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P RINCIPAL ’ S W ELCOME
Mr. Frank M. Vasquez
Principal, Bell High School
Few high schools have undergone so much change over such a short period
of time, as has Bell High School. The 2010-2011 school year saw the
arrival of a new administrative team including me as Principal. Two new
Assistant Principals took ownership of the instructional program that was
being examined by the local and central districts.
As a Program Improvement Year ‘5+’ School, Bell High School underwent
the scrutiny of a two-day Civil Rights Audit to examine our effectiveness in
servicing our large subgroup of English Language Learners. Furthermore,
we have been earnestly engaged in preparing for the visit by your committee
in March.
In our ongoing efforts to raise student achievement, we restructured the
ninth grade instructional program by creating a “Ninth Grade House”
designed to maximize the number of our incoming freshman class who
complete high school in four years. Currently, 1,350 new students enroll
each year, but fewer than half graduate on time. But our school faculty has
embraced enhancements such as the Small Academy Concept as well as
Professional Learning Communities with a commitment to have every
student graduate from one of three autonomous career academies within
four years.
The Bell High School faculty has undergone significant change; since July
2010, twenty-five new faculty members have joined the instructional team.
Many of these new teachers hold special credentials to deliver instruction to
our approximately 350 Special Needs students who are now being
mainstreamed into the general education program. The entire school
community dramatically feels the impact of this Inclusion Plan, as resources
continue to be applied.
The Bell High School community has met each challenge afresh, with
renewed vigor, as an opportunity to display our plentiful array of
instructional talents. These challenges have allowed us to once again
examine our vision and our mission, and have guided us to establish an
_____________________________________________________________________________
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instructional School-Wide Plan that truly meets the needs of all our students.
We move forward with anticipation, knowing that what we establish as our
foundation will impact generations of students who will be coming to Bell
High School to receive a meaningful instructional experience.
Finally, I would like to acknowledge the work of our WASC Coordinator,
Mr. Tom Campbell who has done a superlative job of facilitating the
Accreditation process for the Bell High School staff. He has ensured that all
staff are involved in the process of developing the WASC Report, including
parents and students, and he has provided clear expectations for all those
who have participated in the process.
Indeed, the WASC Report itself has been formulated under his direction and
guidance, with a high degree of poise, expertise and professionalism. Mr.
Campbell has sharpened a sense of community among the Bell High School
staff through both a collaborative and interdisciplinary approach to our
Accreditation. And through it all, Mr. Campbell has done it with a
charismatic leadership style. We say, “Thank You!” Tom. You are a vital
asset to our school and our community.
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P REFACE
Tom Campbell, Self Study Coordinator
Bell High School anchors the communities of Bell, Cudahy and Maywood.
For the past 85 years, it has faithfully served the students in its environs and
sent a great many of them on to illustrious and productive lives and careers.
Over the years, the school has altered to match its surroundings. Originally
mostly an agricultural area, the community quickly moved towards
industrialization during World War II, and later became one large densely
populated suburb of Los Angeles. As nearby factories shut down or
relocated at the end of the post-war period, the blue collar, mostly white
work force gradually moved elsewhere, to be replaced by a mostly Hispanic
or Latino population.
The school, too, has grown and changed in population but not in acreage
over the years. In fact, the school became so crowded 30 years ago that it
was forced, along with its feeder schools, to adopt a three-track, year-round
academic calendar as a temporary measure pending new construction to
accommodate all its students. That calendar still remains in force for the
high school, although relief is promised by the summer of 2012.
The last few years have been a particularly exciting point of time for Bell
High School. Not only has this been the decade of No Child Left Behind
(NCLB) with its rapidly rising Annual Measurable Outcomes (AMO), it has
also been a period of increasing economic uncertainty for the community
and its schools. When the formal self-study process began in July 2009, the
school and its stakeholders were just beginning to feel the effects of what is
now being called the Great Recession. In the intervening months, a new
principal has come onboard along with two new assistant principals. The
faculty lost some bright new stars whose credentialing process was not far
enough along to survive a reduction in force but gained some highly
qualified and energetic replacements. The classified staff as well suffered
some loss and replacement. And loss of custodial staff has had a noticeable
impact on the learning environment.
During this time, Bell HS students continued to improve their CST
performance, and the Academic Performance Index continued to rise at a
rate outstripping district and state averages. In fact, Bell’s API has increased
by 78 points since 2007-2008 school year.
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In many ways, such a time of change makes an ideal opportunity to conduct
a self-study. As the staff proceeded through the four essential tasks of the
process, both new and continuing stakeholders had a chance to increase
understanding of the complexities of the school programs as well as to
assess their impact on student learning. Accreditation preparation was fully
integrated into the professional processes of the school. Professional
Learning Communities (PLC), organized by discipline, constituted the home
groups. Small Learning Communities (SLC) were perfect focus groups,
organized as they are around the interdisciplinary work of the core
curricular areas.
The action plan presented in Chapter 5 derives organically from the school’s
master plan for student achievement that has itself evolved over the past
several years from the days when the school was part of the High Priority
Schools Grant program. The present plan represents an even more sharply
focused and purposed approach to attacking the most critical threats to
student success, below grade-level skills in writing, reading and
mathematics. It is designed to more rapidly close the achievement gap
which exists between BHS and other higher-performing schools and the gap
within the school itself between those students who thrive and prosper
academically and those who founder or barely get by. The mission of the
school is to educate all students to the highest degree of their abilities. The
action plan is designed to build and support a culture that says loud and
clear to all students, “Failure is not an option!”
Acknowledgements
The self-study represents the efforts of the entire school community. But I
owe particular thanks to the writing and production team who worked long
and tirelessly to put the big picture together. A school this size, with its
multi-track schedule and programs funded by a variety of programs, is hard
to capture in its entirety.
Mike Keating spent several off-track months and many on-track hours
collating information derived from faculty meetings and other stakeholder
discussions and shaping it into a rough draft. He also spent many extra
hours working with the production team in producing a final draft. His
experience and insight contributed greatly to the effort.
Roy Lansdown joined the team as chief formatter, but it soon became
apparent that his editing and writing skills were essential to the enterprise.
He and Mike did much of the heavy lifting required to bring the project to
completion.
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Dulce Leon contributed both research and writing to several chapters, and so
did Pilar Estabrook. Both assisted with editing as well.
Freder Pastora created both the winged B on every page of the document
and the fierce Bell Eagle on the cover. Francisco Calderon took the
formatted copy and turned it into a finished document. Rafael Sanchez III
provided many of the photos that grace the pages of the self-study.
Principal Frank Vasquez has provided unstinting support and guidance from
day one of his tenure. His participation and encouragement have been
essential in ensuring that the self-study truly represents a schoolwide
process.
In addition, I would like to thank the following individuals for their
contributions and support. Their leadership and willingness to respond to
any and all questions arising during the course of this self-study process
made all the difference in arriving at a successful conclusion.
Administrative Team
Rolf Janssen

Assistant Principal, Operations and Athletics

Willis Rodgers

Assistant Principal and Administrator in Charge of the Self Study

Kevin Kilpatrick

Assistant Principal, Student Discipline

Dr. Gina Williams

Assistant Principal, 9th Grade House

Salvador Torres

Assistant Principal, Student Counseling Services

David Arenas

Assistant Principal, Beyond the Bell

Coordinators/Coaches
Denise Barber

Activities Coordinator

Michael Berger

Professional Development Coordinator

Tom Campbell

Fiscal/QEIA/WASC Coordinator

Brian Defer

Technology Coordinator
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Focus Group Leaders
Organization
Rolf Janssen, Administrator
Yorell Leon, A Track MTCA Lead
Jesse Becerra, B Track MTCA Lead
Janet Cho, C Track MTCA Lead
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Curriculum
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Jose Barzaga, C Track Humanitas Lead
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Chapter One

S CHOOL /C OMMUNITY P ROFILE
CHAPTER ONE:
SCHOOL/COMMUNITY PROFILE

Demographics
The region served by the school is located in the southeast quadrant of Los
Angeles County approximately ten miles from the Los Angeles Civic
Center. It was first settled as an agricultural area by James George Bell in
1876 and later developed into a triad of urban/suburban communities – Bell,
Maywood, and Cudahy – that together occupy approximately five square
miles. The current combined population of these communities is about
93,000, making the area the most densely populated region west of the
Mississippi. Each of these communities is incorporated as a municipality but
looks to the Los Angeles Unified School District to provide public K-12
educational services.
Bell High School (BHS) is one of 81 regular comprehensive high schools in
the Los Angeles Unified School District and one of five still remaining on a
three-track year-round calendar. The school first opened its doors in 1925
with 800 students and has been at the center of the community ever since.
Over time, BHS witnessed the Great Depression, the Long Beach
earthquake, World War II, rapid industrial growth, the baby boom, dramatic
demographic shifts due to immigration, an unforeseen decline in
manufacturing, and now the Great Recession. The campus has seen
additional buildings and bungalows to accommodate a five-fold increase in
student population over time, but the campus acreage has remained constant.
BHS is part of Local District 6 (LD6) in the Los Angeles Unified School
District (LAUSD). It is a comprehensive multi-track year-round high school
that started the 2010-2011 school year with approximately 4,500 students in
grades 9-12 from the cities of Bell, Maywood, Cudahy and portions of
Huntington Park. Although enrollment is down from the nearly 5,000 of five
years ago, student population is not projected to drop further until after the
construction of two new schools, one of which is still in the planning stage.
BHS became a Concept 6 Year Round School, with a school calendar of 163
days for each of its three tracks (A, B & C), in 1981. To compensate for the
loss of instructional days (seventeen), BHS added thirty-nine minutes to the
school day. For several years, BHS students took six classes with sixty_____________________________________________________________________________
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minute class periods and a twenty-four minute homeroom period. Currently,
students have six fifty-eight minute classes and an eighteen-minute advisory
period. (This change was made this year to accommodate weekly
professional development meetings on a banked time schedule.)
Challenges Of A Year Round School
The year-round school model creates a multitude of challenges related to
scheduling, room rotation, sharing of equipment and facilities and
communication among stakeholders. For example, at any given time, only
two-thirds of students and certificated faculty are on campus, or “on track.”
This necessitates the careful and strategic planning by administrators,
coordinators, and office personnel in the preparation of daily activities, the
scheduling of meetings, the fair distribution of course offerings for students,
the implementation of state and federally mandated testing, graduation
preparation as well as the ceremony, and participation in clubs and sports.
Every eight weeks, a group of students and teachers/counselors either goes
on break (off-track) or comes back on-track. However, all administrators
and coordinators work year round with staggered vacation schedules.
Since 2007, BHS has gone wall-to-wall Small Learning Communities
(SLCs) for all grade levels on all three tracks. All ninth grade students
belong to Ninth Grade House (NGH). In the spring of their freshman year,
ninth graders can choose one of the three SLCs: Humanitas, the Multilingual
Teacher Career Academy (MTCA), and the Science, Technology and
Engineering Academy (SCITECH). Students remain in the SLC for their
remaining three years of high school. The goal of the SLC is to improve
student achievement through equity and access, provide rigorous standardsbased curriculum, instruction and assessment, and increase personalization.
In a smaller group, teachers are able to offer students more time and energy.
The teachers are also able to keep better tabs on those students who struggle.
Within an SLC, a group of teachers shares the same students throughout the
day. The teachers can discuss the students’ performance and behavior to
identify needs and create ideas to improve learning.

_____________________________________________________________________________
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Community
Family And Community Trends
There are approximately 8,900 households in the BHS community, of which
58% have children under the age of 18 living in them, 58% are married
couples living together, 18% have a female householder with no husband
present, and 15% are non-families. Eleven percent of all households are
made up of individuals and 5% has someone living alone who is 65 years of
age or older. The average household size is 4.05 and the average family size
is 4.27. At BHS, fewer than 1% of our students are identified as being
homeless.
Within the city, the age demographic breaks down as follows: 35% under
the age of 18, 13% from 18 to 24, 32% from 25 to 44, 14% from 45 to 64,
and 5% who were 65 years of age or older. The median age is 26 years. For
every 100 females there are 102 males. For every 100 females age 18 and
over, there are 99 males.
Parent/Community Organizations
BHS highly values the participation of its parent and community members.
Decisions that affect the direction of the school have input from parent and
community organizations such as the School Site Council (SSC), English
Learner Advisory Committee (ELAC), and Compensatory Education
Advisory Committee (CEAC). BHS’s Parent Center provides a nexus
between the school and parent community. It conducts parent classes that
cover such topics as mastering English, parenting skills, arts and crafts, and
nutrition. It recruits parent volunteers and coordinates their activities. The
Parent Center also supports the SSC, ELAC, and CEAC. BHS just
concluded its second year of hosting a Parent Power Fair. The Parent Power
Fair was held in the spring, bringing together school leadership, community
members, and about 500 parents.
BHS has a strong relationship with Friends of Bell, a community
organization that works out of the Bell Community Center creating a link
between the city and the school. This organization raises funds for the
schools in the community, awarding school clubs and sports grants ranging
anywhere between $500 to $1,700 a year. These grants help pay for items
such as sports equipment/uniforms to funding of field trips to which club
sponsors apply.
_____________________________________________________________________________
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For the past seven years, the BHS’s Impact Program has worked closely
with Human Services Association (HSA), a community-based agency
providing a wide range of social services to residents of southeast Los
Angeles County. The organization is dedicated to helping BHS’s students
recognize and resolve individual, family, and community problems that
inhibit their personal growth.
Community Foundation Programs
BHS’s Beyond the Bell Program works side by side with the EduCare
Foundation, a 501(c)(3) non-profit educational foundation, founded in 1990
and based in Thousand Oaks, California. EduCare is dedicated to assisting
and empowering schools, school districts, youth-serving agencies, teachers,
and parents to better serve youth and prepare them to lead healthy, fulfilling,
and successful lives. Since November of 2009, EduCare provides extracurricular classes based solely on attendance after school and on Saturdays.
The program offers academic assistance, as well as courses in art and
fitness.
School/Business Relationships
Bell High School teachers continue to actively reach out to as many
community resources as possible in order to provide enriched learning
opportunities for students. For example, individual SLCs work closely with
different organizations and have created distinct partnerships that enrich
students’ learning experiences here at BHS.
• The Humanitas SLC has a partnership with LAEP (Los Angeles
Education Partnership). LAEP’s mission is to help students in highneed schools improve their academic achievement by partnering
with educators, partners and the community.
• The MTCA SLC received the three-year CPA (California
Partnership Academies) grant, which is in its third year of
implementation. The grant encourages its recipients to promote
rigorous academics and career technical education, with a career
focus, a committed team of teachers, and active business and postsecondary partnerships.
• The SCITECH SLC is in the process of utilizing Pillar – the LA
Chamber of Commerce’s link to LAUSD. Pillar builds and supports
partnerships between businesses and schools to drive student
success and create long-lasting ties between corporations, schools
and students.
_____________________________________________________________________________
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WASC Accreditation History
Bell High School conducted its last full self-study in April 2005 and was
granted a three-year term. The following were designated as school-wide
areas for follow-up:
1) Alignment of the LAUSD instructional guides, LAUSD
periodic assessments and BHS pacing plans.
2) Implementation and monitoring of instructional practices,
learned through professional development, which provide a
more challenging learning experience for all students in all
areas.
3) A school-wide assessment and accountability process that
includes a data analysis protocol, allowing data to drive
instruction and provide school-wide assessment of the ESLRs.
4) Professional development for the paraprofessionals who work
directly with students.
5) Clearly defined leadership structure that includes the site
administration and a consistent leadership team that addresses
the accountability of the instructional process.
In April 2008, a mid-term review visit resulted in a three-year term
extension. The visiting committee at that time cited three areas of priority
for ongoing improvement:
1) Continue to refine and define the leadership process for
monitoring student achievement and implementation of
professional development and the communication between the
different school leadership groups.
2) Continue to refine the school’s data analysis process to ensure
that all teachers use it to drive instruction and develop
assessments.
3) Continue the implementation of professional development
(certificated and paraprofessional) and monitoring of its
effectiveness in raising student achievement.
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School Purpose
The school’s mission is to educate all students to the highest degree of their
abilities socially, academically, and technologically so they become
contributing members of society. The school encourages students to value
academic achievement, to maintain good attendance, and to behave
respectfully and appropriately. The school recognizes the Schoolwide
Learning Goals as vital to promoting successful student outcomes.
Bell High School students will (by the time they graduate):
 Become critical, logical and independent thinkers who are
academically and technologically prepared for success in a
constantly changing society, as measured by graduation rates
and successful completion of the A-G requirements.
 Write in a clear, organized and concise manner appropriate to
the subject, as measured by LAUSD Periodic Assessments and
the CAHSEE.
 Read for comprehension enabling them to analyze, interpret and
evaluate written text, as measured by STAR, CFA’s, and CST’s.
 Understand a broad array of math concepts, principles and
operations in order to calculate, analyze and solve problems in
readiness for everyday use and success in post secondary math,
science, and engineering studies, as measured by CAHSEE pass
rates, CFA’s and CST’s.
 Learn and collaborate in a respectful and mature manner in
classes and activities as measured by work habits and
cooperation grades.
Status of School in Terms of Student Performance.
BHS has been a School Wide Program (SWP) Title 1 School since 1993.
Since the beginning of No Child Left Behind (NCLB) in 2001, BHS has
been unable to meet its AYP except for in the 2008-2009 school year.
Therefore, BHS remains a Program Improvement Year 5 school. In the
early years of NCLB, the school did not support the Students with
Disabilities (SWD) subgroup to the degree necessary to meet the Annual
Measureable Outcomes (AMO). More recently, as the AMOs for ELA and
math have been increasing by approximately 10% per year, the school has
had growing difficulty in preparing the English Language Learner (ELL)
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subgroup. All other identified subgroups have met their measurable
outcomes since the last full WASC visit.
BHS is in its third year of the California Quality Education Improvement
Act (QEIA). As part of the needs assessment, the LAUSD Facilities Office
provided a comprehensive site analysis and determined that class size
reduction was not possible. This required alternative means to achieve the
same results that would have been realized by class size reduction.
The school proposed two major strategies to compensate for the inability to
reduce class size:
1) Increasing the number of certificated staff in many core
curricular classrooms; and
2) Hiring more counselors to reduce the student/counselor ratio.
The grant provides the school with $1,000 per student per year through the
2013-2014 school year, provided a set of annual benchmarks relating to
improved student achievement are met. Using these resources, the school
deployed approximately 20 teachers per mester to help in the classroom and
created six additional counseling positions. The school has met and
continues to meet the benchmark requirements set by the grant.
Enrollment
Current enrollment for the 2010-2011 school year is about 4,300: freshman
enrollment is 1,488, sophomore enrollment 1,117, junior enrollment is
1,042, and senior enrollment is 656. Fifty-two percent of our students are
male with female students making up the remaining 48%.
BHS Student Enrollment (Based on Norm)
12th
Grade

Special Day
Program
(SDP)

Grand
Total

9th
Grade

10th
Grade

11th
Grade

2009 – 2010

1,149

1,214

1,238

566

219

4,386

2008 – 2009

1,292

1,225

892

910

205

4,524

2007 – 2008

1,245

970

1,059

964

177

4,417

In the 2008-2009 school year, BHS started to feel the effects of the
economic recession in the sense that students were checking in and out of
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the school. Many of those checking into the school were moving in with
other families, resulting in two families living under one roof.
During the 2009-2010 school year, more than 800 students checked out of
BHS (over 300 students checked in). The net loss was more than 500
students. One factor that affected senior student enrollment that year was
the 2006 opening of the neighboring Maywood Academy that culminated
this past year with their first full four- year graduating class, resulting in
BHS’s lower enrollment of 566 seniors when compared to previous years.
General enrollment over the past three years appears relatively constant.
Enrollment
Gender

Male

Female

Current year

2,240 (52%)

2,063 (48%)

2009 – 2010

2,097

1,959

2008 – 2009

2,091

1,929

2007 – 2008

2,084

1,924

Ethnic Demographics
American
Indian

Asian

Pacific
Islander

Current Year

11

17

0

2009-2010

14

11

2008-2009

13

2007-2008

10

Ethnicity

Hispanic

African
American

White

2

4,213

7

54

0

2

4,217

6

46

4

10

0

3

4,326

10

47

52

13

0

3

4,218

7

58

21

Filipino

No
Response

Predominate primary languages other than English:
Primary Languages (Other Than English)
Spanish

Arabic

Current year

3,893

51

2009-2010

3,686

37

2008-2009

3,649

39

2007-2008

3,622

46
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The ethnic makeup of the BHS student body is 98% Hispanic/Latino. This
designation encompasses a broad spectrum of Spanish speaking cultures,
including those of Mexico, Central America, the Caribbean, and South
America. The remaining 2% include students belonging to Middle Eastern,
Native American, Asian, African American, and Caucasian cultures.
GATE, Honors, and Advanced Placement Programs
BHS has 417 students in the GATE program. Students are identified as
gifted and talented by looking at different criteria such as CST scores,
academic grades, and teacher recommendations at the middle and high
school level. This year BHS offers eleven honors courses across the three
tracks. These students naturally transition into the Advanced Placement
Program.
Student enrollment into Honors/AP courses is open to students who want to
take these courses. Currently there are nine AP courses being offered at
BHS with a total student enrollment of 468. Students taking AP courses are
also held accountable for taking the AP exam. It is estimated that 1,024 AP
Exams will be administered in May 2011.
Last year, the College Board identified one BHS student as an AP Scholar
with Distinction – an honor granted to students who receive an average
score of at least 3.5 on all AP Exams taken, and scores of 3 or higher on five
or more of these exams. Two students were identified as AP Scholars with
Honor for receiving an average score of at least 3.25 on all AP Exams taken,
and scores of 3 or higher on four or more of these exams. Fifteen students
were named AP Scholars for receiving scores of 3 or higher on three or
more AP Exams. Through the district’s LAVA (Los Angeles Virtual
Academy) Program, BHS offers zero period online AP courses (i.e.
Psychology, Macro Economics, Statistics). A BHS teacher supervises 11
students in the program.
Language Proficiency
The ELL population includes approximately 79 students in the Early
Immersion Program, 141 English as a Second Language (ESL) students as
well as 1,129 Preparation for Redesignation Program (PRP) students. On
average for the past several years, the ELL population has comprised over
1/3 of the total student population. This year’s ELL population approaches
28%.
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The Home Language Survey shows that over 90% of the school’s general
student body population speaks Spanish as a primary language.
Approximately 1% speak Arabic at home. In the 2009-2010 year the
redesignation rate was 13.3%, an improvement of three percentage points
over the last three years. This increase, although gradual, reflects progress
in a positive direction. The school currently has identified 399 students
(9%) as Fluent English Proficient and 2,360 students who are Redesignated
FEP.

Language Proficiency

2009 – 2010

1,564

396

ELs Redesignated
Fluent-English
Proficient (RFEP)
2,209

2008 – 2009

1,501

365

2,096

2007 – 2008

1,572

229

2,320

English Language
Learners

Fluent-English
Proficient (FEP)

Special Education
BHS continues to service a substantial special needs population (424
students in the current year). Students are served on all three tracks by the
following programs: Resource Specialist (RSP), Special Day (SDC),
Mentally Retarded Moderate (MRM), and Community Based Instruction
(CBI). There are 22 Special Education teachers in the department who
provide nine SDC classes (three per track), two MRM classes, and one CBI
class. RSP teachers work with general education teachers to create a Least
Restrictive Environment (LRE) for their students.

Special Education
Number of
Students by
Program

Resource
Specialist
Program (RSP)

2009-2010

164

117

36

8

325

2008-2009

176

104

35

13

328

2007-2008

167

87

19

8

281

Special Day
Class (SDC)

Mentally Retarded
Moderate (MRM)

Community
Based
Instruction (CBI)

Total
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Almost all 9th and 10th grade RSP students are enrolled in a one-period
learning center during the year. This center offers additional support in
enabling student success in the general education setting. This center also
provides a place for students who might need additional time for completing
a classroom assignment as well as serving as a smaller, less intimidating
test-taking environment.
The department also employs 26 Special Education Aides. These
paraprofessionals work in the general setting to provide services to the RSP
population. They also serve in the special day setting, which includes SDC,
MRM, and CBI. Seven of these aides work one-on-one with the small
number of students who require additional assistance.
In addition to teachers and paraprofessionals, the department also has outof-classroom positions, including two School Psychologists, a Bridge
Coordinator, and a Special Education Counselor. The district provides
itinerant certificated staff in the areas of Adaptive Physical Education
(APE), Assistive Technology (AT), Deaf and Hard of Hearing (DHH),
Language and Speech (LAS), LRE, Occupational Therapy (OT), Physical
Therapy (PT), Transition Services (DOTS), and Visually Handicapped
(VH).
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Attendance
Stability Rate represents the degree to which students maintain continuous
enrollment during the school year. Transiency Rate is a factor of both the
Stability Rate and the Mobility Rate. Student mobility represents the degree
of movement by students in and out of a school during the school year. Over
the last two years the transiency rate has declined by about 2%.
BHS Student Transiency Rate
BHS
Attendance
Year

Transiency
Rate

Actual
Attendance
Rate

2009-2010

32%

93%

2008-2009

34%

91%

2007-2008

28%

90%

http://schoolinfosheet.lausd.net/budgetreports/linker?school_code=8536
Student attendance is the foundation and most necessary component of
academic and social success at Bell High School. Bell’s cumulative
attendance has remained consistently between 92% and 94% over the last
three years.
A newly revised and implemented school-wide tardy policy allows teachers,
deans and the administrative team to work together to ensure that students
are in class on time. If a student is found out of class without a pass after the
tardy bell, he is sent to a tardy room where his ID is scanned. He is issued a
citation and one-hour after-school/weekend detention for each period. Once
the citation has been issued, the student proceeds directly to class with a
tardy slip. Students with chronic tardies are placed on an
attendance/behavior contract and, if necessary, referred to PSA counselors
for intervention. This new policy replaces one that kept tardy students out of
class for the entire period and has resulted in students missing less
instructional time while still being held accountable for their behavior.
Bell’s efforts at improving both student attendance and decreasing the
number of tardies have likely been factors in the school’s improved API.
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Suspension And Expulsion Rates
BHS has reduced its student suspension rate by 98% since the last full
WASC visit in 2005, thereby significantly increasing instructional time for
students. The school averages 1-2 expulsions per school year.
Suspension and Expulsion Rates
Year

Opportunity
Transfers

Suspensions

Average # Days

Expulsion

2009-2010

37

19

39

1

2008-2009

33

145

162

0

2007-2008

46

778

837

2

Campus Crime Statistics
Crime Statistics
2008 - 2009
ADW

Battery

Chemical
Substance
Abuse

Property
Crime

Destructive
Devices

Homicide

Loiter
Trespass

Possession
of Weapon

Robbery

Sex
Offenses

1

8

33

80

0

0

1

11

2

1

The Crime Statistics for 2008-2009 show a consistency when compared to
previous years.
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Socioeconomic Status
The communities served by BHS are predominantly Hispanic/Latino and
economically disadvantaged. This area includes the most densely populated
communities west of the Mississippi River.
As of the 2009-10 school year, 91% of BHS students qualify for the free or
reduced lunch meal program. The school’s significant subgroups are
Hispanic or Latino, Economically Disadvantaged, English Learners, and
Students with Disabilities.

2009-2010
2008-2009
2007-2008

9th Grade
262
272
227

AFDC Status
10th Grade
11th Grade
231
183
202
154
194
187

12th Grade
129
143
158

Total
805
871
766

According to the 2009-10 Accountability Progress Reporting, parent
education levels are low: 56% of adults do not have high school diplomas.
Only 5% have a bachelors degree or beyond. According to the 2000
Census, more than half the residents (53%) are foreign born. The home
ownership rate is 31%. According to Zillow.com, the median household
income in these communities is $30,000, as compared with the state average
of $56,500. More than one quarter of Bell residents live below the poverty
line, according to City-Data.com.
School Safety And Facilities
School safety is a priority for our school and its stakeholders. The staff,
students, parents and community members at BHS strive to provide a safe
campus for teachers to effectively teach and for students to actively learn.
Teachers and students have the support of the BHS Dean’s Office (one dean
per track who reports to an assistant principal), one school safety officer,
five campus aides, two other part time campus supervisors, several other
radio-carrying certificated personnel, and one LAUSD police officer.
Additionally, the school’s comprehensive safety plan is reviewed and
updated annually. In the 2010 BHS School Experience Survey, 86% of
students and 89% of school employees reported feeling safe at the school.
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As noted above, BHS is an 85-year-old campus that has undergone major
renovations throughout its history. The physical plant continually needs
maintenance, both short-term and long-term. Currently, the school is in the
midst of upgrades to its fire alarm system, air conditioning and heating
system, auditorium, football field bleachers/press box, and to many of its
bungalows.
In short, Bell’s facilities are adequate, but the need for ongoing maintenance
never ends. This presents challenges because BHS operates on a year-round
basis, with the adult/night school in year-round session as well.
Cleanliness of the campus presents a major challenge. The school lost a
number of custodial positions due to LAUSD budgetary cutbacks. The
school lacked a permanent plant manager for ten months, but a new
assignment was made in the fall of 2010. Although some improvements
have been made, only 51% of school employees and 47% of students feel
the school is clean (Source: 2010 School Experience Survey).
A visitor to Bell in 2005 who returned in 2011 would notice a significant
reduction in the amount of graffiti inflicted on the campus. Although it can
be difficult to quantify this improvement, new safety measures, including a
new security fence and surveillance camera system have clearly contributed
to a cleaner campus.
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Staff
As of January 2011, BHS had a total of approximately 371 employees.
There are 174 teachers, 7 administrators and a large support staff.
Number of Teachers
A Track
B Track
C Track
Total

60
58
56
174

Support Staff
Position

Number

A-Track Counselor
B-Track Counselor
C-Track Counselor
EL Counselor
Special Education Counselor
Beyond the Bell Counselor
PSA Counselor
College Counselor
Career Counselor

5
4
5
1
1
1
2
1
1

Psychiatric Social Worker
School Psychologist
Nurse

1
1
1

Adaptive PE Itinerant Teacher
Long Term Substitute
Teaching Assistants
Special Education Aides
Campus Aides
Educational Aides
Parent/Community Representatives
Part Time Supervision

1
3
37
26
7
5
5
2

Clerical Workers
Building and Grounds
Cafeteria

26
13
34

BHS also has one Testing Coordinator, one Athletic Director, one Student
Activities Coordinator, one Fiscal/QEIA Coordinator, one Title One
Coordinator, one Bilingual Coordinator, one Bridge Coordinator, one
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Professional Development Coordinator, one Title 3 Access to Core
Instructional Coach, and one Technology Coordinator.
Seventy-six BHS staff members, including administrators, teachers, clerical
and teacher assistants, have graduated from and returned to BHS. Through
Title 1 and Special Education funds, the school has actively recruited
classroom and education aides, many of whom are former BHS students
who are bilingual in Spanish. In recent years, an effort has been made to
have an Arabic speaking person on the school staff.
Ninety-eight percent of BHS teachers have met the highly qualified
teachers’ requirements of NCLB, an achievement due in part to NCLB
being a federal mandate. There are seven teachers who are working toward
finishing their CLAD by the end of this academic school year, at which time
the school should be 100% compliant. Another factor influencing this high
compliancy rate is the state economic crisis; teachers who were not fully
credentialed were the first to receive reduction in force notices in the spring
of 2009 and 2010. There is one onsite support provider who mentors four
teachers who are finishing the Beginning Teacher Support and Assessment
(BTSA) program. BHS has four teachers who are National Board Certified:
two are in the Foreign Language Department, one in Social Studies, and one
in Physical Education.

