periodic meetings/trainings are held with the Director of Special Education,
School Psychologist, School Social Worker/Home & School Visitor, School Counselors, Special
Education Teachers, and Paraprofessionals to discuss pertinent special education issues, exchange
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information and ensure that the district's special education programs and services are current while
meeting the needs of all students.
The district provides continuing professional education to all professional and paraprofessional
staff members on a variety of special education or other relevant topics. The Richland School
District utilizes the Appalachia Intermediate Unit 8, PaTTAN or other recognized agencies to
collaborate and provide consultation to staff on best practices and assist in providing trainings on
topics such as supplementary aids and services, nonviolent crisis intervention, classroom
management, developing standards-based IEPs, transition planning and progress monitoring.
The district continues to invest in technology to support instruction. In September 2010, one-toone computing was implemented for Richland High School students grades 9-12. In January 2018,
one-to-one computing was implemented in grades 7-8 for Richland High School
Students. Chromebook carts or other devices have also been made available for use by students in
grades K-8. Networked devices allow for students to access information and to process it in an
organized fashion.
Many instructors have enhanced their practices to accommodate the student use of technology.
Professional development for staff members has ensured teachers have the tools to continue to use
technology to enhance instruction. For example, in the 2017-18 school year the district invested to
have each staff member trained and certified as Google Educators. Projectors are installed in all
classrooms district-wide, with SmartBoards in every elementary classroom. Each classroom teacher
in grades 3-6 has a chromebook cart in their classrooms with enough devices for each student in the
room to work independently. In grades K-2, each classroom teacher has five iPads to be used during
centers and other small group activities. Each Title I Reading Specialist has a few iPads and six
chromebooks in her classroom for small group instruction and reinforcement of skills.
Because of the one-to-one secondary environment, students are able to execute actions in real
time and ask any questions they have immediately. One-to-one computing allows for students to
work through assignments at their own pace and follow links to additional information or
directions. Students and their parents can then access the information outside of class using the
provided technology. This supports student autonomy and independence, as well as parent
awareness. Studies also show that students in intervention classes utilizing technology have
improved high stakes test scores, reduced dropout rates and improved discipline.
An intervention class has been established and is available to students in grades 7-12 who have
not scored at the proficient level in English language arts and/or mathematics on the PSSA or
Keystone Exams. This class provides an opportunity for students who may be in need of additional
educational opportunities to ensure that they meet or exceed the state's standards and expectations.
The Parent Teacher Organization (PTO) is a very active group at Richland Elementary School.
Their mission as parents and teachers of the Richland School District is to foster a sense of support,
pride and enthusiasm for the school. Through fundraising and various family and community
activities, the PTO promotes positive school and community relationships which enhances the
educational environment. The PTO works cooperatively to provide financial assistance for the
activities and services beyond those provided by the school district, which is particularly important
with school expenditures being trimmed. In addition to fundraising to help pay for school supplies
and equipment, funds are returned to the students as field trips, enrichment programs and gifts to
help them experience opportunities outside the classroom curricula.
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The school district offers several options for Extended School Year (ESY) programming, including,
but not limited to, home-based and site-based IU8 and district programs and/or work-based
experiences that align with the student's post-secondary transition goals.
The district hosts parent workshops each school year on various topics to provide an opportunity
for training and information sharing for parents and interested district staff. Richland School
District has also collaborated with neighboring school districts in order to expand the number of
workshops and a greater variety of topics offered each year.
The district contracts with an Alternative Education for Disruptive Youth (AEDY) provider with a
classroom located at the Greater Johnstown Career and Technology Center. This allows special
education students who may need to attend the AEDY program to have a consistent delivery of
specialized instruction and related services, e.g. emotional support, speech or language support, etc.
if necessary.
The district continues to make use of the Public Consulting Group (PCG) website to code and
verify the funds available through the School Based Access Program. The district utilizes these funds
to continue to enhance K-12 special education programming in areas such as assistive technology
and specialized equipment, as well as materials needed for inclusionary practices.
A certified School Psychologist and School Social Worker/Home & School Visitor were added to
the Richland School District staff during the 2013-14 school year. The addition of these positions
have enabled the school district to more readily and comprehensively meet the needs of all students.
The addition of these professionals has increased the district’s effectiveness in conducting
comprehensive evaluations to provide support to students academically, emotionally, behaviorally,
and socially; providing counseling, instruction, and mentoring for those struggling with social,
emotional, and behavioral problems; increasing achievement by assessing barriers to learning and
determining the best instructional strategies to improve learning; and providing home, school, and
community collaboration to maximize student success.
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Assurances
Special Education Assurances
The Local Education Agency (District) has verified the following Assurances:


Implementation of a full range of services, programs and alternative placements available to
the school district for placement and implementation of the special education programs in
the school district.



