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I: Introduction and Basic Student/Community Profile Data
Include the following:
• A brief general description of the school, the schoolwide student goals, the student
demographics, and the faculty/staff demographics
• A summary of the disaggregated and interpreted student achievement data since the last
full self-study, and how it may have impacted the entire school and designated subgroups
of students
• The status of the school with respect to governing authority expectations, e.g., program
improvement school, year three; Academic Performance Index (API); audit and resulting
corrective action plan integrated into the single school plan.
! Note: Utilize the current student/community profile and summary that has been updated
annually since the last full visit and other annual progress reports.

School Description
Edward R. Roybal is a comprehensive high school (grades 9-12) located in downtown
Los Angeles. Roybal is a school wide Title I school with a predominately Hispanic/Latino
population. Due to its proximity to the Pico Union and Echo Park neighborhoods, it has
a large population of English Learners and recent immigrants.

Roybal is structured upon a small learning community (SLC) model, one of the principal
school models embraced by LAUSD. Roybal and its four academies adopted the SLC
structure to provide a more personalized learning environment to better meet the needs
of its students.
The current SLC’s are briefly described below:
o Business and Finance Academy (BFA): BFA infuses its curriculum with both
business and financial themes and provides real world connections to the Los
Angeles business community.
o Computer Science Academy (CSA): CSA is focused on creating a technologically
skilled student body poised to become leaders in the global information age.
o

Academy for Educational Empowerment (AEE): The mission of AEE is to prepare
our students for college. Our students complete a course of study and extracurricular
activities that will prepare them to be accepted into a four-year post-secondary
school.

o International School of Languages (ISOL): ISOL’s mission is to prepare students to
be successful leaders and communicators in a multilingual and multicultural global
community by emphasizing the study of world languages and culture.
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School-wide Student Goals
Roybal’s student goals are driven by two guiding documents: the WASC Self-Study and
the Single Plan for Student Achievement.
From the WASC Self-Study, Roybal crafted the following Expected School-Wide
Learning Results (ESLRs):

ESLR 1: Skillful and critical readers who:
o Identify, analyze, and make reasoned judgments about the underlying
assumptions, claims, and/or literary merit of a variety of texts, opinions and multimedia messages across the curriculum.
o Produce a variety of work that reflects comprehension, evaluation, and synthesis
of the ideas in assigned and self-selected texts.
o Compare and contrast concepts and ideas from texts belonging to different
disciplines.
o Draw upon a sophisticated and wide-ranging vocabulary and use context to
comprehend meaning.
ESLR 2: Effective communicators who:
o Listen, speak, read and write with an understanding of audience and purpose.
o Engage in writing as a process to produce a variety of coherent narrative and
expository texts that reflect correct form and meaningful content.
o Share well crafted written work in a variety of formats and forums.
o Utilize literacy in creative and original ways to reach personal goals and contribute
to our local and global communities.
ESLR 3: Complex and creative thinkers who:
o Apply logic and reasoning to develop arguments and solutions that are coherent,
effective, and original.
o Interpret and analyze information from various sources to thoroughly comprehend
a topic and give it meaning.
o Use critical mathematical and symbolic thinking in new situations, including
authentic, practical and real world problems.
ESLR 4: Collaborative learners who:
o Utilize consensus building, teamwork, and effective protocols to solve complex
challenges.
o Develop civic responsibility through a lifelong commitment to service learning and
community involvement.
o Celebrate differences of their co-workers and learn to empathize with people from
diverse backgrounds in order to foster tolerance for all.
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Single Plan for Student Achievement Goals (SPSA)
The SPSA is the source document outlining the school’s goals, budget allocation, and
action plan. The plan is under the auspices of the School Site Council that oversees its
development – through various stakeholder meetings – and adoption. Below are the
goals for the 2014 – 2016 SPSA.

Academic Domain – 100% Graduation
o Increase graduation rate from 71% in 2012-2013 to 77% or better in 2015-2016
school year.
Academic Domain – English Language Arts
o The number of proficient and advanced students taking the CAHSEE for census
will increase from 40% to 47% by Spring 2016.
Academic Domain – Math
o 4 –percentage point increase in the overall number of students scoring “Proficient”
on the CAHSEE will increase from 48.1% to 52.1% or better in the 2015-2016
school year with an accelerated goal for EL students to increase from 12.5% to
20% by the 2015-2016 school year.
Academic Domain – English Language Programs
o Reduce the percentage of LTELs in the EL population by 10 points, from 76% in
2012-2013 school year to 66% by the 2015-2016 school year.
Culture and Climate Domain
o The percent of parents answering the school experience survey was statistically
insignificant this will increase from 0% currently to 12% by the 2015-2016 school
year.
Social/Emotional Domain
o Percent of students attending 96% or more of the time will increase from 62% in
2012-2013 to 68% in the 2016-2017 school year.
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Student Demographics
Overall Demographics 2013-2014

	
  
	
  
Demographics by Grade Level

Faculty/Staff Demographics
Certificated Demographics

	
  
	
  
Classified Demographics
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Disaggregated Student Achievement Data
Due to the conversion from the California State Standards to the Common Core State
Standards (CCSS), there is a lack of traditional achievement data. The California
Standards Test and Los Angeles Unified School District Periodic Assessments were
suspended for the 2013-2014 school year. Roybal did participate in the Smarter
Balanced Assessment Consortium pilot/benchmark test for 2013-2014, but the scores
were not reported. Roybal is also participating in LAUSD’s new Interim Assessments,
which are aligned to the CCSS. At this time the data is not being formally collected.

Graduation Rate
Roybal has steadily increased the graduation rate of students. Last year has seen the
biggest gain in the graduation rate.

Name
Roybal LC

Prelim 1314 Cohort
376

Prelim 1314 Grads

Graduation Rate
Prelim 13Prelim 1214 Grad
13 Cohort
Rate

275

72.6

426

Prelim 1213 Grads
236

Prelim 1213 Grad
Rate

Diff Prelim
12-13 and
13-14

55

California Standards Test/CAHSEE 2013
Roybal continued to see overall improvement due to the instructional focus of the
school. The ELA scores jumped significantly as the teaching force stabilized and the
students received more targeted instruction within the core classes and through
intervention. Student achievement in mathematics has remained stagnant, though, and
has become the major area of focus for instructional support. This past year, the
mathematics department has received time to work collaboratively towards adopting the
Common Core State Standards and has constructed common pacing plans, and
designed rudimentary UbD units. The department as a whole has chosen to focus on
Common Core Practice Standards #3 (Construct viable arguments and critique the
reasoning of others) and #4, (Model with mathematics) as they continue to refine and
expand the pacing plans and UbD units in separate workgroups for Algebra1,
Geometry, and Algebra 2. To provide the necessary time for this process, the school
has structured its master schedule so that almost all our math teachers have a common
planning period. This allows the teachers to meet in their workgroups at least once a
week to work on curricular and instructional improvement.
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Overall Results

	
  

Disaggregated
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California High School Exit Exam
Roybal made steady gains in the CAHSEE passage rate over the last five years, but
there was an anomalous drop during the 2013-2014 school year. Upon further analysis
of the data it was noted that there was a large increase in the number of Special
Education students coded as taking the CAPA. For each of the previous years, there
were 4 – 6 students with a score of 0. For 2013-2014 there were 14 students with a
score of 0. This larger number of 0 scores, coupled with a smaller tested population,
caused a major drop in the passage rate.

