Temple Independent School District

Student Behavior Management Framework
2017-2018

> ¢
TEMPLE

PROVIDING A GLOBAL EDUCATION IN CENTRAL TEXAS



Table of Contents

NON-DISCRIMINATION STATEMENT ..., 3

INTRODUCTION ..ot 3

GO AL .. 3

STRUCTURE..... .o e 3

NEEDS OF ALL STUDENTS ... 4

TEMPLE ISD GOVERNING DOCUMENTS: ......ccooiiiiieeeeen, 4

POSITIVE BEHAVIORAL SUPPORTS: FOUNDATIONS, CHAMPS AND RESTORATIVE DISCIPLINE 4
A. Foundations—A District-wide/School-wide Positive Behavioral SUPPOIT (PBS) .....cueiiiiiririeeeiesteieet ettt sttt 5
Foundations—A District-wide/School-wide Positive Behavioral Support (PBS) - CONUINUET............coereiiiiinirirererieseetet ettt 11
B. CHAMPS — Classroom Positive Behavioral SUPPOIT (PBS) .....ccoiiiiiieirsenseeee ettt ettt sttt ettt be bt be st e b et et et eseebesbeebenaens 12
C. Restorative Discipline — Classroom Positive Behavioral SUPPOIT (PBS) ...ttt sttt st sttt s aaestesbaenbesteesaebesrnenes 15
D. Trust Based Relational INtErVENTION® (TBRI®).........o o eeeeeeeeeeeeeeeeeeeseeeeeeeeeee e s eeeseeseeseeseeseeseesesseesees et eesesseeeeseessesseseeseeseessaseesesessseseeseeseeseesesseesesseseeseaseeseens 18

BEHAVIORAL RESPONSE TO INTERVENTION .........ccooiiiiinn 20
The Goal of Positive Behavioral SUPPOIT @Na RT ..o bbb bbbt b e 21
Temple I1SD’S RESPONSE 0 INTEIVENTION PIrOCESS...........ccuciveieeiieeee et eite e et eeteesteesteesaeetaeesbeesteestaesabesabeebeebeebeabeassssatbeeabeenbeeteasasesabesabeenbeebeesssessseaaseenseenses 22

CAMPUS BEHAVIORAL MANAGEMENT PLANS..........ccooiin. 23

CLASSROOM DISCIPLINE PROCEDURES ..........ccooeiiiiiiiee 26

APPENDICES. ... .o 33

TEMPLE ISD BEHAVIORAL RESPONSE TO INTERVENTION CHART 34



NON-DISCRIMINATION STATEMENT

In its efforts to promote nondiscrimination, Temple ISD does not discriminate on the basis of race, religion, color, national origin,
gender, disability, or any other basis prohibited by law, in providing educational services, activities, and programs, including CTE
programs, in accordance with the Title VII of the Civil Rights Act of 1964, as amended; Title IX of the Educational Amendments of 1972;
and Title 1l of the Americans with Disabilities Act of 1990 (ADA), as amended, which incorporates and expands upon the requirements
of Section 504 of the Rehabilitation Act of 1973, as amended.

INTRODUCTION

The Temple ISD District-wide Student Behavioral Management Framework builds on our Home-School-Community partnership that has
as its mission to enable our students to be the best they can be—as students and as people. At our plan’s core is an emphasis on
promoting respect, building self-esteem and becoming productive, life-long learners through the use of positive behavioral support
systems. Training, consistency and collaboration among staff members form the foundation of our plan.

GOAL

It is our goal to provide students with the skills, structure, and guidance that will enable them to make responsible decisions about their
behavior.

STRUCTURE
The Temple ISD Student Behavior Management Framework is comprised of five interrelated components:

1. Temple ISD Governing Documents:
a. Student Code of Conduct
b. Temple ISD Parent and Student Handbooks
Positive Behavioral Supports: Foundations, CHAMPS and Restorative Discipline
Behavioral Response to Intervention (Rtl)
Campus Behavior Management Plans
Classroom Discipline Procedures
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NEEDS OF ALL STUDENTS

Our goal as educators is to welcome diversity by channeling all of those differences, including cultural differences, into a nurturing and
caring school environment where teaching and learning is maximized for all students. In the Temple ISD Student Behavior
Management Framework, the first belief is that all students can learn and achieve. This belief can only be realized when the necessary
conditions for learning are provided: a rigorous curriculum, highly qualified teachers, and research-based strategies for learning. While
student success ultimately depends on the individual, it is the relationship between and among teacher, child, and parents/guardians
that will provide the supportive environment necessary for high achievement. The continuing commitment of the school system in
support of this relationship has a significant effect on ensuring that all students succeed at high levels.

TEMPLE ISD GOVERNING DOCUMENTS:

The Temple ISD Student Code of Conduct & Parent and Student Handbook provide parent and students with valuable information on
rules, procedures and expectations for student conduct and represents the Home-School compact required to maximize student
academic and behavioral success. Copies of the Student Code of Conduct & Parent and Student Handbook can be found on the
Temple ISD website at www.tisd.org or made available as a hard copy upon request.

Updated copies of the Student Code of Conduct & Parent and Student Handbook are reviewed by the Temple ISD Board of Trustees
before the start of the school year. Parents are expected to read and discuss the expectations with their children. Parents and students
sign one copy and return it to the classroom teacher. Teachers will also explain and review the school rules and sections of both
documents to their classes at the beginning of the school year and through the year as appropriate.

POSITIVE BEHAVIORAL SUPPORTS: FOUNDATIONS, CHAMPS AND RESTORATIVE DISCIPLINE

The goal of Positive Behavior Support is to create a safe, civil, and productive school by reduce barriers to learning and increase
motivation to achieve. Temple ISD believes that behavior support is a continuous improvement process, not a product or a task with a
completion point. Every school can always be a better place for some of the students.

Four levels need to be addressed as part of a Positive Behavior Support:
District-wide — Foundations

School-wide — Foundations & CHAMPS

Classroom - CHAMPS

Individualized interventions for the most challenging problems — Behavioral Rtl


http://www.tisd.org/

To improve behavior and motivation, staff can manipulate five variables.

Structure/organize all school settings for success.

Teach students how to behave responsibly in those settings.

Observe student behavior. (Supervise!)

Interact positively with students.

Correct irresponsible behavior calmly, consistently, and immediately in the setting in which the infraction occurred.
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Temple ISD utilizes Randy Sprick's Safe and Civil Schools series to implement Positive Behavioral Intervention and Support (PBIS) as
part of our Behavioral Response to Intervention (RTI) process.

CHAMPS is the classroom component in this series and provides Tier 1 support, while FOUNDATIONS focuses on campus wide
Tier 1 supports, and INTERVENTIONS focuses on student specific Tier 2 & 3 support.

