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PREFACE
Leigh High School has a diverse group of educators each with his or her own diverse educational
philosophies. It has been our great fortune that our shared vision and commitment for our student success
allows us to work beyond those differences. Our foray into the WASC process has helped us better define
what our students should know and be able to do before graduating from Leigh High School. The WASC
process has also allowed us to grow as professionals and identify ways to better serve the needs of our
students, so we can better prepare them to meet the demands of their future roles and responsibilities.
The involvement and collaboration of all staff and other stakeholders to support student
achievement.
Stakeholder involvement has been ongoing from the very beginning of our WASC process. All faculty
members participated in Focus Groups and Home Groups. Initially, the Leadership Team was formed, and
a timeline was established. Home Groups were based on departments, while Focus Groups were created
based on the five WASC criteria (Organization, Curriculum, Instruction, Assessment and Accountability,
and School Culture). To address the concerns associated with large decision-making bodies, many Focus
Groups broke into smaller subgroups. We also dedicated Professional Development time so that our entire
staff could participate in our Focus Group duties. We sought parent participation in the WASC process
through our booster groups and School Site Council where WASC was a standing agenda item. Parents
were able to take a survey at our Back-to-School night in September 2013 and have been able to meet in
various other informal focus groups during the last few years. Groups of students met several times in
student Focus Groups to aide in the development of the student survey, and then in 2014, students had the
opportunity to take the student survey in their English classes.
Clarification and measurement of what all students should know, understand, and be able to do
through School-Wide Learner Outcomes and academic standards.
Leigh High School is in a time of great change. With the adoption of the Common Core State Standards,
most departments are developing common assignments and assessments while some, ahead of the curve,
are already refining them. These assessments are discussed in Home Groups to not only improve
instruction but also to improve student learning.
Leigh has collected and analyzed a wealth of data during the past several years. Because of this, staff and
other shareholders revisited and refined our SLOs with the idea of changing the language to establish and
clarify measurable indicators. The goal is to make sure that a student who graduates from Leigh is a wellrounded individual who is prepared for life beyond high school whether that life is in a career or in college.
The analysis of data about students and student achievement.
The analysis of student achievement data is a regular occurrence at Leigh High School. Faculty Meetings,
Professional Development Meetings, and Department Chair Meetings are used to present and analyze
school-wide data, while individual departments meet in course groups to discuss results of common
assessments and improve practices.
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During the Self-Study process, departments utilized this time to analyze progress while being mindful of our
academic standards. Focus Groups used their time to analyze the school‘s findings and evidence
according to their assigned WASC criteria as well as refine the School-Wide Learner Outcomes.
The assessment of the entire school program and its impact on student learning in relation to the
School-Wide Learner Outcomes, academic standards, and WASC/CDE criteria.
All staff participated in our WASC self-study in one of five Focus Groups. Participants were given a choice
of what Focus Group in which they would like to work; care was taken to assure that Focus Groups
represented cross sections of Home Groups, but most were able to work in the group that was their first
choice. Focus Groups and Home Groups met during our Collaboration days as well our Professional
Development days. The five Focus Groups were:
•
•
•
•
•

Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources (Category A)
Standards-based Student Learning: Curriculum (Category B)
Standards-based Student Learning: Instruction (Category C)
Standards-based Student Learning: Assessment and Accountability (Category D)
School Culture and Support for Student Personal and Academic Growth (Category F)

Because much of the time for the Self-Study was allocated to Collaboration and Professional Development
days, student and parent participation was more limited than we would have liked; nevertheless, measures
were taken to provide these shareholders with regular updates and opportunities for input.
The alignment of a long-range Action Plan to the school’s areas of need; the capacity to implement
and monitor the accomplishment of the plan.
Common themes emerged from each Focus Group. It was these findings that created our school‘s goals,
which address many of our SLOs. The three goals are as follows:
1. Close the achievement gap and increase the connection to school for Hispanic/Latino students.
2. Collaborate to improve student achievement.
3. Increase students‘ college and career readiness.
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CHAPTER 1: Student/Community Profile and Supporting Data and Findings
Student and Community Profile
General Background and History
Leigh High School opened in 1962, one of five comprehensive high schools in Campbell Union High School
District (CUHSD). It is situated in a residential community of mostly single family homes in the Los Gatos
foothills of Southwest San Jose. Leigh serves a relatively stable community with many alumni still around
the school and several returning to teach here. Leigh's enrollment averages 1650 - 1680 students. Our
students score above the state and national averages on the STAR, CAHSEE, SAT, and Advanced
Placement tests. Leigh is home to the county Deaf and Hard of Hearing program and has pioneered a
successful model of inclusion for students with IEPs, some of whom are also in receipt of therapeutic
services.
Leigh aims to provide a rigorous and challenging breadth of curriculum for students of all abilities and to
equip them with the skills and knowledge to successfully move onto the next stage of their educational
career.
Advanced Placement (AP) instruction is offered in English Literature and English Language, Calculus AB
and Calculus BC, Statistics, Chemistry, Physics, Biology, US History, World History, American
Government, Studio Art, Spanish Language, and French Language. Leigh also offers several honors
classes: English 2, 3 and 4, World History, Biology, and Chemistry. Our AVID program (Advancement via
Individual Determination) has been in place for over ten years. We offer AVID classes for each grade level.
Silicon Valley Career Technical Education (SVCTE) provides interested students with career/technical
training in a variety of areas.
In June 2013, 393 of 406 (97%) seniors were eligible for graduation from Leigh High School,
56% of whom met the UC system‘s ―a-g‖ requirements. Of those graduates, 51% planned to attend a fouryear university, 42% planned to begin their higher education at a community college, 1% entered the
military, 1% the job market, 1% a vocational school, and 4% had not made a decision at the time of
graduation about their future plans.
Over the past few years, Leigh has focused its efforts on building teachers' capacity for using researchbased strategies and students' ability to maximize those strategies. The faculty has studied classroom
instruction that works, methods of assessment of student mastery, continued to share benchmark
assessments and introduced the use of Data Director for analysis of student assessment across the district
in some subject areas. Leigh has formed an Instructional Action Team (iAct) to coordinate departmental
and teacher team goals for professional development. The team meets regularly to align the collaboration
schedule with school-wide goals and incorporate feedback from colleagues.
Student activities beyond the classroom mirror the students‘ academic performance at Leigh. There are
more than thirty clubs on campus open to all students, with meeting times during lunch or after school,
which makes it convenient for students to attend. Each club or organization must have a constitution and
must be approved by the Associated Student Body (ASB). The ASB approves clubs that provide a service
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for students and that contribute to the overall success of students at Leigh by offering useful and interesting
activities that help them achieve the School-wide Learner Outcomes.
Student government is a vital part of the extra-curricular life of Leigh. The students involved are elected by
their peers and foster community amongst students and staff. A subgroup of this organization is Leigh‘s
Club Council that is made up of club officers. They meet every month to discuss campus climate, and
student involvement. These council meetings promote discussion, planning, and publicity for campus
activities.
Leigh‘s athletic program has roughly 35 athletic teams for girls and boys during every season and has a
strong commitment to academics as well. All athletes must maintain a 2.0 grade point average to
participate on in athletics. Leigh Longhorns take great pride in balancing their rigorous academic program
with highly competitive sports.
Parent and Community Organizations
One of the greatest strengths of Leigh is the outstanding support and involvement of parents. In addition to
serving on the School Site Council, many parents are also involved in organizations that directly benefit
Leigh students. Home and School Club (HSC) strongly supports the academic and personal growth of
Leigh students. HSC is open to all parents and community members and supports the school in many
different ways including providing refreshments for school events, supporting faculty with funding for
classroom supplies, and staffing the College and Career Center. This organization also provides
scholarships to graduating seniors each year. HSC is awarding staff grants to a value of $5,000 in the
2013-2014 school year. HSC also provides financial support for programs such as Every 15 Minutes, Camp
Everytown, and until this year, with the advent of the CCSS math course, paid student tutors for the
Algebra Recovery Program.
The Performing Arts Parents Association (PAPA) is made up of parents from all instrumental auxiliary
ensembles and drama. This organization does a great deal of fundraising and is crucial to the success of
the outstanding music and drama programs. Center Stage is the parent organization that supports the
production of the spring musical. Parent coordinators assist with all facets of production. The All-Sports
Boosters support the athletic program. The newest parent group is the Leigh High Spirit Boosters. They
have supported the cheer program for the last two years.
Numerous opportunities are available for parents to participate in the school program including Back-toSchool Night, Senior College Night, College and AP Information Nights, Eighth Grade Information Night
and Financial Aid Information Night. Parents have access to many forms of communication to keep track of
their student and school events. These include the LHS website, Leigh's communication newsletters, and
School Loop, where teachers post daily homework assignments and have email communication with all
students and registered parents.
The STAR data shows that the parents at Leigh High School are often college educated, about 25%
reporting post-graduate education. The average on a scale of 1-5 (1 = non-grad; 5 = graduate school) is
3.8.
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STAR Data 2012-2013: Parent’s Highest Level of Education
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School Programs
Leigh has a wide range of course offerings for our students. Special programs provided include:


AVID (Advancement via Individual Determination): AVID is a support program for students
bound for four-year universities. AVID students are encouraged and coached to be self-directed
and motivated. Students are expected to stay enrolled in college preparatory courses and maintain
at least a 2.0 GPA throughout high school. Although students may be recruited from the ninth and
tenth grade, students typically enter AVID as freshmen and stay with the program through their
senior year. The classroom teacher instructs students using AVID curriculum, focusing on writing,
inquiry, and collaboration. Seminars are given in note taking, goal setting, team building, reading
improvement, test-taking skills, study and time management skills, personal organization, and
SAT/ACT preparation. Students also receive tutorial support in the AVID class, which helps
students achieve in all their academic courses and prepares them for college work. In addition,
students have the opportunity to visit neighboring universities, hear college and career speakers,
and participate in artistic and cultural experiences. This year, of the senior class, 10/23 students
are UC eligible.
Avid Students At Leigh
2008

2009

2010

2011

2012

2013

Avid 1

14

32

34

69

54

44

Avid 2

21

16

34

26

35

44

Avid 3

19

14

20

28

26

24

Avid 4

18

17

18

31

28

23

Total

72

79

106

154

143

135
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Project Lead the Way: This four-year pathway follows a nationally approved curriculum and
articulates with San Jose State University. Students study engineering and design processes. The
pathway was introduced in 2012 with three sections of Introduction to Engineering Design. This
increased in 2013 and two sections of the second level Principles of Engineering have been added.
We are fortunate to have received financial support for this program from our industrial ecosystem
partner Xilinx. The program will continue to develop each year until the pathway is four years.
Introduction to Engineering Design, End-of-Course Online Test Scores: 2012-2013
End of Course scores PLTW 2013

Frequency

20
15

Equivalency
A = 8, 9
B = 6, 7
C = 4, 5
D = 2, 3
F=1

10
5
0
1

2

3

4

5

6

7

8

9

Bin



EdOptions Academy: This year we embarked upon an online credit recovery program using Plato
web materials. Students are enrolled into classes in this system for credit recovery and/or
concurrent validation. The after school class is held in a computer lab and monitored by a
credentialed teacher. Students are required to attend for registration and test and exams. The
EdOptions academy uses a model whereby the students have an online subject-area-credentialed
teacher who supports, assesses and grades their work. Along with this is access to Plato
Curriculum for all teachers onsite to supplement their classroom practices and allow re-teaching of
units. We hope to further develop this model to allow students to recover lost credits in a timely
manner and plan to offer a second class with an assigned teacher for partial unit recovery, using
the regular class teacher as the teacher of record.



SVCTE: Junior and senior students who wish to follow a career technical education (CTE) pathway
are able to attend Silicon Valley Career Technical Education in the afternoons to participate in a
variety of occupational courses that lead to certification and confer high school credit.
Transportation is provided and a CUHSD counselor oversees the students in this program.



Middle College: Middle College is a high school alternative for juniors and seniors. It offers
students with college potential the opportunity to complete their high school requirements on the
campus of West Valley Community College. The program empowers students by giving them
choices and treating them as adults. It is designed to provide a supportive yet challenging adult
educational setting. Students take college-level courses while completing high school graduation
requirements. This educational environment provides students with an opportunity to stimulate their
academic development and spark their quest for learning.
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Bell Schedules
Leigh has been on a block schedule since 1998. Most students take six classes, with three blocks a day
(periods 1, 2, 3, 5, 6, and 7). Some students take classes beyond the regular school day; we offer a zero
period every day for 50 minutes, as well as a fourth period and eighth period in the afternoons. Students
like the block schedule because it allows them more time to work on each class‘s homework, and many
students take advantage of a morning tutorial period to get extra attention from their teachers.
We hold collaboration days approximately once every six weeks on back-to-back A/B days. As of Jan. 22,
2014, the faculty will meet in the afternoons, rather than in the mornings with the students having a late
start. Minimum days occur at the end of every six-week grading period. The Thursday minimum day
provides two hours of professional development and the Friday time is available for teachers to complete
progress report grades.
Regular Schedule:
A Day

Time

B Day

Minutes

0 Period

7:00 – 7:50

0 Period

50

Tutorial

7:50 – 8:20

Tutorial

30

Period 1

8:25 – 10:00

Period 5

95

Period 2

10:10 – 11:50

Period 6

100

Lunch

11:50 – 12:25

Lunch

35

Period 3

12:30 – 2:05

Period 7

95

Period 4

2:15 – 3:50

Period 8

95

A Day

Time

B Day

Minutes

Tutorial

7:50-8:20

Tutorial

30

Period 1

8:25-9:40

Period 5

75

Period 2

9:50-11:05

Period 6

75

Lunch

11:05-11:40

Lunch

35

Period 3

11:45-1:00

Period 7

75

Period 4

1:10-2:25

Period 8

75

Collaboration

1:05-2:15

Collaboration

70

A Day

Time

B Day

Minutes

0 Period

7:00 – 7:50

0 Period

50

Tutorial

7:50 – 8:20

Tutorial

30

Period 1

8:25 – 9:20

Period 5

55

Period 2

9:30 – 10:25

Period 6

55

Period 3

10:35 – 11:30

Period 7

55

Period 4

11:40 – 12:35

Period 8

55

Collaboration Schedule:

Minimum Day Schedule:

8

Leigh High School WASC/CDE Self-Study Report

Average Daily Attendance (ADA)
Leigh has a very high ADA rate. ADA is tracked monthly at four-week intervals beginning on the first day of
school. The 2012-2013 average daily attendance rate was 98.21%.

Vision Statement, Mission Statement, and SLOs
During the spring of 2006, the School Site Council worked to revise the Vision and Mission Statements. In
the spring of 2007, Home Groups involved in Leigh‘s WASC Self Study further considered the Mission and
Vision statements and made slight changes to best reflect Leigh‘s goals. As part of the 2013 self-study
process, the Organization Focus Group proposed edits to both the Vision Statement and SLOs. The
changes to the Vision Statement reflect the emphasis on preparing students for life after high school that
has arisen both at the school-level as well as nationally with the adoption of the CCSS. The changes to the
SLOs attempt to make the language more action-based so that goals are measurable and concrete. At the
faculty meeting on Jan. 13, 2014, the staff voted to approve the Vision and Mission Statements and SLOs.
Vision Statement
Leigh High School is an exceptional learning environment that prepares graduates to access any postsecondary path and to be responsible members of the community.
Where what matters most to Faculty and Staff is:
 Motivating students to learn, become independent thinkers, and prepare for a successful future
that meets their goals and aspirations
 Sharing a passion for learning by maintaining professionalism and striving to exceed
established standards
 Support from colleagues and administrators
 Smaller class sizes which effectively nurture student learning
 The belief that school is a place where positive connections can be made for all students
Where what matters most to Parents is:
 Constructing an environment where the curriculum is creative and engaging
 Valuing, respecting, and encouraging student opinions
 Producing confident, self-motivated, independent, and successful students
Where what matters most to Students is:
 Being prepared for the future while still enjoying the high school experience
 Motivating students and teachers to do their best through school spirit and unity
Mission Statement
Leigh High School seeks to provide a challenging learning environment, enabling students to exceed
standards and expectations and to grow into positive, contributing citizens in a dynamic society. To
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accomplish this, Leigh High School will engage students in a rigorous, meaningful, standards-based
curriculum and support their continued development through our School-wide Learner Outcomes (SLOs).
School-wide Learner Outcomes
In the fall of 2013, teachers and administrators used collaboration time to reflect on the SLOs (formerly
called ESLRs) and determined that the general concepts represented in the SLOs are still inclusive of the
skills and attributes we hope students will attain throughout their four years. Additionally, teachers like the
Leigh acronym as it helps to make the SLOs memorable and unique to our school. However, it was
determined that the language of the SLOs should be revised so that goals are stated with action words to
indicate what, exactly, it is that students should be able to do. Therefore, slight changes have been made to
the SLOs.
Leigh’s School-Wide Learning Outcomes
Lifelong Learning:
Acquire the skill and the ability to access the resources necessary to continue learning
outside of and beyond high school.
Effective Communication:
Communicate ideas with peers and teachers effectively through writing, speaking,
collaborating, and the use of technology.
Integrity:
Be responsible for personal actions and respectful of others.
Global & Community Participation:
Respect global diversity and make positive contributions to the community and the world
beyond high school.
High-Level Critical Thinking & Problem Solving:
Apply critical thinking skills in order to solve problems and accomplish goals both in the
classroom and beyond.

Staff Demographics
Certificated Staff
Most of the Leigh teachers are members of the Campbell Union High School Teachers Association
(CHSTA), a union under the aegis of the California Teachers Association. CHSTA represents teachers in
collective bargaining with the district and also offers legal representation for teachers if needed. Classified
employees belong to the California School Employees Association (CSEA) and the School Employee
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International Union (SEIU), unions that negotiate the contracts and ensure that they are upheld for the
benefit of both the employees and the district.
Leigh has a total of 76 teachers, some of whom teach part-time, and seven administrators. 100% of
teachers are fully credentialed. Approximately 36% of our staff members have a Master‘s Degree; about
52% have a bachelor‘s degree plus thirty additional semester units. In 2012-2013, only one teacher was a
first-year teacher, and three were second-year teachers. The vast majority of our teachers have at least two
years of experience in the classroom, with the average number of years teaching at 14.3. The average
teacher at Leigh has been in the district for over eleven years.
Staff Education Level 2012-2013
All Certified
Staff
Doctorate
0
Master’s Degree +30
31
Master’s Degree
6
Bachelor’s Degree +30
35
Bachelor’s Degree
9
Less than Bachelor’s Degree
0
Total
81

Teachers

Administrators

Pupil Services

0
28
4
35
9
0
76

0
3
3
0
0
0
6

0
2
0
0
0
0
2

All new teachers participate in the district‘s New Teacher Project, which is staffed by two full-time
experienced, credentialed teachers who each work closely with beginning teachers across the district to
support and assess their work. All teachers are teaching within their credentialed subject area and are
highly qualified according to No Child Left Behind.
Of our seven administrators, two are male. Of the 73 teachers, about 61% are female and 38% male.
About 77% of our staff is white, about 14% is Hispanic, 7% is Asian, two staff members are African
American, and one staff member is Pacific Islander.
Classified and Support Staff
Leigh has seven classified clerical staff members. These are the Principal‘s Secretary, Switchboard Clerk,
Registrar/Guidance Secretary, Attendance Clerk, Health Clerk, Library Clerk, and Office Clerk. All are
female. We have two cafeteria employees, a full-time day custodian and a custodial team of four at night.
The Special Education Department works with a group of six paraprofessionals who serve as Special
Education Aides, assisting students and teachers both in Special Education classes and in mainstream
classes. We also have two school psychologists and a speech therapist. The school nurse, work
experience coordinator, intervention counselor, middle college/SVCTE counselor and California Youth
Outreach (CYO) counselor all visit the school as needed to work with students.
As part of the Support Our Students (SOS) counseling program, four therapists work on campus five days a
week. Three are female and one is male.
To assist the deans with disciplinary matters and to ensure the safety of the campus and students, a San
Jose Police Department officer is on campus five days a week. Currently five male officers are assigned to
Leigh.
11

Leigh High School WASC/CDE Self-Study Report

Staff Development
Leigh teachers have been involved in several types of professional development over the past few years.
Representative teachers attended SSCOE CCSS for the last 2 ½ years. District-wide Subject Area
Committees meet monthly to implement CCSS, adopt textbooks, develop and analyze common
assessments, and develop new courses. District-wide, all subject areas are represented at Subject Area
Coordinator meetings. The focus has been on Common Core awareness and common assessments using
DataDirector as a tool for analysis across the district. Staff development also occurs during Collaboration
Days, Thursday minimum days for professional development, and department and district-wide release
days. For example, the Science Department had three paid release days to structure a plan for assessment
in the upcoming school year in early September. Other core departments followed this model to develop
assessment timelines for the 2013-2014 school year. The AVID team (four teachers) attended the July
AVID Summit in Sacramento. The four teachers new to Advanced Placement attended AP trainings this
summer. The Project Lead the Way teachers attended two-week intensive summer training to prepare for
the courses (one teacher in 2012 and one teacher in 2013). In August, just before the school year began,
there were two days of paid training which focused on learning educational applications for the newly
supplied iPads.

Student Demographics
Enrollment
The 2012-2013 population at Leigh was about 58% white, 21% Hispanic or Latino, 11% Asian and 7% two
or more races. All other ethnicities represented 3% each of the total population.
Student Enrollment by Ethnicity/Race
2012 -13
# of
% of
students
students
American Indian or
6
>1
Alaska Native
Asian
186
11
Pacific Islander
7
>1
Filipino
20
1
Hispanic or Latino
345
21
African American (not
18
1
of Hispanic origin)
White (not of Hispanic
939
58
origin)
Multiple Ethnicities
112
7
No Response
0
Total Enrollment
1633

12

2011 - 12
# of
% of
students
students

2010 - 11
# of
% of
students
students

0

0

1

>1

170
4
20
351

11
>1
1
22

172
0
18
339

10
0
1
20

18

1

21

1

1187

58

1168

60

7

129

110
0
1619

8
1
1684
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Enrollment is typically evenly distributed between grades, and gender distribution is close to 50-50.
Enrollment by Grade and Gender
2012 - 13
Female
Male
Total
Grade 9
Grade 10
Grade 11
Grade 12

220
(51.4%)
195
(47.7%)
184
(46.6%)
188
(46.9%)

208
(48.6%)
214
(52.3%)
211
(53.4%)
213
(53.1%)

Female

2011 - 12
Male
Total

195
(47.4%)
191
(45.2%)
199
(47.4%)
167
(46.5%)

428
409
395
401

216

411

232

423

221

420

192

359

(52.6%)
(54.8%)
(52.6%)
(53.5%)

2010 - 11
Female
Male
195
(44.4%)
210
(45.9%)
192
(48.0%)
177
(51.5%)

244
(55.6%)
248
(54.1%)
208
(52.0%)
209
(54.1%)

Total
439
458
400
386

In 2011, the percentage of students who were continuously enrolled since grade 9 in CALPADS was 98%.
STAR test data shows that Leigh has a small but increasing number of students who are economically
disadvantaged. The data also shows an increase in students with disabilities. These students are
mainstreamed as far as possible. Some receive specialized academic instruction. Some of the students
receive instruction in classes with therapeutic provision.
Economically Disadvantaged Students & Students with Disabilities
Economically
Disadvantaged

Students with Disabilities

#

%

#

%

Total

2013

113

9.3%

97

8.0%

1209

2012

48

3.9%

86

7.1%

1219

2011

79

6.4%

63

5.1%

1232

The base API report for 2012-2013 shows 2% of the students are eligible for free and reduced lunch, and
3% are Gifted and Talented.
Leigh‘s English Learners are a growing population. In 2011, a SDAIE English 2 class was introduced. An
English 1 SDAIE class ran in 2012. In 2013, the EL students were grouped into small pods and placed with
specific teachers to provide simultaneous support for those students in the mainstream classes. Most
English Learners in the district attend one of three schools other than Leigh. EL students who remain at
Leigh waive their rights to English Language Development (ELD) services. These students do, however,
receive embedded services as detailed previously but due to a coding error this service has not been
identified. English Learners in the district attend Del Mar, Westmont, or Prospect High Schools, where there
are ELD courses to support them.
English Learner data is being revised at the District level. It will be provided soon.
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Expulsions, Suspensions and Truancies
The following table on expulsions, suspensions, and truancies shows a dip in 2010 -11 that may be due to
an inaccuracy in the data. The high rate of truancy is due to the number of recorded tardies rather than
absences. Teachers take attendance using Aeries and students are marked tardy at the beginning of the
period which allowed the deans to implement a robust tardy policy. Over the course of the last five years,
Leigh had the lowest number of suspensions and expulsions in the district.
Expulsion, Suspension, and Truancy Information
2012 -13
Total Enrollment
1624
# of Students with Unexcused Absence
874
or Tardy on 3 or More Days (Truants)
Truancy Rate
53.8
Suspensions
61
Expulsions
3

2011 -12
1619

2010 - 11
1684

634

214

36.4
89
11

12.71
83
2

Dropout and Graduation Rates
Leigh has a very low dropout rate and an extremely high graduation rate, especially when compared to the
county as a whole.
Dropouts
Grade 9
Grade 10
Grade 11
Grade 12
4-Year Derived Dropout Rate (Grades 912)
Annual Adjusted Dropout Rate Grades 9 12

2011-12
0
0
0
2

2010 - 11
9
5
5
22

2009 - 10
1
2
2
11

N/A

N/A

7%

0.1%

2.4%

N/A

Graduation Rate %
Leigh High School
District
Santa Clara County

2011 -12
95.87
87.7
82.2

2010 - 11
90.66
79.3
80.0

2009 -10
93.73
80.4
80.5

Graduates Completing All Courses Required for UC and/or CSU Entrance
Despite the high graduation rate, Leigh does not have a high percentage of students graduating who meet
the UC and/or CSU requirements. However, the number of graduates meeting these requirements has
increased since 2008 and is consistently higher than state averages. The percentages of students meeting
UC and/or CSU requirements also indicate an achievement gap for Hispanic/Latino students.
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Graduates who Met “a-g” Requirements
2011-2012
# of
% of
students
students
Asian
20/31
64.5%
Hispanic or Latino
25/67
37.3%
African American (not
2/4
50%
of Hispanic origin)
White (not of Hispanic
107/218
49.1%
origin)
Multiple Ethnicities
18/29
62%
Leigh Total
49.1%

District Total
County Total
State Total

2007-2008
# of
% of
students
students
25/35
67.6%
5/27
18.5%
2/4

50%

118/245

47.6%

31/70

42.5%
48.3%
38.3%

44.3%
46.8%

36.2%
47.6%
33.9%

Student Performance Data
AYP School Overview for 2011 – 2013
Leigh did not make AYP for the last two years due to the underperformance of some of our subgroups. In
2011, our Latino subgroup did not meet their target in math. In 2012, Leigh met 11/14 criteria. Latino
students did not meet their target in Math, ELA or graduation rates. In 2013, Leigh met 8/14 criteria.
School-wide targets were not met in ELA or in Math. Hispanic/Latino students and white students did not
meet their target of 88.8% proficient in ELA or in 88.7% Math.
2013 English Language Arts Percent Proficient – Annual Measureable Objectives (AMOs)
Number At
Percent At
Met 2013
Valid
or Above
or Above
AYP
English Language Arts Target: 88.9%
Scores
Proficient
Proficient
Criteria
Schoolwide

392

287

73.2

No

Black or African American

3

--

--

--

American Indian or Alaska Native

2

--

--

--

36

28

77.8

--

3

--

--

--

98

51

52

No

2

--

--

--

226

181

80.1

No

Two or More Races

22

18

81.8

--

Socioeconomically Disadvantaged

47

17

36.2

--

English Learners

49

24

49

--

Students with Disabilities

37

10

27

--

Asian
Filipino
Hispanic or Latino
Native Hawaiian or Pacific Islander
White
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2013 Mathematics Percent Proficient – Annual Measureable Objectives (AMOs)
Number At
Percent At
Valid
or Above
or Above
Mathematics Target: 88.7%
Scores
Proficient
Proficient
Schoolwide

Met 2013
AYP
Criteria

392

314

80.1

No

Black or African American

3

--

--

--

American Indian or Alaska Native

2

--

--

--

36

35

97.2

--

3

--

--

--

97

59

60.8

No

2

--

--

--

Asian
Filipino
Hispanic or Latino
Native Hawaiian or Pacific Islander
White

227

191

84.1

No

Two or More Races

22

19

86.4

--

Socioeconomically Disadvantaged

46

22

47.8

--

English Learners

49

34

69.4

--

Students with Disabilities

36

8

22.2

--

2012 English Language Arts Percent Proficient – Annual Measureable Objectives (AMOs)
Number At
Percent At
Met 2013
Valid
or Above
or Above
AYP
English Language Arts Target: 77.8%
Scores
Proficient
Proficient
Criteria
Schoolwide

395

311

78.7

Yes

Black or African American

5

--

--

--

American Indian or Alaska Native

0

--

--

--

52

48

92.3

--

7

--

--

--

79

44

55.7

No

Asian
Filipino
Hispanic or Latino
Native Hawaiian or Pacific Islander

0

--

--

--

227

190

83.7

Yes

25

21

84

--

9

--

--

--

English Learners

56

37

66.1

--

Students with Disabilities

30

6

20

--

White
Two or More Races
Socioeconomically Disadvantaged

2012 Mathematics Percent Proficient – Annual Measureable Objectives (AMOs)
Number At
Percent At
Valid
or Above
or Above
Mathematics Target: 77.4%
Scores
Proficient
Proficient
Schoolwide

Met 2013
AYP
Criteria

391

327

83.6

Yes

Black or African American

5

--

--

--

American Indian or Alaska Native

0

--

--

--

51

51

100

--

7

--

--

--

77

47

61

No

Asian
Filipino
Hispanic or Latino
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2012 Mathematics Percent Proficient – Annual Measureable Objectives (AMOs)
Number At
Percent At
Valid
or Above
or Above
Mathematics Target: 77.4%
Scores
Proficient
Proficient
Native Hawaiian or Pacific Islander
White

Met 2013
AYP
Criteria

0

--

--

--

227

195

85.9

Yes

24

24

100

--

Two or More Races
Socioeconomically Disadvantaged

9

--

--

--

English Learners

55

43

78.2

--

Students with Disabilities

29

9

31

--

2011 English Language Arts Percent Proficient – Annual Measureable Objectives (AMOs)
Number At
Percent At
Met 2013
Valid
or Above
or Above
AYP
English Language Arts Target: 66.7%
Scores
Proficient
Proficient
Criteria
Schoolwide

429

350

81.6

Yes

Black or African American

4

--

--

--

American Indian or Alaska Native

0

--

--

--

44

40

90.9

--

6

--

--

--

91

56

61.5

Yes

0

--

--

--

245

212

86.5

Yes

Two or More Races

39

34

87.2

--

Socioeconomically Disadvantaged

32

18

56.2

--

English Learners

30

14

46.7

--

Students with Disabilities

32

11

34.4

--

Asian
Filipino
Hispanic or Latino
Native Hawaiian or Pacific Islander
White

2011 Mathematics Percent Proficient – Annual Measureable Objectives (AMOs)
Number At
Percent At
Valid
or Above
or Above
Mathematics Target: 66.1%
Scores
Proficient
Proficient
Schoolwide

Met 2013
AYP
Criteria

426

333

78.2

Yes

Black or African American

4

--

--

--

American Indian or Alaska Native

0

--

--

--

43

41

95.3

--

6

--

--

--

90

54

60

No

Asian
Filipino
Hispanic or Latino
Native Hawaiian or Pacific Islander

0

--

--

--

244

197

80.7

Yes

Two or More Races

39

35

89.7

--

Socioeconomically Disadvantaged

32

21

65.6

--

English Learners

29

18

62.1

--

Students with Disabilities

31

8

25.8

--

White
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API
Leigh‘s 2008 Base API was 805, with a statewide ranking of 9 and a Similar Schools Rank of 4. The 2008
Base for Asian students was 870, White 816, Hispanic 729, and Students with Disabilities 548. The more
detailed charts below show that over the last five years there has been a school-wide gain of 28 points, for
a 2013 base of 833. Over the last five years Asian students have gained 31 points, White students 39,
Hispanic students 7, and Students with Disabilities 25. However, Leigh‘s similar schools ranking has
decreased from 4 in 2008 to 1 in 2012. API scores for English Learners were reported for the first time in
2010 as the number of EL students became numerically significant. EL scores over the last four years
have fluctuated from 766 to 745 and 747 and back upwards to 757.

Leigh API and API Growth
850
840
830
820
810
800
790
2010

2011

2012
API

2013

Growth

Subgroup API Scores
2013 Subgroup API
Number of
students
included in
2013 API
Schoolwide
Black or African
American
American Indian or
Alaska Native
Asian

Numerically
significant
in both
years

1181
12

No

2013
Growth

2012
Base

2012-13
Growth
Target

2012-13
Growth

Met
Growth
Target

833

819

A

14

Yes

806

716

6

No

139

Yes

901

913

90

A

-12

Yes

Filipino

14

No

845

790

Hispanic or Latino
Native Hawaiian or
Pacific Islander
White
Two or More Races
Socioeconomically
Disadvantaged
English Learners
Students with
Disabilities

235

Yes

737

701

5

36

Yes

5

No

700
70

Yes
No

855
836

842
856

A

13
-20

Yes

124

No

694

700

110

Yes

769

757

98

No

573

526

18

55

-6
5

12
47

Yes
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2012 Subgroup API
Number of
students
included in
2012 API
Schoolwide
Black or African
American
American Indian or
Alaska Native
Asian

Numerically
significant
in both
years

1194
14

No

0

No

2012
Growth

2011
Base

2011-12
Growth
Target

2011-12
Growth

Met
Growth
Target

818

822

A

-4

Yes

716

707

A

-11

Yes

139

Yes

912

923

Filipino

18

No

789

832

Hispanic or Latino
Native Hawaiian or
Pacific Islander
White
Two or More Races
Socioeconomically
Disadvantaged
English Learners
Students with
Disabilities

256

Yes

699

735

5

-36

No

4

No

689
74

Yes
No

840
856

831
876

A

9

Yes

42

No

699

704

128

Yes

756

747

5

9

Yes

84

No

513

584

Number of
students
included in
2011 API

Numerically
significant
in both
years

2011
Growth

2010
Base

2010-11
Growth
Target

2010-11
Growth

Met
Growth
Target

822

816

A

6

700

705

A

21

Yes

2011 Subgroup API

Schoolwide
Black or African
American
American Indian or
Alaska Native
Asian

1208
12

No

1

No

122

Yes

922

901

Filipino

14

No

835

819

Hispanic or Latino
Native Hawaiian or
Pacific Islander
White
Two or More Races
Socioeconomically
Disadvantaged

252

Yes

735

737

5

-2

No

0

No

718
89

Yes
No

832
877

824
854

A

8

Yes

73

No

702

715

English Learners

110

No

745

766

Students with
Disabilities

65

No

585

591

Number of
students
included in
2008 API

Numerically
significant
in both
years

2008
Growth

2007
Base

2007-08
Growth
Target

2007-08
Growth

Met
Growth
Target

805

803

A

2

Yes

870

878

A

-8

Yes

2008 Subgroup API

Schoolwide
Black or African
American
American Indian or
Alaska Native
Asian

1199
28

No

7

No

129

Yes
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2008 Subgroup API
Filipino

26

No

Hispanic or Latino
Native Hawaiian or
Pacific Islander
White
Two or More Races
Socioeconomically
Disadvantaged

148

Yes

3

No

840

Yes

22

No

English Learners

32

No

Students with
Disabilities

116

Yes

729

727

5

2

No

816

808

A

8

Yes

548

525

14

23

Yes

Ranks
2012
2011
2010
2008

Statewide Rank
8
9
8
9

Similar Schools Rank
1
2
2
4

The California Standards Test (CST)
The CSTs for mathematics, science tests, and World History are aligned with the courses the students
completed or will complete by the end of the school year. The ―Mean Scale Score‖ is the arithmetic mean
or average of the scale scores for all students who took content-specific CSTs without modifications. The
scale scores for each grade and subject area range between 150 (low) to 600 (high). Scale scores are
used to equate the CSTs from year to year and to determine the performance levels. While the average
number of questions answered correctly should not be compared from year to year, scale scores and the
percentage of students scoring at each performance level may be compared within each grade level and
subject area (e.g., ninth grade 2012 to ninth grade 2013).
English Language Arts
Over the last four years there have been improvements in ELA scores at all three grade levels. For ELA
Grade 9 there has been a 10% increase in the percent of freshmen scoring at the Advanced level and 7%
decrease in the percent of students scoring at the Below Basic level. For ELA Grade 10 there has been a
13% increase in the percent of sophomores scoring at the Proficient level and a 7% decrease in the
percent of students scoring at the Basic level. For ELA Grade 11 there has been a 6% increase in the
percent of juniors scoring at the Proficient level.
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ELA Grade 9
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic

2010
452
99.10%
452
379.5
40%
31%
17%
10%
3%

2011
420
98.10%
420
385.3
45%
30%
14%
6%
4%

2012
400
98.30%
399
379.8
40%
30%
18%
9%
3%

2013
414
97.60%
414
394.8
50%
32%
13%
3%
1%

2010
414
99.00%
414
357.7
34%
24%
24%
10%
8%

2011
438
98.60%
438
366.7
33%
28%
26%
8%
5%

2012
404
98.50%
404
369.2
38%
32%
16%
8%
7%

2013
377
98.4%
377
372.5
34%
37%
17%
7%
5%

2010
385
99.00%
385
363.5
36%
24%
22%
9%
9%

2011
365
98.60%
365
354.7
32%
22%
24%
13%
10%

2012
405
98.30%
404
365.2
35%
28%
20%
7%
10%

2013
402
99.00%
402
370.1
37%
30%
22%
7%
4%

ELA Grade 10
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic

ELA Grade 11
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic

Math
Over the last four years there have been some improvements in some Math CST scores for some grade
levels. However, the most significant improvement has been the number of students completing Algebra 1
the first time they took the course, then progressing onto Geometry. This can be seen with 17% of
sophomores enrolled in Algebra 1 in 2010 and only 9% enrolled in 2013. It can also be seen with 35% of
sophomores enrolled in Geometry in 2010 and 46% enrolled in 2013. It is important to note that there has
been a shift in the starting math class for freshmen. There are a large number of students starting at the
three levels, Integrated 1, Geometry and Algebra 2. Some of the earlier years in this cycle have limited data
on the Algebra 2 change and it is therefore difficult to draw conclusions.
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The most significant improvements in math CST scores have been in Algebra 1 Grade 9, Geometry Grade
11, and Algebra 2 Grades 9, 10, and 11. In Algebra 1 Grade 9, there has been a slight 4% increase in the
percent of freshmen scoring at the Basic level and a slight 3% decrease in the percent of students scoring
at the Below Basic level. In Geometry Grade 11, there has been an 11% increase in the percent of juniors
scoring at the Below Basic level and an 11% decrease in the percent of students scoring at the Far Below
Basic level. In Algebra 2 Grade 9, there has been a 36% decrease in the percent of freshmen scoring at
the Advanced level but a 31% increase in the percent of students scoring at the Proficient level. In Grade
10 there has been a 10% increase in the percent of sophomores scoring at the Proficient level. And in
Grade 11 there has been a 10% increase in the percent of juniors scoring at the proficient level and a 10%
decrease in the percent of students scoring at the Far Below Basic level.

General Math Grade 9
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic

2010
19
4.20%
19
257.1
0%
0%
5%
37%
58%

2011
23
5.40%
23
271.1
0%
9%
4%
61%
26%

2012
24
5.90%
24
284.8
0%
8%
21%
38%
33%

2013
19
4.50%
19
287.4
5%
0%
16%
53%
26%

2010
225
49.30%
225
329.8
4%
32%
34%
20%
8%

2011
201
47.00%
201
326.9
3%
31%
33%
24%
9%

2012
217
53.30%
217
320.8
2%
25%
36%
29%
7%

2013
190
44.80%
190
331.5
4%
32%
38%
17%
8%

2010
71
17.00%
71
299.2
3%
17%
21%
39%
20%

2011
50
11.30%
50
283.2
0%
8%
22%
50%
20%

2012
49
12.00%
49
278.8
0%
4%
27%
39%
31%

2013
37
9.10%
37
280.8
0%
3%
24%
57%
16%

Algebra 1 Grade 9
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic

Algebra 1 Grade 10
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic
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Algebra 1 Grade 11
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic

2010
3
0.80%
3
*
*
*
*
*
*

2011
21
5.70%
21
256.6
0%
0%
10%
38%
52%

2012
16
3.90%
15
266.5
0%
0%
13%
40%
47%

2013
6
1.60%
6
*
*
*
*
*
*

2010
184
40.40%
184
354.9
11%
39%
36%
15%
0%

2011
142
33.20%
142
362.7
15%
44%
33%
8%
0%

2012
105
25.80%
105
354.6
9%
42%
43%
6%
1%

2013
149
35.10%
149
354.8
11%
42%
33%
14%
0%

2010
148
35.40%
148
295
0%
10%
32%
47%
10%

2011
179
40.30%
179
301.1
0%
13%
35%
44%
7%

2012
161
39.30%
161
305.3
1%
12%
41%
34%
12%

2013
189
46.60%
189
293
0%
7%
31%
51%
11%

2010
41
10.50%
41
273.9
0%
0%
24%
49%
27%

2011
49
13.20%
49
269.5
0%
6%
14%
55%
24%

2012
24
5.80%
24
258.2
0%
0%
8%
58%
33%

2013
25
6.50%
25
279.6
4%
0%
20%
60%
16%

Geometry Grade 9
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic

Geometry Grade 10
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic

Geometry Grade 11
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic
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Algebra 2 Grade 9
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic

2010
21
4.60%
21
470.7
81%
14%
5%
0%
0%

2011
54
12.60%
54
421.4
56%
31%
11%
2%
0%

2012
55
13.50%
55
412.4
38%
49%
13%
0%
0%

2013
64
15.10%
64
414.6
45%
45%
8%
2%
0%

2010
156
37.30%
156
345.4
15%
28%
38%
13%
6%

2011
172
38.70%
172
341.4
11%
31%
35%
19%
4%

2012
132
32.20%
132
336.8
8%
25%
40%
22%
5%

2013
106
26.10%
106
350
10%
38%
39%
9%
4%

2010
143
36.80%
143
284.3
1%
8%
24%
38%
28%

2011
129
34.90%
129
282.9
2%
8%
24%
32%
35%

2012
142
34.50%
142
284.1
0%
7%
25%
42%
26%

2013
141
36.80%
141
292.6
1%
9%
33%
40%
18%

2011
24
5.40%
24
452.3
67%
25%
8%
0%
0%

2012
55
13.40%
55
426.1
51%
45%
4%
0%
0%

2013
56
13.80%
56
411.6
34%
54%
11%
2%
0%

Algebra 2 Grade 10
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic

Algebra 2 Grade 11
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic

Summative Mathematics Grade 10
2010
Students Tested
19
% of Enrollment
4.50%
Students with Scores
19
Mean Scale Score
406.4
% Advanced
42%
% Proficient
42%
% Basic
11%
% Below Basic
5%
% Far Below Basic
0%
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Summative Mathematics Grade 11
2010
Students Tested
126
% of Enrollment
32.40%
Students with Scores
126
Mean Scale Score
379
% Advanced
30%
% Proficient
37%
% Basic
20%
% Below Basic
11%
% Far Below Basic
2%

2011
138
37.30%
138
360.4
16%
41%
24%
17%
1%

2012
176
42.70%
176
377.5
22%
40%
23%
13%
1%

2013
176
46.00%
176
375.9
29%
31%
23%
14%
4%

Social Science/History
Over the last four years there has been a steady increase in the scores in World History. Though there was
a drop in 2013, the number of students who are proficient and advanced is high. The number of students
taking World History in eleventh grade increased slightly. This trend will no longer continue because we
now have an online after school class to allow students to recover credits rather than retaking the class. In
this setting, students may either take an online course with an online teacher, or take a class that is
blended online and classroom learning with a teacher from our site. This year AP World History was
introduced and the opportunity was well received by over 70 sophomores.
US History continues to see an increase in the numbers of students who are proficient and advanced in this
course.
World History Grade 10
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic

2010

2011

2012

2013

412
98.60%
412
376.6
36%
26%
17%
7%
14%

436
98.20%
436
389.7
41%
27%
20%
5%
6%

397
96.80%
396
388.6
40%
29%
17%
5%
9%

394
97.00%
394
380.6
39%
24%
21%
6%
11%

2010

2011

2012

2013

3
0.80%
1
*
*
*
*
*
*

2
0.50%
1
*
*
*
*
*
*

11
2.70%
10
287.7
10%
10%
20%
10%
50%

12
3.10%
9
268.4
0%
11%
22%
0%
67%

World History Grade 11
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic
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US History Grade 11
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic

2010

2011

2012

2013

385
99.00%
385
380
38%
28%
18%
8%
9%

365
98.60%
365
367.3
35%
29%
15%
7%
14%

405
98.30%
405
373.1
38%
24%
22%
6%
10%

379
99.00%
379
379.1
41%
27%
17%
9%
6%

Science
The numbers of students enrolling in 9th grade Earth Science has increased this year and this class
continues to develop and provide an interesting and sound basis for freshmen to support their science
education at Leigh. Some freshmen opt to take Biology or Honors Biology and the Science Department
gives a Science Aptitude Test to help parents of 8th grade students to make their decision when choosing a
class for their child. The AP classes in Biology, Chemistry and Physics remain robust and popular. The
introduction of the second level of Project Lead the Way has also strengthened our science education by
providing the second year of a four year engineering pathway that will be in place by 2016.
Biology Grade 9
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic

2010

2011

2012

2013

311
68.20%
311
388.9
41%
37%
19%
3%
1%

297
69.40%
297
401.9
58%
26%
14%
2%
0%

301
74.00%
301
389.9
49%
29%
17%
3%
1%

345
81.40%
345
387
39%
37%
19%
4%
1%

2010

2011

2012

2013

55
13.20%
55
317.9
9%
11%
47%
15%
18%

123
27.70%
123
344.5
14%
33%
34%
11%
8%

113
27.60%
113
326.2
7%
30%
32%
15%
16%

102
25.10%
102
330.8
5%
28%
41%
17%
9%

Biology Grade 10
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic
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Biology Grade 11
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic

2010

2011

2012

2013

41
10.50%
41
431.5
78%
5%
15%
0%
2%

25
6.80%
25
389.9
52%
24%
12%
8%
4%

51
12.40%
51
425
71%
14%
8%
2%
6%

21
5.50%
21
396.7
71%
0%
5%
10%
14%

2010

2011

2012

2013

122
26.80%
122
344.8
12%
32%
43%
8%
5%

115
26.90%
115
347.1
16%
34%
37%
7%
7%

99
24.30%
98
338.2
15%
28%
32%
15%
10%

70
16.50%
70
346.2
17%
30%
37%
7%
9%

2010

2011

2012

2013

272
65.10%
272
350.1
21%
22%
44%
9%
4%

283
63.70%
283
350.1
18%
23%
49%
7%
2%

279
68.00%
279
357.5
23%
29%
35%
8%
6%

260
64.00%
260
357.8
23%
24%
38%
12%
3%

2010

2011

2012

2013

52
13.40%
52
349.1
27%
8%
31%
15%
19%

47
12.70%
47
355.9
32%
15%
23%
17%
13%

86
20.90%
86
341.9
22%
19%
22%
21%
16%

109
28.50%
109
369.4
39%
11%
23%
18%
8%

Earth Science Grade 9
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic

Chemistry Grade 10
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic

Chemistry Grade 11
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic
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Physics Grade 11
Students Tested
% of Enrollment
Students with Scores
Mean Scale Score
% Advanced
% Proficient
% Basic
% Below Basic
% Far Below Basic

2010

2011

2012

2013

189
48.60%
189
351.3
23%
28%
34%
11%
4%

220
59.50%
220
349.3
18%
32%
31%
11%
7%

191
46.40%
191
352.7
16%
36%
33%
10%
5%

181
47.30%
181
346.7
12%
34%
43%
7%
5%

The California High School Exit Exam (CAHSEE)
The CAHSEE pass rate for both ELA and Math is quite stable with over 90% of students passing both the
first time.
10th Grade CAHSEE results - % Passed ELA
2011

2012

2013

All Students

93% (411/443)

96% (359/374)

93% (367/394)

Male

91% (219/240)

94% (187/200)

94% (190/208)

Female

95% (192/203)

99% (172/174)

95%

Asian

98% (44/45)

98% (49/50)

100% (38/38)

Hispanic or Latino

80% (78/97)

88% (67/76)

83% (83/100)

96% (240/250)

99% (210/213)

96% (215/224)

Two or more races

100% (40/40)

96% (23/24)

95% (21/22)

Special Education
Students

58% (18/31)

73% (19/26)

51% (18/35)

43% (6/14)

64% (7/11)

62% (8/13)

White

EL
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10th Grade CAHSEE results - % Passed Mathematics
2011
2012

2013

All Students

96%

(418/437)

94% (357/378)

94% (374/397)

Male

95% (194/202)

92% (184/281)

94% (198/211)

96% (224/235)

98% (173/177)

95% (176/186)

100% (44/44)

100% (49/49)

100% (38/38)

91% (86/95)

80% (60/75)

86% (85/99)

97% (239/247)

98% (215/220)

96% (219/228)

Two or more races

100% (40/40)

96% (22/23)

100% (22/22)

Special Education
Students

63% (17/27)

63% (17/27)

59% (20/34)

EL

79% (11/14)

64% (7/11)

62% (8/13)

Female

Asian
Hispanic or Latino
White

Other Measures of Student Achievement: SAT, ACT, AP, EAP
Every year, over half of Leigh‘s enrolled seniors take the SAT. A large percentage of our juniors also take
the test, but we do not have statistics for exactly how many take it and how they score. This year all 10th
graders took the PSAT. We anticipate more juniors will take the SAT in 2014. The following table shows
average scores for seniors taking the test over the past three years.
SAT Scores 2009-2010
Grade 12
Enrollment

Number
Tested

Percent
Tested

Critical
Reading
Average

Math
Average

Writing
Average

Total >
1,500

Total >
1,500
Percent

397

210

52.90

553

562

551

152

72.4

CUHSD

1,932

742

38.41

542

556

542

498

67.12

County

20,509

9,097

44.36

550

588

556

6,405

70.41

Statewide

475,540

158,519

33.33

501

520

500

80,756

50.94

LHS
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SAT Scores 2010-2011
Grade 12
Enrollment

Number
Tested

Percent
Tested

Critical
Reading
Average

Math
Average

Writing
Average

Total >
1,500

Total >
1,500
Percent

386

247

63.99

545

567

545

174

70.4

CUHSD

1,854

843

45.47

536

551

537

565

67.02

County

19,709

9,738

49.41

543

579

549

6,534

67.1

Statewide

486,549

184,627

37.95

495

513

494

89,075

48.25

LHS

SAT Scores 2011-2012
Grade 12
Enrollment

Number
Tested

Percent
Tested

Critical
Reading
Average

Math
Average

Writing
Average

Total >
1,500

Total >
1,500
Percent

359

224

62.40

546

576

546

166

74.1

CUHSD

1,806

811

44.91

540

559

541

557

68.68

County

19,995

10,147

50.75

545

581

555

6,897

67.97

Statewide

493,947

194,191

39.31

491

510

491

90,624

46.67

LHS

The percent of seniors taking the ACT is increasing each year.
ACT Scores 2009-2010
Grade 12
Enrollment

Number
Tested

Percent
Tested

Average
Score

Score >
21

Score > 21
Percent

397

70

17.63

25.89

61

87.14

CUHSD

1,932

247

12.78

24.24

193

78.14

County

20,509

3,273

15.96

25.02

2,549

77.88

Statewide

475,540

74,252

15.61

21.93

42,795

57.63

LHS
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ACT Scores 2010-2011
Grade 12
Enrollment

Number
Tested

Percent
Tested

Average
Score

Score >
21

Score > 21
Percent

386

104

26.94

25.93

90

86.54

CUHSD

1,854

278

14.99

25.3

228

82.01

County

19,709

3,404

17.27

24.83

2,582

75.85

Statewide

486,549

82,495

16.96

21.73

46,577

56.46

Grade 12
Enrollment

Number
Tested

Percent
Tested

Average
Score

Score >
21

Score > 21
Percent

359

113

31.48

25.19

92

81.42

CUHSD

1,806

312

17.28

24.71

249

79.81

County

19,995

3,826

19.13

25.34

3,018

78.88

Statewide

493,947

87,016

17.62

21.81

49,321

56.68

LHS

ACT Scores 2011-2012

LHS

The number of students taking AP classes has steadily grown over the last six years due to our open
access policy as have the number of exams taken.
AP Scores 2009-2010
Grade 12
Enrollment

Grade
11/12
Enrollment

Number
of Exam
Takers

Exam
Score 1

Exam
Score 2

Exam
Score 3

Exam
Score 4

Exam
Score 5

397

813

249

44

71

107

117

119

CUHSD

1,932

3,848

929

240

318

419

383

312

County

20,509

40,343

14,781

3556

4381

5766

6323

7946

Statewide

475,540

961,300

245,513

94,124

93,285

103,432

87,651

69,651

LHS
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AP Scores 2010-2011
Grade 12
Enrollment

Grade
11/12
Enrollment

Number
of Exam
Takers

Exam
Score 1

Exam
Score 2

Exam
Score 3

Exam
Score 4

Exam
Score 5

386

786

263

36

83

148

135

117

CUHSD

1,854

3,716

1,038

284

367

515

456

333

County

19,709

39,284

15,767

3719

4619

6367

7063

8568

Statewide

486,549

973,732

263,896

98,056

103,786

114,288

94,324

72,656

LHS

AP Scores 2011-2012
Grade 12
Enrollment

Grade
11/12
Enrollment

Number
of Exam
Takers

Exam
Score 1

Exam
Score 2

Exam
Score 3

Exam
Score 4

Exam
Score 5

359

785

323

49

117

153

137

139

CUHSD

1,806

3,711

1,169

289

481

555

483

378

County

19,995

39,704

16,554

3806

4886

6603

7429

9441

Statewide

493,947

980,182

282,682

101,579

112,178

123,260

102,569

81,170

LHS

Early Assessment Program
EAP stands for Early Assessment Program and is overseen by the California State University (CSU)
system. The tests assess the college readiness of students in math and English and are now integrated
into the CST. Juniors are encouraged to answer 15-20 additional questions on their ELA CST and Math
CST (if taking Algebra 2 or higher), and junior English teachers administer an essay test in class that is
sent to ETS for grading. If students do not pass the EAP their junior year, they must take the CSU
placement tests before they begin college. Over the last 3 years the percent of students scoring Ready or
Conditionally Ready for College on the EAP English test has increased by 10% and on the EAP Math test
8%. The English Department is therefore considering teaching ERWC to all seniors not enrolled in an AP
English course in 2014-15. The Math Department is encouraging all students to at least complete Algebra
2 and as part of CUHSD has adopted the CCSS Integrated Math, and is hoping a third year of math will
soon be required for graduation.
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EAP English
2013

2012

2011

Students Tested

375

395

358

% Tested

99

98

98

% Ready for
College

37

36

30

% Ready for
College Conditional

19

16

% Not Ready

44

48

70

2013

2012

2011

Students Tested

239

222

202

% Tested

75

70

76

% Ready for
College

23

23

15

% Ready for
College Conditional

42

43

43

% Not Ready

36

34

42

EAP Math

D’s and F’s
Teachers are given their D and F List periodically at the end of grading periods. For the last two years they
have been asked to analyze the progress of Hispanic/Latino, EL, and RFEP students. There has been a
1.4% decrease in F grades over the last three years.
Report Card Analysis: % of D’s and F’s
Spring 2012-2013
Fall 2012-2013
Spring 2011-2012

D’s
7.7%
7.0%
7.9%
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F’s
4.6%
4.4%
6.0%
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Perception Data Summaries
Student Survey
In 2013, the WASC Coordinator met with student focus groups to discuss student perceptions of Leigh.
Based on those conversations, the coordinator drafted a student survey to address areas of strength and
growth areas. In January 2014, all English teachers administered the student survey to their classes.
Students were instructed answer the multiple choice questions and write comments on the back of the
survey in response to the following prompt: ―In the space provided on the scantron, please write any
comments that you‘d like to share. You can respond to a particular statement or provide general feedback.
We‘d like to hear your compliments as well as your constructive criticism!‖ Summary of student survey
results:
Areas of strength
o
o
o
o

92.07% of students agree/strong agree that they understand what classes they need to take in order to
meet high school graduation and college admissions requirements.
84.42% of students agree/strongly agree that the majority of Leigh staff members treat them with respect,
professionalism and courtesy.
82.17% of students agree/strongly agree that Leigh High School is a safe environment.
82.08% of students agree/strongly agree that most of their teachers set clear academic expectations.