When only students who took the test are factored, we get the following results.
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Advanced Placement
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Post High School Plans

College Commitment Class of 2014
College
Commitment
Boston College
CSICC
CSU Channnel
Islands
CSU East Bay
CSU Poly Pomona
CSUDH
CSUDH
CSULA
CSUMB
CSUN
CSUPP
CSUSF
LATT
Macalester
College

#
Students
1
1
1
1
1
2
1
21
2
39
4
1
1
1

College
Commitment
Mills
PCC

#
Students
1
1

Pitzer
SCRIPPS
SDM
SFSU
SMC
UC Merced
UCD
UCI
UCLA
UCM
UCR

1
1
1
1
1
1
9
8
9
5
5

UCSB
UCSD

1
3
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School Status

CORE WAIVER
With the approval of the CORE Wavier, Roybal is no longer classified as a Program
Improvement school. Many of the requirements associated with the waiver and the
accountability metrics are still in development. Roybal used the initial guidance provided
for the development of the SPSA to outline our corrective actions and align our SPSA
objectives to our WASC Self-study action plan. Below is LAUSD’s statement on the
waiver:
The US Department of Education created an opportunity for states to apply for a waiver
of certain aspects (i.e. section 1116) of the Elementary and Secondary Education Act
(ESEA, formerly NCLB). Overall, NCLB is the law that regulates how federal funds,
such as Title I are used, and the law the holds districts accountable through Program
Improvement. This law also demanded that all schools reach 100% proficiency by 2014,
with significant consequences. California Department of Education decided not to apply
as a state, and in response, a
consortium of California school districts (CORE) worked together to create an
application. While the waiver grants some flexibility, it comes with the promise and
accountability that we will gear up for Common Core, develop an accountability system
in lieu of Program Improvement, and develop strong teacher and leader support and
evaluation systems. This is work that aligns with current LAUSD initiatives and it reflects
our beliefs about improving education for our students (LAUSD CORE Wavier FAQ).
QUALITY EDUCATION INVESTMENT ACT (QEIA)

Despite being awarded QEIA funding for the 2009-2010 school year (money intended to
lower class sizes and student to counselor ratios), Roybal was unable to fully take
advantage of the grant due to the lack of classroom space. This problem was rectified
the following year when a pilot school left the campus thereby opening a number of
classrooms for Roybal use. Full QEIA funding was received from 2010-2014, allowing
Roybal to hire additional teachers to sufficiently reduce the size of all core classes.
Roybal continues to use rollover funds to fund additional teachers, counselors, and an
administrator to support student achievement.

REED SETTLEMENT
As part of a lawsuit settlement for the REED v LAUSD, Roybal has been designated a
REED Investment School from 2014-2017 school years. The designation entitles the
school to additional funding to hire an assistant principal, to convert the principal to “A”
basis, to pay a $10,000 stipend to three mentor teachers, to offer an additional planning
period to novice teachers, and to provide 40 hours of additional PD to the faculty.
10
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II: Significant Changes and Developments
•
•

Include a description of any significant changes and/or developments, i.e., program
additions since the last full visit, changes in student enrollment, staffing changes.
Describe the impact these changes and/or developments have had on the school and/or
specific curricular programs.

Significant areas of change since the WASC report were the following:
Campus Structure
CIVITAS, a pilot school located on the northwest corner of the campus closed as of the
2013-2014 school year. Another pilot school, Los Angeles Teacher Prep, now occupies
the classrooms. Common shared areas include the Library, Multi-Purpose Room,
Cafeteria, and the Gym. Six classrooms formerly used by Roybal LC were remodeled
and are now used by LAUSD as office space.
The cost of maintaining unused school space has been avoided because Roybal shares
its space with other organizations.

Declining Enrollment
Roybal experienced a 28% decline in student enrollment from 1,727 students on
opening day to its current total of 1,243. Enrollment was impacted by the opening of
several charter schools in close proximity to Roybal, including Camino Nuevo and
Alliance College Prep, which are located within walking distance to the campus.
As enrollment declined, the number of teacher-specialists and out-of-classroom staff
has also decreased which has resulted in significant challenges for Roybal. For
example, at this time, there are a limited number of art elective classes offered. At one
time Roybal employed two art teachers, one music teacher and a computer teacher.
This year Roybal has one music teacher and one digital computer teacher.

Teacher Retention
Roybal has retained approximately 50% of its teachers since opening. Most of the
teacher turnover can be attributed to the declining enrollment. In addition, there have
been some retirements.
Change in Administration
After serving as principal for 6 years Scott Braxton accepted a promotion and was
replaced by Assistant Principal Dr. Sarah Usmani. Roybal is fortunate in that Dr.
Usmani provides continuity of administrative leadership as she has been on staff since
Roybal Learning Center opened its doors in 2008.
Royal currently has three assistant principals on staff. Two are new to Roybal this
school year with one new to administration.
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Introduction of Common Core
LAUSD Office of Curriculum, Instruction, and School Support developed banked time
professional development materials to increase awareness of Common Core State
Standards. As a result, on-site professional development during 2013-2014 occurred at
the content level and the SLC level. Topics included the development of CCSS lessons,
how CCSS standards impacts teaching, and Common Core shifts in all contents.
Although the introduction of Common Core State Standards resulted in predetermined
professional development time, there were additional workshops offered to maintain a
distinct school culture. Roybal offered a two-day Kagan Strategies workshop to
introduce and encourage effective student collaboration in the classroom. In addition,
teachers had the opportunity to take a “Facing History” workshop that focused on
teaching critical thinking skills through CCSS-aligned evidence-based learning methods.

ESEA Flexibility
LAUSD is one of eight local educational agencies (LEAs) in California to request
waivers under section 9401 of the Elementary and Secondary Education Act of 1965, as
amended (ESEA). CORE waiver funds will be available that can be used for
Professional Development focused on classroom strategies that will provide at-risk
student populations access to Common Core State Standards.
In addition, Roybal is currently participating in CORE (California Office to Reform
Education) Communities of Practice as a support for CORE Waiver Focus and Support
Schools. This gives Roybal added resources and support as Roybal seeks to establish
a safe and orderly school environment conductive to learning. Community of Practice
gives Roybal the opportunity to work together with a peer school and focus on shared
areas of concern or problems of practice.

