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District Profile
Demographics
319 Schoolhouse Road
Johnstown, PA 15904
(814)266-6063
Superintendent: Arnold Nadonley
Director of Special Education: Mary Beth Prociuk

Planning Process
The Richland School District Comprehensive Planning Committee participated in meetings during
the 2014-2015 school year to ensure continuous, quality improvement efforts while approaching
Comprehensive Planning as a living, breathing document/process. Due to changes in several key
district leadership positions prior to the beginning of the 2014-2015 school year, we conducted a
number of Needs Assessments in the areas of Literacy, Technology, Special Education, and
Professional Development as well as in specialized areas such as Title I. We value and respect
critical feedback that is produced from such processes and utilize this information to establish goals
for improvement, many of which are contained in this plan.
We value and respect participation and feedback from our school’s community stakeholders, which
is why our Comprehensive Planning Team is representative of a diversified group of individuals who
champion education and serve a number of capacities in our school community. This committee of
parents, teachers, administrators, School Board members, community leaders, local business
leaders, among others, was brought together to review Comprehensive Planning and participate as
well as provide feedback towards the district’s vision, areas of improvement, and goal setting. The
committee’s and subcomittee's purpose was to give critical, constructive feedback through various
meetings and assignments and then present a final draft for School Board adoption in May 2015 at
the regular voting meeting. At that time, the plan was placed on display for public review and
comment through June 2015, with final submission to the Pennsylvania Department of Education
prior to July 15, 2015. The school district has been in communication with Mr. Douglas Ranck of the
Pennsylvania Department of Education regarding the status of the submission of the Comprehensive
Plan [5/21/2015 @ 10:20 a.m.].

Mission Statement
The Richland School District, striving to be a leader in education, shares the following mission:
To produce responsible contributing citizens who can demonstrate the knowledge and skills
necessary to be successful in a changing world. We will accomplish this by providing diverse
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practical educational opportunities, recognizing each person's self-worth, and developing individual
talents and interests.

Vision Statement
The Richland School District recognizes that the pace of change in our world is placing new and
more complex demands on students and effective schools. The vision of an effective school for the
21st century includes a mission statement developed from a set of belief statements that are
fundamental to providing a quality education.
The Richland School District believes:


Learning is a lifelong process.



The school environment must be positive and safe.



Everyone has the potential to learn.



Effective learning is achieved through cooperation.



Experiencing and celebrating success promotes self-confidence.



Education must inspire mutual respect and compassion.



The community that invests in education will prosper.



Accountability in education is essential.



Innovation and creativity are necessary for individual development.

Shared Values
The Richland School District's Shared Values are:


We value the mantra that, “A student is never an interruption of our work; he or she is the
purpose of our work” and as such, young people are valued, contributing members of our
society.



We value a highly qualified, skilled, caring, and competent Board, administration, and staff
that place children first and understand that everyone is important.



We value instructional practices that are based on best practice and research-based
curriculum, instructional strategies, and assessment which is guided through data-driven
decision making.
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We value a safe, positive, and respectful school environment where everyone is important so
that they have equal opportunities to acquire academic, artistic, physical, intellectual, moral
and social growth.



We value a strong work ethic from all students and staff that promotes mutual respect,
compassion, self-worth, self-confidence, critical thinking, innovation, and lifelong learning.



We value strong connections and partnerships among the family, school, and community that
understands that the school is an extension of the family where respect for diversity,
integrity, and authority are paramount.

Educational Community
The Richland School District is located approximately 75 miles from Pittsburgh, Pennsylvania, in a
suburb of Johnstown, Pennsylvania, Cambria County.
The District serves approximately 1,600 students in grades K through 12 from the Cambria County
municipalities of Geistown Borough and Richland Township, with a combined population of
approximately 15,000 residents.
The District has two campuses in Richland Township, with the Richland Elementary School
providing services to students in grades K-6 and the Richland High School providing services to
students in grades 7-12. Junior high students in grades 7-9 are located in one wing of the high
school building, and senior high students in grades 10-12 are located in another wing.
The Richland School District is one of 35 school districts and 5 career and technology centers
serviced by Appalachia Intermediate Unit 08, which is headquartered in Altoona, Pennsylvania.
Appalachia Intermediate Unit 08 provides special education and professional development services
to all associated districts. As reported in the 2012-2013 and the 2013-2014 School Performance
Profile, the Richland School District is exceeding all established benchmarks for its total student
population as outlined by the Pennsylvania Department of Education. These results are a reflection
of a balanced curriculum and a district-wide dedication to excellence. This dedication to excellence is
a reflection of our students, dedicated staff, and of our mission statement: To produce responsible
contributing citizens who can demonstrate the knowledge and skills necessary to be successful
in a changing world. We will accomplish this by providing diverse practical educational
opportunities, recognizing each person's self-worth, and developing individual talents and
interests. We believe that, “A student is never an interruption of our work; he or she is the
purpose of our work!”

Planning Committee
Name

Role
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Mary Beth Prociuk
Brandon Bailey
Doug Black
Michael Bodolosky
Karen Casper
Andi Cveykus
Lori Denhard
Jona Duppstadt
Tom Feichtel
Kelly Ford
Alyson Kaminsky
Scott Kubay
Maryssa McGuire
Tracy Pecora
Amanda Petrosky
Christie Philibin
Edwarda Pruchnic
Timothy Regan
Anthony Rizzo
Abigail Rullo
Thomas Smith
Tricia Sorchilla
Tom Tiffany
Darla Trent

Administrator : Professional Education Special
Education
Administrator : Professional Education
Parent : Professional Education
Board Member : Professional Education
High School Teacher - Special Education :
Professional Education
Parent : Special Education
Elementary School Teacher - Regular Education :
Professional Education
Business Representative : Professional Education
Business Representative : Professional Education
Ed Specialist - Home and School Visitor : Special
Education
High School Teacher - Regular Education :
Professional Education
Middle School Teacher - Regular Education :
Professional Education
Ed Specialist - School Psychologist : Professional
Education Special Education
Community Representative : Professional
Education
Middle School Teacher - Regular Education :
Professional Education Special Education
Parent : Professional Education
Ed Specialist - School Counselor : Professional
Education
Building Principal : Professional Education
Board Member : Professional Education
Building Principal : Professional Education
Administrator : Professional Education
Elementary School Teacher - Special Education :
Special Education
Community Representative : Professional
Education
Elementary School Teacher - Regular Education :
Professional Education
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Core Foundations
Standards
Mapping and Alignment
Elementary Education-Primary Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
Early Childhood Education: InfantToddler&rarr;Second Grade
English Language Proficiency
Interpersonal Skills
School Climate

Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing

Developing

Developing

Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing

Developing

Developing

Developing
Developing
Developing

Developing
Developing
Developing

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
The elementary school did not employ a certified elementary school counselor during the
2014-15 school year. However, on June 22, 2015, the School Board approved the hiring of a
full-time certified counselor to continue development of the areas of Career Education and
Work and other areas identified by the American School Counselor Association for Students.
Elementary Education-Intermediate Level
Standards
Arts and Humanities
Career Education and Work

Mapping

Alignment

Developing
Developing

Developing
Developing
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Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate

Developing
Developing

Developing
Developing

Developing

Developing

Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
Our school counseling department is going through a transition, and we are continuing to
develop the areas of Career Education and Work and American School Counselor Association
for Students.
Middle Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students

Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing

Developing

Developing

Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
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English Language Proficiency
Interpersonal Skills
School Climate
World Language

Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
With the advent of the PA Core Standards, all pertinent areas must be aligned and mapped
to reflect the PA Core Standards.
Faculty and administration must improve on the alignment and mapping of the Science
curriculum. The current course sequence does not reflect best practices and does not fully
prepare students for the 8th grade PSSA.
High School Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing

Developing

Developing

Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
With the advent of the PA Core Standards, all pertinent areas must be aligned and mapped
to reflect the PA Core Standards.

Adaptations
Elementary Education-Primary Level

9
 Science and Technology and Engineering Education
Elementary Education-Intermediate Level
 Science and Technology and Engineering Education
Middle Level
 PA Core Standards: Mathematics
 Science and Technology and Engineering Education
High School Level
 Science and Technology and Engineering Education
Explanation for any standards checked:
We have revised and improved our technology curriculum at the elementary level. The
amount of instructional time for mathematics in grades 7 & 8 have been increased.

