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Chapter I: Student/Community Profile
The historic Kilauea School was originally founded in 1882 on the North Shore of the island of
Kauai. It was moved to its current location in 1922 to serve educational needs of sugar
plantation worker families. The population is aging, raising the median age of the population
from 37.4 to 41.8 in the past ten years. The median household income increased during that
time and is more than $57,000 while the state average is $66,000. The education level of its
residents is increasing to nearly 25% earning a college degree, 36% having some college, 31%
high school graduates and nearly 9% with less than a high school degree. This is slightly less
than the state average.
Although the sugar plantation closed in 1971, the school and community continue to grow.
Most residents live in single family homes and many have added an addition of an “ohana”
unit to accommodate extended family or renters. Three buildings on the campus are listed in
the National Register of Historic Places and the Kilauea Lighthouse is a National Park
destination.
Kilauea Elementary School is known for its dedication to inspiring joy for learning and
building community within the school and for the school within the town. The K-6 grade
school enrollment is steady at 315 students. There are six Preschool (ages 2-4 years) students.
The number of school staff has remained constant during the past 3 years, gaining a
paraprofessional tutor and gaining a part-time teacher. The teaching staff of 19 is fully
credentialed (21% have advanced degrees) and has an average of 14 years of service in
teaching; 75% have worked at Kilauea school for 5 or more years. The Principal has served the
school for 9 years. There are currently one long-term substitute teachers at the school.

The school receives Title I funding for the economically disadvantaged student population of
48%. The ELL population is 6% and Special Education population of 11%. Ethnic
distribution of 36% White, 21% multiple ethnicities, 25% each Hispanic and Pacific Islander.
Forty three students attend the school on geographic exception, with most students coming
from nearby communities of Kapaa and Hanalei. English is the primary language of 95% of
the student body with other being Ilokano, Spanish, French and Tagalog (these numbers are
pending). The students who transfer out of the school do so because their family moves to
another state (6 students) or is home schooled (3 students).
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The Special Education population constitutes 11% of the school (30 students) with 23.3%
students in this classification having a health disability or impairment (7 students) or a specific
learning impairment (7 students). Others in the programs include 3 for autism spectrum
disorder, 4 for developmental delay, 4 for emotional disability or disturbance and 5 for speech
or language impairment.
The school is part of the Kapaa complex Area (East Kauai) and is served by Kapaa High
School which has a 92% graduation rate and an increasing drop out rate (to 8.6% in 2016-17).
Kapaa School student attendance is 96%, similar to the state level of 96.5%. ELL students
have an attendance rate 2-5% higher than other subgroups during the last three years.
Student behavior incidents decreased slightly in the past three years with the number of repeat
offenders increasing and fewer students being involved. However, 80% of the student body are
involved in one or no incidents. The students most involved in the incidents are most
frequently 504 or IDEA eligible. Most incidents are related to physical contact,
disrespect/noncompliance or inappropriate language and take place in the classroom or
playground in the middle of the day. Twice as many boys as girls are involved.
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Perception Data
School Quality Survey
School quality survey is administered to students in grades 3-5 each Spring. The students
highest responses was in the area of safety at school where 75.1% of students responding felt
safe. Parents gave high marks to the school (93.4% positive).Teacher satisfaction increased
from the prior year by 7.8% to 85.3% positive.
Tripod Survey Results- 7C’s Overall Ratings
Students in grades 3-6 participate in this survey yearly in the Spring. The 7 C’s composite
scores remain in a range of 1-3% the past three years. Classroom management (Control) has
consistently the lowest scores during the past 3 years.
The highest scores are in Care and Clarify. Clarify has increased yearly in the past 3 years to
85%. The most problematic area is Control/classroom management with scores decreasing
from 58% positive response in 2014-15 to 50% in 2016-17.
Safety and Wellness Survey
The school’s average score from 2014-15 through 2016-17 has increased from 81.8% to
86.3%. In the past two years, the school has met 19 of the 22 safety and wellness guidelines.
The two standards that the school did not meet any year are “All foods and beverages sold or
served to students at school or school sponsored events comply with the USDA Dietary
Guidelines” and “The school does not use or withhold physical activity as punishment”. From
the more recent SQS data, 75% of the students indicated that they felt safe at school.
Student Achievement Data
STRIVE HI Data
STRIVE HI performance data results places Kilauea Elementary School in the Continuous
Improvement step. In ELA, 55% of students are proficient in state assessments, In math 43%
and Science 44%. These scores are a bit higher than the state in ELA, but lower than both the
Complex Area and State in Math and Science. In ELA, there is an achievement gap of 31
points between the Non-High Needs students and the High Needs Students. In Math there is a
5
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26 point achievement gap. Compared to their peers, the Median Growth Percentile (MGP) for
ELA is 51 and for Math is 46 meaning they perform better than 51% of students in ELA and
better than 46% of students in math. The percent of students who have missed more than 15
days of school in a school year has increased to 22% in 2017 which is higher than both the
state (13%) and the Complex Area (15%) and higher than any of the past three years.
General Learner Outcomes
Schoolwide achievement has been greatest for GLO #6 Effective and Ethical User of
Technology (140 students). The lowest school wide achievement has been for GLO# 3
Complex Thinker (77 students) and GLO#5 Effective Communicator (77 students).
SBA Reading/English Language Arts (ELA)
Reading proficiency for students in grades 3-5 exceed the state level. Nineteen percent nearly
met the standards and 26.2% did not meet the standards in ELA. There were gains by all
subgroups except White. Some gains were more than 10% (11.3% Low SES, 16.7% Female
ELL, 17.5% for all female ELA, 10.8% for male ELA, 22.4% increase for Asian students,
14.9% for Multiples, 22.8% increase for Pacific Islander and 20.4% for Native Hawaiian
students in ELA).

SBA Reading Proficiency by Claims average grew in all areas within the last three years.
Overall, student’s proficiency on the ELA Reading (78.7%) and Writing (75.2%) Claims were
the lowest in 2016-17. However, both Reading and Writing Claims increased from 2014-15 tto
2016-17 from from 61% to 73% in Reading and from 65% to 75% in Writing.
SBA Mathematics
The school’s overall Math Proficiency of 42.4% was 3.6% lower than the state average of 46%
in 2016-17.
6
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Third grade proficiency increased by 24.7% between 2014-15 (29.6% ) and 2016-17 (59.3%).
Fourth grade proficiency increased by 16.3% between 2014-15 (44.4%) and 2016-17(50.7%).
Fifth grade proficiency decreased by 25.6% between 2014-15 (46.5%) and 2016-17 (20%).
Sixth grade proficiency also decreased by 1.25% between 2014-15 (32.6%) and 2016-17
(31.25%). There are fewer students scoring in the Well Below and Not Met decreased by 8.5%
between 2014-165 and 2016-17. The lowest Target areas differed among the grades.

The Multiple subgroup scored 6% higher than all other subgroups. Male students scored
slightly higher than female students (by 4%).
Multiple and Asian subgroups are the only groups who improved proficience over the previous
years. The Multiple subgroup scored 64.5% proficient. All other subgroups had lower
proficiency scores than previously. Pacific Islander subgroup scored the lowest with 11.5%
proficiency
The Low SES subgroup improved its proficience from the previous year, but still scored 10%
less proficient than the All Student group in 2016-17.
The school has identified that the Concepts and Procedures Claim is the lowest across all grade
levels.
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HSA Science
Male students outscore female students in this area by 20%. The percentage of students
Exceeding/Meeting Proficient dropped 12% between 2014-15 (54.4%) and 2016-17 (42.8%).
The students Approaching Proficiency grew 17.4% from 32.6% in 2014-15 to 50% in
2016-17. The Well Below Proficiency group decreased by 6% from 13% in 2014-15 to 7.1% in
2016-17.
Asian students increased the most improving from 33.3% to 66.7% in 2016-17. The Multiple
subgroup improved from 42.8% in 2014-15 to 50% in 2016-17, an increase in proficiency of
7%. Hispanic students decreased by 41% from 58.3% to 16.7%, White subgroup decreased
27.7% from 83.3% to 55.6% and Pacific Islander students decreased from 33.3% to no
proficient students. About half the school met the standards in science and the other half did
not.
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ELL Language Proficiency
There are 20 ELL students at Kilauea Elementary School. Two of 18 students (tested) are on
track to exit the ELL program on time based on the 2016-17 WIDA test results. One ELL
student was proficient in SBA math in 2016-17. No students were proficient in HSA Science in
2014-15 and 2015-16. No students took the test in 2016-17.
Other Data Sources
Data Teams
All teachers are using pre and post assessment data as a baseline for student learning in math.
Grades K, 1, and 2 have completed all data cycles during the 2017-18 year. Students of Grade
3 teacher 1 showed significant increases of 54% or more consistently from the pre-post scores
during the 2017-18 school year as of February.
Response to Intervention--RtI
Reading STAR Assessment indicates (graph below) that during 2016-17, in the final post test
for reading literacy, 57% of Kindergarten students achieved grade level reading. In grade 1,
58% met grade level literacy. In grades 2, 3, 4, and 5, an average of 80% of the students met
grade level literacy. In Grade 6, only 34% met grade level literacy.