MISIS Implementation
MiSiS, (Integrated Student Information System) was implemented during the 2014
Summer Session at Roybal. The system manages, analyzes, and reports data
concerning every student, ranging from attendance, behavior, transcripts, and
standardized testing. Since Roybal staff and administration used the system during
summer school, serious issues with fall 2014 enrollment were avoided. Nevertheless,
problems arose during the opening weeks, such as placing students in correct classes,
identifying students with special needs, and providing seniors with accurate transcripts
for college applications. These were problems experienced throughout LAUSD. The
district continues to provide support and technical assistant in order to resolve issues.

REED SETTLEMENT
As part of a lawsuit settlement for the REED v LAUSD, Roybal has been designated a
REED Investment School from 2014-2017 school years. The designation entitles the
12
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school to additional funding to hire an assistant principal, to convert the principal to “A”
basis, to pay a $10,000 stipend to three mentor teachers, to offer an additional planning
period to novice teachers, and to provide 40 hours of professional development to the
faculty.

Support Classes
Roybal offers a series of support classes to all students in the areas of math and
English. A blended-learning tutorial Algebra class is a second math period for students
who demonstrated weakness in Algebra readiness in middle school. Additional English
classes are (ELD and LTEL) are offered for English Language Learners as support for
re-designation. In addition, Roybal offers geometry intervention tutorial classes. Math
and English lab computer classes are offered on Saturdays (January-March) leading up
to the spring administration of the CAHSEE.
Though the percentage of students who scored Proficient or Advanced in math did not
increase, there was an increase in English Language Arts and an increase from 66% to
70% of students passing the CAHSEE in the 10th grade. (2012-2013 Scorecard)

GEAR UP 4 LA
GEAR UP (Gaining Early Awareness and Readiness for Undergraduate Programs) is a
federal program funded by the US Department of Education. GEAR UP opened its
office on the Roybal Campus the 2013-2014 school year to specifically target the
incoming 9th graders. The program assists these students and their parents with
workshops, mentor programs and college trips. GEAR UP began working with these
students in middle school and will be following them to high school graduation. The
program was expanded this school year to not only continue to target the existing 10th
grade class but the incoming 9th grade class as well.

Restorative Justice
LAUSD adopted the School Climate Bill of Rights in May, 2013 and implemented the
“Restorative Justice” model in order to address discipline. Restorative Justice
emphasizes community building and commits to restoring relationships. The practice
promotes and strengthens positive school culture in order to improve pro-social
relationships among students. It moves away from a punishment/punitive approach
toward restoring a sense of harmony and well being for all those affected by a hurtful
act. Roybal has a Restorative Justice teacher/advisor assigned and available full-time.
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III: Process for the Development of the Progress Report
•
•

Describe the process to prepare this progress report. Include to what extent stakeholders
were involved in the preparation of the report.
Describe the process to present the progress report to the governing board.

From the self-study done in the spring of 2012, Roybal Learning Center has consistently
worked on ensuring that communication and feedback are consistent, effective, and
cyclical. To that end, minutes from formal council meetings have been sent out via email
to Titan staff and are then uploaded to the Roybal Learning Center website. Every
Friday, Roybal published the Titan Weekly for the following week, highlighting ESLRs,
school achievements, reminders and providing a venue for faculty/staff/student events.
In addition, we have used various meetings to ensure that we continue to use the selfstudy as a platform for improvements. We have regularly held bi-monthly faculty
meetings, and follow-up with all the school stakeholders in various formats and venues,
such as school-wide faculty meetings, small learning community (SLC) faculty
meetings, SLC and content team Tuesday professional development, the School Site
Council (SSC), the Shared Decision Making Council (SDMC), and the English Learners
Advisory Council (ELAC), parent orientations, and Friday administrative staff meetings.

Additionally, the school has offered professional development during the summer prior
to the start of the last three school years, on weekends, after school, and during the
school day, focused on the Understanding by Design (UbD) instructional planning
model and the Common Core State Standards.

The Professional Development Team, also known as the Instructional Cabinet, has
purview over looking at the data about current practices in professional development,
and connecting that data to the goals identified in our self-study. This team’s
recommendations have been given to the Shared Decision Making Council and the
School Site Council and used as the metric by which funds are allocated. The Content
Area and SLC groups have been part of evaluating the professional development plan
and our progress on critical areas of follow up. Data is regularly reviewed at each of
these meetings to ensure that we are heading in the appropriate direction based on our
school wide goals. Evaluations from teachers are used by the instructional cabinet to
determine next steps for the professional development cycle.

Teams of teachers have met together to work on Common Core instructional planning,
and have also attended off-campus trainings offered by LAUSD, ISIC (our regional
District support) and outside providers, all focused on enhancing teacher skills in our
focus areas.
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This year, we also started the professional development process of Instructional
Rounds, where a group of teachers visit classrooms looking for evidence of progress
towards a particular instructional goal, also known as a Problem of Practice. These data
are then utilized to leverage areas of student achievement and instructional
improvement. Data from the December session is used to inform the action plans for
professional development. The rationale for the instructional rounds came from the
extension of peer visits and the idea of including more stakeholders in planning for
school improvement. This process allows for all faculty to participate in providing data
towards school-wide goals. As of the end of the fall semester we have held our first
Instructional Round, and another one is scheduled for January. This evidence gathering
is only for planning purposes and not used in evaluations.

Advisory and student intervention was the foci for the SLC professional development
time. Each SLC has evaluated the advisory curriculum, and the work is still in progress
for the year at different stages in each SLC. Counselors were required to be part of the
planning process for advisories, so that student intervention and counseling needs are
addressed as much as possible before problems arise because of unmet needs.
Counselors also are looking at student feedback to determine what needs might exist in
each SLC.

This school year we are working to increase our graduation rate from 73%. This year’s
target is 80%. To this end, the purpose and agenda for each meeting explicitly lays out
how it connects to our efforts to enable more Roybal students to graduate. One major
component of increasing our graduation rate is each student making a connection to an
adult on campus; our advisory program is being revamped to support this well. Keeping
our purpose at the forefront of our minds, and creating meeting agendas and activities
that explicitly state our graduation goal, creates a common focus and embeds
accountability. This year, the principal sends a monthly newsletter entitled “Titan
Trendsetter” delineating some data and the goals (including the 80% target for
graduation) for the year. It also serves as another avenue of communication about
activities across the campus and about our school community.

Student input around Roybal’s instructional program is another goal for this school year,
and with this in mind, we are working with SLCs and informal student leaders on
campus to gather ideas about the school. We have also created two student surveys
given at the end of the fall semester. In these surveys, we are looking for data about
student beliefs about school, suggestions about school programs and aspects of the
school climate. Or efforts to increase student input also serve to enhance
communication and help us move toward our graduation goal.