A. Foundations—A District-wide/School-wide Positive Behavioral Support (PBS)

Research shows that the most effective way to transform an unruly school climate into a civil and respectful one is to implement a
district-wide framework and school-wide behavioral plan that stresses proactive and positive corrective responses toward misbehavior.
The Foundations program is the overarching approach consisting of two basic functions. The two functions include the development of
expectations in campus common areas and the development of a discipline monitoring system used to report the effectiveness of the
expectations developed throughout the campus and in classrooms. In short, the Foundations Program are the rules, expectations and
procedures for all common areas on a Temple ISD campus.

1. The first function is the development of school-wide expectations in the common areas of all campuses throughout the district.
Common areas include

Hallways

Cafeteria/Lunchrooms

Restrooms

Assembly Areas

Recess/Playground (Elementary Only)

YVYVYYVYV

Each School-wide Procedure is clearly explained in our plan according to its:
Goal

Consequences for infractions

Encouragement procedures

Supervision responsibilities

Teaching responsibilities

The school-wide expectations and procedures are provided as follows:



Temple ISD School-wide Procedures
HALLWAYS

Goal
The hallways of Temple ISD campuses will be a safe and quiet environment where people interact with courtesy and respect.
Students will move safely through the hallways.
e Normal speaking voices will be used in the hallways.
e During class time students must have an appropriate pass to be in the hallways.
Everyone will be treated with respect.
If a staff member asks to speak to you, stop and talk to that person.
If a staff member asks you to correct a behavior, do what the staff member asks.
Students will go directly home after school.
Students will take the shortest route to their destinations

Consequences for Infractions

When a student misbehaves, calmly and consistently implement the mildest consequence that might be appropriate.
e Verbal reminder
e Positive practice = go back and walk
e Briefly delay the student; don’t keep the student from getting to their next class

Encouragement Procedures

Staff will consistently encourage responsible behavior through positive interactions.
e Initiate friendly interactions with students.
e Compliment individual students on their safety, courtesy, and respect.

Supervision Responsibilities
e |If a student violates a rule, use a respectful but firm voice to inform the student of what s/he should do next.
e |If a student does not have a pass outside of passing period, send him/her back to class.

Teaching Responsibilities

At the beginning of each school year and after a long vacation, there will be a short lesson on hallway expectations in each classroom.
These lessons should be conducted in a way that helps the students understand why procedures have been implemented. Lessons
should be presented in a way that implies staff and students will work together.



Temple ISD School-wide Procedures
CAFETERIA / LUNCHROOM

Goal

Students will enter the cafeteria quietly. They will sit at their assigned tables and will eat their lunches in a respectful manner.
e Students will follow the posted “Cafeteria Expectations.”

Students’ legs should be under the tables, and they should be facing the tables.

No kicking the benches, popping bags, or making other inappropriate noises.

Talking should be at a conversational level.

Students will clean up their table areas and return to their seats.

Dismissal begins after the last child has gone through the lunch line.

Students are to raise their hands when ready to be dismissed.

Students will be dismissed by a supervisor when the table area is clean.

Students are not to get up from the tables or leave the cafeteria without being dismissed.

Consequences for Infractions

When a student misbehaves, staff will calmly and consistently implement the mildest consequence that is appropriate.
e Verbal warning

Have student read the appropriate behavior from the “Classroom Manners” poster.

Have student practice proper behavior

Detain individual students

Detain class

Notify classroom teacher

Detain entire group

Encouragement Procedures

Classes/students who are lined up quietly will be the first to enter
Classes/students who behave properly will be the first dismissed to recess
Teachers should compliment students for proper lunchroom behavior
Principal should compliment students for proper lunchroom behavior
Supervisors should compliment students for proper lunchroom behavior

Supervision Responsibilities
1. Teachers should walk students to lunch and ensure that their students are lined up quietly.
2. Supervisors will enforce posted “Cafeteria Manners.”

Teaching Responsibilities
1. Teachers should go over cafeteria behavior and practice with their classes.
2. Teachers should review cafeteria procedures often.
3. Teachers should ensure that students wait quietly in line.



Temple ISD School-wide Procedures

RESTROOMS
GOAL
The restrooms at Temple ISD will be quiet, safe, and used as intended.
Use restroom during passing periods
Use restrooms on your way out to or during recess (Elementary Only).
If restrooms must be used during class, students must have a pass.
Use restrooms quietly, appropriately, and then leave them clean.
Put toilet paper in the toilet. Put all other paper in the garbage can.
Flush!
Leave stalls unlocked after use.
Wash your hands!
Leave the restroom as soon as you finish.
Report any vandalism or inappropriate behavior to your teacher or to the closest staff member.

Consequences for Infractions

When a student misbehaves, calmly and consistently implement the mildest consequence that might be appropriate.
e Verbal reprimand

Positive practice = review/practice the procedure

Inform the student’s teacher

Detention to help clean restrooms

Parent/guardian notification

Office referral for major offense

Encouragement Procedures
1. Teachers will periodically discuss the importance of responsible behavior and will encourage students to continue to be responsible in
managing their own behavior in the restrooms.
2. Several times per year the custodian or Principal will send a memo to the teacher to read to the students, providing positive feedback to
students for keeping the restrooms neat.

Supervision Responsibilities
1. When dismissing students for recess, teachers will remind them to go to the restroom as needed.
2. Remind students that “Restrooms will be clean, quiet, safe, and used as intended.”

Teaching Responsibilities
During the first week of each new school year, and on the first day back from major vacations, teachers will remind students of campus procedures.
Elementary teacher will walk students to the restrooms and remind students of the restroom expectations.



Goal

Temple ISD School-wide Procedures
ASSEMBLIES

Temple Elementary students will demonstrate respectful behavior during assemblies by listening, participating, and following directions.

Students will follow directions from their teacher regarding where to sit (youngest sit closest to the front; leave a center aisle and side aisles;
teachers sit along the wall).

Everyone will wait quietly for the program to begin. Quiet talking will be allowed until the program is ready to begin.

When the assembly leader goes to the front of the room and says, “May | have your attention please,” students stop talking and look at the
person at the front of the room.

Listen carefully and show respect to our guests. Never boo, whistle, yell, chant, foot stomp or put someone down.

Communicate with the performers with your eyes and ears.

At the end of the program, the assembly leader will conclude the assembly by thanking the performers.

Students will remain seated until their teacher gives them a signal to stand and follow the teacher from the assembly area

Students exit quietly and in a straight line.

Encouragement Procedures

1.

2.

If the student body was respectful and followed the rules, the principal or assembly leader will verbally praise the appropriate assembly
behavior during closing remarks.
After students return to their classrooms, teachers will give positive feedback to students who followed the rules.

Supervision Responsibilities
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Teachers should model appropriate behavior for their students—no talking while the assembly is in progress, clap at appropriate times.

If a student misbehaves, give a non-verbal signal to stop.

If necessary go to the student and give a verbal warning or have the student move near a staff member.

If a student needs to be removed have him/her sit next to you.

The principal will introduce and close each assembly. In the event that the principal cannot be in attendance, s/he will arrange for a teacher
to be the assembly leader.

Teaching Responsibilities

arLdE

Model correct assembly behavior.

Prior to each assembly, teachers will discuss the nature of the assembly and go over the procedures specified above.
If appropriate, have students practice how to show appreciation.

