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Part One: Overview of the High
School Gateway Assessment
This section includes the following:



Purpose of the Gateway Assessment and Instructional Guide for Social Studies
Overview of the High School Gateway Assessment
o Purpose of the Assessment
o Weighting of Domains
o Performance Levels
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Purpose of the Gateway Assessment and Instructional Guide
For Social Studies
The purpose of this guide is threefold:


To inform Gwinnett County teachers, students, and parents about changes to the social
studies portion of the Gwinnett High School Gateway Assessment.



To serve as an instructional tool in the classroom.



To promote effective technical writing in the content areas of the AKS.

The structure of the Gateway Assessment and Instructional Guide for Social Studies:


Part One: the history of the Gateway Social Studies Assessment and the changes that
have been made to the rubrics, weighting of domains, and score reporting.



Part Two: Test Form 416 and historical information related to the Renaissance. One
Gateway social studies field tested topic has been released for the purpose of this guide:
Form 416, Cultural Contributions of the Renaissance. This topic will not become part of
the operational administration of the Gateway Social Studies Assessment in the future. It
has been released in order to illustrate how the new Gateway Social Studies Rubrics will
be applied to student responses.



Part Three: Scoring Rubrics



Part Four: Information about the four domains that are assessed: Development, Analysis,
and Interpretation, Expression of Social Studies Knowledge, Organization of Social
Studies Concepts, and Conventions.



Part Five: Sample student papers. This section includes actual student responses to the
Gateway Social Studies Field Test along with annotations detailing the degree of
competence demonstrated by the writer in each scoring domain. Domain scores and the
overall performance level are indicated for each paper.



Part Six: Suggestions for using the Guide regularly in the classroom as an instructional
tool.
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Overview of the Gwinnett High School Gateway Assessment
The Gateway tests are one way Gwinnett schools measure student learning of the school
system’s curriculum— the Academic Knowledge and Skills or AKS. The High School Gateway
is a writing test that assesses students’ language arts, science, and social studies knowledge and
skills.
Purpose of the Assessment
The purpose of the Gateway Assessment is to measure student progress in Gwinnett’s essential
curriculum, the Academic Knowledge and Skills (AKS). The Gwinnett County Board of
Education implemented the High School Gateway Assessment as part of the school system’s
mission to “pursue excellence in academic knowledge, skills, and behavior for each student
resulting in measured improvement against local, national, and world class standards.” The High
School Gateway reflects what high school students should know and be able to do, provides a
model of sound instructional practices, and prepares students for their roles as lifelong learners in
the worlds of work and post-secondary education.
The High School Gateway was developed in response to requests from community and business
leaders, along with college and university faculty, for increased proficiency in written
communication. In order to be successful beyond high school, graduates must be able to
communicate information and knowledge in a clear and concise written format. It reflects the
commitment of Gwinnett County Public Schools to provide all students with the knowledge and
skills necessary for success in post-secondary institutions and the workplace.
How does a student prepare for the test and what are its benefits?
The skills and knowledge students acquire in their classes prepare them for the Gateway.
Classwork and homework in various subject areas provide focus and practice in the kind of
writing that will be on the test. Students also take tests in class that mirror the Gateway format.
This experience exposes students to the important content knowledge and writing skills that
colleges and businesses expect of today’s graduates. In addition, the SAT college-admissions test
and Advanced Placement (AP) exams require essays.
What if a student does not pass the high school Gateway?
Most students pass the Gateway because it measures what students learn and practice every day
in the classroom. A student who does not pass the first time will have several opportunities to
retake the Gateway before his or her scheduled graduation date. The student continues to take the
normal sequence of courses, earning credits toward graduation. However, the student must pass
the Gateway to earn a regular Gwinnett diploma. To help students prepare for the Gateway
retest, extra instruction is available through classes offered at the school or online, with resources
posted to the GCPS website.
High School Gateway – Social Studies Assessment and Instructional Guide
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Gateway Assessment: Social Studies
Given for the first time in 10th grade, the High School Gateway in Social Studies assesses
students’ language arts and social studies knowledge and skills. Students write an essay on a
social studies topic. All students must pass the Gateway Assessment to earn a regular Gwinnett
County high school diploma. Students new to Gwinnett are required to take and pass the test
before earning a regular high school diploma. A parallel writing assessment is administered in
Science as well.
Social Studies essays are rated in four domains or areas. The following table indicates the weight
assigned to each domain in determining the student’s overall score.
Weighting of Domains
Weight

% Total
Score

1. Development, Analysis, and Interpretation (DEV)

3

30%

2. Expression of Social Studies Knowledge (KNO)

2

20%

3. Organization of Social Studies Concepts (ORG)

3

30%

4. Conventions (CONV)

2

20%

Social Studies Domains

Scoring
The tests are scored by the Georgia Center for Assessment. All raters have been specially trained
to score the Gateway. Each essay is scored by at least two people. Each rater reads the paper and
analyzes the student’s knowledge and skills in the four domains listed above. The domain scores
assigned by the two raters are multiplied by the assigned weight of each domain and added
together to arrive at an overall raw score.
Performance Levels
The raw scores are converted into scale scores, which are reported along with the student’s
performance level. There are three performance levels for the Gateway Assessment:
 Does Not Meet
 Meets
 Exceeds
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Gwinnett High School Gateway Assessment
Communication of Social Studies Knowledge
Performance Level Descriptions

Exceeds the AKS Standard (passing)
The writer demonstrates a complete understanding of the social studies concepts, relationships,
facts, and events implicit in the essay task. All parts of the assigned task are developed with
correct prior knowledge and relevant examples. Provided documents are used effectively. Social
studies ideas are grouped and linked appropriately within paragraphs and across parts of the
response. The writer demonstrates consistent control of sentence formation, usage, diction, and
mechanics. Overall the writer demonstrates a depth of understanding and application of the AKS.

Meets the AKS Standard (passing)
The writer demonstrates a sufficient understanding of the social studies concepts, relationships,
facts, and events implicit in the essay task. Most parts of the assigned task are explained with
correct prior knowledge and relevant examples, but some parts may be only partially developed.
Provided documents are generally used appropriately. Social studies ideas are generally grouped
together within paragraphs. The writer demonstrates sufficient control of sentence formation,
usage, diction, and mechanics. Overall the writer demonstrates an adequate understanding and
application of the AKS.

Does Not Meet the AKS Standard (failing)
The writer does not demonstrate a sufficient understanding of the social studies concepts,
relationships, facts, and events implicit in the essay task. The assigned task is not addressed or
attempts to address it are unclear or incorrect. Sufficient correct prior knowledge is not
demonstrated. Provided documents are not used or are used inappropriately. Attempts at
organization are lacking or ineffective. There are frequent and severe errors in sentence
formation, usage, diction, and/or mechanics that interfere with meaning. Overall the writer does
not demonstrate a sufficient understanding and/or application of the AKS.
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Part Two: Form 416
Cultural Contributions of the
Renaissance
This section includes the following materials related to Form 416: Cultural Contributions of the
Renaissance:


Sample Gateway Test Form
o Document A: Artists of the Renaissance
o Document B: Writers of the Renaissance
o Document C: Scientists of the Renaissance
o Citing Original Sources
o High School Gateway Checklist



Characteristics of a High and Low End Response to Form 416



Background Information on the Renaissance



Historical Information related to the Writing Task



Sources of Background Information
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Sample Gateway Test Form

Form 416
Cultural Contributions of the Renaissance
Historical Background
Throughout history, the search for meaning and beauty has led people to create great works of
art and to think in new and different ways. The European Renaissance is particularly
noteworthy for cultural contributions.
Writing Task
Write an essay in which you discuss the cultural contributions of the Renaissance.
In your essay, be sure to do the following.




Discuss the artistic contributions of the Renaissance.
Discuss the literary contributions of the Renaissance.
Discuss the scientific contributions of the Renaissance.
(Documents A through C are related to this writing task.)

Each Gateway Test form is constructed with the following features:





an Historical Background
an overview of the Writing Task
two to three specific bullets that must be addressed in each response
historical documents, photographs, and quotations for analysis and interpretation
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DOCU
UMENT A

Mona
M
Lisa

Pietà
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Explanation of Document A
This document includes pictures of two famous Renaissance works of art: Mona Lisa and Pieta.
Students receive only the captioned pictures.
Leonardo da Vinci’s Mona Lisa
The “Mona Lisa,” one of Leonardo da Vinci’s greatest works, demonstrates his great skill in
conveying inner moods through complex facial features. Students may remark on the public’s
continued fascination with this portrait, which has made it perhaps the world’s most famous
painting. They may recall other paintings by Leonardo such as “The Last Supper” and his selfportrait. They may relate that Leonardo was much more than a painter, and as famous as his
paintings became he made other great contributions as well. More than any other person in the
period, Leonardo exhibited the Renaissance ideal of the universal person.
Michelangelo’s Pieta
Michelangelo was commissioned by a Roman cardinal in 1498 to create a statue of “a Virgin
Mary clothed, with the dead Christ in her arms, of the size of a proper man” (Krieger, Neill, and
Reynolds, 1997, 355). Students may remark on the realism exhibited by Michelangelo’s work,
and how perfectly formed and human the subjects appear. Perhaps the greatest example of
realism in Michelangelo’s sculptures is that of his “David,” whose muscles ripple with power
while his face radiates strength and determination. Students may note that, like Leonardo,
Michelangelo possessed many talents. He painted the Sistine Chapel ceiling, wrote poetry, and
designed a huge dome for the new St. Peter’s church in Rome. Students may infer from
Michelangelo’s work that the Renaissance focus on the revival of the classics did not preclude
Christian artwork.
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DOCUMENT B
Writers of the Renaissance

Petrarch
Miguel de Cervantes
Giovanni Boccaccio
William Shakespeare

Explanation of Document B
This document should prompt students’ prior knowledge of famous writers from the
Renaissance, such as Petrarch, the famous Italian poet who invented sonnets; Miguel de
Cervantes, whose satirical Don Quixote poked fun at medieval literature; Giovanni Boccaccio,
author of the allegorical Decameron; and William Shakespeare.
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DOC
CUMENT C

Leonardo
L
da
a Vinci’s Fly
ying Machin
ne

Galileo useed this telesscope to obsserve
the mooon.

Explan
nation of Document
D
C
This docu
ument includ
des pictures of two scien
ntific contribbutions of thhe Renaissannce. Studentss
receive only
o
the captioned picturres.
Galileo’ss Telescope
The pictu
ure of Galileeo’s telescope should cuee students too Galileo’s sccientific conntributions. H
He
published
d a book recording his observations which shatteered accepteed church teaachings. Thee
Church saw
s Galileo as
a a threat.
Leonardo
o da Vinci’s Flying Macchine
This skettch is an indiication of Leeonardo da Vinci’s
V
multiiple talents aand contribuutions and shhould
cue studeents to discu
uss his work as a scientistt and inventoor in additioon to his artw
work. His
inventivee mind foresaw such modern machin
nes as airplannes and subm
marines.
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Citing Original Sources
Citation for a Direct Quotation Within the Context of a Sentence
In Closing the Ring, Winston Churchill states the importance of a continued alliance
between the United States, Britain, and Russia: “We are the trustees for the peace of
the world….We must remain friends in order to ensure happy homes in all countries.”
Citation for a Paraphrased Passage Within the Context of a Sentence
Winston Churchill, in Closing the Ring, states that if the United States, Britain, and
Russia remain allies, lasting peace is possible.
Parenthetical Citation for a Direct Quotation from a Gateway Document
The depth of Challenger Deep is put into perspective with the knowledge that one
would have “to stack 26 Empire State Buildings (430 meters tall) on top of one
another to reach the surface of the ocean from the bottom” (Document B).
Parenthetical Citation for a Paraphrased Passage from a Gateway Document
The deepest spot know on this planet is Challenger Deep in the Marianas Trench.
Twenty-six Empire State Buildings stacked on top of each other would be needed to
reach the surface of the Pacific from this great depth (Document B).

This page is included in the test booklet to provide students with examples of how to cite
information from the provided documents.
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High School Gateway Checklist

Address and develop each part of the Writing Task.
 Have you developed each part of the Writing Task?
 Have you included detailed evidence for each of your supporting ideas?
 (Social Studies only): Have you supported your conclusions with factual information?
 (Science only): Have you explained the connections within and across parts of the
Writing Task?
Use information from the documents and your prior knowledge.
 Have you included information from the provided documents?
 Have you included relevant information from your high school courses?
Organize your ideas.
 Have you provided a clear introduction, middle, and conclusion to your essay?
 Are your ideas logically grouped and linked in all parts of your essay?
Use correct conventions of writing.
 Have you written complete and varied sentences with appropriate end punctuation,
coordination, and subordination?
 Are your spelling, punctuation, capitalization, and usage correct?
 Have you cited your sources when you paraphrased and quoted information from the
documents?

This checklist appears on page two of the response folder.
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Characteristics of a High End Response to Form 416












Addresses all three parts of the writing task
Explains why/how the Renaissance was a “rebirth”
Discusses the historical context that preceded the Renaissance
Connects humanism to the culture of the Renaissance
Discusses the use of realism in painting and sculpture
Analyzes the themes in art and literature of the Renaissance and compares them to the
artistic themes of the Dark Ages
Gives specific examples and interpretations of literary works by Petrarch, de Cervantes,
and Shakespeare
Explains that Galileo improved upon, but did not invent, the telescope and that da Vinci
sketched, but did not construct, a working flying machine
Goes significantly beyond the cues in the provided documents: photographs of Mona
Lisa, Pieta, telescope, Leonardo daVinci’s flying machine
Displays prior knowledge in every part of the response
Discusses the impact of all three types of Renaissance cultural contributions on future
societies

Characteristics of a Low End Response to Form 416













Attempts to address all three parts of the writing task, but information is often incorrect
(“The Mona List is a portrait of Queen Elizabeth.”)
Relies almost exclusively on the cues from the provided documents
Does not know the artist who painted the Mona Lisa
Assumes the Pieta is a painting and/or does not know the name of the artist
Lists the writers of the Renaissance, but may only name a play written by Shakespeare
Assumes Galileo invented the telescope
Assumes da Vinci constructed a working flying machine (“It must have taken weeks too
months to finish it.”)
Does not analyze the documents or explain the significance of cultural contributions
Does not demonstrate understanding of the concept “cultural contributions” (“I think
people who made something are impacted on the cultural contributions of the
Renaissance.”)
Invents stories about the documents (on Pieta: “Saved over millions of lives when they
were going to die.”)
Misses the connections between the three parts of the assigned task

High School Gateway – Social Studies Assessment and Instructional Guide
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General Background Information on Form 416:
Cultural Contributions of the Renaissance
The rebirth that was the Renaissance emerged slowly from the Middle Ages around 1300, and
marks a time when Europeans sought to restore the cultural ideas of ancient Greece and Rome.
While France and England were locked in the Hundred Years’ War, a cultural golden age was
underway in the city-states of northern Italy. Eventually, the new styles of art, writing, and
thought spread northward to the Netherlands, France, Germany, and England.
Italian Renaissance
In contrast to the rest of Europe, fourteenth-century Italy offered many new opportunities. Italy’s
strategic location between East and West and its lucrative Eurasian trade spawned the growth of
several thriving, wealthy, independent city-states. The city-state of Florence was at the forefront
of the arts in the 1400s, promoted by the powerful Medici family. Like Pericles of ancient
Athens, the Medici set out to beautify their city. They also built the first public library in Europe.
Wealthy Italian merchants owed their rank to their personal success rather than family
connections, so they took pride in their achievements. This spirit of individual achievement and
merit was integral to the growth of the Renaissance. Wealthy and powerful rulers and merchants
became patrons of government, education, and the arts. They were motivated by visions of glory
as much as benevolence but provided the means for the Renaissance geniuses to flourish.
Renaissance scholars were intent on moving beyond the art and literature of the Middle Ages, or
“Dark Ages” according to Petrarch. Petrarch is considered the first humanist, one who studied
the classical texts of Greece and Rome. The medieval scholars had tried to explain everything
through the Christian doctrine which was dominant. While the humanists did not reject the
medieval values, they suggested that people might also enjoy life and pursue secular interests
without offending God.
Humanists viewed existence not only as a preparation for life after death but also as a
joy in itself. They thought that men and women, despite all their faults, were intelligent
beings who could make their own decisions. Along with a belief in individual dignity
came an admiration for individual achievement. Many remarkable individuals of this
period displayed a variety of talents. A person might be not only a poet and musician
but also a scientist and painter. (Mazour and Peoples, 1993, 326)
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General Background Information on Form 416 (continued)
Art and Literature
During the early years of the Renaissance, significant developments occurred in art and
literature. In 1304, painter Giotto di Bondone revolutionized art by decorating the walls of the
Arena Chapel in Padua with lifelike human figures, a great departure from the flat, stiff-looking
figures of medieval works. Dante made a similar break with the past by writing The Divine
Comedy in the vernacular. With his work, Dante gave the Italian language new prestige, and he
is sometimes called the creator of modern Italian.
Florentine artist Donatello revolutionized European sculpture by rejecting the style of medieval
stonecutters, who usually carved only the front of their human figures. Donatello wanted his
figures to seem real and alive; his “David” was the first freestanding nude human statue since
ancient times. Another Florentine genius, Masaccio, took painting to new heights through his
use of perspective, a technique that adds the illusion of depth to painted scenes. Masaccio is
known as the father of modern painting. Florence’s golden age ended when the Italian peninsula
was attacked by France and Spain in the early 1500s. After these foreign invasions ended Medici
power in Florence, the popes in Rome became the foremost patrons of the arts as they rebuilt that
once-great city which had fallen into disrepair. This period, the High Renaissance, was
distinguished by Michelangelo Buonarroti, Raphael Santi, and Leonardo da Vinci.
Michelangelo
Michelangelo’s “Pieta,” “David,” and “Moses” were hailed as masterpieces as they were
unveiled, and are considered three of the most awe-inspiring sculptures ever created.
Michelangelo’s greatest work as a painter is the ceiling of the Sistine Chapel, which includes
over 300 massive human figures over the 5,800 square foot surface. As Michelangelo worked on
the Sistine ceiling, Raphael painted the walls of the pope’s library, most noted for “The School
of Athens,” which depicts Plato, Socrates, and Aristotle in deep discussion with the greatest
figures of both classical and Renaissance times. Raphael went on to paint numerous portraits and
madonnas.
Leonardo da Vinci
Leonardo da Vinci, perhaps the best example of the ideal “Renaissance Man,” was a creative
genius equally talented in all aspects of the arts and sciences. Even as he filled notebooks with
new inventions and observations, he created two of the most famous paintings in history, “The
Last Supper” and “The Mona Lisa.”
The work of Michelangelo, Raphael, and Leonardo da Vinci embodied the Renaissance spirit.
All three artists showed an interest in classical culture, a curiosity about the world, and above all
a belief in human potential. These ideals had a significant impact upon scholars and students who
visited Italy and spread the Renaissance ideals to France, the German States, Flanders (parts of
present-day northern France, Belgium, and the Netherlands), and England.
High School Gateway – Social Studies Assessment and Instructional Guide
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Printing Press
Another revolutionary development of the Renaissance was Johann Gutenberg’s printing press.
The printing press was responsible for the further spread of ideas, including books by northern
humanists such as Thomas More of England and Desiderius Erasmus of Holland. The
widespread distribution of such books, along with the Bible, was one contributing factor of the
Protestant Reformation.
Northern Renaissance
The works of northern Renaissance artists, like their Italian counterparts, focused on realism. The
German engraver Albrect Dürer produced detailed prints of astonishing quality, and influenced
the work of another German artist, Hans Holbein the Younger. Holbein specialized in painting
portraits that are almost photographic in detail, and is well known for his portraits of members of
the Tudor royal family in England. The Flemish painter Jan Van Eyck experimented with color
to create perspective, while Peter Bruegel the Elder portrayed nature and scenes from everyday
life.
Though this northern phase marked the end of the Renaissance, it inspired further changes in the
years ahead. The intellectual as well as the geographical horizons of Western Europe were
changing. Humanism in England and Germany paved the way for the Protestant Reformation. In
addition, the Age of Exploration was ushered in by new ideas which made longer voyages
possible and the desire of European nations to expand their wealth and power. The fifteenth
century marked the beginning of Western Europe’s global expansion and the transference of
commercial supremacy from the Mediterranean and the Baltic to the Atlantic seaboard.

