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Chapter I: Student/Community Profile
Briefly summarize the most critical information from the student/community profile that impacts
the school. Include the following:
● Brief description of the students and community served by the school.
Culver City is an ethnically-diverse community located five miles northeast of the Los Angeles International
Airport. The city has a resident population of approximately 40,000. Because the city is home to such
studios such as Sony Studios and other thriving small businesses, the population triples during the day.
Though it is not large, Culver City appears to attract younger, educated professionals. The median age of
residents is 40.2 years. Up to 7.35% of the workforce works from home.
The demographics of the city have changed slightly since the last full WASC: white (not Hispanic), 60.3%;
African American, 9.5%; Hispanic or Latino, 23.2%; and native Hawaiian or Pacific Islander, 0.2%. The
African American population has dropped significantly from 24.3%, while the white (not Hispanic) population
has grown from 22.2%. The white inhabitants of Culver City tend to be older and not of school. It is
possible as these older residents sell and move away from the city, new residents will be more ethnically
diverse. The median age of residents in Culver City is 38. The median household income is $ 77,333.
However, the median value of homes is $ 609,600. This prevents younger families from settling in the city.
Culver city became an incorporated city in 1917. In 1920, the Los Angeles County Board of Supervisors
changed the Palms School District to the Culver School District and in 1949 the district unified. Culver City
High School opened in 1951. In addition to the high school, the district includes one middle school and five
elementary schools. Culver City High School serves a population of 2100 students. To offset declining
enrollment, the district offered interdistrict transfers to students who reside outside the city limits. In 2011,
however, the Board of Trustees voted to reduce the enrollment at Culver City High School to 2000 students.
No new transfers are granted to students that would result in any grade level to exceed 500 students.
The demographics of the school have changed little since the last WASC visit: Hispanic, 39%; African
American, 24%; white (not Hispanic), 21%; Asian, 12%; Filipino, 2%, Pacific Islander, 0.65, and American
Indian or Alaskan Native, 1.4%.
The community of Culver City is tight-knit and actively involved with the city’s schools. There is strong
parent involvement in PTSA, Booster Club, School Site Council, athletic events, and Academy for Visual and
Performing Arts. One parent described the unique close-knit culture of Culver City as, “Mayberry in the city
of Los Angeles.”

● School’s analysis of student achievement data (e.g., CAHSEE, AYP, API, AP, college SAT,
graduation rates, and program improvement status).
CCHS included student achievement data from several sources in the self study. These include CAHSEE,
API, SAT, ACT, AP, and CAASPP exams. While the last CAHSEE scores (2014-2015) indicate the majority
of students passing the math section, a review of the CAASPP results from 2015 indicated that only 40% of
students were meeting or exceeding the standards for math. As a result, additional focus has been placed
on evaluating the math program and implementing the Common Core State Standards in math.
The school’s API improved each year from 2011 to 2012. Performance within ethnicities and subgroups
also increased each year. However, in 2012 the subgroup Students with Disabilities did not meet the target.

Three-year API Achievement by Ethnicity and Subgroups
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Groups

Number
of
Students
Included
in 2011
Growth
API

2011
Growth
API

Number
of
Students
Included
in 2012
Growth
API

2012
Growth
API

Number
of
Students
Included
in 2013
Growth
API

2013
Growth
API

Schoolwide

1686

813

1623

821

1545

832

African-American

400

780

365

787

354

788

American Indian or
Alaska Native

19

818

10

Asian

193

881

192

892

181

912

Filipino

40

900

32

903

22

901

Hispanic or Latino

659

774

634

782

614

797

Pacific Islander

14

827

16

891

9

White (Not Hispanic)

353

864

358

867

344

887

Socioeconomically
Disadvantage

704

769

633

776

677

793

English Learners

277

694

275

703

232

729

Students with
Disabilities

121

578

116

585#

120

589

2

# = Subgroup API growth target not met
 = Not enough data to report

The number of students taking the SAT has increased over the past three years. In addition, the number of
students scoring 1500 or more on the SAT has increased steadily and continues to exceed the statewide
average.

SAT Results
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Year

Name

2013-14 Culver City
High
Statewide
2013-12 Culver City
High
Statewide
2011-12 Culver City
High
Statewide

Enrollment Number Average Average Average
Tested Reading
Math
Writing
Score:
Score:
Score:

Percent of
Scores > =
1,500

2,085

479

516

515

508

52%

1,952,314

296,908

473

488

475

39%

2,156

320

507

520

503

51%

1,875,026

200,543

492

508

489

46%

2,268

319

501

505

496

47%

1,797, 138

194,191

491

510

491

46%

Overall, the graduation rate has increased slightly each year.
2009-2010 and 2010-2011 academic years.

The one exception was between the

School Year

# of students graduating/
# in Senior class

Percentage
graduating

# of Grads with UC/CSU required
courses met (A-G)/ % of graduates

2014 - 2015

469/498*

97.4%*

57%

2013 - 2014

461/498

91.8%

219/50%

2012 - 2013

508/568

91%

230/45.3%

2011 - 2012

514/560

90.89%

221/45.3%

2010 - 2011

477/533

90.1%

184/38.6%

2009 - 2010

457/514

92%

150/32.8%

* School figures. Data has not yet been received from the State.

●

Other pertinent data (e.g., attendance rates, size of EL/LEP population, teacher credentialing, class size,
dropout rates, programs for students).
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CCHS is focusing on improving 9th grade student performance. A number of programs are in place to
support freshmen and make the transition to high school positive and successful. Programs include Link
Crew, 8th-9th grade Summer Bridge, ELL summer intervention, and Centaur Plus academic achievement
and enrichment program. There has been a steady decline in Fs (1, 2, and 3+) since 2008-2009.
* = Fall Semester

2008-2009

2011-2012

2014-2015

Grade 9 Student Total

622

561

516

Failing 1 class*

50

50

39

Failing 2 classes*

29

20

Failing 3+ classes*

26

30

21

Total # of Fs*

199

205

126

10 or more period
Absences

165

129

108

8

In addition to the F rates for ninth graders, the increase in suspensions and expulsions for this grade level
was a concern. This contributed to the increased focus placed on helping ninth begin their high school
career with success.
The average daily attendance has remained steady at 96%. The truancy rate dropped in 2013-2014, from
approximately 55% to approximately 38%. However, there was a minimal increase in 2014-2015 to 40%.

School Year

%

2014-2015

96.32

2013-2014

96.46

2012-2013

96.18

All teachers are NCLB certified and most have their CLAD credentials. Many have Master’s degrees in
education or in their subject area. Some teachers have Ph.D.s. All first and second year teachers meet with
BTSA mentors prior to and during the school year. All guidance counselors have PPS credentials.

There has been a steady decline in the ELL population at CCHS since the last full WASC visit in 2010.
There are currently 760 identified ELL students enrolled. The majority of these are either Fluent English
Proficient (FEP) or Reclassified English English Proficient (RFEP). Only 67 students are currently identified
as English Learners.
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School Year

# ELL

#FEP

#RFEP

2015-2016

67

418

275

2014 - 2015

103

665

13

2013 - 2014

103

667

25

2012 - 2013

120

662

13

2011 - 2012

128

716

N/A

2010 - 2011

154

665

22

2009 - 2010

165

677

33

● Appropriateness of identified critical learner needs and their linkage to schoolwide learner
outcomes.
The identified critical learner needs focus on the ongoing success of all students. All critical learning needs
were tied to the school’s goals. These goals are: 1) All students will graduate, 2) All students will be
proficient in ELA and math, 3) All students will be college and career ready, 4) All students in 9th grade will
earn 60 credits, and 5) All students will participate in athletics and/or extracurricular activities. The critical
learner needs identified as a result of this self study, three

Note: Show data in chart format and comment. Include sections of the profile that show student
achievement findings and interpretations.
● Comment on significant findings revealed by the profile and/or pertinent data that were not
included in the profile.
CCHS administration and staff believe that math is still an issue at the school. However, they believe that
with the new focus of the district administration, the new school funding process, the adoption of the
Common Core State Standards (CCSS), and the increased integration of technology into the curriculum,
students will show improvement in these areas.

Chapter II: Progress Report
Since the last self-study:
● Comments on the school’s major changes and follow-up process.
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Since the last WASC visit, there have been significant changes in the leadership both on site and at the
district office. Beginning this year, the school has a new principal, who served as interim principal beginning
in October 2014. Two of the three assistant principals are now permanent after serving as interim assistant
principals for the 2014/2015 school year. Midway through the 2014/2105 school year, the assistant principal
over discipline and athletics resigned. A third new assistant principal was hired.
In addition to changes at the high school, there were changes at the district office. Beginning in 2012/2013,
a new Superintendent was hired. The same year, a new Assistant Superintendent for Business Services
was hired. The following year, a new Assistant Superintendent for Educational Services was hired. During
discussions with administration, the Visiting Committee learned that the current Superintendent has resigned
and will be leaving at the end of the school year.
The entire staff was involved in the follow-up process for the previous critical areas for follow-up. Copies
were sent to staff members prior to meeting. Posters of the critical areas for follow-up were put up and staff
members placed sticky notes on the posters indicating what steps had been taken to accomplish the critical
areas. The information was compiled by the previous WASC coordinator and passed on to the new
coordinator.

●

Discuss how the school through its action plan has accomplished each of the critical
areas for follow-up, including the impact on student learning.

Since the last WASC visit, Culver City High School (CCHS) has strengthened the focus on the use of data to
provide staff and leadership with the information needed to identify strengths and areas for growth. Data is
used in making budgetary decisions, creating professional development plans, and evaluating the
effectiveness of the instructional program. Data used includes A-G completion, graduation rates, D/F rates,
feedback and surveys from teachers from professional development, and student surveys.
Three Critical Academic Needs (CANs) were identified during the previous WASC visit. These are: (1)
improve achievement among English Language Learners and students with disabilities, (2) increase the
number of students achieving proficiency in CST math and language arts, and (3) increase the number of
students completing A - G requirements.
The school indicates substantial progress has been made in each of the three critical areas for follow-up.
While the CST is no longer given, the data gained from the last administrations and the data from the first
administration of the CASSPP to identify growth in English and math proficiency. Work is still being done in
the area of math. Students with disabilities are being served through co-lab classes where Special
Education students are mainstreamed with general education students. In the co-lab classes, both the
general education teacher and the Special Education teacher partner to teach and support the students.
Students are encouraged at registration to enroll in A-G courses. The school provides college fairs, bringing
nearly 150 college representatives to campus. Students have the opportunity to meet and gather
information from the college representatives, reinforcing the need to take and pass A-G classes for college
entrance.

Chapter III: Self-Study Process
●

Include a copy of the school’s schoolwide learner outcomes.

