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Executive Summary
Statement of Success
Golden Oak has demonstrated its success in the Hayward community by serving our students and
families well. Golden Oak’s holistic approach to learning has resulted in consistently high
performance on both standardized tests and comprehensive measures of performance. Students are
nurtured as critical thinkers, cooperative learners, and thoughtful leaders in an environment that
values their individual talents and strengths.
Now in our fifth year of operation, last year Golden Oak graduated our first class into Hayward’s
high schools. There we expect our students’ extensive experience with project-based work,
collaboration with teachers as partners in learning, and self-regulated time management will be
further potentiated.
Golden Oak has found a coveted niche in the
community, commanding a wait list every year of
over one hundred families, but deeply committed
to our small size, community stewardship, and
cultivating an engaged network of families to
nurture this unique environment.
Left: Golden Oak’s Graduating Class of 2013.

Uniquely Prepared for Common Core State Standards
Golden Oak doesn’t teach to standardized tests as its focus.
The Montessori educational method’s success is fueled by the
child’s drive to explore and master the richness of the
curriculum. In mastering each concept, students progress
from concrete to abstract materials during extended work
periods of three hours every morning. During this time,
students learn in a highly structured environment, but they
take responsibility for their own work plans and time
management.
Research shows that Montessori materials appeal to different
learning styles, with documented success in minority innercity environments. The mixed-age classroom and three-year
learning cycle allows students to truly master concepts
because they have ample time to practice them and then teach others. Students—and their families
—also develop a close relationship with their teacher over those three years, allowing truly
personalized guidance.
Critical thinking and an emphasis on process rather than just results are fundamental concepts in
Montessori. These are also the key concepts cultivated by the Common Core State Standards.
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How Has Golden Oak Performed Over the Past Five Years?
Golden Oak has far outperformed the API expectations originally set in our charter petition and
has exceeded the State benchmark of 800 and the Federal AYP benchmark of 770. Golden Oak
has demonstrated its solid academic preparation with API scores in the top ten percent of schools
in the District.

Our lottery gives priority to Hayward students, with first priority to students from Title I schools.
The philosophy: students deserve the option to choose an education that helps them learn best.
Golden Oak has strived to nurture an educational community that is reflective of our District, and
the staff and student body are consequently diverse. State data (2013) on Golden Oak
demonstrates a population in line with surrounding schools, with 40% Hispanic or Latino
students, 17% White, 7% African American, 2% Pacific Islander, 11% Asian, and 13% identified
as mixed race or other. Golden Oak does collect Free and Reduced Lunch data (18%); however,
since we are not able to offer lunch, there is little motivation for families to submit the extensive
paperwork necessary to accurately track this data.
Looking at the standardized testing performance of our minority and disadvantaged students
shows Golden Oak’s areas of success, but also illuminates challenges where we plan to continue
to focus during the next five years.
The Hispanic and Latino students at Golden Oak outperform the four local schools in whose
attendance area more than sixty five percent of Golden Oak students live (Stonebrae, Fairview,
Russ, and East Avenue). Hispanic and Latino students at Golden Oak (2012) score an average of
103 API points above their counterparts at these schools and 42 points above the California State
average.
Similarly, socioeconomically disadvantaged students at Golden Oak (2012) have shown very
promising results on standardized tests, performing 43 points above the California State average,
and 106 points above the average of the four local schools.
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Golden Oak’s performance of our African American students is an area of focus for us, since these
students performed below the average for local schools. However, our sample size for our small
school is not statistically significant—only 11 students in 2012-13, less than 10% of our student
body—and individual variability can have a large effect on the subgroup’s API. Last year we held
a staff development session focusing on African American education, with a curriculum
developed and taught by Koren Clark, a Golden Oak head lower elementary teacher.
Striving for Academic Excellence
Overall, Golden Oak has shown that the Montessori educational method serves our students well,
and, in general, our students out-perform their local peers. The school comparison snapshot from
CCSA shows Golden Oak’s Math and ELA performance:

Golden Oak takes our data seriously and we evaluate our results to continually improve our
program. Math was identified last year as an area of challenge and GO made math a focus at all
levels. The 2013 data shows promising news: more students (55%) improved their scores in math
this year than slipped (33%). To address math learning, Golden Oak has taken several steps:
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1. Math Intensive Curriculum: Golden Oak has written and won a two-year grant to better
support underperforming students in math. Our goal is to spark excitement about math,
provide staff support in teaching and ongoing evaluation, and engage families in their
children’s math learning. The grant has four components:
• Math Intensive Fall Camp: October, 2013. Students who have been determined by
their teachers’ evaluations to be struggling in math were invited to a FREE one-week
math camp offered during the October break. The camp used the “Math in the
Garden” curriculum, which was developed with the National Science Foundation, in
collaboration with UC Berkeley and the Hayward Unified School District to engage
students in low-income neighborhoods with hands-on math projects.
• California Mathematics Council Professional Development Session, spring, 2014.
Designed to boost teacher’s collaboration and engagement with the math curriculum
and to implement standards-based activities in all classrooms.
• More Montessori math materials and lessons: Introducing more hands-on engaging
Montessori materials into the hands of students with (at minimum) weekly small-group
math lessons, especially for those students identified by their STAR testing results or
teachers’ evaluations to be struggling with math concepts.
• California Mathematics Council Math Festival, spring, 2015. Engage the entire
school community in a school-wide event, highlighting math’s real-world applications.
2. Assessing Transition Standards in Math Learning. Teachers are meeting twice a month this
year in level teams to share and consistently apply measurements to ensure all students meet
baseline standards before transitioning to the next level.
3. Focusing on Areas of Challenge. Measurement and Geometry were identified as areas that
need greater focus in the curriculum, so teachers are targeting lesson plans to meet this gap.
4. Parent Education: “The Journey” is a parent education offering that brings parents into the
classrooms as Montessori students, allowing them to experience the Montessori method and
materials intimately. Teachers are also involving families regularly, especially for students
who need extra support to complete their work.
English Language Arts has been an area of strength at Golden Oak, showing improvements for
four years. The preliminary 2013 data shows a dip in our trends and we are working quickly to
implement changes this year to re-focus on language learning.
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Given the data that the school just received for 2013, the first professional development session
spotlighted the language curriculum. Teachers have also immediately implemented strategies in
the classroom to target learning, specifically the curriculum and follow up for writing strategies
and writing conventions in LE and UE. Vocabulary, spelling, analysis, and comprehension are
also being tied more directly into other parts of the curriculum so the material is learned in
context.
Implementing Best Practices to Best Support our Students and Teachers
Focused improvements were planned in 2012-13 and have been implemented this year (2013-14)
after we first recognized challenges in our 2012 data. Specifically, program improvements this
year include:
•

•

•

Full time teaching assistants in all classrooms. The second full time teacher allows more
individualized and small-group lessons and better classroom oversight. The student to teacher
ratio is now 10.5:1 in Lower Elementary and 13:1 in Upper Elementary and will eventually be
13:1 in Middle School (this year, the ratio in MS is 11.7:1 with a class of 35 students with two
head teachers and a full time assistant). This level of teacher involvement is unprecedented in
most public schools and demonstrates Golden Oak’s commitment to the classroom experience for
our students.
On-Site Special Education. After functioning as an arm of the HUSD for special education for
our first four years, Golden Oak was accepted as its own LEA in the Sonoma Charter SELPA.
This independence allows Golden Oak to develop a more hands-on, integrated and responsive
special education and support system for our students. We anticipate having our on-site
coordinator will identify more students who will benefit from services, improve the level of
service for our special needs students, and better support these students and their families.
Utilizing CCSA “Academic Growth over Time” to Understand Student-Specific Data. Golden
Oak has signed up for a CCSA pilot program called AGT “Academic growth over Time” to take a
deeper dive into individual student data to help teachers better target their lessons; help the Head
of School develop effective professional development; and the help the Board target infrastructure
investments for Golden Oak to best support our students.
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•
•

Curriculum Consultant. Golden Oak has hired a part-time Montessori consultant to observe in
classrooms and meet with teachers twice a year to develop and implement best practices in the
Montessori classroom and address their classroom’s unique challenges.
Capitalizing on Financial Stability. Golden Oak has thrived with conservative fiscal planning,
allowing Golden Oak to invest at the level of the student. Financial stability allows Golden Oak
flexibility in investing resources where they are needed, including technology, teaching assistants,
program assessment, and a curriculum consultant with an eye on building an educational
community where teachers are maximally supported and students given every opportunity to
grow. Golden Oak has also hired a full-time Business Manager to bring our back office in-house,
allowing for better communication and accountability.
Successes Beyond the Data
Golden Oak students love coming to school. They are
greeted by name by the Head of School every morning and
know they are essential to their classroom community.
High attendance rates (over 97%) and high student
retention (97%) mirror students’ and their families’
devotion to the classroom experience. On the annual
parent survey (2013), 98% of parents report that they
would recommend Golden Oak to a friend.
Golden Oak’s annual family survey
also reflects the growth and development families experience in their
children. Over 90% of families recognize that their children show
improvement in all of the attributes surveyed: independence and selfsufficiency; enthusiasm for classroom projects and activities; literacy
skills, confidence in approaching new math and language skills; expressing
him/herself more clearly; awareness in making good behavioral choices;
contributing to the well-being of others; and becoming more conscious of
making healthy food and exercise choices. Over 80% of families state that
they feel involved and engaged at Golden Oak and 100% contribute to the
annual voluntary donation drive.
Golden Oak’s Head of School and teachers have developed a
comprehensive method of evaluating students, called the Whole Child
Reflection. This holistic tool is used to better evaluate and track the many
aspects of child development that a Montessori education cultivates—
beyond standardized testing. These characteristics include independence, curiosity, positive risktaking, critical thinking, organization, portfolio assessments, and overall contribution, as well as
others. Teachers and students use this assessment to communicate growth over the course of their
education at Golden Oak. The Whole Child Reflection is Golden Oak’s more comprehensive
assessment tool—it tracks student growth well beyond scores on standardized tests.
Learning Beyond the Classroom
The nurturing of holistic growth occurs on many levels at Golden Oak, from field trips in Lower
Elementary to required overnight trips (including Big Basin, San Francisco, and Yosemite) in
Upper Elementary and Middle school where students practice the leadership and cooperation they
cultivate in the classroom. Many graduates cited these challenging trips as the culmination of their
personal growth at Golden Oak.
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Earth Day no-waste “Picnic for the Earth.”

Golden Oak also partners with Kaiser Permanente to offer a longitudinal health and wellness
curriculum, called “GO Healthy! GO Happy!” A collaborative organic garden on campus serves
as a laboratory for community engagement, science, math, observation, and healthy snacks.
Through the Montessori integrated curriculum, all students participate in music, art, and drama.
Specialty teachers teach Spanish and Physical Education. Students engage in their wider
community through community service projects. Performances, concerts, exhibits, student-led
school-wide assemblies, and many cultural celebrations encourage public performance and
engage the entire community.
Financial and Operational Stability
A lean administration and an active volunteer Board have helped Golden Oak to maintain fiscal
stability, despite State budget uncertainty. Golden Oak maintains a healthy reserve of 5% of our
annual budget, which has increased in 2013-14 to 10% to account for the potential risks of being
our own LEA for Special Education.
We have moved to become our own LEA to better serve our students and manage our own Special
Education finances. This flexibility has also pushed us to develop our own back-office and we
now have a full-time Business Manager to support our administrative team.
Golden Oak has invested in leadership development
and strategic planning workshops for the Board and
Head of School in order to polish focused, efficient,
and effective leadership. This year, Golden Oak hired
a consultant to help us develop an Education Program
Status Report so we can best evaluate and
communicate our progress towards goals.
Despite a pull-back on funding for the State Facilities
grant and Class-Size Reduction funds and the end of
the Planning and Implementation grant, Golden Oak
has maintained class sizes of 21 in Lower Elementary and 26 in Upper Elementary and Middle
School; has funded full-time teaching assistants in all classrooms; and has increased Spanish and
Physical Education hours for all students. Prudent use of resources and a commitment to the
students drives Golden Oak’s financial planning.
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Readiness for Renewal
Golden Oak’s close-knit community of committed families, stable highly trained staff,
experienced Head of School, and a diverse Board with a dedication to quality education are at the
heart of Golden Oak’s readiness for renewal.
In the last four years, Golden Oak has demonstrated a sound educational foundation with results
that place us in the top tier of academic performance locally. Golden Oak’s financial stability and
operational management have smoothly
guided the school through economic
uncertainty while continuously supporting
improvements to the student’s experience.
For renewal, our petition has been updated to
reflect the sixteen elements required for
charters, with comprehensive descriptions of
each. Golden Oak also meets the
accountability standards laid out in AB1137,
with a statewide rank of 6 (a rank between 4
and 10 is required) and Federal AYP
performance standards of an API of 770.
Above Right: All School Circle of Gratitude, Celebration of Thanksgiving Day
The California Charter Schools Association, whose rigorous accountability standards exceed State
requirements, also recommends Golden Oak Montessori for renewal.

13

The Five Fundamentals of Success at
Golden Oak Montessori
Child Centered
Education
Nurturing Lifelong
Learners

•
•
•
•
•
•
•
•

Individualized learning plans
Hands on materials to support different learning styles
“Prepared classrooms” that drive learning through intellectual curiosity
Multi-age classrooms supporting differentiated learning
Uninterrupted work periods of 3 hours to dive deeply into learning
Mixed age collaboration for leadership development
Responsibility for time and goal management
Academic excellence as a good habit

Excellence in
Teaching
Effective Montessori
Guides

•

•
•

Dual Credentialed Teachers with Montessori Credentials and State
Certification
Two Teachers in Each Classroom
Small Student-Teacher Ratios at All Levels: 21:2 in LE and 26:2 in
UE/MS
Observations of interns by Montessori trainers and Cal State Teach
trainers
3 Year Relationships with Each Student, Teacher and Family
Professional Development Stipends Annually for Each Teacher
Conferences and Narrative Reports (rather than grades) for a Nuanced
Perspective on Growth
Specialty teachers for Spanish and Physical Education
American Montessori Society Membership

•
•
•
•
•
•
•
•
•
•
•
•
•
•

Independence and Responsibility
Acceptance of Self and Others
Problem Solving
Empathy
Positive Risk Taking
Integrity
Organization
Contribution
Curiosity and Initiative
Critical Thinking
Portfolio Assessments
Standardized Testing
Accountability and Flexibility
Computer Literacy

•
•
•
•
•
•

Holistic Evaluation
of Students
Detailed Evaluation
to Cultivate the
Whole Person
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A Culture of Peace
Valuing Individuality
and Diversity

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

An Engaged
Community
A Thriving
Educational
Community Beyond
the Classroom

•
•
•
•
•
•
•
•
•
•
•
•
•

Philosophy of “Knowledge is for Sharing, not Hoarding”
Peer tutoring
Service Projects
Community Stewardship through regional (soup kitchen) and
neighborhood (cleanup) projects
Celebrations of Diversity: African American, Hispanic and Asian
Celebrations, International Potluck, Festival Of Lights
Environmental Stewardship on campus and beyond
Organic Students’ Garden: Gardening, composting, harvesting
GO Happy! GO Healthy! Longitudinal Health and Wellness Program in
collaboration with Kaiser Permanente
Classroom projects, leadership of school-wide assemblies, and overnight
trips develop leadership and community
Community Meetings for Problem Solving
Problem Solving Rather than Punishment for Behavioral and Academic
Issues
Spanish Language instruction
Earth Day “Zero Waste” Picnic for students and familiesCircle of Gratitude-Thanksgiving Ceremony
Moving Up Ceremony honoring students’ progress
The Peace Curriculum: Integrated Science, History, Culture curriculum
emphasizing the interdependence of beings, the environment and forces
of nature
A Culture of Volunteerism
Mentor families for each new family
Board of Directors is Parent- and Community-Led
Engagement Starts with Prospective Parent Orientation Prior to Lottery
New Family Reception honoring the growing GO community
Welcome Meetings with Head of School Individually for each new family
Families Engage with their Children’s Education Inside the Classroom,
though Class Trips, and School-wide Events
Middle School Adopt-a-Block Clean-up the neighborhood campaign
“State of the School” Board Address kicks of the new year
100% participation in voluntary Parent Donation for three years in a row.
Volunteer Appreciation Tea
Annual events celebrate diversity and community
Year-Round Parent Education is a Cornerstone of Bringing Montessori
Principles Home
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Summary of Changes to the Petition

Assurances
1. Add Assurances per legal requirements
2. Added compliance to AB1575
3. Added compliance to LCFF
Element A
1.
2.
3.
4.

Added Common Core as Standardized assessment
Updated after-school offerings to describe the GO Explore program
Added Whole Child Reflection to description of curriculum
Added number of instructional minutes for each year and comparison to State
Requirement

Element B
1. Under measurable outcomes, the API scores comparison to Hayward schools and
Alameda schools is updated to the current status.
2. The Whole Child Reflection, an evaluative instrument developed by GO, is introduced
as a tool to measure the 10 attributes of character we value as an educational
community.
Element C
1. Under measurable outcomes, the API scores comparison to Hayward schools and
Alameda schools is updated to the current status.
2. Compliance with the new LCFF LAWS is stated
3. The Whole Child Reflection, an evaluative instrument developed by GO, is introduced
as a tool to measure the 10 attributes of character we value as an educational
community.
4. Added specific academic assessments used in each class
5. Added specifics of how data is reported to the HUSD, Board, and to parents.
Element D
1. Head of School, not Board, is responsible for all hiring, evaluation, termination and
oversight of the teaching and administrative staff. All teaching staff report to the Head
of School.
2. The number of board members is changed to reflect the bylaws
3. Procedure of nominating directors to the Board is detailed according to GO’s bylaws.
4. Director’s staggered terms and term limits are detailed according to GO bylaws.
5. Board training: Updated Board development and training that we have done
6. Included “Montessori education” as an important area of new board member
development (as well as public school governance)
7. Updated new Board member orientation to include being mentored by a Board Director
8. Updated explanation of role of GO PLAN and parent volunteer opportunities
9. Inputted examples of family outreach and Montessori parent education opportunities
from 2011-12 and 2012-13 Annual Reports
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Element E
1. Added Full-time Teaching Assistants, business manager, administrative assistant
Element F: No Changes
Element G
1. Update to current practice, including Spanish Montessori subtitled film, Spanish
materials, etc.
2. Weighted lottery and random draw and waitlist to ensure fairness and diversity
3. Added efforts to engage Spanish-speaking families, including translators for
conferences, Spanish parent handbook, interpreters for IEP meetings
4. Added annual cultural celebrations that engage the wider community
5. Added effort to recruit diverse staff
Element H
1. Updated to use weighted preferences in lottery based on guidance from CCSA
2. Removed after school and summer remediation plans for newly enrolled students
3. Added AB 1575 compliance: Removed parent orientation/requirement to sign
agreements
4. Corrected Lottery Weightings categories per State and Federal policies and procedures
Element I: No Changes
Element J
1. Added suspension for bringing a cell phone to school without parent’s permission and
not giving it to the teacher to put in the lock box until the end of the day.
2. Added suspension for inappropriate use of websites on school computer.
3. Added the mandatory conference with parents before a suspended student returns to
school.
Element K: No Changes
Element L: No Changes
Element M: No Changes
Element N: No Changes
Element O: No Changes
Element P: No Changes
Impact on Authorizer
1. Added reference to retain own legal counsel, 501c3, and requirements to follow
Charter schools act
2. Removed content re special education, as GO is now its own LEA for special
education
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Assurances

Golden Oak Montessori (“GO”) hereby certifies that the information submitted in this
application for a charter for Golden Oak Montessori of Hayward is true to the best of our
knowledge and belief; GO also certifies that this application does not constitute the conversion
of a private school to the status of a public charter school; and further, we understand that if
charter is renewed, GO is committed to the following affirmations:

1) GO will meet all statewide standards and conduct the student assessments required,
pursuant to Education Code §60605, and any other statewide standards authorized in
statute, or student assessments applicable to students in non-charter public schools.
[Ref. California Education Code §47605(c)(1)]
2) GO will be deemed the exclusive public school employer of the employees of the
charter school for the purposes of the Educational Employment Act (Chapter 10.7
(commencing with §3540) of Division 4 of Title 4 of Title 1 of the Government Code.
[Ref. California Education Code §47605(b)(5)(O)]
3) GO shall be nonsectarian in its programs, admission policies, employment practices,
and all other operations. [Ref. California Education Code §47605(d)(1)]
4) GO will not charge tuition and will comply with provisions of AB1575. [Ref.
California Education Code §47605(d)(1) and AB 1575]
5) GO will admit all students who wish to attend the school, and who submit a timely
application, unless the school receives a greater number of applications than there are
spaces for students, in which case each applicant will be offered a chance of admission
through a random lottery process. [Ref. California Education Code §47605(d)(2)(B)]
6) GO does not discriminate on the basis of race, ethnicity, national origin, religion,
gender, sexual orientation, home language, or disability. [Ref. California Education
Code §47605(d)(1)] and Title IX of the Educational Amendments Act of 1972
7) Will adhere to all provisions of federal law relating to students with disabilities,
including the IDEA and FAPE, Section 504 of the Rehabilitation Act of 1974, and Title
II of the Americans with Disabilities Act of 1990.
8) Will meet all requirements for employment set forth in applicable provisions of law,
including, but not limited to credentials, as necessary. [Ref. Criteria for Review,
§11967.5.1(f)(5)]
9) Will ensure that teachers in the school hold a Commission on Teacher Credentialing
certificate, permit, or other document equivalent to that which a teacher in other public
schools are required to hold. As allowed by statute, flexibility will be given to noncore, non-college preparatory teachers. [Ref. California Education Code §47605(l)]
10) Will at all times maintain all necessary and appropriate insurance coverage.
11) The meetings of the Board of Directors of Golden Oak Montessori, a non-profit public
benefit corporation, are open meetings and held in accordance with the Ralph M.
Brown Act.
12) GO complies with the California Charter Schools Act, California Public Records Act,
the Federal Educational Privacy Rights Act (“FERPA”), and No Child Left Behind Act
(“NCLB”).
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13) GO shall continually strive for a healthy, collaborative partnership with the Hayward
Unified School District.
14) GO offers, at a minimum, the same number of minutes of instruction set forth in
paragraph (3) of subdivision (a) of Education Code Section 46201 for the appropriate
grade levels.
15) GO maintains written contemporaneous records that document all pupil attendance and
make those records available for audit and inspection as set forth in Education Code
Section 47612.5.
16) Golden Oak will map its curriculum to the California State Standards including
Common Core
17) Golden Oak will comply with the provisions of Local Control Funding Formula
(LCFF) as enacted by AB 97 and SB 91 of 2013
18) GO complies with all local, state and federal laws and regulations applicable to the
operation of a charter school.
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Element A: Educational Philosophy and Program
(A) (i) A description of the educational program of the school, designed, among other things,
to identify those whom the school is attempting to educate, what it means to be an "educated
person" in the 21st century, and how learning best occurs. The goals identified in that program shall include the objective of enabling pupils to become self-motivated, competent, and
lifelong learners. (ii) A description, for the charter school, of annual goals, for all pupils
and for each subgroup of pupils identified pursuant to Section 52052, to be achieved in the
state priorities, as described in subdivision (d) of Section 52060, that apply for the grade levels served, or the nature of the program operated, by the charter school, and specific annual
actions to achieve those goals. A charter petition may identify additional school priorities, the
goals for the school priorities, and the specific annual actions to achieve those goals. (iii) If
the proposed school will serve high school pupils, a description of the manner in which the
charter school will inform parents about the transferability of courses to other public high
schools and the eligibility of courses to meet college entrance requirements. Courses offered
by the charter school that are accredited by the Western Association of Schools and Colleges
may be considered transferable and courses approved by the University of California or the
California State University as creditable under the "A" to "G" admissions criteria may be
considered to meet college entrance requirements. Education Code Section 47605(b) (5) (A)
(i).