All classroom teachers will follow-up after the assembly to discuss the content.

After each assembly, teachers will discuss student behavior at the assembly with their classes.



Temple ISD School-wide Procedures
RECESS (Elementary Only)

Goal
Students will play respectfully and safely. Students will care for equipment. Students will respect the space of others.
e Students will remain on the playground at all times unless they have permission and a pass from a supervisor to do otherwise.
Students will play safely in assigned areas.
Students will use the playground equipment safely.
No rough play (shoving, tackling, wrestling)
No teasing
Students will not bring dangerous play objects to school.
When the bell rings, all ball play stops and students will go directly to line.
While in line, students will keep their hands to themselves.
Students may leave the playground only to go to the office in case of injury or referral (Students must have a pass.)

Consequences for Infractions
When a student misbehaves, calmly and consistently implement the mildest appropriate consequence.
e Verbal reminder
e Positive practice
¢ Have the student sit on the bench to refocus
o Refer to office only for a MAJOR INFRACTION

Encouragement Procedures
1. Teachers will compliment students on safe play on the playground.
2. The principal will take special note to compliment classes lined up quietly.
3. Supervisors will compliment students for appropriate behavior and random acts of kindness.

Supervision Responsibilities
1. Teachers will walk their students to recess.
2. Duty teachers will be on the yard two minutes prior to the beginning of recess.
3. Duty teachers will monitor passes issued. Students who wish to help a teacher during recesses must have a pass issued by the requesting
teacher.
4. Teachers will have passes on hand.
5. Teachers will be on time to pick up students from recess.

Teaching Responsibilities
1. Teachers will discuss with children how to play properly at recess.
2. Teachers should encourage children to talk out problems with a buddy and role play possible problem situations in class.
3. Classroom discipline issues should be handled in the classroom. Teachers who bench students during recess are responsible for
supervising their students.
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Foundations—A District-wide/School-wide Positive Behavioral Support (PBS) - Continued

The second overarching function of the Foundations program is the development of a discipline monitoring system used to report the
effectiveness of the behavior expectations developed throughout Temple ISD campuses and in classrooms with the goal of improved
student behavior. In Temple ISD student discipline is monitored, reported, and analyzed through the use of a 5-Step Discipline
Improvement Cycle shown below:

Step 1. Student Discipline incidents and consequences are documented into the Skyward Student Data Management
System for the purpose of maintaining an efficient data-collecting method.

Step 2: Campus Foundations Team — The function of the Campus Foundations Team is to analyze campus and individual
student data and look for discipline trends throughout the campus and with individual students. The goal is to develop strategies
and solutions to improve student behavior on the campus. The data analyzed includes demographic, location, frequency, time of
incident, type of discipline, individual student data and consequences given to students. The Campus Foundations Team meets
each month and Foundations Report from each campus is sent to the Coordinator of Student Interventions/504 and Asst.
Superintendent of Student Services.

Step 3: Development of the Red-Yellow-Green Reports. Using data submitted by the Campus Foundations Team, the
Coordinator of Student Interventions/504 works with the PEIMS Department to generate the Red-Yellow-Green Reports for each
campus. The Red-Yellow-Green Report is a consolidated data report of all discipline occurrences and consequences from each
campus that is tracked by teacher, student and administrator and sent back to each campus and used at the District-Level
Foundations Team. Red indicates the most high-risk behavior students; Yellow indicates students who are on the bubble; and
Green are students are meeting behavior expectations based on behavioral criteria developed by Temple ISD District Level
Foundations Team. The data from the Red-Yellow-Green Reports is given back to each campus and to the District Foundations
Team.

Step 4: District Foundations Team — Each campus selects a District Foundations Team Representative who is normally the
campus principal or assistant principal. The function of the District Foundations Team is to perform a comparative analysis of
individual campus data trends and individual student data from each campus paying particularly close to students in the Red-
Yellow criteria. The goal is to develop strategies and solutions to improve student behavior on individual campuses and in
Temple ISD. The data analyzed includes demographic, location, frequency, time of day, type of discipline, individual student
data and consequences given to students from each campus. The District Foundations Team meets each month to review the
Red-Yellow-Green reports. The outcomes and the data from the District Foundations Team is then taken back and shared with
the campus administrators and staff by the Campus Foundations Representative from each campus.
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Step 5: Implementation and monitoring — After the communicating the Red-Yellow-Green data and solutions with campus
personnel behavioral strategies are implemented with fidelity and teachers are provided with the required support based on the
solutions presented. Continued monitoring and reporting continues throughout the school year as the Campus and District
Foundations Teams meet on a monthly basis throughout the school year.

Through the implementation and use of the 5-Step Discipline Improvement Cycle in place a school Temple ISD campuses can
expect the following:

« Improved school climate

o Enhanced school safety

e Reduce unnecessary discipline referrals

e Improved academic engagement

e Increase average daily attendance

e Reduce tardiness

« Strengthen student connectedness and school pride

o Expand staff skill in effective supervision and positive behavior support
« Transform staff into active problem solvers

e Promote job satisfaction and collegiality among staff

B. CHAMPS - Classroom Positive Behavioral Support (PBS)

All teachers want their students to be orderly, responsive, engaged, and motivated. According to the most current research on teacher
effectiveness, putting a successful classroom behavior management system in place is a sure way of achieving these goals. CHAMPS
are the rules, expectations and procedures used for the classroom.

When trying to determine what high achieving schools do differently, researchers found that the number one factor was the
teacher! The research also shows that high achieving teachers and schools:

. 1. Establish smooth, efficient classroom routines.

. 2. Set clear standards for classroom behavior and apply them fairly and consistently.
. 3. Directly teach students how to be successful.

. 4. Interact with students in positive and caring ways.

. 5. Provide incentives, recognition, and rewards to promote excellence.

Within these categories, there are variables that teachers must consider and address in order to guide students toward the goal of
respectful, responsible, motivated behavior. The acronym STOIC may help you remember these variables that can be tweaked as
needed to improve classroom management.
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The CHAMPS program was developed by Randy Sprick and should be used by a teacher when developing their classroom
development plan. The CHAMPS acronym is shown below:

1. C- Conversation: can students talk to each other during this activity/transition

2. H- Help: How can students get questions answered during this activity/transition? How do they get your attention?
3. A- Activity: What is the task/objective of this activity/transition? What is the expected end product?

4. M- Movement: Can students move about during this activity/transition? Are they allowed to get up to sharpen a pencil?

5. P —Participation: What does appropriate student behavior for this activity/transition look/sound like? How do students show
that they are fully participating?

The following section reviews some basic steps to consider when developing a classroom management plan. The Difference between
Discipline and Rules vs. Procedures and Routines:

Discipline & Rules Procedures & Routines

» Discipline is concerned with how students behave « Procedures concern how things are done and are

o statements of student expectations
+ Discipline plans have rules, consequences and

rewards * Routines are what the students do automatically

* The purpose of rules is to set boundaries or limits » Procedures and routines teach what students are to
do or work at.