Areas for growth
o
o
o
o

24.22% of students disagree/strongly disagree that teachers use a variety of teaching methods to help them
learn and understand.
35.58% of students disagree/strongly disagree that the school is preparing them well for life beyond high
school.
42.48% of students disagree/strongly disagree that they are familiar with Leigh‘s SLOs (called ESLRs for
the purpose of the survey).
48.07% of students disagree/strongly disagree that they are familiar with Silicon Valley Career Technical
Education (called CCOC for the purpose of the survey).

The most common student survey comments focused on:
o
o
o
o
o
o
o
o

Teachers
Counselors
Lunch and food
Air conditioning/heat
Enforcement of rules at dances and games
Preparation for life after high school
School spirit
School Loop and communication of grades/homework

Parent Survey
In the middle of September 2013, parents who attended Back-To-School Night took the parent survey.
There were about 780 respondents. Many parents took the time to write insightful comments on their
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surveys. Parents had the option of filling out one per household or individual surveys. Summary of parent
survey results:
Areas of Strength:
o
o
o

94.04% of parents agree/strongly agree that their student is safe on campus.
91.77% of parents agree/strongly agree that their input is welcome at the school.
91.45% of parents agree/strongly agree that Leigh High School is a good environment for learning.

Areas for Growth:
o
o
o

28.71% of parents disagree/strongly disagree that they are satisfied with the academic course offerings at
the school.
31.17% of parents disagree/strongly disagree that the academic program at Leigh is designed so that their
student can meet all of the graduation requirements (e.g. course credits, Exit Exam/CAHSEE, etc.).
44.66% of parents disagree/strongly disagree that they are familiar with Leigh's SLOs (School-Wide Learner
Outcomes) formerly known as ESLR's.

The most common parent survey comments focused on:
o
o
o
o
o

Teachers
Counselors
Leigh website
Schoolloop use
Campus cleanliness and updates

Teacher Survey
The faculty survey was administered online in the fall of 2013. 54 teachers completed the survey. Summary
of teacher survey results:
Areas of strength:
o 90.74% of teachers agree (and 9.26% somewhat agree) that they know their subject‘s academic
standards. 87.03% agree (and 12.97% somewhat agree) that they design lessons with the
academic standards in mind, or lessons that target specific standards. 85.19% of teachers agree
(and 14.81% somewhat agree) that the assessments that they design tell them if their students are
meeting the academic standards.
o 83.3% of teachers agree that they clearly define the expected performance levels and standards
they expect their students to meet so the students know them beforehand.
o 77.78% of teachers agree that they scaffold their instruction to help students build on prior
knowledge.
Areas for growth:
o 68.52% of teachers somewhat disagree or disagree that Leigh teachers regularly observe their
colleagues‘ teaching.
o 50% of teachers somewhat disagree or disagree that the procedures for acquiring instructional
materials such as textbooks, A/V materials, and lab materials are easy to understand and carry
out.
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o 59.26% of teachers somewhat disagree or disagree that there is regular integration among
disciplines at Leigh.
o 46.39% of teachers somewhat disagree or disagree that their department has a system for
monitoring all students‘ progress toward achieving the SLOs (formerly ESLRs).
The most common teacher survey comments focused on:
o Daily schedule
o Collaboration
o Room temperature
o Communication between faculty members
Full survey results for all three surveys are in the appendix, including comments from students, parents and
faculty.
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CHAPTER II: Progress Report
Significant Developments since the Last Full Visit
Curriculum Changes
The curriculum changes at Leigh High School have had a positive impact on the student body by allowing
for a greater diversity in academic electives and a broader offering of AP courses.
Several courses have been cancelled since 2008. Three classes (Teens Offering Peer Support,
Health/Geography, and Child Development) were canceled district-wide in 2010-2011 as a result of budget
cuts. Other cancelled courses, however, were discontinued at the suggestion of Leigh faculty. The Math
Department recommended cutting Intermediate Algebra as it was not a pathway to UC/CSU schools.
Additionally, many Special Education courses were discontinued when the program moved to the highly
successful inclusion model.
Since 2008, Leigh has also welcomed many new classes. Several AP classes have been added to the
repertoire, including AP English Language, AP Calculus BC, and AP World History. These courses offer
students at multiple grade levels the opportunity to pursue rigorous, college-level coursework. Language
offerings have also been expanded to include Mandarin, American Sign Language (ASL) and three levels
of Spanish for Spanish Speakers. Finally, several academic electives have been included to afford students
more choice, including Psychology, Sociology, and the first two courses (Introduction to Engineering
Design and Principles of Engineering) in the Project Lead the Way pathway.
Campus Changes
Updates to campus facilities are ongoing. Since 2008, several new structures and improvements to preexisting structures have enhanced the enjoyment and functionality of the site. The Performing Arts Center
(PAC) is a new facility available to the Performing Arts Department as a venue for such events as the fall
play, spring musical, and music concerts. It is also utilized by other departments for special occasions. The
Quad was redesigned and includes new benches and landscaping. The cafeteria was also updated and is
now useful both as a bright, welcoming place for students to gather at lunch and as a site for meetings (with
a projector, screen and built-in sound system). Classrooms 1-10 were renovated for English, art and
science teachers. The art rooms have access to a patio space for students to work on projects. Several
improvements have also been made to sports facilities, including the addition of permanent outfield fences
for softball and baseball and a snack shack and restrooms in the athletic bowl. The new library and
bookroom are scheduled to open in spring 2014.

Procedures for Implementing and Monitoring the School-wide Action Plan
The Vice-Principal annually revises the Single Plan for Student Achievement (SPSA) in alignment with the
WASC Action Plan and the CUHSD LEA Plan. The Department Chairs and School Site Council (SSC)
annually review the SPSA before it is presented to the School Board for annual approval. During the 2012-
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2013 school year, the new Assistant Superintendent for Curriculum & Instruction changed the annual SPSA
revision process, bringing all five CUHSD high schools more into alignment with each other and the district.
The result is that the SPSA and new WASC Action Plan are now completely aligned with the new CUHSD
Strategic Plan.
School-wide Action Plan Progress
In 2007, the Leigh staff developed a detailed action plan. It had four main components:
1. Action Plan #1: Improve staff collaboration and professional development to increase student
achievement.
2. Action Plan #2: Improve student achievement.
3. Action Plan #3: Improve student support services and communication among the school
community.
4. Action Plan #4: Incorporate ESLRs into the culture of the school.
In 2008, the Visiting Committee identified three critical areas of follow-up:
1. Develop and use a method to assess ESLR integration and achievement.
2. Implement high yield teaching strategies and best practices across all content areas.
3. Utilize assessment data to support all students‘ academic achievement and social development.
As part of the self-study process in preparation for the February 2011 midterm visit, the Leigh staff refined
the original four WASC Action Plans (2008) into three, essentially combining Plans 1 and 2. As of February
2011, the revised Action Plan Refinements were:
1. Action Plan #1: Improve staff collaboration and professional development to increase student
achievement.
2. Action Plan #2: Improve communication among the school community, including easier
communication between Guidance Advisors and students.
3. Action Plan #3: Incorporate ESLRs into the culture of the school, and create a positive learning
environment.
In 2011, the Midterm Review was favorable in its assessment of our attention to those critical areas of
follow-up. The April 11, 2011 letter from the Accrediting Commission for Schools states, ―WASC has
completed its review of the On-site Midterm Review visiting committee report for Leigh High School. I am
pleased to inform you that the report indicated that your school has given appropriate attention to the
critical areas for follow-up noted by the previous visiting committee.‖
The section below includes the three main action plan components (2008/2011) as well as the enumerated
tasks and growth targets. Below each task is an explanation of progress on that task since 2008.
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Action Plan #1: Improve staff collaboration and professional development to increase
student achievement.
ACTION PLAN #1 TASK: Curriculum Guides (2008; not renewed in 2011)
Write and revise curriculum guides for all courses and implement effectively.
 Become familiar with how benchmark assessments align to curriculum guides and
how to use these tests to improve students’ learning, including sharing and
modifying teaching strategies.
 Use curriculum guides to plan instruction.
 Develop and use benchmarks to improve student learning, and continually revise
curriculum guides.

Progress
The curriculum guides were a district-wide initiative that began in 2007-08. For the first two years of their
development, teachers from across the district were paid for their work in putting them together. In those
two years, most departments produced workable versions of the guides for most courses. In the fall of
2009, professional development funds to pay teachers for their time were no longer available, so work on
the curriculum guides stalled. The versions that existed as of spring 2009 are still used by some
departments. Below is the current state of use per department in 2013:


The English Department has been able to use curriculum guides as an outline of the year and as a
guideline for how to prepare students for benchmarks and consequently CSTs and the CAHSEE.



Social Studies teachers use curriculum guides as a general outline; however, district-wide, social
science teachers have the autonomy to teach chronologically or thematically as long as all
teachers are meeting the standards by the April CST dates. Therefore, the curriculum guides serve
and are followed as a general year-long outline.



The Math Department does not use curriculum guides at this time. The guides were used to outline
pacing guides which are now used to steer instruction.



Visual Arts curriculum guides were collaboratively written for 2-D Design, Photo, and 3-D Design
art disciplines. The curriculum guides are currently used by the Visual Arts teachers.



In the Science Department, curriculum guides are used as a general guideline but aren‘t followed
strictly. Through the years, the order may have switched from the original guide. However, in a
recent district-wide Biology meeting it was discovered that all Biology teachers follow the same
sequence. The Science Department collaborates on all assignments and assessments. The main
focus for the last four years has been on objective-based grading. The state standards have been
simplified for students into unit objectives. The tests have been completely redone to match these
unit objectives. This gives the students a clear understanding of exactly what they need to know.



The World Languages Department has been using the curriculum guides created for Spanish
levels 1, 2, 3; French levels 1, 2, 3; and Spanish for Spanish Speakers levels 1 and 2. The
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curriculum guides were used to create common semester final assessments for all these levels.
With the new online Spanish textbook adoptions (2013) and the French textbook adoption (2014),
the curriculum guides need to be revisited and need to be aligned with the thematic units and
grammar components. In addition, World Languages needs to revise the contents per level and
create common assessments to improve learning outcomes.


The Physical Education Department does not use curriculum guides at this time.



The Business Department collaborated to establish a Web-based curriculum with module-driven
learning units in Digital Tools and Web Design courses. The curriculum was split into unit plans,
with each unit being comprised of several modules. The Digital Tools course has been rolled out
online after a year of testing internally on the local server. Through real-time assessment (google
docs, quizlet), checklist completion and quick writes, mastery of learning goals on an individual
level was planned to be student-centered. A Digital & Graphic Tools District Curriculum Guide was
developed in spring 2012. All departments across the district are incorporating the standards in the
curriculum but are still updating as we try to align to CTE standards and pathways. The curriculum
guide has not been placed on the district website.

ACTION PLAN #1 TASK: Differentiated Instruction (2008; not renewed in 2011)
Provide professional development training in differentiated instruction (DI) techniques with
follow-up collaborations to further teachers’ skills in using DI.

Progress
During 2008-09 and 2009-10, Leigh contracted with consultant Kathy Glass, who trained the staff in
implementation of Differentiated Instruction (DI). Most teachers received a copy of her book, Lesson Design
for Differentiated Instruction, Grades 4-9. When she returned in 2009-10, she not only continued staff-wide
training, but also was able to meet with small groups of teachers throughout the day during prep periods to
work on differentiating specific assignments. According to the 2013 teacher survey results, 93.6% of
teachers know what differentiated instruction is and what it might look like in their classroom. This is
compared to 83.9% of teachers in 2007.

ACTION PLAN #1 TASK: Homework Center (2008; not renewed in 2011)
Implement a more effective use of Homework Center to maximize attendance and
opportunities for students.
 Design and implement a program for peer tutors to ensure quality tutoring in all
subject areas.
 Increase advertising and outreach efforts of Homework Center and its services.

40

Leigh High School WASC/CDE Self-Study Report

Progress
The Homework Center received funding from the City of San Jose, but Leigh had to discontinue the
program in fall of 2009 when the city no longer provided the funds. To guard against a complete loss of
after school work time, detention was renamed ―School After School,‖ and its format was changed from an
unproductive hour sitting in a classroom to an opportunity to finish assignments while completing assigned
―detention‖ time from fall 2009 to spring 2012. This program ran from 2:15 to 3:30 on Tuesday, Wednesday
and Thursday. Basic Math and English skills materials were made available for students who had no
homework. A teacher was available for the whole duration to support students. Students who were in the
Leigh to Life program were assigned School After School on specific days by their mentor who informally
monitored attendance. This program was supplemented by a Monday ―Students Helping Students‖ in 2012.
School After School was again reorganized by the new Deans during the 2012-2013 school year.
The Homework Club was started in the 2013-2014 school year. It is run by Leslie Warkentin, adviser of the
National Honor Society, and provides an opportunity for students to receive help in difficult core
subjects. The Homework Club is open four days a week for one hour after school and is separate from
detention. Students who are assigned detention but would prefer to have a tutor‘s help may make such
arrangements with the Deans and attend Homework Club as an alternative. In this manner students are
not forced into tutoring, tutors who could be helpful are not idol, there is no social stigma for eliciting and/or
receiving help, and each setting serves its purpose with greater impact.
The peer tutors who serve the Homework Club are all a part of the National Honors Society and in fulfilling
their community service commitments, assist their peers. The Homework Club information is promoted on
the website, was initially rolled out with the delivery of fliers to all classrooms, and is often recommended as
a positive intervention/support during Dean‘s meetings and at Student Study Team meetings.

ACTION PLAN #1 TASK: Technology Training (2008/2011)
Provide faculty with adequate technology training to further the implementation of
technologies that assist students in learning, teachers in teaching, and all staff with
communication among the school community.

Progress
Between 2008 and this year, teachers received ongoing trainings in the use of LCD projectors, SchoolLoop,
AERIES, e-mail and other subject area needs.
Beginning in the 2013-2014 school year, the district has committed to providing teachers with the
necessary technology to prepare for the Common Core State Standards and Smarter Balanced
Assessment Consortium. To meet these needs, the district pledged to ―increase internet bandwidth, expand
wireless access, replace student lab computers, shorten network log in time, migrate to a new e-mail
system, deploy teacher iPads, replace teacher computers, implement uniform software platform,
and...make Google Apps for Education available on the CUHSD.ORG domain‖ (Technology FAQ).
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Teachers have all received iPads equipped with approximately 50 applications relevant to the teaching
profession. All teacher desktop computers and many student lab computers have been updated.
Two professional development days were held this summer in part to provide training to teachers on using
iPads in the classroom. Teacher leaders also presented sessions on using multimedia to enhance lesson
plans.
The Spanish teachers have spent two days being trained to use all the technology that is part of the new
Spanish series adoption.
There are LCD projectors in every classroom on campus. Additionally, science teachers and a few others
have document cameras. They are available to teachers in other disciplines upon request.
The primary means of communication with parents is now SchoolLoop, which functions as a gradebook
and as an e-mail server. According to 2013 teacher survey results, 79.6% of faculty members regularly post
homework assignments to SchoolLoop, 90.7% update grades on SchoolLoop at least every two weeks,
and 74% feel that there is adequate training and support for SchoolLoop.

ACTION PLAN #1 TASK: Data Analysis (2008)

ACTION PLAN #1 TASK: Data
Analysis (Revised in 2011)

(a) Continue to discuss and analyze data as a
faculty to better understand what the numbers
indicate and to determine how teachers can use the
data to improve instruction.
 Data presentations and discussions
will take place during faculty
meetings, Department Chair
meetings, Collaboration Team
meetings, department meetings,
School Site Council meetings, and
Administrative Team meetings.

Analyze ninth grade data and
assess the impact of current
programs on student achievement.

(b) Continue to implement and expand remediation
classes and programs, as well as programs that
focus on study skills and students’ tool kits.
 CAHSEE Workshop
 English Workshop
 Algebra 1 20:1
 Summer School After School
 AVID
 Geometry Workshop
(c) Continue the work of the 9th/10th Grade Task
Force, and analyze findings to modify programs for
these students to make them more successful.
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Progress
In regards to 2008 Action Plan task (a), summative data presentations including CAHSEE, CST, API, AYP,
AP, EAP, and Leigh grades have been a regular part of Faculty Meetings and Department Meetings for the
last six years. Leigh regularly reviews and analyzes data as a matter of course. The Science, English,
Math and World Language Departments discuss their benchmark data and how to use it to inform
instruction. Other departments do not as yet have benchmark data to discuss. The School Site Council
looks at all of the above, and they use this data when considering the Single School Plan for approval.
Teachers collaborating use pertinent data to help design their Collaboration Projects. This has included
CST scores, benchmarks, student work, and formative and summative assessments.
Despite budget cuts, Leigh completed the 2008 Action Plan task (b) to the best of its ability. Students who
had not passed the CAHSEE were automatically enrolled in the Academic Support/CAHSEE Workshop
class. English Workshop supported non-SPED students with low reading scores. This included EL students
and others who tested far below grade level in reading. The state no longer funded 20:1 class size
reduction by 2011, and therefore the district was not able to sustain it in either Algebra 1 or English
1. Summer School After School was offered in 2007-08 and 2008-09 but was discontinued in 2009-10
also due to budget cuts. AVID was and is still taught at all levels. A Geometry Workshop was never created
because the introduction of the Algebra1 Math Recovery program increased student success in Geometry.
The 9th/10th Grade Task Force in 2008 Action Plan (c) was a district-wide initiative that convened in 200708 to identify successful academic programs from across the nation. It consisted of various teachers, the
director of Special Education, four Vice Principals, the ELA Coordinator, a Principal, a Link Crew Leader,
and a Guidance Advisor representing all five schools in the district. After researching programs, the Task
Force analyzed Project Cornerstone asset data, and district and site test data, and then reported findings to
the Superintendent. The Task Force identified nine research-based strategies/elements found in high
performing schools and outstanding ninth grade programs that are essential to the success of high school
students. These elements were included in the 9th/10th Grade Personalized Learning Plans written and
revised for the 2008-09, 2009-10, and 2010-11 school years (see appendix). This task addresses the need
for Leigh to use high-yield strategies and best practices to increase student achievement, a critical area of
follow-up identified by the 2008 Visiting Committee.
As a result of analysis of ninth grade data beginning in 2011, the following programs have been created
and implemented during the years listed below. The impact and success of each is also described below.


Link Crew: The Link Crew program has been ongoing at Leigh High School for many years.
Trained faculty members implement the Freshman Orientation program in August each year.
Incoming 9th graders attend an assembly and then break-out sessions with a small group and an
upperclassman student leader. The purposes of the Link Crew program are to orient students to
campus, introduce them to peers, and connect them with an upperclassman who can serve as a
resource and mentor throughout the year. In a fall 2013 freshman parent survey, 84.5% of parents
indicated that the Link Crew Orientation helped prepare their student for the first day of school
(9.5% said that they were unable to respond). On the first day of the school year, the approximate
100 Link Crew leaders wear their red crew t-shirts so that they are easily identifiable by freshmen
with questions. Additionally, a smaller group of about 30 Link Leaders do academic follow-ups in
freshmen English classes two to three times a year. For the follow-ups, they present 45-minute
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lessons on topics such as organization, goal setting, and working collaboratively. The curriculum is
provided by the national Boomerang Project, the organization responsible for Link Crew and Web.


Special Education articulation process: The Special Education department has an organized
annual process for articulating the new ninth grade students. The program specialists, school
psychologists, and speech therapists meet with all of the feeder districts in December at the
CUHSD district office. At this initial meeting the committee schedules meetings for all the incoming
ninth graders. 3-4 weeks in February/March are blocked out to conduct 30 minute meetings for
each student. In preparation for the February/March meetings, copies of the students' current IEPs
and psycho-educational reports are sent ahead of time from the middle school to the high school
psychologists. At the articulation meetings, the department chair and school psychologist meet with
the parents, student, and middle school team to discuss the student's needs and progress.
Students choose their classes and necessary services that their IEPs will provide are
recommended. It is a great introductory meeting to what high school will entail and it gives students
the opportunity to ask questions and become familiar with a couple of Leigh staff members who will
be a point of reference during those first few weeks of uncertainty. This process also greatly
reduces the schedule changes needed in August for SPED students.



Algebra 1 Math Recovery: Algebra 1 Math Recovery was very successfully started in the fall of
2008 and continued until the spring of 2013. This year the Math Department is taking a break from
the program to transition to the Common Core Standards. The program was offered to all Algebra
1 students who scored below 70% on each of the six benchmark exams. Students scoring below
70% on a benchmark were enrolled in an after school program which focused directly and
individually on their areas of weakness. It was rigorous and the impact has been seen not only on
Algebra 1 scores in 2009 through 2013 data, but also in the Geometry and Algebra 2 classes‘
overall strengths and test scores. In 2010, 17% of 10th graders took the Algebra 1 CST because
they were repeating the course. In 2013, only 9% of 10th graders took the Algebra 1 CST. In 2010,
35% of 10th graders took the Geometry CST while in 2013, 46% of 10th graders took the Geometry
CST. The Algebra 1 Math Recovery program was very successful in decreasing the number and
percent of students who repeated Algebra 1.



Inclusion English 1-2: The English Department and SPED have collaborated over the past five
years to help mainstream SPED students into the regular curriculum. Students are enrolled in a
mainstream English class and are supported by a SPED workshop class for the school year.
Overall, we have seen a dramatic increase (~70%) in CAHSEE passing rates, as well as an
increased number of the SPED students attempting and passing other mainstream classes.



Revised Four Year Plan and Guidance Presentations: A four year plan was introduced in 2011.
This has been revised annually and given to students to assist their navigation of their course
through high school from 8th grade to 12th grade. This plan is included in all classroom
presentations when students make choices for their future academics.



Naviance: All students have Naviance login information, beginning in 9th grade. They use the
program to begin planning for college admissions. Guidance counselors are able monitor and
communicate with students through this medium.
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AVID: Over the past six years (2008-2013) there has been an overall increase in the total number
of AVID students from 72 to 135. Further, 2013 is the first year there have been two sections of
AVID 2 as opposed to one. Previously, there have only been two sections of AVID 1. We would like
to continue this trend and ultimately see at least two sections at every grade level. The majority of
the AVID elective teachers voluntarily attend the Summer Institute training each year focusing on a
strand essential to whatever grade level they will be teaching in the upcoming school year. Some
of the focuses include tutorology, college readiness, critical reading, and implementation. All
strands focus on AVID strategies that can be used across the curriculum regardless of whether or
not it is an AVID class. AVID elective teachers are committed to providing students with a skill set
to help them be successful in both high school and college.



English-Learner Support: In the spring of 2011, the Principal reviewed the transcripts of all EL
and RFEP students. A pattern emerged of students, primarily EL who received low C‘s and D‘s in
English 1 and then even lower grades in English 2, resulting in Fs in English 3 and the inability to
graduate from a comprehensive high school. In 2011-2012, the first English 1 SDAIE class at Leigh
opened. The students were a combination of EL freshmen and EL upperclassmen who had failed
one or both semesters of English 1. In 2012-2013, the freshmen moved on to English 2 SDAIE with
upperclassmen who had failed one or more semesters of English 2. Over these two years, the EL
failure rate of English classes dropped dramatically and few EL students are currently transferred
to the continuation school due to failing English courses. In 2013-2014, there were insufficient
numbers of EL students to create SDAIE classes. Instead, EL students were placed with one
English teacher at each grade level who explicitly uses SDAIE strategies and who knows they are
the English teacher for all EL students at their grade level. These teachers are also members of the
English Inclusion Pod teams and use the same or similar strategies for their Special Education
students. This seems to be a successful model in its initial stages for the small number of EL
students currently enrolled.

ACTION PLAN #1 TASK: Collaboration
(2008)

ACTION PLAN #1 TASK: Collaboration
(Revised in 2011)

Establish a Collaboration Team of
multidisciplinary teachers who are committed
to planning relevant and effective professional
development. The Collaboration Team will:
 Represent the needs of their
departments but plan for the school as
a whole.
 Design content area and crosscurricular collaboration to strengthen
Leigh’s academic program based on
the analysis of student academic
achievement, including a continued
focus on writing across the curriculum
and high-yield strategies such as
differentiated instruction.
 Create a professional development

Maintain the existence of an Instructional
Action Team (iAct) composed of
teachers from as many departments as
possible who are committed to
facilitating relevant and effective
collaboration. The iAct will:
 Ensure that 100% of collaboration
time is used by teachers for
teacher-driven projects.
 Design support materials to help
teachers plan and execute their
collaboration projects.
 Monitor progress of collaboration
projects.
 Coordinate sharing of projects to
faculty.
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plan aligned with the district’s LEA
action plan.
Advise the administration on use of
professional development money.
Design collaboration and professional
development for collaboration days,
minimum days, and summer trainings,
develop a calendar, and keep record of
professional development.
Assess success of collaboration and
professional development through
reflection, monitoring, and analysis of
student work.

Develop a plan for teachers to observe
colleagues’ teaching and offer feedback.

Progress
Prior to the 2013-2014 school year, collaboration was planned by the Instructional Action Team (iAct team),
a committee of multidisciplinary teachers that was established in 2008. Teachers voluntarily met with
administrators to plan for Collaboration Days and Minimum Days for Professional Development.
Beginning in the 2009-2010 school year, the Instructional Action Team was facilitated by an administrator
but completely teacher-driven; teachers designed a cycle of inquiry ―protocol‖ for their colleagues to use to
guide their collaboration. The protocol allowed teachers to choose their own collaborative projects, set their
own goals, and work at a pace appropriate to their task. Collaboration Teams used the protocol to analyze
student work, identify an area for improved teaching and learning, and then analyze more student work.
Teacher survey results in 2011 indicated that faculty was much more satisfied with the planning and use of
collaboration time than in previous years. At the end of 2011, 2012, and 2013, teachers used a
Collaboration Day to share their projects and successes through gallery walks and oral presentations.
While the Instructional Action Team had high hopes the cycle of inquiry protocol, collaboration projects, and
peer observations would improve teacher knowledge and use of high-yield strategies and best practices to
increase student achievement, there is no evidence that this has occurred school-wide nor that it improved
the academic achievement of targeted students. There was criticism from some teachers that there was
―too much paperwork‖ referring to the Collaboration Project Progress Reports and the feedback
surveys. Teachers also asked in 2012-2013 that Instructional Action Team Meetings be held within the
contractual work day and various meetings times were attempted. Unfortunately, only a few teachers
attended consistently, leaving most departments unrepresented in the planning process.
Survey data in 2013 indicates that 43.6% of teachers feel that teachers have a major role in planning how
collaboration time is used. This is an increase from the 38.6% of teachers that felt this way in 2007.
However, in 2011, 70.3% of teachers agreed that collaboration time use was determined by teachers. A
contributing factor of the discrepancy may be the necessity of using collaboration time to work on the
WASC report.
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The collaboration planning process has been modified for 2013-2014 to accommodate the writing of the
WASC report. Each department Home Group has planned its own collaboration project, and WASC Focus
Groups and Home Groups have been responsible for the analysis of student achievement and preparation
of this report. The following is a summary of each department‘s focus this year and their stage along the
evolving timeline toward teacher collaboration that improves student achievement:


The English Department created a cycle of inquiry at every level as the curriculum is updated to the
CCSS. This is part of a larger district initiative for departments to design and implement their own
common assessments in order to produce data that is timely, relevant, and can actually influence
instruction. Prior to the end of the 2012-2013 school year, grade levels collaborated and designed
a common assessment calendar indicating the objective for each assessment, its testing window,
and the planned inquiry discussion time. The discussions so far have given teachers time to share
ideas about the tests, but have been hampered by the schedule‘s lack of built-in collaboration time.
Overall, the process has fostered a more collegial professional environment where English
teachers feel safe to share ideas, successes, and some difficulties, but the department is still at an
early stage of development in the inquiry process as discussions have focused mainly on the
assessments and rubrics, rather than the larger issues (differentiating instruction, grading
philosophy) that would have more impact on student performance. More time working with the
inquiry process and an increased amount of collaboration time for the teachers will help further
develop the department in this area. Additionally, the English 1 teachers decided that the new
CCSS would supersede the requirements of the older English 1 Honors curricula and that the best
course of action would be to have only one class for freshman English, titled simply, English 1. As
the year progresses with this new model, the English 1 teachers continue to meet to discuss
common assessments, and to have informal ―pulse check‖ lunch meetings to discuss class
progress and other issues. Teachers also have noted fewer discipline problems and overall better
academic performance. Overall success of these changes will ultimately be determined by the
CCSS tests next year, the scores of which will be used to help determine the current state of the
project and the level of want and need for an honors class.



The Science Department is starting to work collaboratively to implement the CCSS, but the amount
of implementation varies by discipline. Biology has always devoted a large portion of their time to
literacy and have many of the new CCSS already addressed in their collaborative curriculum. They
already have in place objectives that are collaboratively implemented in each discipline with exams
aligned to those objectives. As the Next Generation Science Standards (NGSS) come about, each
discipline will look at the objectives in place and realign them to NGSS. District-wide discipline
meetings have taken place to which each science has come up with new district-wide benchmarks
formative and non-formative assessments. Biology has a district-wide lab rubric to help align to the
CCSS.



The Math Department is working to implement the new CCSS International math curriculum,
beginning with Algebra 1 this year. At math meetings for Leigh and the Math Subject Area
Committee (SAC), a major goal is to establish the Common Core curriculum for 9th grade which is
ongoing for this year and 10th grade for next year and 11th grade the following year. The
department works together to align the standards with resources they have already, and to find
new resources to supplement as needed. The Math SAC also works to set up the pacing of these
courses with the feeder middle schools. An ongoing goal of Leigh teachers is to evaluate data
obtained using Data Director after each benchmark/final is given in Algebra 2, Geometry, and Trig/
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Pre-calc. This continues to help us focus on better teaching strategies for those areas of
weakness.


Special Education is collaborating to learn and understand the CCSS implementation of the above
departments in order to assist their students.



The World Language Department, with the exception of the French and Mandarin teachers, 1.4
FTE, is implementing a new district-wide adoption of a Spanish textbook series. They are
pioneering the use of on-line materials and choosing common assessments to analyze at Leigh
and across the district. Both French and Mandarin teachers will also collaborate across the district
this year as part of a district-wide initiative to bring all subject areas together for collaboration and
to adopt new French and Mandarin textbooks.



The visual arts teachers have developed portfolio reviews designed to allow the art students to
analyze their work and growth each semester. Included in the analysis is for the student to be able
to demonstrate being an ―effective communicator‖ and ―individual of integrity‖ (SLOs) by reflecting
on their approach to the learning goals of the semester through written response to guided
questions. Currently, the visual arts teachers are working on bridging/supporting the English
department. Art students are writing a five paragraph essay analyzing a work of art and
synthesizing their opinions. This is being done in preparation for the Common Core Standards.
Upon sharing this work with the visual art department chairs of the district, the district is moving
forward to utilize this model within the art programs throughout the district.



The Physical Education Department has been collaborating to establish common assessments for
Course 1 and Course 2 Physical Education Classes. Our 9th grade Physical Education teachers
are collaborating to increase the number of students passing the Presidential Fitness Test. The
entire Physical Education department is working on providing a course sequence that provides a
blueprint for delivering the content in a manner that equips students to make a successful transition
from the physical education instructional program to participation in physical activity during
adulthood.



The Social Studies Department has established common assessments and collaborative work for
the courses in which there is more than one teacher. World History teachers collaborate on the
SHLP (Sophomore History and Literature Project) and give common district assessments. The
U.S. History teachers also give common district assessments. This year, the Psychology teachers
are working collaboratively to plan lessons, activities, and assessments as they develop the new
course.

ACTION PLAN #1 TASK: Articulation with Feeders (2008/2011)
Develop an articulation plan with feeder middle schools to map curriculum and to develop
an eighth to ninth grade transition program.
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Progress
Articulation between Special Education departments at Leigh‘s feeder schools and Leigh has been very
good, with Leigh SPED teachers articulating formally each spring and organizing with incoming freshman
case managers.
Algebra 1 teachers from Leigh and other schools in the district have worked collaboratively since 2008-09
with feeder middle schools to develop a common Algebra 1 final exam for use in both eighth grade and in
high school Algebra 1 classes. This resulted in a common final that was given district-wide. All Algebra 1
teachers scored their own and the results were collected at the district to evaluate progress. Last year, the
Assistant Superintendent for Curriculum & Instruction, with help from the Silicon Valley Education
Foundation, was able to apply for a grant which brought in the Math teachers to work with all CUHSD
schools and all feeder districts. As a result, CUHSD has chosen to follow the CCSS International Math
pathway and each feeder district is working to merge with CUHSD. This was called the Campbell
Consortium of Schools which resulted in the math pathway from kindergarten to 12th grade.
The English Department has had some informal contact with a feeder school, Union Middle School, though
no formal curriculum mapping has occurred. Both of the 8th grade ELA teachers at Union Middle previously
worked in the Leigh English Department and are familiar with the curriculum. English teachers have noticed
that the students enter Leigh better prepared, which may be a result of this connection. The 7th grade ELA
teachers are regular attendees of the SCCOE Curriculum Leadership Conference series and have met
informally with Leigh participants. The English 1 research project development has been heavily influenced
by these meetings.

ACTION PLAN #1 TASK: Tutorial (2008/2011)
Implement a more effective use of tutorial to maximize attendance and opportunities for
students.
 Form task force of teachers and students to examine how tutorial is used, suggest
improvements
 Pilot suggested improvements

Progress
Tutorial has not changed since its inception. There have been attempts over the last three years to
redesign the bell schedule and tutorial. There have not been a significant number of teachers who
supported a change in tutorial, nor have there been enough interested teachers to form a task force.

ACTION PLAN #1 TASK: Professional Development (2008/2011)
Provide professional development training in standards-based instruction and
assessment for interested teachers.
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Progress
Since 2011, approximately 20 of the 70 teachers at Leigh have chosen to learn and implement standardsbased instruction and assessment. These teachers are primarily in the Science and English Departments,
two of the departments which are furthest along in their development of common benchmarks and the
analysis of student work to improve teaching and learning.

ACTION PLAN #1 TASK: Biggest Winners (2011)
Continue the Biggest Winners group for students with a GPA below 1.0.
 Analyze data from multiple years (when available) to see how effective the group
is and how to improve.

Progress
The Biggest Winner group began in 2008. Students were identified at 6 weeks from their progress reports.
These students had a GPA of less than 1.0 and did not have an IEP, 504 nor were they EL students. The
students completed a questionnaire on their expectations and experiences of high school. The students
were then grouped into triads and met every 2 -3 weeks to discuss grades and progress. They were
assigned an adult mentor from the administrative team to work with teachers and families to support
students‘ success. In 2009, this developed further and students continued to meet and develop and monitor
their individual action plans. New 9th graders were introduced to the program and underperforming 10th
graders were retained in the program. Parent conferences were incorporated into the model to support
students‘ agreements. SSTs were held for students who continued to struggle into the 10th grade and for
9th grade students in the second semester if no improvement was shown. In 2010-2012, students were
identified earlier, at 3 weeks into their 9th grade year using a SchoolLoop tracker that tracked students with
less than 60% in one or more classes. SSTs were held for some of the students in the first semester. The
program was renamed L2L in 2011 following a staff adoption of the maxim ―Leigh to Life‖. During the last
year and a half, this program has been replaced by a successful formalized SST process.
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Action Plan #2:
2008: Improve student support services and communication among the school
community.
2011 revision: Improve communication among the school community, including
easier communication between Guidance Advisors and students.

ACTION PLAN #2 TASK: Faculty Meetings (2008; not renewed in 2011)
Hold regular faculty meetings to disseminate crucial information to staff.
 Use in conjunction with collaboration days; frontload information needed to make
collaboration days productive.

Progress
Since the spring of 2008, faculty meetings have been held on the Monday of the week of Collaboration
Days so that no collaboration time is used for school business. Since, 2008 Faculty Meetings have
consistently used less time for school business and more time for data presentations, data analysis, or
faculty-wide discussions of student achievement. Since 2010, Faculty Meetings have lasted 30 minutes or
less with the remainder of the hour used for department meetings. During 2013–2014, the configuration
has been flexible to allow for needs of the WASC self-study, faculty and department business items.
Beginning in 2011-2012, most Department Chair meetings were scheduled the Thursday before the
Monday Faculty Meetings which are followed by the Wednesday–Thursday Collaboration Days. With this
schedule DCs were prepared in advance for Faculty Meetings and items they needed to take to their
departments. During 2012–2013, the traditional two-hour-long Department Chair meetings were
reorganized to be held approximately twice a month, but for only an hour. This was done to keep DCs
abreast of all the developments with district initiatives and CCSS. The Focus Group Chairs were invited to
join the DC meetings to establish a WASC Leadership Team and WASC is currently the first agenda item
on the now-combined Department/Focus Group Chair Meetings.

ACTION PLAN #2 TASK: Learning Goals(2008)

ACTION PLAN #2 TASK: Learning
Goals (Revised in 2011)

Make student goal setting, revisiting goals, and
monitoring progress an integral part of the
curriculum.
 Train teachers in Marzano goal-setting
strategies.
 Use the strategies in all subject areas.
 Evaluate effectiveness and revise
strategy

Clearly communicate learning goals
(objectives) to students to focus their
learning.
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Progress
Goal-setting was a primary focus for Leigh teachers in 2007-08 and 2008-09 when the staff was
concentrating on research-based instructional strategies (Marzano strategies). Most teachers who were not
already in the habit of writing the learning goal(s) for the day on the board in addition to the agenda began
to do so, and students began to see not only what they would be doing, but also what they would be
learning. Some teachers also added learning goals or objectives to handouts to focus students‘ learning
efforts. The full extent of the incorporation of student goal setting is unknown, though, because teachers
were never surveyed on the subject. Also, in the past two years, standards-based instruction and
assessment has been a professional focus. Clearly defining learning goals is a fundamental component of
that system, so teachers using it presumably have clearly defined the learning goals; otherwise, the rest of
the system falls apart.
100% of teachers indicated on the 2013 teacher survey that they design lessons with the academic
standards in mind, or lessons that target specific standards.

ACTION PLAN #2 TASK: Communication
between Leigh/Community (2008)

ACTION PLAN #2 TASK:
Communication between
Leigh/Community (Revised in 2011)

Increase and improve communication between
Leigh and the community to share news,
events, needs, assessment data, and other
essential information.
 Provide SchoolLoop training for
students and parents in addition
to staff.
 Create simple and easily
accessible printed instructions on
how to use School Loop.
 Provide more Aeries support for
students and parents.
 Expand and enhance the Leigh
website to include more specific
information for parents and
students.
 Create and maintain a library
website
 Offer communications in
languages other than English.

Increase and improve communication
between Leigh and the community to
share news, events, needs,
assessment data, and other essential
information.
 Create simple and easily
accessible printed instructions
on how to use School Loop.
 Expand and enhance the Leigh
website to include more specific
information for parents and
students.
 Establish a clear process for
staff to use to get material
posted to the website.
 Publish a monthly Principal’s
Message on the website.

Progress
Communication between Leigh and students‘ families has greatly improved with the use of School
Loop. The majority of teachers and parents depend on School Loop as a form of communication for
assignments, due dates, grades, and email contacts. The fall 2013 Parent survey and administrator

52

Leigh High School WASC/CDE Self-Study Report

conversations with parents showed that parents are frustrated by the few teachers who choose to not use
School Loop. When School Loop was first introduced there was a need for parent training. Beginning in
2012, teachers handed out School Loop directions to parents at Back to School Night. As of fall 2013,
most parents can easily navigate the user-friendly School Loop website as most parents come from middle
schools that use similar systems.
In 2011, the Vice Principal began working with the webmaster to overhaul the Leigh website in response to
parent and student feedback. It was difficult to find information about guidance, sports, clubs, calendars,
and upcoming events in addition to the latest news. In 2013, CUHSD provided all schools with a website
template. The Principal‘s newsletter is published four to six times a year on the new website and focuses
on topical and seasonal issues.
Additionally, Leigh‘s Library Clerk maintains an excellent library website with library-related links covering
the catalog and book-finding, book choice, research help, current events, local libraries, and links for
teachers.
When communication is needed in Spanish, we have staff members who are able to translate meetings or
phone calls. The district provides informational materials in a variety of languages to serve non-English
speaking families. Leigh has begun translating formal communications to parents in Spanish as of fall
2013. The new ELAC efforts in place for 2013–2014 should also greatly improve communication with all
parents for whom English is not their first language.
The ELAC parent community is growing in participation. The institution of advanced mailings, auto-dialer
messages, and personal outreach via telephone calls has helped in the effort to make ELAC a viable and
authentic response to meeting students‘ needs and parent involvement. The ELAC group is composed of
parents whose children are designated as English Learners (EL) and Reclassified Fluent English Proficient
(RFEP), in order to engage more parents at Leigh who are not usually involved and also to reach out to
parents who may not speak English but whose students may no longer be ELs. These parents are more
likely to be bilingual and more likely to have students in higher level courses and can be a resource for
other parents in the group. Additionally, the ELAC committee will help to determine what supports EL
students need at the site and present their findings to the School Site Council for consideration and
inclusion in the Single Plan for Student Achievement.
Topics covered at ELAC meetings to date include how to read a CUHSD transcript, ―a-g‖ requirements, and
AVID pathways for students in the academic middle. A parent leader has been selected from the group
and has offered to help recruit family attendance through personal telephone calls home. Teachers and
district personnel have also taken an interest in helping to grow the ELAC meetings by suggesting topics
and giving of their time to attend, present, and perform ongoing outreach to ELAC families. In addition, the
creation of a children‘s coloring and play center will make the meetings more accessible for families with
smaller children and encourage attendance.
Another community outreach that began in fall 2011 is ―Donuts with Donna‖. Donna, the Principal, holds
approximately five informal morning meetings with any parents who wish to drop in. These meetings were
added for parents who may not be able to attend the evening Home and School Club and booster
meetings. Over the last three years there has been a core of parents who attend regularly, while every
meeting there is a new face. Last year, 8th grade parents began showing up with 8th–9th grade questions.
While informal, these meetings often inform the administration of areas for improvement such as the
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guidance process, the college information process, and the course choice process. These meetings also
serve to clarify misunderstandings and rumors that parents have heard in between meetings.

ACTION PLAN #2 TASK: Contact with
Guidance Counselors (2008)

ACTION PLAN #2 TASK: Contact with
Guidance Counselors (Revised in 2011)

Improve contact between students and
Improve contact between students and
guidance counselors.
guidance counselors.
 Streamline and explain the process
 Establish and advertise open
for students to make appointments
office hours for students to
with their counselor, and ensure
drop in on their counselors.
that teachers willingly release
 Create multimedia versions of
students from class when
the programming
summoned by a counselor.
presentations for the website.
 Advertise open office hours for
 Continue to analyze and
students to drop in on their
streamline Guidance Advisor
counselors.
responsibilities.
 Decrease the number of students at
programming presentations so they
can receive more individualized
attention from counselors.

Progress
Despite the loss of Guidance Advisor positions in recent years, students seem slightly more satisfied with
guidance services. Counselors have an open door policy, and students can request an appointment with
their counselor by filling out a form in the Student Service Center. Counselors go through the slips on a
first-come, first-served basis, calling students out of class for their appointments. There is still frustration
among students, especially surrounding high-demand times like the first week of school, during spring
enrollment, and during the college application process for seniors; it is difficult for two counselors to
manage all needs during these high-demand times.
Outside of the regular school day, counselors hold several different informational nights for parents.
College Information Night was revised in 2012. A Senior College Night was held in September. A second
College Information Night was held for students in grades 9 - 11 in January, prior to students choosing
classes for the subsequent year. This included an AP information session for students and parents to
attend before thinking about enrolling in AP classes the next school year. Both College Information Nights
were assisted by our College and Career Center parents and included a Q & A session with college
representatives from San Jose State, Santa Clara University, Mission College, and in 2013, Nevada State,
Reno and UC Berkeley added representation to our repertoire. Furthermore, Guidance Advisors regularly
post information about programming, testing, and scholarships on SchoolLoop for students and parents to
access.
In 2008-09, counselors changed the format of programming. Previously, multiple class sections would meet
in a large space to watch the presentation. In fall 2008, counselors began meeting with one class section at
a time in the computer lab so that students could use the Aeries system to choose their classes. Students
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were much more satisfied with this format, as it allowed for more personalized attention for each student. In
2013-2014, a Guidance Activities class was piloted for 9th grade students. The guidance counselor posted
the major guidance activities for the semester as assignments that showed in SchoolLoop for parents and
students to track. This model will be adopted school-wide in the second semester of 2013-2014.

ACTION PLAN #2 TASK: Support
Services (2008)

ACTION PLAN #2 TASK: Support Services
(Revised in 2011)

Increase student awareness of available
academic and personal support services.
 Create an FAQ page on website to
help students and parents find
appropriate services.
 Include presentations on available
services at freshman orientation
and Back to School Night.
 Create handouts with quick
references to campus services.
 Include information in Leigh
Student Planner.

Increase student awareness of available
academic and personal support services.
 Create an FAQ page on website to
help students and parents find
appropriate services.
 Include presentations on available
services at freshman orientation and
Back to School Night.
 Create handouts with quick
references to campus services.

Progress
Communication about academic and personal support services has improved significantly between 2008
and 2013. Guidance Advisors restructured Parent Nights by combining freshmen with sophomores and
juniors with seniors. Ninth/Tenth Grade Parent Night included information on study skills, graduation
requirements, college entrance requirements, and the PSAT. Counselors covered the SAT, ACT,
graduation requirements, and college application process at 11th/12th Grade Parent Night so that parents
could share the information with their students.
An FAQ page was added to the website in fall 2012.
Handouts regarding campus services have been available in both the Main Office and the Student Service
Center since 2008. Handouts, fliers, district information and community information are available
throughout the year. Information is updated as new dates and current information is available. In the main
office, students and parents are guided to the "Spin Me" for access to all things Leigh.
In 2011, Leigh published a simplified 4-Year Plan with class choices and graduation requirements all on
one page. Guidance Advisors made this available at 8th Grade Parent Night and at freshman programming
sessions in February 2011. The plan was to have students use this as an easy, visual way to understand
their progression through high school and toward graduation.
Detailed information about guidance, personal support services, and contact people and phone numbers is
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annually updated in the Student/Parent Handbook which is included in student planners that are distributed
on registration days.

ACTION PLAN #2 TASK: Support
Services (2008)

ACTION PLAN #2 TASK: Support Services
(Revised in 2011)

Hold SST meetings for failing students
Increase effectiveness of SST meetings:
to provide earlier intervention and more
 Train staff on when an SST is
support.
appropriate and encourage teacher Provide teacher training in
initiated SSTs.
intervention for students needing
 Survey staff about what time(s) they are
special attention (failing, 504,
available for SSTs and what would make
EL, etc.).
it easier for them to plan ahead and
 Train teachers in the protocol
attend.
and how to lead an SST
 Create an SST procedure and set of
meeting.
forms for consistency of information and
 Train teachers in the protocol
to streamline the process.
and how to lead a 504 meeting.

Progress
Prior to 2012, Student Study Teams (SSTs) were generally initiated by contact from a parent who was
looking for more hands-on support for their struggling student. There was no automated trigger to arrange
for an SST meeting for a student. Guidance Advisors lead both 504 and SST meetings, so there was no
need to train teachers to lead them. However, there is a need for teachers to attend the 504 and SST
meetings. Parents often comment to administrators that they don‘t understand why teachers do not attend
these meetings. In 2013, Leigh administrators are still encouraging teachers to attend 504 and SST
Meetings with only limited success.
In 2012, a new model of SST was introduced following a Coordinated School Health initiative. This was
predominantly aimed at the at risk L2L (Leigh to Life) students, although it extended to assist many others.
The Student Study Team meets on a regular basis and addresses the difficulties of a range of students,
devises an action plan, assigns a case manager and monitors the student. The team consists of the Vice
Principal, Dean, academic counselor, school nurse, health clerk, crisis counselor, psychologist, student
parent, and selected teachers. The team meets at 8:30 on Thursday mornings and students are scheduled
when a need arises and parent/counselor/teacher conferences have not garnered results. Students are
instrumental in agreeing to a plan of action. Students are identified by adults on campus and presented to
the team after investigation of the records by the dean and/or guidance counselor. A case manager is
appointed. A follow up is scheduled after 6 weeks. The team has recommended Home and Hospital
Instruction (HHI), 504 plans and educational or health assessment in rare cases when information has
arisen to suggest that a student may need these interventions. The team saw an average of two students
per week through the 2012-13 year and continues to do so.
What follows is the data from the first cohort that went through the program. 32% were retained at Leigh,
78% retained within the district.
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Destinations of L2L Students by Projected Graduation Year
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The purpose of the group was to decrease the number of students who ―drop out‖ of school and to try to
ensure graduation form Leigh. Some students qualified for special programs, some transferred to Boynton
Alternative High school, others moved out of the district or to other comprehensive high schools within the
district.
For 2013-2014, the model has changed. Students have been identified and SSTs held for those with
multiple failures and short conferences with guidance counselors were held for all other students with D
and F grades at 6 weeks. Students who continued to underachieve were identified at 12 weeks for the L2L
program.
The addition of online curriculum resources for concurrent credit recovery is a development that should
help to retain more struggling students here at Leigh and guide them towards successful graduation and
college preparation in the future. The edOptions Academy allows 35 students aged 16+ per semester to
enroll in an online credit recovery course. Although the package has online teachers, we also provide a
computer lab and teacher for four hours per week to assist the students. Additionally, the teacher has
students recovering credits in English and Social studies in the class using Plato curriculum. This is called
the Plato learning environment (PLE) and is piloted in this school year. There is also a PLE for math
beginning late November 2013 with a math credentialed teacher as the teacher of record for students to
recover multiple math credits. Furthermore, all teachers have access to Plato curriculum and teachers can
facilitate unit recovery concurrently in their classes if they so choose. This new initiative allows for flexible
and widespread credit recovery and we hope that it will have a profound effect on student achievement
overall. D & F students will be identified three weeks into the semester and offered assistance and
mentoring. These students will be encouraged or supported in our concurrent credit recovery program.

ACTION PLAN #2 TASK: SOS Services (2008)

ACTION PLAN #2 TASK: SOS
Services (Revised in 2011)

Expand SOS services to provide a therapist on campus
five days a week for six hours per day, and also expand
related support services.
 Identify additional funding for therapists.
 Develop Peer Helper Support Program (class)
and enroll qualified students.
 Hold Multi-Services Team meetings (MST) to
review cases, define therapists’ role, and
supervise the program.
 Coordinate support services to best serve
students (SOS referrals, on-campus therapy, offcampus therapy referrals).
 Dovetail SOS services with new Peer Helper
Support Program and Conflict Managers.
 Design easy referral program for all three
programs.

Continue SOS services by
providing on-campus therapists
five days a week.
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Progress
The Save our Students (SOS) program is still in place despite cutbacks in funding that shut down the Teen
and Family Counselor Center, one organization that had been providing therapists to Leigh. This year Leigh
has contracted through the district office with Eastfield Ming Quong (EMQ) to provide eight hours of
therapists per week. The Home and School Club has provided funding for an additional four hours of
therapists from Almaden Valley Counseling (AVCS) each week since 2008. Leigh‘s Xilinx grant allowed for
eight hours of therapists from AVCS, though this was reduced to six hours in 2013. Leigh Home and School
Club provided another grant for two more hours from AVCS. Combined, this is twenty-two hours per week,
giving our students a full-time therapist on campus each day.
Teachers or other staff members can refer a student to SOS by contacting the teacher coordinating the
program. SOS is coordinated by a teacher on site who meets weekly with the lead counselor from AVCS to
oversee the program in the school. In general, the coordinators place new student referrals with a therapist
for evaluation. If the student needs further attention, they send home a permission slip and information
about setting the student up with counseling outside of school. The district nurse can help families who are
not insured find low-cost medical insurance to cover treatment.
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Action Plan #3:
2008: Incorporate ESLRs into the culture of the school.
2011 revision: Incorporate ESLRs into the culture of the school, and create a
positive learning environment.

ACTION PLAN #3 TASK:
ESLRs in Curriculum (2008)

ACTION PLAN #3 TASK: ESLRs in Curriculum (Revised in
2011)

Incorporate ESLRs into
curriculum guides.

Survey teachers to find out if/how/to what extent they are
incorporating ESLRs into their curriculum.
 Share results of ESLRs survey and where/how they
are taught or incorporated across the school.
 Analyze how/where ESLRs could be integrated
(explicit use in curriculum or extracurriculars).

Progress
Leigh‘s ESLRs have not been incorporated into the curriculum guides. The curriculum guides were
developed and were to be used across the district and by all five schools. The next step for Leigh in the fall
of 2009 would have been to incorporate Leigh‘s ESLRs. However, professional development funds to pay
teachers for their time were no longer available, so further development of the curriculum guides, including
the incorporation of the ESLRs, did not occur.
In the 2013 teacher survey, 75.9% of teachers responded that assessments that they design tell them if
their students are achieving the ESLRs. However, a survey was not conducted to show where/how the
ESLRs are taught or incorporated across the school.
ACTION PLAN #3 TASK: ESLR
Indicators (2008)

ACTION PLAN #3TASK: ESLR Indicators (Revised
in 2011)

Create a matrix of ESLR
indicators for each subject area
that will specify how students will
show that they are meeting the
ESLRs.

Develop a school-wide guide/plan to integrate the
ESLRs (explicit use in curriculum or extracurriculars).
Begin implementing and refining the plan.
 Develop ESLRs rubrics/scales/indicators
 Consider a senior project that incorporates the
ESLRs.