Implementation of a child find system to locate, identify and evaluate young children and
children who are thought to be a child with a disability eligible for special education residing
within the school district's jurisdiction. Child find data is collected, maintained and used in
decision-making. Child find process and procedures are evaluated for its effectiveness. The
District implements mechanisms to disseminate child find information to the public,
organizations, agencies and individuals on at least an annual basis.



Assurances of students with disabilities are included in general education programs and
extracurricular and non-academic programs and activities to the maximum extent
appropriate in accordance with an Individualized Education Program.



Compliance with the PA Department of Education, Bureau of Special Education's report
revision notice process.



Following the state and federal guidelines for participation of students with disabilities in
state and district-wide assessments including the determination of participation, the need
for accommodations, and the methods of assessing students for whom regular assessment is
not appropriate.



Assurance of funds received through participation in the medical assistance reimbursement
program, ACCESS, will be used to enhance or expand the current level of services and
programs provided to students with disabilities in this local education agency.

24 P.S. §1306 and §1306.2 Facilities
There are no facilities.

Least Restrictive Environment Facilities
Facility Name

Type of

Type of Service

Number of
Students Placed

16
Facility
5

Other

Autistic and/or
Emotional Support
Partial Hospitalization
Program
Autistic Support

Other

Community Based

1

Pressley Ridge Day School

Other

Children's Behavioral Health (CBH)

Other

Alternative Community Resource
Program (ACRP) School for Autism
IU8 BRIDGE- Transitional Community
Based Program for students aged 18-21

1
1

Special Education Program Profile
Program Position #1 - Proposed Program
Operator: Intermediate Unit
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 24, 2016
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom
size was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Forest Hills
Elementary School

Level of Support

Age Range

Speech and Language
Support

11 to 13

An Elementary School
Building

A building in which General Education
programs are operated

Caseload

FTE

1

0.03

Program Position #2 - Proposed Program
Operator: Intermediate Unit
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 23, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Windber Area High
School

Level of Support

Age Range

Blind or Visually
Impaired Support

18 to 21

A Senior High School
Building

A building in which General Education
programs are operated

Program Position #3 - Proposed Program

Caseload

FTE

1

0.02
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Operator: Intermediate Unit
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 24, 2016
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Richland Elementary
School

Level of Support

Age Range

Deaf and Hearing
Impaired Support

6 to 10

An Elementary School
Building

A building in which General Education
programs are operated

Caseload

FTE

4

0.08

Program Position #4 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 24, 2016
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Caseload

Supplemental (Less Than 80%
Autistic Support
5 to 12
6
but More Than 20%)
Justification: Even though the age range is exceeded, it was determined through the IEP process that this
programming option best meets the needs of the students.
Locations:
Richland Elementary School
An Elementary
A building in which General
(KB)
School Building
Education programs are operated

FTE
1

Program Position #5 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 23, 2017
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Caseload

Speech and Language
5 to 12
46
Support
Justification: Services are provided on an itinerant basis and the students whose ages are out of the
permissible age range do not receive services at the same time, but individually or in small groups with
students within the appropriate age range.
Locations:
Richland Elementary
An Elementary School
A building in which General
School (EG)
Building
Education programs are operated
Itinerant

FTE
0.84
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Type of Support

Level of Support

Age Range

Caseload

Itinerant

Speech and Language
13 to 20
5
Support
Justification: Services are provided on an itinerant basis and the students whose ages are out of the
permissible age range do not receive services at the same time, but individually or in small groups with
students within the appropriate age range.
Locations:
Richland High
A Junior/Senior High
A building in which General
School (EG)
School Building
Education programs are operated

FTE
0.16

Program Position #6 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 24, 2016
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Richland Elementary
School (MG)

Level of Support
Learning Support

7 to 9

An Elementary School
Building

A building in which General Education
programs are operated

Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Richland Elementary School
(MG)
Type of Support