Roybal Roundtables are a monthly practice that has been put in place this year. These
roundtables invite all staff members (alone or in pairs or small groups) to provide the
15
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principal with input about any aspect of the school. From this data, the principal is able
to identify and share the areas of need across the campus. Parents also have a monthly
roundtable with the principal (formerly known as coffee with the principal), and these
meetings have served as a vital piece to ensure that we are providing for the needs of
our families at Roybal.

In preparing for this visit, the instructional cabinet synthesized much of the information
about each of the stakeholders through our Single Plan for Student Achievement
(SPSA) Evaluation, the feedback from stakeholders on the report, and the read-through
from the faculty and staff. Feedback about the WASC report and other school redesign
aspects was gathered through questionnaires, surveys, and through the use of Google
tools to collate the information. Other avenues embedding the use of technology for
input are being developed through our Instructional Cabinet and SLCs.
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IV: Critical Areas for Follow-up Progress
•

List the critical areas for follow-up and reference the schoolwide action plan sections
where each critical area for follow-up has been addressed. If any critical areas for followup were not included in the school’s action plan, indicate what actions have been taken to
address this issue.

! Note: The school’s action plan should have incorporated all the critical areas of follow•

up or major recommendations that were stated in the last full visiting committee report.
Comment on the progress made to date for each critical area for follow-up and cite
evidence and examples of the impact on student learning.

A.Organizational Leadership
Areas of Growth from the previous WASC report were the following:
Institutionalize the process of assessing its progress, using formative and
summative data to make necessary adjustments to instructional practice, and
providing effective avenues for communication and input from all stakeholders.
Site-based governance teams must communicate, often and through multiple
outlets, to augment system alignment.
Roybal LC has developed a schedule around the LAUSD interim assessments
that allows teachers to collaborate on the analyzing, implementation, scoring,
and reflection/analysis of the resulting data of these assessments; the result is
greater efficacy in identifying trends and needs in relation to instructional
delivery. Teachers are given planning time to collaborate on developing
lessons/interventions to address identified gaps in learning. This process is done
at least twice a year. After each professional development or scoring session,
teachers are asked for input and evaluation of the use of the time. These
evaluations are tallied and shared at the Instructional Cabinet meetings to guide
the next session of scoring or collaborative lesson planning.
Because of the Common Core State Standards, the least two years have been
spent aligning lessons/units to reflect the instructional shifts for the CCSS.
Teachers have been given paid collaborative time to complete this work. This
work is on going; as assessment results inform staff of successes in helping
students meet the CCSS and areas still in need of improvement.
Currently, we are in the process of establishing the instructional rounds (IR)
protocol to gather school wide data on instructional practices and prepare for the
next steps of assisting teachers and students succeed in the CCSS. We began
the IR protocol by honing a problem of practice (POP) about student voice; this
was shared in meetings and in the Titan Weekly. For the first set of rounds, the
group decided to focus on the conversations students were having in classrooms
across the school: teacher-student, student-student, and student-whole group.
The decision was based on the professional development focus on Student
Engagement in the classroom and the WASC recommendations and Expected
17
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School wide Learning Results (ESLRs) chosen by the staff three years ago about
critical thinking development for our students. The idea is that this is a
springboard to writing across the curriculum as many content areas are focused
on creating opportunities for critical thinking and writing. After that, the group
visited 30 out of 57 classrooms, and brought data to the table. The raw data was
recorded, and then we worked on identifying trends about student talk across the
school. Thursday afternoon (12/4), Friday morning (12/5), and Monday afternoon
(12/8), we continued to examine the results through a collaborative process that
was open to all faculty. A photo of the data collection, and all visitor forms were in
the conference room, available for all staff who wished to see them. There were
no names or room numbers on the forms. A summary of the visiting teachers’
observations/findings, questions, and advice for the next group as to what they
would do differently was mailed to all staff.
Now that the nascent IR process is complete, another cycle of Instructional
Rounds will happen in January 2015. Teachers who visited and collected data in
the first round will switch roles in the second round. Information about the next
round will be sent to all via email and again an opt-out form will be put in staff
mailboxes as was previously done.
Data from all of our meetings are shared on the new school-wide website,
roybaltitans.net. Meeting agendas are posted in the main office and emailed to
stakeholders on a regular basis. Each SLC lead teacher also shares information
from the weekly lead teacher meeting with his or her group of teachers. The
principal also sends out the monthly ‘Titan Trendsetter” newsletter to discuss
new developments at the school and celebrate successes. Goals and
instructional progress is also communicated through this newsletter to all staff.
In 2013-2014, Roybal submitted a Single Plan for Student Achievement (SPSA)
that mirrored our self-study and used the WASC action plan to create aligned
and coherent goals for our school. This alignment of plans allows for all of our
current and future work to be focused towards the areas of student needs and
growth. The plans are shared on an annual basis and the School Site Council
(SSC) monitors progress.
The Titan Weekly and its accompanying email communicate important
information and events and provide opportunities for staff feedback. Additionally,
each faculty meeting begins with a video of students discussing current topics;
these videos allow for technology to be used to communicate student voice. This
also provides for reminders about the goals. The principal has also instituted a
monthly ‘Roybal Roundtable’ to obtain staff input on topics that concern them.
The principal is available during this time to listen to any concern or idea that a
staff member may have. About 40% of the staff has attended these events as of
October 2014.
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The “Roundtable with the Principal” for Roybal parents occurs monthly, and
participants are given at least 40 minutes to have an open discussion with the
principal. Topics for these meetings include: school safety, CCSS, instructional
strategies and other topics that parents find pertinent.
B.Standards-Based Instruction: Curriculum
Areas of growth from the previous WASC report were the following:
•
•
•

Increased time and technology infrastructure for teacher collaboration regarding
curricular congruence, alignment and rigor.
Continued use of data to evaluate/monitor the effectiveness of curriculum in
school programs.
Increase lessons that engage students in critical thinking, problem-solving and
real-world activities.