Mission
The mission of Golden Oak Montessori is to provide students in grades one through eight in
the Hayward area with the opportunity to acquire an education based on the educational
philosophy of Dr. Maria Montessori, with an emphasis on independent learning; hands-on
materials for a holistic education; and mixed-age classrooms to encourage long-term
educational relationships and character development. Our school actively recruits and serves a
culturally, ethnically, and socio-economically diverse group of students reflective of the
Hayward district; promotes an integrated multi-subject teaching and learning curriculum;
strives to close the academic achievement gap in minority and disadvantaged students;
provides a Spanish-Enriched curriculum for all students; and pursues an overarching aim of
nurturing healthy community stewardship. Our goal is to educate children to be active, aware
citizens with the skills and knowledge to participate meaningfully in the diverse and
challenging new century.
The school is a site-based program and currently enrolls 198 students in grades 1-8. The
school will grow, as planned in the original petition, to its full size next year at an anticipated
215 1st-8th grade students by year six.
Vision
The Golden Oak Montessori School is guided by its vision to create a child-centered learning
environment that involves families, educators, and the community in nurturing the whole
child. We believe our school provides creative, structured tools to support children in being
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active learners who care for their environment, value their diverse community, and who think
and work both independently and collaboratively.
A Montessori classroom is unique because it offers:
• Individualized learning plans focused on the child’s interests, not only the teacher’s
goals;
• Hands-on materials in a classroom designed to stimulate academic exploration;
• Multi-age classrooms where collaboration and leadership skills are practiced;
• Culturally sensitive materials and a globally and community oriented curriculum.
• Authentic, real-life experiences to reinforce and enrich classroom learning.
The cornerstone of our vision is a belief that each child has unique potential and a unique path
of development. Our task is to serve a diverse, committed, and representative student body
and provide an atmosphere of acceptance, respect, and trust so that creativity and a sense of
civic responsibility flourish. Montessori philosophy at the elementary and middle school level
emphasizes the importance of self-paced learning, self-governance, inclusivity, and peerteaching. We are a learning community which recognizes students, staff, community, and, at
the very core, families and guardians as integral and mutually-supportive elements.
As adherents to the Montessori philosophy, we believe that school is a place to teach children
about how to be better members of their community. We think Golden Oak is a “community
center” where students and parents to come together for activities that celebrate Hayward’s
diversity, improve wellness and health, and show how to tread lightly on the environment
while improving quality of life. We want our school, and our students as its ambassadors and
innovators, to demonstrate how our cultures, our technological ingenuity, and innovation can
improve our lives and community without causing harm to the environment. Through our
school’s curriculum, facilities, and services to students and the community, we will strive to
teach the values and practical solutions for community stewardship.
Golden Oak Montessori of Hayward cultivates competent, responsible, adaptive citizens who
are self-motivated problem-solvers and who are also profoundly attentive to the world and
humanity around them.
Core Values
• Purposeful Choice: children choose their “work”; there are many different materials to
help children learn the same information; every child is valued as having a different
learning style; teachers prepare and demonstrate the materials and make sure each child
is progressing and is continually challenged.
• Responsibility: children are active participants in their own learning and have
ownership of the classroom; all children are assigned critical responsibilities for
stewardship of their class, such as caring for plants, animals, visitors, or the calendar;
each child develops the sense that the class “needs” them; students therefore stay
motivated and engaged at school and attendance is high.
• Time Management: children have tasks they need to complete, but they can organize
their time and choose how to meet those goals; teachers help guide students towards
meeting specific academic goals through individualized learning programs.
• Community and Environmental Stewardship: Students are considered integral
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members of a society, which includes teachers, parents, staff, and community
members. Students learn the attributes of volunteerism, healthy lifestyle choices,
civics, and ecological awareness through participation in active issues in the
community, nation, and world.
Montessori Background
Golden Oak Montessori offers an alternative curricular approach that serves the diverse
ethnic, socioeconomic, language, and educational backgrounds of Hayward students entering
elementary and middle school. The best way of meeting the challenges of our diversity is via a
proven educational curriculum that has a track record of academic success with minority,
urban students.
The Montessori curriculum was originally developed to serve disadvantaged children and the
philosophy of child-centered education flourishes worldwide because of its inclusiveness and
its academic success. The idea of a Montessori public charter school integrates the values of
public education with the benefits of committed parent involvement; stable governance and
leadership; small teacher-to-student ratios; teachers who are both State certified and
Montessori trained; Montessori hands-on materials designed for interactive learning; and a
facility which allows collaborative projects such as gardening and specialized curricular
offerings such as art, music, and environmental education. Montessori offers an approach that
enriches “the whole child,” where the teacher is a resource, guide, and observer, and the child
is an active learner.
The academic benefits of Montessori education have been demonstrated, as in the Milwaukee
study (Science, September 2006) of urban minority students comparing public Montessori and
traditional public education, which confirmed superior test scores for Montessori students.
The National Institutes of Health ongoing study of learning disabilities (Montessori Life,
Summer 2004) also highlights the Montessori approach’s success in teaching language,
especially to Special Needs children.
The real success of Montessori may be the long-term achievements gained from the practiced
skills of collaborative learning, time-management, and self-governance. The Milwaukee study
cited above showed that students in the public Montessori program “were more likely to
respond to social problems with a positive assertive response” and “showed a more developed
sense of community and social skills.” (Science, September 2006) When Barbara Walters
asked Larry Page and Sergey Brin, founders of the Internet search engine Google.com, if the
fact that their parents were college professors was a factor behind their success, they said no,
that it was their going to Montessori school where they learned to be self-directed and selfstarters. They said that Montessori allowed them to learn to think for themselves and gave
them freedom to pursue their own interests.
Performance at Golden Oak Montessori focuses equally on State academic standards and the
development of the whole child, with an emphasis on character development. Montessori
values that children develop positive character traits while they learn. At Golden Oak, students
are evaluated by State competency exams, regular markers of academic progress and cognitive
understanding, and by evaluations which focus on the following character traits of life-long
learners: confidence and competence, independence, autonomy, intrinsic motivation, ability to
handle external authority, social responsibility, good citizenship, and positive self-image.
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We believe Golden Oak Montessori of Hayward’s track record of attracting and maintaining
elementary and middle school students in our school district; our record of academic success;
and ongoing community involvement reflects positively on our Hayward School District.
Goals
Golden Oak Montessori strives to enable pupils to become self-motivated, competent, lifelong learners through learning that is initiated and pursued by the students under the guidance
of the GO teaching staff. We believe that this approach is well-matched to our targeted
students: urban, underserved young people for whom a more active relationship to positive
adult role models will make the critical difference in engaging and reinvigorating the students
in their own education. School staff facilitates the teaching-learning process through the
development of a personalized educational plan for each student. Our goal is for students to
achieve as well as or better than the average of other public school students, reaching their
fullest potential in academics, social responsibility, and positive self image. Students are
expected to achieve academic growth according to their developmental level for each year of
study. In addition, it is our goal to meet or exceed those state (e.g., Common Core and API)
and federal (e.g., No Child Left Behind) standards and goals that apply to charter schools.
Golden Oak determines that its goals for academic achievement, aligned with Common Core
Standards, will exceed the local public school performance, match schools of similar
demographics, and meet State goals for achievement. For our Hispanic and Caucasian
subgroups, GO strives to show a pattern of continuous improvement, bringing these groups in
line with State standards for performance.
The overall educational goals and objectives of the Golden Oak Montessori School are
consistent with the Mission and Vision statements of the school and meet the State and School
District’s objectives.
1.
2.
3.
4.
5.

Promote Academic Excellence
Develop the Skills of Successful Lifelong Learners
Pursue a Holistic Education
Create Strong Parent and Community Involvement
Create a Healthy and Evolving Learning Community

Promote Academic Excellence
a)
b)
c)
d)

Learn how—not just what—to learn. Cultivating intellectual curiosity is a
lifelong academic pursuit: not memorization and drilling for the sole sake of
achieving today’s facts.
Emphasize character and emotional development as detailed in The Whole
Child Reflection, see appendix.
Nurture natural curiosity and creativity.
Promote academic excellence as a good habit, cultivated alongside internal
discipline, self-confidence, a strong work ethic, a sense of organized personal
space, and self-motivation to pursue learning.
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e)

Pair academic excellence with the joy of learning and the satisfaction of one’s
accomplishments.

Develop the Skills of Lifelong Learners
a)
b)
c)

d)

Learn to work independently: develop the skills of decision-making, task
initiation, follow-through, and completion.
Learn to work well with others in multi-age classrooms with activities designed
for both solo and teamed exploration.
Form a lively educational community in which individuals lead without
dominating; teach and learn from each other; and rely on peers, not just
teachers, for valuable academic feedback. Students recognize the natural law of
interdependency.
Develop a classroom as a “mini-society” where self-governance, responsibility
for the shared environment, and ground rules are intrinsic to children’s
behavior.

Pursue a Holistic Education
a)
b)
c)
d)

e)
f)

g)

Integrate visual arts and music in the curriculum. The arts curriculum may
mirror the academic curriculum, such as making a Native American craft while
studying local history.
Integrate environmental sciences in the curriculum
Children learn that they have the opportunity and responsibility to engage their
environment through the hands-on aspects of this curriculum, such as a
classroom garden, tree planting, composting, and waste recycling on site.
Develop community stewardship projects to nurture civic values, such as
adoption of a local environmental project. GO’s middle school students have
committed to the “Adopt a Block Program.” They clean-up the adjacent
neighborhood once a month. During their yearly urban week-long field trip to
San Francisco, they volunteer at the Food Bank. They also take the lead in the
disposing of the school’s compost, recycling and garbage in the proper
receptacles every day.
Care for a living community at Golden Oak. The school houses and the students
care for on-site animals, whose daily care enriches children’s understanding of
our natural environment and life-cycle
“GO HEALTHY! GO HAPPY!” program is a partnership with Kaiser
Permanente to nurture healthy lifelong habits, including exercise, nutrition,
tobacco prevention, and wellness. The program also gathers data about the
health of our students as they progress through their elementary career. In our
first four years of running this program, we have seen a 30% reduction in
obesity at Golden Oak.
Provide the opportunity to learn a second language through formal instruction
by a Spanish teacher. Foreign language skills will also be developed though
integration in the classroom core curriculum through peer teaching of
Montessori lessons in Spanish.
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Create Strong Parent and Community Involvement
a)

b)
c)
d)

e)

Students are encouraged to become involved in the community in order to
cultivate a culture of give and take. For example, GO students also volunteered
at an organic truck farm at Sunol Ag Park every three weeks helping the farmer
with activities involving agriculture and animal husbandry. As previously
mentioned, students are committed to the Adopt a Block city-wide program.
They have volunteered at food banks, and organizations that support the
homeless in Hayward. The Hayward Community Garden organization has
contributed to the building of our school garden and educated the students about
bee keeping and composting. GO parents have sustained the garden over the
summers and contribute many hours throughout the school year.
In the process of volunteering in the community, students learn civics and the
values of good citizens.
Parents are strongly encouraged to be involved at school in educational as well
as community-building activities for the school.
The school provides opportunities for participation and use of parent’s skills
and talents. Volunteer opportunities include: work parties to build, refresh, and
contribute to the classrooms and grounds; organizing and chaperoning field
trips; contributing to special classroom projects; serving on the Governing
Board or parent committees; and helping teachers inside and outside the
classroom.
Parents are also encouraged to attend several seminars during the year: a parentteacher conference twice a year to discuss the child’s progress; an orientation to
the classroom procedures and practices at the beginning of the year; and an
introduction by the Head of School to the Montessori philosophy and method
prior to the child’s first day of attendance, Montessori parent education events,
classroom sponsored ethnic celebrations, and cyberbullying presentations.

Create a Healthy and Evolving Learning Community
a)

b)

Promote teacher training and professional development by:
i.
Supporting California State credentialing for Montessori trained
elementary and middle school teachers; Montessori staff training for CA
credentialed teachers; supporting our Teaching Assistants with
Montessori professional development offerings; all core teachers will
have appropriate California credentials.
ii.
Organizing staff educational retreats at the end of the school year and the
beginning of the school year and during the three Professional
Development days
iii.
GO provides an annual stipend for each teacher for attendance at training
courses and educational conferences, state and Montessori certification,
and relevant educational expenses, such as books, training materials, online courses.
iv.
Providing three annual professional development workdays.
Create opportunities for parental education by developing a series of relevant
seminars, such as “The Journey: hands-on experience of Montessori for
parents;” “Parenting Adolescents”; “Montessori at Home;” “Understanding
Montessori Philosophy”, or “Child Health.” These seminars may be taught by
“expert” parents, staff, or invited experts.
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Educational Philosophy
Montessori Philosophy
Dr. Maria Montessori developed her method of education more than one hundred years ago to
serve disadvantaged children in Rome. Since then, her educational philosophy has established
itself in diverse communities worldwide because of its central distinguishing tenet: childdriven education.
Dr. Montessori recognized that the only sustainable foundation upon which to build a love of
life-long learning is the self-motivation of the child. Ultimately, children must move
themselves toward their own learning. The teacher prepares the environment, directs the
activity, and offers the child stimulation, but it is the child who learns and is motivated
through learning itself.
Montessori philosophy is based on the principle that all children carry within themselves the
person they can become. In order to maximize their physical and intellectual potential,
students must develop a meaningful degree of independence and self-discipline in an orderly
environment. Dr. Montessori developed the “scientifically prepared environment” which
encourages children to learn according to their own capacity and learning styles and allows
children at various stages of learning to flourish in the same classroom.
As the American Montessori Society summarizes:
“A Montessori program is based on non-competitive and cooperative activities that help a
child develop a strong self-image, high levels of academic and social competence, and the
confidence to face challenges.
Encouraged to make decisions at an early age, Montessori-educated children are problemsolvers who can make appropriate choices, manage their time, and work well with others.
They exchange ideas and discuss work freely. These positive communication skills build the
foundation for negotiating new settings.
“Research has shown that the best predictor of future success is a positive sense of selfesteem. Montessori programs, based on self-directed, non-competitive activities, help children
develop the confidence to face change with optimism.”
An Educated Person in the 21st Century
An educated person in the 21st century is one who possesses:
1) A solid foundation in the core academic skills, as outlined in the state curricular
Common Core standards
2) The ability to think critically and creatively, and use a variety of strategies to solve
problems
3) The ability to work both independently and cooperatively
4) Personal integrity, morality, self-motivation and self-esteem
5) A commitment to life-long learning
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6) The ability to communicate confidently, both orally and in writing, with people of
all ages and backgrounds
7) The skills and willingness to engage in the responsibilities of citizenship
How Learning Best Occurs
The philosophy of the school is grounded in the belief that learning takes place best when:
1) Parents and families are an integral part of students’ education
2) Teaching strategies are tailored to suit individual students’ needs
3) Instructional activities are aligned to standards, integrated across content areas, and
meaningful to students, connecting what is being learned by students to both the
real world and real life experiences
4) Lessons and units of study are enriched through field trips, hands-on materials,
tutorial sessions, mentor relationships and internships by using the whole
community as a learning environment

Students to be Served
Golden Oak Montessori is an innovative learning opportunity in which students, parents, and
the community are active participants and dedicated cohorts in the students’ education.
Golden Oak Montessori began with 105 1st through 5th graders in 2009-10 and added one new
cohort of 27 1st graders each of the following years. At its full capacity by year six (2014-15),
GO anticipates having approximately 21 to 27 students in each grade 1-8 for a total of 215
students.
As a HUSD public charter school, GO gives priority enrollment to Hayward students with first
priority to students from HUSD Title I schools. GO strives to enroll a student body that is
representative of the diversity of the surrounding community and the HUSD as a whole.
Demand exceeds space available at GO, so students are admitted through a public random
drawing (see Admission Procedures for a complete description of the enrollment process). GO
is truly representative of the diversity of Hayward and seeks students from diverse ethnic,
socioeconomic, academic, cultural, and geographic backgrounds. GO is committed to
narrowing the existing achievement gap between students of different races, ethnicities, and
English Learner backgrounds. Golden Oak Montessori attracts a diverse student body through
an active recruitment program and through the establishment of partnerships with public and
private preschools, daycares, kindergartens, outreach programs, and community organizations.
Our student recruiting targets minority and disadvantaged families—we work with local
community-based organizations and social service providers to make sure that disadvantaged
and minority families know about, are comfortable with, and attend GO.
Of those who apply and are admitted through the random lottery process, approximately 12%
of GO’s students qualify for free and reduced priced lunches (FRPL) and roughly 13% of its
students are classified as English Language Learners (ELL). We strongly suspect that we are
not fully capturing accurate FRL numbers because there is no free lunch incentive for
completing the paperwork.
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Curriculum and Instructional Design
Montessori Curriculum Overview
The core Montessori elementary and middle school curriculum integrates studies of the
physical universe, the world of nature, and the human experience with language arts and
mathematics. In contrast to the traditional model in which the curriculum is
compartmentalized into separate subjects with given topics considered only once at a given
grade level, the main Montessori concepts are integrated throughout the ongoing curriculum.
This means that younger students explore new concepts at a concrete level. When the same
subjects are revisited in subsequent years, older students are able to understand and investigate
familiar ideas more abstractly and in greater detail.
The integrated curriculum includes materials and activities for the development of
understanding and skills in the following subjects:








Mathematics (arithmetic, algebra, and geometry);
Science (natural sciences, physical sciences, and environmental sciences);
Language arts (including phonics, spelling, grammar, sentence analysis, penmanship,
story and poetry writing, foreign language, creative and expository writing, oral
presentations, and literature);
Social sciences (history, civics, economics, anthropology, sociology, physical and
political geography and cultural understanding);
Cultural life (music, drama, and visual arts); and
Physical education, nutrition, and health.
Spanish Language Program

The academic material covered in these lessons corresponds with the California State
Standards and Common Core Standards of education and Montessori children, at the end of
each multi-year curriculum cycle (grades 1-3, 4-6, 7-8), are at par with their educational
cohort. The alignment of the Montessori curriculum to the Common Core standards is
included in the Appendix. A detailed Montessori curriculum for Lower and Upper Elementary
and Middle school was included in the original petition approved by the HUSD and is
available upon request.
The integrated curriculum encourages children to make connections between topics—such as
scientific discovery and historical context—and to put their educational skills to use. For
example, a child working on a science experiment understands the discovery of penicillin in a
fungal mold. Taking her learning a step further, with the teacher’s guidance, she then explores
penicillin’s possible impact on World War II when it was first widely used to treat soldiers
wounded on D-Day. In the process, the child engages language, arts, and communications
skills to document and share her findings.
In this way, the child guides the path of his/her learning by engaging special interests and
his/her own learning style. The Montessori teacher functions as a critical resource in this
process, always ensuring that the child’s research and findings are valued and teaching the
lesson that we live in an evolving universe where growth, development, and adaptation are
essential for existence. The Montessori classroom is rich with resources to stimulate the child
to explore deeper in order to understand their world more clearly—cultivating lifelong
learning skills.
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Overview of Alignment of Montessori and California State Standards
Grade Level

English/Language Arts

Mathematics

Science

State Standard
Skills

Language
Reading and Literature
Composition
Media

Number Sense/Operations
Geometry
Patterns, Relations and Algebra
Measurement
Data, Analysis, Statistics

Inquiry
Domains of Science
Technology/Design
Science, Technology and Human
Affairs

Montessori
Integrated
Curriculum

Montessori’s 5 Great Lessons:
The Story of Language

The Origins of the Universe
The Story of Mathematics

L: presentations, skits, vocabulary
Grades 1-3

Grades 4-6

N: counting, modeling, comparing to
10,000; add, subtract, multiple facts,
R: decoding, comprehension skills,
inverse relations, multiple strategies;
story elements, rhyme, genre, fluency standard algorithm; fractions, coins
C: encoding skills, conventions,
G: attributes of 2 and 3D shapes,
sentence and paragraph development, symmetry
writing process, research skills;
handwriting
P: 100s chart; skip patterns, open
sentences
M: book/film comparisons
M: time, length, weight, area, temp,
volume
D: organize, interpret data, graphs,
charts
L: presentations, plays, vocabulary,
N: counting, modeling, comparing –
grammar, interviews, create rubrics
billions, thousandths, percents,
decimals, fractions
R: non-fiction strategies, comparison/ multiplication/division facts, inverse
contrast, supporting opinions from
relationships, standard algorithms,
text, author’s purpose, primary
formulas, problem solving
sources
P: open sentences and graphs with
C: keyboarding, conventions, multi- variables
G: congruence, points, lines, planes,
paragraph development, writing for
angles, edges, faces, nets, coordinate
different audiences and purposes,
graphing
judging reliability/accuracy of
M: angles, scale, ratio, area, perimeter
sources, evaluation
D: probability, ratio, median, mean,
M: use of media for original works,
mode; data gathering, representing,
interpreting

The Timeline of Life
The Timeline of Humans
I: observation and questioning skills,
simple experiments, communicate
findings, tools
D: properties, changes of state,
position and motion, electricity, heat,
light; rocks, earth living/nonliving,
diversity, adaptation, habitat
T: impact on environment, tool use,
design
S: technology long ago and now

I: predictions, variables, experiment
design
D: chemical change, motion and
design, microorganisms &
microworlds, interdependence,
astronomy, heat, light
T: design process; positive/negative
impact of technologies; recycling;
structures; transportation of people
and goods
S: positive and negative impact of
technology on human affairs

Montessori’s Integrated Curriculum: The Cosmic Education
The integrated curriculum is the central guiding theme of Montessori education at the
elementary and middle school level. The term “Cosmic Education” refers to the
interrelatedness of humanity and the earth. It is both a philosophy and a guide for the
development of an interdisciplinary curriculum. The concept of cosmic education goes
beyond the "bits and pieces" approach. It presents a comprehensive whole picture of the world
- a world in which the child sees himself as being a part.
The foundation for the integrated curriculum is an organizing vision of the universe on a grand
scale, called Montessori’s Five Great Lessons:
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The Origins of the Universe;
The Time Line of Life;
The Time Line of Humans;
The History of Mathematics; and
The History of Language