« Classroom management plans have procedures

Why Are Procedures Important?
» Classroom procedures are statements of student expectations
« Classroom procedures allow different activities to take place efficiently
» Classroom procedures tell students how the classroom is organized
« Classroom procedures increase on task time and greatly reduce classroom disruptions
» Classroom procedures tell student how the classroom is organized thus reducing discipline problems
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Consequences
+ Consequences are NOT PUNISHMENTS
« Itis simply what happens when a person does something, a result of a person’s chosen action
» Itis advisable to spend more time discussing consequences than discussing rules.
« Help students understand that their actions or choices result in consequences and consequences can be negative or positive.

Classroom Rules
« Limit rules to a number that you and the students can readily remember- never more than 5.
« If you need more than five rules, do not post more than five at any one time
* Rules need not cover all aspects of behavior
« ltis the teachers prerogative to replace one rule with another at any time
« As anew rule becomes necessary, replace an older one with it. The rule you replace can be retained as an “unwritten rule”.
The students are still responsible for the one you have replaced.

Classroom Expectations and Rules for Success

Classroom Expectations (Sample) Classroom Rules (Sample)

1. Be responsible 1. Follow directions first time given

2. Change tasks quickly and quietly

2. Be respectful
3. Raise hand and wait for permission to

speak

3. Be prepared

4. Keep your voice to an inside working
level

5. Report directly to the assigned area

Common Transitions
e Changing classes
¢ Beginning and ending routines
¢ Moving as a class to a different location (i.e., library, lunchroom)
¢ Cleaning up after a group project



e Moving to and from cooperative groups

Top 6 Tier 1 Classroom Practices
1. Teach school-wide expectations
2. Establish/teach procedures & routines
3. Establish/teach effective classroom rules
4. Acknowledge appropriate behavior
5. Actively engage learners
6. Respond effectively to problem behavior

C. Restorative Discipline — Classroom Positive Behavioral Support (PBS)

*The information in this section was adapted from a handout prepared by Walsh, Anderson, Gallegos, Green and Trevifio, P.C. called “What You Should Know
About Restorative Discipline”.

Restorative Discipline is a philosophy as well as a set of practices that helps educators know how to respond to problems as they arise.
Restorative discipline also helps create school communities where problems are less likely to arise in the first place and less likely to be
repeated when they do happen.

Restorative Discipline sees harm not so much as a violation of rules (ex. STOP RUNNING IN THE HALL!) but as a violation of
relationships (ex. When you run, you risk hurting another person or yourself. And | can see that when you run some of the younger kids
get scared because they think something bad may be happening). We have to have rules...they’re what allow us to live and learn and
work and play together but they’re a means to an end. When rules are broken there also has to be consequences — but they should be
consequences that fix the harm and repair relationships.

Students learn to think differently about harm, to deal with conflict in peaceful and creative ways, to address accountability and
responsibility, to focus on one another’s’ humanity, and to problem-solve in terms of community and collaboration.

Three Goals of Restorative Discipline
1. ACCOUNTABILITY - Students have an opportunity to be accountable for the harm caused as well as the opportunity to repair
the harm.
2. COMMUNITY SAFETY — Students are empowered to help resolve conflict and maintain an environment where the work of the
school can happen.
3. SKILL DEVELOPMENT - Restorative Justice works to address underlying factors that lead people to cause harm and give
students tools for creating and maintaining community.
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What is “Restorative Discipline”?
e A paradigm shift in how we think about student discipline.

e An offshoot of “Restorative Justice” in the criminal justice system.
e An alternative to “exclusionary” discipline.
e Not a quick or easy fix.
e Something you need to learn about.
Restorative is and requires a Paradigm Shift: From This..... To This...
In the traditional system of student discipline we ask: Restorative Discipline asks:
1. What rule was broken? 1. What happened?
2. Who did it? 2. Who has been affected?
3. What is the punishment? 3. What are we going to do to make things right?

Paradigm Shift: What Does Accountability Mean?
@ Traditional: Accountability means the student who broke the rule is punished.
% Restorative: Accountability means the student who caused harm comes to understand the harm caused and has the duty to
repair the damage to the relationship.

Paradigm Shift: Who Are We Focusing Our Attention On?
@ Traditional: We focus on the student who broke the rule, and often ignore those who have been harmed.
+ Restorative: We focus on all parties, and give voice to all parties—the student who caused harm, the person harmed, and the
school.

Paradigm Shift: What Are We Focused On?
@ Traditional: We focus on equal enforcement of our rules. Consistency in how we respond to student misconduct.

% Restorative: We focus on the desired outcome for all parties—the person harmed is heard from; the student who caused harm
understands the harm done and takes responsibility for repairing the damage. The relationship is restored.

Paradigm Shift: Opportunities
@ Traditional: The student who broke the rule has little opportunity to express remorse or make amends.

K/

+ Restorative: The student who caused harm has the opportunity to directly express remorse and directly make amends.
Paradigm Shift: How We Learn

@ Traditional: The student will learn better behavior from the punishment itself.
% Restorative: The student will learn a better way to behave if we teach it directly, and will not learn from punishment alone.

16



Restorative Discipline Comes from the Criminal Justice System
% Restorative Justice is a set of principles and practices that are increasingly being used in the criminal justice system.
® Our traditional model of student discipline is based on the criminal justice system. The code of conduct is like the Penal Code.
The DAEP is like a jail. We “sentence” kids for periods of time. So it makes sense that we would also model “restorative”
practices.

Restorative Discipline is an Alternative to Traditional Discipline, but does not replace.
% Restorative Discipline practices do not replace the use of traditional forms of student discipline. Suspension, DAEP, ISS all
remain available.
% Restorative Discipline offers an alternative way of dealing with misconduct when people are willing.
+« And it offers hope that school climate will improve to the point that misconduct decreases.

Restorative Discipline is not a Quick or Easy Fix
% Restorative Discipline is a radically different way of dealing with student discipline issues.
< It requires total buy-in from administration and teachers.
% It is time consuming.
« It requires teachers to relinquish some elements of control.

National & State Data on Restorative Discipline and Why You Should Learn About It.

Law and policy continue to pressure schools to rely less on the traditional tools of discipline.

Traditional tools: Corporal punishment. Restraint. Expulsion. Ticketing. Suspension.

The latest: the OCR view on “exclusionary discipline.” OCR specifically encourages “restorative practices” as an alternative.
West Philadelphia High School reduced violent acts and serious incidents by 52% in 2007-08 and an additional 40% the next
year.

An alternative high school in Oakland, California had zero suspensions in 2012-13 and graduated all students.

Ed White Middle School in San Antonio (North East ISD) is in the middle of a three-year pilot project incorporating
Restorative Discipline.

I's making a positive difference in a big way—=84% reduction in out-of-school suspension.

UT School of Social Work has an Institute for Restorative Justice and Restorative Dialogue that is supporting the pilot project.