Progress
There is some anecdotal evidence that a few teachers have incorporated the ESLRs into their grades as
part of the non-academic ―life skills‖ grade, but no school-wide matrix of indicators has been created. In the
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2013 teacher survey, only 38.8% of teachers indicated that their department has a system for monitoring all
students‘ progress toward achieving the ESLRs.

ACTION PLAN #3 TASK: ESLR
Communication (2008)

ACTION PLAN #3TASK: ESLR
Communication (Revised in 2011)

Communicate ESLRs and measurable
indicators to students.
 Post in classroom.
 Discuss in class in relation to
assignments and behavior.
 Include in guidance and discipline
presentations.
 Include in Course Information
Sheets.
 Introduce at freshman orientation.

Communicate ESLRs and measurable
indicators to the school community.
 Post on website.
 Include in freshman orientation
mailings.
 Post on SchoolLoop.
 Present at Back To School Night.
 Include in parent newsletters.

Progress
Leigh‘s ESLRs have been posted in every classroom since their revision in 2007. Many staff members
have added the ESLRs to their email signatures to make students and parents more aware of them when
communicating by email. Some teachers have also included them in their course information sheets or in
explanations of grading policies if they assess the ESLRs as part of a life skills grade.

ACTION PLAN #3 TASK: Individuals of Integrity 1 & 2 (2008; not renewed in 2011)
Focus on “Individuals of Integrity” by:
 Creating a committee of teachers and administrators to study the tardy/truant
problem at Leigh.
 Proposing a school-wide truancy policy.
 Piloting the revised policy with full teacher participation and input.
Focus on “Individuals of Integrity” by:
 Creating a committee of teachers and administrators to study issues of academic
integrity at Leigh.
 Proposing any necessary changes to our current policy.
 Piloting the revised policy with full teacher participation and input.

Progress
In the 2009-10 school year, a committee of teachers met about four times to brainstorm how to reduce
tardies and truancy at Leigh. They shared best practices and success stories of how they cut down tardies
in their own classrooms. The Deans began performing ―sweeps‖ of the Aeries system to flag any students
who had multiple tardies or truants in a two-week period. These students were assigned School After
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School (detention). In 2013, deans began publishing lists of students with unserved detention hours so that
teachers, coaches and advisors can encourage completion.
A committee to study issues of academic integrity at Leigh was never established. Students are required to
sign the Academic Integrity Policy at the beginning of the school year, and teachers may write referrals for
any students caught cheating. Using referrals is the only way to have a permanent record of cheating
incidents year to year and to enforce the Academic Integrity Policy. Anecdotal evidence suggests that not
all teachers write referrals for first offenses, thereby weakening the Policy school-wide.

ACTION PLAN #3 TASK: Individuals of Integrity 3 (2008; not renewed in 2011)
Focus on “Individuals of Integrity” by:
 Widening the reach of campus groups and programs that promote positive
interactions: Conflict Managers, Peer Helpers, Link Crew, Hub Club, Leadership,
anti-bullying
 Promoting and adhering to Honor the Game principles at all sporting events
 Completing third year of Positive Coaching Alliance contract

Progress
This is one area of the ESLRs where Leigh is excelling. Link Crew has been going strong for the past
several years, and feedback from freshmen indicates that they enjoy the program. Sophomores and juniors
eagerly apply to be Link Leaders. In 2012 the LoveLeigh Club was established, combining the efforts of the
remaining TOPS-trained students and students who had attended Camp Everytown.
Camp Everytown is an annual event in which a cross section of students are taken on a trip and taught
lessons in empathy, compassion, and understanding. The students bring these lessons back with them
onto campus and the concept is that these ideals will spread through student modeling based upon the
impact of their involvement with the program.
Leigh has been continuously involved in the Blossom Valley Athletic League‘s Honor the Game conference.
Each year the athletic department sends one athlete from each sport to the conference, and those student
leaders bring the message back to their teammates. We have also been part of the Positive Coaching
Alliance (PCA) for many years. Most of our coaches are PCA certified and we have held many workshops
over the years. New for this year is that our league (BVAL) mandated that we hold a PCA workshop for
both our girls and boys soccer teams and coaches. It went very well. We are looking to probably host
another workshop for baseball and softball this spring.

ACTION PLAN #3 TASK: Cyber Task Force (2008; not renewed in 2011)
Focus on “Effective Communicators” and “Individuals of Integrity” by:
 Creating a Cyber Task Force to teach students how to communicate appropriately
using technology and to address issues of cyberbullying and cyber etiquette
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Progress
This task has not been addressed through the ESLRs. As all types of bullying and cyberbullying have
become more prevalent and obvious so has the official response of CUHSD and the State of California.
At the start of each year, students at every grade level are reminded by in-class presentations about the
dangers of cyber-bullying, bullying, and intimidation. Students are given examples and warned that there is
no tolerance for bullying or patterns of behavior that make other students feel unsafe. Students are
informed of where their reporting center is and who they can approach with any information about bullying.
In 2012-2013, the Deans presented clips from the film ―Bully‖ to all grade 9 and 10 physical education
classes. After the presentation students were assembled into breakout groups with their teacher to discuss
three constructed, relevant scenarios and were asked open ended questions to elicit their feedback and to
promote discussions and awareness.
In 2012-2013, the deans arranged a Social Awareness Day on campus in which multiple issues affecting
students were addressed on campus. Various local agencies including SJPD, LGPD, SJ Fire, VTA, EMQ,
Suicide Awareness Foundation, and local vendors were on hand to inform and support students with their
services. Los Gatos Police had a booth which specifically addressed the dangers of cyber-bullying and
internet identities which spoke to the prevalence of this issue in a hands-on setting in which students
engaged in trivia to gain vital information.
Planned events for the current year include showing the ―Bully‖ full length presentation to all grade 9 and 10
physical education classes and engaging students in discussion groups that delve into their own
experiences with bullying and their identification with the experiences of other students featured in the film.
We are also looking into ―Breaking Down Walls‖ which is a series that visits campuses to address hidden
issues such as bullying and drug use in meaningful ways.

ACTION PLAN #3 TASK: Global Participants 1 (2008/2011)
Focus on “Global Participants” by:
 Implementing a campus beautification initiative that emphasizes keeping the
campus clean and in good repair
 Implementing a campus recycling program

Progress
Some student groups such as the Leigh Reaches Out Club have organized campus cleanup days for their
members, but there has not been a large-scale campus cleanup day for students and/or parents and
teachers.
Recycling has improved on campus thanks to the Science Club‘s collection of bottles and cans to raise
money for their club activities. They pick up the bottles from bins every one to two weeks. Still, container
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recycling on campus is lacking, as only those teachers who volunteer to keep a recycling bin in their room
are collecting recyclables.

ACTION PLAN #3 TASK: Global Participants 2 (2008/2011)
Focus on “Global Participants” by:
 Organizing a task force of teachers and students to examine the extent to which the
school encourages students to do community service
 Designing a community service requirement for all students
 Continuing to foster educational partnerships within the community (e.g. Xilinx
Educational Ecosystem)

Progress
Neither organizing a task force nor designing a community service requirement have been accomplished.
Some teachers do encourage or require community service, but there are no departmental or school-wide
standards.
However, Leigh has continued to foster educational partnerships within the community; Leigh‘s partnership
with Xilinx has been instrumental in saving certain programs and providing teacher training. Our
educational ecosystem grant continues to provide resources for science classes, and opportunities with
ecosystem partners such as Junior Achievement, San Jose Museum and San Jose Repertory Theatre
An unexpected way to incorporate the Global Citizenship ESLR occurred in spring 2012 when the principal
attended an event hosted by West Valley College and San Jose State University to foster Global
Citizenship in partnership with Leigh.

ACTION PLAN #3 TASK: Student
Recognition (2008)

ACTION PLAN #3 TASK: Student Recognition
(Revised in 2011)

Research, design, and Implement a
student recognition program that
promotes a positive community
atmosphere and recognizes nontraditional student achievement. For
example:
 Academic improvement
 School service
 Service to others
 Multiple types of Students of the
Month
 Other areas of improvement

Focus on all ESLRs by continuing the student
recognition program to promote a positive
community and recognize both academic and
non-traditional student achievement. For
example:
 Achievement of the ESLRs
 Academic improvement
 School service
 Service to others
 Multiple types of Students of the Month

The Administrative Team instituted a new kind of recognition ceremony in 2008-09 to acknowledge the
diverse contributions and achievements of Leigh students. In fall 2008, we held two back-to-back
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recognition assemblies in the gym so that the entire student body could attend and honor their classmates.
Honorees attended both sessions. In spring of 2009, there was one recognition assembly held in the bowl
(stadium). Family members were invited to both. The awards included academic achievement (based on
GPA) and non-traditional, teacher-created awards for things like helpfulness, attitude, and academic
integrity. Coaches also nominated their players for awards such as Most Improved.
In 2009-10, Leigh moved to a monthly recognition model. Teachers could nominate any of their students for
any award, and certificates were presented to students by an administrator during class. Honor Roll
certificates were presented in this way in addition to the names being posted in the glass showcase by the
cafeteria. Recognition should be public for it to have meaning for our students.
However, after 2011, teacher input decreased and we moved to a new model. Currently, rather than a
formal process of recognition, we have moved to a more student-oriented recognition process. We have
started recognizing student achievements such as grades, attendance, and scholastic endeavors. The
Activities Director and students from the Leadership class will deliver awards to students in their
classrooms. As of 2012-2013, Honor Roll names are no longer shown in the glass case, but are posted on
the Leigh website.
Student groups host their own recognition ceremonies, such as the athletic recognition dinner, band awards
banquet, senior awards night, and mock trial awards banquet. We also have Senior Awards Night where
students recognized by departments. Each department awards a scholarship. Students who have received
scholarships through other organizations are also recognized.

ACTION PLAN #3 TASK: NCBI (2011)
Continue NCBI training.
 Augment existing introductory NCBI training with Next Step training for juniors.

Progress
In 2010-2011, due to budget cuts, Leigh lost the trained staff to sustain the NCBI program. In 2011-2012,
our dean of students found Camp Everytown to be a suitable replacement for tolerance and diversity
training. Several teachers were trained and a group of approximately 30 students participated in the
program. In 2012-2013, a new group of teachers were trained and another cohort of students attended with
students from the previous group returning as mentors. There will be a new group of teachers, students
and mentors attending in 2013-2014.
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Chapter III: Student/Community Profile — Overall Summary from Analysis of
Profile Data and Progress
Student/Community Profile – Overall Summary from Analysis of Profile and Progress Data
Leigh High School provides students with a strong educational background which is evident through high
test scores, a variety of rigorous course offerings, alternative programs, support services and parental
involvement. Leigh students score above the national average on STAR, CAHSEE, SAT and Advanced
Placement tests. The high test scores can be partially attributed to the 14 Advanced Placement courses
and wide variety of honors courses that are offered to students. Additionally, Leigh‘s AVID program
provides academic support and inspiration for students who need extra guidance on the pathway to
college. Career Technical Education is available for students through Silicon Valley Career Technical
Education (SVCTE) and students can also elect to attend Middle College to facilitate an earlier transition to
college coursework. Leigh has also pioneered an inclusion model for students with IEPs, some of whom
receive therapeutic services. None of this would be possible without Leigh‘s overwhelmingly supportive
parents. These often college-educated parents are involved in a variety of organizations, including School
Site Council, Home & School Club, the All-Sports Boosters, Performing Arts Parents Association, Center
Stage and Leigh High Spirit Boosters.
Leigh‘s student population is diversifying every year, presenting new challenges to the staff. Particularly, we
have seen an increasing number of students who are economically disadvantaged and our English Learner
population is also growing rapidly. These new challenges have become a focal point for professional
development and discussions during collaboration. As our student population changes, the faculty at Leigh
is poised to refine and implement strategies that will meet our students‘ critical learner needs.
Summary of Key Data


The graduation rate in 2011-2012 was 95.87%, which is above the district average.



The dropout rate decreased from 22 dropouts in 2010-2011 to 2 dropouts in 2011-2012.



The CAHSEE pass rates have remained largely the same from 2011 to 2013. The pass rates in
2013 were 93% for ELA and 94% for Mathematics.



In 2011, our API was 822, which represented a growth of 6 points from the previous year. In 2012,
we dropped 4 points to an API of 819. In 2013, we rose 14 points for a score of 833.
o Overall API growth from 2011 to 2013: 822-833 (11 points growth)
 White students from 2011 to 2013: 831-855 (14 points growth)
 Asian students from 2011 to 2013: 923-901 (22 points loss)
 Hispanic/Latino students from 2011 to 2013: 735-737 (2 points growth)
 English Learners from 2011 to 2013: 747-769 (22 points growth)
o All API growth targets for 2013 were met.
o Leigh remains a 1 or 2 in similar school rankings.
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In 2013, we did not meet any of the AYP targets.
o School-wide CST scores in English Language Arts dropped from 81.6% at or above
proficient in 2011 to 73.2% at or above proficient in 2013.
 All significant subgroup scores dropped from 2011 to 2013.
 We did not meet our Annual Measurable Objective of 88.9% at or above proficient.
o School-wide CST scores in Mathematics rose from 78.2 % at or above proficient in 2011 to
80.1% at or above proficient in 2013.
 The Asian and White subgroup scores rose.
 The Hispanic/Latino subgroup scores stayed largely the same.
 We did not meet our Annual Measurable Objective of 88.7% at or above proficient.

Implications of the Profile and Progress Data with Respect to Student Performance








Overall API results are strong. We have shown API growth over time.
Even within our API growth, the achievement gap stubbornly persists.
Hispanic students are underrepresented in Advanced Placement classes. Hispanic/Latino students
represent 18.2% of the school population (301 of 1656 students). However, of the 455 students
enrolled in at least one AP class, only 11.6% (53) are Hispanic/Latino.
Progress has been made in increasing AVID enrollment to support students and encourage
rigorous coursework.
Advanced Placement results are very strong, as are college admission rates and scores on college
entrance exams. Our students continue to outscore the district and state year after year. However,
too few students are completing ―a-g‖ coursework.
Our CAHSEE pass rate is strong.
Although our CST scores are high and consistent, we haven‘t made the gains necessary to meet
the Annual Measurable Objectives.

Critical Learner Needs
Critical Learner Need #1: Close the achievement gap for significant subgroups (SPED,
Hispanic/Latino, EL).
SLOs Addressed:

1. Lifelong Learning: Acquire the skill and the ability to access the resources necessary to
continue learning outside of and beyond high school.
2. Effective Communication: Communicate ideas with peers and teachers effectively through
writing, speaking, collaborating, and the use of technology.
3. High-Level Critical Thinking & Problem Solving: Apply critical thinking skills in order to
solve problems and accomplish goals both in the classroom and beyond.

Supporting Data:
CST scores over the past several years in English Language Arts and Mathematics indicate an
achievement gap for Special Education, Hispanic/Latino, and English Learner students.
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English Language Arts Percent Proficient – Annual Measureable Objectives (AMOs)
2011
2012
2013
Percent At or
Percent At or
Percent At or
Above Proficient Above Proficient Above Proficient
Schoolwide
81.6
78.7
73.2
Asian
90.9
92.3
77.8
Hispanic or Latino
61.5
55.7
52
White
86.5
83.7
80.1
Two or More Races
87.2
84
81.8
Socioeconomically Disadvantaged
56.2
-36.4
English Learners
46.7
66.1
49
Students with Disabilities
34.4
20
27

Mathematics Percent Proficient – Annual Measureable Objectives (AMOs)
2011
2012
2013
Percent At or
Percent At or
Percent At or
Above Proficient Above Proficient Above Proficient
Schoolwide
78.2
83.6
80.1
Asian
95.3
100
97.2
Hispanic or Latino
60
61
60.8
White
80.7
85.9
84.1
Two or More Races
89.7
100
86.4
Socioeconomically Disadvantaged
65.6
-47.8
English Learners
62.1
78.2
69.4
Students with Disabilities
25.8
31
22.2

Additionally, CAHSEE pass rates show a discrepancy for significant subgroups.
10th Grade CAHSEE results - % Passed ELA
2011
All Students
Asian
Hispanic or Latino
White
Two or more races
Special Education
Students
EL

2012

2013

93%

96%

93%

(411/443)

(359/374)

(367/394)

98%

98%

100%

(44/45)

(49/50)

(38/38)

80%

88%

83%

(78/97)

(67/76)

(83/100)

96%

99%

96%

(240/250)

(210/213)

(215/224)

100%

96%

95%

(40/40)

(23/24)

(21/22)

58%

73%

51%

(18/31)

(19/26)

(18/35)

43%

64%

62%

(6/14)

(7/11)

(8/13)
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10th Grade CAHSEE results - % Passed Mathematics
2011
2012
All Students
Asian
Hispanic or Latino
White
Two or more races
Special Education
Students
EL

2013

96%

94%

94%

(418/437)

(357/378)

(374/397)

100%

100%

100%

(44/44)

(49/49)

(38/38)

91%

80%

86%

(86/95)

(60/75)

(85/99)

97%

98%

96%

(239/247)

(215/220)

(219/228)

100%

96%

100%

(40/40)

(22/23)

(22/22)

63%

63%

59%

(17/27)

(17/27)

(20/34)

79%

64%

62%

(11/14)

(7/11)

(8/13)

Finally, the number of students enrolled in AP courses also shows a discrepancy. 11.6% of the students
taking at least one AP course are Hispanic, but total enrollment of Hispanic students at Leigh is 18.2%.
Critical Learner Need #2: Increase college and career readiness.
SLOs Addressed:
1. Lifelong Learning: Acquire the skill and the ability to access the resources necessary to
continue learning outside of and beyond high school.
2. Effective Communication: Communicate ideas with peers and teachers effectively through
writing, speaking, collaborating, and the use of technology.
3. High-Level Critical Thinking & Problem Solving: Apply critical thinking skills in order to
solve problems and accomplish goals both in the classroom and beyond.

Supporting Data:
Despite a high graduation rate, out of the 97% of seniors who were eligible for high school graduation in
2012, only 56% met the UC System requirements.
CUHSD has partnered with Equal Opportunity Schools (EOS) to address the issue of equity in the
Advanced Placement Program. The following data comes from the EOS presentation to Leigh High School.
This data is also applicable to Critical Learner Need #1.
EOS identified a need for 60 underrepresented students to enroll in AP to close gaps for the 2014-2015
school year.
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732 of the students surveyed by EOS (48% of those surveyed) indicate at least one AP information need:
o Don‘t know what AP is
o Are unaware of AP benefits
o Need more AP info from staff
o Don‘t know how to enroll
1030 of the students surveyed by EOS (67% of those surveyed) experience at least one AP expectation
barrier:
o No adult encouragement to take AP
o Perception of being unwelcome in AP
o AP doesn‘t feel open access
o No expectation at home of going to college
Underrepresented students indicated measures that might encourage them to take AP classes.

Extra homework…
AP student mentors
Subsidized/paid for…
Student study groups
Pass/fail option
Special recognition at…
Special prep class…
Summer prep program

42%
34%
33%
31%
29%
24%
21%
20%

0% 10% 20% 30% 40% 50%
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Important Questions Raised









How do we encourage and support underrepresented students in Advanced Placement and honors

classes?
How will students successfully complete these challenging classes?
How will teachers provide classroom support for these students entering more challenging classes
while maintaining achievement and rigor?
Do we need additional school-wide programs and supports to help support student learning?
Are we challenging students to take all classes needed to fulfill ―a-g‖ requirements? How does this
affect their performance in other classes?
What instructional strategies can we implement in our classrooms to support struggling students?
Are we addressing the language needs of EL and RFEP students?
Are we addressing the needs of SPED students?
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Chapter IV: Self-Study Findings
Category A: Organization: Vision and Purpose, Governance, Leadership and Staff, and
Resources
A1. Organization Criterion
The school has a clearly stated vision and mission (purpose) based on its student needs, current
educational research, and the belief that all students can achieve at high academic levels. Supported by
the governing board and the central administration, the school‘s purpose is defined further by school-wide
learner outcomes and the academic standards.
Indicators with Prompts
Vision – Mission – School-wide Learner Outcomes – Profile
Indicator: The school has established a clear, coherent vision and mission (purpose) of what students
should know and perform; it is based upon high-quality standards and is congruent with research,
practices, the student/community profile data, and a belief that all students can learn.
Prompt: Evaluate the degree to which the development of the school’s statements has been impacted by
pertinent student/community profile data, identified future global competencies, and current educational
research.
Findings
In the fall of 2013, Leigh High School‘s Mission Statement, Vision
Statement, and School-wide Learner Outcomes were evaluated
alongside pertinent school/community data obtained in the WASC
self-study process. The Vision Statement was revised to reflect an
emphasis on preparing students for life after high school, which is a
goal for the Leigh staff and CUHSD, as well as a focus of the CCSS.
The SLOs were slightly modified in an effort to make them more
measurable by focusing on action words. The SLOs also now more
clearly reflect The Four C‘s identified by the Partnership for 21st
Century Skills (creativity, collaboration, critical thinking, and
communication). Our Mission and Vision Statements have been
embraced by the school board as they align with the district‘s
Strategic Plan and LEA action plan.
We set high expectations for all of our students and provide the
support programs, classes, and resources for them to reach
academic and social success.
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Vision Statement
School-Wide Learner Outcomes
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Development/Refinement of Vision, Mission, School-wide Learner Outcomes
Indicator: The processes to ensure involvement of representatives from the entire school community in
the development/refinement of the vision, mission and school-wide learner outcomes are effective.
Prompt: Evaluate the effectiveness of the processes.
Findings

Supporting Evidence

During school-wide staff professional development meetings the
School-wide Learner Outcomes (SLOs) were reviewed and updated.
Teachers, administrators, and parents shared input in response to
the following questions:

Revised SLOs







Why do we have SLOs? Why are they important?
What life skills should Leigh students have acquired to thrive
in the world beyond high school?
What are the most important things (beyond curriculumspecific knowledge) I want my students to learn by the time
they graduate?
How would I describe the ideal Leigh graduate?
How can I take my idea of the ―ideal graduate‖ and describe
that with 4-6 expectations?

Agendas from Faculty Meetings
Notes from Faculty Meetings
Faculty survey results
Parent survey results

The process can be considered effective due to the fact that all
stakeholders provided input and arrived at a consensus on the
adoption of the SLO revisions.
Understanding of Vision, Mission, and School-wide Learner Outcomes
Indicator: Students, parents, and other members of the school community demonstrate understanding of
and commitment to the vision, mission, and the school-wide learner outcomes.
Prompt: Evaluate the degree to which the school ensures that students, parents, and other members of
the school’s community understand and are committed to the school’s vision, mission, and school-wide
learner outcomes.
Findings
We have a very active parent community and disseminate
information about the Vision Statement, Mission Statement and
School-wide Learner Outcomes at parent meetings, including School
Site Council and Home & School Club. However, beyond the group
of committed parents, Leigh does not do enough to ensure that the
community has knowledge of and commitment to these statements.
According to the 2013 parent survey, 45.5% of parents are unfamiliar
with the SLOs and 27.6% felt unable to assess the degree to which
they are familiar with the SLOs.
There are posters of the SLOs in each classroom to promote them to
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SLO posters
Parent survey results
Student survey results
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students. However, 30.45% of students disagree that they are
familiar with the SLOs and 12.13% strongly disagree.
Regular Review and Revision
Indicator: The school is implementing an effective process for regular review/revision of the school vision,
mission, and the school-wide learner outcomes based on student needs, global, national, and local needs,
and community conditions.
Prompt: Evaluate the effectiveness of the process for revising these statements with wide involvement.
Findings
Leigh‘s ESLRs were first developed in 2001-2002 for our WASC selfstudy. This year‘s self-study has revealed that they are not yet
incorporated into our school culture. For this reason, a process for
regular review and revision of the SLOs needs to be established.
Likewise, the impetus behind our 2004 revision of the Mission and
Vision Statements was a district effort to align all schools with the
LEA action plan instead of part of a regular review process. We will
work on improving this in order to keep Leigh‘s purpose relevant and
current.

Supporting Evidence
Vision Statements: 2002, 2004,
2008, 2013
2012 ESLRs
2013 SLOs

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Since 2008, Leigh High School has taken adequate steps to
familiarize parents, students, and the community with the school‘s
Mission Statement and Vision Statement, and we have made
attempts to implement the ESLRs (SLOs) into the daily routine of our
students. We continue to present the Mission Statement, Vision
Statement, and SLOs at parent group meetings, such as Home and
School Club, School Site Council, and Sports Boosters.

Supporting Evidence
Revised SLOs

The Mission Statement, Vision Statement and SLOs reflect the input
of the entire faculty. However, there is not an established, consistent
process for review. The SLOs are not integrated fully into the school
culture.

SLO posters

Agendas from Faculty Meetings
Notes from Faculty Meetings
Vision Statements: 2002, 2004,
2008, 2013

Parent survey results
Teacher survey results
Student survey results
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Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or more
of the identified critical learner needs.
Findings
Our second Critical Learner Need, preparing students for college
and career, is impacted by the extent to which the SLOs influence
school culture. If the students are aware of the skills that are
necessary upon entering college or the work force, they can more
effectively work towards gaining those skills. Additionally, teachers
can be more focused toward a common purpose.

Supporting Evidence
Number of students meeting ―ag‖ requirements
Number of students taking
SVCTE classes
GPA
Teacher survey results
Student survey results
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A2. Governance Criterion
The governing board (a) has policies and bylaws that are aligned with the school‘s purpose and support the
achievement of the school-wide learner outcomes and academic standards based on data-driven
instructional decisions for the school; (b) delegates implementation of these policies to the professional
staff; and (c) monitors results regularly and approves the single school-wide action plan and its relationship
to the Local Educational Agency (LEA) plan.
Indicators with Prompts
Governing Board
Indicator: The policies and procedures are clear regarding the selection, composition and specific duties
of the governing board, including the frequency and regularity of board meetings.
Prompt: Provide evidence that the policies and procedures regarding the selection, composition, and
specific duties of the governing board, including the frequency and regularity of board meetings are clear.
Findings
The CUHSD school board meetings are held on Thursday nights
approximately twice a month. The schedule of meetings is posted
on the district website and at the district office. The Principal‘s
Secretary receives board agenda packets to display at school
preceding each board meeting, in accordance with the Brown Act.
Elections for school board members are held every two years with
two members being elected at one election and three members at
the next. These elections are held according to the law. The
supporting evidence listed to the left can be found on the CUHSD
website.

Supporting Evidence
CUHSD website
CUHSD ’13-14 Board Meeting
Calendar
CUHSD Board Agendas
CUHSD Board Minutes
CUHSD Board Policies

Relationship of Governance to Vision, Mission, and School-wide Learner Outcomes
Indicator: The governing board‘s policies are directly connected to the school‘s vision, mission, and
school-wide learner outcomes.
Prompt: Evaluate the adequacy of the policies to support the school’s vision, mission, and school-wide
learner outcomes through its programs and operations.
Findings
The governing board‘s policies have adequately supported the
school‘s Vision Statement, Mission Statement, and School-wide
Learner Outcomes during the last six years as evidenced by the
board‘s annual approval of the Single Plan for Student Achievement
and Leigh‘s progress towards meeting its goals. The policies have
supported the initiatives implemented by Leigh over the last six
years. Those initiatives include Algebra 1 Math Recovery, the
addition of English, Math, and Social Studies Advanced Placement
courses, the Project Lead the Way (PLTW) courses, the Earth
Science course, the ongoing AVID Program and the new AVID
coordinator position for 2013 – 2014, the addition of Mandarin 1-2
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CUHSD Strategic Plan old and
new
Master schedule
AVID Binder
SPSAs
2008-2013 WASC Action Plans
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and American Sign Language, and the expansion of the Performing
Arts Program. This year the board is creating a new strategic plan in
order to more closely align district policy and the school‘s Vision
Statement, Mission Statement, and SLOs.
Understanding the Role of the Governing Board
Indicator: The school community understands the governing board‘s role, including how parents can
participate in the school‘s governance.
Prompt: Evaluate the ways the school community and parents are informed as to how they can participate
in the school’s governance.
Findings
Leigh parents understand the governing board‘s role as evidenced
by their attendance at board meetings and their many emails that are
often sent to school leaders and CCed to the entire board as well as
the Superintendent. A recent example of their understanding would
be the 5KRun sponsored by the Performing Arts Parents Association
(PAPA). They presented at a few board meetings so that the board
could understand how they would operate this 5K Run. They were
finally approved to hold the 5K Run last spring and plans are
underway for this fundraiser to occur again in May 2014.

Supporting Evidence
Board Agendas

Each year in the principal‘s August mailing as well as the Back-toSchool Night (BTSN) invitation parents are invited to run for School
Site Council (SSC). Interested parents send the principal a short
biography of themselves that is then included in the ballot used at
Back-to-School Night to elect parent/community members to the
School Site Council.

SSC Binder

Board Minutes
August Mailing Binder
BTSN Mailing
Sample past ballots

ELAC Mailings
ELAC Binder

Parents also are invited to be members of the English Learners
Advisory Committee (ELAC) through targeted mailings and an
election at the ELAC meeting, and as members of the Board‘s
Advisory Committees: Financial, Curriculum, Technology. Parents
also participate in the Strategic Plan Review.
Parents are active participants in the SSC and ELAC and regularly
attend the meetings, participate in the discussions and oversight of
the school. This is evidenced by their annual approval of the SPSA .
Governing Board’s Involvement in Review and Refinement
Indicator: The governing board is involved in the regular review and refinement of the school‘s vision,
mission and school-wide learner outcomes.
Prompt: Evaluate the processes for involving the governing board in the regular review and refinement of
the school’s vision, mission, and school-wide learner outcomes.
Findings
The governing board has annually approved the SPSA which
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contains the Vision Statement, Mission Statement, and SLOs. They
also received copies of the Leigh 2008 and 2011 WASC reports.

minutes
SPSA

Professional Staff and Governing Board
Indicator: There is clear understanding about the relationship between the governing board and the
responsibilities of the professional staff.
Prompt: Determine whether there is clear understanding about the relationship between the governing
board and the responsibilities of the professional staff and how that understanding is developed and
maintained.
Findings
Supporting Evidence
In CUHSD there has been a long tradition of informal communication District Organization Chart
between board members and the professional staff. This is a small,
close knit community and professional staff members are often
former students, subordinates, or neighbors of board members. This
leads to many informal communications that become formalized
when concerns are raised. Formal channels of communication must
sometimes be used to clarify concerns and provide the resolution
after informal communication has occurred. As a result, there is
consistent and ongoing review of the understanding of the
relationship between the governing board and the responsibilities of
the professional staff.
Board’s Evaluation/Monitoring Procedures
Indicator: There is clarity of the evaluation and monitoring procedures carried out by the governing board,
including the review of student performance, overall school programs and operations, and the fiscal health
of the school.
Prompt: Determine the degree to which there is clarity of the evaluation and monitoring procedures carried
out by the governing board.
Findings
The Superintendent‘s staff regularly provides the governing board
with reviews of student performance, overall school programs and
operations, and the fiscal health of the school.

Supporting Evidence
CUHSD board agendas and
minutes

Complaint and Conflict Resolution Procedures
Indicator: The established governing board/school‘s complaint and conflict resolution procedures as they
apply to the school‘s stakeholders are effective.
Prompt: Comment on the effectiveness of the established governing board/school’s complaint and conflict
resolution procedures.
Findings
The established governing board/school‘s complaint and conflict
resolution procedures as they apply to the school‘s stakeholders are
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effective as evidenced by parents who routinely ask to file such a
complaint and who are given the appropriate forms and an
explanation of the process. However, the vast majority of such
requests are resolved before the complaint is filed. Administrators
have copies of the forms and procedure as well as the
Superintendent‘s Secretary.
Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Supporting Evidence
The governing board‘s past and present policies and bylaws are
LEA Plan
aligned with the school‘s purpose and support the achievement of
the School-wide Learner Outcomes and academic standards based
on data-driven instructional decisions for the school. The governing
board has delegated implementation of these policies to the
professional staff as evidenced by the staff‘s design and
implementation of initiatives to address the critical learner needs
over the last six years. The governing board has monitored the
results regularly and has approved the single school-wide action
plan which has related to the Local Educational Agency (LEA) plan.
Currently, the board is creating a new Strategic Plan that will support
the future goals of Common Core State Standards implementation,
closing the achievement gap, and preparing all students for college
and careers.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or more
of the identified critical learner needs.
Findings
The creation of a new Strategic Plan will vastly improve Leigh‘s
ability to address one or more of the identified critical learner needs
as they are one in the same.
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A3. Leadership and Staff Criterion
Based on student achievement data, the school leadership and staff make decisions and initiate activities
that focus on all students achieving the school-wide learner outcomes and academic standards. The school
leadership and staff annually monitor and refine the single school-wide action plan based on analysis of
data to ensure alignment with student needs.
Indicators with Prompts
Broad-Based and Collaborative
Indicator: The school‘s planning process is broad-based, collaborative, and has commitment of the
stakeholders, including the staff, students, and parents.
Prompt: Comment on the effectiveness of the school planning process to ensure that it is broad-based,
collaborative and fosters the commitment of the stakeholders, including the staff, students, and parents.
Findings
Leigh High School has a traditional departmental governance
structure. Historically, each department and individual teachers have
made decisions regarding curriculum, instruction and assessment
separate from other schools in the district, from other departments at
Leigh, and from fellow department members. In general, teachers
decide what to teach, how to teach, and how to asses within their
own classrooms. Over the last six years, that practice has changed
gradually as some departments, and teachers within departments,
have agree to make these decisions collaboratively. This practice is
also changing quickly as the district moves towards implementation
of the Common Core State Standards, school/course level common
assessments, and the adoption and purchase of district-wide texts.

Supporting Evidence
Agendas and minutes of
meetings: School Site Council,
Home & School Club, Curriculum
Advisory, ELAC, Department
Chair, Collaboration Team, ASB.

Department Chairs are responsible for the flow of information
between teachers, the Department Chair meetings, and district
Subject Area Coordinator (SAC) meetings. Decisions regarding a
department‘s curriculum, instruction, and assessment are made
within the department, then approved by the administration and the
district. Other departments and Department Chairs are informed of
these decisions. Department Chairs have historically reviewed and
discussed school-wide data and initiatives, provided input with
regard to testing schedules, developed the department master
schedule with the vice principal, contributed to the design and
implementation of Collaboration and Professional Development, and
brought issues of concern from their departments to the Department
Chair meetings.

Parent survey results

As a result, in the last six years there have been academic
improvements related to individual initiatives in various departments.
Examples of such initiatives are:
 Algebra 1 Math Recovery
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Recovery, English inclusion pod,
Spanish for Spanish Speakers.
Teacher survey results
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English 1-2 Inclusion Pods, English 1 and 2 SDAIE course
and SDAIE Inclusion-like placement of EL and RFEP
students.
Earth Science for 9th graders

There is an effective system in place at Leigh High School that
encourages all staff, administrators, parents and students to work
together to make decisions that affect the school. Students are
encouraged to voice any concerns or needs that they may have to
administrators and teachers, teachers discuss ideas and changes
they may want to implement at department meetings and then
administrators help to facilitate teacher-led decisions. All three
groups are involved at School Site Council meetings. Whole school
decisions mostly take place at department meetings, so within the
department it‘s very collaborative but across departments there is
not a system in place to promote collaboration.
The SPSA is correlated to WASC goals to make the process more
transparent to teachers and administrators.
However, even with these initiatives that improved the academic
achievements of many students, there is still a disproportional
number of EL and Hispanic students who repeat Algebra 1 in 10th
grade and who do not take Algebra 2 or a third year of math. The
English CAHSEE and CST scores for EL and Hispanic students
have gone up and down with no consistent upward trend of scores.
The number of EL and Hispanic students at Leigh is steadily
increasing while the numbers of teachers trained and experienced in
using SDAIE strategies is very limited.
School Plan Correlated to Student Learning
Indicator: The school‘s Single Plan for Student Achievement is directly correlated to the analysis of
student achievement data about the critical learner needs, school-wide learner outcomes, and academic
standards.
Prompt: How do staff ensure that the analysis of student achievement of the critical learner needs, schoolwide learner outcomes, and academic standards are incorporated into the plan and impact the
development, implementation, and monitoring of the plan?
Findings
Our vice principal has written the SPSA plan to correlate with WASC
goals, and implements the plan through the departments. The
progress and development of those programs are then reported back
to the School Site Council. The School Site Council annually
approves the SPSA and recommends it to the school board.
Data is reviewed and discussed at faculty and department meetings,
which helps the staff to identify which students are in need of further
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support, and then discussions proceed on the various ways in which
those students could receive extra support. The plan of action is then
implemented and data is reviewed later to see if the plan of action
was effective.
Correlation between All Resources, School-wide Learner Outcomes, and Plan
Indicator: There is correlation between allocation of time/fiscal/personnel/material resources and the
implementation, monitoring, and accomplishing of the Single Plan for Student Achievement.
Prompt: Evaluate the degree to which the allocation of all resources support the implementation,
monitoring, and accomplishment of the Single Plan for Student Achievement.
Findings
Resources are effectively allocated to support the Single Plan for
Student Achievement (SPSA). Time, personnel, and resources are
funded by federal money or donated from The Home and School
Club. It is often necessary to recruit, hire and sustain credentialed
teachers in order to support students in need. Resources have also
been spent on recruiting students for trainings and classes. MAA
money was also used for all sophomores to take the PSAT this year,
which will help provide data that will enable us to identify which
students may need extra support in the next two years.

Supporting Evidence
Algebra Recovery Program
Home & School Club records of
donations

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Decisions are often made in departments and the whole school is
being informed of department decisions. The goal would be to have
all departments connect together more and we would like to have
more school-wide discussions on relevant issues such as the
positive role that consistent classroom practices have on students.

Supporting Evidence
Department meeting agendas
and minutes
Summary of what has been
discussed per department

The governance structure should be more transparent and
participatory so that teachers can have more opportunities to come
to a consensus about consistent classroom practices.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or more
of the identified critical learner needs.
Findings
We have reached a consensus in our Focus Group that we are
working individually in our departments rather than as a whole
school. An example of this is that despite our efforts to provide
additional support and mentor opportunities to our EL and Hispanic
students who we have identified as one of our critical learner groups,
there has not been a significant improvement. Considering that
research shows that consistent classroom practices can help
students, it could make an enormous difference to EL students if all
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Supporting Evidence
Agendas and minutes from staff
and department meetings
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their teachers had the same classroom practices and expectations.
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A4. Leadership and Staff Criterion
A qualified staff facilitates achievement of the academic standards and the school-wide learner outcomes
through a system of preparation, induction, and ongoing professional development.
Indicators with Prompts
Employment Policies and Practices
Indicator: The school has clear employment policies and practices related to qualification requirements of
staff.
Prompt: Evaluate the clarity of employment policies and practices related to qualification/statutory
requirements of current and potential staff for all programs, including all types of online instruction and
specialized programs such as college/career preparation.
Findings
All teachers are required to have a credential or be in an intern
program, and all of Leigh‘s teachers are highly qualified according to
No Child Left Behind criteria. In conducting this year‘s hiring, the
administration made a concerted effort to include Department Chairs
and teachers in the entire process—paper screening, interviews, and
final selection. Many of our new teachers came to us with three or
more years of teaching experience, and our hires who are new to
teaching have already begun to show promise of becoming leaders
in their profession.

Supporting Evidence
District provides mentoring for
all new staff
SPED has hired a teacher to
review/support first year staff

Qualifications of Staff
Indicator: The school has procedures to ensure that staff members are qualified based on staff
background, training and preparation.
Prompt: Evaluate the procedures to ensure all staff members in all programs, including online instruction
based on staff background, training and preparation are qualified for their responsibilities within any type of
instruction to ensure quality student learning.
Findings
The district requires that teachers have the appropriate credential for
their assignment. Teachers with intern credentials are assigned a
mentor as they complete their coursework. 100% of teachers at
Leigh are fully credentialed. Approximately 36% of our staff
members have a Master‘s Degree, and about 52% have a
Bachelor‘s Degree plus 30 additional semester units.
The district procedure is effective in assigning teachers to positions
who are highly-qualified.
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Teacher credentials
Teacher education levels
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Maximum Use of Staff Expertise
Indicator: The school has a process to assign staff members and provide appropriate orientation for all
assignments, including online instruction and specialized programs so that the expertise of the staff
members is maximized in relation to impact on quality student learning.
Prompt: Evaluate the process to assign staff members and provide an appropriate orientation process to
ensure all staff are qualified and prepared for their responsibilities including any type of online instruction.
Findings
The district‘s effective process requires that all new teachers go
through a Commission on Teacher Credentialing-approved induction
program, Beginning Teacher Support and Assessment (BTSA). The
BTSA program is staffed by full-time, experienced, credentialed
teachers who each work closely with beginning teachers across the
district to support and assess their work. BTSA also assigns new
teachers with a mentor teacher who has a full credential from the
same subject area.

Supporting Evidence
BTSA program
Mentor teachers
Teacher credentials

All teachers are teaching within their credentialed subject area and
are highly qualified according to No Child Left Behind.
Defining and Understanding Practices/Relationships
Indicator: The school has clear administrator and faculty written policies, charts, and handbooks that
define responsibilities, operational practices, decision-making processes, and relationships of leadership
and staff.
Prompt: Evaluate the administrator and faculty written policies, charts, pacing guides and handbooks that
define responsibilities, operational practices, decision-making processes, and relationships of leadership
and staff. Determine the degree of clarity and understanding of these by administration and faculty.
Findings
To familiarize each staff member with Leigh‘s policies, staff
responsibilities, and processes, each staff member receives a
School Handbook and Teacher Resource Binder. This year, the
Teacher Resource Binder was completely revised and updated, but
we anticipate an extensive revision next year as many of the
procedures are codified.
According to a 2013 teacher survey, nearly half of Leigh‘s faculty,
47.3%, agreed that the School Handbook and Teacher Resource
Binder make school procedures and teacher responsibilities easy to
understand. 36.4% indicated that they somewhat agree that the
materials are easy to understand. Therefore, 83.7% of teachers do
agree to some extent that the materials are clear and easy to
understand.
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Supporting Evidence
School Handbook
Teacher Resource Binder
Teacher survey results
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Internal Communication and Planning
Indicator: The school has effective existing structures for internal communication, planning, and resolving
differences.
Prompt: How effective are the existing structures for internal communication, planning, and resolving
differences?
Findings
For internal communication and planning, most teachers use the
school‘s e-mail. Additionally, some departments use Google Docs to
collaborate on lesson plans and vertical alignment.

Supporting Evidence
Teacher e-mail
Google Docs: lesson plans,
vertical alignment

The existing structures for resolving differences, however, are in
development. At the time, they are not formalized and therefore
ineffective.
Staff Actions/Accountability to Support Learning
Indicator: The school evaluates the effectiveness of the processes and procedures for involving staff in
shared responsibility, actions, and accountability to support student learning throughout all programs. This
includes an evaluation of the kinds of collegial strategies used to implement innovations and encourage
improvement, such as shadowing, coaching, observation, mentoring, group presentations.
Prompt: How effective are the processes and procedures for involving staff in shared responsibility,
actions, and accountability to support student learning throughout all programs? Provide representative
examples and data regarding impact on student learning.
Findings
While many teachers are working together in pairs and small groups,
the shared responsibility is not effective school-wide. With the
exception of the BTSA program for new teachers, there are no
formal opportunities for veteran teachers who are new to Leigh High
School to receive coaching or mentoring. Group presentations take
the form of gallery walks during collaboration time to share
collaborative projects. Small groups of teachers often present
material they obtained at district or county trainings with the whole
staff.
Examples of small group or departmental collaboration that has an
impact on student learning:
 English 1 CCSS
 Accelerated Reader
 AP Language
 Algebra Recovery
 Algebra off-semester courses
 English SDAIE
 Sophomore History and Literature Project (SHLP)
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Supporting Evidence
Collaboration Projects:
 English 1 CCSS
 Accelerated Reader
 AP Language
 Algebra Recovery
 Algebra off-semester
courses
 English SDAIE
 SHLP
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Evaluation of Existing Processes
Indicator: The school leadership regularly reviews the existing processes to determine the degree to
which actions of the leadership and staff focus on successful student learning.
Prompt: To what extent does the school leadership regularly review the existing processes to determine
the degree to which actions of the leadership and staff focus on successful student learning?
Findings
School leadership (focus group chairs and department chairs) are
regularly informed within their own departments and focus groups;
however, as a school, there is no formalized process.

Supporting Evidence
Department Chair Meetings
Focus Group Meetings

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Upon entering the classroom, Leigh teachers are highly qualified
according to No Child Left Behind standards. Additionally, many
teachers have pursued education beyond their Bachelor‘s Degree.
Teachers are given a School Handbook and Teacher Resource
Binder to outline school and teacher procedures. New teachers are
supported through the BTSA program. However, there is no formal
process for mentoring veteran teachers who are new to the school to
introduce them to the school culture.

Supporting Evidence
Department Chair Meetings
Focus Group Meetings
Collaborative Projects
Teacher Resource Binder
School Handbook

Internal communication is handled via district e-mail. Teachers
frequently work collaboratively, but there is not a formal process in
place to involve all staff in shared responsibility for student learning.

Teacher Credentials

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or more
of the identified critical learner needs.
Findings
The fact that Leigh High School‘s teachers are highly qualified
positively impacts our dedication to closing the achievement gap and
preparing all students for college and career. Providing mentoring
opportunities for new-to-Leigh teachers and more formal processes
for staff communication would help Leigh to have a more unified
vision for how to accomplish these goals.
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A5. Leadership and Staff Criterion
Leadership and staff are involved in ongoing research or data-based correlated professional development
that focuses on identified student learning needs.
Indicators with Prompts
Support of Professional Development
Indicator: The school effectively supports professional development/learning with time, personnel,
material, and fiscal resources to facilitate all students achieving the academic standards and the schoolwide learner outcomes.
Prompt: How effective is the support of professional development/learning? Provide evidence and
examples.
Findings
Leigh provides as much professional development as budget
constraints allow. Over the last six years, the budget has greatly
fluctuated along with state funding for education in California. Leigh
has always provided substitutes for teachers attending training and
release time if possible. Six years ago Leigh was able to support
professional development at a faculty-wide level with a multi-year
contract for a consultant for Differentiated Instruction and release
time for teachers and departments to develop Curriculum Guides.

Supporting Evidence
Instructional Action Team
Collaboration Agendas and
Minutes
Collaboration / Professional
Development Day Binder
Requests for conferences binder

With the recession there was no budget for professional
development. Teachers and administrators established the
Instructional Action Team to work collaboratively to design
professional development around the cycle of inquiry. This allowed
teachers to analyze student work during Collaboration Days and
Professional Development Days at no cost.
During this time annual professional development and training was
maintained for AVID teachers and Advanced Placement teachers by
using MAA funds where district funding was mostly not available.
Project Lead the Way teachers have been trained the last two years
with district and Xilinx funds.
Other teachers have been trained at many CUHSD and SCCOE
opportunities as made available by the district or county. These
include Standards Based Teaching for Mastery with Deborah
Pickering, Expository Reading and Writing Course (ERWC) for
English teachers, various EL trainings, and many trainings for
Special Education teachers.
Leigh provides substitutes for teachers attending training, release
time, trainers, and site, district, county, state, and national level
professional development opportunities that meet the critical learner
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needs.
Supervision and Evaluation
Indicator: The school implements effective supervision and evaluation procedures in order to promote
professional growth of staff.
Prompt: How effective are the school’s supervision and evaluation procedures?
Findings
Leigh averages 40 teachers a year who must be formally evaluated
according to the teacher contract and CUHSD policies and
procedures. The administrative team performs these evaluations and
meets all contractual timelines. In the process, teachers needing
professional growth are identified. Their needs are met informally
through post observation conferences with their evaluators and
formally through improvement plans as needed. Each year teachers
on cycle to be evaluated design and discuss their personal and
professional development goals with their evaluator. These goals
are discussed throughout the year and the degree to which they are
met is part of the summative evaluation.

Supporting Evidence
Sample Professional Growth
Plans without names but with the
teacher’s permission

The majority of teachers are highly professional and strive to meet
their goals whether or not on supervision. Summative evaluations
show that most teachers do meet their goals.
Measurable Effect of Professional Development
Indicator: There are effective operating processes that determine the measurable effect of professional
development, coaching, and mentoring on student performance.
Prompt: Comment on the effectiveness of the processes in determining the measurable effect of
professional development, coaching, and mentoring on student performance. Provide evidence about
whether the professional development/learning has had a positive impact on student learning.
Findings
For the last four years with the exception of special programs like
AVID, Advanced Placement, and Project Lead the Way, professional
development has focused on Teacher/Department Collaboration
Teams. The academic success of:
 Special Education students is a direct result of the
Collaboration of the teachers in the Special Education
Department and of the Collaboration Projects with English 12 teachers and the Algebra Math Recovery Teachers
 Algebra 1 students in passing Algebra 1 the first time is a
direct result of the Collaboration of the Algebra 1 teachers
 Students taking a 3rd year of Science, on the CSTs, and in
Science in general is a direct result of the Collaboration of
the Science teachers
This process was effective for the Collaboration Teams that
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Supporting Evidence
iAct Team
iPod
Math Recovery Program
Collaboration Meeting agendas
and minutes
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analyzed student work, used common assessments, and used a
cycle of inquiry. Unfortunately, there was not faculty-wide
acceptance of this model. Teachers met in teams but many did not
go beyond the first step of planning curriculum. They did not analyze
student work nor develop common assessments as a team in order
to improve teaching and learning. As a result there have been
pockets of growth, but school-wide there has been minimal growth in
student achievement over the last six years.
Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Leigh has effectively supported multiple efforts by individual
departments over the last six years within budget constraints. The
administration has repeatedly used MAA funds to support
professional development when other funding was not available.
When no funding was available teacher leaders and administrators
developed an Instructional Action Team for teacher lead professional
development. This team created a cycle of inquiry that was
embraced and used successfully to achieve the academic gains
made over the last four years. However, it was not embraced
school-wide and hence those gains are specific to certain classes or
departments.

Supporting Evidence
iAct Team
Department meeting agendas
and notes

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or more
of the identified critical learner needs.
Findings
As a result, the achievement gap is still wide and the needs of
Hispanic and EL students have been recognized but school-wide
initiatives have not been put into place.
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A6. Resources Criterion
The human, material, physical, and financial resources are sufficient and utilized effectively and
appropriately in accordance with the legal intent of the program(s) to support students in accomplishing the
academic standards and the school-wide learner outcomes.
Indicators with Prompts
Allocation Decisions
Indicator: There is a relationship between the decisions about resource allocations, the school‘s vision,
mission, and student achievement of the school-wide learner outcomes and the academic standards. The
school leadership and staff are involved in the resource allocation decisions.
Prompt: To what extent are resources allocated to meet the school’s vision, mission, and student
achievement of the critical learner needs, the school-wide learner outcomes and the academic standards.
Additionally, comment on the extent to which leadership and staff are involved in the resource allocation
decisions. What impact has the process for the allocation of resources made on student learning?
Findings
There is a process for evaluating expenditures of the District office
and Leigh High School. Greg Torr is the Director of Fiscal Services
at the District Office and meets frequently with Principal Hope to
verify that all checks and balances required by law are in place so
money is allocated legally and properly and no departments get
preferential treatment.

Supporting Evidence
Purchase orders
Home & School Club funds
Common preps
MAA money

Purchase orders are viewed according to state law and are very
organized here at Leigh High School and submitted to the District
Office to ensure proper and appropriate allocation to cover the needs
of all students in all departments.
Leadership and staff are currently not involved in resource allocation
decisions. Instead, it is at the discretion of the principal and viceprincipal to allocate resources. The principal takes requests for
resources from department chairs and generally grants them if the
budget allows and requests are reasonable. Departments such as
science and art have budgets to support their programs. Teacher
resources such as access to unlimited copies make preparing for
lessons less stressful. The vice-principal assigns teachers with
common courses to common prep periods, which positively impacts
student learning by facilitating collaboration, thus attempting to close
our achievement gap.
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Practices
Indicator: There are processes operating in relationship to district practices for developing an annual
budget, conducting an annual audit, and at all times conducting quality business and accounting practices,
including protections against mishandling of institutional funds. (Note: Some of this may be more districtbased than school-based.)
Prompt: Evaluate the effectiveness of the school’s processes in relationship to district practices for
developing an annual budget, conducting an annual audit, and at all times conducting quality business and
accounting practices, including protections against mishandling of institutional funds. (Note: Some of this
may be more district-based than school-based.)
Findings
We do have an audit trail to determine the effectiveness and legality
of our accounting practices. The District has been revising and
implementing improved processes for the last six years.

Supporting Evidence
School budget

Facilities
Indicator: The school‘s facilities are adequate to meet the school‘s vision, mission, school-wide learner
outcomes; the educational program and are safe, functional, and well-maintained.
Prompt: Specifically, to what extent do the facilities support the school’s vision, mission, school-wide
learner outcomes, the educational program, and the health and safety needs of students?
Findings
Most buildings on campus have been or are currently being
renovated. All buildings have been renovated except for Rooms
16,17, 18, 28, 29, 30, and 31 and the Student Services Center and
Main Office. We have a new Performing Arts Center and new solar
panels in the parking lot. The Library is undergoing renovation
during the 2013 -2014 school year.

Supporting Evidence
District plans

The updated facilities provide a clean, safe space for student
learning and allow students the means to excel in their coursework.
Students have access to the library before, during and after the
school day.
Instructional Materials and Equipment
Indicator: The policies and procedures for acquiring and maintaining adequate instructional materials and
equipment, such as textbooks, other printed materials, audio-visual, support technology, manipulatives, and
laboratory materials are effective.
Prompt: Evaluate the effectiveness of the policies procedures for acquiring and maintaining adequate
instructional materials and equipment, such as technology tools and software, the support systems for
technology, software, textbooks, other printed materials, manipulatives, and laboratory materials for
instruction including online.
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Evaluate the effectiveness of the policies and procedures for acquiring and maintaining adequate
technology and software for all instruction, including online.
Findings
Department Chairs are asked by administration what they require to
fulfill department needs. Administration then allocates funds (if
available) to meet those needs. If money is not in the budget then
the administration attempts to purchase whatever possible by using
accounts that are legally available.

Supporting Evidence
New technology (computers,
iPads)
Letter from district pledging
technological upgrades

Technology improvements are being planned to increase the internet
access speed by a factor of 400% by working with our internet
provider AT&T and the Santa Clara County Office of Education who
is responsible for Internet distribution to all school districts. In
addition, all teacher computer workstations have been upgraded and
teachers have been provided iPads for educational use. All student
computer labs are equipped with new computers that can support a
wide-range of programs.
Well-Qualified Staff
Indicator: Resources are available to enable the hiring, nurturing, and ongoing professional development
of a well-qualified staff for all programs such as online instruction and college/career.
Prompt: Determine if the resources are available to hire, nurture, and provide ongoing professional
development for a well-qualified staff. Include specifics if online, IB, and/or college career preparation
programs are in place.
Findings
Hiring processes are Campbell Union High School District operated
and managed. Monies from the school facilities fund are available
for Advanced Placement teachers, AVID teachers and Project LeadThe-Way teachers to attend professional development.