The Math STAR Assessment in 2016-17, post assessment grade level proficiency results
indicate that 75% of 2nd grade, 71% of 3rd grade, 58.6% of 4th grade and 58% of 5th grade
9
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achieved grade level proficiency.

School’s Significant Findings
After collecting and analyzing student achievement data, the following five significant findings
have been identified by the school.
1. All students need to increase literacy skills related to reading (i.e. phonics, fluency) and
comprehension (i.e. word meanings, text structures and features, language use and
analysis within and across text.
2. All students need to increase their ability to write and revise brief and full texts.
3. All students need to increase their understanding and application of mathematical
concepts and procedures.
4. All students need to increase their ability to be effective communicators and complex
thinkers.
5. All students need to improve their skills related to the social-emotional competencies
(i.e. self-awareness, self-management, responsible decision making, relationship skills
and social awareness.
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Chapter II: Progress Report
The WASC Initial Visit recommendations of March 7, 2016 were:
1. Improve expertise implementing the new curriculum (Goal 1, Enabling Activities 1,
2, 3, 13, 14)
2. Improve attendance (Goal 1, EA 8)
3. Improve the Data Team process to close achievement gaps and improve overall
student achievement (Goal 1, EA7)
After the Initial Visit, The Academic Review Team (ART) developed Enabling Activities (EA)
based on the school data as a first step toward addressing the recommendations. The faculty
modified and then accepted the enabling activities. The ART assumed the responsibility for
leading the WASC self-study. The team determined critical areas of need, possible causes and
possible steps which were embedded in the Academic Plan. ART takes responsibility for
monitoring progress using the ART Implementation Continuum to guide the progress.
Recommendation #1 Improve expertise implementing new curriculum
In 2016-17, teachers attended three Wonders-focused professional development workshops, an
Achieve 3000 Instructional Strategies for Success workshop and a Coach/Mentor workshop
which supported the narrowed focus (determined the year before) of ELA curriculum in
Wonders and Springboard. Teachers became more familiar with the curriculum and began
using leveled reader components for small group instruction.
In 2015-16, K-5 teachers began implementing Stepping Stones Math Curriculum and 6th
grade began implementing Go Math. Prior to this, during the summer, the Academic Coach
and during the summer, a team of teachers attended a 2 day Stepping Stones PD. The
Academic coach attended a GO Math PD. The the Academic coach was able to facilitate PD
monthly to the staff. This continued in 2016-17 with PD activities in Stepping Stones and Go
Math at least every month for the staff. The Academic Coach helped to deepen understanding
by the teachers. In 2017-18, data teams shifted focus from ELA to math with PLC Grade level
teams meeting once a week.
EA-1
In 2017-18 teachers (grades K-5) were using the Wonders leveled reading books for small
group instruction as well as an RtI support program (SONDAY) for Tier 2 and Tier 3 students.
Teachers in grades K-3 have been learning the SONDAY program so they can implement it in
their classes. The staff decided to narrow the focus to the Claims of Reading and Writing to
focus on Informational Text. This has resulted in about half the students making 6 month
growth gains. There were greater gains in the lower grades than in 6th grade.
STAR Math Assessment is given three times a year, identifying students who are in need of
intervention. Classroom teachers are using small group instruction as well as Mathletics, an
11
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online program. Data is being collected to determine the effectiveness of this. The school is
focusing on the Claims area of Concepts and Procedures. As of December 2017, 33% of
teachers have completed three data team cycles (focusing on math) and 77% of teachers have
completed 2 data team cycles. According to 12.2017 STAR Math Growth Data, the percentage
of students making 6 months or more of growth using this system are 31% in grade 2, 26% in
grade 3, 50% in grade 4, 50% in grade 5 and 50% in grade 6.
EA3 (RtI Writing) will be addressed in the 3rd and 4th quarters of this year.

EA 15 (Curriculum and Assessment PD) will be addressed in the 3rd and 4th quarters of this
year.
EA 14 (Math PD) An Academic Coach has been trained in Stepping Stones and facilitated a
PD session with K-2 and 3-5 grade teachers at the end of fourth quarter.
EA4 (Science) In 2016-17, teachers began developing EA 4 to give students science
instruction aligned with the NGSS and to give students access to digital and hands-on science
materials to help then develop a coherent and scientifically based world view.
In 2017, teachers began developing, curriculum maps for each grade level based on NGSS and
the FOSS Kits. All teachers received their own FOSS kits and provided opportunities for PD.
EA 13 will provide all teachers with PD in NGSS, provide for sub days for teacher
collaboration and discussion of curriculum materials and options, curriculum mapping and
sharing of ideas for hands-on project-based learning. In January 2018, three teachers attended a
NGSS PD. The school is currently preparing for full implementation of the new NGSS
standards and full curriculum by 2020.
Recommendation #2 Improve attendance.
The school developed an attendance policy and shared the guidelines and procedures with
parents in writing, newsletters, e-newsletters and verbally at parent meetings. All parents
signed off on the new procedures. A half-time office assistant was hired to support the
attendance policy. In 2016-17, the school continued to implement the program with some
success so a PTT was hired for 9 hours a week to monitor attendance and notify parents by
letter. In 2017-18, the Academic Financial Plan provided for hiring a PTT. In addition to our
newly implemented system (infinite campus) we are continuing to monitor attendance during
the ART meetings. Parents are using social media apps to communicate with teachers
regarding attendance. This information will be used to modify the current system for accuracy
and speed.
Recommendation #3 Improve the Data Team process to close the achievement gaps and
improve overall student achievement.
In 2016-17, data teams began meeting by grade level on Tuesdays and Thursdays for 90
minutes, using the District recommended data team process and template. After some use, the
school modified the template to meet the data team needs and they decided to meet one time a
week for 90 minutes to facilitate the work. Goal 1 EA7 was developed to provide weekly
PLCs to enable all teachers and mentors to have collaborative discussions regarding data,
12
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aligning curriculum, and instructional strategies to support student learning. They agreed to
use a portion of faculty meeting time to analyze and discuss student work/assessment data for
subject areas by selected teachers. In 2017-18 Goal 1 EA7 the system proved to work well.
The Data Team process goal is for each grade level to complete 4-6 instructional cycles. The
school is on track to date.
Goal 1 Student Success: (EA1 RtI Reading and EA 2 RtI Math)
The system has been modified and is working. The school will continue to have PLC meetings
weekly, in grade level clusters, two days a week.
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Chapter III: Self-Study Process
Kilauea Elementary School General Learner Outcomes
●
●
●
●
●
●

Self-Directed Learner
Community Contributor
Complex Thinker
Quality Producer
Effective Communicator
Effective and Ethical User of Technology
School Mission

School Vision
All students will be prepared with the skills they need to be successful on the K-12 pathway
towards success in college, career and citizenship.
September 2016