Age Range

Age Range

Learning Support

7 to 9

An Elementary
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Caseload

FTE

2

0.1

Caseload

FTE

5

0.5

Caseload

FTE

Itinerant
Autistic Support
5 to 9
4
0.4
Justification: Students are assigned to Autistic Support but would be serviced individually or in small groups
with his/her same age peers.
Locations:
Richland Elementary
An Elementary School A building in which General Education
School (MG)
Building
programs are operated

Program Position #7 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 24, 2016
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
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Type of Support

Level of Support

Itinerant
Locations:
Richland Elementary
School (TS)

Age Range

Learning Support

8 to 11

An Elementary School
Building

A building in which General Education
programs are operated

Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Richland Elementary School
(TS)

Age Range

Learning Support

8 to 11

An Elementary
School Building

A building in which General
Education programs are operated

Caseload

FTE

1

0.1

Caseload

FTE

8

0.9

Program Position #8 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 24, 2016
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Itinerant
Locations:
Richland Elementary
School (HP)
Type of Support

Autistic Support

9 to 12

An Elementary School
Building

A building in which General Education
programs are operated

Level of Support

Itinerant
Locations:
Richland Elementary
School (HP)

9 to 12

An Elementary School
Building

A building in which General Education
programs are operated

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Richland Elementary School
(HP)

Itinerant
Locations:
Richland
Elementary (HP)

Age Range

Learning Support

Type of Support

Type of Support

Age Range

Age Range

Learning Support

9 to 12

An Elementary
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Emotional Support

9 to 12

An Elementary School
Building

A building in which General Education
programs are operated

Program Position #9 - Proposed Program
Operator: School District

Caseload

FTE

2

0.3

Caseload

FTE

1

0.1

Caseload

FTE

5

0.5

Caseload

FTE

1

0.1
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PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 24, 2016
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Richland Elementary School
(KM)
Type of Support

Age Range

Learning Support

7 to 10

An Elementary
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Itinerant
Locations:
Richland Elementary
School (KM)

Autistic Support

7 to 10

An Elementary School
Building

A building in which General Education
programs are operated

Type of Support

Level of Support

Itinerant
Locations:
Richland
Elementary (KM)

Age Range

Emotional Support

7 to 10

An Elementary School
Building

A building in which General Education
programs are operated

Caseload

FTE

5

0.45

Caseload

FTE

4

0.45

Caseload

FTE

2

0.1

Caseload

FTE

7

0.25

Caseload

FTE

8

0.75

Program Position #10 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 23, 2017
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Richland High
School (AS)
Type of Support
Itinerant
Locations:
Richland High
School (AS)

Level of Support

Age Range

Emotional Support

13 to 17

A Junior/Senior High
School Building

A building in which General Education
programs are operated

Level of Support

Age Range

Autistic Support

13 to 17

A Junior/Senior High
School Building

A building in which General Education
programs are operated

Program Position #11 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 24, 2016
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Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Supplemental (Less Than
Learning Support
12 to 16
80% but More Than 20%)
Justification: Teacher is also assigned to .4 general education classes.
Locations:
Richland High School (SR)
A Junior/Senior High
A building in which General
Education programs are
School Building
operated
Type of Support

Level of Support

Age Range

Itinerant
Autistic Support
13 to 17
Justification: Teacher is also assigned to .4 general education classes.
Locations:
Richland High
A Junior/Senior High
A building in which General Education
School (SR)
School Building
programs are operated
Type of Support

Level of Support

Age Range

Itinerant
Learning Support
13 to 17
Justification: Teacher is also assigned to .4 general education classes.
Locations:
Richland High
A Junior/Senior High
A building in which General Education
School (SR)
School Building
programs are operated

Caseload

FTE

7

0.35

Caseload

FTE

1

0.1

Caseload

FTE

7

0.15

Program Position #12 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: ClassandPosition
Implementation Date: August 24, 2016
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Itinerant
Learning Support
12 to 16
Justification: Teacher is also assigned to .35 general education classes.
Locations:
Richland High
A Junior/Senior High
A building in which General Education
School (AV)
School Building
programs are operated
Type of Support

Level of Support

Age Range

Supplemental (Less Than
Learning Support
12 to 16
80% but More Than 20%)
Justification: Teacher is also assigned to .35 general education classes.
Locations:
A Junior/Senior High
A building in which General
Richland High School (AV)