To address, the need for increased teacher-time for collaboration, the school has placed
two minimum days at the end of each semester for common scoring of finals and other
types of assessments. In addition, content meetings provide time for collaborative
lesson development. Paid collaborative time is also provided at the beginning of each
semester to ensure that teachers are working together to reflect best practices and align
to CCSS.
Evaluations from these sessions, and emphasis on using data to drive the professional
development plan are at the forefront of the Instructional Cabinet’s agendas. Teacher
collaboration is ongoing. A focus on increasing the use of technology for student
collaboration, one of our ESLRs is in its early stages and progressing. The ‘Titan Tech
Talks’ have been well attended, and teachers are learning to use the technology in the
classroom. Spring 2015 PD sessions will include more sessions around technology.
Teachers are also working within content areas to develop ways to incorporate
technology into their collaborative time. The Math content area is using the Edmodo site
to collaborate, plan, share materials and ideas and continue the rich conversation about
curriculum, instruction, and student achievement. The English content area will begin
using a similar Edmodo site in spring 2015.
Additionally, some content areas are meeting on a weekly basis and during our
Professional Development times to develop benchmarks and assessments, in addition
to planning curriculum that is aligned to the Common Core Standards. A designated
time during the school day has been allotted for the math content area to increase our
efficacy with math instruction, based on our data.
For example, the Mathematics Department has formed Common Core Unit Design work
groups for Algebra 1, Algebra 2 and Geometry. They meet on a weekly basis during
19
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their planning period to create common lesson plans and have also created Interim
Assessments. They have crafted their pacing around their 3 Department Goals: (a)
increase in use of Math Practice Problems, (b) real-world math application and making
use of structure and (c) math reasoning. Their lessons and common assessments
reflect these goals. Additionally, they have modified their pacing plan to match the
curriculum being presented in class as they prepare their students for the Common
Assessments created by the Department. These Common Assessments include a realworld problem for each unit they have covered. The Geometry Teachers have also
developed a project addressing real-world issues that will be completed at the end of
the semester.
The science department has used professional development time to develop common
lessons and have also created a rubric to evaluate interim assessments and student
work; they have are meeting as a department to grade interim assessments. Within
that, physics teachers have also developed their own common assessment given the
district had not developed its own.
AP course enrollment has increased in the last two years, and the AP committee did
establish criteria for student enrollment. However, there is a disconnect between the
committee and the actual enrollment of the student from the counseling end. To help
alleviate that issue, one Assistant Principal and the counseling team are creating
uniform guidelines/procedures, to ensure that equity and access is provided across the
SLCs. This process will be revised and implemented for the class selection for fall
semester 2015.
As part of a growing trend in project based assessments (i.e. SBAC Performance
Tasks), the social studies department seized an opportunity from grading and compiling
data from the district periodic assessments (i.e. interim assessments). The social
studies department selected professional development goals that focus on developing a
skills- based curriculum (i.e. pacing guide) aligned to the CCSS as well as showcasing
instructional strategies to aid/develop performance tasks in language arts. These
strategies address meta- cognitive reading strategies, essay-writing strategies,
structuring argumentation, evidence-based claims, and student-led editing.
The world languages department has identified benchmarks for the AP language course
and has begun to modify curriculum to increase writing at all levels for both native and
non-native Spanish speakers. The Department has also adopted the Jane Schaffer
Writing Program to improve the writing quality of students in the Spanish classes. The
teachers in this Department are working collaboratively to develop benchmarks for all
Spanish courses with the intention of creating department-wide rubrics.
The English department met within grade level teams to identify areas of need using
district rubrics, the interim assessment data, and student work. Essays were assessed
collaboratively. Then, during debriefing, trends in student performance trends (both
gaps in learning and strengths) were identified to strengthen our instruction.
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At the end of each semester, teachers meet with their content areas to discuss the
common final or assessments that they have agreed to give to students. While teachers
are still organizing each piece of this process together, the School Decision-Making
Council (SDMC) has agreed to place the two minimum days at the end of each
semester for finals and common grading. This is a precursor to understanding and
creating grading practice uniformity across the campus.
In addition to these two days, the SDMC has also provided the teachers with two
minimum days each semester to grade the interim assessments and use this data to
adjust or modify curriculum for each content area. Each content area uses the Districtprovided interim assessments, and some content areas such as physics have
developed their own to follow the schedule to obtain these data from student work as
well.
We have added a new course to incorporate technology and math called Introduction to
Data Science. Even though this is the pilot year, we are looking forward to seeing
increased student engagement with applicable real-world connections. Also, the
computer science teacher is working on ways to increase the habit of critical, logical
thinking through the computer science courses. The Computer Science Academy has
also developed advisory lessons to assist students in gaining fluency with the CISCO
system. The Cisco partnership brings together the lead and other certified teachers in
the Computer Science Academy to enable students who complete the program to gain
a certificate of certification as well.
All Counselors are examining student data to improve their practice towards the goal of
an increased graduation rate. Weekly meetings are held to discuss best practices and
ways to interact with students to focus on the school wide counseling goals. For
example, after looking at discipline data, one academy needed to be proactive in
preventing conflict among its girls. The counselor, lead teacher and administrator visited
advisories and discussed other ways of handling conflict with all 9th graders. This
opportunity gave students another way to reach out to adults; these actions emerged
directly from the data that was seen for the academy. Counselors are encouraged to
examine their own data to determine what students might need in each academy.
Plans are also underway to examine how student discussion is being used in the
classroom through the protocol of Instructional Rounds. With the data from these
rounds, teachers and administrators can provide recommendations to the Instructional
Cabinet about how to incorporate problem-solving, critical thinking and more real-world
applicable activities into the Common Core standards within daily practice for teachers
and students.
The school is a part of the community of practice (COP) with another high school in the
District through the CORE waiver guidelines. On this team, which includes five people,
the school personnel will examine the data about grades and promotion rates to guide
decision-making to ensure that we are focused on increasing our graduation rate and
are leveraging our resources most effectively. This COP will allow for information to be
shared and to collaborate with another schools to use best practices.
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C.Standards-Based Instruction: Instructional Delivery
Areas of growth from the previous WASC report were the following:
•

•

•

Professional Development in active participation strategies, to include real-world
application of content standards, focused on problem solving, inquiry, projectbased learning, and critical thinking.
Continued opportunities for teacher collaboration within SLC’s, and between
content areas/department, focused on the analysis of student work, and
instructional best practices.
Effective implementation of existing technology (both hardware and software)
with focus on teacher training to make technology a critical part of the teaching,
learning, and assessment process.

Input regarding instructional practices is heard from all stakeholders during our monthly
Instructional Cabinet meetings, where the team, made up of members from all major
content areas, has begun to do work to implement school-wide Instructional Rounds.
They have been meeting with District Personnel and site administration to support this
work and are currently working to identify school-wide Problems of Practice.
The school is implementing instructional rounds as a next step from the paid
collaboration time for instructional planning. Teachers are invited to meet together to go
over the needs of the school and develop a problem of practice (POP). For the first
round, a strong consensus coalesced around the need to establish how often
opportunities for student voice, particularly student-to-student academic discussion, are
occurring; this was the first POP to examine this year. The group honed this focus more
on December 3rd so as to allow participants to collect objective, non-evaluative data
from our classes. This data will help us decide as a school what work the school needs
to continue to improve in the area of Student Voice for higher student achievement.
There will be opportunities to collaborate and decide on other "Problems of Practice"
for future instructional rounds, and all are invited to participate.
During our professional development time in content areas teachers are developing
benchmarks and assessments, in addition to planning curriculum that is aligned to the
Common Core Standards. All content areas are working on aligning lessons and units,
(using the Understanding by Design framework) to ensure that Common Core
Standards are being addressed. Each content area has a goal for their work. College
and Career Readiness standards for argumentative writing form the foundation of the
alignment in Social studies and Science. Math and English are also working with the
Common Core State Standards to provide for appropriate text complexity and depth of
knowledge for all students.
Each content group is analyzing the Common Core State Standards as they relate both
to instructional practices and student learning outcomes to determine areas of strength,
improvement, and gaps in learning. The teachers are working together to develop
common activities that increase active participation for all students. Most of the faculty
attended the Kagan strategies workshop, and evidence of those activities is seen in
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classrooms.
Embedded in each faculty meeting are active participation strategies that teachers can
take directly into the classroom for use with students. Facilitators at the meetings model
these activities and explicitly provide connection to how these practices can be used in
the classroom. Teachers are also encouraged provide informal and formal feedback
about these active participation strategies for students.
The school also qualifies for a Title 3 coach who assists with English learners. This
coach works with teachers to provide professional development and strategies for
addressing the needs of the English learner. An English learner counselor is also
dedicated to the students, both long-term English learners and newcomers. These
counselors’ main duties include assisting students and teachers in developing ways to
boost achievement and acquisition of the English language. The school also works with
the district curriculum for long-term English learners to develop ways that active
participation can occur in these district–mandated courses.
Plans for the spring professional development include workshops on teacher-friendly
technology practices and more English learner best practices. Teachers will be given a
survey to determine what sessions/topics are most needed.