These lessons set out a macrocosmic framework into which all the concepts, values, and
academic lessons are organized. The central theme unifying all the Great Lessons is the
concept of the order and interrelatedness of all elements of the cosmos. Dr. Montessori saw
the grand scheme of the universe as not only awe-inspiring, but also as a great teaching tool.
Establishing the child’s understanding of and appreciation for the great cycles of nature—
which maintain harmony and order while allowing for change and development—underscores
Montessori’s core value of community stewardship. This theme of the evolutionary nature of
the cosmos builds from the basic idea of interrelatedness and shows the significance of each
element and species, its contribution to the whole, and the responsibility this implies.
The impact and magic of these first lessons, while telling a grand story and setting the stage
for later work, is also designed to involve the child—giving him a sense of wonder,
importance, place, and responsibility in his world. So, the academic lessons also
fundamentally cultivate the child’s character.
History
The study of history starts prior to the dawn of life, with the development of the solar system,
life on earth, the development of humans, early civilizations, and recorded history. The child
sees the long development which preceded the arrival of humans and then the long labor of
humankind to accomplish all that is here for us to enjoy today.
In general, curricular concepts are presented in an historical format—that is, they are
presented in the order in which the concepts were developed by humankind. When possible,
lessons are directly related to the person and era in which the concept, discovery, or invention
emerged or occurred. Writing plays and acting out the drama of the discoveries, inventions
and new concepts is an integral part of the curriculum. At every turn in the curriculum,
students are active participants and the arts bolster the academic curriculum in creative and
often unexpected ways.
Science
Physical and Life science studies, including anatomy, physics, environmental studies, botany,
and chemistry, are structured in such a way as to give the child a sense of classification so she
can relate to the interrelated facts of the natural world. In fact, the system of classification
approximates the order of evolution. The ultimate goal is to help the child cultivate an
ecological view of life and a feeling of responsibility for the environment.
The first science experiments are designed to give the child the basic knowledge to understand
the development of the solar system, the earth and its configurations, life on earth, and the
needs of plants and animals. Although each individual life of earth (both plant and animal)
seems to be selfishly fighting for its own survival, each takes only what it needs, and, in turn,
makes its contributions to the ecological whole. The child sees these themes echoed in animal
and plant communities in the classroom (such as the coexistence of various fish, snails, and
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corals) and in the outdoor classroom and garden (such as the co-dependence of fruiting trees
on pollination by bees).
Throughout his/her scientific and historical education, the child sees the struggle of living
communities to develop and maintain themselves and how this struggle benefits us today. The
child begins to understand his/her role in the development of our living community, and
cultivate the drive to understand it and the sense of responsibility to protect it.
Mathematics
Montessori materials for Mathematics (arithmetic, geometry, and algebra) continuously build
on skills acquired at a concrete level, such as working with complex physical puzzles that
concretely apply geometric principles. This continuous integrated curriculum allows the child
to discover abstractions and their applications both in classroom math work (when studying
geometry lessons) and in applying these concepts to other areas of study, such as chemistry or
genetics. The mathematics curriculum lays the groundwork for the mathematical mind—a
critical thinker and an active problem solver who approaches math with same curiosity and
quest for answers.
The Golden Oak Montessori curriculum specifically addresses the Mathematics objectives set
forth in the California State Standards and Common Core Standards. Number Sense and
Operations and Geometry receive especially strong and effective emphasis in the Montessori
curriculum. Students use a math textbook to guide core content skill development in relation
to the California State and Common Core Standards.
Language Arts
Language Arts (speaking, writing, reading, grammar, literature, and poetry) and the
Performing Arts (fine art, music, and dance) are regularly integrated into the larger
curriculum, allowing many opportunities for practice and reinforcement. For example, a
history lesson on Abraham Lincoln may involve a class play which is written, directed,
performed, and discussed by the students, raising important issues of political risk or the
social climate around the Civil War. Or a botany lesson may involve experimenting with
varietals of peas in the school garden, understanding the genetics of snap peas, writing the
story of the monk Gregor Mendel and the discovery of genetics, and an art project illustrating
the genetic linkages over generations. At every step of the integrated academic curriculum,
children engage actively with the material and with each other through language.
Golden Oak Montessori requires strong competencies in the development of expository essays
and comprehension of diverse types of reading material. Other areas of emphasis at the
elementary level are expository writing and practicing the writing process; guided reading
with non-fiction texts; comparison between texts; interpreting and using media for
communication; and genre, author, and illustrator studies.
The Peace Curriculum: Cultivating World Citizens
The human relations curriculum uses the theme of "fundamental needs" as its organizing
concept. Through this perspective, the child sees that the needs of humans in all places on
earth and throughout history are the same. Ignorance of this concept of basic equality can
breed fear and prejudice. A primary goal of Montessori education to is help children learn to
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live in peace and harmony with all people and to establish an innate awareness that they are
citizens of the world and stewards of their own communities.
To this end, world geography, international cultural studies, second languages, ethnically
diverse classrooms, and world history are central to the Montessori curriculum. We want
children to revere the dignity of the human spirit and to develop appreciation of differences in
ability, in color, in culture, in beliefs, in thought, in ways of doing things, and in dress and in
physical appearance.
The Montessori Peace Curriculum strives to convey a deep understanding that all people share
the same fundamental needs and tendencies and that difference arises simply from different
ways of addressing those needs. When the child can see that the needs of humans are the
same, then he can respect and appreciate the variety of ways in which those needs are met.
With this understanding of our human community, open-mindedness flourishes.
Outdoor Education
A primary focus of Golden Oak Montessori School is to expose children to the natural world
and guide them towards an appreciation of our natural world so that they recognize their
unique role as stewards of the earth. The school emphasizes outdoor experiences and provides
extensive outdoor activities as an integral part of the learning environment. These
opportunities may involve an outdoor classroom where larger experiments, art projects, and
performances can occur and a school garden to compliment the science, environmental
education, and nutrition curricula.
The Upper Elementary students go to an outdoor education camp in the Redwoods for four
days, living in bunkhouses and learning from the residential counselors about the local
environment and the ecology of the area. The Middle School students go on three overnight
trips per year. In each case, the environment, whether urban or rural, is studied and explored
before, during and after the trips.

Montessori Methodology
The Prepared Environment
A Montessori classroom is strikingly different from a traditional classroom: there are no rows
of desks. Colorful materials are neatly organized into clustered areas—like a science area with
materials to conduct experiments, reference texts, binders labeled with student’s names
charting their individual progress through the curriculum and housing their science reports,
and a terrarium. Desks are interspersed with open space where children work together on rugs,
or cluster around a teacher sitting on the floor answering questions. Students are typically so
actively engaged in their work that visitors are undisruptive and an atmosphere of busy
concentration prevails.
The Montessori classroom facilitates independent learning and exploration. The environment
is designed to strike the imagination, to lead the student to abstraction, and to provide a
system of information storage and retrieval. The Prepared Environment facilitates the child’s
exploration of the essential principles of all disciplines through sequenced order and aesthetic
appeal.
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Technology elements are integrated into classroom life. Children learn to use calculators,
computers, and multimedia devices as part of their everyday experience. Throughout the
curriculum, as appropriate, internet resources supplement research collected first-hand from
resources found in the classroom and the community.
Montessori classrooms tend to fascinate both children and their parents. Typically, they are
warm, bright, inviting, and filled with plants, animals, art, music, and books. There are
curriculum centers with intriguing learning materials, such as three-dimensional mathematical
models, colorful maps, botany charts, and collections of natural specimens. Each material
invites curiosity and stimulates the senses.
Multi-Age Learning Communities
Montessori education places children in multi-year age groupings. Children aged six to nine,
nine to twelve, and thirteen and fourteen are placed in lower and upper elementary and middle
school classes respectively. This multi-age grouping gives many advantages to learning,
including the following:
 Children can progress through the curriculum at their own pace, guided by an
individualized learning plan.
 The classroom serves accelerated students as well as remedial or English Language
Learner students well because it is enriched with materials for an age-range, up to the
level of challenging the interests of the most advanced students. It is acceptable and
expected that students will excel in one area but may struggle with basic concepts in
another. The three year curriculum gives each student space to grow at various levels
while meeting end-criteria before moving forward.
 Younger students are constantly stimulated by the interesting work of older students.
 Older students serve as tutors and role-models, providing leadership experiences.
Older students grow from helping younger students and reinforce their own
knowledge by teaching others. They also learn to empathize with the needs of children
who are younger than themselves, building important social and character skills.
 In a mixed-age class, teachers work with the same students and their families for three
years, forming an integral and close mentoring relationship.
 The class retains a high degree of continuity since the majority of students in each
class returns the following year. This makes it easier to orient new children and
individualize the ongoing curriculum for each student.
The multi-age classroom is a groundbreaking concept for developing community and
supporting students of varying levels of academic and social development. By creating a bond
between parents, teachers, and children, Dr. Montessori sought to create a closely-knit
community where individuals could learn to be empowered; where children could learn to
become contributing, sharing members of their school-family; where students could learn to
care for younger children, learn from older people, and trust one another; and where children
could find ways to be acceptably assertive rather than aggressive.
Individualized Learning
Montessori philosophy posits that for education to touch a child’s heart and mind, the child
must be learning because he/she is curious and interested. Montessori strives to make learning
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its own reward with each success fueling the desire to discover even more. To appeal to each
child in this way, the curriculum is individualized according to the following principles:
 Individual learning styles, timetables, and capacities are respected. The child must
develop his/herself; the adult acts as a resource and a catalyst for development.
 Students are given the opportunity to choose what to investigate and learn.
 The student is responsible for mastering basic skills and basic core knowledge. The
student will follow a written study plan for each week, which is arrived at jointly by
the teacher and the student.
 The student will be supported in planning an individual schedule for completing work.
Materials and activities are designed to support different learning styles and multiple
intelligences, such as linguistic, mathematical, spatial, musical, kinesthetic, and interpersonal.
Some children—kinesthetic learners—learn best by using their hands, taking measure of
materials physically and thereby mapping them mentally. Others—linguistic learners—are
especially attentive to verbal cues and have an innate ability to verbalize knowledge and to
learn by listening attentively. Other children may benefit greatly from interacting with others,
sharing, teaching, and collaborating to master the material; these are children with strong
interpersonal learning skills. Montessori philosophy supports these differences and recognizes
that children may also transition from one learning skill set to another as they develop during
these formative years. One-size-fits-all teaching can fall short for these children.
Active Learning
Montessori materials are designed to stimulate the senses and engage students in active
learning. Students are encouraged to pursue areas of particular interest to them, becoming
“experts” and using all available resources, including internet and community sources to
engage their curiosity.
The classrooms are prepared with Montessori-sourced materials, which are hands-on and
encourage “experiential” learning, as opposed to the more traditional model of lecture and
drill exercises, which are comparably passive. Repetition is accomplished by having a variety
of materials with which to practice the same concept. It is this repetition—through active and
multiple modes of learning—which leads to mastery of the concept.
Students learn by trial and error and by discovery. They learn to ask the right question,
spontaneously engage in their own research, analyze what they have found, and draw their
own conclusions. The extended work period, typically three hours, offers both the time and
resources for investigation and experimentation, using the internet, classroom library, and
related indoor and outdoor materials, as well as opportunities to pursue research outside the
classroom, in a community garden, the local library or museum, or by contacting outside
experts. Throughout this process of discovery, students are not afraid to take risks and to learn
constructively from their mistakes.
Students engage with the Montessori materials, which are designed to transition children from
concrete understanding in early elementary to abstract thinking. This means that children
arrive at abstraction through their own creative process and their desire to understand. This is
a joyful process of intellectual development, inner awareness, and creative thinking. Again,
the child’s education is forged on the path to discovery.
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Active learning is the heart of Montessori education. Rather than present children with the
“right information” and supply the “right answers” up front in the form of lessons and
lectures, Montessori educators guide students to ask the “right questions” and help them to
discover the answers for themselves. With this active approach, learning becomes its own
reward and each success fuels the desire to discover more.
Role of the Teacher
Dr. Montessori observed that children learn most effectively through direct experience and the
process of investigation and discovery. Thus, the basis of the Montessori Method of
instruction utilizes the prepared environment with specially selected materials and a teaching
style that emphasizes observation and guidance rather than direct teaching and providing
answers.
Montessori teachers consider themselves enlightened generalists, trained in the details of the
Montessori curriculum and active participants in the child’s development. Montessori teachers
have four principal obligations:





To awaken the child’s spirit and imagination;
To encourage the child’s natural desire for independence and high sense of selfesteem;
To help the child develop kindness, courtesy, and self-discipline that allows him to
become a full member of society; and
To help the child learn how to observe, question, and explore ideas independently.

The teacher rarely presents a lesson to more than a handful of children at one time, and these
lessons are limited to brief, efficient presentations. The goal is to give the children a taste of
the activity in order to capture their attention and spark their interest, intriguing them so that
they will come back on their own to work with the materials. The teacher then is available as
an ongoing resource to facilitate the child’s learning, direct him/her towards new challenges,
and to ensure his/her mastery of important principles.
Standard-based instruction
GO believes that a systematic standards-based instructional program will ensure that students
will be successfully engaged in rigorous academic activities. Rigorous instruction, guided by
data-based analysis of student achievement, will ensure that students reach proficiency in ELA
and Math, and meet assessment targets.
Formalized On-Going Professional Development
GO promotes teacher training and professional development by supporting California State
credentialing for Montessori trained elementary and middle school teachers and Montessori
staff training for CA credentialed teachers. Go also supports our Teaching Assistants with
Montessori professional development offerings. All GO core teachers are CA State
credentialed.
Go organizes staff educational retreats at the end of the school year and the beginning of the
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school year and during the three Professional Development days. The purpose of the retreats is
to foster teamwork, encourage community building and cross-fertilization of ideas, and
address relevant issues facing the school as a whole. The dates of this retreat are announced in
the spring with the publication of upcoming school year calendar. All teachers and staff are
expected to attend these retreats. Teachers will also be expected to dedicate time outside of the
school year to classroom preparation and new student orientation
GO also provides an annual stipend for each teacher that can be used for attendance at training
courses and educational conferences, CA. state and Montessori certification, and relevant
educational expenses, such as books, training materials, on-line courses, etc.
Golden Oak Montessori believes a thriving educational community depends on motivated,
inspired, involved teachers who are also encouraged to actively stay abreast of their field. To
this end, GO supports teacher continuing education and accommodations will be made for
teachers to pursue educational activities to further their contributions to the classroom and
school.
Individual Daily and Weekly Work Plans
Students in each grade are assessed as to talents, skills, interests, and / or academic
achievement. A work plan is developed by the student and teaching staff. The student’s work
plan identifies the academic choices the student makes daily and weekly to fulfill the
requirements of his classroom work. The student accounts for finished work by indicating that
on the work plan. The teacher monitors each student’s progress with his or her work plan.
Parent Involvement and Support
Golden Oak believes parents are fundamental to a student’s success. In order to support the
student’s learning, parents are asked to:
1. Participate in an orientation meeting to discuss school policy, understand the parent’s
responsibilities and to initiate a lively dialogue that will last the term of the child’s
tenure at the school;
2. Meet with the teachers twice a year to review their student’s progress at Parent/Teacher
conferences. These meetings are essential to keeping parents involved and engaged
with their child’s progress and development. The teachers will make alternative
arrangements for scheduling if needed. At the third grade level and on up, students
participate in the conference by leading the discussion about their progress;
3. Contribute to the school by sharing their talent, time, and energy. Throughout the
school year, there are multiple opportunities for parent involvement, such as planning
educational events, participating in work parties to update facilities, hosting volunteer
activities, and fundraising. (Details on parent involvement are included in the Parent
Handbook).
The child’s teacher promotes an active dialogue between the family and herself to meet the
highest educational potential in a supportive environment. The responsible adults are asked to
sign an agreement, which includes:
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1. Assisting in the development and implementation of the student’s Individualized
Learning Plan, including completion of homework and high student attendance;
2. Creating a stable learning environment at home for the student;
3. Meeting with the student’s teachers on a regular basis; and
4. Supporting the student’s after school experiences .
Core Curriculum Materials
GO uses a combination of standard Montessori elementary and middle school curriculum
materials, supplemented by a variety of curricular materials. The specific Montessori
curriculum, materials, and Common Core alignment is presented in the appendix of this
petition.
The School Day and Academic Hours
GO’s school day runs from 8:30 am to 3:30 pm, every day except Wednesday, which is 8:30
am to 12:30 pm. Golden Oak has exceeded the State’s required hours for instruction every
year.
Year

CA State
Requirement

2013-14

170

2012-13

175

2011-12

175

2010-11

175

2009-10

175

GO Total CA State
(Full and
Required
Half Days) Minutes
grades 1-3
175 (137,
48,960
38)
177 (132,
50,400
45)
177 (134,
50,400
43)
177 (137,
50,400
40)
176 (140,
50,400
36)

GO Instructional CA State
Minutes grades Required
1-6
Minutes
grades 4-8
58,440
52,457

GO Instructional
Minutes grades 68

58,320

54,000

66,240

58,560

54,000

58560

58,920

54,000

58,920

59,040

54,000

59,040

58,440

Plan for Students that are Academically Low Achieving
GO will take a systematic approach to closing the achievement gap by allocating multiple
resources and interventions towards academically low-performing students. We believe a
focused Montessori program in alignment with California State standards will make
significant improvements in the baseline academic performance for all entering students.
Further, we identify students who are performing below grade level through the results of the
state STAR assessment as well as from classroom assessments, progress on daily and weekly
work plans, and assignments. Staff are trained to identify students who are struggling to stay
at grade level.
Services for academically low-achieving students begin with an assessment of student abilities
and needs. Depending on identified needs, students receive one or more of the following
interventions:
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1.

Classroom-based: Instructional activities are modified to accommodate different
learning styles to draw out students’ various strengths and needs. The Montessori
Method’s strength is targeting materials to students’ individual learning styles and
needs.
Students needing additional assistance in particular subjects or skill areas may
obtain additional help from peers, staff, and volunteers.
A Student Success Team meeting is conducted with a student’s parent/guardian and
school personnel if a student is still not achieving at grade-level standards after the
above two strategies have been attempted. More information about the Student
Success Team can be found in the following section on Special Education Students.
GO may develop additional group intervention classes either during, before, or after
school depending on student needs and staff availability and scheduling demands.
For example GO applied for a Math Grant in 2011-12 when there was a drop in the
Upper School math STAR scores. The Grant was received for the 2013-14 and
2014-15 school year. For both years, a Math Intensive week occurs during the
October break for those struggling in Math whose STAR scores are Basic or below.
A California Math Council Festival for students and their families will occur in the
spring of 2014 to engage whole families in the excitement of problem solving
through math. The sponsors of the Math Festival also provide professional
development for the teachers to be able to integrate the projects into their classroom
curriculum.

2.
3.

4.

Plan for Students that are Academically High Achieving
Some students will enter the school better prepared or be naturally endowed to learn at a faster
pace than the majority of their classmates. Students who are identified as high achievers
through classroom reports, placement test results, and teacher recommendations will have the
opportunity to do more advanced work and to excel at their individual rates. The Montessori
classroom is well suited to students who are performing above-grade level because the multiage class offers materials over a grade range to provide ongoing challenges. The structure of
the classroom allows a student to perform above grade level in one area while continuing to
master grade-level skills in another subject area.
Students are given multiple opportunities that provide intellectual enrichment and enable them
to contribute positively to the school community. Specifically, high achieving students may
be offered opportunities such as:
•

•

•

Leadership development: High-achieving students develop leadership,
teambuilding, and advanced communication skills in the Montessori classroom by
serving as peer teachers and project leaders for their classmates.
“Pull out” opportunities offered throughout the curriculum to enhance their
classroom learning. For example, students strong in Spanish teach Montessori
lessons in Spanish to their younger peers; students with advanced reading skills
work with students from other classrooms in advanced reading groups; and skilled
students work with classmates while challenging their skills by taking on advanced
projects. For example, a child gifted in language arts may write a play that his/her
classmates perform.
Upper Elementary ‘buddies’ are assigned to a new first year student to help them
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•

with their class work, provide emotional support as the younger student transitions
into their new school, be a buddy during all school-wide events by sitting with
them.
Advanced students plan ‘going-out’ activities to learn more directly about a certain
subject they are studying. Advanced students are given opportunities to take on
leadership roles in planning shelter, meals, shopping, cooking, cleaning activities
and ‘learning initiatives’ for camping and overnight trips.

Since GO has the responsibility of assuring that all students’ educational experiences are
rigorous, teachers are prepared to provide additional challenges for advanced students. In
addition, students working at different paces will sometimes be paired so that students
excelling in a particular subject will help students struggling with more challenging material.
Research shows that people deepen understanding through the process of teaching others.
While it is important for the student to choose the classes and activities that will help
advancement, GO believes it is also important to maintain a good balance between academic
and interpersonal skills.

Plan for English Language Learners
English Language Learners (ELL) have full access to GO’s educational program. Montessori
classrooms provide an optimal learning environment to learn a language. In a Montessori
classroom, a considerable amount of attention is paid to community building. The benefit of a
bonded and respectful community is safety for each student to take risks and not be afraid to
make mistakes. This is especially important for an ELL learner who has to make overt efforts
to speak and write a second language. The Montessori classroom is structured for
collaboration where speaking and sharing is crucial. Mistakes are expected as a vital part of
the learning process, especially in learning another language.
Many of the language activities for the youngest students involve the repetition of the use of
hands-on materials that are self-correcting. The students can work with them independently or
with a partner depending upon the ELL students’ readiness for partnership.
This year GO has initiated a ‘Spanish Service Project.’ Skilled Upper Elementary Spanish
speaking students learn to give Montessori lessons in Spanish to the Lower elementary
students. Community service is an ongoing expectation of our students as is providing
leadership and mentorship to our younger students. This program provides opportunity for
both and increases the Spanish language skills of our older and younger students involved in
the project.
GO actively pursues those teaching candidates who are bi-lingual in Spanish to reflect the
large percentage of our students who have Hispanic or Latino heritage.
Given Hayward’s extensive multilingual and English Language Learner population,
addressing language learning is a priority at GO. GO offers the ideal mixed-age classroom
setting to support a mainstreaming program for ELL students. GO provides instruction to
support ELL students in developing the skills needed to meet state standards using the proven
Montessori curriculum on language arts and various combinations of instructional approaches.
ELL students’ progress is monitored using on-going assessment and annual evaluation using
the school district’s CELDT assessment tools.
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Initial Identification and Assessment
Before a student begins at GO, we administer the home language survey to all students, as
required by the state law. Within 30 days of enrollment, all students whose home language
survey indicates a language other than English will be assessed using the California English
Language Development Test (CELDT) to determine their English language proficiency level
and confirm those students who are limited English proficient. The student’s teacher uses this
information to help plan the student’s daily work, to make sure written reports are translated
and conferences have an interpreter if necessary. The CELDT, which determines each
student’s proficiency level, is administered annually to ELL students.
Instruction/Program Options
Using the mainstreaming approach, GO integrates ELL students and English proficient
students in its fully inclusive classrooms. In addition to general Montessori-style instruction,
students who need extra help with language are given pull out lessons with their teachers and
peers according to their level. GO hires CLAD certified teachers and instructional aides as
appropriate to develop and implement English language arts instruction to meet the various
proficiency levels of our ELL students.
Per state requirement, all newly identified ELL students who are new to the state of CA, or are
entering the U.S. for the first time and are under the age of 10, must enter a Structured English
Immersion program for 30 calendar days. GOM aims to meet this state mandate by creating a
Montessori individualized learning plan for each ELL student focusing on language arts
curriculum (speaking, writing, reading, grammar, and literature). Instruction will be provided
in small groups, in general classroom lessons, as individualized activities, and/or as peerpartnered activities (i.e. reading-buddies).
GO’s goal is to ensure a quality ELL program that enables our ELL students to gain a
minimum of one English language proficiency level annually, to achieve and maintain English
proficiency level, to attain achievement in all academic subject areas, and to have full access
to the range of educational opportunities that we envision for all of our students.
Monitoring Progress and Reclassification Criteria
GO monitors its ELL students’ progress using the standard assessments and following the
procedures set forth by HUSD. Our teachers monitor ELL students’ progress on an on-going
basis, using their classroom work. Classroom instruction, grouping, and intervention will be
modified as appropriate base on assessment results.
Annually, ELL students’ progress is monitored using assessment tools such as CELDT and
California Standards Test. Based on these test results, other assessment data, student grades,
and teacher’s recommendations, GO identifies those ELL students who are eligible for
reclassification. GO notifies parents via a written letter of the student’s eligibility for
reclassification and consults parents regarding their opinion to the reclassification action. A
student’s progress with learning the English language is discussed at both
parent/teacher/student conferences and documented in the student’s written report twice a
year. Parents receive a copy of all the forms generated in the reclassification process. GO
monitors the progress of reclassified ELL students for two calendar years following the
students’ reclassification.
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Montessori Approach to Educating English Language Learners
Learning in a Montessori classroom is not lecture-based, so students have many opportunities
to further their science, math, history, and language arts skills using the hands-on materials
and their interaction with peers. Students’ academic education is not limited as they learn
another language. In fact, development of academic skills in subject areas and specific gradelevel content standards can parallel language learning.
Furthermore, Montessori’s individualized learning approach designed for each student helps
students, parents, and teachers address areas of concerns or interests. For example, during the
extended work period, the ELL student may spend extra time with his English proficient
reading buddy or work with math materials to enhance his math skills. Since student
achievement is evaluated on many levels, not simply through verbal participation or written
work, the ELL student can thrive academically and show ongoing success while learning
English language arts and attaining English proficiency.
GO focuses on parental engagement as a significant element for student success. GO works to
provide Spanish translators/translations for parent education events, student written reports,
parent/teacher/student conferences, Parent Handbook and regular newsletters. GO families
remain with the same teacher for three years, creating longer-term relationships and
commitment to student learning.