Caseload

FTE

9

0.18

Caseload

FTE

4

0.2
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School Building

Type of Support

Level of Support

Education programs are
operated
Age Range

Itinerant
Autistic Support
12 to 16
Justification: Teacher is also assigned to .35 general education classes.
Locations:
Richland High
A Junior/Senior High
A building in which General Education
School (AV)
School Building
programs are operated
Type of Support

Level of Support

Age Range

Itinerant
Emotional Support
12 to 16
Justification: Teacher is also assigned to .35 general education classes.
Locations:
Richland High
A Junior/Senior High
A building in which General Education
School (AV)
School Building
programs are operated

Caseload

FTE

3

0.25

Caseload

FTE

1

0.02

Program Position #13 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 24, 2016
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Supplemental (Less Than
80% but More Than 20%)
Locations:
Richland High School (SJ)

Level of Support

Age Range

Learning Support

13 to 17

A Junior/Senior High
School Building

A building in which General
Education programs are
operated

Caseload

FTE
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1

Program Position #14 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 24, 2016
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Supplemental (Less Than
80% but More Than 20%)
Locations:
Richland High School (KC)

Level of Support

Age Range

Learning Support

13 to 17

A Junior/Senior High
School Building

A building in which General
Education programs are
operated

Caseload

FTE

20

1
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Program Position #15 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 24, 2016
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Caseload

FTE

Supplemental (Less Than
Life Skills Support
13 to 21
10
0.6
80% but More Than 20%)
Justification: It was determined through the IEP process that the student’s needs would best be met in this
particular setting.
Locations:
Richland High School (JR)
A Junior/Senior High
A building in which General
Education programs are
School Building
operated
Type of Support
Supplemental (Less Than
80% but More Than 20%)
Locations:
Richland High School (JR)

Level of Support

Age Range

Learning Support

13 to 17

A Junior/Senior High
School Building

A building in which General
Education programs are
operated

Caseload

FTE

7

0.4

Caseload

FTE

4

1

Program Position #16 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: ClassandPosition
Implementation Date: August 18, 2014
Explain any unchecked boxes for facilities questions: Not applicable.
PROGRAM SEGMENTS
Type of Support
Supplemental (Less Than
80% but More Than 20%)
Locations:
Richland High School (JA)

Level of Support

Age Range

Life Skills Support

12 to 15

A Junior/Senior High
School Building

A building in which General
Education programs are
operated

Program Position #17 - Proposed Program
Operator: Intermediate Unit
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 24, 2016
Explain any unchecked boxes for facilities questions: This classroom was already
approved by PDE, I'm just adding it to my profile since we have 2 students in there.
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PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Forest Hills Elementary

Age Range

Life Skills Support

10 to 13

An Elementary
School Building

A building in which General
Education programs are operated

Caseload

FTE

2

0.1

Program Position #18 - Proposed Program
Operator: Intermediate Unit
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 24, 2016
Explain any unchecked boxes for facilities questions: This room was already approved
by PDE. I am just adding it to our program profile.
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
BRIDGE at Bloomfield Apts

Age Range

Life Skills Support

18 to 21

A Senior High
School Building

A building in which General
Education programs are operated

Caseload

FTE

1

0.05

Program Position #19 - Proposed Program
Operator: Intermediate Unit
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 23, 2017
Explain any unchecked boxes for facilities questions: This room was previously approved
by PDE. I am just adding it to our program profile.
PROGRAM SEGMENTS
Type of Support
Full-Time Special
Education Class
Locations:
Windber Area HS

Level of Support

Age Range

Multiple Disabilities
Support

17 to 21

A Senior High School
Building

A building in which General Education
programs are operated

Caseload

FTE

1

0.05

Special Education Support Services
Support Service
Special Education Coordinator
School Psychologist
School Social Worker/Home & School Visitor
Support Staff (1)
Support Staff (2)

Location
District
District
District
Richland Elementary School
Richland High School

Teacher FTE
1
1
1
1
1
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Special Education Contracted Services
Special Education Contracted Services

Operator

CAMCO - Occupational Therapy
CAMCO - Physical Therapy
Ignite Education Solutions- Personal Care Aides (10)
Ignite Education Solutions- AEDY
Nursing
Cambria Home Health- Personal Care Aide
Transportation

Outside Contractor
Outside Contractor
Outside Contractor
Outside Contractor
Outside Contractor
Outside Contractor
Outside Contractor

Amt of Time per Week
26 Hours
6 Hours
5 Days
5 Days
5 Days
5 Days
5 Days
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District Level Plan
Special Education Personnel Development
Autism
Description