The school began the self-study process in the spring of 2016 following the WASC Initial
Visit, using the ART as Data Analysis Leads and functioning as a leadership team to direct and
monitor the process. Focus groups were designed to include teachers from both upper and
lower grades, support staff, classified staff, parents and community. The school decided to use
the “committee of the whole” approach with each focus group working independently but
reporting back to the entire group so that all would have input into each focus group report.
Inclusiveness
Throughout the process, the school worked to include all stakeholder groups. The
school/community profile provided a context for all discussions as faculty addressed the
WASC indicators and developed evidence. Because this is the school’s first self-study, the
community was not initially included. However, parents, community representatives,
classified staff and students were included to review drafts of each chapter. The Kilauea
School Community Council (SCC) reviewed and gave input to all areas of the self study. The
ART oversaw the process to ensure inclusiveness and accountability with all the enabling
activities of the Academic Plan. ART members served as focus group leaders.
Purposefulness
The school’s mission and vision were reviewed by the staff in August 2016 and found to be too
complicated and long to be remembered and useful. Faculty and staff developed the current
mission and vision statements to reflect the school’s vision for students as they grow.
14
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The GLOs are part of classroom expectations and are reported on quarterly report cards.
However, there was a lack of consistency in teacher and student understanding, so in
September 2016, the school staff developed checklists for evaluating student growth. Students
are now included in the learning process through self-evaluation.
Student-focused
During extended staff meetings, ART leaders lead teams of teachers in analysis of student
work as well as analysis of the school’s demographic, achievement and perceptual data to keep
the focus on students.
Evaluation
The school follows this common data analysis process focused on student work: 1. Determine
the need 2. Determine root causes 3. Determine next steps and 4. Monitor and evaluate results.
The self-study process provided for more depth using WASC criteria. The ART monitors the
School’s Academic Plan by analyzing the progress of student outcomes using identified
enabling activities.
Accountability
The Academic and Financial Plans are considered to be living documents monitored by the
ART to ensure that student data drives planning, and funding supports growth in student
learning. The plans are revised when appropriate measurable outcomes do not match student
growth.
Leadership
The ART leadership team is a shared leadership model, supported by the District Educational
Specialist (DES) who supports team members with administration and coordination of the
self-study and its daily use. The school’s Comprehensive Needs Assessment influences these
bodies through identifying areas of challenge and need and developing the academic plan. The
entire school has become lifelong learners while they support students through their
educational journey.
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Chapter IV: Quality of the School’s Program
Part A:

What Currently Exists

CATEGORY A. ORGANIZATION: VISION, MISSION, GENERAL LEARNER OUTCOMES,
GOVERNANCE, LEADERSHIP AND STAFF, AND RESOURCES
Vision, Mission and General Learner Outcomes Criterion

The school’s Mission statement, Vision statement and General Learner Outcomes clearly
express the community ideals for the school. They were cooperatively written and are apparent
throughout the school building and in school lessons and activities.
At the opening of the 2016-17 school year, the school reviewed its vision, GLOs and mission
and found the Mission was too long. The school staff also wanted it to reflect a “call to
service” that they believed was congruent with the way they served children and the
community. The written statement was revised, using a collaborative process, to reflect the
structure and purpose of the original Kilauea Lighthouse, a National Park destination, to
SHINE. The School Community Council granted approval of this revised mission in
September 2016.
The Mission of Kilauea School is:
We Light The Way (SHINE)
Supporting
Honoring
Inspiring
Nurturing and
Encouraging students for success.
The General Learner Outcomes (Self-Directed Learner, Community Contributor, Complex
Thinker, Quality Producer, Effective Communicator, and Effective and Ethical User of
Technology) have been adopted directly from the HIDOE. They have been embraced by the
school and community and are exhibited through the use of the school’s “I Can” statements
which are used for self-reflection by students at the end of a instructional period. The GLOs
are also supported through the school’s 4 B.E.s (Behavior Expectations) of “Be respectful, Be
responsible, Be cooperative, Be safe” and the corresponding Hawaiian values (Na Hopena
A’O)
The General Learner Outcomes are posted in all classrooms for teacher and student reference.
The school mission and vision appear regularly in the monthly newsletter, are posted on the
school website, in all classrooms and offices and in information packets sent home to parents.
The mission statement appears on the school letterhead, faculty and staff meeting agendas,
school promotional materials, and as a footer on the Principal’s e-mails.
The school’s vision to provide a “pathway towards success in college, career and citizenship”.
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The school believes that the GLOs support standards-based learning curriculum and are
exhibited by the personal qualities described and taught within them. They are measured (GLO
Report Card Data) regularly and data suggests that greater efforts be given to teach students to
become better complex thinkers and effective communicators. The mission is the method
teachers and staff use to achieve these objectives.
Governance Criterion

The Spring 2016 School Quality Survey (SQS) statement “The school gives me opportunities
to participate in important decisions about my child’s education” received 96.9% positive
parent responses.
The Complex Area and the school’s administration have a cordial and respectful relationship.
The school’s Principal readily assumes responsibility from the Board to implement the HIDOE
rules, regulations, and procedures with rigor and relevance. To that end, the mission, vision
and Academic Plans are aligned with the 2016 State Strategic Plan and the 2017-2020 State
Implementation Plan. HIDOE rules and initiatives are reviewed at the year’s first faculty
meeting. The School Community Council is composed of both school site and community
members and provides a forum for parents, students, community and faculty/staff to give input
on the “how” of the school’s operation. The community at large is invited to participate in
twice-yearly meetings to hear about the analysis of data, school strengths and challenges and
give input about solutions and direction. The monthly school newsletter keeps communication
channels open and informs parents of how and when the school needs help.
The school administration prefers using a collaborative process when making decisions in
order to have a positive effect on student behavior and learning. For example, when
developing the school’s Academic Plan (a HIDOE requirement) the school administration
involves the ART/Leadership Team, parents, teachers, students, community members and the
SCC with reviewing the data and making the decisions about content. The document is then
sent to the Complex Area Superintendent for final approval/submittal. The Data Team process
is grounded in the use of data and collaborative discussions. An Academic Coach serves as the
facilitator of grade level Data Team meetings for teachers to review learning data and discuss
effective strategies to use when addressing student/school need
A2.3. Faculty, Staff and Governing Authority: There is clear understanding about the relationship
between the governing authority and the responsibilities of the faculty and staff.

The Principal is the leader and messenger who carries HIDOE and Board of Education policies
to the school level. Faculty, staff, ART and SCC meetings provide venues for collaborative
discussions and decision making regarding the implementation of the policies. The discussion
at these meetings benefit ongoing communication at the school.
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Leadership and Staff Criterion – Data-Informed Decision-Making

The school’s Comprehensive Needs Assessment (CNA) and Academic Plans are discussed
collaboratively in ART and faculty meetings. Parents and community are involved in the
collaborative decision making process through participation in the SCC which includes
community meetings. The Involvement/Engagement category of the SQS in Spring 2016
received positive responses from parents, (94.9%), teachers (82.8%) and students in grades 4
and 5 (85.1%).
A comprehensive CNA is conducted annually as part of the development of the Academic Plan
and contains data from a variety of sources. The ART is responsible for monitoring the
effectiveness of the enabling activities of the Plan each quarter and recommend
changes/adjustments to be made as new data becomes available. Teachers can contribute data
results from formative testing throughout the year to create a current picture of the plans
efficiency. Students contribute to the gathering of data by responding reflectively to GLO “I
Can” statements as they monitor their learning during the year.
The Academic Plan is developed using student learning and performance data and guides the
allocation of resources within the Plan for the school. The Principal seeks input from
stakeholders about how the funds should be spent to meet the priorities of the Academic Plan.
Possible enabling activities are created and listed in the AFP in the event that additional funds
are available. This illustrates how resources of time, funds, staff, and materials/supplies are
allocated to best accomplish the school’s goals (the enabling activities in the Plan). The Plan
also serves as a document for recording quarterly progress.
The ART members meet at least quarterly to analyze formative data and other forms of
evidence to determine if the school is on track or needs to make adjustments in order to meet
goals.
The SCC also reviews and monitors the Academic Plan. The group is composed of
administration, teachers and support staff, parents, community and students and meets monthly
and hosts two community meetings each year which allows for different perspectives. The
SCC works collaboratively to support the school’s Plan. Although the school enjoys significant
parent and community engagement (SQS data) the school seeks to increase active engagement
of parents and community members because it is believed to benefit the school improvement
process.
A4.

