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Westmont Hilltop School District
Comprehensive Plan
2013-2016
The following charts contain a summary of the goals,
strategies, and activities of the Westmont Hilltop School
District Comprehensive Plan.

Westmont Hilltop SD Action Plans
Goal #1:

Establish a district system that fully ensures the consistent implementation of effective instructional practices across all classrooms in each school.

Strategies

Start
10/28/2013

Technology Infrastructure Enhancement/Technology Access and Training Increase
Differentiating Instruction
Implement the RtII Model at the Elementary School
End
5/30/2014

Action Step Title
Differentiated Instruction

Description
Provide professional development to all faculty members on differentiation of
instruction with follow-up classroom observations to ensure effective
implementation of knowledge and skills that are gained. Evidence: Professional
Development Agendas and observation records.

10/4/2013

10/30/2015

Professional Development for RtII

1/1/2014

1/2/2016

Enhanced Technology Access

Elementary Principal and
Students will receive timely intervention and targeted instruction. RtII will be
Director of Education
applied to increase the effectiveness of instructional practices district-wide.
Effective implementation of RtII and differentiation of instruction for all students at
all levels, are the areas of improvement (i.e., research-based instructional
practices) that our planning team deems necessary to provide challenging
learning expectations with the goal of breaking the pattern of adequate
achievement but low growth. Evidence: PVAAS scores will evidence a minimum
of one year of growth, or a 75 percent growth measure in the new PDE School
Performance Profile.
The district will meet annually to review current course offerings with goals of
expanding technology course offerings and continuing effective integration of
technology across the curriculum. Evidence: Course Development Syllabi.

1/2/2014

1/2/2017

Responsible
Building principals and
Director of Education

Technology Subcommittee

Director of Professional
Development and
Director of Technology

Superintendent
During Comprehensive Planning, a Technology Subcommittee was established
to focus primarily on technology-related needs and recommendations. That
committee will be maintained to assess the accomplishments and effective
implementation of the portion of the plan devoted to the implementation of
effective instructional practices related to technology access, technology training,
and the enhancement of the technology infrastructure. Evidence: Meeting
Agendas.

11/1/2013

5/31/2016

Maintain State-of-the-Art Technology

Technology Director
The district will annually complete our current technology upgrade and
replacement cycle. Evidence: Annual updates for the board regarding
accomplishments of the upgrade/replacement cycle.
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Westmont Hilltop SD Action Plans
Goal #2:

Establish a district system that ensures that standards-based assessments are used to adjust instructional practices appropriately for students.

Strategies

Start
8/21/2013

Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data Warehousing
Instructional (Distributed) Leadership Capacity Building
End
5/31/2016

Action Step Title
Data Warehousing System

Description

Responsible
Superintendent

Employ a data-warehousing system district-wide. Teachers and Administrators
will form data teams who will meet to Assess Multiple Data Sources. The District
will adopt OnHand Schools to serve this purpose. Evidence: Data meeting
rosters.
1/2/2014

5/31/2016

Data-Analysis Teams

1/20/2014

5/31/2016

Scheduled Data Analysis and
Response

10/1/2014

5/31/2016

Data Reviews

1/15/2014

5/31/2016

Standards-Based Needs
Assessments

Princpals in all three
Appoint data analysis teams at every building level. Each building will establish buildings and
data-analysis teams for the purpose of informing instructional practice based
Superintendent
upon the data. With the implementation of On-Hand Schools, multiple data points
will be available for district level teams to assess. While e-metric and PVAAS
measures will still be central to the process, district level summative and
formative assessments will be readily available for each student as well.
Evidence: Roster of data teams and agendas for meetings. Evidence:Data
analysis team meeting rosters.
Scheduled time for data analysis teams to meet to study student achievement
data, and time for data analysis teams to meet with teachers, will be scheduled
through the Professional Learning Community weekly meeting times. The PLC
format provides teachers with an hour of time weekly to review the data that the
data analysis teams will collect and present on their behalf. Evidence: Meeting
Rosters

Building Level Principals
and the Director of
Education

Building Level Principals
Annually, Appalachia Intermediate Unit 08 hosts sessions for district
and the Director of
administrative and teacher teams to review their assessment data with
Education
representatives from the Pennsylvania Department of Education. The Westmont
Hilltop School District will participate in these sessions annually. Evidence:
Conference registration rosters.

Devote mentoring sessions to provide professional development to novice
teachers to reflect upon and appropriately adjust instructional practice based on
standards-aligned assessment data. Evidence: Classroom observation of
differentiated instructional practice and mentor checklists.
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Building Level Principal
and Director of
Professional
Development

Westmont Hilltop SD Action Plans
1/13/2014

5/31/2016

Distributed Teacher Leadership

Teacher Specialists
The district will employ distributed teacher leadership through Professional
Learning Communities. Time will be devoted at each building level during
Professional Learning Community meetings to lesson study, design, and
adaptation to student needs based upon assessment data. Sessions will employ
a collaborative and consultative forum for teachers to share ideas under the
direction of teacher leaders who are experts at differentiation and adaptation.
Evidence: Professional Development Agendas evidencing teacher leadership.

Goal #3:

Establish a district system that fully ensures professional development is focused, comprehensive and implemented with fidelity.

Strategies

Start
1/2/2014

Substantial Professional Development
Mentor Teacher Program
End
5/31/2016

Action Step Title
Professional Development
Timeframe and Priorities

Description
Plan professional development experiences across a 3 to 5-year time span.
Whereas professional development has been a focus for the district, it has not
been limited to a maximum of six priorities (district plus school). The leadership
team will be responsible for outlining a plan designed to ensure that professional
development is focused in this way. Evidence: Professional Development
Agendas for a three-year time span

Responsible
Director of Professional
Development and
Leadership Team

3/3/2014

5/31/2016

Professional Development Needs
Assessments

Director of Professional
Professional development decisions will be based upon needs assessments of Development
educators and differentiated according to their areas of assignment and stage of
professional development. Evidence: In-service and PLC agendas.

1/20/2014

5/31/2016

Mentor Teacher Program

Principals and Molly
While teachers are simultaneously attending the Induction Program of the
O'Neil
Intermediate Unit 8, recent contractual provisions now provide for the recruitment
and assignment of mentor teachers. This process will begin in January of 2013. A
booklet and schedule for mentor teachers is now in the process of development
and will be completed by January of 2014. Evidence: Contractual pairing of new
teachers and mentors and publication of guidelines and timeline.

10/1/2014

5/31/2016

Professional Development
Subcommittee

Superintendent
During Comprehensive Planning, a Professional Education Subcommittee was
established to focus primarily on needs and recommendations to enhance the
district&rsquo;s professional development process. That committee will be
maintained to annually assess the accomplishments and effective
implementation of the portion of the plan devoted to professional development.
Evidence: Meeting Invitations and Agendas will be published.
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Westmont Hilltop SD Action Plans
Goal #4:

Establish a district system that fully ensures each member of the district community promotes, enhances and sustains a shared vision of positive
school climate and ensures family and community support of student participation in the learning process.

Strategies
Start
9/10/2014

Shared Vision/Positive Climate
End
8/5/2016

Action Step Title
Perceptual Data Applications

Description
Gather and share accurate and reliable perceptual data about school climate
from students, staff members, and parents as part of a continuous improvement
process. The Leadership Team, Superintendent, and Safe and Supportive
Schools Committee will do the following: 1) review the perceptual data; and 2)
recommend needed adjustments based upon that analysis. The high school
identified a similar need for a means of assessing the perception of warm and
welcoming family and community relationships in order to monitor whether or not
the district is effectively partnering with families and the community to support
student participation in the learning process. Evidence: Surveys of parents,
students, and staff members and meeting agendas used to communicate needed
adjustments.

9/1/2014

9/9/2014

5/30/2016

5/31/2016

Safe and Supportive Schools
Subcommittee

American Association of School
Counselors (ASCA) Model

Responsible
Leadership Team and
Superintendent

Superintendent
During Comprehensive Planning, a Safe and Supportive Schools Subcommittee
was established to focus primarily on needs and recommendations to enhance a
positive school climate and improve student support systems. That committee will
be maintained to assess the accomplishments and effective implementation of
the portion of the plan devoted to ensuring that the district community promotes,
enhances, and sustains a shared vision of positive school climate and ensures
family and community support of student participation in the learning process.
Evidence: Committee Meeting Agendas.
Guidance Counselors,
The three domains of the ASCA model that the counselors will be implementing School Psychologist, and
are as follows: 1) academic development; 2) career development; and 3)
Director of Education
personal/social development. A particular emphasis will be placed on the need
for career development during the course of this plan. The standards within the
ASCA model that help to prepare students for the world of work are as follows:
Standard A: Students will acquire the skills to investigate the world of work in
relation to knowledge of self and to make informed career decisions. Standard B:
Students will employ strategies to achieve future career goals with success and
satisfaction. Standard C: Students will understand the relationship between
personal qualities, education, training and the world of work. Evidence:
Publication and board minutes adopting the ASCA Model.
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Westmont Hilltop SD Action Plans
9/9/2014

5/31/2016

Goal #5:

Establish a district system that fully ensures students who are academically at risk are identified early and are supported by a process that provides
interventions based upon student needs and includes procedures for monitoring effectiveness.

Strategies

Start
11/30/2014

Parent and Community Involvement

Director of Education,
Involve parents in the process of implementing the American School Counselors School Psychologist, and
(ASCA) Model. As the domains of career development and personal/social
Guidance Counselors
development are explored and delineated, the Leadership Team and Counselors
will involve parents in understanding the experiences and opportunities their
children will have as a result of the ASCA model. Annual meetings will be
scheduled with parents and students invited to participate.&nbsp;
Evidence:&nbsp; Rosters and minutes of annual meetings

Increased Quality Instructional Time
Implement the RtII Model District-Wide
End
5/31/2016

Action Step Title
Universal Screeners and Diagnostic
Assessment

9/8/2014

5/31/2016

Special Education Subcommittee

11/30/2013

5/31/2016

Intensive Pre-Referral Interventions

Description

Responsible
Building Level Principals

Implement an early-identification infrastructure that includes processes to ensure
early identification. Whereas the RtII strategy was previously employed in this
plan to address the goal of implementing effective instructional practices, the
early identification of at-risk students will also be accomplished by the application
of universal screeners and diagnostic assessments. Through the Instructional
Support Team process at the elementary school, and through the Data Analysis
Teams and Professional Learning Community study of multiple data points at all
building levels, effective RtII screening strategies will result in early identification
of students who are at-risk.
Director of Special
During Comprehensive Planning, a Special Education Subcommittee was
Education
established to focus primarily on recommendations to enhance the delivery of
effective special education. That committee will be maintained to assess the
accomplishments and effective implementation of the portion of the plan devoted
to enhancing supports for students in need of special education.
Principals
By increasing differentiation and high quality instructional time for students who
are at risk of academic failure, the district will ensure that students at the highest
level of need receive intensive interventions and adapted standards-aligned
curricula designed to ensure success.&nbsp; We will maintain the Instructional
Support Team at the elementary and employ Data-Analysis teams at the middle
and high schools.&nbsp;
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Westmont Hilltop SD Action Plans
Goal #6:

Establish a district system that fully ensures consistent implementation of standards aligned curricula across all schools for all students.

Strategies

Curriculum Mapping

Start
1/2/2014

End
5/31/2016

Action Step Title
Description
Responsible
Standards-Aligned Planned Courses
Director of Education
of Study
Faculty members will realign their curriculum to Core Standards of Pennsylvania.
The curriculum will be fully mapped and aligned with the curriculum framework
evident in all classrooms. In-service time will be devoted to this activity.
Evidence: Fully aligned planned courses of study.

10/6/2014

5/30/2016

Curriculum Subcommittee

Director of Education
During Comprehensive Planning, a Curriculum Subcommittee was established to
focus primarily on curricular needs and recommendations. That committee will be
maintained to assess the accomplishments and effective implementation of the
portion of the plan devoted to the implementation of effective delivery of a
standards-aligned curriculum
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Westmont Hilltop SD
District Level Plan
07/01/2014 - 06/30/2017
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District Profile
Demographics

827 Diamond Blvd
Johnstown, PA 15905-2348
(814) 255-6751
Superintendent: Dr. Susan Anderson
Director of Special Education: Steven McGee (Director of Education)

Planning Process
The Comprehensive Planning Steering Committee met monthly from November of 2013 through
May of 2014. The process began with an analysis of Strengths, Weaknesses, Opportunities, and
Threats that the district is facing. The committee then analyzed which of the identified strengths
and opportunities could be used to address weaknesses and to mitigate threats. The list of
weaknesses and threats were used to derive district-wide needs to be addressed by the plan from
the perspective of the Comprehensive Planning Committee.
Simultaneously, data analysis teams were formed at the building levels. Although school level plans
were not required for the Westmont HIlltop School District, as the district has no schools designated
as "struggling schools," the Leadership Team deemed it to be advantageous to form school level
teams as an exercise in data analysis and goal-setting at the elementary, middle school, and high
school. Thus, the district had three school level plans and a district-level plan underway.
From September through October, multiple data analyses were completed, including school-wide
and district-wide systems analyses with input from all faculty members. Building-level teams met to
analyze student achievement data and to determine goals based on that data. From October through
March, data was analyzed and goals and strategies were derived from the identified needs.
From March through April, while building-level planning teams initiated the building-level plans,
subcommittees were formed within the Comprehensive Planning Steering Committee to focus in
particular on Special Education, Technology Education, Professional Education, Safe and Supportive
Schools, and Curriculum. A systems analysis survey was completed by all faculty members and
shared with the building level teams.
In May, the Comprehensive Planning Committee reconvened to review the work of each of the
subcommittees in each of the planning areas and to incorporate recommended strategies and
activities into the overall plan.
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Deliberately, the overall district final data analysis piece was not completed until after an early
October, 2013, meeting for local schools hosted at Intermediate Unit 08 with a team of teachers and
administrators from each building who reviewed and analyzed the most recent PVAAS data from
2013 with the guidance of PDE representatives.
Every employee from kindergarten through Grade 12 provided input in one form or another. The
district level plan recognizes the goals from each of the building level plans and derives district-level
goals from the patterns that were evident from needs assessments coupled with input from the
Comprehensive Planning Steering Committee and the Building Level Committees.
The resulting visionary plan aligns students, teachers, educational specialists, administrators,
families, and the community in preparation for the accomplishment of the stated vision of this
process which is as follows: We envision a district in which high quality education is the focus and
pride of our community—a place where there is a sense of camaraderie and respect among students,
parents, faculty, administration, alumni, and community members.

Mission Statement
The mission of the WHSD, in partnership with our community, is to prepare each student to be an
informed, ethical, responsible adult in a changing and competitive global society through high
expectations and a challenging educational program offering knowledge and skills within a safe,
nurturing environment.

Vision Statement
The Comprehensive Planning Committee envisions a district in which high quality education is the
focus and pride of our community—a place where there is a sense of camaraderie and respect
among students, parents, faculty, administration, alumni, and community.

Shared Values
The Westmont Hilltop School District values:


a well-rounded program of academics, arts, and athletics.



support for students in the domains of personal and social, academic, and career
development.
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an all-inclusive environment for students that addresses learning support needs, ESL,
enrichment, and emotional needs, to name a few.



a drug-free, safe, and supportive environment utilizing community resources.



a program that infuses advanced level technology into all aspects of the educational program
and also enables students to learn advanced technology and applications.



a positive, bullying-free, supportive environment in which everyone works together to
support and respect each other.

Educational Community
Located in the southwestern part of Cambria County's 692 square miles, the Westmont Hilltop
School District serves a fifteen square mile residential population. The Greater Johnstown area
provides employment to many district residents with a large segment of the district's population
employed in various professional capacities.
With a median income above the county median, the community enjoys many "quality of life"
indicators. Residents value the sense of safety and security characterizing community life. The
proximity to several institutions of higher learning and the accessibility of health care and
recreational facilities are appealing attributes that enhance the allure of our community. One of the
challenges of the community is a very minimal commercial tax base. The district is 96% residential.

Whereas the school district is primarily residential, the following industries are within close
proximity in the surrounding community:


Universities: IUP, UPJ, SFU,CRBC, LHCC, Mount Aloysius (education)



Technology: (Concurrent Technologies Corporation)



Health Care (3 Hospitals)



Defense



Steel



Fabrication (metal)



Service



Red Cross



Pepsi Bottling Company
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Dairy (Galliker)



Penelec



Coal Mining



Retail Trades



Restaurants



Renewable Energy



Oil and Gas



Agriculture



Child Care



Car Dealers



Banking/Credit Unions



Health Clubs YMCA and YWCA



GAPVAX vacuum trucks



Construction Trades

Community Resources within close proximity include the following:


Governmental Agencies



Arts



Non-profits



Certified Financial Advisors



Heritage Association



Venues for Performing Arts – Pasquerilla Performing Arts, Mountain Playhouse



Economic Development Resources



Chamber of Commerce



Rails to Trails



Water Resources (White Water Rafting)
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Outdoor activities including camping, hunting, skiing, golf



Ice skating and Hockey Rinks



Airport



Amtrack



National and State Park Access



Tourism



Hidden Valley Resort



Seven Springs Resort

The district and surrounding community offers the following opportunities/activities to
students:


Women’s Help Center—offers training in positive social skills



Fire Department—holds fire prevention festivals and jubilees in summer



District Attorney’s Office —provides drug and alcohol prevention programs



Detective Julie Wagner—presents seminars on internet safety and the prevention of cyberbullying



Windber Research Institute—offers the Olweus Bullying Prevention Program (district
participates)



Greater Johnstown Technology Center—serves our high school students through a 1/2 day
program



Westmont Hilltop Recreation Commission, YMCA and YWCA—provide recreational activities



Department of Health—offers consultative services



Parks and Recreational Facilities—offer hiking, fishing, boating, swimming, and dancing



American Red Cross—offers a program entitled, "Pint Size Heroes"



ACRP and The Learning Lamp—offer summer programming and before and after school
tutorial services



The University of Pittsburgh and Indiana University of Pennsylvania—offer programs for
students, mentoring, and tutorial services



Stackhouse Park—a small park is contained within or school district
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Cambria County Community Art Center—offers a variety of student programs and
opportunities



Sunnehanna—a golf club within the district's boundaries



Outdoor Odyssey—a camping and outdoor activity program



Cambria Rowe Business College, Penn Highlands, St. Francis and St. Vincent—offer programs
for high school students



Local Businesses—provide internships for students



Tomahawks—a local hockey team



Symphony—offers programs at the Pasquerilla Performing Arts Center and has a youth
symphony orchestra program that operates within our school



Pasquerilla Performing Arts Center—offers a variety of artistic, musical, and educational
programs



Bottle Works—offers an art studio and small performing arts center



Johnstown Concert Ballet—offers dance opportunities and performances



Flood Museum—a local museum that provides displays of the history of the Johnstown
Floods



Incline Plane—a local tourist attraction



Discovery Center—a local historical and educational venue

Organizational resources and opportunities offered to students include, but are not limited to,
the following:


High Quality Education



Highly Qualified Teachers



Role Models with Positive Work Ethic



Athletics



Arts



Individualized Instruction



Learning Support, Instructional Support, and Title I Services



Tutoring Programs (free)
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Homework Help (free)



Mentoring



Girls in the Middle



Outdoor Odyssey



Parent/Teacher Conferences



Meet the Teacher Night



Teacher Websites



Anti-Bullying Program



Extra-curricular Clubs/Organizations



Field Trips



Parent/Teacher Organizations at the Elementary and Middle School



Safe Schools (drill practices, ID tags, and security system)



Private tutoring by teachers



Technology (iPads, Promethian Boards, and a Classrooms for the Future Program)



Academic Enrichment Programs (National Honor Society, Johns Hopkins Programs, C-MITES
Programs, Governor's School for Science, National Youth Leaders' Conference), Alumni
Association, and an elementary science fair,

The Westmont Hilltop School District serves approximately 1630-1670 students in grades K-12. The
structure of the school district includes grade levels clustered in three buildings as primary, middle
school, and high school. The grade level configuration of the three buildings comprising the school
district is as follows: Elementary, K-4; Middle School, 5-8; and High School, 9-12.
The organization includes time allocations of 900 hours of instruction for elementary students, 990
hours for middle and secondary school grade levels, and arrangements for Vocational-Technical
Education and Special Education.
The Westmont Hilltop School District operates all K-4 classrooms in one elementary building, 5-8
classrooms in one middle school building, and 9-12 classrooms in one high school building. While
existing facilities adequately serve current needs as well as those derived from projected enrollment
figures, a feasibility study that was underway in the district during the 2009/2010 school year to
determine the future of the district's three building/campus alignment was not brought to fruition
due to funding restraints.
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The physical space, while deemed adequate and sufficient to achieve the district's mission and goals
and to support our plans for the accomplishment of the Academic Standards, do not provide the
recommended classroom sizes and instructional areas of today's modern schools. A decision
regarding any renovation or new building projects is, unfortunately, on hold. Building level
resources are as follows:
Elementary
Originally constructed in 1953, the building received renovation and major maintenance and
improvements in 1957, 1980, and 1994. In addition to the twenty-seven classrooms, building
facilities provide the following:


Special rooms to accommodate art, music, gym, speech, and library activities. A large group
instruction room serves, when needed, as a small auditorium.



One computer lab



One library



Offices, including an administrative suite, nurse/health suite, guidance office, technology
office, TV studio, Instructional Support office, and Title I office



A team planning resource room



Two faculty rooms

Middle School
Originally constructed in 1917, renovation and major maintenance and improvement occurred in
1925, 1939, 1951, 1975-1978, and 1994. In addition to the thirty-six classrooms, building facilities
provide the following:


Special rooms to accommodate art, music, gym, speech, library, industrial arts, and an
auditorium



Three computer labs



One library



One faculty room and two team planning rooms



Offices, including an administrative suite, nurse/health room, and guidance suite

The middle school is an aging facility, in need of repair. In order for the district to remain in the
building for the foreseeable future, extensive repairs will be needed.
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High School


Originally constructed in 1961, major renovation of the high school took place in March of
1995 through August of 1996. The building contains thirty-two classrooms and the
following:



Special rooms to accommodate art, physical education, an auxiliary gym, a music suite, a
home economics suite, a technology education lab, and an auditorium



Five computer labs and three 30-computer portable labs



One library, not currently staffed with a librarian



One faculty room



Two group or IEP planning rooms



Offices, including an administrative suite, guidance suite, and nurse/health room suite

Work was completed in 1994 to comply with the American Disabilities Act in all facilities. Because of
needs resulting from the impact of technology advances, all three buildings have required major
updating of wiring to accommodate and to provide for an updated technological environment.
During 1994, both elementary and middle school buildings were wired for internal and external
networking and to provide access to the Internet. The need was accommodated at the high school
during the renovation project in 1995-1996. During the 2000-2001 school year, the wiring
infrastructure was evaluated and upgraded to accommodate a faster and more capable network. In
2002, updates were required to accommodate a higher-speed wide area network (WAN). Since
2007, Classrooms for the Future funding provided the high school with the opportunity to expand its
wireless capabilities with the addition of thirty-five contact points as well as three thirty-computer
wireless labs.
When asked how the community and organizational members feel about the entity, the
Comprehensive Planning Steering Committee generated the following concerns:


This is a time of negativity due to high taxation and low funding. A positive focus is needed.



A lack of community effort and support was listed as a concern: The district needs to focus
on our obligation to students as a single united community.