Key Terms
humanism: “The scholarly study of the Latin and Greek classics and the ancient Church fathers
both for their own sake and in the hope of a rebirth of ancient norms and values. Humanists
advocated a liberal arts program of study that embraced grammar, rhetoric, poetry, history,
politics, and moral philosophy. Not only were these subjects considered a joy in themselves,
they were also seen as celebrating the dignity of humankind and preparing people for a life
of virtuous action” (Kagan, Ozment, and Turner, 1995, 360).
perspective: A technique that creates the illusion of depth on a flat canvas by making distant
objects smaller than those in the foreground and by arranging the objects in certain ways.
This technique was part of the realism which distinguishes Renaissance from medieval art.

High School Gateway – Social Studies Assessment and Instructional Guide
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Historical Information Related to the Writing Task
Bullet 1: “Describe the artistic contributions of the Renaissance”
Painting
1. Renaissance artwork is most noted for its realism.
2. Artists paid new attention to accurately depicting details of the human form.
3. Realism in painting was achieved through the use of perspective (illusion of depth).
4. Like the ancient Greeks, Renaissance artists wanted to show the strength and grace of the
human form.
5. Renaissance artists such as Leonardo da Vinci and Michelangelo are still well known
today.
Sculpture
1. Realism in sculpture was achieved with lifelike, free-standing statues.
2. Renaissance sculptors were the first European artists since ancient times to create large,
free-standing nude human figures.
Architecture
1. Renaissance architecture was a revival and extension of ancient Greek and Roman
elements. Developed first in Florence, the Renaissance style quickly spread to other
Italian cities.
2. Notable Renaissance architectural achievements include Il Duomo in Florence and St.
Peter’s Basilica in Rome.
Renaissance Artists
 Giotto (1266-1337). His revolutionary, realistic frescoes featured rounded, lifelike
human figures which seemed to interact with one another.


Masaccio (1401-1428). Known as the “father of modern painting,” he carried Giotto’s
work further by using perspective to create an illusion of depth.



Leonardo da Vinci (1452-1519). He embodied the Renaissance ideal of the universal
man. His most famous artwork: “Mona Lisa” and “The Last Supper.” He captured
expression, emotion, and proper human form. He used his scientific experiments to
enhance his paintings, studying anatomy to help him draw the human figure.



Michelangelo (1475-1564). He created masterpieces in painting and sculpture. His most
famous sculptures are David and Pieta. He spent several (3-4) years completing the
frescoes on the ceiling of the Sistine Chapel, which include over 300 figures. He also
helped design St. Peter’s Basilica in Rome.



Brunelleschi (1377-1446). He built a new dome for the Cathedral of Florence, the first in
Europe since Roman times that was twice as high as the famous Hagia Sophia in
Constantinople.
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Historical Information related to the Writing Task
Bullet 2: “Describe the literary contributions of the Renaissance”
The Printing Press
1. Germans, most notably Johann Gutenberg, were the first Europeans to use movable type
(printing press). Gutenberg printed a Bible around 1455.
2. It played a key role in the development of the Renaissance and the Scientific Revolution.
3. The printing press and works written in the vernacular helped spread learning to the
masses.
Humanism
1. Scholars developed a lively interest in classical literature and philosophy.
2. They sought out and restored many great classical works, preserving them for modern
study and enjoyment.
3. Humanists emphasized widespread education, for they believed it was important to know
how things worked.
4. Humanists also emphasized the enjoyment of life and the pursuit of earthly interests.
Renaissance Ideals and Values
1. Artists and writers were eager to be known and remembered as individuals (most
medieval art was not credited to a particular artist).
2. Wealthy nobles and merchants patronized talented artists. Both sides hoped to gain
power, fame, and glory.
3. Renaissance art and literature shows a growing interest in earthly and human
subjects. The ideal individual strove to master almost every art. Those who excelled in
many fields were admiringly called “universal men,” later known as “Renaissance Man”
Renaissance Writers
 Francesco Petrarch (1304-1374). Petrarch is considered the “father of humanism.” In
addition to his study of classical texts, he wrote great sonnets to Laura, the imaginary
ideal woman. He created the form known as the Italian or Petrarchan sonnet, which
consists of 14 lines in two parts: the octave (8 lines) and the sestet (6 lines).


William Shakespeare (1564-1616). Renaissance literature in England reached its peak
with the plays of Shakespeare. Shakespeare’s works masterfully reveal his remarkable
understanding of human nature. Notable plays include Romeo and Juliet, Hamlet, Julius
Caesar, A Midsummer Night’s Dream, Macbeth, Henry V, and Richard III.



Miguel de Cervantes (1547-1616). His novel Don Quixote, written in the vernacular,
was a parody of tales of chivalry and is considered the first modern novel.



Dante Alighieri (1265-1321). Considered the “father of the Italian language,” Dante
wrote in the vernacular. His epic poem Divine Comedy is considered the greatest work in
the Italian language. It is divided into three parts: Inferno, Purgatorio, and Paradiso.
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Historical Information related to the Writing Task
Bullet 3: “Describe the scientific contributions of the Renaissance”

The Scientific Revolution
1. Before 1500, scientists had accepted as truth the beliefs of classical authorities such as
Galen and Aristotle. Ptolemy and Aristotle had advanced the geocentric theory that the
sun and planets revolve around the Earth. They did not test the ideas for themselves.
2. As more ancient manuscripts were discovered, they found that the ancient writers did not
always agree with each other.
3. In the Renaissance, people observed and questioned more of the world around them.
4. The scientific method, a logical procedure for gathering and testing ideas, was developed.
5. New inventions such as the telescope, barometer, microscope, and thermometer, and
improved mathematical calculations allowed them to measure and test theories.
Renaissance Scientists


Nicolaus Copernicus (1473-1543). Copernicus, a Polish scientist, found that the
geocentric theory did not accurately explain the movements of the sun, moon, and
planets. He concluded that the sun was actually the center of the universe, and published
his heliocentric theory in On the Revolutions of the Heavenly Bodies.



Tycho Brahe (1546-1601). He recorded comprehensive astronomical observations,
which were used by his assistant, Johannes Kepler, to formulate the laws of planetary
motion.



Johannes Kepler (1571-1630). Kepler used mathematics to test Copernicus’ heliocentric
theory. He proposed three laws of planetary motion: 1) Planets revolve around the sun in
elliptical orbits; 2) Planets move more rapidly as their orbits approach the sun; 3) The
time taken by planets to orbit the sun varies proportionately with their distance from the
sun.



Galileo Galilei (1564-1642). Galileo built an improved telescope and made astronomical
observations, such as the discovery of Jupiter’s four moons (which rotate around that
planet), that supported the heliocentric model. He also proved that the Earth rotates on its
axis, discovered the law of the pendulum, and disproved the popular belief that heavier
bodies fall faster than lighter ones. His heliocentric views brought him into conflict with
the Catholic Church. Galileo was ordered by the Church to stand trial for contradicting
the Bible. Galileo recanted his views, and spent the rest of his life in house arrest.



Leonardo da Vinci (1452-1519). In addition to being an artist, Leonardo da Vinci
excelled in science and engineering. His sketches of flying machines, although not built
in his time, resemble modern hang gliders and helicopters. His drawing, The Vitruvian
Man epitomizes the blend of art and science during the Renaissance.
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Part Three: Scoring Rubrics
This section includes the official High School Gateway Scoring Rubrics for each of the four
domains and tips for using the rubrics.




Scoring Rubrics
Five Levels of Competence/Control in the Rubrics
Tips for Using the Gateway Scoring Rubrics

The rubrics are also presented in landscape (comparative) orientation. If you would prefer to use
the landscape version, it is included in Appendix 1. A student friendly version of the rubrics also
appears in Appendix 1.
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High School Gateway Assessment – Scoring Rubrics
Domain 1: Development, Analysis, and Interpretation (DEV). The degree to which the writer
demonstrates a depth of understanding of Social Studies through the description, analysis, interpretation, and
synthesis of facts, concepts, and events related to the assigned task.
Components and Elements


5

4

3

2

1

Depth of Development
- Analysis and Interpretation of relationships implicit in the writing task
- Description of social studies facts, concepts and historical events




Response to the Task
Focus/Relevance

Full command of the components of Development, Analysis, and Interpretation. The response is
characterized by most or all of the following:
 All parts of the assigned task are explained comprehensively
 Balanced, in-depth analysis and interpretation of important relationships implicit in the writing task;
conclusions are thoroughly supported with accurate factual information
 Fully developed descriptions of social studies facts, concepts and historical events that go beyond the provided
documents
 All ideas are relevant
Consistent control of the components of Development, Analysis, and Interpretation. The response is
characterized by most or all of the following:
 All parts of the assigned writing task are explained, but some parts may be more fully developed than others
 Effective analysis and interpretation of important relationships implicit in the writing task; conclusions are
supported with accurate factual information
 Well-developed descriptions of social studies facts, concepts and historical events that go beyond the provided
documents
 Most or all ideas are relevant
Sufficient control of the components of Development, Analysis, and Interpretation. The response is
characterized by most or all of the following:
 Most parts of the assigned writing task are explained with sufficient detail
 Analysis and interpretation of some important relationships implicit in the writing task, but some conclusions
may not be explained (majority of analysis is correct)
 Sufficiently developed descriptions of social studies facts, concepts and historical events that go beyond the
provided documents
 Most ideas are relevant
Limited control of the components of Development, Analysis, and Interpretation. The response is
characterized by most or all of the following:
 The assigned task is addressed, but explanations are incomplete or vague
 Relationships are only partially addressed, and conclusions are not explained (or a mixture of correct or
incorrect analysis)
 Minimally developed descriptions of social studies concepts and historical events
 May simply restate information from the documents
 Ideas may be relevant but undeveloped or a mixture of relevant and irrelevant ideas
Lack of control of the components of Development, Analysis, and Interpretation. The response is
characterized by most or all of the following:
 Assigned task is not addressed or attempts to address the assigned task are unclear or incorrect
 Relationships are not addressed or attempts to address relationships are inaccurate or unclear
 Ideas are unclear, irrelevant, and/or repeated
 Insufficient student writing (due to brevity, repetition, or copying from the provided documents) to determine
competence
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Domain 2: Expression of Social Studies Knowledge (KNO). The degree to which the writer uses
appropriate social studies vocabulary, relevant prior knowledge, and information from the provided
documents.
Components and Elements


5

4

3

2

1

Prior Knowledge
- accuracy and relevance of information
- amount of prior knowledge




Use of Documents
Social Studies Vocabulary

Full command of the components of Expression of Social Studies Knowledge. The response is
characterized by most or all of the following:
 Extensive relevant and correct prior knowledge
 Effective use of provided documents
 Extensive social studies vocabulary used throughout the response
Consistent control of the components of Expression of Social Studies Knowledge. The response is
characterized by most or all of the following:
 Considerable relevant and correct prior knowledge
 Clear and appropriate use of provided documents
 Social studies vocabulary used consistently in the response
Sufficient control of the components of Expression of Social Studies Knowledge. The response is
characterized by most or all of the following:
 Prior knowledge is generally relevant and correct
 Generally appropriate use of provided documents
 Adequate social studies vocabulary (from within and beyond the provided documents)
Limited control of the components of Expression of Social Studies Knowledge. The response is
characterized by most or all of the following:
 Prior knowledge is not sufficiently demonstrated (mixture of correct, irrelevant, and incorrect prior knowledge)
 Over-reliance on information from the provided documents
 Some social studies vocabulary used correctly (may be limited to vocabulary used in the provided documents)
 Demonstration of competence limited by the brevity of the response
Lack of control of the components of Expression of Social Studies Knowledge. The response is
characterized by most or all of the following:
 Information is incorrect, irrelevant, unclear, or copied from the documents
 Provided documents are not used or are used inappropriately
 Little attempt to use social studies vocabulary; word choice is inaccurate, imprecise, inappropriate and/or
confusing
 Insufficient student writing (due to brevity, repetition, or copying from the provided documents) to determine
competence
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Domain 3: Organization of Social Studies Concepts (ORG). The degree to which the writer’s ideas are
arranged in a clear order and the overall structure of the response is consistent with the parts of the assigned
task.
 Linking Ideas
- Sequence of Ideas
- Transitioning

5

Components and Elements
 Overall Plan/Organizational Strategy Appropriate
to the Assigned Task
 Introduction/Body/Conclusion

Full command of the components of Organization. The response is characterized by most or all of the
following:
 All parts of the organizational strategy are appropriate to the assigned task; sophisticated organizing strategy
may be unique
 Logical and appropriate sequencing of ideas within paragraphs and across all parts of the response
 Introduction establishes the topic and purpose, and conclusion provides closure without repetition; both the
introduction and the conclusion are appropriate to the assigned task
 Effective and varied transitions link all elements of the response and extend beyond the use of transitional
words and phrases

4

Consistent control of the components of Organization. The response is characterized by most or all of the
following:
 Most or all parts of the organizational strategy are appropriate to the assigned task
 Appropriate sequencing of ideas
 Introduction establishes the topic and purpose, and conclusion provides closure without repetition
 Varied transitions link parts of the response and link ideas within paragraphs

3

Sufficient control of the components of Organization. The response is characterized by most or all of the
following:
 Organizational strategy is generally appropriate to the assigned task
 Clear sequence of ideas
 Introduction is clear, and a conclusion provides closure
 Transitions link some parts of the response

2

Limited control of the components of Organization. The response is characterized by most or all of the
following:
 Little evidence of an overall organizational strategy or strategy is inappropriate to the assigned task
 Limited evidence of sequencing (arrangement of ideas may be unclear in parts of the response)
 May lack either an introduction or a conclusion or include an inappropriate introduction or conclusion
 Limited use of transitions or transitions may be ineffective (repeated, unclear, or formulaic)
 Demonstration of competence limited by the brevity of the response

1

Lack of control of the components of Organization. The response is characterized by most or all of the
following:
 Attempts at organization are ineffective, haphazard, or disjointed
 Majority of ideas are not sequenced in a meaningful order
 Lacks an identifiable introduction and/or conclusion
 Lack of transitions or inappropriate transitions
 Insufficient student writing (due to brevity or copying from the provided documents) to determine competence

High School Gateway – Social Studies Assessment and Instructional Guide

Page 25

Domain 4: Conventions (CON). The degree to which the writer demonstrates control of sentence formation,
usage, diction, and mechanics.
Components and Elements



5

4

3

2

1

Sentence Formation (correctness, effectiveness,
complexity, end punctuation, variety)
Usage/Diction (subject-verb agreement, standard
word forms, pronoun-antecedent agreement, tense)



Mechanics (citation of original sources,
internal punctuation, spelling, capitalization,
paragraph breaks)

Full command of the components of Conventions. The response is characterized by most or all of the
following:
 Simple, complex, and compound sentences are well crafted and effective throughout the response
 An extensive variety of sentence lengths, structures, and beginnings
 All elements of usage are consistently correct; accurate, specific, and varied words
 All elements of mechanics are consistently correct
 Errors are infrequent and, if present, do not interfere with meaning
Consistent control of the components of Conventions. The response is characterized by most or all of the
following:
 Simple, complex, and compound sentences are consistently clear and generally effective
 Sentences vary in length and structure
 Most elements of usage are consistently correct; accurate, specific words
 Most elements of mechanics are consistently correct
 Errors are generally minor and do not interfere with meaning
Sufficient control of the components of Conventions. The response is characterized by most or all of the
following:
 Majority of sentences are formed correctly, but there may be some fragments and run-ons
 Some variation in sentence length and structure
 Majority of response contains correct usage and mechanics, but there may be some errors in each element
 Few errors interfere with meaning
Limited control of the components of Conventions. The response is characterized by most or all of the
following:
 Limited or simple control of the components of conventions & fluency
 Simple sentences are formed correctly, but there are fragments and run-ons
 Little variation in sentence length and structure
 Mixture of correct and incorrect instances of usage and mechanics
 Some errors may interfere with meaning
 Demonstration of competence limited by the brevity of the response
Lack of control of the components of Conventions. The response is characterized by most or all of the
following:
 Frequent sentence fragments, run-ons, and incorrect sentences
 Lack of sentence variety
 May contain frequent and severe errors in both usage and mechanics
 Errors may interfere with or obscure meaning
 Insufficient student writing (due to brevity or copying from the provided documents) to determine competence
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The Five Levels of Competence/Control in the Rubric
Within each level of control in the domains of the rubric, there is a range of skill. Some Gateway
student responses will fit all the bulleted descriptions of a score point, but many responses may
only fit most of the bulleted descriptions for a score point and some of the bulleted descriptions
for an adjacent score point. The Gateway Rubrics are not a checklist. For example, if a response
does not meet each and every bulleted description of a “3” in Development, Analysis, and
Interpretation, the response could still be a “3” in that domain. Some “3” level responses may
demonstrate the control of a “2” or a “4” in parts of the response, but overall the majority of the
response demonstrates a sufficient level of control. The pie charts on the following page provide
a graphic representation of the amount of control demonstrated at each score point.