Leadership and Staff Criterion – Schoolwide Organization for Student
Achievement

Kilauea Elementary School follows the Department of Education’s (DOE) Office of Human
Resources (OHR) policies and guidelines and all full time certificated personnel are Highly
18
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Qualified teachers. Some part time teachers may be highly qualified.
Kilauea Elementary School has a process to assign staff members and provide proper
orientation. New teachers stated “the school made them feel welcomed and supported by
providing them with an orientation so they knew what to do” and ready to begin the school
year. The school employs a full time Academic Coach who facilitates grade level data teams
and PLC’s serve to support new teachers.
Kilauea School has clear written policies and procedures as defined by the school and DOE.
An Opening of School packet with staff sign-in sheet was reviewed on site and supports this
claim. In addition, a list of DOE mandatory training videos was viewed by staff members with
sign in sheet upon completion. Other school policies and procedures were reviewed by staff
members in their School Staff Handbook, including the DOE/Hawaii State Statutes regarding
the Attendance Policy.
Kilauea School uses currently Lotus Notes (LN) as the main means to communicate plans and
resolve differences. However, a need for more effective communication was expressed by the
Focus Group. They would like to use Google Docs as a more efficient means of
communication therefore the need for Google Docs training on its use is evident. Leadership,
ART, Data Teams and PLCs currently use Google Docs for internal shared communication,
agendas, referencing and storing meeting minutes and shared ideas.
The local Action Policy Committee (APC) assists with resolving teachers contract concerns
with administration. Administrators meet monthly with the committee to resolve pending
issues as needed..
Kilauea School uses Professional Learning Communities (PLC) as the structure for the Data
Team process. The VC observed a grade 3/4 articulation. In that meeting, the team addressed
student performance and curriculum horizontally but vertically (two grade levels at a time) as
well. After meeting with the school’s ART and Leadership it is evident that the school
monitors the enabling activities on their Academic plan. The school has made gains in areas
tracked by their STRIVE HI report, Star ELA and Math Data.
SPED teachers do not currently participate in the PLC/Data Team process. Display of the
GLOs, vision and mission were not observed in all SPED classes, nor were they being referred
to. The Visiting Committee did not observe instruction using any of these GLO guidelines in
the SPED classes.
A5.

Leadership and Staff Criterion – Research and Professional Development

Kilauea School continues to hold Professional Development as a top priority. The school staff
has a long time culture of continuously learning. Professional Development offered to the
staff includes but is not limited to Weekly PLC meetings, Wonders/Springboard, Stepping
Stones/Go Math, GLAD, Google Apps/Docs, Kunimura Resolution Empathy Process, Achieve
3000 and other Web based programs. Funding for the PD comes from the CNA and 2017-20
19
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Academic and Financial Plans. During the interview of the Focus Group members they
expressed a deep appreciation for the support administration has given the teachers for
providing opportunities to attend PD or seek PD on their own.
Twenty percent of the certificated staff are National Board Certified. Teacher Individual
Professional Development Plans (IPDP) are very much supported by the administration as are
teacher paid sabbatical study leaves. Teachers determine the needed areas of learning and
propose it to the Principal for approval. These two plans have resulted in teacher-led
improvements for the school in curriculum, instruction and behavior management.
Kilauea School follows the DOE Educators Effectiveness System (EES) to evaluate teachers.
Copy of the EES manual that is used to evaluate teachers were shared with the VC. The VC
reviewed samples of standard documents such as Student Learner Objectives (SLO), teacher’s
Individual Professional Development Plan, and Pre/Post meetings. The Performance Appraisal
System (PAS) is used to evaluate classified staff members.
Professional development activities on campus are always concluded with a survey of
participants to determine effectiveness for teachers and likelihood of impact on student
learning. Classroom walkthroughs check for demonstrations of the use of the professional
learning. PLCs reinforce the professional development activities and they continue to be
refined in PLC after they are used in the classroom. Student performance data is used to
validate classroom instructional strategies. Strive HI data validates new professional
development strategies and programs.
A6.

Resources Criterion

Analysis of many sources of school data, beginning with the Comprehensive Needs
Assessment, is used to allocate resources. The school administrator and ART craft the
Financial Plan to meet the identified needs. The VC found that the Academic Plan had specific
dollar amounts attached to enabling activities indicating the basing of allocations on identified
needs within financial limits. The school follows the State of Hawaii Weighted Student
Formula and is responsible for meeting the states Strategic Plan Goals. The Financial Plan
includes documentation of finances necessary to meet the goals such as personnel/staff,
supplies and other operational expenses.
The Hawaii DOE uses the Weighted Student Formula to allocates funding and conducts
internal audits on all accounts. The school also receives additional funds through Title I and
the Title I Coordinator determines the legal use of the funds based on the school CNA and
student learning needs. The school budget is developed cooperative each year. The Principal
discusses options for use of funds with the staff to gain input and learn what is preferred. The
ART and the SCC review and validate final plans.
The school facilities are clean and well maintained. The grounds are neat and safe. Students in
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the lower elementary grades have a separate play space than the upper grades. A Preschool for
SPEd students is central to the campus and is fenced and safe. When dreaming about ideal
circumstances, staff would like covered walkways throughout the school and a covered play
area due to the regular rain showers on their side of the island. A couple of classrooms are air
conditioned. To air condition the entire school would be a major and costly renovation.
Teachers leave windows and doors open for the natural breeze to cool the rooms. The
Computer Technology teacher is writing grants for materials and equipment to upgrade the
computer room to provide for STEM learning activities.
The teachers reported that they have the recommended school textbooks, resources and
supplies to do their jobs. If they need something for the students that is not in the budget, the
local Rotary usually provides financial support. The Kauai Aloha Angel program provides a
$500/teacher wallet to use as they wish for their classes. Over the year, these donations have
been substantial. The PTA raises money for projects and staff positions at the school because
they believe the school will do whatever is needed to teach their children.
Some staff members attended the school as children and have returned to teach at their alma
mater. Many teachers have taught at the school for more than 7-10 years and have no plans to
leave. The Principal has been here for 8 years and is respected and teachers, and parents
believe she is doing a good job for their children. Teachers believe they are fortunate to “be
here at this time with all these children of many cultures. We are in a special place and want
students to help take care for it (“kokua malama”). With that said, any teaching positions are
filled with highly qualified teachers. Once hired, teachers and support staff choose to remain.
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HIDOE/ACS WASC Category A. Organization:
Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion is
being addressed. Then determine and prioritize the strengths and areas of growth for the overall
category.
Category A: Organization: Areas of Strength

1. All stakeholders are involved in the development/review of the school’s mission, vision
and GLOs. which clearly guide the development of appropriate, data-based decisions
when writing the school’s Academic and Financial Plans.
2. Financial Plans allocate resources to support student learning in alignment with the
Comprehensive Needs Assessment, Academic Plan, GLOs and vision/mission
statements and State Educational rules and mandates.
3. Planned collaboration time, supports the staff so the teachers and support staff can
deliver appropriate programs and instruction and increases learning for all students.
4. Twenty percent of the certificated staff are National Board Certified.
5. Communication between school and parents is encouraged through quarterly report
cards and conferences, transparency when analyzing data and determining school needs
and the development and evaluation of school budgets, programs and professional
development.
Category A: Organization: Areas of Growth

● Explore new technology and staff training to use it, that will optimize communication
and collaboration in school-wide planning and development of initiatives, programs and
processes.
● Consider ways to actively involve all classes serving SPED students in the school-wide
PLC/Data Team Groups
so that they are able to share data, insights and
teaching/learning strategies.
Important evidence from the self-study and the visit that supports these strengths and key
issues include the following:

Vision, Mission, and GLO documents
PLC, ART, faculty, SCC minutes and interviews
Interviews with Complex Administration, parents, students, teachers and staff
School Academic Plan and School Financial Plan
School Quality Survey results
Student performance data sources
Performance Appraisal System (PAS)
EES manual

22

HIDOE/ACS WASC Visiting Committee Report

CATEGORY B. STANDARDS-BASED STUDENT LEARNING: CURRICULUM

Kilauea Elementary School uses the curriculum recommended by the state. These include the
Gr. K-5 Wonders Reading Program, Gr. K-5 Stepping Stones Math, Gr. 6 Go Math, and Gr. 6
Springboard. These programs are aligned with the Common Core Standards.
They implemented a school-wide behavior incentive program called “Caught G.L.O.-ing”.
This allows teachers the opportunity to catch students making right choices. These choices
include: Self Directed Learner, Community Contributor, Complex Thinker, Quality Producer,
Effective Communicator, and Effective and Ethical Use of Technology.
Most of the teachers have schoolwide GLO “I can” statements posted at the front of their
classrooms, which they intentionally created to make it “student friendly”. All teachers
consistently refer to the GLOs throughout the day.
Congruence

Grade level teachers use program developed curriculum maps for English Language Arts and
Math to ensure consistent practices across the grade levels. These maps are discussed at
PLC/Data Team meetings, to ensure that all teachers have the same expectations for all
students. Teachers are beginning to incorporate the GLOs into curriculum design.
Student Work — Classroom Learning Targets