2010-2011 School Year: Teacher Education and Service Report
Gender
Female
Male
Total

Doctorate
3
1
4

Masters
+30
3
4
7

Masters
36
24
60

Bachelor
+30
77
75
140

Less than
Bachelor
1
3
4

Total Staff
77 (42%)
107 (58%)
184

All BHS teachers instruct within their credentialed areas, and no teachers
hold emergency credentials. Close to 40% of BHS faculty hold an advanced
degree.
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Staff Service and Experience
Years

# of
Teachers

Avg. Yrs.
Teaching

Avg. Yrs.
District

# First Yr.
Teachers

# Second Yr.
Teachers

170

12.8

12.4

2

5

196

11.7

11.5

7

21

198

11.2

11.0

20

19

20092010
20082009
20072008

2010-2011 School Years: Teachers by Ethnicity
Gender

African
American

American
Indian

Asian

Pacific
Islander

Filipino

Hispanic/
Latino

White (Not
Hispanic)

No
Response

Female
Male
Total

9
6
15

2
0
2

9
8
17

1
0
1

12
0
12

51
31
82

25
31
56

2
1
3

Although 98% of the BHS student population is Hispanic/Latino, BHS
teachers are an ethnically diversified faculty, exposing BHS students to
adults from different backgrounds and cultures other than their own.

Faculty Attendance
BHS has a hard-working and dedicated faculty, which is exemplified by its
96% attendance rate for the 2009-10 school year. In fact, teacher attendance
has remained constant for the past three years with a 95% rate for both
2008-09 and 2007-08 school years.

Staff Development
Professional development activities contribute greatly to the maintenance of
a quality educational program for all students. Since the last WASC visit,
BHS has greatly expanded its professional development program for its
certificated staff. BHS has modified its bell schedule to provide for weekly
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professional development meetings. These meetings consist of both PLC
and SLC training on a rotating basis for certificated staff. Additionally, BHS
now has a full-time professional development coordinator who coordinates
all the training for staff.
BHS also offers eight days of Off-Track Institute (OTI) training for all
certificated staff. This training is devoted to PLC, SLC and school-wide
matters, with the meetings being held at the LD6 office during the teachers’
off-track time. These meetings have been well attended by Tracks A and B
teachers (approximately 80%), with Track C OTI participation at 50%. (Due
to time constraints, the Track C in-service was offered on weekends.) Since
2010, BHS has offered three additional days of SLC interdisciplinary
training for teachers, with 90% of SLCs having cross-curricular teams
participating during the current school year.
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Student Participation In Co/Extra-Curricular Activities
Bell High School offers a strong co-curricular program enabling all students
to participate in an area of their interest. There is the Leadership class that
is responsible for student governance and school wide social activities.
There are nine clubs that address a wide array of interests. These
organizations represent the interests of BHS students.
Clubs and Activities
CLUB

FACULTY
ADVISOR

CLUB DESCRIPTION

MEMBERSHIP
CRITERIA

Cooking Club

Mr. Sanchez

Students meet weekly for taste tests and
sharing. Appeals to budding chefs and
students simply interested in learning to
prepare tasty food

Chess Club

Mr. Emdee

Students gather daily to play chess for fun,
as well as compete for school chess honors
in organized tournaments.

Open to any interested
student.

Dr. Tepper

This service club gets students involved in
giving back to their community through
fund-raisers, beach clean-ups, blood drives
and other activities.

Open to any interested
student

Spanish Club

Ms. Hidalgo

Celebrates Spanish culture through sharing
food, music and fellowship. A welcome
safe haven for students transitioning to
English.

Open to any interested
student.

Anime Club

Ms. Kimora

Meets Monday and Wednesday to share a
love of reading, watching and drawing
Japanese style anime.

Open to any interested
student.

GSA Club

Ms. Tarrant

Meets Thursdays to plan events and provide
a social atmosphere of tolerance and
acceptance.

Open to any interested
student.

Veggie Club

Ms. Martinez

Meets Thursdays to discuss vegetarian/
vegan lifestyle choices and to share food
and recipes.

Open to any interested
student.

Bible Club

Ms. Salanoa

Meets Thursdays to provide a forum for the
discussion of faith and to explore and read
the Bible.

Open to any interested
student

Interact Club

Open to any interested
student.
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Students Run
L.A.

Leadership

Mr. Sanchez

Meets after school on Mondays and
Wednesdays and on Saturday morning to
coach students interested in competing in
the Los Angeles Marathon.

Open to any interested
student.

Ms. Barber
Mr. Moreno
Ms. Zamani

Students help organize and promote school
activities such as Prom, Grad Night and
Homecoming

Students apply in the
prior year and a faculty
panel makes the
selection. All grade
levels are eligible.
Open to any interested
and committed student.
A casual interview
process informs
potential members of the
level of dedication
necessary for success.

Academic
Decathalon

Ms. Wilson

Takes students from all academic levels and
places them on a team to compete with
other LAUSD high schools on an academic
topic chosen annually

Drama

Mr. Gomez

Students produce and perform in plays,
musicals and variety shows.

Open to any interested
student.

Ms. Herrera

Students learn the art of photography as
well as image manipulation through
programs such as Photoshop. Gallery
shows both on and off-campus highlight
student talent.

Limited predominantly
to students able to enroll
in the photography
elective classes

Mr. Lansdown

Students write, shoot, act in and edit their
own narrative films, documentaries, music
videos and PSAs. A Student Film Festival
celebrates their accomplishments at the end
of the year.

Limited predominantly
to students able to enroll
in the Film I and Film II
elective classes.

Mr. Lansdown

Students write, edit and produce both The
Chimes in print and, increasingly, The Bell
Chimes Online.

Limited to students able
enrolled in Journalism,
although any student can
submit material for
consideration.

Ms. Lopez

Students are responsible for the publication
of the high school yearbook, taking and
choosing photos and designing the layout.

Students are selected
through an application
process for participation
in the following year’s
staff.

Mr. Andrews

Students learn vocal techniques and
harmony as they sing popular songs.

Photography

Film

Journalism

Yearbook

Legacy Choir

Open to all students
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BHS has between 800-900 students participating in over 50 athletic teams.
These teams include football, basketball, baseball, softball, wrestling,
swimming, cross country, track and field, volleyball, tennis, soccer, golf,
skating and bowling. Cheer, short flags, band and color guard are also
considered part of the athletic program. Fifty percent of BHS athletes are
scholar athletes. Ninety percent of BHS athletes meet eligibility
requirements. Within the LAUSD’s Eastern League, BHS has won 15
championships since 1987. BHS’s success in athletics is due to the hard
work of the players and the coaching staff. Currently there are between 3540 teachers dedicating their time and energy to supporting the school’s
athletic program, as well as one walk on coach.
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District Policies/School Financial Support
Expenditure Per Pupil
The primary source of funding for LAUSD and its schools comes from the
state and is based on Average Daily Attendance (ADA). During the past two
years of severe financial crisis resulting from the Great Recession, the
district has implemented a conservative approach to budget planning:
insulating impact on school sites by making cuts in central office staffing;
working with the various employee unions to accept furlough days in order
to minimize staff reduction in force; increasing class size; cutting back on
service contracts; restricting conference attendance; instituting a hiring
freeze; and carefully husbanding the two year ARRA stimulus funding. In
spite of these efforts, the crisis continues; the district faces at least a $225
million budget cut for the 2011-2012 school year. Even with continuing
furlough day agreements and other stopgap measures, the district and its
schools will still find the going difficult, particularly since the ARRA
stimulus expires at the end of this year.
BHS has been buffered from some of this budget strife by virtue of
additional, supplemental or specially purposed funds. The QEIA grant has
been the most important, in this regard. The approximately $4.2 million per
year has made it possible for the school to maintain its commitment to
reducing the ratios between student and teacher and student and counselor.
Moreover, these funds can carry over from one year to the next, so long as
the school continues to meet its student benchmarks annually. Other
categorical funds, such as Title 1 and Title 3, continue to allow the school to
provide many supplemental services to its students. Finally, the school is in
the final year of funding of a U.S. Department of Education Small Learning
Community grant that has been used to support the implementation and
development of the Ninth Grade House and the three career path academies.
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Student Performance Data

API
BASE

GROWTH

PTS

MET ALL

STATEWIDE
RANK

SIMILAR
SCHOOLS RANK

2009-10

640

671

31

No

2

9

2008-09

593

640

47

No

1

6

2007-08

580

593

13

No

1

6

2006-07

574

580

6

Yes

1

6

2005-06

589

579

-10

No

2

7

http://schoolinfosheet.lausd.net/budgetreports/linker?school_code=8536

Institutions
BHS
LAUSD
CALIFORNIA

Institutions
BHS
LAUSD
CALIFORNIA

API GROWTH 2007-2010
2007
6
9
7

2008
19
21
14

2009
47
13
14

2010
31
16
13

API GROWTH TOTAL 2007-2010
2008-2007
25
30
21

2009-2007

2010-2007

72
43
35

103
59
48
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School Academic Performance Index (API) Growth Report

School Year: 2009-2010
Sub-Group
Description
Whole School
Hispanics
Socioeconomically
Disadvantaged
Students W/ Disabilities
English Learners

Number
Significant?

API
Base

API
Growth

Growth
Target

Actual
Growth

Met
Target?

N/A

640

671

8

31

Yes

Yes

640

671

8

31

Yes

Yes

646

676

8

30

Yes

Yes
Yes

409
599

404
623

20
10

-5
24

No
Yes

Bell High School has moved from an API 1 to an API 2 school and, in the
last three years, has shown a 91 point growth in API, from 580 in 2006 - 07
to 671 into 2009 - 10.
The first chart notes that of schools of similar demographics in the state,
Bell’s API jumped from the 6th to the 9th decile in one year, placing Bell
High in the top 10% of comparable schools.
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Adequate Yearly Progress (AYP) Federal Intervention Program
Schools receiving Title 1 funding enter federal Program Improvement (PI) if
they do not make Adequate Yearly Progress (AYP) for two consecutive
years. After entering PI, schools advance to the next level of intervention
with each additional year that they do not make AYP.
The federal No Child Left Behind Act (NCLB) requires that all students
perform at or above the Proficient level on the State's Standards-based
assessments by 2014. In order to achieve this goal and meet annual
performance objectives, districts and schools must improve each year
according to set requirements. The following chart notes that BHS did not
meet its 95% participation rate target for English-Language Arts testing due
to a 92% participation rate among Students with Disabilities. This
population has not been a significant subgroup for several years previous to
this.
All participation targets were met in mathematics.
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AYP 2010
Participation Rate
English-Language Arts
Target 95%
Met all participation rate criteria? No

GROUPS
Schoolwide
Black or African
American
American Indian or
Alaska Native
Asian
Filipino
Hispanic or Latino
Native Hawaiian or
Pacific Islander
White
Two or More Races
Socioeconomically
Disadvantaged
English Learners
Students with
Disabilities

Enrollment
First
Day of
Testing

Number of
Students
Tested

1243

1211

3

Mathematics
Target 95%
Met all participation rate criteria? Yes

Rate

Met
2010
AYP
Criteria

Enrollment
First
Day of
Testing

Number of
Students
Tested

Rate

Met
2010
AYP
Criteria

97

Yes

1227

1204

98

Yes

3

100

--

3

3

100

--

2
3
2
1219

2
3
2
1189

100
100
100
98

---Yes

2
3
2
1203

2
3
2
1183

100
100
100
98

---Yes

0
14
0

0
12
0

-86
--

----

0
14
0

0
11
0

-79
79

----

1235
879

1203
853

97
97

Yes
Yes

1221
861

1198
843

98
98

Yes
Yes

147

135

92

No

142

137

96

Yes
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Annual Measure Objectives (AMO)
Annual Measurable Objectives (AMOs) measure the number of 10th graders
who receive at or above Proficient on the CAHSEE in English Language
Arts and Mathematics, as well as Graduation Rates.
As the table below attests, BHS students in all significant subgroups – and
as a population as a whole – struggle to meet AMO targets, especially in
English Language Arts.

Percent Proficient - Annual Measurable Objectives (AMOs)
English-Language Arts
Target 55.6 %
Met all percent proficient rate criteria? No

GROUPS
Schoolwide
Black or African
American
American Indian or
Alaska Native
Asian
Filipino
Hispanic or Latino
White
Two or More Races
Socioeconomically
Disadvantaged
English Learners
Students with
Disabilities

Valid
Scores

Number At
or Above
Proficient

Percent
At or
Above
Proficient

Met
2010
AYP
Criteria

1172

406

34.6

3

--

2
2
2
1151
12
0

Mathematics
Target 54.8 %
Met all percent proficient rate criteria?
No
Valid
Scores

Number At
or Above
Proficient

Percent At
or Above
Proficient

Met
2010
AYP
Criteria

No

1165

609

52.3

No

--

--

3

--

--

--

---398
3
--

---34.6
25.0
--

---No
---

2
2
2
1145
11
0

---597
8
--

---52.1
72.7
--

---No
---

1169
832

406
178

34.7
21.4

No
No

1163
821

609
354

52.4
43.1

No
No

131

12

9.2

No

132

14

10.6

No

Graduation Rate Goal: 90 Percent Current Year: Graduation Rate Results
2009 Graduation Rate
(Class of 2007-08)
69.45

2010 Graduation Rate
(Class of 2008-09)
68.14

2010 Target
Graduation Rate
71.51

2010 Graduation
Rate Criteria Met
No

Next Year: Graduation Target
2011 Target Graduation Rate
70.57
Variable
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CELDT
The following chart breaks down the California English Language
Development Test (CELDT) by grade level, showing the number of students
tested and the number and percentage proficient at each performance level.

CELDT – All Students
Number and Percent of Students at Each Overall Performance Level
Performance Level
Advanced
Early Advanced
Intermediate
Early Intermediate
Beginning
Number Tested

9

10

11

12

Total

29
(8.0%)
131
(37.0%)
114
(32.0%)
37
(10.0%)
42
(12.0%)
353
(100.0%)

31
(10.0%)
95
(30.0%)
122
(39.0%)
36
(11.0%)
31
(10.0%)
315
(100.0%)

32
(12.0%)
93
(35.0%)
75
(28.0%)
47
(18.0%)
18
(7.0%)
265
(100.0%)

10
(15.0%)
29
(43.0%)
18
(26.0%)
5
(7.0%)
6
(9.0%)
68
(100.0%)

102
(10.0%)
348
(35.0%)
329
(33.0%)
125
(12.0%)
97
(10.0%)
1,001
(100.0%)

Domain Mean Scale Scores
Domain
Listening

9
564.5

10
589.9

11
598.5

12
597.0

Speaking

602.8

603.8

608.8

629.4

Reading

513.8

534.6

553.7

553.1

Writing

512.8

525.8

533.2

526.1
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CELDT - Students Receiving Special Education Services
Number and Percent of Students at Each Overall Performance Level
Performance Level
Advanced
Early Advanced
Intermediate
Early Intermediate
Beginning
Number Tested

9

10

11

12

Total

2
(2.0%)
21
(24.0%)
38
(43.0%)
20
(23.0%)
7
(8.0%)
88
(100.0%)

1
(1.0%)
24
(27.0%)
39
(44.0%)
16
(18.0%)
8
(9.0%)
88
(100.0%)

5
(9.0%)
19
(34.0%)
17
(30.0%)
11
(20.0%)
4
(7.0%)
56
(100.0%)

1
(5.0%)
4
(18.0%)
8
(36.0%)
4
(18.0%)
5
(23.0%)
22
(100.0%)

9
(4.0%)
68
(27.0%)
102
(40.0%)
51
(20.0%)
24
(9.0%)
254
(100.0%)

Domain Mean Scale Scores
Domain
Listening

9
546.6

10
571.0

11
582.1

12
488.2

Speaking

614.0

626.6

628.7

579.5

Reading

494.0

494.6

518.5

478.5

Writing

500.7

506.2

529.9

463.7

CELDT – EL in ELD
Number and Percent of Students at Each Overall Performance Level
Performance Level

9

10

11

12

(0.0%)

(0.0%)

(0.0%)

(0.0%)

(0.0%)

(0.0%)

(0.0%)

(0.0%)

(0.0%)

(0.0%)

(0.0%)

(0.0%)

Total

***

Advanced

(0.0%)
1
(11.0%)

Early Advanced

***

(0.0%)
1
(10.0%)

***

Intermediate
Early Intermediate
Beginning
Number Tested

(0.0%)
1
(11.0%)
7
(78.0%)
9
(100.0%)

***
***
1
(100.0%)

(0.0%)
2
(20.0%)
7
(70.0%)
10
(100.0%)

Domain Mean Scale Scores
Domain

9

10

11

12

Listening

338.4

***

0.0

0.0

Speaking

312.7

***

0.0

0.0

Reading

380.9

***

0.0

0.0

Writing

313.7

***

0.0

0.0
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CELDT – EL in ELD and SDAIE
Number and Percent of Students at Each Overall Performance Level
Performance Level
Advanced
Early Advanced
Intermediate
Early Intermediate
Beginning
Number Tested

9

10

11

12

18
(6.0%)
120
(42.0%)
105
(37.0%)
29
(10.0%)
14
(5.0%)
286
(100.0%)

19
(8.0%)
88
(35.0%)
114
(46.0%)
21
(8.0%)
8
(3.0%)
250
(100.0%)

21
(10.0%)
90
(42.0%)
70
(32.0%)
30
(14.0%)
5
(2.0%)
216
(100.0%)

7
(12.0%)
29
(49.0%)
17
(29.0%)
4
(7.0%)
2
(3.0%)
59
(100.0%)

Total
65
(8.0%)
327
(40.0%)
306
(38.0%)
84
(10.0%)
29
(4.0%)
811
(100.0%)

Domain Mean Scale Scores
Domain

9

10

11

12

Listening

582.8

604.7

613.3

617.1

Speaking

631.8

636.6

628.7

655.9

Reading

521.4

534.4

555.2

562.5

Writing

527.4

535.8

541.2

539.8

CELDT – EL in ELD and SDAIE with Primary Language Support
Number and Percent of Students at Each Overall Performance Level
Performance Level

9

10

11

12

Total
***

Advanced

(0.0%)

Early Advanced
Intermediate
Early Intermediate
Beginning
Number Tested

(0.0%)

(0.0%)

(0.0%)
***

(0.0%)
2
(15.0%)
6
(46.0%)
5
(38.0%)
13
(100.0%)

(0.0%)
5
(15.0%)
9
(26.0%)
20
(59.0%)
34
(100.0%)

(0.0%)
3
(11.0%)
15
(54.0%)
10
(36.0%)
28
(100.0%)

***
***
***
2
(100.0%)

(0.0%)
11
(14.0%)
31
(40.0%)
35
(45.0%)
77
(100.0%)

Domain Mean Scale Scores
DOMAIN
LISTENING

9
493.8

10
460.3

11
479.1

12

SPEAKING

433.8

369.6

445.3

***

READING

495.4

495.6

507.2

***

WRITING

453.1

434.6

454.3

***

***
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CELDT: 2008 – 2009
Number and Percent of Students at Each Overall Performance Level
Performance Level
9
10
11
12
Total
11
8
19
12
50
Advanced
(3.0%)
(2.0%)
(7.0%)
(6.0%)
(4.0%)
106
115
115
82
418
Early Advanced
(27.0%)
(33.0%)
(41.0%)
(39.0%)
(34.0%)
163
120
84
76
443
Intermediate
(41.0%)
(35.0%)
(30.0%)
(37.0%)
(36.0%)
49
58
48
23
178
Early Intermediate
(12.0%)
(17.0%)
(17.0%)
(11.0%)
(14.0%)
64
46
16
15
141
Beginning
(16.0%)
(13.0%)
(6.0%)
(7.0%)
(11.0%)
393
347
282
208
1,230
Number Tested
(100.0%)
(100.0%)
(100.0%)
(100.0%) (100.0%)

CELDT: 2007 – 2008
Number and Percent of Students at Each Overall Performance Level
Performance Level
Advanced
Early Advanced
Intermediate
Early Intermediate
Beginning
Number Tested

9
3
(1.0%)
55
(13.0%)
185
(44.0%)
72
(17.0%)
104
(25.0%)
419
(100.0%)

10
2
(1.0%)
83
(22.0%)
158
(41.0%)
73
(19.0%)
68
(18.0%)
384
(100.0%)

11
7
(2.0%)
89
(24.0%)
169
(45.0%)
78
(21.0%)
35
(9.0%)
378
(100.0%)

12
10
(5.0%)
66
(32.0%)
90
(43.0%)
28
(13.0%)
15
(7.0%)
209
(100.0%)

Total
22
(2.0%)
293
(21.0%)
602
(43.0%)
251
(18.0%)
222
(16.0%)
1,390
(100.0%)
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Local Assessments
According to the district, LAUSD’s Periodic Assessments are standardsbased and aligned to grade-level, content-specific instructional guides. They
are designed to guide and focus professional development and instruction,
identify areas for re-teaching and/or intervention, and to familiarize students
with the content and format of such standardized assessments as the CST
and CAHSEE.
English Language Arts

ELA Grade 9
Content Strand

# of items

Avg # Correct

Avg % Correct

GRADE 9 READING

12

6.68

56%

GRADE 9 WRITING

8

3.46

43%

GRADE 9 WRITTEN & ORAL ENGLISH
LANGUAGE CONVENTIONS

5

2.79

56%

ELA Grade 10
Content Strand

# of items

Avg # Correct

Avg % Correct

GRADE 10 READING

17

9.66

57%

GRADE 10 WRITING

8

3.26

41%

GRADE 10 WRITTEN & ORAL ENGLISH
LANGUAGE CONVENTIONS

8

3.27

41%

% Proficient and Advanced Students
2009 – 2010

2010 – 2011

ENGLISH GRADE 9

2%

3%

ENGLISH GRADE 10

20%

15%
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Math
Algebra 1 AB
Content Strand
ALGEBRA I

# of items

Avg # Correct

24

10.62

Avg % Correct

44%

Geometry AB
Content Strand
GEOMETRY

# of items

Avg # Correct

24

9.11

Avg % Correct

38%

% Proficient and Advanced Students
MATH ALGEBRA AB
MATH GEOMETRY

2009 – 2010

2010 – 2011

18%

24%

4%

5%
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Science
Biology
Content Strand

# of items

Avg # Correct

Avg % Correct

CELL BIOLOGY

12

5.79

48%

GENETICS

18

6.72

37%

EVOLUTION

1

0.47

47%

HS BIOLOGY – INVESTIGATION AND
EXPERIMENTATION

3

1.31

44%

# of items

Avg # Correct

Avg % Correct

14

7.21

51%

CHEMICAL BONDS

9

3.69

41%

CONSERVATION OF MATTER &
STOICHIOMETRY

8

3.06

38%

HS CHEMISTRY - INVESTIGATION &
EXPERIMENTATION

3

1.25

42%

Chemistry
Content Strand
ATOMIC & MOLECULAR STRUCTURE

% Proficient and Advanced Students
HS BIOLOGY
HS CHEMISTRY

2009 – 2010

2010 – 2011

7%

13%

21%

16%

_____________________________________________________________________________
CHAPTER ONE: SCHOOL/COMMUNITY PROFILE

ACCREDITATION 2011

Page 36

Bell High School
FOCUS ON LEARNING

Social Science

History – Social Science
Content Strand

# of items

Avg # Correct

Avg % Correct

DEVELOPMENT OF MODERN POLITICAL
THOUGHT

13

6.70

52%

INDUSTRIAL EXPANSION & IMPERIALISM

7

3.67

52%

% Proficient and Advanced Students
WORLD HISTORY & GEOGRAPHY: THE
MODERN WORLD

2009 – 2010

2010 – 2011

7%

14%
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Ninth Grade Diagnostic Test
At the beginning of the fall semester of this school year, the Bell
Technology Coordinator organized the assessment of all entering 9th grade
students. Using the STAR module of the Accelerated Reader program, Bell
was able to determine reading levels and made this information available to
teachers in order to plan appropriate interventions.

The following chart uses this data to display the percentage of Bell students
at, above or below the 6th grade reading level.
Reading Diagnostic Test
Grade Equivalent Distribution
# of Students

Percent

th

< 6 GE

602

61.0%

th

139

14.1%

th

246

24.9%

987

100%

6 GE
> 6 GE
Total
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SAT/ACT
SAT
The charts below outline the number of Bell High students who took the
SAT for the last three years and data on their scores.

SAT Overall Mean Scores 2010
Writing Subscores
Test
Takers

Total

Critical
Reading

Mathematics

Multiple
Choice

Writing

Essay

Number

Mean

SD

Mean

SD

Mean

SD

Mean

SD

Mean

SD

205

414

81

439

93

420

83

41.4

8.6

7.0

1.4

In addition, out of 873 students tested, 6.64% of students qualified for the
CSU Early Assessment Program

SAT Overall Mean Scores 2009
Writing Subscores
Test
Takers

Total

Critical
Reading

Mathematics

Multiple
Choice

Writing

Essay

Number

Mean

SD

Mean

SD

Mean

SD

Mean

SD

Mean

SD

249

498

84

415

88

411

85

40.3

8.3

7.0

1.4

SAT Overall Mean Scores 2008
Writing Subscores
Test
Takers

Total

Critical
Reading

Mathematics

Multiple
Choice

Writing

Essay

Number

Mean

SD

Mean

SD

Mean

SD

Mean

SD

Mean

SD

318

406

86

410

93

404

84

40.0

8.5

6.5

1.5
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ACT
Bell staff encourages students to take the ACT as a precursor for the SAT.
Colleges tend to use whichever is higher of the two scaled scores for college
admission.