VV VV VVVYVY

Restorative Discipline Teacher Real Life Skills
® What employers want most in employees is the ability to work with a diverse group of co-workers and customers in a high stress
atmosphere.
® Middle School and High School is that type of environment
® Restorative Discipline teaches kids the ultimate “career-ready” skill-set.
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D. Trust Based Relational Intervention® (TBRI®)
* The information in this section was used with full permission from the TCU Karyn Purvis Institute of Child Development specifically for inclusion in the TISD
Student Behavioral Management Framework.

Trust-Based Relational Intervention (TBRI) is a holistic, attachment-based, and trauma-informed intervention that is designed to meet
the complex needs of vulnerable children. Created by the late Dr. Karyn Purvis, and Dr. David Cross, Rees-Jones Director of the Karyn
Purvis Institute of Child Development at TCU, TBRI uses Empowering Principles to address physical needs, Connecting Principles for
attachment needs, and Correcting Principles to disarm fear-based behaviors. TBRI is based on years of attachment, trauma, and
neuroscience research, but the intervention has grown out of hands-on work with children who have experienced trauma.

Vulnerable children, or children from “hard places,” have changes in their bodies, brains, behaviors, and belief systems. While a variety
of classroom intervention strategies may be successful in typical circumstances, children from hard places need caregiving that meets
their unique needs and addresses the whole child. Trust-Based Relational Intervention can be used in homes, residential treatment
facilities, group homes, schools, court rooms, camps, and international orphanages. TBRI is taught and utilized across 50 states and 38
countries.

Although TBRI was designed for children who have experienced some type of abuse, neglect, and/or trauma, it has proven to be
effective with all children. TBRI offers practical tools for parents, caregivers, teachers, or anyone who works with children, to help those
in their care reach their highest potential. Trust-Based Relational Intervention is currently listed on the California Evidence-Based
Clearinghouse (CEBC) registry for Child Welfare, and is rated as being “Highly” relevant in the child welfare system based upon the
program being designed to meet the needs of children, youth, and families receiving child welfare services.

What is TBRI®?
TBRI® is an attachment-based, trauma-informed intervention that is designed to meet the complex needs of vulnerable children.
e TBRI®Iis:
» A holistic intervention that has been developed over the past decade
> An evidence based practice that meets the needs of the “whole child”
» An approach to caregiving that is developmentally respectful, responsive to trauma, and attachment-based

e TBRI® is based on three principles:
1. Empowering Principles to address physical needs,
2. Connecting Principles for attachment needs,
3. Correcting Principles to disarm fear-based behaviors through trauma informed classroom behavioral intervention strategies.

e While the intervention is based on years of attachment, sensory processing, and neuroscience research, the heartbeat of TBRI®
is connection through relationship.
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Who is it for and who should use it?

TBRI® is designed for children from “hard places” such as abuse, neglect, and/or trauma. Because of their histories, it is often difficult
for these children to trust the loving adults in their lives, which often results in perplexing behaviors. TBRI® offers practical tools for
parents, caregivers, teachers, or anyone who works with children, to see the “whole child” in their care and help that child reach his
highest potential.

Why use it?

Because of their histories, children from hard places have changes in their bodies, brains, behaviors, and belief systems. While a
variety of parenting strategies may be successful in typical circumstances, children from hard places need caregiving that meets their
unique needs and addresses the whole child.

How do you do it?

If you'd like to get started right away, we encourage you to look around the Texas Christian University Karyn Purvis Institute of Child
Development website at www.child.tcu.edu for more information and resources. Reading the book, The Connected Child, or viewing
any of the TBRI® DVDs referenced on the website are both great places to start. Parents can learn to implement Trust-based parenting
in a variety of ways and we offer a few ideas on where to start on our parent resource page.

Temple ISD provides TBRI® orientation, teacher training on TBRI® trauma informed classroom intervention strategies, and classroom
teacher coaching opportunities throughout the year through regularly scheduled District training as well as at administrator request.

Where can | read about it?
Purvis, K. B., Cross, D. R., & Sunshine, W. L. (2007). The Connected
Child: Bringing hope and healing to your adoptive family. New York, NY:
McGraw-Hill.

Purvis, K. B., Cross, D. R., Dansereau, D. F., & Parris, S. R. (2013).
Trust-based relational intervention (TBRI®): A systematic approach to
complex developmental trauma. Child & Youth Services, 34(4), 1-28.

Purvis, K. B., Cross, D. R., & Pennings, J. S. (2009). Trust-based
relational intervention: Interactive principles for adopted children with
special social-emotional needs. Journal of Humanistic Counseling,
Education, and Development, 48, 3-22.

Purvis, K. B., Parris, S. R., & Cross, D. R. (2011). Trust-based
relational intervention: Principles and practices. In Rosman, E. A,
Johnson, C. E., & Callahan, N. M. (Eds.), Adoption factbook V (pp.
485-489). Alexandria, VA: National Council for Adoption.
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BEHAVIORAL RESPONSE TO INTERVENTION

What is Response to Intervention (Rtl)?
Response to Intervention (Rtl) is an approach used to increase the opportunity for all students to meet academic achievement standards through

early identification of students whose academic and/or behavioral needs place them at risk. Rtl ensures that resources and interventions are
appropriately targeted to serve all struggling learners as early as possible through high-quality instruction. Temple ISD implements Rtl through its
campus-based intervention teams.

What are the major components of Response to Intervention?

*Universal screening: Universal screenings are assessments administered to all students to determine as early as possible which
students are at risk of not meeting academic or behavioral benchmarks.

-Data-based decision making: Critical educational decisions should be based on assessment results. Data should be carefully
analyzed to determine why academic or behavioral problems exist.

*Tiered levels of intervention: Provision and implementation of interventions that are appropriately targeted to serve struggling
learners by the district Curriculum and Instruction Department (Academic) and Student Services Department (Behavioral) (See
district intervention chart.)

*Progress monitoring: Progress monitoring is a scientifically research-based practice that shows data about student growth over
time. Progress monitoring should be used to determine the effectiveness of instruction and/or interventions.

*Fidelity of implementation: Fidelity of implementation is the delivery of instruction in the way in which it was designed to be
delivered. Fidelity must also address the integrity with which screening and progress monitoring procedures are completed.

How does the Student Code of Conduct relate to Rtl for behavior?

The Temple ISD Student Code of Conduct establishes behaviors that are barriers to student learning and safety, and as such, all students are
expected to follow the Code of Conduct. Students exhibiting chronic misbehavior may need additional planning and support to change inappropriate
and ineffective behavioral choices. The purpose of the Temple ISD behavioral Rtl Process is to maintain students at the lowest level of intervention
needed to ensure student success. This process does not supercede the Temple ISD Student Code of Conduct or the consequences for violating it.
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The Goal of Positive Behavioral Support and RT

(Both academic and behavioral) **Refer to the Behavioral Intervention Chart, Behavioral Rtl
Workflow and the Counseling Referral Process in the Appendices for specific details on Tiers 1-3**

Districtwide E @%ﬁ\

| \

Scho#wide !

3 ¥ 7
assromL IW [L\ M [J

{ W
L i UL -
\ TIER | /

C

TIER 11

A%

No student falls through the cracks

Which
Students?
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the
Interventions?