Full Command (5):
o All of the components and elements of the domain are demonstrated in a variety
of ways throughout the response.
o Errors are minor and do not interfere with communication of the writer’s meaning



Consistent Control (4)
o All of the components and most of the elements of the domain are demonstrated
in a variety of ways throughout the response.
o Errors usually confined to a single component or element and do not interfere
with communication of the writer’s meaning.



Sufficient Control (3)
o A majority of the components are demonstrated in the response.
o Errors may occur in more than one component, but most do not interfere with
communication of the writer’s meaning.



Limited Control (2)
o Some of the components are demonstrated in parts of the response.
o Errors may interfere with meaning or very simple but correct forms are
demonstrated.
o The response may be limited due to brevity.



Lack of Control (1)
o Few, if any, of the components are demonstrated in the response.
o Errors are frequent, severe, and interfere with communication of the writer’s
meaning.
o Extremely brief responses do not demonstrate enough evidence to determine
competence.
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Tips for Using the Gateway Scoring Rubrics
Scoring with a rubric is different than grading a classroom assignment. Using a rubric
involves making an overall evaluation of a student’s level of understanding based on a single
sample written in a timed assessment context. Student responses written in a timed context
are essentially first drafts constructed with no outside resources. Students are not allowed to
ask questions about any part of the assigned task, and the amount of time allowed for
planning, editing and revision is limited. Therefore, it would be rare to find a student
response that did not contain some errors or flaws.
It is important to keep the following list of cautions in mind when learning to work with
the new Gateway Rubric for Social Studies:


Do not base the score on a single aspect of the response.



Withhold judgment until you have read through the entire response.



Use the scoring rubric to make a tentative score range decision.
o 1 or 2
o 2 or 3
o 3 or 4
o 4 or 5



Reread the entire response to collect evidence to determine the score.



Do not allow the score you assign in one domain to influence the scores you assign in
other domains.



Avoid making judgments based on neatness or length.
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Part Four: Gateway Social Studies
Scoring Domains
 Domain 1: Development, Analysis, & Interpretation
 Domain 2: Expression of Social Studies Knowledge
 Domain 3: Organization of Social Studies Concepts
 Domain 4: Conventions
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Domain 1: Development, Analysis, and Interpretation
Overview Statement: The degree to which the writer demonstrates a depth of understanding of
Social Studies through the description, analysis, interpretation, and synthesis of facts, concepts,
and events related to the assigned task.
Components:
 Depth of Development
o Analysis and Interpretation of relationships implicit in the writing task
o Description of social studies facts, concepts and historical events
 Response to the Task
 Focus/Relevance
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Component 1: Depth of Development
Elements of Depth of Development:



Analysis and Interpretation of relationships implicit in the writing task
Description of social studies facts, concepts, and historical events

Depth of Development involves the level of historical understanding demonstrated in a student
response. Writers achieve depth by analyzing, interpreting, and synthesizing the facts, concepts
and principles inherent in each Gateway assigned task and by describing historical events.
Analysis, synthesis, and interpretation are tools that a writer uses to demonstrate how specific
historical facts relate to larger, more general concepts and principles of world history (often
referred to as the “big picture.”). The writer accomplishes this by explaining why historical
events occurred in addition to describing what occurred. Gateway social studies writing tasks
require the student to both recognize and explain the relationships in a sequence of historical
events. Explaining causes and effects is one way writers can demonstrate an understanding of
historical relationships. Drawing conclusions and defending them with evidence from prior
knowledge is another way of demonstrating an understanding of concepts and principles in world
history. In high level Gateway student responses, the writer’s analysis is explicit, not implied.
The amount of depth in a student response is based on the degree to which the writer elaborates
the explanations of each part of the assigned task. Writers are expected to provide evidence to
justify their interpretations of historical events. Effective elaboration consists of details that are
specific, relevant, correct, and fully explained.
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Examples of Depth of Development in a Paragraph
Depth of Development: High-Medium-Low Level Examples
Artistic Contributions
HIGH
“In the current world, artists have almost limitless freedom to create whatever they want.
However, in the Dark Age of Europe, art was confined to the church and the items that could be
portrayed had to have religious significance. The European Renaissance revived art in Europe
and saw many great works produced. The most famous painting in the world, the Mona Lisa by
Da Vinci, was produced during the Renaissance. Sculptures, including Michelangelo’s statues of
David and the Pieta, came into prominence during this time. The artwork of the Renaissance,
including such classics as Botticelli’s The Birth of Venus” and Hiram Bosch’s The Garden of
Earthly Delights,” has been imitated by many artists or has been the inspiration for them. The
Renaissance also saw non-religious art produced, such as Raphael’s “the School of Athens.” This
non-religious art marked a turning point in Europe, as the church no longer had complete control
over artists during this time. The artistic freedom and the artistic styles of the Renaissance would
go on to shape the artistic culture of Europe for centuries.”
MEDIUM
“Artistic contributions during the European Renaissance made a large impact on the world.
Artists, such as Leonardo da Vinci, developed a new style of art which made paintings and
drawings look more realistic. An example of one of Leonardo da Vinci’s paintings, which is
perhaps the most popular paintings in the world, is known as the Mona Lisa. This painting
perfectly represents this time period just by the way it was painted; it has the Renaissance style
to it. Also, the Pieta was another great piece of art which was developed during this time period.
As the reader can see, artistic contributions during the European Renaissance time period had a
major impact on the entire planet.”
LOW
“Art was literally everywhere during the Renaissance era. It didn’t matter what race you were.
Art was all over Europe from the Greeks to the Romans to the French. From the rich to the poor
– Art was something they dealt with daily in their lives. To some people, art was like a religion,
it was like a whole new sense to our body. Art came in all shapes and sizes. Paintings and
drawings is whom people usually refer to when spoken of Art, but it’s much more than that, its
castles, churches, and statues. Expressed through emotion, it’s another spirit. Not all people did
art for a hobby or to get distracted, some people used art for symbolic messages, or a way to get
into a person’s soul.”
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Examples of Depth of Development in a Paragraph
Depth of Development: High-Medium-Low Level Examples
Literary Contributions
HIGH
“One clear example of this movement away from over bearing religion formed in the world of
literature. For many years, only the bible and other religious texts – written only in Latin –
dominated the literary globe. However, beginning with Martin Luther’s texts in “common”
Germanic, and continued by the invention of the printing press, literacy became far more
common. In light of the Renaissance and humanist movement, the authorship of secular texts
exploded. Men such as Shakespeare and Petrarch developed a new kind of poetry – the sonnet—
that praised love. In fact, Petrarch’s sonnet “Laura” praised a single woman: evidence of the
humanist movement. In turn, Shakespeare’s writings also showed a separation from religion and
God; many of his plays were comedies that poked fun at human fallacy and were written solely
for human enjoyment and pleasure. They served no higher purpose. The men had an appreciation
for both the beauty of humanity and its faults that echoed the very core of what the Renaissance
was.”
MEDIUM
“Literary contributions during the Renaissance were very popular and well known. These
contributions came from great writers, such as Petrarch, Miguel de Cervantes, Giovanni
Boccaccio, and William Shakespeare. For example, William Shakespeare was most likely the
best playwright of all time. Some of his famous plays include Julius Caesar, Hamlet, and Romeo
and Juliet. All three of these plays are extremely well known today. Some proof that they are still
popular today.”

LOW
“The literacy contributions are things the renaissance would do to find out things. There was the
great writers of the Renaissance Petarch, Miguel de Cervantes, Giovanni Boccaccio and William
Shakespere. They would make laws and have sign them so that the law was passed. They needed
a certain amount of people to sign it, The renaissance also made laws so that they could have
more freedom.”
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Examples of Depth of Development in a Paragraph
Depth of Development: High-Medium-Low Level Examples
Scientific Contributions
HIGH
“Although the Renaissance is largely associated with the various artistic and literary
achievements, there were various scientific advancements that took place. Through the secular
outlook, scientists explored the outside world as well as the human soul. Copernicus fashioned
the idea that the sun was the center of the solar system, but his theories were readily dismissed.
Kepler then proved Copernicus’ theories correct as did Galileo who designed a telescope to
observe the stars which provided the evidence needed to support Copernicus and Kepler. Using
his telescope, he was able to map constellations and planetary alignments. Isaac Newton also
provided scientific advancements by establishing the laws of gravity setting the basis for modern
physics and calculus. New tools such as the telescope allowed Renaissance scientists to better
understand the world around them.”
MEDIUM
‘The technological and scientific breakthroughs of the Renaissance were the works of the
scientists. Believe it or not, Leonardo da Vinci was not only an artist, but an inventor as well. Da
Vinci had many ideas for inventions. He wrote his ideas in code so that nobody would steal
them. One invention of his, though unsuccessful, was a flying machine. Another scientist was
Galileo. He created a telescope so that he could observe the moon. This was an astronomical
breakthrough for the world.”
LOW
“Last, the scientists developed scientific vehicles as new things. The made many scientific
vehicles and some vehicles are used to create new things. Some scientists drew pictures, so I
think they are interested in both of them.”

High School Gateway – Social Studies Assessment and Instructional Guide

Page 36

Component 2: Response to Task
The response to the task component involves the degree to which the writer addresses each part
of the Gateway task. Most Gateway Social Studies test forms have three parts, and students are
required to answer all of them. High level responses address all parts of the writing task
thoroughly. Mid-level responses address most parts of the writing task with some detail. Low
level responses may only address a small part of the task or do not address the assigned task with
clarity and correctness.

Component 3: Focus/Relevance
Relevant details focus directly on the assigned Gateway task. Student writers are not penalized
for including additional details, but an abundance of irrelevant details is an indicator that the
writer may not understand the major concepts and principles in the assigned task. Information
about time periods other than the Renaissance may be irrelevant, but the writer could also
include such examples to contrast the Renaissance with earlier and/or later times. For example,
in an explanation of the artistic contributions of the Renaissance, it is directly relevant to discuss
artistic themes in the Middle Ages and to contrast the more secular themes of the Renaissance
artists. Likewise, it is also relevant to illustrate how scientific advancements of the Renaissance
influenced later scientific discoveries.

High School Gateway – Social Studies Assessment and Instructional Guide

Page 37

Domaain 2. Expres
E
ssion o
of Social Studies
Kno
owledgge

Prior
Kno
owledgee

Kno
owledgge
Use of
Docum
ments

Sociaal
Studies
ulary
Vocabu

High School Gatewayy – Social Stu
udies Assesssment and Innstructional Guide

Pagge 38

Domain 2: Expression of Social Studies Knowledge
Overview Statement: The degree to which the writer uses appropriate social studies vocabulary,
relevant prior knowledge, and information from the provided documents.
Components:
 Prior Knowledge
 Use of Documents
 Social Studies Vocabulary
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Component 1: Prior Social Studies Knowledge

Prior Knowledge is any relevant, correct knowledge which is not included in the historical
background or in the provided documents of a Gateway Test Form. Student writers are expected
to include some prior knowledge in each part of their responses. It is important to be familiar
with the provided documents in order to correctly gauge the amount of prior knowledge
demonstrated in a student response.

Examples of Relevant Prior Social Studies Knowledge for Form 416: Cultural Contributions of
the Renaissance






Renaissance art is most well-known for its realism which was achieved through the use of
perspective.
Michelangelo helped design St. Peter’s Basilica in Rome.
Leonardo da Vinci embodied the Renaissance ideal of the universal man.
The Gutenburg Bible was printed in the 1400s.
Humanists emphasized the enjoyment of life.
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Component 2: Social Studies Vocabulary
Student writers are expected to use correct social studies vocabulary in each part of their
responses. Some social studies vocabulary is included in the Historical Background of the test
form and in the documents provided to cue the students’ prior knowledge. It is appropriate for
students to use the terms that are provided in the documents; however, it is expected that students
will add additional vocabulary in constructing their responses.

Examples of Relevant Social Studies Vocabulary for Form 416: Cultural Contributions of the
Renaissance












Realism
Perspective
Frescoes
Movable type
Printing press
Humanists
Patrons
Sonnet
Geocentric Theory
Telescope
Heliocentric Theory
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Component 3: Use of Documents
Documents are provided with each form of the Gateway Social Studies Assessment. These
documents may include photographs, maps, diagrams, flow charts, political cartoons, charts, and
time lines. The purpose of these documents is to provide historical information to interpret as
well to cue students to their prior knowledge about each social studies topic. Appropriate use of
the provided documents involves correctly interpreting and applying the information in the
documents to answer each part of the assigned task. Inappropriate use involves copying
statements verbatim from the documents or interpreting the information incorrectly.
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Domain 3: Organization of Social Studies Concepts
Overview Statement: The degree to which the writer’s ideas are arranged in a clear order and the
overall structure of the response is consistent with the parts of the assigned task.
Components:
 Linking Ideas
o Sequence of Ideas
o Transitioning
 Overall Plan/Organizational Strategy
 Introduction/Body/Conclusion
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Component 1: Linking Ideas
Sequence of Ideas: In responding to the assigned task, students taking the Gateway Assessment
for Social Studies may order their ideas in a variety of ways. Writers are not required to put their
ideas and details in the order outlined in the Writing Task, but many choose to do so. Because
the parts of the assigned task are related to a common theme, some writers choose to intertwine
these related ideas in their responses and point out the connections to the common theme. When
a writer’s ideas are logically sequenced, the reader can better understand the writer’s ideas. Each
idea leads naturally into the next idea and links the ideas within each paragraph and between
paragraphs.
Transitioning: Transitions may be a single word, a pronoun, a phrase, a complete sentence, or an
implicit logic that connects two ideas. Transitions can be found within sentences, between
sentences, and between paragraphs. Transitions may be explicit or implicit. Often the most
effective transitions are the most subtle ones. There are many different techniques a writer can
use to provide connections between ideas because transitions can serve several different
purposes. Some transitions signal the relationship between the writer’s previous stated ideas and
the ideas still to come. Other transitions suggest that relative importance of the ideas being
presented.
Examples of Explicit Transition Words






also, another
but, however
for example
this, therefore, so
first, second, third, in conclusion
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Component 2: Overall Plan/Organizational Strategy
All effective writing requires planning and structure to communicate meaning to the reader.
Social Studies writing is no exception. Students taking the Gateway Assessment for Social
Studies are expected to write a coherent essay that uses and explains social studies vocabulary,
facts, concepts, and events. Student responses should have a clear introduction, body, and
conclusion that are appropriate to formal social studies writing. Within that format, students can
group and sequence their ideas in almost any manner that is clear to the reader. An overall
narrative plan would not be appropriate for the purpose of this assessment, but there may be
tasks which would support explaining events and examples in chronological order. It is not
necessary or recommended for the writer to adopt the persona of someone living during the
events in the assigned era.
Grouping: In order to effectively group social studies ideas, the writer must first understand the
logical relationships between specific social studies facts and the larger social studies concepts.
Grouping ideas is not the same element of writing as formatting paragraphs. Even if a writer fails
to correctly format paragraphs, social studies ideas may still be grouped logically. Grouping
ideas effectively does not require an explicitly stated topic sentence stating the purpose of each
paragraph. Logical grouping and sequencing of social studies ideas enhances the flow of ideas
and leads the reader through the response more effectively than explicit announcements and
structures.
Component 3: Introduction, Body, Conclusion
Introduction: An effective introduction should set the stage for the development of the writer’s
ideas and should be consistent with the purpose of the assigned social studies task. The purpose
of an introduction is to establish the topic of the response and its overall context in the field of
world history. It is not necessary for the writer to announce each subject that will be explained in
the paragraphs that follow. Addressing some of the major themes related to the task is an
effective starting point. An effective introduction to the Renaissance could begin by explaining
why and how European culture and attitudes toward life began to change. An ineffective
introduction often repeats the information provided in the historical background of the writing
task.