Five Year Trends – Percent of Students Meeting College Readiness Benchmarks (ACT)

Year
2010
2009
2008
2007
2006

Number of
Students
Tested
School
State
163
90,371
145
81,494
112
72,326
160
61,830
143
55,733

Percent Meeting Benchmarks
English
School
31
30
34
23
31

Mathematics

State
73
73
75
75
71

School
21
18
21
18
25

Reading

State
57
55
56
56
53

School
20
18
16
15
17

State
58
59
59
58
56

Science
School
5
6
5
3
2

State
35
33
32
31
28

Meeting All
Four
School State
4
31
6
29
4
28
1
27
1
24

Five Year Trends – Average ACT Scores

Year
2010
2009
2008
2007
2006

Number of
Students
Tested
School
State
163
90,371
145
81,494
112
72,326
160
61,830
143
55,733

Average ACT Scores
English
School
15.1
15.8
16.2
15.0
15.3

Mathematics

State
21.7
21.8
21.8
21.6
21.1

School
18.6
18.6
18.6
18.4
18.9

State
22.9
22.8
22.8
22.6
22.2

Reading
School
16.6
16.9
16.8
16.1
16.8

State
22.3
22.4
22.4
22.2
21.8

Science
School
16.5
16.5
16.4
16.3
16.6

State
21.5
21.4
21.3
21.2
20.8

Composite
School
16.8
17.1
17.1
16.5
17.0

State
22.2
22.2
22.2
22.1
21.6
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Advanced Placement Classes/Exams:
Over the past three years, Bell has offered as many as 12 AP classes,
including Zero Period classes (6:15 AM to 7:15 AM) offered on-line in one
of our computer labs as part of the Los Angeles Virtual Academy (LAVA)
Program. This year 11 students are enrolled in these Zero Period classes,
which include psychology, macroeconomics and statistics.
Teacher and classroom availability, as well as scheduling and enrollment
issues, impact the number and type of AP classes the school is able to offer
each year.
Last year, BHS students took 900 AP exams in 17 different subjects.
Chemistry showed a sharp increase in tests given and pass rate, and Bell
students continued to make strong showings in Spanish Language and
Spanish Literature exams.
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Advanced Placement 2009-2010
Students taking at least one AP course

11.8%

Students passing at least one AP course with a C or above

9.6%

Advanced Placement (AP) Tests

School Year: ANNUAL 2009-2010
All Test Names
CALCULUS AB
CALCULUS AB
SUBSCORE
GRADE
CALCULUS BC

# Tests
Given
44
1

% of 1s
59.10%

% of
2s
18.20%

% of
3s
11.40%

% of 4s
9.10%

% of 5s
2.30%

% of AP
Exams
Passed
22.70%

0.00%

0.00%

0.00%

0.00%

100.00%

100.00%

1

0.00%

0.00%

0.00%

100.00%

0.00%

100.00%

CHEMISTRY

41

73.20%

7.30%

9.80%

4.90%

4.90%

19.50%

ECONOMICS
MACRO

4

100.00%

0.00%

0.00%

0.00%

0.00%

0.00%

ECONOMICS
MICRO

4

75.00%

25.00%

0.00%

0.00%

0.00%

0.00%

ENGLISH LANG &
COMP

199

41.20%

46.70%

8.50%

3.00%

0.50%

12.10%

ENGLISH LIT &
COMP

117

42.70%

49.60%

6.00%

0.90%

0.90%

7.70%

19

63.20%

15.80%

21.10%

0.00%

0.00%

21.10%

110

80.90%

15.50%

3.60%

0.00%

0.00%

3.60%

ENVIRONMENTAL
SCIENCE
GOVERN &
POLITICS US
PHYSICS B
PSYCHOLOGY
SPANISH
LANGUAGE
SPANISH
LITERATURE
STATISTICS
US HISTORY
WORLD HISTORY

2

100.00%

0.00%

0.00%

0.00%

0.00%

0.00%

10

80.00%

0.00%

0.00%

20.00%

0.00%

20.00%

160

4.40%

1.30%

13.80%

39.40%

41.30%

94.40%

26

42.30%

34.60%

15.40%

7.70%

0.00%

23.10%

4

25.00%

75.00%

0.00%

0.00%

0.00%

0.00%

144

66.70%

22.20%

8.30%

2.80%

0.00%

11.10%

14

64.30%

35.70%

0.00%

0.00%

0.00%

0.00%
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Advanced Placement (AP) Tests

School Year: ANNUAL 2008-2009
# Tests
Given
31

% of 1s
74.20%

% of
2s
12.90%

% of 3s
6.50%

CHEMISTRY

22

100.00%

ECONOMICS
MACRO

2

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

50.00%

0.00%

50.00%

100.00%

ECONOMICS
MICRO

2

0.00%

0.00%

100.00%

0.00%

0.00%

100.00%

ENGLISH LANG &
COMP

122

54.10%

40.20%

4.10%

1.60%

0.00%

5.70%

ENGLISH LIT &
COMP

115

46.10%

43.50%

7.80%

1.70%

0.90%

10.40%

41

65.90%

22.00%

9.80%

2.40%

0.00%

12.20%

EUROPEAN
HISTORY

9

66.70%

11.10%

22.20%

0.00%

0.00%

22.20%

FRENCH
LANGUAGE

3

100.00%

0.00%

0.00%

0.00%

0.00%

0.00%

126

80.20%

14.30%

5.60%

0.00%

0.00%

5.60%

PHYSICS B

7

100.00%

0.00%

0.00%

0.00%

0.00%

0.00%

PSYCHOLOGY

6

66.70%

16.70%

0.00%

16.70%

0.00%

16.70%

SPANISH
LANGUAGE

167

2.40%

7.20%

12.00%

37.70%

40.70%

90.40%

US HISTORY

111

64.90%

27.00%

5.40%

1.80%

0.90%

8.10%

9

55.60%

44.40%

0.00%

0.00%

0.00%

0.00%

All Test Names
CALCULUS AB

ENVIRONMENTAL
SCIENCE

GOVERN &
POLITICS US

WORLD HISTORY

% of
5s
3.20%

% of AP
Exams
Passed
12.90%

% of
4s
3.20%
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Advanced Placement (AP) Tests
School Year: ANNUAL 2007-2008
% of 3s
0.00%

% of
4s
0.00%

% of
5s
0.00%

% of AP
Exams
Passed
0.00%

12.70%

12.70%

7.30%

0.00%

20.00%

4.50%

0.00%

0.00%

0.00%

0.00%

54.60%

35.30%

10.10%

0.00%

0.00%

10.10%

132

52.30%

34.10%

13.60%

0.00%

0.00%

13.60%

3

100.00%

0.00%

0.00%

0.00%

0.00%

0.00%

143

86.00%

12.60%

1.40%

0.00%

0.00%

1.40%

PHYSICS B

1

100.00%

0.00%

0.00%

0.00%

0.00%

0.00%

PSYCHOLOGY

2

100.00%

0.00%

0.00%

0.00%

0.00%

0.00%

107

5.60%

18.70%

16.80%

38.30%

20.60%

75.70%

34

8.80%

14.70%

44.10%

17.60%

14.70%

76.50%
0.00%

All Test
Names
BIOLOGY

# Tests
Given
19

% of 1s
100.00%

% of
2s
0.00%

CALCULUS AB
CHEMISTRY

55

67.30%

22

95.50%

ENGLISH
LANG & COMP

119

ENGLISH LIT
& COMP
FRENCH
LANGUAGE
GOVERN &
POLITICS US

SPANISH
LANGUAGE
SPANISH
LITERATURE
STATISTICS
US HISTORY
WORLD
HISTORY

1

100.00%

0.00%

0.00%

0.00%

0.00%

138

80.40%

15.20%

3.60%

0.70%

0.00%

4.30%

1

0.00%

0.00%

100.00%

0.00%

0.00%

100.00%
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CST Data
The following tables reflect the performance of Bell High students on the
California Standards Tests (CSTs)
First is a table listing the number of students that took each test in 20092010 and the percentage that scored Advanced (%ADV), Proficient
(%PROF), Basic (%BASIC), Below Basic (%BB) and Far Below Basic
(%FBB). This table also shows changes in the Proficient/Advanced
categories and Below Basic and Far Below Basic between 2008-09 and
2009-10.
Following this are tables that allow overall scores to be compared for each
test from year-to-year back to 2005-06 school year.
Finally, there are tables tracking CST trends in English Language Arts and
Mathematics broken down by significant student sub-populations.
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CST DATA - Math
Algebra I
The table and graph below reflect that over the last four years a smaller
percentage of Bell students are ranking in the Far Below Basic and Below
Basic ranks, while more students are falling in the Basic and Proficient
categories, with a particularly strong jump in the 2008-2009 year in both
Proficient and Advanced. There was a slight drop in the percentage of
students achieving Advanced in the last school year.
Algebra I: 2006 - 2010
2006-2007
2007-2008
2008-2009
2009-2010

FBB
25%
22%
16%
11%

BB
47%
43%
35%
28%

B
20%
24%
23%
29%

P
7%
10%
19%
26%

A
0%
1%
7%
6%
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General Mathematics
Other than an increase in the percentage of students scoring Far Below
Basic in 2009-2010, General Mathematics CST scores follow the overall
trend of decreasing in the lower ranks while increasing in Basic and
Proficient.
General Mathematics: 2006 – 2010
2006-2007
2007-2008
2008-2009
2009-2010

FBB
36%
28%
19%
28%

BB
45%
50%
45%
36%

B
18%
17%
26%
27%

P
1%
5%
7%
8%

A
0%
0%
2%
0%
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Geometry
The slight drop in Proficient scores in 2009-2010 might be explained in part
by the increase in Advanced scores.
Geometry: 2006 – 2010
2006-2007
2007-2008
2008-2009
2009-2010

FBB
25%
21%
18%
18%

BB
52%
49%
48%
44%

B
18%
22%
21%
26%

P
5%
7%
10%
7%

A
1%
1%
3%
4%

_____________________________________________________________________________
CHAPTER ONE: SCHOOL/COMMUNITY PROFILE

ACCREDITATION 2011

Page 49

Bell High School
FOCUS ON LEARNING

Algebra II
While uneven in recent years, Algebra II scores are still higher now than
they were in 2006-2007.
Algebra II
2006-2007
2007-2008
2008-2009
2009-2010

FBB
21%
17%
10%
14%

BB
36%
29%
23%
30%

B
22%
25%
28%
22%

P
14%
18%
18%
15%

A
7%
10%
21%
18%
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Mathematics
Summary
Overall, Bell High’s CST scores in Mathematics reflect continued steady
improvement.
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CST DATA - English Language Arts
English Language Arts – Ninth Grade
Improvements have also been made in English Language Arts (ELA) with
fewer scoring in the Far Below Basic and, with the exception of 2007-2008,
Below Basic categories, and a larger percentage scoring Proficient. Scores
in the Advanced rank show a slight improvement over 2006-2007.
English Language Arts - Ninth Grade: 2006 – 2010
2006-2007

FBB
18%

BB
29%

B
33%

P
15%

A
4%

2007-2008
2008-2009
2009-2010

14%
12%
12%

31%
25%
24%

34%
37%
34%

16%
20%
25%

5%
5%
5%

_____________________________________________________________________________
CHAPTER ONE: SCHOOL/COMMUNITY PROFILE

ACCREDITATION 2011

Page 52

Bell High School
FOCUS ON LEARNING

English Language Arts – Tenth Grade
Tenth and Eleventh grade scores follow the general trend of improvement,
with exceptions in 2007-2008, and a slight drop in Proficient scores in 20092010. The percentage of students in the Advanced ranks, however,
improved markedly.

English Language Arts – Tenth Grade: 2009 – 2010
2006-2007
2007-2008
2008-2009
2009-2010

FBB
27%
26%
18%
15%

BB
40%
44%
20%
20%

B
22%
19%
37%
39%

P
11%
9%
19%
18%

A
1%
2%
6%
9%
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English Language Arts – Eleventh Grade

English Language Arts – Eleventh Grade: 2006 – 2010
2006-2007

FBB
27%

BB
26%

B
30%

P
13%

A
4%

2007-2008
2008-2009
2009-2010

29%
16%
15%

32%
26%
22%

26%
34%
34%

11%
19%
20%

2%
5%
9%
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English Language Arts
Summary
After some stagnation, overall scores in English Language Arts is starting to
show slight but steady gains in recent years.
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CST DATA – Social Studies
World History
Particularly in the last year, the percentage of students in Far Below Basic
and Below Basic on the World History exam dropped precipitously while
showing impressive increases in Proficient and Advanced.
World History: 2006 – 2010
FBB

BB

B

P

A

2006-2007

45%

22%

24%

7%

2%

2007-2008

44%

21%

21%

8%

6%

2008-2009

40%

19%

21%

13%

7%

2009-2010

31%

12%

28%

17%

12%
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U.S. History
Especially strong and consistent gains in the percentage of students ranked
as Advanced mark the overall increase of scores in U.S. History.

U.S. History: 2006 – 2010
2006-2007

FBB
30%

BB
29%

B
25%

P
12%

A
4%

2007-2008
2008-2009

33%
29%

26%
15%

25%
29%

10%
18%

7%
10%

2009-2010

24%

17%

25%

21%

13%
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Social Science
Summary
After a slight dip in 2006-2007, overall scores on the Social Science tests
have made strong gains in the last three years.
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CST DATA - Science
Biology
Students showed consistent improvement in the percentage of Proficient and
Advanced scores on the Biology exam.

Biology: 2006 – 2010
FBB

BB

B

P

A

2006-2007

29%

31%

33%

6%

1%

2007-2008

31%

21%

34%

12%

2%

2008-2009

21%

22%

38%

14%

5%

2009-2010

15%

17%

40%

19%

9%
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Chemistry
Chemistry scores are uneven, but do show a steep drop in the percentage of
Far Below Basic scores from their highs in 2007-2008 and steady growth in
Proficient scores, although this percentage does remain small. There was
also a noticeable uptick in Advanced scores last year.

Chemistry: 2006 – 2010
FBB

BB

B

P

A

2006-2007

44%

28%

25%

2%

0%

2007-2008

60%

18%

18%

4%

0%

2008-2009

29%

28%

29%

12%

2%

2009-2010

18%

23%

37%

15%

6%
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Physics
Students scoring proficient or above increased sharply over the past three years. Students scoring
below basic or below also decreased noticeably.
Physics
FBB

BB

B

P

A

2006-2007

8%

16%

64%

12%

0%

2007-2008

20%

18%

45%

15%

3%

2008-2009

10%

15%

50%

15%

10%

2009-2010

0%

8%

58%

35%

0%
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Integrated/Coordinated Science
A steep drop in the percentage of students scoring Far Below Basic, as well
as steady increases in the percentage of students in the Basic and Proficient
ranks are evident in the table and chart below.
Integrated Science
FBB

BB

B

P

A

2006-2007

42%

30%

27%

1%

0%

2007-2008

35%

25%

36%

4%

0%

2008-2009

24%

26%

43%

6%

1%

2009-2010

16%

20%

49%

13%

1%
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Science
Summary
Science scores overall have been improving steadily since 2006.
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California High School Exit Exam (CAHSEE)
Mathematics
The Math Department, under the direction of the Department Chair,
continues its Homeroom Goal Setting Campaign, in which instructional
strategies are developed to prepare BHS students for the CAHSEE.
Previously released tests from the California State web site are reviewed and
analyzed by the math teachers, and preparation materials are designed in
conjunction with the California State Math Standards. There is a four prong
strategic approach used by the Math Department in preparing BHS students
for the CAHSEE. First, they target the 10th grade Homerooms. Math
packets are distributed to the Homerooms and math teachers regularly visit
those classes. The PE teachers are contacted and work cooperatively to
allow their students to attend period by period “math prep” assemblies in the
school auditorium. More preparation is provided in the regular math
classes, and tutoring is available on Monday, Wednesday, Thursday and
Friday. Of course, peer tutoring and the Saturday Beyond the Bell sessions
also provide math preparation.
This year, the timing of the CAHSEE exam was particularly bad for A-track
students, who returned to school on March 7th (due to district wide teacher
furlough days) and were tested on March 8th. Efforts to have the test
rescheduled were unsuccessful, so the math department took the
extraordinary initiative of reaching out to all students who were to be tested
and their parents to secure commitments for attendance at an off-track
review session funded by the QEIA grant.
The results of the efforts of the math department have been and continue to
be impressive. From a 35% pass rate in 2002, Bell High students now
regularly pass the math portion of the CAHSEE at rates of around 80%
which is equal to the state average and which exceeds the district average of
72%.

English Language Arts
The English Department also works very effectively to prepare BHS
students for the CAHSEE and the California Standards Tests (CST).
Students have the option of coming in after school, on Saturdays, or both for
CAHSEE ELA review. After school tutoring is available on Mondays,
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Wednesdays, Thursdays and Fridays. Funded by the Beyond the Bell
program, teachers use computer based tutoring tools such as Revolution and
SuccessMaker to ready 10th graders for the exams as well as providing
reviews for 11th and 12th graders who have not yet passed the exam.
Over the past four years Bell High’s pass rate on the English portion of the
CAHSEE has increased more than 10% from 59.37% in 2007-2008 to
69.58% in 2009-2010.
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The following tables reflect the performance of Bell High’s students on the
CAHSEE.
First is an overview of scores over the last three years broken down by
significant subgroup.
Following this is a list of last year’s results by testing date that reveals the
pass rate of juniors and seniors.
CAHSEE Results – 10th Grade
English-Language Arts
Number
Tested

2009-10
2008-09
2007-08

Percent
Passed

All Students
844
71%
745
68%
540
65%

Number
Tested

Number
Passed

Percent
Passed

1,182
1,085
797

959
881
656

81%
81%
82%

Special Education Students
17
14%
114
12
14%
81
12
21%
60

29
21
18

25%
26%
30%

346
339
286

201
210
188

58%
62%
66%

2009-10
2008-09
2007-08

1,171
1,073
773

Hispanic or Latino Ethnicity
827
71%
1,161
731
68%
1,062
528
68%
782

949
861
642

81%
81%
82%

2009-10
2008-09
2007-08

Socioeconomically Disadvantaged
1,180
838
71%
1,172
1,088
738
68%
1,076
784
538
69%
793

954
873
653

81%
81%
82%

2009-10
2008-09
2007-08
2009-10
2008-09
2007-08

1,193
1,096
788

Number
Passed

Math

119
84
58
356
350
282

English Learners
119
33%
106
30%
99
35%
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CAHSEE
11th and 12th Grade Scores
2009 – 2010
ENGLISH LANGUAGE
ARTS
Grade
12
11

#
Tested
268
471

#
Passed
62
186

%
Passed
23%
39%

MATHEMATICS

#
Tested
233
308

#
Passed
33
94

%
Passed
14%
31%

2008 – 2009
ENGLISH LANGUAGE
ARTS
Grade
12
11

#
Tested
266
252

#
Passed
61
137

MATHEMATICS

%
Passed
23%
54%

#
Tested
234
274

2007 – 2008
ENGLISH LANGUAGE
ARTS
Grade
12
11

#
Tested
280
560

#
Passed
99
218

%
Passed
35%
39%

#
Passed
47
73

%
Passed
20%
27%

MATHEMATICS

#
Tested
253
398

#
Passed
89
126

%
Passed
35%
32%

October 2009 – 2010
ENGLISH LANGUAGE ARTS
Grade
All
11
12

#
Tested
75
32
43

#
Passed
25
12
13

%
Passed
33%
37%
30%

Avg Scaled
Score
341.6
340.7
342.3

#
Tested
67
27
40

MATHEMATICS
#
Passed
13
6
7

%
Passed
19%
22%
17%

Avg Scaled
Score
341.1
337.9
343.3
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November 2009 – 2010
ENGLISH LANGUAGE ARTS
Grade
All
11
12

#
Tested
193
122
71

#
Passed
62
40
22

%
Passed
32%
32%
30%

Avg Scaled
Score
338.3
338.5
337.9

MATHEMATICS
#
Tested
93
43
50

#
Passed
21
12
9

%
Passed
22%
27%
18%

Avg Scaled
Score
338.1
337.6
338.6

February 2009 – 2010
ENGLISH LANGUAGE ARTS
Grade
All
10
11
12

#
Tested
955
730
173
52

#
Passed
646
542
94
10

%
Passed
67%
74%
54%
19%

Avg Scaled
Score
358
361.8
350.4
329.5

MATHEMATICS
#
Tested
925
732
145
48

March 2009 – 2010
ENGLISH LANGUAGE ARTS
Grade
All
10
11
12

#
Tested
514
348
132
34

#
Passed
280
241
35
4

%
Passed
54%
69%
26%
11%

Avg Scaled
Score
352.6
362.5
333
327

#
Tested
461
349
79
33

May 2009 – 2010
ENGLISH LANGUAGE ARTS
Grade
All
10
11
12

#
Tested
47
9
12
26

#
Passed
15
4
5
6

%
Passed
31%
44%
41%
23%

Avg Scaled
Score
337.1
346.8
352
326.8

#
Tested
51
7
14
30

#
Passed
678
619
55
4

%
Passed
73%
84%
37%
8%

Avg Scaled
Score
370.2
378.6
343.1
323.8

MATHEMATICS
#
Passed
315
297
17
1

%
Passed
68%
85%
21%
3%

Avg Scaled
Score
371.8
384.6
335.3
324.4

MATHEMATICS
#
Passed
14
3
4
7

%
Passed
27%
42%
28%
23%

Avg Scaled
Score
334.8
351.9
333.8
331.2
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QEIA Grant and Benchmarks
The Quality Education Investment Act (QEIA) grant – as mentioned earlier
in Chapter One – provides $1,000 per student annually, which in past years
has totaled approximately $4.2 million, based on the school meeting specific
and measurable benchmarks each year. Bell High set its own benchmarks
with direction and guidance from district and state representatives. These
benchmarks reflect success in improving CST scores, 9th grade matriculation
and API scores.
In the 2008-2009 school year, Bell met all of its benchmarks. In the 20092010 school year, Bell High was one of nine schools out of a total of 496
QEIA schools in the state that increased its API score by more than 75
points. However, Bell failed to meet its 9th grade matriculation benchmark.
Other benchmarks were met at a sufficiently high level to retain the grant for
the coming year, but it will definitely be threatened without improvement in
this area.
In 2007-2008 51% of 9th graders matriculated on time with 55 or more
credits. This was the baseline, and Bell met the challenge of increasing this
rate by 4% in 2008-2009 with a 55% matriculation rate. However, in 20092010, only 47% of 9th graders matriculated on time.
The purpose of setting a 9th grade matriculation benchmark was to reflect
expected improvement from increased counselor support in the 9th Grade
House Small Learning Community. This increased counselor support was
successful the first year, but a series of unexpected changes in
administration and reductions in force contributed, with other factors, to a
interruption in a full level of continuous 9th grade counselor support. Bell
High’s current administration responded as soon as this issue became
apparent in January of 2011 with careful data analysis and both short and
long term strategies, detailed in the Action Plan in Chapter 5.
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A- G Classes

Student Performance in Select A-G Prep Courses
Time Occurrence: END OF SPRING SEMESTER 2008-2010
YEAR
ELA

20092010
20082009
20072008

YEAR
MATH

20092010
20082009
20072008

YEAR
SCI

20092010
20082009
20072008

YEAR
SOC
SCI

20092010
20082009
20072008

# of
Students
Enrolled

%
Receiving
a "C" or
Above

#
Receiving
a "C" or
Above

%
Receiving
a "D"

#
Receiving
a "D"

%
Receiving
an "F"

#
Receiving
an "F"

3,663

59%

2,175

19%

699

22%

789

3,918

62%

2,417

19%

728

20%

773

3,819

59%

2,256

18%

682

23%

881

# of
Students
Enrolled

%
Receiving
a "C" or
Above

#
Receiving
a "C" or
Above

%
Receiving
a "D"

#
Receiving
a "D"

%
Receiving
an "F"

#
Receiving
an "F"

2,663

54%

1,429

22%

578

25%

656

2,664

55%

1,474

22%

581

23%

609

2,425

47%

1,139

23%

567

30%

719

# of
Students
Enrolled

%
Receiving
a "C" or
Above

#
Receiving
a "C" or
Above

%
Receiving
a "D"

#
Receiving
a "D"

%
Receiving
an "F"

#
Receiving
an "F"

3,162

61%

1,940

17%

527

22%

695

3,118

57%

1,774

17%

518

26%

826

2,951

51%

1,513

18%

531

31%

907

# of
Students
Enrolled

%
Receiving
a "C" or
Above

#
Receiving
a "C" or
Above

%
Receiving
a "D"

#
Receiving
a "D"

%
Receiving
an "F"

#
Receiving
an "F"

2,700

69%

1,861

18%

485

13%

354

2,699

68%

1,847

16%

436

15%

416

2,634

68%

1,784

15%

387

18%

463
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Number of Students Taking Algebra

Number of Students in Algebra by Grade Level
th

th

th

th

9 Grade

10 Grade

11 Grade

12 Grade

2008 – 2009

530

458

145

54

2009 – 2010

490

506

116

30

2010 – 2011

1,106

331

42

12

BHS enrolled more 9th graders in Algebra in 2010-2011 because in previous
years students who failed Algebra 1A were sent to a math lab for
intervention. Now, due to a district policy change, these students repeat
Algebra 1A in the same year linked to an algebra lab (double period).
It should also be noted that the grade level numbers for 2010-2011 include
students who have been socially promoted but who are, according to the
number of credits they have earned, actually a grade behind. The Student
Information Services (SIS) system handled this differently in 2008-2009 and
2009-2010. For those years, students who were behind in their credits were
still counted in the grade their credits reflect.
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Report Card Analyses
In any typical semester, roughly 30% of students earn A’s, 40% earn B’s
and C’s and 30% earn D’s and F’s.
As is often the case, there is more to these statistics than meets the eye, and
care must be taken when analyzing these grades. The Bell High staff is
keenly aware that cultural and demographic issues, as well as language and
socio-economic issues continue to impact student performance.
Fall 2010 - 2011
Ethnicity

# of A # of B # of C # of D # of F % of A % of B % of C % of D % of F

AMERICAN INDIAN/ALASKA NATIVE

4

5

4

0

1 28.6% 35.7% 28.6%

ASIAN

13

4

1

3

0 61.9% 19.0%

BLACK

15

6

9

1

4 42.9% 17.1% 25.7%

HISPANIC

0.0%

7.1%

4.8% 14.3%

0.0%

2.9% 11.4%

2,785 1,960 1,952 1,244 1,695 28.9% 20.3% 20.3% 12.9% 17.6%

WHITE

7

ALL ETHNICITIES

8

9

4

14 16.7% 19.0% 21.4%

9.5% 33.3%

2,824 1,983 1,975 1,252 1,714 29.0% 20.3% 20.3% 12.8% 17.6%

Spring 2009 - 2010
Ethnicity

# of A # of B # of C # of D # of F % of A % of B % of C % of D % of F

AMERICAN INDIAN/ALASKA NATIVE

27

12

15

12

ASIAN

49

21

20

14

8 43.8% 18.8% 17.9% 12.5%

BLACK

9

9

14

10

7 18.4% 18.4% 28.6% 20.4% 14.3%

HISPANIC
WHITE
ALL ETHNICITIES

18 32.1% 14.3% 17.9% 14.3% 21.4%
7.1%

8,375 5,592 5,869 3,950 4,046 30.1% 20.1% 21.1% 14.2% 14.5%
113

84

52

33

41 35.0% 26.0% 16.1% 10.2% 12.7%

8,573 5,718 5,970 4,019 4,120 30.2% 20.1% 21.0% 14.2% 14.5%
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Fall 2009 - 2010
Ethnicity

# of A # of B # of C # of D # of F % of A % of B % of C % of D % of F

AMERICAN INDIAN/ALASKA NATIVE

17

21

15

12

ASIAN

41

27

17

11

BLACK

8

4

17

6

HISPANIC
WHITE
ALL ETHNICITIES

19 20.2% 25.0% 17.9% 14.3% 22.6%
9 39.0% 25.7% 16.2% 10.5%
7 19.0%

8.6%

9.5% 40.5% 14.3% 16.7%

7,964 5,606 6,052 4,265 5,638 27.0% 19.0% 20.5% 14.4% 19.1%
95

69

56

42

67 28.9% 21.0% 17.0% 12.8% 20.4%

8,125 5,727 6,157 4,336 5,740 27.0% 19.0% 20.5% 14.4% 19.1%

Fall of 2010 - 2011
Lang Class

# of A # of B # of C # of D # of F % of A % of B % of C % of D % of F

ENGLISH ONLY

212

137

158

93

114 29.7% 19.2% 22.1% 13.0% 16.0%

INITIALLY FLUENT ENGLISH
PROFICIENCY

330

201

177

95

148 34.7% 21.1% 18.6% 10.0% 15.6%

LIMITED ENGLISH PROFICIENCY

354

321

464

390

682 16.0% 14.5% 21.0% 17.6% 30.8%

674

770 32.8% 22.5% 20.0% 11.5% 13.1%

RECLASSIFIED FLUENT ENGLISH
PROFICIENCY

1,928

1,324 1,176

ALL LANGUAGES

2,824

1,983 1,975 1,252 1,714 29.0% 20.3% 20.3% 12.8% 17.6%

Spring 2009 -2010
Lang Class

# of A # of B # of C # of D # of F % of A % of B % of C % of D % of F

ENGLISH ONLY

542

414

517

351

406 24.3% 18.6% 23.2% 15.7% 18.2%

INITIALLY FLUENT ENGLISH
PROFICIENCY

887

553

523

320

354 33.6% 21.0% 19.8% 12.1% 13.4%

LIMITED ENGLISH PROFICIENCY

1,823

1,396 1,785 1,461 1,862 21.9% 16.8% 21.4% 17.5% 22.4%

RECLASSIFIED FLUENT ENGLISH
PROFICIENCY

5,321

3,355 3,145 1,887 1,498 35.0% 22.1% 20.7% 12.4%

ALL LANGUAGES

8,573

5,718 5,970 4,019 4,120 30.2% 20.1% 21.0% 14.2% 14.5%

9.9%
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Fall 2009 - 2010
Lang Class

# of A # of B # of C # of D # of F % of A % of B % of C % of D % of F

ENGLISH ONLY

542

426

492

372

599 22.3% 17.5% 20.2% 15.3% 24.6%

INITIALLY FLUENT ENGLISH
PROFICIENCY

816

561

605

355

527 28.5% 19.6% 21.1% 12.4% 18.4%

LIMITED ENGLISH PROFICIENCY

1,786

1,356 1,813 1,654 2,565 19.5% 14.8% 19.8% 18.0% 28.0%

RECLASSIFIED FLUENT ENGLISH
PROFICIENCY

4,981

3,384 3,247 1,955 2,049 31.9% 21.7% 20.8% 12.5% 13.1%

ALL LANGUAGES

8,125

5,727 6,157 4,336 5,740 27.0% 19.0% 20.5% 14.4% 19.1%
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Graduation/Dropout Rates
This graduation rate is based on the NCES definition that takes the number
of graduates (603) and dividing that number by the number of graduates
(603) plus the number of students that dropped out (282) during this fouryear period. This calculation does not take into consideration the 500
students that transferred out to other high schools, which would affect the
number of students that BHS could graduate. This, in turn, would likely
increase the BHS graduation rate.