Where are
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Done?

What is
Beyond Tier I,
I, & 11?
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Some A few
Classroom Classroom Classroom
teachers teachers & teachers,

support staff  support staff
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etc) teachers etc), &
other experts
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Special
education
personnel etc.)

Regular Regular Regular

classroom classroom, classroom,
some pull-out  pull-out, & 1:1
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limited 1:1

Beyond Tiers I, II, and Ill, Temple ISD will
make referrals to Sped and seek support from
outside community agencies.

Temple ISD believes that behavior support is a continuous improvement process, not a product or a
task with a completion point. Every school can always be a better place for some of the students.
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Temple ISD’s Response to Intervention Process

Tier-3 Interventions

I Referral **
. < —

Tier-3

(1-5% of all students)

Individualized interventions are
delivered with increased intensity
and duration.

Tier-2 Interventions

{5-15% of all students) @@

Supplemental small group
interventions are provided to each
student whose performance level and
rate of progress lag behind that of
peers. Students receive targeted skill
instruction that is more intensive.

\. 4

Students who meet any of
the following criteria may
need Tier 2 interventions:

7-12 referrals
1-2 ISS placements
1 OSS placement

Tier-1 Interventions

(80-90% of all students)
Core instructional interventions
or enhanced instruction for all
students begins in the general
education classroom. Universal
screening and universal
interventions occur at this level. y Academic Behavior

**Refer to the Behavioral Intervention Chart, Behavioral Rtl Workflow and the Counseling Referral Process in the
Appendices for specific details on Tiers 1-3**




CAMPUS BEHAVIORAL MANAGEMENT PLANS

The culture and climate of the school are key components in maintaining safe and orderly learning environments for all students. The
school culture and climate should ensure that:

Students feel physically safe

Students feel emotionally safe

Parents/guardians and community members feel welcome

Parents/guardians and community members are supportive and involved

Staff work as a team

Staff are approachable

There is good communication with parents/guardians and community members

All members of the school community are respected

There is sensitivity and respect for diversity in culture, socio-economic status, and ability.

Feedback from All Stakeholders
Feedback from staff, students, parents/guardians can be invaluable data as you plan and implement the school’s positive behavior

plan.

Assign the Site-Based Decision Making (SBDM) Committee to Formulating Your Campus Discipline Plan

The SBDM committee should include a diverse group of volunteer stakeholders that represents all members of the school’s family.
Involve the stakeholders in developing, implementing, assessing, and supporting the School Discipline Plan. Everyone should come to
consensus on school-wide behavioral expectations. The plan should be developed on a framework of prevention, intervention, and
alternative strategies. The purpose for the Campus Discipline Plan and the development of campus procedures should be to recognize
and reward positive behavior, prevent misbehavior, and develop positive ways to maintain a safe and orderly learning environment so
that student achievement will continue to improve. Consider including the following stakeholders on the committee or as supporters of
your Campus Discipline Plan and procedures:

Principal

Assistant principals

Teachers

Support staff (including bus drivers, cafeteria staff, building and maintenance staff)
Students

Parents/guardians

Business partners

Community members
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Establish Clear Rules and Procedures
All rules and procedures need to be clear, specific, and enforceable. Rule adherence is likely to be more effective when students have
a role in their development, modification, and implementation. Remember to seek input from all students (race, gender, and ethnicity).
Engage students in class discussions to ensure that all students have input in establishing the rules. Effective rules are:
e Based on the school’s positive behavior mission and goal(s)
e Clear and specific
Stated in behavioral terms so that everyone can always tell whether or not the rule is followed or broken
Stated in a positive manner, telling students what to do rather than what not to do
Short and few in number
Stated so that they make sense to everyone.

If the plan is not enforced in a fair and consistent manner, some students may choose to break school rules and not follow the Student
Code of Conduct. Therefore, you should always use established and revised implementation strategies to reinforce your school’s
Campus Discipline Plan. All students, staff, parents/guardians must be convinced that students are expected to behave correctly at all
times if the school is to achieve its established learning and behavior goals in a safe environment that is conducive to positive learning
experiences for all students.

IMPLEMENT THE PLAN

After the committee has developed the action plan, then prevention, intervention, and alternative strategies need to be implemented to
ensure safety and order in the school environment. Challenging behaviors interfere with the teaching and learning processes, therefore,
it is essential to plan proactive strategies that are designed to prevent, change, or punish behaviors that are inappropriate in school.

RESPONSIVE INTERVENTION STRATEGIES THAT MAY BE USED
As you implement your school’s Positive Behavior Plan, the following intervention strategies are suggested for your use in managing
student misbehavior and preventing it from escalating:

e Institute a school-wide discipline referral process

e Use positive/cooperative classroom discipline procedures

Below is an example of the Temple ISD School-wide Discipline Referral Process:

Student Behavior Infractions — Minor (Refer to the Temple ISD Student Code of Conduct for a list of all Infractions)
Infractions of established classroom rules and procedures are usually handled at the classroom level. Teachers may employ the
following responses when dealing with infractions of established school and classroom management rules and procedures:

e Enforcement of consequences laid out in individual classroom management plans

e Loss of recess time e Complete a written problem-solving plan
e Loss of privileges e Calls to parents
e Written reflection e Parent conferences
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e Notes/letters home e Community service within the classroom

e Daily behavior notes to parents e Counselor referral

e Time out in the classroom e Behavior contract (signed by parent, teacher, and
e Detention after school (with prior parental notification) principal)

In each case teachers will counsel students on their behavioral choices. They may make a referral to the principal or counselor for
further support in helping the student learn effective decision-making and problem-solving skills. Parent input and support will be
requested as well.

Student Behavior Infractions — Major (Refer to the Temple ISD Student Code of Conduct for a list of all Infractions)
While most infractions are handled at the classroom level, there are four (4) severe misbehaviors that will result in immediate office
referral and which are grounds for suspension or expulsion:

e Weapons possession, including knives, firearms, or explosives

e Possession or sale of drugs or alcohol

e Physically dangerous behavior: fighting, assault, or intimidation

e Insubordinate behavior—defined as the direct and immediate refusal to comply with reasonable staff instruction within a

specified period of time.

Repeated Infractions (Refer to the Temple ISD Student Code of Conduct for a list of all Infractions and consequences)
Consequences escalate with repeated infractions. Teachers will inform parents and the principal of repeated infractions.

A typical line of communication would be:

Teacher with student

Phone call to parent

Principal and teacher with student

Teacher/Parent Conference

Principal and teacher with parents

Principal with parent

oOghsWNE

The Temple ISD Student Code of Conduct outlines duties of the Campus Behavioral Specialist (CBS) for when a student is referred
to the appropriate campus administrator and outlines the processes and procedures involved when a CBS assigns a consequence of
In-School Suspension, Out-of-School Suspension, DAEP placement and expulsion.
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CLASSROOM DISCIPLINE PROCEDURES

All rules need to be clear, specific, and enforceable. Rule adherence is likely to be more effective when students have a role in their
development, modification, and implementation. Remember to seek input from all students (race, gender, and ethnicity). Engage
students in class discussions to ensure that all students have input in establishing the rules.