Body: The body of a Gateway response should be organized into clear paragraphs. Each part of
the response should be explained using specific vocabulary, details, and historical examples.
Effective social studies writing involves defining terms for the reader and providing clear
examples to clarify complex events and philosophies.
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Conclusion: The purpose of the conclusion is to signal the reader that the response is coming to a
close. This can be accomplished in a variety of ways, some of which are more effective than
others. Using the final paragraph as an opportunity to make big picture connections related to the
assigned topic and task is more effective than restating information from the introduction or the
body of the response. Explaining how the topic is tied to contemporary events can also help the
reader understand and remember complex concepts in world history.
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Domain 4: Conventions
Overview Statement: The degree to which the writer demonstrates control of sentence formation,
usage, diction, and mechanics.
Components:
 Sentence Formation
o correctness
o effectiveness
o complexity
o end punctuation
o variety


Usage/Diction
o subject-verb agreement
o standard word forms
o pronoun-antecedent agreement
o tense



Mechanics
o citation of original sources
o internal punctuation
o spelling
o capitalization
o paragraph breaks
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Component 1: Sentence Formation
A sentence is a group of words that contains a subject and a verb. Four elements of sentence
formation are evaluated in the Gateway Assessment for Social Studies: correctness,
effectiveness, complexity, variety.
Sentence Correctness: A correct sentence is one that contains a subject and a verb and expresses
a complete thought. Because a timed writing assessment has a limited amount of time allotted for
proofreading and editing, student responses often contain incorrect sentences. Sentence errors
can take the form of incomplete sentences (fragments), run-on sentences or missing end
punctuation. A single, incorrect sentence will not determine the entire Conventions score for a
student response. Even a “5” level response in Conventions may have an occasional sentence
error. Evaluating this component of sentence formation involves looking at the proportion of
correct sentences to incorrect sentences in a student response and asking: are the majority of the
sentences correct or incorrect? For example, two incorrect sentences in a response with a total of
only five sentences represents a significantly higher percentage of error than two incorrect
sentences in a response with 35-50 correct sentences.
Sentence Effectiveness: This element concerns the clarity of a writer’s sentences. A sentence
should make sense as an independent unit. It should convey a clear message. When the words of
a sentence are arranged in the wrong order, sentence effectiveness and clarity are affected. When
a writer overloads a sentence with too many clauses or strings together unrelated ideas, clarity is
reduced and the reader must reread to make sense of the passage.
Sentence Complexity: A sentence may express a single, complete thought or it may express more
complex relationships between multiple ideas. For the Gateway Assessment, students are
expected to control the construction of simple, complex, compound, and compound-complex
sentences as they respond to the assigned task.
Sentence Variety: There are many ways sentence construction can be varied: by length, structure,
type and beginning.





Length: the length of a sentence can be varied by the number of words or by the length of
individual words with the sentence.
Structure: the structure of a sentence can be simple, compound, complex, or compoundcomplex.
Type: Sentences can be declarative, interrogative, and imperative.
Beginnings: Varying the beginnings of sentences makes the response more engaging to
read. Students can vary the subject of the sentence, vary introductory clauses, and vary
the types of verbs used to begin each sentence.
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Component 2: Usage/Diction
There are four elements of the Usage component of Conventions: subject-verb agreement,
standard word forms, pronoun-antecedent agreement, and tense.
Subject-verb agreement: A verb must agree in number with its subject. Singular nouns (he) only
agree with singular verb forms (goes), and plural nouns (they) only agree with plural word forms
(go).
Standard word forms: Word forms include nouns, adjectives, adverbs, homonyms, plurals, and
possessives. Students taking the Gateway assessment are expected to use standard word forms,
not slang or texting abbreviations.
Pronoun-antecedent agreement: Pronouns are words that can take the place of nouns. An
antecedent is the noun that the pronoun is replacing. Singular antecedents must be replaced by
singular pronouns, and plural antecedents must be replaced by plural pronouns in order to
“agree.”
Verb Tenses: Verb tenses tell whether an action took place in the past, present, or future. There
are about a dozen different verb tenses, but for the purpose of the Gateway Assessment, this
rubric focuses on simple past, present, and future tenses.
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Component 3: Mechanics
Five elements of Mechanics are evaluated in the Gateway Assessment for Social Studies:
internal punctuation, spelling, capitalization, citation of original sources, and paragraph breaks.
Internal Punctuation: Internal punctuation is punctuation which falls within the body of a
sentence rather than at the end. There are many different types of internal punctuation: commas,
apostrophes, quotation marks, semi-colons, and colons. “5” level writers will demonstrate
control of most of these, but not every student response lends itself to quotation marks and
colons.
Spelling: Although spelling may be the most recognizable element of Conventions, it is only one
of sixteen elements that contribute to the Conventions score. Because a timed writing assessment
has a limited amount of time allotted for proofreading and editing, student responses often
contain multiple spelling errors. To evaluate the writer’s control of spelling, consider the
proportion of correctly spelled words to incorrectly spelled words. Ten spelling errors may seem
like a serious error, but if there are 300 words spelled correctly in the response, then consistent
control of spelling has been demonstrated. It is also important to consider the severity of the
writer’s spelling errors. Do they obscure meaning? Also, some scientific terms are difficult to
spell even for the average adult. Some writers misspell simple words, while others attempt to
spell more challenging scientific vocabulary words. All of these factors should be considered in
evaluating control of spelling.
Capitalization: There are many categories of words which should be capitalized: the first word of
every sentence, proper names, titles, days of the week and month names, some abbreviations,
and the first word of directly quoted speech. There are additional categories for capitalization in
science vocabulary such as capitalizing the name of the genus but not the species. Each student
response provides many opportunities to demonstrate control of this element of Conventions.
Single errors in capitalization rarely interfere with meaning and are not considered severe.
Citation of Original Sources: As part of the Gateway test materials, students are given the correct
format for citation of sources (see page 10). Because documents that include quotations and text
are also provided to cue students’ prior knowledge, students are expected to cite the source of
information used in responding to the assigned task.
Paragraph Breaks: This element deals with the physical formatting of information on the page,
and not the organization of information within paragraphs. Each new paragraph should be
indented.
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Part Five: Sample Papers
This section contains 20 student responses written during the Gateway Field Test. Each response
is followed by annotations for Development (DEV), Knowledge (KNOW), Organization (ORG),
and Conventions (CONV).
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Annotations for Paper 1
DEV: 5
All parts of the assigned task (artistic, literary, scientific contributions) are explained
comprehensively. Analysis is particularly strong as the writer compares the religious reformation
to the rebirth in science and the arts. The interpretations of the important relationships in the
writing task are supported with specific details and descriptions as the writer connects them with
the humanist movement. In art, the writer describes the break from purely religious themed art of
the Dark Ages and how the Mona Lisa and Pieta broke with tradition. In literature, the writer
describes the change from religious texts written in Latin to Shakespeare’s and Petrarch’s secular
texts and how these texts reflected the humanist outlook. In science, the writer describes the
move from religious interpretation of the world to the scientific method. Conclusions are
supported with accurate, factual information. Each section of the response is connected to the
pre-Renaissance attitudes and to the impact on the modern world. All of the writer’s ideas are
relevant.
KNOW: 5
The writer demonstrates extensive relevant, correct prior knowledge (the Catholic Church
dominated the continent; the Spanish inquisition occurred during the Dark Ages; Martin Luther
led the Protestant Reformation; the printing press improved literacy rates; poetry of individual
love was created; themes of artwork changed; Galileo questioned the classical philosophers). The
information about the Renaissance goes far beyond what is contained in the provided documents.
Social studies vocabulary is used consistently in the response (twelfth and thirteenth centuries,
Catholic Church, corruption, continent, fallacies, Protestant Reformation, intercessory,
Christianity, humanist movement, religious texts, Latin dominated, “common” Germanic, secular
texts, humanity, pursuit of knowledge, mechanical pursuits, exploration).
ORG: 5
All parts of the organizational strategy are appropriate to the assigned task. Ideas about the
Renaissance are sequenced within paragraphs and across all parts of the response. Each part of
the response is tied to the theme of changing world views. The introduction establishes the
context of beliefs from which the Humanist movement grew. The conclusion provides closure by
linking the Renaissance to the Age of Exploration which followed it. Effective and varied
transitioning links all elements of the response. The organizational plan clearly leads the reader
smoothly through the response.
CONV: 5
Simple, complex, and compound sentences are well crafted and effective throughout the
response. There is an extensive variety of sentence lengths, structures, and beginnings. All
elements of usage are consistently correct. Word choice is varied, accurate, and specific. All
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elements of mechanics are consistently correct. Errors are infrequent (Renaissance and Bible
should be capitalized; da Vinci has only one “c;” one comma is unnecessary). Overall, the writer
demonstrates full command of this domain.
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Annotations for Paper 2
DEV: 5
All three parts of the assigned task are explained comprehensively (artistic, literary, scientific
contributions). In the section on artistic contributions, the writer describes the work and the
impact of Leonardo da Vinci and Michelangelo. In the section on literary contributions, the
writer describes the work and the impact of Miguel Cervantes and Shakespeare. In the section on
scientific contributions, the writer describes the work of Copernicus, Kepler, Galileo, and Isaac
Newton. The writer analyzes the importance and long term impact of the great artists and
scientists of the Renaissance (inspiration came from the ancient Greeks and Romans; Florence
was the cultural center of Europe due to the Medicis; new techniques were developed in painting
and sculpture; literary themes and poetry changed; themes moved from religious to a Romantic
approach; scientists study the internal and external worlds; new understanding of the solar
system developed). The writer supports his/her conclusions with accurate information (the
Renaissance gave rise to humanism and a secular outlook; artists began to explore new themes in
art and literature, new tools were developed for studying science; the Renaissance led to the Age
of Reason). All of the writer’s ideas are relevant to the topic. The writer demonstrates an indepth understanding of both the “big picture” and more specific social studies facts and concepts.
KNOW: 5
The writer demonstrates extensive correct and relevant prior knowledge (Renaissance was
inspired by ancient Greece and Rome; the Renaissance gave rise to humanism and a secular
outlook; Florence was the center of the Italian Renaissance; Michelangelo was also an engineer).
The writer connects each artist and/or scientist with his art or invention. Extensive social studies
vocabulary is used throughout the response (Middle Ages, ancient Greeks and Romans,
humanism, secular, Sistine Chapel, ideology, “Flourance,” Medici family, Mona Lisa, Pieta,
lever system, construction, writing styles, Don Quixote, Shakespearian sonnets. Dante’s Inferno,
Romantic Approach, theories, telescope, constellations, planetary alignments, human anatomy,
Law of Gravity).The provided documents are integrated and described effectively.
ORG: 5
All parts of the organizational strategy are appropriate to the assigned task. Related ideas are
grouped together (art, literature, science). Ideas are sequenced logically across all parts of the
response. The introduction establishes the topic and purpose; the writer explains that the
Renaissance brought “new light” to Greek and Roman classics and “gave rise to humanism and a
secular outlook.” These social studies concepts are central to an understanding of the
Renaissance. The conclusion provides closure by explaining how the Renaissance led to the Age
of Enlightenment and Reason and had a lasting impact on human history. Effective and varied
transitions link all parts of the response. With each new paragraph, the writer provides a link to
the ideas in the previous paragraph (“Although the Renaissance is largely associated with the
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various artistic and literary achievements”). Transitioning extends beyond the use of transitional
phrases.
CONV: 5
All types of sentences are crafted and effective throughout the response. There is an extensive
variety of sentence lengths and beginnings. All elements of usage are consistently correct. Word
choice is accurate, specific, and varied with one exception (“Despite the creation of various
masterpieces”). The phrase “in addition to” rather than “despite” would have been more
appropriate to the writer’s intention in this sentence. All elements of mechanics are consistently
correct. The single spelling error is the spelling of Florence, Italy. None of the errors interfere
with meaning. Overall, the writer demonstrates a full command of the components.
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Annotations for Paper 3
DEV: 5
All three parts of the assigned task are explained comprehensively (artistic, literary, scientific
contributions). In the section on artistic contributions, the writer describes the work and the
impact of Leonardo da Vinci, compares the themes of Renaissance art to previous eras, explains
the patronage system, and states the importance of realism in depictions of the human body. In
the section on literary contributions, the writer describes the work and the impact of Miguel
Cervantes, who parodied earlier clichéd medieval themes in literature, as well as the sonnets of
Shakespeare and Petrarch. In the section on scientific contributions, the writer describes the
architecture of the Renaissance (the dome), and how inventions of the Renaissance led to current
day technology. The writer analyzes the importance and long term impact of the great artists and
scientists of the Renaissance (the move away from purely a religious focus in art and science; the
move to more realism in depicting humans in art and literature; architecture returns to use of the
dome; how Galileo’s improvement of the telescope led to the discovery of new planets; how
Leonardo daVinci studied of human anatomy; the elements of Don Quixote which parodied
previous themes in literature). The writer supports his/her conclusions with accurate information.
All of the writer’s ideas are relevant to the topic. The writer demonstrates an in-depth
understanding of both the “big picture” and more specific social studies facts and concepts.
KNOW: 5
The writer demonstrates extensive relevant, correct prior knowledge (the Renaissance was a
rebirth of classical ideas; Leonardo da Vinci painted the Mona Lisa and drew the Vesuvian Man;
Roman deities were pagan; how patrons supported artists; the Pieta represents two artistic
traditions; the Medici family were great patrons of the arts; how knowledge of dome building
had been lost during the Crusades; Cervantes wrote Don Quixote; Shakespeare and Petrarch
wrote love sonnets). The information about the Renaissance goes far beyond what is contained in