D.Standards-Based Instruction: Assessment
Areas of growth from the previous WASC report were the following:
•
•
•

Develop and implement frequent common formative assessments by core
subject areas
Develop common school wide grading policies that ensure uniformity among
teachers of the same subjects
Continue to develop a consistent, systematic process in which every teacher is
engaged in the analysis of disaggregated data, particularly by subgroup, and
continue to improve the network of support, intervention, and parent
communication for targeted students

Content areas meet on a regular basis to determine common formative assessments.
Teachers are encouraged to plan and implement together in content areas. Paid time is
provided for groups to work together to develop common formative assessments.
Groups such as world languages and math have spent more than 40 hours this year to
develop data-driven lessons needed to personalize learning for our students.
The school is implementing “instructional rounds” as a next step from the paid
collaboration time for instructional planning. Teachers are invited to meet together to go
over the needs of the school and develop a problem of practice (POP). For the first
round, a strong consensus coalesced around the need to establish how often
opportunities for student voice, particularly student-to-student academic discussion, are
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occurring. The group honed this focus some more on December 3rd so as to allow
participants to collect objective, non-evaluative data from our classes. This data will
help us decide as a school what work the school needs to continue to improve in the
area of student voice for higher student achievement. There will be opportunities to
collaborate and decide on other problems of practice for future instructional rounds, and
all are invited to participate.
Content areas have also worked together to increase commonality (across SLCs and
within content areas) on finals and skill sets that students need to master. This provides
students with a coherent activities and a logical, systematic, effective trajectory for their
learning.
District provided interim assessments are being used in all core content areas, and for
course without District assessments, teachers have worked to create their own in the
last 2 years. The physics teachers have created their own collaborative product for
assessment. So far, they have revised it three times based on student work and their
evaluative sessions together. This provides the foundation for the common planning
around how to increase the writing and critical thinking in the science content area. The
PE teachers are also working on providing a common assessment that includes writing
this year. After the fall semester, they will be able to show results from this plan.
A grading policy team convened last year, but it did not go farther than meeting for a
few weeks because the Common Core Standards needed to be in place for student
achievement. With the advent of the new A-G promotion piece (where 9th graders
cannot be promoted unless they meet certain A-G requirements), teachers and
counselors must examine grading practices to ensure that we are grading for mastery,
and that our grading practices are uniform. The principal will begin these meetings once
again in the spring semester with the following series: the “why” of grades, the data
about Roybal’s grades, and the underlying philosophy regarding grading practices.
Once these information-gathering sessions are complete, teachers, students and
parents will be able to brainstorm and initiate a plan that will benefit our students. The
District regional team also had developed professional development that will enhance
and help guide the conversation about grading redesign for student mastery. Paid time
for collaboration on this item will be provided for teachers.
In the last two years, teachers have been able to examine their data and modify
instruction for students. The professional development time has provided the forum for
these discussions. This year, we have been challenged by the new student information
system, and some of the most pertinent data has not been accessible. Even so, SLCs
are looking at student grades, and content areas are looking at the results of the interim
assessment and other common assessments to inform plans and lessons for students.
Scoring sessions for teachers to work together to identify trends and issues in student
learning has become a system–wide practice in the content areas. Teachers are now
able to examine the data for their own classrooms and work with their content areas to
decide on best practices. While we have provided time for these session at every
interim assessment (once per semester), there is still much improvement needed to
make this regular practice whenever teachers are meeting together.
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The network for students’ intervention is becoming standardized as SLC groups discuss
how to proceed with intervention. Each SLC counselor is sending grades to all the
teachers to discuss student progress in each grading period. Some SLCs are working
with providing a tutoring ticket and whole group tutoring assistance while others are
focused on providing individual conferences with student and parents to develop
contracts and goal setting. Student study teams are initiated in each SLC through the
counselor and follow-up steps are being determined with the SST team. So far, the
results for the teams have not given us a specific methodology to focus on for improving
intervention for large groups of students, especially with our English Language Learners
and our students with several risk factors.
This year, we were able to provide the students with another Pupil Service and
Attendance Counselor who will work with our students who have attendance issues,
and these counselors work in tandem with our academic counselors to ensure effective
communication among all parties.
We are also a restorative justice demonstration school, and we have been working with
students, parents and teachers to refine the positive behavior plan for the school. We
have a full time restorative justice facilitator. Using a restorative justice model, we are
also working with faculty and staff to determine what methods can be used to connect
students to school and providing them with appropriate support for their learning. While
this is the basis of our discipline policy, teachers and counselors want to refine the
procedures so it will be consistent across the school.

E. School Culture and Support
Areas of growth from the previous WASC report were the following:
•

•
•

A review of the Advisory period’s activities and a more formalized process by
which student achievement can be monitored to improve chances for their
academic success
More articulation between the administration and the SLCs in regards to
disciplinary procedures
A continued focus on increasing parental involvement