CCHS curricular emphasis is based on the California State Common Core Standards, while Student
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Outcomes (ESLRs) are the driving force in curricular development and teaching methodology. The Student
Outcomes are intended to challenge students to become:
1. Critical Thinkers, with a knowledge core, who will identify, access, integrate and use available
information in order to reason, solve complex problems and make decisions in different settings with the
ability to communicate in a variety of manners.
2. Self-Guided Achievers, who use positive core values to create a positive self-image for themselves and
their future, set priorities and achievable goals, create options for themselves, monitor and evaluate their
progress and take responsibility for their own choices and actions.
3. Involved Citizens, who take the initiative to contribute of their time, energies and talents to better the
welfare of themselves and others and the quality of life in their diverse world with understanding and respect
for all people.
4. Collaborative Workers, who use effective leadership and group skills to cultivate and manage
interpersonal relationships within culturally and organizationally diverse settings with confidence and
self-motivation.
5. Quality Producers, who create intellectual, artistic, practical and physical products which reflect
originality, high standards and the use of technologies in a variety of career paths with a broad base of
practical skills that serve many job functions.
6. Adaptable Problem Solvers, who anticipate, assess and resolve the problems and challenges that
accompany the rapidly changing political, economic, environmental and social conditions of modern life and
maintain their own physical and mental health
7. Effective Communicator. An effective communicator speaks articulately, writes clearly, and listens
attentively.

●

Comment on the school’s self-study process with respect to the expected outcomes of the
self-study.

Due to changes in administration and the resignation of the self-study coordinator early in the 2015-2016
school year, the self study process was delayed. There were monthly focus groups meetings that included
faculty and classified staff. Using the previous WASC recommendations and the mid-year report, gaps were
identified where the school felt there was room for further improvement. In addition, the school was able to
identify progress that might have otherwise gone unnoticed.

●

The involvement and collaboration of all staff and other stakeholders to support student
achievement

Work on the WASC self study began in late spring 2015. The WASC committee consisted of the sire
Leadership Team, self-study coordinator, and all Culver City High School (CCHS) classified and certificated
staff. Focus groups met on a monthly basis to discuss, draft, and revise their Focus Group reports.
However, it was learned through meetings with staff that the self study was written by one person. There is
no indication that parents, students, and/or community members served on focus groups. There were
parent and student surveys, but there were no community or student surveys. Discussion with classified
staff revealed that they felt they were part of the entire process.
Administration indicated that students were invited during their nutrition period to come to a meeting about
WASC. In addition, one student from each second period attends the House of Representatives. WASC
was presented during a House of Representatives meeting, and student representatives were asked to take
the information back to their second period classes inviting students to participate in the WASC process.
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●

The clarification and measurement of what all students should know, understand, and be
able to do through schoolwide learner outcomes and academic standards (note the
selected schoolwide learner outcomes examined by the school)

The Student Outcomes (ESLRs) are posted around campus. However, posters of the ESLRs were not
observed in classrooms during visitations. The student learner outcomes are tied directly to the five school
goals. These goals are: 1) All students will graduate, 2) All students will be proficient in ELA and math, 3)
All students will be college and career ready, 4) All students in 9th grade will earn 60 credits, and 5) All
students will participate in athletics and/or extracurricular activities. All decisions and professional
development activities are tied to these five goals and the students learner outcomes.

●

The gathering and analyzing of data about students and student achievement

Parents, staff, and students participated in surveys used to gather data. The results of these surveys were
used with other sources of data to identify questions which became the focus of the school’s action plan. In
addition, the school used A-G participation, D/F rates, attendance, and CAASPP scores have been used to
identify student achievement gaps.

●

The assessment of the entire school program and its impact on student learning in
relation to schoolwide learner outcomes, academic standards and ACS WASC/CDE
criteria.

How was the assessment of the entire school program accomplished? There is a Coffee and Chat program
monthly with the principal and counselors where parents can get answers to questions. Occasionally
specific topics are discussed, such as preparing our student for the next year. Topics can be driven by
questions parents have. In addition, there are occasional Coffee and Chat opportunities for the staff.
Identifying successes and gaps. Also gaps in site plan. All data and surveys are shared with leadership
immediately. Leadership shares with departments. the information is also shared through parent
newsletters, weekly memos with parents and staff. The school holds celebration staff meetings when
progress is made.

●

The alignment of a long-range action plan to the school’s areas of need; the development
and implementation of an accountability system for monitoring the accomplishment of the
plan.

During the self study process, the school identified three critical learner needs and four critical learner
questions. The critical learner needs focused on modifying schoolwide interventions, analyzing data on low
performing subgroups, and determining where LCAP funding can best be utilized to meet the needs of these
subgroups, and identifying ways teachers can best use formative assessments to “drive the work of
accountability.” This is based on four guiding questions
The school’s action plan is aligned with the district’s four guiding questions. The four areas of focus for the
action plans are: the progress of all students through all four grade levels ensuring college and career
readiness; open access to all courses allowing students to be enrolled in all required areas of study
preparing students for college and career; opportunities for all students to be connected to school through
academics, athletics, activities, and the arts; and the sharing of best practices and programs, and
implementing effective 21st century classroom instruction aligned to the Common Core State Standards.

Chapter IV: Quality of the School’s Program
Part A: What Currently Exists
Based on the school’s self-study and Visiting Committee findings, for each criterion in the
following categories:
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A.
B.
C.
D.
E.

●
●
●
●

Organization: Vision and Purpose, Governance, Leadership, Staff, and Resources
Standards-Based Student Learning: Curriculum
Standards-Based Student Learning: Instruction
Standards-based Student Learning: Assessment and Accountability
School Culture and Support for Student Personal and Academic Growth
Summarize an analysis of what currently exists and its impact on student learning
Highlight the areas of strength (if any)
Highlight the key issues (if any)
List important evidence about student learning from the self-study and the visit that
supports these strengths and key issues.

Note: When writing the analytical summary for each criterion, use the indicators as a guide to
ensure that all important aspects of each criterion are addressed (see the ACS WASC
Accreditation Status Determination Worksheet).

CATEGORY A. ORGANIZATION: VISION
LEADERSHIP, STAFF, AND RESOURCES
A1.

AND

PURPOSE, GOVERNANCE,

Vision and Purpose Criterion

To what extent does the school have a clearly stated vision and mission (purpose) based on its student
needs, current educational research, current educational research, the district LCAP, and the belief that all
students can achieve at high academic levels?
To what extent is the school’s purpose supported by the governing board and the district LCAP and further
defined by schoolwide learner outcomes and the academic standards?

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are
addressed. Add any additional reflections based on the criterion.
Vision – Mission – Schoolwide Learner Outcomes – Profile:
The school has established a clear, coherent vision and mission (purpose) of what students should know
and demonstrate; it is based upon high-quality standards and is congruent with research, practices, the
student/community profile data, and a belief that all students can learn and be college and career ready.
Understanding of Vision, Mission, and Schoolwide Learner Outcomes: Students, parents, and other
members of the school and business community demonstrate understanding of and commitment to the
vision, mission, and the schoolwide learner outcomes.
Regular Review and Revision: The school is implementing an effective process for regular review/revision
of the school purpose and the schoolwide learner outcomes based on student needs, the district LCAP,
global, national and local needs, and community conditions.
Culver City High School’s mission states “Culver City High School is an engaged and caring academic
community where diversity is valued and respected. We are committed to educating and inspiring all
students to become lifelong learners and contributing members of our global society.”
The vision statement is::
1. All students will graduate.
2. All students will be proficient in ELA and Math.
3. All students will be college/career ready
4. All students in 9th grade will earn 60 credits.
5. All students will participate in athletics and/or extra-curricular activities.
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The vision statement is in embedded in the schoolwide goals and supports the district’s LCAP and the
Single Plan for Student Achievement (SPSA). All staff members are aware of the mission and vision goals.
According to the report, vision and mission revision was a strategic process which began in January 2008.
The staff utilized an outside facilitator who guided the process and worked with all stakeholders. An
awareness campaign was completed and was translated into four languages (English, Spanish, French, and
Japanese). Mission posters were created and displayed in each classroom throughout the school as well as
in documents such as syllabi, parent/student handbook, and the school website.
Last year, it was reviewed again in comparison to the LCAP. New learner outcomes were developed
through the site improvement committee.

Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes: The processes to
ensure involvement of representatives from the entire school, business, industry, and community in the
development/refinement of the vision, mission, and schoolwide learner outcomes are effective.
The Culver City School Board Board’s mission is to equally represent all schools. CCHS’ mission, vision,
school goals, and ESLRs are aligned with the goals of the Governing Board and are supported by the
district. They are not directly tied to specific policies, but rather they can be interpreted within them.
CCHS uses a collaborative approach in decision making. Staff and administration work together for the
implementation of a standards-based program as well as transforming curriculum and instruction to meet
the 21st century expectations and college and career readiness. The Leadership Team includes the
Principal, the three Assistant Principals, the department chairs, a counselor, the technology coordinator, the
athletic director, and ASB director. This team meets once a month, and their minutes are disseminated to
the rest of the faculty through the department chairs and bi-monthly department meetings. The full faculty
also meets once a month to address school-wide items, review important school information, and participate
in professional development.
The school board works with district administration to make educational decisions for all schools. The
district administration works with site administration to implement these educational decisions. Parents are
encouraged to participate at both the district and site level.
One of CCHS’ objectives is for all of its students to achieve the Expected Schoolwide Learning Results
(ESLRs), which include being effective communicators, critical thinkers, and self-guided achievers. This is
embedded in the Single Plan for Student Achievement (SPSA), and teachers are aware and somewhat
focused on embedding these ESLRs into their curriculum and instruction.
Each year, Culver City’s School Site Council (SSC) elicits student, parent, and staff feedback through
discussions, meetings, and surveys. In addition, the SSC seeks input from other groups such as the PTSA,
District, and Board to revisit and revise the school’s vision, mission, and learner outcomes. The results of the
finding and revised goals are submitted to the Board for approval annually and communicated to the
community electronically from both both the district and school site.

A2. Governance Criterion
To what extent does the governing board have policies and bylaws that are aligned with the school’s
purpose and support the achievement of the schoolwide learner outcomes and academic, college, and
career standards based on data-driven instructional decisions for the school?
To what extent does the governing board have delegate implementation of these policies to the professional
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staff?
To what extent does the governing board monitor regularly results and approve the single schoolwide action
plan and its relationship to the Local Control and Accountability Plan?

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are
addressed. Add any additional reflections based on the criterion.
Governing Board: The policies and procedures are clear regarding the selection, composition, and specific
duties of the governing board, including the frequency and regularity of board meetings.
Relationship of Governance to Vision, Mission, and Schoolwide Learner Outcomes: The governing
board’s policies and district-wide improvement plans are directly connected to the school’s vision, mission,
and schoolwide learner outcomes.
Governing Board’s Involvement in the Review and Refinement: The governing board is involved in the
regular review and refinement of the school’s vision, mission, and schoolwide learner outcomes
Understanding the Role of Governing Board: The school and business community understands the
governing board’s role, including how parents can participate in the school’s governance.
Professional Staff and Governing Board: There is clear understanding about the relationship between
the governing board and the responsibilities of the professional staff.
Board’s Evaluation/Monitoring Procedures: There is clarity of the evaluation and monitoring procedures
carried out by the governing board in relationship to the LCAP metrics, including the review of student
performance toward career and college readiness, overall school operations, and the fiscal health of the
school.
Complaint and Conflict Resolution Procedures: The established governing board/school’s complaint
and conflict resolution procedures as they apply to the school’s shareholders are effective.