Graduation/Dropout Rates

SCHOOL
TOTALS:

Dropouts
Gr.9 (0506)

Dropouts
Gr.10
(2006-07)

Dropouts
Gr.11
(2007-08)

Dropouts
Gr.12
(2008-09)

Dropouts
Gr.9 (0506)
through
Gr.12
(2008-09)

Grade 12
Graduates
(2008-09)

Graduation
rate*

282
14,067
30,036
104,315

603
32,147
93,346
382,950

68.1
69.6
75.7
78.6

293
11,909
26,306
92,886

666
31,165
92,240
376,393

69.4
72.4
77.8
80.2

389
14,010
27,086
85,770

593
28,545
87,119
356,641

60.4
67.1
76.3
80.6

2008 – 2009
Bell Senior High
District Total:
County Total:
State Total:

27
1,577
3,551
10,643

36
3,570
6,398
18,210

38
3,440
6,101
19,496

181
5,480
13,986
55,966

2007 – 2008
Bell Senior High
District Total:
County Total:
State Total:

50
2,770
4,352
10,447

27
1,867
3,645
10,177

49
2,984
6,249
22,045

167
4,288
12,060
50,217

2006- 2007
2006 – 2007
Bell Senior High
District Total:
County Total:
State Total:

54
3,707
5,306
11,678

45
2,614
4,230
10,458

42
1,977
3,971
12,529

248
5,712
13,579
51,105
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Process and Perception Data
To support the WASC Focus on Learning Self-Study process, Bell High
School utilized the LAUSD 2010 School Experience Survey, which was
administered in the spring 2010. The survey collected responses from 2,447
students, 154 school employees and 100 parents. The report gives BHS
feedback from the entire school community to inform its planning efforts.
Among the key findings of the survey at BHS: 1) Approximately 80% of
students said they were satisfied with their overall opportunities for learning
in the four core academic classes; 2) 88% of parents said they had
opportunities for involvement at BHS, but only 33% were involved; 3a)
82% of teachers reported working with other teachers to improve their
instruction; and, 3b) 51% of school employees said that their school was
clean.
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CHAPTER II

I MPLICATIONS OF D ATA A NALYSIS
CHAPTER II: IMPLICATIONS OF DATA ANALYSIS
After a careful analysis of demographic, performance, and process data, Bell
High School stakeholders are in general agreement that the school offers all
its students access to a quality education, including a rigorous, standardsbased curriculum, a wide array of co- and extra-curricular activities, and a
safe and caring environment for learning. In addition, as stakeholder groups
went through the self-study process, it became increasingly evident that the
school also provides its students with an extraordinary number of credit
recovery and tutoring opportunities as well as other support services
designed to keep students productive and present in school. There should be
very few instances where the need for intervention could not be met in a
timely and effective manner.
And yet, although the school’s performance indicators, such as CST scores,
API, and CAHSEE pass rates, continue to show strong and gratifying
improvement, too many of our entering 9th graders do not graduate in four
years. And for those who do graduate, a disappointingly low percentage
have successfully completed their A-G requirements. Why many students
seem to readily take advantage of the learning opportunities and others do
not is the subject of this analysis.
Implications of the Demographic Data
Students and Parents.
Not much has changed demographically since the 2005 accreditation selfstudy. If the same 2005 visiting committee members were to return this
year, they would see the same school buildings populated by students very
similar to the ones they encountered on their first visit. Hispanics still
constitute approximately 98% of the student population (with a smaller [less
than 2%] population of Arabic speakers.) The school is still just as crowded
as ever and must operate on a three-track, year-around academic calendar;
English Language Learners (ELL) remain a sizable proportion of the total
student body (about one-third); and about ten percent of students are in
special education programs.
BHS families live in communities that have been particularly hard hit by the
Great Recession. Six years ago, Bell, Maywood and Cudahy could have
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been characterized as small cities in control of their destinies. Even though
population density was high and median family income was below the state
average, community residents seemed to be on an upward path. Many
families made ends meet by working more than one job, and many students
felt the pressure to contribute to the family income after school and on
weekends. Now, however, one of the three communities has been hard hit
by fiscal scandal and all three have been forced to cut back on local
services. More families than ever are struggling to find sufficient income,
and the pressure on students to help support their families has increased.
The school has maintained and increased services offered to parents and
community members by increasing the staff of the campus Parent Center
and by sponsoring annual Parent Power Fairs, which have been well
attended. The school’s entire staff is dedicated to making BHS a userfriendly and useful place for parents and students.
Staff
The size of the certificated staff has remained approximately the same since
the last full visit, in spite of the deepening fiscal crisis that has increased
class size and counseling ratios throughout the district. The school,
however, has managed to maintain most of its faculty positions through a
strategic use of categorical funds, the ARRA stimulus money, and, most
importantly, the Quality Education Investment Act (QEIA) program,
designed to reduce class size in the lowest performing schools. Although
class sizes are somewhat larger (an average of three to four more students in
each core curricular class), there is a greater availability of certificated
and/or paraprofessional help in many classrooms, particularly in the 9th
grade. This is accomplished through the strategic use of off-track teachers
and teaching assistants working collaboratively with on-track teachers,
particularly in the 9th grade classes.
One of the unexpected consequences of the district budget crunch has been
an increase in the percentage of fully credentialed teachers on the staff since
the last full visit. Some new teachers who were not fully credentialed or
lacked seniority were let go as part of a reduction in force. In a few cases
these young teachers stayed on, sometimes temporarily, as long-term
substitutes. Other positions were filled by more senior teachers, including
approximately a dozen from Nimitz Middle School. The faculty continues
to meet all requirements for highly qualified teachers under No Child Left
Behind (NCLB) legislation.
The Single Plan for Student Achievement (SPSA), as revised to meet the
QEIA objectives, specifies the maintenance of low counselor-to-student
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ratios, particularly in 9th grade. During the 2008-2009 school year, the
school provided two counselors per track for all 9th graders. However, in
2009-2010, the school was unable to maintain this staffing level and
provided one counselor per track for two tracks, and two counselors on the
remaining track.
The QEIA grant and other categorical funds have permitted the school to
maintain and improve its professional development program. A full-time
professional development coordinator works closely with the administrative
team in providing a focused, relevant PD program that takes place every
week during banked day Tuesdays and twice a year at off-site institutes for
off-track teachers. This year is the third year of the school’s having a PD
coordinator, but the first time the staff has had the benefit of weekly
professional time.
The district norm provides for a full-time, out-of-the-classroom testing
coordinator on whom the school relies for analyses and promulgation of the
various datasets relating to student achievement. Together with the other
coordinators, he has conducted training in the use of MyData and has
worked with the core curricular departments with CST data disaggregated
by individual teacher within the department. In general, teacher use of data
to reflect on and change teacher practice has grown more sophisticated since
the last full accreditation visit.
QEIA also funds a full-time student activities coordinator, whose duties
include the development and implementation of programs designed to
increase student motivation and to raise student awareness of the importance
of academic success. One result of her work is the Golden Eagle program.
Another is the Student Accountability Sheet, which gives each pupil an
easy-to-read, single-sheet snapshot of a variety of indicators.
One of the most noticeable changes since the last full visit is in the
administrative team. Among the six existing assistant principal positions,
only two individuals remain who were on the administrative staff in 2005.
During the intervening period, eight assistant principals and one principal
have left and been replaced. The new principal, along with two assistant
principals, arrived at the beginning of this school year from Nimitz Middle
School, which feeds into BHS. The school is moving smoothly through this
leadership transition period.
With respect to classified staff, QEIA allowed the number of full-time
campus security aides to increase from three to five in spite of intended cuts,
helping maintain a secure school. However, building and grounds staff has
been reduced by seven positions, making it even more difficult to maintain a
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clean campus. No clerical positions were lost on campus, but five
experienced individuals were displaced or let go due to seniority issues
during district-wide reductions in force, forcing reorganization in some
departments.
Physical plant
The main campus building is 86 years old, and even the latest permanent
structural addition is over 20 years old. The need over the years to provide
schooling for increasing numbers of students has led to the addition of
approximately 35 bungalows or portable classrooms. Not only does the
campus serve approximately four times the number of students originally
planned for, it is also used for virtually the entire year. The year-round
academic calendar, coupled with adult/night school, Saturday school, and
weekend community activities, provides no down time for maintenance or
alteration. All such work takes place almost entirely during instructional
time. For the most part and by necessity, maintenance is scheduled
reactively rather than proactively, all the more so during this reduction in
force.
Important Questions Raised by the Demographic Data:
 What is the impact of the economic downturn on student
performance?
 How well is the school serving its significant subgroups – English
Learners and Students with Disabilities?
 How effective are the school’s outreach efforts to parents and
community?
 How will the school sustain current staffing levels when ARRA
stimulus funding is no longer available?
 To what extent have the QEIA strategies of collaborative teaching in
certain core curricular classrooms and a reduced counselor-tostudent ratio been effective in improving student achievement and
engagement?
 In what ways has an increased focus on professional development
and collaborative planning time improved instructional practice?
 To what extent does a more sophisticated use of student data sharpen
instruction and improve student learning?
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 What impact have such programs as Golden Eagles had on
improving student achievement?
 What has been the effect of frequent administrative personnel
change on the school’s leadership and on student learning?
 In what ways does the year-round academic calendar affect student
achievement?
 To what extent does an aging, overcrowded campus interfere with
student success?
 How has student learning been impacted by loss of custodial staff?
Implications of the Student Performance Data
Bell High School stakeholders can point with justifiable pride at improving
student performance as measured by California Standards Test (CST)
scores, Academic Performance Index (API), and the California High School
Exit Exam (CAHSEE) pass rates. Since the last full accreditation visit, the
BHS API has risen by 82 points, a rate of growth that outstrips both district
and state average rates of growth. Of the school’s four significant subgroups
(Hispanic/Latino, Socioeconomically Disadvantaged, English Learners, and
Students with Disabilities), all but one have consistently met API growth
targets. The latter subgroup has met its target only once in the past three
years.
Through these positive gains, BHS has managed to meet or surpass almost
all benchmarks set in collaboration with the district and state for continuing
to receive grant money under the Quality Education Improvement Act
(QEIA). In fact, BHS was one of only nine out of 496 QEIA schools in the
state that scored a gain in excess of 75 points in API over the first two years
of the grant. That kind of positive record gives credence to the notion that if
a school community is provided sufficient resource and if its action plan is
sharply focused on four or five key areas, great gains are likely.
Yet despite these positive trends, obvious areas of need stand out from the
data. Even though all ethnic and other subgroups have benefited from rising
test scores, a sizable number of BHS students continue to score below
proficient on the CST. Students belonging to two of the school’s significant
subgroups, ELL’s and SWD’s, continue to make up a disproportionate
number of those scoring basic or below. In addition, despite the school’s
continued improvement in CAHSEE rates, the school is not keeping up with
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rise in the annual measurable objectives (AMO’s) set by No Child Left
Behind (NCLB). The school continues in Program Improvement status.
Another implication of concern involves the school’s declining percentage
of graduating seniors who meet the UC/CSU admissions requirement and
the low percentage that are “college ready” as evidenced by the CSU Early
Assessment Program. These results are especially troubling since such a
large percentage (69%, as reported in the 2010 School Experience Survey)
of BHS students hope to attain a degree beyond high school. Bell High
School takes great pride in its academic achievement and routinely sends a
large number of its students to colleges and universities in California and
other states, but the data indicate that it could be doing more to improve its
students’ chances at success beyond high school.
A further area of concern is the number of students with two or more D’s or
F’s at the end of each grading period. At the beginning of the most recent
fall semester, the school conducted a universal screening to determine
reading levels. 61% of entering 9th graders scored below 6th grade level and
14% scored at 6th grade level. Students entering with such a skills deficit
need extra support to close the learning gap before students lose heart.
Scores on the district Periodic Assessments reflect this academic struggle.
The percentage of correct scores on these tests hovers in the 50% range, and
the percentage of students scoring proficient or advanced is frequently in the
single digits. Many BHS stakeholders—teachers, counselors, administrators
and parents—have worked tirelessly to analyze and address this
phenomenon, but a more formal or structured intervention may be necessary
to address the issue.
This push and pull in the message is to be read in the performance data - that
we continue to improve in certain high stakes test scores but struggle with
graduation and failure rates. An analysis of the school’s progress with
respect to the QEIA benchmarks illustrates this mixed message in a nutshell.
Six of the benchmarks relate directly to student performance as measured by
CST scores and have been met each of the past three years, in most cases
with dramatic jumps in percentage points. However, the seventh, which
measures on-time matriculation from 9th to 10th grades, has been
problematic. Although 9th graders who have academic difficulties have
many resources for tutoring and credit recovery, only about 60% are
successful in earning the 55 credits required to move on to 10th grade.
This review of student performance data raises particular questions about
the school’s approach to increasing student achievement:
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 To what extent does teacher professional development focus on
improving test scores and to what extent on timely and effective
intervention for individual students in need?
 How does the school collect data on the efficacy of its intervention
efforts?
 How useful is this data in determining the effectiveness of retaining
students or preparing them for college level work?
 What are the root causes for students not graduating with their class?
 Are there ways of collecting student performance data that would
allow even quicker intervention for at-risk students?
 How much does academic intervention aimed at grade improvement
and credit recovery help retain students and improve graduation
rates?
 How can the school effectively raise expectations for student
performance in order to improve college readiness while also
servicing the needs of remedial students in danger of dropping out?

Implications of the Process and Perception Data
In the spring of 2010, the district circulated a survey to students, parents,
and employees. At Bell High School, students and employees responded to
the survey in numbers sufficient to yield credible perceptual data. In the
case of parents, the response rate was about 16%. The data from the parent
survey, therefore, are still credible, although perhaps not as representative as
those from the other stakeholders.
Students
Perceptual data indicate that most students (80%) were satisfied with their
overall opportunities for learning, and 69% indicated an intention to earn a
post-secondary degree. However, as noted above, graduation and grade-tograde matriculation rates do not support this rather rosy self-assessment.
Unfortunately, the school has not devised the means for tracking the postsecondary success of its graduates.
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Employees
Along with the student respondents, employees reported that the school
provides a safe learning environment. However, only about half in both
groups agree that the school is clean.
Parents
Almost 90% of parents said they had opportunities for involvement at BHS.
However, fewer than half that number of parents (33%) said that they
actually were involved with the school. It seems clear that BHS succeeds in
making parents aware that the school door is open for their involvement, but
that few accept the invitation.
A review of the perceptual data raises the following questions:
 To what extent do students and their parents make full use of all the
learning opportunities afforded by the school?
 To what extent is the cleanliness of the campus a factor in teaching
and learning?
 Why are more parents not actively involved in the workings of the
school and the academic success of their students?
 What additional strategies can the school implement to increase twoway communication with parent stakeholders?
 To what extent is the culture of the school supportive of student
learning and parent involvement?
Critical Academic Needs
The central concern arising from these data has most to do with keeping
students in school in the first place, keeping them on track for on-time
graduation, and making sure that all students, by the time they graduate,
have met the Schoolwide Learning Goals. This is a conclusion that must
drive all school efforts to improve instruction, provide more timely support,
and enlist all students and their families in the process of obtaining an
education. The starting point for this process must address the fact that so
many entering BHS students have not yet reached proficiency in the grade
level skills necessary for success. Unless the school is able to accelerate
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closing this skills gap for each student as soon as it is diagnosed, the likely
outcomes for students will be dropping out or low achievement. The culture
of the school must embrace the idea that student failure is not an option.
To ensure continuing student success and to provide the intervention
necessary so that all students achieve at their highest level, Bell High School
stakeholders sought to identify critical academic needs to provide the
framework and basis for the school’s Action Plan. Although the faculty has
long known that many students enter this school with skills below grade
level, a structure to determine the nature and depth of these deficits has only
recently been partly put in place and is still being developed. For example,
the global reading assessment at the beginning of this year’s fall semester
provided a sobering snapshot: three-quarters of entering 9th graders read at
the sixth grade level or below. All stakeholders had the opportunity to
review demographic and academic data in Focus Group settings. The
Instructional Leadership Team (ILT) was asked to identify any trends,
anomalies, or patterns within the data. From these observations, the WASC
Leadership Team deduced and formulated specific intervention needs within
the three critical academic areas that were then subsequently presented to
the stakeholders for review, modification and acceptance. The following
needs were identified:

1. Improve writing across all disciplines for all students.
Research shows that using language and writing is primary for developing
critical thinking skills in all realms of the curriculum. Using writing as a
mode of thinking, and not just as an activity in an ELA classroom, allows
students to infer motivation, understand sequencing, trace cause and effect
relationships, and compare and contrast elements in any subject area. It is
also important to write in all disciplines so students understand the
differences in types of writing and the importance of expressing thoughts
clearly. Writing well is an essential skill for post-secondary success.
(SWLG’s 1 and 2.)

2. Increase proficiency in reading for all students.
The ability to read with comprehension is another skill required for success
both during high school and after. With such a large percentage of students
entering 9th grade reading at the 6th grade level or below, the school must
provide widespread academic intervention in order to close the gap. This
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requires quick identification of each student’s reading level deficit and a
plan to address the problem that can be implemented during the regular
school day. Reading well is more than a matter of passing ELA classes; it is
an essential skill in the mastery of all disciplines. (SWLG’s 1 and 3.)

3. Increase proficiency in mathematics for all students.
Although a higher percentage of BHS 9th grade students score proficient or
above on the Algebra 1 CST than the district or state, too many students fail
Algebra 1 on the first try. As with reading, many students enter 9th grade
without the requisite set of skills for success. For many students, first year
algebra is a gateway course to further high school success. Students who are
unable to make it through the gate are much more likely to abandon their
schooling, either in body or spirit. Current math department screening and
intervention strategies are effective but can be augmented through further
focused interventions provided during the school day. Proficiencies gained
in mastering mathematical concepts and in applying those proficiencies to
problem solving are of tremendous advantage in post-secondary success.
(SWLG’s 1 and 4.)
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CHAPTER III

P ROGRESS R EPORT
CHAPTER III: PROGRESS REPORT
Following the WASC visit in 2005, Bell High School received a three-year
term of accreditation, with a two-day follow-up visit in 2008. At the
conclusion of this revisit, the visiting committee recommended a three-year
extension of the accreditation term through 2011. The committee expressed
confidence that the school would continue to successfully address all critical
areas through its action plan.
Significant Developments since last full visit:
Six years brings about many changes and challenges at an inner-city school
site. BHS has felt the shock of everything from global economic recession
to local political scandal, and the benefit of everything from American
Recovery and Reinvestment Act (ARRA) stimulus funds to student and
teacher created clubs and activities.

Demographics
Student enrollment has dropped from ~4,900 to ~4,500 probably in large
part due to the opening of the nearby Maywood Academy. While this drop
in enrollment has favorably impacted room assignments and eliminated the
need for some teachers to travel from classroom to classroom during the
school day, it has not ameliorated the overcrowding of individual
classrooms since the number of normed teachers has also been reduced due
to budget cuts.

School Reform and Instruction
Small Learning Communities
BHS has completed its wall-to-wall implementation of Small Learning
Communities.
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A Ninth Grade House now exists with a separate counseling office serving
all freshmen. Most core curricular 9th grade classes are conducted in
buildings close to this office. However, this geographic separation is not
restrictive, and some classes available to 9th graders are located in other
parts of the campus. The assistant principal in charge of the 9th grade house
has her office in the same vicinity. The principle of “contiguous space” is
still a desired outcome.
In addition, from an original plan for seven Small Learning Communities,
BHS finally established three Career Path Academies for 10th through 12th
grade students on all three tracks. These include the Multilingual Teacher
Career Academy (MTCA), Humanitas and SciTech (Science and
Technology). Each of these is at a different level of implementation.

Professional Learning Communities
Bell’s four core academic departments – ELA, math, social studies and
science – continue to study their students’ CST scores for the purpose of
improving instruction. In addition, for the last two years, department
members have collectively looked at each teacher’s students CST scores.
This step – unprecedented at Bell High – has led to better teacher
performance in the classroom, as reflected in the continued improvement in
the school’s API. Moreover, now it is quite common for off-track teachers
to assist on-track teachers with classroom instruction. This additional
assistance is usually provided with both teachers utilizing Turning Point
technology to teach academic standards and benchmarks.

Response to Instruction and Intervention (RtI2)
LAUSD Bulletin 4827.1 establishes the District’s Response to Instruction
and Intervention (RtI2) framework for instruction as policy. The goal of RtI2
is to meet the needs of all learners through a data driven process of high
quality first instruction and tiered intervention. The strategy observes that
improved initial instruction should make later, additional, intervention
unnecessary, and all interventions should be immediate and evidence-based.
BHS hopes to increase academic achievement by struggling students
through both the improved delivery of initial instruction as well as targeted,
multi-tiered intervention. For example, in January, two period-by-period inservices organized by the Bilingual Coordinator were offered informing
teachers about language acquisition. Further in-services will be specific to
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content areas. A school-wide initial screening tool is being discussed, and
Success Maker may be utilized. In two classrooms, Sheltered Instruction
Observation Protocol (SIOP) is being utilized.

Focused Interventions
Current intervention programs have narrowed their focus through studying
student data and delivering carefully targeted instruction. Although the
Beyond the Bell Saturday School begins in July, CST data and grades are
available by the September session. This data is then used for assignment to
an appropriate instructor based on the remediation necessary. A focus on
CST preparation guides efforts in this intervention. Write Source materials
are now used in the reading/writing programs. Interactive Turning Point
clicker-based response systems are used in some science and social studies
classes.

Personnel
BHS has an almost entirely new administrative team. Within the six
existing assistant principal positions, only two individuals remain who were
on the administrative staff in 2005. During the intervening period, eight
assistant principals, and one principal have gone and been replaced. Two
School Improvement Facilitators (SIFs) were in place to help the
implementation of wall-to-wall SLCs. The district has subsequently
eliminated both positions.
Approximately 40% of the faculty present during the 2005 WASC visit has
left the school for a variety of reasons (e.g.: retirement, job change, etc.).
This year, a classified staff involuntary turnover (6 positions) has adversely
impacted the school’s ability maintain the same level of customer service for
students and parents. Although positions were not lost, experienced
personnel were either laid off or moved to other schools and replaced by
individuals who were not familiar with the school and its culture.
Three new positions were added to the leadership team. All positions serve
on the Instructional Academic Leadership Council (IALC) – the central
instructional steering committee on the campus.
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Student Activities Coordinator: Coordinates and supports several student
motivation programs and activities including the Golden Eagle Honors
program (which rewards students for good attendance, grades, test scores
and behavior), CAHSEE and CST promotions and many other student
recognition and intervention celebrations and assemblies.
Professional Development Coordinator: Oversees the professional
development efforts of the school, including managing accountability for the
Professional Learning Community and Small Learning Community
meetings and planning off-site retreats.
Fiscal/QEIA Coordinator. Monitors and coordinates the expenditure of the
school’s funds to ensure compliance with the provisions of the Single Plan.
Coordinates the annual review of the Single Plan and monitors the school’s
progress in meeting the annual QEIA benchmarks of student achievement
indicators.
Directing the push to data driven instruction, a full time Testing/Data
Coordinator works to help disseminate comprehensible, and useful student
achievement statistics to the faculty.
BHS acquired a new Pupil Services Attendance (PSA) counselor since the
last WASC visit. This new counselor has created new staff development for
the attendance clerks and academic counselors, a new truancy letter,
reactivation of the Sprintel phone system, biannual truancy meetings with
parents and students and other attendance boosting programs.
A Bridge Coordinator Position was added in 2005-2006 to coordinate and
monitor special education activities, provide support and direction related to
the integration of special and general education at the school site and to
coordinate the delivery of mandated IEP services.
A Title 3 – Access to Core Coach receives funding by the district through
the Language Acquisition Branch. This position is responsible for
addressing the Annual Measurable Achievement Objectives (AMAO).
These coaches work primarily with students in the Preparing to Redesignate
Program (PRPs – also frequently referred to as Long Term English
Learners). Their mission is to work with teachers to incorporate SDAIE
strategies into instruction so that students can access core content materials
and meet the AMAOs: 1) to make annual progress in learning English, as
measured by the CELDT; 2) to attain English proficiency, as measured by
the CELDT; and 3) to meet AYP requirements, as measured by CST in ELA
and mathematics.
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Literacy Coaches who worked primarily with the core curricular areas in
promoting Writing Across the Curriculum, Understanding By Design, and
Backward Planning are no longer funded through the district. Their duties
as organizers of professional development are now handled collaboratively
by the Professional Development Coordinator in conjunction with the
Professional Learning Community lead teachers and facilitators. The QEIA
grant helps fund this model of collaborative teaching.

Additional Data/Technology Changes
LAUSD now provides MyData, an online source for student achievement
data disaggregated by school, teacher, subject and course. Volunteer faculty
trainings have been provided to introduce teachers to this resource. The
district also provides an annual School Accountability Report Card (SARC)
for each LAUSD school providing achievement, process and demographic
data through the LAUSD website for all stakeholders.
On the BHS campus, the technology staff created a student data system
initially for issuing Acceptable Use Policy stickers (for permission to use
computer lab facilities). This database, known informally as the Stickers
Database, has been expanded to include both academic (e.g., GPA) and nonacademic (e.g., absences, delinquent library books) data. With input from
the Student Activities Coordinator, easy to understand, color-coded student
responsibility sheets and homeroom summaries were issued to all students
and homeroom teachers to increase student accountability.
BHS has made significant gains in its use of cutting edge technology to
enhance student learning. The campus now has eight computer labs with
newer Apple MacIntosh and PC computers. Two labs completed since the
2005 visit include the 62-station S-4 lab, a remodeled library computer lab
and a renovated video lab in room 219. The photography lab (S7) has been
remodeled and the drafting classroom (S6) has been expanded with CAD
equipment and a three-dimensional printer.
In addition, 16 portable computer labs consisting of carts equipped with 10
to 20 laptops (approximately 280 laptops in total) are available for use in
classrooms.
School computers are used for common tasks such as word processing, web
research and the creation of presentations, as well as more involved
undertakings such as video production, web-design and broadcast
journalism. Some labs being used during intersessions for computer-based
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intervention use programs such as Success Maker to help at-risk students
catch up in English and math.
Teachers are increasing their use of video, Smart Boards, Google Docs and
other technologies in the classroom, such as the interactive Turning Point
clicker-based response system.
The Bell High website now has links to The Bell Chimes Online (student
journalism) as well as sites that feature student work from photography and
film classes.
The print shop recently acquired a GCC Stellarjet Hybrid large format
printer capable of full color printing on both rigid and flexible material paper or vinyl - up to 73 inches wide and unlimited length. The print shop
also recently received a Ryobi 524H full color high-speed printing press for
tabloid size printing. This modernization allows students to receive handson training on industry standard equipment while improving the quality and
appearance of materials printed on campus.
At the beginning of 2009, the district installed a campus-wide wireless
network allowing connectivity from anywhere on campus. This network
effectively replaces the previous scatter-shot system of Air Ports that was in
place in 2005 and used on an as-needed basis. Funding for the network
came through E-Rate Program that was started in 1996 to provide discounts
to assist school and libraries to obtain affordable telecommunications and
networks.
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Fiscal Issues
Severe Budget Cuts
The district and its schools have been hard hit by the state’s worsening
budget crisis, particularly during the past two school years. Even the most
optimistic economists predict a very slow and uneven recovery. Educational
funding is even more tenuous than usual.
The cities served by BHS have felt the impact of the recession especially
hard, not only because it was an economically challenged area to begin with,
but also because city officials overcharged residents for property taxes (the
Bell scandal as reported by The Los Angeles Times and other news sources).
As at all LAUSD schools, BHS teachers must take furlough days without
pay due to budget cuts. This results in a loss of instructional days and a
small, but direct, impact on instruction. In addition, there is an
immeasurable effect on teacher morale.
BHS continues to receive a variety of federal and state funds designed to
improve student achievement in low-income areas (such as Title 1).
Additionally, BHS also received in 2008 a multi-year infusion of additional
cash through the Quality Education Investment Act (QEIA). This program
augments ADA by $1,000 per student per year through the 2013, as long as
certain annual benchmarks are met.
Like other schools in the state, BHS has also benefited for the last year and a
half from the funding provided by the American Recovery and
Reinvestment Act (ARRA) of 2009, which ends at the end of this school
year.
In 2006, BHS successfully applied to join ten LAUSD high schools in
applying for a US Department of Education Small Communities Grant. The
district’s proposal was funded and provided BHS with approximately
$500,000 for five years. This was the third successful SLC grant awarded to
BHS since 2000. This funding ends at the end of the present school year.
As with other LAUSD teachers, the BHS staff suffered from the difficulties
the district had with their new payroll system. Teachers had under or over
payments, some totaling as high as $8,000. While this does not directly
impact instruction, again, there is an impact on teacher morale that is
difficult to measure.
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Communications
The school now has a parent newspaper published twice a year. The Eagle’s
Nest, edited by staff members, is published in English and Spanish.
The student newspaper - The Bell Chimes - is back after an eight-year hiatus
and now includes a web component as well. The Journalism class is also
experimenting with on-line broadcast journalism as well.
A few teachers use the newly available Blackboard Connect automated
phone system to provide updates on the student’s progress in their class.
Teachers and parents both appreciate the informal feedback from this
system. One drawback is that many of the phone numbers are not valid or
the call is unsuccessful for some other reason. Only about 60% of the phone
calls are sent successfully.
Physical Plant
Several improvements have been made to the physical plant in an on-going
effort to upgrade and maintain the 85-year old campus.
The BHS school library received an upgrade including new carpet, paint and
shelving. The art department and student artists created a mural depicting a
timeline of important historical events occurring during the lifespan of the
school. Another mural honors famous Hispanic authors.
A gymnasium in the PE area was given a major upgrade with a new gym
floor, bleachers, paint and graphics. The gym was dedicated to Sue
Kamiyama, a winning coach and influential faculty member with long
tenure at the school who passed away from cancer in 2004. An emotional
dedication ceremony attracted hundreds of participants – family, peers, and
community members – to the campus.
New bleachers are under construction on the football field, repairing
dilapidated seating for the home games.
A new electronic marquee now flashes important bulletins, student
recognition and promotional notices.
A modernized student cafeteria serving area makes full use of the LAUSD
Café LA school food program.
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New lunch tables now offer students a more comfortable and shady place to
eat in the East and West Quad and in the 9th grade house area.
A set of murals in the student cafeteria depicts famous Bell graduates from
the school’s 85-year history.
The front of the school received an artistic makeover highlighting the
original art deco style.
The College/Career Center benefited from new flooring, paint and office
cubicles, creating a welcoming environment for students seeking help with
university entrance applications.
A newly completed security surveillance system with 37 cameras protects
major portions of the campus from theft, vandalism and graffiti.
The district upgraded the print shop (S1) with an earthquake retrofit for
safety.
A security fence now surrounds the campus, providing a safety perimeter
and cutting down on vandalism, theft and graffiti.
A full repair of the school PA system allows regular daily announcements
and emergency announcement to be heard by all students and staff.
The district continues the asbestos abatement process, removing harmful
materials from the campus on an on-going and as-needed basis.
The covered eating area underwent a major repair as a result of structural
water damage.
Several offices and classrooms, including the main office, received new
flooring as part of the asbestos effort.
A long wait came to an end as district plans to upgrade the auditorium were
finally put into action in January. BHS will lose its use of this facility for
many months, but the planned renovation will address several safety issues
with the stage and rigging, as well as repairing the sound and lighting
systems
The district is repairing and replacing components of the air conditioning
and heating systems throughout the campus.
Issues with the fire alarm system continue to be addressed. A fully
integrated fire protection system has been the goal for several years. The
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current system does alert students in the event of a fire or emergency, but a
fully modernized, state-of-the-art system is being constructed.