Curriculum
Planned Instruction
Elementary Education-Primary Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
Curriculum mapping/revision/alignment to standards.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
Not Applicable.
Elementary Education-Intermediate Level
Curriculum Characteristics

Status

Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.

Developing
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Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Developing
Developing
Developing

Processes used to ensure Accomplishment:
Curriculum mapping/revision/alignment to standards.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
Not Applicable.
Middle Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
Curriculum mapping/revision/alignment to standards.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
Not applicable.
High School Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.

Status
Developing
Developing
Developing
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Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Developing

Processes used to ensure Accomplishment:
Curriculum mapping/revision/alignment to standards.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
Not applicable.

Modification and Accommodations
Explain how planned instruction contains modifications and accommodations that allow all
students at all mental and physical ability levels to access and master a rigorous standards
aligned curriculum.
Differentiated instructional strategies are implemented to maximize the potential of all
students. Curricular modifications are regularly made to ensure the success of each
student.

Instruction
Instructional Strategies
 Formal classroom observations focused on instruction
 Walkthroughs targeted on instruction
 Annual Instructional evaluations
Regular Lesson Plan Review
 Administrators
 Building Supervisors
Provide brief explanation of LEA's process for incorporating selected strategies.
The Administration reviews lessons and instructional activities on a routine basis. Formal
observations focused on instruction are completed twice each year for Level I teachers and
once every three years for Level II teachers. Annual evaluations are completed for all
teachers. In addition, a formal Differentiated Supervision Plan that follows the Charlotte
Danielson model will be adopted by the Board.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
At this time the District does not employ a Director of Educational Services and/or
Curriculum & Instruction Consultant. If one is employed in the future, instructional
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coaching may become available. Peer evaluation/coaching is being considered as a
differentiated supervision option.

Responsiveness to Student Needs
Elementary Education-Primary Level
Instructional Practices
Structured grouping practices are used to meet student needs.

Flexible instructional time or other schedule-related practices are used
to meet student needs.

Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
Not applicable.
Elementary Education-Intermediate Level
Instructional Practices
Structured grouping practices are used to meet student needs.

Flexible instructional time or other schedule-related practices are used
to meet student needs.

Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
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Not applicable.
Middle Level
Instructional Practices
Structured grouping practices are used to meet student needs.

Flexible instructional time or other schedule-related practices are used
to meet student needs.

Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
Not applicable.
High School Level
Instructional Practices
Structured grouping practices are used to meet student needs.

Flexible instructional time or other schedule-related practices are used
to meet student needs.

Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
Not applicable.

Recruitment
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Describe the process you implement to recruit and assign the most effective and highly
qualified teachers in order to meet the learning needs of students who are below
proficiency or are at risk of not graduating.
The Richland School District will continue to attempt to attract the top teachers in each
content area who meet and exceed the criteria for highly qualified status. Fortunately, top
applicants typically are attracted to the school due to the location, reputation, and past
school performance. The district will continue to utilize a hiring process which includes the
School Board, administration, faculty, and students to locate and hire the best teaching
candidates.
Once hired, the administration will continue to use data-informed decision making to assign
staff to foster student success.

Assessments
Local Graduation Requirements
Course Completion
Total Courses
English
Mathematics
Social Studies
Science
Physical Education
Health
Music, Art, Family &
Consumer Sciences,
Career and Technical
Education
Electives
Minimum % Grade
Required for Credit
(Numerical Answer)

SY 18/19

SY 19/20

SY 20/21

24.50
4.00
4.00
4.00
3.00
1.00
0.50

24.50
4.00
5.00
4.00
3.00
1.00
0.50

24.50
4.00
5.00
4.00
3.00
1.00
0.50

0.00

0.00

0.00

8.00

7.00

7.00

65.00

65.00

65.00

Graduation Requirement Specifics
We affirm that our entity requires demonstration of proficiency or above in each of the
following State academic standards: English Language Arts and Mathematics, Science and
Technology and Environment and Ecology, as determined through any one or a
combination of the following:
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Completion of secondary level coursework in English Language Arts (Literature),
Algebra I and Biology in which a student demonstrates proficiency on the associated
Keystone Exam or related project-based assessment if § 4.4(d)(4) (relating to
general policies) applies.



Locally approved and administered assessments, which shall be independently and
objectively validated once every 6 years. Local assessments may be designed to
include a variety of assessment strategies listed in ? 4.52(c) and may include the use
of one or more Keystone Exams. Except for replacement of individual test items that
have a similar level of difficulty, a new validation is required for any material
changes to the assessment. Validated local assessments must meet the following
standards:
I.

Alignment with the following State academic standards: English Language
Arts (Literature and Composition); Mathematics (Algebra I) and
Environment and Ecology (Biology).

II. Performance level expectations and descriptors that describe the level of
performance required to achieve proficiency comparable to that used for the
Keystone Exams.
III. Administration of the local assessment to all students, as a requirement for
graduation, except for those exempted by their individualized education
program under subsection (g), regarding special education students, or
gifted individualized education plan as provided in ? 16.32 (relating to
GIEP).
IV. Subject to appropriations provided by law, the cost to validate local
assessments shall be evenly divided between the school district, AVTS or
charter school, including a cyber-charter school, and the Department. If the
Department does not provide sufficient funding to meet its share, local
assessments submitted for validation shall be deemed valid until a new
validation is due to the Department.
V. The Department will establish a list of entities approved to perform
independent validations of local assessments in consultation with the Local
Assessment Validation Advisory Committee as provided in ? 4.52(f).
VI. School boards shall only approve assessments that have been determined to
meet the requirements of this subsection by an approved entity performing
the independent validation. If a school district, AVTS or charter school,
including a cyber-charter school, uses a local assessment that has not been
independently validated, the Secretary will direct the school entity to
discontinue its use until the local assessment is approved through
independent validation by an approved entity.
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Completion of an Advanced Placement exam or International Baccalaureate exam
that includes academic content comparable to the appropriate Keystone Exam at a
score established by the Secretary to be comparable to the proficient level on the
appropriate Keystone Exam.

Local Assessments
Standards

WA

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English
Language Arts
PA Core Standards: Literacy in
History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical
Education
History
Science and Technology and
Engineering Education
World Language

TD

NAT

DA

PSW

Other

EEP

EEI

ML

HS

X

X

X
X

X

ML

HS

ML

HS

X
X
X
X
X
X
X
X
X
X
X
X
X
X

Methods and Measures
Summative Assessments
Summative Assessments
PSSA
Keystone Exams, Final Exams
Benchmark Assessments
Benchmark Assessments
Fountas & Pinnel, DIBELS Next, AimsWeb

EEP

EEI

X

X

EEP

EEI

Formative Assessments
Formative Assessments
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Questioning Strategies, Think-Pair-Share,
Whiteboards, Exit Slips, and Progress-monitoring
Probes

X

X

X

X

EEP

EEI

ML

HS

X

X

ML

HS

Diagnostic Assessments
Diagnostic Assessments
Classroom Diagnostic Tools (CDTs)

Validation of Implemented Assessments
Validation Methods
External Review
Intermediate Unit Review
LEA Administration Review
Building Supervisor Review
Department Supervisor Review
Professional Learning Community Review
Instructional Coach Review
Teacher Peer Review

EEP

EEI

X
X

X
X

X

X

Provide brief explanation of your process for reviewing assessments.
The District currently has no process for the review of assessments.

Development and Validation of Local Assessments
If applicable, explain your procedures for developing locally administered assessments and
how they are independently and objectively validated every six years.
The District does not develop locally administered assessments.

Collection and Dissemination
Describe your system to collect, analyze and disseminate assessment data efficiently and
effectively for use by LEA leaders and instructional teams.
The Richland School District creates data-analysis teams in each building to effectively
disseminate and collect data from local and state assessments. These teams then identify
students and share information with staff members and District administrators.

Data Informed Instruction
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Describe how information from the assessments is used to assist students who have not
demonstrated achievement of the academic standards at a proficient level or higher.
Data-analysis teams will identify students in need of remediation so they can get the help
they need to have success in the classroom and meet the state standards of proficiency. The
building principals will have staff meetings regarding the progress of these students. At the
high school level, we will use CDTs as a means to assess student progress in core studies
and to help identify students in need of remediation.

Assessment Data Uses
Assessment Data Uses
Assessment results are reported out by PA
assessment anchor or standards-aligned learning
objective.
Instructional practices are identified that are linked to
student success in mastering specific PA assessment
anchors, eligible content or standards-aligned
learning objectives.
Specific PA assessment anchors, eligible content or
standards-aligned learning objectives are identified
for those students who did not demonstrate sufficient
mastery so that teachers can collaboratively create
and/or identify instructional strategies likely to
increase mastery.
Instructional practices modified or adapted to
increase student mastery.