The SPSA and the LCAP are approved on an annual basis by Culver City Unified’s Board of Education.
Both documents are living documents and updated each year to match the needs of the students, staff, and
the educational environment. Administrators and site staff, with the input from parents through surveys,
identified goals and programs to support the needs of the students as identified through reviewing site data.
The board and district regularly ask for and receive briefings on student performance at Culver City High
School. Evidence is noted in board minutes. The principal submits monthly board reports that include
curriculum and student performance updates. The board, district, and site administration work collaboratively
to review the LCAP and the Single Plan for Student Achievement to ensure that both align with students
needs. Staff, community, and students also participate in surveys that identify needs which are used to drive
the educational needs and support programs at CCHS.
At the beginning of each school year, district and site objectives as well as policies are communicated to the
professional staff through staff meetings and email correspondence. The Board of Trustees delegates and
communicates information to the school site through the superintendent. The superintendent works with site
administrators to implement the district’s vision and mission statements. The Superintendent regularly
communicates the direction of the board to the principals, and principals communicate this information to
their staffs through staff meetings, newsletters, and emails.
Additionally, board meetings are public meetings. All district employees have an opportunity to attend.
Meetings are televised, recorded and posted online for staff to review and stay current. The Board of
Trustees frequently asks for and receive briefings from District Cabinet on student performance at CCHS
The district is in the second year of LCAP implementation. The focus of the LCAP is to support academic
and social programs for students and provide staff the tools, materials, curriculum and training to do so. The
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LCAP goals are embedded in the SPSA.
The board set forth expectations through board policies and the LCAP. The LCAP goals are measured
through metrics related to the new LCFF indicators of performance toward career and college readiness,
overall school operations, and the fiscal health of the school.
In terms of complaint and conflict resolution, the district follows the Williams Uniform Complaint procedures.
These are clearly posted in every classroom, the mailroom, copy room, staff lounges, and on the CCUSD
website. CCHS administrators address complaints at site first to try to resolve issues and/or complaints prior
to them advancing to the district level and any formal procedures. The district responds in a timely matter to
any Williams Uniform Complaints. The district responds to safety issues on a regular basis, including
addressing any issues during CCHS construction of facilities funded by the recently passed Measure CC
bond.

A3.

Leadership: Continuous Planning and Monitoring Criterion

To what extent based on student achievement data, does the school leadership and staff make decisions
and initiate activities that focus on all students achieving the schoolwide learner outcomes and academic,
college, and career standards?
To what extent does the school leadership and staff annually monitor and refine the single schoolwide action
plan and make recommendations to modify the LCAP based on analysis of data to ensure alignment with
student needs?

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are
addressed. Add any additional reflections based on the criterion.
Broad-Based and Collaborative: The school’s planning process is broad-based, collaborative, and has
commitment of the stakeholders, including the staff, students, parents, and business community.
School Plan Correlated to Student Learning: The school’s Single Plan for Student Achievement is
directly correlated to the analysis of student achievement data about the critical learner and career
readiness needs; schoolwide learner outcomes; and academic, college, and career standards
Correlation between All Resources, Schoolwide Learner Outcomes, the Single Plan for Student
Achievement, and the LCAP: There is correlation between allocation of time/fiscal/personnel/material
resources to the implementation, monitoring, and accomplishing of the Schoolwide Learner Outcomes, the
Single Plan for Student Achievement, and the LCAP.
Staff Actions/Accountability to Support Learning: The school evaluates the effectiveness of the
processes and procedures for involving staff in shared responsibility, actions, and accountability to support
student learning throughout all programs. This includes an evaluation of the collegial strategies used to
implement innovations and encourage improvement, such as shadowing, coaching, observation, mentoring,
group presentations.
Evaluation of Existing Processes: The school leadership regularly reviews the existing processes to
determine the degree to which actions of the leadership and staff focus on successful student learning.---Internal Communication and Planning: The school has effective existing structures for internal
communication, planning, and resolving differences.
Culver City High School has several site and district decision-making groups comprised of administrators,
staff, and community stakeholders to oversee and monitor all aspects of its standards-based curriculum and
student achievement. The Superintendent’s Cabinet is responsible for executing the LCAP goals and
working with site principals to roll out curricular changes, programs, and support. Administrator meetings are
held weekly, and conversations and work follow the Professional Learning Community model. District
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personnel provide follow-up support to each individual school site.
At the site level, decision groups consists of the School Site Council, Principal’s Cabinet, Department
Leadership team, and WASC Leadership team. The Principal’s Cabinet meets weekly and all others meet
monthly.
CCHS leadership and staff continue to make student achievement their highest priority, with specific
attention placed on standards-based education and using the professional learning model to determine
students strengths, needs, and support systems.

A4.

Staff: Qualified and Professional Development Criterion

To what extent does a qualified staff facilitate achievement of the student academic standards and the
schoolwide learner outcomes through a system of preparation, induction, and ongoing professional
development?
To what extent is there a systematic approach to continuous improvement through professional
development based on student performance data, student needs, and research?

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are
addressed. Add any additional reflections based on the criterion.
Qualifications and Preparation of Staff: The school has procedures to ensure that staff members are
qualified based on staff background, training, and preparation.
Staff Assignment and Preparation: The school has a process to assign staff members and provide
appropriate orientation for all assignments, including online instruction and focused programs, so that the
expertise of the staff members is maximized in relation to impact on quality student learning.
Defining and Understanding Practices/Relationships: The school implements a clear system to
communicate administrator and faculty written policies, charts, and handbooks that define responsibilities,
operational practices, decision-making processes, and relationships of leadership and staff.
Support of Professional Development: The school effectively supports professional
development/learning with time, personnel, material, and fiscal resources to facilitate all students achieving
the academic, college, and career readiness standards and the schoolwide learner outcomes.
Measurable Effect of Professional Development: There are effective operating processes that
determine the measurable effect of professional development, coaching and mentoring on student
performance.

All CCHS teachers possess credentials in the subject(s) they teach. Many staff members possess
advanced degrees, and the school supports teachers as they participate in professional development to stay
abreast of pertinent topics in their fields. For the past three years, the district focus has been driven by
Professional Learning Communities (PLCs) as guided by Mike Mattos and Anthony Muhammad. Through
these PLCs, the departments identified Essential Standards in each subject on which to focus instruction
and assessment. PLC time is spent on activities such as developing lesson plans, norming the way
teachers grade the assignments, sharing lessons plans to teach the Essential Standards, etc.
New teachers not only participate in their department PLC time, but they also participate in the district’s
induction program which imbeds support within the classroom including lesson plans and classroom
management techniques. Department chairs provide additional support.
The Math Department is in its third year of working with Loyola Marymount University in a math collaborative
and coaching model. The Social Studies Department participated in a History Project through UCLA
(Generation X). The Science Department is integrating the Next Generation Science Standards (NGSS).
Many of the teachers in these departments serve on the site’s Democracy School team which is imbedding
more student dialog and civic-based learning into the curriculum.
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The English Learner teachers participate in professional development opportunities on Achieve 3000. The
EL Coordinator, Department Chair, and EL Administrator participated in professional development on the
new EL standards and best practices for EL students.
CCHS has five academic counselors, one college counselor, and one career counselor. In recent years in
support of the district’s ‘Whole Child’ initiative, CCHS added two intervention counselors to provide
immediate and continual support to students in need. In addition CCHS houses the Sandy Segal Youth
Health Center, which provides mental services as well as medical services.
CCHS PLCs identify professional development needs after analyzing student data and working with
identified teams. The site administration and district administration also identify professional development
needs for the school and plan and provide professional development opportunities for identified areas. The
superintendent has lead the district to support the ‘Whole Child’. Research supports the idea that if the
whole child is supported, then s/he will have a better opportunity to learn the essential standards and be
successful in school. The district also provided the Kids At Hope training which intertwines with the support
of the whole child. CCHS administrators responsible for discipline participated in a three-day Restorative
Justice training and are currently implementing these practices.
Many teachers have received professional development on the effective uses of technology in the
classroom. Staff has moved from a stationary model where students had to leave their classroom in order to
access technology in a lab environment, to a mobile model where multiple carts of Chromebooks are readily
available for teachers to bring into the classroom to support diverse learners. Specific to the school-wide
goal of goal of ensuring students are collaborative workers, some teachers are using features in CANVAS
for students to engage in rich online discussions, peer critiques, and assessments that provide immediate
feedback. In addition, teachers are providing opportunities for students to develop higher-level thinking skills
using methods such as Socratic Seminars, debates, etc.

A5.

Resources Criterion

To what extent are the human, material, physical, and financial resources sufficient and utilized effectively
and appropriately in accordance with the legal intent of the program(s) and LCAP to support students in
accomplishing the academic standards, the college- and career-readiness standards, and the schoolwide
learner outcomes?

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are
addressed. Add any additional reflections based on the criterion.
Allocation Decisions: There is a relationship between the decisions about resource allocations, the
school’s vision, mission, and student achievement of the schoolwide learner outcomes, the district’s LCAP,
and the academic standards, and the college- and career-readiness standards. The school leadership and
staff are involved in the resource allocation decisions. The school leadership and staff are involved in the
resource allocation decisions.
Practices: There are processes operating in relationship to district practices for developing an annual
budget, conducting an annual audit, and at all times conducting quality business and accounting practices,
including protections against mishandling of institutional funds. (Note: Some of this may be more
district-based than school-based.
Facilities: The school’s facilities are adequate to meet the school’s vision, mission, schoolwide learner
outcomes, the educational program, and are safe, functional, and well-maintained.
Instructional Materials and Equipment: The policies and procedures for acquiring and maintaining
adequate instructional materials and equipment, such as textbooks, other printed materials, audio-visual,
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support technology, manipulatives, and laboratory materials are effective.
Well-Qualified Staff: Resources are available to enable the hiring, nurturing, and ongoing professional
development of a well-qualified staff for all programs such as online instruction and college and career.
Long-Range Planning: The district and school’s processes for regularly and effectively examining a
long-range plan ensures the continual availability and coordination of appropriate resources supports
students’ achievement of the critical learner needs, the academic standards, college- and career-readiness
standards, and the schoolwide learner outcomes.
The goals identified in the LCAP were prepared after site and district personnel reviewed local data.
Student success is CCHS’ main priority, and the school works to provide sufficient human, material,
physical, and financial resources to support student learning.
For example, data indicated that (13%) of CCHS 9th
 graders were failing classes during the Fall semester of
their freshman year and not acquiring the required 30 credits. LCAP money was used to develop the
following support classes, resources, support materials and staffing: Team 9 & Team 10 and a summer
Bridge class for incoming 9th
 graders to provide students with the tools they need to be successful in
learning the academic standards and to be college-and-career ready. In the first semester 2015-2016, 9th