Extracurricular Activities
Since 2005, extracurricular opportunities for students continued to expand.
In addition to the on-going public service efforts of the Interact, Club and
the continued production of drama and music events (in spite of an
auditorium stage in dire need of repair) students and staff created several
new opportunities for after-school involvement:
BHS is now home to an award winning Gay Straight Alliance club (GSA)
that promotes tolerance and provides activities with an atmosphere of
acceptance. This popular club – one of the largest on the campus – has
sponsored dances, field trips, leadership seminars and awareness activities
and promotions all geared toward eliminating prejudice and bias. More Bell
High GSA seniors have received scholarship funds for college than any
other GSA in LAUSD.
The state has awarded LAUSD a 21st Century Grant. The district’s Beyond
the Bell program has partnered with the Educare Foundation to use these
funds to implement a model after-school recreational and academic student
support program that includes music, film, weightlifting, tutoring, karate,
and scrapbooking. Bell’s is the largest such program in the state and serves
as a model for other schools and districts in the state.
Other teacher and student created clubs have included The Veggie Club for
vegetarians, the Cooking Club for budding chefs, the Cosmetology Club for
aspiring make-up artists, a Bible Club, a Free-Thinkers Club and others.
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Implementation and Monitoring of the Schoolwide Action Plan
State Accountability Requirements
As a Title 1 school, BHS is required to review and revise the Single Plan for
Student Achievement (SPSA) on an annual basis. As a former High Priority
Schools Grant (HPSG) school and a current Quality Education Investment
Act (QEIA) school, BHS is required to meet annual accountability
requirements relating to the SPSA.

Preparation of Annual Progress Report
The BHS Action Plan is monitored and evaluated both internally and
externally. As an HPSG school, BHS was both required and privileged to
have the services of an external evaluator who visited the campus at least
twice a month for classroom visitations, observations of professional
development activities, monitoring of governance council meetings, and
formal and informal conversations with all shareholders. These visits
provided on-going feedback with respect to program implementation and
invaluable guidance regarding mid-course corrections. In addition, the
external evaluator prepared quarterly narrative reports and a summative endof-year report.
As a QEIA school, the BHS action plan continues to be monitored by an
external evaluator from the Los Angeles County Office of Education
(LACOE) who works closely with school and district personnel in
developing and implementing program benchmarks.
Annual progress reports of the Single Plan are conducted by school
leadership in collaboration with parent advisory committees and the UTLA
chapter chair. Each year, the School Site Council reviews and votes to
approve the report before it is submitted to the local district for approval and
ultimate submission to the central district.
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Preparation of third year report
In preparation for the 2008 three-year visit, the Instructional Leadership
Team (ILT) facilitated the work of the accreditation focus groups in a
comprehensive progress review covering the work of the school since the
full visit in 2005. Departmental home groups and other stakeholder groups
(clerical, student, and parent) also contributed to this work. A writing team
gathered the contributions of each stakeholder group to produce the third
year report.
The BHS school-wide Action Plan was revised after the 2005 WASC visit
and revised again after the 2008 re-visit. It is currently divided into three
sections, or objectives. The school initiated or continued programs and
policies to address each objective, with an emphasis on actions focused on
the areas of critical need.
The following is a summary of progress on all objectives in the action plan,
incorporating all critical areas of follow-up from the last full self-study.

OBJECTIVE 1: Small Learning Communities and Professional Development
BHS continued to balance the needs of Small Learning Communities and
Professional Learning Communities with a professional development
emphasis on collaboration and data driven instruction. Everyone on the
faculty belongs to a PLC. All students and faculty are now members of an
SLC, and a separate Ninth Grade House with its own counseling office
services all freshmen.
Four critical areas for follow-up (numbers 1, 2, 4 and 5) fall largely under
this objective.
Progress in addressing Critical Area#1: Alignments and Assessments
Since the last WASC visit, LAUSD Instructional Guides have been updated,
LAUSD Periodic Assessments have been implemented in the four core areas
(ELA, Math, Social Studies & Science), academic department pacing plans
have been modified and PLC Common Formative Assessments have been
developed and fully implemented in three of the four core areas. CFAs in
ELA have been developed and are in the process of full implementation.
Additionally, data is readily available from LAUSD’s MyData and from the
BHS Testing/Data Coordinator. This new availability allows student data to
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be reviewed daily by teachers in the classroom. Student data is also
reviewed at off-site academic retreats organized by the BHS Professional
Development Coordinator. Of course, since the 2008 visit, the BHS Single
Plan for Student Achievement has been reviewed and updated annually.
Certainly, this focused effort based on the availability, analysis, and
application of data contributed to the 91-point gain (580 to 671) in the API
since the 2008 visit.

Progress in addressing Critical Area #2: Professional Development
Beginning in the 2010-11 school year, the BHS bell schedule was modified
so that teachers could participate in professional development on a weekly
basis (every Tuesday). Currently, two days per month are devoted to PLC
work and two days are set aside for SLC collaboration. In the 2010 School
Experience Survey, 43% of faculty responded positively to questions about
data review and collaboration during professional development. This new
schedule aims to raise this percentage. PLC work in the core curricular areas
includes reviewing CST data (school-wide, department-wide and by
teacher), improving departmental pacing plans, developing common
formative assessments and working with technology. The foreign language
department also collaborates and shares best practices extensively. SLC
work has included developing cross-curricular lessons and assessments,
teacher collaboration on teaching strategies, joint attendance at workshops
and conferences, and activities designed to increase personalization. Eightyfive percent of students responding to the 2010 School Experience Survey
agreed or strongly agreed when asked if they could go to an adult for help
with schoolwork. As mentioned above, the hard work is producing results: a
91-point gain (580 to 671) in API since the 2008 visit.

Progress in addressing Critical Area #4: Paraprofessional PD
BHS’s SPSA calls for ongoing paraprofessional training for the 60
classroom paraprofessionals (including 27 special education aides) at the
school. The training, conducted by the PD coordinator, is designed
specifically for paraprofessionals who work directly with students in
teachers’ classrooms. Training modules are designed to teach the
Understanding by Design backwards planning process; curriculums include
Collaboration, Analyzing Data, Curriculum Mapping, CFA, SMART Goals,
LASW and Sharing Best Practices. Future training modules will focus on
Tier One intervention efforts, and assisting with differentiated instruction.
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All twelve paraprofessionals on the LAUSD Career Ladder are paired with
mentor teachers. As part of their training, some paraprofessionals prepared a
lesson plan and presented it to students, under the supervision of their
mentoring teacher.
The PD coordinator plans to provide teachers with formal training with
respect to working with paraprofessionals.

Progress in addressing Critical Area#5: Leadership Structure
The Single Plan for Student Achievement (SPSA) that was in place after the
2005 WASC visit called for the Instructional Leadership Team (ILT) to be
the primary decision-making committee for the formulation of the school’s
instructional plan. The ILT was composed of the principal, assistant
principals, coordinators, and SLC and PLC lead teachers.
Although the ILT led the school through five years of rising test scores, the
2008 revisiting committee report noted that “...the process for accountability
of the instructional and data process has yet to be fully developed. As a
result, the process for communication between the different groups (SLC,
PLCs) has yet to be clearly defined so that all stakeholders understand how
information and decisions are shared.” As a result of this observation, the
new administrative team put into place a streamlined version of the ILT,
called the Instructional Academic Leadership Council (IALC).
This new council, which first met in October of 2010, meets monthly or
more frequently as needed and currently consists of the administrative team
and six coordinators, as well as the UTLA Chapter Chair. The IALC
monitors and advises the regular bi-monthly meetings of the PLC and SLC
lead teachers respectively with the goal of encouraging instructional
collaboration to the benefit of student achievement. Minutes of the meeting
are distributed to all faculty members.

OBJECTIVE 2: Alternative Scheduling and Technology
BHS carefully considered a variety of schedule options designed to permit
intervention for struggling students during normal school hours. The
thinking was simple: many students who need intervention cannot or will
not attend tutoring or other intervention classes scheduled before school,
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after school or on weekends. To successfully raise the achievement level of
these students, intervention had to take place during the school day.
After extensive school-wide conversations with all stakeholders, a new
schedule was voted on and approved by the faculty. The final schedule
would have accommodated mid-day intervention, but was more complex
than the schedules originally proposed. It was subsequently discovered that
the LAUSD on-line attendance system could not accommodate the changes
the new schedule demanded. In addition, teacher bonuses were built into
the plan as an incentive to the faculty for doing the extra work the
intervention period would generate. Budget constraints, coupled with the
ISIS issues, led the new administration to forestall attempting
implementation for the 2010-2011 school year. The issue may be revisited
next year.
As mentioned above in the Significant Developments section, BHS
continues to increase its use of technology. The campus now has seven
computer labs with newer Apple Macintosh and PC computers, with some
labs being used for intervention beyond the instructional day. Teachers are
increasing their use of video, Smart Boards, Google Docs and other
technologies in the classroom, such as the interactive Turning Point clickerbased response system.

OBJECTIVE 3: Data-Driven Instruction
More than ever before, BHS is using student data to make informed
decisions for the benefit of BHS students.
Progress in addressing Critical Area #3: Data-Analysis Protocol for Instruction
PLC’s review student CST data to drive instruction for the classroom, to
reconsider approaches to the standards and benchmarks, and to assign
classes to specific teachers. Some departments have utilized off-track
teachers to demonstrate best practices in on-track classrooms. SLC’s
continue to review data such as the scores, attendance and matriculation
rates of their students.
BHS’s full-time testing/data coordinator works with teachers, counselors
and administrators by providing data charts, graphs and tables for use by
stakeholders. Additionally, BHS’s full-time professional development
coordinator uses data to plan and organize workshops and sessions. Of
course, PSA, ELL, Special Education, Beyond the Bell, and academic
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counselors use data to assist students in meeting their academic goals.
Finally, the College and Career counselors utilize data, such as student
GPA, credits, class ranking, and SAT/ACT scores, to guide students towards
post-secondary opportunities.
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CHAPTER IV
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CHAPTER IV: SELF-STUDY FINDINGS
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Criterion A
Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources
Criterion A1: Organization

A-1

To what extent a) does the school have a clearly stated
vision or purpose based on its student needs, current
educational research and the belief that all students can
achieve high levels and b) is the school’s purpose
supported by the governing board and the central
administration and further defined by expected schoolwide
learning results and the academic standards?

Bell High School (BHS) has defined its mission as to educate all students to
the highest degree of their abilities socially, academically, and
technologically so that they become contributing members of society. The
school’s purpose is to accomplish this mission no matter what constraints or
obstacles present themselves. The mission statement is the result of an ongoing collaborative analysis of the needs of all students, based on current
educational research. The school’s Single Plan for Student Achievement
(SPSA) undergoes an annual review of purpose, goals, and specific
strategies. This review is based on an analysis of student data and in the past
was carried out by the school's Instructional Leadership Team (ILT). This
year, the review is being carried out by the Instructional Academic
Leadership Council (IALC), which has replaced the ILT. The IALC, which
consists of the administrative team and six coordinators, as well as the
UTLA Chapter Chair, presents its findings and recommendations to the
School Site Council (SSC) for approval. Revisions are also made with the
State of California's academic standards in mind.
The SPSA is reviewed and revised annually and submitted to the governing
board (Los Angeles Unified School District) for approval. The Los Angeles
Unified School District (LAUSD) also has a Single Plan, as does Local
District 6. The BHS SPSA presents a vision and a plan that is fully in line
with and supported by central administration. BHS Schoolwide Learning
Goals (SWLG) also help to further define the school's purpose.
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Findings

Evidence

1. The school’s Instructional Leadership
Team (ILT) met in the spring of 2010,
to review, discuss, and revise the
school’s mission and vision.

ILT Meeting Agendas and Minutes

2. The new Instructional Academic
Leadership Council (IALC) meets
monthly and has as one of its tasks the
annual review of the SPSA

IALC Meeting Agendas and Minutes

3. The School Site Council (SSC)
annually participates and approves
revisions to the SPSA

SSC Meeting Agendas and Minutes

4. The SWLG’s were modified at the
beginning of the 2010-11school-year.

ILT and Focus Group Meetings

5. CST results disaggregated by academic
standard and by teacher were
reviewed in the first semester of 2010
by each core department. This review
has enabled teachers to reflect on
instructional practice and to refine it to
better meet the needs of all students

Classroom practice within PLCs.
Improving CST results across all
departments

6. Vision and purpose statements for
Small Learning Communities were
refined at the beginning of the 201011school-year.

SLC meeting agendas and minutes.

7. The LAUSD School Board has
delegated to the Central and Local
District
Superintendents
the
responsibility
for
implementing,
monitoring, and supporting the
school’s purpose and goals.

LAUSD Web Site
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Summary of Findings: Areas of Strength
 The new Instructional Academic Leadership Council (IALC)
meets monthly in active support of the school’s purpose and
SWLGs
 CST results disaggregated by academic standard and by teacher are
reviewed by each core department in order to ensure that student
needs are being met
 Each SLC has developed a vision and purpose statement in
consonance with the school’s mission

Summary of Findings: Areas for Growth
 The entire faculty and staff will be made more fully aware of the
role and purpose of the new IALC.
 The school will continue and broaden its use of student
performance data to assist teachers in all PLCs in meeting the
academic needs of their students.
 Although all students and teachers belong to an SLC, not all SLC’s
are equal in terms of development. The school will continue to
support and encourage this evolution.
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Criterion A2: Governance

A-2

To what extent does the governing board a) have
policies and bylaws that are aligned with the school's
purpose and support the achievement of the expected
schoolwide learning results and academic standards
based on data-driven instructional decisions of the
school; b) delegate implementation of these policies to
the professional staff; and c) regularly monitor results
and approve the single schoolwide action plan and its
relationship to the Local Educational Association (LEA)
plan?

In the Los Angeles Unified School District (LAUSD), each school belongs
to one of eight local districts. Local District 6 (LD6) mediates Bell High
School’s relationship with the central district. The school's principal reports
to the LD6 superintendent, or her delegate, and the LD6 superintendent
reports in turn to the LAUSD superintendent. The latter reports directly to
the LAUSD Board of Education. It is the LAUSD Board of Education that
sets policy and directs the district superintendent to develop bylaws and
procedures to implement these policies.
The school's SPSA was first written in 2001 and contains an action plan
closely tailored to the needs of all BHS students representing strategic
decisions based on student data. The annual review of these data results in
periodic modifications in the action plan. The instructional decisions
expressed in the SPSA are predicated on the expectation that all students
will meet the academic standards and will achieve the SWLG’s as defined
by the school. The BHS SWLG’s are fully supported by the LEA and LD6.
District policies and bylaws require that all students graduate from high
school prepared for successful entry into career or post-secondary life.
The LAUSD and LD6 organizational charts provide direct lines of
delegation, responsibility, and accountability from LEA to school-site.
Within the school itself, the organizational chart outlines duties of assistant
principals, coordinators, department heads, deans, counselors, and other
support personnel. The professional staff members at the school site have a
clear understanding of their delegated roles in implementing LAUSD
policies.
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The governing board [the LAUSD Board of Education] has directed the
district superintendent to develop and implement a student data system that
is accessible and user-friendly. MyData provides each classroom teacher
comprehensive and timely achievement and process data for each student.
Administrators and coordinators have access to the schoolwide database.
This system not only enables the school and its teachers to assess the value
of the current instructional strategies but also affords teachers and
counselors the means of earlier identification of students who are having
difficulty in meeting academic standards. This identification is essential in
enabling the school to provide timelier and more appropriately targeted
interventions. By the same token, district leaders are able to more accurately
monitor the results of the school's programs and to track the school's
alignment with the LAUSD plan.
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Findings

Evidence

1. The LAUSD Board of Education meets regularly in
open session on the second and fourth Tuesday of
each month. Special meetings are called as
necessary. Closed sessions of the board are held to
consider confidential matters, such as those relating
to personnel.

LAUSD Board Rules
Board Minutes

2. Public board meetings are televised by the district's
TV station, KLCS, and subsequently rebroadcast at
various times during the week

KLCS Program Guide

3. Several standing committees are tasked with specific
areas of responsibility and meet in accordance with
a schedule established by the full Board

LAUSD Board Rules

4. An electronic library of bulletins, memoranda, etc. is
available for download from the district's Web-site.

5. Board members and their delegated representatives
(e.g., the superintendent, etc.) use email and an
automatic phone messaging system to provide
information in a timely way
6. The school's purpose and SWLGs are integral to the
school's SPSA, which is reviewed both by LD6 and
LAUSD administration before being submitted to
the Board of Education for approval. The school's
plan has been vetted and approved each year by the
Board; the district continues to provide full support
to the school in the accomplishment of the goals
outlined in the SPSA.

LAUSDNet Web-site

District email and phone
messaging

SPSA
School Budget
Staffing plan

_____________________________________________________________________________
CHAPTER FOUR: SELF STUDY FINDINGS

ACCREDITATION 2011

Page 110

Bell High School
FOCUS ON LEARNING

7. LAUSD provides or trains personnel to accomplish
key provisions of the SPSA, such as a Title 3
Access to Core Coach, the PSA Counselors, the
nurse, the Psychiatric Social Worker, and the
School Psychologist.

Staff roster

8. District provides facilities and expertise for staff
development.

OTI Agendas
CPA Agendas

9. District and local district provide support for the
management of budgets, categorical programs,
assessment tools (such as periodic assessments).

Budget 101 Workshop
Agenda
CPA Agendas

10. The District mandates the HighPoint program for
ESL students, but some teachers desire more
freedom in presenting the curriculum.

Focus Group Meeting

11. The district requires an annual review of the
school's SPSA. The School Board reviews and
approves the plan based on its monitoring of the
school's performance.

School Site Council
Minutes
LAUSD Board Minutes
SPSA Signature Sheets
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Summary of Findings: Areas of Strength
 LAUSD Board Meetings take place on a regular basis and open meetings are
televised for the public.
 The district’s Website makes all district publications, including memos and
directives, available for download by all faculty and staff at all schools.
 The district Website provides access to student performance data to all
administrators and faculty members in useful and disaggregated format.
 The district provides support and guidance to its schools in many areas, such as
instruction, compliance with categorical programs and the California Education
Code, budget development, payroll, and student support services.

Summary of Findings: Areas for Growth
 The size and complexity of LAUSD makes some district decisions difficult to
understand by individuals at the school site
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Criterion A3: Leadership and Staff

A-3

To what extent based on student achievement data does the
school leadership and staff make decisions and initiate
activities that focus on all students achieving the schoolwide
learning goals and academic standards?
To what extent does the school leadership and staff annually
monitor and refine the single schoolwide action plan based
on an analysis of data to ensure alignment with student
needs?

Based on student academic data, the school leadership and staff make
decisions and initiate activities that focus on all students achieving the
SWLG’s and academic standards. Although the CST results continue to
improve, the faculty just approved a new bell schedule that will allow for
PLC and SLC professional development every Tuesday. Regular PLC
meetings have enabled the departments to further develop and refine their
pacing plans, discuss periodic assessment results, and review CST data.
In addition to regular meetings, off-track institutes continue to be utilized
for teachers, counselors and administrators. Many BHS departments employ
collaborative teaching strategies, too. For example, in Social Studies and in
Science classes, two teachers may work together in one classroom to deliver
instruction using Turning Point technology to check for understanding.
Having an extra teacher in the classroom enables much more timely
intervention. The math department also uses collaborative strategies to
provide a wider range of differentiated instruction and Response to
Intervention (RtI2).
As stated above, these efforts have led to dramatic increases in CST results
for BHS. Additionally, after school tutoring is ongoing, as are two-hour
math classes and Beyond the Bell (BTB) Saturday school. As district
funding for BTB has declined, the school has been able to fill in with
resources provided by the QEIA program. These efforts have resulted in
increases in both the passing rate for the CAHSEE and in BHS's graduation
rate.
This year, teachers are participating in two off-track institutes (OTI’s) per
track. These weeklong sessions are held off-site and enable faculty members
to review the latest research, to analyze data, to reflect on best instructional
practice, and to engage in collaborative curriculum development. OTI’s are
voluntary and, depending on the teachers who are participating,
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collaboration can occur within and across disciplines, including Special
Education.
As far as the SPSA is concerned, it is monitored and refined on a regular
basis due to the fact that BHS is in Program Improvement status and is a
QEIA school. Of course, when the SPSA is refined, it must have the
approval of the SSC, LD6, the district superintendent and the LAUSD Board
of Education. Certificated staff – administrators, coordinators, teachers and
counselors – assignments are made based on the needs expressed in the
SPSA and in correlation with the SWLG's. Once again, these changes have
led to higher CST scores and increases in the passing rate for the CAHSEE
and for the school's graduation rate.

Findings

Evidence

1. The faculty voted to approve a new bell schedule to
permit weekly banked days for PLC and SLC
collaborative planning.

Vote in August 2010

2. Off-Track Institutes were instituted to provide the
opportunity for faculty to reflect on and refine
practice based on research and data analysis.

OTI agendas

3. Collaborative teaching modalities continue to be
supported and developed.

PLC work
Classroom observation
Focus Group discussion

4. 31-point gain – 640 to 671 – in API results from
2009 to 2010.

CDE DataQuest

5. The CAHSEE pass rate continues to be strong in
math and improving in ELA

CDE DataQuest
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6. The SPSA is in process of its annual review as part
of the accreditation self-study

IALC meeting agendas and
minutes
SSC meeting agendas and
minutes

7. The BTB program is increasingly supplemented by
funding from site-controlled programs

Budget planning sheets

Summary of Findings: Areas of Strength
 Increased opportunities for collaborative PLC and SLC work afforded by the weekly
banked time Tuesdays
 Opportunities for teachers to participate in OTI’s during their vacations
 The use of collaborative teaching strategies as an alternative to QEIA class size reduction
 Strong improvement in the school’s API over the past three years
 The Beyond the Bell program continues to provide a multitude of opportunities for credit
recovery and academic support for all students
Summary of Findings: Areas for Growth
 Expand data analysis to include looking at student grades
 Continue to develop and improve the Off-Track Institutes
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Criterion A4: Leadership and Staff

A-4

To what extent does a qualified staff facilitate
achievement of the academic standards and the
expected schoolwide learning goals through a system
of preparation, induction, and ongoing professional
development?

One of the requirements of the No Child Left Behind (NCLB) legislation is
that all teachers in K-12 classrooms be "highly qualified." At the secondary
level, this requirement applies primarily to teachers providing direct
instruction in the core curricular areas. Bell High School's faculty meets the
NCLB requirement fully. All teachers in the core curricular areas are fully
credentialed in the subjects they are teaching. LAUSD will not process
applications from prospective core curricular teachers without evidence that
all credentialing and certifications have been met. Potential new-hires must
have passed muster with the district before being interviewed on-site.
According to the school's accountability report card, only 16 of the
approximately 200 certificated faculty are without full credentials.
The school has regularly scheduled professional development for all faculty
members that makes use of the weekly banked day schedule (one hour per
week). This professional development activity is organized around the
Professional Learning Community (PLC) model for maintaining and
building on discipline-specific curriculum and instructional practice.
Smaller Learning Community (SLC) professional development also takes
place on this schedule and centers around inter-disciplinary instruction and
reviewing the performance and behavior of shared students. All teachers
also have the opportunity to participate in two Off-Track Institutes (OTI)
each year. Each OTI session is held off-site (campus space is extremely
limited because of the year-round calendar and concurrent intersession) and
consists of five full days. Teachers use this time for collaborative PLC and
SLC work. The professional training received by all faculty members is
focused on student achievement.
The school leadership and staff are receiving on-going training in the use of
student achievement data; these data provide the means of providing
formative assessment of activities and programs that support all students in
achieving the SWLG’s and academic standards.
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Each department has an administrator assigned to it who makes regular
visits to evaluate and supervise the quality of the instructional program. The
school has an organizational chart that clearly describes lines of
communication and responsibility. Administrators are responsible not only
for individual departments but also for an SLC. The Faculty Handbook is to
be found on the BHS Web-site. The current version was prepared during the
2007-2008 school year and is now under review for updating.
A bi-monthly Facilitators’ Training/Meeting (members identified by IALC)
is held period by period by the APSCS and other administrative team
meeting. At this Monday meeting, facilitators for all the departments are
given their agendas and expected outcomes for their PLC meetings.
Training modules are aligned with the SPSA and the component steps of the
PLC cycle, which are targeted specifically for PLC facilitators and team
leads. Topics include: Collaboration, Analyzing Data, Curriculum Mapping,
Common Formative Assessments, SMART Goals, Looking at Student
Work, and Sharing Best Practices. This training is ongoing and provides
follow up training for personnel on each module or component of PLC cycle
which serves as a support group for facilitators and team leads.
The school leadership and staff studied areas of improvement and weakness
within the CST testing areas. With these data, the staff and leadership were
able to determine the areas of strengths and the best practices of various
teachers who gained these results. Within the PLC, these best practices are
shared with all faculty members.
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Findings
1. All faculty positions are filled with wellqualified staff.

Evidence
Class Matrix
LAUSD Hiring
Practices

2. All certificated staff members participate in
a weekly banked day staff development
centered on either SLC or PLC work.

Banked Day Artifacts

3. Every certificated staff member belongs to
two teams, a professional learning
community (PLC) and a small learning
community (SLC). The former provides
discipline specific staff development and
planning; the later offers interdisciplinary
planning.

OTI Agendas and Artifacts

4. The school has an online faculty handbook.

BHS Web-site

5. BHS has a clearly defined organizational
structure.

Organization Chart

6. Instructional decisions are developed by the
IALC.

IALC Agendas &
Minutes

7. Each department and SLC is supervised by
an administrator.

Organizational Chart

8. The school’s professional development is
based on a coherent plan and is conducted
frequently enough to be consistent.

PLC/SLC Banked Day Artifact

LAEP Interdisciplinary
Training Institutes

OTI Agendas
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Areas of Strength:
 District and school hiring practices
 Coherent Professional Development through regular banked time Tuesdays IALC bimonthly meetings
 Off Track Institutes (OTI) provide valuable training and collaborative time
 BHS staff reviews disaggregated student data.
Areas of Growth:
 Continued refinement of PLC/SLC agendas
 The administrative staff should observe classrooms with more regularity to provide
feedback and support
 IALC needs to communicate its mission and goals with faculty.
 Staff needs to increase the use of data to make decisions based on disaggregated data, and
the school should provide further in-services on the effective use of data.
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Criterion A5: Leadership and Staff

A-5

To what extent are leadership and staff involved in
ongoing research or data-based correlated
professional development that focuses on identified
student learning needs?

BHS leadership and staff have been actively involved in data-based
correlated professional development that focuses on identified student needs
for at least the past three years. Certainly, this is one reason for the increase
in CST scores, the improvement in the CAHSEE results, and the improved
graduation rate since the last full WASC visit. Furthermore, since the 2005
visit, BHS has created a full-time PD coordinator position. This certificated
person coordinates all professional development under the auspices of the
school administration. All professional development–both on and off
campus–is student data-driven. Unquestionably, this has contributed to the
aforementioned academic gains. In addition to the LAUSD/BHS
professional development, many teachers and counselors attend professional
conferences and workshops outside the school setting. Although LAUSD
budgetary constraints have impacted the attendance at these conferences,
there is ongoing participation nonetheless.
The Data Coordinator helps to gather and analyze the CST results as soon as
the results are made public in mid-August. The analysis consists mainly on
the results of the CST testing areas pertaining to the relative effectiveness of
each teacher in a specific testing area. The analysis is displayed in a table
that indicates teacher rank by percent of students scoring proficient or better.
The average of the department is determined as well as the normal standard
deviation for each area of testing. This statistical analysis helps each teacher
determine his relative effectiveness. This analysis is a reflective tool to help
the teachers start the conversation of what worked and what did not. The
table of teacher effectiveness is given to the PD coordinator and discussed in
the specific PLC meeting. The Data Coordinator in the past has developed
custom analyses based on the principal’s request.
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Findings

Evidence

1. Practitioners within core academic
departments examine CST results that
are disaggregated by standard and
teacher.

PLC meetings
OTI Agendas and Artifact
Teacher use of MyData

2. CAHSEE results examined by the entire
faculty.

BHS faculty meeting agendas

3. BHS graduation rate examined by the
entire faculty.

BHS faculty meetings

4. The school
coordinator.

Certificated position created by QEIA
funds in 2008.

has

a

full-time

PD

5. Part-time Data Coordinator.

Testing Coordinator Collateral Duty
Assignment

6. BHS on-site and off-site professional
development meetings planned by fulltime coordinator.

Workshop agendas and artifacts from
2008 to present.