EEP

EEI

ML

HS

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

Provide brief explanation of the process for incorporating selected strategies.
In grades K-6, data is used to improve instruction and create remediation tools and
programs. In the first few weeks of the school year, the staff is involved in a series of
assessments and assessment-data reading that identifies which anchors and students are in
need of attention based on PSSA results. Various benchmark tests are given frequently
throughout the school year to track student progress and measure need of support. At the
middle school- and high school-level, PSSA/Keystone data is used to create remediation
programs and to address students in need of support. These programs will vary for each
student based on the need identified from testing data.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
Not applicable.

Distribution of Summative Assessment Results
Distribution Methods
Course Planning Guides

EEP

EEI

ML

HS

X

X
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Directing Public to the PDE & other Test-related
Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and School Board
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook

X

X

X

X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

X

X

X

X

Provide brief explanation of the process for incorporating selected strategies.
The Richland School District utilizes several outlets to report summative assessment results
to the community: press releases and Superintendent reports to the School Board at public
meetings.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
The Richland School District has found the student handbook and printed in-house
materials to be an ineffective way to distribute summative-assessment information to the
public due to the logistics required.

Safe and Supportive Schools
Assisting Struggling Schools
Describe your entity’s process for assisting schools that either do not meet the annual
student achievement targets or experience other challenges, which deter student
attainment of academic standards at a proficient level or higher.
If your entity has no struggling schools, explain how you will demonstrate continued
growth in student achievement.


We plan on employing data-driven decision making (data meetings / training / data
teams) to improve instruction and student growth and achievement.



We plan to purchase a data warehouse and curriculum-mapping software and are
seeking guidance/best practices from other districts.



We plan on strengthening our SAT Prep.
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We are looking to incorporate a Director of Educational Services and/or Curriculum
& Instruction Consultant to improve and focus in on curriculum.
We are looking into different ways to improve our students metacognition skills.



We are looking into providing professional development in the Reading
Apprenticeship program for our teachers..



We are looking to increase our writing across the district as well as writing in
Content areas (Math and Science). We are looking at the Calkins Writing project through NY
Teacher’s College.



We are attempting to add an English staff member to increase our reading and
writing skills in grades 7 and 8.



We are looking to implement research-based remediation software to improve
growth and achievement for our special needs population: Read 180, System 44 and math
software.

Programs, Strategies and Actions
Programs, Strategies and Actions
Biennially Updated and Executed Memorandum of
Understanding with Local Law Enforcement
School-wide Positive Behavioral Programs
Conflict Resolution or Dispute Management
Peer Helper Programs
Safety and Violence Prevention Curricula
Student Codes of Conduct
Comprehensive School Safety and Violence
Prevention Plans
Purchase of Security-related Technology
Student, Staff and Visitor Identification Systems
Placement of School Resource Officers
Student Assistance Program Teams and Training
Counseling Services Available for all Students
Internet Web-based System for the Management of
Student Discipline

EEP

EEI

ML

HS

X

X

X

X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

X

X

X

X

X
X

X
X

X
X

X
X

X
X

X
X

X
X

X
X

X

X

X

X

Explanation of strategies not selected and how the LEA plans to address their
incorporation:
Our proximity in relation to the local police department allows us almost immediate
assistance if needed. The Richland Township Police Department is staffed around-the-
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clock daily, and their headquarters is situated in the center of our campus, approximately
200 yards from each school building.

Identifying and Programming for Gifted Students
1. Describe your entity's process for identifying gifted children.
2. Describe your gifted special education programs offered.
Richland School District follows child-find procedures described by Chapter 16 of Title 22 of
the State code for the identification of gifted children. Public notice of the District’s
responsibility to locate and assess potential gifted students is described on the District’s
web site. Additionally, the school handbook describes the process for identifying gifted
children and the services the District offers.
School personnel and/or parents may recommend that a child be assessed for giftedness
based on accumulated assessment data for the student. Various measures are used to
screen students for giftedness including, but not limited to, DIBELs, DRA’s, grades, and
PSSAs. The Otis Lennon School Abilities Test (OLSAT) is used as an additional screening
tool for those students who have been administered this group assessment. The Kaufman
Brief Intelligence Test (K-BIT) is also used as a screening tool for students thought to
possess giftedness. Ability data is matched to achievement data that has been collected to
identify potentially gifted students.
If screening information warrants further investigation, permission is requested from the
parent to conduct a more formal assessment. Parents have the option to request a formal
assessment despite or instead of screening. Once written permission is received, the school
psychologist completes a multidisciplinary evaluation for giftedness, which includes normreferenced standardized intelligence and achievement tests to be considered along with
information collected during the screening process. Additional data from the
multidisciplinary team members, e.g., parent, teacher, school nurse, and other school
personnel, specifically related to areas of potential giftedness is also collected. Any
intervening factors which may mask gifted ability are also documented. The school
psychologist uses these multiple factors to determine if the child shall be identified as being
gifted. Information is compiled in a Gifted Written Report, which is then shared with the
parent and other team members.
The gifted education program takes a variety of forms based on individual student strengths
and needs as well as the level of school a student attends. At the elementary level, gifted
education primarily takes the form of pull-out enrichment based on the student's
strengths/interests and/or extensions of the general education curriculum. Additionally, it
may include co-teaching/in-class support, pull-out support, staff support, acceleration,
and/or participation in district-wide activities. Once the student reaches the high school (712), the student’s academic interests drive the opportunities for academic enrichment.
These students are notified of scholarships, summer academic programs and other
community programs which might be available to them.
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Developmental Services
Developmental Services

EEP

EEI

ML

HS

Academic Counseling
Attendance Monitoring
Behavior Management Programs
Bullying Prevention
Career Awareness
Career Development/Planning
Coaching/Mentoring
Compliance with Health Requirements –i.e.,
Immunization
Emergency and Disaster Preparedness
Guidance Curriculum
Health and Wellness Curriculum
Health Screenings
Individual Student Planning
Nutrition
Orientation/Transition
RTII/MTSS
Wellness/Health Appraisal
EST (Educational Support Team) documents
interventions implemented prior to special education
referral

X
X
X
X

X
X
X
X

X

X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X

X

X

X

X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X

X

Explanation of developmental services:
Richland School District provides a comprehensive array of developmental services
throughout grades K-12. The School-Wide Positive Behavior & Intervention Support
Program and Bully Prevention Programs implemented district wide set the foundation for a
safe and supportive school environment for all students. Counseling services are provided
for all students K-12, and the District curricula provide for career awareness and career
development lessons K-12 as appropriate. The District provides transition services to
students entering Kindergarten and for those students entering the high school for the first
time. School Health Services are vital in aiding the growth and development of children and
in enabling them to benefit fully from the educational experiences provided for them K-12.

Diagnostic, Intervention and Referral Services
Diagnostic, Intervention and Referral Services

EEP

EEI

ML

HS

Accommodations and Modifications
Administration of Medication
Assessment of Academic Skills/Aptitude for Learning
Assessment/Progress Monitoring
Casework
Crisis Response/Management/Intervention

X
X
X
X
X
X

X
X
X
X
X
X

X
X
X
X
X
X

X
X
X
X
X
X
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Individual Counseling
Intervention for Actual or Potential Health Problems
Placement into Appropriate Programs
Small Group Counseling-Coping with life situations
Small Group Counseling-Educational planning
Small Group Counseling-Personal and Social
Development
Special Education Evaluation
Student Assistance Program
Educational Support Team

X
X
X

X
X
X

X
X
X

X
X
X

X
X
X

X
X
X

X
X

X
X

Explanation of diagnostic, intervention and referral services:
The needs of each child are appropriately addressed in the District to best benefit the child.
Counseling services are available through District school counselors, the school
psychologist, and the school social worker, who is also a licensed professional counselor, to
provide ongoing student support at all levels. The Educational Support Team (intervention
program for academic and behavioral referrals) progress monitors and makes data-based
decisions prior to special education placement.