Supporting Evidence
Attendance at professional
development opportunities

Long-Range Planning
Indicator: The district and school‘s processes for regularly and effectively examining a long-range plan
ensures the continual availability and coordination of appropriate resources supports students‘ achievement
of the critical learner needs, the academic standards, and the school-wide learner outcomes.
Prompt: Evaluate the effectiveness of these processes.
Findings
Resources are available and correctly allocated to meet student
needs. There is a development of special programs and processes.
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Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Supporting Evidence
The school has been able to provide anything that is reasonable and See above
within the school‘s financial means at the principal‘s discretion.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or more
of the identified critical learner needs.
Findings
Because there is not a formalized process for the allocation of
resources, the critical learner needs may not be addressed in a
school-wide initiative. However, individual departments are able to
receive required resources to meet the needs of their students.
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WASC Category A. Organization: Vision and Purpose, Governance, Leadership and Staff, and
Resources:
Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion is
being addressed. Then determine and prioritize the strengths and areas of growth for the overall
category.
Category A: Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources:
Areas of Strength
Leigh administrators are committed to providing professional development opportunities to teachers
whenever possible. The district has made it a priority to improve and provide available technology for
teachers and students. Many Leigh teachers have worked collaboratively to bring about some of the most
promising and innovative academic support services on campus, such as Algebra Recovery and the
English iPod.
Category A: Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources:
Areas of Growth
While Leigh teachers often work collaboratively in pairs or small groups, the process of collaboration is not
formalized and therefore does not have as broad an impact as might otherwise be possible. Additionally,
the governance structure needs to be more explicitly discussed within the staff as well as more participatory
so that all staff members have a voice in the decision making process.
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Category B: Standards-based Student Learning: Curriculum
B1. Curriculum Criterion
All students participate in a rigorous, relevant, and coherent standards-based curriculum that supports the
achievement of the academic standards and the school-wide learner outcomes. Through standards-based
learning (what is taught and how it is taught), these are accomplished.
Indicators with Prompts
Current Educational Research and Thinking
Indicator: The school provides examples that document the effective use of current educational research
related to the curricular areas in order to maintain a viable, meaningful instructional program for students.
Prompt: Comment on the effective use of current educational research related to the curricular areas to
maintain a viable, meaningful instructional program for students. Examine the effectiveness of how the
school staff stay current and relevant and revise the curriculum appropriately within the curricular review
cycle.
Findings
School-wide, Leigh teachers have been given research material and
data in department and faculty meetings. In the past, we have
focused on Robert J. Marzano‘s strategies that include note-taking,
summarizing, and non-linguistic representations to emphasize
greater student understanding and retention. District-wide,
professional development opportunities are often offered to teachers
via mailings and district e-mail. Small groups of teachers present
new strategies that they acquire at the district professional
development to the whole Leigh staff.

Supporting Evidence
Common assessments
Vocabulary organizers
SAC Meeting minutes
County Office of Education
workshop agendas with list of
participants

Currently, our staff is working to implement the Common Core State
Standards (CCSS) to increase rigor for ALL students, but especially
those with school identified critical learner needs. As we move
towards full implementation of the CCSS and use student data to
improve instructional practices, we are revising our School-wide
Learner Outcomes to better reflect what we do in our classrooms to
improve student achievement. We are in the process of designing
and implementing new curriculum that is aligned with the CCSS.
Academic Standards for Each Area
Indicator: The school has defined academic standards for each subject area, course, and/or program and,
where applicable, expectations within the courses that meet the UC ―a-g‖ requirements.
Prompt: Evaluate to what extent there are defined academic standards for each subject area, course,
and/or program (e.g., college/career) that meet state or national/international standards and, where
applicable, expectations within courses that meet the UC “a-g” requirements?
Findings
California State Standards are used to design all lessons in all
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Lesson plans
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disciplines. While the standards may not be reflected in writing in the
lesson itself, they are used to design the lessons and the
assessments. All AP Classes adhere to the standards set by the
College Board and have approved audits.
Implementation of CCSS and ―a-g‖ requirements by department:






SCIENCE: Over the last 4-5 years, all mainstream courses in core
areas that did not meet the ―a-g‖ requirements were dropped from
the curriculum. For science, this meant the removal of Life
Science and Physical Science from the mainstream curriculum. It
was found that the failure rate of freshmen in Biology increased
dramatically; therefore, Earth Science was brought back as an
alternative to Biology. All other mainstream course offerings in
Science meet the ―a-g‖ requirements. CCSS are implemented in
lab report writing and experimentation. Making a claim, supporting
the claim with evidence, and drawing conclusions are all part of all
the disciplines in science and they adhere to the CCSS. NGSS
has been adopted by the state of CA and it remains to be seen
how they are implemented in the classroom. Further training is
needed in this area. As an adjunct to the science and math
departments, ―Project Lead the Way‖ (PLTW) has been adopted
as an addition to the STEM offerings at Leigh High School. The
first Intro to Engineering Course was developed and offered in
2012-2013. The second level, Principals of Engineering, was
developed and offered in 2013-2014. Both courses offer students
a rigorous, hands-on, minds-on curriculum that engages students
to discover what engineering is, and the skills and knowledge
required to be an engineer or engineering technologist. Leigh
High School is in the process of deciding what the third year of
course will be in 2014-2015. All PLTW courses are UC/CSU
approved and create a nationally recognized pathway into
engineering programs for all students at a university as well as
other technical careers. Physics, Chemistry and Biology all offer
AP courses.
ENGLISH: All grade levels are involved in integrating the CCSS.
English is working on Common Assessments and Common
Rubrics. The department has eliminated English 1H for the 201314 school year in order to provide a more rigorous foundation for
ALL students based on CCSS. Approximately four years ago, AP
Language was added. AP Literature has been offered for over ten
years.
MATH: Math courses follow the CA standards and the department
is starting to implement the new CCSS. Math is discussing
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Learning objectives
Course Catalog on district web
site
Essay Prompts
Rubrics
Inquiry Calendar
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changing the graduation requirement from two courses to three,
which would meet the ―a-g‖ requirements and prepare all students
for the CCSS assessments in 2014-2015. For the last several
years, math has offered Algebra 1 Math Recovery Program that
increased the number of students passing Algebra 1 in one year
and enabled more students the ability to complete a minimum of
three years of math upon graduation. Three years ago, we
realized that many Hispanic students and others were still unable
to complete Algebra 1 and were taking it up to three times and
graduating by taking SVCTE courses that met the second-year
math requirement. We implemented an off-semester Algebra 1
math class. Students who failed semester one of Algebra 1
repeated the first semester instead of moving on to the second.
Most of the Hispanic and other students who had originally
enrolled in this progression of semester math courses have
completed Geometry and have begun Algebra 2 semester one in
Spring 2014. The curriculum and standards are the same.
Formerly unsuccessful Algebra 1 students have completed
Algebra 1, Geometry and some Algebra 2 with this offering and
have met the minimum UC/CSU requirements.
SOCIAL SCIENCE: Social Science also follows the CA state
standards and is in the process of implementing CCSS. The
graduation requirement and the ―a-g‖ requirements are the same.
FOREIGN LANGUAGE: Collaboration occurs to make sure the
students know the ―a-g‖ requirements. Graduation requirements
do not align with ―a-g‖ requirements for World Languages. The
department offers Spanish 1-AP, French 1-AP, Spanish for
Spanish Speakers 1-3, Mandarin 1 with plans to add a course
each year through AP, and American Sign Language for the last
two years. The new Spanish textbook series adopted in 20132014 is aligned to the CCSS‘s and French and Mandarin are
currently adopting a CCSS-aligned textbook series as well.
CAREERS and TECHNICAL EDUCATION: Business and Home
Economics follow the CTE and career readiness standards.
These courses are also in the process of being aligned to the
CCSS.

Congruence
Indicator: There is congruence between the actual concepts and skills taught, the academic standards
and the school-wide learner outcomes.
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Prompt: Evaluate the extent to which there is congruence between the actual concepts and skills taught,
the academic standards, and the school-wide learner outcomes.
Findings
Supporting Evidence
Based on the results of a teacher survey, our site uses the California See appendix: SLO survey
State Standards to design almost all of our lesson plans. There is a
significant amount of congruence between the actual concepts and
skills taught and the standard. However, though many teachers know
which specific standard they are teaching, we also only occasionally
put the name or number of those standards onto our whiteboards,
Power Points or assessments.
There is not a great deal of congruence between the actual concepts
and skills taught and School-wide Learner Outcomes. Though the
SLOs are posted in almost all of our classrooms, most days they are
not specifically mentioned. SLOs are brought up occasionally during
discussions with our classes in reference to current curriculum when
relating to content area or to real world situations. We rarely put
SLOs on our whiteboards, Power Points, or assessments.
Survey results:











The name or number of the California State Standard taught is put
into lessons either on the board or in the Power Point daily for 9%,
occasionally for 25%, and almost never for 66% of teachers at our
site.
63% of teachers know what standard their specific lesson is
based on, while 31% occasionally know, and 6% are not sure.
76% of teachers‘ lessons follow the actual concepts and skills
written in the standards. 24% of teachers‘ lessons somewhat
follow the standards. 0% of teachers‘ lessons are not directly
based on the standards.
35% of teachers reference the standards on most of their
assessments. 26% do this sometimes. 39% do not regularly
incorporate the specific name or number of the state standard into
their assessments.
6% of teachers mention the School-wide Learner Outcomes in
their classes on a daily basis and use them in application to their
lessons. 19% do this sometimes. 74% do not regularly
incorporate the School-wide Learner Outcomes into their classes.
17% of teachers link between the actual concepts and skills of
their lessons and the School-wide Learner Outcomes. 70% of
teachers do this sometimes. 13% of teachers do not draw direct
links between the actual concepts and skills of their lessons and

99

Leigh High School WASC/CDE Self-Study Report



the School-wide Learner Outcomes.
3% of teachers reference the School-wide Learner Outcomes on
most of their assessments. 41% do this sometimes. 56% do not
regularly incorporate the School-wide Learner Outcomes into their
assessments.

Student Work — Engagement in Learning
Indicator: The school‘s examination of representative samples of student work and snapshots of student
engagement in learning demonstrate the implementation of a standards-based curriculum and the schoolwide learner outcomes.
Prompt: Evaluate to what extent the examination of representative samples of student work and
snapshots of student engagement in learning demonstrate the implementation of a standards-based
curriculum and the addressing of the school-wide learner outcomes.
Findings

Supporting Evidence

Both Leigh‘s administration and faculty examine representative
samples of student work and ―snapshots‖ of student engagement to
assess the implementation of the standards and SLOs.

Walk-through forms

In the last three years, the administration has conducted classroom
walk-through visits (CWT) in which classes are randomly and
informally observed for a few minutes at a time. In this moment, the
levels of student engagement as well as the percentage of
summarizing and note-taking, use of graphic organizers, or other
instructional strategies are recorded. After a CWT, the
administration shares the information gathered with the faculty.

English 1-4 Anchor papers

Similarly, in collaboration meetings, faculty members share samples
of student work within departments and in some cases across
subject areas. Many of the departments have common assessments
that they use in order to share data. Teachers administer common
assessments within a predetermined period of time. Teachers then
come back together during a department meeting/collaboration in
order to discuss results and create an action plan to address areas
of concern. Teachers who did not experience as much success with
the assessment can get lesson ideas and strategies from other
teachers whose students scored better.
Departments that use Common Assessments:
o
o

English
 All levels, including SpEd
Social Science
 World History
 US History (new for 2013-14)
 Government (new for 2013-2014)
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o
o

o

Math
 Benchmarks and finals
 All subject areas
Science
 Biology site wide (new to 2013-2014 district wide)
 Chemistry site wide (new to 2013-2014 district wide)
 Physics site wide (new to 2013-2014 district wide)
 Earth Science district wide
Physical Education

Also, the English department has used the first benchmark testing
period to pull student anchor papers for each grade level. This will
serve as an aid in standardizing grading rubrics and policies
throughout the department and work as samples from which to
model student writing in instruction.
CUHSD has instituted collaboration days by subject matter to allow
teachers to compare data across the district in order to create and
improve best teaching practices district-wide. Most of the Leigh
teachers have been a part of creating common assessments as well
as being able to share the data with other teachers for the purpose
of meeting student needs. Many departments are still in the process
of using data to align assessments and instruction with critical
student learning needs.
Accessibility of All Students to Curriculum
Indicator: A rigorous, relevant, and coherent curriculum to all students is accessible to all students through
all courses/programs offered. The school examines the demographics and situation of students throughout
the class offerings. The school‘s instructional practices and other activities facilitate access and success for
special needs students.
Prompt: Evaluate students’ access to a rigorous, relevant, and coherent curriculum across all programs.
How do school staff define rigor, relevance, and coherence? To what extent do the instructional practices of
teachers and other activities facilitate access and success for special needs students?
Findings
Leigh defines rigor as setting high expectations for all students,
especially emphasizing college and career preparation. To be
relevant, the students‘ education must build on their diverse personal
backgrounds and emphasize 21st century, multi-modal literacy.
Coherence is the establishment of school-wide goals and strategies
that help students succeed. At Leigh, students have access to a
rigorous, relevant, and coherent curriculum across the content areas.

Supporting Evidence
Counselors

Leigh students are granted open access to all AP courses after
advising from their current teachers and/or counselor. Many of our
students take advantage of these accelerated programs that
emphasize college-level skills and rigor. There are currently 14

Counselors
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different AP courses offered at Leigh in six departments. They are:
English:
 AP English Literature and Composition (2 sections)
 AP English Language and Composition (4 sections)
Social Science:
 AP World History (3 sections)
 AP Government (4 sections)
 AP US History (2 sections)
Science:
 AP Physics (2 sections)
 AP Biology (2 sections)
 AP Chemistry (1 section)
Mathematics:
 AP Calculus AB (4 sections)
 AP Calculus BC (2 sections) – new 2013-2014
 AP Statistics (2 sections)
Art:
 AP Art (1 section) – fewer than 15 students
World Languages:
 AP Spanish (1 section)
 AP French (1 section)
In the most recent year for which data are available, 2011-2012,
Leigh students took 27% of the AP tests in the district and comprised
47% of the passing AP scores district-wide. This shows that of the
five high schools, Leigh students attempt AP exams and succeed at
a greater margin.
Additionally, all Leigh students have access to Honors classes that
increase rigor by expanding the breadth and depth of the on-level
curriculum. Students may self-select an Honors course after advising
from their current teachers and/or counselor. Honors courses offered
at Leigh over the last six years are:
 English 1, 2, 3, 4
 World History
 Physics, Biology, Chemistry
As of the 2013-14 school year, English 1 Honors is no longer
offered, and all English 1 students take the same course. English
teachers made this change to begin implementing the more
demanding Common Core State Standards across the board for
freshmen. Furthermore, research has shown that all students benefit
from the rigor of a classroom with integrated student skill levels.
The goal at Leigh for the upcoming year is to remove English 4H
from the English curriculum in order to provide more access to the
AP classes for any student who wishes to enroll, to keep our English
3H to better help prepare students for AP English, and to turn
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English 2H into a pre-AP class.
In addition to AP and Honors courses, all on-level courses at Leigh
demand high expectations of students with an emphasis on crosscurricular writing and critical thinking skills.
Since 2007, most Special Education students have been integrated
into mainstream classes. Between 2007 and 2010, the last years for
which the number of Students With Disabilities was numerically
significant, Special Education students‘ API scores increased from
525 to 608. Additionally, CAHSEE ELA pass rates for Special
Education students have increased since Leigh began
mainstreaming these students into more rigorous classes.
Teachers use many different techniques to ensure the success of
special needs students. For example, English teachers use nonlinguistic representations to teach vocabulary, World Languages
teachers use tactile and kinesthetic techniques to help students with
oral processing deficits, and several classes across disciplines use
project-based learning and hands-on models. Moreover, most
teachers at Leigh allow and encourage make-up assessments,
allowing students every opportunity to master the material.
Integration Among Disciplines
Indicator: There is integration among disciplines at the school and where applicable, integration of
outsourced curriculum into the program so that curricular integrity, reliability, and security are maintained.
Prompt: Evaluate to what extent is there integration among disciplines and where applicable, integration of
outsourced curriculum into the program so that curricular integrity, reliability, and security are maintained.
Findings
There are a few examples of integration among disciplines:
 The English and Social Studies departments collaborate
together for a joint project for sophomores called the
Sophomore History and Literature Project (SHLP).
Currently, English and Social Studies are refining the project
to increase student success and target specific writing skills
that need improvement.
 In Special Education math courses, students increase skill
levels by practicing challenging concepts through the use of
Accelerated Math and Algebra 1 Math Recovery.
Mainstreamed SpEd students in English classes are part of
the iPod and the teachers collaborate to provide academic
support and utilize effective teaching strategies.
 Leigh started offering the Engineering Path Way of the
Project Lead The Way (PLTW) program in 2012-2013. This
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program prepares students for both career and college in
the fields of science, technology, engineering, and math
(STEM). Campbell Union High School District (CUHSD) and
Leigh are in partnership with Xilinx, a local high-tech
company, and San Jose State University in this program.
Leigh also integrates outsourced curriculum as follows:
 Leigh High School provides students who are behind on
credits the opportunity to recover credits through programs
provided by CACE and Plato Learning. In the 2013-2014
school year, Leigh began offering online classes through
Plato learning to assist with credit recovery.
 In Freshman English, students take the STAR reading test
and set reading goals using Accelerated Reader.
 During the 2012-2013 year, Leigh students, teachers, and parents
in the PLTW program have applied and been rewarded the
following STEM opportunities:
o High-Tech U ( a 3-day program on Intro to High-Tech
Industry and Business) by Semicon, held at KLA-Tencor
company: 1 freshman
o Spring Engineering Education Days (SEEDs – a
3-weekend Program) at Santa Clara University: 1 junior
o Summer Science and Engineering Apprenticeship
Program (SEAP – full time, 8 weeks) with the Naval
Research Lab: 1 freshman, 1 sophomore
o WOW! That’s Engineering at San Jose State
University (one full day program for girls) by the Society
of Women Engineers: 3 freshman girls
o PLTW Annual Design Challenge 2013 at San Jose
High (one full day competition program sponsored by
Chevron): 3 freshmen and a teacher
o VEX Robotics Grant from Chevron: for teacher to
organize VEX Robotics Club at Leigh HS
o Educational Fieldtrips to Intel, Google, Autodesk; all
students, parents, and teachers



In the 2012-2013 school year, Leigh began working with
West Valley College and San Jose State University to
collaboratively plan and run workshops on 21st century
issues (such as communication and use of technology,
looking at the impact of these issues socially,
economically, and environmentally) that help prepare
our students to be more globally aware. Students at
Leigh have met with and discussed the above issues in
2-hour long workshops alongside West Valley and San
Jose State University students. In the 2013-2014 school
year we are trying to expand this program by getting
more students involved in the planning process. The
second annual global conference was held Nov. 10,
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2013.
Curricular Development, Evaluation, and Revisions
Indicator: The school assesses its curriculum review and evaluation processes for each program area,
including graduation requirements, credits, grading policies, and homework policy, to ensure student needs
are met through a challenging, coherent, and relevant curriculum. This includes the degree to which there
is involvement of key stakeholders (governing board members, teachers, parents, and students).
Prompt: Comment on the effectiveness of the school’s curriculum review, evaluation, and review
processes to ensure student needs are being met through the curriculum; include the extent to which there
is involvement of key stakeholders.
Findings
Overall, Leigh is establishing a new process for the adoption of new
courses. Due to a change in leadership at the district level over the
last four years, our official process is in a state of modification. To
date, the process involves a site proposal, the Curriculum Advisory
Committee, and a principals‘ meeting for final approval. New class
offerings are initially proposed either by individual teachers or by
departments after a review of data to see what students need.
Parents are not generally involved with the process of establishing
new courses; however, parents are kept informed of changes
through the Home and School Club and School Site Council. Despite
the leadership changes, Leigh has succeeded in adding valuable
and much needed courses. In Science, Earth Science was added to
help struggling students in Biology. In Math, Calculus BC is offered
so that students can progress on a continual basis, and Algebra
Recovery has been offered for the last several years as well as the
off-semester pathway for Algebra 1/Algebra 2. In Foreign
Languages, American Sign Language was added in 2012-2013,
Mandarin was added in 2013-2014, alongside with Spanish for
Spanish Speakers. At the Advanced Placement level, Leigh added
AP World History and AP Calculus BC and works with the College
Board to get classes approved.

Supporting Evidence
Course Catalog
Curriculum Council Minutes and
Agendas
Principals’ Meeting Minutes and
Agendas
Home and School Club Minutes
and Agendas
Site Council Minutes and
Agendas
SAC Minutes & Agendas
Department Meeting Minutes &
Agendas

Policies — Rigorous, Relevant, Coherent Curriculum
Indicator: The school assesses the curriculum and its rigor, relevancy and coherency after examination of
policies regarding course completion, credits, grading policies, homework, etc.
Prompt: Determine the extent to which key stakeholders are involved in the selection and evaluation of the
curriculum to ensure it matches the school’s mission and school-wide learner outcomes. Particularly
evaluate the strategies used to solicit teacher input into the design of the curriculum and the use of
technology within the curriculum.
Findings
The curriculum guides were a district-wide initiative that began in
2007-2008. For the first two years of their development, teachers
from across the district were paid for their work in putting them
together. In those two years, most departments produced workable
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versions of the guides for most courses. In the fall of 2009,
professional development funds to pay teachers for their time were
no longer available, so work on the curriculum guides stalled. The
versions that existed as of spring 2009 are still used by some
departments.

Course changes

Currently, there is not a strategy in place to solicit teacher input into
the design of the curriculum. However, at the department level,
curricular decisions can be made. For example, the English
Department decided to eliminate the English 1 Honors course and
replace it with English 1 CCSS. Also, the Math Department dropped
the Math Recovery program to allow time for the department to work
towards alignment with the CCSS. The Science Department added
Earth Science to address the number of freshmen students
struggling in Biology. AVID teachers meet during the summer
institute to map a four-year sequence for the AVID classes. The
World Language Department added a Spanish for Spanish Speakers
course to meet the needs of the Spanish-speaking population.
Articulation and Follow-up Studies
Indicator: The school articulates regularly with feeder schools and local colleges and universities. The
school uses follow-up studies of graduates and others to learn about the effectiveness of the curricular
program.
Prompt: Share examples of articulation with feeder schools and local colleges and universities, including
comments on the regularity of their occurrence. What has been revealed through the follow-up studies of
graduates and others regarding the effectiveness of the curricular program?
Findings
Examples for articulation with feeder school and local colleges and
universities:








Leigh started offering the Engineering Path Way of the
Project Lead The Way (PLTW) program in the 2012-2013
school year. This program prepares students for both career
and college in the fields of science, technology, engineering,
and math (STEM). Campbell Union High School District
(CUHSD) and Leigh HS are in partnership with Xilinx, local
high-tech company, and San Jose State University in this
program.
Leigh has organized informational meetings with feeder
middle schools to explain and recruit students for the PLTW
program.
Leigh hosts 8th Grade Parent Night each year to introduce
parents from feeder middle schools to Leigh‘s campus and
teachers.
AVID teachers and students go to feeder middle schools to
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recruit perspective AVID students. Teachers also collaborate
with AVID teachers at the middle schools.
Counselors go to feeder middle schools to speak with
students about course offerings at Leigh.
In 2012-2013, Leigh began working collaboratively with West
Valley College and San Jose State University to
collaboratively plan and run workshops on 21st Century
issues such as communication and the use of technology that
help prepare our students to be more globally aware.
Students at Leigh have met with and discussed the above
issues in two-hour long workshops alongside West Valley
and San Jose State University students. In the 2013-2014
school year, we are trying to expand this program by getting
more students involved in the planning process. The second
annual Global Conference was held on Nov. 10, 2013.

Leigh does not regularly conduct follow-up studies of
graduates.

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Leigh High School has made great improvements in the areas of
Common Core State Standards implementation and use of common
assessments. Leigh has also addressed critical learner needs by
focusing on ―a-g‖ requirements, implementing credit recovery
classes, and ensuring more equitable access to AP and Honors
classes, developing and implementing Algebra 1 Recovery and the
off-semester sequence as well as the SPED inclusion model. We
have also increased the variety of courses offered to all students.
Areas of needed growth include school-wide integration of our
School-Wide Learner Outcomes, previously known as the ESLRs.
We would also like to better align our graduation requirements with
the ―a-g‖ requirements in order to increase college and career
readiness for our students. Finally, we are working to develop a
better collaboration model that will improve instructional practices
and teacher morale as well as help all our students, especially those
identified as critical learners.
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Prompt: Comment on the degree to which this criterion impacts the school’s to address one or more of the
identified critical learner needs.
Findings
In order to address both of our critical learning needs, we need to
increase our ―a-g‖ offerings as well on work to align our graduation
requirements with the ―a-g‖ requirements. We also need to support
more students so that they can be successful in the AP program. We
are in the process of developing a bell schedule that will help us
improve teacher collaboration for the purpose of addressing our
critical learner needs. In SPED classes, instruction is aligned with
mainstream classes to provide students access to the same
resources.
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B2. Curriculum Criterion
All students have equal access to the school‘s entire program and assistance with a personal learning plan
to prepare them for the pursuit of their academic, personal, and school-to-career goals.
Indicators with Prompts
Variety of Programs — Full Range of Choices
Indicator: All students are able to make appropriate choices and pursue a full range of realistic
college/career and/or other educational options. The school provides for career exploration, preparation for
postsecondary education, and pre-technical training for all students.
Prompt: How effective are the processes to allow all students to make appropriate choices and pursue a
full range of realistic college/career and/or other educational options? Discuss how the school ensures
effective opportunities for career exploration, preparation for postsecondary education, and pre-technical
training for all students.
Findings
Leigh has a College and Career Center available to all students that
is staffed by parent volunteers and open daily at lunch. This center
provides a place for college representatives to visit and provides a
great deal of information on colleges and universities in California
and around the U.S. In addition, the center has a number of
computers, which students can use to research post-high school
choices or fill out online applications. A handful of students
commented on the student survey about the helpful volunteer staff in
the College and Career Center.

Supporting Evidence
Master Schedule

The counseling team provides support in various forms. The
counselors split up the student body by alphabet. In addition, there is
a counselor in charge of meeting with students who receive D‘s/F‘s
on their progress reports, a counselor in charge of working with the
AVID program students, and a counselor in charge of all 504
students. Counselors meet with students two times a year to discuss
graduation requirements, college entrance requirements, and career
exploration in addition to programming all students‘ classes and
keeping students on track for graduation.

Course Offerings Catalogue

Naviance is a program that all students, parents, faculty and
administration can access. Students are able to request letters of
recommendation through the program. Furthermore, students can
research various career paths and find corresponding colleges and
universities that support their career interest. Teachers and
administrators can assign surveys or interest inventories. For
example, all freshmen are asked to complete a survey that asks
about their post-high school interests; the survey helps students
think about the type of college campus they would most benefit from
both academically and socially. Students can also manage their

Master Schedule
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course requests and schedules for all four years at Leigh.
Leigh also provides access to non-traditional paths to graduation. In
conjunction with West Valley College, students may enroll in Middle
College starting their junior year, where they can simultaneously
finish their high school requirements while earning college credits.
Additionally, students may take classes at West Valley that are not
offered at Leigh.
Silicon Valley Career Technical Education (SVCTE) is an option for
students who want hands-on experience and career training along
with the traditional high school diploma. SVCTE offers career and
technical training for all high schools in Santa Clara County. Among
the programs provided are Culinary Arts, Medical Assisting, Drafting,
Automotive Repair, Forensics, and Dental Assisting. Students must
be juniors or seniors to enroll in SVCTE.
The AVID program at Leigh targets students who perform average
academically but wish to attend a four-year university. The program
provides academic and social support to help students stay on track
during their high school career. Students enrolled in AVID are
strongly encouraged to take at least one Honors or AP course each
year in school. AVID classes take field trips to local universities (i.e.:
UC Berkeley, Santa Clara University) in order to try and pique
student interest and to help students get a taste of college life.
Students stay (for the most part) with the same teacher all four
years, which enables them to build a lasting relationship. There are
AVID electives offered at all four levels of high school.
For those students wishing to pursue a more rigorous college-prep
curriculum, Leigh offers a variety of AP and Honors courses that are
open to all students.
Student-Parent-Staff Collaboration
Indicator: Parents, students, and staff collaborate in developing and monitoring a student‘s personal
learning plan, based upon a student's learning style and college/career, and/or other educational goals.
(This includes the evaluation of whether online instruction matches the student‘s learning style.)
Prompt: Evaluate to what extent parents, students, and staff collaborate in developing and monitoring a
student’s personal learning plan, based upon a student's learning style and college/career and/or other
educational goals
Findings
Leigh High School prides itself on having a strong level of studentparent-staff-collaboration. The school has implemented many
strategies to create a partnership between all stakeholders.
Guidance counselors meet with ninth grade students to develop a
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four year plan for high school. Options are presented for students
who plan to attend community college, CSUs, UCs and private
institutions. During the school year, counselors make presentations
to individual classes in 9th, 10th, and 11th grade to help plan for the
following year. Students have the opportunity to ask questions or
express concerns and can meet with their counselor individually as
needed.

sign-in sheets (not all teachers)

To aid in the monitoring of student progress, many teachers use
School Loop to post daily assignments and grades. Some teachers
also post class notes, handouts, resources used in class, and news
on the site. School Loop includes an email system that connects
teachers, parents, and students with relevant information about the
class, as well as student progress. Parents can create a School
Loop account to monitor their child‘s progress and to communicate
directly with teachers.

SST meeting notes & action plan
(without names)

Parents also have the opportunity to meet their child‘s teachers at
Back-to-School Night. The school also has a 9th grade parent night
and an AP Information Night to provide families with information and
resources to support student learning.

Student 4-year plan document
Power point from presentations

SSC bylaws
SSC meeting minutes & agenda
ELAC minutes and agendas

Schedule Binder (without names)
Number of SSTs held by year
IEP meeting notes

Communication logs (used by
some teachers)

In the 2012-2013 school year, Leigh launched the use of Naviance
as a program to assist students and parents with the college
Schedule of counselors of the
application process. Teachers are able to post letters of
last six years
recommendation, students can apply to multiple universities, and
counselors can assist in this process. The school is working on
every teacher getting trained on how use this program/resource.
Student Study Team (SST) meetings are held when teachers/staff
are concerned about a student and his/her academic and social
progress. The meeting includes the student, and some or all of the
following: his/her parents, guidance counselor, a dean, a crisis
counselor, school psychologist, district nurse (if needed), and
teacher(s). In the meeting, there is a dialogue to identify challenges
to student improvement and how to address those challenges so that
all parties feel that progress has been made. It is critical for the
student to have a voice in this process.
IEPs are held for Special Education students annually (or as
necessary to address academic or social concerns) to update
academic progress and to address learning needs. IEP goals are
updated every six weeks, to align with district grading periods.
Teachers receive student profile sheets outlining student learning
needs and classroom accommodations.
Informal communication between parents and teachers, and
sometimes students and teachers, occurs routinely by phone or
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email, providing instant communication. Also, parent meetings occur
with teachers both informally and formally, as needed and
appropriate to address questions and/or concerns as they arise.
Monitoring/Changing Student Plans
Indicator: The school implements processes for monitoring and making appropriate changes in students‘
personal learning plans (e.g., classes and programs) and regularly evaluates them.
Prompt: Evaluate the effectiveness of the ways the school ensures that processes are utilized for
monitoring and making appropriate changes in students' personal learning plans (e.g., classes and
programs).
Findings
Student progress is made readily available to parents on SchoolLoop
and meetings are held with all stakeholders when interventions are
required. 96% (73/76) of the teachers at Leigh use School Loop as
an online grade book, to post daily assignments, and some teachers
also post class notes, handouts, and news on the site. School Loop
includes its own mail system so parents and students can email a
teacher even if they‘ve misplaced the teacher‘s address. Many
parents use the site to monitor their student‘s grades and to contact
teachers about specific concerns. The use of School Loop allows
parents to be very involved in their student‘s classes and learning
progress. All teachers can see which students and parents are
signed up for School Loop. The use of School Loop has been very
effective so parents can quickly look to see if students are missing
assignments and the assignments are usually posted on School
Loop. It has made communication with parents so much easier.
Student Study Teams (SST) meetings and 504 Plan meetings are
held so the adults can dialogue with the student to identify strengths
and growth areas and establish an action plan to help the student
reach his or her full potential.
Individual Education Plans (IEP): IEPs for Special Education
students are updated annually with goals assessed and updated
every six weeks. All teachers receive profiles sheets explaining
student needs and accommodations listed from IEPs to support
student learning in their classes.
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Post High School Transitions
Indicator: The school implements strategies and programs to facilitate transitions to post high school
options and regularly evaluates their effectiveness.
Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transitions to post high
school options.
Findings
Leigh offers several effective avenues for students to explore their
post-secondary options.
College Support:





The College and Career Center provides a place where students
are able to research colleges and universities and learn the
processes for application.
Guidance Counselors are creating a new database to house
questions and college/career research.
Naviance, a student/parent web-based program, helps students
and parents plan for post high-school endeavors. The counseling
department provides passwords and trains students and teachers
for logon procedures.

Supporting Evidence
Supporting Evidence found with
Leigh Counselors and Work
Experience class is taught and
directed by Tonette Slaviero.
Course description

Career Support:




Silicon Valley Career Technical Education (SVCTE) provides
students with classes designed to teach students about specific
career, and offers technical training for all high schools in Santa
Clara County. Some programs allow students to earn a certificate
that will help them after high school.
Campbell Union High School District ‗s Work Experience
Education Program (WEE) is a year-long course that focuses on
General, Career Technical, and Exploratory Work Experience
(GWE, CTWE, EWE) opportunities. Participants in the Work
Experience course will demonstrate job seeking and acquisition
skills, the qualities necessary for keeping and advancing on the
job, and the importance of maintaining a positive impression when
leaving a job. They also explore various careers using Internet
web-based technology as well as other career assessment
methods and they will complete a career portfolio showcasing
their academic and career accomplishments.

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Leigh is making great strides in helping all students have equal
access to the school‘s entire program. We have increased inclusion
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in our AP courses, and we have a strong parent-teacher-student
communication system in place in the form of School Loop, SSC,
ELAC, IEPs, Naviance, 504 Plans, and SST Meetings. Other
courses, such as AVID, SVCTE, and Work Experience also help
students make the transition from high school.
Although we have improvements to our course offerings and do have
strong parent-teacher-student collaboration, we are still working to
increase collaboration time for our teachers.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or more
of the identified critical learner needs.
Findings
Leigh is making efforts to close the achievement gap by encouraging
students to enroll in AP and Honors courses and making sure that
classes offered are aligned with the ―a-g‖ requirements. It is also
important that we support students with academic strategies that will
help them to be successful in the classes they are taking, especially
9th and 10th graders, so that they have the foundation necessary to
take more rigorous coursework as upperclassmen. We also need to
increase opportunities available to students who are not on a fouryear college track. Our overall goal is to better help students prepare
to make the challenging transition between high school and postsecondary education or career.
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B3. Curriculum Criterion
Upon completion of the high school program, students have met all the requirements of graduation.
Indicators with Prompts
Real World Applications — Curriculum
Indicator: All students have access to real world applications of their educational interests in relationship
to a rigorous, standards-based curriculum.
Prompt: Evaluate ways the school ensures that all students have access to real world applications of their
educational interests in relationship to a rigorous, standards-based curriculum.
Findings
There are many opportunities at Leigh High School for students to
access real world applications of their educational interests. Classes
on campus, SVCTE and extra-curricular activities provide these
opportunities.

Supporting Evidence
Master Schedule – Leigh High
School and SVCTE

Classes such as Work Experience, Culinary 1 and 2, Living On Your
Own, Introduction to Engineering Design and Principles of
Engineering help students prepare for the real world. Leigh-dership
Class and Student Government give student practice applying their
real world experiences. Leigh‘s business classes, Digital Tools and
Web Design, focus on jobs in the real world. The Performing Arts
classes (Concert Band, Symphonic Band, Wind Ensemble, Jazz
Band, Marching Band, Drama, and Advanced Drama) perform
regularly for the community and for competitions. The Journalism
class provides students the opportunity to practice real-world skills
such as management, meeting deadlines, and selling
advertisements. Leigh also offers Project Lead the Way which
includes Science Technology Engineering and Math (STEM). Project
Lead the Way is a four year pathway of classes including some
courses at SJSU. It is funded in part through XILINX.

Voting for Student Government

Global Initiative through West Valley is another opportunity for
programs and conferences.

State Common Core Standards

All junior and senior students who meet the requirements may take
SVCTE classes. These classes are designed to teach students
about specific careers, and some programs allow students to earn a
certificate of program completion and skill training hours. CTE
classes have a pathway that start with classes at Leigh and progress
to classes at SVCTE.
Another opportunity for seniors is Career Day. During CST, seniors
attend a Career Day where speakers representing different careers
talk to students and work on resume writing.

115

Playbills

Time Cards
Global – readings, agenda from
day workshop, and student work
from follow up assignments
Lesson Plans
Teachers
SVCTE schedule of classes
SVCTE certificates
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Meeting Graduation Requirements
Indicator: The school implements academic support programs to ensure students are meeting all
requirements, including the CAHSEE.
Prompt: Comment on the effectiveness of the academic support programs to ensure students are meeting
all requirements, including the CAHSEE.
Findings
Supporting Evidence
The school has been successful in providing academic support for its Algebra 1 Recovery
students. Leigh offers a variety of support programs. Each program
is unique in nature but all have a common objective: graduation.
Off-semester math classes














AVID: Teachers serve as personal counselors for students. A 2.0
grade point average is needed to remain in program. Students
work towards graduation requirements and 4-year college entry
requirements.
Biggest Winners: Guidance counselors identify students with
multiple failing grades. Sophomores, juniors, and seniors with two
or more failing grades will be eligible for Student Study Team
Meetings (SST). Freshmen with three or more will be eligible for
SST.
SPED: A program of workshops and academic support designed
to help students succeed in their mainstream classes. Students
are able to keep track of their work on SchoolLoop and Aeries.
EdOptions, CACE and Plato: Students can make up necessary
credits in English and World History during the current school
year. The program allows students to fulfill graduation
requirements after the regular school day.
Math Recovery & Off-Semester Alg. 1 & 2: The math
department offered an Algebra 1 Recovery class for students who
were not passing the benchmark tests as well as off-semester
math classes so that students can repeat the coursework the next
semester rather than waiting a year.
English Inclusion Pods: Specific English teachers work directly
with SPED teachers to use classroom strategies that will support
the academic needs of SPED students in mainstream classes.
English SDAIE: The English SDAIE classes supported English
Learners by providing additional English instruction.

English iPod
English 1-2 SDAIE
CACE/EdOptions Academy
CAHSEE Workshop in the past
Enrollment in classes
Student performance
(assessments, grades, etc.)
Teacher records
Counselor records
Meeting minutes

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
The overall success of the programs offered by Leigh is evident.
Our high graduation rate and the diligent work of our faculty and staff
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Supporting Evidence
See above
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show that all of our students are provided with the opportunity and
support necessary to graduate from Leigh High School. One thing
we want to consider is the discrepancy between meeting Leigh
graduation requirements and being UC/CSU eligible. We want to be
sure that our students have the tools and skills necessary to be
successful after school, in college and/or career.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or more
of the identified critical learner needs.
Findings
Supporting Evidence
Leigh needs to work on increasing college and career readiness for
See above
ALL students. While we have programs like SVCTE, AVID, Work
Experience, and credit recovery programs, some students are not
aware of all the opportunities available to them. . Our plan in the
upcoming months is to work on student outreach to ensure equal
opportunity to succeed. In the area of AP classes, the goal is to
implement various strategies for communication among our staff,
students, and parents so that all parties concerned are aware of the
options available for college-level success.
English is in the process of implementing CCSS in classrooms, Math
is beginning to develop activities based on CCSS, and collaboration
time is being used for the development of common assessments
across the curriculum.

117

Leigh High School WASC/CDE Self-Study Report

WASC Category B. Standards-based Student Learning: Curriculum:
Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion is
being addressed. Then determine and prioritize the strengths and areas of growth for the overall
category.
Category B: Standards-based-Student Learning: Curriculum: Areas of Strength
Leigh High School has many strengths in the areas of curriculum and course offerings. We currently offer
AP classes to more students than we did six years ago. We have also increased academic ―a-g‖ elective
courses over the last six years. We are working to align all of our curricular departments with the CCSS
through the use of common assessments, and in some cases common units.
Category B: Standards-based-Student Learning: Curriculum: Areas of Growth
Although we‘ve made a lot of progress in the areas of curriculum and course offerings, we need to focus on
our critical learner needs. To do this, we need to improve in the following areas: providing support for CTE
and two-year college track students, offering honors courses in the Math department, increasing Career
Technical Education electives, aligning graduation requirements with ―a-g‖ requirements, improving teacher
collaboration so that we can share high-yield instructional strategies that impact student learning, and
improving guidance support.
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Category C: Standards-based Student Learning: Instruction
C1. Instruction Criterion
To achieve the academic standards and the school-wide learner outcomes, all students are involved in
challenging learning experiences.
Indicators with Prompts
Results of Student Observations and Examining Work
Indicator: The school‘s observations of student working and the examining of student work provide
information on the degree to which all students are involved in challenging learning to assist them in
achieving the academic standards and the school-wide learner outcomes. The school, particularly, has
evaluated the degree of involvement in the learning of students with diverse backgrounds and abilities and
modified approaches based on findings.
Prompt: Comment on the degree to which all students are involved in challenging learning to achieve the academic
standards, the college- and career-readiness standards, and the school-wide learner outcomes. Include how
observing students working and examining student work have informed this understanding.

Findings

Supporting Evidence

All of the teachers at Leigh High School design standards-based
lessons. Courses are rigorous due to a variety of instructional
strategies that require students to work individually and
collaboratively. Emphasis is placed on high-level critical thinking.

SLO matrix

Many departments or individual teachers choose focus standards for
courses to provide depth on the subjects deemed most important
and essential to student understanding of the material. Teachers
also often teach ―above the standards‖ by providing students
opportunities to synthesize and evaluate information, to make
connections to current events and the real-world, and to creatively
interact with information taught. Many departments and individual
teachers write interdisciplinary learning objectives.

Learning objectives

The SpED Department collaborates with mainstream teachers to
align its curriculum closely and hold students to similar learning
expectations.
Aside from ―High-Level Critical Thinkers and Problem Solvers‖, the
SLOs are not explicitly taught in most courses, but each department
addresses one or more of the SLOs implicitly. Examples of how
SLOs are addressed by department:

119

Teacher observations
Student work
Assignments and assessments
Inquiry-based instruction
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Science

Lifelong Learning
 developing multiple
strategies to solving
the same problem
 asking questions and
figuring out the
answer through
research

Effective
Communicating
 collaborative lab
work with peers
 free-response
questions
 presenting to whole
class
solutions/findings

Community &
Global
Participation

Integrity
 recording and
documenting lab
investigations in a
bound notebook
 testing

 scientific method,
labs and whole-class
inquiries teach
students to work as
a community to
solve problems
 respect for everyone
within the class

High-Level Critical
Thinking &
Problem Solving
 labs and whole-class
inquiries
 free response
questions
 designing projects

 focus on postsecondary transition
to college and career

VAPA,
Home Ec.
and
Business
Social
Science

 testing process

 teaching selfadvocacy skills to
communicate needs

 guiding students to
take responsibility

 students
communicate orally
and express
themselves in
written form

 students apply and
explain detailed
processes

 study of other
cultures

 focus on college and
career readiness
standards such as
time management,
goal setting and
following directions
 current events
presentations

 group presentations
or jigsaws

 group work (all
members work)

 Socratic Seminars

 AR encourages
students to make
reading a lifelong
practice
 critical reading
instruction
 research skills

English

 students called to
the board to explain
problems

 use of Schoolloop to
monitor progress

World
Language

SPED

Math

 written lab reports

 using context to
learn new
vocabulary
 CCSS places
emphasis on
acquiring skills that
can be used
anywhere and are
relevant beyond the
traditional idea of
school

 essays, speeches,
collaborative and
whole-class
discussions, rhetoric
instruction

 examining the
ethical/unethical
behavior of
characters in various
works of literature

 Socratic Seminars

 submitting papers to
turnitin.com
encourages
academic integrity

 Sentence stems,
speaking and
listening standards
 defined collaborative
group roles
 spoken
presentations with
multimedia

 AR, research
projects, peer
review, opportunities
to rewrite papers
etc., teach students
lessons in
responsibility and
time management

120



current issues as
global citizens (i.e.
how are the effects
of European
imperialism still
seen in the Middle
East today?)

 studying world
literature involves
the study of other
cultures.
Examples: Heart of
Darkness, Cry, the
Beloved Country,
Hamlet, Beowulf
 study of
informational texts
on a variety of
current topics
 community projects
such as KQED
DoNow, San Jose
Area Writing Project



Research
presentations and
projects (SHLP)



DBQ

 class discussions
about complex
themes and motifs in
literature
 essays and research
papers
 quotes analysis
addressing Essential
Questions pertaining
to assigned readings
 Socratic Seminars
 progression of skills
from summary to
analysis to synthesis
over 4 years
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Student Understanding of Learning Expectations
Indicator: The students know the standards/expected performance levels for each area of study.
Prompt: Examine and evaluate the extent to which students know the standards/expected performance
levels before beginning a new area of study; an example is the use of pacing guides for online instruction.
Findings

Supporting Evidence

Most teachers communicate learning goals, objectives, or essential
questions for the unit or lesson being taught. Most teachers are
transparent with students and discuss the purpose of lessons as well
as communicate the skills the lessons are addressing. Additionally,
many teachers provide rubrics for students when an assignment is
introduced, so as to help students see the end point of an
assignment, as well as to understand what is expected of them to
exhibit comprehension and mastery of learning goals.

Rubrics
Essential questions
Learning Goals
Student survey data
Notes from student
conversations

On the student survey, 82.08% of students strongly agreed/agreed
that most of their teachers set clear academic expectations.
Additionally, in conversations with students, most agreed that
teachers are clear in explaining grading procedures at the beginning
of the year and providing rubrics and samples of expectations for
individual assessments and as an introduction to new units of study.

Differentiation of Instruction
Indicator: The school‘s instructional staff members differentiate instruction, including integrating
multimedia and technology, and evaluate its impact on student learning.
Prompt: How effectively do instructional staff members differentiate instruction, such as integrating
multimedia and technology? Evaluate the impact of this on student learning.
Findings
According to the teacher survey, 75.9% of teachers know what
differentiated instruction is and what it might look like in their
classroom, while 55.6% of teachers indicated that they feel
comfortable differentiating instruction to positively impact student
learning. Teachers use a variety of technologies to connect with
different modalities of student learning. These technologies include
Power Point with LCD projectors, document cameras, web-based
activities, videos, and podcasts. Teachers routinely integrate
multimedia into classroom instruction. The use of multimedia and
technology allows students to interact with subject matter in a
different way than just lecture and therefore it increases
understanding for all students.
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Supporting Evidence
Visually enhanced lectures
PowerPoints
Video learning
Podcasts
Web-based activities (students
work at their own pace)
Teacher survey results
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Student Perceptions
Indicator: The students understand the expected level of performance based on the standards and the
school-wide learning results. Through interviews and dialogue with students that represent the school
populations, the school learns about the students‘ perceptions of their learning experiences, including all
specialized programs such as college/career readiness and online instruction regarding the opportunity for
teacher-student interaction to reduce isolation and encourage skill transference.
Prompt: Using interviews and dialogue with students, evaluate the extent to which students understand
the expected level of performance based on the standards and the school-wide learner outcomes. Evaluate
the effectiveness of the student-teacher interaction based on student feedback.
Findings
On the student survey, 82.08% of students strongly agreed/agreed
that most of their teachers set clear academic expectations. In
conversations with students, many expressed that the vast majority
of teachers do a good job of explaining expected levels of
performance. They do this through the use of rubrics, sample
assignments, and clear directions.

Supporting Evidence
Student survey results
Notes from conversations with
students

However, some students expressed dismay at the lack of continuity
in grading policies school-wide. One student remarked, ―Every
teacher has a different definition of the grading scale and it's very
confusing.‖
While students appreciate the trend of allowing retakes on tests and
rewrites on essays, many also expressed frustration with the 4-point
grading scale. According to students, some teachers who use the 4point grading system do not define what a ‗4‘ actually constitutes, but
instead indicate that earning a ‗4‘ requires ―going above and
beyond‖. Students find this qualifier vague. One student noted,
―Some teachers provide no explanation of how to get a '4'. The '3' is
explained and then they say, ‗go above and beyond‘ for a '4'."
Another explained, ―In some classes, earning an ‗A‘ is considered
‗above and beyond‘. This is like signing up for the army and not
getting paid if you don't earn the medal of honor."
Student-teacher interaction is seen as largely positive by the student
population. According to the student survey, 84.42% of students
strongly agree/agree that the majority of Leigh staff members treat
them with respect, professionalism and courtesy.

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Leigh teachers effectively use technology and multimedia to
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Supporting Evidence
See above
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enhance student learning and differentiate instruction. Opportunities
for real world applications exist in the forms of field trips, guest
speakers, and hands-on lessons. Teachers routinely incorporate
instructional materials from outside sources. Teachers routinely
incorporate instructional materials from outside sources so to enrich the
students‘ learning experiences beyond the textbook and into real world
situations. Teachers do a good job of explaining academic

expectations, but department-wide and/or school-wide expectations
are not consistent.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or more
of the identified critical learner needs.
Findings
The goal of preparing all students for college and career readiness is
directly impacted by this criterion. The exposure to real world
experiences prepares our students for life outside Leigh.
Additionally, differentiated instruction and the use of multimedia help
to close the achievement gap by meeting the educational needs of
all students.
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Supporting Evidence
See above
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C2. Instruction Criterion
All teachers use a variety of strategies and resources, including technology and experiences beyond the
textbook and the classroom that actively engage students, emphasize higher order thinking skills, and help
them succeed at high levels.
Indicators with Prompts
Current Knowledge
Indicator: Teachers are current in the instructional content taught and research-based instructional
methodology, including the integrated use of multimedia and technology.
Prompt: Evaluate the extent to which teachers effectively use multimedia and other technology in the
delivery of the curriculum.
Findings
According to the teacher survey results, 38.9% of teachers agree
that they enhance their classroom instruction by providing a wide
variety of technologies and 38.9% of teachers somewhat agree with
the statement.

Supporting Evidence
Accelerated Reader
Accelerated math
Lesson plans

All teachers utilize LCD projectors. Many teachers have
implemented more current technologies such as podcasts, blogs,
message boards, Prezi, Twitter accounts, and digital videos. English
1 teachers use Accelerated Reader and math teachers use
Accelerated Math. The Science Department specifically, and other
teachers as well, use document cameras. Art, publications, and
digital design classes use programs such as PhotoShop and
InDesign. The Performing Arts Department uses industry-standard
equipment such as SURE microphones, a Yamaha LS9 audio board,
LED instrumentation, etc.

Student work
Art, publications and digital
design products
Performing Arts Dept.
performances

Some Leigh teachers are innovative in their use of current
technologies, whereas others may need training in order to utilize
these tools to their maximum benefit.
Teachers as Coaches
Indicator: Teachers work as coaches to facilitate learning for all students.
Prompt: Evaluate and comment on the extent to which teachers work as coaches to facilitate learning for
all students. Provide examples.
Findings
Teachers use many instructional strategies that encourage
exploration and discovery. They strive to support and guide rather
than simply dictate learning in the classroom. Because of the 90minute class period, many teachers follow a pattern of teaching a
concept and then providing time for students to work individually or
collaboratively to practice that concept. During that time, teachers
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Supporting Evidence
Tutorial sign-in sheets
Cooperative learning strategies
Classroom observations
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circulate the classroom to address individual questions.

Collaborative learning groups

Some examples of teachers as coaches are as follows:
Lesson plans and assignments
th
 In 9 grade English classes, students create their own goals
AR Goal Sheets
for Accelerated Reader and the teachers monitor the
progress of students towards those goals.
 Many teachers assign research papers or projects and guide
students through the process of finding information and
making conclusions.
 Many teachers at Leigh use equity cards or popsicle sticks
to ensure that all students participate in class conversations.
 In Visual and Performing Arts classes, as well as Business
classes, students complete projects independently after
being instructed and shown models.
 In the publications classes (Graphic Publications and
Journalism) and Leadership class, teachers function as
advisers to student leaders.
 In PE classes, students often demonstrate skills and assess
skills. Mastery of skills is demonstrated through game play.
Teachers are available during tutorial to work with students who
need extra help.
Examination of Student Work
Indicator: Representative samples of student work demonstrate: a) structured learning so that students
organize, access and apply knowledge they already have acquired; b) that students have the tools to
gather and create knowledge and have opportunities to use these tools to research, inquire, gather,
discover and invent knowledge on their own and communicate this.
Prompt: Evaluate and comment on the ways in which student work demonstrates a) structured learning so
that students organize, access, and apply knowledge they already have acquired; b) that students have the
tools to gather and create knowledge and have opportunities to use these tools to research, inquire, gather,
discover, and invent knowledge on their own and communicate this.
Findings
Teachers at Leigh access students‘ prior knowledge through a
variety of strategies such as quick writes, anticipation sets, KWL
charts, interactive notebooks, inductive math activities, and preassessments. As a result of pre-assessments, teachers establish
introductory lesson plans and then scaffold subsequent plans to
reach course goals.
When teachers provide opportunities that place the responsibility for
learning and gathering information on the students, the students
discover knowledge on their own and communicate it to their peers
and teachers. Examples include inquiry based labs, whole class
inquiry labs, research projects, peer editing, jigsaw activities, and
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Supporting Evidence
Stage Management Binders
Lesson plans
Assessments
Projects and Assignments
Learning goals
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essays. The Performing Arts Department has students use stage
management binders to present their knowledge practically to a
group of peers.
Indicator: Representative samples of student work demonstrate that students are able to think, reason,
and problem solve in group and individual activities, project, discussions and debates and inquiries related
to investigation.
Prompt: Evaluate and comment on how well the representative samples of student work demonstrate that
students are able to think, reason, and problem solve in group and individual activities, projects,
discussions and debates and inquiries related to investigation.
Findings
Students at Leigh have opportunities for peer leadership and critical
thinking in almost every class. Summative activities, project based
learning, and collaborative learning projects constantly force
students to exercise their skills as critical thinkers and
communicators. Examples of opportunities for students to exercise
critical thinking and problem solving skills by department:
 English: dialectical journals; reinterpretation of scenes from
plays; analysis of subtexts, themes and motifs; research
assignments; practice AP prompts; quote analysis; Socratic
seminars; peer review
 Science: designing experiments; research projects;
exclusion brainstorming exercises; developing trebuchets;
whole-class inquiry in Chemistry and Biology
 Performing Arts: creation of designs and schematics;
production of plays
 Math: project-based summative activities in Geometry;
inductive activities; pendulum lab in Algebra 2
 Social Science: document-based questions; essential
questions; interactive notebooks; SHLP; Socratic seminars;
debates; discussions
 AVID: Socratic seminars; philosophical chairs
 Visual Arts: class critiques; portfolios; analysis of art work
 Home Economics: cookbooks; working as teams in the
kitchen
 World Languages: literary analysis; writing poetry; creating
oral situations; writing letters
 PE: perform plays and reflect on their success; creation of
routines set to music and rhythm of jump rope; problemsolving in groups to achieve common goal
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Supporting Evidence
Assignments & projects
Student work
Assessments
Lesson plans
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Indicator: Representative samples of student work demonstrate that students use technology to assist
them in achieving the academic standards and the school-wide learner outcomes.
Prompt: Evaluate the extent to which representative samples of student work demonstrate that students
use technology to assist them in achieving the academic standards and the school-wide learner outcomes.
Findings
Technology is used by students in every subject area to assist them
in achieving the academic standards. Accelerated Reader, used in
English 1 classes, involves the use of computers to assess reading
levels and track reading goals. Turnitin.com is used by the English
Department as a means of checking for plagiarism as well as an
online portfolio and revision tool. Accelerated Math is used by the
Math Department to monitor students‘ mastery of objectives. The
librarian assists students in using ERIC and other online databases
from the San Jose Public Library System to research for class
projects, including SHLP (Sophomore History and Literature Project).
The World Languages Department is in the process of adopting
textbooks that include online components.
In many classes, students use technology as a production tool,
including word processing (instead of hand-writing), Google
applications, and internet research instead of traditional books and
encyclopedias.