Person Responsible
Start Date
End Date
Program Area(s)

The Richland school district will provide professional development on the
following topics regarding Autism Spectrum Disorder (ASD):


Autism Spectrum Disorder (ASD)



Assistive technology/Supplementary aids and services



FAPE and LRE



Speech and language support



Behavioral support



Developing social and emotional skills for children with Autism



Supporting students with ASD in the classroom

Special Education Coordinator
7/1/2018
6/30/2021
Professional Education, Teacher Induction, Special Education, Student Services,
Gifted Education, Educational Technology

Professional Development Details
Hours Per Session
1.5
# of Sessions
7
# of Participants Per Session 10
Provider
Richland School District, IU8 Educational Consultants, PaTTAN Educational
Consultants, Webinars, Outside Agencies
Provider Type
School Entity
PDE Approved
Yes
Knowledge Gain
These trainings will allow the school district staff to gain information and
improve classroom practices on how to best support students with Autism
Spectrum Disorder (ASD).
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Evidence-based practices will be utilized in the trainings.

Research & Best Practices
Base
For classroom teachers,
school counselors and
education specialists






For school or LEA

administrators, and other
educators seeking
leadership roles




Enhances the educator’s content knowledge in the area of the
educator’s certification or assignment.
Increases the educator’s teaching skills based on research on
effective practice, with attention given to interventions for struggling
students.
Provides educators with a variety of classroom-based assessment
skills and the skills needed to analyze and use data in instructional
decision-making.
Empowers educators to work effectively with parents and
community partners.

Provides the knowledge and skills to think and plan strategically,
ensuring that assessments, curriculum, instruction, staff professional
education, teaching materials and interventions for struggling students
are aligned to each other as well as to Pennsylvania’s academic standards.
Provides leaders with the ability to access and use appropriate
data to inform decision-making.
Empowers leaders to create a culture of teaching and learning,
with an emphasis on learning.
Instructs the leader in managing resources for effective results.

Training Format









Series of Workshops
School Whole Group Presentation
Live Webinar
Department Focused Presentation
Online-Asynchronous
Professional Learning Communities
Offsite Conferences

Participant Roles










Classroom teachers
Principals / Asst. Principals
School counselors
Paraprofessional
New Staff
Other educational specialists
Related Service Personnel
Parents
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Grade Levels






Follow-up Activities









Evaluation Methods











Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)

Team development and sharing of content-area lesson
implementation outcomes, with involvement of administrator and/or
peers
Analysis of student work, with administrator and/or peers
Creating lessons to meet varied student learning styles
Peer-to-peer lesson discussion
Lesson modeling with mentoring
Joint planning period activities
Journaling and reflecting

Classroom observation focusing on factors such as planning and
preparation, knowledge of content, pedagogy and standards, classroom
environment, instructional delivery and professionalism.
Student PSSA data
Standardized student assessment data other than the PSSA
Classroom student assessment data
Participant survey
Review of participant lesson plans
Review of written reports summarizing instructional activity
Portfolio
2% increase of students with Autism Spectrum Disorder (ASD) in
the general education setting over the course of this plan. 2% decrease of
disciplinary referrals for students with ASD over the course of this plan.

Behavior Support
Description

The Richland school district will provide professional development on the
following topics regarding behavior support:


Youth mental health/behavioral and emotional disorders



Positive behavior management



De-escalation training



Non-violent crisis intervention
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Person Responsible
Start Date
End Date
Program Area(s)

Special Education Coordinator
7/1/2018
6/30/2021
Professional Education, Teacher Induction, Special Education, Student Services,
Gifted Education, Educational Technology

Professional Development Details
Hours Per Session
1.5
# of Sessions
4
# of Participants Per Session 10
Provider
Richland School District, IU8 Educational Consultants, PaTTAN Educational
Consultants, Webinars, Outside Agencies
Provider Type
School Entity
PDE Approved
Yes
Knowledge Gain
These trainings will allow the school district staff will continue to gain
knowledge and improve classroom practices in regards to the following
topics: positive behavior supports, student mental health, crisis
prevention, and de-escalation.

Evidence-based practices will be utilized in the trainings.