A concern was expressed that some students do not feel part of the school community.
Individual commitment and ownership is needed.



Some students feel frustration in wanting to become all that they can be. Career guidance is
needed.
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A lack of school pride/loyalty is evident at this time. A lack of school spirit was the highest
need expressed by the Student Council during an analysis of Strengths, Weaknesses,
Opportunities, and Threats.



The district's dire financial plight has generated some negativity in the community due to an
enormous tax effort on the part of residents: The lack of commercial property is
detrimental. There is a need to reverse the course to a positive focus on the school and to
regain support from the community.



Increasing positive communication among students, parents, faculty, and administration was
identified as a priority.
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Planning Committee
Name
Susan Anderson
Karen Azer
Jane Bassi
Edward Benning
Lori Brawley
Terri Denk
Lisa Drennen
Norman Ed
Lisa Friedhoff
Kamal Gella
James Greco
Gregory Heider
Billie Jo Kisko
Nicole Kuzmiak
Amanda Lindberg
Jeffrey Masterson
Cindy McCombie
Steven McGee
Estelle Milligan
Thomas Mitchell
Joseph Molnar
Molly O'Neil
Joan Ponzurick
Jonathan Rutledge
Melissa Rzasa
Gregory Sanford
Eileen Springer
Beth Stem
Matthew Thomas
Michele Trevorrow
Lori Weeks
Deborah Winterscheidt

Role
Administrator
Community Representative
Middle School Teacher - Regular Education
Administrator
Parent
Elementary School Teacher - Regular Education
Parent
Middle School Teacher - Regular Education
Elementary School Teacher - Regular Education
Board Member
Business Representative
Business Representative
Secondary School Teacher - Regular Education
Administrator
Middle School Teacher - Regular Education
Community Representative
Ed Specialist - School Psychologist
Special Education Director/Specialist
Parent
Administrator
Instructional Technology Director/Specialist
Elementary School Teacher - Regular Education
Ed Specialist - School Nurse
Secondary School Teacher - Regular Education
Secondary School Teacher - Special Education
Parent
Parent
Ed Specialist - School Counselor
Administrator
Board Member
Elementary School Teacher - Special Education
Parent
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Core Foundations
Standards
Mapping and Alignment
Elementary Education-Primary Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards: English Language Arts
Common Core Standards: Literacy in
History/Social Studies, Science and Technical
Subjects
Common Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering
Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for
Reading
American School Counselor Association for
Students
Early Childhood Education: Infant Toddler
through Second Grade
English Language Proficiency
Interpersonal Skills
School Climate

Mapping

Alignment

Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing

Developing

Developing

Developing
Developing
Developing
Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing
Developing
Developing
Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing

Accomplished
Developing
Developing

Accomplished
Developing
Developing

Explanation for standard areas checked "Needs Improvement" or "Non Existent"
NOTE: At the primary level, economics, environment and ecology, family and consumer
sciences, and geography concepts are incorporated into the subject areas of science,
mathematics, and social studies. They are not mapped and aligned as individual content
areas. We have interpreted the question to mean that the standards are incorporated into
the core curricular areas.
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Elementary Education-Intermediate Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards: English Language Arts
Common Core Standards: Literacy in
History/Social Studies, Science and Technical
Subjects
Common Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering
Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for
Reading
American School Counselor Association for
Students
English Language Proficiency
Interpersonal Skills
School Climate

Mapping

Alignment

Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing

Developing

Developing

Developing
Developing
Developing
Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing
Developing
Developing
Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing

Accomplished
Developing
Developing

Accomplished
Developing
Developing

Explanation for standard areas checked "Needs Improvement" or "Non Existent":

Middle Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards: English Language Arts
Common Core Standards: Literacy in
History/Social Studies, Science and Technical
Subjects
Common Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography

Mapping

Alignment

Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing

Developing

Developing

Developing
Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing
Developing
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Health, Safety and Physical Education
History
Science and Technology and Engineering
Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for
Reading
American School Counselor Association for
Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Developing
Developing

Developing
Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing

Accomplished
Developing
Developing
Developing

Accomplished
Developing
Developing
Developing

Mapping

Alignment

Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing

Developing

Developing

Developing
Developing
Developing
Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing
Developing
Developing
Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing

Developing

Accomplished
Developing
Developing
Developing

Accomplished
Developing
Developing
Developing

High School Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards: English Language Arts
Common Core Standards: Literacy in
History/Social Studies, Science and Technical
Subjects
Common Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering
Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for
Reading
American School Counselor Association for
Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language
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Explanation for standard areas checked "Needs Improvement" or "Non Existent"
Note: While curriculum is mapped and aligned, we are in the process of transitioning all
courses to full alignment with Pennsylvania Core Standards vs. the previously aligned
Pennsylvania Standards. Thus, we have determined that "developing" is the best
designation for these skills.

Adaptations
Elementary Education-Primary Level














Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards: English Language Arts
Common Core Standards: Literacy in History/Social Studies, Science and Technical
Subjects
Common Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education

Elementary Education-Intermediate Level














Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards: English Language Arts
Common Core Standards: Literacy in History/Social Studies, Science and Technical
Subjects
Common Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education

Middle Level






Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards: English Language Arts
Common Core Standards: Literacy in History/Social Studies, Science and Technical
Subjects
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Common Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education

High School Level














Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards: English Language Arts
Common Core Standards: Literacy in History/Social Studies, Science and Technical
Subjects
Common Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education

Explanation for any standards checked:
Planned Courses have been developed (and are currently being developed) in all core
content areas. The Planned Courses identify the learning expectations and related
standards in each course, the content outline, including units and time-frame, the activities
and instructional strategies, the enrichment and reinforcement options, and the assessment
procedures.
The planned courses are soon to undergo a new round of updates, mapping, and
realignment. The district has been awarded a KtO grant and we are in our second year of
implementation. Part of the requirement of that grant was to develop a K-12 Literacy Plan.
The plan was developed during the 2012-2013 school year, and it will be fully implemented
during the 2013-2014 school year.
The district is in the process of adopting the ASCA Model for Counseling. We are focused on
expanding and improving our offerings in Career Education and Work. Standards are
integrated into core areas across the curriculum. At the beginning of the 2013-2014 school
year, the district hired a teacher for the purpose of STEM coordination across the district.
The teacher has been given planning time and time for K-12 coordination through PLCs
(Professional Learning Communities). The Professional Learning Communities have been
instituted on a K-12 basis, and they meet weekly. A focus on curriculum, instruction, and
assessment across all grade levels is a priority of those meetings.
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Curriculum
Planned Instruction
Elementary Education-Primary Level
Curriculum Characteristics
Objectives of planned courses, instructional units or
interdisciplinary studies to be achieved by all students are
identified for each subject area.
Content, including materials and activities and estimated
instructional time to be devoted to achieving the academic
standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic
standards are identified.
Procedures for measurement of mastery of the objectives of a
planned course, instructional unit or interdisciplinary studies are
identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
Objectives of the planned courses are identified along with anticipated instructional time.
Content is specified, and the means of assessments are identified. The relationships with
the standards are specified. The district is in transition regarding the Pennsylvania
Common Core State Standards. Alignment is an ongoing process requiring continual
updating and revision. Accomplishment will be ensured with the publication of newly
revised and updated planned courses, a process now underway.

Elementary Education-Intermediate Level
Curriculum Characteristics
Objectives of planned courses, instructional units or
interdisciplinary studies to be achieved by all students are
identified for each subject area.
Content, including materials and activities and estimated
instructional time to be devoted to achieving the academic
standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic
standards are identified.
Procedures for measurement of mastery of the objectives of a
planned course, instructional unit or interdisciplinary studies are
identified.

Status
Developing
Developing
Developing
Developing
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Processes used to ensure Accomplishment:
Objectives of the planned courses are identified along with anticipated instructional time.
Content is specified, and the means of assessments are identified. The relationships with the
standards are specified. The district is in transition regarding the Pennsylvania Common
Core State Standards. Alignment is an ongoing process requiring continual updating and
revision. Through a K-12 process of reassessment and realignment, the district will ensure
accomplishment of alignment with the Pennsylvania's Common Core Standards. Districtwide, new planned courses are currently in development. Accomplishment will be ensured
with the publication of newly revised and updated planned courses, a process now
underway.

Middle Level
Curriculum Characteristics
Objectives of planned courses, instructional units or
interdisciplinary studies to be achieved by all students are
identified for each subject area.
Content, including materials and activities and estimated
instructional time to be devoted to achieving the academic
standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic
standards are identified.
Procedures for measurement of mastery of the objectives of a
planned course, instructional unit or interdisciplinary studies are
identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
Administrative oversight and classroom observation along with a survey of the entire
middle school faculty indicate that the middle school has accomplished the criteria for time
devoted to academic standards (in planned courses and syllabi), objectives (as evidenced in
all planned courses and syllabi), procedures for assessment, and identification of standards.
Objectives of the planned courses are identified along with anticipated instructional time.
Content is specified, and the means of assessments are identified. The relationships with the
standards are specified. The district is in transition regarding the Pennsylvania Common
Core State Standards. Alignment is an ongoing process requiring continual updating and
revision. Through a K-12 process of reassessment and realignment, the district will ensure
accomplishment of alignment with the Pennsylvania's Common Core Standards. Districtwide, new planned courses are currently in development. Accomplishment will be ensured
with the publication of newly revised and updated planned courses, a process now
underway.
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High School Level
Curriculum Characteristics
Objectives of planned courses, instructional units or
interdisciplinary studies to be achieved by all students are
identified for each subject area.
Content, including materials and activities and estimated
instructional time to be devoted to achieving the academic
standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic
standards are identified.
Procedures for measurement of mastery of the objectives of a
planned course, instructional unit or interdisciplinary studies are
identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
Objectives of the planned courses are identified along with anticipated instructional time.
Content is specified, and the means of assessments are identified. The relationships with the
standards are specified. The district is in transition regarding the Pennsylvania Common
Core State Standards. Alignment is an ongoing process requiring continual updating and
revision. Administrative oversight and classroom observation along with a survey of the
entire middle school faculty indicate that the middle school has accomplished the criteria
for time devoted to academic standards (in planned courses and syllabi), objectives (as
evidenced in all planned courses and syllabi), procedures for assessment, and identification
of standards. Accomplishment will be ensured with the publication of newly revised and
updated planned courses, a process now underway.

Modification and Accommodations
Explain how planned instruction contains modifications and accommodations that allow all
students at all mental and physical ability levels to access and master a rigorous standards
aligned curriculum.
Beginning at the elementary level, the Instructional Support Process serves as the prereferral stage of identification. The district is in the process of developing an RtII model at
the elementary school. With this implementation, we assess students three times a year
using two universal screeners, one for reading and one for math. Children who are
identified on the screeners as in need of “intensive interventions,” are administered
additional assessments to determine specific skill deficits. The students who require the
most intensive level of support (Tier III) are placed on an eight week intervention plan. We
refer to this plan as a SCRIPT. The SCRIPT is developed in conjunction with the classroom
teacher, support staff, guidance counselor, building administration, and the child’s family.
The child’s SCRIPT reflects the following: 1) assessment data, 2) current classroom
performance overviews, 3) classroom accommodations, 4) an intervention plan that is
teacher and skill specific, 5) intervention materials, and 6) a list of the SCRIPT team
members.
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Classroom interventions are monitored by the teacher delivering the intervention, either
weekly or bi-weekly, depending on the skill. At the end of the eight-week period, the SCRIPT
team reconvenes to re-evaluate the child’s progress (response to intervention). If the
interventions were successful, the team will decide how to maintain those interventions
while gradually releasing the child to “approaching” grade level instruction.
If the intervention period was unsuccessful, the SCRIPT team will decide how to proceed.
The decision may include refinement of the interventions, increase support,
implementation of additional classroom accommodations, etc. The SCRIPT team may decide
to extend the Tier III intervention period for a period of six-eight more weeks, with a followup meeting to re-evaluate the child’s progress. At that time, again, if the interventions were
unsuccessful, the decision as to whether an evaluation for special education is necessary
will be based on a student's unsuccessful response to the interventions.
When evaluation for a higher level of support is indicated, baseline data and present levels
are available as a natural outcome of the IST process and are used to initiate the special
education evaluation process.
The pre-referral process at the middle and high schools includes review of the present
levels and baseline data that are acquired through a collaborative process including
teachers in the student's grade level, in collaboration with the guidance counselor and the
school psychologist.
When modifications and accommodations are not successful at the first and second tiers,
the district currently employs the discrepancy model to determine qualification for special
education. Multi-Disciplinary Evaluation (MDE) is applicable only in the event that the prereferral process is unsuccessful in providing the supports and services necessary to begin to
close the gap (reduce the discrepancy) between grade level performance and the student's
present levels. When the pre-referral team decides that a student needs an increased level
of support, potentially through special education, then the MDE process proceeds to
determine the extent of the discrepancy between the student's predicted performance and
the student’s achievement levels. The student’s classroom performance is considered as an
integral part of the evaluation process.
Planned courses include a section for adaptations and/or enrichment. The district
advocates a highly differentiated classroom environment designed to ensure that all
students at all ability levels have a rigorous standards-aligned curriculum. This plan
includes a strategy to provide additional supports for differentiating instruction in
classrooms so that students at the high achievement end of the spectrum are growing as
well as students who are receiving remedial adaptations.
Planned courses include a section for adaptations and/or enrichment. Beginning at the
elementary level, the Instructional Support Process serves as the pre-referral stage of
identification. The decision as to whether evaluation for special education is indicated is
based on a student's response to intervention and the accomplishment of the goals of the
Instructional Support/Pre-referral process. After the completion of a 30 or 60-day
intervention period (depending on the discretion of the team) a decision is made whether
testing for special education is needed. When evaluation for a higher level of support is
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indicated, baseline data and present levels are available as a natural outcome of the IST
process and are used to initiate the evaluation process.
The pre-referral process is similar at the middle and high schools, except that the present
levels and baseline data are acquired through a collaborative process including teachers in
the student's grade level, in collaboration with the guidance counselor and the school
psychologist.
To determine qualification for special education, the district currently employs the
discrepancy model. Multi-Disciplinary Evaluation (MDE) is applicable only in the event that
the pre-referral process is unsuccessful in providing the supports and services necessary to
begin to close the gap (reduce the discrepancy) between grade level performance and the
student's present levels. When the pre-referral team decides that a student needs an
increased level of support, potentially through special education, then the MDE process
proceeds to determine the extent of the discrepancy between the student's predicted
performance based on I.Q. and the student’s achievement levels. The student’s classroom
performance is considered as an integral part of the evaluation process. The district is in the
process of developing an RTII model at the elementary school and will eventually use RtII
for qualification purposes as opposed to the discrepancy model.

Instruction
Instructional Strategies
 Formal classroom observations focused on instruction
 Walkthroughs targeted on instruction
 Annual Instructional evaluations
 Peer evaluation/coaching
Regular Lesson Plan Review
 Administrators
 Building Supervisors
Provide brief explanation of LEA's process for incorporating selected strategies.
The district is involved in a differentiated supervision process. One of the strategies of the
plan is a peer coaching option, which is peer-to-peer mentoring as opposed to instructional
coaching. The district hopes to expand the power of peer support through the addition of a
mentoring program in the process of development at the present time.
The Director of Education and Building Principals engage in formal classroom observations.
The district is employing the Danielson Model supported by the PA-ETEP (Pennsylvania
Electronic Teacher Evaluation Portal). We engaged in the pilot of this program during the
2012-2013 school year.
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Provide brief explanation for strategies not selected and how the LEA plans to
address their incorporation.
Instructional coaching is not a selected strategy at this time due to the time restrictions of
teachers to serve as coaches as well as budget constraints related to staffing. Through the
Professional Learning Communities, the district hopes to expand the role of the Department
Supervisors in lesson plan development and study across curricular areas. Department
supervisors are employed at the high school only; therefore, we did not check that option.

Responsiveness to Student Needs
Elementary Education-Primary Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are
used to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the
needs of gifted students.

Status
Full
Implementation
Full
Implementation
Implemented in
50% or more of
district
classrooms
Full
Implementation

Elementary Education-Intermediate Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are
used to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the
needs of gifted students.

Status
Full
Implementation
Full
Implementation
Implemented in
50% or more of
district
classrooms
Full
Implementation

If necessary, provide further explanation. (Required explanation if column selected was less
than 50%.
Not Applicable
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Middle Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are
used to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the
needs of gifted students.

Status
Full
Implementation
Full
Implementation
Implemented in
50% or more of
district
classrooms
Full
Implementation

High School Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are
used to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the
needs of gifted students.

Status
Full
Implementation
Full
Implementation
Implemented in
50% or more of
district
classrooms
Full
Implementation

Recruitment
Describe the process you implement to recruit and assign the most effective and highly
qualified teachers in order to meet the learning needs of students who are below
proficiency or are at risk of not graduating.
The hiring process involves three layers of screening: 1) credential screening by three
administrators who are obligated to avoid conferring prior to making decisions; 2) firstround interviewing by a team of two or three administrators; and 3) second-round
interviewing and checking of credentials.
The second interview involves simultaneous contacting of references. The first team focuses
on preparation and pedagogy with a standard set of interview questions. The second team
looks at interpersonal relationships and judgment in a variety of hypothetical situations.
They look at the "match," in terms of whatever deficits may exist within a department and
identify areas of expertise needed to balance a particular department or grade level team.
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Capacity in differentiating instruction and knowledge of Standards in the subject area is
always a focus of the interviews. We have a goal of matching students with high level needs
with the most highly qualified teachers, although we ensure that all of our teachers are
highly qualified. Letters of recommendation and resumes are screened. Reference checks
are completed for candidates emerging with potential for board-level recommendations.
Connection is essential and difficult to assess in an interview, which is why we consult with
experienced educators who have seen the candidate in training. Given hypothetical
situations, it is interesting what a candidate will reveal. We can learn a great deal by paying
attention to the factors that are selected for consideration. We contact individuals who have
observed the candidate's teaching over time as yet another indicator.
The process is brought to closure when the team arrives at consensus regarding the ranking
of the top candidates. The goal of the interview teams is always to know that, in good
conscience, we are selecting the best educators for the students of our district. For this
purpose, we apply the process in a consistent manner for every candidate because it is
designed to ensure that we select the best candidate for every position. We are committed
to making just and honest decisions through a process applied with absolute integrity to
ensure that our students are taught by educators of the highest caliber.
Experienced and highly effective teachers on our staff are "matched" with students who
have the greatest need. We employ an Instructional Support Teaming process at the
elementary school and we use an embedded tutorial period at the middle school and high
school in order to address needs of students who are below proficiency or are at risk of not
graduating. Through this process, we are able to "match" students who are at risk with
teachers selected on a weekly basis for additional support.

Assessments
Local Graduation Requirements
Course Completion
Total Courses
English
Mathematics
Social Studies
Science
Physical Education
Health
Music, Art, Family &
Consumer Sciences,
Career and Technical
Education
Electives
Minimum % Grade
Required for Credit
(Numerical Answer)

SY 1314

SY 1415

SY 1516

SY 1617

SY 1718

SY 1819

26.00
4.00
3.00
4.00
3.00
3.00
1.00

26.00
4.00
3.00
4.00
3.00
3.00
1.00

26.00
4.00
3.00
4.00
3.00
3.00
1.00

26.00
4.00
3.00
4.00
3.00
3.00
1.00

26.00
4.00
3.00
4.00
3.00
3.00
1.00

26.00
4.00
3.00
4.00
3.00
3.00
1.00

2.00

2.00

2.00

2.00

2.00

2.00

6.00

6.00

6.00

6.00

6.00

6.00

65.00

65.00

65.00

65.00

65.00

65.00
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2014 Graduation Specifics
Identify the method(s) used for determining graduation proficiency for the following sets of
standards. (Check all that apply)
Reading



Proficiency on State Assessments
Local Assessments aligned with State Standards

Writing



Proficiency on State Assessments
Local Assessments aligned with State Standards

Mathematics



Proficiency on State Assessments
Local Assessments aligned with State Standards

Local Assessments
Standards
Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards:
English Language Arts
Common Core Standards:
Literacy in History/Social
Studies, Science and Technical
Subjects
Common Core Standards:
Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical
Education
History
Science and Technology and
Engineering Education
World Language

WA

TD

X
X

X
X
X

X
X
X

X

X

X

X

X

X

X

X

X
X
X
X

X
X
X
X

X
X
X
X

X

X

X

X

X

X

X

X

X

X

X

X

X

X
X

X

NAT

DA

PSW

Other
X
X
X

X

X
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2015 and beyond Graduation Requirement Specifics
Identify the method(s) used for determining graduation proficiency for the following sets of
standards. (Check all that apply)
English Language and Composition


Completion of Course Work in which a student demonstrates proficiency on the
associated Keystone Exam



Successfully complete Advanced Placement or Independent Baccalaureate Courses
including "passing" a course exam.

English Literature


Completion of Course Work in which a student demonstrates proficiency on the
associated Keystone Exam



Successfully complete Advanced Placement or Independent Baccalaureate Courses
including "passing" a course exam.

Mathematics


Completion of Course Work in which a student demonstrates proficiency on the
associated Keystone Exam



Successfully complete Advanced Placement or Independent Baccalaureate Courses
including "passing" a course exam.

Science & Technology


Completion of Course Work in which a student demonstrates proficiency on the
associated Keystone Exam



Successfully complete Advanced Placement or Independent Baccalaureate Courses
including "passing" a course exam.

Environment & Ecology


Completion of Course Work in which a student demonstrates proficiency on the
associated Keystone Exam



Successfully complete Advanced Placement or Independent Baccalaureate Courses
including "passing" a course exam.

2017 and beyond Graduation Requirement Specifics
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Identify the method(s) used for determining graduation proficiency for the following sets of
standards.

English Language and Composition


Completion of Course Work in which a student demonstrates proficiency on the
associated Keystone Exam



Successfully complete Advanced Placement or Independent Baccalaureate Courses
including "passing" a course exam.

American History, Civics/Government, or World History


Completion of Course Work in which a student demonstrates proficiency on the
associated Keystone Exam



Successfully complete Advanced Placement or Independent Baccalaureate Courses
including "passing" a course exam.