7. Certificated attendance at conferences
and workshops.

Conference attendance request forms
Conference attendance records

Summary of Findings: Areas of Strength
 CST results examined within academic departments
 Certificated attendance at conferences and workshops
 Full-time PD coordinator
 BHS professional development coordinated by PD coordinator
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Summary of Findings: Areas for Growth
 CAHSEE results need further faculty analysis and discussion.
 BHS graduation rate needs further faculty analysis and discussion.
 The faculty needs a broader understanding the PD coordinator’s duties.
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Criterion A6: Resources

A-6

To what extent are the human, material, physical, and
financial resources sufficient and utilized effectively and
appropriately in accordance with the legal intent of the
program(s) to support students in accomplishing the
academic standards and the schoolwide learning goals?

The school's budget is more than $30 million, about half of which is sitecontrolled. Approximately 90% of the school's budget goes toward
personnel costs, including benefits. Of the remaining 10%, about 8% is
spent on instructional materials and 2% covers non-capitalized equipment,
travel and conferences, rental and maintenance of equipment, noncapitalized improvements, and indirect costs.
The Los Angeles Unified School District's (LAUSD) policies and guidelines
provide the general framework for decisions concerning the deployment of
human, material, physical, and financial resources. Within district and state
parameters, the school's Single Plan for Student Achievement (SPSA)
governs the utilization of these resources in order to support all students
accomplishing the academic standards and the SWLG’s.
For the past two and a half years, the state budget crisis has had a restrictive
impact on the school's ability to achieve its mission. Nevertheless, in spite
of factors such as larger class sizes and shortages in custodial support, the
school has managed to improve student achievement for all its significant
subgroups, as measured by the CST, CAHSEE, and the API. It should be
noted that Bell High School received additional support from categorical
programs, including Title 1 (T1), the Quality Education Improvement Act
(QEIA), and the Smaller Learning Communities (SLC) grant. These
additional resources have permitted greater expenditure on direct
instructional needs than might be seen in most schools during this time of
budgetary shortfall. However, none of these programs provides the ability
keep up with the needs of a physical plant that is approximately 85 years old
and that is use not only by a year-round day school but also by an adult
school (in session until 9 pm most days) and a weekend Youth Services
program. Virtually the only time the campus is pupil-free is the 10-day
period between Christmas and New Year’s Day.
According to last year’s School Experience Report, 75% of students and
71% of staff feel the school environment is clean and safe.
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Budget planning and development occurs in accordance with state and
district guidelines relating to all site-controlled budgets. Decisions relating
to categorical funds are filtered through the appropriate advisory committees
and discussed and validated by the School Site Council (SSC). Over the
course of the year, the school maintains control sheets and other local
accounting records on all site-controlled funds. These local records are
compared on a regular basis with district records. In these matters, the
school is supported by local district fiscal specialists and categorical
program coordinators.
The school is in compliance with the Williams court decision mandating
that all students have the proper textbook required for each of their classes.
Findings

Evidence

1. Decisions concerning the allocation of
categorical funds are reviewed and approved
by the School Site Council, which includes
elected representatives from all stakeholder
groups.

SSC Agendas and Minutes
Advisory Committees’ Agendas
and Minutes
Categorical Program Budget
Signature Sheets

2. Departments, programs, and SLCs receive
annual allocations from the school's overall
budget in order to purchase supplies,
instructional materials, and non-capitalized
equipment. Decisions about spending these
allocations are made at the department/SLC
level, subject to administrative review and
control. Spending decisions must be based on
SPSA action steps.

Dept. allocation memos
Budget control sheets
SPSA action steps

3. In the past, the district has provided the
services of a weekend cleaning crew which
covers the school every year or two. Many
teachers feel they must sweep their own
classrooms.

Focus Group discussions
Plant manager records

4. Rodents and cockroaches continue to be a
problem in many classrooms. The district is
developing a plan for pest control.

Focus Group discussions
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5. The central air conditioning units for the Main
Building are unreliable. The district has
approved a project to replace the system in
2011.
6. The school’s site-controlled budgets are
monitored by locally maintained logs, which
are compared with district records monthly.

District and school maintenance
records

Fiscal Office records

Summary of Findings: Areas of Strength
 QEIA and other categorical funds have permitted the school to continue boosting student
achievement, as measured by the API
 The SSC receives regular budget updates during the course of the year
 Departments and programs receive annual allocations
 The school is in compliance with the Williams court decision.

Summary of Findings: Areas for Growth
 Recent reduction in custodial positions will have a negative effect on the learning
environment
 Vermin infestation continues as a chronic problem
 Main Building’s central air conditioning is unreliable
 School stakeholders need more transparency with respect to how budget is planned and
how expenditure decisions are made.
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Focus Group B
Standards Based Student Learning: Curriculum

Administrator: Rolf Janssen
Focus Group Leaders: Yorell Leon, Janet Cho, Jesse Becerra
Staff Members:
Miguel Aguilera
Mario Apodaca
Lina Arbis
Patricia Cardoza
Aurora Casillas
Rosalba De Hart
Aileen Espiritu
Pilar Estabrook
Minda Follosco‐Edmiston
Angelina Gomez
Ricahrd Gurrola
Gerardo Herrera
Charles Izuakor
Katyria Jonassen
Daniel Kim

Omar Linares
Dulce Leon
Guisela Lopez
Diana Marroquin
Jose Martinez
Norma Martinez
Jose Meza‐Sanchez
Kathleen Moore
Ralph Oronoz
Christian Ortiz
Alfred Paltus
Georgia Paschalidis
Melesio Picasso
William Rhyne
Jose Robles

Raymond Rodriguez
Monica Santana
Henry Santiago
Gwendolyn Santos
Guillermo Sune
Joel Tepper
William Thompson
Mark Trepanier
Francisco Trujillo
Virginia Salaices
Heather Wilson
Jean Woodrow
Howard Yaffe
Zalaikha Zamani
Angel Zavala
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Criterion B
Standards-based Student Learning: Curriculum
Criterion B1: Curriculum

B-1

To what extent do all students participate in a
rigorous, relevant, and coherent standards-based
curriculum that supports the achievement of the
academic standards and the schoolwide learning
goals?

Overview:
All BHS students participate in a rigorous, relevant, and coherent standardsbased curriculum that supports the achievement of the academic standards
and the School Wide Learning Goals (SWLG’s). The stated mission of BHS
is to educate all students to the highest degree of their abilities socially,
academically, and technologically so that they become contributing
members of society. The PLC’s have aligned their curricula to the California
State Content Standards, developed Pacing Plans and Common Lessons that
provide students with a comprehensive education that is accessible to all.
The SWLG’s are accomplished through the teaching of standards based
lessons with standards based textbooks and supplemental materials. Data
from the CST, CAHSEE, LAUSD periodic assessments and department
level assessments (formative and summative) drive intervention strategies.
Furthermore, in many classrooms, Turning Point technology provides
instant feedback on student understanding, informing teachers of when and
to what degree differentiation is required. Also, all core academic PLC’s
examine representative samples of student work.
Professional Learning Communities and the Cycle of Study
Within the instructional year, PLC teams are asked to participate in a
reflective cycle of study that seeks to answer three critical questions:
1) What does the Bell High faculty want students to learn?
2) How will the faculty know if they learned it?
3) What will the Bell High faculty do for those who have not learned it?
_____________________________________________________________________________
CHAPTER FOUR: SELF STUDY FINDINGS

ACCREDITATION 2011

Page 127

Bell High School
FOCUS ON LEARNING

In their PLC’s, teachers use data to make informed decisions about what to
teach, how to teach, and what sequence to teach it. They then agree on a
common assessment and decide what is considered proficiency of the
standard. Next, teachers analyze student work to determine if students met
proficiency. The last step in the cycle calls for all the members of the PLC
to reflect on what aspects of the instruction worked; how to improve; what
to do for students who did not demonstrate proficiency. Understanding by
Design by Grant Wiggins and Jay McTigues is an instructional planning
strategy used to develop units and lessons. The process prompts teachers to
think about the basic standards and objectives they wish their students to
obtain before developing lessons, and, then, build toward them.
Implementation of the UbD process assures a rigorous and standards-based
curriculum and provides a more successful academic experience for BHS
students.
Off-Track Institute
The Professional Development provided BHS teachers through the biannual off-track institutes (OTI) also assures that students receive a rigorous
and standards-based curriculum with the ultimate goal of closing the
achievement gap in accordance with the BHS Single Plan for Student
Achievement (SPSA.) This Professional Development is also based on
UbD.
Course Offerings
BHS offers a wide variety of courses that are equitably distributed across the
three tracks. Each track offers a full selection of core area subjects with full
access to Advanced Placement and Honors classes, as well as a selection of
music, art and other elective classes, computer technology classes and
foreign languages. Students also have the opportunity to take part in a wide
variety of academic electives designed to enhance their learning experience.
Bell High offers on-line Advanced Placement courses that allow the
students to receive college credit within a number of areas through the
LAVA Program supervised during zero period. Several electives also
branch out of specialty areas created by the SLC’s.
The master class schedule is designed to allow all students to be enrolled in
A-G required courses. Although commendable, the result is a large number
of students with low grades who do not fulfill the A-G requirements by the
time of graduation.
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For those students who are not fully benefiting from a rigorous curriculum,
BHS provides after school tutoring, 7th period, Saturday school, intersession
and adult school. The students who are participating in these programs tend
to be the ones who scored Basic, Below Basic, and Far Below Basic on the
CST. This group of students usually receives low marks in their classes, too.

Attention to Significant Subgroups
Bell’s English Language Learners (ELL), one of BHS’s larger subgroups
(28%), are found on all three tracks, as they prepare for redesignation. The
ESL program is held only on A Track. There are three ESL teachers that
make up the department and who are specially trained to implement the state
mandated High Point EL curriculum. ESL students receive this curriculum
two hours daily. Classes taught using Structured English Immersion (SEI),
which includes those students in introductory ESL to ESL 2A, are taught
primarily in English, using Specially Designed Academic Instruction in
English (SDAIE) techniques and the student’s primary language for support
as needed in ESL Math and Science. In addition to and as a complement to
the ESL Department’s efforts, BHS has offered the ESL off-track
Intersession support class by using ESL instruction using supplemental
curriculum in Math and Science. ESL intersession enhances their reading,
listening, and speaking skills, and it will reinforce the material that was
covered during their regular ELD session using High Point curriculum.
In order for EL students to redesignate, they are required to fulfill four
criteria:
1) Pass the CELDT with a score of 4 (Early Advanced) or a 5
(Advanced).
2) Receive a minimum of a C grade in their English class that includes
ESL 3 or 4.
3) Receive at least a Basic score on the ELA section of the CST.
4) Have parental approval for redesignation.

This subgroup remains a challenge for our Bilingual Program staff
members, who regularly review each student’s academic progress and
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communicate with parents via paper correspondence and phone calls.
Intervention strategies employed by the Bilingual Coordinator and staff
designed to involve parents in their child’s education follow this sequence:
(1) parents of students receiving D or F grades on the four-week progress
report are notified by phone; (2) if a student’s grade has not improved by the
end of the eight-week mester, the parents are contacted by phone and in
writing to set up a parent conference.
Another significant subgroup on campus is the Special Education population
who make up about 10% of student enrollment. The SPED Program
emphasizes mainstreaming of (resource) students in regular education
courses while continuing to provide support from SPED teachers who
provide input on class selection and collaborate with regular education math
and English teachers to ensure that SPED student needs are being met.
Qualified Teachers
All teachers are either CLAD or BCLAD certified and thereby able to
implement SDAIE strategies to their ELL students.
Small Learning Community Collaboration
Within each SLC, there is collaboration across the curriculum–math,
English, social studies, science, foreign language and special education. The
foreign language and special education departments use common strategies
for their students. Additionally, there has been cooperation between the
drama department and the social studies and English departments.
Articulation
In December 2010 and January 2011, Bell sent a team consisting of two
Assistant Principals, including our head counselor, a Bilingual Coordinator
and a 9th grade teacher, to our main feeder school – Nimitz Middle School –
to study the school’s approach to pedagogy and teaching in ELA, math and
ELL. More visits will be planned in the future.
For eight years, Bell High has participated in the College Match program, in
which 11th graders showing high academic potential are sent, at no cost to
the student, to visit prestigious colleges all over the United States. They
also receive help with SAT preparation and counseling services. Last year,
18 Bell High students participated in the program - the most the school has
ever had and the most in the district.
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Bell Seniors are surveyed at the end of the year regarding their plans for
after high school. In 2009, 474 students reported their intention to attend
Community College, with Cerritos and ELAC being the top choices among
10 schools. Ninety-eight students were planning on attending a Cal State
school with Cal State Los Angeles and Cal State Long Beach being the top
selections. Fifty-one students were anticipating attending a vocational
school, with roughly half going Los Angeles Trade Tech. Twenty-two
students were looking forward to attending a UC school, with UCLA, UC
Santa Barbara and UC Irvine being top choices. Sixteen students were
intending on going to private schools in California. Thirteen were planning
on going to a 4-year school outside of California. Fifteen students
expressed an intention to move directly into employment and four were
planning on entering the military.
Numbers in 2007 and 2008 for UC’s, and Community Colleges were
roughly equivalent. Somewhat more students opted for CSU’s in those
years. More students also planned on going directly into employment. The
recession may explain the lower numbers of students planning on going
directly into employment in 2009.
Bell currently receives limited feedback from colleges on the performance
level of graduates. Recently discussions have begun regarding using new
technology solutions, such as Facebook or Constant Contact to receive
feedback from Bell students after graduation.

Findings

Evidence

1. BHS classes meet A-G curricular requirements

Master Schedule (and
UCOP Doorways website)

2. State of California academic standards are
taught in classes

Pacing plans and course
syllabi

3. All textbooks are standards based

Book inventory and
"Williams decision"
inspections

4. Test results examined by various departments.

Minutes from department
meetings
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5. Turning Point technology utilized by various
departments.

Departmental T.P. lesson
plans

6. Some departments review their students' work at
PLC meetings.

Departmental agendas

7. A wide variety of credit recovery and prep
classes/offerings available to BHS students on a
convenient schedule.

Before and after school
classes/tutoring,
intersession, Beyond the
Bell Saturday school and
adult school schedules.

8. Collaboration between departments within their
SLC’s

Common prep periods,
projects, field trips, and
parent-teacher conferences

9. All BHS students enrolled in A-G required
courses

Student schedules

10. Not all BHS students fulfill the A-G
requirement

Student grades

Summary of Findings: Areas of Strength
 Credit recovery and prep classes available to BHS students.
 Collaboration between departments within their SLC’s.
 Review of student work at PLC meetings.
 Standards are taught in all classes with standards-based textbooks.
 Turning Point technology used by various departments.
 Test results examined by departments.
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Summary of Findings: Areas for Growth
 Many BHS students do not fulfill the A-G requirements.
 PLC work needs to be constantly refined.
 Class sizes are too large.
 Collaboration between SLC’s and PLC’s needs to be further defined.
 Full collaboration is lacking within some SLC’s.
 Additional training needed for Turning Point technology.
 Benchmark Testing.
 More transparency in administrative decision-making.
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Criterion B2: Curriculum

B-2

Do all students have equal access to the school's
entire program and assistance with a personal
learning plan to prepare them for the pursuit of their
academic, personal, and school-to-career goals?

The students of Bell High School have the opportunity to take full
advantage of a wide range of accessible programs and available personal
learning plans. Through several informational venues, there are numerous
career pathways and post-secondary education options open to all students.
Program accessibility and assistance toward academic, personal, and schoolto-career goals are the shared responsibility of all school and community
stakeholders. For example, AP and Honors classes are not restricted to only
GATE students, but allows non GATE students to partake in the more
rigorous curriculum offered in these classes. Teachers, parents, classified
employees, out of classroom personnel and administrators are made aware
of the roles they play in supporting the students of BHS to achieve their
individual post secondary goals.
All smaller learning communities on campus seek to enhance students’
problem-solving and logical thinking skills so that students are better
prepared for post-secondary success. Each SLC is at different levels of
implementation but all are working toward the following strategies: (1)
close student-teacher interaction; (2) personalized educational plans for each
student developed by a faculty mentor and parent input; (3) experience
learning through integrated coursework in subject-specific classes through
theme-based curriculum that stresses critical thinking and real world
applications; (4) career exploration through internships, job shadowing and
employment positions with public and private sector partners; (5)
preparation for college through local college site visits, SAT preparation
seminars, and meeting A-G requirements; (6) parent involvement through
outreach activities and field trips.
Students have many opportunities to make appropriate choices and pursue a
full range of realistic career and educational options. Upon entering BHS,
ninth grade students become part of the Ninth Grade House (NGH), a small
learning community designed to address the specific academic and social
needs of freshmen. During the spring semester, NGH Life Skills/Health
teachers inform ninth graders of their SLC choices. SLC presentations are
made in every Life Skills/Health class; afterwards, students complete their
SLC preference sheets. Students then meet with their NGH academic
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counselor and select one of three SLC options (Humanitas, MTCA,
SciTech) that best fit their academic and personal needs and goals.
The BHS academic counseling staff makes a concerted effort to meet with
students in their SLC and review their individualized learning plan. There is
presently one academic counselor for every SLC on every track, each with a
caseload of over 300 students. Academic counselors meet with students at
each grade level to review transcripts and assist students with their course
selections; they meet with seniors at least twice a year. Students (and
parents) may meet with their counselor anytime throughout the school year.
They are responsible for ensuring that students are made aware of all
programs and available intervention options. Additional counseling services
include two PSA counselors in charge of student attendance, one psychiatric
social worker who deals with a myriad of personal student issues, and one
school psychologist who works directly with students with special needs.
The BHS College Center provides information and many services based on
the students’ specific needs. A full time College Counselor directs the
College Center, with help from a counseling aide and other support staff.
The Center assists with college applications, financial aid, college entrance
examinations such as the SAT and ACT, and Advanced Placement
Examinations. It also provides regular trips to area campuses as well as
workshops on the steps necessary to meet local and out of state postsecondary entrance requirements. The College Center organizes speakers
from various universities to speak to potential applicants. BHS also hosts
several college fairs throughout the year in which college representatives
meet with Bell students and give them first hand knowledge about the postsecondary educational experience.
The BHS Career Center provides all students a variety of opportunities in
identifying career pathways. The career pathways are based upon the Career
Technical Education (CTE) curriculum standards. BHS offers a wide
selection of CTE courses such as Drafting/CAD and Graphic Design and
Printing, Production Woodworking, Machine Tool/CNC, Business and
Computer Applications, and Floral Design. During their off-track time,
students may enroll in intersession courses held at the school site or attend
LAUSD Occupational Centers, which offer intersession credits and
technical experience. The Career Technical Program maintains articulation
agreements with local community colleges that allow students to earn
college credit for successfully completing the Career Technical courses at
BHS. Students can attend these classes concurrently without paying tuition.
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The counselor in charge of the Career Center assists students with
identifying a career pathway in order for them to obtain a job in the work
force. Skills such as résumé writing, interview preparation and ethics are
among the key areas on which the Center focuses. The Career Center also
establishes partnerships with local businesses through the LAUSD First
Break Program, through which they identify local job openings. The Career
Center also has partnerships with Constitutional Rights Foundation, a paid
internship for 10th and 11th graders. Two other partnerships that offer BHS
graduates the opportunity to work with elementary and middle school youth
in the City of Los Angeles are LA’s Best, and City Year Los Angeles.
All identified Special Education students have a personal learning plan
called an Individualized Education Plan (IEP) that outlines student’s goals
and objectives for the school year and how those goals will be met. This
important document looks at prior learning and outlines future learning,
taking into consideration input from the student’s teachers and the parents.
The IEP provides for support, accommodations, and/or modifications that
may be needed, and at what level the Content Standards will be taught. The
IEP also includes an Individualized Transition Plan (ITP), which is a
coordinated set of activities designed to address school-to-career (postsecondary) transitioning for the student. Within this coordinated set of
activities are found the following areas: instruction and related services,
community experiences, development of employment, and other postsecondary adult living objectives. This is done in conjunction with the
special education teacher and a full time D.O.T.S. representative. Students
within the Special Education Department also have access to the following
electives: ROP classes, Wood Shop, Print Shop, Film-making, Floristry,
Keyboarding, Internet Publishing, Metal Shop, Photography, Drawing, and
Painting.
Parents also play a critical role in collaborating in the development and
monitoring of their student’s personal learning plan through their
participation in Back To School Night and Parent Conference Night at
which time teachers, parents, and students all have time to dialogue.
Academic counselors and school administrators are also on hand to address
any specific issues that parents and students may have regarding their
academic progress. Teachers are also available to conference with parents
before/after school or during the teacher’s conference period. The
Counseling Office readily schedules these appointments for the parents.
Parents are also encouraged to participate in Ninth Grade Orientation, the
Parent Power Fair, and to make use of the services provided to them through
the Parent Center.
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During each semester a four-week and twelve-week progress report are
generated. Report cards are generated at eight and sixteen weeks. These
Progress/Report Cards are sent home via mail in order for students, parents,
teachers, and counselors to address the needs of students. Teachers also send
out notices to parents and teachers between these periods if it seems that the
student’s performance in a given class begins to decline and is in need of
intervention. During the last month of the semester academic counselors go
to Advisory/Homeroom classes to inform students of credit
recovery/enrichment courses offered through on-site intersession or classes
offered at LAUSD’s Occupational Centers.
BHS’s Beyond the Bell Program offers several academic intervention
programs that target the needs of students such as CAHSEE Intensive
Instruction Program (CIIP) and Extended Learning Academies (ELA).
These classes offer credit recovery during intersession, seventh period, and
Saturdays.
Counselors, teachers, parents and students work together to monitor student
progress and appropriateness of class placement. Generally, gifted students
are placed in Honors and Advanced Placement classes. These classes are
designed to provide the rigorous coursework and challenges that some
students need. If a gifted student is not successful in this setting then a
meeting is held with the parent, student, counselor and gifted coordinator to
discuss appropriate placement that will also meet student’s needs. Honors
and AP classes are available to all students who want to be challenged
academically. Counselors look to teachers, test scores, and student desire to
determine enrollment in these classes.
Students remain in the SLC–selected in the 9th grade–for their remaining
three years of high school. If their interests change during that time they can
apply at the end of the year to change SLC’s. We use a similar process to
change tracks. Generally, students will stay on the same track for all four
years that they are at BHS. But if for some reason they need to change, they
may apply to the APSCS at the end of each semester. If students wish to
take a class that is not offered on their track, they can “cross track” for the
period. This would mean that they would have to continue to come to that
class even when their track goes on vacation.
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Findings

Evidence

1. IEP/ITP provides a personalized learning plan for
students that qualify for Special Ed students.

Records of IEP and ITP
meetings

2. D.O.T.S. facilitates the transition to college or career
options.

Career Fairs, field trip forms,
job placement records

3. Beyond the Bell Program provides CAHSEE test prep
and enrichment courses on Saturday and after school.

Rosters, class schedules

4. SLCs provide personalized academic plans, integrated
coursework, career exploration, and help to prepare
for college.

Meeting records/agendas,
intervention records

5. SLCs are at different stages of implementing
interdisciplinary units and/or common strategies
across the curriculum.

Interdisciplinary
Lessons/Common Strategies

6. Psychiatric Social Worker, PSA’s

Staff Office Referrals

7. GATE identifies gifted students and offers a more
challenging curriculum.

AP and Honors Classes

8. The college/career center is available to all students
during school hours with a certificated staff and
frequent visits from local college counselors

Records of meetings and
workshops

Areas of Strength
 SLC’s provide more personalization for students.
 BHS College and Career Centers provide many services to students.
 Special Education students have many services provided for them.
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Areas for Growth
 SLC’s are in different stages of implementation
 BHS needs to continue to reach out to parents.
 Both the College and Career Centers need to make a better effort to reach out to all BHS
students.
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Criterion B3: Curriculum

B-3

To what extent are students able to meet all
requirements of graduation upon completion of the
high school program?

BHS students, upon completion of the high school program, have met all the
requirements of graduation. Students have ample opportunities to complete
required courses during the regular school day, with intersession courses
and adult school classes available, too. BHS counselors meet with students
annually to discuss graduation requirements and to create/update
Individualized Graduation Plans (IGP). BHS offers students several
opportunities to fulfill the District’s Service Learning requirement
throughout the school year as part of their IGP. Opportunities for fulfilling
this community service requirement are organized through the SLC’s and
different school clubs and programs. They range from MTCA’s Annual
Mock High School to Humanitas’ Eco Gallery to Interact’s Annual Food
Drives and Beach Clean up. Additionally, counselors meet formally with
seniors twice during their final year to discuss options for earning credits.
The C-Track Humanitas SLC conducts Student Intervention Meetings to
help their students matriculate through the high school program. Parents are
kept informed annually via conference or letter of student progress. In
addition to counselors, advisory teachers receive information about their
students' progress toward graduation. BHS also provides Career Locker
support during assemblies and advisory for post-secondary support.
In the 2008-2009 academic year, 68% of BHS seniors graduated 68%. This
rate represents an 8% point improvement over the last three years. The
majority of non-graduating students (130) did not meet graduation
requirements because they did not have the credits. Only a small number of
students (23 students) did not graduate because they failed CAHSEE.
Presently, the drop out rate among students in LAUSD is at 29.6%;
however, BHS has made great strides in tackling this issue since the last full
WASC visit. The BHS drop out rate is down to 28%, including SDP
students. Although A-G courses are a part of the rigorous curriculum
provided at BHS, only about 20% of graduating seniors successfully met the
A-G requirements.
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BHS has taken and is taking several steps to address poor student
performance:
In alignment with the BHS Single Plan for Student Achievement and the
school’s Mission Statement, the newly developed BHS Schoolwide
Learning Goals (SWLG’s) will play a vital role in helping students meet all
of the requirements for graduation. As the SWLG’s become a part of the
school culture through instruction and promotional campaigns, it is hoped
that students who understand what is expected of them will be more likely
to meet those expectations.
It is expected that through the PLC reflective cycle, teachers can target
students’ areas of need. This year there is an emphasis on the initial
classroom learning experience, a philosophy focusing on the teaching
strategies used in the first presentation of the content in an effort to avoid or
reduce the need for intervention later on. The Title 3 Access to Core
Instructional Coach has conducted an in-service through the SLC’s on the
importance of using SDAIE strategies in the classroom. Additionally,
faculty will receive research-based instructional Professional Development
at the Off-Track Institute this spring semester regarding 1) distinguishing
content from skill and 2) distinguishing language from skill. Faculty has
received initial education about RtI2 by departments; further professional
development on this intervention program is scheduled for the near future.
As far as academic support programs are concerned, the math department
and the Beyond the Bell program offer CAHSEE reviews and boot camp
sessions, as well as many credit recovery opportunities such as intersession
classes, Saturday school, and adult school.

Findings

Evidence

1. Counselors meet annually with each
student to complete an IGP

Counselor records
Student IGPs

2. Parents are notified of student progress
several times a year via conference,
grade reports, and special notifications
when students are having difficulty with
academics, attendance, or behavior

Student grade reports
Counselor records
Parent conference schedule
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3. Counselors meet formally with students
twice during their senior year to review
graduation requirements, credit recovery
options, etc.

Counselor records

4. BHS Graduation Rate is 68%.

School Accountability Report Card

5. Only 20% of graduating seniors are
meeting A-G requirements

LAUSD MyData

6. PLC reflective cycles are underway to
refine teaching practices.

Off Track Institute training, PLC
agendas

7. The school provides CAHSEE boot
camps on several Saturdays preceding
the administration of the exam

Student attendance records

8. Department
provide
additional
preparation and review for the CSTs
each spring

Departmental records
Departmental syllabi

Summary of Findings: Areas of Strength
 Counselors complete IGP’s with students
 Parent notification about students’ progress
 CAHSEE boot camps
 Departments prep students for the CST
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Summary of Findings: Areas for Growth
 Graduation rate needs to increase
 Percentage of students passing A-G courses with a “C” or better needs to improve.
 Earlier intervention needed for at-risk students.
 Service Learning requirement tracking and student opportunities needs to be further
defined
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Focus Group C
Standards Based Student Learning: Instruction
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Criterion C
Standards-based Student Learning: Instruction
Criterion C1: Instruction

C-1

To what extent are all students involved in challenging
learning experiences to achieve the academic standards
and the schoolwide learning goals?