Plan for Special Education
Golden Oak Montessori understands that the school has the legal obligation to serve students
with special needs and that the school, pursuant to the federal statutes Individuals with
Disabilities Education Improvement Act of 2004 (IDEA) and Section 504 of the
Rehabilitations Act of 1973, must ensure that all of its students have access to a free and
appropriate public education (FAPE) in the least restrictive environment (LRE).
IDEA lists 13 categories of disabilities under which students with special needs from ages 3 to
21 may be eligible for services. Under Part B of IDEA, children with eligible disabilities are
guaranteed a free and appropriate public education in the least restrictive environment. Part B
defines special education as specially designed instruction, at no cost to family, to meet the
unique needs of the child with a disability. Related services are defined as supportive services
that may be required to assist a child with a disability to benefit from special education.
Under the law, GO has options on how to deliver special education and related services either
as (1) an arm of the charter-granting agency, (2) an independent local education agency, or (3)
as a charter of special education local planning area (SELPA). In the initial years, GO
functioned as a “public school of the local education agency that granted the charter” for
purposes of providing special education and related services pursuant to Education Code
§47641(b).
As of July 1st, 2013, Golden Oak Montessori School, P pursuant to Education Code
§47646(b), shall provide services reasonably necessary to ensure that all students with special
needs who attend the school are guaranteed FAPE and LRE. GO has joined the Sonoma
County Charter SELPA, the oversight organization under which we provide our special needs
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services to our students. The special education cost includes but is not limited to purchase of
necessary assistive technology, hiring student aide(s), or reasonable modification in the
environment to ensure equal educational access. The related services necessary for students
with special needs to access special education may include but is not limited to speech
therapist, occupational therapist, physical therapist, audiologist services, mobility instruction,
adapted physical education, vision services, counseling and guidance, psychological services,
parent counseling, health services, social work services, transportation, or recreation services.
Section 504 of the Rehabilitation Act of 1973
In compliance with Section 504 of the Rehabilitation Act of 1973, which is the only mandate
requiring education agencies to provide special education or related services to a child with
disabilities, GOM will take all necessary steps to guarantee FAPE and full participation for
students with disabilities at school, in the classrooms, and at all academic and social events
hosted by GOM.
GO understands that not all children with disabilities protected under Section 504 are entitled
to services under IDEA, which has specific disabilities categories. To serve a student
protected by Section 504, GO will undertake necessary expenditures that may be required to
provide reasonable accommodation and services to ensure the student’s equal access to
educational opportunities enjoyed by all students at the school.
To determine if a student qualifies for Section 504 protection, a student’s physical or mental
impairment must substantially limit his/her ability to learn, and both academic and
nonacademic activities will be considered. Parents will be notified of actions regarding the
identification, evaluation, and placement of their children under Section 504. GO understands
that consent from parents for qualification assessment under Section 504 is not necessary. GO
will follow the standards and procedures set forth by the Sonoma County Charter SELPA of
which GO is a member, for the evaluation and identification of students who need or are
believed to need Section 504 protection.
Provision of Services
GO as a member of the Sonoma County Charter SELPA shall annually and in good faith
clearly identify the specific desired mix of special education funding and services to be
provided. An example would be a mix of therapists, specialists, and funding for items such as
assistive technology and transportation, to support students with eligible disabilities to have
full access to FAPE and specialized instruction, as indicated in their Individualized Education
Program (IEP). GO is collaborating fully with Sonoma County Charter SELPA to follow their
guidelines in implementing quality special education, to seek guidance and resource in
implementing and supporting specialized instruction, and to have regular assessment of the
GO services to students with special needs. GO will follow the standards and procedures set
forth by the Sonoma County Charter SELPA for the evaluation, eligibility, and placement of
students who need or are believed to need special education or related services.
Given that GO is a Montessori school designed with mixed age classrooms, students with all
abilities and disabilities are integrated in its inclusive classrooms. Depending on the unique
needs of the students with disabilities and on the services outlined in their IEPs, a variety of
instructional techniques are used to promote learning and meeting of the IEP goals. These
techniques include, but are not limited to, individualized pull-out instruction, small-group
instruction, peer-partnered modeling/instruction, and general Montessori classroom
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instruction. Related services such as speech, physical, and occupational therapies are
conducted in the classroom or as pull-out sessions depending on the needs of the students with
disabilities and/or as outlined in the IEP. Assistive technologies are incorporated into the
classroom. To the maximum extent possible, students with special needs remain integrated
with students of typical development to minimize interruption in their interaction and learning.
In addition, GO’s Special Education Specialist, Montessori teachers and Head of School form
the multidisciplinary team serving students with disabilities, working collaboratively with
parents and therapists and conducting continuous assessment to monitor students’ progress.
The teachers use a trans-disciplinary approach to providing a holistic education to students
with special needs.
GO has hired a part time Special Education Specialist. Go has also contracted with a
psychologist, and speech and language therapist, as needed. GO may hire other therapists and
health personnel as needed to fulfill the requirements of its students’ IEPs.
Child Find
GO participates in a comprehensive “child find” system to identify students who have or may
have special needs. The school seeks to participate in the child find systems of the SELPAs in
which its students reside. These systems include various policies and practices, including, but
not limited to the following:
1.
2.
3.
4.

Post-matriculation in-take practices that identify students with special needs to help
ensure that the school is aware of all students who have identified special needs;
Seeking to develop relationships with all feeder local education agencies to request and
obtain cumulative files and other documents in a timely fashion;
Staff development and training for school staff, to ensure that they possess an
understanding of tools and techniques to identify students who may have exceptional
needs; and,
Review of student assessment data, including but not limited to state-mandated testing,
to identify students who may be falling behind expectations in their academic progress
and are in need of additional support or services.

Student Success Team
GO has implemented a “student success team” (SST) model to the maximum extent feasible
to attempt to meet all student needs within the regular instructional setting prior to referral for
formal assessment for special education purposes. Such teams typically consist of the Special
Education Coordinator, student’s teacher(s), a school administrator, the student’s
parent/guardian, and others. The team oversees development of plans to meet student’s needs,
if possible, without referral to assessment for special education. The team monitors student’s
progress.
Referral and Assessment
In the event that formal interventions provided through the SST are not successful, GO refers
students for evaluation for special education. If the assessment team identifies that the student
has special needs and requires special education and related services under the terms of IDEA,
GO works with parents and staff to convene and conduct an IEP team meeting or meetings.
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In the event that a student is considered for formal evaluation, the parent/guardian is notified
in writing and parental consent will be sought in order to proceed with the referral. A parent
may also directly request assessment for special education services. When a written referral is
received by GO, the school will immediately respond. Within 15 days of receiving the referral,
an assessment plan for the child must be presented to the referring parent. Title 5 Cal. Code of
Regulations Sec. 3021(a) states that all referrals for special education shall initiate the
assessment process. California Education Code Sec. 56029 defines “referral for assessment”
as any written request, by a parent, guardian, teacher, or foster parent, for assessment to
identify an individual with special needs. Parents have 15 days to determine whether they will
consent to the proposed assessment. Once a written consent to assessment is received, the
assessment(s) must be completed, an IEP meeting held, and the IEP developed and
implemented within 90 calendar days.
If a written request for a new or additional assessment of a student already in special education
is received, GO provides the referring parent with a written proposed assessment plan within
15 days. If a parent requests an IEP meeting without the need for a new assessment for a
student already in special education, GO will see to that an IEP meeting is held within 30 days
from the date of receipt of the written request.
Individualized Education Programs
GO participates actively and as appropriate in planning and conducting the IEP team meetings
and processes. GO commits to implementing all special education and related services called
for by the IEP. GO regularly monitors and annually revises student progress toward the goals
specified in the IEP. GO intends to end the year with an annual review and an IEP meeting
where new goals will be presented for the following year.
An IEP team comprises of a multidisciplinary team of a parent, a general education teacher, a
the special education coordinator, and other individuals who have special knowledge
regarding the student. Annually, or more often if necessary, the IEP team will meet to review
and revise the IEP and determine placement.
Within three years of previous classification, a multi-disciplinary reevaluation shall be
completed to determine whether the student continues to be a student with disability.
Reevaluation will be conducted sooner if condition warrants or if the student’s parent or
teacher requests the reevaluation. Reevaluation is conducted when a change in eligibility is
considered. All requirements for performing a reevaluation must be completed within 60 days
upon the receipt of written parental consent for the assessment.
When a student is no longer eligible for special education, a written notice of the
determination shall be provided to the parent within 15 days of the reevaluation meeting. The
parent has 15 calendar days to consider the result of the reevaluation.
If a parent wants to withdraw a student with eligible disability from GO and place the child in
a private school setting, GO will convene the student’s IEP team to discuss the change of
placement and review the student’s educational program. GO understands that the student
with eligible disability in a private school setting is still entitled to special education and
related services and that such service may need to be provided by GO or the district.
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IEP Discipline
Prior to administering any suspension, removal, or temporary placement of a student with
disability, GO would take necessary steps to determine and document whether the behavior
warranting disciplinary action is related to the student’s disabling condition.
If determination is made and documented that the behavior is related to the student’s
disability, then the student shall neither be suspended nor expelled. GO would convene the
student’s IEP team to consider a behavior management plan and/or a change in program
placement. If a behavior plan already exists, the IEP team would review the effectiveness of
the existing plan and make necessary modification. If determination is made and documented
that the behavior is NOT related to the student’s disability, GO may suspend the student in
accordance with disciplinary policies for non-disabled students. GO will immediately notify
the parents regarding the disciplinary action, especially if it involves removal of the student
from current educational placement to an appropriate interim alternative education setting.
The IEP team is responsible for determining the interim alternative educational setting.
If an expulsion is being considered, GO would convene the student’s IEP team to discuss the
determination decision, review the student’s IEP and placement, and plan for services to be
provided to the student if the student is to be out of school.
When a student poses an immediate danger to self or others or is significantly destructive to
property, GO has the right to remove the student immediately. GO understands that in such
situation, a determination decision and other due process procedures must be carried out
within 3 school days from the day of the incident.
Due Process
In the event of a due process claim to enforce provisions of applicable special education law,
GO is committed to working to the maximum extent permitted under law to respond to and
defend the school in the process.
The Montessori Approach to Children with Special Needs
One of the tenets of the Montessori approach is to integrate children with special needs into
the learning environment. Contemporary inclusion is in agreement with the Montessori
approach, which places emphasis on the benefits gained through involving children of
different abilities and learning styles in the same environment.
Several studies and anecdotal data support the assertion that Montessori provides an
exceptional learning environment for children with diverse learning abilities and needs. In the
journal Public School Montessorian (Summer 2008), Tim Duax, the principal of the public
MacDowell Montessori School, points out that students with special needs in the Montessori
programs score higher than students in traditional public Milwaukee Public Schools (MPS).
MacDowell Montessori School has twenty-eight percent of its current eighth grade students
with special needs, yet the entire Montessori program’s educational testing scores are still
higher than their traditional public counterparts.
When the National Institutes of Health (NIH) was asked by Congress to study learning
disabilities (LD), the research concentrated on reading disabilities because they constitute
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more than 80 percent of learning disabilities. Reading disability is clearly the most damaging
in terms of an individual's school progress and adjustment, and occupational and vocational
success (Lyon, 1998). In this study, Montessori methods demonstrated excellent results in
teaching reading and writing to students with special needs.
Example: Montessori Success with Language Learners—Teaching Reading
The National Institutes of Health ongoing study of learning disabilities (Montessori Life,
Summer 2004) highlights the Montessori approach’s success: “For individuals with language
learning difference (dyslexia), [Montessori] seems to provide optimal educational practice.”
According to the NIH study, Montessori is successful in teaching dyslexics because it uses an
“indirect approach,” helping to build the necessary skills for reading and writing as opposed to
simply giving children a pen and paper and asking them to write the letters of the alphabet.
Rather, Montessori first provides materials to develop the fine motor coordination of the hand,
such as exercises in practical life which require using the thumb, index, and middle finger to
pick up small objects like the little knobs on the cylinder blocks or to color in the metal insets
with a colored pencil. These seemingly unrelated activities help build digital dexterity for the
fluid and automatic motion of writing later on.
According to the NIH study, “Montessori helps children to analyze the individual sounds and
adds the visual, tactile and kinesthetic percepts of the written symbol as they listen to the
sound. The kinesthetic sense is important because it is our strongest memory. Long words are
segmented by syllables, followed by word building with the Movable Alphabet. Children who
lack phonemic awareness and phonological processing will profit especially from this
approach.”
The NIH study stresses the benefits of Montessori’s approach for children with learning
disabilities, because these activities help the child convert visual symbols into a temporal
auditory sequence. This process integrates “the functions of the two cerebral hemispheres
(spatial and temporal) [which] is particularly difficult for the child with dyslexia.”
Example: Montessori Success with Language Learners—Teaching Grammar
The NIH study highlights how Montessori teaches grammar differently from a traditional
approach. For children with reading difficulty, Montessori approaches grammar with the use
of games at the elementary level. Instead of presenting the “rules of grammar” as abstract
concepts, Montessori ties these rules to concrete activities and terms. For example, the parts of
speech are given descriptive, not abstract, terms initially: the "naming words" (nouns); then
"the little words" (articles); and "describing words" (conjunctions); "placing words"
(prepositions); the "doing words" (verbs and adverbs), and "person words" (pronouns).
As with other areas of Montessori curriculum, the child takes an active role in understanding
the principles of grammar. For example, as elaborated in the journal Montessori Life (Summer
2004), in learning the function of the article, the child uses “a plastic box containing objects
such as several marbles and erasers, and one spoon. A child is asked to take the spoon from
the box. The teacher writes "spoon" on a slip of paper, which the child reads aloud and places
the label with the object. The teacher writes "the" on a slip of paper, which the child reads
places in front of the naming word, "spoon." The teacher then asks the child for “the” marble.
Since there are several marbles in the box, the child will not know which one to select. The
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teacher explains that if she says “a” marble, the child can pick any of the marbles. The child
takes a marble, the teacher makes labels for the noun and the article, and the child reads and
places these with the object as before. Finally, the teacher asks for “the eraser.” There are
several erasers in the box, and “a” eraser doesn't sound right. The teacher then discusses the
need to put a consonant between the two vowels. The article "an" is introduced and the correct
labels are read aloud, written, and placed.”
“In this exercise the children have been directly taught the "little words" that go with the
"naming words," and when and why each of the little words are to be used. Each part of
speech is taught with a variety of materials in similar fashion, but they aren't called "parts of
speech." The exercises are the indirect preparation for later sentence analysis, grammar, and
composition, as well as direct instruction in the function of words. (Montessori, 1973).”
The NIH study relates the Montessori Method to children with special needs: “Dyslexic
individuals require extra appropriate assistance to develop the phonological and orthographic
processing skills that are necessary for reading and writing. The Montessori methods and
materials address the language roots of reading:
phonology and discrimination of the sound structure of language, including phonemes and
syllables;
syntax, the rules governing the sequential order of words in phrases and sentences;
semantics, the meaning system attached to words and phrases as a result of experience in a
variety of contexts; and
pragmatics, the use of language in different contexts or situations.
All of these depend on short- and long-term memory, which are strengthened by the utilization
of all the senses in learning. For individuals with language learning difference (dyslexia), this
seems to provide optimal educational practice.” (Montessori Life, Summer 2004).
Why is Montessori Successful with Children with Special Needs?
Children who have early Montessori training are more likely to have their exceptional gifts
and challenges identified because of the Individualized Learning Plan (ILP). Furthermore, as
Tim Duax points out in his article in the Milwaukee Journal (April 27, 2008), “these results
are not magical; they are in fact replicable.”
Duax states that several characteristics of Montessori educational system stand out in helping
children with various needs excel:
1. the multi-age class with low student turnover and lasting relationships with teachers;
2. comprehensive staff development and accountability;
3. the prepared Montessori environment with its characteristics of high-performing
classrooms; and
4. the individualized daily and weekly work plan.
Montessori teachers are ready to work with children with special needs because the
Montessori approach focuses on the individual learner and provides a carefully prepared
environment which allows children to learn and progress at their own rate and according to
their own capacities. As such, attending to children with special needs becomes something
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which can be addressed within the normal classroom agenda. This makes the Montessori
approach ideal for working with that "special child" because, in fact, all children are
considered unique and are encouraged accordingly.
Integrating children with special needs into learning groups and the social interactions of the
class is considered a benefit to all children in the class, who learn to interact respectfully and
considerately with others and learn to acknowledge our inevitable differences and,
importantly, find our underlying similarities.

Element B: Measurable Student Outcomes
(B) The measurable pupil outcomes identified for use by the charter school. "Pupil outcomes,"
for purposes of this part, means the extent to which all pupils of the school demonstrate that
they have attained the skills, knowledge, and attitudes specified as goals in the school's
educational program. Pupil outcomes shall include outcomes that address increases in pupil
academic achievement both school wide and for all groups of pupils served by the charter
school, as that term is defined in subparagraph (B) of paragraph (3) of subdivision (a) of
Section 47607. The pupil outcomes shall align with the state priorities, as described in
subdivision (d) of Section 52060 that apply for the grade levels served or the nature of the
program operated, by the charter school.
Progression through the Golden Oak Montessori program is based on 1) demonstrated mastery
of core academic skills and content knowledge linked to curriculum standards; and 2)
development of character traits and the attributes of a successful learner.
In our first four years, students were required to participate in the STAR (Standardized Testing
and Reporting) program starting in the second grade to assess each of the core academic areas.
The school is transitioning to Common Core testing and will be implementing the new
standardized testing format as it is rolled out by the State. Students strive to meet or exceed
the HUSD standard for level of mastery. Mastery for special needs and English learners is
defined appropriately according to their individualized learning plans and English proficiency
levels.
The growth and development of each student is continually assessed by the teacher using
attendance records, quantitative norm referencing, classroom work, assessments of character
development and academic progress using The Whole Child Reflection, and various other
qualitative authentic Montessori assessment tools.
Daily and weekly work plans play a key role in measuring a student’s progress. The daily and
weekly work plans are created by the student and teacher. These plans are not to be confused
with the Individual Education Plans (IEPs), which are developed to meet the educational goals
of special needs students. During the process of developing each student’s daily and weekly
work plan, strengths and weaknesses are identified, goals are formulated, and specific learning
objectives are agreed upon. In this way, the order and manner of learning new material is
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adjusted to the needs of each child as much as possible. The student's progress toward
fulfilling his or her work plan and daily and weekly work is the primary focus of subsequent
conferences, progress reports, and student self-evaluations. Appropriate measures are taken to
respect the confidentiality of any student records protected under the Family Educational
Rights and Privacy Act.
In addition to more formal assessment tools, several alternative assessment tools will be used
including:
•

Portfolios of Student Work: All year long students and teachers go through the
student's completed work and make selections for their portfolios. Students prepare a
self-evaluation of the selected work: what he or she accomplished, what he or she
enjoyed the most, what he or she found most difficult, and what he or she would like to
learn next. Portfolios are presented at the spring parent/teacher/student conference. The
portfolio builds with the student through all levels until graduation.

•

Parent/Teacher/ Student Conferences: Portfolios, self-assessments, The Whole Child
Reflection and teacher's assessments of the child's progress are reviewed and revised to
reflect new goals.

•

Written Evaluations: Prepared once each semester, these reports include teacher
evaluations of the child’s level of academic mastery and behavior (personal
development).

•

Self-Assessment: Students reflect on both long and short term planning of
organizational and study skills as well as behavioral goals.

•

Formal Assessments: such as spelling tests or math assessments are used to track
students’ progress through the curriculum.

•

Demonstration of mastery by peer teaching: Students who teach peers the material
demonstrate their understanding and practice leadership skills.

•

Formal presentations of projects and reports to classmates and teachers

•

On-going teacher observation: The teacher records ongoing comprehensive
observations of each student. These observations go beyond work choices and
performance. The teacher records notes on the student's level of independence,
coordination, organization, leadership, team skills, and concentration.

•

Rubrics: A rubric uses descriptors explaining what is and is not present in the work.
With these descriptors, the learner knows exactly how to improve his/her score on an
assignment or project.

Throughout the school year, each student develops daily and weekly work plans setting the
goals, expectations, and assignments for the week ahead. Teachers review and monitor the
plans of each student.

49
Weekly Work Plans are organized into three major areas:
•

Individual assignments in basic skills: reading, mechanics of language, writing skills,
spelling, vocabulary, mathematics, art and music;

•

Individual research and exploration in areas of personal interest;

•

Small group projects and individual assignments in science, literature, history,
geography, philosophy, civics and economics.

Weekly plans always include the following:
•

What the student is expected to know or be able to do;

•

Suggested or required experience that will help the student accomplish the assignments
(books to read, individual or group lessons to attend, etc.);

•

Assignments to be submitted (reports, stories, journals, models, projects, etc.)

Whenever possible, the work plans offer students choices and the opportunity to propose an
alternative assignment that would still lead to the fundamental objectives, but which
would be more interesting to the student.
Student Outcome Goals
GO pursues the following student outcome goals, as measured by multiple and varied
benchmark assessments (as detailed below) that are aligned to state and federal standards and
reflect proficiency measures required by the State:
•
•
•
•

•

•

Students demonstrate proficiency in reading, writing and mathematics;
Students demonstrate a mastery of grade-level standards and designated outcome goals
in the areas of English Literature, History, Science, Social Science, and Art;
Students demonstrate mastery of skills related to high school preparation, standardized
test taking, planning for college, and success in further educational endeavors;
Students demonstrate the development of a social conscience by planning and
implementing significant projects in the school and their community based in the
context of project-based coursework and the GO Montessori Community Stewardship
program;
Students demonstrate growth as measured by the Whole Child Reflection, a rubric for
evaluating development of character traits such as leadership, independence, and
initiative, as well as academic indicators;
Student satisfaction ratings with GO are positive. Indicators of student satisfaction
include: high attendance, active involvement in school, ability to meet educational
goals, progress towards the 10 attributes of The Whole Child Reflection, and
participation in extracurricular activities.

These pupil outcomes are directly tied to the program goal of providing students with a
rigorous program of critical thinking in all subject areas while preparing them to successfully
learn, excel in school, and prepare to be self-motivated, competent, life-long learners.
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Golden Oak will meet all statewide standards and conduct the pupil assessments required pursuant to Section 60605(c)(1) of the California Education Code and any other statewide standards authorized in statute or pupil assessments applicable to pupils in non-charter public
schools.
Golden Oak will provide the instructional support necessary for English Language Learners to
attain mastery of the ELL state standards.
School Outcome Goals
GO pursues the following school outcome goals:
•
•

•

•

•

•

•

The school demonstrates progress in the aggregated results of the pupil outcomes
listed above;
The school demonstrates student improvement on standardized tests used by the
HUSD, for the largest sub groups for two out of the four years of standardized
testing. The standardized test scores compare favorably with schools that have
similar student populations (e.g. race, gender, socioeconomic status, etc.);
The school has a comparable or higher student attendance rate than local area
public schools. Golden Oak’s attendance rate of over 97% consistently meets this
goal;
The school has a positive rating on an Academic Performance Index (API) or
future measure of Smarter Balanced Assessment that compares favorably with
schools in the HUSD that have similar student populations. For the first three years
the school’s API score was above 800. In 2013-14 it went below the 800 mark by 3
points, and is still the third highest API score in Hayward elementary schools.;
The School strives to close the achievement gap: standardized test score data
demonstrates a pattern of raised achievement over time for traditionally
underserved minority students. Golden Oak has demonstrated success in boosting
achievement, particularly for our Hispanic and Socioeconomically disadvantaged
students;
The school develops and fosters relationships with the community in which it is
housed in order to carry out the school’s mission of nurturing students with the
tools to be community leaders and problem solvers.
English learner subgroup Academic Performance growth targets are a focus for GO
to increase proficiency met as measured by the API. In our first four years, our
student progress compares well with other ELL students in Hayward schools.