Research & Best Practices
Base
For classroom teachers,
school counselors and
education specialists






For school or LEA

administrators, and other
educators seeking
leadership roles



Enhances the educator’s content knowledge in the area of the
educator’s certification or assignment.
Increases the educator’s teaching skills based on research on
effective practice, with attention given to interventions for struggling
students.
Provides educators with a variety of classroom-based assessment
skills and the skills needed to analyze and use data in instructional
decision-making.
Empowers educators to work effectively with parents and
community partners.

Provides the knowledge and skills to think and plan strategically,
ensuring that assessments, curriculum, instruction, staff professional
education, teaching materials and interventions for struggling students
are aligned to each other as well as to Pennsylvania’s academic standards.
Provides leaders with the ability to access and use appropriate
data to inform decision-making.
Empowers leaders to create a culture of teaching and learning,
with an emphasis on learning.
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Instructs the leader in managing resources for effective results.

Training Format









Series of Workshops
School Whole Group Presentation
Live Webinar
Department Focused Presentation
Online-Asynchronous
Professional Learning Communities
Offsite Conferences

Participant Roles










Classroom teachers
Principals / Asst. Principals
School counselors
Paraprofessional
New Staff
Other educational specialists
Related Service Personnel
Parents

Grade Levels






Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)

Follow-up Activities









Evaluation Methods






Team development and sharing of content-area lesson
implementation outcomes, with involvement of administrator and/or
peers
Analysis of student work, with administrator and/or peers
Creating lessons to meet varied student learning styles
Peer-to-peer lesson discussion
Lesson modeling with mentoring
Joint planning period activities
Journaling and reflecting

Classroom observation focusing on factors such as planning and
preparation, knowledge of content, pedagogy and standards, classroom
environment, instructional delivery and professionalism.
Student PSSA data
Standardized student assessment data other than the PSSA
Classroom student assessment data
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Participant survey
Review of participant lesson plans
Review of written reports summarizing instructional activity
Portfolio
2% decrease in K-12 office disciplinary referrals over the course of
this plan

Paraprofessional
Description

Person Responsible
Start Date
End Date
Program Area(s)

Paraprofessionals are required to participate in a minimum of 20 hours of
professional development each school year. The Richland school district will
provide professional development on the following topics to our
paraprofessionals:


Paraeducator Standard # 1: Foundations of Special Education



Paraeducator Standard # 2: Development and Characteristics of
Learners



Paraeducator Standard # 3: Individual Learning Differences



Paraeducator Standard # 4: Instructional Strategies



Paraeducator Standard # 5: Learning Environments & Social
Interactions



Paraeducator Standard # 6: Language



Paraeducator Standard # 7: Instructional Planning



Paraeducator Standard # 8: Assessment



Paraeducator Standard # 9: Professional & Ethical Practice



Paraeducator Standard # 10: Collaboration

Special Education Coordinator
7/1/2018
6/30/2021
Professional Education, Special Education, Student Services, Educational
Technology
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Professional Development Details
Hours Per Session
2.0
# of Sessions
10
# of Participants Per Session 10
Provider
Richland School District, IU8 Educational Consultants, PaTTAN Educational
Consultants, Webinars, Outside Agencies
Provider Type
School Entity
PDE Approved
Yes
Knowledge Gain
All paraprofessionals in the Richland School District maintain highly
qualified status. They are trained on a variety of topics that PDE
recommendeds each school year .

Research & Best Practices
Base

For classroom teachers,
school counselors and
education specialists

Best practices in the role of the paraprofessional are adhered to for each
professional development session.






For school or LEA

administrators, and other
educators seeking
leadership roles




Training Format






Enhances the educator’s content knowledge in the area of the
educator’s certification or assignment.
Increases the educator’s teaching skills based on research on
effective practice, with attention given to interventions for struggling
students.
Provides educators with a variety of classroom-based assessment
skills and the skills needed to analyze and use data in instructional
decision-making.
Empowers educators to work effectively with parents and
community partners.

Provides the knowledge and skills to think and plan strategically,
ensuring that assessments, curriculum, instruction, staff professional
education, teaching materials and interventions for struggling students
are aligned to each other as well as to Pennsylvania’s academic standards.
Provides leaders with the ability to access and use appropriate
data to inform decision-making.
Empowers leaders to create a culture of teaching and learning,
with an emphasis on learning.
Instructs the leader in managing resources for effective results.