the provided documents. Social studies vocabulary is used consistently in the response
(medieval, Dark Ages, post-classical, contemporary world, Roman Republic, pagan deities,
Christian ideals, Roman goddess Venus, patronage, architects, dome structure, astronomy,
clichéd plotline).
ORG: 5
All parts of the organizational strategy are appropriate to the assigned task. Related ideas are
grouped together (art, literature, science). Ideas are sequenced logically across all parts of the
response, within and between paragraphs. The introduction establishes the topic and purpose; the
writer sets the historical context for the Renaissance by connecting Renaissance ideals back to
the classical cultures of Greece and Rome and forward to the contemporary world. The
conclusion provides closure by explaining how the patronage of the Medici family helped make
the Renaissance possible. Effective and varied transitions link all parts of the response. With
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each new paragraph, the writer provides a link back to the introduction that contrasts
Renaissance thinking with the Dark Ages. The organizational structure is sophisticated, subtle,
and enhances the communication of the writer’s ideas.
CONV: 5
All types of sentences are crafted and effective throughout the response. There is an extensive
variety of sentence lengths and beginnings. All elements of usage are consistently correct. Word
choice is accurate, specific, and varied. All elements of mechanics are consistently correct. There
are several minor errors which are probably proofreading errors rather than lack of control; the
writer leaves out two words (“aspired to,” “as it is seen today”), and leaves the “d” off of the
word “used” in the final sentence. These errors do not interfere with meaning. Overall, the writer
demonstrates a full command of all of the components.
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Annotations for Paper 4
DEV: 5
All three parts of the assigned task are explained comprehensively (artistic, literary, scientific
contributions). In the section on artistic contributions, the writer describes specific works of
Leonardo da Vinci, Michelangelo, and Bernini and how these artists and their work are still
revered today. In the section on literary contributions, the writer describes the works of Dante,
Shakespeare, Cervantes, and Moliere, and how Elizabethan comedies and tragedies have been
modernized for the screen and musical stage. In the section on scientific contributions, the writer
describes the engineering designs of Leonardo da Vinci and the theories of physics developed by
Galileo. In each part of the response, the writer explains why these works of art and science are
still relevant today as well as famous the world over. Analysis is particularly effective in the
literary section of the response in which the writer ties the timelessness of Renaissance culture to
the humanist message it delivers. The writer clearly understands that the Renaissance was a
“revolution not of fighting but of thinking.” Conclusions are supported with accurate historical
facts. All of the ideas included are relevant.
KNOW: 5
The writer demonstrates extensive correct and relevant prior knowledge (Shakespeare wrote
Romeo and Juliet; Michelangelo painted the ceiling of the Sistine Chapel; Da Vinci painted the
Mona Lisa; Cervantes wrote Don Quixote; Dante wrote The Inferno; Moliere wrote Tartuffe;
Galileo was arrested for promoting the heliocentric theory). Social studies vocabulary is used
throughout the response (renowned works of art, Sistine Chapel, romantic point of view, drama,
devout, religious enlightenment, commissioned, King James Version of the Bible, tragedies,
mainstream, technology, heliocentric theory, feud, house arrest, ancestor, engineers, scientific
advances, revolution of thinking). The provided documents are integrated effectively.
.
ORG: 5
All parts of the organizational strategy are appropriate to the assigned task. Related ideas are
grouped together (art, literature, science). Ideas are sequenced logically across all parts of the
response. The introduction establishes the topic and purpose; the writer states that the cultural
contributions of the Renaissance were not merely groundbreaking in their own era, but continue
to influence the arts and sciences today. The conclusion provides closure by comparing the
Renaissance to a revolution (“a revolution not of fighting but of thinking.”). Effective and varied
transitions link all parts of the response (“Perhaps almost as influential, if not more, as the art in
the era;” Works from these writers;” “These popular tragedies and sometimes comedies;” “In
creating these scientific advances”). The organizational structure enhances the communication of
the writer’s ideas.
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CONV: 5
All types of sentences are crafted and effective throughout the response. The writer loses control
a single time creating a run-on on the second page (“The popular tragedies and sometimes
comedies…”). There is an extensive variety of sentence lengths, structures, and beginnings. All
elements of usage are consistently correct with the exception of “romantist” for “romantic.” One
plural is incorrectly formed (artist), but this is probably a proofreading error as all other plurals
are constructed correctly. Word choice is accurate, specific, and varied. All elements of
mechanics are consistently correct. One comma is missing, but many commas in a variety of
contexts are correct. These infrequent errors do not interfere with meaning.
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Annotations for Paper 5
DEV: 4
All parts of the assigned task are explained (artistic, literary, scientific contributions). In art, the
writer describes the impact of the Mona Lisa and the realistic painting and sculpting techniques
that are still used today. In literature, the writer describes the Renaissance literature that is still
being taught in American high schools today (Don Quixote, Shakespearean poetry and plays),
and emphasizes that Renaissance writers wrote in the vernacular as opposed to Latin, making
their work more accessible to the masses. Some of the information in the section on scientific
contributions is document dependent, but the writer understands that Galileo was developing
theories of the solar system rather than merely observing the moon. In each section of the
response, the writer explains the impact of each type of cultural contribution (realism is still used
in today’s art; Shakespeare is part of every American’s education; Galileo was instrumental in
developing theories about outer space).Conclusions are supported with factual information (the
size of Mona Lisa contrasted with its worldwide fame; Leonardo da Vinci’s flying machine
connected to current day airplanes). All of the writer’s ideas are relevant.
KNOW: 4
The response demonstrates considerable, relevant prior knowledge (The renaissance followed the
Dark Ages; Renaissance means rebirth; the Mona Lisa is in the Louvre in Paris; Renaissance
painters and sculptors incorporating realism in depicting humans; Cervantes wrote Don Quixote;
Renaissance writers wrote in the vernacular; Galileo developed theories of planetary bodies).
The writer integrates information from the provided documents appropriately. Social studies
vocabulary is used consistently in the response (Dark Ages, personal achievement, fame,
decades, Musee de Louvre, Paris, sculpting, poetry, education, vernacular, dead languages,
technology, transportation, wealthy, patrons, Renaissance man)
ORG: 5
All parts of the organizational strategy are appropriate to the assigned task. Related ideas are
grouped together (art, literature, science). Ideas are sequenced logically across all parts of the
response. The introduction establishes the topic and purpose; the writer introduces the concepts
of focus on the self and individual celebrations of life. The conclusion provides closure by
introducing the qualities of the “Renaissance Man” and explaining how these qualities are still
valued today. Effective and varied transitions link all parts of the response (When the Europeans
saw; Soon they realized; Along with new ways of thinking; This is what attracted so many; To
this day; Although ridiculed at first). The organizational structure enhances the communication
of the writer’s ideas.
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CONV: 5
All types of sentences are crafted and effective throughout the response. There is an extensive
variety of sentence lengths, structures, and beginnings. All elements of usage are consistently
correct. Word choice is accurate, specific, and varied. All elements of mechanics are consistently
correct. Errors are minor (three spelling errors) and infrequent and do not interfere with meaning.
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Annotations for Paper 6
DEV: 4
All parts of the assigned task are explained (artistic, literary, scientific contributions) with
descriptions that go beyond the provided documents. In art, the writer describes the changes in
themes and realistic techniques used by Renaissance artists. In literature, the writer describes
Cervantes’ Don Quixote, the sonnets of Shakespeare and Petrarch, and the individualistic themes
of these works. In science, the writer describes important discoveries and inventions (the
scientific method, vaccines). The writer analyzes the long term impact of Renaissance
contributions in art, literature, and science in terms of themes (realism, individualism), theories
(scientific method), and techniques (realism, sonnets). Conclusions are supported with factual
information. All of the writer’s ideas are relevant.
KNOW: 4
The writer demonstrates considerable correct and relevant prior knowledge, more so in art and
literature than in science (Renaissance means rebirth; Renaissance began in Italy; preRenaissance artwork had religious themes; Renaissance artists used balance, realism, and
proportion; Leonardo da Vinci painted the Mona Lisa; Cervantes wrote Don Quixote which is a
parody; Shakespeare wrote Romeo and Juliet and Julius Caesar as well as sonnets; the scientific
method was being used). Information from the provided documents is integrated appropriately.
Social studies vocabulary is used consistently in the response (rebirth, continent, Middle Age,
balance, proportion, lifelike, artists’ techniques, modern-day society, globe, novel, parody,
romance literature, sonnet, ideals, reason, technology, scientific method, medieval).
ORG: 5
All parts of the organizational strategy are appropriate to the assigned task. Related ideas are
grouped together (art, literature, science). Ideas are sequenced logically across all parts of the
response. The introduction establishes the topic and purpose; the writer introduces the concept of
“rebirth” as it relates to Renaissance thinking and the arts. The conclusion provides closure by
returning to the concept of rebirth without repeating ideas from the introduction. Effective and
varied transitions link all parts of the response (This new age, Along the way, Even today,
During the Renaissance, These artist’s techniques, As people tried to seek truth and reason, New
ideas and approaches were born). The organizational structure enhances the communication of
the writer’s ideas.
CONV: 5
All types of sentences are carefully crafted and effective throughout the response. There is an
extensive variety of sentence lengths, structures, and beginnings. All elements of usage are
consistently correct. Word choice is accurate, specific, and varied. All elements of mechanics are
consistently correct. There are no errors.
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Annotations for Paper 7
DEV: 4
All parts of the assigned task are explained (artistic, literary, scientific contributions), but some
parts are more fully explained than others. In art, the writer describes the Pieta and the Mona
Lisa and suggests that these pieces of art represent the changing attitudes of the Renaissance. In
literature, the writer describes the works of Shakespeare and develops in some detail the
audience (Queen’s attendance, working class, groundlings) and safety problems in the theater. In
science, the writer describes the impact of Leonardo da Vinci’s “flying machine” (an inspiration
for the Wright Brothers) and of Galileo’s observations of the moon (current advances in
technology). Conclusions are supported with accurate factual information: “plays were meant for
everyone to see and enjoy, no matter what social class” is developed with specific details of
where each class from royalty to the poor were seated in the theater. All of the writer’s ideas are
relevant.
KNOW: 4
The response demonstrates considerable, relevant prior knowledge (Michelangelo sculpted
David; Shakespeare wrote Romeo and Juliet, Julius Caesar, Hamlet, and A Midsummer Night’s
Dream; theatrical casts were all males; the poor were called groundlings; Elizabethan theaters
tended to catch fire; the Wright Brothers invented the first working airplane). Each of the
provided documents is integrated into the response appropriately. Social studies vocabulary is
used consistently throughout the response (individualism, notable artists, playwright,
Elizabethan, tragedy, social status, peasants, queen, merchants, working class, astronomer,
technology).
ORG: 4
All parts of the organizational strategy are appropriate to the assigned task. Related ideas are
grouped together (art, literature, science). Ideas are clearly sequenced within paragraphs and
across parts of the response. The introduction is clear; the writer introduces the concepts of
creativity and individualism in the Renaissance. The conclusion provides closure without
repetition; the cultural contributions of the Renaissance still influence our lives today. Varied
transitions link parts of the response (One of the most notable pieces from this time period;
Artistic contributions such as these; Art wasn’t the only contribution made; If not for all of these
contributions).
CONV: 4
Simple, complex, and compound sentences are consistently clear and effective. Sentences vary in
length and in structure. There is a single sentence error (“Though, plays were meant for everyone
to see and enjoy, no matter what gender or social status.”). The elements of usage are
consistently correct with one exception (“They allowed for new forms of expression as well as
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give an indicator as to what life was like”). The elements of mechanics are consistently correct.
Errors are minor (an occasional misspelled word and unnecessary comma) and do not interfere
with meaning. Overall, the writer demonstrates consistent control.
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Annotations for Paper 8
DEV: 4
All parts of the assigned task are explained (artistic, literary, scientific contributions), but some
parts are more fully developed than others. In art, the writer describes the importance of the
Mona Lisa and the Pieta. In literature, the writer describes the sonnets and plays of Shakespeare.
In science, the writer describes the star gazing of Galileo, Isaac Newton’s laws of gravity,
Copernicus’ theories of planetary orbits, and Leonardo da Vinci’s flying machine. The sections
on science and literature are more fully developed than the section on artistic contributions. The
writer effectively analyzes the impact of Renaissance artists, writers, and scientists (some
sonnets are now referred to as Petrarchan or Elizabethan or Shakespearean; scientists changed
the way Europeans thought about space; Newton formulated new laws of physics which are used
today). The writer describes the type of sonnets written by Shakespeare, Petrarch, and Boccaccio
with some specific details. Some specific details are also provided in describing the science of
the Renaissance.
KNOW: 4
The response demonstrates considerable, relevant prior knowledge (the Renaissance was a
revival of Roman and Greek culture; Shakespeare composed hundreds of sonnets; there are 10
syllables in each line of the sonnet, three quatrains and a couplet, Shakespeare wrote Romeo and
Juliet; Petrarchan sonnets included a sestet and an octave; Newton formulated laws of gravity).
The provided documents are used appropriately. Social studies vocabulary is used consistently in
the response (Roman, Greek, sonnets, laws, Elizabethan, quatrain, couplet, octave, sestet,
gravitational inertia, technologies).
ORG: 4
All parts of the organizational strategy are appropriate to the assigned task. Related ideas are
grouped together (art, literature, science). Ideas are sequenced appropriately within paragraphs
and across parts of the response. The introduction establishes the topic and purpose; the writer
states the long term cultural impact of artistic, literary, and scientific contributions. The
conclusion provides closure but repeats several of the ideas stated in the introduction. Varied
transitions link parts of the response (this return of culture; these two paintings; within these
historic paintings; His sonnets also; Along with Shakespeare; all in all; Along with new forms of
literature and art).
CONV: 4
Simple, complex, and compound sentences are consistently clear and effective. Sentences vary
more in length than in structure; most sentences begin with the subject first. The elements of
usage are consistently correct. The elements of mechanics are consistently correct. Errors are