Methods and Measures
Summative Assessments
Summative Assessments
Keystone Exams
Pennsylvania System of School Assessment (PSSA)
Comprehensive Final Exams
Curriculum-Based Performance Based
Assessment (PBA)
TerraNova, 3rd Ed.
Curriculum Based Assessments (Writing, Spelling,
Math Facts)
Scholastic Assessment Test (SAT)
American College Testing (ACT) Assessment

EEP

EEI

ML

HS
X

X

X
X

X
X

X

X

X

X

X

X

X
X

X
X
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Benchmark Assessments
Benchmark Assessments
Fountas and Pinnell
Diagnostic Indicator of Basic Early Literacy Skills
(DIBELS Next)
Developmental Reading Assessment (DRA2)
Study Island Benchmark Assessments
School Physical Fitness Assessments
AIMSweb
Spelling Inventories (assesses spelling in written
work)
Basic Phonics Screener
Phonological Awareness Screening Test
Accelerated Reader

EEP

EEI

ML

X

X

X

X

X

HS

X

X
X

X
X

X

X

X
X

X
X

X
X

X
X

X

Formative Assessments
Formative Assessments
Teacher Designed Instructional Assessments in
All Classrooms Across All Grade Levels
Student Writing Conferences
Exit Slips
Checklist, Quizzes, Teacher Observation and
Anecdotal Records

EEP

EEI

ML

HS

X

X

X

X

X

X

X
X

X
X

X

X

X

X

EEP

EEI

ML

HS

X

X

Diagnostic Assessments
Diagnostic Assessments
Classroom Diagnostic Tools (CDT)
Academic Improvement Measurement System
(AIMS) - Elementary Mathematics
Adaptive Diagnostic Assessment of Mathematics
Kindergarten to Seventh Grade (ADAM K-7)
Diagnostic Online Reading Assessment (DORA)
Diagnostic Online Mathematics Assessment
(DOMA)
InView Cognitive Ability

X

X

X

X

X

X

X

X

X

X

X

X

X

X
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Validation of Implemented Assessments
Validation Methods
External Review
Intermediate Unit Review
LEA Administration Review
Building Supervisor Review
Department Supervisor Review
Professional Learning Community Review
Instructional Coach Review
Teacher Peer Review

EEP

EEI

ML

HS
X

X
X

X
X

X
X

X
X
X
X

X

X

X

X

Provide brief explanation of your process for reviewing assessments.
The Leadership Team and data analysis teams of teachers review assessments. Starting
with the 2013-2014 school year, the district will use a data warehousing tool (OnHand
Schools) to compile all data in a district-wide and longitudinal format. Analysis of this data
and response in the form of differentiated curriculum, instruction, and assessment will
be key to this process in terms of student achievement outcomes.

Development and Validation of Local Assessments
If applicable, explain your procedures for developing locally administered assessments and
how they are independently and objectively validated every six years.
The district requires either passing Keystone performance or, for students in need, we will
apply project-based assessment. We are not developing locally administered assessments
to be independently validated.

Collection and Dissemination
Describe your system to collect, analyze and disseminate assessment data efficiently and
effectively for use by LEA leaders and instructional teams.
The district has adopted OnHand Schools as a data warehousing system. All faculty
members will be trained during the beginning of the 2013-2014 school year. District data
analysis teams are forming to determine how to apply the information in ways that
positively impact student achievement; i.e., the effective adjustment of instruction,
curriculum, and assessment.
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Data Informed Instruction
Describe how information from the assessments is used to assist students who have not
demonstrated achievement of the academic standards at a proficient level or higher.
Assessment data is used to adjust instruction in the classroom strategically targeted at the
reinforcement of content skills where students experience difficulty. Students are placed
into remediation classes to address the weaknesses through intensified instruction. All
remediation classes are taught by highly-qualified content specialist teachers, with lessons
designed to differentiate for individual students need. Students are monitored through the
data warehouse (OnHand Schools) as well as running records (e.g. grades, targeted
assessments) to ensure that they are making progress in their specific area of deficiency as
originally assessed.
Further, our staff members collaborate in Data Teams (ES/MS) and Collaborative Academic
Support Teams (CAST/HS) to analyze student data, develop S.M.A.R.T. goals, select
strategies, implement strategies and then analyze progress of student achievement. These
teams meet bi-weekly to monitor the progress of students, identifying areas of strength and
needs.
We have also started the process of looking at curriculum in relationship to our student
data, to revise daily instruction and curriculum maps. Again, the data warehouse (OnHand
Schools) allows us to analyze curriculum maps and lesson plans to determine gaps in
instruction. When our student data shows areas of low student achievement, we can
analyze the curriculum standards, anchors and eligible content are being taught. This data
helps us determine if we are teaching the right things at the right time to our students and
are we doing so with enough intensity and frequency when compared to our student
results.

Assessment Data Uses
Assessment Data Uses
Assessment results are reported out by PA
assessment anchor or standards-aligned learning
objective.
Instructional practices are identified that are
linked to student success in mastering specific PA
assessment anchors, eligible content or
standards-aligned learning objectives.
Specific PA assessment anchors, eligible content
or standards-aligned learning objectives are
identified for those students who did not
demonstrate sufficient mastery so that teachers
can collaboratively create and/or identify
instructional strategies likely to increase mastery.
Instructional practices modified or adapted to
increase student mastery.

EEP

EEI

ML

HS

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

32
Provide brief explanation of the process for incorporating selected strategies.
Continual professional development is used to ensure that classroom practices are being
modified to address specific areas of concern as revealed through the summative and
classroom diagnostic testing. Curriculum and lesson planning is monitored to ensure a
strong connection with the content and the standard being assessed within the plan.
Building leaders are responsible for monitoring fidelity in the alignment of content
standards to the instruction in the classroom.

Provide brief explanation for strategies not selected and how you plan to address
their incorporation.
All strategies selected.

Distribution of Summative Assessment Results
Distribution Methods
Course Planning Guides
Directing Public to the PDE & AYP or other Testrelated Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and School
Board
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook
Individualized parent-teacher conferences are
conducted in the elementary and middle schools.

EEP

EEI

ML

HS

X

X

X

X

X

X

X
X
X
X

X
X
X
X

X
X
X
X

X
X
X
X

X

X

X

X

X
X

X
X

X
X

X
X

X
X

X
X

X
X

X
X

X

X

X

X

Provide brief explanation of the process for incorporating selected strategies.
WHSD publishes assessment results in the District Newsletter, and provides information as
to how access further information through PDE public information sites. In addition,
individual student data results are reviewed with parents and discussed in individual
parent conferences. Student data is available in OnHand Schools for teachers and
counselors, with the purpose of ready access to report creation on any data issue/topic,
related to a student's academic achievement. Local media regularly publishes school
assessment results in the newspaper, and often contacts the school district for comments.
In summary, the district values multiple means of communication including all of the above.
Our district website is dedicated to providing continual ease of access to parents and
students with a variety of different needs.
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Provide brief explanation for strategies not selected and how the LEA plans to
address their incorporation.

Press releases are not generally initiated by the district, although local media does report on
assessment results. An annual newsletter has included AYP data in the past.

Safe and Supportive Schools
Assisting Struggling Schools
Describe your entity’s process for assisting schools that either do not meet the annual
student achievement targets or experience other challenges, which deter student
attainment of academic standards at a proficient level or higher.
If your entity has no struggling schools, explain how you will demonstrate continued
growth in student achievement.
Although the district currently has no schools identified as struggling schools, we plan to
demonstrate continued growth in student achievement by the following methods:


Continual monitoring of students achievement including formative and summative
classroom assessments, state level assessments, and ongoing data analysis.



Collaborative consultation among educational professionals to identify and address
student needs.



Formation of data teams to review student progress at all three building levels.



The maintenance of an Instructional Support Team at the elementary level.



The institution of RtII at the elementary and middle school levels.



The implementation of OnHand Schools as a data warehouse to track and store student
achievement and assessment data for grades K-12.

Programs, Strategies and Actions
Programs, Strategies and Actions
Biennially Updated and Executed Memorandum of
Understanding with Local Law Enforcement
School-wide Positive Behavioral Programs
Conflict Resolution or Dispute Management
Peer Helper Programs
Safety and Violence Prevention Curricula
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Student Codes of Conduct
Comprehensive School Safety and Violence
Prevention Plans
Purchase of Security-related Technology
Student, Staff and Visitor Identification Systems
Placement of School Resource Officers
Student Assistance Program Teams and Training
Counseling Services Available for all Students
Internet Web-based System for the Management
of Student Discipline
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Explanation of strategies not selected and how the LEA plans to address their
incorporation:
At the present time, although counselors employ conflict resolution and dispute
management on an as-needed basis, there is no K-12 coordination that would result in a
clearly articulated program across the district. School resource officers are not currently
placed in our buildings, although local police are responsive and work closely with our
school district. The district attorney is an alumnus and district resident. She has provided
programs for students, administrators, and parents on prevention and intervention.
Curriculum across a variety of levels is designed to address safety and prevention topics.
The health curriculum addresses healthy living and drug-free lifestyles. The district
employs the Olweus Bullying Prevention Program in Grades K-8.

Identifying Gifted Students
Describe your entity’s process for identifying gifted children.
The Westmont HIlltop School District has a thorough gifted screening process within the
district. The process is as follows:
1. DIBELS Next (for Language Arts) and AIMSweb (for Math) results are screeners used to
identify gifted enrichment for each respective subject. Parents have the right to request
testing as well, and classroom teachers may make referrals to the gifted
enrichment/gifted support teacher.
2. The regular education teacher contacts home and gets the advanced/gifted support
form from the gifted support teacher.
3. The regular education teacher and gifted support teacher complete the screening form
and give it to the guidance counselor.
4. The guidance counselor performs the Kaufman-Brief Intelligence Test (K-BIT) screening
test, along with the Wide Range Acknowledgement Test (WRAT).
5. The guidance counselor reviews the scores to measure achievement levels.
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6. The guidance counselor calls parents and discusses the K-BIT and WRAT results.
7. A “Permission to Evaluate” document is signed and the evaluation is subsequently
completed by the school psychologist within sixty calendar days. As a result of the gifted
evaluation, an Evaluation Report (ER) is generated, and a team meeting is convened to
discuss student results related to qualification for gifted education via Chapter 16.
Eligibility would then lead to a team meeting with the purpose of writing a Gifted
Individualized Education Program (GIEP).

Developmental Services
Developmental Services
Academic Counseling
Attendance Monitoring
Behavior Management Programs
Bullying Prevention
Career Awareness
Career Development/Planning
Coaching/Mentoring
Compliance with Health Requirements –i.e.,
Immunization
Emergency and Disaster Preparedness
Guidance Curriculum
Health and Wellness Curriculum
Health Screenings
Individual Student Planning
Nutrition
Orientation/Transition
RtII
Wellness/Health Appraisal
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Explanation of developmental services:
The need for a coaching/mentoring program has emerged as an obvious need to be
addressed during the course of the current Comprehensive Plan. The RtII program is in
beginning stages at the elementary school and is expected to extend to the middle school in
subsequent years.

Diagnostic, Intervention and Referral Services
Diagnostic, Intervention and Referral Services
Accommodations and Modifications
Administration of Medication
Assessment of Academic Skills/Aptitude for
Learning
Assessment/Progress Monitoring
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Casework
Crisis Response/Management/Intervention
Individual Counseling
Intervention for Actual or Potential Health
Problems
Placement into Appropriate Programs
Small Group Counseling-Coping with life
situations
Small Group Counseling-Educational planning
Small Group Counseling-Personal and Social
Development
Special Education Evaluation
Student Assistance Program
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Explanation of diagnostic, intervention and referral services:
Note: Whereas the elementary has fully functional developmental counseling in place, a
major initiative of the current Comprehensive Plan will be the institution of the ASCA Model
(American School Counselors' Association). This will require a two-year planning process
that was initiated during the 2013-2014 school year.

Consultation and Coordination Services
Consultation and Coordination Services
Alternative Education
Case and Care Management
Community Liaison
Community Services Coordination (Internal or
External)
Coordinate Plans
Coordination with Families (Learning or
Behavioral)
Home/Family Communication
Managing Chronic Health Problems
Managing IEP and 504 Plans
Referral to Community Agencies
Staff Development
Strengthening Relationships Between School
Personnel, Parents and Communities
System Support
Truancy Coordination
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Explanation of consultation and coordination services:
All of the above apply to the district's Consultation and Coordination services.

Communication of Educational Opportunities
Communication of Educational Opportunities
Course Planning Guides
Directing Public to the PDE & AYP Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and Board of
Directors
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook
Social Media
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Communication of Student Health Needs
Communication of Student Health Needs
Individual Meetings
Individual Screening Results
Letters to Parents/Guardians
Website
Meetings with Community, Families and Board of
Directors
Newsletters
School Calendar
Student Handbook

38

Frequency of Communication
Elementary Education - Primary Level
 Yearly
Elementary Education - Intermediate Level
 Yearly
Middle Level
 Yearly
High School Level
 Yearly

Collaboration for Interventions
Describe the collaboration between classroom teachers and individuals providing
interventions regarding differing student needs and academic progress.
At the elementary level, we are in year one of RtII implementation. With this
implementation, we have kept the components of our Instructional Support Program in
place. At the elementary level, we assess every student, grades K-4, with two universal
screeners—one for reading and one for mathematics.
Upon completion of these assessments, the classroom teachers and support teachers review
the data together. We determine which students are in need of additional assessments to
further determine specific skill deficits. After conducting the additional assessments, we
review the results from this data, in conjunction with students’ classroom performance
data, and PSSA and/or Terra Nova results. Grade level teams and support staff collaborate
to determine which students will qualify for Title I reading support (K-4), Title I math
support (3-4), and enrichment programs. The RtII Coordinator/Instructional Support
Teacher serves as a liaison for the classroom and support teachers who are servicing the
students across the tiers.
A referral system is in place if a student begins to struggle on classroom assessments and
instruction, and that student was not flagged on the universal screener. Upon submission of
that referral by the classroom teacher, the Instructional Support Teacher conducts
additional assessments and reviews the student’s classroom performance in
communication with the teachers to determine if additional supports are necessary. At that
time, communication with the student’s family is imperative and consistent. After
conducting the assessments and collaborating with the family, the classroom teacher and
Instructional Support Teacher consult with each other to determine how to support the
student.

39
Finally, in addition to the above-mentioned collaboration, all teachers have opportunities
through weekly Friday grade level collaboration meetings and weekly PLCs (Professional
Learning Communities) to collaborate, discuss student progress, and align instruction and
materials. At the middle and high school, all teachers have weekly collaboration meetings
and PLCs to discuss student needs and progress, and to align planned courses. This year,
data teams are being formed to study patterns in greater detail and to communicate with
classroom teachers regarding needed adjustments in curriculum, instruction, and
assessment.

Community Coordination
Describe how you accomplish coordination with community operated infant and toddler
centers, as well as preschool early intervention programs. In addition, describe the
community coordination with the following before or after school programs and services
for all grade levels, including pre-kindergarten, if offered, through grade 12.
1.
2.
3.
4.

Child care
After school programs
Youth workforce development programs
Tutoring

An organization called "Kids' Stop," rents space from the district in the elementary building
to provide child care. This is advantageous because parents of elementary students often
take advantage of the care before and after school. An after-school program operates at the
elementary school, and an AmeriCorp worker with teaching certification offers homework
help for students on Monday through Thursday. Although we do not have an organized
Youth Workforce Development Program, senior projects have often focused on crossbuilding support and tutorials for children. Tutoring help is provided at the elementary
through the Instructional Support Program, at the middle school through a certified
AmeriCorps worker, and at the high school weekly through embedded tutorial periods
whereby students may access their own teacher, or teachers may call students to their
rooms for tutorial support.

Preschool Agency Coordination
Explain how the LEA coordinates with agencies that serve preschool age children with
disabilities.
1. Address coordination activities designed to identify and serve children with
disabilities and the supports and accommodations available to ensure both physical
and programmatic access.
2. Address pre-kindergarten programs operated directly by the LEA and those
operated by community agencies under contract from the LEA.
3. Describe how the LEA provides for a smooth transition from the home setting and
any early childhood care or educational setting the students attend, to the school
setting.
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Coordination Activities: While we do not have a pre-school as part of the school district at
this time, the district has multiple pre-schools within our boundaries. These include the
following (asterisks indicate that the pre-school has participated in the coordination
activities planned through the KtO grant in 2013): Cambria County Library,* Beginnings,
Inc.,* Cambria County Community Action,* Cathedral Catholic Academy,* Fun for Two
(The Grove),* Geneva Pre-School,* IU08 Early Intervention,* The Learning Lamp, CMMC,*
The Learning Lamp Westmont,* Our Mother of Sorrows,* Professional Family Care
Services,* Rainbow Room,* St. Andrews,* St. Sophia,* The Growing Years, Weekday Nursery
School, Kidds’ Castle, and Christian Discovery. Prior to the start of the school year,
coordinating meetings are held with parents of pre-school students entering the district
with IEPs to provide information for the teachers and support staff in order to be prepared
to support students upon entry to school.
Pre-Kindergarten Programs: The district does not operate or contract with a pre-school to
operate within the LEA but has multiple pre-schools in close proximity to the school.
Transition from home setting and early education settings: The district is involved in the
KtO initiative focused exclusively on birth to pre-kindergarten age 5. Starting in the spring
of 2013, and planned again for the current school year, the district invites all parents of preschool age children (birth to age 5) to attend an orientation session at the school. Last year
featured a spaghetti dinner and five different centers designed to inform parents of their
options for pre-school in the area. All local pre-schools were invited to attend. They
provided literature for parents along with personnel on site to answer questions.
In addition, in December 2013, we are hosting a KtO Transition Night sponsored by the KtO
initiative. This KtO Transition Night will provide an opportunity for Westmont Hilltop
kindergarten teachers to meet with the pre-school teachers within our school district to
provide an outline of the Kindergarten curriculum. The kindergarten teachers will also
discuss kindergarten readiness and expectations. In addition to this presentation, local
Early Intervention Providers from Birth to age 3 and ages 3-5 will meet with the pre-school
teachers to explain the services they provide to families of children with developmental
delays. Contact information and the “how-to” of referring families to the appropriate
agencies will also be explained. This initiative is an effort to intervene with all children in
our district, at the earliest point possible, to ensure all children have the supports in place to
be as successful as they can be. We plan on having this KtO Transition Night as an annual
occurrence so that we can consistently ensure that link between the child’s first school
experience at the pre-school level to WHSD for their K-12 school career.
Prior to the start of the school year during which a pre-school child is expected to enroll in
kindergarten, the local pre-schools bring the students for a tour of the elementary school.
This helps to familiarize the children with the setting that they will experience in the fall.
The district hosts two enrollment days in February of each school year to promote
Kindergarten registration. The enrollment days are advertised in our local newspapers, and
reminders are sent to the pre-schools within our school district. In the spring, we provide
three kindergarten readiness screening days.
Future kindergarten students and their families are scheduled to attend this informative
readiness screening service. Teachers, administrators, the school counselor, and support
staff are involved in the screenings. In the late summer, the district hosts an ice cream
social for all kindergarten students and parents. Finally, there is a back-to-school night
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hosted for all parents and students to help them transition to their own classrooms and
meet their own teachers.

Materials and Resources
Description of Materials and Resources
Elementary Education-Primary Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to
level and demonstrates relationships among fundamental concepts
and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse
levels of student motivation, performance and educational needs

Status
Developing
Accomplished
Accomplished
Accomplished

Provide explanation for processes used to ensure accomplishment.
Teachers have the opportunity to requisition materials and to recommend resources that
will accommodate the diverse needs of students. The consensus of the faculty, when
surveyed, was satisfaction with the allocation and accessibility of resources.
Note: Access to materials and resources is considered a strength.

Elementary Education-Intermediate Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to
level and demonstrates relationships among fundamental concepts
and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse
levels of student motivation, performance and educational needs

Status
Developing
Accomplished
Accomplished
Accomplished

Provide explanation for processes used to ensure Accomplishment.
Teachers have the opportunity to requisition materials and to recommend resources that
will accommodate the diverse needs of students. The consensus of the faculty, when
surveyed, was satisfaction with the allocation and accessibility of resources.
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Middle Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to
level and demonstrates relationships among fundamental concepts
and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse
levels of student motivation, performance and educational needs

Status
Accomplished
Accomplished
Accomplished
Accomplished

.
Teachers have the opportunity to requisition materials and to recommend resources that
will accommodate the diverse needs of students. The consensus of the faculty, when
surveyed, was satisfaction with the allocation and accessibility of resources.
Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation: Note: Access to materials and resources is considered
a strength of the district.

High School Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to
level and demonstrates relationships among fundamental concepts
and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse
levels of student motivation, performance and educational needs

Status
Accomplished
Accomplished
Accomplished
Accomplished

Provide explanation for processes used to ensure Accomplishment.
Teachers have the opportunity to requisition materials and to recommend resources that
will accommodate the diverse needs of students. The consensus of the faculty, when
surveyed, was satisfaction with the allocation and accessibility of resources.
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SAS Incorporation
Elementary Education-Primary Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards: English Language Arts
Common Core Standards: Literacy in History/Social
Studies, Science and Technical Subjects
Common Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading

Status
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in less than
50% of district
classrooms
Implemented in less than
50% of district
classrooms
Implemented in less than
50% of district
classrooms
Level of Implementation
is Unknown
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Level of Implementation
is Unknown
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
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American School Counselor Association for Students
Early Childhood Education: Infant-Toddler to Second Grade
English Language Proficiency
Interpersonal Skills
School Climate

Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Full Implementation
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms

The district is in the process of aligning with Pennsylvania's Core Standards. Planned
courses were developed in alignment with Pennsylvania's State Standards, and the district
is in the process of transitioning to the Core Standards. At the elementary school, economics
and geography concepts are integrated across the curriculum, but the level of
implementation is unknown. There was debate about whether to say, "Not Applicable," in
this section, but many concepts are taught through the core curriculum at the district.

Elementary Education-Intermediate Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards: English Language Arts
Common Core Standards: Literacy in History/Social
Studies, Science and Technical Subjects
Common Core Standards: Mathematics
Economics
Environment and Ecology

Status
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in less than
50% of district
classrooms
Implemented in less than
50% of district
classrooms
Implemented in less than
50% of district
classrooms
Level of Implementation
is Unknown
Implemented in 50% or
more of district
classrooms
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Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate

Implemented in 50% or
more of district
classrooms
Level of Implementation
is Unknown
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Full Implementation
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms

Further explanation for columns selected:
The district is in the process of aligning with Pennsylvania's Core Standards. Planned
courses were developed in alignment with Pennsylvania's State Standards, and the district
is in the process of transitioning to the Core Standards. At the elementary school, economics
and geography concepts are integrated across the curriculum, but the level of
implementation is unknown. There was about whether to say, "Not Applicable," in this
section, but many concepts are taught through the core curriculum at the district.
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Middle Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards: English Language Arts
Common Core Standards: Literacy in History/Social
Studies, Science and Technical Subjects
Common Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading

Status
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Level of Implementation
is Unknown
Implemented in 50% or
more of district
classrooms
Level of Implementation
is Unknown
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
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American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms

Further explanation for columns selected:
At the middle school, family and consumer science and economics are integrated across the
curriculum, but the level of implementation is unknown for that reason. There is no
independent curriculum for family and consumer science at the middle school. Related
concepts are taught through the core curriculum. The district is in the process of aligning
with Pennsylvania's Core Standards. Planned courses were developed in alignment with
Pennsylvania's State Standards, and the district is in the process of transitioning to the Core
Standards.

High School Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
Common Core Standards: English Language Arts
Common Core Standards: Literacy in History/Social
Studies, Science and Technical Subjects
Common Core Standards: Mathematics
Economics

Status
Full Implementation
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Full Implementation
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Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Full Implementation
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms
Implemented in 50% or
more of district
classrooms

Current Technology Services
Required for LEA applying for eRate Priority 2 Funding
Describe your current telecommunications services, hardware, software and other services
used to implement education. What strengths and weaknesses, related to technology, have
been identified by staff, students or parents?
The Westmont Hilltop School District is not an e-rate Priority 2 School District. This section
does not apply to the Westmont Hilltop School District.
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Future Technology Services
Required for LEA applying for e-Rate Priority 2 Funding
Describe what specific telecommunications services, hardware, software and other services
will be needed to improve education? (Address how you plan to take advantage of emerging
technologies to improve education. Be sure to include the acquisition or implementation of
such services/equipment within your Action Plans.)
The Westmont Hilltop School District is not an e-rate Priority 2 School District. This section
does not apply to the Westmont Hilltop School District.