Work samples are posted in many classrooms to demonstrate approaching, meets and exceeds
standards. Most teachers have their learning targets posted along with their “I can” statements
at the front of their classes. These learning targets are consistently referred to throughout the
lessons.
Accessibility of All Students to Curriculum

All students at Kilauea School have access to the same curriculum. Teachers use the
differentiated lessons and resources within ELA and Math curricula to support various student
needs.
Currently, the school is working on implementing a school-wide Response to Intervention (RtI)
system. Teachers recognize that there is a need for consistency throughout the school.
Twenty percent of the teachers are National Board Certified.
Integration Among Disciplines

The Wonders curriculum integrates science and social studies by incorporating nonfiction
expository text.
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Teachers meet regularly to review and discuss the curricula during their 90 minute PLC grade
level articulations. They have the opportunity to adjust articulate and evaluate students’
learning.
Teachers have the opportunity to articulate with other schools in addition to regular grade level
articulations. All school faculty and staff members have numerous opportunities for articulate
with other East Complex Schools.
District principals attend monthly principal meetings with other Kauai District principals.
Curriculum Criterion – Planning and Monitoring Student Learning Plans

The school provides a number of opportunities for career and college readiness. Career day is
a schoolwide activity where all students participate. It allows their community to share their
knowledge with the students about business related concepts. These programs include the
Rotary and Junior Achievement. Teachers use their GLOs to help develop behaviors and
attitudes that employers look for when they hire. A wide variety of after school clubs are
offered to students. No students ride the bus so students find the after school program to an
opportunity to learn new skills (Spanish) or participate in activities they enjoy. Some of the
after school programs are drama, Spanish, homework club, 3D design, art club, skateboard
club and ukulele club.
Special Education students have Individualized Educational Plans (IEPs)
504 Behavior Plans are created and updated as needed for identified students.
ELL students have plans that determine the amount of service and support
Parent/Teacher conferences are offered twice a year to all students’ parents, with additional
conferences scheduled if needed. Teachers and parents discuss the strengths and needs of the
students and possible ways to support them. The counselor and Student Services Coordinator
are also invited to the conferences. In some conferences students are also invited to participate
and share their work. Having students led conferences could increase student voice at our
school.
Student portfolios are being used in a variety of ways. Some classrooms use graphing to set
goals for year-end Lexile scores. Other teachers have student self-select assignments that show
they have met their learning goals. Class Dojo is another way teachers use portfolios to
digitally show videos and pictures of student learning which is shared with parents. Google
Classroom is also used in many classrooms as an ongoing portfolio of student work.
Monitoring/Changing Student Plans

At Kilauea School, STAR, DIBELS, and subject area/unit pre and post assessment data is used
to help identify the needs of students. It is through their PLCs/Data Teams and teacher create
common formative assessments and develop lessons based on student needs. Teachers also use
this information to create RtI groups within each classroom. Progress monitoring occurs at
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least 3 times a year. Targeted students are assessed 4-6 weeks, depending of the needs of the
student.
Transitions

Kilauea school uses transition programs to allow new students to familiarize themselves with
the school campus, meeting faculty and staff members, and school schedules. Incoming
Kindergarteners is offered Kinder Camp for their transition needs. The Primary School
Adjustment Program (PSAP) provides additional support for the transitioning of students in
grades K-2 as they adjust to the new school year. All sixth grade students attend a session at
the middle school to address transition from 6th to 7th grade.
B3.

Curriculum Criterion – Meeting All Curricular Requirements

Real World Applications — Curriculum

All students have access to real-world applications of their educational interests in relationship
to a rigorous, standards-based curriculum. STAR, DIBELS, and pre and post assessment data
to help identify the needs of students. It is through their PLCs/Data Teams that teacher create
common formative assessments and develop lessons based on student needs. Teachers also use
this information to create RtI groups within each classroom. Progress monitoring occurs 3
times a year.
ELL services are provided in the classroom setting or through pull out services that focus on
language acquisition which helps with the development of reading, writing, listening, and
speaking skills. All Special needs students are given support and instruction according to their
IEPs. This support can be given in both the inclusion setting as well as through resource pull
out services.
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HIDOE/ACS WASC Category B. Standards-based Student Learning: Curriculum
Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion is
being addressed. Then determine and prioritize the strengths and areas of growth for the overall
1. Most teachers post learning targets and “I can” statements which is consistently referred to the goals
and objectives throughout the lessons.
Category B: Standards-based Student Learning: Curriculum: Areas of Strength

1. Grade level teachers address the Common Core State Standards through a common
curricular program for both ELA and Math
2. All teachers have the General Learner Outcomes posters displayed in their classrooms
to refer to.
3. School wide GLO I Can Statements developed for clarity and consistency within and
across grade levels to ensure high expectations for all students.
4. ELA and Math curriculums have components in place for scaffolding and
differentiation.
5. Students are assigned to needs-based RtI intervention groups within the classroom.
Changes in groupings are based on progress monitoring results.
6. Parents attend learning nights that support their child’s academic progress.
7. Teachers post learning targets and “I can” statements which are consistently referred to
throughout the lessons.
8. Kilauea is a one to one technology school. All students have been assigned to an iPad
or computer.
Category B: Standards-based Student Learning: Curriculum: Areas of Growth

● Provide opportunities for teachers to collaborate vertically to ensure that all grade level
expectations are aligned.
Important evidence from the self-study and the visit that supports these strengths and key
issues include the following:

General Learner Outcomes and “I Can” statements
Sonday program
Foss (Full Option Science System) Curriculum
Classroom observations
Teacher interviews
Observation of PLC/Data Team meeting
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CATEGORY C. STANDARDS-BASED STUDENT LEARNING: INSTRUCTION
C1.

Instruction Criterion – Student Access to Learning

Differentiation of Instruction

Kilauea School teachers have Response to Intervention (RtI) in place to assist students.
However, Focus Group members indicated additional professional development needs to done
to properly implement RtI school wide. RtI includes differentiated instruction in the
classroom. Teachers differentiate in their classrooms based on informal and formal
assessments. Focus Group members indicated that they desire additional professional
development on differentiated Instruction is needed. By improving the effective use of
differentiated strategies the teachers hopefully improve on the chronic absenteeism rate and
improve student learning.
Student Understanding of Performance Levels

PLC/Data Teams set performance levels for student work prior to each math (Stepping Stones)
or language arts unit (Wonders) and are reviewed in the post-testing analysis during PLC
meetings.
Teachers use posted rubrics in student binders to communicate expectations they have for their
students. The VC members observed that many of the teachers posted Learning Objectives in
“I Can” statements on the board, but fewer than 50% referred to them throughout their lesson.
Many of the classrooms post the General Learner Outcomes (GLO) on the wall or boards.
Nearly 90% of the teachers stated the GLOs in “I Can statements”. The Focus Group
members indicated that 100% of the teachers use the book “Aloha What it Means to my Ohana
and Yours” to connect the GLOs to Hawaiian Values.
Students’ Feedback

VC members observed a number of grade 3 and 4th grade students used “burning questions” to
target their projects. Some grade K and 1 teachers used rubrics and descriptions of quality
work in their classrooms. Upper grade level teachers use strategies such as Student Interest
Inventories, Tripod Survey, School Quality Survey, student developed rubrics for quality work,
student developed burning and essential questions, the Dojo Digital Portfolio entries to elicit
student feedback.
C2.