Consultation and Coordination Services
Consultation and Coordination Services
Alternative Education
Case and Care Management
Community Liaison
Community Services Coordination (Internal or
External)
Coordinate Plans
Coordination with Families (Learning or Behavioral)
Home/Family Communication
Managing Chronic Health Problems
Managing IEP and 504 Plans
Referral to Community Agencies
Staff Development
Strengthening Relationships Between School
Personnel, Parents and Communities
System Support
Truancy Coordination
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X
X

X
X
X

X
X
X

X
X
X

X

X

X

X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X

X

X

X

X
X

X
X

X
X

X
X

Explanation of consultation and coordination services:
The Richland School District offers many supportive services to both our students and their
families that establish connections both inside and outside our schools. Families have a
number of services available to them, including academic, behavioral, mental health and
social services support from trained school staff. When appropriate, referrals can be made
to community agencies for various levels of support, intervention, and guidance. The
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District utilizes the services of various groups to assist our students and their families,
including, but not limited to: local magistrates, Cambria and Somerset County Juvenile
Court, local and state police, Cambria County Children and Youth Services, United Way of
the Laurel Highlands, Behavioral Health/Intellectual Disabilities/Early Intervention
Program, and Appalachia Intermediate Unit 8.

Communication of Educational Opportunities
Communication of Educational Opportunities
Course Planning Guides
Directing Public to the PDE & Test-related Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and Board of
Directors
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook

EEP

EEI

ML

HS

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X
X

X
X
X
X
X
X

X

X

X

X

X
X
X
X
X

X
X
X
X
X

X

X

X
X
X

X
X
X
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X
X
X
X

X
X
X
X

X
X
X
X

X
X
X
X

X

X

X

X

X
X

X
X

X
X

X
X

Communication of Student Health Needs
Communication of Student Health Needs
Individual Meetings
Individual Screening Results
Letters to Parents/Guardians
Website
Meetings with Community, Families and Board of
Directors
Newsletters
School Calendar
Student Handbook

Frequency of Communication
Elementary Education - Primary Level
 More than once a month
Elementary Education - Intermediate Level
 More than once a month
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Middle Level
 More than once a month
High School Level
 More than once a month

Collaboration for Interventions
Describe the collaboration between classroom teachers and individuals providing
interventions regarding differing student needs and academic progress.
Richland School District provides ongoing collaboration among classroom teachers and
individuals providing intervention regarding differing student needs and academic
progress. At the elementary level, the Educational Support Team (EST) provides supports
to students with respect to academic and/or behavior concerns. At the middle and high
school-levels, core instruction is differentiated for all students, with additional remediation
and enrichment provided as necessary. Remediation is provided through in-school and
after-school tutoring. Enrichment is provided through Honors and Advanced Placement
courses. Special education teachers, gifted support personnel, and general education
teachers collaborate on an ongoing basis in order to meet the needs of students.

Community Coordination
Describe how you accomplish coordination with community operated infant and toddler
centers, as well as preschool early intervention programs. In addition, describe the
community coordination with the following before or after school programs and services
for all grade levels, including pre-kindergarten, if offered, through grade 12.
1.
2.
3.
4.

Child care
After school programs
Youth workforce development programs
Tutoring

Child care is provided before and after school in the district by The Learning Lamp.
These programs use elementary school facilities in order to address the needs of parents
and/or guardians of young school-age children who require these services.

Preschool Agency Coordination
Explain how the LEA coordinates with agencies that serve preschool age children with
disabilities.
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1. Address coordination activities designed to identify and serve children with
disabilities and the supports and accommodations available to ensure both physical
and programmatic access.
2. Address pre-kindergarten programs operated directly by the LEA and those
operated by community agencies under contract from the LEA.
3. Describe how the LEA provides for a smooth transition from the home setting and
any early childhood care or educational setting the students attend, to the school
setting.
Children in Pennsylvania with developmental delays and other disabilities benefit from a
state supported collaboration among parents, service practitioners and others who work
with young children needing special services. The Pennsylvania Early Intervention
program provides support and services to families with children, from birth to age five, with
developmental delays and other disabilities. Early intervention builds upon the natural
learning opportunities that occur within the daily routines of a child and their family.
Early Intervention:


Supports services and resources for children that enhance daily opportunities for
learning provided in settings where a child would be if he/she did not have a developmental
delay and disability.



Provides families’ independence and competencies.



Respects families’ strengths, values, and diversity.
Early intervention supports and services are designed to meet the developmental needs of
children with a disability as well as the needs of the family related to enhancing the child’s
development in one or more of the following areas:



Physical development, including vision and hearing



Cognitive development



Community development



Social or emotional development



Adaptive development
The Richland School District contracts with Appalachia Intermediate Unit 8 (IU8) to
provide Early Intervention Services to preschool age children. When parents of preschool
age children with disabilities approach RSD with questions regarding Early Intervention
Services, they are provided contact information for IU8. The services IU8 provides to
children and their families differ based upon the individual needs and strengths of each
child and the child’s family. Services such as parent education, support services,
developmental therapies and other family-centered services which assist in child
development and may be included in a family’s Early Intervention program.
Early Intervention promotes collaboration among parents, service providers and other
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important people in the child’s life to enhance the child’s development and support the
needs of the family. Early Intervention provides supports and services in a variety of
settings. Services may be provided in the child’s home, child care center, nursery school,
play group, Head Start program, early childhood special education classroom or other
settings familiar to the family. Early Intervention supports and services are embedded in
typical routines and activities, within the family, community and/;or early care and
education settings. This approach provides frequent, meaningful practice and skill building
opportunities.
When a child who has received Early Intervention services through IU8, who resides
within the boundaries of RSD, turns school-age, a transition meeting is scheduled among the
parents, IU8 Early Intervention staff, RSD staff, and other community agencies involved with
the child. During this transition meeting, which generally occurs during the month of
February, the child’s Early Intervention program is reviewed to determine if the child is
ready to enter Kindergarten or remain in the Early Intervention program for another year.
If it is determined that the child is ready to start school and upon the enrollment of said
child, a Permission to ReEvaluate is issued by mid-April. A comprehensive psychoeducational evaluation is conducted by the district School Psychologist. If the evaluation
process has identified that the child is in need of special education services, a school age
Individualized Education Plan (IEP) is developed. If the child is found not to be in need of
special education services, the child enters Kindergarten as a general education student.
Richland School District does not currently operate or contract with any community
agencies to provide pre-kindergarten programs for students residing in the school district.
Many students attend private pre-school programs.
The district holds Kindergarten registration in the Spring of the previous school year.
Families have individual appointments for registration so that their children can meet with
teachers and other district personnel for educational screenings. Kindergarten teachers
participate in the registration and screening process. At the start of the school year, an
open house is held so that families may attend with their children to become acquainted
with classrooms and teachers. As needed, individual arrangements are made for more
transitional time and activities depending on the needs of the individual child.

Materials and Resources
Description of Materials and Resources
Elementary Education-Primary Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available

Status
Developing
Developing
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Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Developing
Developing

Provide explanation for processes used to ensure Accomplishment.
The Richland School District began the implementation of a guided reading program during
the 2010-2011 school year. Several reading recources were needed to be purchased to
enhance instruction. Big books and leveled reading books were in need of expansion, along
with several library enhancments. The District has also implemented the use of the
Everyday Math program over the course of the last three years. In the upcoming school
year, we will explore the topic of STEAM (Science, Technology, Engineering, Art,
Mathematics) programming for our curriculum.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
Not applicable.
Elementary Education-Intermediate Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Developing
Developing
Developing
Developing

Provide explanation for processes used to ensure Accomplishment.
The Richland School District began the implementation of a guided reading program during
the 2010-2011 school year. Several reading resources were needed to be purchased to
enhance instruction. Big books and leveled reading books were in need of expansion, along
with several library enhancements. The District has also implemented the use of the
Everday Math program over the course of the last three years.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
Not applicable.
Middle Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and

Status
Developing
Developing
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resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Developing
Developing

Provide explanation for processes used to ensure Accomplishment.
The mid-level English program is currently being reviewed and revised based on
assessment data and analysis and not all the materials have been identified and acquired at
this point. As the curriculum develops, new material will be needed for proper instruction.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
Not applicable.
High School Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Accomplished
Developing
Developing
Developing

Provide explanation for processes used to ensure Accomplishment.
The Richland School District is committed to broadening our mid-level English program to
be more supportive of our student's learning needs. In addition, we are committed to
improving and growing our one-to-one iPad initiative. We are in the transition process of
converting our current textbooks to an electronic platform using iBooks and other apps.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
Not applicable.