Classroom rules may include:

» A compliance rule: Follow your teacher’s directions/instructions.

* A preparation rule: Come to class with books, pencils, paper, notebook, and completed home assignment.
» A talking rule: Raise your hand and wait for permission to speak.

* A classroom behavior rule: Keep your hands and feet to yourself.

* An on time rule: Be in your seat when the bell rings.

* A transition behavior rule: Walk down the hall quickly and quietly.

Because most misbehavior takes place in classrooms, every teacher should be expected to review and enforce rules, as needed, to
help students understand and adhere to classroom expectations.

Set clear standards for classroom behavior and apply them fairly and consistently.
CLASSROOM DISCIPLINE MANAGEMENT PLANS
A teacher's classroom management plan should be based on 2 factors:
1. the teacher's individual needs, and
2. the needs of the students in any given class.

Teachers must always consider the appropriate level of structure that a given group of students will need in order to be

successful. This may vary with age, group size, or other group or individual characteristics. Within that structure, the teacher should
carry on business in a manner that fits the teacher's style and needs. It is important to remember that structure is not about being
friendly or unfriendly, but rather an indicator a the level of orchestration needed to guide student behavior.

Key pieces of any classroom management plan should include:

1. Determining the appropriate level of structure.
e What is needed to keep the kids (and you) on track
e The level of structure may vary based on the activity, time of day, or group of students
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2. Developing, posting and teaching classroom rules.
e Develop a short list of enforceable rules
e Postin a visible location
Teach students the rules and revisit them often
When a rule is broken, refer back to the rule -- that focuses on the behavior rather than making it personal

3. Correcting rule violations in the first week of school.
e Consistently re-teaching and enforcing rules from day 1 helps you and your students meet your expectations.

4. Establishing corrective classroom-based consequences for rule violations.
e Know the consequence in advance, that helps you stay fair and consistent
e Have options at each consequence level -- negative consequences aren't the same for all kids

5. Knowing how and when to use an office referral.

6. students usually need to be responsible to you for their behavior, BUT
¢ Know the code of conduct and send serious offenses to the office!
e When in doubt, ASK!

DIRECTLY TEACH STUDENTS HOW TO BE SUCCESSFUL

Think about the first time you lived in a dorm, apartment, or house with someone outside of your immediate family. Chances are, you
didn't fold towels the same way, load the dishwasher the same way or even buy the same brands at the grocery store! It took time,
guesswork and communication to negotiate a successful roommate arrangement.

The good news is that with some planning, we can teach students our expectations in different situations so that they don't have to
guess. They can be successful and we can focus on teaching!

The CHAMPS acronym is designed to help teachers clarify their expectations for the most common areas of student
misbehavior. Expectations may vary based on the activity (think independent work vs. group work vs. test/quiz), so teaching the
expectations based on the activity helps everybody stay on track!

C-- Conversation -- Can | talk during this activity? Who can | talk to? What is the voice level?

H -- Help -- How do | get help? Raise my hand? Ask three, then me? Come to your desk?

A -- Activity -- What is the activity? When is it due, which problems, etc.

M -- Movement -- Can | move around? Only the group leader? | need to sharpen my pencil -- can | get up?
P -- Participation -- What does it look like? Eyes up, head up? What body language says | am engaged?

S - SUCCESS!
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FOOD FOR THOUGHT

Students move from class to class each day and are expected to adapt to up to 8 variations of teacher expectations and levels of
structure. We all know adults who couldn't manage this successfully, so it really shouldn't be surprising that some kids don't have
the soft skills needed to negotiate the school day. Consider developing grade level, team, or department guidelines for success/

CHAMPS procedures. Create a collegial support system and help kids at the same time!

PUT YOUR PLAN IN WRITING

Putting your plan in writing helps keep you on track with respect to your classroom goals, guidelines for success and CHAMPS
expectations. It also provides subs or others who may observe in your classroom, concrete steps for how business is done in your
classroom. All substitutes are provided training in CHAMPS and are encouraged to look for a written copy of your plan.

If you need help developing your plan or want ideas for tweaking your existing plan, see Task 1, Chapter 5, OR pull up the blank
reproducible forms on the resource CD that came with your CHAMPS book.

21 DAYS TO CHANGE

Begin teaching your expectations on Day 1 and continue to teach them daily for the first 3 weeks. This helps develop habits for both
you and your students regarding how you do business in your classroom. Here are some tips for teaching expectations for different
activities:

« Teach your attention signal first. Be sure to set the standard -- when | raise my hand, talking should stop by a silent count of
3. Practice with your students.

Start by teaching the one or two activities that you use most frequently -- perhaps direct instruction and independent
work. Then you will simply add lessons for expectations for other activities as you introduce that activity -- so, begin teaching
expectations for tests/quizzes when you begin the test review.

Provide feedback. Your students need to know if they are meeting your standard -- or not. Be brief and tie meeting the
expectation back to classroom success. If a class is having trouble meeting a specific expectation, set a goal and reward to
refocus them.

Day 1 doesn't have to be the first day of school. You can

Tweak your expectations as needed. Sometimes a plan is better in theory than in practice, so be prepared to rethink and re-
teach. This is a great opportunity to model coping skills for your students!
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OBSERVATION

Observation is a powerful tool. It can help us be proactive by helping us tune in to the ever changing dynamics taking place in our
classroom. In order to take full advantage of our observations, we need to remember the following:

1. Circulate -- move around so that your observations aren't one-dimensional
2. Scan -- know what normal is in your classroom and continually monitor the environment for changes

e Visual scanning -- know normal movements, seating arrangements, etc. so that you can respond when things change

e Auditory scanning -- know normal levels of noise for different activities and individual students to help you identify fluctuations
and respond appropriately

Despite educators’ best efforts, our observations are always tempered by perception. We often see or hear what we want and filter
out the rest.

INTERACTION WITH STUDENTS

When we build positive relationships with people, we motivate them to do their best. We see this principle in action when someone
we trust asks us to do something we aren't sure we can do, but we try anyway. Evidence shows that in order to maintain this level of
relationship, there must be 3 positive interactions for every negative interaction (think deposits/withdrawals to an emotional bank
account). There are 2 ways we can hit this positive interaction ratio.

1. Non-contingent Attention -- acknowledging our students as unique individuals
e Greet students at the door
¢ Visit with them before or after school
e Attend an extracurricular event -- even for a few minutes

2. Positive Feedback -- feedback on a specific, positive behavior
e Provide the feedback promptly
e Be specific and descriptive so the student can replicate the successful behavior
e Treat any subsequent misbehavior as temporary interruptions in their progress rather than insurmountable roadblocks

It is important to note that interacting in positive and caring ways DOES NOT mean we become best friends with our students. It
simply means that we recognize our students' value as people.
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PROVIDE INCENTIVES, RECOGNITION AND REWARDS TO PROMOTE EXCELLENCE

Why do we include student accolades each morning on the school announcements? Perhaps because we know that for absolutely
no cost, we can build school spirit, provide valuable information, and give the gift that keeps on giving to students and staff for their
hard work. Keeps on giving? You bet! Because for the rest of the day, at regular intervals, anyone recognized on the
announcements is reminded of their success by different students, staff, and the occasional parent volunteer.