Supporting Evidence
Accelerated Reader goals
Accelerated Math goals
Library resources: ERIC and
other databases
Textbooks with online
components: Spanish, French
Student work: Power point presentations,
play productions, videos, projects, typed
essays, collaboration on google docs,
turnitin.com revisions, SHLP, reports

Our students frequently create projects using 21st century hardware,
software and applications including Power Point, prezi, iMovie
maker, podcasts, YouTube, Twitter, and other social media.
The use of technology assists students in achieving the academic
standards in that it provides students the ability to acquire,
synthesize, and communicate knowledge in different ways. The
SLOs are addressed through an emphasis on effective
communication, global participation, and high-level critical thinking.
Indicator: Representative samples of student work demonstrate student use of materials and resources
beyond the textbook, such as utilization and availability of library/ multimedia resources and services;
availability of and opportunities to access data-based, original source documents and computer information
networks; and experiences, activates and resources which link students to the real world.

127

Leigh High School WASC/CDE Self-Study Report

Prompt: Evaluate the extent to which representative samples of student work demonstrate student use of
materials and resources beyond the textbook; availability of and opportunities to access data- based,
original source documents and computer information networks; and experiences, activities and resources
which link students to the real world.
Findings
In all disciplines, teachers supplement the textbook with current,
relevant materials. For example, teachers in the English Department
frequently introduce newspaper and magazine articles so that
students have practice with evaluating non-fiction texts and writing
expository essays. Students engage in hands-on labs in science
classes to learn scientific principles. Drama students attend plays
and evaluate performances. Students in the Art Department
participate in school and community Art Shows and contests. Social
Science students participate in discussions and presentations on
current events.
Access to computer information networks is available to students in
the library and classes are able to use computer labs with newly
updated computers. Classrooms have student computers based on
need. English 1 teachers and math teachers have computers for the
purpose of facilitating Accelerated Reader and Accelerated Math.
Courses that rely on computer programs, such as Digital Design for
the Web, Journalism and Graphic Publications, have a class set of
computers.

Supporting Evidence
List of guest speakers
SHLP
List of field trips by department and
club
Lesson plans
Accelerated Reader
Accelerated Math

To make links to the real world, teachers often invite guest speakers
in to speak, offer field trips to both local and distant places of
learning, and utilize multi-media applications in their instruction.
Examples of field trips include trips to local colleges in the AVID
classes, trips to see plays in the Drama Department, Choir and Band
Tours, Journalism Conventions, Great America trip for practical
applications of physics and calculus.
Real World Experiences
Indicator: All students have access to career awareness, exploration and preparation that may include
such activities such as job shadowing, internships, apprenticeship programs, regional occupational
programs, on-the-job training programs, community projects and other real world experiences and
applications.
Prompt: Evaluate the degree to which the opportunities for access and involvement in a variety of real
world experiences are available and effective.
Findings

Supporting Evidence

Leigh has a large variety of opportunities for real world experiences.
These opportunities are open to all students across all disciplines
and grade levels.

Guest speaker list
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Examples of real world opportunities include:
 Journalism class (guest speakers, interviewing and reporting
skills, ad sales, etc.)
 Career-related guest speakers: career paths for Psychology,
Johnston & Wales culinary school
 Voting simulations in Social Science classes
 Local history project
 Letter writing to congress
 Art Shows: Los Gatos Museum, Echo Show, Downtown
Doors, Campbell Country Women‘s Club
 Home Economics students donate cookies for the blood
drive
 Workability
 SVCTE
 Project Lead the Way (PLTW) (job shadowing, internships,
community projects, career research)
 Science announces opportunities to attend
courses/workshops such as the Lawrence Hall of Science
Star Party in which students meet with local astronomers
and gaze at stars
 Project to build flat-storage for Theater class
 Robotics club

PLTW
Social Science lesson plans &
projects
Workability
Robotics Club

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Leigh teachers use a variety of means to instruct their students. The
use of technology is varied to differentiate instruction to all students,
and all students have the opportunity to experience hands-on, realworld instruction for the achievement of academic standards. .Many

Supporting Evidence
See above

teachers find sources outside of the textbook to enhance lessons and to
cultivate knowledge of current events. A variety of instructional

strategies are used in the classroom.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or more
of the identified critical learner needs.
Findings
Supporting Evidence
The use of varied instructional strategies, including differentiation
See above
and real-world, hands-on experience, helps to close the achievement
gap by allowing students different ways to learn. The real-world,
practical applications help to prepare students for a career path.
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WASC Category C. Standards-based Student Learning: Instruction: Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion is
being addressed. Then determine and prioritize the strengths and areas of growth for the overall
category.
Category C. Standards-based Student Learning: Instruction: Areas of Strength
Areas of strength for Leigh teachers in the category of Instruction include the innovative use of technology,
knowledge of differentiated instruction, standards-based lesson plans, rigorous instruction, and clearly
articulated goals.
Category C. Standards-based Student Learning: Instruction: Areas of Growth
Areas of growth include the wide-spread use of current technologies. While some teachers have adopted
these tools, not all teachers are incorporating them into instruction. Additionally, the notion of teachers as
coaches is not intentional goal of Leigh teachers, but rather a happy by-product of good teaching
strategies. Emphasis should be placed on reimagining our role in the classroom and sharing successful
strategies collaboratively to meet our critical learner needs.
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Category D: Standards-based Student Learning: Assessment and Accountability
D1 & D2. Assessment and Accountability Criteria
The school staff uses a professionally acceptable assessment process to collect, disaggregate, analyze,
and report student performance data to the school staff, students, parents, and other stakeholders of the
school community.
Teachers employ a variety of appropriate assessment strategies to evaluate student learning. Students and
teachers use these findings to modify the teaching/learning process for the enhancement of the educational
progress of every student.
Indicators with Prompts
Professionally Acceptable Assessment Process
Indicator: The school uses effective assessment processes to collect, disaggregate, analyze, and report
student performance data to the parents and other stakeholders.
Prompt: Evaluate the effectiveness of the assessment processes.
Findings
A variety of summative and formative assessment tools are utilized
throughout Leigh High School to provide feedback to students,
parents, and other stakeholders. The results of these assessments
are analyzed by staff and their findings are communicated to the
appropriate stakeholders in a variety of ways depending on the
nature of the assessment.

Supporting Evidence
Staff Meeting Agendas & Minutes

Analysis of the results of the California Standards Test (CSTs), No
Child Left Behind Life Science test, and the California High School
Exit Exam (CAHSEE) is an annual back to school ritual. The
administrative team disaggregates student performance data on
these standardized assessments, distributes them to staff, and
provides collaboration time for teachers to use that data to assess
Leigh‘s current strengths and areas for growth. The focus of the
data provided is to identify critical learners and their needs. A more
specific action plan is outlined by each department, such as what
specifically can be done in classrooms to meeting the needs of our
critical learners. For example, the results of this year‘s discussion
identified Hispanic/Latino among our critical learners, and how the
achievement gap is narrowing. Upon further inspection, we noticed
a downward trend in all of our subgroups. This prompted a
discussion around what specific strategies we need to investigate to
address this issue.

District Website

Information regarding Leigh‘s test scores is available to parents and
the community in a variety of ways. Parents receive both individual
CST and CAHSEE reports as well as information regarding schoolwide test scores via Leigh‘s newsletter and district mailings. CST
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and API results are available to the community in the local
newspapers, district mailings, the Leigh website, and the district
website. Our administration also presents relevant school and
student data at School Site Council and various parent booster
meetings. In addition to these more direct methods, parents can
also access information about Leigh‘s test scores on the CDE
website.
Individual student progress in a particular course is communicated to
both parents and students through the electronic grade book on
Schoolloop. The frequency with which these grades are updated
varies from teacher to teacher anywhere from daily updates to
bimonthly updates. However, printed progress reports are sent out
at the end of weeks 6 and 12 and report cards are sent out at the
end of each semester. Schoolloop reports also allow access to
grades in every class on a student‘s schedule to help all members of
a student‘s academic support team (which includes parents,
teachers, counselors, and coaches) to determine if there is an issue
with a specific class or a larger problem that needs to be addressed.
Basis for Determination of Performance Levels
Indicator: The school staff has determined the basis upon which students‘ grades and their growth and
performance levels are determined and uses that information to strengthen high achievement of all
students.
Prompt: Evaluate the impact and effectiveness of the basis for which students’ grades, their growth, and
performance levels are determined.
Findings
In departments and school-wide, CST scores are analyzed annually.

Supporting Evidence
Faculty Meeting Agendas

The extent to which grading expectations for particular courses are
Department Meeting Agendas
aligned, however, varies by department. The English, Math, World
Language and Science Departments use benchmark tests/essays as Benchmark Tests
a means of evaluating student performance levels. These four
departments regularly devote departmental collaboration time to
reviewing the results of benchmarks and to discussing practices and
strategies to help improve results and to gauge the necessity for reteaching. Additionally, the English Department establishes anchor
papers to calibrate the scoring of essays.
The benchmark tests are effective in helping teachers to see the
strengths and deficits of student understanding in a particular section
and across sections of the same course. This allows teachers to
share best practices and collaborate on modifications to instruction.
This, in turn, benefits the students, as more emphasis is placed on
their achievement of course goals. 77.7% of teachers reported that
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they modify instruction based on the results of common
assessments.
In terms of grades, there are pockets of teachers who have aligned
grading practices; however the majority of teachers establish their
own grading policy based on a student‘s ability to meet course
standards.
Appropriate Assessment Strategies
Indicator: Teachers use appropriate assessment strategies to measure student progress toward acquiring
a specific body of knowledge or skills such as essays, portfolios, individual or group projects, tests, etc.
Prompt: Evaluate the appropriateness of assessment strategies used by teachers to measure student
progress toward acquiring a specific body of knowledge or skills. Evaluate the effectiveness and
appropriateness of the assessment strategies selected based on the programmatic goals and standards to
determine student achievement. Evaluate the selection of and the use of proctors, the security systems for
test documents, and the means to maintain the integrity of the assessments.
Findings
Every class implements a variety of formal and informal assessment
tools. Examples of formal assessments more commonly used as
summative assessments are traditional paper and pencil tests at the
end of each unit/chapter/topic, projects where students present a
physical product or presentation, and benchmark assessments. In
several departments, common summative assessments are used
such as benchmark and semester final exams. Informal
assessments often used as formative assessments include a variety
of cooperative learning structures that promote self-assessment and
engage the entire class. Assessment details by department:
o English: All assessments are aligned with programmatic
goals and state standards. Writing assessments are the
main component of a student‘s grade in all English courses
offered at Leigh High School. These include journal writing,
responses to literature, informational writing, argumentative
essays, and narratives. Some but not all teachers use
journal writing as a form of self-evaluation and reflection.
Reading comprehension for English I students also include
Accelerated Reader assessments.
In order to help our English Language Learners achieve
language objectives, we encourage collaboration among
students during the informal formative assessment process.
As teachers and students analyze feedback, the teacher
decides to proceed, re-teach or target small groups that need
more support.
o Social Science: Social science unit exams are aligned to
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Supporting Evidence
Midterms
Final examinations
Examples of informal
assessments: pair/share, thumbs
up/thumbs down, inside
circle/outside circle, high tech
clickers, cell phone surveys, and
impromptu quizzes
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state standards. Assessments are unique to each teacher
and course. Some teachers take a thematic approach to
instruction of the standards, while others use a chronological
approach to teaching the standards.
o Science: Science grading policies emphasize demonstration
of mastery of each course‘s learning goals. Assessments are
created to measure student progress towards course
objectives. Differentiated learning goals for each topic are
provided to the student prior to instruction of the topic so it is
clear to the student what they need to know and do in order
to demonstrate basic, proficient or advanced understanding
of learning objectives. In most classes, a practice test is
either assigned as homework or administered in class and
graded by the student to measure their level of understanding
learning goals.
In addition to paper and pencil tests, lab reports, lab
practicums, oral presentations, and open ended essays are
used to assess a student‘s level of understanding. Common
assessments for topic tests, midterm benchmark exams, and
finals are used by all teachers in each course offered.
Assessments are frequently reviewed to verify if they
effectively measure student progress and area appropriately
aligned with the objectives for each topic.
With the exception of final exams, most assessments include
a variety of assessment items that encourage critical thinking
and application of concepts taught to solve real world
problems. Every topic test contains at least one assessment
item that challenges students to go above and beyond what
was taught during the course of the unit to demonstrate their
advanced understanding of the learning objectives.
The adoption of Next Generation Science Standards (NGSS)
by the state of California creates the need to evaluate the
alignment of curriculum scope and sequence guides as well
as district level benchmarks with NGSS standards. Once that
has been revised at the district level, assessments within
each course will also need to be evaluated as well.
o Math: Formative assessments in math include summaries,
occasional exit tickets, pair share, daily homework, in class
practice and quizzes. Summative assessments include
benchmark tests in Algebra 1, Geometry, and Algebra 2.
Higher level math classes have end of semester finals.
With the transition to CCSS, some assessments will change,
such as the addition of performance tasks. During the
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upcoming years, we will be learning and evaluating how our
assessments will be changed or altered.
Algebra I has had a recovery program the past several years
which requires students to earn a passing grade on
benchmark exams for each unit of study. Students who do
not pass are provided support through math recovery, which
allows students to continue to work on mastery of the
learning goals for a particular unit in a separate class meeting
time, while continuing to learn new material in the regular
course meeting time. With the transition to the CCSS, the
Algebra I recovery program is on hold this year. It will be reevaluated next year to see if it will apply in the new
curriculum model.
o CSTs, CASHEE, PSAT and NCLB tests are usually
administered by teachers on campus during school hours.
The familiarity that the students have with the proctors
alleviates test anxiety. All proctors participate in test training
prior test administration to insure that tests are administered
according to the test procedures and security protocols
outlined by STAR, CAHSEE, PSAT and NCLB testing
manuals.
Demonstration of Student Achievement
Indicator: A range of examples of student work and other assessments demonstrate student achievement
of the academic standards and the school-wide learner outcomes, including those with special needs.
Prompt: Evaluate how student work and other assessments demonstrate student achievement of the
academic standards and the school-wide learner outcomes.
Findings
Student work and a variety of assessment tools are used to allow
students to demonstrate their level of understanding of course
objectives. Assignments and assessments are aligned to state
standards. Assessments utilized on campus include district-wide
benchmark exams, unit/topic tests, quizzes, essays, projects, oral
and visual presentations.

Supporting Evidence
Rubrics
Common assessments
Sample assignments and
assessments

Some teachers implement FACTS, formative assessment for
Assignment sheets
Campbell teachers. These teachers use differentiated learning goals
and align their tests to clearly identify levels of understanding of
List of teachers who use FACTS
curriculum. Understanding that not every student learns at the same
pace as the material may be taught, some teachers enable students
to retake assessments to demonstrate mastery of learning goals.
School-wide Learner Outcomes (SLOs) are approached differently
based on the subject area, and vary from teacher to teacher. Not all
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teachers directly assess student achievement of SLOs. Some
courses use group projects as a vehicle to assess student
achievement of SLOs. Not every SLO can be addressed in every
class and as a whole staff we struggle with how to assess these
based on the content of the courses we teach.
Curriculum Embedded Assessments
Indicator: The school regularly examines standards-based curriculum embedded assessments in English
language and math, including performance examination of students whose primary language is not English,
and uses that information to modify the teaching/learning process.
Prompt: How effective are the standards-based curriculum-embedded assessments in English language
and math and across other curricular areas as students apply their knowledge?
Findings
Supporting Evidence
All Leigh teachers develop standards-based assessments that
Benchmark tests
effectively measure student understanding and illuminate areas for
growth and areas of strength in student learning. Common
Teacher survey results
assessments are used in several departments, including English and
Math, and are aligned with the standards. 77.7% of teachers
reported that they modify instruction based on the results of common
assessments. This number might be low because some departments
do not use common assessments; therefore it can be assumed that
most teachers who do use them modify instruction based on
common assessment data.
o The benchmark exams in math are still used as in previous
years. The Math Department has made curricular decisions
based on the result of assessment data, including the
addition of an Algebra Recovery class and off-semester
math classes.
o Science has continued to use common assessments as well
as the supporting material. In the last three years science
has created exams that are objectives-based.
o The English Department has moved from district to sitebased assessments this year. Beginning in 2013-2014, each
grade level has at least four common assessments that they
will share and use the data to inform their practice. The
English Department has established a cycle of inquiry for
discussing the results of the common assessments and
brainstorming ways to modify instruction to increase student
achievement. Among these assessments is the Sophomore
History Literature Project (SHLP).
o The Art Department uses portfolios and design notebooks
as part of their common assessments.
o World Languages has common assessments for Level 1-4
classes; AP courses are taught by one teacher with only one
section.
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The district has just introduced teachers to Data Director which is a
way to analyze common assessments by standards. Since this was
just introduced this year, it is difficult to know how many teachers will
find it valuable and use it.
Student Feedback
Indicator: Student feedback is an important part of monitoring student progress over time based on the
academic standards and the school-wide learner outcomes.
Prompt: How effective is student feedback in monitoring student progress over time based on the
academic standards and the school-wide learner outcomes?
Findings
Teachers solicit student feedback directly in the classroom to
determine student progress on the academic standards. This is
accomplished through formal pre-assessments and postassessments as well as informal checks for understanding, including
Thumbs Up/Thumbs Down, Quick Writes, Exit Tickets and KWL
charts. Student feedback informs teachers when re-teaching is
necessary so that students‘ specific learning needs can be
addressed.

Supporting Evidence
Pre-Assessments
Examples of informal
assessments: quick writes, exit
tickets, KWL charts, etc.

As of 2013, most teachers do not explicitly monitor student progress
toward achieving the School-wide Learner Outcomes.

Modification of the Teaching/Learning Process
Indicator: Assessment data is collected, analyzed, and used as the basis to make decisions and changes
in the curricular and instructional approaches.
Prompt: Evaluate the effectiveness of how assessment data is collected, analyzed, and used as the basis
to make decisions and changes in the curricular and instructional approaches.
Findings
The process of collecting and analyzing assessment data and using
that analysis to make changes in the curriculum is highly effective at
the department level. This is evident in the curricular and
instructional changes that have been made in multiple departments
on the basis of data. Examples include:
 SPED uses IEPs along with math and writing samples to
establish and articulate goals.
 The Math Department has established the Algebra Recovery
program and off-semester math classes.
 The Science Department utilizes test retakes and/or pretests so students have a chance to master the standards
and demonstrate that mastery.
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Supporting Evidence
Department meeting notes
Common assessments
Sample IEP
Algebra Recovery class
Math off-semester classes
English 1 CCSS
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The English Department eliminated English 1 Honors and
created the English 1 CCSS course to increase the rigor for
all students.

In our individual classrooms and within our departments, we are
effective in our collection and analysis of assessment data. However,
school-wide we do not have a formal process in place to look at
assessment data beyond the CST.
Monitoring of Student Growth
Indicator: The school has an effective system to monitor all students‘ progress toward meeting the
academic standards and school-wide learner outcomes.
Prompt: Evaluate the system used to monitor the progress of all students toward meeting the academic
standards and school-wide learner outcomes.
Findings
The indicator notes an ―effective system,‖ implying a coordinated,
school-wide method. The method of monitoring progress toward
academic standards used at LHS is a large series of individuals,
small groups and partnerships. Each individual teacher would
comment that they engage in this, but not as a staff-wide process
and not at a 100% department-wide usage rate.
CST/CAHSEE & AP data is analyzed annually at the first
collaboration meeting of the year and then revisited throughout the
year to guide implementation of the appropriate instructional
strategies and assessments to help improve student success.

Supporting Evidence
CST Data
CAHSEE Data
AP Data
GPA Data
Faculty meeting agendas &
minutes

We do not, however, monitor the progress of students toward
achieving the SLOs.
Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Leigh High School does use standards-based assessments. Most
departments have common assessments, benchmark tests, and
have established a cycle of inquiry to review the results and modify
instruction accordingly. While we engage in this evaluation in many
departments, small groups and partnerships, it does not happen
school-wide.
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Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or more
of the identified critical learner needs.
Findings
As a result of collaborating with common assessments, we have
identified which groups of students need extra support in reaching
the academic standards. This is the basis for determining our critical
learner need of closing the achievement gap for Hispanic and EL
students. As we put interventions into place as part of the Action
Plan, we will analyze the new assessment data to measure our level
of success. Analysis of assessment data also indicates whether or
not students are meeting the requirements to be successful in
college and career. If those students are not meeting those
standards, we are informed and can collaborate to address student
needs through a variety of interventions and modifications to
curriculum and instruction.
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See above

Leigh High School WASC/CDE Self-Study Report

D3 & D4. Assessment and Accountability Criteria
The school with the support of the district and community has an assessment and monitoring system to
determine student progress toward achievement of the academic standards and the school-wide learner
outcomes.
The assessment of student achievement in relation to the academic standards and the school-wide learner
outcomes drives the school‘s program, its regular evaluation and improvement, and the allocation and
usage of resources.
Indicators with Prompts
Assessment and Monitoring Process
Indicator: The following stakeholders are involved in the assessment and monitoring process of student
progress: district, board, staff, students and parents.
Prompt: Evaluate the impact of stakeholder involvement in assessing and monitoring student progress.
Include district, board, staff, students, and parents.
Findings
Over the past six years, at the district level we have seen a lot of
turnover in regards to how we are assessing and monitoring student
progress. This turnover comes from the retirement of the
Superintendent of Curriculum five years ago. It becomes frustrating
for the staff when the focus changes with every change in
administration at the district level. At the time the emphasis was on
standards-based grading, utilizing a four-point grading scale as
outlined in Robert Marzano‘s research-based formative assessment
and standards-based grading classroom strategies book. The
district provided a series of professional development workshops
and support materials to teachers who were willing to implement this
strategy in their classrooms (FACTS). Not every teacher at Leigh
High School or in the district attended these trainings but there was a
strong enough representation that pockets of teachers at every site
began implementing these assessment strategies at their sites and
collaborated with each other. Since the retirement this district has
seen three very different individuals take on the role of
superintendent of curriculum with their own ideas about what
direction they want to take the district. In the last two years, the focus
of these stakeholders has been a shift away from supporting the
efforts of formative assessment standards based grading to the
creating and administration of district wide common assessments
evaluated using Data Director.
With respect to individual classrooms, learning management teams
consisting of teachers, counselors, caseworkers, parents and
students work together to monitor student progress and create an
action plan to help struggling students to become more successful.
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Supporting Evidence
Marzano materials
List of professional development
opportunities
SST Meeting action plans
D & F List
IEPs
SchoolLoop
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This happens formally and informally through SST/IEP meetings
and/or email or telephone communication. The vice principal
generates a D & F list of students who have Ds and Fs in classes
and pulls students from that list so that counselors and deans can
meet with them. Schoolloop has been an effective way to stay
connected with learning management team when face to face
meetings are not possible.
Reporting Student Progress
Indicator: There are effective processes to keep district, board and parents informed about student
progress toward achieving the academic standards and the school-wide learner outcomes.
Prompt: Evaluate the effectiveness of the processes that inform appropriate stakeholders (governing
board members, teachers, students, and parents) about student achievement of the academic standards
and the school-wide learner outcomes.
Findings
Leigh is effective in its use of daily, weekly, monthly, and yearly
assessments as accurate indicators of students‘ progress.

Supporting Evidence
SchoolLoop

Progress reports
Information regarding student achievement of the academic
standards is available to parents in the form of grade reporting.
Aeries sample student profile
Students and parents are well informed about current progress.
Friday report cards and 6-week and 12-week progress reports are
Leigh website
sent home. Furthermore, results of classroom assessments are available
to parents via SchoolLoop. This online gradebook offers teachers access
District website
to student data and creates an electronic gradebook for teachers. The
gradebook is live on the internet, so it communicates instantly between
teachers and parents/students regarding a student‘s progress in class. In
the parent survey, 79% of parents feel that the results of assessments
(tests, quizzes, essays, presentations) are communicated in a timely
manner (e.g. tests are handed back, scores are posted on line, etc.) and
70% feel that online grades and assignments are updated on a regular
basis. Additionally, 76% of the parents feel that teachers are easy to

contact if they need to talk to them and 82% indicated that they feel
that teachers keep students informed of their progress/grade in their
classes.

Another technology tool at our teacher‘s disposal is Aeries. Aeries is
the district‘s computer-based student data program which includes
not only attendance and schedule information but offers teachers
access to student data organized in almost every imaginable way.
Teachers can see all students‘ CST and CAHSEE scores, grade
records, fulfillment of graduation requirements, and other student
data. Using the program, teachers can click on individual students to
see their CAHSEE and CST scores in ELA and math.
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Parents receive both individual CST and CAHSEE reports for the
students as well as information regarding test scores via Leigh‘s
newsletter and district mailings. CST and API results are available
to the community in the local newspapers, district mailings, the Leigh
website, and the district website. Our administration also presents
relevant school and student data at School Site Council Meetings
and various parent booster meetings. In addition to these more
direct methods, parents can also access information about Leigh‘s
test scores on the CDE website. AP scores are distributed in the
summer for teachers to check and compare with previous years‘
results. Teachers can also use the CDE website to access Leigh
data. In the parent survey, 84% of our parents feel well informed
about the standardized testing process and schedule.
Modifications Based on Assessment Results
Indicator: The school uses assessment results to make changes in the school program, professional
development activities and resource allocations, demonstrating a results-driven continuous process.
Prompt: Comment on the overall effectiveness of how assessment results have caused changes in the
school program, professional development activities, and/or resource allocations, demonstrating a resultsdriven continuous process. Examine examples and comment on the overall effectiveness of changes in the
online opportunities, professional development of the staff, and the resource allocations to support student
achievement and their needs.
Findings
Assessment results have directly impacted the school program.
Examples include:
o Math Department: the introduction of Algebra 1 Recovery
and off-semester math classes to meet the needs of
students who do not master the skills as demonstrated on
benchmark exams
o English Department: the creation of English 1 CCSS to
increase rigor for all freshmen students
o Science Department: the addition of Earth Science to
address the large number of freshmen who were not
meeting the academic standards in Biology
o World Languages Departments: the addition of Spanish for
Spanish Speakers to address our increasing number of
Hispanic students who speak Spanish
o Biggest Winners: an outcome of the analysis of assessment
results was an action plan for each teacher to make a
concerted effort to make a connection with one member of
our critical learner groups. The intention is that if the student
feels more connected to the school they may be more
motivated to be successful. There is no data to support
whether this program has had an impact.
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Supporting Evidence
Algebra Recovery
Off-semester math courses
English 1 CCSS
Earth Science
Spanish for Spanish Speakers
Biggest Winners
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Overall, we have an effective process for making program changes
based on assessment results.
Professional development is not currently being driven by
assessment results.
Our principal is in charge of allocating resources based on
department requests and availability of funds. Although departments
are often making resource requests based on assessment data,
there is no formal process for ensuring that this is the case.
Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Currently these issues are being discussed in smaller groups during
focus group and department collaborations but no real school-wide
outcomes have emerged. The focus so far has been on examining
the data and identifying our critical learner groups.

Supporting Evidence
See above

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or more
of the identified critical learner needs.
Findings
Supporting Evidence
The results of these smaller group discussions have been across the See above
board useful in that although the data analysis identifies specific
disadvantaged socio-economic groups, as a staff when we design
our action plan around the overall idea of career and college
readiness we feel we can meet the needs of all of our students, not
just critical learner groups. One of the outcomes of the discussion
from our specific focus group has been that we do not offer many
electives outside of the Advanced Placement courses. We have
been primarily focused on increasing enrollment in Advanced
Placement courses, and we are concerned that those students in our
critical learner groups that are not meeting proficiency levels are
feeling disconnected because their interests are not being
addressed. This is an issue for future discussion of not just the
quantity of elective course offerings but the quality as well.
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WASC Category D. Standards-based Student Learning: Assessment and Accountability: Strengths
and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion is
being addressed. Then determine and prioritize the strengths and areas of growth for the overall
category.
Category D. Standards-based Student Learning: Assessment and Accountability:
Areas of Strength


Leigh teachers create a variety of rigorous, standards-based assessments to measure student
achievement.



Leigh faculty regularly engage in collaborative discussions around assessment data to drive
instruction and develop best practices for helping our students achieve.



Several departments have taken the lead through collaboration in developing clearly defined
differentiated learning goals and complementary common assessments to measure student
achievement and drive instruction in real time.



Leigh students are generally high achieving on standardized tests.

Category D. Standards-based Student Learning: Assessment and Accountability: Areas of Growth


Leigh still lacks a method to assess the integration and achievement of the SLOs.



Leigh needs to develop a clearly defined, specific, measurable action plan to address our critical
learner needs and to address the overall downward trend in proficiency results of all of our student
groups on standardized tests



Leigh needs a clearly defined professional development plan to help support teachers who are
trying to reach the needs of all our learner groups, especially our critical learners.
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Category E: School Culture and Support for Student Personal and Academic Growth
E1. School Culture Criterion
The school leadership employs a wide range of strategies to encourage parental and community
involvement, especially with the teaching/learning process.
Indicators with Prompts
Regular Parent Involvement
Indicator: The school implements strategies and processes for the regular involvement of parents and the
community, including being active partners in the learning/teaching process for all programs. The school
involves non-English speaking parents.
Prompt: Evaluate the strategies and processes for the regular involvement of parents and the community,
including being active partners in the teaching/learning process. Comment on the effectiveness of involving
non-English speaking parents and/or online parents.
Findings
Parents and community members can access the Leigh High School
website for information about our school and upcoming events.

Supporting Evidence
Leigh website
SchoolLoop

Schoolloop is used by 90.7% of the faculty for parents to be informed
of student achievement/grades. It is accessible in English and
Teacher survey results
Spanish. Aeries can be accessed for attendance information.
Aeries
The main strategy that Leigh employs to involve parents and
community members is to create many opportunities for parental
Parent survey results
involvement in various facets of Leigh life. There are several
organizations that involve parents and the community on an ongoing Descriptions of parent
basis such as the School Site Council (SSC), English Language
organizations
Advisory Committee (ELAC), Home and School Club (HSC),
Performing Arts Parents Association (PAPA), the All Sports
Global Citizenship
Boosters, and the Leigh High Spirit Boosters (LHSB). On the parent
survey, 90.5% of parents indicated that they are aware of the
College and Career Center
opportunities available to be involved in the school. Organizations
post meeting times on the school website and in the Daily Bulletin
and any interested parents can attend. Organization details:
o

o

The School Site Council must annually approve the Single Plan
for Student Achievement, which is inclusive of the WASC Action
Plans. The SSC is comprised of five elected teachers, a classified
staff member, the principal and vice principal, four elected
parents/community members, and four elected class officers.
Home and School Club sponsors the College & Career Center
and
ELAC meets four times a year and gives parents of EL students
the opportunity to get connected and be informed about school
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o

o

o

procedures, how to access student grades online through
Schoolloop, graduation requirements, college entrance
requirements, testing, other school events, and the required ELAC
agenda items. Parents are able to ask questions and make
connections with counselors, teachers and other parents in order
to better support their student‘s success and achievement at
Leigh. One or more interpreters are present at each meeting for
other languages including Spanish, Farsi, Korean and
Vietnamese. This year students are being included amongst the
interpreters.
The Home and School Club meets once a month. It is the
umbrella organization for all booster organizations on campus.
These include PAPA, LHSB, All Sports Boosters, and Center
Stage. Parent membership helps fund many school-wide events
that support student morale and safety like Every 15 Minutes and
Camp Everytown. HSC helps fund teacher supplies and grants
every year. They often provide snacks and meals for the faculty
and staff for special days like the morning after Back-to-School
Night, Collaboration Days, end of grading periods, Thanksgiving
and other seasonal events. They provide refreshments for
students during STAR testing and for students and parents for the
Senior Awards Night. HSC donated funds for student tutors for
the Math Recovery program. HSC also awards up to 25 senior
scholarships ranging from $50-$200. HSC helps boost student
and staff morale at LHS and are considered our academic
―boosters‖. Additionally, HSC provides parent volunteers who
operate the College & Career Center out of Room 32. It is open
daily at lunch and on Tuesday, Wednesdays and Thursdays
during tutorial (7:50-8:25 a.m.). There are always one or more
parent volunteers present to help students research college
options, and receive help writing and submitting application
scores, letters and essays. Many college speakers visit every year
to recruit and answer student‘s questions re: admission.
PAPA meets once a month and raises financial support for the
Marching Band, Wind Ensemble, and Drama program through
parent donations, an annual Crab Feed and a Rummage Sale to
help students pay for transportation costs, uniforms, supplies and
props. This parent group of approximately 200 parents supports
250 students.
The All Sports Boosters and the Leigh High Spirit Boosters
(LHSB) both meet once a month and are comprised of parents
and community members that help raise funds to cover
transportation, camps and uniform costs for competitions and
games. LHSB supports 48 cheerleaders.

146

Leigh High School WASC/CDE Self-Study Report
o

Our principal, Donna Hope gives parents and community
members the chance to meet with her to informally discuss
concerns and answer questions from 8:00-9:00 a.m. about five
times a year during ―Donuts with Donna‖. This meeting was
designed for parents who are unable to attend other evening
parent meetings or who wish to ―chat‖ with the principal.

Beginning in 2012, Leigh High School has worked in conjunction with
West Valley College and San Jose State University on Global
Citizenship awareness. Two Conferences were held during the
2012-13 school year and one in the fall of 2013 in which college
professors and students presented on topics such as sustainability,
alienation vs. integration due to immigration, and the economic,
social and environmental impact of technology. Students were able
to choose break out sessions for discussion and reunited with the
group for sharing. The conferences were successful in making
students aware of global challenges and stimulating discussions that
involved a wide range of students including Special Education and
AP students. About 75 students and teachers participated and Leigh
plans on involving more students in the future.

Use of Community Resources
Indicator: The school uses community resources to support students, such as professional services,
business partnerships, and speakers.
Prompt: How effective is the school use of community resources to support students, such as professional
services, business partnerships, and speakers?
Findings
Leigh is highly effective in using many community resources to
support students on many levels.
Leigh has professional and business partnerships with Xilinx
Corporation, Project Cornerstone, The California Youth Outreach,
Silicon Valley Career Technical Education, Camp Everytown/Silicon
Valley FACES, and various art-related organizations. Descriptions of
partnerships are as follows:
o

Nine years ago, Leigh High School in CUHSD, along with Union
Middle School and Oster Elementary School in Union Elementary
School District, created the Xilinx Education Eco-System with
Xilinx Corporation. The primary goal of the Xilinx Educational EcoSystem is to provide resources for STEAM (Science, Technology,
Arts, and Math Education) by connecting non-profit organizations
with schools. Xilinx chose to begin this partnership with Leigh,
Union and Oster because they were the three schools closest to
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Xilinx grant
Project Cornerstone
The California Youth Outreach
SVCTE
School resource officers
Camp Everytown/Silicon Valley
FACES
List of guest speakers
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o

o

Xilinx and many of their employees either volunteered at the
schools or their children attended the schools. The goal is also to
create a pipeline of educated students for Xilinx and for the
economy of Silicon Valley. Originally the grant provided funding
mainly for science, math and technology, with a smaller portion
providing resources with non-profits such as YMCA, Positive
Coaching Alliance, The San Jose Museum of Modern Art, Theatre
Works, and Almaden Valley Counseling. Over the last six years,
students have attended live theater performances, toured the San
Jose Museum of Modern Art, taken field trips to Vasona Park
hosted by Youth Science Institute (YSI), and have had many
hours of crisis counseling. Over the last three years, Xilinx has
been instrumental in developing and funding training for Project
Lead the Way (PLTW) teachers at Leigh and Branham and our
feeder middle schools (Union, Dartmouth and Ida Price). Over the
last four years, the Xilinx Eco-System has also expanded to
include Branham High School is CUHSD, Dartmouth Middle
School and two elementary schools in Union Elementary School
District, and Ida Price Middle School and Fammatre Elementary in
Cambrian Elementary School District.
Project Cornerstone provides parent education for elementary
through high school parents. In 2012-2013, Leigh High School
hosted an on-going parent education series. The parent group
met once a week for an hour and a half over the course of eight
weeks. The curriculum focused on positive parenting techniques
that included a parent workbook and was led by two trainers from
Project Cornerstone. In 2013-2014, the parent group combined
with Los Gatos High School and meets on their campus once a
week on the same regular schedule. Leigh has worked with
Project Cornerstone on school climate for the last six years. In
2010, the organization awarded Leigh the Caring High School
Climate award.
The California Youth Outreach (CYO) is a program that targets
students who are impacted by gangs on the Leigh campus. CYO
coordinates with the district and distributes their counselors and
they provide one counselor that visits the students once a week or
as needed. The intervention program meets individually as well as
in a group and offers counseling and mediation services.
Approximately fifteen students met in 2012-2013 and were
positively impacted as the counselor not only held regular
sessions but was also available on-call when situations arose with
the students. The counselor also served as a mentor and role
model for many of the students as they shared the same ethnicity
and the students could relate and connect with the counselor on a
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o

o

o

variety of levels (family, gang involvement).
Silicon Valley Career Technical Education (SVCTE) provides
career technical education. Students enrolled attend SVCTE from
12:30 to 4:00 p.m. and are provided busing to and from the
center. The SVCTE provides a range of career and technical
training including Dental/Medical Assistance, Fire Safety, Diesel
Mechanics, Veterinary Assistance and Culinary Arts. SVCTE
provides up to 15 credits per semester as well as career planning.
SVCTE programs can also help students earn college credit
depending on the program in which they are enrolled.
Camp Everytown is a program that is designed around the
themes of empathy, tolerance, and identity. Sponsored by Silicon
Valley FACES, the program has reached many schools in the
surrounding area. It is a four-day, three-night program that has
students as well as staff engage in activities around gender,
sexual orientation, race, class, and discrimination. The school
recruits students from a variety of different programs, ethnicities,
socioeconomic backgrounds and academic levels. By mixing the
variety of social groups on campus, student leaders have a
chance to interact with students on campus that they would not
typically associate with. In 2011-2012, Leigh High School
recruited approximately 40 students and 7 staff attended and in
2012-2013, 45 students and 7 staff attended. The overarching
goal for students attending Camp Everytown is to have a positive
impact on the school climate at Leigh High School by breaking
down walls that separate social groups on campus. In 2013-14
and beyond, the hope is to steadily increase the number of
students and staff that attend so that a critical mass is formed to
make a positive impact on the climate of the school that includes
tolerance, respect, and acceptance.
The students in the Art Department have been provided with
increasing opportunities to work with the community. For the past
three years, they have been invited to a themed and adjudicated
show at Los Gatos Museum; they had their work exhibited in a
themed community outreach exhibit called ECHO through
Westgate Church; they donated their talents for the past three
years painting murals in school and park sites through Beautiful
Day; they submitted work for the Downtown Doors Project in San
Jose as well as the National Congressional Honors Show. The
students are currently being invited to exhibit in the San Jose
Women's Club along with To Write Love On Her Arms to create
pieces that will address suicide and depression. The Art
department yearly showcases their art work at the Campbell
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Union District Office, inside their lobby display case.

Individual teachers and programs often invite guest speakers on
relevant topics. Examples include reporters speaking to the
Journalism class, Junior Achievement addressing the senior
class, and motivational speakers encouraging the freshman
class at the annual Link Crew Freshman Academic Assembly.

Parent/Community and Student Achievement
Indicator: The school ensures that the parents and school community understand student achievement of
the academic standards/ school-wide learner outcomes through the curricular/co-curricular program.
Prompt: Determine the adequacy and effectiveness of the school’s strategies to ensure that parents and
school community understand student achievement of the academic standards/school-wide learner
outcomes through the curricular/co-curricular program.
Findings
Leigh adequately informs parents and school community of student
achievement of the academic standards through the use of
SchoolLoop, grade reports, the Leigh website, and the district
website. 85.1% of parents report that teachers make academic
performance levels clear.

Supporting Evidence
SchoolLoop
Sample progress reports
Leigh website

Schoolloop is used by 90.7% of the faculty for parents to be informed District website
of student achievement/grades. It is accessible in English and
Spanish. Individual student progress in a particular course is
Parent survey results
communicated to both parents and students through the electronic
grade book on Schoolloop. The frequency with which these grades
Faculty survey results
are updated varies from teacher to teacher anywhere from daily
updates to bimonthly updates. However, printed progress reports
are sent out at the end of weeks 6 and 12 and report cards are sent
out at the end of each semester.
Information regarding Leigh‘s test scores is available to parents and
the community in a variety of ways. Parents receive both individual
CST and CAHSEE reports as well as information regarding schoolwide test scores via Leigh‘s newsletter and district mailings. CST
and API results are available to the community in the local
newspapers, district mailings, the Leigh website, and the district
website. Our administration also presents relevant school and
student data at School Site Council and various parent booster
meetings. In addition to these more direct methods, parents can
also access information about Leigh‘s test scores on the CDE
website.
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The majority of teachers at Leigh High School do not explicitly
communicate about student achievement of the SLOs with parents
and community members.
Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Leigh has forged many partnerships with community organizations
and businesses to increase student engagement and foster learning.
Parent involvement is high at Leigh High School as evidenced by the
number of parents involved in a myriad of programs. Parental
feedback and involvement is welcomed and many integral programs
at Leigh would not be possible without dedicated parental support. It
is a goal of the school to involve more parents of EL students and
emphasis is being placed on initiatives such as ELAC to address this
goal. Leigh does a good job of keeping parents informed of students‘
achievement of academic standards, but does not address SLOs as
a whole.

Supporting Evidence
See above

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or more
of the identified critical learner needs.
Findings
Involvement of parents of EL students is essential in addressing the
critical learner need of closing the achievement gap as parental
support is paramount to increasing student engagement and
connectedness to the school. Additionally, partnerships with
community organizations and businesses provide students with
exposure to real-world applications of knowledge.
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E2. School Culture Criterion
The school is a) a safe, clean, and orderly place that nurtures learning and b) has a culture that is
characterized by trust, professionalism, high expectations for all students, and a focus on continuous
school improvement.
Indicators with Prompts
Safe, Clean, and Orderly Environment
Indicator: The school has existing policies, regulations and uses its resources to ensure a safe, clean, and
orderly place that nurtures learning, including internet safety.
Prompt: Comment on the effectiveness of a) the existing policies and use of resources to ensure a safe,
clean, and orderly place that nurtures learning, and b) all aspects of the school with respect to safety
regulations including effective operating procedures for internet safety.
Findings
Leigh has many existing policies and regulations that ensure a safe,
clean, and orderly place that nurtures leaning and internet safety.
In terms of safety, Leigh employs School Resource Officers. The
School Resource Officer (SRO) is present on campus daily. The
SROs are off-duty police officers that provide additional security and
assistance on major cases that occur on campus. They provide
instant access to police services including fire and emergency
resources. The SROs also interact with the student population and
by gaining their trust, allow more students to feel safer on campus
and become allies in campus safety. The SROs also provide
mentoring and counseling services such as being a child abuse
reporter and even give interested students contacts for a career in
law enforcement.
Additionally, Leigh maintains a safe and orderly environment by
establishing clear expectations for behavior and appropriate discipline
procedures in the Student Handbook. All students are issued a Student

Handbook with school-wide expectations, rules and regulations. The
handbook is distributed at the beginning of the year. All teachers
discuss different sections through a two day period to insure that
students understand the policies and regulations to keep the campus
safe. The handbook was divided for the 2013-2014 school year and
discussed as follows:
o Period 1: General Information and Attendance/Participation
policy
o Period 2: Rules/Discipline Policy and Evacuation
Procedures
o Period 3: Rules/Discipline Policy
o Period 5: Academic Code of Conduct
o Period 6: Guidance Services
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Supporting Evidence
Tolerance presentations
Bullying law
School Resource Officers
Student Handbook
Schedule of fire, earthquake and
Code Red drills
Campus Map and emergency
procedures
Schedule of campus renovations
Parent survey results
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o Period 7: Athletics, Student Compliance Complaints and
Formal Complaint Procedures.
The handbook includes the CUHSD Internet Student Use Policy for
all students and individual accounts.
Fire, earthquake and Code Red drills are practiced throughout the
year as required by Ed. Code.
A 90-minute block schedule helps maintain campus safety by cutting
down on the time that students travel from class to class and
maximizing student-teacher contact minutes.
There were areas on campus that were trip hazards due to the
asphalt being in disrepair and uneven concrete in the quad. As of
October 2013, the blacktop and asphalt between buildings has been
replaced or repaired and the quad was repaved and landscaped the
previous year.
When parents of 10th, 11th, and 12th grade students were asked ‗I
feel my student is safe on campus‖ of the responding parents, 94%
agree or somewhat agree that their students feel safe. For the
incoming freshman class, 88% of parents agree or somewhat agree
with the statement.
In terms of the cleanliness of campus, there has been a lot of trash
and wasted food on the ground after lunch, but Leadership and ASB
has been asked to lead a Pride campaign on campus. This is in
progress; the goal is to value the campus surroundings and in doing
so have the students take better care of it.
Extensive renovations over the last ten years have included almost
all classrooms, athletic facilities, a new Performing Arts Center,
quad, cafeteria and solar panels in the parking lot. Renovation to the
library is currently happening and next year the main office and a
new staff room will be included in renovations.
High Expectations/Concern for Students
Indicator: The school demonstrates caring, concern, and high expectations for students in an environment
that honors individual differences and is conducive to learning.
Prompt: Evaluate the school’s work to ensure the effectiveness of an atmosphere of caring, concern, and
high expectations for students in an environment that honors individual differences and is conducive to
learning.
Findings
Leigh shows an atmosphere of caring by providing all students
support services, whether they be academic, personal, or peer
support. For the past two years, Leigh has sent a group of students
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List of campus clubs
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and staff to a transformative program called Camp Everytown. Camp
Everytown is directed though Silicon Valley Faces, a non-profit
dedicated to building a ‗caring and inclusive communities. In 2010,
Leigh was awarded the Caring High School Climate award from
Project Cornerstone.
One of the successful support programs for incoming students at
Leigh is Link Crew, which pairs upperclassmen with incoming
freshmen. Link Crew is a group of juniors and seniors that facilitate
freshman orientation and induction. Link Crew is a national program
where the teacher advisors receive training in creating a welcoming
environment for the incoming freshmen. The goal is to pave the way
for incoming freshman so they know more about Leigh High School
before they start their first day. They participate in icebreakers,
school tours and are broken into small groups of 10 to 2 (ten
freshmen to two juniors or seniors). All student facilitators go through
two days of training in the summer before the freshmen arrive. The
freshmen also receive their schedules during this orientation.
In addition to Link Crew, Leigh has SOS (Save Our Students), a
confidential teacher-led program to help students in crisis. The role
of the counselor on campus is to provide intervention, assessment,
and problem solving. Another support program is Positive Coaching
Alliance, which provides young athletes with the opportunity for a
positive, character-building experience through sports.
Leigh demonstrates concern and caring to students by allowing them
to express themselves in initiating student organizations that meet
their interests. Students have the ability to apply to create any club
that they would like. One example is The Black and Brown Society,
created by a Latino and African American student to improve the
perceived stereotypes of these critical learner groups and elevate
the profile on campus with positive actions. 69% of students think
that Leigh provides opportunities to celebrate cultural diversity
through campus events, clubs, etc.
Our clubs promote respect, equality, and tolerance. LoveLeigh,
Leos, Gay-Straight Alliance (GSA) and Key Club promote awareness
and appreciation of people‘s differences, disabilities, and difficulties.
In the academic department, The National Honor Society holds an informal
homework club four days a week after school. It provides tutoring in all
classes and no appointments are necessary.

Leigh establishes an environment of high expectations through the
use of consistent consequences for behavior that is intolerant or
disrespectful. On the student survey, 62.98% of students
agree/strongly agree that the deans and teachers enforce the school
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rules fairly and consistently.

According to the student survey, 69.85% of students agree/strongly
agree that the majority of their teachers encourage them to express their
opinion and they respect other students‘ opinions as well.

Atmosphere of Trust, Respect and Professionalism
Indicator: The school has an atmosphere of trust, respect and professionalism.
Prompt: To what degree is there evidence of an atmosphere of trust, respect, and professionalism?
Findings
There is a high level of trust, respect and professionalism between
students and teachers at Leigh. Many teachers attend events (sports
games, plays, etc.), participate in fund-raisers (Relay for Life, Makea-Wish) and support student endeavors in clubs during lunch and
after school. According to the student survey, 84.42% of students
agree/strongly agree that the majority of Leigh staff members treat
them with respect, professionalism and courtesy.

Supporting Evidence
Student survey results
Teacher survey results

However, the atmosphere of trust, respect and professionalism
between staff members is not as positive as indicated by the fact that
only 68.5% of teachers agree that this is true. In the 2013 teacher
survey, 74% of teachers indicated that they can communicate
effectively with colleagues. When teachers were asked about
conflicts between staff, only 40% agreed that conflicts between staff
members are dealt with and resolved adequately by school
administration.
Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Leigh is a clean and safe school in which high expectations are set
for students. Leigh teachers care deeply for their students and
support their efforts both in and outside of the classroom. Students
have pride in their school and participate in extra-curricular activities
at high rates. However, communication amongst staff members
needs to be improved.

Supporting Evidence
See above

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or more
of the identified critical learner needs.
Findings
Supporting Evidence
When students feel connected to the campus, safe and supported by See above
faculty, they are more likely to be academically successful as well.
Increasing the connectedness to the school for our Hispanic/EL
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students is, therefore, one of our goals.
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E3 & E4. Student Support Criteria
All students receive appropriate support along with an individualized learning plan to help ensure academic
success.
Students have access to a system of personal support services, activities, and opportunities at the school
and within the community.
Indicators with Prompts
Adequate Personalized Support
Indicator: The school has available adequate services, including referral services, to support students in
such areas as health, career, and personal counseling and academic assistance, including an
individualized learning plan.
Prompt: Evaluate the availability and the adequacy of services, including referral services, to support
students in such areas as health, career, and personal counseling and academic assistance, including an
individualized learning plan.
Findings
Leigh supports students in several ways. There are many academic
supports in place to guide students on their educational path, as well
as emotional supports should needs arise.

Supporting Evidence
SOS referral form

The Home & School Club parent volunteers operate the College &
Career Center. The parents arrange college recruitment visits and
over the last six years have vastly multiplied both the number and
types of university recruiters who now schedule Leigh as an annual
visit. They organize, publicize, and explain scholarship opportunities
in conjunction with the guidance counselors.

Copy of e-mail from Charles Ku
(Everytown)

Guidance counselors are available to help students create and
progress along their personal educational pathway. Students meet
twice yearly with the guidance counselors to set up their schedules
and make sure they are progressing. Also, students can set up
additional appointments if they need to.
Leigh students can attend SVCTE (Silicon Valley Career Technical
Education). This is a great program where students can learn
specific skills that could guide them to a career. They have the
opportunity to work with students from several other schools who
have a similar interest. A field trip is offered in the spring for
sophomores and juniors who wish to visit and consider attending.

Profile Sheet

Hearing Referral and Data Sheet
Copy of College and Career
Schedule
Copy of Home and School Club
Calendars
Counselor request form
Sample query
AVID – application
4 year Plan Counselors
SVCTE Field Trip Form

There is an AVID program at Leigh intended to seek out and support
students who otherwise may not take college prep classes. The
classes and program are designed to prepare students to attend a
four year college out of high school. These students, generally,
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would be the first in their families to attend college. They gain extra
guidance and confidence to know they can meet the requirements
and be college ready. The classes focus on note taking skills and
tutoring for their current college prep classes.
Our special education program offers many ways for students to feel
successful. Most of our population is mainstreamed into core
academic classes with support from special education teachers. The
general education and special education teachers work well together
to make sure the students‘ accommodations are in place and
progress toward their goals is made. Case managers make profile
sheets for each student, which are given to the students‘ teachers.
This outlines their needs and accommodations for easy reference.
Students in special education receive hearing and vision screenings
as part of their triennial assessment. All freshmen are also given
hearing tests.
Students who are on a 504 plan also receive individualized services.
They have one formal meeting each year with all of the student's
teachers in which they discuss accommodations and ways to best
support the student.
Our National Honor Society students provide a homework center
Monday through Thursday from 2:15-3:30 p.m. All students are
invited to attend to get help with any subject necessary. This is a
great way for the Honor Society students to receive community
service while the student body gets needed help.
Sometimes academic support isn‘t what is needed. There are many
opportunities for students to receive emotional support and
guidance. Leigh has an SOS counseling program where students
can seek support from trained counselors. These professional health
services with the collaboration of Xilinx, El Camino Hospital, EMQ,
Almaden Valley Counseling and The Home and School Club to
provide crisis interventions and teen counselors
Students from many different social groups and backgrounds also
attend Camp Everytown. This three-day event allows and
challenges students to look to themselves to create a more positive
and safe school environment.
Also The Global Citizen group presented a conference to the
Spanish AP class on the impact of technology, society, economics
and the individual. Over 50% of the students who were exposed to
college level discussions were of Hispanic descent.
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Direct Connections
Indicator: The school demonstrates direct connections between academic standards and school-wide
learner outcomes and the allocation of resources to student support services, such as counseling/advisory
services, articulation services, and psychological and health services, or referral services.
Prompt: Evaluate the ways that there are direct connections between academic standards and school-wide
learner outcomes and the allocation of resources to student support services, such as counseling/advisory
services, articulation services, and psychological and health services, or referral services.
Findings
The Student Study Team (SST) is a program that is designed to
intervene academically and/or socially on behalf of a student that is
experiencing major barriers. An SST can be called when a student
experiences a major life experience, via a request from a staff
member or family member, or when a number of challenges are
identified that face a student without a specific plan of action to help.
The SST meets once a week and holds two to three sessions and is
attended by the student, the student's counselor, dean, and district
nurse. The school psychologist also attended SST meetings in 201213 and our teen counselor also meets upon request depending on
the circumstances and the nature of the SST. Teachers are also
invited to attend and for those that cannot, a teacher feedback form
is requested so that input can be provided that includes interventions
the teacher has implemented and general comments about the
student. The SST protocol includes identifying the student's
strengths, known information about the student including their
academic, social, and behavioral history, and the specific questions
and/or concerns that have been identified or recognized at the SST.
A brainstorming session about how to address the challenges
follows and a formal action plan is developed. The action plan
includes a timeline. A 6-week follow-up is then planned to check up
on the status of the student and the effectiveness of the action plan.
In 2012-2013, the first year the SST process was formally adopted,
31 students were seen. For students who did not have a follow-up,
the challenges identified were short term and/or a simple follow up
with the dean, guidance counselor, or referral to an external therapist
was sufficient and the student was able to be successful. In 20132014, the team revised the schedule to see no more than two
students per week and scheduled during the first block on Thursdays
so that the SOS Counselor Coordinator could attend to give input to
the meeting.
After school tutoring/peer tutoring is available by the Homework Club
and AVID also provides assistance for AVID students in all subject
areas.
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Leigh has two administrators whose primary responsibility is campus
safety and discipline. Their title is ―Dean‖. They are here to help
create a safe environment both physically and emotionally. They
monitor attendance and tardies, handle classroom discipline
referrals, supervise the campus before and after school and at lunch,
coordinate with the School Resource Officer, and handle
suspensions and expulsions.
Leigh has two full-time guidance advisors. They work regularly with
students to develop and revise four-year plans, complete college
applications, facilitate the Student Study Team (SST) process,
manage 504 plans, and help students with academic concerns.
The Save Our Students (SOS) is a program offered for students who
are struggling psychologically. It is an on campus referral program,
where teachers, parents, or students can seek help for issues such
as depression, divorce, death, and drug and alcohol abuse. Any
student who is in crisis may get help, even without parental
permission.
These crisis interventions are supported by Xilinx, El Camino
Hospital, Eastfield Ming Quan (EMQ), Almaden Valley Counseling
and The Home and School Club.
The support services are directly connected to the SLOs in that the
well-being of our students allows for them to focus on the Schoolwide Learner Outcomes.