grade fails dropped to (7%) after the implementation of the 9th
 grade support programs.
School-wide learner outcomes are embedded into the curriculum. For example, all 12th graders complete a
Civic Action Project (CAP) where they identify a need, research it, and take action upon it (adopted through
the Democracy School Initiative). The CAP provides students with the opportunity to be collaborative
workers, self-guided achievers, quality produces, and effective communicators.
School administration collaborates with the School Site Council to develop the budget. The budget is
focused on financially supporting areas that are directly related the SPSA goals. The district and the site
ASB both have annual audits and the findings are immediately addressed.
The site has procedures in place to maintain a clean, safe, and orderly environment. The district recently
passed a bond, and these monies will be used to update facilities and technology infrastructure.
As for the site itself, one assistant principal is assigned to oversee facilities. Staff members submit work
orders to one of the secretaries of this assistant principal. Work orders that involve safety issues are
addressed immediately. Staff members reported that work orders are being completed in a timely manner.
One major concern among staff is the lack of air conditioning in some buildings. Only some classrooms have
air conditioner; most of the facilities do not have air conditioning, which makes it challenging for students to
learn and teachers to teach and staff to do their assigned duties as a result of uncomfortably high
temperatures.
The site budget is discussed and reviewed by the SSC. Administration monitors and approves site
expenditures. Department chairs submit a yearly budget to administration on behalf of their colleagues.
The school has a budget systems and protocols in place to monitor expenditures. Adequate facilities and
resources are provided to support the instructional program. Annual audits take place and reports are
reviewed and discussed
Teachers have the appropriate number of books and materials required to meet student needs. Technology
is provided on a somewhat limited basis. Mobile computer carts are given to teachers for student use, and
many teachers use Google and Canvas to engage students in a variety of assignments. More
technology-related items need to be purchased to support 21st century technology integration, more training
needs to be provided for Google and Canvas, and more teachers need to embrace the tools and use them
to enhance their classrooms.
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Professional development opportunities are provided to all staff members and they are directed connected
to the LCAP and SPSA.
Williams Uniform Complaint procedures are clearly posted in every classroom, the mailroom, copy room,
staff lounges, and on the CCUSD website. CCHS administrators address complaints at the site first to try to
resolve issues and/or complaints prior to them advancing to the district level and any formal procedures. The
district responds in a timely matter to any Williams Uniform Complaint. The district responds to safety issues
on a regular basis, including addressing any issues during CCHS construction of facilities funded by the
recently passed Measure CC bond.

CATEGORY A: ORGANIZATION: VISION AND PURPOSE, GOVERNANCE, LEADERSHIP,
STAFF, AND RESOURCES

Areas of strength for Organization: Vision and Purpose, Governance, Leadership,
Staff, and Resources (if any):
● Strong functioning district with a clear vision and focus of the whole child as well as guiding
●
●
●
●
●

questions to assess and support student learning
District and Governing Board have policies and procedures in place
The school provides academic and social/emotional support of all students tied to the mission,
vision, ESLRs, and college and career readiness
Staff is provided monthly professional development and PLC time on Wednesdays after school
Communication system is in place to deliver information and guide PLC work
Collaborative site decision-making process is in place

Key issues for Organization: Vision and Purpose, Governance, Leadership, Staff,
and Resources (if any):
●
●
●
●
●
●

Reinforce mission, vision, and student outcomes and embed them further into the instructional
program and school culture
Connect the LCAP plan to site plan, expectations, and department plans
Strengthen department PLC plans and connect them to the schoolwide goals and expectations
Continue professional development and inservice time and make it relative to subject matter for all
staff members
Continue assessing facility issues and addressing facility needs
Continue supporting and embedding more 21st century/college and career readiness pedagogy,
curriculum, tools, and strategies into instructional programs

Important evidence from the self-study and the visit that supports these strengths and key issues
include the following:
●
●
●
●
●
●

Self study
Focus Group meeting
Meeting with District personnel
Meeting with staff
Meeting with administration
SPSA
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●

Websites
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CATEGORY B. STANDARDS-BASED STUDENT LEARNING: CURRICULUM
B1.

Rigorous and Relevant Standards-Based Curriculum Criterion

To what extent do all students participate in a rigorous, relevant, and coherent standards-based curriculum
that supports the achievement of the academic standards, the college- and career-readiness standards, and
the schoolwide learner outcomes?
To what extent through standards-based learning (what is taught and how it is taught), are these
accomplished?

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are
addressed. Add any additional reflections based on the criterion.
Current Educational Research and Thinking: The school provides examples that document the use of
current educational research related to the curricular areas in order to maintain a viable, meaningful
instructional program that prepares students for college, career, and life.
Academic and College- and Career-Readiness Standards for Each Area: The school has defined
academic standards and college- and career-readiness standards for each subject area, course, and/or
program, and where, applicable, expectations within the courses that meet the UC “a-g” requirements.
Congruence: There is congruence between the actual concepts and skills taught, the academic standards,
the college- and career-readiness standards, and the schoolwide learner outcomes.
Student Work — Engagement in Learning: The school’s examination of representative samples of
student work and snapshots of student engagement in learning demonstrate the implementation of a
standards-based curriculum and the schoolwide learner outcomes.
Accessibility of All Students to Curriculum: A rigorous, relevant, and coherent curriculum to all students
is accessible to all students through all courses/programs offered. The school examines the demographics
and situation of students throughout the class offerings. The school’s instructional practices and other
activities facilitate access and success for all students.
Integration among Disciplines: There is integration among disciplines at the school and where applicable,
integration of outsourced curriculum into the program so that curricular integrity, reliability, and security are
maintained.
Curricular Development, Evaluation, and Revisions: The school assesses its curriculum review and
evaluation processes for each program area, including graduation requirements, credits, and homework and
grading policies, to ensure student needs are met through a challenging, coherent, and relevant curriculum.
This includes the degree to which there is involvement of key stakeholders (governing board members,
teachers, parents, and students).
Policies — Rigorous, Relevant, Coherent Curriculum: The school assesses the curriculum and its rigor,
relevancy, and coherency after examination of policies regarding course completion, credits, grading
policies, homework, etc.
Articulation and Follow-up Studies: The school articulates regularly with feeder schools and local
colleges and universities and technical schools. The school uses follow-up studies of graduates and others
to learn about the effectiveness of the curricular program.
Focus group meeting indicated the implementation of the new California State Standards (common core)
and the Next Generation Science Standards (NGSS). There are partnerships with local universities.
CCHS departments are in different phases of implementation in terms of college and career readiness and
transitioning/aligning curriculum to the new California State Standards. The math department is in year
three of implementation; English has had discussions but has not completely transitioned to the new
standards; however, they are continuing with professional development. Science has attended four trainings
focusing on the NGSS and will continue their work this year. All departments are at different stages in terms
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of aligning the curriculum to the new 21st century expectations and the new state standards. All departments
are having conversations about the implementation of the standards.
The math department has made the most significant changes. They are in their third year of implementing
the new curriculum and have revised pacing guides and are focused on teaching more conceptually rather
than procedurally. Furthermore, math is in a partnership with Loyola Marymount University implementing
the Math Leadership Core (MLC) program. In this approach students are provided opportunities to be
assessed repeatedly on the essential standards until they demonstrate mastery of each standard. There is
some controversy whether or not this is an effective way to assess student learning.
History is working with UCLA to implement more literacy standards, writing, and inquiry based learning.
Science has participated in four UCLA workshops on NGSS. English is in the process of moving towards
implementation and incorporating more argumentative writing, incorporating claims, and more
expository/nonfiction reading and writing.
The staff is aware more work needs to be done to continue moving forward with transition to the new
standards. Teachers are utilizing PLC time to continue their work. They continue review the CAASPP/SBAC
data and use this as a baseline to further align curriculum, develop units of study, develop common
formative assessments, and create performance tasks to prepare students for these new assessments.
In terms of 21st century technology, most teachers are incorporating Chromebooks in the classroom and
are integrating CANVAS and Google to enhance the instruction and using the tools to teach lessons, provide
other means of collaboration and further assess student learning. Online credit recovery options are
provided through iAcademy and independent study.
CCHS counseling department works diligently to ensure students have access to UC/CSU A-G. All students
are scheduled into A-G courses unless they explicitly opt out, which is extremely rare. The course
description handbook lists all UC/CSU A-G courses. CCHS is aware that expanding UC/CSU A-G offerings
needs to be a priority. The data indicates that over half of all CCHS graduates are UC/CSU ready – 57%.
The school is focused on preparing the other 43% by offering intervention twice a week during the day,
tutoring after school and expanding the AVID program by recruiting more students.
Furthermore, CCHS students enrolled in AVPA Art program take UC/CSU transferable Art classes through
West LA community college. CCHS states their Centaurs In Action (CIA) is a program dedicated to
increasing civic learning and engagement for our students. The school will be an accredited Democracy
school in April. The school will be only one of ten schools in CA to receive this accreditation. One focus of
the program is to integrate project-based learning into 12th grade classrooms. The teachers shared that not
all have had the opportunity to evaluate student work. The self study and teachers indicate this is an area of
need as collaboration time is limited.
During focus group discussions, some departments indicated they have revised prerequisites to make all
courses more accessible. Most classes have recommended prerequisites; however students have the
options to sign a waiver if they do not met the prerequisites. Advanced Placement classes and participants
have grown over the last couple of years. The next step is to review participation and passing rates in order
to increase these numbers. New courses, such as AP Environmental Science and AP Computer Science,
are planned.
CCHS offers Career Technical Education (CTE) courses, but the offerings slightly declined during
2014-2015. Currently, the school offers Digital Photography, Advanced Digital Photography, Computer
Applications, Retail Marketing, Auto I/II and Auto III/IV, Animation, Robotics, and Sports Medicine. The
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school added a Computer IT Essentials CTE course this past year and is looking to offer a Hospitality
course in the spring of 2016.
CCHS has established a school-wide curriculum review and evaluation process through district meetings
with Educational Services and the Administrative Council. This process reviews and evaluates graduation
requirements, credits, homework, and grading policies. The Curriculum and Instruction standing committee
works on new initiatives and projects. In addition, each department is responsible for reviewing curriculum
and ensuring the the most updated curriculum and materials are being used. Teachers are challenged by
administration to write new curriculum aligned to the common core standards.
Each year, counselors review students’ transcripts, grades, and credits and update graduation plans.
Departments hold discussions on the purpose of homework, examine classroom policies and course work,
and common assessment results each year. Some departments, but not all, review student work to
calibrate grading procedures and student grades quarterly and at the semester.
English Learners continue to be provided specialized SDAIE courses. Side-By-Side and Achieve 3000
curriculum are utilized in the ELD classes.
The CCHS staff participates in professional development with the middle school. Some professional
development days are dedicated for teachers 6-12 to articulate and develop instructional strategies and
share content. The math department follows a 6-12 model for vertical articulation.
CCHS administrators meet frequently with middle school and district administrators to coordinate the
academic program, evaluation procedures and professional development goals.
Alumni frequently visit, but there is no formal tracking of alumni post-secondary education or career.