SAS Incorporation
Elementary Education-Primary Level
Standards
Arts and Humanities
Career Education and Work

Status
Full
Implementation
Implemented in
50% or more of
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Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics

Environment and Ecology

Family and Consumer Sciences

Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students

Early Childhood Education: Infant-Toddler&rarr;Second Grade
English Language Proficiency
Interpersonal Skills

district
classrooms
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Full
Implementation
Full
Implementation
Implemented in
50% or more of
district
classrooms
Full
Implementation
Full
Implementation
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Full
Implementation
Implemented in
50% or more of
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district
classrooms
Full
Implementation

School Climate
Further explanation for columns selected "

We need to improve early childhood programming in the school district. Currently our
school counseling area is going through transition and we plan to have a program in place
regarding American School Counseling for Students in the upcoming year.
Elementary Education-Intermediate Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students

Status
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Implemented in
50% or more of
district
classrooms
Full
Implementation
Full
Implementation
Implemented in
less than 50% of
district
classrooms
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Full
Implementation
Full
Implementation
Full
Implementation

English Language Proficiency
Interpersonal Skills
School Climate
Further explanation for columns selected "

School Counseling is currently going through transition and we should have a program in
place regarding American School Counseling for Students in the upcoming year.
Middle Level
Standards
Arts and Humanities

Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Implemented in
50% or more of
district
classrooms
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Full
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American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Implemented in
50% or more of
district
classrooms

Further explanation for columns selected "
Not applicable.
High School Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education

Status
Implemented in
50% or more of
district
classrooms
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Implemented in
50% or more of
district
classrooms
Full
Implementation
Full
Implementation
Full
Implementation
Full
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Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation

Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language
Further explanation for columns selected "
Not applicable.

Professional Education
Characteristics
District’s Professional Education Characteristics
Enhances the educator’s content knowledge in the
area of the educator’s certification or assignment.
Increases the educator’s teaching skills based on
effective practice research, with attention given to
interventions for struggling students.
Increases the educator's teaching skills based on
effective practice research, with attention given to
interventions for gifted students.
Provides educators with a variety of classroom-based
assessment skills and the skills needed to analyze and
use data in instructional decision making.
Empowers educators to work effectively with parents
and community partners.
District’s Professional Education Characteristics
Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for struggling students
are aligned to each other, as well as to Pennsylvania’s
academic standards.
Provides the knowledge and skills to think and plan
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strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for gifted students are
aligned to each other, as well as to Pennsylvania's
academic standards.
Provides leaders with the ability to access and use
appropriate data to inform decision making.
Empowers leaders to create a culture of teaching and
learning, with an emphasis on learning.
Instructs the leader in managing resources for
effective results.

X

X

X

X

X

X

X

X

X

X

X

X

Provide brief explanation of your process for ensuring these selected characteristics.
The process for ensuring the selected characteristics in the Richland School District include
the following:


Administrators are always open to sending faculty to content-area trainings.



Administrators provide faculty with educational videos related to the needs of
intervention for struggling students, and the District has provided professional
development in Differentiated Instruction.



Curriculum-based measurements are implemented regularly at the elementary and
intermediate level, e.g., LLI, DRA, Fountas & Pinnell, and AimsWeb. The provision of actual
curriculum-based measurement skills is minimal at the middle and high school-level.
Faculty are encouraged by the Administration to attend conferences or trainings. Faculty is
frequently informed on ways to and reasons why to use data in instructional decision
making concerning testing and SLOs. The District will continue to provide/encourage
professional development focused on intervention, data-based decision making, and
problem solving.



Faculty is encouraged every year to provide positive feedback to parents through
emails or postcards provided by the school. Faculty is also asked to communicate with
parents regarding concerns and issues with students; for example, we have a protocol for
parent communication related to Senior Students that must be followed. Mid-term progress
reports are sent to parents, and our special education teachers send quarterly progress
reports home. Also, technology has provided at-your-fingertip information through our
PowerSchool system. Continued Differentiated Instruction and Empathy training for faculty
is encouraged..



IEP goals are encouraged to contain a related academic standard (Common Core).
Faculty has been trained on IEPWriter, and IEP information is available to all faculty who
have a legitimate educational interest with specific requirements and specially-designed
instruction. Teaching materials are shared throughout the various subject areas.
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Faculty has had numerous trainings on Common Core Standards, PVASS, SLOs, and
all other applicable data-gathering systems available. SLOs have particularly been
constructed to drive classroom instruction.



The effort is made to encourage faculty to tailor their instruction to meet the needs
of all students and to ensure learning is taking place.



While training regarding interventions for gifted students is rarely provided to
faculty in general, gifted support personnel and District leaders are encouraged to
participate in trainings/workshops addressing the needs of students who are gifted.
The Richland School District will implement a formal, Board-approved Differentiated
Supervision Plan based on the Charlotte Danielson model that follows the Pennsylvania
Department of Education guidelines for the 2015-2016 school year. All of the characteristics
listed above are incorporated into the four domains of the Danielson model. The plan will
provide professional development through the Standards Aligned System professional
development modules and through local needs as determined by local needs assessments to
improve teacher performance as indicated through the Differentiated Supervision Plan.
Prior to the 2015-2016 school year, the Danielson model was followed, albeit without a
formally adopted Differentiated Supervision Plan.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
Not applicable.

Educator Discipline Act 126, 71
Provides educators with mandated reporter training, totaling 3 hours, every 5 years as
outlined in Act 126.
Questions
The LEA has conducted the required training on:
3/23/2015 Richland School District provided mandated reporter training to the following:
Administrators, Teachers, Secretaries, Bus Drivers, Cafeteria Workers, Substitute Teachers,
Foster Grandparents, Paraprofessionals, Maintenance & Custodial Staff
Provides educators with four (4) hours of professional development in youth suicide
awareness and prevention every five (5) years for professional educators in grades six
through twelve as outlined in Act 71.
Questions
The LEA plans to conduct the training on approximately:
1/18/2016 Richland School District will adopt age appropriate suicide awareness and
prevention policies and curriculum, inform parents of each policy and post on its website.
Staff will utilize Preventing Suicide: A Toolkit for High Schools as a resource.
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Provides educators with four (4) hours of professional development every five (5) years for
professional educators that are teaching the curriculum in which the Child Exploitation
Awareness Education program is incorporated as outlined in Act 71.
Questions
The LEA plans to conduct the training on approximately:
1/18/2016 Richland School District will utilize curriculum models and trainings as
developed by PDE.

Strategies Ensuring Fidelity
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target instructional areas that need strengthening.
 Using disaggregated student data to determine educators’ learning priorities.
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target curricular areas that need further
alignment.
 Professional Development activities are developed that support implementation of
strategies identified in your action plan.
 Clear expectations in terms of teacher practice are identified for staff implementation.
 An implementation evaluation is created, based upon specific expectations related to
changes in teacher practice, which is used to validate the overall effectiveness of the
professional development initiative.
 The LEA has a systemic process that is used to validate whether or not providers have
the capacity to present quality professional development.
 Administrators participate fully in all professional development sessions targeted for
their faculties.
 Every Professional development initiative includes components that provide ongoing
support to teachers regarding implementation.
 The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom
observations).
 Professional Education is evaluated to show its impact on teaching practices and
student learning.
Provide brief explanation of your process for ensuring these selected characteristics.
While Richland School District believes it is utilizing all strategies to ensure that
professional development is focused, wide-ranging and implemented with fidelity, teachers
continue to develop their technological skills/practices in order to more efficiently and
effectively educate students in the 21st century.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
Not applicable.
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Induction Program


Inductees will know, understand and implement instructional practices validated by
the LEA as known to improve student achievement.



Inductees will assign challenging work to diverse student populations.



Inductees will know the basic details and expectations related to LEA-wide
initiatives, practices, policies and procedures.



Inductees will know the basic details and expectations related to school initiatives,
practices and procedures.



Inductees will be able to access state curriculum frameworks and focus lesson
design on leading students to mastery of all state academic standards, assessment
anchors and eligible content (where appropriate) identified in the LEA's curricula.



Inductees will effectively navigate the Standards Aligned System website.



Inductees will know and apply LEA endorsed classroom management strategies.



Inductees will know and utilize school/LEA resources that are available to assist
students in crisis.



Inductees will take advantage of opportunities to engage personally with other
members of the faculty in order to develop a sense of collegiality and camaraderie.



Inductees will know and apply the district's Comprehensive Plan as a living and
breathing document.