Instruction Criterion – Rigorous and Relevant Instruction

Current Knowledge

Teachers are conscious of the need for continual professional development and participate in
PD trainings for both their subject areas and areas of personally identified needs in order to
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facilitate learning for all students.
Teachers have developed a Future Ready Plan (integrating and using technology) that includes
expanding our use of interactive whiteboards and Google Classroom. In addition, the Future
Ready Plan will provides for professional development to support teachers in utilizing these
tools to enhance delivery of curriculum. Additional PD in the use of online curriculum
resources, digital portfolios, and Google Apps for Education (GAFE) is needed and wanted to
increase the use of technology as a tool for teaching and learning.
Student Engagement

Teachers engage their students in various ways such as hands-on and minds-on activities in
math. Lower grades have created centers in their classrooms to accommodate differentiated
instruction in addition to project based activities used in the Science Foss kits, culminating
projects, GT Lego Robotics, and Grade 5 Newsletter production. However, the Focus Group
members agree with the school conclusion that lessons be more intellectually relevant,
stimulating, and challenging for students.
Teachers as Facilitators of Learning

Most teachers create student centered learning environments through the use of a variety of
learning centers such as a table for small group instruction, computer centers for assignments
or student choice paced remediation, reading centers and art areas. In the lower grades class
teachers set up computer, reading, play (interactive), and math centers. Students in all grade
levels are learning to move from center to center while the teachers work with struggling
learners.
Classroom seating arrangements and learning centers provide student centered work areas,
including reading centers, library, computer, multimedia and art centers. Lessons are often
collaborative and project based. All classrooms have a combination of computers and
electronic tablets for student use.
Variety of Strategies

A variety of strategies are incorporated into instruction to help students’ access knowledge at
their level of understanding. During the visit teachers were observed using graphic organizers,
self-assessment checklists, reflections, and KWL strategies. Teachers also used a variety of
technology (tools) when presenting lesson to their students including computers, smart boards,
document cameras, visual projectors, Smart Boards have been received for set up in the upper
grade classrooms.
Variety of Strategies

Students use a variety of tools and resources to conduct research and obtain knowledge
including but not limited to open computer lab, school library is used by students in all grade
levels, Kilauea School Online Learning site, the Wonders Reading Curricular Program, Time
Magazine for Kids, Discovery Education online program for research projects in Science and
Social Studies, nonfiction articles in Achieve3000 (KidBiz Grades 1-5 and TeenBiz Grade 6)
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and online data/reports provided by the companies. These tools and resources were verified by
the Visiting Committee.
Variety of Strategies

Kilauea School provides students with daily opportunities to demonstrate their thinking,
reasoning, and problem solving skills. Teachers have posted a school wide problem solving
process. Classroom lessons are often based on the introduction of a problem to solve. Posted
student work samples show their thinking and problem solving skills. The self study report
included results of the Principal’s classroom walk through to observe problem solving
activities, 79% effectively facilitated problem solving lessons or discussions to promote higher
level thinking.
Real World Experiences

Fourth grade teachers engage students in age-appropriate, real-world problem-based learning
activities within the classroom or on excursions. The VC members found student work
samples representing their real life experiences through field trips. The school partners with
community organizations such as the University of Hawaii to provide real-world learning
experiences through a visit to visit the OPIHI intertidal surveying field trip.
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HIDOE/ACS WASC Category C. Standards-based Student Learning: Instruction
Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion is
being addressed. Then determine and prioritize the strengths and areas of growth for the overall
category.
Category C: Standards-based Student Learning: Instruction: Areas of Strength

1. Students work collaboratively on teacher facilitated and self-directed assignments and
projects.
2. Teachers engage students in real-world problem-based learning activities within the
classroom.
3. All classroom teachers partner with community organizations to provide real-world
classwide experiences excursions.
Category C: Standards-based Student Learning: Instruction: Areas of Growth

● Provide professional development and supports for teachers to strengthen the use of
differentiation strategies for RtI.
● Provide additional professional development in the use of online curriculum resources,
digital portfolios, and Google Apps for Education (GAFE) to increase the use of
technology as a tool for teaching and learning.
● Increase the intellectual rigor of lessons to provide more intellectually relevant,
stimulating, and challenging learning for students.
Important evidence from the self-study and the visit that supports these strengths and key
issues include the following:

Evidence binders
Classroom observations
Teacher Survey results (for the self-study)
PLC/Data Teams (observation and notes)
Future Ready Plan
Walkthrough data
Wonders and Stepping Stones pacing guides
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CATEGORY D. STANDARDS-BASED STUDENT LEARNING: ASSESSMENT AND
ACCOUNTABILITY NANCY
Assessment and Accountability Criterion – Reporting and Accountability Processes

Smarter Balanced Assessment data and Science Hawaii State Assessments have been
disaggregated and analyzed for grades 3-6, for the past three years. Smarter Balanced
Assessment data is disaggregated by grade level, subgroups and high-needs vs. non-high needs
students to identify strengths, challenges, and implications on the Academic Plan.
ELA SBA testing indicates that the number of students meeting proficiency levels is
increasing with 55% meeting or exceeding the standards last year. Math SBA proficiency
results for the same time in grades 3-6 indicate 43.4% of the the students are proficient, slightly
lower than the state average. Hawaii Science Proficiency is given in Grade 4. Kilauea’s
overall score decreased last year from the year before. The data was studied by subgroup and
overall proficiency levels (43% proficient).
Math teachers give Stepping Stones pre and post tests to all grades of students. The results
have been tracked this year and used by the Data Teams to determine strengths, challenges and
implications. Not all teachers tracked data all the time. This is a first step toward schoolwide
standardized formative assessment.
Beginning in Fall 2016, the school also uses Classroom Walkthrough Data to monitor the
instructional methods that are being used. It has shown an increase in Group Discussion and
about the same level of Teacher as Facilitator. Silent Reading by Students and Question and
Answer methods were recorded at the beginning of this school year. No data is available after
February 23, 2018. The Classroom Walkthrough Data checks on learning targets, student
engagement, differentiation, rubrics and criteria and the use of formative assessment.
Report card grades are given in Grades K-6 in all subjects (ELA, Math, Social Science,
Science and Fine Arts as ME (Meets benchmark targets with Excellence), MP (Meets
Proficiency), DP (Developing Proficiency--approaching acceptable achievement) and WB
(Well Below Proficiency) to students .
DIBELS Reading Assessments are used only for grades K-1 with students taking tests 3 times
a year for growth comparison in 2014-15 and 2016-17. Yearly reading assessment is done
using STAR Assessments for grades K-6. These are used to identify students needing RtI.
Last school year (2016-17) ACHIEVE3000 NonFiction Lexile scores are kept for students
monthly in grades 2-6 and compared to grade level averages.
General Learner Outcomes are self-assessed and rated by teachers. The school has two sets of
descriptors of each GLO that students use when self-assessing. These are readily available in
classrooms and computer lab and library. Some teachers incorporate GLOs into individual
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assignments as part of the earned grade.
The Academic Coach meets regularly with teachers from two grade levels at a time. They
review testing results from textbook assessments in math and ELA. They discuss areas that
need reteaching and/or refinement of teaching methods. These are called PLC meetings but
actually function as grade level data teams and PLCs. Formal professional development ideas
and trainings come from the needs expressed during the meetings. Some PD is provided by the
Academic Coach and others are arranged to hire outside experts.
Placement in the RtI is determined by the STAR Math and STAR Reading universal screening
assessments given at the beginning, middle and end of the school year. All entering students
are screened. The regular education classroom teacher provides level 1 and 2 RtI interventions
in the classroom in the form of small group instruction and is monitored every 2-6 weeks.
Level 3 instruction is more targeted and the students progress is measured over time by the
classroom teacher. The RtI team meets monthly to review student progress and make
adjustments. There is not staff-wide agreement on the distinction between differentiated
instruction in the classroom and targeted level 3 RtI interventions. Data is available, but the
organization of the RtI system is not in place.
Assessment and Accountability Criterion – Classroom Assessment Strategies

Teachers in all grades use a variety of formative and summative assessment strategies to
measure student student progress. To track overall growth, K-1 students take DIBELS and
STAR tests three times a year because they measure different skills. Students in grades 2-6
take STAR Math and ELA assessments to measure growth over time. Formative assessments
include but are not limited to informal quick check, exit passes and constructed response
prompts. SMART goals are written during the data team process bases on regular formative
assessments. Teachers use various random sampling methods to elicit responses during class
such as AB partnering and popsicle sticks.
The STAR system is used three times a year as a universal screener and method of monitoring
progress throughout the school year for students. Targeted students are monitored at 4 to 6
weeks, depending on their needs. Computer reading programs are digitally adaptive so
students can work at their learning level.
Regular education teachers are implementing RtI programs for level 1 in a multitude of ways
across the grades. Modifications are made and assessed regularly for all students to ensure
learning. However, the RtI system in not being carried out across the school in a systematic
manner. The school realizes that the process will become more efficient as they learn to use
the tools they have and receive professional development as they go through the stages of
implementation.
Data from Math module exams are used regularly to monitor student progress and teaching
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efficiency. Renaissance STAR tests are given in ELA, Math, Science and Fine Arts at the
beginning, mid and end of the school year. GLOs are self assessed by students quarterly.
Academic standards for Math are measured through the use of Stepping Stones embedded
curriculum tests and through Wonders curriculum for ELA.Some teachers use Achieve3000 to
track student Lexile growth (SmartyAnts, KidBiz and TeenBiz). Teachers use Classroom Data
Profile Sheets from the universal screeners/SBAC/and STAR to monitor student progress and
modify instructional practices. Quarterly, the school chooses a GLO focus in order to identify
and apply the GLOs in their daily learning. The school has a number of descriptions,
photographs and posters for each GLO to help students understand, but there is not a
schoolwide or upper and lower grades rubrics. Currently, all grade levels are focusing on “I
Can” statements through embedding them in curricular activities. Teachers using the Class
Dojo app can digitally send texts, videos and single family or group messages home to report
student progress. Students can also send photos, work samples and messages about their
classroom triumphs by scanning a QR reader in the classroom.
Teacher Feedback to Students