High School Gateway – Social Studies Assessment and Instructional Guide

Page 95

minor (Shakespearean is misspelled; the writer uses the first name William to refer to
Shakespeare). Overall, the writer demonstrates consistent control.
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Annotations for Paper 9
DEV: 3
Most parts of the assigned task are sufficiently developed with some details (artistic, literary,
scientific contributions). In art, the writer describes the works of Leonardo da Vinci and
Michelangelo. In literature, the writer describes Petrarch’s love poem to Laura, and lists some of
Shakespeare’s well known plays. In science, the writer describes Da Vinci’s flying machine.
Some of these descriptions include specific details. Analysis is correct but limited and is not
always explained. (“Because they made science improve more, we know about the space and we
can transport to meet people and go on a trip.” “It is also known well to other countries because
of the crusaders trade.”). All of the writer’s ideas are relevant.
KNOW: 3
Prior knowledge is generally relevant and correct (The Renaissance started in Florence;
Leonardo da Vinci painted the Mona Lisa; Michelangelo sculpted the Pieta; Laura was the
inspiration for Petrarch; Shakespeare wrote Romeo and Juliet and Midsummer Night’s Dream).
Social studies vocabulary is appropriate and is used in most parts of the response (Florence,
Italy, sculptor, sonnet). The provided documents are used appropriately; information is
integrated, not merely copied. Most of the information included in the response is correct, but
Michelangelo did not paint the Last Supper. Overall, the writer demonstrates sufficient control of
this domain.
ORG: 3
The organizational strategy is appropriate to the assigned task. Related ideas are grouped
together (art, literature, science). Ideas are sequenced in the order of the bullets in the assigned
task. The introduction is clear and effective; the writer explains why the Renaissance flourished
in Italy. The conclusion is less effective as it repeats statements from the Historical Background
of the assigned task. Transitions link ideas within paragraphs (it is also known well; These two
men; Some famous writers; One of the scientists).
CONV: 3
The majority of the sentences are formed correctly. There is some variation in sentence length,
but most of the sentences have the same structure (subject first followed by predicate). The
majority of the response contains correct usage and mechanics. There are more errors in usage
than in the other two components. Some subjects and verbs do not agree (“The arts was”). Some
word forms are incorrect (“Shakespeare wrote these literature”; “the flying machine was drawn
from him”). The writer often leaves out articles like “the” before nouns. The plurals of “sonnet”
and “scientist” are not formed correctly. Most of these errors do not interfere with meaning.
Overall, the writer demonstrates sufficient control.
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Annotations for Paper 10
DEV: 3
Most parts of the assigned task are sufficiently developed with some details (artistic, literary,
scientific contributions). In art, the writer describes the work of Leonardo da Vinci – the Mona
Lisa in particular. In literature, the writer describes Shakespeare’s sonnets, poems, and Romeo
and Juliet, as well as three new forms of literature that were developed. In science, the writer
again describes da Vinci’s contributions in the form of inventions. The information about Galileo
is taken from Document C. The majority of the writer’s analysis is correct, but some of it is not
explained (“The meaning of the painting, and who it is in the painting, are still a mystery today.”
“This was an astronomical break-through for the world.”). All of the writer’s ideas are relevant.
KNOW: 3
Prior knowledge is generally relevant and correct (Leonardo da Vinci painted the Mona Lisa; he
never thought the Mona Lisa was complete; the model for the Mona Lisa is unknown;
Shakespeare wrote sonnets, poems, and plays; Shakespeare wrote Romeo and Juliet; realism,
modernism, and romanticism were developed during the Renaissance; Leonardo da Vinci wrote
his ideas in codes). Social Studies vocabulary is appropriate and is used in most parts of the
response (philosophers, sonnets, romanticism modernism, realism, technological, inventor,
astronomical). The provided documents are used appropriately; information is integrated, not
merely copied. Overall, the writer demonstrates sufficient control of the components of
knowledge.
ORG: 3
The organizational strategy is appropriate to the assigned task. Related ideas are grouped
together (art, literature, science). Ideas are sequenced in the order of the bullets in the assigned
task. The introduction is clear, but most of it consists of paraphrasing the historical background
and the writing task. The conclusion is stronger than the introduction. In it, the writer states that
the Renaissance molded the foundation of “our time.” Transitions link parts of the response
(these amazing works; as well as artists; a few of them are; believe it or not; one invention of his;
this was an astronomical breakthrough).
CONV: 4
Simple, complex, compound sentences are consistently clear and generally effective. There are
no incorrect sentences. The elements of usage are consistently correct. The elements of
mechanics are consistently correct. There is more variety and control demonstrated in mechanics
than in usage or sentence formation.
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Annotations for Paper 11
DEV: 3
Most parts of the assigned task are sufficiently developed (artistic, literary, scientific
contributions). In art, the writer describes the work of Leonardo da Vinci including the Mona
Lisa. In literature, the writer describes and develops the impact of Shakespeare’s plays. In
science, the writer incorrectly describes Leonardo da Vinci’s flying machine as a working model.
Information about Galileo is taken from the caption of the photograph in Document C, resulting
in the weakest development in the three parts of the assigned task. Most of the supporting ideas
are general (“This painting perfectly represents the time period just by the way it was painted; it
has the Renaissance style to it.”). Some of the writer’s interpretations are explained, while others
are not (“as the reader can see, artistic contributions had a major impact on the entire planet.”).
The writer analyzes the impact of Shakespeare’s works by explaining that they are still read in
high schools today. The writer connects Leonardo da Vinci’s flying machine with the
development of modern aircraft. All of the writer’s ideas are relevant, but some are overly
general and repeated throughout the response.
KNOW: 3
Prior knowledge is relevant and correct (Leonardo da Vinci painted Mona Lisa; Shakespeare
wrote Julius Caesar, Romeo and Juliet, and Hamlet). The writer included more prior knowledge
about Renaissance art and literature than science. Social studies vocabulary is appropriate and is
used in most parts of the response (region, wealth, playwright, technology). The provided
documents are used appropriately; information is integrated, not merely copied. Most of the
information is correct, but there is incorrect information in the discussion of the flying machine.
The machine in Leonardo da Vinci’s sketch was never actually constructed or used. Overall, the
writer’s knowledge of cultural contributions of the Renaissance is sufficient.
ORG: 3
The organizational strategy is appropriate to the assigned task. Related ideas are grouped
together (art, literature, science). Ideas are sequenced in the order of the bullets in the assigned
task. The introduction is clear; the writer states that the Renaissance had positive effects on the
culture and economy of the era and into the future. The conclusion provides closure by relating
back to some of the ideas in the introduction. Transitions link parts of the response (to start off,
moving right along, continuing, as the reader can see, all of these people, lastly, in the future, in
conclusion). Transitions between paragraphs are less effective than transitions within paragraphs.
CONV: 4
Simple, complex, and compound sentences are consistently clear and effective. Sentences vary in
length and structure. The elements of usage and mechanics are consistently correct. The writer
demonstrates consistent control, but extensive variety and craftsmanship is not demonstrated.
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Annotations for Paper 12
DEV: 3
Most parts of the assigned task are sufficiently developed (artistic, literary, scientific
contributions). Descriptions of the cultural contributions are somewhat general for all three parts
of the task. In art, the writer mentions that “paintings and sculptures showed great detail.” The
writer does not further elaborate on this point. In literature, the writer describes general themes:
love, humans, Julius Caesar. In science, the writer generally describes the methodology of
Renaissance scientists. The strength of this response lies more in the analysis and interpretation
of relationships in the task. The writer points out that changes in art, literature, and science were
a reflection of both the culture and the individual writers and scientists themselves; each group
expressed the need to understand the world around them from a slightly different perspective.
Most of the writer’s conclusions are explained (“Their thoughts, education, and ideas can be seen
through the work.” “These technologies had to be completed with little or even no research. The
resources were common things, such as scrap metals.”). There is some repetition of ideas
between art, literature, and science: all of the cultural contributions are attributed to better
education. All of the writer’s ideas are relevant.
KNOW: 3
Prior knowledge is generally relevant and correct (detail in paintings and sculptures, Shakespeare
wrote Julius Caesar). Use of the documents is generally appropriate: the writer’s theme is an
extension of the ideas expressed in the Historical Background. Adequate social studies
vocabulary is used (human thought and curiosity, scientific breakthroughs, search for meaning,
education, modernized, dramas, language developments, technology, research, resources).
ORG: 4
All parts of the organizational strategy are appropriate to the assigned task. Related ideas are
grouped appropriately (art, literature, science). Ideas are sequenced in the order of the bullets in
the assigned task. The introduction establishes the topic and purpose (“They expanded human
thought and curiosity and showed what humans were capable of.”). The conclusion provides
closure without repetition (“There were many advances that made a pathway into future cultural
contributions.”). Varied transitions link ideas within paragraphs and between paragraphs (As
curiosity about the world, By the time of the Renaissance, These technologies).
CONV: 4
Simple, complex, and compound sentences are consistently clear and effective. There is a single
sentence fragment. Sentences vary in length and structure. Most elements of usage and
mechanics are consistently correct. Word choice is accurate and specific. There is an occasional
unnecessary comma but many correct commas. Errors do not interfere with meaning. Overall,
the writer demonstrates consistent control.
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Annotations for Paper 13
DEV: 2
The writer attempts to address all parts of the writing task (artistic, literary, scientific
contributions), but the explanations are incomplete. The writer provides some specific details
about each part of the task: Leonardo da Vinci painted the Mona Lisa, Michelangelo sculpted the
Pieta; Shakespeare is famous for Romeo and Juliet; Cervantes wrote Don Quixote; Galileo was
the first to really observe the moon with a telescope. Overall, however, development of each
section of the response is limited. Conclusions are often incorrect (you couldn’t find works of
art before Mona Lisa; you couldn’t get any entertainment before Shakespeare and Cervantes;
there was no sign of any progress and no scientific inventions.). All of the information in the
response is relevant.
KNOW: 3
Sufficient prior knowledge is demonstrated (Leonardo da Vinci painted the Mona Lisa, Mona
Lisa is famous for her smile, Michelangelo sculpted the Pieta; Shakespeare is famous for Romeo
and Juliet; Cervantes wrote Don Quixote, Don Quixote is about a crazy knight, Leonardo da
Vinci sketched, but did not construct, his flying machine). Adequate social studies vocabulary is
used (gothic, sculptures, inventions).
ORG: 3
The organizational strategy is appropriate to the assigned task; the paragraphs follow the order of
the bullets in the assigned task. Ideas are grouped and sequenced clearly (art, literature, science).
The introduction is clear even though some of the general information about the Renaissance era
is incorrect. The conclusion provides closure; the writer attempts to make the point that the
Renaissance brought important changes to the world, but the analysis is not entirely accurate.
Transitions link parts of the response (his best known, another great writer, although, also, in
conclusion).
CONV: 3
Almost all of the sentences are formed correctly; however, there is one fragment and one run-on.
There is some variation in sentence structure. The majority of the response contains correct
usage and mechanics. There are some incorrect word forms (“many literary work was”; “read too
much knight stories”), but these do not interfere with meaning. There are two misspellings
(tradegies, literal for literary). Overall, the writer demonstrates sufficient control.
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Annotations for Paper 14
DEV: 2
The writer attempts to address all parts of the writing task (artistic, literary, scientific
contributions), but the explanations are incomplete and vague. It is not clear if the writer believes
that Michelangelo painted the Mona Lisa, but most of this section of the response consists of
generalities about the art of the era (“Paintings, though, were not the only type of art, many
sculptures were made too.”). In the section on literary contributions, the writer names the writers
listed in the documents, and states that Shakespeare wrote poems, sonnets, and plays that are still
read today. These general statements are not developed with specific details or facts. In the
section on scientific contributions, the writer briefly describes Galileo’s telescope and Leonardo
da Vinci’s flying machine. Relationships are partially addressed (the comparison between
Leonardo da Vinci’s plane and modern aircraft). The writer states conclusions but does not
explain them (scientific discoveries evolved into today’s technology; Michelangelo is famous for
all his accomplishments; Literature has always been important; since then the telescope has
changed so much). Overall, the writer demonstrates a limited understanding of the cultural
contributions of the Renaissance.
KNOW: 2
Prior knowledge is not sufficiently demonstrated. In art, the writer knows that both paintings and
sculptures were created during the Renaissance. In literature, the writer knows that Shakespeare
wrote plays, poems, and sonnets that are still read today. Most of the scientific information is
from the provided documents. Some social studies vocabulary is used correctly (technology,
inventions, discoveries), but most vocabulary is from the provided documents. Overall, the writer
demonstrates limited control of the components of Knowledge.
ORG: 3
The organizational strategy is appropriate to the assigned task. Ideas are clearly sequenced and
follow the order of the bullets in the assigned task. The introduction is clear: the writer explains
the importance of the cultural contributions from the Renaissance in today’s world. The
conclusion provides closure by tying the past to the present (“the technology will continue to
improve, classics will be written, and masterpieces will be made.”). Varied transitions link parts
of the response (In the art world; Although art was very important; Not only did art and writing).
CONV: 3
Most sentences are formed correctly. There is a run-on and some awkward phrasing (“if spoken
about”), but most of the sentences are clear. There is some variation in length and structure. The
majority of the response contains correct usage and mechanics. Some of the pronoun referents
are incorrect (an artist and their artwork). Some plural nouns are formed incorrectly, but most are
correctly constructed. There are missing commas after introductory phrases.
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Annotations for Paper 15
DEV: 2
The writer attempts to address all parts of the writing task (artistic, literary, scientific
contributions), but the explanations are incomplete and vague. In the section on artistic
contributions, the writer makes a series of vague statements (art was different; art was old
fashioned; beauty is in the eye of the beholder; tools were different). None of these statements
are developed with specific details or information about specific artists. In the section on literary
contributions, the writer states the names of the writers listed in the provided documents and that
what these writers spoke and wrote and taught was different. None of these ideas is developed. In
the section on scientific contributions, the writer mentions the inventions and names pictured in
Document C, then states that Galileo made things different. The writer attempts to make
comparisons between the present and the past, but these are usually vague and unexplained
(“different”). The writer states some general conclusions at the end of the response: (“Liturture
and mankind invention is all happening because of the inspiration of Artist and scientist back
then.”). Overall, the writer demonstrates a limited understanding of the Renaissance.
KNOW: 2
Prior knowledge is not sufficiently demonstrated. The only prior knowledge in the response is
that Shakespeare wrote Romeo and Juliet. Most of the information in the response comes from
the provided documents. The social studies vocabulary from the provided documents is used
correctly. Overall, the writer demonstrates limited control of the components of Knowledge.
ORG: 3
The organizational strategy is generally appropriate to the assigned task. The writer’s ideas are
sequenced in the order of the bullets in the assigned task. The introduction is clear; the writer
opens the response with the Mona Lisa, perhaps the most famous cultural contribution to come
out of the Renaissance. The conclusion provides closure by stating that contemporary artists and
scientists are still inspired by the works that came out of the Renaissance. Effective transitions
link most of the response (with all of these ideas, today, however).
CONV: 2
Most sentences are formed correctly, but there are fragments and run-ons. There is some variety
in sentence lengths and structures. Usage is a mixture of correct and incorrect instances. There
are subject-verb agreement errors (“great writers that writes plays,” “mankind invention is all
happening”). The writer has difficulty forming plurals and possessives (“People ideas”). Many
word forms are incorrect (“the artistic were like old fashion,” “in the sculpture there were very
detail,” “the way they spoke and written,” “mankind invention all happening”). These errors
interfere with meaning. The writer demonstrates the most control in mechanics; there are some
missing commas, but these are minor errors and do not interfere with meaning.
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Annotations for Paper 16
DEV: 2
The writer attempts to address all parts of the writing task (artistic, literary, scientific
contributions), but explanations are vague and incomplete. The writer briefly explains that Mona
Lisa has a mysterious expression on her face. It is not clear if the writer understands that the
Pieta is a sculpture as opposed to a painting, and the writer merely states that the Pieta represents
a mother and son rather than Mary and Jesus. The writer does try to analyze the meaning of art
by saying that the paintings “stood for hope, mystery, and caring for others.” In the section on
literary contributions, the writer states the Shakespeare wrote Romeo and Juliet and briefly
develops the plot of the play, but does not attempt to analyze of interpret the importance of
Renaissance literature. The writer briefly describes the photographs in Document C, but does not
go beyond the captions provided except to state that the flying machine looked “fun to have” and
“very interesting.” Overall, the response is minimally developed.
KNOW: 2
Prior knowledge is not sufficiently demonstrated. The only prior knowledge in the response is
that Shakespeare wrote Romeo and Juliet and the brief plot description of the play. The
remainder of the response consists of descriptions of the photographs in the provided documents
and the writer’s personal reflections on the topic. Social studies vocabulary from the provided
documents is used correctly (scientific contributions, flying machine, telescope). Overall, the
writer demonstrates limited control of the components of Knowledge.
ORG: 2
There is some evidence of an organizational strategy. Each paragraph is focused on one of the
bullets in the assigned task (art, literature, science), and the paragraphs are sequenced in the
order of the bullets in the task. There is neither an introduction nor a conclusion; the writer opens
the response with a discussion of the Mona Lisa. Transitions link some parts of the response
(When I first saw Pieta; This was; Towards the end; Looking at the telescope in Document C).
There is enough linking of ideas in this response to demonstrate limited control of this domain.
CONV: 2
The writer demonstrates greater control of usage and mechanics than sentence formation. There
are many sentence fragments. The writer may have intended some of them to be functional
fragments, but there are not enough correctly formed sentences to make this assumption. Most of
the usage is correct with the exception of “scientific contributions was” and “telescopes these
days has.” Few of the errors interfere with meaning. Most of the errors in mechanics consist of
unnecessary commas. There is a single spelling error (fueding). Overall, the writer demonstrates
limited control.
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Annotations for Paper 17
DEV: 1
Attempts to address the assigned task are incorrect. First, the writer states that the Mona Lisa is a
photograph. Then, the writer states that it is a portrait of Queen Elizabeth. Next, the writer states
that the Pieta is a painting. The statement about Galileo is copied from the caption in Document
C. Leonardo da Vinci never actually constructed the flying machine which he designed. The
impact of the artistic and scientific contributions is not discussed. The conclusion is the only
effective statement in the response (“The Renaissance searched for meaning and beauty that led
people to create amazing work of art and to think in new ways”), but this statement is lifted
directly from the historical background of the writing task. Overall, the writer does not
demonstrate an understanding of the cultural contributions of the Renaissance.
KNOW: 1
Prior knowledge about the cultural contributions of the Renaissance is not demonstrated. The
provided documents are described incorrectly. Social studies vocabulary is not used.
ORG: 2
There is some evidence of an organizational strategy. The first body paragraph is focused on the
Mona Lisa. The second body paragraph is less focused; the writer includes the Pieta, Leonardo
da Vinci’s flying machine, and Galileo’s telescope. The third paragraph focuses on Leonardo da
Vinci’s flying machine. The arrangement of ideas is not always clear. The introduction to the
response is overly general (“The Renaissance was a very interesting time. The cultural of this
time was different in a lot of ways.”). The conclusion consists of a brief summary followed by a
rewording of the Historical Background in the assigned task. Overall, the writer demonstrates
only limited control.
CONV: 2
Most of the simple sentences are formed correctly, but there are fragments and run-ons. There is
little variety in sentence length and structure. The response contains a mixture of correct and
incorrect instances of usage and mechanics. Usage is often unclear (“Its so historical invention
that will never be forgotten”) and awkward (“The artistic contributions of the Renaissance had
some of the most beautiful artwork.”). Capitalization appears random; some proper nouns and
some of the first words in sentences are not capitalized. Some of these errors interfere with
meaning. Overall, the writer demonstrates limited control.
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Annotations for Paper 18
DEV: 1
Most of the writer’s attempts to address the assigned task are not meaningful. For artistic
contributions, the writer mentions only that art changed during the Renaissance and many
Renaissance pieces are loved and valuable even today. For literary contributions, the writer
mentions only that literature changed. For scientific contributions, the writer states only that the
scientists developed new vehicles. The writer does not develop any of these ideas or analyze the
impact of the Renaissance contributions. No specific details are provided. Overall, the writer
does not demonstrate an understanding of the cultural contributions of the Renaissance.
KNOW: 1
Prior knowledge is not demonstrated. The writer does not name or describe the photographs in
the provided documents. There is little attempt to use social studies vocabulary.
ORG: 2
There is some evidence of an organizational strategy. Related ideas are loosely grouped into
paragraphs (art, literature, science). Paragraphs are sequenced in the order of the assigned task.
The introduction announces all of the writer’s main points. The conclusion is limited to a single
sentence. Some simple transitions are used (first, next, last). The overall plan is very formulaic;
the topic sentences of each paragraph are pulled almost verbatim from the introduction. Overall,
the writer demonstrates very limited control.
CONV: 1
Many of the sentences are unclear. There are frequent and severe errors in usage; the writer
leaves out most of the articles (the). Verbs are formed incorrectly (“are impacted on,” “gave to
change,” “Renaissance has impacted”). Almost every sentence in the response requires rereading
for clarification. The writer’s meaning is obscured by Conventions errors.
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Annotations for Paper 19
DEV: 1
The information in the response is incorrect or copied from the documents. The writer describes,
but does not interpret or analyze, the photographs in the documents (“Mona Lisa is a picture of a
Renaissance woman with brown long hair”). The writer assumes that the writers of the
Renaissance wrote laws instead of books and poetry. The writer states that Leonardo de Vinci
flew his flying machine when it was never actually constructed. The writer does not demonstrate
an understanding of the impact of the Renaissance on the present era (“The Renaissance has
great work and are creative people.”). The writer does maintain a focus on the assigned task.
KNOW: 1
The writer does not demonstrate prior knowledge of the cultural contributions of the
Renaissance. The documents are not used appropriately: the writer attempts to describe the
documents, but some of the descriptions are incorrect. There is little attempt to use social studies
vocabulary. Word choice is imprecise (“The Mona Lisa is a picture”).
ORG: 2
There is evidence of an organizational strategy. Ideas are loosely sequenced in the order of the
bullets in the assigned task (art, literature, science). There is an attempt at an introduction and a
conclusion. The introduction is muddled (“In history the meanings and the beauty of the
renaissance led people to create great works in arts and to think of new and different ways like
the artistic literacy and scientific contributions of the renaissance.”). The conclusion restates the
contributions mentioned in the body of the response. Some simple transitions are used (they,
these, it, the next machine). The writer demonstrates an understanding of the need for
organizational structures but only limited control in executing them.
CONV: 1
There are frequent sentence fragments, run-ons, and unclear sentences. Errors in usage interfere
with meaning (“The Renaissance also made laws…;” “They would make laws and have sign
them”). Pronoun referents throughout the response are unclear. In mechanics, some proper nouns
are not capitalized, and some common nouns are capitalized. When errors are so severe that they
obscure the writer’s meaning, control has not been demonstrated.
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Annotations for Paper 20
DEV: 1
The writer’s attempts to address the assigned task are incorrect. Information about the Mona Lisa
(“Ive seen her in the movies”) and the Pieta (“lady who restored human lives”) is invented by the
writer. The writer understands only that Shakespeare wrote stories and rhymes. Some of the
information on scientific contributions is also incorrect (Leonardo da Vinci did not build the
flying machine that he designed). The impact of the contributions by artists and scientists of the
Renaissance is not discussed. The writer has attempted to interpret the provided documents, but
the writer’s ideas do not reflect an understanding of the culture of the Renaissance.
KNOW: 1
Most of the information in the response is incorrect. The writer’s interpretations of the provided
documents are invented or copied (the fact that Galileo observed the moon is stated in the
caption of Document C). There is little attempt to use social studies vocabulary. The writer does
not demonstrate prior knowledge of the Renaissance.
ORG: 2
There is limited evidence of an organizational strategy. Ideas are loosely grouped and sequenced
in the order of the assigned task (art, literature, science). The response lacks an introduction and
a conclusion. Some simple transitions are used (pronoun substitution: she, this, he, they) within
paragraphs but not between paragraphs.
CONV: 2
Some of the simple sentences are formed correctly, but there are many fragments and some runons, all of which interfere with the flow of the response. Some sentences are unclear (“I’ve seen
her in movies that play the scary parts.”) and lack a subject (“also helped people in need.”). Most
of the subjects and verbs agree, with the exception of “women was nice” and “she gived her
best.” Most of the elements of mechanics are correct, but some simple words are misspelled
(erins, docment) and occasional proper nouns are not capitalized. Overall, the writer
demonstrates very limited control.
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Part VI. Gateway Instructional
Strategies for Social Studies
This section contains the following instructional strategies:






Preparing Students for the Gateway Assessment
o Types of Questions
o Understanding the Assigned Task
o Writing an Effective Gateway Essay
Using the Gateway Anchor Papers in the Classroom
Conducting a Practice Gateway Assessment
Writing to Learn
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Preparing Students for the Gateway Assessment
The Gateway Assessment tests a student’s ability to integrate information from a variety of
historical sources and to communicate effectively in a timed writing context. These abilities
require practice and are most appropriately taught on an interdisciplinary basis throughout the
school year. Adequate test preparation cannot be achieved with a last minute course in “How to
Take the Gateway.” Students need repeated exposure to the expectations for writing effectively
in the content area of world history. Many general skills in writing apply to social studies
writing, but there are also conventions specific to social studies writing that require explicit
instruction. Regular writing assignments about historical events are the most effective
preparation for the Gateway Assessment, and these will also help students learn the facts,
concepts, and principles in the AKS. The following are some suggestions for preparing students
for the Gateway assessment:

WHAT TYPES OF QUESTIONS ARE ON THE GATEWAY ASSESSMENT FOR
SOCIAL STUDIES?
Questions may be focused on a particular civilization or an historical era. Students will be
expected to answer questions concerning:
 Technological advances
 Forms of government: their benefits and limitations
 Social and economic conditions
 Causes of revolutions and wars
 Prominent leaders in history
 Class structure
 World religions
 Colonialism and Imperialism
 Exploration

UNDERSTANDING THE ASSIGNED TASK
Review the Vocabulary Used in the Gateway Assigned Writing Tasks
 Familiarize students with the verbs used in social studies essay test questions:
o Explain
o Describe
o Discuss
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Students may be familiar with most of these terms from other reading or writing contexts,
but many students will still require explicit instruction on applying these terms in the
context of social studies writing.