B2.

Access to Curriculum Criterion

To what extent do all students have equal access to the school’s entire program and are provided
assistance with a personal learning plan to prepare them for the pursuit of their academic, personal, and
career goals?

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are
addressed. Add any additional reflections based on the criterion.
Variety of Programs — Full Range of Choices: All students have opportunities to make appropriate
choices and pursue a full range of realistic college and career and/or other educational options. The school
provides for career exploration, preparation for postsecondary education, and pre-technical training for all
students.
Student-Parent-Staff Collaboration: Parents, students, and staff collaborate in developing and monitoring
a student's personal learning plan and their college and career, and/or other educational goals. (This
includes the evaluation of whether online instruction matches the student’s learning style.)
Monitoring/Changing Student Plans: The school implements processes for monitoring and making
appropriate changes in students' personal learning plans (e.g., classes and programs) and regularly
evaluates them.
Post High School Transitions: The school implements strategies and programs to facilitate transitions to
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college, career, and other postsecondary high school options and regularly evaluates their effectiveness.
CCHS provides all students access to a full range of classes. While there are recommended prerequisites
required for some classes, each student at CCHS has equal access to every academic path offered at the
school. Recommend prerequisites are developed to ensure students have been exposed to necessary
content and have demonstrated mastery of the content as a predictor to future success. For example: the
prerequisites for AP Calculus is Pre-Calculus.
CCHS has seven counselors. Five counselors divide up the students 9-12 alphabetically by last name and
provide complete PPS counseling services. There is also one college counselor and one career counselor
who provide college and career counseling to all students. Counselors provide college and career advice
and exploration through the career center.
In spring, all CCHS 9th grade students meet with the college counselor in a group setting to develop their
four- year plan either on paper or using CCGI (online college planning tool). At that time students have the
ability to discuss enrollment in any course in which they express interest All CCHS 10th
 grade students meet
with the career counselor in a group setting to complete a career interest inventory. The College and Career
Center (CCC) is open to all students.
Students are allowed to take online courses for either acceleration (upon approval) or remediation through
WASC-accredited online schools. A large selection of summer school classes are available to any student
who would like to participate for either remediation or limited acceleration. CCHS offers extensive
opportunities through its alternative and independent study programs. Students struggling with curriculum
have access to a wide variety of support classes such as Student Academic Support classes, CAHSEE
Math, Algebra Support, Study Skills (summer course), second and seventh period credit recovery classes,
Peer Tutoring, and Centaur Plus tutorial lunch to assist with their success.
The curriculum of the college-prep (CP) level classes is rigorous. Summative testing data shows CCHS
students scoring well above state and national averages based on CAHSEE data. The pace of CP courses,
level of expectation and accountability, and the depth of inquiry in CP courses prepares CCHS students for
success in college.The number of students who are taking high-level classes, including college prep and AP,
is above the national average. This includes participation in AP exams.
The CCHS counseling department facilitates two Parent Engagement Nights per year (Fall and Spring).
Topics from the course description handbook and college admissions are discussed. The CCHS College
and Career Center organizes numerous visits from colleges as well as college admissions officers and
experts, both during the school, as well as at night, to educate both students and parents on the college
admissions process.
All CCHS 9th
 – 11th grade students meet with their counselor one-on-one to schedule classes for the
following year. At that time the student has the ability to discuss enrollment in any course in which he or she
expresses interest.
Students with specific disabilities have access to either an Individualized Education Program (IEP) or 504
program tailored to their needs. All teachers are provided with special needs students IEPs. In the last ten
years, teachers have improved on following the IEP. Teachers work together to provide appropriate
modifications. This allows student modifications to normal classroom routines that enable special needs
students to participate in mainstream classes with little to no disruption to their education. These students
are also place Co-lab classes (combination of one general education teacher and one special education
teacher) with general education students where support and accommodations are provided.
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B3.

Preparation for Career and College Criterion

To what extent are students able to meet all the requirements of graduation upon completion of the high
school program and be prepared for success in college, career, and life?

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are
addressed. Add any additional reflections based on the criterion.
Real World Applications — Curriculum: All students have access to rigorous and relevant curriculum
The staff is aware that college and career readiness is a focus and all teachers have a responsibility in
this. English and History are focused on implementing more inquiry-based activities, MLA formating,
argumentative writing and expository reading selections are emphasized. Math is in it’s third year of
implementing the new math standards and the eight mathematical standards for practice.
Meeting Graduation Requirements: The school implements academic and college- and career-readiness
support programs to ensure students are meeting all requirements, including the CAHSEE.
Science is working on incorporating more relevant activities and incorporating mathematical concepts.
They have participated in four NGSS professional development days.
Courses focus on skill development in reading, writing, math and artistic creativity, as well as content
mastery. The next step is to start including soft skills into their daily activities. Teachers continue to work
to embed ESLRs into the curriculum.
Ninety-one percent of CCHS seniors completed the requirements for graduation in 2013-2014.
Approximately 96% of 10th
 and 11th
 graders at CCHS passed the CAHSEE during the 2013-2014 school
year.

CATEGORY B: STANDARDS-BASED STUDENT LEARNING: CURRICULUM
Areas of strength for Standards-Based Student Learning: Curriculum (if any):

● Counselors work with students throughout the entire four-year process of graduation, with a
●

●
●

UC/CSU A-G focus and continually readjust student schedules according to their personal needs.
Students have access to a vast array of choices when it comes to curriculum and placement
opportunities, In addition, they have support system (A PLUS A, Peer Tutoring, Centaur Plus,
Algebra support [extra block], study skills, AVID, Team 9/10) in place to help them understand
which classes are right for them, ensure appropriate placement, and they get personally developed
plans for their individual needs.
Students have credit-recovery options -2nd/7th period courses, online, iAcademy, adult school, and
summer school to ensure meeting graduation requirements.
Using PLC time is being used more effectively and meet students’ needs

Key issues for Standards-Based Student Learning: Curriculum (if any):
●

Continue to transition and align all curriculum to the new CA state standards and college and career
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●
●
●
●
●
●

readiness. Departments need to continue moving forward developing and implementing units of
study, increase DOK levels, claims and performance tasks.
Continue to implement technology in the classroom to enhance instruction and prepare students
for 21st century.
Continue to increase student enrollment and passing rates in college prep (A-G) classes
Work within departments to create more standardized formative assessments throughout, in order
to provide common measures of student achievement
Continue to evaluate curriculum to measure and increase rigor, relevance, and coherence on an
ongoing basis
Continue 21st century strategies - Four Cs (collaboration, creativity, communication and critical
thinking)
Use PCL time to continue curriculum work as well as review/analyze data (formative assessments,
grades, A-G, CAASPP ) and use the information to support and drive instruction

Important evidence from the self-study and the visit that supports these strengths and key issues
include the following:
●
●
●
●
●

Self study
Focus group meetings
Informal student interviews
Classroom observations
Meeting with district administrators

CATEGORY C. STANDARDS-BASED STUDENT LEARNING: INSTRUCTION
C1.

Challenging and Relevant Learning Experiences Criterion
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To what extent are all students are involved in challenging and relevant learning experiences to achieve the
academic standards, the college and career-readiness standards, and the schoolwide learner outcomes?

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are
addressed. Add any additional reflections based on the criterion.
Results of Student Observations and Examining Work: The school’s observations of student work
provide information on the degree to which all students are involved in challenging learning to assist them in
achieving the academic standards, the college- and career-readiness standards, and the schoolwide learner
outcomes. The school, particularly, has evaluated the degree of involvement in the learning of students with
diverse backgrounds and abilities and modified approaches based on findings.
Student Understanding of Performance Levels: The students know the standards/expected
performance levels for each area of study.
Differentiation of Instruction: The school’s instructional staff members differentiate instruction, including
integrating multimedia and technology, and evaluate its impact on student learning.
Culver City High School offers a wide variety of academic support is offered to help students succeed.
CCHS offers peer tutoring to students by students who are trained and qualified to tutor in a wide range of
subjects to help all student meet their academic goals. The academic mentors, CHIRON mentors, are 11th
and 12th grade students who are recommended and chosen based on GPA and behavior record to serve as
mentors (2:1 ratio) to 9th and 10th grade students in the Team 9/10 course. Chiron mentors undergo
training and commit to enrolling in the class during one period out of the day to assist their mentee(s). The
school has implemented Centaur Plus, which was designed to provide academic support to all students
within the school day on Mondays and Thursdays through a 24-minute academic tutorial opportunity for all
students in the subject of their greatest need. This is a chance for teachers to give skill-based interventions
as well as homework completion assistance. Students are required to attend this tutorial if they have a D or
F in a class. Grades are re-evaluated every six weeks, and students are not required to attend if their grade
has improved to a C or better. Students athletes are eligible to participate in the Athletics Academics, A+A.
This program targets athletes who need additional academic help and support and is held before and after
school.
Character Counts is a program that promotes academics, social/emotional learning, and character
development within the school climate. Students are acknowledged and rewarded for positive behavior that
reflects one of six pillars: Trustworthiness, Respect, Responsibility, Fairness, Caring and Citizenship.
Teachers implement a wide variety of learning strategies including Chromebook digital laptops, PowerPoint
presentations, research projects, group presentations, and research and interactive lab activities. Student
work demonstrated a wide range of career research activities involving the communication with
professionals in a variety of fields of study. These activities are tied into the standards. The new California
State Standards are being addressed through research activities involving portfolio creation, labs and
reflective documentation of what was learned about the standard, career and issue researched in their
assignment. Multiple types of learning strategies and assessment are evident in the classes. Through the
use of labs, research activities, journaling, and reflective group discussion students are able to formulate
and synthesize their understanding of new information presented in school.
Each senior participates in a Civic Action Project (CAP) which includes activities such as water filtration
systems, recycling, compost programs. CCHS also includes an AVID program for students who will be the
first generation in their family to attend college. According to the self study, the AVID program consists of
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two periods which focus on organization, discussion, college, and career readiness skills. The students in
AVID use a variety of instructional research activities. The AVID class utilizes technology such as
Chromebooks for instituting Writing, Inquiry, Collaboration and Reading strategies and investigating colleges
and careers. The AVID program starts at the 6th grade, and the district is projecting a steady growth in the
AVID program at Culver City High School in the future.
In addition, the physical education department works collaboratively to determine the needs of the students.
Students are initially assessed using a physical fitness test and then placed with a teacher to focus on areas
of improvement for that individual. Students then have the option to pick their specific assessment to
address their area of need. Periodically the teachers re-assess student progress in the class, and then
assign the students to their next growth area.
The mathematics department utilizes the Odyssey computer program to support struggling students in a
support math class. This class is offered concurrently to students struggling in Algebra 1.
Students are informed of grading policies through the teachers curriculum papers. Counselors meet with
students during the spring to go through the A-G college requirements. Additionally, the AP teachers and
former students meet with students during a scheduling fair to discuss with prospective students the course
requirements and rigor expected of them when they take the course so they can increase their chances of
success. Some departments on campus also discuss with other teachers the basic skills they would like to
pass onto 9th, 10th, and 11th grades so they are prepared for future courses.
Through the use of labs, research activities, journaling, and reflective group discussion students are able to
formulate their understanding of new information presented in school. The students in AVID use a variety of
instructional research activities to investigate learning techniques, colleges, and careers. English teachers
conduct career research, journaling, career center visits, mock job interviews, resume building, career
interest inventory surveys and self reflections to assist college and career development.
SDAIE classes are offered across curriculum to help English Language Learners. Achieve 3,000 is used for
level 1 and 2 English Learners in ELD support classes. CANVAS is used to communicate and design
curriculum on daily basis with students. Provides written and audio feedback on writing assignments.