Teachers provide timely, specific and descriptive feedback to students for their work in the
form of writing rubrics and checklists, whiteboard responses, small group conferences, verbal
and written responses.
Through the PLC examination of evidence, the teachers realized they use more verbal than
written feedback with students. As a result, PLCs have spent more time collaborating with
ways to increase the frequency of written feedback during the review of student work.
Teachers are beginning to use Google classroom to provide private comments to students
which allow feedback for revisions of work. Notes kept during the PLC/Data Team meetings
by the Academic Coach and the team members systematically record goals, progress,
discoveries and agreed upon modifications.
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HIDOE/ACS WASC Category D. Standards-based Student Learning:
Assessment and Accountability Strengths and Growth Needs
Category D: Standards-based Student Learning: Assessment and Accountability: Areas of
Strength

1. The school uses Universal Screening assessments to determine each student’s learning
level and areas of needed remediation. The mid-year and end-of year-administrations
demonstrate student learning over time.
2. All teachers use common math and language arts assessments and meet weekly in
PLC/Data Teams to discuss student learning needs and determine modifications that are
revealed by the results.
3. Teachers use a variety of formative learning assessments to that appeal to a variety of
learning styles and direct teaching efforts for reteaching toward mastery.
4. Individualized conferencing between student and teacher effectively focuses
teaching/learning.
5. All teachers believe the administration guides school instructional efforts with a growth
mindset.
Category D: Standards-based Student Learning: Assessment and Accountability: Areas of
Growth

● Modify the PLC/Data Team process to include identifying the specific skills that each
student needs to acquire and using that data to deliver targeted instruction to improve
all student’s learning.
Important evidence from the self-study and the visit that supports these strengths and key
issues include the following:

Self Study Report data
Visiting Committee visits to all classrooms
Interviews with teachers, students, administrators
PLC/Data Team observations
PLC/Data Team historical notes on school Google drive
Interviews with Academic Coach, teachers and administration
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CATEGORY E. SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL
AND ACADEMIC GROWTH
E1.

Parent and Community Engagement Criterion

Parent Engagement

Kilauea School values all parents as partners in supporting students’ learning and overall
well-being. Teachers and staff use a variety of communication tools to keep parents informed
about student learning, student progress, and school events.
Ths school has a dedicated Family Focus Committee, that plans and coordinates various
Family Nights and events. Student work is showcased for parents and community members in
a variety of ways. For example English Language Arts Night, Science & Engineering
Fair/STEAM Night, and Safety Learning Night are each conducted annually to showcase
student achievement.
The school Parent Community Network Coordinator (PCNC), who is also the adviser for the
PTSA executive board, sends out a weekly e-newsletter and a monthly bulletin to parents, staff,
and community members that keeps them informed of current and upcoming school events.
Kilauea PTSA raises funds through community events, including, Spaghetti Dinner, Fitness
Fun Day, Talent Show/Spring Fair which showcase student learning and help to provide for
curriculum, materials, and instruction to supplement the school budget.
Community Resources

Kilauea School has a number of community partners. Aloha Angels is a community partner
that provides financial support for 100% of the classrooms. Funds are used for educational
field trips and classroom supplies through Aloha Angels’, Adopt a teacher. Aloha Angel
monies are also used to provide mentoring to students through the After School Club Programs.
Kilauea Bakery provides a place for visitors and the community to purchase gently used books
donated by the community. All proceeds received from the sales are given to Kilauea School.
Kilauea School is closely connected with the Rotary Club of Hanalei Bay (RCHB). Volunteers
from the Rotary are regularly on campus helping teachers and students by reading with
students, conducting book distributions, and helping within the classroom.
Parent/Community and Student Achievement

At Kilauea School, the importance of student achievement of the academic standards and
General Learner Outcomes are conveyed to parents and the community through a variety of
methods throughout the school year. Parents and community members participate in monthly
SCC meetings and two SCC community meetings. At these meetings, parents and community
members discuss strategies to support the continued academic and behavioral growth of
students.
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School Culture Criterion
Safe, Clean, and Orderly Environment

Kilauea School creates a culture where students feel safe and respected and can learn in a clean
and orderly environment. Safety Committee meetings are held quarterly to discuss, revise, and
implement school plans and procedures for students on campus. Any changes are discussed
with faculty and implemented schoolwide, maintaining consistency of information and
procedures.
Kunimura Conflict Resolution is a process used schoolwide to help students to make wise
choices, be accountable for actions and work towards a peaceful resolution. Teachers and staff
members facilitate the process and give students an opportunity to make things right with
others. At the beginning of each school year the counselor reviews the conflict resolution
process and provides additional training to new teachers/staff. Students in grades 3-6 are also
trained by the counselor and act as mediators during recess for the students in the lower grades.
The Principal uses the same process when students are referred to her office for misbehaving.
This helps students recognize how their misbehavior impacts others. An apology is always part
of student consequences.
Adult supervisors are also trained to utilize the conflict resolution process during recess and
lunch since the highest # of incidents occur during lunch recess time (12:30 and 12:45). The
school wide use of this conflict resolution process has helped to decrease discipline and office
referrals.
Discipline and Behavior Management System

The foundation of a safe and nurturing environment is built on the General Learner Outcomes
(GLOs). Kilauea School created a personalized, student-friendly GLO poster which is
displayed in every classroom. The GLOs are reviewed, discussed, encouraged, and rewarded
within all classrooms, as well as schoolwide, on a daily basis. Faculty and Staff reward
students with “Caught G.L.O.-ing” slips as they see students displaying appropriate behavior.
Students are celebrated at quarterly school-wide assemblies.
Teachers meet regularly in grade level cluster (K-1, 2, 3-4, 5-6) PLC meetings to evaluate
student work and set SMART goals for all students. Teachers use learning objectives/goals
linked to Common Core State Standards to reinforce high expectations. Differentiated
instruction is provided in language arts and math, as needed, to address individual student
differences. Teachers customize materials provided in their ELA/math series to differentiate
student learning. All teachers have the GLOs posted in their classrooms and use the schoolwide
GLO I Can Statements as tools to encourage positive behavior.
Relationships at Kilauea Elementary are supportive and professional. The school has a culture
of trust, caring, and respect among all members of the school community. The school believes
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that creating a positive climate and teaching students the skills they need to be successful
lifelong learners is important, as they will grow to be the leaders of their community.
Faculty and staff choose to educate their children at this school. Multi-generations have been
taught here and many return to serve the school. Traditions are passed on from parent to child.
Most teachers have taught at Kilauea for at least 10 years.
Although students are given the opportunity to attend Kapaʻa Intermediate School, all but one
student in this years sixth class chose to stay. Their reasons for staying included, “this is where
I belong”, “the teachers here are the best”, “I spent my whole life and grew up here”, and “this
is where my family is”.
Student Support Criterion – Personalization