Intermittent celebrations are another effective way to provide motivation to succeed.

« Set goals for individual students or classes and periodically provide rewards for reaching progressive steps toward the goal.

« Celebrations can be on a set or random schedule.

« Progress earned should be kept for purposes of celebrations. Demerit systems can be appropriate in certain situations, but try
not to mix systems.

There are many more ideas for incentives, recognition, and rewards — some examples are below:

« free question passes for homework or tests

« class or campus jobs (See the Meaningful Work book from Safe and Civil Schools)

stickers, stamps, treasure chest items, (recycled happy meal toys work great)

scratch and sniff stickers or use flavored/scented lip balm -- a swipe across the back of your hand provides a quick
"aromatherapy" boost

Daily calls home to randomly selected students (put every students name on the back of a popsicle stick, draw one and keep it
face down to keep everybody on their best behavior)

CORRECTIONS

Corrections are most effective when they are done fluidly. Characteristics of effective corrections include:

« Being direct, brief and explicit.

Does not disrupt other students and there is minimal interruption to the flow of instruction.
Treats the student with dignity and respect.

Does not reduce the student's motivation to exhibit positive behaviors.

Does not jeopardize the positive relationship you have worked to establish with the student.
Reduces the chance that the student will exhibit that behavior in the future.

Treats the misbehavior as an instructional opportunity.
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Temple ISD School-wide Procedures
OFFICE REFERRALS
When a student is sent to the office, the Principal will:

1. Gather the Facts
In keeping with district policy, students sent to the office have an opportunity to present their perspective on the situation. Facts are
gathered in student interviews and/or student writing.

2. Promote an Positive Change in Attitude and/or Behavior

Understanding and accepting responsibility for our choices and the results of those choices encourages healthy social development
and is essential to creating and maintaining a respectful environment. A conversation with students aimed at promoting such
understanding is a part of every office referral.

3. Assign Conseguences
Serious infractions result in consequences as prescribed by the Temple ISD Student Code of Conduct.

Whenever possible, logical consequences are assigned. For example:

Infraction Logical Conseguence

Chew gum Detention and Scrape gum

Hurt someone’s feelings Write a letter of apology; perform a specific act of kindness

Disrupt class Apologize to teacher; complete additional assignments on “student’s time”;
lose recess or timeout (Elementary), removal from classroom with referral to principal’s
office

4. Inform Parents
Parents are notified whenever a student is involved in an office referral resulting in ISS, OSS, DAEP or JJAEP. Notification may be by
a phone call to parents, in person, or students may bring a letter home for parent signature.

5. Inform teachers
Following the disposition of the referral, teachers will receive a summary of the actions taken through the Skyward System.
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Classroom Discipline Plans
The foundation of positive school behavior is set in the classroom. Beginning on the first day of school and continuing throughout the
year, teachers will:

Establish classroom rules and procedures, which set guidelines for how students manage themselves during the school day and
in their classrooms.

Establish reward and consequence systems for appropriate and inappropriate behavior as needed.
Practice, review, and discuss classroom behavioral expectations and procedures

Practice, review, and discuss:

Line-up procedures

Playground behavior

Game rules

Behavior to and from school

Use of appropriate language

Respect for peers and adults

Respect for school property

Teach, supervise, and reinforce the District-wide and School-wide Rules and Procedures

When students manage their behavior appropriately
Both inside and outside the classroom,
The result is the best consequence of all:
Increased learning.

> ¢
'TEMPLE

PROVIDING A GLOBAL EDUCATION IN CENTRAL TEXAS
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APPENDICES
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Tier 2

Targeted Interventions

TEMPLE ISD BEHAVIORAL RESPONSE TO INTERVENTION CHART

o TBSI (Texas Behavior Support Initiative)— Each campus has a team trained in the TBSI Modules and Non-Violent Crisis Intervention (CPI)

e Foundations — Campus-wide

. Common area expectations with active supervision and monitoring,

. Hall sweeps (Start on Time!),

0 Restorative Discipline

. Positive reinforcement systems (A/B Honor Roll, Perfect Attendance, Principal’s 200 club, etc. . )
 CHAMPS — Classroom

. Effective classroom management,

. Effective instruction/ academic supports,

. Explicit instruction of expectations,

. Positive reinforcement systems (classroom or student based), and

. Firm and fair corrective responses to problem behavior
e Comprehensive Guidance Curriculum — K-2 Kelso, 3-5 Bully Blockers, 6-8 Second Step, gth grade MAPS, Why Try?

e Community and Service Learning activities

Assessment

e Monthly Foundations report
e RYG(Red, Yellow, Green) Discipline Report
o (PBMAS)Performance Based Monitoring Analysis System Reports

All Tier 1 Strategies continue plus consideration of the following:

e Increased Academic Supports (See Academic RTI chart)

e Instructional Accommodations

e Develop informal behavior contracts/ plans and implement precision requests using resources such as:
e TBSI training modules
*  Safe and Civil Schools materials — 100 Problems/ 500 Plans, CHAMPS/DS@®Ad mi ni st r at or’' s DédAsFk Ref e
. Consult with District staff(Coordinator of Intervention Services, District Foundations Team, Communities in Schools)

o Small group interventions to target specified behaviors (social skills, anger management, bullying, etc. . .) with Counselor or other identified staff —

parent permission needed.

e Mentoring — Wildcat Mentor program @ 5t grade

e Parent collaboration including conferences or parent education

e Community and service learning — restitution, natural consequences, meaningful work

e Individual or small group counseling with school counselor

suoljuanaju| payoddng — 1oIsIA

Assessment

o Monthly Foundations report
® RYG Discipline Report
e Number of office referrals, ISS and OSS placements

e Faculty and staff observations/feedback
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Special Ed

TEMPLE ISD BEHAVIORAL RESPONSE TO INTERVENTION CHART

Il TIER 1 and 2 Interventions continue plus consideration of the following:

e Increased academic supports (see elementary and secondary academic Rtl charts)

e Behavior Intervention Plan, including FBA (Formal Behavior Assessment), use resources listed in Tier 2 and InterventionsG-R
o Individual Counseling with school counselor — parent permission needed.

o Referral for outside mental health services — parent permission needed.

e Interagency collaboration with Juvenile Probation, CPS, Municipal or Truancy Courts, SRO’s/PD — parent permission needed.
e Increased parent collaboration and parent education and parent--teacher-administration-counselor meeting

e Consultation with Behavioral Specialist/ Diagnostician/ LSSP/TISD Resource Coordination Group (TRCG)

Assessment

e Number of 1SS/OSS placements
e Foundation team individual student data disaggregation
® RYG Discipline Report(student data disaggregation

e All above/modified or at student’s instructional level
o CM Support

e Behavior Intervention Plan

® PASS/OASIS Support
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