Professional Education
Characteristics
District’s Professional Education Characteristics
Enhances the educator’s content knowledge in the
area of the educator’s certification or assignment.
Increases the educator’s teaching skills based on
effective practice research, with attention given to
interventions for struggling students.
Provides educators with a variety of classroombased assessment skills and the skills needed to
analyze and use data in instructional decision
making.
Empowers educators to work effectively with
parents and community partners.

District’s Professional Education Characteristics
Provides the knowledge and skills to think and
plan strategically, ensuring that assessments,
curriculum, instruction, staff professional
education, teaching materials and interventions
for struggling students are aligned to each other,
as well as to Pennsylvania’s academic standards.
Provides leaders with the ability to access and use
appropriate data to inform decision making.
Empowers leaders to create a culture of teaching
and learning, with an emphasis on learning.
Instructs the leader in managing resources for
effective results.
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Provide brief explanation of your process for ensuring these selected characteristics.
The district's current professional education program involves within district offerings as
well as those that are offered through community resources and higher education. Each
experience is evaluated by the individuals who are participating in the offering. The
offering of a differentiated model of supervision also allows teachers at the top levels of
professional development to design significant contributions to the professional learning
community through self-directed study and through collaborative consultation with peers.
The PLCs (Professional Learning Communities) are designed to incorporate all of the above
characteristics.
Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
Teacher feedback has indicated that each of the above strategies are essential in providing a
high-quality professional development program. We plan to address all of the above
through our professional development program.

Strategies Ensuring Fidelity
 Using disaggregated student data to determine educators’ learning priorities.
 Professional Development activities are developed that support implementation of
strategies identified in your action plan.
 Clear expectations in terms of teacher practice are identified for staff
implementation.
 An implementation evaluation is created, based upon specific expectations related
to changes in teacher practice, which is used to validate the overall effectiveness of
the professional development initiative.
 The LEA has a systemic process that is used to validate whether or not providers
have the capacity to present quality professional development.
 Administrators participate fully in all professional development sessions targeted
for their faculties.
 The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom
observations).
 Professional Education is evaluated to show its impact on teaching practices and
student learning.

Provide brief explanation of your process for ensuring these selected characteristics.
Disaggregated data is reviewed annually beginning with a consultation session with PDE
consultants and a team of educators and administrators from each school hosted at the
Intermediate Unit 8. Discussion continues through the Professional Learning Community
(PLC) sessions. Action plans will be reviewed by the Leadership Team during monthly
meetings to ensure progress and eventual completion. Clear expectations are identified
through weekly meetings of the PLCs. All teachers have the opportunity to rate the overall
effectiveness of professional development activities. The LEA has an approval process in
place that includes a review of all conference requests with outside providers by the
building principals, Director of Professional Development, and
Superintendent. Administrators participate fully in professional development at each
building level and through K-12 forums when appropriate. An ongoing classroom
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observation system is in place and meticulously implemented. The district participated in a
pilot of the Danielson Framework during the 2012-2013 school year. The entire purpose of
professional development is a positive impact on teaching and student learning.
Provide brief explanation for strategies not selected and how you plan to address
their incorporation.
All professional development activities should be based upon detailed needs assessments
that utilize data assessment results to target curricular areas that need further alignment.
The district must ensure ongoing support to teachers regarding implementation. The
institution of Professional Learning Communities and the implementation of a peer
mentoring program are major initiatives involved in this year's Comprehensive Planning.

Induction Program


Inductees will know, understand and implement instructional practices validated by
the LEA as known to improve student achievement.



Inductees will know the basic details and expectations related to LEA-wide
initiatives, practices, policies and procedures.



Inductees will know the basic details and expectations related to school initiatives,
practices and procedures.



Inductees will be able to access state curriculum frameworks and focus lesson
design on leading students to mastery of all state academic standards, assessment
anchors and eligible content (where appropriate) identified in the LEA's curricula.



Inductees will effectively navigate the Standards Aligned System website.



Inductees will know and utilize school/LEA resources that are available to assist
students in crisis.

Provide brief explanation of your process for ensuring these selected characteristics.
A Leadership Team of administrators, together with teachers who will serve as mentors,
will ensure fidelity to the goals of the newly developing mentoring program. Inductees will
have the opportunity to evaluate their learning experiences as well as the effectiveness of
the mentoring program in meeting their needs.

Provide brief explanation for strategies not selected and how you plan to address
their incorporation.
The strategies not yet selected will be incorporated into the mentoring program that will be
a major focus of the current Comprehensive Plan. The effective delivery of differentiated
instruction to diverse populations, the application of LEA-endorsed classroom management
strategies, and the engagement of faculty in opportunities for collegiality and camaraderie
will be goals of the peer mentoring program.
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Needs of Inductees


Frequent observations of inductee instructional practice by supervisor to identify
needs.



Student PSSA data.



Classroom assessment data (Formative & Summative).



Inductee survey (local, intermediate units and national level).



Review of inductee lesson plans.



Review of written reports summarizing instructional activity.



Knowledge of successful research-based instructional models.



Information collected from previous induction programs (e.g., program evaluations
and second-year teacher interviews).

Provide brief explanation of your process for ensuring these selected characteristics.
At this time, the district partners with the IU8 to provide induction programming to our
new teachers. Their program involves all of the above selected characteristics.

Provide brief explanation for strategies not selected and you plan to address their
incorporation.
A major initiative with this Comprehensive Plan for WHSD is the development of a districtled mentor program. Until the 2013-2014 school year, the induction program involved the
building principal as the new hire’s mentor. Beginning with the 2013-2014 school year, we
are planning an in-house mentor program by identifying mentor selection criteria, mentor
topics, compensation, etc. We currently have a two-day New Teacher Orientation in August
where the leadership team facilitates sessions related to some induction topics (those
checked above) and specific district level information. We will continue to offer this,
however a comprehensive mentor program will be phased in that includes, but is not
limited to, all of the above stated topics. As we develop our program, a detailed checks and
balances system will be put in place for monitoring compliance and fidelity of our mentor
program.
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Mentor Characteristics
 Pool of possible mentors is comprised of teachers with outstanding work
performance.


Potential mentors have similar certifications and assignments.



Potential mentors must model continuous learning and reflection.



Potential mentors must have knowledge of LEA policies, procedures and resources.



Potential mentors must be willing to accept additional responsibility.

 Mentors must complete mentor training or have previous related experience (e.g.,
purpose of induction program and role of mentor, communication and listening skills,
coaching and conferencing skills, problem-solving skills and knowledge of adult learning
and development).
 Mentors and inductees must have compatible schedules so that they can meet
regularly.
 Until the contract settlement at the start of the 2013 school year, mentors were
members of the Leadership Team. As of October of 2013, the district has initiated a
program involving mentors with similar certifications and assignments.

Provide brief explanation of your process for ensuring these selected characteristics.
Principals at each building level, along with the Director of Education, were trained as
mentors and provided mentoring support for inductees. However, the current
Comprehensive Plan specified the need for mentor teachers and a contractual agreement
was reached to incorporate this support for new inductees.

Provide brief explanation for characteristics not selected and how you plan to
address their incorporation.
The development of a mentoring program is a major goal of the current Comprehensive
Plan at the district level. A teacher who is a member of the Comprehensive Planning
Steering Committee designed a differentiated supervision project to develop a mentoring
program that will ensure that a pool of mentors will be comprised of teachers with
outstanding work performance and who have similar certifications and assignments as the
inductees. A manual to orient mentors has been developed, and the selection process is
underway.
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Induction Program Timeline
Topics
Code of Professional Practice and Conduct for
Educators
Assessments
Best Instructional Practices
Safe and Supportive Schools
Standards
Curriculum
Instruction
Accommodations and Adaptations for diverse
learners
Data informed decision making
Materials and Resources for Instruction

Aug- Oct- Dec- Feb- Apr- JunSep Nov Jan Mar May Jul
X
X
X
X

X
X

X
X

X
X

X
X

X
X
X

X
X

X
X
X

X
X

X

X

X

X

X

X

X

X

X

X

X

If necessary, provide further explanation.
With the institution of the peer mentoring program, a booklet for mentors and new teachers
is now in the draft stages. The document will contain the timeline, as specified above, along
with additional detail related to the specific topics to be covered. The booklet will provide
guidance for the mentors as they support the new teachers in each of the areas listed
above. The timeline as identified above is specified in the booklet, but the mentoring
program is a major goal of the current Comprehensive Plan. Until the most recent round of
contract negotiations, which was concluded in October of 2013, the district did not have
mentor teachers in place. With the very recent contract settlement, coupled with the
planning for a mentoring program, we will soon be able to answer affirmatively.

Monitoring Evaluating and Induction Program
Identify the procedures for monitoring and evaluating the Induction program.
Currently, the Induction Program is monitored and evaluated by the Intermediate Unit 08.
In the new plan, the program will be monitored by the inductees and mentors alike who will
fill out an evaluation as well as provide suggestions for refinement at the conclusion of
every school year.

Recording Process
 Identify the recording process for inductee participation and program completion.
(Check all that apply)A designated administrator receives, evaluates and archives
all mentor records.
 Completion is verified by the LEA Chief Administrator on the Application for Level 2
Certification.
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Special Education
Special Education Students
Total students identified: 146

Identification Method
Identify the District's method for identifying students with specific learning disabilities.
Identifying Students with Learning Disabilities
To determine qualification for special education, the district uses the discrepancy model.
Multi-Disciplinary Evaluation (MDE) is applicable only in the event that the pre-referral
process is unsuccessful in providing the supports and services necessary to begin to close
the gap (reduce the discrepancy) between grade level performance and the student's
present levels. When the pre-referral team decides that a student needs an increased level
of support, potentially through special education, then the MDE process proceeds to
determine the extent of the discrepancy between the student's predicted performance
based on I.Q. and the student’s achievement levels. The student’s classroom performance is
considered as an integral part of the evaluation process.
At the elementary level, the Instructional Support Process serves as the pre-referral stage of
identification. The decision as to whether evaluation for special education is indicated is
based on a student's response to intervention and the accomplishment of the goals of the
Instructional Support/Pre-referral process. After the completion of a 30 or 60-day
intervention period (depending on the discretion of the team) a decision is made whether
testing for special education is needed. When evaluation for a higher level of support is
indicated, baseline data and present levels are available as a natural outcome of the IST
process and are used to initiate the evaluation process. The pre-referral process is similar at
the middle and high schools, except that the present levels and baseline data are acquired
through a collaborative process including teachers in the student's grade level, in
collaboration with the guidance counselor and the school psychologist.

Enrollment
Data is publicly available via the PennData website. You can view your most recent report.
The link is: http://penndata.hbg.psu.edu/BSEReports
Enrollment Difference Analysis
The most recent data comparing enrollment differences with the state, from December,
2011, reveals that the district's percent of special education enrollment by disability (8.5%)
compared to the state average of 15.1%. The district's speech and language
identification percentage for 2011 was 10.3% compared to the state average of 16.2%. Due
to the extensive pre-referral screening process that the district has in place, we deem these
differences to be a factor of demographics and the small size of the school. The speech
therapist continually re-checks students who were identified through IST as having speech
needs to determine if a full speech/language evaluation is necessary. Students who are
monitored for language or articulation concerns are later rechecked to determine their level
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of need. Teacher requests/concerns regarding a student's speech development are also
reviewed by the speech therapist on a regular basis.
The district makes every effort to identify, locate, and evaluate children who require special
education services. Screening and pre-referral identification processes are comprehensive.
Pre-Kindergarten screening for speech takes place in the spring prior to the kindergarten
year. Transition meetings are held annually in February prior to kindergarten for any
student who receives services through the early intervention program. Those students will
continue to receive services without interruption if they meet school-age eligibility
requirements. Regular education students with speech needs are also identified through the
IST process.
Ethnicity differences compared to the state are not significantly disproportionate. The
district had no students receiving special education in other settings. Comparisons of
special education received inside the regular classroom are similar to the state averages.

Non-Resident Students Oversight
1. How does the District meet its obligation under Section 1306 of the Public School
Code as the host District at each location?
2. How does the District ensure that students are receiving a free appropriate public
education (FAPE) in the least restrictive environment (LRE)?
3. What problems or barriers exist which limit the District's ability to meet its
obligations under Section 1306 of the Public School Code?
The district currently has no non-resident students or 1306 student facilities. There are no
students currently in therapeutic foster placements.

Incarcerated Students Oversight
Describe the system of oversight the District would implement to ensure that all
incarcerated students who may be eligible for special education are located, identified,
evaluated and when deemed eligible, are offered a free appropriate public education
(FAPE).
The district currently has no incarcerated students. In the event that students are
incarcerated, the process of ensuring FAPE for special education students would be carried
out as follows: Upon entry into a correctional institution, incarcerated students would
complete an educational questionnaire with the assistance of an intake officer. The
questionnaire would be used to determine eligibility for educational services. The
questionnaire would be forwarded to the Intermediate Unit 8, with whom the Westmont
Hilltop School District contracts for services of incarcerated students. The Intermediate Unit
would request that educational records be forwarded from the home district. The
Intermediate Unit would assign personnel to assess present levels and provide the
educational services which include locating, identifying, evaluating, and instructing all
incarcerated students.
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Least Restrictive Environment
1. Describe the District procedures, which ensure that, to the maximum extent
appropriate, children with disabilities, including those in private institutions, are
educated with non-disabled children, and that removal from the regular education
environment only occurs when education in that setting with supplementary aids
and services, cannot be achieved satisfactorily.

2. Describe how the District is replicating successful programs, evidence-based
models, and other PDE sponsored initiatives to enhance or expand the continuum of
supports/services and education placement options available within the District to
support students with disabilities access the general education curriculum in the
least restrictive environment (LRE). (Provide information describing the manner in
which the District utilizes site-based training, consultation and technical assistance
opportunities available through PDE/PaTTAN, or other public or private agencies.)

3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5
section - Educational Environments. Also discuss the number of students placed out
of the district and how those placements were determined to assure that LRE
requirements are met.

District Procedures Dedicated to Ensuring FAPE
Students with disabilities in our district, including those in private institutions, are educated
with non-disabled peers to the maximum extent possible. Removal from the regular
education environment only occurs when education in that setting, even with
supplementary aids and services, cannot be achieved satisfactorily (i.e. when the student's
needs are so severe that he or she will receive little to no benefit from inclusion, when the
provision of necessary supports and services is so costly as to significantly impact the
educational opportunities of other students, or when the student is so disruptive as to
significantly impair the education of other children in the class). This district supports
students through a continuum of services in the least restrictive environment.

Successful Programs and Evidence-Based Models
The district is committed to applying evidence-based models and PDE recognized initiatives
to enhance and expand our students' educational experiences within the least restrictive
environment. Site-based training, train-the-trainer models, consultation, technical
assistance, and synchronous as well as asynchronous training webinars are available
through Intermediate Unit 8, PaTTAN, and the PDE. District personnel avail themselves of
these resources and provide resources to faculty by supporting Professional Development
activities, conferences, and webinars designed to increase our capacity to position students
for success within the least restrictive environment. Recent Professional Development Data
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reflects the frequency of this training to date (and indicates a preview of similar training to
be continued for the duration of the 2013-2016 plan) as follows:

Within the past 30 months, the district has provided training and consultation with
topics including the following:


Behavior Support (54 individuals were trained)



Reading (18 individuals were trained)



FAPE in the LRE (90 individuals were trained)



Transition (12 individuals were trained)



AT/Low Incidence (13 individuals were trained)



Confidentiality (2 individuals were trained)




FBAs/Manifestation Determinations (6 individuals were trained)
Specific Training Topics were as follows:



Co-Teaching Strategies (Special Educators and Regular Educators)



Diversity Training for Instructional Aides



CPR/AED for All Faculty and Staff Including Paraprofessionals



Constructivist Math for Students with Learning Difficulties



IDEA-B and ARRA-IDEA Update



Regional School Psychologist Staff Meetings



Emotional and Autistic Support Networking Meetings



Indicator 13 Transition Training



Co-Teaching 101, Overview/Collaborative Strategies



Use of Responders for Individualization



Use of Acrobat video magnifier for a Vision Impaired Student



Inclusion for Hearing Impaired Support



Accommodation Guidelines



Confidentiality for all Staff



Placement/Monitoring, IEP/IST/Title I Procedural



Victor Reader Software (Training with Staff and Parent)
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Collaborative IEP Content and Parent Connections



Use of Acrobat in Classroom and Zoom (Vision)



Light Speed Sound System with Parent and Faculty



Standards Aligned Systems and BRAINSteps



Technology for Special Education Staff



Traumatic Brain Injury and Special Education Law



Reading Range Finding (Special Ed)



Planning Data Analysis (Special Ed)



Middle School Staff SAP (Special Ed)



Middle/Secondary Literacy (Special Ed)



Collaboration with English Department (Special Ed)



Students Struggling with Math RtII (Special Ed)



Transition Training (Special Ed)



Literacy in the Life Skills Class Level II



Differentiation of Instruction for Diverse Learners



IU8 Special Education Regional Coordination Meetings



Administrator Training, Differentiating Instruction



Secondary Level RtII: Guidelines and Tools (Sp Ed)



Accommodations Guidelines for IEPS/504



Educational Benefit Review



Accelerating Reading Skills for Students With High-Incidence Disabilities



Transition Coordinators' Network, Sensory Processing



Providing Effective Intervention Instruction 4-5, Benchmark Testing (Special Ed)



Non-Violent Crisis Intervention Strategies



De-Escalation Training



Behavior Improvement Plan Facilitation



ES/AS Social Skills, ES/AS Behavior Strategies



Child and Adolescent Behavior Disorders
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Olweus Quality Assurance Resiliency



Autism Support Strategies (paraprofessionals and teachers)



FM System for 25 Teachers



Behavior Support Plan Consultation with Specialist



Elementary, Assistive Technology Speak/Write Software



Life Skills Consultation for Inclusion



Use of Storyboard Communication for Speech/Language, ES (FBA and PBSP) by
Megan Evans and Tina Burke



Manifestation Determination Review, ES (FBA and PBSP) Megan Evans and
Manifestation Determination (Jessica Maxwell)

New activities, prescribed by the 2013 Special Education Subcommittee of the
Comprehensive Planning Steering Committee, will appear under the current strategies of
the Comprehensive Plan. The following were recently accomplished:1. Improve GradeLevel and Building Level Transitions through vertical teaming and collaborative
consultation. 2. Improve socialization skills and ensure maximum integration through
activities such as mentoring opportunities, peer-to-peer modeling. 3. Sustain the school-tohome communication beyond the elementary grades through the provision of duplicate
textbooks, e-mail updates, portfolios, and extending parent/teacher conferencing
opportunities when appropriate.4. Provide a continuum of services ranging from individual
tutorials to parallel curricula, to grade level support for students in inclusive settings in the
general curriculum. 5. Communication can be improved by early contact of parents at the
beginning of the school year regardless of the due dates of the I.E.P.The district will
continue to use site-based training, consultation and technical assistance opportunities
available through the Appalachia Intermediate Unit 8, PDE and PaTTAN to explore new
initiatives, programs, and materials to maximize inclusion in regular education settings. We
will evaluate new research-based practices to ensure maximum integration of students with
special needs in the regular education environment.

SSP Targets and Districts' Percentages
The following chart represents the district's status in attainment of the SPP targets for
Indicator 5:http://public.whsd.org/users/sja/Shared_Secretaries/LRE_Chart_11_12.pdfAs
of the most recent LRE data, the district met the SPP (State Performance Plan) targets for
LRE (Least Restrictive Environment) in all three categories. In the category of Special
Education Inside the Regular Classroom (80% of the day or more) the district had 63.8%
which is comparable to the state percentage of 62.4%. In the category of Special Education
inside the Regular Classroom (40% of the day or more) the district has 7.8%, which is fewer
than the state’s current average of 9.2%. The district does not display data in the category
of “other settings” within the charts comparing state and district LRE data because of the
small number of students involved. In our continuum of services, if a higher level of
intervention were needed, individual options could be made available such as the ACRP
Partial Hospitalization Program (PHP), and the Bridge “Apartment Program,” a life skills
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support placement for students who are ages 18-21 who are in the process of transitioning
from the high school setting to adult life.

Behavior Support Services
Provide a summary of the District policy on behavioral support services including, but not
limited to, the school wide positive behavior supports (PBS). Describe training provided to
staff in the use of positive behavior supports, de-escalation techniques and responses to
behavior that may require immediate intervention. If the district also has School-Based
Behavioral Health Services, please discuss it.
Policy
The district has updated the positive behavior support policy (as of 2011-2012 School Year)
and behavior plans are instituted for students who display problem behaviors to the extent
that they are disrupting their own learning or the learning of others. The LEA employs PBS
as the primary method of addressing problem behaviors.

School-Wide Positive Behavior Supports
Positive School Wide Behavior Support is in place for Kindergarten through Grade 8, which
includes the Elementary and Middle School levels. The program has school board support
and this is the first year for this specific type of program although the district has
maintained anti-bullying programs in all buildings for several years. The Elementary and
Middle Schools have Positive School Wide Support Teams who have been trained by
personnel from Appalachia IU 8, who also provide training and technical support to the
teams and district administration.It is noteworthy that the OLWEUS Bullying Prevention
Program employs many of the strategies of positive behavior support and has been
implemented from K-8. A link is available through the SAP website and reflects the
strategies that are currently in place for bullying prevention as follows:
http://www.whsd.org/page.cfm?p=3589. We are incorporating many of the school-wide
strategies through our OLWEUS bullying prevention program.Various school district
personnel have been trained extensively on the use of positive behavior support and
conduct training with our paraprofessionals on behavioral interventions and positive
behavior plans as needed. When possible, behavior support training occurs in conjunction
with regularly scheduled meetings (such as an IEP meeting) so that parents, consultants,
special educators, and classroom teachers can be trained in small group sessions. Both
emotional support teachers employed by the district have been trained in non-violent crisis
intervention and positive behavior support. The LEA's PBS Policy includes a description of
personnel training on use of PBS, de-escalation techniques, and emergency responses.

Training in PBS and De-Escalation
The district provides support for students who exhibit behaviors that interfere with their
learning and/or the learning of others. These services include observations to provide
baseline data regarding the frequency and duration of negative behaviors followed by
interventions designed to reduce the problem behaviors and monitoring of the
interventions over time. A Functional Behavioral Assessment (FBA) is completed for those
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students who exhibit such behaviors. Then a Positive Behavior Support Plan is developed
from the FBA. On-going monitoring of the plan is essential to continue its effectiveness.
When immediate response is required, the district relies on de-escalation measures to
respond to the needs that a child is exhibiting. Resources for follow-up include the on-site
counselors, the school psychologist, intermediate unit consultants, and community
agencies. The newly implemented school-based mental health program is another resource
available to school personnel that did not exist prior to the current year. De-escalation
training has been provided on a routine basis, most recently in March 2012. Key I.U.
personnel, life skills teachers, emotional support teachers, faculty, and building level
administrators have been included in non-violent crisis intervention (NCI) training.