One of the bullets for the Cultural Contributions of the Renaissance Gateway topic asks
the students to “Discuss the artistic contributions of the Renaissance” Regardless of
which of the verbs listed above is used in the assigned Gateway task, students are
expected to provide a fully elaborated explanation in their responses. All explanations in
Gateway responses should include specific, relevant examples.

Understanding and Using the Information in the Gateway Documents
 Students need explicit instruction in processing historical documents like diagrams,
tables, maps, quotations, photographs, timelines, and charts in order to be prepared for
the Gateway Assessment. It is important to assess your students’ ability to interpret
historical documents at the beginning of the school year in order to plan for their
instructional needs. These interpretive skills are a form of visual literacy that is often
overlooked in general reading comprehension course work, because most non-history
books don’t contain diagrams, maps, and timelines.

WRITING AN EFFECTIVE GATEWAY ESSAY
Planning the Essay
 Post the High School Gateway Writing Checklist in the classroom. This will be the only
writing resource that students have available to them during the Gateway Assessment.
The writing checklist provides reminders of the expectations for each scoring domain of
Gateway.


Show students the Gateway response folder and discuss the time allotted for planning and
drafting during the Gateway Assessment.



Provide students with prewriting strategies for developing an appropriate overall plan
during a timed social studies writing assessment. The quality of each student’s overall
plan is scored in Organization of Social Studies Concepts.
o Outlining can serve as both a note-taking skill as well as a prewriting strategy for
the Gateway Assessment.
o Constructing a concept or mind map of the topic can serve as a prewriting strategy
and a learning strategy:
 Providing a grouping and sequencing basis for the writer’s overall plan.
 Revealing the links between the writer’s major ideas.
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Providing additional cues to the writer’s prior knowledge.
The completed concept map can also serve as a study guide for classroom
assessments and the Gateway Assessment.
A classroom notebook of concept maps (student or teacher created) for
each social studies unit covered during the year can also serve as a review
for the Gateway Assessment.



Effective writers often plan the introduction and conclusion to a piece of writing after the
plan for the body of the essay has been decided and drafted. This allows the writer to
first see an overview of his or her major ideas and then choose the most appropriate
method to introduce the reader to the topic and purpose of the essay.



Students need to be reminded that effective conclusions do not merely repeat what has
been written in the body of the response, and that there are many types of introductions
and conclusions that are appropriate for social studies writing.



After prewriting, students should review the assigned task once again to ensure that their
writing plans cover each part of the assigned task. Students should also check the time
remaining for the assessment.



Make sure students understand the importance of including relevant prior knowledge
throughout their responses in addition to relevant information in the provided documents.

Drafting the Essay
 Remind students that every claim a writer makes in social studies writing must be
substantiated with relevant evidence (facts). Although the Gateway is not an assessment
of persuasive writing, students are expected to offer historical proof for every statement
they make. This requires demonstrating an understanding of relevant facts as well as why
and how historical events occur, not merely listing what occurs.


As a class activity, read some of the responses in the Assessment and Instructional Guide
that received scores of “5” in Development and Knowledge. Ask students to articulate in
their own words the qualities of a fully (or sufficiently) elaborated Gateway response.

Using Precise Vocabulary on the Gateway Assessment for Social Studies
 Teach students to translate between generic, everyday language and precise social studies
vocabulary.
o Student responses in the Assessment and Instructional Guide can serve as
anonymous classroom models of “what to do” or “what not to do” in social
studies writing.
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Remind students to use precise social studies vocabulary throughout their Gateway
responses and in classroom assignments during the year.
o Advise students to avoid generic words (something, stuff), slang, and texting
abbreviations (b/c).
o A misspelled but precise term is a less severe error than a very simple or general
word spelled correctly.



Students may use the vocabulary words from any part of the assigned writing task in their
responses, but it is not appropriate to copy entire phrases and sentences verbatim from the
test pamphlet without using quotation marks and a citation of the source.



Instruct students in the proper citation of sources by reviewing “Citing Original Sources”
in this guide.

Development and Elaboration in Social Studies Writing
 Allow students to discuss the amount of elaboration used at each level in the released
writing samples.


Students need to know how much and what types of elaboration constitute an effective
response to a Gateway task. The following are the types of ideas that should be included
in each part of a response to a Gateway task:
o Definitions of terminology
 For the Renaissance topic, these might include definitions of humanism,
sonnets, or heliocentric theory.
o Balanced in-depth analysis
 For the Renaissance topic, this could include prevailing cultural attitudes
prior to, during, and following the Renaissance.
o Connections and detailed explanations of connections between parts of the
assigned task.
 For the Renaissance topic, these connections could include how science,
art, and literature today have been influenced by the works produced
during the Renaissance.
o Specific examples that support the writer’s reasoning.
 For the section on artistic contributions, an explanation of how the Mona
Lisa and Pieta represented new directions in artistic expression would be
appropriate.
 Even when the writer is specifically asked to “describe” in the assigned
task, the underlying expectation is that the writer will “explain” both how
and why an event occurred and provide evidence to support the
explanation.
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o Specific historical data from the provided documents if applicable.
 Many Gateway assigned tasks provide a timeline to cue the writer’s prior
knowledge of important events of an historical era.
Students need opportunities to practice making connections. There are many connections
embedded within and across historical eras:
o Connections between different classes of a society.
o Connections between religion, science, and government.
o Connections in terms of the short and long term impact of historical events on a
nation.
o Connections between ruling countries and colonies.
o Connections between the ways each historical era has been influenced by
preceding eras and impacts future eras.
o Connections between the geography of a nation and its culture.
o Connections between the most powerful political figures of an era.

USING THE GATEWAY ANCHOR PAPERS IN THE CLASSROOM
Because the released topic for this guide is the Cultural Contributions of the Renaissance,
teachers can coordinate some of the recommended activities with their Renaissance instructional
units to reinforce regular classroom activities.
Understanding How the Gateway Assessment is Scored
 Conduct a practice Gateway Assessment early in the school year to assess instructional
needs in the basic skills of social studies writing.


Explain the purpose of four scoring domains in the Gateway Assessment using the
definitions provided in this guide.



Expose students to the scoring rubrics by using the Gateway domains to give feedback on
classroom assignments.



Give each student a copy of the Gateway Student Friendly Rubric and conduct a class
discussion to clarify expectations for the Gateway Assessment.



Keep a set of Gateway social studies writing anchor models available in the classroom as
a student reference and a teaching tool.
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Share and discuss the annotated Gateway responses and writing topic in this guide.
 As a whole class activity, orally compare and contrast effective and ineffective Gateway
responses in each of the four scoring domains.
o Practice rewriting each bulleted statement in the rubric into a question. These
questions can serve as focus questions for analyzing the student responses
released in this guide.
 For example, change “Your reasoning was explained in all parts of the
response” to “Is the reasoning explained in all parts of the response?”


Discuss both the quality of writing and the quantity of writing in the released responses.
o Depth of Development is not entirely dependent on the length of a student
response; however, very brief responses limit the demonstration of competence in
every domain.



Practice improving parts of the ineffective responses in each scoring domain as an
individual, class, or homework activity.
o For Development, Analysis, and Interpretation, individual students or small
groups can read responses with limited development and suggest improvements
for developing each part of the assigned task.
o For Expression of Social Studies Knowledge, individual students or small groups
can read responses which contain limited scientific vocabulary and correct any
incorrect use of vocabulary or imprecise terminology.
o For Organization of Social Studies Concepts, students can practice rewriting the
introductions and conclusions of the responses released in this guide.
o For Conventions, students can practice correcting sentence formation, usage, and
mechanics errors in the responses released in this guide. EL students can practice
orally to develop an ear for Standard American English.

CONDUCTING A PRACTICE GATEWAY ASSESSMENT
Developing Writing Tasks
 Create a bank of sample world history writing topics to share within the school and with
other Gwinnett County high schools.
o Use the topics in the “Academic Knowledge” section of the high school AKS for
World History as the basis for developing practice test questions.
o Each Gateway writing topic consists of the Historical Background statement and a
Writing Task.
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The Writing Task explains the general theme of the assigned task: (“Write
an essay in which you discuss the cultural contributions of the
Renaissance.”).
The Writing Task also instructs the writer about specific information
which must be included in the response (“Discuss the artistic contributions
of the Renaissance; Discuss the literary contributions of the Renaissance;
Discuss the scientific contributions of the Renaissance”).
Each part of the Writing Task requires the writer to explain and apply
facts, concepts and principles from the topic. Make sure that each part of a
practice Gateway writing tasks accesses Level Three or Four of the Depth
of Knowledge (DOK) classification.
Review the parts of a Gateway Task with students and ask them to
generate sample Writing Tasks as a homework assignment.

Administering a Gateway Practice Assessment
 Practice assessments should follow the procedures outlined in the Gateway Examiner’s
Manual.


Encourage students to use the Gateway writing checklist during the practice assessment.



Practice assessments may be appropriate for both ninth and tenth grade students;
however, the timing of the practice assessment may have an impact on how best to
interpret the results. An assessment administered at the beginning of the tenth grade
school year may not predict how much content area recall students will demonstrate six
months later during the actual administration of the Spring Gateway Assessment. Also,
students who take a practice Gateway during the ninth grade may not perform the same
way near the end of their tenth grade year. Gateway practice assessments in ninth and
early tenth grade may identify at risk students, but may not serve as effective predictors
for other student groups.



The primary value of conducting a practice Gateway may lie in the practice it provides
for the actual Gateway assessment. A practice Gateway provides practice writing in a
timed context with no outside resources and can help familiarize students with both the
format for the assigned task as well as for the scoring expectations, because student
responses can be scored and returned.

Scoring a Gateway Practice Assessment
There are many options for how to score a practice Gateway Assessment:
 Independent Scoring: The teacher scores only the writing samples produced in his or her
own classroom.
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Pair Scoring: Two high school teachers score each writing sample separately then discuss
any differences in scores. The two teachers might both be content area teachers, or one
may be a Language Arts teacher.
Cooperative Scoring (school level): All high school social studies teachers discuss and
score the writing samples together or trade samples to score. Each sample may be scored
by more than one person.
Cooperative Scoring (system level): Social Studies teachers from different schools work
together to score the samples from that system. Two teachers score each writing sample
and differences are resolved by another teacher or a panel trained in using the Gateway
rubrics.

Writing To Learn
In the Gateway Assessment for Social Studies, students write to demonstrate what they have
learned in World History, but writing in the classroom can also be a vehicle for learning
throughout the school year. Research indicates that writing gets students actively engaged with
subject matter and promotes deeper understanding of historical content. Content area teachers
can use informal and formal writing assignments in the classroom to teach content and to assess
their students’ understanding of course material.
Creating effective writing to learn assignments in social studies requires planning and structure
but does not require extensive training in the language arts. Many writing educators recommend
a format called a mini-lesson, based on the work of Lucy Calkins and the Reading and Writing
Project. A mini-lesson focuses on one specific aspect of the writing process such as generating
ideas, finding a focus, using graphic organizers, or revising to clarify major ideas. These can all
be adapted to writing in social studies.
Most writing mini-lessons have several steps which are common to all good teaching practices:
making a connection to the students’ prior knowledge to set the context, introducing a specific
teaching point and explaining its purpose, modeling by conducting a think aloud for the entire
class, giving students the opportunity to practice the skill or strategy with teacher assistance and
individual feedback, and providing an opportunity for independent practice. Although high
school students may have many years of writing instruction, they will benefit from multiple
opportunities to practice social studies writing in the classroom.
Even shorter writing assignments that require analysis and interpretation of historical events will
provide valuable practice for the Gateway assessment and reinforce the concepts being taught
throughout the school year. Content area teachers can also use these assignments as formative
assessments during each unit to check student comprehension of the course material. It is not
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necessary to score every informal written assignment. Teachers can use whatever criterion is
regularly assigned to homework or out of class reading assignments.
Time constraints are an issue for classroom teachers in every content area. Incorporating writing
to learn activities into the social studies curriculum may require significant up front planning
time. Teachers can ask their schools and systems for planning time during the year to develop a
bank of social studies writing activities that can be shared within and across schools. This
initiative can include social studies teachers and language arts teachers from both the high
schools and middle schools. Effective social studies writing for the Gateway assessment requires
cognitive skills that take several years to develop.

The following ideas are suggestions for informal writing assignments. Teachers should model
the expectations for these assignments and compose a sample with the whole class.


At the beginning of the school year, teachers and students compile a list of the themes or
big ideas in world history. For each reading assignment, students complete a brief
analysis (one paragraph) of one social studies theme covered in the assignment. For
example, in a reading assignment covering the Renaissance, students could choose to
discuss philosophy, religion, art, literature, technology, foreign relations, or economics,
but students would be required to do at least one analytic piece in each of these areas over
the course of the school year. These assignments could be compiled into review guides
for classroom assessments and the Gateway assessment. Teachers who use these
assignments for formative assessments will receive feedback on what themes in World
History are most challenging for high school students.



A brief analysis of the impact or contribution of an historical event on today’s world
based either on a reading assignment or classroom lecture.



An analysis or concept map that follows one strand of technology from the ancient to the
modern world.



A comparison of labor practices in two historical eras.



A comparison/contrast of an ancient vs. modern form of government.



A comparison/contrast of the social conditions that led to two major revolutions.



A comparison/contrast of two historical figures who built empires.
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A comparison/contrast of an ancient vs. modern class structure in two societies.



An analysis of the conflict between church and state in European countries.



An argument for or against Imperialism and Colonialism.



An argument for the culture that has contributed the most to modern day America.



An analysis of the causes of the rise and/or fall of European empires.



An argument about the major causes of change and growth in world history.
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Appendix 1
Alternate Versions of the Gateway
Scoring Rubrics
This section includes the following versions of the rubrics:


Landscape Orientation of the Gateway Social Studies Rubrics
o This rubric makes it easier to compare how a single component of each scoring
domain is evaluated through each score point of the rubric. For example, in
Development, Analysis, and Interpretation, the component Response to Task
descriptions for score points 1-5 follow each other in a row.



Labeled Version of the Rubrics (Components, Elements, and Descriptive Statements are
labeled and color coded)
o This rubric is designed to clarify the difference between a domain, a component,
and an element of the rubric. These terms are especially important in determining
whether a response represents score point 4 or 5.



Student Friendly Rubrics
o This rubric can be used by students to evaluate their skills in social studies writing
or it can serve as a model for developing another classroom version of the student
friendly rubric.
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 The assigned task is
addressed, but
explanations are
incomplete or vague
 Relationships are
only partially
addressed, and
conclusions are not
explained
 Minimally developed
descriptions of social
studies concepts and
historical events
 May simply restate
information from the
documents
 Ideas may be relevant
but undeveloped or a
mixture of relevant
and irrelevant ideas

 Assigned task is not
addressed or attempts
to address the
assigned task are
unclear or incorrect

 Relationships are not
addressed or attempts
to address
relationships are
inaccurate or unclear
 Ideas are unclear,
irrelevant, and/or
repeated
 Insufficient student
writing to determine
competence

 Ideas are unclear,
irrelevant, and/or
repeated

Response to Task

Depth of
Development

3




 All parts of the
assigned writing task
are explained, but some
parts may be more fully
developed than others

4

Response to Task
Focus/Relevance

 Most ideas are
relevant

 Most or all ideas are
relevant

 Analysis and
 Effective analysis and
interpretation of some
interpretation of
important
important relationships
relationships implicit
implicit in the writing
in the writing task,
task; conclusions are
but some conclusions
supported with accurate
may not be explained
factual information
 Sufficiently
 Well-developed
developed
descriptions of social
descriptions of social
studies facts, concepts
studies facts, concepts
and historical events
and historical events

 Most parts of the
assigned writing task
are explained with
sufficient detail
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Focus/Relevance

Description of
social studies facts,
concepts and
historical events

Analysis and
Interpretation of
relationships
implicit in the
writing task

2

1

 Depth of Development
- Analysis and Interpretation of relationships implicit in the writing task
- Description of social studies facts, concepts and historical events

5
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 Balanced, in-depth
analysis and
interpretation of
important
relationships implicit
in the writing task;
conclusions are
thoroughly supported
with accurate factual
information
 Fully developed
descriptions of social
studies facts, concepts
and historical events
 All ideas are relevant

 All parts of the
assigned task are
explained
comprehensively

Domain 1: Development, Analysis, and Interpretation (DEV). The degree to which the writer demonstrates a depth of
understanding of Social Studies through the description, analysis, interpretation, and synthesis of facts, concepts, and events
related to the assigned task.
Components and Elements

High School Gateway Assessment – Scoring Rubrics (Landscape Orientation)

 Prior knowledge is
not sufficiently
demonstrated
(mixture of correct,
irrelevant, and
incorrect prior
knowledge)
 Demonstration of
competence limited
by the brevity of the
response
 Over-reliance on
information from the
provided documents

 Information is
incorrect, irrelevant,
unclear, or copied
from the documents
 Insufficient student
writing to determine
competence

 Provided documents
are not used or are
used inappropriately

 Little attempt to use
social studies
vocabulary; word
choice is inaccurate,
imprecise,
inappropriate and/or
confusing

Prior Knowledge

Use of Documents

Social Studies
Vocabulary

3

4

 Social studies
vocabulary used
consistently in the
response

 Generally appropriate  Clear and appropriate
use of provided
use of provided
documents
documents
 Adequate social
studies vocabulary
(from within and
beyond the provided
documents)

5
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 Extensive social
studies vocabulary
used throughout the
response

 Effective use of
provided documents

 Considerable relevant  Extensive relevant
and correct prior
and correct prior
knowledge
knowledge

Use of Documents
Social Studies Vocabulary

 Prior knowledge is
generally relevant
and correct
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 Some social studies
vocabulary used
correctly (may be
limited to vocabulary
used in the provided
documents)

2

Prior Knowledge
- accuracy and relevance of information
- amount of prior knowledge

1



Domain 2: Expression of Social Studies Knowledge (KNO). The degree to which the writer uses appropriate social studies
vocabulary, relevant prior knowledge, and information from the provided documents.
Components

 Limited evidence of
sequencing (arrangement
of ideas may be unclear in
parts of the response)
 Limited use of transitions
or transitions may be
ineffective (repeated,
unclear, or formulaic)
 Demonstration of
competence limited by the
brevity of the response
 Little evidence of an
overall organizational
strategy or strategy is
inappropriate to the
assigned task
 May lack either an
introduction or a
conclusion or include an
inappropriate introduction
or conclusion

 Majority of ideas are
not sequenced in a
meaningful order
 Lack of transitions or
inappropriate
transitions
 Insufficient student
writing to determine
competence

 Attempts at
organization are
ineffective,
haphazard, or
disjointed

 Lacks an identifiable
introduction and/or
conclusion

Overall Plan/
Organizational
Strategy

Introduction/
Body/
Conclusion

3

 Introduction is
clear, and a
conclusion
provides closure

 Organizational
strategy is
generally
appropriate to the
assigned task

 Clear sequence of
ideas
 Transitions link
some parts of the
response
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Transitioning

Sequence of Ideas

Linking Ideas

2

1

 Linking Ideas
- Sequence of Ideas
- Transitioning

 Introduction
establishes the
topic and purpose,
and conclusion
provides closure
without repetition

 Most or all parts of
the organizational
strategy are
appropriate to the
assigned task

 Appropriate
sequencing of
ideas
 Varied transitions
link parts of the
response and link
ideas within
paragraphs

4
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 All parts of the
organizational strategy are
appropriate to the assigned
task; sophisticated
organizing strategy may be
unique
 Introduction establishes the
topic and purpose, and
conclusion provides closure
without repetition; both the
introduction and the
conclusion are appropriate
to the assigned task

 Logical and appropriate
sequencing of ideas within
paragraphs and across all
parts of the response
 Effective and varied
transitions link all elements
of the response and extend
beyond the use of
transitional words and
phrases

5

Components and Elements
 Overall Plan/Organizational Strategy Appropriate to the Assigned Task
 Introduction/Body/Conclusion

Domain 3: Organization of Social Studies Concepts (ORG). The degree to which the writer’s ideas are arranged in a clear
order and the overall structure of the response is consistent with the parts of the assigned task.