Provide brief explanation of your process for ensuring these selected characteristics.
The Richland School District partners with the Applachia Intermediate Unit 08 Induction
Program to deliver professional development of the above characteristics. In addition,
beginning in the 2015-2016 school year, the Richland School District will add Board
approved local components and activities to coincide with the Appalachia Intermediate Unit
08 Induction Program. The local induction program components and activities will require
more building specific and district specific guidance to ensure professional development
and teacher success and support.
As indicated in prior parts of the plan, the Richland School District will implement a formal and Board
approved Differentiated Supervison Plan based on the Charolette Danielson model that follows
the Pennsylvania Department of Education guidelines for the 2015-2016 school year. All of the
characteristics listed above are incorporated into the 4 domains of the Danielson model. The plan will provide
professional development through the Standards Aligned System professional development modules and through
local needs as determined by local needs assessments to improve teacher performance as indicated through the
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Differentiated Supervision Plan. Prior to the 2015-2016 school year, the Danielson model was followed
albeit without a formally adopted Differientiated Supervision Plan.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
Not applicable.

Needs of Inductees


Frequent observations of inductee instructional practice by a coach or mentor to
identify needs.



Frequent observations of inductee instructional practice by supervisor to identify
needs.



Regular meetings with mentors or coaches to reflect upon instructional practice to
identify needs.



Student PSSA data.



Standardized student assessment data other than the PSSA.



Classroom assessment data (Formative & Summative).



Inductee survey (local, intermediate units and national level).



Review of inductee lesson plans.



Review of written reports summarizing instructional activity.



Submission of inductee portfolio.



Knowledge of successful research-based instructional models.



Information collected from previous induction programs (e.g., program evaluations
and second-year teacher interviews).

Provide brief explanation of your process for ensuring these selected characteristics.
Throughout the course of the induction progress, mentors and inductees will evaluate the
characteristics, goals, and activities and share said evaluation with the building level and
district level administrators to ensure progress and success.

Provide brief explanation for strategies not selected and you plan to address their
incorporation.
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Not applicalbe.

Mentor Characteristics


Pool of possible mentors is comprised of teachers with outstanding work
performance.



Potential mentors have similar certifications and assignments.



Potential mentors must model continuous learning and reflection.



Potential mentors must have knowledge of LEA policies, procedures and resources.



Potential mentors must have demonstrated ability to work effectively with students
and other adults.



Potential mentors must be willing to accept additional responsibility.



Mentors must complete mentor training or have previous related experience (e.g.,
purpose of induction program and role of mentor, communication and listening
skills, coaching and conferencing skills, problem-solving skills and knowledge of
adult learning and development).



Mentors and inductees must have compatible schedules so that they can meet
regularly.



Mentors will know and apply the district's Comprehensive Plan as a living and
breathing document.

Provide brief explanation of your process for ensuring these selected characteristics.
Mentors are screened and selected by the administration (and Board approved) prior to
being assigned as a mentor to ensure the mentor and inductee are a proper fit to carry out
the goals of the district.

Provide brief explanation for characteristics not selected and how you plan to address their
incorporation.
Not applicable.

Induction Program Timeline
Topics
Code of Professional Practice and Conduct for
Educators

Aug- Oct- Dec- Feb- Apr- JunSep Nov Jan Mar May Jul
X
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Assessments
Best Instructional Practices
Safe and Supportive Schools
Standards
Curriculum
Instruction
Accommodations and Adaptations for diverse
learners
Data informed decision making
Materials and Resources for Instruction

X
X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

X

X

X
X
X

X
X
X

X

X

X

X

X

X

X
X

X
X

X
X

X
X

X
X

X
X

If necessary, provide further explanation.
The Richland School District believes that induction and professional development are a
continuous process and that teachers need to model life-long learning.

Monitoring Evaluating and Induction Program
Identify the procedures for monitoring and evaluating the Induction program.
The Richland School District belongs to the Appalachia Intermediate Unit 08 Induction
Consortium and we participate in the annual review of the program. However, beginning in
the 2015-2016 school year, consistent review and evaluation of the program and the
additional local requirements and activities will be reviewed and evaluated based on the
time frames indicated in the chart above.

Recording Process
Identify the recording process for inductee participation and program completion. (Check
all that apply)


Mentor documents his/her inductee's involvement in the program.



A designated administrator receives, evaluates and archives all mentor records.



School/LEA maintains accurate records of program completion and provide a
certificate or statement of completion to each inductee who has completed the
program.



LEA administrator receives, tallies, and archives all LEA mentor records.



Completion is verified by the LEA Chief Executive Officer on the Application for
Level 2 Certification.

Special Education
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Special Education Students
Total students identified: 171

Identification Method
Identify the District's method for identifying students with specific learning disabilities.
The Educational Support Team (EST), which is usually triggered by classroom teachers
and/or parents, is utilized as part of the pre-referral process at the elementary level to
address the needs of struggling students, both academic and behavioral. In addition, the
Student Assistance Program (SAP), teacher/parent referral, guidance referrals, and general
monitoring of students at the elementary and junior/senior high school assists in identify
students who may be in need of support which exceeds that which is given as a standard
tiered intervention. Interventions developed by the team are implemented, and the
appropriate teams meet periodically to closely monitor student progress and intervention
efficacy. Referral for evaluation is implemented when student improvement does not occur.
Students who are referred for a comprehensive evaluation, either by EST, school
professionals, or parents, are currently being identified with specific learning disabilities
utilizing the ability/achievement discrepancy model. An individual's general ability is
compared to his or her levels of achievement in various areas as outlined in the regulations.
Standard scores are used as the metric for calculating discrepancies between ability and
achievement. The predicted-achievement method is the statistical approach generally used
by the school district in determining whether or not an ability/achievement discrepancy
exists. With this method, the ability score is used to predict the expected achievement score
for an individual. If the difference between the predicted score and the actual score
achieved in a given area, i.e. basic reading skills, comprehension, mathematics problem
solving, etc., is deemed clinically significant and this significant discrepancy occurred less
than 10-15% in the standardization sample, it is suggested that a specific learning disability
exists in that specific area. The evaluation also takes into consideration the six points which
are required to be addressed in the Evaluation Report when identifying such students.
The district is making efforts to continue to explore a Response to Instruction and
Intervention (RtII) model. In support of this process, the district employs four reading
specialists and a remedial math teacher, all of whom have been trained in the use of
universal screeners, such as Dynamic Indicators of Early Literacy Skills (DIBELS), AIMSweb,
Diagnostic Reading Assessment (DRA), Fountas & Pinnell, and EasyCBM. The collection of
baseline and subsequent data continues, and it is the intention of the district that this data
will be utilized to provide for a more comprehensive form of progress monitoring for
students.

Enrollment
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Review the Enrollment Difference Status. If necessary, describe how your district plans to
address any significant disproportionalities.
The data is publicly available via the PennData website. You can view your most recent
report. The link is: http://penndata.hbg.psu.edu/BSEReports
According to Indicators 9 and 10 of the Special Education Data Report for the school year
2011-12, there are no significant dispoportionalities in the enrollment of students in special
education programs based on race/ethnicity or disability category; however, based on the
December 1, 2011 Child Count, the Special Education Data Report reflected two disability
categories which shoed higher percnetages of enrollment over the state percentages, i.e.
Autism & Intellectual Disability (Mental Retardation).
Autism is a disability which is often identified by an outside provider such as a medical
doctor, psychiatrist, or license psychologist. [About 1 in 88 children have been identified
with an autism spectrum disorder (ASD) according to estimates from CDC's Autism and
Developmental Disabilities Monitoring (ADDM) Network.] When provided to the LEA, the
school district's School Psychologist reviews these outside evaluations in determining
eligibility for special education support services. Intellectual Disability is often comorbid
with Autism. Also, there are specific guidelines for identifying individuals with an
Intellectual Disability, which are strictly adhered to by the LEA. While Richland School
District's identified Autism and/or Intellectually Disabled population is higher than the
state average, the LEA does not believe that it has over-identified students as having these
disabilities. District procedures for the identification, location, and evaluation of children
with disabilities are reviewed on an ongoing basis to ensure compliance with all special
education relulations and to ensure a Free and Appropriate Public Education (FAPE) is
provided to students with disabilities who require special education and related services.