Response when Immediate Intervention is Required
The LEA maintains and reports data on restraints as required by the Secretary. In the event
that students are restrained, parents would be given notice and an IEP meeting would be
scheduled within 10 school days. Students who require specific interventions to address
behavior that interferes with learning have behavior support plans as part of their IEPs.
None of our students currently have IEPs that include the use of restraints. Should this
situation present itself, a positive behavior support plan would be used in conjunction with
the teaching of socially acceptable alternative skills, and training would be provided.
Personnel are authorized and trained in Positive Behavior Support. Should any IEPs be
developed containing crisis restraint procedures, the district would retrain personnel who
were to be involved in implementation of those IEPs. The district conducts positive
behavior support training, whenever possible, in conjunction with consultations, prereferral meetings, and IEP meetings, so that while parents, students, teachers, and
specialists are already gathered, training in positive behavior support can be administered
immediately to all concerned.
Personnel are authorized and trained in PBS and crisis restraint procedures. Since there are
no restraints in use currently, a plan for elimination is not applicable, but a plan would be
developed if that were the case.
If a student were referred to law enforcement, an IEP meeting would be convened and a
functional behavioral assessment would be developed or revised by the team. When a
student is referred to law enforcement, an IEP meeting is held, the Functional Behavioral
Assessment is updated or developed, and a PBS plan is developed/revised by the team.

School Based Behavior Health Services
The school district has four guidance counselors who provide on-going, daily support for
district students who may be in need of counseling or other support. A local mental health
agency (Alternative Community Resource Program) provides counseling services within the
school district to any student who is in need of counseling and has parent approval for the
service. These mental health counselors service all three school buildings. Referrals for this
service may be initiated by, but not limited to, SAP teams, guidance counselors,
administration, and parents. The school district employs a full-time school psychologist to
provide psychological services within the district. The district also contracts with
Appalachia IU8 to provide school social work services to students in need of such support.
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The social worker often conducts home visits and counseling services and acts as a liaison
among home, school and agencies to support a student or family in need. Guidance
counselors, the school psychologist, and school social worker communicate with various
agencies to support students. These agencies include Children and Youth Services, Juvenile
Probation and various mental health providers. For students identified as special education
and in need of emotional support services, the district employs two teachers who provide
these services to students as part of their IEPs.

Intensive Interagency/Ensuring FAPE/Hard to Place Students
1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular
disability category, describe the procedures and analysis methods used to
determine gaps in the continuum of special education supports, services and
education placement options available for students with disabilities.
2. Include information detailing successful programs, services, education placements
as well as identified gaps in current programs, services, and education placements
not available within the LEA. Include an overview of services provided through
interagency collaboration within the LEA.
3. Discuss any expansion of the continuum of services planned during the life of this
plan.
The district has rarely experienced "hard to place students" for whom we are having
difficulty providing FAPE. If the district would encounter difficulty in providing FAPE, we
would contact the I.U. 8 contact person in charge of consultation for districts in such
circumstances, and our Director of Education would explore alternative options through the
means we have planned.
Procedures used to determine gaps in the continuum of special education supports, services
and placement options available to students with disabilities include the appointment of a
designated administrator with oversight for students with disabilities, including those in
non-traditional settings.
This administrator, currently the Director of Education, attends all Special Education
seminars conducted by the intermediate unit, attends IEP meetings for students who are
educated outside the district, and becomes the consultant in situations where agency
support and local interagency teams are required to intervene to ensure FAPE. Examples
include contacts with Behavioral Health/Intellectual Disabilities Program, Aloysia Hall,
County CASSP Coordinators, Partial Hospitalization programs, the Intermediate Unit 08, the
Regional Coordinated Health Council, private or public service providers, and any other
county or state-operated programs and services for non-traditional educational placements.
During the life of this plan, the district may expand the continuum of services by adding a
learning support classroom at the middle school, although this option is in the early stages
of consideration and should not be considered a goal of the plan at its outset.
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Strengths and Highlights
General Program Strengths
Staff
The greatest strength of the Special Education Program is still the dedicated,
knowledgeable, and caring staff that serves it, including teachers, paraprofessionals, the
guidance counselors and administrators. Identified students have individualized plans and
are closely monitored by the support teachers every day. Guidance counselors are
knowledgeable of each student’s IEP and serve as an integral part of the support process for
students, parents, and teachers. Counselors, along with the learning support staff are the
liaisons who communicate with Intermediate Unit specialists to facilitate collaboration with
individual teachers and grade level teams. A school psychologist is part of our staff and
serves along with the Leadership Team to provide oversight of the special education
program. Administrators provide oversight of the implementation of specially designed
instruction in our classrooms through classroom observations emphasizing differentiated
instruction and through quarterly review of specially designed instruction reports
submitted by individual teachers.

Professional Development
Professional development is provided for Learning Support staff and regular education
teachers. Legal consultants regularly address topics of confidentiality as it relates to FERPA
and HIPAA, and review requirements of IDEIA and ADA for schools and educators.
Intermediate unit specialists collaborate with individual teachers and grade level teams at
the beginning of the school year and at semester transitions to provide consultation to
faculty. Intermediate unit specialists have provided sessions in current research and best
practices and provide on-site consultation related to topics such as the writing of
measurable goals and progress monitoring.
Collaborative consultation, through vertical teaming, is employed as a form of professional
development in our district. Teachers learn from each other through consultation and
conversation based on the common goal of determining what works best educationally for
students.
A process of differentiated supervision encourages collaborative processes through which
regular education teachers partner with learning support staff to develop parallel
curriculum and a variety of adaptations for students with special needs regardless of the
level of need.
A partnership with Saint Francis University introduced staff to the implementation of
inclusive practices during the course of the previous Special Education Plan and assisted
with the goal of grounding our current practices in the tenets of IDEIA. The inclusion
process is ongoing in the district today.
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Inclusion
At all three levels (elementary, middle, and high school), our process is highly inclusive,
with special education students instructed in regular classroom environments to the
maximum extent appropriate. At this time all students in grades K-8, have regular education
teachers who provide core area instruction and collaborate with special education teachers
to provide supports and services within the regular classroom and individualized
instruction when prescribed through the IEP. Life skills students experience inclusion
throughout the school day in classroom settings conducive to the achievement of their IEP
goals as determined by IEP teams.
The philosophy behind our inclusion program is to provide students with a variety of
exceptionalities the opportunity to be included in the regular education core classes so they
are able to interact with our regular education students and staff.Full inclusion allows our
students with special needs to experience and model the full range of learning styles, time
management skills, and positive behaviors of regular education students in the classroom
setting while they benefit from the socialization skills that they naturally acquire in this
inclusive setting.
The co-teaching model at the elementary and middle schools allows for content delivery by
highly qualified core area specialists while special education teachers focus on pacing and
appropriate adaptation of curriculum within the least restrictive environment. Appropriate
adaptations included in the IEP, and progress monitoring, are the responsibility of both
teachers.
Paraprofessionals
At the elementary and middle schools, paraprofessionals work with regular education and
special education students as they move to varying classes. They are a strong support for
students across a number of settings. Meeting time is provided with teachers to facilitate
coordinated approaches. All paraprofessionals who work with special education students
are highly qualified.
Collaboration
An obvious strength at the elementary and middle school levels is built-in time for
collaboration of staff with each other, with paraprofessionals, with parents, and with
students. Because the Title I and regular education teachers at the elementary school team
teach, collaboration with special education teachers becomes a natural part of their day-today dealings.
In Grades 1-4, all classroom teachers are assigned a collaboration time twice a month with
the special education and learning enrichment teachers. During collaboration time, students
with and without IEPs are discussed. Student concerns are brought to the Instructional
Support Team’s attention through this collaboration process or by a more formal process
requiring the completion of an appropriate form.
Meetings are held for students referred to the IST program. An initial meeting is conducted
with appropriate school personnel and parents to develop goals and an intervention plan
that is monitored for its effectiveness.
Every day, at the middle school, a resource period is scheduled for students to receive direct
time with support teachers, regular education teachers, and paraprofessional staff in Grades
5-6-7-8. Each Friday, at the middle school, time is built into the schedule for all special
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education faculty members to have a team meeting to collaborate regarding student
progress and to assess program effectiveness. The Principal typically attends these
meetings as well. The schedule is flexible enough that Support Teachers can be requested
where they are needed in the mornings, in an inclusive classroom environment. The same is
true for our paraprofessionals.
The collaborative support process begins with a meeting among the teachers, parents,
guidance counselors, and building principal. The meetings focus on the inclusive philosophy
of the classroom environment. A key point is the establishment of a mutual understanding
that the class will be attentive to pace. The team determines the role of each teacher in the
class setting and addresses concerns of all parties. All members of the team understand that
if at any time they feel the process or the classroom setting is not sufficient or appropriate
for a student, the team will reconvene to determine what additional supports may be
needed.
Pre-Referral Processes and Teams
A strength that should be recognized, as an integral part of a seamless support practice, is
the pre-referral process as well as the teams that are in place. Pre-referral processes are
individualized according to the developmental levels of the students. At the elementary
level (K-4) students with academic or behavioral concerns receive help through the
Instructional Support Program (IST). Pre-referral is the first step of the Instructional
Support Process, in cases where a student is subsequently referred to special education. At
the middle school and high school, guidance counselors act as liaisons to monitor progress
of students to determine the need for a more formalized process or referral to special
education.
Kindergarten
Students with academic or behavioral needs are referred in one of three ways to the
Instructional Support process: 1) through transition meetings, 2) through the DIAL
screening process, or 3) through a pre-assessment for Early Literacy. In February prior to
the year students begin kindergarten, transition meetings are held for any pupils who have
an early intervention IEP.
Parents, the Intermediate Unit 8 Early Intervention Coordinator, and a team from the
elementary school comprised of the principal, guidance counselor, school psychologist, and
speech/language teacher meet to determine the best course of action for each student. In
the case of “speech-only” referrals, the team collaborates to maintain the early intervention
IEP until the child is evaluated by the Speech and Language teacher early in the fall—once
school has started. In other more serious cases, which may involve multiple needs, the team
will recommend to have the child evaluated by the school psychologist before entry into
kindergarten.
The IEP team can adopt an existing pre-school IEP until school evaluation has been
accomplished (as in speech IEPs, for example). Frequently, a school-age evaluation and IEP
will be developed prior to the student beginning kindergarten. The DIAL (Developmental
Indicators for the Assessment of Learning) pre-kindergarten screening process also
provides school personnel with some important insights into a child’s areas of strengths
and weaknesses. This 45-minute process focuses on concept development, language
development, and motor skill development. This information is used along with the preassessment for Early Literacy to determine which students qualify for the Title I Early
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Literacy program. This program is the mainstay of support for students in kindergarten and
also provides support for these students as they transition into first grade.
When students have been found to be in need of intervention in kindergarten, they remain
in an inclusive setting, but they are homogenously grouped for one hour of their Language
Arts learning time. At that time, the students who have qualified for the Title I Early Literacy
program, and other students who have not qualified but might be considered "at risk" are
grouped together. One kindergarten teacher and the Title I teacher team teach during this
time to offer specialized, small group, one-on-one learning opportunities, which target the
key areas of the students’ weaknesses. Flexible grouping patterns are employed so that
students showing significant progress may transition into faster-paced groups as deficit
areas are eliminated. If students demonstrate academic needs in the Everyday Mathematics
program, an aide is often assigned to the classroom to provide more individualized
instruction and reinforcement for those students in consultation with the learning support
teacher.
Grades 1-4
At the end of each academic school year, classroom teachers (K-4) refer students with needs
to the Instructional Support Team. Students who have received academic support through
the IST during the calendar year are also identified. This information, along with results
from the PSSA and Terra Nova, plus identification of the kindergarten students who
received Title I support, helps form the core group of students who will receive academic
reinforcement at the beginning of each school year. Additionally, all students who enroll at
the elementary school during the summer months, or at any point during the school year,
are screened and receive academic support if appropriate. As of the 2008-2009 school year,
Title I reading services have been extended to include Grades 1 through 4 students who
meet eligibility requirements established by the district. Title I math services were also
initiated for Grades 3 and 4 at the beginning of the 2008-2009 school year for eligible
students.
Those students identified at the end of a school year, new students who are screened when
they enter the school system, or those students who have received academic support in a
previous school year are monitored at the start of each new school year. This means that
early in the school year, these students attend a reinforcement class coordinated by the
Instructional Support teacher and facilitated by district-employed aides. These classes
provide reinforcement for reading and/or math. They are flexible in the sense that once
students demonstrate mastery of the identified weak areas, they are no longer required to
attend the pull-out group. As the school year progresses, students receiving a specified
number of unsatisfactory scores on their report card may be placed into a reinforcement
group.
Reinforcement
Reinforcement groups are one type of academic support provided through the IST.In
addition to the reinforcement groups, students may also receive support through
paraprofessionals (district-hired aides) being assigned in their classrooms to help teachers
in many different ways. In the classroom, the aides may help facilitate a small group during
guided reading or math class, or provide direct support to individual students during large
group instruction.
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During reading instruction, students in the primary grades (1-2) are homogenously
grouped for one period - in addition to their Language Arts block of time. Students are
identified for their groups using multiple criteria: DRA or benchmark scores, sight word
inventories, report cards, involvement in Title I, and performance on reading skills
assessments. Children may work with a teacher other than their homeroom teacher for this
block of time. During this guided reading time, the students receive instruction with
materials at their individual instructional levels.
This process continues in grades 3 and 4. However, instead of grouping the entire grade
level, the classroom teachers provide leveled reading instruction in their classrooms.If a
student receives assistance in a reinforcement group for a marking period and does not
make academic progress, the teacher may refer the student for more intensive intervention.
This referral is the second step of the Instructional Support process. In these cases, the
classroom teacher meets with the IST to discuss the student’s needs. A subsequent meeting
is then held with the child’s parents as an integral part of the team. At this time, goals are
written for the child and strategies are discussed. These strategies are implemented for 30
school days. At the end of this process, the child is assessed by the Instructional Support
teacher to determine if the goals have been met. The team, including the parents,
reconvenes to discuss the plan. If the goals have been met, new goals are written or the
child is exited from the process but continues to be monitored for the remainder of the
school year.
Grades 5-8
At the middle school, students with academic needs are identified for support services
through evaluation of PSSA Scores, local assessment (Study Island) progress reports, and
teacher referral. Additionally, students who received IST services at the elementary school
in the fourth grade are automatically enrolled through collaboration between the support
teams of the elementary and middle schools. Accommodations can be implemented in
several areas as follows: 1) adaptations to the physical arrangement of the classroom; 2)
modifications to the instructional mode; 3) implementation of technological supports; 4)
modifications to assessment strategies or homework; and 5) increasing the frequency of
regular school to home communications. The district employs a certified teacher through
the AmeriCorps Program to provide tutoring services during the day and after school.
Students are monitored at the mid-point and at the end of each marking period to
determine the effectiveness of the accommodations in bringing about increased academic
achievement. Modifications to the accommodations are made when indicated. Regular
education teachers, along with the tutor, Guidance Counselor, and Principal, monitor
progress and each student's response to intervention. If progress is not adequate, students
are referred for further evaluation, where a more formal assessment of student needs takes
place. If progress is still not adequate after the implementation of the pre-referral services,
students are referred for special education assessment.
Grades 9-12
At the high school, the most likely scenario is that the student is already involved in special
education via referral at an earlier grade level; however, the pre-referral process at the high
school begins with a meeting of guidance counselors and the building-level administrative
staff. Freshmen identified as “at risk” academically through the middle school support
process, along with newly enrolled students, are identified for monitoring. Guidance
counselors serve as liaisons to monitor progress via communication with classroom
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teachers. When indicated, a formal referral process to determine qualification for special
education is initiated.
Summary of Current Services
The district provides all of the following: psychological assessment and referral services, K12 special education services including learning support, autistic support, speech and
language support, life skills support, hearing impaired support, vision impaired support,
and emotional support. Related services include, but are not limited to, occupational
therapy, physical therapy, and school social work. Additional services include response to
intervention data collection, extended school year, transition services, inclusive classrooms
and co-teaching. The school psychologist serves as a member of every special education
multi-disciplinary team. The psychologist also consults with staff and parents in planning to
meet the needs of our students. The district will provide related aides, services, or
accommodations which are needed to ensure FAPE. Details of offerings are listed below.
Autistic Support: This service is contracted through Intermediate Unit 8. Students in the
district who demonstrate symptoms within the autism spectrum disorder are referred for
diagnosis and provided with appropriate interventions when identification warrants
services to ensure their success in the school environment.
Collaborative Supports: Parent/teacher teams, and collaborative professional teams of
teachers and specialists will work together in support of students. These supports will be
provided through the following: collaborative time scheduled for co-planning and team
meetings; instructional arrangements that support collaboration such as co-teaching and
paraeducator supports; professional development related to collaboration; coaching and
guided support for team members in the use of assistive technology for students; scheduled
opportunities for parental collaboration; and all school personnel collaborative sessions in
the development and delivery of SAS.
Differentiated Instruction: Students will be provided with highly qualified teachers capable
of differentiating instruction for special education students within the regular education
classroom. To this end, special educators and regular education teachers will engage in
professional development to support them in implementing the framework for providing
the full range of supplementary aides and services in the categories of collaborative
supports, instructional supports, physical supports, and social-behavioral supports.
Educational Programs for Parents: Parental training components have been added to the
regular IEP process in conjunction with specialists who will be working with children to
carry out the goals of the IEP process.
Emotional Support: The district provides itinerant services for those students who have
been identified as having special needs in this area. The district employs two teachers for
emotional support services – one who services the elementary school and one who serves
identified students at the middle and high school levels.
Extended School Year: Oversight of this program which provides opportunities for
identified students who may otherwise experience regression of skills over the summer
months is provided by Intermediate Unit 8 and qualified district personnel.Hearing
Impaired Support: This service is contracted through Intermediate Unit 8 and provides
consultation, assessment, and direct services identified as deaf or hearing impaired.
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Assistive devices are secured for those students in need through the educational specialists
who provide this service.
Inclusive Classrooms and/or Co-Teaching: The Inclusion Model is provided for identified
learning support students in all three district buildings to the maximum extent appropriate
for each student as determined by the IEP teams. Inclusion support and co-teaching
(certified core area teacher and learning support teacher) opportunities are provided as
part of the continuum of learning support services in the district. Inclusive classrooms at
the high school are achieved by core area teachers with dual certification who teach
heterogeneous groups of students with supports in the regular classroom for special
education students. Special educators also provide resource room support for students who
need additional individualized help in order to receive FAPE. Collaboration between regular
and special educators is an integral part of the process.
Instructional Supports: The district will ensure the development and delivery of instruction
that addresses diverse learning needs. This support will be provided through the
implementation of the following instructional practices: modified curricular goals;
alternative ways to demonstrate learning; assessment modification; alternative materials
and/or assistive technology (e.g., materials on tape, transcribed text to Braille, large print,
alternate computer access); instruction on functional skills in the context of the typical
routines in the regular classroom; changing the method of presentation; using reading
services; providing research-based supplementary materials; and providing instructional
adaptations which may include pre-teaching, repeating directions, extra examples, and
examples that are excluded from categories.
K-12 Special Education Program: This service includes identification, referral, evaluation,
and intervention programs for those students demonstrating the need for specially
designed instruction and services.
Learning Support: Learning support service is provided in all three buildings. The district
employs one learning support teacher at the elementary school, three learning support
teachers at the middle school, and three learning support teachers at the high school.
Teachers provide services in inclusive classrooms. Resource room services are also
available for students in need of additional individualized instruction. An additional
Learning Support classroom at the high school level is staffed by an Intermediate Unit
Special Education Teacher to provide services to district and multi-district students. This
class services students who are at the lower end of learning support need.
Life Skills Program: Each of the three district buildings houses an Intermediate Unit 8 Life
Skills Support classroom. Students with significant needs are provided with functional
academic and daily living skills instruction within an age-appropriate environment.
OT/PT Services: The district contracts this service through CAMCO which provides
consultation, assessment, and direct services for students.
Physical Supports: Adaptations and modifications to the physical environment will be made
to support students. These may include, but are not limited to, the following: furniture
arrangement to support learning needs; specific seating arrangements such as
individualized desks or chairs; adaptive equipment; adjustments to sensory input (e.g., light
and sound); environmental aids (e.g., classroom acoustics, heating, and ventilation); and
structural aids (e.g., wheelchair accessibility, trays, and grab bars).Psychological Services:
The district employs a full-time school psychologist to provide psychological services within
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the district. The school psychologist conducts evaluations and reevaluations for students in
need of special education services and programs.
Response to Intervention: Students who are struggling in major core area subjects such as
reading and mathematics are provided with interventions in the form of one-to-one
tutoring and small group instruction – prior to a referral for evaluation for learning support
services. We are still using the discrepancy model for identification of students with specific
learning disabilities.
Social Work Services: The district contracts with Intermediate Unit 8 to provide social work
services to students in need of such support. The social worker conducts home visits and
counseling services beyond the scope of the guidance counselors and can be instrumental in
the home component of the implementation of Behavioral Improvement Plans. Guidance
counselors serve as liaisons to promote utilization of social work services for families in
need. Counselors and social workers also work with Children & Youth Services, Juvenile
Probation, CASSP, and various mental health providers.
Social-Behavioral Supports and Services: Supports and services will be provided to increase
appropriate behavior and reduce disruptive or interfering behavior. These may include all
of the following: instruction in social skills; counseling supports; peer supports such as
facilitation of social skills in the configuration the district calls “circle of friends,”
individualized behavior support plans; modification of rules and expectations; and the
application of cooperative learning strategies.
Speech and Language Support: This service is contracted through Intermediate Unit 8 and
provides referral, diagnostic, and intervention services for students with speech and
language impairments.
Transition Services: The district employs a teacher who provides consultation and direct
support services for identified students in the transition from school to post-secondary
endeavors.
Vision Impairment Support: Vision support services are provided through a contract with
Intermediate Unit 8. Supports include consultation, assessment, and direct services for
students identified as visually impaired. Assistive devices are secured for those students in
need through the educational specialists who provide this service.
Post-Identification Special Education Support Process Our pre-referral process, as
previously described, is considered one of the greatest strengths of our special education
process. By the time students are referred for special education, they have already been
involved in a three-tiered comprehensive process through which professionals and parents
have become well acquainted with their needs. If the goals of pre-referral have not been
met, or if a parent requests an evaluation, a student will be referred for a Multidisciplinary
Evaluation (MDE) conducted by the school psychologist. Parent consent is necessary in
order for this evaluation to take place. If a Multidisciplinary Evaluation indicates that a
student qualifies for special education services, an IEP is written for the student and he or
she begins to receive support from the special education teacher. Special education students
remain involved in inclusive settings to the maximum extent appropriate. The addition of
the learning support teacher is a key factor at this third tier of support. The special
education teachers become involved as integral parts of every planning and assessment
meeting. They provide both consultation services to regular education teachers and direct
instruction to students.
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Assurances
Safe and Supportive Schools Assurances
The LEA has verified the following Assurances:


Implementation of a comprehensive and integrated K-12 program of student services based
on the needs of its students. (in compliance with § 12.41(a))



Free Education and Attendance (in compliance with § 12.1)



School Rules (in compliance with § 12.3)



Collection, maintenance and dissemination of student records (in compliance § 12.31(a) and
§ 12.32)



Discrimination (in compliance with § 12.4)



Corporal Punishment (in compliance with § 12.5)



Exclusion from School, Classes, Hearings (in compliance with § 12.6, § 12.7, § 12.8)



Freedom of Expression (in compliance with § 12.9)



Flag Salute and Pledge of Allegiance (in compliance with § 12.10)



Hair and Dress (in compliance with § 12.11)



Confidential Communications (in compliance with § 12.12)



Searches (in compliance with § 12.14)



Emergency Care and Administration of Medication and Treatment (in compliance with 35
P.S. § 780-101—780-144)



Parents or guardians are informed regarding individual survey student assessments and
provided a process for refusal to participate (consistent with § 445 of the General Education
Provisions Act (20 U.S.C.A. § 1232h) and in compliance with § 12.41(d))



Persons delivering student services shall be specifically licensed or certified as required by
statute or regulation (in compliance with § 12.41(e))



Development and Implementation of Local Wellness Program (in compliance with Public
Law 108-265, Section 204)



Early Intervention Services System Act (if applicable) (11 P.S. § 875-101—875-503)
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Establishment and Implementation of Student Assistance Programs at all of levels of the
school system



Acceptable Use Policy for Technology Resources



Providing career information and assessments so that students and parents or guardians
might become aware of the world of work and career options available.