The advisory program has undergone several changes in the last couple of years. The
counselors have become more engaged in the work of the advisory and providing data
for their SLCs. In addition, teachers in two of the SLCs reworked the advisory
curriculum to make it more theme-based in computer science and in business and
finance. The other two SLCs are working on college and career preparedness.
The lead teachers were given the assignment of taking charge of the advisory program
with their counselor in each academy. Currently, all SLCs have provided lessons or
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units to assist for all advisories to have equitable services. Although this is still a work in
progress, advisory time has been used for cultural activities, college essay preparation,
assemblies for CISCO partnership and community building activities. A system for
collecting and evaluating these lessons for the effectiveness is a goal for the end of the
year.
We are fortunate to have the GEAR UP organization work with our current 9th and 10th
grade students. This organization is dedicated to supporting students from middle
school through the first year of college, and the counselors and coordinators track the
student progress and work with their families. With this partnership, we have been able
to use advisory for items such as PSAT prep, helping students understand their
transcripts and high school and college admission requirements. In addition, this
organization has provided several college field trips and college visits that enhance the
advisory curriculum.
In addition, each SLC has a leadership advisory that works to ensure that all students in
the SLC have opportunities to engage with their classmates and teachers in the
advisory period. The college counselor continues to use the advisory time to bring in
speakers from colleges and other arenas to discuss a college-going culture. Counselors
have been visiting the advisory classrooms as well to go over graduation requirements
and also to provide guidance for the positive behavior supports at the school.
With the renewed emphasis on advisory time, it is important that schedules are
coordinated when so many are working to help our students. The lead teachers have
been instrumental in communicating during the weekly lead teacher meetings to assist
in coordinating the different activities that occur during the advisory period to ensure
that all students are able to get access to services.
All school counselors meet on a weekly basis and have taken an active role in
supporting their respective academy’s advisory classes, particularly by putting together
presentations that aim to increase our students’ college awareness. Each academy
lead team meets on a weekly basis to address advisory and academy needs and
intervention. Some of the academies have created common advisory lessons for
specific grade levels and all of these have been posted on our school website, in
addition to other resources that teachers can incorporate into their advisory course.
Additionally, all lead teachers meet with the administration team on a weekly basis to
address specific needs of each academy and to plan/support the work (i.e. teambuilding, intervention, etc.) that takes place at the advisory level.
Now in the planning stages, we are instituting a new student auxiliary reading
program— The Roybal Readers Club— to foster a culture of literacy on campus. We will
be adding a parent group once our new parent liaison is in place later this year.
The Positive Behavior Team has been meeting monthly and developing ways to ensure
that communication is consistent. Roybal was selected as a Restorative Justice school,
and the teacher advisor has begun training our staff on the tenets of this approach for
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student discipline.
The emphasis on refining the positive behavior support team has provided muchneeded communication with the whole faculty about how discipline is handled across
the school. A team composed of parents, students, faculty and administration is working
to clarify the expectations for the school and the process of discipline referral. Although
not fully calibrated yet, the administrative team continues to work with counselors and
our restorative justice teacher-advisor to ensure that we have adequate and appropriate
supports for students and teachers. Because of this, several of the faculty meetings
have been focused the idea of how to handle disciplinary challenges in the classroom,
and the team is working on developing a matrix that will help the teachers and
counselors understand the process with clarity. Weekly counseling meetings have
begun to address some standardized practices, and feedback and data around this
topic is gathered monthly. Currently, we are looking at the fall semester data to
determine what other needs that our students and teacher might have, so we can follow
up with interventions in the spring.
The principal has also solicited names of several students who might display
challenging behavior and is working on developing a leadership program to work with
those students to channel their energies in a positive direction. This group of informal
and unconventional leaders will meet in the spring semester 2015 to determine possible
effective practices for student motivation, and incentives for attendance.
Roybal LC has seen increased involvement from a steady stream of parents in the
parent center. We have received two additional grants to offer more adult school
classes for the parents. Monthly we offer courses on topics pertinent to parenting and
the school community. Our EL counselor and Title 1 Coordinator are working with
parents to determine what would make our parent center more welcoming to students.
The parent center now has children’s books and toys to increase and enhance parental
participation of those who have young children. A parent volunteer program is being
developed for spring semester. Our current community representative is retiring, and
we are actively looking for a replacement who will work with our parent and community
groups.
Our next task in regards to parent communication is the maintaining of accurate
telephone records. With the new records system and its challenges at LAUSD, we are
behind on ensuring the accuracy of the telephone records; this is an obstacle to
overcome in parent communication. We are allocating time to teachers assistants and
with our new parent liaison, we will tackle the issues.
Monthly roundtables with the principal hosts about 14 parents on a regular basis, and
the timing of the meetings reflect the schedule of the involved participants. The teachers
are also developing a newsletter directed towards parents who do not speak English or
Spanish. The number of Filipino families in our community is increasing and they are
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being targeted for greater inclusion.
In addition, several SLCs are hosting events, such as award ceremonies and potluck
dinners where parents are invited to recognize and celebrate student achievements.
Our parent conference nights have hosted up to 200 parents, and we want to increase
the participation at these events.

We are also involved in soliciting parent opinions about the current needs of students
and parents in the EL program to make services more accessible to them, so they will
be able to participate in the academic program fully. We are holding focus groups and
discovering new avenues in which to direct our efforts. In the next year, our goal is to
increase the EL learners’ parent participation to be a more representative reflection of
the numbers of EL students we have.
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V: Updated Schoolwide Action Plan
•
•
•
•

Comment on the refinements made to the schoolwide action plan since the last full
self-study visit to reflect schoolwide progress and/or newly identified issues.
Include a description of the school’s procedures for the implementation and monitoring of
the single schoolwide action plan.
Comment on the integration of plans into one single schoolwide action plan.
Include a copy of the school’s latest updated schoolwide action plan.