Clearly, students at Bell determined to be achievers have many options for
flexing their academic muscles. Demanding Advanced Placement and
Honors classes prepare students for the rigors of some of the nation’s best
universities. Last year, Bell students were accepted at UCLA, UC Santa
Barbara, NYU, Vassar, Princeton, Stanford, MIT, Yale and Harvard. The
Academic Decathlon Team jumped from 36th place district-wide in 2006 to
19th place in 2010 – an outstanding placement in the very competitive
LAUSD field. They also placed 2nd in their conference, garnering five
medals and 25 conference awards with the highest score in Bell history.
This is a sample of a co-curricular option for students interested in
competing in tests of knowledge and poise. Many other electives, activities,
sports and clubs challenge students in the arenas of creativity, character,
leadership and fitness.
But many Bell students struggle day-to-day, class-to-class to achieve
passing grades, maintain credits and graduate on time. What makes a
learning experience challenging is not just the level of material presented
but the academic starting point of the student. Over the past six years, Bell
High has taken a multi-pronged approach to cultivating a challenging, but
appropriate, academic venue for our students:
Bell High implemented wall-to-wall Small Learning Communities (SLC’s)
in an effort to reap the benefits of servicing a smaller student population
within the larger environment of an overcrowded campus. Among these
advantages are a focus on rigor, collaboration, distributed leadership and
personalization. Many stakeholders felt this reform would help prevent
students from falling through the cracks. As mandated in LAUSD Bulletin
1600, many teachers use culturally relevant materials to support learning
and engagement.
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After the SLC’s were in place, emphasis shifted to balancing professional
development time between the SLC’s and content-oriented Professional
Learning Communities (PLC’s). The PLC’s, organized by discipline,
handle instructional issues that were once dealt with by departments.
(Departments continue to handle operational matters.)
Thanks to earlier Off-Track Institutes, most teachers were familiar with the
concepts of Understanding by Design and Backwards Planning. The shared
belief that instruction will be standards-based with clear expectations
presented to the students has become an integral part of the school culture.
Building on this, Bell focused on providing the technology and training
needed to support data-driven decision making when it comes to instruction.
Now, teachers in the core curricular subjects and other academic PLC’s as
well as SLC’s are examining data and comparing data from teacher-toteacher in order to improve instruction.
In order to engage and effectively impact the broad range of students in
attendance at Bell, teachers use a large variety of instructional strategies,
from the Socratic method for discussing assignments to Turning Point,
Google Docs and Smart Boards. Some teachers ground their curriculum in
real-world, practical exercises and culminating projects, including activities
such as resume writing and career choice explorations.
Teachers must make careful judgment calls regarding their lesson
preparation. They are expected to follow pacing plans while preparing
students for periodic assessments, state assessments and college. Data show
that Bell teachers, in their attempt to establish high expectations and prepare
students for standardized tests, do not give out easy A’s. Students struggle.
For example, only 24.8% of ninth graders taking A-G classes in 2009-2010
were receiving a C grade or better.
In spite of, or perhaps, ironically, because of these poor marks and the
challenging instruction they represent, student scores show improvement on
standardized tests: a 31 point increase (from 2009 to 2010) in API results;
and, a 82 point increase (from 589 in 2005 to 671 in 2010) since the last full
WASC visit.
In an effort to dig even deeper into determining student needs and providing
the best, most appropriately challenging instruction, Bell is getting ready to
launch a new intervention effort: RtI2. The faculty has been introduced to
the broad concepts of RtI2 and it will become the main focus of future OTIs.
Since improving the delivery of initial instruction may reduce the need for
later interventions, Specially Designed Academic Instruction in English
(SDAIE) strategies have become regular parts of certain professional
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development meetings. At the beginning of the 2010-2011 school year, all
Bell students were given the STAR assessment tests to determine their
reading and math level. This information was made available to teachers,
helping them to determine if a student’s poor performance is caused by a
lack of prior academic preparation or a motivation/attitude problem.
The 2010 School Experience Survey found that 78% of students Agreed or
Strongly Agreed with questions about their positive level of involvement in
their school and schoolwork. In their core academic classes 75% to 82% Agreed or Strongly Agreed with questions about the opportunities for
learning presented to them (including prompts such as “What we are
learning takes a lot of thinking” and “I am encouraged to ask questions.”)
Naturally, teachers are divided in their opinions on the level of challenging
instruction at Bell High. While many teachers believe that most students are
receiving a challenging education, others feel that even higher expectations
are necessary and appropriate to bring student achievement to desired levels.
In general, however, teachers remain student-centered and believe that those
teachers able to form an effective bond with their students can and will
succeed.

Findings

Evidence

1. Most BHS students are involved in
challenging learning experiences.

A-G coursework, including Honors and A.P.
classes.

2. Teachers frequently modify lessons
to meet the needs of all students
(scaffolding.)

Classroom observations of SDAIE and other
foundational teaching strategies.

3. AP and Honors classes are the most
rigorous classes at BHS.

Coursework and class descriptions

4. BHS teachers are successful despite
many circumstances beyond their
control.

Graduation rate has improved
API results continue to improve.
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5. BHS teachers use a variety of
teaching strategies.

Ckassroom observation of the following
strategies:
Gradual Release of Responsibility
Instructional Technology
Checking for Understanding
Socratic Method
Direct Instruction
Pair/Share
Group Work

6. Professional Learning Community
Work

Meeting Agendas
Meeting Artifacts
Student Work

7. Small Learning Community Work

Meeting Agendas
Meeting Artifacts
Culminating projects
field trips and speakers

8. API improvement

31 point year over year improvement; 82
points since the last full WASC visit.

Summary of Findings: Areas of Strength
 BHS students are involved in challenging learning experiences.
 AP and Honors classes are rigorous.
 There has been API improvement.
 Various teaching strategies used by BHS teachers.
 Technology usage is increasing.

Summary of Findings: Areas for Growth
 SLC’s need further work.
 Teachers should continue to work at the modification of lessons.
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 BHS should continue to work at providing challenging learning
experiences for all students.

Criterion C2: Instruction

C-2

To what extent do all teachers use a variety of strategies
and resources, including technology and experiences
beyond the textbook and the classroom, that actively
engage students, emphasize higher order thinking skills,
and help them succeed at high levels?

Bell High School has designed and implemented a professional
development plan within the framework of professional learning
communities and smaller learning communities that aims to enable all
teachers to make maximum use of technological and other available
resources to actively engage students, emphasize higher order thinking
skills, and help them succeed at high levels.
The real question here is how widely are such resources used as intended to
move students beyond the textbook and the classroom. It has been apparent
over the course of the self-study that many teachers make use of some of the
available technologies and resources to enhance instruction, and some
teachers and departments have become adept at using a wide palette of
strategies. It is also apparent that professional development is making an
impact on instructional practice. However, this is an on-going process that is
occasionally slowed by the sheer size of the faculty, the adoption and then
modification of district instructional initiatives, the difficulty of enlisting
parents as true partners in student learning, and the constraints of a
shortened school year that must still accommodate a testing schedule
designed for a much longer year.
Still, the school receives significant funding and has a well-developed plan
for student achievement focusing on professional development as the engine
for improving instructional practice in every classroom. For example,
beginning with leadership and extending to the rest of the faculty, BHS staff
has received professional education in the overall concepts of RtI2. This
district mandated program encourages educators to envision intervention as
a pyramid. The ideal intervention pyramid would show 85% of a given
student body demonstrating proficiency during the initial instruction and
only a few percent needing later intervention. However, at Bell, the
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pyramid is inverted - only a few students fully understand the content after
initial instruction and a large percentage need significant intervention later
on. Further professional development will be needed regarding how to go
about implementation of the following: what intervention is, what BHS
would like it to be, and what BHS current intervention programs look like.
Paraprofessionals are an extremely useful resource to teachers. They have
received training in developing lessons plans and presenting lessons to a
class under the supervision of the instructor. They have also received
training in the attendance and tardy policy as well as supervision. The
school primarily uses paraprofessionals in ninth grade English and Math
classes. They are also used in Social Studies and Science classes, and
occasionally used in Foreign Language and elective classes. There they
assist teachers by working one-on-one with struggling students, and are
extremely helpful with the incorporation and use of technology.
Teachers display representative samples of student work such as written and
multimedia assignments, problem sets, exams and projects in many BHS
classrooms. During the PLC reflective cycle, teachers look at samples of
student work from common lessons, discuss what worked and did not work,
and how well students met the objectives. In some classes - and to an
increasing extent - student work demonstrates that BHS students are able to
think, reason, and problem solve in group and individual activities, projects,
and discussions.
In many subject areas student work demonstrates use of materials and
resources beyond the textbook that help in achieving academic standards
and the SWLG’s. The school offers all students access to a wide variety of
technological applications that they may use before, during and after school
in venues such as the Library, the computer lab in S-4, and other classrooms
and computer labs that teachers make available. In many classes student
work reflects the use of technology such as PowerPoint, iMovie, Final Cut,
Microsoft Office, Computer Assisted Drafting (CAD), web-based
journalism, and Adobe Creative Suite CS4, which includes Fireworks,
Illustrator, Dreamweaver, Flash, Photoshop, InDesign and Bridge.
BHS offers students a variety of opportunities for apprenticeships,
community projects and other experiences. The school’s Career Center, and
clubs such as the Interact program provide involved students with real world
experiences outside the classroom. Of course, these BHS services and
programs are open to all students. Many teachers and counselors take their
students on field trips throughout the Los Angeles area. Through their SLC
of choice, students have access to real world applications of their
educational interests in relationship to a rigorous, standards-based
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curriculum. For example, two notable programs are offered to BHS students
interested in journalism and filmmaking. One is the USC Annenberg School
High School Journalism Day. Five to eight students interested in careers in
journalism attend panel discussions and workshops on the USC campus.
They learn from working reporters and other professionals about the
changing landscape of professional journalism. The second is Inner City
Film-Makers, an eight-week intensive summer film school that seniors can
attend between graduation and starting college. Young aspiring filmmakers
learn skills from industry professionals and make their own films, all of
which are exhibited at a graduation ceremony at the Samuel Goldwyn
Theater.
Those students interested in Photography received hands-on experience
when the school’s photography teacher and students put together Wall Ride
- an exhibition at the Bell Skate Park in October 2010. Student work
included images from a walking field trip of various Los Angeles areas.
These images were used as an analysis of life experiences where images of
“typical” Los Angeles were juxtaposed with images from student
neighborhoods. The Wood Production teacher has project based lessons
where construction workers come and present to the class.

Findings

Evidence

1. Some teachers are using a variety of
instructional technologies to enhance
instruction and facilitate learning

Classroom observation of the use of:
LCD Projectors
Document Readers
“Turning Point” Clickers
Google Apps (e.g., Google Docs)
Email
Graphic calculators

2. Many students and all teachers have
email accounts

BellNet Records

3. Some teachers incorporate video clips,
other visual aids, and music in their
classroom instruction

Classroom Observations
PLC and SLC Planning Meetings

4. Some teachers have used Cornell
notes.

Classroom Observations
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5. Teachers have approximately one hour
of planning time per week embedded
in the school schedule

Bell Schedule

6. The school provides funding for
approximately 60 – 70 curricular trips
per year

Fiscal Office Records

7. Some departments, SLCs, and teachers
incorporate project-based instruction
in lesson planning

Departmental Records
Classroom Observations

8. The
school
provides
many
opportunities for students to recover
credits, receive tutoring, and gain
academic enrichment

Student attendance records from:
Saturday School
7th Period
Zero Period
Adult School

Summary of Findings: Areas of Strength
 BHS provides many opportunities for students to recover credits, receive tutoring, and
gain academic enrichment.
 Some teachers use a variety of instructional technologies to enhance instruction and
facilitate learning.
 A variety of field trips are available for students.
Summary of Findings: Areas for Growth
 All teachers and students should make better use of on-line technologies.
 Preparation for standardized testing and the testing itself takes away from instructional
time.
 The school should supply more opportunities for technology training for teachers.
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Criterion D
Standards-based Student Learning: Assessment and Accountability
Criterion D1: Assessment and Accountability

D-1

To what extent does the school use a
professionally acceptable assessment process to
collect, disaggregate, analyze and report student
performance data to the parents and other
shareholders of the community?

BHS uses a professionally acceptable assessment process to collect,
disaggregate, analyze and report student performance data to the parents and
other stakeholders of the community. All CST and CAHSEE results are sent
to parents by the school and by the LAUSD. STAR student reports include
information on the student’s proficiency in each test that the student took. It
gives the scaled score and performance level. The report also breaks down
each test into strands and gives a score and percentile as compared to the
rest of the state. Other information on the report includes: California
Reading List (CRL) and Early Assessment Program (EAP) results.
Students who take the PSAT test in October are also sent a detailed report of
the student’s strengths and weaknesses. The College Board sends an
explanation of the scores and instructions on how to read the report in both
English and Spanish.
Some teachers utilize Easy Grade Pro software to help them communicate
with parents. Reports of test results and scores on homework and other
assignments can be printed and sent home. Many teachers bring print outs
of grades to parent conferences and IEP meetings. They also use the
software to print weekly progress reports so students can see up to date
grades.
A few teachers use Blackboard Connect–an automated phone system–to
provide updates on the student’s progress in their class. Teachers and
parents both appreciate the informal feedback from this system. One
drawback is that many of the phone numbers are not valid or the call is
unsuccessful for some other reason. Only about 60% of the phone calls are
sent successfully.
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During monthly Bilingual and Title One Advisory Committee meetings,
coordinators and counselors meet with parents to discuss progress made to
the Single Plan. They make recommendations to the School Site Council on
how to allocate Bilingual and Title 1 funds. One of their tasks is to discuss
the results and significance of the CST tests and the schools progress. They
have the opportunity to ask questions. Also CELDT and reclassification
information is explained to parents. Parents are invited to join the meetings
by newsletter and phone calls. Meetings are held on the 2nd Tuesday of each
month. School data, such as the Data Summary Sheet, it distributed and
explained.
The LAUSD publishes a four-page document called School Report Card.
This pamphlet summarizes pertinent facts and data from the last two years
as compared with the district average. Some of the information included is
matriculation rate, CAHSEE results, CST results, faculty longevity,
progress of English learners, and AYP. Information is presented in a way
that parents are not overburdened with numbers. The School Report Card in
sent home to parents in the home language and is also available on the
LAUSD website.
During the 2010 fall semester, the school introduced the BHS Student
Responsibility Form to all students. This form informs students of credits
completed, class periods missed and their eligibility for activities.
The BHS math, science, English, and social studies departments give district
periodic assessments three or four times a year. The data from these tests
are analyzed by the PLC’s and used to give feedback to teachers regarding
weaknesses in practice. Results of the tests can be shared with parents but
often are not used in that way.
The Physical Education department administers the FitnessGram to all 9th
grade students enrolled in a PE or sports class. To earn a passing mark,
students need to acceptably perform five of the six fitness tasks. In the 200910 school year, 58% of BHS students passed the test. Some students not
passing the FitnessGram, are re-enrolled in a PE class during intersession or
in the subsequent school year. However, passing the FitnessGram is not a
graduation requirement. (Students need to pass 4 semesters of PE to
graduate.)
The Special Education Department sends progress report–which are based
on the students IEP–to parents four times per year. These reports provide
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information about student progress in reading, writing, math and behavior,
which are components of the students’ annual objectives and goals.

Findings

Evidence

1. CST and CAHSEE results sent to
parents by State of California and
LAUSD

Test results

2. BHS Student Responsibility Form
introduced during 2010-11 year.

BHS Stickers database maintained by Digital
High School

3. A variety of electronic data is utilized
to communicate with parents.

EGP, Blackboard Connect, and School
Report Card.

4. Core departments perform quarterly
assessments.

LAUSD periodic assessments

5. In addition to regular school report
cards,
the
special
education
department regularly communicates
with parents

Progress Reports four times per year.

Summary of Findings: Areas of Strength
 LAUSD and BHS regularly communicate with parents in the home language.
 School data is available to the public via the district website.
 The school has developed its own publishable database to track student achievement
indicators.
Summary of Findings: Areas for Growth
 BHS should develop more effective ways to explain how parents can better use data in
supporting their student’s achievement.
 The school needs to explore ways to encourage parents to participate in school decisions.
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Criterion D2a: Assessment and Accountability

D-2a

To what extent do teachers employ a variety of
assessment strategies to evaluate student
learning?

In addition to department-developed common formative assessments and
district-provided periodic assessments, depending on department many
teachers take a holistic approach to assessment. Some examples include
assigning and grading such student work as poster presentations, essays or
letters, Power Point presentations, lab experiments, and math problem
solving. Teachers use the findings to identify the strengths and weaknesses
of each student. Students may use assessment results to understand their
areas of improvement and take greater responsibility for their learning.
A significant portion of the school’s professional development program
focuses on effective assessment strategies, such as checking for
understanding, Understanding by Design performance assessment, and
looking at student work. The weekly teacher planning time embedded in the
schedule allows for coherent professional development in this area. It also
allows teachers to “compare notes” with regard to student performance,
particularly those students shared in SLC’s.
For special education students, accommodations are based on their IEP.
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Criterion D2b: Assessment and Accountability

D-2b

To what extent do students and teachers use
these findings to modify the teaching/learning
process for the enhancement of the educational
progress of every student?

The implementation of standards-based instruction and assessment has had a
positive effect on the learning process. Teachers in every core curricular
area use common formative assessments to monitor the teaching/learning
process in their classrooms. However, the pressures of a test-centric learning
environment have caused the curricular focus to shift in the direction of
improving test scores.
The work of the Professional Development Coordinator and the Data
Coordinator has assisted the faculty in the development and use of
accountability tools. Professional developments during banked time
Tuesdays and OTI’s are designed to improve all aspects of instructional
practice. Schoolwide achievement data is more readily available than ever
before, particularly through the district’s MyData website as well as through
the school’s own calculations, as developed by the Data Coordinator.

Findings

Evidence

1. Professional
Development
in
assessment strategies is on-going for
all teachers

OTI Agendas
Banked Day Agendas

2. All special education students have
Individualized Education Plans (IEP)

School Records, including Individual
Graduation Plans for all students.

3. Increased class size due to budget cuts
constrains to some extent the ability to
check for understanding as frequently
as would be desired

Notes from Focus Group discussions
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4. MyData makes it possible for teachers
to access their own students’
achievement data to assess how their
strategies worked in previous years.

Notes from Focus Group discussions
MyData training records

Summary of Findings: Areas of Strength
 Professional Development in assessment strategies is on-going for all teachers.
 MyData is utilized by some teachers.
 BHS makes use of its own student database to communicate assessment information
directly to students
 In addition to using standardized testing, BHS teachers take a holistic approach to student
assessment.
Summary of Findings: Areas for Growth
 Professional Development needs to continue and increase its focus on instructional and
assessment strategies.
 Administration needs to continue observations of classroom instructional and assessment
strategies for all departments.
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Criterion D3: Assessment and Accountability

D-3

To what extent does the school with the support of the
district and community have an assessment and
monitoring system to determine student progress
toward achievement of the academic standards and the
schoolwide learning goals?

With the support of LAUSD, BHS has an assessment and monitoring
system to determine student progress toward achievement of the academic
standards and the SWLG’s. In addition to the availability of State of
California test results and LAUSD periodic assessment results, BHS utilizes
the services of a full-time testing/data coordinator who makes student data
available to teachers, counselors, administrators and parents. BHS also uses
LAUSD’s MyData to analyze student achievement. During the first week of
the school year, STAR assessment is given to all students to determine
grade or skill level competencies in reading and math. Additionally, some
teachers use their own formative assessments at the beginning of the fall
semester. Of course, the school’s progress is closely monitored by the
LAUSD central office and by LD6, particularly since BHS is a Program
Improvement Year 5 school.
As a Quality Education Investment Act (QEIA) school, BHS is also
assessed schoolwide based on a set of six benchmarks. Five of the
benchmarks relate to student achievement as measured by CST scores in the
four core curricular areas. The sixth benchmark is tied to the matriculation
rate from 9th to 10th grade.
The SWLG’s are fully integrated into the Single Plan for Student
Achievement (SPSA), which is monitored and revised annually through the
categorical program advisory committees and the School Site Council
(SSC). The SSC is composed of elected representatives from all stakeholder
groups, including parents. The community therefore has a share in the
evaluation and assessment of the school’s success in supporting the
achievement of all students.
Periodic assessments are given three of four times per year in math, English,
science, and social studies. These tests are generated by the LAUSD (in
conjunction with Core K12) but administered by the BHS classroom
teachers. Assessment results are available to both the teacher and school
within forty-eight hours of BHS submission to the district/Core K12. Then,
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student results can be compared and analyzed during bi-monthly PLC
meetings.
Report cards and progress reports are mailed home every four weeks to
inform parents of their students’ progress.

Findings

Evidence

1. Test results are analyzed by
administration,
faculty,
and
representatives
from
other
stakeholder groups

Periodic Assessments
CST results
CAHSEE results
SSC agendas and minutes

2. Teachers
MyData.

Focus Group discussions

and

counselors

use

3. BHS has a full-time data/testing
coordinator.

School’s data available from the testing
coordinator.

4. LAUSD central office monitors
the school’s progress.

SPSA signature sheets

5. LD6 monitors the progress of
BHS.

SPSA signature sheets
School data available for LD6.

6. Students are tested during the first
week of the school year.

STAR assessment and CFAs.

Summary of Findings: Areas of Strength
 BHS test results are presented to stakeholders in analyzed format.
 Teachers and counselors use MyData
 BHS has a full-time testing/data coordinator.
 Student assessments early in the school-year.
_____________________________________________________________________________
CHAPTER FOUR: SELF STUDY FINDINGS

ACCREDITATION 2011

Page 161

Bell High School
FOCUS ON LEARNING

Summary of Findings: Areas for Growth
 The school needs more community/parental involvement in the categorical program
advisory committees and the School Site Council.
 LAUSD and LD6 monitoring is a work in progress.
 More teachers need to be trained on MyData.
 All teachers should utilize test results to modify instruction.
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Criterion D4: Assessment and Accountability

D- 4

To what extent does the assessment of student
achievement in relation to the academic standards
and the expected schoolwide learning results drive
the school’s program, its regular evaluation and
improvement and usage of resources?

The district requires that the school budget be developed annually based on
an assessment of student achievement over the course of the preceding three
years. Among achievement data examined are the results of standards test,
CAHSEE results, graduation rates, matriculation rates, and A-G completion
rates. Process and perceptual data are also analyzed in this process. The
result is a review and revision of the school’s action steps that bear directly
on the school’s program. Available funding is allocated accordingly. During
the course of the year, if budget adjustments are needed, they must be
justified against the school plan. The essential question in this process is
“how is student learning facilitated by the proposed budget or budget
adjustment?”
PLC’s meet bi-monthly to review assessment data. At the beginning of the
year they look at CST data from the year before. They compare results to
previous years by teacher. The teachers that have had the most success
report out how they were able to generate the change. Later in the year
departments use periodic assessment data to determine how well students
are achieving.
Findings

Evidence

1. The Single Plan is reviewed and
revised each year

Single Plan Annual Revisions

2. Budget adjustments are made based on
the needs of the academic program

Budget Adjustment Folder

3. Funded activities, such as curricular
trips, must be tied to academic
achievement

Curricular Trip Request Form
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4. Funding for professional development
is tied to improved student performance

School Budget

5. The budget process is public but
complex, resulting in the feeling by
some that decisions are made arbitrarily

Focus Group Discussion

Summary of Findings: Areas of Strength
 Budget adjustments based on the needs of the academic program.
 Funded activities tied to academic achievement.
 Professional development tied to improved student performance.
 The Single Plan is revised each year.
Summary of Findings: Areas for Growth
 A need for more transparency/understanding with the school’s
budget.
 Minutes of meetings, particularly those pertaining to the budget,
should be available to everyone.
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Focus Group E
School Culture and Support for Student Personal and
Academic Growth

Administrator: Dr. Gina Williams
Focus Group Leaders: Miguel Jiminez, Carol Dufauchard, Francisco Mercado
Staff Members:
Arlene Adame
Merceditas Alcantara
Marcos Barcelo
Jan Biby
Miriam Carmona
Raul Chaidez
Sharon De La Rosa
Emily Durant
Raymond Galarze
Raymond Galrze, Jr.
Daniel Gallardo
Hilda Garcia
Ivonne Gonzalez
Juana Gonzalez

Cecilia Haines
Mami Kikuchi
Laura Lowe
Carolina Martinez
Robert F. Martinez
Michael Mayfield
David McBride
Kathy McGuire
Guillermina Mejia
Melanie Meneses
Daniel Moses
Ayeriz Orozco
Alejandro Parra‐Nevarez
Thomas Partner

Maribel Pelayo
Azucena Pena
Joanna Perez
Salavador Ramirez
Jessica Rivera
Stacy Salanoa
David Shemwell
Allan Stevens
Maria Talavera
Allison Thomas
Andrea Van Rosmalen
Susan Vargas
Maria Vega
Deborah Wilson
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Criterion E
School Culture and Support for Student Personal and Academic Growth
Criterion E1: School Culture and Student Support

a

E- 1

To what extent does the school leadership employ
wide range of strategies to encourage parental and
community involvement, especially with the
teaching/learning process?

BHS leadership employs a wide range of strategies to encourage parental
and community involvement, especially with the teaching/learning process.
Before incoming 9th graders start their high school years, BHS hosts an
orientation for them and their parents. These orientations have been well
attended by both new students and their parents. Furthermore, BHS just
concluded its second year of hosting a Parent Power Fair. The Parent Power
Fair–held in the spring 2010–brought together school leadership,
community members, and about 500 parents. Workshops were held to help
parents navigate the school system and community resources available to
them. Parents were also given information on the school organizational
structure and layout. They learned about the departments in the school and
whom to contact for questions and concerns. Some of the other workshops
included: graduation requirements, health care, progressive discipline, and
providing a positive work environment for students. The school provided
lunch to the parents and childcare for those who requested it.
Of course, parent-teacher conference night is held twice per year per track,
too. Although the attendance could be better, parental attendance continues
to improve. During parent conferences, the parents are given a copy of the
student’s progress report and their class schedule. Parents are invited to
speak to teachers, counselors, and administrators during the three-hour
event.
Some teachers use Blackboard Connect to stay in touch with parents. This
program is used by teachers to send short messages to parents to update
them on how students are doing in their particular class. Messages can
include: student improvement, behavior problems, not turning in homework,
or a reminder of upcoming test dates. Although the program is only as
reliable as the phone numbers parents have provided the school, the small
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percentage (about 20%) of teachers who have used it so far find it helpful to
their instructional practice.
The Bell High School website provides an array of information to parents
and community members. The daily bulletin is posted online as well at
other student publications such as the Bell Chimes. Teachers can also post
links to their own website or other publications or videos. The BHS website
also has a directory of all offices and personnel which parents can access.
As far as community involvement is concerned, teacher professional
development workshops have been held in local community centers such as
Little Bear Park and the Bell Community Center. Additionally, the Friends
of Bell awarded grants for Ballet Folklorico costumes and for students to
attend the LA Opera.
BHS’s College Center arranges field trips to nearby community colleges and
to four-year universities. The College Match program provides free SAT
workshops, Princeton Review, interview training, money-management
workshops and student trips to East Coast universities and colleges. College
representatives frequently visit BHS to meet with students. The College
Center holds many workshops for parents and students. A series of six
CSU/UC Application workshops are held after school during the months of
October and November. Also transportation to an LA Cash for College
Convention is provided to students and parent. The event is in December
and provides information on Cal Grants, financial aid packages, the
application process, college life and loan information. Parents can go to
workshops or ask questions directly to the vendors in the exhibit hall. Bell
HS also hosts a Super Saturday Cash for College event. At this event
parents are offered free individual counseling to families regarding the
FAFSA, Cal Grants, and AB540. Parents have access to the computer lab
where they can complete the FAFSA with the help of an advisor.
There is a school Parent Center that operates daily on a year-round basis.
Besides hosting special events, the center also provides workshops for
parents. The Parent Center offers classes in English, GED, parenting, and
art. They publish a calendar with all of the events listed. Parent volunteers
call personally to parents to invite them. They also use the automated
calling system and mailings to inform parents of the classes and events.
Parent volunteers and community reps also stand at the school entrance to
hand out flyers. They also pass out information during Parent conference
night.
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Finally, a few parents are involved in the School Site Council (SSC) and
the categorical program advisory committees. The SSC and the advisory
committees meet on a monthly schedule to review data and make budget
recommendations and decisions. All parents, teachers, students, and
community members are welcome to attend the meetings.

Findings

Evidence

1. 9th grade orientation is held for all
incoming freshmen and parents.

Orientation agendas and notifications

2. Parent Power Fair is hosted for all
BHS parents once a year.

Parent Power Fair announcements

3. Parent-Teacher Conference Night
held twice per school year per track.

Parent Conference Sign In Sheets

4. Individual parent meetings.

Counselor and Dean records

5. Blackboard Connect utilized by some
teachers to stay in touch with parents.

Bell HS Web-site records

6. PD held in local community centers.

PD agendas and notes

7. Friends of Bell are involved in the
school.

Donation account check register

8. BHS College Center is quite active
on behalf of students.

Field trips
College speakers
College Match program.

9. BHS Parent Center is an integral part
of the school.

Parent Center activity log

10. Some parent input on SSC and
advisory committees

SSC and advisory committee sign-ins.
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Summary of Findings: Areas of Strength
 9th grade orientations for all three tracks.
 Parent–Teacher Conference Nights are effectively utilized.
 BHS College Center is active on behalf of students.
 BHS Parent Center is an integral part of the school.
 Parent Power Fair draws large numbers of parents and community members to the
school
Summary of Findings: Areas for Growth
 Operational problems for teacher use of Blackboard Connect need to be resolved.
 Efforts at involving parents in their children’s education must continue.
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Criterion E2: School Culture and Student Support

E- 2

a) To what extent is the school a safe, clean, and
orderly place that nurtures learning?
b) To what extent is the culture of the school
characterized by trust, professionalism, high
expectations for all students, and a focus on
continuous school improvement?