Special Education Assurances
The Local Education Agency (District) has verified the following Assurances:


Implementation of a full range of services, programs and alternative placements available to
the school district for placement and implementation of the special education programs in
the school district.



Implementation of a child find system to locate, identify and evaluate young children and
children who are thought to be a child with a disability eligible for special education residing
within the school district's jurisdiction. Child find data is collected, maintained and used in
decision-making. Child find process and procedures are evaluated for its effectiveness. The
District implements mechanisms to disseminate child find information to the public,
organizations, agencies and individuals on at least an annual basis.



Assurances of students with disabilities are included in general education programs and
extracurricular and non-academic programs and activities to the maximum extent
appropriate in accordance with an Individualized Education Program.



Compliance with the PA Department of Education, Bureau of Special Education's report
revision notice process.



Following the state and federal guidelines for participation of students with disabilities in
state and district-wide assessments including the determination of participation, the need
for accommodations, and the methods of assessing students for whom regular assessment is
not appropriate.



Assurance of funds received through participation in the medical assistance reimbursement
program, ACCESS, will be used to enhance or expand the current level of services and
programs provided to students with disabilities in this local education agency.
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24 P.S. §1306 and §1306.2 Facilities
There are no facilities.

Least Restrictive Environment Facilities
Facility Name

Type of Facility

Alternative Community Resource
Program
Conemaugh Valley Elementary
School (Intermediate Unit 8
Classroom)
Greater Johnstown Career and
Technology Center (Intermediate
Unit 8 Classroom)
Bloomfield Apartment Program
(Appalachia Intermediate Unit 8
Classroom)
Northwest Human Services
Seneca Valley School District
(Glade Run Residential Treatment
Facility)

Number of
Students
Placed

Type of Service
1

Neighboring
School Districts

Partial Hospitalization
Program (ES and LS)
Multiple Disabilities
Support

Other

Life Skills Support

1

Other

Life Skills Support

2

Other
Neighboring
School Districts

Autistic Support
Learning Support and
Emotional Support

1
1

Other

1

Special Education Program Profile
Program Position #1
Operator: Intermediate Unit
PROGRAM SEGMENTS
Location/Building
Westmont Hilltop
Middle School - MD

Grade
A Middle
School
Building

Building Type

A building in
which General
Education
programs are
operated
Westmont Hilltop
A Senior
A building in
High School - MD
High School
which General
Building
Education
programs are
operated
Westmont Hilltop
An
A building in
Elementary School - Elementary
which General
MD
School
Education
Building
programs are
operated
Justification: Speech and Language Support

Age
Range

Caseload

FTE

Speech and
Language
Support

10 to
14

17

0.3

Itinerant

Speech and
Language
Support

18 to
19

2

0.03

Itinerant

Speech and
Language
Support

5 to 10

38

0.67

Support

Service
Type

Itinerant
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Program Position #2
Operator: Intermediate Unit
PROGRAM SEGMENTS
Location/Building

Grade

Westmont Hilltop
Elementary School –
PM

An
Elementary
School
Building

Westmont Hilltop
Middle School - PM

A Middle
School
Building

Age
Range

Caseload

FTE

Blind or
Visually
Impaired
Support

9 to 9

2

0.1

Blind or
Visually
Impaired
Support

12 to
12

1

0.05

Age
Range

Caseload

FTE

Building Type

Support

Service
Type

A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated

Itinerant

Itinerant

Program Position #3
Operator: Intermediate Unit
PROGRAM SEGMENTS
Location/Building

Grade

Westmont Hilltop
Elementary School –
BF

An
Elementary
School
Building

Westmont Hilltop
Middle School - BF

A Middle
School
Building

Westmont Hilltop
High School - BF

A Senior
High School
Building

Building Type

Support

Service
Type

A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated

Itinerant

Deaf and
Hearing
Impaired
Support

8 to 8

1

0.1

Itinerant

Deaf and
Hearing
Impaired
Support

12 to
12

1

0.1

Itinerant

Deaf and
Hearing
Impaired
Support

17 to
18

2

0.2

Program Position #4
Operator: Intermediate Unit
PROGRAM SEGMENTS
Location/Building
Westmont Hilltop
Elementary School –
KS

Grade
An
Elementary
School
Building

Building
Type
A building in
which General
Education
programs are
operated

Support

Service
Type

Age
Range

Caseload

FTE

Full-Time
Special
Education
Class

Life
Skills
Support

7 to 10

5

0.83
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Program Position #5
Operator: Intermediate Unit
PROGRAM SEGMENTS
Location/Building
Westmont Hilltop
Middle School - CB

Grade

Building Type

Support

Service
Type

Age
Range

Caseload

FTE

A Middle
School
Building

A building in
Full-Time
Life
11 to
8
0.13
which General
Special
Skills
14
Education
Education
Support
programs are
Class
operated
Justification: The I.U. operates a special education classroom within our district, but only one student
from the district is in the classroom at this time. Therefore, the FTE assigned to the district is .13 but
the teacher's total FTE = 1.

Program Position #6
Operator: Intermediate Unit
PROGRAM SEGMENTS
Location/Building
Westmont Hilltop
High School - HM

Grade

Building Type

A Senior
High
School
Building

A building in
which General
Education
programs are
operated

Support
Full-Time
Special
Education
Class

Service
Type
Life
Skills
Support

Age
Range

Caseload

FTE

15 to
19

4

0.25

Age
Range

Caseload

FTE

14 to
18

8

0.5

Age
Range

Caseload

FTE

6

0.5

Program Position #7
Operator: Intermediate Unit
PROGRAM SEGMENTS
Location/Building
Westmont Hilltop
High School - MG

Grade
A Senior
High
School
Building

Building
Type

Support

Service
Type

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

Program Position #8
Operator: Intermediate Unit
PROGRAM SEGMENTS
Location/Building
Westmont Hilltop
Elementary School –
MC

Grade
An
Elementary
School
Building

Building Type

Support

Service
Type

A building in
Itinerant Autistic
6 to 11
which General
Support
Education
programs are
operated
Justification: Itinerant Services - Students are instructed on an individual basis
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Program Position #9
Operator: Intermediate Unit
PROGRAM SEGMENTS
Location/Building

Grade

Westmont Hilltop
Middle School - LK

A Middle
School
Building

Westmont Hilltop
High School - LK

A Senior
High School
Building

Building Type
A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated

Age
Range

Caseload

FTE

Autistic
Support

12 to
14

6

0.5

Autistic
Support

17 to
19

5

0.5

Service
Type

Age
Range

Caseload

FTE

Support

Service
Type

Itinerant

Itinerant

Program Position #10
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Westmont Hilltop
Elementary School
– LW

An
Elementary
School
Building

Westmont Hilltop
Elementary School
– LW

An
Elementary
School
Building

Westmont Hilltop
Elementary School
– LW

A Middle
School
Building

Building
Type
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Support
Itinerant

Learning
Support

7 to
10

14

0.7

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

9 to
11

3

0.2

Itinerant

Emotional
Support

8 to
10

2

0.1

Age
Range

Caseload

FTE

10 to
14

10

0.7

Program Position #11
Operator: School District
PROGRAM SEGMENTS
Location/Building
Westmont Hilltop
Middle School - JM

Grade
A Middle
School
Building

Building Type
A building in
which General
Education
programs are
operated

Support

Service
Type

Itinerant

Learning
Support
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Program Position #12
Operator: School District
PROGRAM SEGMENTS
Location/Building
Westmont Hilltop
Middle School - BM

Grade
A Middle
School
Building

Building Type
A building in
which General
Education
programs are
operated

Support

Service
Type

Itinerant

Learning
Support

Support

Service
Type

Itinerant

Learning
Support

Age
Range

Caseload

FTE

13 to
15

9

0.6

Age
Range

Caseload

FTE

11 to
14

12

0.3

Age
Range

Caseload

FTE

12

0.25

4

0.35

Program Position #13
Operator: School District
PROGRAM SEGMENTS
Location/Building
Westmont Hilltop
Middle School - LM

Grade
A Middle
School
Building

Building Type
A building in
which General
Education
programs are
operated

Program Position #14
Operator: School District
PROGRAM SEGMENTS
Location/Building
Westmont Hilltop
High School - JP

Grade
A Senior
High
School
Building

Building
Type

Support

Service
Type

A building in
Learning 14 to
Itinerant
which
Support
19
General
Education
programs are
operated
Justification: Teacher meets with students at different times - inclusion support.
Westmont Hilltop
A Senior
A building in
Supplemental
Learning 15 to
High School - JP
High
which
(Less Than 80% Support
18
School
General
but More Than
Building
Education
20%)
programs are
operated
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Program Position #15
Operator: School District
PROGRAM SEGMENTS
Location/Building
Westmont Hilltop
High School - SU

Grade

Building
Type

Support

Service
Type

Caseload

FTE

12

0.21

4

0.19

Age
Range

Caseload

FTE

Age
Range

A Senior
High
School
Building

A building in
Learning 15 to
Itinerant
which
Support
17
General
Education
programs are
operated
Justification: Teacher meets with students at different times - inclusion setting.
Westmont Hilltop
A Senior
A building in
Supplemental
Learning 14 to
High School - SU
High
which
(Less Than 80% Support
18
School
General
but More Than
Building
Education
20%)
programs are
operated

Program Position #16
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Westmont Hilltop
High School - LF

A Senior
High
School
Building

Westmont Hilltop
High School - LF

A Senior
High
School
Building

Building
Type
A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Support

Service
Type

Itinerant

Learning
Support

14 to
18

7

0.22

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

15 to
18

4

0.18

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Emotional
Support

15 to
18

16

0.2

Program Position #17
Operator: School District
PROGRAM SEGMENTS
Location/Building
Westmont Hilltop
High School - MR

Grade
A Senior
High
School
Building

Building Type
A building in
which General
Education
programs are
operated
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Justification: Teacher meets with students at different times.
Westmont Hilltop
A Middle
A building in which
Middle School School
General Education
MR
Building
programs are operated
Westmont Hilltop
A Senior High
A building in which
High School - MR
School
General Education
Building
programs are operated

Itinerant

Emotional
Support

Itinerant

Learning
Support

11
to
14
16
to
17

5

0.2

2

0.2

Special Education Support Services
Support Service
Director of Education and Coordinator of Special
Education and Federal Programs
School Psychologist
Paraprofessional
Paraprofessional

Teacher
FTE

Location
District Wide

1

District Wide
Westmont Hilltop
Elementary School
Westmont Hilltop High
School

1
1
1

Special Education Contracted Services
Special Education Contracted Services
Camco Physical and Occupational Therapy, LLC (Occupational Therapy)
Camco Physical and Occupational Therapy, LLC (Physical Therapy)
Social Work
Paraprofessional Educators
Paraprofessional Educators
Paraprofessional Educators
Paraprofessional Educators
Paraprofessional Educators
Paraprofessional Educators
Paraprofessional Educators
Hearing Interpreter

Operator
Outside
Contractor
Outside
Contractor
Intermediate
Unit
Intermediate
Unit
Intermediate
Unit
Intermediate
Unit
Intermediate
Unit
Intermediate
Unit
Intermediate
Unit
Intermediate
Unit
Intermediate
Unit

Amt of Time per
Week
19 Hours
8 Hours
5 Hours
35 Hours
35 Hours
35 Hours
35 Hours
30 Hours
30 Hours
30 Hours
32 Hours
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Needs Assessment
Record School Patterns
Question:
After reviewing school level accomplishments and systemic challenges, what patterns can
you identify among your schools?
Answer:
District Approach to Pattern Identification: While the district was not required to have
school level plans, as none of the schools had been flagged as struggling or in need of
improvement, the district's leadership team chose to incorporate school level planning as a
part of our process. This was important in identifying patterns and determining priorities
for district-level planning as the following patterns and priorities have been noted.
Consistent Implementation of Effective Instructional Practices: Both the elementary and
high schools identified a need for consistent implementation of effective instructional
practices. Both identified the concern for the implementation of research-based
instructional practices, and the elementary identified the need for differentiated instruction
that reflects challenging learning expectations for all students
The district has identified differentiation of instruction and RtII as effective instructional
practices to be applied consistently in meeting students' needs at all levels. PVAAS data
from all three schools evidences a pattern of adequate achievement but with low
growth
. This pattern is stemming, in part, from students in the upper levels of achievement who
are proficient and predicted to be advanced but who did not progress to achieve that
advanced level. The pattern is progressive from the elementary through the middle school
to high school resulting in a district level concern that will be addressed during the course
of this plan.
Consistent Implementation of Standards-Aligned Curricula: There is a discrepancy among
the buildings in the interpretation of the need to ensure consistent implementation of
standards-aligned curricula across all classrooms for all students. Although only the high
school identified this need at the building level, the district level committee has identified
this need for all schools. The discrepancy is accounted for by the fact that the district has a
clearly articulated aligned curriculum in all three buildings; however we are in the process
of transitioning from alignment with Pennsylvania State Standards to the
Pennsylvania Core Standards.
Use of Standardized Assessments to Adjust Instructional Practices: The elementary school
only identified the need to ensure that staff members use standards aligned assessments to
monitor student achievement and adjust instructional practices. It is important to note that
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the reason this indicator was flagged was the identified need to adjust instructional
practice based upon the aligned assessments (as opposed to the need to use aligned
assessments, which is not the issue of concern for the district).
Scheduled Time for Data Assessment (Middle School Only Identified the Need): Teachers
and Administrators Meeting to Assess Multiple Data Sources: The middle school identified
the need for scheduled periods of time for teachers and administrators assess
multiple data sources to reflect on professional practice as it relates to the progress of
student learning.
Identification of Students who are Academically At-Risk: Both the elementary school and
the middle school identified a need to fully ensure that students who are academically at
risk are identified early and supported by a process that provides interventions based upon
student needs and which includes procedures for monitoring effectiveness. Both the
elementary and middle school identified the need for an intervention infrastructure
which identifies appropriate materials and resources at all three RtII tiers.
Within the same category, the elementary specified the need for a universal screening
process, diagnostic assessments, and adjustment of interventions in cases where
interventions have not been effective.
Focused and Strategic Professional Development: All three school-based teams said that
there needs to be a system to focus and strategically implement professional development
with fidelity. For all three schools, this need was identified based on the systemic
imperative to plan professional development across a 3 to 5-year span and limited to
no more than 6 priorities (district plus school) during any given year.
The elementary and middle schools identified the need for professional development to be
based on needs assessments that are aligned with the district’s instructional
priorities.
The high school did not flag this latter concern, as the high school has had the Professional
Learning Community format in place for two years prior to the submission of the
Comprehensive Plan.
Required Induction and Mentoring Program: All teachers complete a required induction and
mentoring program; however, the district has participated in the I.U.08 program of
induction following an overview at the district level. The high school answered “no” to this
question, based on the fact that until this year, with the accomplishment of contract
negotiations, principals have served as teacher mentors, as opposed to the assignment of
mentor teachers in each teacher’s designated area of assignment and certification.
Promotion of a positive school climate through family and community partnerships: The
district team said no, after input from the Comprehensive Planning Team, the building level
teams, and the subcommittee reports, based upon the need to gather and share accurate
and reliable perceptual data about school climate from students, staff members, and
parents as part of a continuous improvement process.
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The middle school identified a need to incorporate perceptual data in order to promote,
enhance, and sustain a shared vision of positive school climate. The high school identified a
similar need for a means of assessing the perception of warm and welcoming family and
community relationships in order to monitor whether or not the district is effectively
partnering with families and the community to support student participation in the learning
process. The district administration also considers this to be a need. The analysis of
Strengths, Weaknesses, Opportunities, and Threats conducted by the Comprehensive
Planning Team as an initial state of the planning process also identified the need for
supportive community and family relationships and the strengthening of these
partnerships. In particular, a need for career counseling to be coupled with individualized
communication among families and counselors was an expressed concern.

District Accomplishments
Accomplishment #1:
Extensive specific accomplishments are presented within the building level plans and are
supported with data from e-metric and PVAAS. In general, the data are reflective of the fact
that the district historically exceeds state proficiency levels and has met AYP consistently.
Accomplishment #2:
In our elementary school, our proficiency on the PSSA math test was (92%) and (69%) of
our students were predicted to be Advanced in mathematics. Proficiency on the PSSA
reading test was (78%) and (45%) of our students were predicted to be Advanced in
reading. Proficiency on the grade 4 PSSA science test was (84%) and (56%) of our students
were predicted to be (Advanced) in science.
Accomplishment #3:
At the middle school, Grade Eight proficiency on the PSSA writing test was (90%) and
(94%) of our students were predicted to be Proficient in writing. In this grade level, the
PVAAS growth score was (+29.6), which is (1.6) times higher than the Standard Error (18.3)
which is evidence of a high achievement/high growth situation in grade eight. Overall, the
middle school evidenced the highest growth across the district.
Accomplishment #4:
The high school has had a PLC (Professional Learning Community) in effect for the past two
years. Now entering its third year of implementation, the forum has provided a model that
will be implemented across the entire district beginning with the outset of the
Comprehensive Plan. The process supports high quality professional development and
extends opportunities to all teachers for collaborative consultation on a weekly basis.
Accomplishment #5:
Dual enrollment and concurrent enrollment programs are available at the high school.
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Accomplishment #6:
The community is supportive of education, and parents are generally involved in the
education of their children. Parent-Teacher organizations, a PTO at the elementary school
and a HAT (HIlltop Action Team) at the middle school encourage family involvement
through the offering of numerous inter-generational events.
Accomplishment #7:
Technology is state of the art with smart boards and a strong infrastructure. The district
initiated 1:1 Computing at the high school at the start of the 2013 school year, and students
may also bring their own technology to school. The elementary and middle school
classrooms are provided with electronic textbooks, web-based learning opportunities.
Accomplishment #8:
The district has a strong tradition and reputation for excellence. Excellent opportunities are
provided for students in arts, academics, and athletics. Students are engaged in community
service, and opportunities for business partnerships, internships, and job shadowing are
available.

District Concerns
Concern #1:
Extensive specific data is presented in the building level plans with supporting data from emetric and PVAAS. In general, the district historically exceeds state proficiency levels and
has met AYP consistently but a pattern of relatively high achievement is coupled with low
growth, primarily in the high achieving student population. A concern is the need to
address the pattern of high achievement and low growth.
In our elementary school, our proficiency on the PSSA math test was (92%) and (69%) of
our students were predicted to be Advanced in math. However our PVAAS growth score
was (-4.2), almost (3 times) lower than the Standard Error.
At the middle school, our PSSA math proficiency was (81%) and (65%) of all students were
predicted to be (Advanced) but the PVAAS growth score was (-2.8) which is (5.5 times)
lower than the Standard Error. At the HS, the Algebra I Keystone proficiency was (75%) and
now the majority of students (66%) were predicted to be Basic, and PVAAS growth was (20.0), or (5 times) below the SE. This vertical pattern of high achievement and low growth
is an area of concern for our district. In our elementary school, our proficiency on the PSSA
reading test was (78%) and (45%) of our students were predicted to be Advanced in
reading. However our PVAAS growth score was (-6.8) which is (3.5 times) lower than the
Standard Error.
At the middle school, our PSSA reading proficiency was (80%) and ( 47%) of all students
were predicted to be (advanced) but the PVAAS growth score was (1.9) which is (3 times)
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higher than the Standard Error. At the HS, the Keystone Literature proficiency was (84%)
and now the majority of students (75%) were predicted to be (proficient), and PVAAS
growth was (-2.1), or slightly less than 1 times the SE (2.5). This vertical pattern of high
achievement and inconsistent growth (e.g. low-elementary school, high-middle school, and
moderate-high school) is an area of concern for our district.

Concern #2:
Building-level planning teams identified the need to meet the diverse academic needs of all
students through differentiated instruction and increased variety in academics. This need
for differentiation is particularly evident at the upper levels of achievement where there is a
disparity between growth for many advanced learners predicted to be at the advanced level
but actual achievement at the proficient level. Simultaneously, there is a need to reduce the
disparity between the IEP subgroups and all students in mathematics and reading (specific
data supporting this conclusion is included in the building-level plans).
Concern #3:
The Comprehensive Planning Committee identified the need to Improve Community
Impression and Reputation of the District through the following means: 1) the promotion of
a positive school climate involving family and community partnerships; 2) strengthening of
Student/Administration/Teacher/Parent Relationships through connection with students’
lives; 3) reducing apathy and increasing school spirit by giving students a “voice” in their
educational process and by helping them to know their importance in the mission of the
Westmont Hilltop School District and in the larger educational community. The high school
building level planning team identified the need to establish a system within the school that
fully ensures the school has partnered with families and the community to support student
participation in the learning process.
Concern #4:
The Comprehensive Planning Team identified the need to augment College and Career
Guidance for Students: The need for a Comprehensive K-12 Guidance program following
the ASCA Model (American School Counselors’ Association) was identified by counselors at
the outset of the Comprehensive Planning Process. The model focuses on Career Education
K-12, personal/social needs including mental and emotional health promotion, and support
for academics.
Concern #5:
Building-level planning teams identified the need to establish a system within the school
that fully ensures that teachers and administrators receive timely, effective support and
intervention as needed. The district has participated in the induction program through the
I.U. 8; however, we need a mentoring program at the district level to ensure that teachers
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will benefit from the skills of expert-level educators with certification and teaching
assignments similar to their own.
Concern #6:
The Comprehensive Planning Committee identified the following needs: 1) continue to
integrate updated technology into the curriculum for all students; 2) provide quality
professional development for teachers; 3) increase the availability of technology; 4) expand
technology programming for students; and 5) upgrade aging technology.
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Concern #7:
Building-level planning teams identified the need for consistent implementation of
standards-aligned curricula and to transition from State Standards to the Pennsylvania Core
Standards.
Concern #8:
Building-level planning teams identified the need for a district-wide identification system
for students who are academically at risk.
Concern #9:
Building-level planning teams identified the need for focused and strategic professional
development that provides opportunities based on needs assessments to ensure that
professional development is linked to district-wide priorities in meeting students' needs.
Professional development initiatives should incorporate the use of time for collaborative
consultation among teachers.
Concern #10:
Building-level planning teams identified the need for administrators and teachers to meet
on a regular basis to use multiple data sources to reflect on the progress of student learning
as it relates to the effectiveness of professional practice. Concurrently, there is a
need to adjust instructional practices based upon the results of standards-based
assessments; therefore, scheduled time is needed for data assessment and planned
response.