1. Comment on the refinements made to the school wide action plan since the
last full self-study visit to reflect school wide progress and/or newly
identified issues.
The Edward R. Roybal Learning Center School-wide Action Plan was developed in
accordance with the WASC Focus on Learning guidelines, WASC visiting committee
recommendations, and alignment with the Single Plan for Student Achievement (SPSA).
Since the initial WASC visit, several large-scale initiatives have required modification to
our action plan: Common Core State Standards (CCSS), Smarter Balance
Assessments Consortia (SBAC), A-G adoption, and CORE Waiver. While Roybal’s
three goals have remained unchanged, refinements have been made to rationales and
growth targets. Some growth targets are yet to be determined until the SBAC reporting
criteria are published. The refinements to the action steps were developed from schoolwide discussions in governing committees, subcommittees, and in content area groups.
The WASC action plan has been used as the source document for Roybal’s SPSA, and
as such has been monitored monthly and evaluated yearly.
The most significant initiative to impact the school was the adoption of CCSS by
California. The CCSS adoption has caused wide-scale refinement in curriculum,
instruction, assessment, and accountability measures. A substantial amount of the
professional development resources were shifted from Understanding by Design
planning to transition to the CCSS. The switch to the new standards also brought about
a change to assessment and accountability measures. In 2014, the California Standards
Test (CST) was suspended while the SBAC was piloted. This had a cascading effect of
no scores for CST, which resulted in no API score change. Roybal’s action plan leaned
heavily on CST scores as measurable goals for student achievement. This change led
to a deletion of all CST references in the growth targets for each goal. The school is
awaiting official publication of SBAC scoring criteria and baseline date before
establishing new growth targets.
Another major status change was the granting of the CORE Waiver to LAUSD (see Ch.
1). The CORE Waiver removes Roybal from Program Improvement status, but adds
another layer of accountability. CORE uses a new accountability system titled School
Quality Improvement Index (SQII). SQII has two domains: 1) academic, 2) social
emotional and culture climate factors. The academic domain uses SBAC scores to
factor performance and growth. The baseline numbers are yet to be determined. The
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academic domain also factors in graduation rate. Roybal already has the graduation
rate in the growth targets, but is awaiting final determination on SBAC scores. The
social-emotional domain includes the following factors: chronic absenteeism,
stakeholder culture-climate surveys, suspension rates, social emotional skills, and ELL
re-designation. The procedures for reporting these factors are currently in development
at CORE. Once they are officially published, they will be incorporated into the Roybal
SPSA and action plan.
LAUSD has adopted the A-G requirements as the basic graduation criteria for all
students in the district. This policy has facilitated Roybal’s growth target of ensuring an
increase in A-G participation. For this reason, the A-G target has been deleted. Roybal
has also had much success in growing the number of AP courses offered at the school,
as well as the number of students taking at least one AP course. Roybal has been
recognized by the AP Boost Program at the District level for the growth of the program.
While the AP program continues to be refined, the growth of the program is no long a
priority.
2. Include a description of the school’s procedures for the implementation and
monitoring of the single school wide action plan.
Roybal has monitored the implementation of the action plan through its two primary
governing councils (School Site Council and Shared Decision Making Council) and their
subcommittees. SSC and SDMC meet monthly. The meeting agendas and minutes are
posted on the school website, distributed by email, and posted in the main office. The
SSC and SDMC also conduct a yearly evaluation of the action plan and the SPCA with
input from the various stakeholder groups.
The Instructional Cabinet, a subcommittee of SDMC, was created after the initial WASC
visit by merging the WASC leadership team and the professional develop team. The
basic function of the Instructional Cabinet is to implement the curricular, instructional,
and assessment pieces of the action plan. The Instructional Cabinet meets once to
twice a month based on instructional need.
The Positive Behavior Support Committee is responsible to implement and monitor
programs associated with discipline, attendance, incentives, and restorative justice.
These areas are growth targets within goals 1 and 3 and will play a significant factor in
accountability under SQII. The committee meets monthly.
An additional monitoring procedure that has been instituted is the use of roundtables.
The Roybal Roundtables are held monthly by the principal. Stakeholders schedule a
time to provide direct feedback on the topic. This feedback is consolidated and trends
are reported back to the governing councils and the faculty as a whole.
3. Comment on the integration of plans into one single school wide action plan.
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Roybal revised the SPSA during the 2013-2014 school year to meet new district
requirements. The WASC action plan was used as a foundational document in crafting
the SPSA to ensure alignment. The plan was approved for 2014-2017, with a required
annual evaluation. The SPSA is monitored by the SSC, which meets monthly to review
compliance, data, and funding. The plan has been evaluated for 2014-2015 and
revisions have been submitted to LAUSD.
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4.Include a copy of the school’s latest updated school wide action plan.

Edward R. Roybal Learning Center
WASC Self-Study Revisit 2014-2015
CHAPTER V: SCHOOL WIDE ACTION PLAN
Goal 1: Increase student achievement in all content areas with respect to all subgroups.
Rationale: Current data trends indicate that Roybal students are not meeting
proficiency levels in core academic areas. Graduation and promotion rate
data show a significant number of students have difficulty meeting
academic benchmarks (grades, credits, CAHSEE, etc.) to stay on pace
towards graduation. Our self-study reveals that while steady progress is
being attained, we need a more comprehensive plan to increase student
academic proficiency and achievement.
Growth Targets:
SBAC – to be determined
CAHSEE – 10-percentage point increase in meeting Proficiency
Interim Assessments – to be determined
Increase graduation rate to 80%
Increase CAHSEE passing rate 10% per year
Increase ELL redesignation rate 10% per year
Increase promotion rate 10% a year for 5 years
Decrease instructional days lost to suspension by 15%
ESLRs Addressed:
ESLR 1: Skillful and critical readers
ESLR 2: Effective communicators
ESLR 3: Complex and creative thinkers
ESLR 4: Collaborative learners
Critical Needs:
Critical Need 1: Increase proficiency in reading for all students across core
subject areas.
Critical Need 2: Increase proficiency in writing for all students across core
subject areas.
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Critical Need 3: Increase proficiency in math for all students.
Goal 2: Improve students’ achievement through increased uniformity, equity, and
access of instruction and curricula.
Rationale: Focus group findings show a lack of consistency in rigor, curricula,
instructional strategies, planning, data analysis, etc. By raising the
consistency of instruction and curricula, students and teachers will be held
to high expectations. Teachers will receive the support and professional
development to calibrate expectations, analyze data, and develop rigorous
units and lessons that challenge students. By consistently applying best
practices and planning around student needs, Roybal will create an
environment of successful learning.
Growth Targets:
SBAC
Overall students’ performance – to be determined
Latino student performance - to be determined
ELL student performance- to be determined
SES student performance- to be determined
SPED student performance- to be determined
CAHSEE-10-percentage point increase in meeting Proficiency
Interim Assessments – to be determined
80% published units aligned to CCSS
80% commonality in strategies/routines/lessons (through observation &
instructional rounds)
ESLRs Addressed:
ESLR 1: Skillful and critical readers
ESLR 2: Effective communicators
ESLR 3: Complex and creative thinkers
ESLR 4: Collaborative learners
Critical Needs:
Critical Need 1: Increase proficiency in reading for all students across core
subject areas.
Critical Need 2: Increase proficiency in writing for all students across core
subject areas.
Critical Need 3: Increase proficiency in math for all students.
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Goal 3: Develop a comprehensive student support plan, with appropriate interventions
in place, to encourage a team approach for student learning for all
stakeholders.

Rationale: All stakeholders identified that communicating about student progress is a
significant obstacle to raising student achievement, in both our WASC
self-study and the Comprehensive Needs Assessment for the Single Plan.
This includes communications with the families of students, within the
school, and with community partners. Ensuring students are receiving all
the help to which they are entitled is exceedingly difficult when the families
cannot be contacted quickly and clearly. Within the school, teachers need
to be able to communicate with support services, administration, and other
teachers in order to meet the needs of students. Implementing an effective
communications plan will ensure all stakeholders are working together to
help the students achieve.

Growth Targets:
Increase graduation rate to 80%
Increase CAHSEE passing rate by 10% each year
Increase promotion rate 10% a year for 5 years
Decrease instructional days lost to suspension by 15%
Monitor college acceptance goals to establish trend data

ESLRs Addressed:
ESLR 2: Effective communicators
ESLR 4: Collaborative learners

Critical Needs:
Critical Need 1: Increase proficiency in reading for all students across core
subject areas.
Critical Need 2: Increase proficiency in writing for all students across core
subject areas.
Critical Need 3: Increase proficiency in math for all students.
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