 Simple sentences may
be formed correctly,
but there are frequent
fragments and run-ons
 Little variation in
sentence length and
structure

 Mixture of correct and
incorrect instances of
usage and mechanics
 Some errors may
interfere with meaning
 Demonstration of
competence limited by
the brevity of the
response

 Frequent sentence
fragments, run-ons,
and incorrect sentences
 Lack of sentence
variety

 May contain frequent
and severe errors in
both usage and
mechanics
 Errors may interfere
with or obscure
meaning
 Insufficient student
writing to determine
competence

Usage/Diction

3

 Majority of response
contains correct usage
and mechanics, but
there may be some
errors in each element
 Few errors interfere
with meaning

 Most elements of
usage are consistently
correct; accurate,
specific words
 Most elements of
mechanics are
consistently correct
 Errors are generally
minor and do not
interfere with meaning

 Simple, complex, and
compound sentences
are consistently clear
and generally effective
 Sentences vary in
length and structure

4

5
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 All elements of usage
are consistently
correct; accurate,
specific, and varied
words
 All elements of
mechanics are
consistently correct
 Errors are infrequent
and, if present, do not
interfere with meaning

 Simple, complex, and
compound sentences
are clear and effective
throughout the
response
 An extensive variety of
sentence lengths,
structures, and
beginnings

Mechanics (citation of original sources, internal punctuation,
spelling, capitalization, paragraph breaks)

 Majority of sentences
are formed correctly,
but there may be some
fragments and run-ons
 Some variation in
sentence length and
structure
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Mechanics

2

1

Sentence Formation (correctness, effectiveness,
complexity, end punctuation, variety)
Usage/Diction (subject-verb agreement, standard word
forms, pronoun-antecedent agreement, tense)

Sentence
Formation





Components and Elements

Domain 4: Conventions (CON). The degree to which the writer demonstrates control of sentence formation, usage, diction, and
mechanics.

Labeled Version of the Gateway Social Studies Rubrics
Domain Title
& Overview

Domain 1: Development, Analysis, and Interpretation (DEV). The degree to which the writer
demonstrates a depth of understanding of Social Studies through the description, analysis,
interpretation, and synthesis of facts, concepts, and events related to the assigned task.
Components and Elements

Components
Elements

 Depth of Development
- Analysis and Interpretation of relationships
implicit in the writing task
- Description of social studies facts, concepts
and historical events

Level of
Competence
Score Point
Descriptions

5

4

3

2

1




Response to the Task
Focus/Relevance

Full command of the components of Development, Analysis, and Interpretation. The response
is characterized by most or all of the following:
 All parts of the assigned task are explained comprehensively
 Balanced, in-depth analysis and interpretation of important relationships implicit in the writing
task; conclusions are thoroughly supported with accurate factual information
 Fully developed descriptions of social studies facts, concepts and historical events that go beyond
the provided documents
 All ideas are relevant
Consistent control of the components of Development, Analysis, and Interpretation. The
response is characterized by most or all of the following:
 All parts of the assigned writing task are explained, but some parts may be more fully developed
than others
 Effective analysis and interpretation of important relationships implicit in the writing task;
conclusions are supported with accurate factual information
 Well-developed descriptions of social studies facts, concepts and historical events that go beyond
the provided documents
 Most or all ideas are relevant
Sufficient control of the components of Development, Analysis, and Interpretation. The
response is characterized by most or all of the following:
 Most parts of the assigned writing task are explained with sufficient detail
 Analysis and interpretation of some important relationships implicit in the writing task, but some
conclusions may not be explained (majority of analysis is correct)
 Sufficiently developed descriptions of social studies facts, concepts and historical events that go
beyond the provided documents
 Most ideas are relevant
Limited control of the components of Development, Analysis, and Interpretation. The
response is characterized by most or all of the following:
 The assigned task is addressed, but explanations are incomplete or vague
 Relationships are only partially addressed, and conclusions are not explained (or a mixture of
correct or incorrect analysis)
 Minimally developed descriptions of social studies concepts and historical events
 May simply restate information from the documents
 Ideas may be relevant but undeveloped or a mixture of relevant and irrelevant ideas
Lack of control of the components of Development, Analysis, and Interpretation. The response
is characterized by most or all of the following:
 Assigned task is not addressed or attempts to address the assigned task are unclear or incorrect
 Relationships are not addressed or attempts to address relationships are inaccurate or unclear
 Ideas are unclear, irrelevant, and/or repeated
 Insufficient student writing to determine competence
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Domain Title
& Overview

Domain 2: Expression of Social Studies Knowledge (KNO). The degree to which the writer
uses appropriate social studies vocabulary, relevant prior knowledge, and information from the
provided documents.
Components and Elements

Components

 Prior Knowledge
- Accuracy and relevance of Information
- Amount of prior knowledge

Elements
Level of
Competence

 Use of Documents
 Social Studies Vocabulary

Full command of the components of Expression of Social Studies Knowledge. The
response is characterized by most or all of the following:
5

Score Point
Descriptions

 Extensive relevant and correct prior knowledge
 Effective use of provided documents
 Extensive social studies vocabulary used throughout the response

Consistent control of the components of Expression of Social Studies Knowledge.
The response is characterized by most or all of the following:
4

 Considerable relevant and correct prior knowledge
 Clear and appropriate use of provided documents
 Social studies vocabulary used consistently in the response

Sufficient control of the components of Expression of Social Studies Knowledge.
The response is characterized by most or all of the following:
3

 Prior knowledge is generally relevant and correct
 Generally appropriate use of provided documents
 Adequate social studies vocabulary (from within and beyond the provided documents)

Limited control of the components of Expression of Social Studies Knowledge. The
response is characterized by most or all of the following:
2

 Prior knowledge is not sufficiently demonstrated (mixture of correct, irrelevant, and incorrect
prior knowledge)
 Over-reliance on information from the provided documents
 Some social studies vocabulary used correctly (may be limited to vocabulary used in the
provided documents)
 Demonstration of competence limited by the brevity of the response

Lack of control of the components of Expression of Social Studies Knowledge. The
response is characterized by most or all of the following:
1

 Information is incorrect, irrelevant, unclear, or copied from the documents
 Provided documents are not used or are used inappropriately
 Little attempt to use social studies vocabulary; word choice is inaccurate, imprecise,
inappropriate and/or confusing
 Insufficient student writing (due to brevity, repetition, or copying from the provided documents)
to determine competence
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Domain Title
& Overview

Domain 3: Organization of Social Studies Concepts (ORG). The degree to which the writer’s ideas are
arranged in a clear order and the overall structure of the response is consistent with the parts of the
assigned task.

Components

 Linking Ideas
- Sequence of Ideas
- Transitioning

Elements

Components and Elements
 Overall Plan/Organizational Strategy
appropriate to the assigned task
 Introduction/Body/Conclusion

Full command of the components of Organization. The response is characterized by
most or all of the following:

Level of
Competence
5
Score Point
Descriptions

 All parts of the organizational strategy are appropriate to the assigned task; sophisticated organizing
strategy may be unique
 Logical and appropriate sequencing of ideas within paragraphs and across all parts of the response
 Introduction establishes the topic and purpose, and conclusion provides closure without repetition;
both the introduction and the conclusion are appropriate to the assigned task
 Effective and varied transitions link all elements of the response and extend beyond the use of
transitional words and phrases

Consistent control of the components of Organization. The response is characterized
by most or all of the following:
4

 Most or all parts of the organizational strategy are appropriate to the assigned task
 Appropriate sequencing of ideas
 Introduction establishes the topic and purpose, and conclusion provides closure without repetition
 Varied transitions link parts of the response and link ideas within paragraphs

Sufficient control of the components of Organization. The response is characterized by
most or all of the following:
3

 Organizational strategy is generally appropriate to the assigned task
 Clear sequence of ideas
 Introduction is clear, and a conclusion provides closure
 Transitions link some parts of the response

Limited control of the components of Organization. The response is characterized by
most or all of the following:
2

 Little evidence of an overall organizational strategy or strategy is inappropriate to the assigned task
 Limited evidence of sequencing (arrangement of ideas may be unclear in parts of the response)
 May lack either an introduction or a conclusion or include an inappropriate introduction or
conclusion
 Limited use of transitions or transitions may be ineffective (repeated, unclear, or formulaic)
 Demonstration of competence limited by the brevity of the response

Lack of control of the components of Organization. The response is characterized by
most or all of the following:
1

 Attempts at organization are ineffective, haphazard, or disjointed
 Majority of ideas are not sequenced in a meaningful order
 Lacks an identifiable introduction and/or conclusion
 Lack of transitions or inappropriate transitions
 Insufficient student writing (due to brevity or copying from the provided documents) to determine
competence
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Domain Title
& Overview

Domain 4: Conventions (CON). The degree to which the writer demonstrates control of sentence
formation, usage, diction, and mechanics.
Components and Elements

Components



Sentence Formation (correctness, effectiveness,
complexity, end punctuation, variety)
Usage/Diction (subject-verb agreement,
standard word forms, pronoun-antecedent
agreement, tense)



Elements

Level of
Competence
Score Point
Description

5

4

3

2

1



Mechanics (citation of original sources,
internal punctuation, spelling, capitalization,
paragraph breaks)

Full command of the components of Conventions. The response is characterized by most or
all of the following:
 Simple, complex, and compound sentences are clear and effective throughout the response
 An extensive variety of sentence lengths, structures, and beginnings
 All elements of usage are consistently correct; accurate, specific, and varied words
 All elements of mechanics are consistently correct
 Errors are infrequent and, if present, do not interfere with meaning
Consistent control of the components of Conventions. The response is characterized by most
or all of the following:
 Simple, complex, and compound sentences are consistently clear and generally effective
 Sentences vary in length and structure
 Most elements of usage are consistently correct; accurate, specific words
 Most elements of mechanics are consistently correct
 Errors are generally minor and do not interfere with meaning
Sufficient control of the components of Conventions. The response is characterized by most
or all of the following:
 Majority of sentences are formed correctly, but there may be some fragments and run-ons
 Some variation in sentence length and structure
 Majority of response contains correct usage and mechanics, but there may be some errors in
each element
 Few errors interfere with meaning
Limited control of the components of Conventions. The response is characterized by most or
all of the following:
 Limited control in all components of conventions or one component may be strong while the
other two are weak or correct in all components but limited to simple forms
 Simple sentences may be formed correctly, but there are frequent fragments and run-ons
 Little variation in sentence length and structure
 Mixture of correct and incorrect instances of usage and mechanics
 Some errors may interfere with meaning
 Demonstration of competence limited by the brevity of the response
Lack of control of the components of Conventions. The response is characterized by most or
all of the following:
 Frequent sentence fragments, run-ons, and incorrect sentences
 Lack of sentence variety
 May contain frequent and severe errors in both usage and mechanics
 Errors may interfere with or obscure meaning
 Insufficient student writing (due to brevity or copying from the provided documents) to
determine competence
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Student Friendly Rubrics for Social Studies
High School Gateway Assessment

Domain 1: Development, Analysis, and Interpretation. How well you demonstrated an
understanding of all parts of the assigned task.

5

4

3

2

1






You fully explained all parts of the assigned task with specific details.
You included an in-depth analysis of ideas and relationships related to the task.
Historical facts, events, and concepts were fully developed.
All of your ideas were focused on the assigned task.






You explained all parts of the assigned task with specific details; one part may not
been as fully developed as the others.
You included an effective analysis of ideas and relationships related to the task.
Historical facts, events, and concepts were well developed.
Most of your ideas were focused on the assigned task.






You explained most parts of the assigned task with some details.
You included analysis of some ideas and relationships related to the task.
Historical facts, events, and concepts were developed.
Most of your ideas were focused on the assigned task.






You addressed the assigned task, but explanations were incomplete.
Ideas and relationships related to the task were only partially addressed.
Historical facts, events, and concepts were minimally developed.
Some of your ideas were focused on the assigned task.






Your attempts to address the assigned task were unclear or incorrect.
Ideas and relationships related to the task were not addressed.
Your ideas were unclear, irrelevant, or incorrect.
You did not write enough to demonstrate an understanding of the assigned task.
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Student Friendly Rubrics for Social Studies
High School Gateway Assessment

Domain 2: Expression of Social Studies Knowledge. How much relevant, correct prior
knowledge and social studies vocabulary you included in your paper.

5





4





3





2

1

Your paper contained extensive correct historical information beyond what is in the
documents.
You used extensive social studies vocabulary throughout your paper.
You effectively used the provided documents.
Your paper contained relevant and correct historical information beyond what is in
the documents.
You consistently used relevant social studies vocabulary in your paper.
You used the provided documents appropriately.
Your paper contained generally relevant and correct historical information beyond
what is in the documents.
You generally used appropriate social studies vocabulary in most of your paper.
You generally used the provided documents appropriately.




Your paper contained a mixture of correct and incorrect historical information or
was limited to information in the provided documents.
You used a mixture of appropriate and inappropriate social studies vocabulary.
Sometimes you used the documents appropriately; sometimes you simply copied
information from the documents.






Your paper did not contain correct historical information.
You did not use appropriate social studies vocabulary.
You did not use the provided documents appropriately.
You did not write enough to demonstrate prior knowledge.
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Student Friendly Rubrics for Social Studies
High School Gateway Assessment

Domain 3: Organization of Social Studies Concepts: How well you organized your ideas.



5


4

3

2

1

All parts of your organizational plan were effective and appropriate.
Your ideas were effectively sequenced.
Your introduction and conclusion were effective for the assigned task and
appropriate to the scientific purpose.
You used an extensive variety of transition words and phrases; all of your ideas are
logically linked to the ideas that precede and follow it.






Most parts of your organizational plan were effective and appropriate.
Your ideas were appropriately sequenced.
Your introduction and conclusion are effective for the assigned task.
You used extensive variety of transition words and phrases.






Your organizational plan is generally appropriate.
Your ideas were clearly sequenced.
Your introduction and conclusion were clear.
You used some transition words.





You demonstrated little evidence of an organizational plan or organizational plan is
inappropriate to the assigned task.
Your ideas were not clearly sequenced in parts of the paper.
Your paper lacked an introduction or conclusion or contained an ineffective
introduction or conclusion.
Your transitions were ineffective.







Your attempts at organization were not effective.
Your ideas were not sequenced in a clear order.
Your paper lacked an introduction and/or conclusion.
You did not use transitions.
There is not enough written to demonstrate an organizational plan
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Student Friendly Rubrics for Social Studies
High School Gateway Assessment

Domain 4: Conventions: How well you demonstrated control of sentence formation, usage, and
mechanics (citations, punctuation, spelling, capitalization, and paragraph breaks)




Your sentences were extensively varied, clear, and effective in all parts of your
paper.
All elements of usage were consistently correct (subject-verb agreement, standard
word forms, pronoun-antecedent agreement, tense).
All elements of mechanics were consistently correct (citation of original sources,
internal punctuation, spelling, capitalization, paragraph breaks).
There were very few errors in your paper.





Your sentences were varied, clear and generally effective.
Most elements of usage and mechanics were consistently correct.
There were few errors in your paper.



Your sentences were generally correct, but there may have been some fragments and
run-ons.
Usage and mechanics are generally effective.
Errors did not prevent the reader from understanding your ideas.


5

4

3







2

1







Your simple sentences were correct, but there were frequent fragments and run-ons
in your paper.
Your paper contained a mixture of correct and incorrect usage and mechanics.
Some errors interfered with the reader’s understanding of your ideas.
Your sentences were incorrect, inappropriate, or unclear.
Usage and mechanics were incorrect, inappropriate, or unclear.
Your paper contained severe errors that prevented the reader from understanding
your ideas.
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