Prioritized Systemic Challenges
Systemic Challenge #1 (System #2) Establish a district system that fully ensures the
consistent implementation of effective instructional practices across all classrooms in each
school.
Aligned Concerns:
Extensive specific data is presented in the building level plans with supporting
data from e-metric and PVAAS. In general, the district historically exceeds state
proficiency levels and has met AYP consistently but a pattern of relatively high
achievement is coupled with low growth, primarily in the high achieving student
population.
A concern is the need to address the pattern of high achievement and low
growth. In our elementary school, our proficiency on the PSSA math test was
(92%) and (69%) of our students were predicted to be Advanced in math.
However our PVAAS growth score was (-4.2), almost (3 times) lower than the
Standard Error.
At the middle school, our PSSA math proficiency was (81%) and (65%) of all
students were predicted to be (Advanced) but the PVAAS growth score was (-2.8)
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which is (5.5 times) lower than the Standard Error. At the HS, the Algebra I
Keystone proficiency was (75%) and now the majority of students (66%) were
predicted to be Basic, and PVAAS growth was (-20.0), or (5 times) below the SE.
This vertical pattern of high achievement and low growth is an area of concern
for our district. In our elementary school, our proficiency on the PSSA reading
test was (78%) and (45%) of our students were predicted to be Advanced in
reading. However our PVAAS growth score was (-6.8) which is (3.5 times) lower
than the Standard Error. At the middle school, our PSSA reading proficiency was
(80%) and ( 47%) of all students were predicted to be (advanced) but the PVAAS
growth score was (1.9) which is (3 times) higher than the Standard Error.
At the HS, the Keystone Literature proficiency was (84%) and now the majority
of students (75%) were predicted to be (proficient), and PVAAS growth was (2.1), or slightly less than 1 times the SE (2.5). This vertical pattern of high
achievement and inconsistent growth (e.g. low-elementary school, high-middle
school, and moderate-high school) is an area of concern for our district.

Building-level planning teams identified the need to meet the diverse academic
needs of all students through differentiated instruction and increased variety in
academics. This need for differentiation is particularly evident at the upper
levels of achievement where there is a disparity between growth for many
advanced learners predicted to be at the advanced level but actual achievement
at the proficient level. Simultaneously, there is a need to reduce the disparity
between the IEP subgroups and all students in mathematics and reading (specific
data supporting this conclusion is included in the building-level plans).

The Comprehensive Planning Team identified the need to augment College and
Career Guidance for Students: The need for a Comprehensive K-12 Guidance
program following the ASCA Model (American School Counselors’ Association)
was identified by counselors at the outset of the Comprehensive Planning
Process. The model focuses on Career Education K-12, personal/social needs
including mental and emotional health promotion, and support for academics.

Building-level planning teams identified the need to establish a system within the
school that fully ensures that teachers and administrators receive timely,
effective support and intervention as needed. The district has participated in the
induction program through the I.U. 8; however, we need a mentoring program at
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the district level to ensure that teachers will benefit from the skills of expert-level
educators with certification and teaching assignments similar to their own.

The Comprehensive Planning Committee identified the following needs: 1)
continue to integrate updated technology into the curriculum for all students; 2)
provide quality professional development for teachers; 3) increase the
availability of technology; 4) expand technology programming for students; and
5) upgrade aging technology.

Building-level planning teams identified the need for focused and strategic
professional development that provides opportunities based on needs
assessments to ensure that professional development is linked to district-wide
priorities in meeting students' needs. Professional development
initiatives should incorporate the use of time for collaborative consultation
among teachers.

Building-level planning teams identified the need for administrators and teachers
to meet on a regular basis to use multiple data sources to reflect on the progress
of student learning as it relates to the effectiveness of professional practice.
Concurrently, there is a need to adjust instructional practices based upon the
results of standards-based assessments; therefore, scheduled time is needed for
data assessment and planned response.

Systemic Challenge #2
Establish a district system that ensures that standards-based assessments are used to
adjust instructional practices appropriately for students.
Aligned Concerns:
Extensive specific data is presented in the building level plans with supporting
data from e-metric and PVAAS. In general, the district historically exceeds state
proficiency levels and has met AYP consistently but a pattern of relatively high
achievement is coupled with low growth, primarily in the high achieving student
population.
A concern is the need to address the pattern of high achievement and low
growth. In our elementary school, our proficiency on the PSSA math test was
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(92%) and (69%) of our students were predicted to be Advanced in math.
However our PVAAS growth score was (-4.2), almost (3 times) lower than the
Standard Error.
At the middle school, our PSSA math proficiency was (81%) and (65%) of all
students were predicted to be (Advanced) but the PVAAS growth score was (-2.8)
which is (5.5 times) lower than the Standard Error. At the HS, the Algebra I
Keystone proficiency was (75%) and now the majority of students (66%) were
predicted to be Basic, and PVAAS growth was (-20.0), or (5 times) below the SE.
This vertical pattern of high achievement and low growth is an area of concern
for our district. In our elementary school, our proficiency on the PSSA reading
test was (78%) and (45%) of our students were predicted to be Advanced in
reading. However our PVAAS growth score was (-6.8) which is (3.5 times) lower
than the Standard Error.
At the middle school, our PSSA reading proficiency was (80%) and ( 47%) of all
students were predicted to be (advanced) but the PVAAS growth score was (1.9)
which is (3 times) higher than the Standard Error.
At the HS, the Keystone Literature proficiency was (84%) and now the majority
of students (75%) were predicted to be (proficient), and PVAAS growth was (2.1), or slightly less than 1 times the SE (2.5).
This vertical pattern of high achievement and inconsistent growth (e.g. lowelementary school, high-middle school, and moderate-high school) is an area of
concern for our district.

Building-level planning teams identified the need to meet the diverse academic
needs of all students through differentiated instruction and increased variety in
academics. This need for differentiation is particularly evident at the upper
levels of achievement where there is a disparity between growth for many
advanced learners predicted to be at the advanced level but actual achievement
at the proficient level. Simultaneously, there is a need to reduce the disparity
between the IEP subgroups and all students in mathematics and reading (specific
data supporting this conclusion is included in the building-level plans).

Building-level planning teams identified the need for consistent implementation
of standards-aligned curricula and to transition from State Standards to the
Pennsylvania Core Standards.

Building-level planning teams identified the need for a district-wide
identification system for students who are academically at risk.
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Building-level planning teams identified the need for administrators and teachers
to meet on a regular basis to use multiple data sources to reflect on the progress
of student learning as it relates to the effectiveness of professional practice.
Concurrently, there is a need to adjust instructional practices based upon the
results of standards-based assessments; therefore, scheduled time is needed for
data assessment and planned response.

Systemic Challenge #3 (System #10)
Establish a district system that fully ensures professional development is focused,
comprehensive and implemented with fidelity.
Aligned Concerns:
Building-level planning teams identified the need to establish a system within the
school that fully ensures that teachers and administrators receive timely,
effective support and intervention as needed. The district has participated in the
induction program through the I.U. 8; however, we need a mentoring program at
the district level to ensure that teachers will benefit from the skills of expert-level
educators with certification and teaching assignments similar to their own.

The Comprehensive Planning Committee identified the following needs: 1)
continue to integrate updated technology into the curriculum for all students; 2)
provide quality professional development for teachers; 3) increase the
availability of technology; 4) expand technology programming for students; and
5) upgrade aging technology.

Building-level planning teams identified the need for focused and strategic
professional development that provides opportunities based on needs
assessments to ensure that professional development is linked to district-wide
priorities in meeting students' needs. Professional development
initiatives should incorporate the use of time for collaborative consultation
among teachers.

Building-level planning teams identified the need for administrators and teachers
to meet on a regular basis to use multiple data sources to reflect on the progress
of student learning as it relates to the effectiveness of professional practice.
Concurrently, there is a need to adjust instructional practices based upon the
results of standards-based assessments; therefore, scheduled time is needed for
data assessment and planned response.
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Systemic Challenge #4 (System #9)
Establish a district system that fully ensures each member of the district community
promotes, enhances and sustains a shared vision of positive school climate and ensures
family and community support of student participation in the learning process.
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Aligned Concerns:
The Comprehensive Planning Committee identified the need to Improve
Community Impression and Reputation of the District through the following
means: 1) the promotion of a positive school climate involving family and
community partnerships; 2) strengthening of
Student/Administration/Teacher/Parent Relationships through connection with
students’ lives; 3) reducing apathy and increasing school spirit by giving students
a “voice” in their educational process and by helping them to know their
importance in the mission of the Westmont Hilltop School District and in the
larger educational community. The high school building level planning team
identified the need to establish a system within the school that fully ensures the
school has partnered with families and the community to support student
participation in the learning process.

The Comprehensive Planning Team identified the need to augment College and
Career Guidance for Students: The need for a Comprehensive K-12 Guidance
program following the ASCA Model (American School Counselors’ Association)
was identified by counselors at the outset of the Comprehensive Planning
Process. The model focuses on Career Education K-12, personal/social needs
including mental and emotional health promotion, and support for academics.

Building-level planning teams identified the need for focused and strategic
professional development that provides opportunities based on needs
assessments to ensure that professional development is linked to district-wide
priorities in meeting students' needs. Professional development
initiatives should incorporate the use of time for collaborative consultation
among teachers.

Systemic Challenge #5 (System #7)
Establish a district system that fully ensures students who are academically at risk are
identified early and are supported by a process that provides interventions based upon
student needs and includes procedures for monitoring effectiveness.
Aligned Concerns:
Building-level planning teams identified the need to meet the diverse academic
needs of all students through differentiated instruction and increased variety in
academics. This need for differentiation is particularly evident at the upper
levels of achievement where there is a disparity between growth for many
advanced learners predicted to be at the advanced level but actual achievement
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at the proficient level. Simultaneously, there is a need to reduce the disparity
between the IEP subgroups and all students in mathematics and reading (specific
data supporting this conclusion is included in the building-level plans).
Building-level planning teams identified the need for a district-wide
identification system for students who are academically at risk.

Systemic Challenge #6 (System #1)
Establish a district system that fully ensures consistent implementation of standards
aligned curricula across all schools for all students.
Aligned Concerns:
Extensive specific data is presented in the building level plans with supporting
data from e-metric and PVAAS. In general, the district historically exceeds state
proficiency levels and has met AYP consistently but a pattern of relatively high
achievement is coupled with low growth, primarily in the high achieving student
population.

Building-level planning teams identified the need for consistent implementation
of standards-aligned curricula and to transition from State Standards to the
Pennsylvania Core Standards.
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District Level Plan
Action Plans
Goal #1: Establish a district system that fully ensures the consistent implementation of
effective instructional practices across all classrooms in each school.
Related Challenges:







Establish a district system that ensures that standards-based assessments are
used to adjust instructional practices appropriately for students.
Establish a district system that fully ensures professional development is
focused, comprehensive and implemented with fidelity.
Establish a district system that fully ensures students who are academically at
risk are identified early and are supported by a process that provides
interventions based upon student needs and includes procedures for monitoring
effectiveness.
Establish a district system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.
Establish a district system that fully ensures each member of the district
community promotes, enhances and sustains a shared vision of positive school
climate and ensures family and community support of student participation in
the learning process.

Indicators of Effectiveness:
Type: Formative
Data Source: PVAAS
Specific Targets: Breaking the pattern of adequate achievement but low
growth.

Strategies:
Technology Infrastructure Enhancement/Technology Access and
Training Increase
Description: The International Society for Technology in Education cites
research that indicates an increase in access to technology has a positive
effect on student achievement. (Source:
http://www.k12hsn.org/files/research/Technology/ISTE_policy_brief_stu
dent_achievement.pdf )
SAS Alignment: Instruction, Materials & Resources
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Differentiating Instruction
Description: Empirical validation of differentiated instruction as a package
was not found; however, a large number of testimonials and classroom
examples of positive effects have been reported. (Sources: Learning Styles:
Concepts and Evidence)
http://www.psychologicalscience.org/journals/pspi/PSPI_9_3.pdf ;
Differentiated Instruction: Effective classroom practices report,
http://www.cast.org/system/galleries/download/ncac/DifInstruc.pdf ;
Learning Styles, http://en.wikipedia.org/wiki/Learning_styles#cite_note33 ; WWC: Assisting Students Struggling with Reading: Response to
Intervention and Multi-Tier Intervention in the Primary Grades,
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/rti_reading_pg_021809.
pdf Differentiated Instruction Reexamined,
http://www.hepg.org/hel/article/499; Investigating the Impact of
Differentiated Instruction in Mixed Ability Classrooms,
http://www.icsei.net/icsei2011/Full%20Papers/0155.pdf
SAS Alignment: Instruction

Implement the RtII Model at the Elementary School.
Description:
Research base includes field studies of RtII programs and models,
procedures for selecting universal screening measures, interventions
within the framework of RtII, and progress-monitoring procedures across
all tiers
SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction

Action Steps:
Differentiated Instruction
Description:
Provide professional development to all faculty members on
differentiation of instruction with follow-up classroom observations to
ensure effective implementation of knowledge and skills that are gained.
Evidence: Professional Development Agendas and observation records.
Start Date: 10/28/2013

End Date: 5/30/2014

Program Area(s): Professional Education, Special Education, Gifted Education
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Supported Strategies:


Differentiating Instruction

Professional Development for RtII
Description:
Students will receive timely intervention and targeted instruction. RtII will
be applied to increase the effectiveness of instructional practices districtwide. Effective implementation of RtII and differentiation of instruction for
all students at all levels, are the areas of improvement (i.e., research-based
instructional practices) that our planning team deems necessary to
provide challenging learning expectations with the goal of breaking the
pattern of adequate achievement but low growth. Evidence: PVAAS
scores will evidence a minimum of one year of growth, or a 75 percent
growth measure in the new PDE School Performance Profile.
Start Date: 10/4/2013

End Date: 10/30/2015

Program Area(s): Professional Education, Special Education, Gifted Education
Supported Strategies:


Implement the RtII Model at the Elementary School.

Enhanced Technology Access
Description:
The district will meet annually to review current course offerings with
goals of expanding technology course offerings and continuing effective
integration of technology across the curriculum. Evidence: Course
Development Syllabi.
Start Date: 1/1/2014

End Date: 1/2/2016

Program Area(s): Professional Education, Educational Technology
Supported Strategies:


Technology Infrastructure Enhancement/Technology Access and Training
Increase
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Technology Subcommittee
Description:
During Comprehensive Planning, a Technology Subcommittee was
established to focus primarily on technology-related needs and
recommendations. That committee will be maintained to assess the
accomplishments and effective implementation of the portion of the plan
devoted to the implementation of effective instructional practices related
to technology access, technology training, and the enhancement of the
technology infrastructure. Evidence: Meeting Agendas.
Start Date: 1/2/2014

End Date: 1/2/2017

Program Area(s): Educational Technology
Supported Strategies:


Technology Infrastructure Enhancement/Technology Access and Training
Increase

Maintain State-of-the-Art Technology
Description:
The district will annually complete our current technology upgrade and
replacement cycle. Evidence: Annual updates for the board regarding
accomplishments of the upgrade/replacement cycle.
Start Date: 11/1/2013

End Date: 5/31/2016

Program Area(s): Professional Education, Educational Technology
Supported Strategies:


Technology Infrastructure Enhancement/Technology Access and Training
Increase
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Goal #2: Establish a district system that ensures that standards-based assessments are
used to adjust instructional practices appropriately for students.
Related Challenges:


Establish a district system that fully ensures the consistent implementation of
effective instructional practices across all classrooms in each school.

Indicators of Effectiveness:
Type: Summative
Data Source: Published planned courses that are fully aligned with the
Pennsylvania Core Standards
Specific Targets: PVAAS groth at all levels

Strategies:
Data Analysis Procedures, Data-Informed Instruction, Data Teams
& Data Warehousing
Description: Using Student Achievement Data to Support Instructional
Decision Making provides a WWC reporting of various strategies related to
the acquisition, analysis, and application of student data. (Source:
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf )
SAS Alignment: Assessment, Instruction

Instructional (Distributed) Leadership Capacity Building
Description: Support of the relationship of distributive leadership with
student achievement is anecdotal and inferential and substantially
reported. (Sources:
http://www.learningpt.org/pdfs/leadership_turnaround_schools.pdf , and
http://www.pakeys.org/docs/SL%20PP%201.pdf )
SAS Alignment: Safe and Supportive Schools
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Action Steps:
Data Warehousing System
Description:
Employ a data warehousing system district-wide. Teachers and
Administrators will form data teams who will meet to Assess Multiple Data
Sources. The District will adopt OnHand Schools to serve this purpose.
Evidence: Data meeting rosters.
Start Date: 8/21/2013

End Date: 5/31/2016

Program Area(s): Professional Education, Special Education, Educational
Technology
Supported Strategies:


Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing

Data-Analysis Teams
Description:
Appoint data analysis teams at every building level. Each building will
establish data-analysis teams for the purpose of informing instructional
practice based upon the data. With the implementation of On-Hand
Schools, multiple data points will be available for district level teams to
assess. While e-metric and PVAAS measures will still be central to the
process, district level summative and formative assessments will be
readily available for each student as well. Evidence: Roster of data teams
and agendas for meetings. Evidence:Data analysis team meeting rosters.
Start Date: 1/2/2014

End Date: 5/31/2016

Program Area(s): Professional Education, Special Education, Student Services
Supported Strategies:


Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing
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Scheduled Data Analysis and Response
Description:
Scheduled time for data analysis teams to meet to study student
achievement data, and time for data analysis teams to meet with teachers,
will be scheduled through the Professional Learning Community weekly
meeting times. The PLC format provides teachers with an hour of time
weekly to review the data that the data analysis teams will collect and
present on their behalf. Evidence: Meeting Rosters
Start Date: 1/20/2014

End Date: 5/31/2016

Program Area(s): Professional Education, Student Services
Supported Strategies:


Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing

Data Reviews
Description:
Annually, Appalachia Intermediate Unit 08 hosts sessions for district
administrative and teacher teams to review their assessment data with
representatives from the Pennsylvania Department of Education. The
Westmont Hilltop School District will participate in these sessions
annually. Evidence: Conference registration rosters.
Start Date: 10/1/2014

End Date: 5/31/2016

Program Area(s): Professional Education
Supported Strategies:


Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing
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Standards-Based Needs Assessments
Description:
Devote mentoring sessions to provide professional development to novice
teachers to reflect upon and appropriately adjust instructional practice
based on standards-aligned assessment data. Evidence: Classroom
observation of differentiated instructional practice and mentor checklists.
Start Date: 1/15/2014

End Date: 5/31/2016

Program Area(s): Professional Education, Teacher Induction, Special
Education, Gifted Education
Supported Strategies:


Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing

Distributed Teacher Leadership
Description:
The district will employ distributed teacher leadership through
Professional Learning Communities. Time will be devoted at each building
level during Professional Learning Community meetings to lesson study,
design, and adaptation to student needs based upon assessment data.
Sessions will employ a collaborative and consultative forum for teachers to
share ideas under the direction of teacher leaders who are experts at
differentiation and adaptation. Evidence: Professional Development
Agendas evidencing teacher leadership.
Start Date: 1/13/2014

End Date: 5/31/2016

Program Area(s): Professional Education, Teacher Induction, Special
Education, Gifted Education
Supported Strategies:


Instructional (Distributed) Leadership Capacity Building
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Goal #3: Establish a district system that fully ensures professional development is focused,
comprehensive and implemented with fidelity.
Related Challenges:


Establish a district system that fully ensures the consistent implementation of
effective instructional practices across all classrooms in each school.

Indicators of Effectiveness:
Type: Summative
Data Source: Teacher reviews and administrative evaluations
Specific Targets: Professional development will be based on an assessment of
needs of the educator related to the instructional priorities of the school
district.
Type: Formative
Data Source: Administrative Observations
Specific Targets: Professional development results in skills that are readily
applied and observable in classrooms.

Strategies:
Substantial Professional Development
Description: The Southwest Regional Educational Laboratory found that
substantial professional development showed a positive impact upon
student achievement (substantial = greater than 14 hours of focused
professional development delivered via workshops or summer institutes,
supported by follow-up sessions and all delivered by professional
developers rather than train-the-trainer approaches). (Source:
http://ies.ed.gov/ncee/edlabs/regions/southwest/pdf/rel_2007033.pdf )
SAS Alignment: Instruction
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Mentor Teacher Program
Description:
Train mentor teachers to bring evidence-based practices into classrooms
by working with novice teachers and school leaders. Train the mentor
teachers to bring evidence-based strategies into classrooms through
consultation and lesson modeling. The Journal of Teacher Education
(2012) reports in “Research on Learning to Teach: Implications for
Teacher Induction and Mentoring Programs: Research on learning to
teach has implications for the design of induction and mentoring
programs: (a) Giving beginning teachers difficult teaching assignments
(multiple preparations, subjects out of their field, or demanding
extracurricular assignments) is not only stressful for them but impedes the
process of learning to teach; (b) to survive the shock of classroom reality,
novice teachers need collegial support from experienced teachers and
peers; and (c) in addition to training in how to provide support, mentor
teachers can benefit from learning about cognitive theory and how to
integrate subject matter into discussions with novice teachers.
http://jte.sagepub.com/content/43/3/173.short
SAS Alignment: Instruction

Action Steps:
Professional Development Timeframe and Priorities
Description:
Plan professional development experiences across a 3 to 5-year time span.
Whereas professional development has been a focus for the district, it has
not been limited to a maximum of six priorities (district plus school). The
leadership team will be responsible for outlining a plan designed to ensure
that professional development is focused in this way. Evidence:
Professional Development Agendas for a three-year time span
Start Date: 1/2/2014

End Date: 5/31/2016

Program Area(s): Professional Education
Supported Strategies:


Substantial Professional Development
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Professional Development Needs Assessments
Description:
Professional development decisions will be based upon needs assessments
of educators and differentiated according to their areas of assignment and
stage of professional development. Evidence: In-service and PLC agendas.
Start Date: 3/3/2014

End Date: 5/31/2016

Program Area(s): Professional Education, Teacher Induction, Special
Education, Gifted Education
Supported Strategies:


Substantial Professional Development

Mentor Teacher Program
Description:
While teachers are simultaneously attending the Induction Program of the
Intermediate Unit 8, recent contractual provisions now provide for the
recruitment and assignment of mentor teachers. This process will begin in
January of 2014. A booklet and schedule for mentor teachers is now in the
process of development and will be completed by January of 2014.
Evidence: Contractual pairing of new teachers and mentors and
publication of guidelines and timeline.
Start Date: 1/20/2014

End Date: 5/31/2016

Program Area(s): Professional Education, Teacher Induction
Supported Strategies:


Mentor Teacher Program
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Professional Development Subcommittee
Description:
During Comprehensive Planning, a Professional Education
Subcommittee was established to focus primarily on needs and
recommendations to enhance the district’s professional development
process. That committee will be maintained to annually assess the
accomplishments and effective implementation of the portion of the plan
devoted to professional development. Evidence: Meeting Invitations and
Agendas will be published.
Start Date: 10/1/2014

End Date: 5/31/2016

Program Area(s): Professional Education
Supported Strategies:


Substantial Professional Development

Goal #4: Establish a district system that fully ensures each member of the district
community promotes, enhances and sustains a shared vision of positive school climate and
ensures family and community support of student participation in the learning process.
Related Challenges:


Establish a district system that fully ensures professional development is
focused, comprehensive and implemented with fidelity.