The Hispanic and Latino students at Golden Oak outperform the same subgroup of students at the
elementary schools they would otherwise attend. Specifically, Stonebrae, Fairview, Russ, and East
Avenue have attendance areas that enclose the homes of sixty five percent of Golden Oak students
yet the Hispanic students at GO outperform the same subgroup at those four schools. Hispanic
and Latino students at Golden Oak (2012) score an average of 103 API points above their
counterparts at these schools and 42 points above the California State average.
Similarly, socioeconomically disadvantaged students at Golden Oak (2012) have shown very
promising results on standardized tests, performing 43 points above the California State average,
and 106 points above the average of the four local schools.
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Golden Oak’s performance of our African American students is an area of focus for us, since these
students performed below the average for local schools. Granted, our sample size for our small
school is only twelve students, so individual variability can have a large effect on the subgroup’s
API. Last year, a staff development session focused on African American education, with a
curriculum developed and taught by Koren Clark, a Golden Oak faculty.
English Language Arts has been an area of strength at Golden Oak. The 2013 data shows a slight
dip in our trends and we are working quickly to implement changes this year to re-focus on language learning.
Golden Oak takes our data seriously and we evaluate our results every year to understand where
the gaps lie. Math stands out as an area of particular challenge. Since this challenge was identified
last year, math became a focus at all levels. Some of the changes we have implemented, with the
support of a significant math grant, were documented in the Executive Summary of this petition
and include a free math camp for students requiring support, professional development, and a
math fair that engages families in math learning. Golden Oak has also invested in full time
assistants in all classrooms, bringing or student to teacher ratio to almost 10:1 for lower
elementary and hiring a curriculum consultant to give the teachers specific and real-time feedback
on improving their effectiveness. The 2013 data shows promising news that our math focus is
showing results: 55% of students improved their scores in math this year while only 33%
declined.
Achieving the goals set forth in our student and school-wide outcomes requires dedicated and
well-trained staff, funds being directed at classrooms rather than administration, and engagement
with our families. Golden Oak takes pride in being able to show a consistent history of success in
each of these areas. For details, please see the Five Fundamentals of Success at Golden Oak, attached to the Executive Summary.
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Element C: Methods of Assessing Student Progress
(C) The method by which pupil progress in meeting those pupil outcomes is to be measured.
To the extent practicable, the method for measuring pupil outcomes for state priorities shall
be consistent with the way information is reported on a school accountability report card.
Student progress at Golden Oak is measured on a continual basis, through a variety of
standard assessments and unique Montessori assessments. For the first four years, Golden Oak
has used the STAR testing as an annual standardized assessment and plans to transition to the
Smarter Balanced assessments as rolled out by the State. Golden Oak will also comply with
Local Control Accountability requirements in order to qualify for State funding. In this
section, GO also details the Montessori assessments that are used to measure student progress
towards goals outlined in Element B, including academic and character development
outcomes.
In summary:
1.
2.
3.
4.
5.
6.
7.
8.
9.

State Mandated Assessments:
Standardized Testing
Local Control Accountability Plan
Montessori Assessments:
The Whole Child Reflection
Academic Assessments
Parent-Teacher-Student Conferences
Portfolios
Written Reports

State Mandated Assessments of Student Progress
Golden Oak has far outperformed the API expectations set in our charter petition and has
exceeded the California Charter Schools Association benchmark for API of exceeding the 25 th
percentile (744 for 2012-13) of all schools in the state. We also exceeded the Federal AYP
benchmark of 770. Golden Oak has demonstrated its solid academic preparation with API
scores in the top ten percent of schools in the District.
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Overall, Golden Oak has shown that the Montessori educational method serves our students
well, and, in general, our students out-perform their local peers. The school comparison
snapshot from CCSA, comparing Golden Oak to the four local schools in whose attendance
areas 65% of GO’s students reside, shows Golden Oak’s Math and ELA performance:

GO’s 2013 Growth API score is 797; the 2013 API criteria for meeting Federal AYP is 770.
GO has met and exceeded that target set by the federal government for the fourth year in a
row.
As is required by the state charter law, GO strives to meet all statewide standards and conduct
the state pupil assessments required pursuant to Section 60602.5, including the STAR tests
and other mandated state assessments, such as Smarter Balanced assessments. GO firmly
believes that the academic program prepares our students for success in these statewide
assessment programs. Additional support structures (i.e., Math week, Math festivals for
families, field trips to see the application of knowledge in one’s community, the practice of
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giving students’ choice as to what they want to study, peer study) are in place to ensure that
students are meeting or making progress toward the state standards that are measured by the
state assessments.
Proficiency for our English Learners is measured in accordance with the CELDT, teacher
observations, and other school-based measures. Golden Oak Montessori provides the
instructional support necessary for English Language Learners to attain mastery of the ELL
state standards as measured by the California English Language Development Test (CELDT).
Montessori instructional strategies such as the individual learning plans, hands-on
manipulative materials and small group instruction are proven to optimize children's English
language development.
The matrix below includes the currently required state assessments. We will continue to
adhere to the tests that are required by grade level, including the CSTs California Standards
Tests in Science for our 5th and 8th graders, until and if those are changed as well and the
CELDT (California English Language Development Test).
Measurable Outcomes
Students will achieve proficiency in
English/Language Arts

Assessment Tools
• Smarter Balanced Assessment; California State
Test (CST) in Science for 5th and 8th graders
• Pre- and post-diagnostics
• In-class assessments
• Portfolios and other authentic assessments
Students will achieve proficiency in
• Smarter Balanced Assessments
Mathematics
• Pre- and post-diagnostics
• In-class assessments
• Portfolios and other authentic assessments
Students will achieve proficiency in
• CST for 5th and 8th graders
Science
• Pre- and post-diagnostics
• In-class assessments
• Portfolios and other authentic assessments
Students achieve proficiency in
• Smarter Balanced Assessments
History/Social Science
• Pre- and post-diagnostics
• In-class assessments
• Portfolios and other authentic assessments
ELL students will make substantial
• California English Language Development Test
progress toward fluency in English
(CELDT)
• Benchmark assessments
• In-class assessments & letters
• Portfolios and other authentic assessments
Special education students will achieve or • IEP progress and review
make progress toward the learning goals
in their Individualized Education
Programs (IEP)
Students will develop social and
• Portfolios
emotional skills
• Peer-Teaching Assignments
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• Teacher Narratives
• Team Projects and Classroom Responsibilities
• Presentations to peers and teachers
• The Whole Child Reflection
Students will develop critical thinking and • Portfolios
creativity skills
• Presentations, Seminars, and Debates
• Integrated Curriculum Projects
• Writing Assignments
• Arts and Dramatic Projects and Performances
• Use of a learning style inventory
• The Whole Child Reflection
Students will become competent, self• Participation Logs
motivated, “lifelong learners”
• Portfolios and Self-Assessments
• Individual and Group Projects
• District-wide Fairs and Educational Exchanges
• Demonstrations of learned skills through
community projects, ecological awareness, and
healthy lifestyle choices
Setting Growth Targets
The State Board of Education set the statewide API target at 800 out of a possible 1,000. The
Public Schools Accountability Act calls for schools to improve their performance each year
by 5% of the difference between their API and the statewide target of 800, with a minimum
target of five points’ growth. A school that is at or above 800 is expected to stay above that
threshold.
GO has a total population of 197 students and will continue to grow to our full capacity of
215 in 2014-15. Most of our sub groups are not statistically significant. Only the Caucasian,
Hispanic and Asian subgroups represent more than 30 students. Whereas our Caucasians,
Filipino, Asian and ‘2 or more races’ groups have stayed above 800 API scores, our sub
groups of Hispanics, African American, ELL students, and Socio-economically
disadvantaged students are striving to meet the 800 mark. However, our students’ scores
compare very favorably with those in other Hayward public schools as is demonstrated in
the graphs of API scores from 2009-2013 (see data in Element B).
Golden Oak is aware the Smarter Balanced Assessments are adopting new scales and scoring
to be determined in the future. GO will work annually with the new plan to identify areas of
school wide improvement for its significant sub groups, with a goal to continue to close the
achievement gap and demonstrate Golden Oak’s effectiveness in the HUSD by meeting and
exceeding the local standard and meeting State-wide targets.
Uniquely Prepared for Common Core
Research shows that Montessori materials appeal to different learning styles, with documented
success in minority inner-city environments. The mixed-age classroom and three-year learning
cycle allows students to truly master concepts because they have ample time to practice and
then teach others. Students—and their families—also develop a close relationship with their
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teacher over those three years, allowing truly personalized guidance. Critical thinking and an
emphasis on process rather than just results are fundamental concepts in Montessori. These
are also the key concepts cultivated by the Common Core State Standards.
GO is looking forward to the use of the Common Core standards where ‘critical thinking’ is
the emphasis of education rather than the ‘right answer’ being the focus. The Montessori
curriculum and method emphasizes the process over the product and the ability to derive an
answer rather than the ability to memorize the algorithm.
Local Control Accountability Plan
GO will use the LCFF requirements as a tool to help monitor progress towards our educational
objectives, especially for our significant subgroups. GO will comply with the relevant
deadlines, state priorities, school stakeholders, and formats required as part of the reporting
process. GO will comply with the related regulations and compliance requirements.
1. Education Code 47605.6 has been amended to include new compliance and reporting
requirements for LCFF. A Local Control Accountability Plan will be developed in
accordance with a template adopted by the state board (still to come).
2. Education Code 47604.33(a)(2): Beginning July 1, 2015, the plan needs to be reviewed
and updated annually, pursuant to Section 47606.5 of the Ed Code, including a budget
to implement the actions described in the plan and submitted to, but not approved by,
your authorizer.
3. California Education Code Section 47605(b)(5)(C)Element (b)(5)(C): “To the extent
practicable, the method for measuring pupil outcomes for state priorities shall be
consistent with the way information is reported on a school accountability report card.”
As soon as the template for the Local Accountability Plan is published by the State Board of
Education, GO will complete the new requirements, including the budget to implement
our educational goals for our main subgroups.
Currently, we have 197 students with three sub-groups of over 30 students, Caucasians,
Hispanics, and Asians. Our Caucasian group has an API of 841, our Hispanic group of 726,
and our Asian group 920. It is these three groups whose growth target we will be projecting
for the following 5 years. Once we have a baseline score on the Smarter Balanced assessments
in 2014-15, we will be able to project a growth target for them.
Montessori Assessments of Student Progress
Montessori education is student-driven, allowing students to master concepts in one area while
taking time in another. Therefore, Montessori assessments are highly individualized,
incorporating feedback on all levels of academic progress as well as character development.
GO realizes that a student’s grasp of the English language, socio-economic status, and
familiarity with or access to the resources of primary culture, affects a students’ learning
experience. To that end, teachers give students individualized attention, allowing them to
develop a learning plan that best meets the students abilities, needs, and learning style.
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The Whole Child Reflection
In parallel with academic achievement, there are attributes of character that GO’s programs
strive to encourage and develop in our students. These are qualities that are necessary for a
student to be successful and effective in the world. Our teachers reflect on the developmental
level of each child in relation to the attributes. For instance, Positive Risk Taking is one of the
attributes we want our students to develop. Positive Risk taking allows your child to use her
curiosity to get to know more about the world. It also implies a certain sense of caution and
judgment in the choices a child makes as they explore the world. There are developmental
stages as each child moves closer to demonstrating Positive Risk Taking. The Whole Child
Reflection illuminates those developmental stages so parents can see their child’s development
toward those attributes.
Montessori education is as much about developing good habits of learning as it is about the
attributes necessary to be a contributing, compassionate, and capable human being. The
Whole Child Reflection addresses and assesses those key attributes:
1) Critical Thinking Skills and Problem Solving
a. Students demonstrate an awareness of order and sequence.
b. Students demonstrate the development of observation, questioning, and critical
thinking skills to find a way through any difficulty.
c. Students evidence a variety of complex thinking processes to help resolve complex
issues by identifying the factors that need to be considered.
d. Students are able to access, evaluate, and integrate information from a variety of
resources.
e. Students are able to reflect upon their learning and transfer learning to new
situations. In Montessori education the students are to think for themselves, not
merely learn what other people have thought.
2) Accountability and Flexibility
a. Students are capable of correcting their own work upon observation, reflection,
discussion or completion of additional lessons.
b. Students do not give up or blame others.
c. Students manage the available array of information with a clear sense of purpose
and willingness to make adjustments if needed.
d. Students demonstrate the development of concentration, patience, and persistence.
3) Empathy
a. Students are able and willing to identify with others. The student understands that
his behavior affects everyone around him.
b. Student takes responsibility to strive to lessen the suffering of others.
4) Positive Risk Taking
a. Students are comfortable in speaking in front of others, in pursuing interests that
speak to ones heart’s desires and in creating a plan of action that could involve
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discovery, exploration and innovation.
b. Students can move beyond their comfort zone.
5) Curiosity and Initiative
a. Students are drawn to continue working for the apparent pleasure of doing so.
b. Students connect and engage with purpose in the learning environment.
c. Students, once having achieved competence, are able to move on to mastery by
teaching others.
6) Integrity
a. Students are able to accept the "ground rules" of the group and abide by them.
b. Students, when distant from the teacher, are able to function as if the teacher were
nearby.
c. Demonstrates honesty in all relationships.
7) Independence and Responsibility
a. Independent and autonomous persons are also always a part of a group and must
attain independence and autonomy through participation in group activity.
b. Students are able to collaborate and work effectively with others in cooperative
groups.
c. Students are respectful of others and classroom procedures and school policies.
a. Students participate in designing their own individual daily and weekly
learning plans.
b. Students are able to locate resources to continue the self-chosen task, or are
able to solicit help if necessary.
8) Contribution
a. All children are part of both a global political reality and a world ecological system.
As citizens, children must learn to live within the spirit of the laws of humanity and
nature; become an aware and contributing member; and respect and value the needs
and contributions of others.
b. Students demonstrate an understanding of the natural world and their
interconnections with it.
9) Acceptance of Self and Others
a. Students are able to express feelings in a healthy manner.
b. Students demonstrate the ability to solve conflicts effectively and fairly using skills
of active listening and negotiation.
c. Students demonstrate knowledge of pertinent issues of personal health.
10) Organization
a. Students demonstrate the ability to organize information toward a stated outcome,
asks the questions that are needed to pursue the answer, finds the legitimate
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resources to support one’s study and presents clear and thorough written and/or oral
reports to peers and larger audiences.
Each teacher and child (if s/he is upper school) discusses the child’s development of these
attributes at GO during the fall Parent/teacher/Student Conferences as well as the areas of
strength and areas of improvement in his academics. See the appendix for the complete
Whole Child Reflection, methodology for assessment, and the developmental stages related to
each of the ten attribute.
Academic Assessments
At the beginning of each academic year, GO teachers administer an initial assessment of each
child to measure each student’s strengths and weaknesses in math and language. Throughout
the school year, GO teachers present individual and small group lessons to students and assess
each child’s grasp of the lesson by asking the student to show what s/he just learned.
Montessori calls this the three period lesson—presentation of the concept, practice of the
concept, and demonstrating what the teacher had just presented. The practice of asking a
student to demonstrate what they have just learned provides the teacher with daily/ weekly
knowledge of the child’s level of development in specific subject areas and skills.
Language Assessments
A to Z running record
DIBELS (Literary Assessment)
Wolfe Spelling Assessment
Houghton-Mifflin Phonics/Decoding
Screening
Words their Way: spelling inventory
GO Cypress Math and Language assessments
Keystone Middle School Placement tests in
Language

Math Assessments
Mad Minute (math facts assessment)
Self-Made Math and Geometry
Keystone Middle School Placement tests in
Math
Steck-Vaughn Company: multiplication, &
geometry assessments
Self-Made UE and LE math assessments
The Teachers Corner: math sheets

Student performance and assessment take into account several ongoing assessment methods,
based upon the assessment created and researched by Richard J. Stiggins, author of Student
Involved Classroom Assessment, 3rd ed., 2001. Stiggins’ work is based on the idea that effective assessment must directly correspond to specific achievement targets that have been made
apparent to students as part of the instructional program. Various tools and resources will allow teachers to determine the most appropriate type of assessment to measure student mastery
of a given standard. This method has been included based on proven successful use in elementary and secondary educational settings, and includes such assessments as selected response,
essays, performances, and products.
Ongoing teacher assessment tools include authentic assessments of individual and group
presentations, student self-evaluation tools (such as math and spelling tests), teacher
observations, end-of-semester narrative evaluations, parent conferences, individual journals
and student portfolios. In this manner, GO ensures that students are making progress towards
stated academic pupil outcomes.
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Parent-Teacher-Student Conferences
Parent /Teacher/ Student conferences are held twice a year. The students in grades 3 rd -8th are
an essential part of the conference; 3rd graders participate for the first time during their Spring
conference, sharing goals and areas for improvement, as well as their portfolio of work. In the
Upper grades, 4th through 8th, the student meets with the teacher prior to the conference to go
over the outline the student has completed pertaining to her progress at GO. The student has
an opportunity to reflect on her progress in each subject, the semester’s activities and her level
of leadership in her class. The ensuing discussion involves all parties and their understanding
of the student’s progress and goals for the upcoming semester. The Whole Child Reflection,
which evaluates the students progress in the 10 attributes of character that are key to learning
and which GO students are striving to develop, is the main topic of discussion in the fall
semester conference. Academic progress and goals are shared with all participants from the
student’s, teacher’s and parent’s perspective.
GO believes strongly in creating a two-way dialogue between the school staff and our
students’ families. Parental involvement and commitment to this rigorous academic school is
necessary if their children are to succeed. We expect families to be actively involved in
supporting their children’s education.
Dialogue with the teacher is ongoing for
parents/guardians as they support their child through each academic year. At parent-teacher
conferences, parents/guardians review the progress of their child, sharing and discussing test
scores, schoolwork and classroom behavior. At these meetings, home and school strategies
will be discussed, so that the student has the best chance of improving his/her performance.
Portfolios
The students’ cumulative portfolio is shared at the spring parent/teacher/student conference. It
includes self-selected works that exemplify a range of the student’s achievement including
those concepts and skills she mastered and those she struggled with. It may also include
projects of significant interest to the student, such as art, writing and poetry that enriched the
student’s experience. It serves as a concrete resource that the student can use to refer to his
own strengths and areas of improvement. The portfolio stands as a testament to the evolution
of the student’s learning experience while at GO.
Written Reports
Written reports are published by the students’ teacher twice a year (at the end of the first
semester and the end of the school year). Each subject is broken down into detailed concepts
and skills and assessed on a scale (below) from one to six. Both academic concepts/skills and
character development are included in the progress report. A copy of the Written Report is
included in the Appendix.
Evaluation Key:
1.
2.

Not Yet Introduced – New
Experiencing Difficulty
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3.
4.
5.

Developing Skill and Making Good Progress
Working With Understanding
Mastery

Prior to the writing of the report, the upper school student evaluates his or her progress and
shares that reflection with the teacher. Each teacher writes a narrative about the student’s
learning style, his or her strengths and areas for improvement, goals for the next level, and his
or her level of engagement in the life of the school.
Assessment of School Outcome Goals
Assessments of the school outcome goals listed in Element B include the following:
1) Aggregate progress on the individual pupil outcomes, and chart progress over time.
Student progress will be held against the following standards:
a.
b.
c.
d.

Students performing on grade level will demonstrate the equivalent of one year of
academic growth each year.
Students performing below grade-level will demonstrate the equivalent of at least
one and a half years of academic growth each year until they catch up to their
grade level.
In all cases, academic growth will be measured based on mastery of grade level
standards, as indicated by standards-aligned assessments.
Report annual assessment of progress towards school-wide goals to the Board of
Directors and the HUSD in an Annual Report.

2) Favorably compare GO standardized test scores to those of comparable schools.
3) Compile annual GO attendance records and compare to local and overall HUSD
attendance statistics.
4) Identify whether the school has met annual Academic Performance Index (API) and
Adequate Yearly Progress (AYP) targets as defined by the California Department of
Education and NCLB legislation, respectively, for all significant subgroups served by
the school.
Reporting of Student and School-Wide Assessments
In addition to the individual communications above, data and assessments are reported and
evaluated for continuous improvement to the following constituents: to faculty and
administration in order to develop operational strategies for improvement; to the Governing
Board in order to assess the progress of the school and effectiveness of the curriculum; to the
HUSD in an annual report; and to the families and community in an annual “State of the
School” address.
The faculty and administration of GO has developed a system for evaluating and
understanding student achievement, including disaggregated data by content strand, student
subgroup, grade-level, and classroom-level analyses. The staff interprets standardized test data
and all other assessment measures in order to determine how each teacher and the school as a
whole can address any performance deficiencies or negative data trends. The data analysis is
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tied to professional development on standards-based instruction, so that teachers can enhance
their understanding of student performance in light of normative data, and modify their
instructional designs accordingly. The efforts we are making and have made to increase math
scores and language scores, involve families in the educational life of their child and the
school, and to meet the non-academic needs of our students has been stated earlier in this
document.
Staff uses all pieces of the assessment system in an ongoing effort to examine student
performance and revise instructional practices to address student needs. The goal is to foster
continuous improvement to achieve the highest quality educational program that is possible.
In this way, staff are continuously challenged to rethink current pedagogical practices to meet
the changing needs of new and existing student populations.
GO analyzes trends, significant changes, apparent conflicts, and anomalies to track student
growth over time, evaluate specific, aggregated and disaggregated groups of students, measure
performance on the state tests, API, and school-based growth data and authentic assessments
to assess the whole school from year to year. Our data analysis also includes attendance rates
and comparative data as appropriate.
This aggregated data is reported to the Governing Board of Golden Oak at least annually. A
data reporting system has been developed by the Head of School and Board, with the support
of an educational consultant.
At the annual “State of the School” address from the Head of School and Board to Golden
Oak families in the fall, this data, analysis, and goals for the following year are addressed.
Collecting Feedback on Individual and School-Wide Outcomes
GO annually surveys major stakeholder groups (e.g., parents/guardians, students and teachers)
about our effectiveness and opportunities for improvement.
The data we have analyzed over the last four years shows that Golden Oak students love
coming to school. They are greeted by name by the Head of School every morning and know
they are essential to their classroom community. High attendance rates (over 97%) and high
student retention (97%) mirror students’ and their families’ devotion to the classroom
experience. On the annual parent survey (2013), 98% of parents report that they would
recommend Golden Oak to a friend. The latest full Parent Survey is included in the Appendix.
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Golden Oak’s annual family survey also reflects the growth and development families
experience in their children. Over 90% of families recognize that their children show
improvement in all of the attributes surveyed: independence and self-sufficiency; enthusiasm
for classroom projects and activities; literacy skills, confidence in approaching new math and
language skills; expressing him/herself more clearly; awareness in making good behavioral
choices; contributing to the wellbeing of others; and becoming more conscious of making
healthy food and exercise choices. Over 80% of families state that they feel involved and
engaged at Golden Oak and 100% contribute to the annual voluntary donation drive.