C2.

Student Engagement Criterion

To what extent do all teachers use a variety of strategies and resources, including technology and
experiences beyond the textbook and the classroom that actively engage students, emphasize higher order
thinking skills, and help them succeed at high levels?

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are
addressed. Add any additional reflections based on the criterion.
Current Knowledge: Teachers are current in the instructional content taught and research-based
instructional methodology, including the integrated use of multimedia and technology.
Teachers as Coaches: Teachers work as coaches to facilitate learning for all students.

Examination of Student Work: Representative samples of student work demonstrate: a) structured
learning so that students organize, access and apply knowledge they already have acquired; b) that
students have the tools to gather and create knowledge and have opportunities to use these tools to
research, inquire, gather, discover, and invent knowledge on their own and communicate this.
26
ACS WASC/CDE FOL, 2015 Edition
GDocs

ACS WASC/CDE Visiting Committee Report

Representative samples of student work demonstrate that students are able to think, reason, and problem
solve in group and individual activities, project, discussions, and debates and inquiries related to
investigation.
Representative samples of student work demonstrate that students use technology to assist them in
achieving the academic standards and the schoolwide learner outcomes.
Representative samples of student work demonstrate student use of materials and resources beyond the
textbook, such as use and availability of library/multimedia resources and services; availability of and
opportunities to access data-based, original source documents and computer information networks; and
experiences, activities and resources which link students to the real world.

Real World Experiences: All students have access to career awareness, exploration, and preparation that
may include such activities as job shadowing, internships, apprenticeship programs, regional occupational
programs, on-the-job training programs, community projects, and other real world experiences and
applications.
According to the self study, all of the teachers hired at Culver City High school are 100% NCLB and CLAD
compliant. Science teachers have been trained through UCLA with NGSS teaching strategies. Social
studies teachers have been trained through the UCLA History Project to develop writing and rubrics through
multiple visits. Science teachers have been able to attend inservices at the Long Beach Convention Center
for training provided by the California Department of Education. English has been able to have multiple
pullout days to study essential standards and assessments. Administration has attended trainings provided
by the Los Angeles County Office of Education for EL trainings and Achieve 3000, which is an EL-based
reading lexile improvement program. BTSA is provided for new teachers who have on-site support providers
who conduct observations throughout the semester to assist with teaching strategies and improvement.
BTSA teachers also attend trainings at the Culver City District Office throughout the year.
Under the direction of the district, all schools, including Culver City High School, are using Google Drive as
an instructional and communication tool. Students in the fifth grade are given Google email addresses to
use for communication processes. CCHS students and teachers use Google Drive for writing and other
assignments. CCUSD considers itself a Google district.
Math teachers have been trained to use standard based grading called Math Leadership Core (MLC)
through Loyola Marymount University. The program was three years in length and consisted of two to three
trainings per semester the first year followed by weekly two to three hour weekly trainings the second year.
The coaches trained in the LMU program train fellow teachers in the standards based grading process.
Other departments are able to attend a variety of trainings for the professional development throughout the
country. Some of these trainings have included The National Council Teaching Mathematics (NCTM) in
Boston, CMC Mathematics Council in Palm Springs, and new and veteran teacher training in Texas called
Capturing Children’s Hearts.
According to the self study teachers use professional development opportunities to learn new teaching
methods and learn new ways to motivate students, including individual conference attendance as well as
district-sponsored staff-wide professional development days. Also, four math teachers through the Loyola
Marymount University act as coaches to assist with lesson development and observations. Teachers are
also able to collaborate with one another during PLC meetings on Wednesdays periodically through the
month.
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Teachers implement a wide variety of learning strategies including Chromebook digital laptops, PowerPoint
presentations, research projects, group presentations and research and interactive lab activities. Student
work demonstrated a wide range of career research activities involving the communication with
professionals in a variety of fields of study. These communications are tied into the new California State
Standards through research activities involving portfolio creation, labs and reflective documentation of what
was learned about the standard, career and issue researched in their assignment. Multiple types of learning
strategies and assessment are evident in the classes. Through the use of labs, research activities,
journaling, and reflective group discussion students are able to formulate their understanding of new
information presented in school.
The Culver City High School career center provides services to students in grades 9-12. The 9th graders
meet with the career center counselor to develop a four year plan for their high school career. In 10th grade
the students meet with the career center counselor to develop an interest inventory then re-visit the career
center to go over assessment results from their career survey to see potential job opportunities that match
their interests. In 11th grade the students each make a 30 minute appointment with the career counselor for
college and career planning. Individual appointments are also available with counselors for students to
review their career and college options. The career center holds career fairs with over 115 colleges in
addition to 30 individual college visits to the campus. The career center posts visits, guest speakers, and
scholarship information to instagram and other social media to inform students. In addition the career center
has internships which last six weeks and are conducted through Culver City and Culver City Unified School
District. The career center also facilitates job shadowing with professionals in the community that students
are interested in pursuing as careers in the future.

CATEGORY C: STANDARDS-BASED STUDENT LEARNING: INSTRUCTION
Areas of strength for Standards-Based Student Learning: Instruction (if any):
●

CCHS offers a challenging educational experience that prepares well-rounded students for life
beyond the classroom, and a diversity of experience to accommodate the various interests and
complex scheduling needs of the student population, offering individualized plans for each student.
● Teachers use technology in class with Chromebooks, technology center, PowerPoint, Google docs,
and ELMO digital projectors.
● Schoolwide use of technology through the use of CCHS website to deliver lessons, webquests, and
research activities.
● Teachers develop a wide variety of challenging curricular program for each subject.
● Broad offering of curricular and extracurricular programs to meet individual student needs and
interests.
● Remediation courses during summer and school year are offered for credit recovery to ensure
meeting graduation rates.
● Continuation campus which offers remediation during the day to Culver City High School students
who can still attend the main campus when working on remediation classes.
● Accelerated course offerings during the summer in several courses.
● Increased student enrollment in college prep (A - G) classes.
● Instructional Rounds.
● AVID
Key issues for Standards-Based Student Learning: Instruction (if any):
● Goal to encourage better communication and collaboration within and between disciplines, including
encouraging teachers to observe and discuss with each other so as to diversify instructional
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●
●
●
●
●

strategies
Goal to increase technology equipment for students.
Goal to have more staff development opportunities surrounding technology usage.
Goal to have an improvement of access to stable internet.
School has not evaluated the degree of involvement in the learning of students with diverse
backgrounds and abilities and modified approaches based on findings.
Continue to Increase number of semester-long elective courses.

Important evidence from the self-study and the visit that supports these strengths and key issues
include the following:
●
●
●
●
●
●

Self study
Classroom observations
Student work in portfolios and visible around class.
Interviews with stakeholders: students, teachers, administration, parents, district personnel
School website - teacher pages
Lesson plans from counselors grade level presentations
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CATEGORY D. STANDARDS-BASED STUDENT LEARNING: ASSESSMENT AND
ACCOUNTABILITY
D1.

Using Assessment to Analyze Monitoring and Report Student Progress Criterion

To what extent does the school use a professionally acceptable assessment process to collect,
disaggregate, analyze, and report student performance data to the school staff, students, parents, and other
stakeholders?

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are
addressed. Add any additional reflections based on the criterion.
Professionally Acceptable Assessment Process: The school staff uses effective assessment processes
to collect, disaggregate, analyze and report student performance data to all stakeholders.
According to the self study report 2014/15 school year, CCHS adopted PLC learning communities in all
disciplines across campus where common assessments are created. The school uses guiding questions to
assist with PLC focus. The following questions are used:
1.
2.
3.
4.

What do we want students to know?
How will we know when they know it?
What do we do when they don’t?
What do we do when they don’t?

The school offers time during PLC on Wednesday to collaborate with colleagues and to disseminate
information to fellow staff members through the department chair. Teachers are able to individually assess
students in their own class and modify assessments as needed to address their areas of weakness specific
to their students. In addition according to the self study Data given to school board, site council through
accountability and achievement reports PTSA events, student orientations, staff meetings and department
meetings.

Monitoring and Reporting Student Progress: There are effective processes to keep district, board,
parents, and the business and industry community informed about student progress toward achieving the
academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes.
Parent/Community and Student Achievement: The school ensures that the parents and school
community understand student achievement of the academic standards/schoolwide learner outcomes
through the curricular/co‑curricular program.
Monitoring of Student Growth: The school has an effective system to monitor all students’ progress
toward meeting the academic standards, the college- and career-readiness standards, and the schoolwide
learner outcomes.
CCHS uses Aeries.net, School profile, school administration reports to the superintendent and school board
meetings showcasing performance assessment data results. Teachers report grades through progress
reports, quarter and semester grades, and through the use of Aeries parent and student portal to view
progress in class. The school is also beginning to use CANVAS to assist in presentation of teacher material
and grades.
CCHS uses parent portal, mailing a three week D/F list to parents and quarterly ELAC meetings to discuss
student data and performance. The teachers provide curriculum papers outlining the requirements and
expectations for their courses in alignment with academic standards. Also, teachers provide the curriculum
paper to administration for review before the year begins.
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The math department uses learning logs to keep track of test results and needed improvement. Teachers
are available for meeting students outside of class time. Administration and counselors monitor student
progress towards graduation, UC/CSU A-G requirements on an on-going basis.

D2.

Using Assessment to Monitor and Modify Learning in the Classroom Criterion

To what extent do teachers employ a variety of appropriate formative and summative assessment strategies
to evaluate student learning?
To what extent do students and teachers use these finding to modify the learning/teaching practices to
improve student learning?