Strategies Used for Student Growth/Development
Indicator: Strategies are used by the school leadership and staff to develop personalized approaches to
learning and alternative instructional options which allow access to and progress in the rigorous standardsbased curriculum. Examples of strategies include: level of teacher involvement with all students, a
curriculum that promotes inclusion, processes for regular review of student and school-wide profiles, and
processes and procedures for interventions that address retention and redirection.
Prompt: Evaluate the effectiveness of the types of strategies used by the school leadership and staff to
develop personalized approaches to learning and alternative instructional options which allow access to
and progress in the rigorous standards-based curriculum.
Findings
Leigh uses two types of strategies to develop personalized
approaches to learning. One strategy is to provide support services
to meet the needs of an individual student. Another strategy is to
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provide programs that support many students with similar needs.
Both strategies have proven effective in supporting all students‘
progress in the rigorous standards-based curriculum.

Sample 504s
iPod enrollment

Leigh offers equal access to curriculum and support. All classes are
open to all students. Certain classes require prerequisites. Leigh
has open enrollment for all honors and Advanced Placement (AP)
classes. This has increased opportunities for all of our students to
take rigorous courses and increased the number of students taking
honors and AP classes. Currently there are 455 students taking at
least one AP class.
Two programs in the Math Department that have supported students
are Algebra Recovery and off-semester math classes. These
programs provide students who are not meeting standards in their
math classes to receive extra math instruction or repeat math
instruction in a timely manner in order to cultivate student growth.
Embedded in the Leigh curriculum is an academic support program
called AVID, which stands for "Advancement Via Individual
Determination." AVID was first offered at Leigh in 2002. The goal of
the program is to support students academically and help them get
into universities. AVID serves between 80 and 120 students a year.
This is very helpful for students who are first-generation collegebound students who may have other challenges getting into college.
Students take the class all four years with the same cohort and
teacher; and each year focuses on knowledge and skills specific to
that school year. For example, freshmen focus on organizational
skills, note taking, and time management, while seniors practice
writing personal statements for college applications and learn how to
navigate the college application process through Naviance. Part of
the curriculum includes in-class tutoring by high-achieving seniors
who earn peer-tutoring credit for the class.
The Special Education Department serves about 150 students in the
Specialized Academic Instruction (SAI) and Specialized Academic
Instruction - Therapeutic Model (SAI - TM) programs. There are eight
full-time teachers, and nine adult aides. This includes six SAI
teachers, two SAI - TM teachers, and two school psychologists, one
for SAI and one for SAI - TM. One of our SAI-TM programs is for
students with more severe problems than the other two on campus.
Leigh is able to serve these students on our campus instead of going
to a non-public school. One SAI-TM class receives the additional
contracted services of a therapist and behavioral aide.
The inclusion program was fully implemented on the Leigh campus
in the 2008-2009 school year. Freshmen and sophomores in the
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special education program have been mainstreamed in English,
math and science courses. They are then supported by teachers
and aides to succeed in their classes through workshop classes.
The evidence of this success in inclusion is that the high school exit
exam pass rate has improved.
Students at Leigh receive many different kinds of personalized
support. There is a mandatory annual Individualized Education
Program (IEP) review for all special Education students. IEPs
includes various types of accommodations such as instructional
aides, note taking, extended time on tests, and flexible deadlines.
Each student‘s case manager communicates these accommodations
to all of the student‘s teacher and regularly checks on the students‘
progress.
We have two district psychologists assigned to Leigh by the district.
They deal with all Special Education students and all new referrals to
assess their eligibility. They are responsible for overseeing the 200
special education students at Leigh. Special Education aides are
placed in mainstream classes to assist students. Aides spend fifty
percent of the time in Special Education and fifty percent in the
mainstream classes. Adaptive PE is also offered through the Special
Education Department. A speech and language specialist is
available two days a week and a school psychologist is available five
days a week.
For students who don‘t qualify for Special Education, parents can
request a 504 Plan if the student needs instructional modifications.
The 504 accommodation Plan lists strategies that help students
succeed in his or her classes, and includes both teacher
accommodations and student/parent commitments.
Students with serious medical conditions are referred to the viceprincipal and they may refer them to the districts Home and Hospital
program if they are unable to attend school for an extended period of
time. Students in the program receive visits from Home and Hospital
teachers who keep the student on track so he or she can return to
school without a serious disruption to his or her progress towards
graduation.
In the spring of 2011, the Principal reviewed the transcripts of all EL
and RFEP students. A pattern emerged of students, primarily EL
who received low C‘s and D‘s in English 1 and then even lower
grades in English 2, resulting in Fs in English 3 and the inability to
graduate from a comprehensive high school. In 2011-2012, the first
English 1 SDAIE class at Leigh opened. The students were a
combination of EL freshmen and EL upperclassmen who had failed
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one or both semesters of English 1. In 2012-2013, the freshmen
moved on to English 2 SDAIE with upperclassmen who had failed
one or more semesters of English 2. Over these two years, the EL
failure rate of English classes dropped dramatically and few EL
students are currently transferred to the continuation school due to
failing English courses. In 2013-2014, there were insufficient
numbers of EL students to create SDAIE classes. Instead, EL
students were placed with one English teacher at each grade level
who explicitly uses SDAIE strategies and who knows they are the
English teacher for all EL students at their grade level. These
teachers are also members of the English Inclusion Pod teams and
use the same or similar strategies for their Special Education
students. This seems to be a successful model in its initial stages for
the small number of EL students currently enrolled.
Support Services and Learning
Indicator: The school leadership and staff ensure that the support services and related activities have a
direct relationship to student involvement in learning, e.g., within and outside the classroom, for all
students, including the EL, GATE, special education, and other programs.
Prompt: Evaluate the extent to which the school leadership and staff ensure that the support services and
related activities have a direct relationship to student involvement in learning, e.g., within and outside the
classroom. Evaluate the processes that are used to identify under-performing or struggling students and
the interventions to address these identified student learning needs.
Findings
The support services available to students have a direct relationship
to student involvement in learning.
In 2009, the Administrative Team identified underperforming
students who were ―falling through the cracks‖. Administrators met in
small groups and individually with these students to connect them to
school and to help them succeed academically. The intervention
efforts and the group of students were called ―The Biggest Winners‖.
While this intervention was successful in helping many students it
relied only on administrators. In 2012, the Student Study Team
(SST) process was developed formally and has since then been
used successfully to identify and assist struggling students with a
team of teachers and administrators.
The SST can be initiated by a parent, teacher, counselor or other
adult, depending on the area of need present. In the meetings
participants look at the specific needs of the learner and evaluate
what supports the student is eligible to receive and would benefit
from. Some of these supports include: testing for IEP eligibility, 504
plan or behavior support plan.
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Supporting Evidence
Biggest Winners
SST Binder
D&F Lists
Sample 504 and IEP plans
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Another process used to identify underperforming students are the D
& F lists that are generated and published by the vice principal. The
intent of the lists is for teachers to recognize the students who are
consistently underperforming and to create individual interventions
for those students.
The Athletic Director uses SchoolLoop to monitor the grades of
athletes and plans interventions for students to may need academic
assistance.
Additionally, the Special Education Department notifies teachers
during the first week of school of students with 504 plans and IEPs.
Modifications and adaptations made for SPED students are
consistently implemented. There is active communication between
case managers, sped aides and counselors to support students with
special needs.
Finally, the deans monitor tardies and assign detention to students
who are late to class.

Equal Access to Curriculum and Support
Indicator: All students have access to a challenging, relevant, and coherent curriculum to all students.
Schools regularly examine the demographics and distribution of students throughout the class offerings
(e.g., master class schedule and class enrollments) and the types of alternative schedules available for
repeat or accelerated classes (e.g., summer, class periods beyond the traditional school day).
Prompt: What have you learned about the accessibility of a challenging, relevant, and coherent curriculum
to all students? What have you learned from examining the demographics and distribution of students
throughout the class offerings (e.g., master class schedule and class enrollments)? Evaluate the impact of
the types of alternative schedules available for repeat or accelerated classes (e.g., summer, class periods
beyond the traditional school day) on student achievement?
Findings
All students at Leigh have access to challenging, relevant, and
coherent curriculum. Leigh offers the following AP classes:
Calculus, Statistics, World History, U.S. History, Government,
Biology, Chemistry, Physics, Spanish, Art, Language and Rhetoric,
Literature and Composition. There is an open enrollment policy for
AP classes. This means that any student interested may sign up for
these college-level classes. Our district is also a part of Equal
Opportunity Schools, which collects data on students to identify any
other potential students that may not be taking part in the AP
program. Leigh is in the beginning stages of implementing EOS
suggestions and so the impact of the program is not yet measurable.
We have several honors classes available as well. Students can
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Supporting Evidence
AP enrollment
Honors enrollment
iPod model
EdOptions
CACE
Off-semester math classes
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take honors English 2, 3, or 4, World History, Biology, Chemistry and
Physics.
The Leigh Special Education Department provides an inclusion
model. Most of our population is mainstreamed into core academic
classes with support from SPED teachers. The general education
and special education teachers work well together to make sure the
students‘ accommodations are in place and progress toward their
goals is made. The classes within the SPED department work
closely with mainstream teachers to make sure rigorous curriculum
is followed as much as possible in all environments. In the Math
Department, students can recover credits by following an offsemester schedule which keeps them from getting too far behind
their peers.
In 2013-2014, there are 455 students taking at least one AP class,
which represents 27.5% of the student body.
When students need to make up credits, there are several options.
Some students are able to work it into their current schedule. We
offer 0, 4th, and 8th period outside of the traditional school day which
can accommodate some students. This year, we have some ―seats‖
in an online program which is free for our students. EdOptions is an
online remediation program that Leigh has started using this year as
another method for students to make up credits. CACE classes are
available to students in the afternoons to make up credits for core
courses. Through CACE, students are able to complete a semester
of coursework in approximately six weeks. Students who choose to
make up credit online through BYU are allowed to do so at their own
expense.
Co-Curricular Activities
Indicator: School leadership and staff link curricular and co-curricular activities to the academic standards
and school-wide learner outcomes.
Prompt: Evaluate the extent of the availability and link of curricular and co-curricular activities for all
students to the academic standards and school-wide learner outcomes. How effective are these efforts?
Findings
Our school has an extensive club program that allows the students
to join interest groups that meet a wide variety of needs. Our
students are invited to start clubs at the start of the year and
participate in the fall Club Fair to recruit participants. There are
approximately 700 students involved in clubs.

Supporting Evidence
Club list

In 2013-2014, there are 703 players on the sports teams at Leigh
High School. Each year, Leigh sends student athletes to the

Enrollment in sports program
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Club membership
Leadership activities calendar
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Blossom Valley Athletic League (BVAL) Honor the Game
conference, which focuses on the importance of good
sportsmanship.

Music enrollment

Student Leadership organizes at least three school dances a year,
including Winter Ball, Sadies and Prom. Leadership schedules
lunchtime activities and spirit weeks such as music at lunch, class
competitions, and rallies.

Camp Everytown

In our new Performing Arts Center, our Drama program performs a
fall play and a spring musical in collaboration with the band. The
Drama Department also hosts an annual Haunted House and tours
English classes with scenes from plays and novels that are part of
the curriculum. A total of 120 students are taking a drama class for
the 2013-2014 school year, with approximately 80 additional
students who participate in the plays and activities. We also offer a
full array of band classes, including Jazz and Symphonic Band, as
well as Choir classes. Students in our music programs participate in
performances for the Leigh community each semester. There are a
total of 361 students in band and choir classes for the 2013-2014
school year.
Guest speakers such as representatives from Fashion Institute of
Design and Merchandising (FIDM) and DeVry University give
students a glimpse into post-high school educational opportunities.
Examples of field trips include trips to local colleges in the AVID
classes, trips to see plays in the Drama Department, Choir and Band
Tours, Journalism Conventions, and a Great America trip for
practical applications of physics and calculus.
For the last two years, Leigh students have been participating in
Camp Everytown, presented by Silicon Valley FACES, a non-profit
dedicated to building a ‗caring and inclusive communities. This three-day
event providing tolerance and diversity training challenges students to look
to themselves to create a more positive and safe school environment.
Students are chosen based on leadership potential. The goal is that they
will come back to Leigh and guide the student body by being a positive
example.

The co-curricular opportunities at Leigh are vast and integrate the
SLOs each in their own individual way. All groups emphasize being
individuals of integrity as the students work collaboratively toward a
common goal.
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Student Involvement in Curricular/Co-Curricular Activities
Indicator: The school has an effective process for regularly evaluating the level of student involvement in
curricular/co-curricular activities and student use of support services.
Prompt: Evaluate the effectiveness of the school process for regularly evaluating the level of student
involvement in curricular/co-curricular activities and student use of support services.
Findings
Clubs are required to reapply each year to secure their status as
official campus clubs. If clubs seem to be dwindling in attendance,
the Activities Director provides club advisers with a form to complete
in order to monitor club activity. This process has been effective in
keeping clubs current.

Supporting Evidence
Club check-in form
Leigh Make-A-Wish rally

One of the ways that Leigh tries to involve all groups of students is
with the Leigh Make-A-Wish rally. The Leadership class collects
student wishes, sorts the wishes, fund-raises to grant the wishes,
and then grants the wishes. A committee of both leadership students
and non-leadership students gathers to determine which wishes to
grant. The purpose is for students to help each other and for the
community to come together. The rally is attended by the entire
student body. 2013-2014 marks the second Leigh Make-A-Wish
rally.
Student Perceptions
Indicator: The school is aware of the student view of student support services through such approaches
as interviewing and dialoguing with student representatives of the school population.
Prompt: Comment on the student view of student support services after interviewing and dialoguing with
student representatives of the school population.
Findings
In the student survey, 66.45% of students indicated that if they have
a personal problem, they know about the places or people on
campus to get help or talk. In discussions with students, it became
clear that the overall perception of available support services is
positive. An area of growth, however, is in the access to and
availability of guidance advisors. In the student survey, 54.04% of
students indicated that the counselors help them make decisions about
classes that are a good academic fit for me. The students often
expressed that two counselors does not seem sufficient to meet the
needs of the entire student body. One student remarked, ―We need
more counselors. We have two counselors for all the students. It's
hard to get an appointment.‖ This poses a problem, however,
because lack of funding prevents the school from hiring additional
guidance advisers.
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Supporting Evidence
Notes from conversations with
students
Student survey results

Leigh High School WASC/CDE Self-Study Report

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Leigh provides many opportunities for students to engage in cocurricular activities. There are many support programs and services
in place to assist students both academically and emotionally. All
students have access to rigorous curriculum and Leigh is partnering
with EOS to make sure that we have an equitable Advanced
Placement Program. A variety of personalized support makes sure
that our students are staying on a pathway that prepares them for
college and career.

Supporting Evidence
See above

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or more
of the identified critical learner needs.
Findings
Because we have so many co-curricular opportunities for our
students, we could increase connectedness to the school for our
Hispanic and Latino population through this avenue. One of the
goals in our Action Plan is to ensure that Hispanic students are
participating in co-curricular programs at the same rate as all other
students. A variety of personalized support makes sure that our
students are staying on a pathway that prepares them for college
and career.
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Supporting Evidence
See above
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WASC Category E. School Culture and Support for Student Personal and Academic Growth:
Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion is
being addressed. Then determine and prioritize the strengths and areas of growth for the overall
category.
Category E. School Culture and Support for Student Personal and Academic Growth:
Areas of Strength
1. Students have access to a wide variety of curricular, co-curricular, and support services.
2. Academic content is highly individualized; students have the opportunity to challenge themselves at all academic
and ability levels.
3. The campus climate offers students space and opportunities to feel safe and comfortable.
4. We have resources and funding for academic and emotional support on campus.

Category E. School Culture and Support for Student Personal and Academic Growth:
Areas of Growth
1. We need to continue to increase the number of underrepresented students in Honors and AP classes.
2. We need to increase diverse interactions among students by exploring school-wide projects, activities, and areas
of the school that span a diverse cross-section (race, ability levels, etc.) of the Leigh population.
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Prioritized Areas of Growth Needs from Categories A through E
Priority 1 (from Category D):
We need to develop and implement a clearly defined, specific, measurable action plan to address our
critical learner needs and to address the overall downward trend in proficiency results of all of our student
groups on standardized tests.
Priority 2 (from Category D):
We need to create and implement a clearly defined professional development plan to help support all
teachers reach the needs of all our learner groups, and especially our Hispanic and EL population.
Priority 3 (from Category B):
We need to improve teacher collaboration so that we can share high-yield instructional strategies that
impact student learning.
Priority 4 (from Category C):
Teachers need to intentionally step into the role of coaching as a product of good teaching strategies.
Priority 5 (from Category B):
We need to improve support for CTE and ―a-g‖ completion for two-year college track students, increasing
career and technical electives, and improving guidance support.
Additional Priority Concerns:
From Category A:
The governance structure needs to be more consciously transparent and participatory so that all staff
members have a voice in decision making.
.
From Category B:
We would like to align graduation requirements with ―a-g‖ requirements, in particular requiring a third year
of math.
From Category C:
We need to increase the wide-spread use of current technologies so that all teachers are incorporating
them to support instruction.
From Category D:
We need to create a method of assessing the integration and achievement of the SLOs and explicitly
address Common Core State Standards and SLOs in our classrooms.
From Category E:
We need to increase diverse interactions among students by exploring school-wide projects, activities, and
areas of the school that span a diverse cross-section (race, ability levels, etc.) of the Leigh population.
We also need to implement a more explicit way to make our SLOs known to our students and parents.
Finally, we need to create a more equitable AP program and continue to increase the number of
underrepresented students in AP classes.
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CHAPTER V: School-wide Action Plan
Action Plan #1

Rationale

SLOs Addressed

Close the achievement gap and increase the connection to school for Hispanic/Latino students.
CST scores over the past several years in English Language Arts and Mathematics indicate an achievement gap for Special Education,
Hispanic/Latino, and English Learner students. CAHSEE pass rates show a discrepancy for significant subgroups. Finally, the number of
students enrolled in AP courses also shows a discrepancy. 11.6% of the students taking at least one AP course are Hispanic, but total
enrollment of Hispanic students at Leigh is 18.2%.
Lifelong Learning, Effective Communication, High-Level Critical Thinking & Problem Solving




Growth Targets

Means to Monitor
Progress



Ensure that 100% of teachers and administrators participate in equity and/or cultural diversity as well as EL training.
Provide activities that promote cultural awareness throughout the school year.
Ensure that Hispanic/ Latino students are participating in the following programs at the same rate as other students: Advanced
Placement courses, AVID, ASB & Leadership class, NHS & CSF and other clubs, athletics
Implement an articulation process with feeder schools that identifies English learners, Hispanic and academically underperforming
students so as to set up interventions which 9th grade classroom academic strategies for the identified 9th grade students and their
families.
Creation and implementation of teaching strategies that successfully and positively impact achievement for all students










Staff attendance rosters at equity/ diversity trainings.
Staff attendance rosters at EL trainings
Student enrollment data in the above mentioned classes and programs
Student performance data for targeted students
SST records
Calendar of activities that promote cultural awareness
Survey of teaching strategies per semester
Peer observation of teaching strategies
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TASKS

Provide Equity and/or Cultural Diversity
Training for teachers and other staff
members in order to create culturally
sensitive classrooms and teaching
practices.





MEANS TO ASSESS IMPROVEMENT






Administrators
Teachers
Staff
School Site Council

 Time for professional
development
 Time for collaboration
 Funding for additional
professional
development

 Teacher, student and parent survey
regarding equitable teaching
 Attendance
 Record of professional development
 Staff attendance roster
 Agenda and minutes of faculty/dept.
meetings/trainings

2014-2015
and ongoing

 Administrators
 Teachers
 CUHSD Professional
Trainers
 School Site Council

 Time for professional
development
 Time for collaboration
 Incentives for teacherled training
 BTSA

 Common assessment scores for EL
students
 GPA analysis for EL students
 Teacher, student and parent survey
regarding EL strategies
 Attendance
 Record of professional development
 Staff attendance roster
 Agenda and minutes of faculty/dept.
meetings/trainings
 RFEP monitoring records
 Graduation rate of EL students
 CAHSEE scores for EL students

2014-2015
and ongoing










 Time in leadership
class
 Time in the schedule
for events
 Community members
 Fund-raising
 Non-traditional-parent
involvement

 Activity/event calendar
 Student survey regarding multi-cultural
activities
 Increased non-traditional-parent involvement
in booster organizations

Explicitly teaching vocabulary.
Building prior knowledge for English
language learners.
Increasing nonverbal displays.
Utilizing graphic novels and
audiobooks.

Plan and produce cultural awareness
activities to recognize and celebrate
diversity. Include all stakeholders.

RESOURCES

2014-2015
and ongoing

Send staff and administrators to
SCCOE symposium on ―The Will to
Lead, the Skill to Teach: Transforming
Schools at Every Level ―

Train teachers in EL strategies. Examples
include:



PERSONS INVOLVED OR
RESPONSIBLE

TIMELINE

Administrators
Activities Director
Leadership Class
Clubs
Teachers
Parents
Students
School Site Council
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TASKS

Increase and monitor recruitment and
advertisement for Hispanic/Latino student
involvement in the following programs:











MEANS TO ASSESS IMPROVEMENT









Administrators
AVID Coordinator
AVID teachers
Teachers
Athletic Coaches
Support Staff
Hispanic students and
parents
 ELAC
 School Site Council

 Teachers advertise
programs in classes
 EOS
 Recruitment program






2014-2015
and ongoing




















Revise freshmen parent processes to
ensure all parents have access to
school counselors and services.
Assign a student mentor to periodically
check in on high-risk students.
Implement frequent meetings for highrisk students and their counselors.

Organize 9th grade teachers to develop a
matrix of academic skills aligned with CCSS
and SLOs to be taught to all freshmen.
Follow with 10th grade,
11th grade,
12th grade.

RESOURCES

2014-2015
and ongoing

Advanced Placement courses
AVID
ASB & Leadership class
NHS & CSF
Clubs
Athletics

Continue to revise the articulation process
with the feeder schools to identify English
learners, Hispanic, and academically
underperforming students at the 8th grade
level. Create and revise interventions for all
9th grade students for their freshmen year.
Examples include:

PERSONS INVOLVED OR
RESPONSIBLE

TIMELINE

Administrators
Department Chairs
Feeder schools
Link Crew
NHS
Teachers
School Site Council
Translators

Homework Club
Aeries
ELAC meetings
9th Grade Intervention
Team

Enrollment in classes
Membership in clubs
Sign-in sheets
Participation in athletics and extracurricular
activities
 Increased publicity for offered courses
 AP informational sessions (tasters) for Q & A
during the school day

Attendance records
GPA
D/F rate
Number of students completing 60 units
yearly
 Fulfillment of UC/CSU entrance
requirements

 Sp. Ed Case Manager



2014

 Teachers

 Collaboration Time
 Professional
Development time

2015-2016
2016-2017
2017-2018
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Action Plan #2

Rationale

SLOs Addressed

Collaborate to improve student achievement
The sharing of ideas, methods, and materials, as well as the continued study of best educational practices and research, is vital to
maintaining exceptional teaching skills and holding our teachers to the highest standards of the profession. The teacher survey indicates
that teachers are eager to collaborate with their colleagues but would like more control over collaboration time and content. Additionally,
teachers would like efforts to be made to improve collegiality, by teachers for teachers.
Lifelong Learning, Effective Communication, Global & Community Participation, High-Level Critical Thinking & Problem Solving



Growth Targets






Means to Monitor
Progress






Develop common assessments for all departments that are used as the basis for discussions of academic needs and the high-yield
instructional strategies that can best address those needs.
Use 100% of collaboration time to address the collaborative needs of teachers. Ensure that collaboration time is authentic by
allowing for autonomy in choosing collaborative groups and topics.
Publish the current governance structure and devote time to discuss it explicitly to revise the governance structure so that all staff
members may contribute to the decision making process and improve student achievement school-wide.
Increase collegiality, including the implementation of a Hospitality Committee to plan outside-of-school activities.
Annual calendar showing collaboration days and minimum days
Annual record of all professional development and curriculum development by departments, individuals, course or grade level
teams, and projects, including required professional development held during collaboration days and minimum days, summer
trainings, conferences, and district release day and trainings.
Department Chair meetings agendas and minutes
Department meetings agendas and minutes
Cycle of Inquiry schedules for common assessments
Governance structure document
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TASKS

Create course-specific common
assessments.













MEANS TO ASSESS IMPROVEMENT







Teacher Dept. Teams
Administrators
Dept. Chairs
SACs
School Site Council

 Collaboration time
 Professional
development time






2014-2015
and ongoing







Faculty
Administrators
Department Chairs
Bell Schedule Committee
School Site Council

 Collaboration time
 Professional
development time
 Funding

 Teacher survey regarding culture of
collaboration
 Collaboration agendas
 Collaboration products

current








Faculty
Staff
Administrators
Teacher leaders
Department Chairs
School Site Council

 Research regarding
school governance
structure
 Time for professional
development
 Time for collaboration

 Diagram of new governance structure
 Teacher and administration survey regarding
structure and commitment to student
success

Establish norms.
Continue teacher-driven topics/focus.
Provide longer periods of time for
collaboration.
Allow for autonomy in collaborative
groups.
Reduce paperwork.
Invite representatives from all
departments to share best teaching
practices.
Provide food/beverages

Articulate the governance structure to
approve and implement initiatives and
changes that impact student achievement.

RESOURCES

Current and
ongoing

Develop a calendar to ensure that
common assessments are spread
throughout the year.
Analyze the data from the common
assessments.
Identify academic needs based on
common assessment data.
Modify instruction based on identified
needs.

Build a culture of collaboration.
Steps could include:

PERSONS INVOLVED OR
RESPONSIBLE

TIMELINE
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Common assessments
Data analysis
Departmental portfolio of assessments
GPA
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TASKS

Increase staff connectedness. Steps could
include:




Provide a centrally located staff room
on campus.
Schedule common prep. periods
between teachers teaching the same
classes as possible.
Add a Hospitality Committee to
increase collegiality with outside-ofschool activities.

PERSONS INVOLVED OR
RESPONSIBLE

TIMELINE

2014-2015
and ongoing






Administrators
Faculty
Dept. Chairs
School Site Council
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RESOURCES

 Common prep. periods
 Staff room construction
 Time for collaboration

MEANS TO ASSESS IMPROVEMENT

 Teacher survey regarding staff
connectedness
 Master schedule
 Sunshine committee event calendar
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Action Plan #3
Rationale
SLOs Addressed

Growth Targets

Increase students’ college and career readiness.
Despite a high graduation rate, out of the 97% of seniors who were eligible for high school graduation in 2012, only 56% met the UC
System requirements. In the student survey, students indicated a desire for more preparation for life after high school.
Lifelong Learning, Effective Communication, Global & Community Participation, High-Level Critical Thinking & Problem Solving









Means to Monitor
Progress







Provide events that increase college and career awareness throughout the school year.
Increase student enrollment in Silicon Valley Career Technical Education.
Increase student enrollment in a third year of mathematics.
Increase cross-curricular writing school-wide.
Provide trainings so 100% of teachers are using the Common Core State Standards.
Increase alternatives for students to earn credit who did not pass a semester of a core class.
Increase the number of non-AP upper-class electives.
Increase enrollment in AP and Honors classes of underrepresented students.
Calendar of college and career awareness events
Enrollment in SVCTE
Enrollment in third year of math, AP classes and Honors classes
Cross-curricular writing projects
New non-AP upper-class electives
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TASKS

Increase college and career awareness
through campus events. Examples include:



















2014-2015
and ongoing

MEANS TO ASSESS IMPROVEMENT

 College enrollment numbers
 Activities/Events calendar

 College & Career
Center Volunteers
 Counselors
 Teachers
 School Site Council
 AVID

 Posters from colleges
in classrooms
 College & Career
Center volunteers

 Sign-ins at the College & Career Center
 Record of field trips

2014-2015
and ongoing

 Counselors
 School Site Council

 SVCTE representative
 FIDM representative

 Enrollment in SVCTE

2014-2015
and ongoing

 Counselors
 Administrators
 School Site Council

 Math teachers

 Course enrollment numbers

Add career-related electives.
Open SVCTE to all students.
Advertise SVCTE more effectively.
Build connections between local
businesses and students.

Recommend third year of math.

RESOURCES

 Alumni
 Guest speakers
 Time in the schedule
for events
 College
representatives

College Fortnight
Take class visits to the College &
Career Center.
Continue to advertise the College &
Career Center.
Organize AVID field trips to colleges.

Raise awareness of Career Technical
Education (CTE).





2014-2015
and ongoing

College Info Night
Naviance Class
College/career days
College fairs
College t-shirt days
College doors competitions

Increase awareness and use of the College
& Career Center. Examples include:

PERSONS INVOLVED OR
RESPONSIBLE

TIMELINE

Activities Director
Leadership class
Counselors
AVID Coordinator
Teachers
School Site Council
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TASKS

Increase cross-curricular writing instruction.

TIMELINE

PERSONS INVOLVED OR
RESPONSIBLE

RESOURCES

MEANS TO ASSESS IMPROVEMENT

Current and
ongoing

 Teachers
 School Site Council






Minimum days
Buy back days
Compensation
Teachers willing to
attend in-service

 Teacher survey
 Attendance at trainings

Provide concurrent validation and
remediation using Plato and Edmentum
packages to maintain college eligibility and
graduation requirements.

current and
ongoing

 Counselors
 School Site Council
 All staff







EdOptions Academy
PLATO
District funding
Computers
PLATO learning
environment teacher

 Remediation success rates
 Enrollment
 Graduation rates

Increase the number of rigorous academic
electives for 11th and 12th grade students to
boost literacy and reasoning skills.

2014-2015
and ongoing

 Counselors
 Teachers
 School Site Council

 Teachers
 Vice-Principal
guidance

 Course offerings
 Course enrollment

Use Naviance to develop students‘ career
and college pathway.

Ongoing

 Guidance counselors

 Naviance
 SchoolLoop

 Assess completion of activities on
SchoolLoop

 Guidance department

 New program card

 Increase in enrollment in ―a-g‖ classes.




Continue sophomore class
presentation (SHLP).
Provide Common Core training for
teachers so that they can prepare
students for college/career.

Increase 9th and 10th grade enrollment in ―a- Current and
g‖ classes
ongoing
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Action Plan #4

Incorporate the SLOs into the school culture.

Rationale

Self study findings indicate that the SLOs developed by the staff is 2007 and modified in 2013 have not been incorporated into the culture
of the school over the past six years. The revised SLOs represent the concrete, measurable achievements that reflect our vision of a 21 st
century student prepared for college and career. All stakeholders should know and understand the SLOs and work toward achieving them
during their time at Leigh.

SLOs Addressed

Lifelong Learning, Effective Communication, Integrity, Global & Community Participation, High-Level Critical Thinking & Problem Solving



Growth Targets

Means to Monitor
Progress













Create and annually revise a SLO Matrix that articulates how the SLOs are addressed in each department. Provide this information
to new teachers.
Establish a SLO Committee to create a method of assessing the integration and achievement of the SLOs and explicitly address
Common Core State Standards and SLOs in our classrooms.
Communicate the SLOs to students and stakeholders in all appropriate presentations and documentation.
Create a three-year plan (schedule of programs) that addresses students‘ social, emotional, and psychological needs.
Continue and expand Global Citizenship Project with San Jose State University and West Valley College.
SLO Matrix
Department meeting agendas and minutes
SLO Committee agendas and minutes
Evidence of communication of SLOs to students (i.e. posters visible on campus, course information sheets, presentation transcripts,
recognition program )
Calendar of events and activities that address students‘ social, emotional and psychological needs
Project Cornerstone data
Teacher involvement in Global Citizenship Project
Parent and student surveys
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TASKS

Articulate how each department addresses 2014 and
the SLOs explicitly in the curriculum. Revise ongoing
document annually and provide to new
teachers.






Complete SLO matrix in departments

Analyze SLO matrix and share

analysis

Implement SLOs

Faculty develops next steps for school
wide implementation of SLOs

SLO Committee decides the best way
to implement the SLOs


Communicate SLOs to students:









Posters in the classroom.
Discuss in class in relation to
assignments and behavior.
Include in guidance and discipline
presentations.
Include in course information sheets
and coursework.
Introduce at freshman orientation.
Translate the SLOs into multiple
languages.
Leadership presentations
Recognition program

PERSONS INVOLVED OR
RESPONSIBLE

TIMELINE

Jan. 2014
Feb. 2014

RESOURCES

MEANS TO ASSESS IMPROVEMENT






Dept. Chairs
Teachers
School Site Council
SLO Committee

 Time for collaboration
 Time for professional
development

 Document drafts











Administrators
Activities Director
Athletic Director
Teachers
Students
Link Crew
Leadership class
Clubs
School Site Council

 Posters
 PowerPoints from
counselors
 Course Information
sheet template
 Translators
 Time and money for
recognition program
 Principal newsletter







March 2014
March – June
2014
Aug. 2014

Spring 2014
and revised
annually as
needed
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Student and parent survey regarding SLOs
Posters visible on campus
Course Information sheets
Presentation transcripts
Recognition program

Leigh High School WASC/CDE Self-Study Report

TASKS

Establish a committee of psychologists,
teachers, parents and students to create a
three-year plan (schedule of programs) that
addresses students‘ social, emotional, and
psychological needs. Implement the
programs and revise annually as needed.

Spring 2014
and ongoing

Continue and expand Global Citizenship
Project with San Jose State University and
West Valley College.





Spring Conference
Send two teachers to Austria
Teachers share summer plans with
faculty
Recruit other teachers to further
expand project

PERSONS INVOLVED OR
RESPONSIBLE

TIMELINE

 Spring 2014
 Summer 2014

Aug. 2014
ongoing

RESOURCES

MEANS TO ASSESS IMPROVEMENT

 School Psychologist
 School Culture Focus
Group
 Administrators
 Faculty
 Staff
 Students
 Parents
 School Site Council

 Volunteers
 Project Cornerstone
 Almaden Valley
Counselors
 Home & School Club
 Camp Everytown
 Eastfield Ming Quan
(EMQ) Counselors
 MAA
 Report on bullying and
drug use

 3-year implemented program
 Data
 Student survey regarding social and
emotional needs
 Reduced suspensions/expulsions
 Reduction of referrals
 Increased developmental assets per Project
Cornerstone
 SOS referrals







 San Jose State
 West Valley College

 Increase in the number of teachers involved
in the project

School Site Council
Administrators
Teachers
Parents
Students
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Results from Student Survey – Winter 2014
Leigh provides opportunities to celebrate cultural
diversity through campus events, clubs, etc.
Strongly Agree

17.56%

Agree
Disagree
Strongly Disagree
I don't know or N/A

51.44%
13.45%
3.61%
13.95%

The majority of Leigh staff members treat me with
respect, professionalism and courtesy.
Strongly Agree

25.97%

Agree

58.45%

Disagree

9.50%

Strongly Disagree

3.79%

I don't know or N/A

2.23%

The majority of my teachers use a variety of teaching
strategies to help me learn and understand.
Strongly Agree

16.20%

Agree

56.38%

Disagree

20.05%

Strongly Disagree

4.17%

I don't know or N/A

3.19%
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The majority of my teachers are knowledgeable, well
prepared, and genuinely interested in my success.
Strongly Agree

19.11%

Agree
Disagree

58.49%
15.42%

Strongly Disagree

3.53%

I don't know or N/A

3.45%

Even when there are students in my class who aren’t at
the same ability level as me, my teachers are able to
challenge all of us.
Strongly Agree

15.38%

Agree

54.36%

Disagree

19.33%

Strongly Disagree

5.02%

I don't know or N/A

5.92%

The school is preparing me well for life beyond high
school.
Strongly Agree

11.50%

Agree

42.89%

Disagree
Strongly Disagree
I don't know or N/A

23.09%
12.74%
9.78%
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The counselors help me make decisions about classes
that are a good academic fit for me.
Strongly Agree

17.08%

Agree

36.96%

Disagree
Strongly Disagree

19.88%
9.57%

I don't know or N/A

16.50%

I understand what classes I need to take in order to
meet high school graduation and college admissions
requirements.
Strongly Agree

55.90%

Agree

36.17%

Disagree

4.29%

Strongly Disagree

1.07%

I don't know or N/A

2.56%

I am satisfied with the number and type of academic
courses and electives offered at the school.
Strongly Agree

19.21%

Agree

51.44%

Disagree

18.80%

Strongly Disagree

7.67%

I don't know or N/A

2.89%
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The College & Career Center is a useful resource.
Strongly Agree

14.67%

Agree

35.49%

Disagree
Strongly Disagree

10.57%
4.59%

I don't know or N/A

34.67%

I am familiar with CCOC (Central County Occupational
Center).
Strongly Agree

8.83%

Agree

24.01%

Disagree

28.38%

Strongly Disagree

22.69%

I don't know or N/A

16.09%

Most of my teachers set clear academic expectations for
me. In other words, I know what I need to do in order to
be successful in the class.
Strongly Agree

24.90%

Agree
Disagree

57.18%
12.20%

Strongly Disagree

3.73%

I don't know or N/A

1.99%
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I am familiar with Leigh’s ESLRs (Expected Schoolwide
Learning Results).
Strongly Agree

11.55%

Agree

36.30%

Disagree

30.45%

Strongly Disagree
I don't know or N/A

12.13%
9.57%

The campus and classrooms are in good repair, clean
and presentable.
Strongly Agree

18.21%

Agree
Disagree

57.04%
15.73%

Strongly Disagree

6.29%

I don't know or N/A

2.73%

Leigh High School is a safe environment.
Strongly Agree

24.98%

Agree

57.19%

Disagree

9.45%

Strongly Disagree

3.20%

I don't know or N/A

5.18%
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The deans and teachers enforce the school rules fairly
and consistently.
Strongly Agree

16.65%

Agree

46.33%

Disagree
Strongly Disagree
I don't know or N/A

20.03%
9.73%
7.25%

The majority of my teachers encourage me to express
my opinion and they respect other students’ opinions as
well.
Strongly Agree

19.56%

Agree

50.29%

Disagree

17.50%

Strongly Disagree

7.07%

I don't know or N/A

5.59%

If I have a personal problem, I know about the places or
people on campus to get help or talk.
Strongly Agree

23.08%

Agree

43.37%

Disagree
Strongly Disagree
I don't know or N/A

17.72%
8.99%
7.83%
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Comments from Student Survey – Winter 2014

General comments about teachers and course expectations
I just moved here three months ago and it’s my first time that I’m in high school and I really like this school
so far. I like all of my teachers they are all nice and students in here I think everyone is nice.
Quality of teaching is generally low, smart students just learn things on their own without teachers help.
The teachers that I’ve met are amazing.
Many of the teachers here care about the students’ education, but some do not provide many learning
opportunities in the class. Learning is much harder if you have to stay after school and tutorial. I do
activities after school, which makes this hard.
Some of my teachers that I have do grades on a 4 point scale that I don’t like/understand.
Some teachers are not clear in what they want us to do and some teachers push students too hard with too
much work above the level that they are supposed to.
Leigh is a wonderful school. The only thing I wish was that some of the teachers were happier and more
passionate about their jobs.
I feel some teachers should be analyzed. Teachers whose every period receives poor scores might mean
the teacher themselves may be responsible. Often times a teacher with poor teaching capabilities blames
the poor grades on the class.
Certain specific teachers are very poor in all of these categories. Please reevaluate them.
Stop firing good teachers and hiring awful ones.
This school is too focused on test scores in my opinion. The teachers are great people but they curriculum
is dull. We aren’t prepared for life after high school.
All of the teachers I have had so far have been pretty good teachers.
.
Leigh High School is great.
Some of the teachers need to be more organized and have a lesson planned out to teach.
I love it here. The school’s amazing.
In the year and half I’ve been at Leigh High School, I have been very ok with how the school is.
The teachers are terrible, they don’t know anything they’re talking about.
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Wish teachers were more interested in the class subject and not get mad at the class for not doing well on
tests. I mean, they are the teachers for christ’s sake, obviously they need to present the material a little
better, throw us students a damn bone. I don’t wanna be pressured and do well on tests the class and I
don’t fully understand just to get sh*t for it form the teachers for not doing well.
Too many teachers are absolutely awful. They don’t know their students’ names, what they’re teaching
and/or how to control their class. They all have favorites and take advantage of their authority. Their tests
aren’t anything compared to our homework. The teachers don’t even know their standards! I’ve learned the
same thing for the last three years in English.
In my experience, few teachers have any interest in a student’s’ success.
The teachers are either super caring, supportive and hard working or they are rude, lazy and treat their
students awfully. My [subject area] teacher takes his anger out on his students.
Many of my teachers do encourage and respect students’ opinions.
Many teachers are nice and do try to encourage others.
All my teachers are very good teachers.
In my two years in high school it’s been going great. My teachers are there to help me for when I need help
and try to get me back up on my feet whenever I’m failing.
I somewhat agree my teachers treat me with respect because freshman year I had three teachers who
made me feel uncomfortable, unsafe, and who were rude to students.
Accolades for Specific Teachers
All of my teachers are presentable, respectful and really nice, specifically Mr. Ringsted that teaches drama.
He’s the best teacher and he has a great sense of humor and his class is really fun.
Mrs. LaFranchi (the special ed teacher) is a great teacher. She has helped me through high school so far
and she is going great.
Izor and Moseley are good teachers.
I love Mr. Lynch, Sra. Dhanani, Mr. White, and Mrs. Diordieva. They are wonderful teachers with lots of
professionalism.
Gill is one of the only good teachers at Leigh.
We need more teachers like Ringsted and White who show by the effort they have in their jobs that they
care about students.
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Mrs. Wilson is a very good teacher with fair grading policies and strong work ethic. She has gotten a
handful of rowdy and disrespectful kids which I think is unfair to her.
Mrs. Lyon’s class is the best learning environment. She encourages all of her students!
The Math Department has been absolutely wonderful. Mr. Lynch was an amazing Algebra 2 teacher and
Mrs. Kennedy has done a fabulous job of teaching Trig/Pre-Calc and AP Calc, and she is constantly trying
to help her students.
I love how Ms. Moseley grades.
Ms. Jackson is very nice and Mr. Spencer is a very nice teacher you need to find him a job here at Leigh.
Michael Scialabba really helps me and I can ask him about anything.
Ms. Kuras is prepared and she cares about your academic goal.
I have enjoyed having Ms. Cush and Ms. Stephenson very much. Their general friendliness and teaching
methods are amazing
Ms. Warkentin is the best teacher at the school in my mind. She has fun labs and is very knowledgeable
about subjects.
Mr. Lynch is awesome.
In my year and a half here I have had quite a few very exceptional teachers such as Ms. Cush, Mr. Padilla
and Ms. Diordieva.
Mr. Gill and Mrs. Lyon are super punk rock.
Coach Thomas is a very good PE teacher and knows how to get us in shape.
Freshman year I had Ms. Belka for art and she is easy to talk to, very helpful, understanding and my
favorite teacher to date.
Never get rid of Kennedy, Warkentin, and Prouty.
Negative Comments about Specific Teachers
The teacher [Teacher Name] is not very clear on her instructions in class.
I think that [Teacher Name] can have unfair rules and makes us run more than other classes.
[Teacher Name] isn’t the best Spanish teacher.
[Teacher Name] is freaking psychotic. She assigns way too much homework.
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My Bio teacher last year was not very good. She didn’t teach us anything and gave us tons of homework
that no one knew how to do.
[Teacher Name] is a teacher that you should look out for. None of the kids get anything out of his class they
all sleep through it, do other homework, or text. And when it comes to taking tests we’ll help each other out.
It’s not a good class.
We need some new math teachers and a better French teacher. You can say a problem to the office but
they won’t do anything.
[Teacher Name] isn’t always fair and shows favorites. For example, while my friends and I are doing the
exercises he’s asked, we have little short conversations along with everybody else in the class. However
we are the only people who get in trouble while people who are talking more than us and aren’t even doing
the exercise don’t get in trouble and are sometimes even rewarded.
[Teacher Name] expects more out of us than I think she should. She acts like her class is [Class Name]
with a bunch of juniors and not [Class Name] with freshmen. It’s sometimes too hard.
[Teacher Name] is unfair because she only takes in what she sees and doesn’t care what the student has
to say about it. She’s very close minded.
I don’t think [Teacher Name] is very knowledgeable with [Class Name]. It is hard to pay attention to what he
says, because most of the time it makes no sense. [Class Name]. is becoming increasingly difficult, as I
have to teach myself. I have six other courses I need to deal with, and I can’t be wasting my time at home
teaching myself math. If you ask [Teacher Name] students, 90% of them will say he doesn’t know how to
teach. It’s hard enough that this is my first year of high school, but I have to deal with the struggle of trying
to get a good grade in that class.
My [Class Name], [Teacher Name], is sometimes unfair in his class and he has his “favorites”.
Teachers such as [Teacher Name], very disrespectful and don’t treat their students fairly.
[Teacher Name] sucks.
[Class Name] needs to be a better taught class. Many students feel as though they’re teaching themselves.
That needs to change.
[Teacher Name] definitely will make it known if your political beliefs do not match hers, and if yours don’t
match her liberal views, you are wrong. It’s a very bad learning environment.
[Teacher Name] is not a qualified teacher. He doesn’t treat his students with respect, or with any sort of
rationale. I don’t even have him and this disdain still burns within my soul.
Fire [Teacher Name]. She is unprepared.
[Teacher Name] is a horrible teacher and she needs to be fired.
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[Teacher Name] should not be teaching. He has not posted a grade online all year. I do not think his
curriculum is relevant to what we should be learning. I witnessed him tell more than one students, in
different wording, that their work is bad.
I have very much disliked my experience with [Teacher Name], who has turned a class I had initially loved
into something I can’t wait to be done with. He has very minimal amount of respect for his students and
also insults students’ projects with no sign of regret or remorse.
When I was in her class, [Teacher Name] was, at times, rude to her students.
Counseling
The staff in the Student Service Center don’t make any effort to make you feel like they give a sh*t.
Overall Leigh is a pretty good school, though some improvements can be made. There needs to be quite a
lot more student to counselor communication. The school feels very disconnected from the students.
I wish we had more counselors. Only having one in charge of all the seniors is stressful, especially during
the college application process. It is not very convenient to make appointments.
Our counselors are not helpful at all when needing to change classes or anything like that.
Although I know what is required to graduate and that I can receive help getting into a four year college,
there is very little information about going to community college and transferring.
More scholarship info! More senior counselors!
I believe that my academic counselor isn’t helping me with my struggles for academic learning. The
struggle I face is caused by my ADHD and Dyslexia.
We probably need more senior counselors to assist with college admissions/”hold our hands” during the
process more.
Lunch/Food
There should be…an open campus for lunch. School lunch sucks.
Almost everything about Leigh High School is alright except the school lunches. The lunch food is
disgusting.
The food here on campus does not taste very well.
The food offered at Leigh is very bad.
The food here is barely edible.
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Most our food is really unpleasant.
I don’t like the food options.
Course Offerings
We need better language teachers. Ms. Moseley was the best French teacher we have ever had and taking
her away from that really lowered the quality of learning. [Teacher Name] is not a realistic French teacher
and doesn’t teach it well. The Spanish teachers ([Teacher Name] in particular) did not help me get to the
level I have to be in in AP Spanish and I had to drop out. Senora Soret is the only good language teacher
that we have at this school. I am really disappointed that I couldn’t get a better language education here.
Wish there were other languages to take or an AP Computer Science course.
Huge classes, horrible Physics teachers, not enough APs for competitive students.
There is too much of a push on AP classes. We need to offer more variety of electives. The administration
needs to be more alternative and need to promote teachers. Many teachers hate jobs here and it shows.
We need an AP Computer Science class.
I feel like the engineering program should be more organized and go slowly on things because they give
out a lot of confusing homework and too much different things I have never heard about.
I don’t believe many science classes are offered for those who are choosing that path.
I feel that I am extremely unprepared for Spanish 3 and will have a lot of difficulty with it next year.
The students at Leigh should have more options for electives such as drivers ed class.
The engineering program is a joke. Both classes have been given completely inept teachers who don’t
know the material and one of whom isn’t an engineer. The starting point is a teacher who has the
knowledge to successfully teach the course. That would be a monumental improvement.
I would like it if Leigh had more science-related electives.
Japanese class!
Leigh should offer more vocational classes like an automotive class or wood working.
I think that the school should offer courses in law, criminal justice, and criminology.
There should be an auto shop at Leigh, every boy here loves his car. They have a right to an opportunity to
learn about it and work on it.
I love CCOC. Very helpful.
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Safety/Rules/Policies/Deans/Drugs & Alcohol
Deans are overly strict.
I really enjoy Leigh! Yet at the basketball games I find the deans to be too strict. It’s not fair we can’t sit on
the first row. The team always says they do better when the 6th man is loud be when we are getting in
trouble, how are we supposed to be loud?
Tell the deans to stop yelling at kids to get to class. We know.
I wish we could skate on campus. It would prevent lateness.
There’s so much bullying going on and it’s unbelievable; most of it happens over the internet but seeing
these people at school is not comforting.
This school is not challenging and there are many bullies.
[Dean Name] is so rude.
The students tend to be friendly, although some groups are rude, disrespectful, and an embarrassment.
Leigh High School enforces drugs within school, but not outside (i.e. gas station)
I feel like I am in a correctional facility.
The counselors are amazing and the deans are good but can be a little strict.
Deans are too strict at dances which is the reason why people tend not to go and why we lose money off of
them.
People do drugs in the bathroom ALL THE TIME and never get caught.
I personally don’t feel like the staff at this school really cares about the mental well being of the students,
especially the students with anxiety and depression disorders. I think if you educated them on these kinds
of disorders they might have an easier time communicating with the students.
In non-honors and AP classes, drugs are commonly discussed.
I wish the school would make more accommodations for students with anxiety/depression and allow them
to transfer classes if need be, with the consult of a medical professional.
[Dean Name] does not enforce the rules fairly and he picks out people that he wants to get in trouble. It is
not fair and it sets a bad example to students and faculty. He is also a bully. He is mean to people and has
no respect for anyone. He makes our school tense and a bad place to be.
[Dean Name] should not be so ignorant and judgmental about students’ sexuality and birth control choices.
This school needs to educate their staff and students about social anxiety and depression.
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At the beginning of 9th grade the dean called me to his office and a police was present they told me they
knew I didn’t live where I said I did, but they were wrong because I did live there and I had transferred to
Leigh High during the summer. That should be fixed and not have deans or police ask students or accuse
them that way, that was a bad experience.
[Dean Name] should let us have more fun at dances and not flash the lights on us. It makes students
uncomfortable and makes them not want to attend the next dance that leadership works so hard on.
Some instances of disciplinary action at this school have been viewed by the student body as “extremist”.
Maybe have lunch monitors clean during lunch?
We should have an open campus lunch at Leigh due to the convenient gas station.
Leigh is a very caring community but could have better administration. Some staff are condescending even
to the most bright, respectful students. And our school is pretty wasteful.
Facilities
Leigh High School should have a vending machine or two.
Some buildings don’t have good air conditioning. In hot weather classroom is HOT and makes it hard to
learn when everyone is sleepy. Other than that Leigh is awesome.
I want A/C in all classrooms please.
Mr. Nakamura’s classroom is ridonculously cold. Get his heater fixed. It makes the learning environment
terrible.
Please fix the sinks in the girls’ bathroom; there are two working sinks.
Many classrooms don’t even have air conditioning.
Get AC.
I believe we should have a bike cage in front of the school.
The ongoing construction at Leigh is incredibly annoying.
The school is always under construction and it’s really annoying to hear in the library.
Activities & Extracurriculars
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I feel there are not very many elective choices compared to other schools. I also feel driver’s ed. Is an
important course that should be provided at Leigh. I also don’t understand the foreign language
requirement. I don’t think that should be required.
All the sports and athletics coaches are very good and knowledgeable about their respective sports.
LHS “school spirit” is one of the up-sides. We have many activities and rallies. It is a safe school, I think.
Leigh should have more dances.
Badminton gets no funding as a school sponsored sport. Leigh should have a wider variety of sports.
We do have clubs, but I would like it if we had more.
The school spirit is REALLY good along with most sports at Leigh.
This is a school I would like my kids to go to when I am an adult.
Our school is a huge spirit school and that is something that makes me wanna stay at Leigh.
School Loop/Communication of Progress
All teachers should be required to use SchoolLoop.
Schoolloop is a great resource for students and parents, unfortunately not all teachers use it.
Some teachers don’t update grades until the six week grading period.
All teachers should HAVE to use Schoolloop.
Schoolloop is very helpful.
Teachers need to update their students’ grades a lot more often and put the homework on Schoolloop!
Other Comments
I think there should be tutorial after school so it is easier for students to get help if they can’t make it in the
mornings.
I believe the public school system is extremely flawed and puts way too much pressure on children. We
need to incorporate a more hands-on learning environment that focuses on equality and deteriorates the
feeling of competition as to boost confidence among kids.
In regards to #8, I wish I was being taught things like filing taxes, mortgages, etc. Overall, I think Leigh is a
good school, but the arts should get more attention and funding.
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In regards to question 8, I strongly disagreed because I feel as though school is teaching us how to get
good grades and pass a class. In no means am I ready to become part of the “adult world”. I don’t know
how to pay taxes or balance a checkbook. I don’t know what a good price for an apartment is, or even
understand paying bills. School only prepares me for getting into college.
Teach us how to write checks, save money, write resumes, survive on our own.
Some of the classes we have don’t set me up for life. I will never know how to do taxes or balance a check
book, but I’ll know how to find the derivative of an equation and be able to tell you what side d is on a
triangle.
I think changing collaboration day to coming out early is a bad idea because it would be better in the
morning because that way kids at Leigh High School could get more time in the morning or if they have
something to do it gives them time.
High school curriculum consists of busy work. Our curriculum consists of memorizing information to pass a
test and then forget it. We rarely learn anymore.
Leigh is a great school and every event, activity, and class is efficient. Our school is very involved although
our teachers could start focusing on us learning material, not just our grades
.
So far, I’ve adored the Leigh—the “vibe”, the people, the teachers.
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Results from the 10th, 11th, 12th Grade Parent Survey – Fall 2013
Strongly Agree

Agree

Disagree

Strongly Disagree

I don’t know, N/A

Total

#

%

#

%

#

%

#

%

$

%

I am familiar with Leigh's SLO's (School-wide learner Outcomes)
formerly known as ESLR's

35

6.24%

116

20.68%

140

24.96%

115

20.50%

155

27.63%

561

The classes at Leigh are rigorous.