Series of Workshops
School Whole Group Presentation
Live Webinar
Department Focused Presentation
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Online-Synchronous
Online-Asynchronous
Professional Learning Communities
Offsite Conferences

Participant Roles



Paraprofessional

Grade Levels






Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)

Follow-up Activities









Evaluation Methods






Team development and sharing of content-area lesson
implementation outcomes, with involvement of administrator and/or
peers
Analysis of student work, with administrator and/or peers
Creating lessons to meet varied student learning styles
Peer-to-peer lesson discussion
Lesson modeling with mentoring
Joint planning period activities
Journaling and reflecting

Classroom observation focusing on factors such as planning and
preparation, knowledge of content, pedagogy and standards, classroom
environment, instructional delivery and professionalism.
Participant survey
Review of written reports summarizing instructional activity
Completion of 20 professional development hours for each year
of this plan

Reading NCLB #1
Description

The Richland school district will provide professional development on the
following topics regarding reading:


Curriculum-based measurements or other assessments in reading:
early reading skills, oral reading fluency, and comprehension
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Person Responsible
Start Date
End Date
Program Area(s)



Principles of progress monitoring and data-based decision making



Text-dependent analysis



Reading Intervention

Special Education Coordinator
7/1/2018
6/30/2021
Professional Education, Teacher Induction, Special Education, Student Services,
Gifted Education, Educational Technology

Professional Development Details
Hours Per Session
1.5
# of Sessions
4
# of Participants Per Session 10
Provider
Richland School District, IU8 Educational Consultants, PaTTAN Educational
Consultants, Webinars, Outside Agencies
Provider Type
School Entity
PDE Approved
Yes
Knowledge Gain
These trainings will allow the school district staff will gain knowledge and
improve classroom practices in regards to: assessment and reading
interventions, the importance of data collection, and how student
progress montoring can inform instruction.

Evidence-based practices will be utililized in the trainings.

Research & Best Practices
Base
For classroom teachers,
school counselors and
education specialists






For school or LEA

administrators, and other

Enhances the educator’s content knowledge in the area of the
educator’s certification or assignment.
Increases the educator’s teaching skills based on research on
effective practice, with attention given to interventions for struggling
students.
Provides educators with a variety of classroom-based assessment
skills and the skills needed to analyze and use data in instructional
decision-making.
Empowers educators to work effectively with parents and
community partners.

Provides the knowledge and skills to think and plan strategically,
ensuring that assessments, curriculum, instruction, staff professional
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educators seeking
leadership roles




education, teaching materials and interventions for struggling students
are aligned to each other as well as to Pennsylvania’s academic standards.
Provides leaders with the ability to access and use appropriate
data to inform decision-making.
Empowers leaders to create a culture of teaching and learning,
with an emphasis on learning.
Instructs the leader in managing resources for effective results.

Training Format









Series of Workshops
School Whole Group Presentation
Live Webinar
Department Focused Presentation
Online-Asynchronous
Professional Learning Communities
Offsite Conferences

Participant Roles










Classroom teachers
Principals / Asst. Principals
School counselors
Paraprofessional
New Staff
Other educational specialists
Related Service Personnel
Parents

Grade Levels






Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)

Follow-up Activities









Team development and sharing of content-area lesson
implementation outcomes, with involvement of administrator and/or
peers
Analysis of student work, with administrator and/or peers
Creating lessons to meet varied student learning styles
Peer-to-peer lesson discussion
Lesson modeling with mentoring
Joint planning period activities
Journaling and reflecting
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Evaluation Methods











Classroom observation focusing on factors such as planning and
preparation, knowledge of content, pedagogy and standards, classroom
environment, instructional delivery and professionalism.
Student PSSA data
Standardized student assessment data other than the PSSA
Classroom student assessment data
Participant survey
Review of participant lesson plans
Review of written reports summarizing instructional activity
Portfolio
2% increase in Rate of Improvement (ROI) for students involved in
the Educational Support Team (EST) reading intervention program over
the course of this plan

Transition
Description

Person Responsible
Start Date
End Date
Program Area(s)

The Richland School District will provide the following professional
development topics regarding post-secondary transition:


Post-secondary transition & employment options



Developing appropriate standards-aligned measurable goals for
transition students



Self-advocacy for transition students



Writing effective transition plans for students aged 14-21

Special Education Coordinator
7/1/2018
6/30/2021
Professional Education, Teacher Induction, Special Education, Student Services,
Gifted Education, Educational Technology

Professional Development Details
Hours Per Session
1.5
# of Sessions
4
# of Participants Per Session 10
Provider
Richland School District, IU8 Educational Consultants, PaTTAN Educational
Consultants, Outside Agencies
Provider Type
School Entity
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Knowledge Gain

Yes
These trainings will allow the school district staff to gain knowledge and
improve classroom practices regarding the following topics: components
of an effective transition plan, transition assessments, self-advocacy and
connecting to outside agency support.