Element D: Governance Structure
“The governance structure of the school, including, but not limited to, the process to be
followed by the school to ensure parental involvement.” Education Code Section 47605(b)
(5) (D).
Non-Profit Status
Golden Oak Montessori will be operated as a California public benefit corporation with IRS
501c3 status. Golden Oak Montessori is governed by a volunteer Board of Directors
comprised of parents, Montessori experts, and community members.
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Golden Oak Montessori Board Responsibilities
The Golden Oak Montessori Board of Directors will be responsible for the following
activities:
1) Developing annual goals for the school and long range plans with input from teachers,
staff and parent action committees
2) Establishing and approving all major educational and operational policies
3) Approving all major contracts
4) Approving the school’s annual budget and overseeing the school’s fiscal affairs
5) Evaluating the performance of the Head of School (the Head of School will recuse
his/herself from the Board meeting during this process)
6) Assessing GO goals, objectives, academic achievements, student progress, financial
status, and any need for redirection.
7) Evaluating school and student performance.
8) The Board of Directors is the responsible agent for the accountability requirements
established by the California Charter Schools Act of 1992 and the school’s Charter. As
a part of this responsibility, the board submits an annual report to the HUSD, which is a
yearly programmatic performance review, including an assessment of the school’s
educational performance and its administrative and financial fitness. This report also
assesses how well the school is fulfilling the programs outlined in this charter,
specifically regarding student progress.
9) Receiving Program Status reports from, and providing recommendations to, the Golden
Oak Montessori teachers and staff.
10) Ensuring that the Montessori method is followed in all aspects of the school, including
holding the Head of School accountable for adherence by the school to a Montessori
curriculum, Montessori student evaluation methods, teacher qualifications, and
classrooms that offer a high-quality prepared environment according to standards of the
American Montessori Society.
Governance Structure of Golden Oak Montessori
The Board of Directors, comprised of parents and community members, sets policy, approves
the budget, and ensures that the school maintains high academic standards and adherence to
Montessori principles. Board members are selected based on their expertise and skills, their
commitment to Montessori education, and their desire to represent the school’s student
population and uphold the school’s mission.
One key to the program’s success is the representation of parents on the board. Parent
representation on the board is essential to ensure involvement of the school community. The
remaining Board seats are filled by community members who have the desired mix of
experience and expertise to ensure that the Board of Directors has the necessary skills to
ensure the school’s success. Threshold screening criteria for all prospective members of the
Board of Directors are a demonstrated understanding of the mission and vision of GOM and
an ability to represent and serve the charter school’s target student population. Other relevant
criteria for Board selection include a demonstrated ability to act in a leadership capacity and a
commitment to diligently fulfill their responsibilities as Board members, including a

65
willingness to routinely attend Board meetings, to actively participate in Board working
groups and/or committees, and other ways to actively engage in overseeing the GO program.
The Board of Directors has ultimate responsibility to oversee the program to ensure the
school’s success; however, the Head of School and teachers will carry out the day-to-day
operations of the school. The Head of School will be responsible for implementing policy,
overseeing operations, and carrying out the provisions of the charter and the Board’s
directives. The teaching faculty will work closely with the Head of School to implement the
educational program.
The Head of School is responsible for hiring, evaluation and termination of all teaching
faculty and administrative staff and oversees the conduct of the teaching faculty and other
staff. All staff report to the Head of School.
The Board of Directors, Make-Up of the Board of Directors
The board of directors will be comprised of no less than seven and no more than fifteen voting
members with legal, financial, and pedagogical expertise. The school’s bylaws will also
permit one (1) director to be appointed by the Superintendent of the Hayward Unified School
District at the District’s discretion (the “District Director”). To prevent any real or perceived
conflict of interest or incompatibility of office, this district representative will not be a district
staff or board member.
No teacher or staff member employed at the charter school shall serve as a director on the
Board of Directors, however the Head of School is appointed as an Advisor to the Board of
Directors and is requested to attend all meetings.
The Board of Directors will be drawn from the following sources:
1) Parents/legal guardians of students at Golden Oak Montessori
2) Members of the community
3) The HUSD may appoint a member to the board if it so desires
Election, Term, and Removal Process for Board Member
The board members are chosen through nomination by the Board as follows: The Board of
Directors may appoint a task force to nominate qualified candidates for election to the Board
of Directors at least thirty (30) days before the date of any election of directors. The
nominating working group shall make its report at least seven (7) days before that date of the
election or at such other time as the Board of Directors may set and the Secretary shall
forward to each board member, with the notice of meeting required by these bylaws, a list of
all candidates nominated by working group.
To establish continuity and sustainability for the charter school’s long-term success, members
of the Board of Directors will serve three years in staggered terms. Each director, other than
Initial Members and the District Director, (a “New Director”) shall hold office for three (3)
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years and until a successor director has been designated and qualified. Any New Director shall
not serve more than three (3) consecutive three (3)-year terms. If an initial term for a director
is less than six (6) months, the initial term for that director does not count towards the term
limits. The District Director’s term shall always be one (1) year.
Structure of the Board
The Board of Directors will meet routinely. Expulsion hearings and other confidential
governance matters will be held in closed session per the Brown Act, unless open session is
requested by the parent of the child in question, according to current law. The board will
appoint a member as chairperson (or co-chairs), and others as secretary and treasurer (Chief
Financial Officer). The secretary will take and keep meeting notes and be responsible for
distributing the agenda in a timely manner. Two weeks before each board meeting, the
secretary will send out a request for agenda items. The Head of School and any member of
the Board of Directors may request that an item be placed on the agenda, with ultimate
discretion to set the agenda being held by the chairperson(s). The agenda for a board meeting
will comply with the public meeting and notice requirements of the Brown Act. The treasurer
will be responsible for overseeing the fiscal situation of the charter school, and will provide
guidance to the school’s primary fiscal employee to ensure that GO is operating in a fiscally
solvent manner.
Bylaws
A set of bylaws, reflecting the governance structure described herein, is updated annually, as
needed. The bylaws are submitted to the full Board of Directors for consideration and
approval. The Hayward Unified School District will approve any material changes from
governance structure described in this charter.
Board Training and Sustainability
Golden Oak is committed to continuous improvement and on-going training to assist the
Board of Directors in fulfilling its responsibilities to act as stewards for the charter school. To
this end, the Board will continue to seek appropriate training and educational opportunities,
both as a full Board and individually. Such training experiences have included full-board
training sessions with a Montessori leadership consultant; Board Directors’ attending a
yearlong Governance Academy offered through the Charter School Development Center; and
attendance at the American Montessori Society conference and CCSA conferences, as well as
local California Charter Schools Association trainings. In the future, Board development may
involve trainings with experts familiar with public school governance, and/or charter school
governance.
Training and education for new Board members is also be critical to ensure that these new
members fully grasp their responsibilities as Board members and develop the requisite
expertise in Montessori education and public school oversight and monitoring to be effective.
New Board members go through an initial orientation, are paired with a mentor Board
member, and may be given a stipend, if needed, to attend supplemental training sessions or
conferences in areas of school oversight where they are deficient. The school maintains in
effect general liability and board errors and omissions insurance policies.
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Family and Community Engagement
Golden Oak Montessori firmly believes that active parent, student, and employee participation
in school operations and governance helps foster a public school’s long-term sustainability as
a successful program. In fact, our engaged families are one of the strengths of the Golden Oak
educational experience.
Parent engagement starts with Parent Informational Nights prior to our Lottery, where families
hear from the Head of School about the unique philosophy of Golden Oak. After the Lottery,
each new family is assigned a mentor family, matched to language, ethnicity or neighborhood,
when possible. Each new family also meets one-on-one with the Head of School to discuss the
educational experience at Golden Oak. In the Spring, prior to the new academic year, new
families are welcomed at a New Family Reception.
Once a student is admitted to the school through the Lottery, his or her family is encouraged to
sign up with one or more of the school’s parent volunteer committees, called GO PLAN:
Golden Oak Parent Leadership Action Network. GO PLAN volunteers work on projects such
as gardening, the yearbook, school-wide events, preparation of Montessori materials, the
annual auction, and fundraising. Parents also serve in the classroom, as “class parents” to aid
in communication between teachers and their families; as classroom volunteers for regular
reading, special projects, and cooking lessons; and support day and overnight trips. Where
appropriate, especially in the higher grades, students are invited to participate in these
volunteer projects in an effort to involve students in the on-going operations of the school.
Parents also serve alongside community members on the Board of Directors.
Other Family Outreach includes:
•

Parent Orientations. Orientations for all GO families correspond with launching the
school year with a week of student phase-in and orientation.

•

Accessible Administration. The Head of School greets each child at arrival and helps
him or her into her car at the end of the day. At that time, she greets the parents and
guardians as well, connecting with them twice a day.

•

Garden and Campus Work Parties. During the course of the year, parents are invited to
get to know the campus by rolling up their sleeves and helping to beautify the school.
During events such as the “GO Garden Work-party,” we see great parent participation
and community involvement in the form of donated items and volunteer work onsite.

•

Family Art Weekends. Weekend art events, led by parent volunteers, help families meet
each other and create artwork for our annual auction.

•

Newsletters. Regular newsletters update the community on events and progress at the
school and provide updates from the Board.
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•

Website: www,goldenoakmontessori.org. A website with detailed information about the
school’s mission, calendar, and events helps engage families.

•

Head of School Emails. Bi-monthly emails from the Head of School for parents on
events and Montessori perspective.

•

Classroom Newsletters. Curriculum- and classroom-centered weekly email and printed
newsletters from teachers.

•

GO’s Mentorship program. All new parents are assigned a mentor family who answers
questions and welcomes the new family into the Golden Oak community.

•

School Performances. A holiday “Festival of Lights” features multilingual musical
performances and multi-cultural holiday plays written by and performed by students;
annual cultural celebrations are hosted by individual classes who put on a performance,
such as an African dance; annual plays are written by and performed by various levels.
Families are always invited.

•

The Volunteer Appreciation Tea. An annual event hosted by our teachers to appreciate
our volunteers with a delicious spread of goodies and tea in our courtyard. Students
make posters declaring their gratitude to all who helped.

•

End-of-year BBQ. GO parents and staff arrange a barbeque and games for the entire
GO community. This is also a chance for parents to explore the increasingly beautiful
GO campus, run around on the large playing field, explore the native plants gardens
(that GO volunteers helped transform early in 2010), and pick produce from the
thriving GO organic school garden.
Family Movie Nights. The GO PLAN (Golden Oak Parent Leadership Action
Network) Events Committee organizes two hit family date nights. Families come
together to practice making nutritional and fun snacks; learn about exciting upcoming
programs at GO; and sit back and enjoy a movie together.

•

•

Fundraisers. GO plans three annual fundraisers: A Donation Drive in which we have
received contributions from 100% of GO families; an Auction with entertainment by
community members; and a Walk-a-thon in which GO students sign up sponsors to
donate depending upon how many times they circumambulate our walking track.
Parent participation in all three events is impressive every year. GO’s Upper
Elementary and Middle School sponsor their own fundraisers as well to help fund their
overnight field trips.

•

Hispanic Cultural Celebration. Families are invited to all of Golden Oak’s cultural
celebrations. In 2012-13, an Upper school classroom and a Lower school classroom
collaborated on organizing and implementing the celebration. The students from those
classrooms worked together researching famous men and women instrumental in the
Latino and Hispanic cultures that share the Spanish language around the world. The
first graders learned a Spanish dance they performed for the whole school in authentic
costuming.
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•

Black History Month Celebration. Another annual event. In 2012-13, a wonderful
African American dancer presented a musical history of jazz. She danced each
evolutionary change from African tribal dance through slavery to American jazz. She
invited many students from the audience to dance with her. The host classroom lead us
in a call and response chant that embodied the same kind of emotional unity that it
originally engendered in the African slaves who created community and common
purpose with their chants. We truly honored our Black heritage and all the people who
risked their lives to bring freedom to ALL Americans.

•

Asian Heritage Celebration. Another annual event. In 2012-13, a lower elementary and
an upper elementary classroom worked together to present a special program for GO’s
Asian Heritage Celebration in May. A performance of Indian dancing by a first grade
class, a folktale recreation and lots of cultural and historical information about our
Asian cultures were part of the celebration, planned and executed by the students. They
made flags from each of the countries of Asia, described the reasons for the symbols
and decorated the gym with them.

•

Whole school Valentine’s Day Dance GO’s Middle School students organized and
invited all GO families to a 50’s themed sock-hop to celebrate Valentine’s Day. It was
a sweet, joyful occasion for all, parents dancing with children, students dancing with
students, teachers dancing with students and other teachers, and parents dancing with
teachers and each other. The MS students staged three spontaneous flash mobs
(choreographed, synchronized dances) to the delight of everyone. The MS students also
prepared and sold snacks. It was a community-bonding event like no other so far.

•

“GO Healthy! GO Happy!” GO has continued our partnership with Kaiser’s Pediatrics
and Health Education departments. An annual daylong health fair allows all GO
students to explore booths where they learn about nutrition, screen time, sun care,
tobacco risks, and other relevant health topics; track their own growth and
development though colorful painted handprints and measurements; and engage in
healthy self-awareness by drawing a self-portrait. Volunteer parents put together
binders that serve as a growing long-term health record for students throughout their
tenure at GO. The County Health Department donated their BMI machine and staff to
record BMI (Body Mass Index), which helps Kaiser physicians track data on how
health education interventions, such as this program, may help students grow healthier.
Kaiser pediatricians, a Kaiser health educator, and many GO parents helped staff the
event. GO HEALTHY, GO HAPPY activities are also part of our annual Walk-a-thon
around our walking track in May. All our students participate in an obstacle course and
challenge course with running, jumping, climbing and maneuvering as part of the
challenge.

•

New playground. Kaboom, Shutterfly and the East Bay YMCA collaborated to provide
GO with a new playground. Our Middle and Upper elementary students and GO
families helped design the elements of the playground and helped build it.

•

Zero Waste Earth Day Picnic All classrooms spread out on the fields for our Earth day
picnic in conjunction with the Nature Conservancy who was advocating a picnic on the
Earth with zero waste. Families joined and brought their food contributions without
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wasteful packaging. We composted any leftovers in our garden compost. We sat on the
Earth, enjoying each other and our efforts for a sustainable livelihood for all.
Montessori Educational Outreach for Families
•

Parent Education events led by teachers or the Head of School, have included a
Montessori book club, presentations on the unique aspects of Montessori, such as the
“Peace Curriculum,” and “The Journey,” an opportunity for parents to work with the
hands-on materials and explore all levels at Golden Oak.

•

Parent Orientation and “State of the School” Address in the fall are opportunities for
families to hear from the Head of School about how a Montessori school is different
from other models of education. A power point of slides of current students in action
was the vehicle through which the differences are demonstrated. Some of the principles
highlighted are: multi-age groups in every classroom, the emphasis on responsibility to
community, respect for each other and the environment, encouragement to find one’s
authentic self-expression and to pursue one’s interests that speaks to one’s core. During
the State of the School address, the Head of School talks to parents about achievement
and goals for the new year at Golden Oak. The chair of the Board speaks to parents
about how important and necessary their volunteer efforts are to the success of the
school financially and academically. Students who know their parents support the
program have a stronger sense of belonging to the school community and are more
motivated to succeed.

•

Back to School Nights in the fall at every level provide an opportunity for parents to
meet the teacher or renew their relationship with their child’s teacher and hear about
the scope of curriculum for the year. Any new change or emphasis in curriculum is
communicated to solicit parents’ support along the way. Class parents who send out
newsletters from the teacher twice a month about field trips, classroom needs and areas
of study for that month, explain their role in garnering parent support for the teacher,
classroom and school as a whole.

•

“Tomorrows Child” magazine published by the Montessori Foundation is available for
all new families to GO to help bring hands-on education home and to continue to
support families in understanding the Montessori educational method.

•

CERT Emergency Certification: Several GO parents have completed the emergency
training in order to help support GO and our community in emergency preparedness.
The Board of trustees initiated a “Safety Committee” to review GO’s safety plan and
has upgraded measures where needed.

•

Golden Oak Video. The Head of School and teachers were interviewed for a video
about Golden Oak Montessori School. It continues to educate prospective parents on
our website about GO’s Montessori education.

•

Welcome Meeting. Each NEW family meets with the Head of School to learn about the
Montessori educational philosophy and method, the values we encourage in our
students as stated in the Whole Child Reflection, GO’s policies around homework,

71
dress and healthy foods, volunteerism, and parents participation in volunteering, parent
education events and their child’s individual classroom events. Parents can ask their
particular questions about Montessori education as they and their child embark upon
this new journey.
•

Mentorship Program for New Families. GO partners veteran families with each new
family to GO. Mentors and their families met at a spring reception/international
potluck. Mentors have been prepared to exchange important information about Golden
Oak Montessori School and its practices and procedures to the new families. They also
make a commitment to answer any questions the new family may have over the
summer before starting at GO. We are hoping this introduction to GO will further help
families to bond with our school and participate in and help with all the activities for
GO families.

•

Parent/Teacher/Student conferences. During our bi-yearly conferences, the teachers
take the opportunity to answer any questions the parents may have about the
Montessori method and how their child is responding to it. Every student in third
grade through 8th grade attends the conference with his or her parents and is the
primary focus during the conference. From the 4th through 8th grade, the student is
involved in the conference, sharing with his or her parents and teachers how s/he
evaluates one’s own individual progress in each subject. As part of taking
responsibility for one’s learning, Montessori students learn to self-evaluate his or her
success in the learning environment. The conference ends with goal setting for the next
semester shared by parents, child and teacher.

The charter school is responsible for screening of volunteers for the protection of students,
including fingerprinting and criminal background checks. Registered sex offenders under
Penal Code section 290 may not serve as volunteers on campus or anywhere or at any time
students are present. Volunteers working on campus or when students are present who will be
unsupervised by certificated personnel at any time must submit to a criminal background
check pursuant to Education Code 45125. All volunteers who work on campus during school
hours must have a current TB test on file with the charter school.
Special Education Governance
Golden Oak Montessori strives to maintain a healthy working relationship with the Hayward
Unified School District to ensure that a free and appropriate education is provided to all
students with exceptional needs in accordance with all state and federal laws regarding
provision of special education services.
Golden Oak has become its own Local Education Agency (LEA) for special education and has
partnered with a charter SELPA for purposes of providing special education and related
service pursuant to Education Code Section 47641(b).
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Element E: Employee Qualifications
The qualifications to be met by individuals to be employed by the school.
- California Education Code Section 7605(b)(5)E
GO will continue to ensure that all legal qualification requirements will be met for teachers,
staff, paraprofessionals and other administrative employees of the school. Each certificated
employee at the charter school meets the state licensing requirements for the position that
he/she holds. No state licensing requirements exist for most non-certificated positions. For all
positions, certificated and non-certificated, the employee, at minimum, needs to satisfactorily
meet the performance specifications required for the position and must possess the
qualifications required to perform the essential functions of the position, as determined by the
GO board and/or the Head of School. The number, type, mix and salary levels of each
employee are outlined in detail in the financial plan and budget, attached in the appendix. All
persons working on campus or when students are present must submit to a criminal
background check pursuant to Education Code 45125.
GO adheres to the No Child Left Behind (NCLB) and other federal requirements with respect
to teachers and paraprofessional employees. Teachers meet the requirements for employment
as stipulated by the California Education Code section 47605(l). Teachers of core, college
preparatory subjects (i.e. English language arts, math, science, history/social science, and
special education) hold a Commission on Teacher Credentialing certificate, permit, or other
document equivalent to that which a teacher in a non-charter public school would be required
to hold. As specified in NCLB, as applicable to charter schools, GO will continue to have
flexibility regarding the qualifications needed for teachers in non-core subject areas. In order
to ensure implementation of the school’s mission and educational philosophy, preference will
be given to teachers who have experience designing and implementing a curriculum aligned to
Common Core standards and the Montessori philosophy and educational method. Golden Oak
Montessori School may employ or retain staff to provide instruction in physical education,
environmental sciences, foreign languages, and the performing arts, including but not limited
to, dance, music, and acting, which shall be understood to constitute non-core subjects.

Teachers
Golden Oak Montessori employs a teaching staff with appropriate California teaching
certificates, permits, or other documents issued by the Commission on Teacher Credentialing.
Head teachers are also Montessori trained and certified; all head teachers are at minimum in
process of acquiring Montessori training. These teachers teach the “core” academic and
college preparatory classes of mathematics, language arts, science, history /social studies.
These teachers are responsible for overseeing the students’ academic progress and for
monitoring grading and matriculation decisions as specified in the school’s operation policies.
Pursuant to the teacher qualification requirements under the No Child Left Behind Act
(NCLB), all GO teachers teaching core subjects are “highly qualified” as that term is defined
under NCLB and further defined by California state regulations implementing the NCLB
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requirements, as applicable to charter schools. As required by NCLB, GO will notify
parents/guardians of students at the school if any teachers teaching a core subject will not
meet these requirements. Applicants to teach in our program are evaluated based on the
following qualifications:
•

Demonstrated expertise in subject area and the ability to communicate the appropriate
knowledge to each student.

•

Proficient grasp of GO’s mission and statement of values in the Whole Child
Reflection

•

Possession of a CLAD credential.

•

Montessori Certification from a Montessori Accreditation Committee for Teacher
Education (MACTE) approved program (AMS, AMI, NCME, etc.) appropriate to age
level being taught.

•

Knowledge and experience with Montessori teaching, evaluation, and standards-based
instruction: ability to align curriculum and standards; develop individual learning
plans; and willingness to adopt evaluation practices to the individual that can be used
to track progress and measure student performance aligned with standards.

•

Knowledge of Montessori observation of students and evaluation of their academic,
social and emotional needs.

•

Knowledge of assessment strategies and the ability to use data to augment their
teaching and ensure continuous improvement of student learning.

•

Ability to effectively use a broad range of instructional strategies, including providing
a guaranteed curriculum, challenging goals and effective feedback, and differentiated
instruction, among others.

•

Demonstrated competence using advanced technology as a learning tool: willing and
able to integrate technology into teaching and student learning.

•

Outstanding classroom management skills.

•

Belief in our mission that all students will learn and successfully master the content
and skills necessary for advanced post-secondary education.

•

Willingness to work as a vital part of the GO team to ensure continuous improvement
for students, staff and the GO community as a whole.

•

Willingness and ability to work with students and parents on an ongoing basis to
ensure student success.

•

Love of students, enthusiasm for teaching, the belief that each student can and will
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succeed and the willingness to do what it takes to make that happen.
•

Desire and ability to engage in continuing education, staff development and skill
upgrading.

•

Positive references from most recent employment and/or college or graduate school.

•

Language skills are essential. GO nurtures relationships with all our ethnically diverse
families and celebrates all of our cultural heritage with special school-wide events.

Golden Oak Montessori employs full-time non-certificated teaching assistants who have an
appropriate mix of subject matter expertise, professional experience, and the capacity to work
successfully in an instructional capacity. Teaching assistants do not approve student work
assignments without the approval of a teacher unless they are instructing non-core or noncollege preparatory courses and activities.
Head of School
The Head of School is the primary administrator of the charter school’s program. In this role,
the Head of School must possess both the leadership skills and academic competencies to
effectively operate a high quality educational program. The Head of School will possess the
following qualifications:

Leadership Competence
• The ability to articulate and support the philosophy and direction of the GO academic
program;
• The ability to implement program initiatives through appropriate professional
development for staff;
• The ability to lead effectively within a team environment;
• The ability to communicate effectively with staff, students, parents, Board, community,
private partners and outside agencies to better meet the needs of the students in the
school;
• The ability to use appropriate communication tools, especially current technologies;
• The ability to exhibit and promote multicultural awareness, gender sensitivity and
racial and ethnic appreciation;
• The ability to implement a shared decision making process agreed upon by all
stakeholders;
• The ability to establish a framework for collaborative action and involve the school
community in developing and supporting shared beliefs, values, mission and goals for
the school;
• The ability to make informed, objective judgments;
• The ability to work with all staff to create an effective staff development plan for all
staff;
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• Ability to maintain and promote confidentiality as the norm under which the school
operates;
• The desire and ability to engage in continuing education and skills upgrading.
Administrative Competence
• The ability to create and maintain a safe, orderly, positive and effective learning
environment;
• The ability to annually evaluate the performance of all school-based staff;
• The ability to employ and monitor acceptable accounting procedures in the
maintenance of all fiscal records;
• The ability to work well with the school governing board;
• The ability to create and maintain a climate of respect, inclusiveness, and fairness for
all staff, families, and students.
Overall Qualifications
•
•
•
•
•
•
•

Professional Administrative Credential and/or Masters Degree in Education or
equivalent;
At least 5 years experience in the Montessori education field, including appropriate
administrative experience in an elementary and middle school education environment;
Montessori Certification from a Montessori Accreditation Committee for Teacher
Education (MACTE) approved program (AMS, AMI, NCME, etc.);
Management, administrative and instructional expertise;
Curriculum implementation expertise;
Experience with school budgets;
Willingness to learn about charter school leadership.