75

13.44%

343

61.47%

99

17.74%

5

0.90%

36

6.45%

558

Leigh High School is a good environment for learning

168

29.89%

346

61.57%

31

5.52%

1

0.18%

16

2.85%

562

I feel that my student is safe on campus

218

38.18%

319

55.87%

15

2.63%

4

0.70%

15

2.63%

571

The deans reinforce the school rules fairly and consistently

103

18.17%

244

43.03%

37

6.53%

20

3.53%

163

28.75%

567

The teachers reinforce the school rules fairly and consistently

106

18.83%

294

52.22%

43

7.64%

5

0.89%

115

20.43%

563

The campus and classrooms are in good repair, clean, and
presentable.

102

17.96%

373

65.67%

70

12.32%

8

1.41%

15

2.64%

568

The school culture promotes student learning and success.

143

25.27%

350

61.84%

35

6.18%

11

1.94%

27

4.77%

566

The school is preparing my student well for life beyond high school.

124

22.22%

322

57.71%

59

10.57%

12

2.15%

41

7.35%

558

My student has fair and equal access to the classes s/he wants to
take (e.g. honors, AP, etc.)

211

37.35%

300

53.10%

30

5.31%

5

0.88%

19

3.36%

565
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Strongly Agree

Agree

Disagree

Strongly Disagree

I don’t know, N/A

Total

The counseling staff helps my student make informed decisions
regarding academic planning

91

16.22%

232

41.35%

125

22.28%

39

6.95%

74

13.19%

561

I'm satisfied with the number and type of electives offered at the
school.

70

12.41%

291

51.60%

145

25.71%

33

5.85%

25

4.43%

564

I'm satisfied with the academic course offerings at the school.

125

22.32%

344

61.43%

68

12.14%

7

1.25%

16

2.86%

560

The academic program at Leigh is designed so that my student can
meet all of the graduation requirements (e.g. course credits, Exit
Exam/CAHSEE, etc.)

235

41.89%

295

52.58%

9

1.60%

4

0.71%

18

3.21%

561

Leigh Teachers are knowledgeable, well-prepared, and genuinely
interested in teaching.

112

20.04%

342

61.18%

53

9.48%

16

2.86%

36

6.44%

559

My student's teachers make academic performance
levels/standards clear (e.g. what it will take to get a certain grade on
an assignment or in the class).

139

25.32%

328

59.74%

40

7.29%

8

1.46%

34

6.19%

549

My student's teachers make non-academic classroom expectations
clear (e.g. behavior, rules, class procedures, make up work, etc.)

166

30.13%

318

57.71%

27

4.90%

4

0.73%

36

6.53%

551

If my student doesn't do well on an assessment (test, quiz, etc.),
his/her teachers make sure s/he understands why.

59

10.55%

253

45.26%

123

22.00%

34

6.08%

90

16.10%

559

My student's teachers keep my student informed of his/her
progress/grade in their classes.

126

22.91%

325

59.09%

60

10.91%

13

2.36%

26

4.73%

550

The results of assessments (tests, quizzes, essays, presentations)
are communicated in a timely manner to my student (e.g. tests are
handed back, scores are posted on line, etc.

106

19.41%

325

59.52%

86

15.75%

10

1.83%

19

3.48%

546

Online grades and assignments are updated on a regular basis.

95

17.24%

293

53.18%

116

21.05%

21

3.81%

26

4.72%

551
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Strongly Agree

Agree

Disagree

Strongly Disagree

I don’t know, N/A

Total

My student has access to a computer with an internet connection
(either at home, at school, or at the library) in case s/he needs to
use it for an assignment.

377

68.42%

157

28.49%

4

0.73%

2

0.36%

11

2.00%

551

My student has the right amount of homework for the grade level
and classes s/he is in.

113

20.77%

320

58.82%

62

11.40%

18

3.31%

31

5.70%

544

The school keeps families well-informed about the standardized
testing process and schedule (e.g. Exit Exam, STAR Tests, etc.).

159

29.17%

298

54.68%

44

8.07%

12

2.20%

32

5.87%

545

Parents' input is welcome at the school.

95

17.43%

255

46.79%

78

14.31%

25

4.59%

92

16.88%

545

I am aware of the various opportunities to be involved in the school
(e.g. Home and School Club, PAPA, Sports Boosters, School Site
Council, etc.)

219

40.18%

274

50.28%

23

4.22%

6

1.10%

23

4.22%

545

Teachers at the school treat me with respect, professionalism, and
courtesy.

244

42.21%

280

48.44%

10

1.73%

3

0.52%

41

7.09%

578

School staff treat me with respect, professionalism, and courtesy.

193

35.48%

289

53.13%

27

4.96%

7

1.29%

28

5.15%

544

Teachers are easy to contact if I need to talk to them.

145

26.46%

272

49.64%

50

9.12%

10

1.82%

71

12.96%

548

When I contact a teacher about a specific issue/question, I am able
to easily work with the teacher to resolve the issue/question.

101

18.53%

257

47.16%

44

8.07%

9

1.65%

134

24.59%

545

The school Parent-Student Handbook clearly communicates school
policies.

185

33.88%

282

51.65%

10

1.83%

4

0.73%

65

11.90%

546

The Leigh website is a useful resource.

148

26.91%

293

53.27%

56

10.18%

26

4.73%

27

4.91%

550

202

Strongly Agree

Agree

Disagree

Strongly Disagree

I don’t know, N/A

Total

My student's teachers are involved in the school community (e.g.
advising clubs, attending school events, supporting students outside
of class, etc.).

77

14.23%

203

37.52%

30

5.55%

6

1.11%

225

41.59%

541

My student has plenty of opportunities to participate in
extracurricular activities.

177

32.60%

302

55.62%

30

5.52%

6

1.10%

28

5.16%

543

The amount of time expected for sports and other extracurricular
activities allows my student enough time to do his/her homework
and study.

84

15.38%

278

50.92%

82

15.02%

18

3.30%

84

15.38%

546

I am aware of services on campus for teen counseling and referrals
to outside counseling agencies.

89

16.36%

231

42.46%

81

14.89%

27

4.96%

116

21.32%

544

The school provides emotional and social support for my student.

67

12.32%

242

44.49%

53

9.74%

27

4.96%

155

28.49%

544

The counselors and/or deans responded to my inquiries in a timely
manner.

82

12.32%

229

41.34%

63

11.37%

35

6.32%

145

26.17%

554
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Results from the 9th Grade Parent Survey – Fall 2013
Strongly Agree

Agree

Disagree

Strongly Disagree

I don’t know, N/A

Total

#

%

#

%

#

%

#

%

$

%

We received the necessary information to make informed choices
for our student last spring.

75

33.78%

116

52.25%

11

4.95%

9

4.05%

11

4.95%

222

The information delivered by the counselors the 8th grade last
spring was straight forward and helpful.

62

28.84%

106

49.30%

16

7.44%

7

3.26%

24

11.16%

215

The 9th grade programming card, the form to choose classes, was
straight forward and helpful.

65

29.15%

110

49.33%

18

8.07%

6

2.69%

24

10.76%

223

The registration process, the process for choosing classes was
straight forward and helpful.

68

30.36%

123

54.91%

17

7.59%

4

1.79%

12

5.36%

224

My child was scheduled into the classes she/he requested

113

50.67%

68

30.49%

25

11.21%

11

4.93%

6

2.69%

223

The summer mailing information was straight forward and helpful

94

42.15%

100

44.84%

9

4.04%

8

3.59%

12

5.38%

223

The information on athletic participation was easy to access and
understand.

53

23.77%

96

43.05%

33

14.80%

6

2.69%

35

15.70%

223

The information on extracurriculur activities was easy to access and
understand.

40

18.02%

115

51.80%

36

16.22%

3

1.35%

28

12.61%

222

The class correction process was straight forward and helpful.

39

19.40%

64

31.84%

19

9.45%

7

3.48%

72

35.82%

201

The Link Crew Orientation helped prepare my freshman for the first
day of school.

99

45.21%

87

39.73%

11

5.02%

1

0.46%

21

9.59%

219
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Strongly Agree

Agree

Disagree

Strongly Disagree

I don’t know, N/A

Total

The transition from middle school to high school was smooth.

110

49.55%

97

43.69%

11

4.95%

0

0.00%

4

1.80%

222

Leigh High School welcomes 9th grades student and helps them
feel at home during their first week in school.

104

46.85%

100

45.05%

7

3.15%

0

0.00%

11

4.95%

222

The Administration team responded to my emails and enquiries in a
timely manner

45

20.09%

61

27.23%

16

7.14%

12

5.36%

90

40.18%

224

I feel that my student is safe on campus.

85

38.99%

108

49.54%

7

3.21%

4

1.83%

14

6.42%

218

The campus and classrooms are in good repair, clean and
presentable.

50

22.62%

126

57.01%

14

6.33%

10

4.52%

21

9.50%

221

The school culture promotes student learning and success.

48

21.52%

134

60.09%

6

2.69%

3

1.35%

32

14.35%

223

I am aware of the various opportunities to be involved in the school
(e.g. Home and School Club, PAPA, Sports Boosters, School Site
Council, etc.)

90

40.00%

113

50.22%

16

7.11%

3

1.33%

3

1.33%

225

School staff treat me with respect, professionalism, and courtesy.

91

41.18%

101

45.70%

3

1.36%

2

0.90%

24

10.86%

221

The Leigh website is a useful resource.

76

34.70%

98

44.75%

34

15.53%

5

2.28%

6

2.74%

219

I am aware of services on campus for teen counseling and referrals
to outside counseling agencies.

35

16.06%

78

35.78%

40

18.35%

9

4.13%

56

25.69%

218

The school provides emotional and social support for my student.

26

12.15%

76

35.51%

7

3.27%

1

0.47%

104

48.60%
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Comments from Parent Survey – Fall 2013
Teachers and Staff
Why does the school management always seem to be behind the power curve?
Why do I hear that the teachers are as frustrated as the parents with Leigh High School management’s
organization? Someone at the district office should look into what is going on with Leigh High School’s
management’s behavior
Mr. David Smith is the finest teacher possible for AP World History. My son, not much interested in history
scored a perfect 600 on his CST standardized test for regular history and passed the AP exam with a 4.
Mr. Smith is an asset to this challenging profession.
Most teachers at Leigh are great resulting in my son excelling in all other classes besides biology.
In general I really like Leigh.
Leigh only cares about high performing students. There are few opportunities for underperforming students
to get up to speed.
My son is enjoying his time at Leigh. I appreciate the teachers and what they are trying to do four our kids.
Thank you for providing such a positive and nurturing environment! His freshman year was a bit more
homework. Intensive
Teachers are a wide spectrum, from very enthusiastic and professional to non-caring and very
unprofessional. Some teachers bring their personal problems to the classroom which I find unacceptable
and have had to coach my child about this. I would like to see more respect to the students, albeit at times
it might be challenging! Happy to talk if you want.
The communication between parent counselor, vice principal and principal needs improvement.
Math teachers don’t always try different methods if a student does not understand the primary approach.
A teacher did not prepare students well for tests.
Mrs. Royer is awesome and the absolute best but needs better control of the power hungry maniac
students in the music program.
Teachers have been excellent.
A+
Hard to answer questions regarding teachers. Some are so wonderful and some honestly should not be
teaching. Very frustrating. Leigh is a great school in many ways, but needs much improvement in others.
[Teacher Name] needs to retire ASAP! He sleeps during class and teaches nothing. Very sad!
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My son is extremely happy in this class due to your outgoing personality. Please keep it up because it is
“people like you” who keep our kids excited and involved.
Progression in using technology in education. Would like to see improvement within math department.
State testing results were very satisfactory across the board.
Help the administration, they appear to be IDIOTS.
We have found there to be many superb teachers at Leigh, and some not-so-great!
I have had 3 kids go through Leigh, and have been very pleased with the education they have received.
Leigh is an excellent school!
I feel our daughter is being well prepared for college. I was so pleased to see AP courses offered to
sophomores this year.
My daughter is new this year and said it was going to take her a while to get used to Leigh. When I asked
her what she meant she said “it is so cheerful and open”. I can think of no higher praise. The teachers are
very dedicated and reach out to the kids.
Parent/School and Parent/Teacher Communication
I don’t feel that the counseling department really focuses and understands the details of the individual
student.
90% of teachers are very responsive but 10% are not. Specifically the older teacher. He wouldn’t reply to
my emails (SchoolLoop) or Voicemails. He even yelled at my son to tell me to stop. This is unacceptable
and is reflected in this survey.
The questions regarding teachers in this survey are flawed in that they apply to individual teachers, but not
to the group of all teachers. Most are great at communicating, using SchoolLoop, etc., but there are still a
few that don’t and that has been frustrating. Maybe next survey can ask “do most teachers…” and “there
are some teachers that don’t…”
Most teachers post classwork and grades well on SchoolLoop. [Teacher Name] however, just uses daily
buckets, which makes it impossible for me to see what my child is lacking in.
Some courses – math/chemistry/English do not update online grades timely. For some students that need
a push by parents. This is a disadvantage and very frustrating. Just my experience from Grade 10.
Website has improved but needs more work.
No School map on website – it would be helpful.
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School website is often out of date. Not always current or useful in gathering information. Main office staff
is less than helpful in general when it comes to paying fees and turning in forms. Needs Improvement!
I love your website and SchoolLoop. I am happy with the communication both of these supply.
Why is information had to find and out of date on the website?
Some teachers don’t use SchoolLoop and that is frustrating to get updates from these teachers.
The school is in dire need of updating classrooms and technology in them. Last year teachers and staff
were unresponsive or delayed in responding (provoked) when I sent/called messages. I would like to see
ALL teachers post ALL handouts/printouts on SchoolLoop. I notice many teachers do not grade and post
grades in a timely manner.
Make teachers use the online system for grades and communications. Why did we buy the program if they
don’t have to use it?
It should be mandatory that all teachers post grades online. There are still some teachers that don’t.
I’m considering 2 years of school at Leigh. 1 teacher would not use SchoolLoop – bad! Make them!
We would like to see all tests and quizzes at home on the day they are shown to the student so that we can
help our student prepare better.
We rarely have tests (math) sent home to go over with our son to see what test problems he got wrong.
We’re told the teachers collect them so they can be used for future classes.
Counseling and Deans
I would LOVE to see more guidance counselors. The budget is tight but this is such a vital part of high
school.
The [Counselor Name] is challenging to work with. She is dismissive of parent concerns and appears to
want to do minimal amount of work to address scheduling issues.
The Dean’s and counselors have changed over the last 4-6 years. Mr. Pratt was a wonderful counselor,
but had a huge “case load” and did not have time to deal with parents and students. My experience is the
counselors are spread too thin. Deans have changed again this year. Hayashi was great. My student
feels like he can talk to one dean, but not the other.
Counselors were helpful in changing classes and teachers for both of my sons.
Schedule mailed in the summer did not match the IEP. I promptly gave appropriate changes to student
services. The schedule he picked up at orientation was wrong. 3 classes right, 3 classes wrong. Charles
Ku, and others fixed his schedule!!! His schedule is perfect.
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Specific Programs/Courses/Curriculum
Wonderful music, English, and Science courses and teachers. Very disappointed with Math instruction
(student currently in AP Calculus, first time with a great instructor.) Teacher met us but assumed and
stated that parents only complained about grades – we said we were concerned about our students
learning. We finally hired a tutor to enable our student’s learning.
Essays in AP Language and Composition need to be graded and graded in a timely manner.
Would like to see more options related to computer science.
Math and Language need to be everyday instead of Block Schedule.
My children’s’ experience with special ed has been positive, caring and helpful.
One thing my son is hoping for is additional foreign language options (i.e. Japanese, Mandarin), especially
in light of the global economy. I feel however that his homework is somewhat light overall, he is enjoying
his courses and teacher!
Extracurriculars
There are a good variety of extracurricular opportunities for all types of students at Leigh.
I think the demands for time required outside of drama class are outrageous.
Facilities
Clean the school. Powers wash the walls, lockers, and tables. This place is gross. My 4th senior here still
as dirty as t was 7 years ago.
Glad to see the campus, buildings and facility looking better with the remodel and updates.
I love the fact that the campus appearance has much improved! I still think some flowers would be
refreshing, but the new quad is great!
Other Comments
With three student suicides, I feel the emotional needs of students are not met.
I answered most of the questions on good faith. Haven’t met any of her teachers yet.
Why is the school electronic announcement board always out of date? It sets a poor example for the
students!
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Why do our kids scores go down (compared to other state scores) when they enter Leigh High School ?
Please consider posting this survey online.
Survey is very general and doesn’t allow pointing out teachers who are not responsive to parents and
students. For example, my son had a bio teacher who did not post on SchoolLoop. Future survey question
might be specific to a course or teacher.
Asking freshman parents these questions at the beginning of the school year does not benefit anyone. The
end of the school year would be more beneficial. This form should not be administered during back to
school night when we have a short time to listen to the teachers. Our time with the French teacher was cut
short so that we could fill this out.
We love Leigh and have enjoyed our experiences here.
My son is new to Leigh so I was unable to answer some of the questions.
I’d rather listen to this teacher speak about my daughter’s class than write to you – sorry! Hard to write and
hear and listen to her too!
These types of surveys should be done through the website.
This survey is too long. Parent/Teacher sessions are much too short. Add another 5 minutes per class on
that night. This survey really ate into our time with the teachers.
I wish there was an option of “most of the time” and “some of the time”
I appreciate the support and learning sessions given to my child.
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Example WASC Parent Focus Group Notes

Leigh High School WASC Parent Focus Group October 22, 2013
Agenda
I. Introductions and norms
II. WASC Overview
III. 2013-2014 Parent Survey Results
IV WASC Questions
Reactions to the parent survey?
Some of the questions were hard to answer and would have required other choices for answer
than the ones offered. I'm glad you are doing a survey; I feel like we have not that many
opportunities to give our opinion, so I really appreciate that, but I would have preferred doing it
outside the back to school night. It feels like the teachers never have enough time to go through
their speech, presentations etc …. so adding the survey on top of it and rushing through the
answers was not the best for me. Maybe offering the survey online would be better? Although
you might not get as many answers that way (unless there is an incentive... (extra credit ?!?!? :-))
What do you think are Leigh’s strengths as a place of learning?
 I am really impressed with the music program. My child has already grown a lot from
this program in terms of discipline, organization skills, self confidence, all of which is
then reflected in all the other classes.
 I think the tutorial in the morning is a great opportunity for the children to get help from
the teachers.
 My child feels safe in the school most of the time.
 Schoolloop is a great tool (although my child has lot of problems accessing the web site
from her computer) that can benefit greatly the students.
What areas of growth do you see?
As a parent of a Freshman, I feel like there are not that many opportunities given to my child to
be challenged. Besides Bio Honors, all the other classes have such a mix of students that it
doesn't always create the best environment to learn. I completely understand the logic behind
reducing the number of honors classes but for the students who really want to work, it might pull
them down; they might lose interest in a subject if too much of the class is spent on disciplining
instead teaching, or if the lessons go too slow to accommodate a handful of students who are
behind.
Without getting into details, my student ran into a problem in the beginning of the year and
trying to figure out a solution with the staff, I was told that, unless we wait a couple of years
(when it's already way too late) and she fails miserably she won't be able to access a program
offered at the school that could have been very beneficial for her. The problem to this day has
not been solved. I strongly feel that lots of resources are offered to struggling children among
which are probably some who don't care about school and don't put any effort and work into
their classes. On the other hand, for my child who is motivated and wants to succeed, the school
is not doing much that would go towards her best interest. My only wish now is that I will be
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proved wrong. But so far it hasn't happened. So, that, to me would be an important area of
growth for the school: the resources that are available at the school should be accessible to any
child who could find benefit in it; no only the ones who are failing; I would also like to see more
opportunity for growth to the students who are more advanced.
I would love to see more counselors in the school as well. I heard there were lots of problems
with Naviance this year and it was getting problematic especially for Seniors, which got me very
worried.
I also think it would help to have someone (from the staff) with all the knowledge necessary to
run the career center. The parent who is leading it now is amazing but she has a Senior, so, how
good and knowledgeable will be the person who will take over next year (if someone does). I
feel like the CCC is a wonderful resource and tool for the children and parents and it would be
great to have a permanent position there.
Evaluate the degree to which the school ensures that students, parents, and other members of the
school’s community understand and are committed to the school’s vision, mission, and school
wide learner outcomes.
I'm not sure I understand the question... is this about ESLR? I wasn't aware of this until the
meeting yesterday.
After asking my child about it, she said the vaguely remembers seeing it on the wall. She thinks
some of the teachers might have mentioned it in the beginning of the year but it doesn't seem like
it made a big impact.
Evaluate to what extent parents, students, and staff collaborate in developing and monitoring a
student’s personal learning plan, based upon a students style and college/ career and/ or other
educational goals.
I find the table with the 4 year plan that was sent out last year to us before we had to choose the
electives very helpful and clear; it's a great tool for students and parents.
Again, with the problem my student had in the beginning of the year, which is impacting her
educational goals, we had to deal with the staff on different occasions. We talked to both the
counselors (separately); one didn't help at all, the other one was fantastic and very helpful. Then
talking to the principal and vice principal (separately again) was great, but I feel like there has
been no follow up on the problem and I'm still waiting, weeks later, for an action to be taken.
Evaluate the impact of stakeholders involvement in assessing and monitoring student progress.
Include district, board, staff, students, and parents.
I find schoolloop very useful; it's a great tool as long as it's updated regularly. Which has been
the case so far for most of the teachers. One of them only graded and updated the site the day of
the ½ quarter.
Other items you’d like to discuss at our next meeting on Wednesday 11/20/13.
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Common core implementation.
I keep on hearing about “closing the gap” and completely agree that by doing so it will
help the entire population of the school; but I don't feel that there is much focus on the
more advanced students; is it because it's not well advertised or is it because there is not
much done for them?
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Leigh High School WASC Parent Focus Group October 22, 2013
Agenda
I. Introductions and norms
II. WASC Overview
III. 2013-2014 Parent Survey Results
IV WASC Questions
Reactions to the parent survey?
Logistics: I would have the first class that the survey is taken/collected 5 minutes longer to give
parents opportunity to answer, have the teacher communicate the importance completing survey
and use of the information collected. I would have a somewhat agree/disagree option. Based on
the results it seems that the areas of needing improvement are academic counseling assistance,
teacher feedback regarding tests to students and awareness of counseling (emotional) available to
students.
What do you think are Leigh’s strengths as a place of learning?
I think for the most part Leigh provides a safe environment for the kids, teachers communicate
the standards, the majority of the community that feeds into the school values education, and
thus, the population (parents) has higher expectations of students and staff.
What areas of growth do you see?
I think academic counseling needs to be stronger (more counselors), higher/more graduation
requirements and or/expectations of students (require 3 years of math instead of 2 years). All
students should be encouraged to take classes that would allow them to apply at private
universities. I realize that “school” is not for everyone and that not all students are capable of
taking several AP courses in one semester, but I believe all kids should attempt at least one AP
course. There should be an unspoken expectation. I feel that Leigh does not set the bar high
enough. Better communication regarding services that are available to the community.
Evaluate the degree to which the school ensures that students, parents, and other members of the
school’s community understand and are committed to the school’s vision, mission, and
schoolwide learner outcomes.
I do not feel that the school/administration engages the community in being part of the
school/student’s success and my experience is that mediocre is what is considered successful.
Case in point was the implementation of NHS. It was the administration’s point of view that
since we had the CSF that was enough … Leigh did not need to have both. I know that we do
have NHS, however, the mentality was why do both...?
Evaluate to what extent parents, students, and staff collaborates in developing and monitoring a
student’s personal learning plan, based upon a student’s style and college/ career and/ or other
educational goals.
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I can only speak from personal experience, in that with my kids, their learning plan was
developed collaboratively with only the counselor and it was done differently for both children.
Initially I encouraged/ facilitated the relationship between my daughter and her counselor. Once
that relationship was established her freshman year she pretty much was responsible for planning
her classes, advocating grading discrepancies with teachers etc. There was only one time that she
needed me to go with her to talk with a teacher. And this was because she was frustrated and felt
discounted by the teacher. My experience/interaction with this teacher mirrored hers. I would say
that the only staff that was involved with my daughter was her counselor. I do not feel that the
teaching staff was necessarily an integral part of the process. My son has a learning disability
and so we are a little more involved as parents because there are 504 meetings which my son
attends as well. After the meeting in the beginning of the year we are pretty much hands off and
expect that our son take responsibility for asking for what he needs etc. At his freshman year
504 meeting only 1 teacher showed up and at his sophomore year only 2 teachers came. So as a
parent my experience with the staff collaborating has not been positive. I would say that the
parents that feel that there is collaboration regarding their kid’s personal learning plan is
dependent upon their initial experience with their child’s counselor. What I mean by this is that if
they meet with the counselor and feel heard then they perceive that there is collaboration
between the parties. If they feel dismissed by the counselor then parents do not perceive or feel
like their child’s needs will be met.
Evaluate the impact of stakeholders involvement in assessing and monitoring student progress.
Include district, board, staff, students, and parents.
Monitoring progress. How this gets measured is mainly by grades. I think that the teachers need
to post grades quickly as that feedback is necessary for the kids. So that if they aren’t
comprehending/mastering the material then the student can address this sooner rather than later.
Parental involvement regarding a student’s progress is a personal matter and is dependent upon
that parent’s viewpoint. I know parents that will check their kid’s grades and email the teacher
when there are missing assignments etc. I think this is to the detriment to the kid. The student
should take responsibility. Now having said that, if there is a student who is getting D’s or worse
then I think the teacher should reach out to the parents and meet with the student to explore why
this is so and what support is needed for that student to improve.
Other items you’d like to discuss at our next meeting on Wednesday 11/20/13.
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Results from Teacher Survey – Fall 2013
1. I am familiar with Leigh’s Vision and Mission Statement.
Answer
Options

Agree
23

Somewhat
Agree
25

Somewhat
Disagree
4

Disagree
2

I Don't Know, Unable to
Answer, or N/A
1

Rating Average
1.78
answered question
skipped question

Response
Count
55
55
0

2. I understand what the school board does.
Answer
Options

Agree
14

Somewhat
Agree
28

Somewhat
Disagree
7

Disagree
4

I Don't Know, Unable to
Answer, or N/A
2

Rating Average
2.13
answered question
skipped question

Response
Count
55
55
0

3. The school board is involved in the review and refinement of Leigh’s Vision, Mission Statement, and SLOs (formerly ESLRs).
Answer
Options

Agree
7

Somewhat
Agree
8

Somewhat
Disagree
5

Disagree
14

I Don't Know, Unable to
Answer, or N/A
21

Rating Average
3.62
answered question
skipped question

Response
Count
55
55
0

4. Adequate time for departmental and/or inter-departmental collaboration is built into the school’s schedule.
Answer
Options

Agree
22

Somewhat
Agree
10

Somewhat
Disagree
7

Disagree
14
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I Don't Know, Unable to
Answer, or N/A
2

Rating Average
2.35
answered question
skipped question

Response
Count
55
55
0

5. My department uses collaboration time for meaningful collaboration that positively impacts teaching and learning.
Answer
Options

Agree
30

Somewhat
Agree
13

Somewhat
Disagree
3

Disagree
4

I Don't Know, Unable to
Answer, or N/A
5

Rating Average
1.93
answered question
skipped question

Response
Count
55
55
0

6. Teachers have a major role in planning how collaboration time is used.
Answer
Options

Agree
7

Somewhat
Agree
17

Somewhat
Disagree
14

Disagree
10

I Don't Know, Unable to
Answer, or N/A
7

Rating Average
2.87
answered question
skipped question

Response
Count
55
55
0

7. The duties required of me beyond the school day are reasonable (chaperoning, etc.).
Answer
Options

Agree
24

Somewhat
Agree
17

Somewhat
Disagree
4

Disagree
10

I Don't Know, Unable to
Answer, or N/A
0

Rating Average
2.00
answered question
skipped question

Response
Count
55
55
0

8. The process for signing up for duties is fair and practical.
Answer
Options

Agree
45

Somewhat
Agree
6

Somewhat
Disagree
2

Disagree
2

217

I Don't Know, Unable to
Answer, or N/A
0

Rating Average
1.29
answered question
skipped question

Response
Count
55
55
0

9. My teaching assignment maximizes my expertise to best benefit students.
Answer
Options

Agree
42

Somewhat
Agree
7

Somewhat
Disagree
3

Disagree
3

I Don't Know, Unable to
Answer, or N/A
0

Rating Average
1.40
answered question
skipped question

Response
Count
55
55
0

10. The school leadership designates teaching assignments that best benefit student learning (i.e. which teachers teach which classes).
Answer
Options

Agree
15

Somewhat
Agree
22

Somewhat
Disagree
5

Disagree
6

I Don't Know, Unable to
Answer, or N/A
7

Rating Average
2.42
answered question
skipped question

Response
Count
55
55
0

11. The Staff Handbook and contents of the Teacher Resource Binder help me to clearly understand school procedures and my responsibilities.
Answer
Options

Agree
26

Somewhat
Agree
20

Somewhat
Disagree
5

Disagree
2

I Don't Know, Unable to
Answer, or N/A
2

Rating Average
1.80
answered question
skipped question

Response
Count
55
55
0

12. I can communicate effectively with my colleagues using a variety of means.
Answer
Options

Agree
41

Somewhat
Agree
12

Somewhat
Disagree
2

Disagree
0
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I Don't Know, Unable to
Answer, or N/A
0

Rating Average
1.29
answered question
skipped question

Response
Count
55
55
0

13. When needed, conflicts between staff members are dealt with and resolved adequately by school administration.
Answer
Options

Agree
6

Somewhat
Agree
16

Somewhat
Disagree
7

Disagree
10

I Don't Know, Unable to
Answer, or N/A
16

Rating Average
3.25
answered question
skipped question

Response
Count
55
55
0

14. Leigh teachers regularly observe their colleagues’ teaching.
Answer
Options

Agree
2

Somewhat
Agree
5

Somewhat
Disagree
11

Disagree
26

I Don't Know, Unable to
Answer, or N/A
11

Rating Average
3.71
answered question
skipped question

Response
Count
55
55
0

15. Leigh has a good program to assist new teachers.
Answer
Options

Agree
14

Somewhat
Agree
11

Somewhat
Disagree
6

Disagree
9

I Don't Know, Unable to
Answer, or N/A
15

Rating Average
3.00
answered question
skipped question

Response
Count
55
55
0

16. Leigh has services to assist teachers in need of professional support.
Answer
Options

Agree
9

Somewhat
Agree
17

Somewhat
Disagree
11

Disagree
9
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I Don't Know, Unable to
Answer, or N/A
8

Rating Average
2.81
answered question
skipped question

Response
Count
54
54
1

17. School leadership encourages teachers to seek out professional development opportunities.
Answer
Options

Agree
10

Somewhat
Agree
15

Somewhat
Disagree
16

Disagree
8

I Don't Know, Unable to
Answer, or N/A
5

Rating Average
2.69
answered question
skipped question

Response
Count
54
54
1

18. The district has a sufficient number of substitutes to cover classes when multiple teachers attend the same professional development
session.
Answer
Somewhat
Somewhat
I Don't Know, Unable to
Response
Agree
Disagree
Rating Average
Options
Agree
Disagree
Answer, or N/A
Count
5
10
13
10
16
3.41
54
answered question
54
skipped question
1

19. The school provides monetary support for individual teachers’ professional development.
Answer
Options

Agree
6

Somewhat
Agree
11

Somewhat
Disagree
11

Disagree
13

I Don't Know, Unable to
Answer, or N/A
13

Rating Average
3.30
answered question
skipped question

Response
Count
54
54
1

20. The administration provides schoolwide professional development that benefits teaching and learning.
Answer
Options

Agree
8

Somewhat
Agree
19

Somewhat
Disagree
19

Disagree
5
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I Don't Know, Unable to
Answer, or N/A
3

Rating Average
2.56
answered question
skipped question

Response
Count
54
54
1

21. The evaluation process is clear and easy to understand.
Answer
Options

Agree
20

Somewhat
Agree
23

Somewhat
Disagree
9

Disagree
2

I Don't Know, Unable to
Answer, or N/A
0

Rating Average
1.87
answered question
skipped question

Response
Count
54
54
1

22. The evaluation process promotes my professional growth.
Answer
Options

Agree
12

Somewhat
Agree
22

Somewhat
Disagree
9

Disagree
8

I Don't Know, Unable to
Answer, or N/A
3

Rating Average
2.41
answered question
skipped question

Response
Count
54
54
1

23. Leigh has a structure in place to oversee, coordinate, and implement the school’s long-term plans.
Answer
Options

Agree
11

Somewhat
Agree
22

Somewhat
Disagree
7

Disagree
4

I Don't Know, Unable to
Answer, or N/A
10

Rating Average
2.63
answered question
skipped question

Response
Count
54
54
1

24. The procedures for acquiring instructional materials such as textbooks, A/V materials, and lab materials are easy to understand and carry
out.
Answer
Somewhat
Somewhat
I Don't Know, Unable to
Response
Agree
Disagree
Rating Average
Options
Agree
Disagree
Answer, or N/A
Count
15
9
15
12
3
2.61
54
answered question
54
skipped question
1
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25. Leigh’s facilities are well-maintained, functional, and in good repair.
Answer
Options

Agree
12

Somewhat
Agree
20

Somewhat
Disagree
17

Disagree
5

I Don't Know, Unable to
Answer, or N/A
0

Rating Average
2.28
answered question
skipped question

Response
Count
54
54
1

26. I have the materials, space, and equipment I need to support student learning.
Answer
Options

Agree
13

Somewhat
Agree
21

Somewhat
Disagree
10

Disagree
9

I Don't Know, Unable to
Answer, or N/A
1

Rating Average
2.33
answered question
skipped question

Response
Count
54
54
1

27. I know my subject’s academic standards.
Answer
Options

Agree
49

Somewhat
Agree
5

Somewhat
Disagree
0

Disagree
0

I Don't Know, Unable to
Answer, or N/A
0

Rating Average
1.09
answered question
skipped question

Response
Count
54
54
1

28. I design lessons with the academic standards in mind, or lessons that target specific standards.
Answer
Options

Agree
47

Somewhat
Agree
7

Somewhat
Disagree
0

Disagree
0
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I Don't Know, Unable to
Answer, or N/A
0

Rating Average
1.13
answered question
skipped question

Response
Count
54
54
1

29. I am familiar with the Common Core State Standards.
Answer
Options

Agree
31

Somewhat
Agree
19

Somewhat
Disagree
1

Disagree
2

I Don't Know, Unable to
Answer, or N/A
1

Rating Average
1.57
answered question
skipped question

Response
Count
54
54
1

30. My department has a plan for implementing the Common Core State Standards.
Answer
Options

Agree
23

Somewhat
Agree
16

Somewhat
Disagree
5

Disagree
5

I Don't Know, Unable to
Answer, or N/A
5

Rating Average
2.13
answered question
skipped question

Response
Count
54
54
1

31. Leigh’s curriculum is rigorous, relevant, and coherent.
Answer
Options

Agree
29

Somewhat
Agree
21

Somewhat
Disagree
3

Disagree
0

I Don't Know, Unable to
Answer, or N/A
1

Rating Average
1.57
answered question
skipped question

Response
Count
54
54
1

32. I am comfortable modifying my teaching to accommodate special needs students (special ed, Deaf/HOH, 504, IEP, etc.).
Answer
Options

Agree
45

Somewhat
Agree
8

Somewhat
Disagree
1

Disagree
0
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I Don't Know, Unable to
Answer, or N/A
0

Rating Average
1.19
answered question
skipped question

Response
Count
54
54
1

33. I am aware of significant student subgroups on Leigh's campus.
Answer
Options

Agree
32

Somewhat
Agree
17

Somewhat
Disagree
2

Disagree
1

I Don't Know, Unable to
Answer, or N/A
2

Rating Average
1.59
answered question
skipped question

Response
Count
54
54
1

34. I implement instructional strategies in an effort to close the achievement gap for under-performing student subgroups on campus.
Answer
Options

Agree
34

Somewhat
Agree
18

Somewhat
Disagree
1

Disagree
0

I Don't Know, Unable to
Answer, or N/A
1

Rating Average
1.44
answered question
skipped question

Response
Count
54
54
1

35. There is regular integration among disciplines at Leigh.
Answer
Options

Agree
4

Somewhat
Agree
12

Somewhat
Disagree
23

Disagree
9

I Don't Know, Unable to
Answer, or N/A
6

Rating Average
3.02
answered question
skipped question

Response
Count
54
54
1

36. My department reviews curriculum at least once a year, making any necessary changes.
Answer
Options

Agree
22

Somewhat
Agree
14

Somewhat
Disagree
6

Disagree
6
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I Don't Know, Unable to
Answer, or N/A
6

Rating Average
2.26
answered question
skipped question

Response
Count
54
54
1

37. My department uses common assessments to create short and long-term goals for student learning.
Answer
Options

Agree
26

Somewhat
Agree
13

Somewhat
Disagree
6

Disagree
3

I Don't Know, Unable to
Answer, or N/A
6

Rating Average
2.07
answered question
skipped question

Response
Count
54
54
1

38. I modify my lessons based on the results of common assessments.
Answer
Options

Agree
25

Somewhat
Agree
17

Somewhat
Disagree
3

Disagree
4

I Don't Know, Unable to
Answer, or N/A
5

Rating Average
2.02
answered question
skipped question

Response
Count
54
54
1

39. My department has standardized grading policies (weighting, etc.).
Answer
Options

Agree
14

Somewhat
Agree
12

Somewhat
Disagree
9

Disagree
16

I Don't Know, Unable to
Answer, or N/A
3

Rating Average
2.67
answered question
skipped question

Response
Count
54
54
1

40. My department has standardized homework policies (amount, weight, late policy, etc.).
Answer
Options

Agree
12

Somewhat
Agree
8

Somewhat
Disagree
11

Disagree
20
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I Don't Know, Unable to
Answer, or N/A
3

Rating Average
2.89
answered question
skipped question

Response
Count
54
54
1

41. Leigh articulates with its feeder schools to streamline curriculum and instruction.
Answer
Options

Agree
6

Somewhat
Agree
8

Somewhat
Disagree
15

Disagree
11

I Don't Know, Unable to
Answer, or N/A
14

Rating Average
3.35
answered question
skipped question

Response
Count
54
54
1

42. Leigh has an adequate program to help students make appropriate post-high school career and educational choices.
Answer
Options

Agree
12

Somewhat
Agree
20

Somewhat
Disagree
7

Disagree
6

I Don't Know, Unable to
Answer, or N/A
9

Rating Average
2.63
answered question
skipped question

Response
Count
54
54
1

43. Parents, students, and staff work together to develop and monitor students’ personal learning plans (class choice, A-G track, etc.).
Answer
Options

Agree
15

Somewhat
Agree
18

Somewhat
Disagree
9

Disagree
3

I Don't Know, Unable to
Answer, or N/A
9

Rating Average
2.50
answered question
skipped question

Response
Count
54
54
1

44. Leigh has strategies and programs to help students transition to post-high school options.
Answer
Options

Agree
10

Somewhat
Agree
25

Somewhat
Disagree
5

Disagree
3

226

I Don't Know, Unable to
Answer, or N/A
10

Rating Average
2.58
answered question
skipped question

Response
Count
53
53
2

45. Students have opportunities to apply what they are learning in class to the world outside of school (real world applications).
Answer
Options

Agree
21

Somewhat
Agree
17

Somewhat
Disagree
11

Disagree
1

I Don't Know, Unable to
Answer, or N/A
4

Rating Average
2.07
answered question
skipped question

Response
Count
54
54
1

46. Leigh has support programs to ensure that students are meeting graduation requirements, including the CAHSEE.
Answer
Options

Agree
29

Somewhat
Agree
14

Somewhat
Disagree
4

Disagree
2

I Don't Know, Unable to
Answer, or N/A
5

Rating Average
1.89
answered question
skipped question

Response
Count
54
54
1

47. I know what differentiated instruction is and what it might look like in my classroom.
Answer
Options

Agree
41

Somewhat
Agree
10

Somewhat
Disagree
0

Disagree
1

I Don't Know, Unable to
Answer, or N/A
2

Rating Average
1.39
answered question
skipped question

Response
Count
54
54
1

48. I feel comfortable differentiating my instruction to positively impact student learning.
Answer
Options

Agree
30

Somewhat
Agree
18

Somewhat
Disagree
2

Disagree
2
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I Don't Know, Unable to
Answer, or N/A
2

Rating Average
1.67
answered question
skipped question

Response
Count
54
54
1

49. I clearly define the expected performance levels and standards I expect my students to meet so my students know them beforehand.
Answer
Options

Agree
45

Somewhat
Agree
9

Somewhat
Disagree
0

Disagree
0

I Don't Know, Unable to
Answer, or N/A
0

Rating Average
1.17
answered question
skipped question

Response
Count
54
54
1

50. I am up-to-date with recent research-based instructional methodology.
Answer
Options

Agree
19

Somewhat
Agree
30

Somewhat
Disagree
2

Disagree
2

I Don't Know, Unable to
Answer, or N/A
1

Rating Average
1.81
answered question
skipped question

Response
Count
54
54
1

51. I scaffold my instruction to help students build on prior knowledge.
Answer
Options

Agree
42

Somewhat
Agree
12

Somewhat
Disagree
0

Disagree
0

I Don't Know, Unable to
Answer, or N/A
0

Rating Average
1.22
answered question
skipped question

Response
Count
54
54
1

52. My students know how to use technology and/or experiences beyond the textbook/classroom to gather knowledge and learn.
Answer
Options

Agree
20

Somewhat
Agree
28

Somewhat
Disagree
3

Disagree
2
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I Don't Know, Unable to
Answer, or N/A
1

Rating Average
1.81
answered question
skipped question

Response
Count
54
54
1

53. I am enhance my classroom instruction by incorporating a variety of technologies (iPad, smart phone apps, video, social media, etc.)
Answer
Options

Agree
21

Somewhat
Agree
21

Somewhat
Disagree
4

Disagree
7

I Don't Know, Unable to
Answer, or N/A
1

Rating Average
2.00
answered question
skipped question

Response
Count
54
54
1

54. Opportunities for shadowing, apprenticeships, community projects, and other real world experiences are available to Leigh students.
Answer
Options

Agree
10

Somewhat
Agree
7

Somewhat
Disagree
6

Disagree
9

I Don't Know, Unable to
Answer, or N/A
22

Rating Average
3.48
answered question
skipped question

Response
Count
54
54
1

55. I know how to access Leigh’s CST and CAHSEE scores and where to tell parents to look for these data.
Answer
Options

Agree
16

Somewhat
Agree
13

Somewhat
Disagree
7

Disagree
12

I Don't Know, Unable to
Answer, or N/A
6

Rating Average
2.61
answered question
skipped question

Response
Count
54
54
1

56. I know how to examine Leigh’s CST and CAHSEE scores to better understand Leigh’s strengths and weaknesses.
Answer
Options

Agree
19

Somewhat
Agree
16

Somewhat
Disagree
5

Disagree
10
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I Don't Know, Unable to
Answer, or N/A
4

Rating Average
2.33
answered question
skipped question

Response
Count
54
54
1

57. Assessments that I design tell me if my students are meeting the academic standards.
Answer
Options

Agree
46

Somewhat
Agree
8

Somewhat
Disagree
0

Disagree
0

I Don't Know, Unable to
Answer, or N/A
0

Rating Average
1.15
answered question
skipped question

Response
Count
54
54
1

58. Assessments that I design tell me if my students are achieving the SLOs (formerly ESLRs).
Answer
Options

Agree
22

Somewhat
Agree
19

Somewhat
Disagree
6

Disagree
7

I Don't Know, Unable to
Answer, or N/A
0

Rating Average
1.96
answered question
skipped question

Response
Count
54
54
1

59. As part of the assessment process, I ask my students for feedback on their own progress.
Answer
Options

Agree
24

Somewhat
Agree
20

Somewhat
Disagree
3

Disagree
7

I Don't Know, Unable to
Answer, or N/A
0

Rating Average
1.87
answered question
skipped question

Response
Count
54
54
1

60. I use results of assessments to change my curriculum and instruction.
Answer
Options

Agree
40

Somewhat
Agree
13

Somewhat
Disagree
0

Disagree
1
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I Don't Know, Unable to
Answer, or N/A
0

Rating Average
1.30
answered question
skipped question

Response
Count
54
54
1

61. My department has a system for monitoring all students’ progress toward achieving the SLOs (formerly ESLRs).
Answer
Options

Agree
6

Somewhat
Agree
15

Somewhat
Disagree
9

Disagree
16

I Don't Know, Unable to
Answer, or N/A
8

Rating Average
3.09
answered question
skipped question

Response
Count
54
54
1

62. There is a process in place to keep the district and school board informed about student progress toward achieving the academic
standards.
Answer
Somewhat
Somewhat
I Don't Know, Unable to
Response
Agree
Disagree
Rating Average
Options
Agree
Disagree
Answer, or N/A
Count
8
9
6
7
24
3.56
54
answered question
54
skipped question
1

63. Leigh uses community resources, professional services, business partnerships, and speakers to support students.
Answer
Options

Agree
9

Somewhat
Agree
23

Somewhat
Disagree
6

Disagree
6

I Don't Know, Unable to
Answer, or N/A
10

Rating Average
2.72
answered question
skipped question

Response
Count
54
54
1

64. Leigh uses strategies to regularly involve parents in the teaching/learning process.
Answer
Options

Agree
16

Somewhat
Agree
9

Somewhat
Disagree
11

Disagree
9
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I Don't Know, Unable to
Answer, or N/A
9

Rating Average
2.74
answered question
skipped question

Response
Count
54
54
1

65. Leigh is a safe school.
Answer
Options

Agree
38

Somewhat
Agree
16

Somewhat
Disagree
0

Disagree
0

I Don't Know, Unable to
Answer, or N/A
0

Rating Average
1.30
answered question
skipped question

Response
Count
54
54
1

66. The campus is clean.
Answer
Options

Agree
17

Somewhat
Agree
28

Somewhat
Disagree
6

Disagree
3

I Don't Know, Unable to
Answer, or N/A
0

Rating Average
1.91
answered question
skipped question

Response
Count
54
54
1

67. Leigh sets student expectations high.
Answer
Options

Agree
27

Somewhat
Agree
22

Somewhat
Disagree
5

Disagree
0

I Don't Know, Unable to
Answer, or N/A
0

Rating Average
1.59
answered question
skipped question

Response
Count
54
54
1

68. There is an atmosphere of trust, respect, and professionalism at Leigh.
Answer
Options

Agree
18

Somewhat
Agree
19

Somewhat
Disagree
11

Disagree
5
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I Don't Know, Unable to
Answer, or N/A
1

Rating Average
2.11
answered question
skipped question

Response
Count
54
54
1

69. Leigh offers an adequate number and type of 0, 4th, and 8th period classes.
Answer
Options

Agree
16

Somewhat
Agree
13

Somewhat
Disagree
6

Disagree
11

I Don't Know, Unable to
Answer, or N/A
8

Rating Average
2.67
answered question
skipped question

Response
Count
54
54
1

70. Leigh offers adequate emotional and psychological support (including referral services) to its students.
Answer
Options

Agree
24

Somewhat
Agree
20

Somewhat
Disagree
6

Disagree
1

I Don't Know, Unable to
Answer, or N/A
3

Rating Average
1.87
answered question
skipped question

Response
Count
54
54
1

71. I post assignments to School Loop everyday.
Answer
Options

Agree
34

Somewhat
Agree
9

Somewhat
Disagree
4

Disagree
7

I Don't Know, Unable to
Answer, or N/A
0

Rating Average
1.70
answered question
skipped question

Response
Count
54
54
1

72. I update grades on School Loop at least every two weeks.
Answer
Options

Agree
44

Somewhat
Agree
5

Somewhat
Disagree
2

Disagree
3
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I Don't Know, Unable to
Answer, or N/A
0

Rating Average
1.33
answered question
skipped question

Response
Count
54
54
1

73. There is adequate training and support for School Loop.
Answer
Options

Agree
26

Somewhat
Agree
14

Somewhat
Disagree
5

Disagree
8

I Don't Know, Unable to
Answer, or N/A
1

Rating Average
1.96
answered question
skipped question

Response
Count
54
54
1

74. I am on time to tutorial and in my classroom during the whole tutorial period.
Answer
Options

Agree
46

Somewhat
Agree
7

Somewhat
Disagree
1

Disagree
0
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I Don't Know, Unable to
Answer, or N/A
0

Rating Average
1.17
answered question
skipped question

Response
Count
54
54
1

Comments from Teacher Survey – Fall 2013
I don't know what "adequate" means in the zero, 4 and 8 period means so I did not answer. There is not a
level of trust and respect at Leigh between teachers. The admin does not intervene when needed and
ignores a lot of problems between staff. There is inconsistency in dealing with teachers not meeting
expectations of professionalism (i.e. chaperoning, attending meetings and coming on time, people don't
show up or say they don't have to do something and nothing is done but others are expected to be there). I
also think students do not have a big pool of electives to choose from in order to prepare them for life after
school (particularly freshman who are consistently put into electives they did not chose).
Is the term "Differentiated Instruction" meant to be a synonym for "Learning Styles?" If so, research does
not support its effectiveness and it has been thoroughly discredited.
The faculty at Leigh does not respect our Principal. The district does not make any effort to improve this
situation.
Lack of collaboration time is a real problem. My department has expressed a need to use collaboration
days in a certain way and has even submitted a schedule to admin, only to find out that all days would be
co-opted by non-departmental business. There is a lack of professionalism when it comes to certain things
such as discussing a possible bell schedule change. Many of our faculty are entrenched in old ways and
have a hard time imagining change for the best interest of students. Their reaction is to become defensive
and sometimes outright rude. Certain teachers have succeeded in undermining cross-curricular projects by
belittling their worth to students. This is an incredible breach of professionalism, and the administration has
not dealt with it aggressively (or at all, actually). Most Leigh teachers are good at their jobs and sincerely
want students to succeed. But there are a few who are burnt out or are bordering on incompetent, and the
administration doesn't seem to be taking steps to evaluate them appropriately. I would like to see a
leadership team that is willing to tackle difficult problems like these and do what's best for students--work
on getting bad teachers out of the classroom or retrained. I've been very happy with the number and kind of
campus improvements that have taken place over the last few years. It has made a big difference in the
quality of the facilities! I'm perplexed why all teachers aren't required to use School Loop on a regular basis.
It may not be mentioned in the contract specifically, but abiding to certain professional expectations is, and
admin could name that proviso when requiring School Loop's use.
You ask about enough zero, 4th and 8th period offerings. I think the bigger issue is the regular school day
is not long enough. I support lengthening the school day and a modified block schedule where we see our
students 3 times a week every week except holiday weeks.
We need air conditioning!!!! How can we ask our students to focus and perform at the standards we expect
them to do in 90+ degree weather.
Are students allowed to use or work in "collaboration" groups on the SAT, PSAT or Ap Exams?
I would like more information about Aeries, School Loop and any other pertinent information for those new
teachers coming in.
I teach Work Experience at Leigh one period per week.
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Can we have staff hold 15 min sessions on how to use school loop or apps on our IPads during lunch or
after school?
Classrooms would be more comfortable if fans could be provided (since AC isn't an option). 90 degree
rooms do not facilitate learning. I would like for us all to be able to see how our individual previous
years students did on CSTs in comparison to the school average.