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are
addressed. Add any additional reflections based on the criterion.
Appropriate Assessment Strategies: Teachers use appropriate formative and summative strategies to
measure student progress toward acquiring a specific body of knowledge or skills such as essays, portfolios,
individual or group projects, tests, etc.
Demonstration of Student Achievement: A range of examples of student work and other assessments
demonstrate student achievement of the academic standards and the schoolwide learner outcomes,
including those with special needs.
Curriculum-Embedded Assessments: The school regularly examines standards-based curriculum
embedded assessments in English language and math, including performance examination of students
whose primary language is not English, and uses that information to modify the teaching/learning process.
Student Feedback: Student feedback is an important part of monitoring student progress over time based
on the academic standards, the college- and career-readiness standards, and the schoolwide learner
outcomes. Interviews and dialogue with representative students inform the degree to which learning
experiences are relevant in preparing students for college, career, and life.
Modification of the Teaching/Learning Process: Assessment data is collected, analyzed, and used as
the basis to make decisions and changes in the curricular and instructional approaches to ensure students
are prepared for success in college, career, and life.
CCHS has some benchmark assessments within departments. The English department utilizes portfolios
(as seen in classrooms) and common assessments. Checking for understanding is evident in many classes
as the teachers work towards implementing common core teaching strategies to modify curriculum and
establish improved best practices. Group activities, individual projects, technology use, ELMO presentation
use, storyboards, essays, and reflective journaling are evident throughout all courses. Students are
challenged to use a variety of multimodal learning techniques to assess and improve their understanding of
course content.
The math department uses learning logs to keep track of test results and needed improvement. Math
teachers consistently modify their assessments based on student need and evaluate their exams to meet
areas of weakness and enhance student learning. Teachers in other courses also use common and
formative assessments to drive instruction as they are able to independently modify their curriculum and
teaching style based on student need and assessment scores. Teachers are available for meeting students
outside of class time. Teachers utilize Achieve 3000 lexile improvement (reading comprehension) program
to assist with EL student progression with English acquisition.
The Culver City High School career center provides services to students in grades 9-12. The 9th graders
meet with the career center to develop a four year plan for their high school career. In 10th grade the
students meet with the career center to develop an interest inventory then re-visit the career center to go
over assessment results from their career survey to see potential job opportunities. In 11th grade the
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students each make a 30 minute appointment with the career counselor for college and career planning.
Individual appointments are also available with counselors for students to review their career and college
options. The career center holds career fairs with over 115 colleges in addition to 30 individual college visits
to the campus. The career center posts visits, guest speakers and scholarship information to instagram and
other social media to inform students. The career center also modifies who they invite as guest speakers or
find job shadows with based on the needs of the students. Career center counselors and techs are also
striving to ensure all seniors who apply for scholarships receive one during the 2016 school year. In addition
the career center has internships which last six weeks and are conducted through Culver City and Culver
City Unified School District. The career center also facilitates job shadowing with professionals in the
community that students are interested in pursuing as careers in the future.

D3.

Using Assessment to Monitor and Modify the Program Schoolwide Criterion

To what extent does the school with the support of the district and community have an assessment and
monitoring system to determine student progress toward achievement of the academic standards, the
college- and career-readiness standards, and the schoolwide learner outcomes?

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are
addressed. Add any additional reflections based on the criterion.
Assessment and Monitoring Process: The following stakeholders are involved in the assessment and
monitoring process of student progress: district, board, staff, students, and parents.
Schoolwide Modifications Based on Assessment Results: The school uses assessment results to
make changes in the school program, professional development activities, and resource allocations
demonstrating a results-driven continuous process.
Counselors monitor students at five, ten, fifteen and twenty week grading periods to identify academically at
risk students. Behavior and attendance are also monitored throughout the year. Student attendance review
boards counsel students with attendance problems. Parents have access to the Aeries parent portal which
allows them to monitor student progress throughout the year. Students also have Aeries grade portal
access and time during Centaur Plus time on Monday and Thursday to garner assistance from their class
teachers.
The teachers are able to use assessments to drive their instruction based on the needs in their classroom.
Professional development opportunities are available as requested and assist teachers in the development
of curriculum and instruction. Teachers continue to have instruction in the development of NGSS and
california standards based learning. PLC time throughout the month also provide opportunities to assess
growth of students in their specific courses. Teachers feel the ability to modify their individual assessments
to drive growth is highly effective as they can rapidly modify instructional practices to drive student learning.

CATEGORY D: STANDARDS-BASED
ACCOUNTABILITY

STUDENT

LEARNING:

ASSESSMENT

AND

Areas of strength for Standards-Based Student Learning: Assessment and Accountability (if any):
●
●
●
●
●
●

Use of technology (Aeries) to give immediate access to student achievement for parents and
students
D/F information every three weeks
Team 9/10
Learning logs in math
Availability of teachers outside of class time for tutoring and additional support
Multi-lingual parent portal
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●
●
●
●
●
●

Summer bridge program
ELD/CELDT study skills summer course
Collaboration time on Wednesdays
Master schedule built around student need based on academic performance
SARB counseling
Counselor monitoring of at risk students

Key issues for Standards-Based Student Learning: Assessment and Accountability (if any):
●
●

●
●
●

Need more training for use of assessment protocols
Provide more administrative feedback regarding the use of common assessments to assist teachers
in evaluating their development of lessons, rubrics, and evaluative tools to assist in student learning
as indicated by testing in the class
Provide additional parent involvement and communication about the difference between grading
policy and common core implementation
Provide performance data to all committees/stakeholders
Continue to move towards common formative assessments within departments and the analysis of
the common formative assessments in order to drive instruction

Important evidence about student learning from the self-study and the visit that supports these
strengths and key issues include the following:
●
●
●
●
●

Self-study narrative
Observations of students/teachers/classes.
Interviews with parents, students, teachers, administration
Observations of student work
Meeting with district administration

CATEGORY E. SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL
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AND ACADEMIC GROWTH
E1.

Parent and Community Engagement Criterion

To what extent does the school leadership employ a wide range of strategies to encourage family, business,
industry, and community involvement, especially with the learning/teaching process?

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are
addressed. Add any additional reflections based on the criterion.
Regular Parent Involvement: The school implements strategies and processes for the regular involvement
of family, business, and the community, including being active partners in the learning/teaching process for
all programs. The school involves parents of non-English speaking, special needs, and online students.
Use of Community Resources: The school uses business, industry, and community resources to support
students, such as professional services, business partnerships, guest speakers, job fairs, field trips to local
employers, and evaluation of student projects and classroom presentations.
CCHS incorporates a wide variety of communication strategies to inform parents and the community so that
all stakeholders are encouraged to become more involved. These strategies include the CCHS website,
CCUSD website, principal newletters, Aeries.net online portal, ‘robo call’ (automatic dialer), Culber Currents
Newspaper, PTSA emails, course sylabi, grade reports mailed home, semester report cards. There are also
parent events such as the monthly counseling meeting, Coffee and Chat with the principal, CELD
information and awards nights, community scholarship night, back to school night, open house, parent
engagement night, AVID parent night, AVPA parent information night, financial aid night, grade level college
nights. In order to further involve parents and the community, CCHS hosts meetings with the Culver City
Education Foundation, PTSA meetings, School Site Council, Booster Club, and ELAC Committee.
Lunch and Learns are promoted throughout the campus. These meetings provide the opportunity for
students to listen, observe and interact with career professionals from a variety of industries and professions
during lunch time inside of the College and Career Center (CCC). The CCC also facilitates job-shadow
programs for the students where the students shadow a professional for a day. The CCHS Career
Counselor coordinates student internships which are offered and provided locally in the area.
According to the Self Study, CCHS works to include all students in programs. Students enrolled in the
Special Education program work closely with the workability teacher who assists with job placement in the
area. CCHS requires students to complete service-learning hours in order to graduate, encouraging and
building relationships in the community.
The Self Study states that this is the second year of the non-profit fair held on campus which allows students
to find organizations with various causes where students are able to get involved within their community and
complete service learning hours as well.

E2.

School Environment Criterion

To what extent is the school a safe, clean, and orderly place that nurtures learning?
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To what extent is the culture of the school characterized by trust, professionalism, high expectations for all
students, and a focus on continuous school improvement?

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are
addressed. Add any additional reflections based on the criterion.
Safe, Clean, and Orderly Environment: The school has existing policies and regulations and uses its
resources to ensure a safe, clean, and orderly place that nurtures learning, including internet safety.
High Expectations/Concern for Students: The school demonstrates caring, concern, and high
expectations for students in an environment that honors individual differences and is conducive to learning.
Atmosphere of Trust, Respect, and Professionalism: The school has an atmosphere of trust, respect,
and professionalism. Parents indicated that they feel safe on the campus and that their students also feel
safe. Students also indicated they feel safe on campus.
CCHS maintains a clean and orderly environment with custodial staff that regularly cleans the campus
facilities. Students nominated one of the custodians as Classified Employee of the Year two years in a row,
and as a 16-year employee on this campus, he was very touched.
There are numerous
compost/trash/recycling bins around the campus to support the school-wide campaign GREEN 5 with the
focus to reduce campus litter.
All teachers have emergency supplies and evacuation maps in easily accessible parts of their classrooms.
Culver City HIgh School provides multiple support systems for student success. Support is available for all
students at CCHS in the areas of academics, college admission assistance, vocational opportunities,
attendance, discipline, mental and physical well being, and more. Counseling services are accessible to all
CCHS students through self-referral, peers, teachers, parents, counselors, and leadership staff.
Students have access to all forms of counseling services outside of PPS and college and career, such as
mental health care, and drug and alcohol counseling. Students have availed themselves of the counseling
services by self-identifying, and some have been referred by staff. Students have the option to attend
counseling sessions as an individual or in a group setting.
CCHS has five guidance counselors with areas of specialties as well as two intervention counselors, one
college and one career counselor to support students’ progress and provide a direct connection for students
for students between academics and students services. All CCHS students are given access to dozens of
school and community activities and opportunities designed to promote personal growth, school unity, and
student achievement. There are a number of community groups which offer a wide range of services and
support groups that are made available to all CCHS students.
CCHS students in need have access to the Culver Closet, which is a space on campus where students have
access to clothing and toiletries at no cost to them. The backpack program is available for students whose
families are in need of food. Students take home a backpack filled with dry goods over the weekend and
return the backpack empty on Monday.
The diversity of the school population and demographics of the surrounding community create a supportive
inclusive learning environment. An extensive ‘club’ program on campus fosters individual interests.
Additionally, on campus resources including counselors, Intervention counselors, school psychologist, and a
nurse further promote a school climate for effective learning.
There are four full-time security officers, a director of security and a student support/probation officer. To
further support security efforts on the campus, security cameras have been installed throughout the campus
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and are monitored on a regular basis. A number of security personnel also serve as athletic coaches on the
campus creating an environment which several staff members described as community policing where the
security personnel are viewed as an embedded part of the school culture as opposed to disciplinarians.

E3.

Personal and Academic Support Criterion

To what extent do all students receive appropriate academic support and intervention to help ensure school,
college, and career success.
To what extent do students with special talents and/or needs access to a system of personal support
services, activities, and opportunities at the school?
To what extent are these enhanced by business, industry, and the community?