Support Staff
The school seeks administrative and operational staff that has demonstrated experience or
expertise in the issues and work tasks required of them and provides professional development
opportunities to ensure that they remain abreast of all relevant changes in laws or other
operational requirements. All non-instructional staff possess experience and expertise
appropriate for their position within the school as outlined in the school’s staffing plan and the
school’s adopted personnel policies.
Employment Requirements
Prior to employment and within thirty (30) days of hiring, each employee submits to a
criminal background check as required by Education Code §44237. GO adheres to California
laws including fingerprinting and prohibitions regarding the employment of persons who have
been convicted of a violent or serious felony. GO complies with the provisions of the No
Child Left Behind (NCLB) Act as they apply to certificated personnel and paraprofessionals.
Each employee must furnish proof of tuberculosis (TB) testing, as well as Immigration
documents establishing legal employment status. The Head of School and/or administrative
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designees are responsible for monitoring and maintaining documentation of criminal
investigation clearances, as required by California and federal laws. Those employees that
require a criminal background check and do not have a current background check are required
to undergo such a check through such services as a LiveScan fingerprint process. These
services occur where the LiveScan service is offered, which may be located at district, county
or local college facilities.
Hiring and Performance Review
GO strives to support a diverse faculty composed of highly qualified, dual-credentialed
teachers in our core subject areas, in addition to qualified and dedicated instructional support
staff to help our program succeed.
The Head of School has the authority to create formal job descriptions for each position, and
to recruit and interview candidates. The Head of School has the responsibility of evaluating
the performance of the teaching and administrative staff on a yearly basis. The Head of
School, with input from the GO board, determines the criteria by which to judge the
performance of these employees. The Head of School creates the job description and
conducts the performance review of the staff.
The GO board co-chairs collaborate on annual goals with the Head of School and review the
performance of the Head of School, both on a year-end basis.
Golden Oak Montessori appropriately researches opportunities for recruiting Montessori
certified teachers, assistants and a Head of School, as needed, using resources such as regional
and national graduate schools of education and Montessori elementary and middle school
training programs, Montessori job networks, teacher recruitment fairs, professional
publications, newspapers and through our website.
Montessori educators tend to be very dedicated individuals, committed to children and the
Montessori Method of education. Golden Oak has had a very stable faculty and
administration, with little staff turnover.
Our education program calls for the employment of nine full-time certificated positions during
our fifth year of operation, which includes nine certificated teachers and an administrator. In
addition, we employ one full-time administrative assistant and a full -time business manager.
GO also employs 8 full-time Teaching Assistants, one for every classroom. Go will be at full
enrollment of 215 students by the sixth year (2014-15).
Employee Representation
Golden Oak Montessori will be considered the exclusive public school employer for the
purposes of the Educational Employment Relations Act, Education Code Section 47605(b)(5)
(O). Under the EERA, GO employees shall have the right to form a collective bargaining unit
and to negotiate directly with the charter school. If the employees lawfully form a collective
bargaining unit with a representative designated to negotiate with the charter school on their
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behalf, the charter school shall negotiate matters covered by the EERA directly with that
representative. These matters may include such items as salary levels (which may be based
upon such factors as educational degree attained, years of teaching experience and/or other
factors), employee benefits (health plan provider, levels of coverage and co-payments,
retirement plans, vacation days, dental and vision coverage, etc.), number of work days per
year and number of teaching hours per day, and work rules (including required breaks).

Element F: Health and Safety Policies
The procedures that the school will follow to ensure the health and safety of pupils and staff.
These procedures shall include the requirement that each employee of the school furnish the
school with a criminal record summary as described in Section 44237.
- California Education Code Section 47605(b)(5)(F)
The Golden Oak Montessori School is committed to providing and maintaining a healthy and
safe environment for all students, employees, visitors, and guests. Accordingly, GO has
instituted an Injury and Illness Prevention Program designed to protect the health and safety of
all students and personnel. Every employee receives a copy of the Injury and Illness
Prevention Program, which is kept by the school’s Head of School and is available for review.
Employees are required to know and comply with the School’s general safety rules and to
follow safe and healthy work practices at all times. Employees are required to immediately
report to the GO Head of School any potential health or safety hazards and all injuries or
accidents.
In compliance with Proposition 65, the School will inform all employees of any known
exposure to a chemical known to cause cancer or reproductive toxicity. The School has also
developed guidelines to help maintain a secure workplace.
Health Examination Certificates or Waivers
Upon enrollment, the School will verify that the student’s file contains a certificate of the
health examinations required under Health & Safety Code section 124040, or a waiver from
those requirements.
Immunizations and Screenings
As required by federal or state law, the school provides screening for student vision, hearing
and scoliosis, and students show the required proof of immunization pursuant to Health and
Safety Code Sections 120325-120375, and Title 17, California Code of Regulations Sections
6000- 6075. The School maintains records of legally required tests and immunizations of
students and/or staff.
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Medication in School
The School adheres to Education Code Section 49423 regarding administration of medication
in school. Parents are to notify the school if their child is on continuing medication.
Emergency Contact Information
For the protection of a student’s health and welfare, the School shall require the
parent/guardian(s) of all students to keep current with the School emergency information
including the home address and telephone number, business address and telephone number of
the parent/guardian(s), and the name, address and telephone number of a relative or friend
who is authorized to care for the student in any emergency situation if the parent/guardian
cannot be reached.
TB Testing
GO follows the requirement of Education Code Section 49406 in requiring tuberculosis
testing of all employees.
Criminal Background Checks
The School complies with all provisions and procedures of Education Code 44237 and
45125.1 regarding Fingerprints and Criminal Records Summary. Each new employee having
contact with minor students and not possessing a valid California Teaching Credential must
submit two sets of fingerprints to the California Department of Justice for the purpose of
obtaining a criminal record summary (LiveScan fingerprinting may be used as an alternative).
Vendors, consultants and volunteers, who have direct exposure to students outside the direct
supervision of a credentialed employee are fingerprinted and receive background clearance
prior to working with or around students.
Drug and Smoke Free Workplace
It is the School’s policy to maintain a drug, smoke and alcohol-free workplace. No employee
may use, possess, offer for sale or be under the influence of any illegal drugs or alcohol during
working hours, including lunch and break periods, in the presence of pupils or on School
property at any time.
Engaging in any of the activities above shall be considered a violation of School policy and
the violator will be subject to discipline, up to and including termination. The School
complies with all federal and state laws and regulations regarding drug use while on the job.
All School buildings and grounds are non-smoking facilities.
Workplace Safety and Violence Prevention
GO takes the safety and security of its employees seriously. The school does not tolerate acts
or threats of physical violence, including but not limited to intimidation, harassment and/or
coercion, that involve or affect GO or that occur, or are likely to occur, on School property.
Any act or threat of violence should be reported immediately to the Head of School.
All staff and families are asked to be aware of unknown persons loitering in parking areas,
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walkways, entrances, exits and service areas; to report any suspicious persons or activities to
security personnel or the Head of School; to secure classrooms or offices at the end of the day;
do not leave valuable or personal articles around your workstation that may be accessible; And
to immediately notify your supervisor when keys are missing or if security access codes,
identification materials, or passes have been breached. The security of the facilities, as well as
the welfare of our employees, depends upon the alertness and sensitivity of every individual.
Facility Safety
The School utilizes facilities that are compliant with the Americans with Disabilities Act and
meets the building requirements described in Education Code 47610-47610.5. The School
tests sprinkler systems, fire extinguishers, and fire alarms annually at its facilities to ensure
that they are maintained in an operable condition at all times. The School also conducts fire
drills as required under Education Code Section 32001 and in conjunction with the District.
Facilities Development
It is the policy of the Governing Board to provide facilities which offer safe, comfortable,
accessible, efficient, and attractive spaces to accommodate and facilitate the organizational
and instructional pattern that supports GO’s educational philosophy and instructional goals. It
is the policy of the Governing Board to develop educational specifications for new buildings
and those undergoing extensive remodeling with a high level of input from the staff and the
community. It is the policy of the Governing Board to provide for the systematic maintenance
of major and critical building infrastructure components. It is the policy of the Governing
Board to use building design and construction that will provide decreased maintenance costs
and the conservation of energy, consistent with current and future budgetary considerations.
Role of Staff as Mandated Child Abuse Reporters
All staff are mandated child abuse reporters and follow all applicable reporting laws, the same
policies and procedures used by the Authorizer.
Comprehensive Sexual Harassment Policies and Procedures
GO is committed to providing schools that are free from sexual harassment, as well as any
harassment based upon such factors as race, religion, creed, color, national origin, ancestry,
age, medical condition, marital status, sexual orientation, or disability. The School has
adopted the Authorizer’s comprehensive policy to prevent and immediately remediate any
concerns about sexual discrimination or harassment at the School (including employee to
employee, employee to student, and student to employee misconduct). Misconduct of this
nature is very serious and is addressed in accordance with the sexual harassment policy,
included in the Employee Handbook.
Emergency Preparedness
GO is committed to providing a safe school environment and has emergency procedures in the
event of earthquakes, fire, and school lock-down. The School maintains emergency food and
water supplies on campus as well as an emergency lock down kit for each classroom.
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The School will continue to develop and refine further health, safety and risk management
guidelines in consultation with its insurance carriers and risk management experts as well as
incorporate recommendations from the District.

Element G: Racial and Ethnic Balance
The means by which the school will achieve a racial and ethnic balance among its pupils that
is reflective of the general population residing within the territorial jurisdiction of the school
district to which the charter petition is submitted.
- California Education Code Section 47605(b) (5) (G)

Golden Oak Montessori of Hayward strongly believes that a broad cross-section of students
with a variety of life experiences and cultural, economic, family, and language backgrounds
adds to the learning experience of all. In every aspect of GO, from initial family recruitment,
to the inclusive Montessori curriculum, to the community stewardship work students
participate in, students learn from others how to respect different viewpoints and find the
common ground.
Golden Oak has strived to nurture an educational community that is reflective of our District,
and the staff and student body are consequently diverse. State data (2013) on Golden Oak
demonstrates a population in line with surrounding schools, with 40% Hispanic or Latino
students, 17% White, 7% African American, 2% Pacific Islander, 11% Asian, and 13%
identified as mixed race or other. Golden Oak does collect Free and Reduced Lunch data
(18%); however, since we are not able to offer lunch, there is little motivation for families to
submit the extensive paperwork necessary to accurately track this data.
Recruitment is not the only strategy Golden Oak engages to nurture diversity at our school.
Supporting our current Hispanic families (by providing Spanish-speaking mentor families,
interpreters at conferences and IEP meetings, Spanish language applications, handbooks, and
Montessori educational materials, and a supportive network of Spanish-speaking staff,
volunteer parents, and Board members) is a significant factor in recruitment because wellsupported families recruit from their own community by word of mouth.
GO engages in a variety of strategies to achieve a racially and ethnically diverse student
population reflective of HUSD, which may include, among other things, the following:
1.

Enrollment process: The enrollment process is scheduled to include a timeline
that allows for a broad-based recruiting and community participation.

2.

Informational Meetings: At least two annual informational meetings are held prior
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to the Lottery at our public-transportation-accessible and centrally located
Hayward campus.
3.

Multi-Lingual Presentations: At the Informational Meetings, a film about the
Montessori method is shown with Spanish subtitles; at each meeting, multilingual GO families and Board members are encouraged to be present to answer
questions.

4.

Weighted lottery: As described in Admission Requirements, the Lottery gives
weighted priority to Hayward students from Title I schools, then to Hayward
students, then to out-of-District students, in order to recruit under-represented
minorities.

5.

Web Presence: We continue to add to our Spanish (and other language) web
marketing and informational materials at www.GoldenOakMontessori.org

6.

Recruiting Materials: We have developed promotional and informational
materials about Golden Oak and Montessori education in Spanish, which are
available on the website, in public places, in the office, and at Informational
Meetings.

7.

Applications: Applications to GO are available in English and Spanish, to ensure
Hayward families can easily access the application.

8.

Community Posting: GO distributes promotional and informational materials in
English and Spanish to a broad variety of community groups, agencies,
community centers, preschools, and commercial centers that serve the various
racial, ethnic, and interest groups represented in the district. Examples include
local preschools, H.A.R.D. offices, Hayward Rotary, Hayward Library, Cal State
Teach East Bay, East Bay YMCA, Starbucks, and the Walpert Children’s Center.

9.

Mailings: In 2009, 2010, and 2011, GO mailed informational flyers in English and
Spanish to all Kindergarten families in Hayward. In the last year, this was not
possible because the HUSD didn’t release these addresses to charters.

10.

Publicity and Media: Targeting media and community meetings in diverse
communities (such as community newsletters and other-language newspapers) to
introduce a wide-range of families to this alternative educational option. GO has
had a presence at Hayward Summer street fairs, Rotary meetings, and the farmer’s
market.

11.

Waitlist: A random selection process is used each school year and a ranked
waiting list created to fill openings as they occur. Because our admission is by
random lottery, this diverse base of recruitment results in diverse, representative
classrooms.

12.

Parent-based Recruitment: After our first admissions cycle, Golden Oak has been
over-subscribed for all classes, largely resulting from word-of-mouth promotion
by our current families. Parents volunteer to represent GO in the community,
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including at community meetings, church events, Hayward street fairs, the
farmers market, and other local events.
13.

Promoting Academic Achievement: We will highlight and promote academic
results. Specifically, we seek to make improvements in minority academic
achievement and promote these results in minority communities.

14.

Engaging Spanish-Speaking families: GO cultivates the involvement of our
Spanish-speaking families by developing relationships amongst families (Spanish
parents group) and with Spanish-speaking teachers, staff and Board members
Interpreters are made available for conferences when needed.
Nurturing a culture of inclusivity: GO celebrates the diversity of our community
though annual celebrations that engage families and the wider community (Black
History Celebration, Asian Heritage Celebration, Hispanic Heritage Celebration).

15.

16.

Fundamental Needs of People. Montessori Social Studies is based on
a comparative study of cultures’ relationships to geography, shelter, food,
language, clothing, education, defense, transportation, religions, art, and
government. Montessori treats every culture with the same respect and attention.
We all need the same things, we just solve those needs in different ways.

17.

Ethnically Diverse Staffing: GO seeks to develop and support a diverse staff in
order to attract and retain a diverse community of families. At this time, our staff
is approximately 25% Hispanic, 10% Asian, and 7% African American.

Element H: Admission Requirements
Admission requirements, if applicable.
- California Education Code Section 47605(b) (5) (H)

Golden Oak (GO) will continue to be nonsectarian in its programs, admission policies, and all
other operations, and will not charge tuition nor discriminate against any student based upon
any of the characteristics listed in Education Code Section 220 (actual or perceived disability,
gender, nationality, race or ethnicity, religion, sexual orientation, or any other characteristic
that is contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code
or association with an individual who has any of the aforementioned characteristics).
Golden Oak admits all pupils who reside in the State of California who wish to attend the
Charter School subject to the provisions set forth below. No test or assessment shall be
administered to students prior to acceptance and enrollment into the school. GO complies
with all laws establishing minimum and maximum age for public school attendance in charter
schools.
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Students and families who understand and value the school’s mission and are committed to the
school’s Montessori curriculum and philosophy are encouraged to apply. The school strives
through recruiting efforts (see Element G, Racial and Ethnic Balance) to achieve a racial and
ethnic balance of students that reflects the general population within the territorial jurisdiction
of the HUSD.
GO strives to nurture a diverse, committed, and supportive educational community in a true
Montessori setting. To this end, we have a family-school agreement which all parents are
asked to read and sign and orientation meetings which parents are asked to attend. A family
cannot be turned away for refusing to sign this agreement or refusing to attend an orientation,
however. In no instance shall a student be refused admission nor subjected to any form of
discipline for failure of a parent to sign or comply with the family school agreement.
No Admission Testing
Post matriculation, Golden Oak Montessori will hold grade-level knowledge-based
assessments, which allow the administrators to assess the students’ readiness for the grade of
entrance and to balance the level of the students entering each classroom; however, such
assessments will not be used as a means to prohibit or discourage certain students from
attending. These instruments aid in the development of individualized learning plans for
children and their preparedness for matriculation to the next level.
Application and Enrollment Process
The school will continue an annual recruiting and admissions cycle, which shall include
reasonable time for all of the following: (1) outreach and marketing, (2) orientation sessions
for students and parents, (3) an admissions application period, (4) an admissions lottery, if
necessary, and (5) enrollment. The school may fill vacancies or openings that become
available after this process using a waiting list generated by the application process and
random lottery.
Golden Oak Montessori has a standardized application form (available in English and
Spanish) required of all prospective students (see Appendix). An information sheet (also in
English and Spanish) detailing the educational philosophy of Golden Oak Montessori is
included with the application.
Admission Timeline
The application, admission, and enrollment timeline is detailed in the Appendix. Key
milestones are:
December – Outreach
January/February - Informational meetings occur
Late February/Early March - Lottery
The Lottery and Priority Admissions
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If the number of applications for admission to a grade exceeds the number of available slots
in that grade, the spaces for that grade will be filled by random lottery. This lottery is held in
a public setting. Drawings are held on a grade by grade basis to fill the available slots per
grade. All applicants to a grade have their name randomly drawn. Those students who have
their name drawn after the number of admission slots to that grade have been filled will be
placed on an admissions waiting list for that grade in the order that they were drawn.
This lottery takes place in the spring. The Lottery is weighted according to State and Federal
laws and recommendations to give the greatest priority to students from Title I schools in
Hayward, then to students residing in Hayward, then to students from outside the HUSD. The
Lottery is weighted as follows:
Category
Students seeking to change schools under the public school choice provisions of
ESEA Title l
Students residing in Hayward School District
All other Students

Weight
4
3
2

Some students are exempt from the Lottery according to State and federal law and
recommendations.
The following students are exempted from the lottery:
• Students already enrolled
• Siblings and other students who share a legal guardian
The following students are exempted from the lottery as long as the total does not represent
more than 10% of total enrollment
1.
2.
3.

Children of teaching staff
Children of founders
Children of governing board members

If the possible exemptions would exceed 10% of total enrollment then they should be
processed using the order implied by the numbers above. Children of staff members who are
not teaching faculty must participate in the lottery.
Golden Oak uses a receipt system for Lottery applications so that GO has a means to prove
their application was properly accepted in the event that any Parent claims their child was
mistakenly excluded from the Lottery.
After the lottery, families will receive their official enrollment forms and will be informed of
the enrollment process. If the number of applications does not exceed the number of spaces
available in each grade in the school there will be no lottery, and all students who submitted
complete contact information forms will be enrolled.

85

Element I: Financial Audit
Governing Law: The manner in which annual, independent, financial audits shall be
conducted, which shall employ generally accepted accounting principles, and the manner in
which audit exceptions and deficiencies shall be resolved to the satisfaction of the chartering
authority. California Education Code 47605(b)(5)(I).

Summary
Golden Oak has managed its finances well and remains in a solid financial position, despite
fluctuations in State funding. Each year we have maintained positive cash flow, submitted our
budgets and financial audits to Hayward Unified School District (HUSD) as required, and
cured any findings in our annual financial audit.
A budget for the school is attached in the Appendix. The plan is based on these assumptions:
•
•
•
•

Although we are no longer a “growing school” as defined by the State, we will add
about 15 students in the next school year with our final student population reaching
about 215 students in 2014-15, as planned in our original petition.
For LCFF Funding, we are assuming the projected LCFF rates and increases based on
CDE data sources. We are also assuming Lottery, Property Tax and Mandated Costs
funding will remain the same.
Fundraising goals based on results of the last few years and a conservative growth rate
Maintaining a reserve for unforeseen expenses and so as to provide the option to own a
facility

Financial Reporting
In addition to our Assurances mentioned near the start of this document, GO will comply with
the financial management requirements of a California charter school and submit reports to
HUSD as follows:
•

On or before July 1st, a budget for the following fiscal year;

•

On or before December 15th, an interim financial report which reflects changes to the
budget through October 31st;

•

On or before March 15th, a second interim financial report which reflects changes to
the final budget through January 31st

•

On or before September 15th, an unaudited financial report for the prior full fiscal year

•

On or before December 15th, a final audited financial report for the prior full fiscal year

•

GO will implement an attendance recording and accounting system which complies
with state law.

•

GO will remain a directly funded charter school. GO deposits its funds in a nonspeculative and federally insured bank account for use by the school.

86

Annual Audit
An annual independent financial audit is conducted by a certified public accountant who is
approved by the State of California Controller’s office to conduct charter school audits using
generally accepted accounting principles. The Golden Oak Board Treasurer and Head of
School are accountable for overseeing the independent audit, and GO will provide a copy of
the audit report to the State Controller, HUSD (as charter authorizer), the State Superintendent
of Public Instruction, the California Department of Education, and the California State Board
of Education within 30 days of completion, or no later than December 15 of each year.
The GO Treasurer and Head of School or their delegate will resolve audit exceptions and
deficiencies to the satisfaction of the Charter Authorizer and auditor in a timely fashion, with
the goal of resolving any audit issues within six months of the auditor’s final report or as
otherwise agreed upon by the charter authorizer and GO. Disputes regarding the resolution of
audit exceptions and deficiencies shall be resolved in accordance with the dispute resolution
provisions discussed in Element N of this petition.
Fiscal Issues
GO develops and the GO Board of Directors approves balanced budgets prior to each fiscal
year. Annual budgets contain reserves and are submitted to the charter authorizer, HUSD, and
any other entities as required by law.
GO may receive funding in accordance with Education Code, Charter Schools Act and other
appropriate laws, and will opt to receive funding directly from the State. These funds may
include, but are not limited to:; the California State Lottery;; Local Control Funding Formula;
charter school funding from the California Department of Education; the federal government
or other sources; and any other available or mutually agreeable sources of funding for
programs. GO expects that any funds received by the charter authorizer and due to the school
will be forwarded to GO in a timely fashion.
Verifiable Internal Procedures and Controls to Ensure Conformance with Budgets
GO has verifiable internal procedures and Board-approved fiscal policies to insure compliance
with approved budgets. Commencing with the budget process through approval, stakeholders
such as the Finance Working Group of the Golden Oak Board are involved in the formation of
the budgets, and approving request for new spending beyond the budget. This budget process
is culminated in a board approval of the budget. The Treasurer communicates a report to the
Board each month and updates the Board on actual to budget comparison.

Memorandum of Understanding
GO has negotiated in good faith to develop a Memorandum of Understanding that establishes
the specific financial and service relationship between the School and the charter authorizer.
GO hopes that this Memorandum of Understanding will indicate the charter authorizer
services, if any, that will require a fee, and enable the efficient and fair resolution of
disagreements or disputes between GO and HUSD.
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As required by law, GO anticipates that the charter authorizer will provide and/or perform the
supervisory oversight tasks and duties specified and/or necessitated for the implementation of
this charter for a fee representing documented actual costs that will not exceed one percent of
the State Revenues excepting those for special education and child nutrition, and grant funds
to GO from the State of California. Monies from the federal government, grant monies, and
fundraising revenues are excluded from the oversight calculation.

Element J: Suspension/Expulsion process
The procedures by which pupils can be suspended or expelled.
- California Education Code Section 47605(b) (5) (J)
This policy and its rules and procedures have been established in order to promote learning
and protect the safety and well-being of all students. When these policies and standards are
violated, it may be necessary to suspend or expel a student from regular classroom instruction.
Staff shall enforce disciplinary rules and procedures fairly and consistently amongst all
students and accord all students with similar rights to due process. These disciplinary rules
and procedures will be printed and distributed as part of the Parent Handbook and will clearly
describe discipline expectations.
Discipline includes but is not limited to advising and counseling students, conferring with
parents/guardians, conflict resolution, the use of alternative educational environments,
suspension and expulsion.
Corporal punishment shall not be used as a disciplinary measure against any student.
Corporal punishment includes the willful infliction of, or willfully causing the infliction of,
physical pain on a student.
For purposes of the policy, corporal punishment does not include an employee’s use of force
that is reasonable and necessary to protect the employee, students, staff or other persons or to
prevent damage to the charter school property.
The charter Head of School shall ensure that students and parents/guardians are notified in
writing of all discipline policies, rules, and procedures and given an opportunity to provide
input and feedback on discipline policies and procedures. Transfer students and their
parents/guardian shall be so advised upon enrollment. The notice shall state that these
disciplinary rules and procedures are available on request and at the charter school office.
Suspended or expelled students shall be excluded from all school-related extracurricular
activities unless otherwise agreed during the period of suspension or expulsion.

88
A student identified as an individual with disabilities pursuant to the Individual with
Disabilities Education Act is subject to the same grounds for suspension and expulsion and is
accorded the same due process procedures applicable to regular education students except to
the extent that federal and state law or the student’s Individualized Educational Plan (IEP)
mandates additional or different procedures for that student. GO will follow all federal and
state law when imposing any form of discipline on a student identified as an individual with
disabilities and according due process to such students.
Grounds for Suspension and Expulsion of Students
A student may be suspended or expelled for any of the enumerated acts listed below if the act
is related to school activity or school attendance occurring at Charter School or at any other
school: (a) while on school grounds; (b) while going to or coming from school; (c) during the
lunch period, whether on or off the school campus; (d) during, going to, or coming from a
school-sponsored activity. A GO student shall be recommended for suspension or expulsion
for the following acts:
1.
2.

3.
4.

5.
6.
7.
8.