Research & Best Practices
Base

Richland School DIstrict will adhere to the state and federal guidelines for
post-secondary transition.

For classroom teachers,
school counselors and
education specialists






For school or LEA

administrators, and other
educators seeking
leadership roles




Enhances the educator’s content knowledge in the area of the
educator’s certification or assignment.
Increases the educator’s teaching skills based on research on
effective practice, with attention given to interventions for struggling
students.
Provides educators with a variety of classroom-based assessment
skills and the skills needed to analyze and use data in instructional
decision-making.
Empowers educators to work effectively with parents and
community partners.

Provides the knowledge and skills to think and plan strategically,
ensuring that assessments, curriculum, instruction, staff professional
education, teaching materials and interventions for struggling students
are aligned to each other as well as to Pennsylvania’s academic standards.
Provides leaders with the ability to access and use appropriate
data to inform decision-making.
Empowers leaders to create a culture of teaching and learning,
with an emphasis on learning.
Instructs the leader in managing resources for effective results.

Training Format









Series of Workshops
School Whole Group Presentation
Live Webinar
Department Focused Presentation
Online-Asynchronous
Professional Learning Communities
Offsite Conferences

Participant Roles




Classroom teachers
Principals / Asst. Principals
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School counselors
Paraprofessional
New Staff
Other educational specialists
Related Service Personnel
Parents

Grade Levels




Middle (grades 6-8)
High (grades 9-12)

Follow-up Activities









Evaluation Methods











Team development and sharing of content-area lesson
implementation outcomes, with involvement of administrator and/or
peers
Analysis of student work, with administrator and/or peers
Creating lessons to meet varied student learning styles
Peer-to-peer lesson discussion
Lesson modeling with mentoring
Joint planning period activities
Journaling and reflecting

Classroom observation focusing on factors such as planning and
preparation, knowledge of content, pedagogy and standards, classroom
environment, instructional delivery and professionalism.
Student PSSA data
Standardized student assessment data other than the PSSA
Classroom student assessment data
Participant survey
Review of participant lesson plans
Review of written reports summarizing instructional activity
Portfolio
2% increase in successful post-secondary outcomes as per IEP
progress monitoring for students aged 14-21 over the course of this plan
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Special Education Affirmations
We also affirm our understanding that any requests for any deviations from the Chapter 14
regulations, standards, policies, and procedures must be made in writing to the Pennsylvania
Department of Education. The school district understands that the Special Education Component of
the District Level Plan will be approved by PDE in accordance with the following criteria as set forth
in 22 Pa. School Code § 14.104 and as part of the District Level Plan:
1. There are a full range of services, programs and alternative placements available to the
school district for placement and implementation of the special education programs in the
school district.
2. The school district has adopted a child find system to locate, identify and evaluate young
children and children who are thought to be a child with a disability eligible for special
education residing within the school district's jurisdiction. Child find data is collected,
maintained, and used in decision-making. Child find process and procedures are evaluated
for its effectiveness. The school district implements mechanisms to disseminate child find
information to the public, organizations, agencies, and individuals on at least an annual basis.
3. The school district has adopted policies and procedures that assure that students with
disabilities are included in general education programs and extracurricular and nonacademic programs and activities to the maximum extent appropriate in accordance with an
Individualized Education Program.
4. The school district will comply with the PA Department of Education, Bureau of Special
Education's revision notice process.
5. The school district follows the state and federal guidelines for participation of students with
disabilities in state and district-wide assessments including the determination of
participation, the need for accommodations, and the methods of assessing students for
whom regular assessment is not appropriate.
6. The school district affirms the Pennsylvania Department of Education that funds received
through participation in the medical assistance reimbursement program, ACCESS, will be
used to enhance or expand the current level of services and programs provided to students
with disabilities in this local education agency.
We affirm that the school district has completed a 28 day public inspection and comment period as
required under 22 PA Code § 4.13 (d) prior to the school entity's governing board approval and
submission to the Department of Education (Bureau of Special Education).
No signature has been provided
Board President
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No signature has been provided
Superintendent/Chief Executive Officer