236

Teacher Survey Results on the use of Academic Standards and SLOs in Lesson Planning

always

Do you put the name or number of the California state
standard you are teaching into your lesson plan (on the
1 board, in the powerpoint, etc.)?
Do you know that your specific lesson is based on a
specific standard? (vs. out of the textbook because it’s
2 the next section)
3 Do you mention the ESLRs to your class daily?
Overall, are the actual concepts and skills taught like the
4 standards?
Overall, are the actual concepts and skills taught like the
5 ESLRs?
6 Do your assessments reference the Standards?
7

Do your assessments reference the ESLRs?
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sometimes never

9%

25%

66%

63%

31%

6%

6%

19%

74%

76%

24%

0%

17%

70%

13%

35%

26%

39%

3%

41%

56%

Master schedule
PERIOD 0

PERIOD 1

PERIOD 2

PERIOD 3

PERIOD 4

PERIOD 5

PERIOD 6

PERIOD 7

PERIOD 8

ENGLISH
DUFFY
GILL

Eng 4
Prep

PREP
Eng 4

Eng 4H
Eng 1

Eng 4H
Eng 4

Eng 4
Eng 1

Eng 4
Eng 4H

GILLIS

Eng 2

Eng 2

Eng 2

PREP

2H

Eng 2H

LEAH MARTIN

Eng 2H

2H

2H

AP LIT

AP lIT

PREP

MOISEI

Eng 1

2H

2H

Eng 1

Eng 1

MOSELEY

PREP

Eng 1

Eng 1

Eng 2

Eng 2

Eng 2

NAKAMURA BETH

Eng 3

Eng 3

Journalism

WASC

Prep

OFF

Eng 3

Eng 3

Eng 3

Eng 1
PREP
Eng 4

Eng 1
AP Eng Lang
Eng 3H
Eng 1

Eng 3
AP Eng Lang
Eng 4
Eng 1

Eng 1
AP Eng LAng
Eng 1

AP Eng LAng
Eng 1

Yearbook
Eng 1
Prep

PERIOD 1
APWH
GOV
WH
US

PERIOD 2
APWH
GOV
PREP
US

PERIOD 3
PREP
GOV
AD
US

PERIOD 7
OFF
PREP
AD
WHH
PSY
US
AP GOV
PSY
WHH
BUS

PERIOD 8

PSY
US
PREP
WH
APUSH
Prep

PERIOD 6
APWH
GOV/ECON
WH
US
PSY
US
APGOV
PREP
WHH
BUS

PERIOD 5
POE
Chem
Physics
AVID 4
Chem
AVID C

PERIOD 6
POE
Prep
Physics H
Bio
Chem
AP Bio

PERIOD 7
PREP
Physics
Prep
PREP
Chem
AP Bio

PERIOD 8

NAKAMURA JOE

Eng 3

ULLREY
WARREN
WHITE
SANCHEZ
SOCIAL SCIENCE
SMITH
MASON
SCIALABBA
FALES
SMILEY
THOMAS
TANNER
THEODULE
VON RASSLER
WOLF
SCIENCE
BEARD
DIORDIEVA
GELLER
JACKSON
LYON
PROUTY

PERIOD 0
US

PERIOD 0

OFF
WH
APUSH
ECON

APGOV
WH
US
ECON

APGOV
WHH
PREP
ECON

PERIOD 1
AP Physics
Chem
Physics
Bio
Chem
Bio

PERIOD 2
AP Physics
Chem
Physics
Bio
Chem
Bio

PERIOD 3
Physics H
Chem
Physics
Bio
Prep
Prep
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PERIOD 4

PERIOD 4

PERIOD 5
US
SOC
WH

PERIOD 0

PERIOD 1
Chem H
Earth
Bio H
Prep

PERIOD 2
Chem H
Prep
Prep
Bio

PERIOD 3
Chem H
Earth
Bio H
Bio

PERIOD 4

PERIOD 5
Chem H
Avid 1
Bio H
AVID 3

PERIOD 6
Prep
Earth
Bio H
Bio

PERIOD 7
AP Chem
Earth
Bio H
Bio

PERIOD 8

PERIOD 0

PERIOD 1
Algebra 1
Algebra 1
PREP
Geometry
AP CALC AB
trig/Pre Calc
Alg 2
Geometry
Alg 2
IED

PERIOD 2
trig/Pre Calc
Alg 2
Algebra 1
Geometry Y
AP CALC AB
PREP
AP CALC BC
Geometry
Algebra 1 Y
IED

PERIOD 3
trig/Pre Calc
Alg 2
Geometry
Alg 2
PREP
Alg 2
OFF
Geometry
OFF
IED

PERIOD 4

PERIOD 5
Algebra 1
PREP
Geometry
Geometry
trig/Pre Calc
Alg 2
AP CALC AB
PREP
Alg 2
IED
Algebra 1

PERIOD 6
Alg 2
Geometry
Geometry
PREP
AP CALC AB
trig/Pre Calc
AP CALC BC
AP stat
PREP
Algebra 1
Algebra 1

PERIOD 7
OFF
Alg 2
Geometry
Alg 2
OFF
trig/Pre Calc
PREP
AP stat

PERIOD 8

PERIOD 0

PERIOD 1
ECON

PERIOD 2
ECON
LOYO
Foods 2

PERIOD 3
ECON
LOYO
Foods 2

PERIOD 4

PERIOD 5
PREP
Foods 1
Avid 2

PERIOD 6
BUS
Foods 1
Avid 2

PERIOD 7
BUS
Foods 1
Foods 1

PERIOD 8

PERIOD 0
AP/Art 2

PERIOD 1
Art 1 3/4
3D1
Art 1
3D1

PERIOD 2
Art 2
3D2
Art 1
PREP
3D1
Drama 1
Concert

PERIOD 3
prep

PERIOD 4

PERIOD 5
Art 1
3D2
Photo 1 &2
3D1

PERIOD 6
Art 1
3D1
Photo 1 &2
3D1

PERIOD 7
OFF
3D1
Prep
3D1

PERIOD 8

OFF
Prep

Drama 1
Wind Ens.

Ad Drama
Choir

PERIOD 2
PREP
PE9
PE 10

PERIOD 3
PE 9
PE9
OFF

PERIOD 5
PE9
PE 10
PE9
OFF

PERIOD 6
PE9
PREP
PE9
PE 10

PERIOD 7
PE9
PE9
PREP
PE 10

WARKENTIN
RAUM
LYNN
STEPHENSON
MATH
BETHUNE
FRECKLETON
DE JESUS
IZOR
KENNEDY
LYNCH
PETERSON
SNOUFFER
WILSON
BUILE
CACES
BUSINESS/HOME EC
WOLF
GOODENOUGH
KURAS
VAPA
BARTEL
CUSH
NICOLETTA
BELKA
KATZ
RINGSTED
ROYER
PE
ANDRADE
PERRY
ZIELAZOWSKI
PADIA

trig/Pre Calc
Alg 2
Geometry

OFF
Off
PERIOD 0

PE 10

PERIOD 1
PE9
PE 10
PE9
OFF

Photo
ART 1
3D1
M Th
Symphonic
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Tech theater

PERIOD 4

PREP
Geometry

March. Band
PERIOD 8

PERIOD 0

PERIOD 1
PE 10

PERIOD 2
PREP

PERIOD 3
PE 10

PERIOD 4

PERIOD 5

PERIOD 6

PERIOD 7

PERIOD 8

WORLD LANGUAGE
CRUZ
DHANANI
KECK
SORET
MAITEN
GERONIMO-URIBE
HARKER
GARCEAU
DUONG
TUNG

PERIOD 0
Sp2

PERIOD 1
Sp2
SFS 123
Sp 4
SP 3
Sp 3
Prep

PERIOD 2
Sp2
sp1
sp1
Prep
Sp 3
sp1

PERIOD 3
Prep
sp1
sp1
AP SP
Sp2
Sp2

PERIOD 4

PERIOD 5
Sp2
sp1
SP 4
SP 3

PERIOD 6
Sp2
Prep
Prep
SP 3

PERIOD 7
Prep
sp1
sp1
SP 3

PERIOD 8

sp1
sp1

Sp2
sp1

Sp2
sp1

FR 1
AP FR/fr 4

FR 2

Prep
Mand 1

FR 3

Fr 1

FR 2

SLAVIERO
NICOLETTA

Tuesday W/E

Thomas

Leadership
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2012-13 School Quality Snapshot

Grades Offered: 9-12
Enrollment: 1,633
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Charter: No
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Title I Funded: No
CDS Code: 43-69401-4330239

5210 Leigh Ave., San Jose, CA 95124

California's Academic Performance Index (API)
2013 Growth API
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Growth from Prior to Current Year

14

Met Schoolwide Growth Target

Yes

All Student Groups Met Target
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2012 Base API State Rank

8
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1

API Subgroup Performance - 2013 API Growth
Met
Target

Growth

African American or Black

--

American Indian or Alaska Native

--

Asian

Yes

Filipino

-12
--

Hispanic or Latino

Yes

Native Hawaiian or Pacific Islander
White

-Yes

Two or More Races
English Learners

36

Yes

2012-13 Subgroup Enrollment

13

English Learners

9%

--

Socioeconomically Disadvantaged

9%

12

Students with Disabilities

8%

Socioeconomically Disadvantaged

--

Students with Disabilities

--

Green = Student group met target
Red = Student group did not meet target
Blue = Student group is not numerically significant
-- = Not enough students to report

CHART LEGEND:

n SCHOOL l DISTRICT u STATE
CST: CA Standards Test
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School and/or district information will not be displayed when data are not
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Campbell Union High School District
3235 Union Avenue
San Jose, CA 95124
(408) 371-0960
Website: www.cuhsd.org
Superintendent: Patrick K. Gaffney
E-mail Address: pgaffney@cuhsd.org

Leigh High School
5210 Leigh Avenue
San Jose, CA 95124
(408) 626-3405
Website: www.leigh.cuhsd.org
Principal: Donna L. Hope
E-mail Address: dhope@cuhsd.org

Every school in California is required by state law to publish a School Accountability Report Card (SARC), by February 1 of each year.
The SARC contains information about the condition and performance of each California public school.



For more information about SARC requirements, see the California Department of Education (CDE) SARC Web page at
http://www.cde.ca.gov/ta/ac/sa/.
For additional information about the school, parents and community members should contact the school principal or the district
office.
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I. Data and Access
Ed-Data Partnership Web Site
Ed-Data is a partnership of the CDE, EdSource, and the Fiscal Crisis and Management Assistance Team (FCMAT) that
provides extensive financial, demographic, and performance information about California’s public kindergarten through
grade twelve school districts and schools.

DataQuest
DataQuest is an online data tool located on the CDE DataQuest Web page at http://dq.cde.ca.gov/dataquest that contains
additional information about this school and comparisons of the school to the district, the county, and the state.
Specifically, DataQuest is a dynamic system that provides reports for accountability (e.g., state Academic Performance
Index [API], federal Adequate Yearly Progress [AYP], test data, enrollment, high school graduates, dropouts, course
enrollments, staffing, and data regarding English learners.

Internet Access
Internet access is available at public libraries and other locations that are publicly accessible (e.g. the California State
Library). Access to the Internet at libraries and public locations is generally provided on a first-come, first-served basis.
Other use restrictions may include the hours of operation, the length of time that a workstation may be used (depending
on availability), the types of software programs available on a workstation, and the ability to print documents.

II. About This School
School Description and Mission Statement (School Year 2011-12)
Since 1962, Leigh High School, one of five comprehensive high schools in Campbell Union High School District (CUHSD),
has prided itself on producing academic excellence. Nestled in the Los Gatos foothills, Leigh serves a community of
middle to upper-middle class, educated parents and their students. Leigh is a safe, motivational place for students to
obtain an education, one that prepares for some of the most demanding institutions of higher education nationwide.
Leigh’s 1700 students annually score above the state and national averages on the STAR, CAHSEE, SAT and Advanced
Placement tests. Leigh also serves a large Special Education population through its mainstream program in English and
math with support in SAI and SAI-TM academic support classes.
Maintaining an average class size of 35 students per class, Leigh provides a comprehensive curriculum that includes
instructional programs designed for college-bound, special education, and vocational students. Advanced Placement
instruction is offered in Chemistry, English, US History, American Government, Studio Art, Spanish and French Language,
Physics, Biology, Calculus and Music Theory. The Central County Occupational Center (CCOC), offers interested
students a variety of vocational training opportunities in areas such as multi-media, cosmetology, managerial accounting,
electrical maintenance, and auto body repair. In 2012, 355 seniors were eligible for graduation from Leigh High School,
47% of whom met the UC systems A-G requirements. Of those graduates, 47% planned to attend a four-year university,
50% planned to begin their higher education at a community college, 3% entered the military, the job market, or a
vocational school, and 0% had not made a decision at the time of graduation about their future plans.
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Leigh’s dedicated staff is comprised of seventy-two teachers, seven administrators (including two guidance advisors, two
deans, and an activities director), six clerical staff, eleven instructional aides, three cafeteria workers, and five custodians.
Leigh is privileged to have a highly experienced staff. The average years of experience of the teaching staff is 14.5 years.
Leigh High School is fortunate to employ and retain some of the most senior teachers and staff in all of the Campbell
Union High School District. The interchange between this group of adult learners is enhanced by a Collaboration
schedule where teachers meet two mornings each month as a whole or in content area groups to discuss how to improve
student performance.
At a local level, Leigh High School’s faculty has studied Classroom Instruction that Works by Robert Marzano & Assoc.,
discussed the scope and sequence of their curriculum, developed basic benchmark assessments, analyzed student work,
studied differentiated instruction, and discussed standards based assessment. Leigh has formed an Instructional Action
Team to identify faculty and student needs as well as create a single focus for professional development across campus.
The team meets to align the Collaboration schedule with school-wide goals, design a testing schedule that motivates the
site, and develop a professional development calendar aligned to Leigh’s WASC Action Plan.
Leigh is currently in the final stages of its building renovations, which were initiated by a ninety-five million dollar local
school bond measure passed in 1999. All playing fields including a multi-million dollar bowl, Performing Arts Center,
Quad, gymnasium, locker rooms. Performing Arts Center, cafeteria, and all but a few classrooms have been renovated.
The administration offices, library and staff room are next in line for renovation. Since Leigh High School was built in 1962,
building renovations will continue until the school is completely retrofitted for education in the twenty-first century.
Student activities beyond the classroom mirror the same excellence as student’s academic performance at Leigh. There
are more than thirty clubs on campus open to all students with meeting times during lunch or after school. Each club or
organization on campus must have a constitution and be approved by the Associated Student Body (ASB). The ASB
approves clubs that provide a service for students and contribute to the overall success of students at Leigh by providing
them with useful and interesting activities. Student government is a vital part of the extra-curricular life of Leigh. The
students involved in this are elected by their peers and serve to foster community amongst students and staff. Leigh’s
athletic program has many sports for girls and boys throughout the year, with a strong commitment to academics as well.
Students who participate in extracurricular activities must maintain a 2.0 grade point average. Leigh Longhorns take great
pride in balancing their rigorous academic programs with school sports and activities.
As a community, Leigh is strongly supported by its active parent organizations including the Home and School Club,
Sports Boosters, Spirit Boosters and the Performing Arts Parent Association. Numerous opportunities are available for
parents to participate in the school program including Back-to-School Night, college, Advanced Placement, and financial
th
aid nights, as well as 8 Grade Information Night to begin the transition from middle to high school.

Vision Statement:
Leigh is an exceptional community that fosters our students’ academic and social needs with a supportive and
professional learning environment.

Mission Statement
Leigh High School, in fulfilling the mission of CUHSD, seeks to provide a challenging learning environment enabling
students to exceed standards and expectations and to assume adult roles as positive, contributing citizens in a dynamic
global society.
To accomplish this Leigh High School will provide students with a rigorous, meaningful standards-based curriculum and
support meaningful development through our Expected Schoolwide Learning Results (ESLRs).




Lifelong Learners: who possess the skills to continue learning beyond high school, and who are motivated to
learn on their own.
Effective Communicators: who speak, write, and use technology well to communicate, and who work well
collaboratively.
Individuals of Integrity: who are aware of and personally responsible for their own actions.
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Global Participants: who show respect for individual differences, global cultures, and the world around them, and
who contribute positively and responsibly to their communities.
High-Level Critical Thinkers: who make connections between subjects; who analyze, synthesize, apply and
evaluate information, and who solve problems capably and make informed decisions.

Opportunities for Parental Involvement (School Year 2011-12)
Leigh parents serve as elected members of the School Site Council (SSC) and the English Language Advisory Council
(ELAC). Both council meetings are open to all parents and the public. Both SSC and ELAC meet at least five times a
year. Parents are elected to SSC by ballot at Back to School Night. Parents are elected as ELAC Officers at an ELAC
Meeting.
One of the greatest strengths of Leigh is the outstanding support and involvement of parents. In addition to serving on the
SSC and ELAC, many parents are also involved in booster organizations. The Home and School Club is open to all
parents and community members and supports the school in many different ways including refreshments for school
events, funding for classroom supplies, staffing the College Career Center, funding for Every 15 Minutes, Camp
Everytown, and Project Cornerstone activities. Home and School Club also provides scholarships for graduating seniors
each year. In 2012 Leigh graduates received a little over $1,400,000 in scholarships. The Performing Arts Parents
Association does a great deal of fund-raising and is crucial to the success of the outstanding Performing Arts department.
Center Stage, specifically, supports the production of the spring musical. The All-Sports Booster Club supports athletics
by selling concessions at football and basketball games and other fundraisers. The Spirit Booster Club supports the cheer
program with fundraisers that include ad sales, pancake breakfast, and programs provided at the football games.
Leigh strongly encourages parent and community involvement and frequently informs families about school issues as well
as community services and resources. Information concerning attendance, school calendars, and testing dates are
regularly mailed home to parents. Information regarding school events, updates from other parent organizations, as well
as college and community information is posted regularly on Leigh’s website and sent home via SchoolLoop. The school
website also provides access to a wealth of information concerning school activities and programs. Teachers can post
homework assignments, grades and attendance via SchoolLoop, allowing parents and students greater access to
information.
Community service clubs such as Key Club, Lion’s Club, California Scholarship Federation, and the National Honor
Society give students the opportunity to contribute to the community through service. In addition, many seniors complete
community service projects in preparation for their application to college.
Leigh has well-established relationships with a variety of post-secondary and community institutions. Students looking for
career-technical training may enroll in courses through the Central County Occupational Center (CCOC) or one of several
on-campus Regional Occupational Program (ROP) courses including, digital photography, and drafting. An advisory
committee comprised of industry representatives who meet annually to review curriculum in order to ensure that students
are receiving up-to-date training supports each ROP course. Guest speakers from various business, industry, labor, and
community organizations also help to promote career experiences and awareness.

Contact Person

Contact Phone Number

Pam Hoult, Vice-Principal

(408) 626-3405

Student Enrollment by Grade Level (School Year 2011-12)
Grade Level
Grade 9
Grade 10
Grade 11
Grade 12
Total Enrollment

Number of Students
411
423
426
359
1,619
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Student Enrollment by Student Subgroup (School Year 2011-12)
Group
Black or African American
American Indian or Alaska Native
Asian
Filipino
Hispanic or Latino
Native Hawaiian/Pacific Islander
White
Two or More Races
Socioeconomically Disadvantaged
English Learners
Students with Disabilities

Percent of Total Enrollment
1.1%
0.0%
10.5%
1.2%
21.7%
0.2%
58.4%
6.8%
4.9%
9.8%
8.2%

Average Class Size and Class Size Distribution (Secondary)
Subject
English
Mathematics
Science
Social Science


Avg.
Class
Size
27.1
29.9
31.5
31.1

2009-10
Number of
Classrooms*
1-22
23-32
33+
23
27
12
1
33
16
2
15
24
1
24
17

Avg.
Class
Size
27.8
28.2
28.9
29.2

2010-11
Number of
Classrooms*
1-22
23-32
33+
11
27
20
9
22
17
5
18
20
6
15
21

Avg.
Class
Size
27.9
28.6
32.3
30.3

2011-12
Number of
Classrooms*
1-22
23-32
33+
10
22
22
8
12
25
1
13
22
3
17
16

Number of classes indicates how many classrooms fall into each size category (a range of total students per classroom). At the
secondary school level, this information is reported by subject area rather than grade level.

III. School Climate

School Safety Plan (School Year 2011-12)
All Campbell Union High School District schools have comprehensive safety plans that are updated, approved by the
district’s board of trustees and reviewed with school staff on an annual basis. These plans are compliant with federal
standards and cover emergency, disaster, and incident procedures for the range of contingencies for which today’s
schools must prepare in order to assure the safety of students and staff. All school classrooms and workspaces have
flipcharts with easy-to-read instructions for each of these contingencies. In addition, security officers are present on
campus daily, badges are worn by employees, and our plans have been integrated with police, fire and health services
procedures to assure a coordinated response at all times. With the help of police and emergency services departments,
we run yearly drills with students and staff to practice preparedness, interagency communication, and rapid response.
School safety plan updates are approved by the Board in March of each year and are reviewed with the staff annually.
A School Safety Committee, comprised of staff, students, and community stakeholders, has the responsibility for
approving the plan. School administrators and faculty members are responsible for implementing the Safety Plan and
ensuring a safe school environment. Teachers are trained in emergency procedures in case of fire, earthquake,
lockdown/barricade, and shelter in place. Drills and training are conducted throughout the school year.
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Suspensions and Expulsions
Rate*
Suspensions
Expulsions


2009-10
4.09%
0.47%

School
2010-11
4.93%
0.12%

2011-12
4.16%
0.62%

2009-10
8.18%
0.85%

District
2010-11
7.32%
0.83%

2011-12
7.44%
1.27%

The rate of suspensions and expulsions is calculated by dividing the total number of incidents by the total enrollment.

IV. School Facilities

School Facility Conditions and Planned Improvements (School Year 2012-13)
All Campbell Union High School District campuses are safe, clean and well-lighted facilities. Built in the middle 1950’s to
late 1960’s, these buildings have been evaluated by architects and engineers to be more solidly built and sturdier than
new construction. Wisely designed, they have stood the test of time, and learning spaces have remained adaptable to
new demands on the educational system. Even specialty learning areas such as science and fine arts have been found
to equal the best new designs of today, and require only refurbishment to remain vital. This refurbishment is the focus of
modernization projects and of successful 1999 and 2004 bond measures, which include some new buildings and new
athletic fields and tracks at each school site. These projects include new floors, electrical wiring, lighting, heating,
furniture, audio-visual and performance and demonstration facilities, specialized learning areas and more are in the
st
process of turning our campuses into schools for the 21 century. Sports facilities, restrooms, and cafeteria facilities have
been regularly updated. A wide area network of multiple T1 cables connects all district campuses, where fiber optic cable
connects each classroom wing to the Internet, with CAT 5/6 cable to each classroom.
All areas of all campuses are regularly evaluated for trip-fall, environmental and other safety hazards, a state-of-the-art
campus-wide and district wide fire, emergency and communication system is in place, and campuses are cleaned and
maintained by both day and night custodial crews whose work is regularly evaluated by both school and district
supervisors.

School Facility Good Repair Status (School Year 2012-13)
System Inspected
Systems: Gas Leaks, Mechanical / HVAC, Sewer
Interior: Interior Surfaces
Cleanliness: Overall Cleanliness, Pest / Vermin
Infestation
Electrical: Electrical
Restrooms / Fountains: Restrooms, Sinks /
Fountains
Safety: Fore Safety, Hazardous Materials
Structural: Structural Damage, Roofs
External: Playground / School Grounds, Windows
/
Doors / Gates / Fences
Overall Rating

Exemplary

Repair Status
Good
Fair
Yes
Yes

Poor

Repair Needed and Action
Taken or Planned

Yes
Yes
Yes
Yes
Yes
Yes
Yes

Note: Cells shaded in grey do not require data.
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V. Teachers

Teacher Credentials
Teachers
With Full Credential
Without Full Credential
Teaching Outside Subject Area of Competence

2009-10
76
0
0

School
2010-11
74
0
0

District
2011-12
348
2
0

2011-12
73
0
0

Teacher Misassignments and Vacant Teacher Positions
Indicator
Misassignments of Teachers of English Learners
Total Teacher Misassignments*
Vacant Teacher Positions

2010-11
0
0
0

2011-12
0
0
0

2012-13
0
0
0

Note: “Misassignments” refers to the number of positions filled by teachers who lack legal authorization to teach that grade level, subject
area, student group, etc.
 Total Teacher Misassignments includes the number of Misassigmnents of Teachers of English Learners.
Indicator 2004-05 2005-06 2006-07

Core Academic Classes Taught by Highly Qualified Teachers (School Year 2011-12)
The Federal Elementary and Secondary Education Act (ESEA), also known as No Child Left Behind (NCLB), requires that
core academic subjects be taught by Highly Qualified Teachers, defined as having at least a bachelor’s degree, an
appropriate California teaching credential, and demonstrated core academic subject area competence. For more
information, see the CDE Improving Teacher and Principal Quality Web page at http://www.cde.ca.gov/nclb/sr/tg/

Location of Classes
This School
All Schools in District
High-Poverty Schools in District
Low-Poverty Schools in District

Percent of Classes In Core
Academic Subjects Taught by
Highly Qualified Teachers

Percent of Classes In Core
Academic Subjects Not Taught by
Highly Qualified Teachers

97.64%
89.94%
0.00%
90.02%

2.36%
10.06%
0.00%
9.98%

Note: High-poverty schools are defined as those schools with student eligibility of approximately 40 percent or more in the free and reduced
price meals program. Low-poverty schools are those with student eligibility of approximately 25 percent or less in the free and reduced
price meals program.

VI. Support Staff
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Academic Counselors and Other Support Staff (School Year 2011-12) Counselor
Title
Academic Counselor
Counselor (Social/Behavioral or Career Development)
Library Media Teacher (Librarian)
Library Media Services Staff (Paraprofessional)
Psychologist
Social Worker
Nurse
Speech / Language / Hearing Specialist
Resource Specialist (non-teaching)
Other

Number of FTE*
Assigned to School
2.5

Average Number of Students
per Academic Counselor
647.5

1
2
0.6
0.5

Note: Cells shaded in grey do not require data.
 One Full-Time Equivalent (FTE) equals one staff member working full-time; one FTE could also represent two staff members who each
work 50 percent of full-time.

VII. Curriculum and Instructional Materials

Quality, Currency, Availability of Textbooks and Instructional Materials (School Year 2012-13)
This section describes whether the textbooks and instructional materials used at the school are from the most recent
adoption; whether there are sufficient textbooks and instruction materials for each student; and information about the
school’s use of any supplemental curriculum or non-adopted textbooks or instructional materials.
Year and month in which data were collected:

Core Curriculum Area

Reading / Language Arts

Mathematics

September 2012

Textbooks and instructional materials / year of adoption
Holt Literature & Language Arts, 3rd Course, 4th Course, 5th Course &
6th Course, 2003, Holt / 2002
Holt Handbook, 3rd Course, 4th Course, 5th Course & 6th Course, 2003,
Holt / 2002
Perrines Sound & Sense, 2002, Heinle/Thompson / 1972
Writing Analytically with Readings by Rosenwasser & Stephen, 2008,
Thompson / 1986
Algebra 1, 2001, McDougal / 2002
Geometry, 2007, McDougal Littell / 2001
Algebra 2: Equations, Graphs & Applications, 2004, McDougal / 2001
Trigonometry, 2005, Pearson / 2006
Calculus, Concepts & Applications, 1998, Key Curriculum Press / 1997
The Practice of Statistics, 2003, Freeman / 2004
Pre-calculus w/Limits, 2008, Houghton Mifflin / 2001

From
most
recent
adoption?

Percent
students
lacking own
assigned
copy

No

0%

No

0%
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Quality, Currency, Availability of Textbooks and Instructional Materials (School Year 2012-13)
Continued

Core Curriculum Area

Science

History – Social Science

Foreign Language

Visual and Performing
Arts

Science Laboratory
Equipment (grades 9-12)

Textbooks and instructional materials
/ year of adoption
Earth Science, 2010, McDougal / 1995
Biology, 2006, Pearson, Prentice Hall / 2001
Biology: Campbell & Reese, 2005, Pearson/Benjamin Cummings / 2001
AP Biology 9th Ed., 2011, Pearson – Prentice Hall / 2001
Chemistry, 2005, Prentice Hall / 1998
Chemistry the Central Science, 2003, Prentice Hall 1998
Conceptual Physics, 2002, Prentice Hall / 2000
Physics: Principles & Problems, 2005, Glencoe / 1994
College Physics, 2006, Thompson, Brooks/Cole / 1997
World Cultures: A Global Mosaic, 2001, Prentice Hall / 1999
Modern World History: Patterns of Interaction, 2003, McDougal Littell
/ 2004
The Americans: Reconstruction to the 21st Century, 2006, McDougal
Littell / 2005
The American Pageant, 2006, Houghton Mifflin / 1977
McGruder’s American Government, 2006, Pearson/Prentice Hall / 1988
Government By The People, 2008, Pearson/Prentice Hall / 1986
Economics: Principles in Action, 2005 Pearson/Prentice Hall / 2001
Allez Viens! Level 1, Level 2, & Level 3, 2000, Holt / 2001
Tresors Du Temps, 2005, Glencoe
Barrons How to Prepare for AP French Exam, 2007, Barrons Educ.
French Grammar, and French Vocabulary, 1999, Mary Coffman
Crocker/McGraw Hill / 1994
Pierre et Jean 2005, 2007, Larousse
Ven Conmigo Level I, Level II, & Level III, 2000, Holt / 2001
Reflejos, 2004, Houghton Mifflin / 2005
Abriendo Paso Gramatica, 2001, Prentice Hall / 1999
Spanish 4 Years, 2004, AMSCO / 2004
AP Spanish Language, 2007, Longman / 2003
Album, 2005, McDougal Little
La Dama del Alba, 1975, Prentice Hall
Nuevas Vistas Curso de Introduccion, 2006, Holt
Nuevas Vistas, Curso Uno, 2006, Holt
Art Fundamentals, Theory & Practice, 1968, Brown / 1968
Art Talk, 2005, Blencoe/McGraw Hill / 2005
Living With Art, 1995, McGraw Hill / 1997
Photo Technology, 1977, Am. Tech. Society / 1969
The Photographic Eye, 1995, Davis Publications / 1998
Great Monologues & Scenes for Young Actors, 1994, Smith & Kraus /
2001
The Scenebook for Actors, 1990, Merriwether Publishing / 2001
Preparation & Performance, 1982, Scott Foresman / 1982
Theatre: Art in Action, 1999, National Textbook / 2000
Replenished annually as appropriate

From
most
recent
adoption?

Percent
students
lacking own
assigned
copy

No

0%

No

0%

No

0%

No

0%

N/A

0%
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VIII. School Finances
Expenditures Per Pupil and School Site Teacher Salaries (Fiscal Year 2010-11)
Level
School Site
District
Percent Difference – School Site & District
State
Percent Difference – School Site & State

Total
Expenditures
Per Pupil
$5,200

Expenditures
Per Pupil
(Supplemental /
Restricted)
$1,193

Expenditures
Per Pupil
(Basic /
Unrestricted)
$4,007
$4,282
-6%
$5,455
-27%

Average
Teacher
Salary
$80,589
$68,083
18%
$70,792
14%

Note: Cells shaded in grey do not require data.
Supplemental / Restricted expenditures come from money whose use is controlled by law or by a donor. Money that is designated for
specific purposes by the district or governing board is not considered restricted. Basic / unrestricted expenditures are from money
whose use, except for general guidelines, is not controlled by law or by a donor.
For detailed information on school expenditures for all district in California, see the CDE Current Expense of Education & Per-pupil
Spending Web page at http://www.cde.ca.gov/ds/fd/ec/. For information on teacher salaries for all districts in California, see the CDE
Certificated Salaries & Benefits Web page at http://www.cde.ca.gov/ds/fd/cs/. To look up expenditures and salaries for a specific
school district, see the Ed-Data Web site at http://www.ed-data.org.

Types of Services Funded (Fiscal Year 2011-12)
The types of services funded include the range of student services necessary to a comprehensive high school, such as
teachers, guidance and administrative personnel, aides and other classified personnel, textbooks, instructional equipment,
academic support and intervention programs, as well as sports, activities, and other enrichment programs.

Teacher and Administrative Salaries (Fiscal Year 2010-11)
Category
Beginning Teacher Salary
Mid-Range Teacher Salary
Highest Teacher Salary
Average Principal Salary (Elementary)
Average Principal Salary (Middle)
Average Principal Salary (High)
Superintendent Salary
Percent of Budget for Teachers Salaries
Percent of Budget for Administrative Salaries

District Amount
$41,083
$69,456
$87,200
N/A
N/A
$116,307
$204,532
38.00%
6.00%

State Average For Districts
In Same Category
$42,660
$69,198
$88,943
$121,140
$127,707
$202,123
36.00%
5.00%

Note: For detailed information on salaries, see the CDE Certificated Salaries & Benefits Web page at http://www.cde.ca.gov/ds/fd/cs/.
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IX. Student Performance

Standardized Testing and Reporting Program
The Standardized Testing and Reporting (STAR) Program consists of several key components, including:





California Standards Tests (CTSs), which include English-language arts (ELA) and mathematics in grades two
through eleven; science in grades five, eight, and nice through eleven; and history-social science in grades eight,
and nine through eleven.
California Modified Assessment (CMA), an alternate assessment that is based on modified achievement
standards in ELA for grades three through eleven; mathematics for grades three through seven, Algebra I, and
Geometry; and science in grades five and eight, and Life Science in grade ten. The CMA is designed to assess
those students whose disabilities precluded them from achieving grade-level proficiency on an assessment of the
California content standards with or without accommodations.
California Alternate Performance Assessment (CAPA), includes ELA and mathematics in grades two through
eleven, and science for grades five, eight, and ten. The CAPA is given to those students with significant cognitive
disabilities whose disabilities prevent them from taking either the CSTs with accommodations or modifications or
the CMA with accommodations.

The assessments under the STAR Program show how well students are doing in relation to the state content standards.
On each of these assessments, student scores are reported as performance levels. For detailed information regarding
the STAR Program results for each grade and performance level, including the percent of students not tested, see the
CDE STAR Results Web site at http://star.cde.ca.gov.

Standardized Testing and Reporting Results for All Students – Three-Year Comparison 2005 2006

Subject

English-Language
Arts
Mathematics
Science
History-Social
Science

Percent of Students Scoring at Proficient or Advanced (meeting or exceeding the state
standards)
School
District
State
2009201020112009200920102010-11 2011-12
2011-12
10
11
12
10
10
11
63%

63%

67%

54%

55%

58%

52%

54%

56%

35%
56%

35%
67%

35%
73%

27%
54%

30%
58%

30%
64%

48%
54%

50%
57%

51%
60%

64%

66%

65%

53%

54%

55%

44%

48%

49%

Note: Scores are not shown when the number of students tested is ten or less, either because the number of students in this category is too
small for statistical accuracy or to protect student privacy.
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Standardized Testing and Reporting Results by Student Group – Most Recent Year
Group
All Students in the LEA
All Students at the School
Male
Female
Black or African American
American Indian or Alaska Native
Asian
Filipino
Hispanic or Latino
Native Hawaiian/Pacific Islander
White
Two or More Races
Socioeconomically Disadvantaged
English Learners
Students with Disabilities

Percent of Students Scoring at Proficient or Advanced
English –
History –
Mathematics
Science
Language Arts
Social Science
58%
30%
64%
55%
67%
35%
73%
65%
61%
36%
70%
67%
73%
33%
76%
63%
53%
15%
0%
0%
81%
65%
43%
0%
72%
80%
45%
6%
12%

64%
22%
16%
0%
37%
38%
15%
8%
10%

85%
0%
45%
0%
81%
68%
58%
9%
25%

84%
58%
40%
0%
71%
69%
40%
8%
21%

Note: Scores are not shown when the number of students tested is ten or less, either because the number of students in this category is too
small for statistical accuracy or to protect student privacy.

California High School Exit Examination
The California High School Exit Exam (CAHSEE) is primarily used as a graduation requirement. However, the grade ten
results of this exam are also used to establish the percentages of students at three proficiency levels (not proficient,
proficient, or advanced) in ELA and mathematics to compute AYP designations required by the federal ESEA, also know
as NCLB. For detailed information regarding CAHSEE results, see the CDE CAHSEE Web site at
http://cahsee.cde.ca.gov.

California High School Exit Examination Results for All Grade Ten Students – Three-Year Comparison
(if applicable)
Subject
English-Language Arts
Mathematics

2009-10
72%
81%

School
2010-11
80%
78%

Percent of Students Scoring at Proficient or Advanced
District
2011-12 2009-10 2010-11
2011-12
2009-10
78%
63%
72%
70%
54%
83%
64%
68%
69%
54%

State
2010-11
59%
56%

2011-12
56%
58%

Note: Scores are not shown when the number of students tested is ten or less, either because the number of students in this category is too
small for statistical accuracy or to protect student privacy.
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California High School Exit Examination Grade Ten Results by Student Group – Most Recent Year (if
applicable)
Group
All Students in the Lea
All Students at the School
Male
Female
Black or African American
American Indian or Alaska Native
Asian
Filipino
Hispanic or Latino
Native Hawaiian/Pacific Islander
White
Two or More Races
Socioeconomically Disadvantaged
English Learners
Students with Disabilities

English-Language Arts
Not
Proficient
Advanced
Proficient
30%
25%
45%
22%
23%
56%
28%
25%
47%
14%
20%
66%

Mathematics
Not
Proficient
31%
17%
18%
15%

Proficient

Advanced

37%
40%
37%
43%

32%
44%
46%
41%

8%

13%

79%

0%

29%

71%

46%

25%

29%

39%

48%

13%

16%
19%

23%
27%

61%
54%

14%
4%

38%
50%

48%
46%

92%
81%

8%
19%

0%
0%

45%
70%

55%
30%

0%
0%

Note: Scores are not shown when the number of students tested is ten or less, either because the number of students in this category is too
small for statistical accuracy or to protect student privacy.

California Physical Fitness Test Results (School Year 2011-12)
The California Physical Fitness Test (PFT) is administered to students in grades five, seven, and nine only. This table
displays by grade level the percent of students meeting the fitness standards for the most recent testing period. For
detailed information regarding this test, and comparisons of a school’s test results to the district and state levels, see the
CDE PFT Web page at http://www.cde.ca.gov/ta/tg/pf
Grade Level
9

Percent of Students Meeting Fitness Standards
Four of Six Standards
Five of Six Standards
Six of Six Standards
18.30%
23.50%
45.50%

Note: Scores are not shown when the number of students tested is ten or less, either because the number of students in this category is too
small for statistical accuracy or to protect student privacy.

X. Accountability
Academic Performance Index
The Academic Performance Index (API) is an annual measure of state academic performance and progress of schools in
California. API scores range from 200 to 1,000, with a statewide target of 800. For detailed information about the API,
see the CDE API Web page at http://www.cde.ca.gov/ta/ac/ap.
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Academic Performance Index Ranks – Three-Year Comparison
This table displays the school's statewide and similar schools API ranks. The statewide API rank ranges from 1 to 10. A
statewide rank of 1 means that the school has an API score in the lowest ten percent of all schools in the state, while a
statewide rank of 10 means that the school has an API score in the highest ten percent of all schools in the state.
The similar schools API rank reflects how a school compares to the 100 statistically matched “similar schools.” A
similar schools rank of 1 means that the school’s academic performance is comparable to the lowest performing ten
schools of the 100 similar schools, while a similar schools rank of 10 means that the school’s academic performance is
better than at least 90 of the 100 schools.
API Rank
Statewide
Similar Schools

2009
8
1

2010
8
2

2011
9
2

Academic Performance Index Growth by Student Group – Three-Year Comparison
Group
All Students at the School
Black or African American
American Indian or Alaska Native
Asian
Filipino
Hispanic or Latino
Native Hawaiian/Pacific Islander
White
Two or More Races
Socioeconomically Disadvantaged
English Learners
Students with Disabilities

2009-10
16

Actual API Change
2010-11
6

2011-12
-3

13

21

-11

11

-2

-36

14

8

11

9

Note: “N/D” means that no data were available to the CDE or LEA to report. “B” means the school did not have a valid API Base and there
is no Growth or target information. “C” means the school had significant demographic changes and there is no Growth or target
information.

Academic Performance Index Growth by Student Group – 2012 Growth API Comparison
This table displays, by student group, the number of students included in the API and the 2012 Growth API at the school,
LEA, and state level.
Group
All Students at the School
Black or African American
American Indian or Alaska Native
Asian
Filipino
Hispanic or Latino
Native Hawaiian/Pacific Islander
White
Two or More Races
Socioeconomically Disadvantaged
English Learners
Students with Disabilities

Number of
Students
1,195
14
0
139
18
256
4
690
74
42
128
84

School
819
716
912
789
699
842
856
699
756
513

2012 Growth API
Number of
District
Students
5,305
778
171
694
6
616
875
102
816
1,722
668
27
725
2,285
831
374
833
821
642
1,238
656
545
536

Number of
Students
4,664,264
313,201
31,606
404,670
124,824
2,425,230
26,563
1,221,860
88,428
2,779,680
1,530,297
530,935

State
788
710
742
905
869
740
775
853
849
737
716
607
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Adequate Yearly Progress
The federal ESEA requires that all schools and districts meet the following Adequate Yearly Progress (AYP) criteria:





Participation rate on the state’s standards-based assessments in ELA and mathematics
Percent proficient on the state’s standards-based assessments in ELA and mathematics
API as an additional indicator
Graduation rate (for secondary schools)

For detailed information about AYP, including participation rates and percent proficient results by student group, see the
CDE AYP Web page at http://www.cde.ca.gov/ta/ac/ay.

Adequate Yearly Progress Overall and by Criteria (School Year 2011-12)
AYP Criteria
Made AYP Overall
Met Participation Rate – English-Language Arts
Met Participation Tate – Mathematics
Met Percent Proficient – English-Language Arts
Met Percent Proficient – Mathematics
Met API Criteria
Met Graduation Rate

School
No
Yes
Yes
No
No
Yes
No

District
No
Yes
Yes
No
No
Yes
No

Federal Intervention Program (School Year 2012-13)
Schools and districts receiving federal Title I funding enter Program Improvement (PI) if they do not make AYP for two
consecutive years in the same content area (ELA or mathematics) or on the same indicator (API or graduation rate). After
entering PI, schools and districts advance to the next level of intervention with each additional year that they do not make
AYP. For detailed information about PI identification, see the CDE PI Status Determinations Web page at
http://www.cde.ca.gov/ta/ac/ay/tidetermine.asp.
Indicator
Program Improvement Status
First Year of Program Improvement
Year in Program Improvement
Number of Schools Currently in Program Improvement
Percent of Schools Currently in Program Improvement

School

District

0
0.0%

Note: Cells shaded in grey do not require data.

XI. School Completion and Postsecondary Preparation
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Admission Requirements for California’s Public Universities

University of California
Admission requirements for the University of California (UC) follow guidelines set forth in the Master Plan, which requires
that the top one-eighth of the state’s high school graduates, as well as those transfer students who have successfully
completed specified college course work, be eligible for admission to the UC. These requirements are designed to ensure
that all eligible students are adequately prepared for University-level work. For general admissions requirements please
visit the UC Admissions Information Web page at http://www.universityofcalifornia.edu/admissions/. (Outside source)

California State University
Eligibility for admission to the California State University (CSU) is determined by three factors:




Specific high school courses
Grades in specified courses and test scores
Graduation from high school

Some campuses have higher standards for particular majors or students who live outside the local campus area.
Because of the number of students who apply, a few campuses have higher standards (supplementary admission criteria)
for all applicants. Most CSU campuses have local admission guarantee policies for students who graduate or transfer
from high schools and colleges that are historically served by a CSU campus in that region. For admission, application,
and fee information see the CSU Web page at http://www.calstate.edu/admission/admission.shtml. (Outside source)

Dropout Rate and Graduation Rate
School
Indicator
Dropout Rate (1-year)
Graduation Rate

2008-09

2009-10
3.1%
93.73%

201011
8.1%
90.44%

200809

District
20092010-11
10
12.4%
15.9%
80.40% 79.21%

State
2008-09

2009-10

2010-11

16.6%
74.72%

14.4%
76.26%

Note: Cells shaded in grey do not require data.
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Completion of High School Graduation Requirements
This table displays, by student group, the percent of students who began the 2011-12 school year in grade twelve and
were a part of the school’s most recent graduating class, meeting all state and local graduation requirements for grade
twelve completion, including having passed both the ELA and mathematics portions of the CAHSEE or received a local
waiver or state exemption.
Group
All Students
Black or African American
American Indian or Alaska Native
Asian
Filipino
Hispanic or Latino
Native Hawaiian/Pacific Islander
White
Two or More Races
Socioeconomically Disadvantaged
English Learners
Students with Disabilities

School
90.44%
100%

Graduating Class of 2012
District
79.21%
75.41%

95.24%
66.67%
80.30%
92.31%
93.94%
60.98%
57.14%
83.72%

State
N/D
N/D
ND
N/D
N/D
N/D
N/D
N/D
N/D
N/D
N/D
N/D

90.45%
88.89%
66.67%
69.23%
85.51%
80.00%
62.38%
52.94%
62.50%

Note: “N/D” means that no data were available to the CDE or LEA to report.

Career Technical Education Programs (School Year 2011-12)
Leigh’s juniors and seniors can enroll in the Central County Occupational Center (CCOC) program. Students take their
core academic classes at Leigh in the morning, and then leave campus to attend their CCOC classes in the afternoon.
CCOC students study vocational programs and earn up to 15 units of credit per class towards graduation.
Leigh also offers several Career Technical Education courses within the master schedule in Business, Art and Home
Economics. These courses include Foods and Digital Design for the World Wide Web.

Career Technical Education Participation (School Year 2011-12)
Measure
Number of the pupils participating in CTE
Percent of pupils completing a CTE program and earning a high school diploma
Percent of CTE courses sequenced or articulated between the school and institutions of
postsecondary education

CTE Program
Participation
596
32.21%

Courses for University of California and/or California State University Admission
UC/CSU Course Measure
2011-12 Students Enrolled in courses Required for UC / CSU Admission
2010-11 Graduates Who Completed All Courses Required for UC / CSU Admission

Percent
78.7%
47.4%
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Advanced Placement Courses (School Year 2011-12)
Number of AP Courses
Offered*
0
6
1
1
4
5
5
22

Subject
Computer Science
English
Fine and Performing Arts
Foreign Language
Mathematics
Science
Social Science
All Courses

Percent of Students in AP
Courses

6.7%

Note: Cells shaded in grey do not require data. * Where there are student course enrollments.

XII. Instructional Planning and Scheduling
Professional Development
This section provides information on the annual number of school days dedicated to staff development for the most recent three-year
period.
Beginning in the Spring of 2010 and continuing throughout each school year up to the present, the staff began a selfidentified and self-directed professional development plan. Teachers were introduced to a protocol that asks them to
identify an area within their discipline or class that needs improvement. Departments (by subject area) identified an issue,
developed an area of focus, and developed groups to address the issue. Teachers worked off a plan to first identify
essential knowledge, translate it to effective classroom practice and then assess the results using student work and
feedback along with feedback from other teachers. This was further refined into a protocol that focused on four phases,
Make it, Do it, Review it, Revise it. Teachers were given specific data on students who were struggling to achieve along
with details of ethnicity and language proficiency to help to drive these projects towards reducing the achievement gap
between subgroups.
Some teachers volunteered to examine student mastery and grading that reflected mastery. Following the help of Debra
Pickering from Marzano & Associates, these teachers examined ways to identify critical concepts and allow students more
than one opportunity to demonstrate mastery. Currently the district wide group furthering this work is called EFFECTS.
Representatives work together in groups to refine lessons and clearly define assessment objectives and feedback into
language students understand and use to improve their performance.
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261

262

Graduation Requirements
English

40

Social Science

30

Math

20

Science

20

Physical Education

20

Fine Art*

10

Applied Art*

10

World Language*

10

General Elective

60

Total

220

* 30 units using two categories
1 Semester = 5 credits / 1 Year = 10 credits
Additional requirements: Passage of California High School Exit Exam (English and Math
portions)

263

Leigh: List of standards-based local board adopted texts (include year of publication)

Core Curriculum Area

Textbooks and instructional materials /
year of adoption

From most
recent
adoption?

Percent students
lacking own
assigned copy

No

0%

No

0%

No

0%

No

0%

Holt Literature & Language Arts, 3rd Course,
4th Course, 5th Course & 6th Course, 2003,
Holt / 2002
Reading / Language
Arts

Holt Handbook, 3rd Course, 4th Course, 5th
Course ^& 6th Course, 2003, Holt / 2002
Perrines Sound & Sense, 2002,
Heinle/Thompson / 1972
Writing Analytically with Readings by
Rosenwasser & Stephen, 2008, Thompson
/ 1986
Algebra 1, 2001, McDougal / 2002
Geometry, 2007, McDougal Littell / 2001
Algebra 2: Equations, Graphs &
Applications, 2004, McDougal / 2001
Trigonometry, 2005, Pearson / 2006

Mathematics

Calculus, Concepts & Applications, 1998,
Key Curriculum Press / 1997
The Practice of Statistics, 2003, Freeman /
2004
Pre-calculus w/Limits, 2008, Houghton
Mifflin / 2001
Earth Science, 2010, McDougal / 1995
Biology, 2006, Pearson, Prentice Hall /
2001
Biology: Campbell & Reese, 2005,
Pearson/Benjamin Cummings / 2001
AP Biology 9th Ed., 2011, Pearson –
Prentice Hall / 2001

Science

Chemistry, 2005, Prentice Hall / 1998
Chemistry the Central Science, 2003,
Prentice Hall 1998
Conceptual Physics, 2002, Prentice Hall /
2000
Physics: Principles & Problems, 2005,
Glencoe / 1994
College Physics, 2006, Thompson,
Brooks/Cole / 1997
World Cultures: A Global Mosaic, 2001,
Prentice Hall / 1999

History – Social
Science

Modern World History: Patterns of
Interaction, 2003, McDougal Littell / 2004
The Americans: Reconstruction to the 21st
Century, 2006, McDougal Littell / 2005
The American Pageant, 2006, Houghton
Mifflin / 1977

290

Core Curriculum Area

Textbooks and instructional materials /
year of adoption

From most
recent
adoption?

Percent students
lacking own
assigned copy

No

0%

No

0%

McGruder’s American Government, 2006,
Pearson/Prentice Hall / 1988
Government By The People, 2008,
Pearson/Prentice Hall / 1986
Economics: Principles in Action, 2005
Pearson/Prentice Hall / 2001
Allez Viens! Level 1, Level 2, & Level 3,
2000, Holt / 2001
Tresors Du Temps, 2005, Glencoe
Barrons How to Prepare for AP French
Exam, 2007, Barrons Educ. Series
French Grammar, and French Vocabulary,
1999, Mary Coffman Crocker/McGraw Hill /
1994
Pierre et Jean 2005, 2007, Larousse
Ven Conmigo Level I, Level II, & Level III,
2000, Holt / 2001
Foreign Language

Reflejos, 2004, Houghton Mifflin / 2005
Abriendo Paso Gramatica, 2001, Prentice
Hall / 1999
Spanish 4 Years, 2004, AMSCO / 2004
AP Spanish Language, 2007, Longman /
2003
Album, 2005, McDougal Little
La Dama del Alba, 1975, Prentice Hall
Nuevas Vistas Curso de Introduccion, 2006,
Holt
Nuevas Vistas, Curso Uno, 2006, Holt
Art Fundamentals, Theory & Practice, 1968,
Brown / 1968
Art Talk, 2005, Blencoe/McGraw Hill / 2005
Living With Art, 1995, McGraw Hill / 1997
Photo Technology, 1977, Am. Tech. Society
/ 1969

Visual and Performing
Arts

The Photographic Eye, 1995, Davis
Publications / 1998
Great Monologues & Scenes for Young
Actors, 1994, Smith & Kraus / 2001
The Scenebook for Actors, 1990,
Merriwether Publishing / 2001
Preparation & Performance, 1982, Scott
Foresman / 1982
Theatre: Art in Action, 1999, National
Textbook / 2000
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Glossary of Terms
“a-g” requirements: University of California "a-g" subject requirements
AVID: Advancement via Individual Determination
BYU: Brigham Young University
CACE: Campbell Adult and Community Education
CCSS: Common Core State Standards
CTE: Career and Technical Education
CUHSD: Campbell Union High School District
CYO: California Youth Outreach
ELAC: English Language Advisory Committee
EMQ: Eastfield Ming Quan
English iPod: English Inclusion Pod
EOS: Equal Opportunity Schools
HSC: Home and School Club
IEP: Individualized Education Program
LHSB: Leigh High Spirit Boosters (LHSB)
NHS: National Honor Society
PAPA: Performing Arts Parents Association
PLTW: Project Lead the Way
RFEP: reclassified as fluent English proficient
SAI - TM: Specialized Academic Instruction - Therapeutic Model programs
SAI: Specialized Academic Instruction
SDAIE: Specially designed academic instruction in English
SHLP: Sophomore History and Literature Project
SOS: Save our students
SPED: Special Education
SRO: School Resource Officer
SSC: School Site Council
SST: Student Study Team
STEM: science, technology, engineering, and math
SVCTE: Silicon Valley Career Technical Education
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Student Club List
Club Name

Teacher

Meeting Day

Meeting Location

Acoustic Club

Cush

Last A Day of Every
Week at lunch

Rm. 4

Anime Club

Roth

Thursday at lunch

Room 26

Art Club

Cush

Tuesdays After
School

Rm. 4

Birthday Givers

Goodenough

Monday at Lunch

Room 18

Black and Brown Youth
Society

Dhanani

Wednesday at
Lunch

Room 15

Chess Club

Rocheleau

After School

Room 1

Christian Club

Soret

Thursday at lunch

Rm. 14

Comedy Club

Gill

Wednesday at
Lunch

Room 56

Dumbledore's Army

Wilson

Every Other Friday
at lunch

Rm. 42

EAAC

Tanner

Monday or Tuesday
at Lunch

Rm. 37

Fashion Institute and
Design Club

Belka

Tuesday at lunch

Room 5

French Club

Duong

Wednesday at
Lunch

Rm 12

Game Club

Smith

Friday at lunch

Rm. 65

GSA

Tanner

Wednesday at
Lunch

Rm. 37

Interact Club

Bui-Le

Tues/Wed/Thurs. at
lunch

Rm. 22

Jewelry Making Club

Cush

Wednesday A Day
at Lunch

Room 4

Key Club

Theodule/Smiley

Wednesday at
Lunch

Rm. 69

Leo's Club

Maiten

Tuesday A-Days at
lunch

Rm. 92

Literaleigh

White

Thursday at lunch

Rm. 55
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Club Name

Teacher

Meeting Day

Meeting Location

Loveleigh

Soret

Fridays at Lunch

Rm. 13

Math Club

Peterson

As Announced at
Lunch

Room 36

Middle Eastern Club

Dhanani

Wednesday at
Lunch

Room 15

NHS

Warkentin

Thursday at lunch

Rm. 48

No LableLeighn' Club

Nautu

Monday at Lunch

Room 63

People Before Profits

Tanner

Tuesday at lunch

Room 37

Robotic Club

Geller

A Days except
Friday

Rm. 7

Science Olympiad

Jackson

Wednesday at
Lunch

Rm. 60

Sisters Of Society

Duffy

Wednesday at
Lunch

Rm. 60

Spanish Club

Revilla Harker

Wednesday B Day
at Lunch

Room 92

Stampede

Scialabba

As Announced

Room 64

Step N' Dance

Belka

Tuesday after
school

Quad/Stage

Thespians Club

Ringsted

Thurs/Tues at lunch

Rm. 74

Video Game Club

Lyon

Friday at lunch

Room 47
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WASC 2013‐14
Coordinator
Joe Nakamura

Donna Hope Aleah Kiley

Organization

Pam Hoult

Curriculum

Mike Wise

Instruction

Ly Moua

Charles Ku Gina Nicoletta

Assessment

Mike Scialabba
Dawn Marie Andrade

Carole Leah Martin
Rachel Roth

Amy Rocheleau
Bryan Ringsted

Brendan Gill
Marita Beard

Stacey Schembri
Roberto Cruz
Ben Bethune
Caitlin Davlantis
Stephanie Theodule
Dennis Lynch
Sam Cush
Suzi Royer
Beth Nakamura
Richard Bove
Jennifer Lynn
[Type text]
Lisa Nielsen

Greg Wolf
Gina Bui‐Le
Michelle Kennedy
Meredith Moseley
Amanda Wilson
Sharon Goodenough
Jessica Prouty
Luciana Moisei
Yvonne Duong
Shawn Thomas
Leslie Warkentin
Melissa Fales
Erin Cozzi
Steve Bies

Jennifer DeJesus
Kelli Nurnberg
Dave Smith
Mike White
David Keck
Amy Belka
Ileana Nautu
Don Mason
Dave Geller
Jodi Raum
Dorothy Peterson
Denise Stephenson
Donna Santilli
Paul Slaviero

Chris Perry
Lynette Jackson
Rob Warren
Cara Eadie
Rachel Izor
Vincent Nicoletta
Erika Snouffer
Inna Diordieva
Alison Duffy
Celeste Smiley
Sandra Revilla Harker
Michelle Lyon
Janessa Rangel
Jovanie Ascencio
Frank Von Rassler
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School Culture
Cindy Williams
Lupe Dhanani
April Maiten
Earl Freckelton
Karin Mirassou
Laura Kuras
Becky Soret
Allegra Ullrey
Kim Bartel
Pam Zielazowski
Daron LaFranchi
Liz Tanner
Ryan Roth
Josephina Geronimo
Uribe

Linda Urzi
Rizwana Rizvi