Caused, attempted to cause, or threatened to cause physical injury to another person or
willfully used force or violence upon the person of another, except in self-defense.
Possessed, sold, or otherwise furnished any firearm, knife, explosive, or other
dangerous object unless, in the case of possession of any object of this type, the
student had obtained written permission to possess the item from a certificated school
employee, with the charter school Head of School or designee’s concurrence.
Unlawfully possessed, used sold or otherwise furnished, or was under the influence of,
any controlled substance as defined Health and Safety code sections 11053-11058,
alcoholic beverage, or intoxicant of any kind.
Unlawfully offered, arranged, or negotiated to sell any controlled substance as defined
in Health and Safety Code sections 11053-11058, alcoholic beverage or intoxicant of
any kind, and then sold, delivered or otherwise furnished to any person another liquid
substance or material and represented same as controlled substance, alcoholic beverage
or intoxicant.
Committed or attempted to commit a sexual assault as defined in Penal code section
261, 266c, 286, 288, 288, 288a or 289, or committed a sexual battery as defined Penal
Code 243.4.
Made terrorist threats against school officials and /or school property.
Committed sexual harassment as defined in Education code Section 212.5.
Caused, attempted to cause, threatened to cause, or participated in an act of hate
violence as defined in Education Code Section 233. (e)

A GO student may be recommended for suspension or expulsion for the following acts:
1.
2.
3.
4.

Committed or attempted to commit robbery or extortion.
Caused or attempted to cause damage to school property or private property.
Stole or attempted to steal school property or private property.
Possessed or used tobacco or any product containing tobacco or nicotine products,
including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes,
smokeless tobacco, snuff, chew packets and betel.
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5.
6.
7.
8.
9.
10.
11.

12.
13.

Committed an obscene act or engaged in habitual profanity or vulgarity.
Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug
paraphernalia, as defined in the Health and Safety Code sections 11014.5
Disrupted school activities or otherwise willfully defied the valid authority of
supervisor, teachers, administrators, other school officials, or other school personnel
engaged in the performance of their duties.
Knowingly received stolen school property or private property.
Possessed an imitation firearm, i.e., a replica of a firearm that is so substantially
similar in physical properties to an existing firearm as to lead a reasonable person to
conclude that the replica is a firearm.
Harassed, threatened, or intimidated a student who is a complaining witness or witness
in a school disciplinary proceeding for the purpose of preventing that student from
being a witness and /or retaliating against that student for being a witness.
Intentionally harassed, threatened or intimidated a student or group of students to the
extent having the actual and reasonably expected effect of materially disrupting class
work, creating substantial disorder, and invading student rights by creating an
intimidating or hostile educational environment.
Accessed inappropriate websites on school computers and/or used email or any other
social network to hurt a GO student, either from school or home.
Brought a cell phone to school and did not give it to the teacher to put in the lock box.

Suspension Procedure
Suspensions shall be initiated according to the following procedures:
Informal Conference:
Behavioral issues that arise at school and form a pattern of disruptive behavior will be
addressed immediately and on an ongoing basis with the students and family to develop
practical, operable solutions in order to continue the child’s education at GO and maintain a
safe, supportive, and productive environment for other students, families, and staff.
Suspension shall be preceded by an informal conference conducted by the Head of School or
designee with the student and family and whenever practicable, the teacher, supervisor or
school employee who referred the student to the Head of School.
The conference may be omitted if the Head of School or designee determines that an
emergency situation exists. An “emergency situation” involves a clear and present danger to
the lives, safety or health of students or school personnel. If a student is suspended without
this conference, both the parent/guardian and student shall be notified of the student’s right to
return to school for the purpose of a conference. If a conference was not held before the
student went home, a conference must be held before the student returns to make sure s/he and
the parents understand that the offensive behavior cannot happen again at school.
Notice to Parents/Guardians:
In the rare case of a suspension, the family is likely to have been aware of this issue through
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ongoing dialogue with concerned staff. At the time of the actual suspension, a charter school
employee shall make every reasonable effort to contact the parent/guardian by telephone or in
person. Whenever a student is suspended, the parent/guardian shall be notified in writing of
the suspension. This notice shall state the specific offense committed by the student. In
addition, the notice may also state the date and time when the students may return to school.
GO believes family involvement in developing a structured, safe, and productive return-toschool plan is important. If school officials wish to ask the parent/guardian to confer regarding
matters pertinent to the suspension, the notice may add that state law requires the
parent/guardian to respond to such requests without delay.
Authority to Expel
Only the charter school Board of Directors upon the recommendation of the expulsion panel
may expel a student. The expulsion panel shall be made up of two teachers and one member
of the GO Board of Directors. The teachers shall not be teachers of the student being
considered for expulsion. The Board of Directors may expel any student found to have
committed an expellable offense(s) listed above in the “Grounds for Suspension and
Expulsion.”
Except for expulsions for offenses listed under Education Code Section 48915(c), a student
may only be expelled upon the findings and recommendations of the expulsion panel if the
charter school Board of Directors finds that the student committed the expellable offense and
that at least one of the following findings may be substantiated:
•

That other means of correction are not feasible or have repeatedly failed to bring about
proper conduct.

•

That due to the nature of the violation, the presence of the student causes a continuing
danger to the physical safety of the student or others.

Expulsion Procedure
Students recommended for expulsion are entitled to a hearing to determine whether the
student should be expelled. The hearing shall be held within thirty (30) school days after the
charter school Head of School or designee determines that one of the acts listed under
“Grounds for Suspension and Expulsion” has occurred.
The hearing will be presided over by the Head of School who will make a recommendation to
the expulsion panel.
Written notice of the hearing shall be forwarded to the student and the student’s
parent/guardian at least ten (10) calendar days before the date of the hearing. The notice shall
include:
•
•
•

The date and place of the hearing;
A statement of the specific facts, charges and offense upon which the proposed
expulsion is based;
A copy of charter school’s disciplinary rules which relate to the alleged violation;
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•
•
•
•
•

Notification of the student’s or parent/guardian’s obligation to provide information
about the student’s status in charter school to any other district in which the student
seeks enrollment;
The opportunity for the student or the student’s parent/guardian to appear in person or
to employ and be represented by counsel;
The right to inspect and obtain copies of all documents to be used at the hearing;
The opportunity to confront and question all witnesses who testify at the hearing;
The opportunity to question all evidence presented and to present oral and
documentary evidence on the student’s behalf including witnesses;

Record of Hearing:
A record of the hearing shall be made and may be maintained by any means, including
electronic recording, as long as a reasonably accurate and complete written transcription of the
proceedings can be made.
Presentation of Evidence:
While technical rules of evidence do not apply to an expulsion hearing, evidence may be
admitted and used as proof only if it is the kind of evidence on which reasonable persons can
rely in the conduct of serious affairs. A recommendation by the expulsion panel to expel must
be supported by substantial evidence that the student committed any of the acts listed in
“Grounds for Suspension and Expulsion” above.
Finding of facts shall be based solely on the evidence at the hearing. While no evidence shall
be based solely on hearsay, sworn declarations may be admitted as testimony from witnesses
whose disclosure of their identity or testimony at the hearing may subject them to an
unreasonable risk of physical or psychological harm.
The decision of the expulsion panel shall be in the form of a recommendation to the charter
school Board of Directors which will make a final determination regarding the expulsion.
Written Notice to Expel:
The charter school Head of School or designee following a decision of the charter school
Board of Directors to expel shall send written notice of the decision to expel to the student or
parent/guardian. This notice shall include the following:
1) The specific offense committed by the student from the acts listed in “Grounds for
Suspension and Expulsion” above
2) Notice of the right to appeal the expulsion
3) Notice of the student’s or parent /guardian’s obligation to inform any new district in
which the student seeks to enroll of the student’s status with the charter school
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If a pupil is expelled or leaves the charter school without graduating or completing the school
year for any reason, the charter school shall notify the superintendent of the school district of
the pupil's last known address within 30 days, and shall, upon request, provide that school
district with a copy of the cumulative record of the pupil, including a transcript of grades or
report card, and health information. Upon expulsion from the charter school, students will
attend school pursuant to the procedure of their district of residence pertaining to expelled
students.

Element K: Employee Retirement Systems
“The manner by which staff members of the charter school will be covered by the State
Teachers’ Retirement System, the Public Employees’ Retirement System or federal social
security.” Education Code Section 47605(b)(5)(K).
Retirement benefits are the responsibility of Golden Oak Montessori. Employees of GO have
access to retirement plans according to the policies established by the GO Board of Directors
and applicable law.
Employees of GO who qualify for membership participate in the California State Teachers Retirement system (“STRS”). GO implements all applicable STRS policies and procedures, including policies regarding mandatory and permissive membership in STRS for eligible school
staff. Employees who participate in STRS are exempted from participating in federal social
security.
GO participates in Social Security as required by law. The school has set-up a 457b Plan for
the Head of School as a retirement account to which the school and the Head of School can
contribute. The non-certificated staff can also contribute to a 403b Plan which GO has
arranged, see attached financial plan in the Appendix. Non-certificated staff at GO participate
in the federal social security system and have access to other school-sponsored retirement
plans according to policies developed by the board of directors and adopted as the school's
employee policies.
Head teachers and administrators have an annual allowance for Medical Insurance. Head
teachers have an annual stipend for Professional Development and a three-year stipend for
certification costs, either CA. State teaching credential or a Montessori credential. The Head
of School also receives an annual stipend for Professional Development.
GO makes all employer contributions as required by STRS, the 401a Plan, and the federal social security laws. GO also makes contributions for workers’ compensation insurance, unemployment insurance and any other payroll obligations of an employer.
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Element L: Student Attendance Alternatives
The public school attendance alternatives for pupils residing within the school district who choose
not to attend charter schools.
- California Education Code Section 47605(b) (5) (L)

No student is required to attend Golden Oak Montessori (GO). Students who do not attend
the school may attend their local school or pursue an inter-district transfer in accordance
with existing enrollment and transfer policies of their district or county of residence.
Students enrolled in the charter school will have no right to admission in a particular school
of any local education agency as a consequence of enrollment in GO, except to the extent
that such a right is extended by the Hayward Unified School District.

Element M: Description of Employee Rights
A description of the rights of any employee of the school district upon leaving the employment of
the school district to work in a charter school, and of any rights of return to the school district
after employment at a charter school.
- California Education Code Section 47605(b) (5) (M)

No one is required to work at Golden Oak and Golden Oak will not actively recruit HUSD
employees.
Golden Oak employees who were employed by the School District prior to employment at the
School shall NOT be guaranteed return rights unless they are negotiated by the staff with
HUSD and/or the collective bargaining unit.

Element N: Dispute Resolution Procedures
The procedures to be followed by the charter school and the entity granting the charter to
resolve disputes relating to provisions of the charter.
- California Education Code Section 47605(b)(5)(N)
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The intent of this dispute resolution process is to (1) resolve disputes within the school
pursuant to the school’s policies, (2) minimize the oversight burden on HUSD, (3) insure a fair
and timely resolution of disputes, and (4) frame a charter oversight and renewal process and
timeline so as to avoid disputes regarding oversight and renewal matters.
Public Comments
The Board of Directors and the staff of the charter school and the district agree to resolve all
disputes regarding this charter school pursuant to the terms of this section. Both shall refrain
from public commentary regarding any disputes until the matter has progressed through the
dispute resolution process.
Disputes Arising From Within the School
Disputes arising from within the school, including all disputes among and between students,
staff, parents, volunteers, advisors, and partner organizations and Board of Directors
members of the school, shall be resolved by the charter school and the Board of Directors
pursuant to policies and procedures developed by the charter school Board of Directors.
However, this statement should not be taken to mean that Golden Oak abrogates any rights
of parents.
The district shall not intervene in any such internal disputes without the consent of the Board
of Directors of the charter school and shall refer any complaints or reports regarding such
disputes to the chairperson(s) of the Board of Directors or the Head of School of the charter
school for resolution pursuant to the charter school’s policies. The district agrees not to
intervene or become involved in the dispute unless the dispute has given the district
reasonable cause to believe that a violation of this charter or related laws or agreements has
occurred, or unless the Board of Directors of the charter school has requested the district to
intervene in the dispute.
Disputes between the Charter School and the District
Any controversy or claim arising out of or relating to the charter agreement between the
District and the School, except any controversy or claim that in any way related to
revocation of this charter, shall be handled first through an informal process in accordance
with the procedures set forth below.
1. Any controversy or claim arising out of or relating to the charter agreement, except
any controversy or claim that in any way related to revocation of this charter, must be
put in writing (“Written Notification”) by the party asserting the existence of such
dispute. The Written Notification must identify the nature of the dispute and all
supporting facts known to the party giving the Written Notification. The Written
Notification may be tendered by personal delivery, by facsimile, or by certified mail.
The Written Notification shall be deemed received
(a) if personally delivered, upon date of delivery to the address of the person to
receive such notice if delivered by 5:00 PM or otherwise on the business day
following personal delivery;
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(b) if by facsimile, upon electronic confirmation of receipt; or
(c) if by mail, two business days after deposit in the U.S. Mail. All written notices
shall be addressed as follows:

To Charter School, c/o Head of School:
Deirdre Fennessy
951 Palisade St
Hayward CA 94542
To Office of Charter Schools:
Matt Wayne
Assistant Superintendent
Hayward Unified School District
24411 Amador Street
Hayward, CA 94544
2. A written response (“Written Response”) shall be tendered to the party providing the
Written Notification within twenty (20) business days from the date of receipt of the
Written Notification. The Written Response shall state the responding party’s
position on all issues stated in the Written Notification and set forth all fact which the
responding party believes supports its position. The Written Response may be
tendered by personal delivery, by facsimile, or by certified mail. The Written
Response shall be deemed received
(a) if personally delivered, upon date of delivery to the address of the person to
receive such notice if delivered by 5:00p.m., or otherwise on the business day
following personal delivery;
(b) if by facsimile, upon electronic confirmation of receipt; or
(c) if by mail, two (2) business days after deposit in the U.S. Mail. The parties agree
to schedule a conference to discuss the claim or controversy (“Issue Conference”).
The Issue Conference shall take place within fifteen (15) business days from the date
the Written Response is received by the other party.
3. If the controversy, claim, or dispute is not resolved by mutual agreement at the Issue
Conference, then either party may request that the matter be resolved by mediation.
Each party shall bear its own costs and expenses associated with the mediation. The
mediator’s fees and the administrative fees of the mediation shall be shared equally
among the parties. Mediation proceedings shall commence within 60 days from the
date of the Issue Conference. The parties shall mutually agree upon the selection of
a mediator to resolve the controversy or claim at dispute. If no agreement on a
mediator is reached within 30 days after a request to mediate, the parties will use the
processes and procedures of the American Arbitration Association (“AAA”) to have
an arbitrator appointed.
4. If the mediation is not successful, the parties agree that each party has exhausted its
administrative remedies and shall have any such recourse available by law.
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Element O: Exclusive Public School Employer Declaration
A declaration whether or not the charter school shall be deemed the exclusive public school employer of the employees of the charter school for the purposes of the Educational Employment Relations Act (Chapter 10.7 (commencing with Section 3540) of Division 4 of Title 1 of the Government Code).
California Education Code 47605(b)(5)(O).

For the purposes of the Educational Employment Relations Act, Golden Oak Montessori is
deemed the exclusive public school employer of the employees of the School.

Element P: Closure Protocol
“A description of the procedures to be used if the charter school closes. The procedures shall ensure a final
audit of the school to determine the disposition of all assets and liabilities of the charter school, including plans
for disposing of any net assets and for the maintenance and transfer of pupil records.” Education Code Section
47605(b)(5)(P).

School Closure Process
Golden Oak Montessori does not intend to close. However, in the interest of complying with
the Charter Schools Act and planning for contingencies, the following outlines a school closeout process including the handling of:
•
•
•
•

Documentation and notification of the closure
Record transfer and retention
Student transfers
Financial closeout

The decision to close the School, for any reason, will be documented by an official action of
the GO Board. The action will identify the reason for the school's closure and an (“Authorized
Closer”), who will be the primary point of contact for all communications regarding the
closure.
If it is feasible to do so while still maintaining a viable and appropriate educational program,
charter school closures will occur at the end of an academic year. Mid-year school closures
should be avoided if at all possible, and the charter school and charter authorizer should work
together to ensure that an appropriate, viable, and legally compliant education program
continues until the end of the school year. GO will provide notice to the charter authorizer,
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parents, teachers and community of any consideration for Board action of school closure of at
least nine months unless unfeasible due to exigent circumstances.
Notification to the District, California Department of Education, County Office of
Education and State Board of Education
GO will send a notice of the school closure to HUSD, Alameda County Office of Education,
Charter Schools Unit at the California Department of Education, and the State Board of
Education. The notification will include the following information:
a) Charter school name, charter number, and CDS code
b) Date of closure action
c) Effective date of the closure, if different
d) Reason for the closure (Specify revoked, not renewed or other reason)
Notification to Parents and Students
Parents and students of the School will be notified as soon as possible when it appears that
school closure will be imminent. The notification will include information on assistance in
transferring the student to another appropriate school and a process for the transfer of all
student records.
Notification to Receiving Districts
GO will notify any school district that may be responsible for providing education services to
the former students of the School so that the receiving district(s) are prepared to assist in
facilitating student transfers. In addition, GO will notify the charter school associations and
the California Department of Education for assistance in placing the School’s students.
The notice shall include the effective date of the closure (“Closure Date”), the contact
information of the (“Authorized Closer”), the pupil’s districts of residence and the manner in
which parents and guardians may obtain copies of pupil records. The school shall provide the
Authorized Closer with a list of pupils in each grade level and the classes they have
completed, together with information on the pupils’ districts of residence.
Student and School Records Retention and Transfer
Pupil records, including all state assessment results and special education records, shall be
maintained and transferred to the custody of the Authorized Closer, except for records and/or
assessment results that, under the provisions of the governing charter, are required to be
transferred to a different entity. Parents will be provided with a packet of student information
that may include the closure notice, grade reports, discipline records, immunization records,
etc. This will facilitate transfer to another school.
Personnel records shall be maintained and transferred in accordance with applicable law.
Financial Close-Out
GO will commence an independent audit of the School as soon as practicable, or at least
within 60 days after the end of the fiscal year when the school is closed. The audit may also
serve as the annual audit. The audit must include at least the following:
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•
•
•

An accounting of all assets, including cash and accounts receivable and an inventory
of property, equipment and supplies.
An accounting of the liabilities, including accounts payable and any reduction in
apportionments as a result of audit findings or other investigations, loans and unpaid
staff compensation.
An assessment of the disposition of any restricted funds received by or due to the
school.

The cost of the audit may be considered a liability of the school.
Prior to the distribution of any remaining net assets of the school, the Authorized Closer shall:
1. determine if there are any remaining proceeds of any Restricted Government Grant
that have not been expended for the purposes set forth in the Restricted Government
Grant, and shall return any such remaining proceeds to the applicable federal or
California governmental agency; and
2. dispose of, distribute or otherwise utilize any proceeds of any grants or donations
(whether in cash or in-kind (i.e., materials or property) received by the school or the
school corporation from any private foundation, any other entity exempt from tax
under Section 501(c)(3) of the Internal Revenue Code, as amended, any other person,
or the general public in accordance with the restrictions, if any, imposed by the
grantor or donor on such grants or donations at the time received by the school or the
school corporation.
For purposes of subparagraph (a) above, “Restricted Government Grant” means any grant or
donation (in cash or in-kind (i.e., materials or property)) made by any federal or California
governmental agency to the school or the school corporation, the grant instrument of which, or
the applicable law governing, requires that, upon closure of the school or dissolution of the
school corporation, any proceeds of such Restricted Government Grant that have not been
expended for the purposes set forth in the grant instrument or in applicable law, be returned to
the granting or donating governmental agency. The school shall use, but is not limited to,
school reserves normally maintained for contingencies and emergencies to fund closure
proceedings.
The school is a California nonprofit public benefit corporation (as permitted under Ed. Code
section 47604(a) (“school corporation”). If in connection with the closure, the Board
determines that it will dissolve the school corporation (“Dissolution”), then:
•

the Dissolution shall be conducted in accordance with the requirements of the
California Nonprofit Public Benefit corporation Law (“Law”) including, without
limitation, Corp. Code sections 6610 et seq. and sections 6710 et seq., and;

•

the Board may select the Authorized Closer to assist with the wind-up and Dissolution
of the school corporation. Any net assets remaining after all debts and liabilities of the
school corporation have been paid to the extent of the school corporation’s assets, or
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have been adequately provided for, shall be distributed in accordance with Golden
Oak’s Bylaws and its corporation’s Articles of Incorporation.
In addition to a final audit, GO will submit any required year-end financial reports to the CDE
and the annual report to HUSD and the County Superintendent of Schools in the form and
time frame required by Ed. Code section 47604.33. These reports will be submitted as soon as
possible after the closure action, but no later than the required deadline for reporting for the
fiscal year.
Dissolution of Assets
Upon completion of the closeout audit, GO will develop a plan for the repayment of any
liabilities. If needed, and to the extent feasible, any assets of the school will be liquidated to
pay off any outstanding liabilities, and appropriate unearned state funds, if any, will be
returned. Any remaining school assets after satisfaction of liability and return of appropriate
state funds shall remain the property of GO. Upon closure of GO, assets will be distributed as
required by law and the GO Articles of Incorporation.
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Impact on Authorizer
This section provides information regarding the proposed operation and potential effects of
Golden Oak Montessori (GO) on the HUSD. Golden Oak Montessori shall operate
autonomously from the charter authorizer, with the exception of the supervisory oversight.
Pursuant to the Education Code Section 47604(c), the charter authorizer shall not be liable for
the debts and obligations of the School operated as a California non-profit benefit corporation
or for claims arising from the performance of acts, errors, or omissions by the School as long
as the charter authorizer has complied with all oversight responsibilities required by law.
GO is a duly constituted California nonprofit public benefit corporation formed and organized
in accordance with the California Nonprofit Public Benefit Corporations Law. The Golden
Oak Board of Directors holds ultimate authority for the operations of the school and will be
responsible for any potential liability of GO. There is no separate organizational entity
operating or constituting the School. For example, all school employees are employees of GO
as one organization. Notwithstanding this one organizational structure, GO will continue its
nonprofit corporate existence even if this charter is revoked. A copy of GO’ Articles of
Incorporation, Bylaws and IRS 501(c)(3) Determination Letter are included as supplemental
materials in the Appendix.
GO is responsible for implementing the Charter Schools Act and any other applicable laws in
a good faith manner, and to cooperatively pursue any necessary waivers or approvals (e.g.,
any California State Board of Education requirements or the School’s grant applications
requiring affirmations or letters from the authorizer). GO will retain its own legal counsel
when necessary.
Administrative Services
GO will be constituted as a California Public Benefit Corporation and will be governed by a
board of directors as described in the Governance section (Element D). Our Head of School is
responsible for administering the school under policies adopted by the school’s Board of
Directors including the hiring and firing of all other staff. Golden Oak conducts administrative
services such as financial management, human resources, attendance and other CDE reporting
independent without HUSD resources. If GO desires to purchase any administrative services
from HUSD, GO will seek to define the specific terms and cost for any such services in an
annual memorandum of understanding with the HUSD. HUSD will be required to provide
oversight and performance monitoring services, including monitoring school and student
performance data, reviewing the school’s audit reports, performing annual site visits, engaging
in any necessary dispute resolution processes, and considering charter amendment and
renewal requests.
Special Education
In the current fiscal year, Golden Oak became its own LEA for the purposes of providing
special education and related services pursuant to Education Code Section 47641(a). No
impact beyond transitioning existing IEPs and related services to our providers is anticipated.
GO will no longer be paying HUSD for any pro-rata share of its special education costs.
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Facilities
Golden Oak’s current facilities plan is to stay at the YMCA. However we do plan to continue
to exercise our Proposition 39 application rights with HUSD and may choose to pursue
discussions with HUSD about leasing available facilities.
Civil Liability
Golden Oak Montessori is a California public benefit corporation with IRS 501c3 tax
exemption status. Golden Oak believes that HUSD will not be liable for the debts or
obligations of the charter school pursuant to Education Code Section 47604(c). In the event
that the HUSD does not complete its responsibilities for charter school oversight under the
Charter Schools Act, the HUSD may expose itself to liability. The school has purchased
liability insurance to protect the school’s staff, Board of Directors, assets and, where
appropriate, HUSD personnel.