Non-Resident Students Oversight
1. How does the District meet its obligation under Section 1306 of the Public School
Code as the host District at each location?
2. How does the District ensure that students are receiving a free appropriate public
education (FAPE) in the least restrictive environment (LRE)?
3. What problems or barriers exist which limit the District's ability to meet its
obligations under Section 1306 of the Public School Code?
There are not currently any agency supervised or licensed shelters, group homes,
maternity homes, residential treatment facilities, or other institutions for the care or
training of adolescents within the boundaries of Richland School District. If such a facility
were to be implemented within the boundaries of Richland School District, the district
would meet its obligation under 1306 as a host district at each location. Richland School
District would operate in cooperation/conjunction with the resident school district in order
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to obtain educational records, including special education records, in order to meet the
student's educational needs. All nonresident children living within the boundaries of the
school district who may be eligible for special education are located/identified/evaluated,
and when and if found to be eligible, are offered a free appropriate public education.
Nonresident children who live within the boundaries of the school district are treated in the
same manner as resident children. As a component of the IEP team, Richland School
District or Appalachia Intermediate Unit 8 on the district's behalf, would attend all
scheduled meetings for 1306 nonresident students and work to consider the specific
educational needs of the student in order to ensure continuity of FAPE and meet those
needs in the least restrictive environment.
Richland School District provides an appropriate program of special education and
training consistent with Chapters 14 and 342 of the Pennsylvania regulations and standards
and takes responsibility for making decisions regarding goals, programming and
educational placement for each student. As the host school district, Richland School District
would seek advice from the resident school district with respect to the nonresident student
and maintain communication with the resident school district regarding the nonresident
student's educational program. Richland School District has not experienced any problems
or barriers which have limited the district's ability to meet its obligations under 1306.

Incarcerated Students Oversight
Describe the system of oversight the District would implement to ensure that all
incarcerated students who may be eligible for special education are located, identified,
evaluated and when deemed eligible, are offered a free appropriate public education
(FAPE).
There are currently no facilities for incarcerated students within the LEA. If students
who are residents of Richland School District are found to be incarcerated, the district will
maintain ongoing communication with the host district in order to assure that the students'
educational needs are being met. Contact with prisons/detention centers is also maintained
and students needing services are tracked through Penn Data and the local Intermediate
Unit. District personnel would attend IEP meetings, either in person or via telephone, for
those students deemed eligible within such a facility, if necessary, in order to adhere to the
procedures for such placements. The LEA maintains the responsibility for the educational
and due process safeguards of students during their periods of incarceration or temporary
placement outside of the district.

Least Restrictive Environment
1. Describe the District procedures, which ensure that, to the maximum extent
appropriate, children with disabilities, including those in private institutions, are
educated with non-disabled children, and that removal from the regular education
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environment only occurs when education in that setting with supplementary aids
and services, cannot be achieved satisfactorily.
2. Describe how the District is replicating successful programs, evidence-based
models, and other PDE sponsored initiatives to enhance or expand the continuum of
supports/services and education placement options available within the District to
support students with disabilities access the general education curriculum in the
least restrictive environment (LRE). (Provide information describing the manner in
which the District utilizes site-based training, consultation and technical assistance
opportunities available through PDE/PaTTAN, or other public or private agencies.)
3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5
section - Educational Environments. Also discuss the number of students placed out
of the district and how those placements were determined to assure that LRE
requirements are met.
The Richland School District provides a continuum of educational supports and services
designed to meet the needs of each of our identified students. A comprehensive network of
support personnel, including a school psychologist, school social worker/home & school
visitor, school counselors, nurses, and paraprofessionals contribute to greater participation
in the general education curriculum for students with disabilities. There is a strong
emphasis on serving students within the least restrictive setting that is appropriate. The
provision of needed supplementary aids and services within the general classroom setting
as well as collaboration with the intermediate unit and community agencies enhance our
abilities to appropriately serve our students in the LRE.
The IEP team determines educational placement and degree of restrictiveness, as is
required under Chapter 14, based on the information as summarized in the Evaluation
Report, including, but not limited to, teacher, parent, and student input, as appropriate. The
goal of the IEP team is for students with disabilities to be educated with nondisabled peers
in the least restrictive environment possible, which will enable them to make satisfactory
academic progress.
All identified students are included to the fullest extent possible. General and special
education teachers communicate on a general basis regarding individual progress and
needs. All disabled students are encouraged to participate, to the maximum extent possible,
with general education students in all academic classes, as well as co-curricular and extracurricular activities.
The district has implemented and is effectively utilizing inclusion in the forms of
differentiated instruction and co-teaching at the elementary and high school levels.
Therefore, removal from the general education environment only occurs when education in
that setting, even with supplementary aids and services, does not provide enough support
for the student to achieve satisfactorily, or when significant behaviors impair the education
of the disabled students themselves or other children in the class.
In an effort to provide services in the least restrictive environment, the high school has
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been using an inclusion model, which began during the 2006-07 school year and will
continue with team teaching in the reading and math core content areas. This involves one
core teacher and one special education teacher in a team teaching collaborative assignment
with core content delivered by a highly qualified teacher while special education teachers
focus on providing supplemental instruction, along with appropriate adaptations and
accommodations within the least restrictive environment. Richland School District is
currently providing this same type of co-teaching model in sixth grade at the elementary
school. In addition, paraprofessionals assist fifth and sixth grade students in the regular
education setting during select writing, math, reading, English, social studies and/or science
instruction, addressing both academics and behavior. District staff has also been trained in
the use of differentiated instruction and are supported by the administration in the use of
such styles of teaching. Full-time, supplemental, and itinerant levels of support are also
provided to those students who continue to require other levels of intervention so that the
district may maintain a continuum of services. In order to provide the best quality of
support, out of district placements are only explored by IEP teams when the child's needs
are beyond what can effectively be provided through special education supports and
services within existing district programs.
The district is committed to applying evidence-based models and PDE recognized
initiatives to enhance and expand our students’ education in the least restrictive
environment. Staff are encouraged to participate in site-based trainings, webinars,
consultations, technical assistance opportunities or other programs and/or conferences
offered by PDE, intermediate units, PaTTAN, or other agency, state or national organization
in their certificated area of expertise, to enhance or expand their knowledge and delivery of
service. The school district also offers professional development in-house so that all
personnel have opportunities to participate and gain the necessary knowledge need to meet
the educational needs of our students in the least restrictive way possible.
The data reflected in the most recent Penn Data Report reflecting the State Performance
Plan (SPP) targets for Richland School District in the area of Least Restrictive Environment
(LRE) were somewhat disappointing. For special education inside the regular class 80% or
more, the district was at 57.1%, state at 62.2% with the SPP target set at 65.0%. For special
education inside the regular class less than 40%, the district was at 10.5%, state at 9.2%
with the SPP target set at 8.0%. There was insufficient data due to small group size in the
area of special education in other settings; therefore, no percentages were reported.
After some investigation, it was determined there was an overall error made in
calculating the number of hours in a typical school day which negatively impacted the
percentage of time for LRE for all students. These corrections have been made for all
students. Ongoing efforts are being made to support team planning and to ensure that an
understanding of individual student disability(ies) as well as strategies to support those
students in the least restrictive environment are occurring. The district continues to make
every attempt to include students with disabilities in the general education curriculum with
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supplementary aids and services. Both general and special education staff have been
trained on the use of the Supplementary Aids & Services Toolkit (SaS). Examples of
supplementary aids and services utilized in each of the four areas are as follows:
1.

Collaborative

a.

Collaboration with parents

b.

Professional development opportunities specific to student learning needs

c.

Parent training opportunities

2.

Instructional

a.

Assistive technology

b.

Pacing of instruction

c.

Presentation of content

d.

Testing accommodations

e.

Project-based or performance-based tasks

3.

Physical

a.

Adaptive equipment

b.

Specialized furniture

c.

Environmental accommodations

4.

Social/Behavioral

a.

Modification of expectations

b.

Counseling/social work services

c.

Social skills instruction

d.