Kilauea Elementary maintains a Comprehensive System of Student Supports (CSSS). This
encompasses an array of academic and behavioral supports. CSSS is designed to support the
whole child with as needed programs, services and interventions. Core Team meetings to
discuss students who may need support are held on a weekly basis. The school used STAR
assessments as their academic universal screener. Academic support to students is provided
through a differentiated curriculum and RtI. The school is reviewing options on a universal
screener to help determine the various behavioral supports needed.
Special Education, Inclusion, 504 and ELL Services are provided to identified students.
Identified and qualifying students are provided intensive counseling services through the
School Based Behavioral Health Team (Mokihana Psychologist).
School funds are allocated for hiring personnel who specifically provide support services to
meet students’ academic needs.
During weekly PLCs, data teams personalize student learning by collecting and charting data
on standards-based student work. Teachers analyze strengths and needs, set SMART goals,
discuss and plan instructional strategies, and evaluate results.
All students have equal access to a rigorous curriculum. Curricular activities are based on the
Common Core State Standards (CCSS), Next Generation Science Standards (NGSS), or
Hawaii Content and Performance Standards (HCPSIII).
A wide variety of after school clubs are offered to students. Faculty and support staff supervise
these clubs. No students ride the bus so students find the after school program to an
opportunity to learn new skills (Spanish) or participate in activities they enjoy. Some of the
after school programs are drama, Spanish, homework club, 3D design, art club, skateboard
club and ukulele club.
Kilauea Elementary services students with special needs.The school monitors progress of all
students on an academic support plans (IDEA/504). ELL services are provided to students who
qualify and are generally pulled out for services. School is working on implementing TRIBES
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to help assist with behavioral concerns.
Although students are given the opportunity to attend Kapaʻa Intermediate School, all but one
student in this years sixth class chose to stay. Their reasons for staying included, “this is where
I belong”, “the teachers here are the best”, “I spent my whole life and grew up here”, and “this
is where my family is”.
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HIDOE/ACS WASC Category E. School Culture and Support for Student
Personal and Academic Growth Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each criterion is
being addressed. Then determine and prioritize the strengths and areas of growth for the overall
category.
Category E: Student Culture and Support for Student Personal and Academic Growth: Areas of
Strength

1. Kilauea Elementary provides numerous forms of communication between parents,
community and the school. Grade level teachers use program-developed curriculum
maps for English Language Arts and Math to ensure consistent practices across the
grade levels. These maps are discussed at PLC/Data Team meetings, to ensure that all
teachers have the same expectations for all students.
2. The school has created a culture where children feel safe and can learn in a clean,
orderly environment.
3. Parents, students, and teachers feel that the school has a culture of trust and respect.
4. Kunimura Conflict Resolution has been established schoolwide to help students make
wise choices, be accountable for their actions and work towards a peaceful resolution.
5. Support staff provide services that target students’ social emotional, behavioral, and
physical needs.
Category E: Student Culture and Support for Student Personal and Academic Growth: Areas of
Growth

● Explore and implement a school wide character development program that will help
communicate clear expectations for behavior.

Important evidence from the self-study and the visit that supports these strengths and key
issues include the following:

Self Study Report data
Visiting Committee visits to all classrooms
Interviews with teachers, students, administrators
PLC/Data Team observations
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Part B: Schoolwide Strengths and Critical Areas for Follow-up (2 pages)
Briefly comment about the previously identified strengths and critical areas for follow-up.

The areas of strength were based on the self study report by the school. They were validated
and came alive by classroom observations conducted by the visiting committee.
After completing the process, the visiting committee was pleased to find that their final critical
areas of follow-up so closely mirrored the Academic Plan of the school.
Schoolwide Areas of Strength

1. Professional Development opportunities are aligned to the Academic Plan and Mission
of the school.
2. There is strong support from the administration for staff to participate in professional
development.
3. Allocation of funds and resources to the teachers are more than adequate involving all
of the school stakeholders.
4. Strong community presence that provides additional funding to the school in addition to
the Weighted Student Formula (WSF) and Title I funding.
5. Twenty percent of the certificated staff are National Board Certified.
6. Grade level teachers address the Common Core State Standards through a common
curricular program for both ELA and Math.
7. Grade level teachers use program developed curriculum maps for English Language
Arts and Math to ensure consistent practices across the grade levels.
8. The school provides a number of opportunities for career and college readiness.
9. Parent/Teacher conferences are offered twice a year to all students’ parents, with
additional conferences scheduled if needed.
10. STAR, DIBELS, and pre and post assessment data is used to help identify the needs of
students.
11. A Universal Screener (STAR) is used school wide to identify the students’ learning
level so teachers may adjust or implement appropriate instructional strategies better
address the needs of their students.
12. Interventions are provided to students through the application of the Sonday System,
Touch Math, and a variety of online learning programs.
13. The teachers use a wide variety of teaching strategies to address student learning
14. GLOs are displayed as “I Can” statements in all the classrooms.
15. Fully functioning PLC are in place to give teachers time to share and develop
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instructional strategies.
16. Online instructional component for ELA and Math are used in whole class instruction
17. Teachers use a variety of technology tools to enhance their instruction.
18. Teachers have established student centered classrooms.
19. The school uses Universal Screening assessments to determine each student’s learning
level and areas of needed remediation. The mid-year and end-of year-administrations
demonstrate student learning over time.
20. All teachers use common math and language arts assessments and meet weekly in
PLC/Data Teams to discuss student learning needs and determine modifications that are
revealed by the results.
21. Teachers use a variety of formative learning assessments that appeal to a variety of
learning styles and direct teaching efforts for reteaching toward mastery.
22. All classroom teachers use formative assessment results to reteach in areas of need.
23. Individualized conferencing between student and teacher effectively focuses
teaching/learning.
24. All teachers believe the administration guides school instructional efforts with a growth
mindset.
25. Teachers and staff utilize a variety of communication tools to keep parents informed
about student learning, student progress, and school events.
26. Kunimura Conflict Resolution is a process used schoolwide to help students to make
wise choices, be accountable for actions and work towards a peaceful resolution.
27. The GLOs are reviewed, discussed, encouraged, and rewarded within all classrooms,
as well as schoolwide, on a daily basis.
Schoolwide Critical Areas for Follow-Up

The visiting committee concurs with the school’s identified critical areas of need that are
outlined in the Academic Plan and are summarized below:
Student Success All students demonstrate they are on a path toward success in
college, career and citizenship.
Goal 2.
Staff Success
Develop and grow employees to support student success and
continuous improvement.
Goal 3. Successful systems of support The system and culture of Kilauea Elementary works
to effectively organize financial, human, and community resources in support of student
success.

Goal 1.

In addition, the visiting committee has identified critical areas for follow-up that need to be
addressed:
Visiting Committee Schoolwide Critical Areas for Follow-up

1. Modify the PLC/Data Team process to a) identify the specific skills that each student
needs to acquire and using that data to deliver targeted RtI instruction to improve all
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student’s learning and b) actively involve all special education teachers in the
school-wide PLC/Data Team Groups so that they are able to share data, insights and
teaching/learning strategies.
2. Increase the intellectual rigor of lessons to provide more intellectually relevant,
stimulating, and challenging learning for students. Have GLOs embedded into lessons
with focus on Effective Communicator and Complex Thinker.
3. Provide professional development and supports for teachers to strengthen the use of
differentiation strategies for RtI.
After de-briefing with the Leadership Team and the Principal, they were pleased to see that
our recommendations are already embedded in their Academic Plan. The VC believes that
they will successfully address all of the suggested areas of critical need.
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Chapter V: Ongoing School Improvement
Summary of Academic Plan
The Academic Plan is a thoughtful and detailed set of specific goals and enabling activities
that are directly related to meeting the future needs of the school. It was written with input
from the teachers with input from parent and community stakeholders. It addresses the specific
needs for improving student academic performance, specific professional development to
support teachers in improving student achievement and specific steps to insure adequate
human and financial funding for the plans.
The school is will successfully carry out their plans because the Academic Plan uses the
information from the self study to clearly detail the challenges and needs of the school. The
2017-2020 Three-Year Academic Plan is a rational series of enabling activities with funds set
aside to complete them and plans to monitor data. The school leadership understands the plan
and is committed to helping the entire staff make the needed changes. Because the school’s
WASC self-study conclusions, the Visiting Committee Report and the School’s 2017-2020
Academic Plan compliment/mirror each other and the structures observed by the VC currently
exist, with a few adjustments in thinking, the school is on track.
The schoolwide belief that any growth is good growth could be a challenge for some teachers.
They will need to adjust their beliefs that students must make at least one year’s growth each
school year in order to be prepared for their next grade level. Students must grow more than a
year if they are ever to reach the appropriate grade level standards.
Monitoring of their progress on the plan is built into their PLC/Data Team structures. The
teachers will self-monitor and the Academic Coach and Principal will follow the overall plan.
There is a high level of professional respect within the staff and administration and teachers
enjoy working together as a community. Additionally, teachers are provided with adequate
materials and the school has adequate personnel to do the work.
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