Indicators of Effectiveness:
Type: Formative
Data Source: Family and student surveys and perceptual data
Specific Targets: Surveys of family and community reveal positive support of
the educational process.
Type: Formative
Data Source: Faculty and administrative surveys reveal a positive perception
of school climate.
Specific Targets: Surveys of teachers and administrators reveal a shared vision
and positive climate,
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Strategies:
Shared Vision/Positive Climate
Description:
Promote, enhance, and sustain a shared visoin and positive school climate
through community and family involvement. The positive effects of
parental involvement and community support for education are well
documented in educational research literature.
SAS Alignment: Safe and Supportive Schools

Action Steps:
Perceptual Data Applications
Description:
Gather and share accurate and reliable perceptual data about school climate from
students, staff members, and parents as part of a continuous improvement process. The
Leadership Team, Superintendent, and Safe and Supportive Schools Committee will do
the following: 1) review the perceptual data; and 2) recommend needed adjustments
based upon that analysis. The high school identified a similar need for a means of
assessing the perception of warm and welcoming family and community relationships in
order to monitor whether or not the district is effectively partnering with families and the
community to support student participation in the learning process. Evidence: Surveys of
parents, students, and staff members and meeting agendas used to communicate
needed adjustments.

Start Date: 9/10/2014

End Date: 8/5/2016

Program Area(s): Student Services, Gifted Education, Educational Technology
Supported Strategies:


Shared Vision/Positive Climate

Safe and Supportive Schools Subcommittee
Description:
During Comprehensive Planning, a Safe and Supportive Schools
Subcommittee was established to focus primarily on needs and
recommendations to enhance a positive school climate and improve
student support systems. That committee will be maintained to assess the
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accomplishments and effective implementation of the portion of the plan
devoted to ensuring that the district community promotes, enhances, and
sustains a shared vision of positive school climate and ensures family and
community support of student participation in the learning process.
Evidence: Committee Meeting Agendas.
Start Date: 9/1/2014

End Date: 5/30/2016

Program Area(s): Student Services
Supported Strategies:


Shared Vision/Positive Climate

American Association of School Counselors (ASCA) Model
Description:
The three domains of the ASCA model that the counselors will be
implementing are as follows: 1) academic development; 2) career
development; and 3) personal/social development. A particular emphasis
will be placed on the need for career development during the course of this
plan. The standards within the ASCA model that help to prepare students
for the world of work are as follows: Standard A: Students will acquire the
skills to investigate the world of work in relation to knowledge of self and
to make informed career decisions. Standard B: Students will employ
strategies to achieve future career goals with success and satisfaction.
Standard C: Students will understand the relationship between personal
qualities, education, training and the world of work. Evidence: Publication
and board minutes adopting the ASCA Model.
Start Date: 9/9/2014

End Date: 5/31/2016

Program Area(s): Student Services
Supported Strategies:


Shared Vision/Positive Climate
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Parent and Community Involvement
Description:
Involve parents in the process of implementing the American School
Counselors (ASCA) Model. As the domains of career development and
personal/social development are explored and delineated, the Leadership
Team and Counselors will involve parents in understanding the
experiences and opportunities their children will have as a result of the
ASCA model. Annual meetings will be scheduled with parents and students
invited to participate. Evidence: Rosters and minutes of annual meetings
Start Date: 9/9/2014

End Date: 5/31/2016

Program Area(s): Student Services
Supported Strategies:


Shared Vision/Positive Climate

Goal #5: Establish a district system that fully ensures students who are academically at risk
are identified early and are supported by a process that provides interventions based upon
student needs and includes procedures for monitoring effectiveness.
Related Challenges:



Establish a district system that ensures that standards-based assessments are
used to adjust instructional practices appropriately for students.
Establish a district system that fully ensures the consistent implementation of
effective instructional practices across all classrooms in each school.

Indicators of Effectiveness:
Type: Formative
Data Source: Surveys of teachers and support personnel
Specific Targets: Surveys of teachers and support personnel indicate that
students are being identified early and supported through RtII strategies.
Type: Summative
Data Source: PVAAS
Specific Targets: Students who are academically at risk will show growth
through PVAAS indicators.
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Strategies:
Increased Quality Instructional Time
Description: Changes in instructional time do not generally increase or
decrease student achievement, unless such changes go beyond unusually
low, or high, amounts of time. Curriculum and instructional quality appear
to have a much greater effect on achievement than do total hours of
instructional time. The addition of high-quality teaching time is of
particular benefit to certain groups of students, such as low-income
students and others who have little opportunity for learning outside of
school. (Sources:
http://www.ascd.org/publications/researchbrief/v3n10/toc.aspx , and
http://www.educationsector.org/publications/clock-rethinking-wayschools-use-time )
SAS Alignment: Instruction, Safe and Supportive Schools

Implement the RtII Model District-Wide
Description:
Implement an intervention infrastructure using the RtII Model that
includes universal screeners and diagnostic assessments for the purpose
of early identification of students who are academically at risk.
Early identification results in the most effective support for students.
SAS Alignment: Standards, Assessment, Instruction, Materials & Resources

Action Steps:
Universal Screeners and Diagnostic Assessment
Description:
Implement an early-identification infrastructure that includes processes to
ensure early identification. Whereas the RtII strategy was previously
employed in this plan to address the goal of implementing effective
instructional practices, the early identification of at-risk students will also
be accomplished by the application of universal screeners and diagnostic
assessments. Through the Instructional Support Team process at the
elementary school, and through the Data Analysis Teams and Professional
Learning Community study of multiple data points at all building levels,
effective RtII screening strategies will result in early identification of
students who are at-risk.
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Start Date: 11/30/2014

End Date: 5/31/2016

Program Area(s): Special Education, Student Services
Supported Strategies:


Implement the RtII Model District-Wide

Special Education Subcommittee
Description:
During Comprehensive Planning, a Special Education Subcommittee was
established to focus primarily on recommendations to enhance the
delivery of effective special education. That committee will be maintained
to assess the accomplishments and effective implementation of the portion
of the plan devoted to enhancing supports for students in need of special
education.
Start Date: 9/8/2014

End Date: 5/31/2016

Program Area(s): Special Education, Student Services
Supported Strategies:



Increased Quality Instructional Time
Implement the RtII Model District-Wide

Intensive Pre-Referral Interventions
Description:
By increasing differentiation and high quality instructional time for
students who are at risk of academic failure, the district will ensure that
students at the highest level of need receive intensive interventions and
adapted standards-aligned curricula designed to ensure success. We will
maintain the Instructional Support Team at the elementary and employ
Data-Analysis teams at the middle and high schools.
Start Date: 11/30/2013

End Date: 5/31/2016

Program Area(s): Special Education, Student Services
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Supported Strategies:



Increased Quality Instructional Time
Implement the RtII Model District-Wide

Goal #6: Establish a district system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.
Related Challenges:



Establish a district system that ensures that standards-based assessments are
used to adjust instructional practices appropriately for students.
Establish a district system that fully ensures the consistent implementation of
effective instructional practices across all classrooms in each school.

Indicators of Effectiveness:
Type: Summative
Data Source: Published Standards-Aligned Curriculum
Specific Targets: Standards-Aligned Curricula will be published district-wide.

Strategies:
Curriculum Mapping
Description: Empirical evidence of a positive statistical correlation of the
use of curriculum mapping with student achievement is scarce. There was
a 2001 study by the Indiana Center of Evaluation conducted for the Ohio
DOE that determined curriculum alignment (defined as curriculum
mapping with subsequent change in instructional practice) was the “single
greatest factor in achieving improved test scores.” The following link
provides a list of resources supporting the positive contributions of
curriculum mapping to educational processes:
http://www.curriculummapping101.com/materials/curriculum-mappingresearch ; the following link provides an overview of curriculum mapping:
http://en.wikipedia.org/wiki/Curriculum_mapping
SAS Alignment: Standards, Materials & Resources
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Action Steps:
Standards-Aligned Planned Courses of Study
Description:
Faculty members will realign their curriculum to Core Standards of
Pennsylvania. The curriculum will be fully mapped and aligned with the
curriculum framework evident in all classrooms. In-service time will be
devoted to this activity. Evidence: Fully aligned planned courses of study.
Start Date: 1/2/2014

End Date: 5/31/2016

Program Area(s): Professional Education, Special Education, Gifted Education
Supported Strategies:


Curriculum Mapping

Curriculum Subcommittee
Description:
During Comprehensive Planning, a Curriculum Subcommittee was
established to focus primarily on curricular needs and recommendations.
That committee will be maintained to assess the accomplishments and
effective implementation of the portion of the plan devoted to the
implementation of effective delivery of a standards-aligned curriculum
Start Date: 10/6/2014

End Date: 5/30/2016

Program Area(s): Special Education, Gifted Education, Educational Technology
Supported Strategies:


Curriculum Mapping
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Appendix: Professional Development Action Step Details
LEA Goals Addressed:

Start
10/28/2013

#1 Establish a district system that fully
ensures the consistent implementation of
effective instructional practices across all
classrooms in each school.

End

Title

5/30/2014

Differentiated Instruction

Person Responsible
Building principals
and Director of
Education

SH
2.0

S
10

Strategy #1: Differentiating Instruction

Description
Provide professional development to all faculty members on differentiation of
instruction with follow-up classroom observations to ensure effective
implementation of knowledge and skills that are gained. Evidence: Professional
Development Agendas and observation records.
Provider
Type
App.
Westmont Hilltop School District and Intermediate Unit
IU
Yes

EP
100

Knowledge

Participants will differentiate instruction at all levels of the curriculum in order to create challenging
expectations for all students.

Supportive
Research

Effective Instructional Practices: Differentiation of instruction

Designed to Accomplish

For classroom teachers, school
counselors and education
specialists:





Enhances the educator’s content knowledge in the area of the educator’s
certification or assignment.
Increases the educator’s teaching skills based on research on effective practice,
with attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the
skills needed to analyze and use data in instructional decision-making.
Empowers educators to work effectively with parents and community partners.
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For school and district
administrators, and other
educators seeking leadership
roles:

Training Format




Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching
materials and interventions for struggling students are aligned to each other as
well as to Pennsylvania’s academic standards.
Provides leaders with the ability to access and use appropriate data to inform
decision-making.
Empowers leaders to create a culture of teaching and learning, with an emphasis
on learning.






Series of Workshops
School Whole Group Presentation
Professional Learning Communities
Offsite Conferences





Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO /

Participant Roles

Grade Levels



School counselors
Other specialists






Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)



Team development and sharing of
content-area lesson implementation
outcomes, with involvement of
administrator and/or peers

Follow-up Activities

Analysis of student work, with
administrator and/or peers
Creating lessons to meet varied
student learning styles
Peer-to-peer lesson discussion
Lesson modeling with mentoring

Evaluation Methods






Classroom observation focusing on
factors such as planning and
preparation, knowledge of content,
pedagogy and standards, classroom
environment, instructional delivery
and professionalism.
Student PSSA data
Standardized student assessment
data other than the PSSA
Participant survey
Review of participant lesson plans
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LEA Goals Addressed:

Start

10/4/2013

#1 Establish a district system that fully
ensures the consistent implementation of
effective instructional practices across all
classrooms in each school.

End

Title

10/30/2015

Professional Development for
RtII

Person
Responsible
Elementary Principal
and Director of
Education

Strategy #1: Implement the RtII Model at the
Elementary School.

SH

S

EP

Description
Students will receive timely intervention and targeted instruction. RtII will be
applied to increase the effectiveness of instructional practices district-wide.
Effective implementation of RtII and differentiation of instruction for all students at
all levels, are the areas of improvement (i.e., research-based instructional practices)
that our planning team deems necessary to provide challenging learning
expectations with the goal of breaking the pattern of adequate achievement but
low growth. Evidence: PVAAS scores will evidence a minimum of one year of
growth, or a 75 percent growth measure in the new PDE School Performance
Profile.
Provider
Type
App.

2.0

10

35

Westmont Hilltop School District

School
Entity

Yes

Knowledge

Teachers will apply RtII Strategies to identify students in need of intervention for learning support and for
gifted support.

Supportive Research

The RtII Model is considered a research-supported best practice.
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Designed to Accomplish

For classroom teachers, school
counselors and education
specialists:






For school and district
administrators, and other
educators seeking leadership
roles:

Training Format

Participant Roles




Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.
Empowers educators to work effectively with parents and community partners.

Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials
and interventions for struggling students are aligned to each other as well as to
Pennsylvania’s academic standards.
Provides leaders with the ability to access and use appropriate data to inform decisionmaking.
Empowers leaders to create a culture of teaching and learning, with an emphasis on
learning.





Series of Workshops
School Whole Group Presentation
Professional Learning Communities










Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO
School counselors
Paraprofessional
New Staff
Other specialists



Grade Levels

Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
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Analysis of student work, with
administrator and/or peers
Creating lessons to meet varied
student learning styles
Joint planning period activities

Follow-up Activities

LEA Goals Addressed:

Start
10/1/2014

#1 Establish a district system that ensures
that standards-based assessments are used
to adjust instructional practices
appropriately for students.

End

Title

5/31/2016

Data Reviews

Person Responsible
Building Level
Principals and the
Director of Education

Knowledge

Evaluation Methods

SH
3.0

S
3

EP
15




Classroom observation focusing on
factors such as planning and
preparation, knowledge of content,
pedagogy and standards, classroom
environment, instructional delivery and
professionalism.
Student PSSA data
Classroom student assessment data

Strategy #1: Data Analysis Procedures,
Data-Informed Instruction, Data Teams &
Data Warehousing

Description
Annually, Appalachia Intermediate Unit 08 hosts sessions for district administrative
and teacher teams to review their assessment data with representatives from the
Pennsylvania Department of Education. The Westmont Hilltop School District will
participate in these sessions annually. Evidence: Conference registration rosters.
Provider
Type
App.
PDE, I.U. 08, and the Westmont Hilltop School District
PaTTAN
Yes

Teachers and administrators will have the benefit of studying their building and district achievement data with
the guidance of experts from PDE. Patterns in student achievement will be the focus.

119
Supportive
Research

Assessment of multiple data sources to reflect upon and inform instructional practice

Designed to Accomplish
For classroom teachers, school
counselors and education
specialists:

For school and district
administrators, and other
educators seeking leadership
roles:

Training Format


Participant Roles 



Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.



Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials
and interventions for struggling students are aligned to each other as well as to
Pennsylvania’s academic standards.
Provides leaders with the ability to access and use appropriate data to inform decisionmaking.



Offsite Conferences
Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO /




Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)

Other specialists

Follow-up Activities

Analysis of student work, with
administrator and/or peers
Peer-to-peer lesson discussion
Joint planning period activities



Evaluation Methods



Participant survey
Review of written reports
summarizing instructional activity
A summary will be required and
presented by each attendee group
to all grade level and departments.
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LEA Goals Addressed:

Start
1/15/2014

#1 Establish a district system that ensures
that standards-based assessments are used
to adjust instructional practices
appropriately for students.

End

Title

5/31/2016

Standards-Based Needs
Assessments

Person Responsible
Building Level
Principal and Director
of Professional
Development

SH
3.0

S
9

EP
25

Strategy #1: Data Analysis Procedures,
Data-Informed Instruction, Data Teams &
Data Warehousing

Description
Devote mentoring sessions to provide professional development to novice teachers
to reflect upon and appropriately adjust instructional practice based on standardsaligned assessment data. Evidence: Classroom observation of differentiated
instructional practice and mentor checklists.
Provider
Type
App.
Westmont Hilltop School District
School
Yes
Entity

Knowledge

Novice teachers will adjust instructional practice based upon the results of standards-aligned assessments.

Supportive
Research

Standards-based assessments are used to adjust instructional practices appropriately for students through
differentiated and strategic planning.

Designed to Accomplish


For classroom teachers, school
counselors and education
specialists:




Enhances the educator’s content knowledge in the area of the educator’s certification or
assignment.
Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.
Empowers educators to work effectively with parents and community partners.
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 Empowers leaders to create a culture of teaching and learning, with an emphasis on
For school and district
learning.
administrators, and other
educators seeking leadership
roles:

Department Focused Presentation

Professional Learning Communities
Offsite Conferences
Training Format 

Participant Roles




Classroom teachers
New Staff




Follow-up Activities




Team development and
sharing of content-area
lesson implementation
outcomes, with involvement
of administrator and/or
peers
Analysis of student work,
with administrator and/or
peers
Creating lessons to meet
varied student learning
styles
Peer-to-peer lesson
discussion
Lesson modeling with
mentoring




Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)



Evaluation Methods








Classroom observation focusing on
factors such as planning and
preparation, knowledge of content,
pedagogy and standards, classroom
environment, instructional delivery
and professionalism.
Student PSSA data
Standardized student assessment
data other than the PSSA
Classroom student assessment data
Participant survey
Review of participant lesson plans
Review of written reports
summarizing instructional activity
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LEA Goals Addressed:

Start

1/13/2014

#1 Establish a district system that ensures
that standards-based assessments are used
to adjust instructional practices
appropriately for students.

End

Title

5/31/2016

Distributed Teacher
Leadership

Person Responsible
Teacher Specialists

SH
3.0

S
3

Strategy #1: Instructional (Distributed)
Leadership Capacity Building

Description
The district will employ distributed teacher leadership through Professional
Learning Communities. Time will be devoted at each building level during
Professional Learning Community meetings to lesson study, design, and adaptation
to student needs based upon assessment data. Sessions will employ a collaborative
and consultative forum for teachers to share ideas under the direction of teacher
leaders who are experts at differentiation and adaptation. Evidence: Professional
Development Agendas evidencing teacher leadership.

EP
25

Provider
Westmont Hilltop School District Teacher Leaders

Type
School
Entity

App.
Yes

Knowledge

Through collaborative consultation, teacher leaders will enable novice teachers as well as their peers to benefit
from their expertise in differentiating instruction with a goal of building a district-wide repertoire of strategies
and skills needed to adjust instructional practice based upon data-informed decision-making.

Supportive
Research

Adjust instructional practice based upon informed decision-making, collaborative consultation, and distributed
leadership.
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Designed to Accomplish


For classroom teachers, school
counselors and education
specialists:




For school and district
administrators, and other
educators seeking leadership
roles:

Training Format

Participant Roles







Enhances the educator’s content knowledge in the area of the educator’s certification or
assignment.
Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.
Empowers educators to work effectively with parents and community partners.

Empowers leaders to create a culture of teaching and learning, with an emphasis on
learning.
Instructs the leader in managing resources for effective results.

Series of Workshops
Department Focused Presentation

Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO /
Paraprofessional
Other specialists
Related Service Personnel




Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)
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Follow-up Activities





LEA Goals Addressed:

Start

1/20/2014

Team development and
sharing of content-area
lesson implementation
outcomes, with involvement
of administrator and/or
peers
Analysis of student work,
with administrator and/or
peers
Creating lessons to meet
varied student learning
styles
Peer-to-peer lesson
discussion
Lesson modeling with
mentoring



Evaluation Methods

#1 Establish a district system that fully
ensures professional development is
focused, comprehensive and implemented
with fidelity.

End

Title

5/31/2016

Mentor Teacher Program








Classroom observation focusing on
factors such as planning and
preparation, knowledge of content,
pedagogy and standards, classroom
environment, instructional delivery
and professionalism.
Student PSSA data
Standardized student assessment
data other than the PSSA
Classroom student assessment data
Participant survey
Review of participant lesson plans
Review of written reports
summarizing instructional activity

Strategy #1: Mentor Teacher Program

Description
While teachers are simultaneously attending the Induction Program of the
Intermediate Unit 8, recent contractual provisions now provide for the recruitment
and assignment of mentor teachers. This process will begin in January of 2014. A
booklet and schedule for mentor teachers is now in the process of development
and will be completed by January of 2014. Evidence: Contractual pairing of new
teachers and mentors and publication of guidelines and timeline.
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Person Responsible
Principals and Molly
O'Neil

Knowledge

Supportive
Research

SH
1.0

S
30

EP
12

Provider
Westmont Hilltop School District



Code of Professional Practice and Conduct for Educators



Assessments



Best Instructional Practices



Standards



Curriculum



Instruction



Accommodations and Adaptations for Diverse Learners



Data-Informed Decision-Making



Materials and Resources for Instruction

Type
School
Entity

Research on Learning to Teach: Implications for Teacher Induction and Mentoring Programs

App.
Yes
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Designed to Accomplish


For classroom teachers, school
counselors and education
specialists:




For school and district
administrators, and other
educators seeking leadership
roles:






Enhances the educator’s content knowledge in the area of the educator’s certification or
assignment.
Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.
Empowers educators to work effectively with parents and community partners.

Empowers leaders to create a culture of teaching and learning, with an emphasis on
learning.
Instructs the leader in managing resources for effective results.

Series of Workshops
Professional Learning Communities

Training Format


Participant Roles 

Classroom teachers
New Staff





Grade Levels



Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)
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Follow-up Activities





Analysis of student work,
with administrator and/or
peers
Creating lessons to meet
varied student learning
styles
Peer-to-peer lesson
discussion
Lesson modeling with
mentoring
Joint planning period
activities



Evaluation Methods



Classroom observation focusing on
factors such as planning and
preparation, knowledge of content,
pedagogy and standards, classroom
environment, instructional delivery
and professionalism.
Student PSSA data
Participant survey
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District Level Affirmations
We affirm that this District Level Plan was developed in accordance, and will comply with the
applicable provisions of 22 Pa. Code, Chapters 4, 12, 16, and 49. We also affirm that the contents are
true and correct and that the plan was placed for public inspection in the school district/AVTS
offices and in the nearest public library until the next regularly scheduled meeting of the board or
for a minimum or 28 days whichever comes first.
We affirm that the responses in the Professional Education Core Foundations and the Professional
Development Action Steps focus on the learning needs of each staff member to enable all staff
members meet or exceed the Pennsylvania academic standards in each of the core subject areas.
Mrs. Diana Schroeder
Board President
Dr. Susan Anderson
Chief School Administrator
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Special Education Affirmations
We also affirm our understanding that any requests for any deviations from the Chapter 14
regulations, standards, policies, and procedures must be made in writing to the Pennsylvania
Department of Education. The school district understands that the Special Education Component of
the District Level Plan will be approved by PDE in accordance with the following criteria as set forth
in 22 Pa. School Code § 14.104 and as part of the District Level Plan:
1. There are a full range of services, programs and alternative placements available to the
school district for placement and implementation of the special education programs in the
school district.
2. The school district has adopted a child find system to locate, identify and evaluate young
children and children who are thought to be a child with a disability eligible for special
education residing within the school district's jurisdiction. Child find data is collected,
maintained, and used in decision-making. Child find process and procedures are evaluated
for its effectiveness. The school district implements mechanisms to disseminate child find
information to the public, organizations, agencies, and individuals on at least an annual basis.
3. The school district has adopted policies and procedures that assure that students with
disabilities are included in general education programs and extracurricular and nonacademic programs and activities to the maximum extent appropriate in accordance with an
Individualized Education Program.
4. The school district will comply with the PA Department of Education, Bureau of Special
Education's revision notice process.
5. The school district follows the state and federal guidelines for participation of students with
disabilities in state and district-wide assessments including the determination of
participation, the need for accommodations, and the methods of assessing students for
whom regular assessment is not appropriate.
6. The school district affirms the Pennsylvania Department of Education that funds received
through participation in the medical assistance reimbursement program, ACCESS, will be
used to enhance or expand the current level of services and programs provided to students
with disabilities in this local education agency.
Affirmed by Diana Schroeder on 5/28/2013
Board President
Affirmed by Susan Anderson on 5/24/2013
Chief School Administrator