According to the 2010 School Experience Survey, 89% of staff members
and 78% of students report that they are safe on school grounds. On the
same survey, however, only 51% of staff and 47% of students say that their
school is clean. Due to severe budgetary constraints, the district has cut
many members of the custodial staff. For several months, BHS did not have
the services of a plant manager. As a result, teachers have to maintain their
own classrooms. They sweep, clean desks and boards, and recycle bottles.
Rodents and cockroaches are frequently spotted in classrooms, too. District
pest control efforts are hampered by a shortage of personnel and limitations
on pesticide usage. This unclean environment makes for an uncomfortable
mindset among teachers in classrooms and staff in offices.
The campus is showing its age; maintenance is much more reactive than
proactive, again because of budget constraints. Because the campus is in use
both for day school and adult school, and because the year-round calendar
allows no summer break, maintenance and improvement projects invariably
conflict with the instructional day. For example, the installation of new
flooring in the bungalows during the 2010 fall semester caused many
teachers and students to be relocated to other classrooms because the project
also required asbestos removal at the same time.
Due to slowly decreasing enrollment and larger class size, all BHS teachers
now have their own classrooms. Obviously, remaining in one classroom for
the entire day is a positive development for teachers, notwithstanding the
larger number of students. Additionally, students receive an intrinsic benefit
with this arrangement because teachers can more easily personalize their
classrooms with samples of student work.
There is a high level of trust between students and teachers at BHS. (85% of
students said in the 2010 School Experience Survey they can go to a BHS
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adult for help with schoolwork.) A majority of certificated and classified
staffs trust each other, too. (63% of employees said in the 2010 survey that
there is mutual trust between staffs). Because of the recent extensive
turnover in the administration and custodial staff, the process of trustbuilding in this area is at an earlier stage of development. Due to the new
schedule–weekly professional development–there is more teacher-to-teacher
interaction and administrator participation in discussions about classroom
practice. Finally, there is a solid core of veteran teachers who work hard to
ensure that the culture of the school is always directed towards high student
achievement and continuous school improvement.
Findings

Evidence

1. The custodial staff has
dramatically cut this year.

been

District norm bulletin
Position with Incumbent Report

2. The school went for several months
without a permanent plant manager.

Position with Incumbent Reports

3. There is a rodent problem at the
school.

Maintenance records

4. Maintenance projects and campus
cleaning activities sometimes impinge
upon instruction.

Maintenance Schedules

5. The school is generally felt to be safe
and secure.

Deans Office Records
Focus Group Discussions
2010 School Experience Survey

6. The culture of the school reflects a
sense of trust among stakeholders.

Focus Group Discussions
2010 School Experience Survey

7. The Tuesday banked time planning
days permit a greater degree of
continuous faculty interaction.

Bell Schedule
Focus Group Discussions
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Summary of Findings: Areas of Strength
 BHS is a safe and secure campus.
 The Tuesday meetings are productive.
 BHS has a solid core of veteran teachers.

Summary of Findings: Areas for Growth
 BHS needs more stability with its plant manager position and its
assigned custodial staff.
 Maintenance projects can be disruptive to the educational program.
 The vermin need to be eradicated from the campus.
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Criterion E3: School Culture and Student Support

E- 3

To what extent do all students receive appropriate
support with an individualized learning plan to help
ensure academic success?

All BHS students receive appropriate support along with an individualized
graduation plan to help ensure academic success. Every year counselors
make an Individualized Graduation Plan (IGP) for each student. Counselors
discuss the graduation requirements, college requirements, student progress,
and the resources available at the school to help them be successful. Many
of the counselors provide generalized information in homeroom and meet
individually with students to discuss their specific situation. Additionally,
parents are notified of the meetings and invited to be involved in the
process.
During the students’ junior year, counselors conduct an 11th grade
verification for appropriate classes and necessary credits. BHS seniors meet
with their counselors for a graduation check in both the fall and spring
semesters. The Senior Grad Check list all the requirements that need to be
fulfilled so the student may be eligible for graduation in the spring. Copies
of the grad check are sent home and filed in the student’s cumulative folder.
BHS offers a wide range of elective classes that can be a part of a student’s
everyday schedule. These classes include: wood shop, print shop, machine
shop, drafting, film making, guitar, band, drama, drawing, painting, and
photo. Unfortunately, some of the class offerings are limited by track.
Students also have the opportunity to enroll in a 7th period class for elective
credit. Off site, BHS students may enroll in intersession classes at LAUSD
occupational centers. The district provides transportation to both Friedman
and Harbor occupational centers. These schools offer a wide variety of
elective classes, including auto mechanics, floor laying, baking
fundamentals, and childcare. Of course, many students take advantage of the
numerous school and district class offerings for purposes of credit recovery,
too. Finally, a few BHS students are concurrently enrolled at East Los
Angeles Community College.
Students who have been identified as gifted–according to LAUSD criteria–
are part of the Gifted and Talented Education (GATE) program. These
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students are ensured placement in honors and Advanced Placement courses.
High achieving students–not identified as gifted–are also presented with the
opportunity to enroll in these rigorous classes. Course content in these
classes is a combination of acceleration and enrichment. For Advanced
Placement coursework, the College Board must approve class syllabi. To
oversee the gifted program, BHS utilizes the services of a part-time
coordinator.
All English Language Learners (ELL) students are placed in the appropriate
ELL class, as well as regular English Language Arts, until they are
reclassified. Students are identified as English learners by the Home
Language Survey that is given to all students upon initial registration to
LAUSD. Students who indicate that they speak a language other than
English in their homes are given the California English Language
Development Test (CELDT) for initial designation. A student who scores a
1, 2 or 3 in his initial CELDT assessment is considered Limited English
Proficient (LEP) and is enrolled in the Structured English Immersion
Program (ESL classes). A student who is tested with an initial score of 4 or
5 is considered fluent proficient and placed in a mainstream program.
Special education students have an extra layer of support to ensure they are
making sufficient academic progress. RSP teachers are expected to make
weekly (regular) classroom visits. Each student is assigned a special
education teacher who manages his/her case. If the student is classified as
RSP (resource program) then he has a lab class as a part of his schedule in
the 9th and 10th grade. The class is taught by a special education teacher and
acts as reinforcement to the students’ math and English classes. After the
10th grade, counselors program RSP students into math and English classes
where there is a special education teacher who co-teaches with the general
education teacher. The system is not perfect and there are some cases in
which a student cannot be placed in a class with additional support because
of a scheduling conflict.
IEP meetings are held annually for each special education student. The
parent, student, special education teacher, regular classroom teacher, school
psychologist, and counselor usually attend the meeting. If the student is a
graduating senior an additional meeting is held at the end of the year to exit
him from the program at BHS. Special education students periodically meet
with Department of Transition Services (DOTS) counselors who assist them
with enrollment in job training classes and securing employment. An
assessment is also given to students to determine their strengths and
weaknesses and help guide them into an appropriate career. BHS has a
Special education academic counselor whose caseload is comprised of
students who are classified as SDC. These students are in a self-contained
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class for their academic classes, which are smaller than regular classes, and
offer more individualized support. This counselor also handles much of the
behavioral support for the SDC students. Some special education students
take either the California Modified Assessment (CMT) or California
Alternative Performance Assessment (CAPA) in place of the CST.
Besides support counselors, all BHS teachers have roll book rosters that
indicate special services for their students. There are many support services
available to students: academic counselors, PSA and PSW counselors, a
peer mentor program, the Impact program, the Interact Club, college and
career counselors, and their advisory teachers. Partly as a result of these
services, the school’s dropout rate has decreased and the graduation rate has
increased.
BHS has developed a crisis team to respond to student crisis issues. The
team consists of the APSCS, school nurse, school psychologist, psychiatric
social worker, and various other counselors. The team has handled many
crises over the years such as suicide attempts, school shootings, drug
overdoses, and students killed or injured in gang related violence.
In the 9th Grade House, there is a Coordination of Services Team (COST)-led by the school psychologist--which intervenes on behalf of at-risk
students.
Findings

Evidence

1. All BHS students have an
Individualized Graduation Plan
(IGP).

IGP forms filed in cumulative folders.

2. BHS teachers have student data for
their rollbooks.

Roll-book inserts.

3. Many support services are available
to BHS students, including crisis
intervention teams.

Regular counselors, PSA and PWA counselors,
peer mentor program, Impact, Interact Club,
college & career counselors and advisory
teachers available to assist students.

4. Decrease in the dropout rate and an
increase in the graduation rate.

School Report Card.
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Summary of Findings: Areas of Strength
 BHS students have many opportunities to take classes beyond the
regular instructional time.
 A wide variety of support services are available to BHS students
 There has been an increase in the graduation rate and a decrease in
the dropout rate.
Summary of Findings: Areas for Growth
 BHS needs to continue to offer both elective and credit recovery
classes for its students.
 BHS needs to continue to identify its struggling students for
purposes of timely intervention.
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Criterion E4: School Culture and Student Support

E- 4

To what extent do students have access to a system
of personal support services, activities and
opportunities at the school and within the
community?

Teachers have roll book rosters that indicate special services for students.
There are many support services available to students: academic counselors,
Pupil Services Attendance (PSA) and Psychiatric Social Worker (PSW)
counselors, a peer mentor program (the Impact program), the Interact Club,
the Gay-Straight Alliance (GSA), Golden Eagle Honors Program, college
and career counselors, and the advisory teachers. Bell High’s ratio of
academic counselor-to-student ratio is lower than the district average. Partly
as a result of these services, the school’s dropout rate has decreased and the
graduation rate has increased.
Aspiring to a high degree of counseling and other support services has not
been without challenges. In 2007-2008, as part of the school’s plan to meet
QEIA benchmarks, the school’s Single Plan for Student Achievement
mandated six counselors for the Ninth Grade House (two per track),
ensuring a low counselor-to-student ratio of approximately 100-150 to 1.
This was implemented, and the school met its benchmark for 9th grade
matriculation. In the following year, the school administration at that time
decided to shrink this counseling staff to four (one on tracks A and B and
two on track C). This already reduced staff was further constrained when
two counselors went on maternity leave. This impairment of the Ninth
Grade counseling staff - which effectively tripled counselor loads - probably
explains why Bell did not meet its 9th grade matriculation benchmark for
2009-2010.
Beginning in 2010, the school introduced the Student Responsibility Sheet
that provides students with credit completion, class periods missed and
eligibility status.
Counselors are available to both parents and students on a walk-in basis or
by appointment. Students can see their counselors during class time with a
pass from their teacher. Students can also find counselors at their
supervision posts during nutrition, lunch, or after school.
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Various community agencies facilitate job opportunities for BHS students
with these endeavors handled through the Career Center. Additionally, guest
speakers visit the campus periodically to offer support and encouragement
to BHS students. Of course, many teachers encourage their students to take
trips to museums, theaters, and colleges and universities.
Bell High School serves a low income, low socioeconomic community
where students in the past have struggled to overcome the effects of poverty
in order to attend school regularly, stay out of trouble, get good grades and
graduate. Because of this, the school has qualified for federal, state, and
district programs designed to focus on low achievement, giving BHS
students and array of resources and opportunities for grade remediation,
tutoring and guidance.
To raise test scores and evaluations of BHS, all stakeholders need to be
aware of the testing requirements, schedules and importance of the tests.
This academic/testing awareness program has been in progress for five
years. Throughout the school year, and again, just before CAHSEE and CST
administration, there are hundreds of the Top 100 Testing Vocabulary
posters placed strategically on bulletin boards all over campus. All students
have been given the same list of words for their notebooks. Teachers try to
work the selected five “words of the week” into their lessons.
Approximately four weeks before testing, advisory teachers review the
students previous year’s CST scores; students then pledge to raise their
scores on the upcoming tests. These efforts have helped to motivate BHS
students to take pride in their individual scores–for their benefit–and for the
overall reputation of Bell High School.
Bell High School awards MP3 players and certificates to students who score
the highest on the CAHSEE and the CST. 100 MP3 players are awarded to
the top scoring CAHSEE students; 100 are awarded to the top scoring CST
scorers; and, 300 MP3 players are awarded to the students who improve the
most in each of the subjects. The school invites parents of the students to the
awards ceremony.
The school’s Beyond the Bell program offers students support in passing the
CAHSEE. All 9th and 10th graders are encouraged to attend Saturday school
for CAHSEE test preparation. These eight-week elective credit sessions are
offered throughout the school year. This Saturday program is administered
by an assistant principal with the assistance of a counselor. The Beyond the
Bell program is also responsible for the on-campus intersession that is
offered for credit recovery. During every off-track sequence (six times per
year) intersession classes are offered in a variety of subjects. Additionally,
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the Beyond the Bell program coordinates 7th period classes throughout the
school year, too.
The Golden Eagle Honors program provides recognition and rewards for
students who take the CST seriously and are successful on the exam. The
Golden Eagles must have at least a 2.0 GPA, minimum of 90% attendance
rate from the previous school year, passed both Math and English sections
of the CAHSEE (for juniors and seniors) and have the appropriate credits
for their grade level.
During the inception of the pilot Golden Eagle Honors Program, JanuaryJune 2009, BHS had 487 Golden Eagles; in July 2009, the number increased
to 501, and currently for the 2010-11 school year, BHS has 643 Golden
Eagles.
Another on-going program is the Character Counts Program. Every week
the advisory teachers receive a Character Counts story, as read by Michael
Josephson. The advisory teachers share the stories with their students to
encourage a dialogue about personal character. The school tries to instill the
Six Pillars of Character: Trustworthiness, Respect, Responsibility, Fairness,
Caring and Citizenship.
The Impact program intervenes with students who have received three or
more fails in an academic semester. Impact also meets once a week with
students who have been referred by the Dean’s Office for drug usage,
fighting and students who are also parents. For the last seven years, Impact
has worked closely with Human Services Association (HSA) to provide
services for approximately150 students. The HSA facilitates meetings,
arranges for guest speakers and provides community resources. For
example, the Teen Pregnancy Prevention program stresses the importance of
teens taking positive steps to prevent pregnancy. Another school strategy for
student growth is the distribution of complimentary notices to students for
anything for which the students have improved. The student receives a
complimentary notice and the copy is displayed in a display case in front of
the auditorium for others to view.
The Gay-Straight Alliance (GSA) is an award-winning program that offers
support to approximately 150 BHS students. Promoting tolerance and
providing an atmosphere of acceptance are twin ideals of the GSA program.
Activities include fundraising, dances, leadership seminars and field trips.
Many SLC teachers make a real effort at involving their students in
curricular and co-curricular activities. For example, the Humanitas SLC has
taken students to Catalina Island and partnered with the Bell Skate Park and
_____________________________________________________________________________
CHAPTER FOUR: SELF STUDY FINDINGS

ACCREDITATION 2011

Page 179

Bell High School
FOCUS ON LEARNING

the community youth center. This location has served as a place to display
student work. The Los Angeles Education Partnership (LAEP) has provided
Humanitas with many opportunities and resources for continuing
partnerships with organizations such as youTHink, Academy of Motion
Picture Arts and Sciences (AMPAS), Constitutional Rights Foundation, and
the Princeton University Summer Journalism Program.
The Multilingual Teacher Career Academy (MTCA) is another SLC that has
been in the forefront of involving students in the (community) greater Los
Angeles area. MTCA is an SLC for students who may want to become
educators, counselors or work with children and youth. An elective class
focusing on teaching is offered for each grade level. MTCA has taken
students to UCLA, CSU Long Beach, and CSULA. Other trips have
included Griffith Park and the Museum of Tolerance. MTCA also has its
own awards night for seniors and a pool party for juniors.
MTCA has also fostered partnerships with local elementary schools in Bell.
BHS has partnered with Corona Avenue Elementary School for eleven years
and Nueva Vista Elementary School for five years. At the primary centers,
MTCA students work with elementary teachers in the classroom tutoring
students and assisting with classroom duties. As a California Partnership
Academy (CPA) grant recipient, the MTCA incorporates integrated
academic and career technical education, business partnerships, mentoring,
and internships. Academy components include rigorous academic
coursework and career technical education, a committed team of teachers,
and active business and post-secondary partnerships.
The College and Career Center also has several post secondary outreach
programs:
UCLA EAOP (Early Academic Outreach Program): Representatives
from the program, targeting students with higher qualifications, visit
certain classes–starting in the 9th grade–to provide information on
colleges and assist with the college application process.
ETS (Educational Talent Search): This outreach program,
headquartered at CSULB, has two representatives at BHS, who
service 250 students 9th through 12th grade. They help to educate
students about the A-G requirements, college application process, and
financial aid forms.
TELACU Talent Search: provides 50 to 75 BHS students with the
comprehensive academic support and guidance they need to succeed
in high school and pursue post-secondary/college education. This
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program targets promising students who attend one of the
participating schools and meet the eligibility requirements.
TELACU Classic Upward Bound: is a year-round program that
provides about 12 BHS students with the comprehensive academic
support and guidance they need to graduate from high school and
pursue post-secondary/college education.
CSU Fullerton/Hope International University: Students are able to
experience college life, through a 4-week summer program, by taking
courses at CSU Fullerton while living in dorms at nearby Hope
International University.
College Match: this program was established in 2002 to assist high
achieving low-income and minority high students in Los Angeles to
attend outstanding colleges. Currently, 20 to 25 BHS students are
involved in the program.
Posse: this program identifies public high school students with
extraordinary academic and leadership potential who may be
overlooked by traditional college selection processes. Posse extends
to these students the opportunity to pursue personal and academic
excellence by placing them in supportive, multicultural teams—
Posses—of 10 students. Posse scholars receive four-year, full-tuition
leadership scholarship
Intern programs: Regional Occupational Program (ROP): LAUSD
budgetary cutbacks in this program have reduced the number of
Community Based course offerings, but there are ROP classes for offtrack students at BHS. Approximately 100 students take these classes.
Another program is the Constitutional Rights Foundation (CRF),
which offers paid internships with local and regional public and
private organizations. Approximately 45 students participate in CRF
internships.
Hub Cities One-Stop Career Center: provides a comprehensive
system of training, placement and career planning for job seekers
throughout Southern California. The agency offers an array of
services for businesses and employers, such as human resources and
consulting services, labor market information, and economic
development resources. Approximately 80 BHS students work in
local schools, city government offices and businesses.
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City of Los Angeles Student Poll Worker: about 50 BHS students
have participated in this Election Day paid-program. The outreach for
this program occurs in social studies classes with LD6 providing the
space for training.
United States military: Military recruiters regularly visit the campus
to meet with students. These recruiters work with the Career Center,
and in conjunction with some teachers, to speak about military
service. As a result, a few BHS students enlist every year.
The Career Center also offers work experience classes to junior and senior
students who are employed. These students leave BHS for one/two periods
per day to work at their jobs. Students receive high school credit for this offcampus experience. Additionally, students learn how to read a pay stub, file
taxes and manage money. Discussions are also held on job site safety and
ethical behavior in the workplace.
BTB personnel also work closely with the EduCare Foundation. During the
school week, approximately 250 students participate in EduCare’s fitness,
art and other classes. Through the Twenty First Century Assets Grant,
EduCare is also able to supplement Bell’s CAHSEE tutoring program.
.
Findings

Evidence

1. The ratio between counselor and
student is much more favorable than
the district average.

District Norm Tables
School Faculty Roster

2. The PSW is on site daily during the
school year.

PSW Records

3. The school is proactive in promoting
student attendance.

PSA Counselors
Tardy Room

4. The Golden Eagle Program has a
positive effect on student learning.

Golden Eagle Roster
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5. The Beyond the Bell Program offers
opportunities for students who have
experienced academic difficulties to
prepare for standardized tests and to
make up grades and credits, as well
enjoy a wider array of electives.

Beyond the Bell attendance and grade records.

6. The Interact Club provides students
with opportunities to positively
interact with their community.

List of Interact Club Activities

7. The Impact Program provides a nonthreatening setting for crisis
intervention.

Impact Program Coordinator

8. The GSA provides support for
students.

GSA coordinator and lunchtime meetings.

Summary of Findings: Areas of Strength
 Student-counselor ratio is better than the LAUSD average.
 PSW on-site during the school year.
 Golden Eagle program is growing.
 BHS offers many support programs for its students.
 SLC’s provide additional services to their students.
Summary of Findings: Areas for Growth
 The BHS College/Career Center should expand its capacity to serve
more students at more grade levels.
 Students would benefit by opportunities to hear guest speakers from
a wider variety of careers and professions
 In order to gain a better understanding of the opportunities for
personal growth and career advancement, Bell HS students should
have more curricular trips.
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CHAPTER V

A CTION P LAN
CHAPTER V: ACTION PLAN
The action plan presented in this self-study contains the heart of this year’s
revised single plan for student achievement (SPSA), which is to be
presented to the categorical program advisory committees for
recommendation and to the school site council for approval later this spring.
As such, it represents a continuation of an ever more focused and articulated
approach to the school’s work in achieving its mission of educating all
students to the highest degree of their abilities. Many of the specific action
steps described below have been in place for several years and others have
been added as a result of previous annual reviews of the plan. All steps are
under continuing assessment by the school’s leadership with respect to
effectiveness. The basic questions are:
 Is the particular strategy or tactic geared toward improving student
achievement for all?
 Do data reveal that the particular strategy is working?
 What could be done more effectively to further student learning?
These are questions, of course, that individual faculty members frequently
ask themselves in the context of their own classrooms or departments. The
accreditation Focus on Learning process and the annual review of the SPSA
provides all stakeholders the obligation and opportunity to answer these
same questions systemically. How is the school as a whole using its
resources to engage and educate all its students? How does the school track
and monitor student progress? And what does the school do when, for one
reason or another, a student is not engaged or is not learning?
As described in Chapter 2, school stakeholders have reviewed the most
current student data. As part of the self-study process, the school found that
more data were available than ever before. There was also general
recognition that the faculty has become more sophisticated in disaggregating
and analyzing information since the last full visit. In many ways, the school
appears to be doing a good job in improving student achievement. Based on
standardized test scores (CST, CAHSEE, and CELDT) and API, the news is
good; an increasing number of students are closing the achievement gap.
However, the same review reveals that the achievement gap remains too
wide to bridge for some entering Bell students. Far too many fail to
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complete their first year of high school with sufficient credits to be 10th
graders. Far too many 9th graders fail to graduate with their cohort at the end
of four years. This school year, for the first time on a global level, BHS
screened all entering students to determine reading and math levels. Faculty
members had long known that many students were entering with deficits in
some of the basic skills required for academic success, but not all were
aware of the quantified extent of these deficits.
This action plan focuses more sharply than ever before on addressing
deficits in reading, writing, and math skills in ways that are timely enough
to ensure that all students succeed. For the past two years, school leadership
has been working to implement Response to Intervention (RtI) strategies
into its instructional approach. The school has increased its efforts towards
intervention and credit recovery, to the extent that all students have many
opportunities for success if they avail themselves of them after school,
during intersession, and on Saturdays. However, there is growing
recognition that such interventions must occur during the instructional day
in order to reinforce a culture that says: “failure is not an option!”

Goals
 Improve writing across all disciplines for all students
 Increase proficiency in reading for all students
 Increase proficiency in mathematics for all students
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Action Steps
Action Plan #1

Rationale

To improve writing across all disciplines for all students
Research shows that using language and writing is primary for developing
critical thinking skills in all realms of the curriculum. Using writing as a
mode of thinking, and not just as an activity in an ELA classroom, allows
students to infer motivation, understand sequencing, trace cause and effect
relationships, and compare and contrast elements in any subject area.
It is also important to write in all disciplines so students understand the
differences in types of writing and the importance of expressing thoughts
clearly. Writing well is an essential skill for post-secondary success.

SWLGs

Become critical, logical and independent thinkers
Write in a clear, organized and concise manner appropriate to the subject
An increase of 2% each year of the number of students who pass the ELA
portion of the CAHSEE

Growth Targets

An increase of 3% each year in the average number of correct answers on the
writing content strands of the 9th and 10th grade LAUSD ELA Periodic
Assessment
An increase of 5 points per year for each grade in the CELDT Domain Mean
Scale Score for Writing
CAHSEE Results
LAUSD ELA Periodic Assessment Results

Tools for
Monitoring
Progress

CELDT Domain Mean Scale Score for Writing
Student Grades
Departmental Common Formative Assessments
Reclassification of EL Students
IALC Meetings
PLC and SLC Lead Teacher Meetings

Reporting Tools

PLC and SLC Staff Meetings
LAUSD MyData
CDE DataQuest
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Action Plan #2

To increase proficiency in reading for all students

Rationale

The ability to read with comprehension is another skill required for success both
during high school and after. With such a large percentage of students entering
9th grade reading at the 6th grade level or below, the school must provide
widespread academic intervention in order to close the gap. This requires quick
identification of each student’s reading level deficit and a plan to address the
problem during the regular instructional day. Reading well is more than a matter
of passing ELA classes; it is an essential skill in the mastery of all disciplines.

SWLGs

Become critical, logical and independent thinkers
Read for comprehension in order to analyze, interpret and evaluate written text

Growth Target

An increase of 3% per year of 9th graders scoring proficient or better on the ELA
CST (QEIA benchmark)
An increase of 2% each year of the number of students who pass the ELA
portion of the CAHSEE
An increase of 3% each year in the average number of correct answers on the
reading content strands of the 9th and 10th grade LAUSD ELA Periodic
Assessment
An increase of 3 points per year for each grade in the CELDT Domain Mean
Scale Score for Reading

Tools for
Monitoring
Progress

ELA CST’s
CAHSEE Results
LAUSD ELA Periodic Assessment Results
CELDT Domain Mean Scale Score for Reading
Student Grades
Departmental Common Formative Assessments
Reclassification of EL Students

Reporting Tools

IALC Meetings
PLC and SLC Lead Teacher Meetings
PLC and SLC Staff Meetings
LAUSD MyData
CDE DataQuest
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Action Plan #3

Rationale

To increase proficiency in mathematics for all students
Although a higher percentage of BHS 9th grade students score proficient or
above on the Algebra 1 CST than the district or state, too many students fail
Algebra 1 on the first try. As with reading, many students enter 9th grade without
the requisite set of skills for success. For many students, first year algebra is a
gateway course to further high school success. Students who are unable to make
it through the gate are much more likely to abandon their schooling, either in
body or spirit. Current math department screening and intervention strategies are
effective but can be augmented through further focused interventions provided
during the school day. Proficiencies gained in mastering mathematical concepts
and in applying those proficiencies to problem solving are of tremendous
advantage in post-secondary success.
Become critical, logical and independent thinkers

SWLGs

Understand a broad array of math concepts, principles and operations in order
to calculate, analyze and solve problems
An increase of 2% per year of 9th graders scoring proficient or better on the
Algebra 1 CST (QEIA benchmark)

Growth Target

An increase of 2% per year of 10th graders scoring basic or better on the Algebra
1 CST (QEIA benchmark)
An increase of 2% each year of the number of students who pass the math portion
of the CAHSEE
Algebra 1 CST’s

Tools for
Monitoring
Progress

CAHSEE Results
Student Grades
Departmental Common Formative Assessments
IALC Meetings
PLC and SLC Lead Teacher Meetings

Reporting Tools

PLC and SLC Staff Meetings
LAUSD MyData
CDE DataQuest
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Bell Schedule
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School Map
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School Report Card
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School Experience Survey
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Master Schedule
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School Accountability Report Card (SARC)
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2010 -2011 CBEDS
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Graduation Requirements
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QEIA Grant Summary Sheets
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Budget
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Standards Based Texts/Interventions
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Acronym List
ACT
ADA
ADV
AFDC
AMAO
AMO
AP
APE
API
APSCS
ARRA
AT
AYP
B
BB
BCLAD
BHS
BTB
BTSA
CAHSEE
CBI
CEAC
CELDT
CFA
CIIP
CLAD
CPA
CRF
CRL
CST
DHH
DOTS
EAP

American College Testing
Average Daily Attendance
Advanced
Aid for Families with Dependent Children
Annual Measurable Achievement Objectives
Annual Measurable Outcome
Advanced Placement
Adaptive Physical Education
Academic Performance Index
Assistant Principal Student Counseling Services
American Recovery and Reinvestment Act
Assistive Technology
Adequate Yearly Progress
Basic
Below Basic
Bilingual Cross cultural, Language, And Academic Development
Bell High School
Beyond the Bell (intervention program)
Beginning Teacher Support and Assessment
California High School Exit Exam
Community Based Instruction
Compensatory Education Advisory Committee
California English Language Development Test
Common Formative Assesment
CAHSEE Intensive Instruction Program
Crosscultural, Language, And Academic Development
California Partnership Academies
Constitutional Rights Foundation
California Reading List
California Standards Test
Deaf and Hard of Hearing
Transition Services
Early Assessment Program
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ELA
ELA
ELAC
ELL
ESL
ESLR (now
SWLG)
FAFSA
FBB
FEP
GATE
GSAC
HSA
HPSG
IALC
IEP
IFEP
IGP
ILT
ITP
LACOE
LAEP
LAS
LASW
LAVA
LD6
LEA
LEP
LRE
MRM
MTCA
NCES
NCLB
NGH
OT
OTI

English Language Arts
Extended Learning Academy
English Learner Advisory Committee
English Language Learner
English as a Second Language
Expected Schoolwide Learning Results (now School Wide
Learning Goals)
Free Application for Federal Student Aid
Far Below Basic
Fluent English Proficient
Gifted and Talented Education
Gay-Straight Alliance Club
Human Services Association
High Priority Schools Grant
Instructional Academic Leadership Council
Individualized Education Plan
Initially Fluent English Proficient
Individualized Graduation Plan
Instructional Leadership Team
Individualized Transition Plan
Los Angeles County Office of Education
Los Angeles Education Partnership
Language and Speech
Looking at Student Work
Los Angeles Virtual Academy
Local District 6
Local Educational Association
Limited English Proficient
Least Restrictive Environment
Mentally Retarded Moderate
Multicultural Teacher Career Academy
National Center for Education Statistics
No Child Left Behind
Ninth Grade House
Occupational Therapy
Off-track Institute
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PA
PI
PLC
PRP
PSA
PSW
PT
QEIA
RFEP
ROP
RSP
RtI2
SARC
SAT
SciTech
SDAIE
SDC
SDP
SEI
SIF
SIOP
SLC
SPED
SPSA
SSC
STAR
SWD
SWLG
SWP
TELACU
UbD
UCOP
VH

Periodic Assessments
Program Improvement
Professional Learning Community
Preparation for Redesignation
Pupil Services – Attendance
Psychiatric Social Worker
Physical Therapy
Quality Education Improvement Act
Reclassified Fluent English Proficiency
Regional Occupational Program
Resource Specialist Program
Response to Instruction and Intervention
School Accountability Report Card
Scholastic Aptitude Test
Science and Technology Career Academy
Specially Designed Academic Instruction in English
Special Day Class
Special Day Program
Structured English Immersion
School Improvement Facilitator
Sheltered Instruction Observation Protocol
Small Learning Class
Special Education
Single Plan for Student Achievement
School Site Counsel
Standardized Testing and Reporting
Students with Disabilities
School Wide Learning Goal
School Wide Program
The East Los Angeles Community Union
Understanding by Design
University of California, Office of the President
Visually Handicapped
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