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are
addressed. Add any additional reflections based on the criterion.
Adequate Personalized Support: The school has available adequate services, including referral services,
to support students in such areas as health, career, and personal counseling, and academic assistance,
including an individualized learning plan.
Direct Connections: The school demonstrates direct connections between academic standards and
schoolwide learner outcomes and the allocation of resources to student support services, such as
counseling/advisory services, articulation services, and psychological and health services, or referral
services.
Support and Intervention Strategies Used for Student Growth/Development: Strategies are used by
the school leadership and staff to develop and implement personalized approaches to learning and
alternative instructional options which allow access to and progress in the rigorous standards-based
curriculum. Examples of strategies include: level of teacher involvement with all students, a curriculum that
promotes inclusion, processes for regular review of student and schoolwide profiles, and processes and
procedures for interventions that address retention and redirection.
Support Services and Learning: The school leadership and staff ensure that the support services and
related activities have a direct relationship to student involvement in learning, e.g., within and outside the
classroom, for all students, including the EL, GATE, special education, and other programs.
Equitable Support to Enable All Students Access to a Rigorous Curriculum: Through the use of
equitable support all students have access to a challenging, relevant, and coherent curriculum. Schools
regularly examine the demographics and distribution of students throughout the class offerings (e.g., master
class schedule and class enrollments) and the availability of additional support such as extra class time,
tutoring, or types of alternative schedules available for repeat or accelerated classes (e.g., summer, class
periods beyond the traditional school day).
Co-Curricular Activities: School leadership and staff link curricular and co-curricular activities to the
academic standards, the college- and career-readiness standards, and schoolwide learner outcomes.
Student Involvement in Curricular/Co-Curricular Activities: The school has an effective process for
regularly evaluating the level of student involvement in curricular/co-curricular activities and student use of
support services along with an effective process for regularly evaluating the level of student involvement in
curricular/co-curricular activities and student use of support services.
Students have access to all forms of counseling services outside of PPS and college and career, such as
mental health care, and drug and alcohol counseling. Students use the counseling services through
self-identification. Some have been referred by staff. Students have the option to attend counseling
sessions as an individual or in a group setting.
CCHS has five guidance counselors with areas of specialties as well as two intervention counselors, one
college and one career counselor to support students’ progress and provide a direct connection for students
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for students between academics and students services. All CCHS students are given access to dozens of
school and community activities and opportunities designed to promote personal growth, school unity, and
student achievement. There are a number of community groups which offer a wide range of services and
support groups that are made available to all CCHS students. Based on interviews with all stakeholders, the
‘open door’ policy of the administration, and their regular ‘Coffee and Chat’ open informational forums
provide opportunities for regular informal discourse.
CCHS utilizes both SART and SARB programs for student accountability. Health education is a course
offering. The Sandy Siegal Health Center (located on campus) provides individual and group counseling
from trained interns in Master’s programs from various institutions of higher education. The College and
Career Center supports students through individual college visits to CCHS as well as an on-campus college
fair.
The growth of Culver City High School’s Centaur Plus program, which was implemented to target D/F
students at each five-week grading periods allows for a 24-minute period twice each week where at-risk
students are assigned to classrooms, has grown. Additionally, high performing students are encouraged to
serve as mentors during this prescribed time. Many students on campus utilize the opportunities provided
by the Centaur Plus model. Teachers have stated that this is a work in progress as they learn what works
for CCHS students.
CCHS engages programs that are tailored to the needs of a diverse population of students. These include
Individualized Education Plans and 504 plans, as well as Transition plans for Special Needs students.
Credit Recovery, Adult School and online i-Academy are available to students as needed.
All special education students have formal Individualized Education Plans (IEPs). Transition plans are
developed in accordance with the law with special education students before graduating. All 504 plans are
updated annually.
CCHS is a school with a small population of EL students. All English Learners are assigned to one
counselor who monitors their academic progress and provides them counseling throughout the year. ELs
are supported in core content curriculum through SDAIE classes in addition to Co-Lab classes. Language
acquisition for Level 1 and 2 English Learners is facilitated in ELD classes.
Peer Tutoring is available for all students before/after school, in addition to the Centaur Plus program where
students with either a D or an F receive academic support.
A Link Crew program works with incoming ninth grade students to help them adjust to high school. Over 70
clubs provide opportunities for students at all grade levels to connect with the school. If a student or group
of students want to start a club that does not exist on campus, they only need to find a faculty advisor.
Culver City High School students have unlimited access to all classes. The CCHS Master schedule and
course catalogue provide diverse rigorous course offerings including CTE, visual and performing arts
courses within traditional school day. In partnership with CCHS faculty and professional arts community the
AVPA program holds a variety of classes in visual and performing arts as after school offerings.

CATEGORY E: SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL AND
ACADEMIC GROWTH
Areas of strength for School Culture and Support for Student Personal and Academic Growth (if
any):
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●
●
●
●
●
●
●

Diversity among students and staff is highly valued
There is a strong relationship among students, staff, parents, and community
The Link Crew Program is designed to help with the transition from middle to high school
CCHS students are required to complete service-learning hours in order to graduate, encouraging
relationships in the community
Over 70 clubs are available to provide an opportunity for all students to become involved in and
make connections with the school
Support for the wellness of students - mental and physical
Multiple tutoring support for all students especially Centaur Plus

Key issues for School Culture and Support for Student Personal and Academic Growth (if any):
●
●
●

Offer a wider variety of electives to meet the needs of students
Increased need for additional Technical Support
Increased need for increased campuswide band-width

Important evidence about student learning from the self-study and the visit that supports these
strengths and key issues include the following:
●
●
●
●
●
●
●

Student Survey
Parent Survey
Focus Group Meetings
Meetings with parents, students, staff
Meeting with site administration
Meeting with district administration
Observations
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Part B: Schoolwide Strengths and Critical Areas for Follow-up
Synthesize schoolwide areas of strengths and list numerically. Be sure that these can be
documented by other sections of the report.
Schoolwide Areas of Strength (list numerically)
1.
2.
3.
4.

There is a strong and supportive relationship among students, staff, parents, and community.
Over 70 clubs are available to provide an opportunity for all students to become involved in and
make connections with the school.
Staff is provided monthly professional development and PLC time on Wednesdays after school.
Multiple tutoring support for all students, especially Centaur Plus.

Synthesize schoolwide critical areas for follow-up and list numerically. Be sure that these can be
documented by other sections of the report.
● Ensure that all Critical Areas have a “who,” “what,” and a “why” in relation to the impact
on student learning
● Confirm areas already identified by the school in the action plan sections
● Confirm areas to be strengthened within the already identified areas
● Identify any additional areas to be added to the action plan that have been identified by the
visiting committee. This includes areas related to student achievement and other profile
data, the school program and operation, and the action plan.
Schoolwide Critical Areas for Follow-Up
(list numerically; Include who, what, why, and the impact on student learning)
The Visiting Committee concurs with the school’s identified areas that are outlined in the schoolwide action
plan. These are summarized below:
1.
2.
3.

4.

Every student will progress academically through each grade level ensuring college and career
readiness by the end of 12th grade.
All students will be enrolled in all required areas of study to prepare them for college and
career.
Staff, administration, and counselors will ensure every student is connected to the school
through academics, athletics, activities, and/or the arts with a focus on having a relationship
with a caring adult.
Through PLC collaboration, all staff will share best instructional practices and programs and
implement effective 21st century classroom instruction aligned to the new California State
Standards.

In addition, the Visiting Committee has identified areas that need to be strengthened:
(Note: Show the relationship to what the school has already identified, if possible.)
1.

2.
3.

Staff and administration will provide additional clarity for parents and students regarding the
distinction between grading policy and common core curriculum in math to ensure there is
consistency within the math department with respect to grading and assessment.
Continue to transition and align all curriculum to the new CA state standards and college and
career readiness standards.
Departments need to continue moving forward implementing units of study and performance
tasks as well as increasing DOK levels and integrating technology in order to prepare students
for CAASPP.
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Chapter V: Ongoing School Improvement (1–2 pages)
● Include a brief summary of the schoolwide action plan
The schoolwide action plan includes four goals. These goals are also present in the School Plan for Student
Achievement and the LCAP. The areas of focus include student academic progress through each grade
level to ensure college and career readiness by the end of the twelfth grade, students will be enrolled in all
required areas of study, student connection to school, and the use of PLC collaboration to share best
instructional practices and programs that reflect 21st century classroom instruction and are aligned to the
new California State Standards. These goals reflect the analysis of relevant data.

● Comments on the following school improvement issues:
●
Adequacy of the schoolwide action plan in addressing the identified critical areas for
follow-up
The school’s action plan focuses on three major concerns. These areas of concern include successful
student progress through all four grade levels with preparation for college and career, enrollment of all
students in appropriate programs of study, connection of students to school through clubs, athletics, and the
arts, and the use of PLC collaboration to share best practices and plan implementation of 21st century
instructional methodologies. These concerns reflect the critical areas of need identified by the school
through the self study process.
● Do the action plan sections address the critical areas for follow-up?
The action plans reflect critical areas for follow-up. One of the needs identified by the school was the need
to find ways to connect students to school. The school is focusing on ensuring students are connected to
school, are enrolled in appropriate programs of study, and that there are a variety instructional strategies
and methodologies available to support student success.
● Will the action plan steps enhance student learning?
All of the action plans focus on student learning and student success. Ensuring students have access to an
appropriate program of study that includes all required courses allows them to progress academically
through each grade level supports student success. Providing teachers the opportunities to share best
practices, fully implement the new California State Standards and 21st century instructional strategies offer
the best possible education to the students at Culver City High School
●

Is the action plan a “user-friendly” schoolwide action plan that has integrated all
major school initiatives (e.g., II/USP, technology plan, staff development plan)?


The action plans are detailed and thorough. All the related ESLRs are identified. Professional development
topics that are related to the action plans are included. Methods for assessing the progress of the action
plans are clear, and the steps are broken down by year. Responsible parties are clearly identified.

● Is the action plan feasible within existing resources?
The action plan is feasible within existing resources. There is adequate professional development time and
PLC time available to staff to accomplish the action plan goals. The school administration has the support
of the district administration in providing time for the school staff to accomplish the action plans. In addition,
opportunities exist for staff to attend out-of-district conferences and trainings.
● Is there sufficient commitment to the action plan, schoolwide and systemwide?
The Visiting Committee believes all stakeholders at Culver City High School are committed to the
implementation and accomplishment of the schoolwide action plan and ongoing school improvement. It is
apparent there is support from the Board of Trustees and the district administration.
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●
Existing factors that will support school improvement
The Visiting Committee believe a dedicated staff and administration believe in ongoing school improvement.
The desire to improve student achievement is strong at Culver City High School. Teachers spend many
additional hours at the school offering tutoring and assistance to students who come for the help. The school
is committed to ensuring students are successful in all courses required to meet college and career
readiness.
●
Impediments to improvement that the school will need to overcome
The school needs to continue to work on the gathering, disaggragating, and analysis of data. At this time,
data sources are limited due to the limited number of common summative and formative assessments within
departments. The use of additional sources of data will enhance the school improvement process and
accomplishment of the school’s action plans.
●

Soundness of the follow-up process that the school intends to use for monitoring the
accomplishment of the schoolwide action plan.

The Visiting Committee believes there is a sound process for monitoring the accomplishment of the
schoolwide action plan. In an interview with the principal, she shared that work on the action plans will begin
immediately and involve the entire CCHS staff. The Leadership Team and the WASC Team will work with
departments to assist with a variety of school-related issues, including monitoring the action plans.
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