Positive behavior support plans

Behavior Support Services
Provide a summary of the District policy on behavioral support services including, but not
limited to, the school wide positive behavior supports (PBS). Describe training provided to
staff in the use of positive behavior supports, de-escalation techniques and responses to
behavior that may require immediate intervention. If the district also has School-Based
Behavioral Health Services, please discuss it.
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School district staff reviews district-wide rules and behavioral expectations with
students at the beginning of each school year and throughout the year as appropriate. This
is primarily achieved through individual teacher instruction. At the elementary level,
school-wide rules are displayed throughout the building. At the middle/high school level,
school rules and policies are also provided to students and parents through the Student
Handbook. Students with disabilities who experience behavioral difficulties have Positive
Behavior Support Plans (PBSPs) which are created by the IEP team with consultation
provided by the School Psychologist and made a part of the student’s IEP. Richland School
District is currently contracting with a behavioral support specialist to support the district
with professional development and consultation related to Functional Behavioral
Assessments, the effective development of Positive Behavior Support Plans, working with
families to generalize appropriate behaviors at home, etc.
The first level of behavior support is preventive and involves good classroom
management strategies and does not require a Positive Behavior Support Plan (PBSP).
Successful classroom management is a prerequisite to instruction and involves not only
responding effectively when problems occur but also preventing problems from occurring
by creating environments that encourage learning and appropriate behavior. Most teachers
have implemented class wide behavior management systems to deal with low level
behavioral incidents in their classrooms. Among the various strategies emphasized are
effective teaching practices, frequent monitoring, clear rules and procedures, praise,
systematic reinforcement, modeling, verbal instruction of appropriate behavior, classroom
discussion and problem-solving, and family cooperation and involvement. When student
behavior is beyond routine classroom discipline are become persistent, district staff have a
variety of support options. At all levels, isolated incidents of inappropriate behavior that
are fairly significant may result in a referral to the building (assistant) principal for
disciplinary action.
The next level involves specific interventions designed for individual students and
requires a PBSP. Some students do not behave appropriately either because of deficits in
social skills, lack of motivation, or will to perform in a manner commensurate with their
ability to do so. In such cases, a PBSP would be developed and include 1) defining the
behavior in objective and measurable terms; 2) analyzing the problem carefully in terms of
environmental factors which may be shaping or maintaining the inappropriate behavior; 3)
developing a plan involving the least intrusive level of intervention that is likely to be
effective; and 4) periodic evaluation of the plan for effectiveness. Some strategies
emphasized at this level include problem solving sessions involving the student, parent,
teacher, school psychologist and/or other personnel; behavioral contracting; social skills
training; environmental restructuring; verbal prompts; reinforcement techniques; and
parent/guardian training in application of behavioral techniques. Positive techniques for
the development, change, and maintenance of selected behaviors shall be implemented
prior to the use of more intrusive or restraining measures.
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The third level is much more restrictive and is only considered after second level
interventions are determined ineffective. In order for level three interventions to be used,
the IEP Team will meet and formally add these procedures to the IEP. Level three
interventions are formal behavior programs which are restrictive in nature and may modify
the student's rights during implementation. They specifically focus on restraining
strategies and are considered more intrusive to personal freedom than either level one
or two interventions.
Students may require physical restraint to control acute or episodic aggressive behavior,
or mechanical restraints to control involuntary movement or lack of muscular control due
to organic causes or conditions. Restraints to control acute or episodic aggressive behavior
may be used only when the student is acting in a manner as to be a clear and present danger
to him/herself, to other students or to employees, and only when less restrictive measures
and techniques have proven to be less effective. The use of restraints to control the
aggressive behavior of an individual student shall cause a meeting of the IEP Team to
review the current IEP for appropriateness and effectiveness. The use of restraints may not
be included in the IEP to be employed as punishment for the convenience of staff or as a
substitute for an educational program.
Mechanical restraints, which are used to control involuntary movement or lack of
muscular control when due to organic causes or conditions, may be employed only when
specified in the IEP as determined by a medical professional qualified to make the
determination, and as agreed upon by the student's parents/guardians. Mechanical
restraints shall prevent a student from injuring him/herself or others and should not
prevent normative body positioning and physical functioning.
The following aversive techniques of handling behavior are considered inappropriate and
may not be used in the District's special education program:
1.

Corporal punishment;

2.

Punishment for a manifestation of a student's disability;

3.
Locked rooms, boxes, other structures or spaces from which the student cannot
readily exit;
4.

Noxious substances;

5.

Deprivation of basic human rights, such as withholding meals, water, or fresh air;

6.

Serial suspensions;

7.

Treatment of a demeaning nature;

8.

Methods implemented by untrained personnel.
Emergency procedures for behaviors that present a clear and present danger to the
student or others may be delineated in the IEP. These emergency procedures may include
such activities as parent contact to immediately remove the student from school, notifying
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police, notifying mental health, and calling emergency services, such as Crisis, and/or
ambulance.
Training in Nonviolent Crisis Intervention techniques are provided annually to all
paraprofessionals, special education teachers, administrators, school counselors, and
various other staff. DeEscalation training is provided to all staff district-wide. The school
district has also provided trainings in classroom management and the development of
Postive Behavior Support Plans.

Intensive Interagency/Ensuring FAPE/Hard to Place Students
1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular
disability category, describe the procedures and analysis methods used to
determine gaps in the continuum of special education supports, services and
education placement options available for students with disabilities.
2. Include information detailing successful programs, services, education placements
as well as identified gaps in current programs, services, and education placements
not available within the LEA. Include an overview of services provided through
interagency collaboration within the LEA.
3. Discuss any expansion of the continuum of services planned during the life of this
plan.
Richland School District is not currently having any difficulties ensuring a free and
appropriate public education (FAPE) for students with disabilities at this time. If the
district were having difficulty ensuring FAPE for a student with a particular disability, then
the IEP team would reconvene to re-evaluate the particular needs of the student, including
educational program, benefits and services available, to guarantee that the resulting
placement decision would ensure FAPE. The district would utilize an interagency approach
to resolve educational placement and services decisions for students in particular disability
categories for which the district would be having difficulty meeting individual needs. The
school psychologist and school counselors work closely with community agencies, including
therapists, caseworkers, and mental health personnel in referring and/or securing
placements for students in other alternative educational programs. District personnel also
ensure that students who receive special education services continue to receive those
services necessary to receive FAPE in out-of-district placements. When necessary, the
district utilizes the services of a county coordinator to facilitate meetings which bring local
agencies together with the school district to assist in locating and securing appropriate
educational placements. The district also works closely with school-based juvenile
probation in order to monitor students on juvenile probation and be sure their educational
needs are being met.
The school district, in collaboration with Appalachia Intermediate Unit 8, provides
services to students with disabilities through a variety of supplemental programs and
services. The IU8 provides an interagency coordinator who is available to assist in locating
appropriate educational placements and services. This also includes collaboration with the
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IU8's Early Intervention program. Early Intervention transition meetings ensure that
preschool students entering the school district receive uninterrupted delivery of services
upon achieving school age. The district also contracts with the IU for School Social Work
services. The School Social Worker acts as a liaison between parents and the school district
and can assist parents in seeking and obtaining community resources, including medical
assistance, so that their child receives necessary and available community assistance. In the
event that the school district, with the assistance of IU8 and other agencies as noted above,
is not able to identify an appropriate placement and services for a hard to place student
and/or if barriers involve funding or policy issues, assistance would be requested from the
Bureau of Special Education and the Bureau of Public Welfare.
Recognizing the importance of making maximum effort to provide students with
disabilities the necessary supports within their home school district, a high school life skills
support classroom was developed during the 2009 school year in order to offer a broader
continuum of services within the school district. The life skills curriculum maintains high
expectations for students, provides an appropriate environment and time in which to
practice skills, allows flexibility to address individual differences, and supports students in
becoming as independent as possible while become contributing members of adult society
once they leave the public school setting. This is accomplished in classroom and
community-based instructional settings.
The school district is currently exploring how it can better meet the needs of the growing
number of students who are being diagnosed with Autism Spectrum Disorder or other
related disorder. One percent of the population of children in the United States ages 3-17
have an Autism Spectrum Disorder; prevalence is estimated at 1 in 88 births. It is the
fastest growing developmental disability; 1,148% growth rate. The school district
recognized a need to develop an elementary program for students whose autistic support
needs were greater than could be addressed through an itinerant program. The district is
now exploring how those needs can continue to be met at the intermediate level within the
boundaries of the school district as the students naturally progress through school.

Strengths and Highlights
Describe the strengths and highlights of your current special education services and
programs. Include in this section directions on how the district provides trainings for staff,
faculty and parents.
Programs and services offered in the school district are focused on meeting the needs of
all identified students. Periodic meetings/trainings are held with the Director of Special
Education, School Psychologist, School Social Worker/Home & School Visitor, School
Counselors, Special Education Teachers, and Paraprofessionals to discuss pertinent special
education issues, exchange information, and ensure that the district's special education
programs and services are current and meeting the needs of our students.
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The district periodically provides continuing professional education to all professional
and paraprofessional staff members on a variety of special education topics. Intermediate
Unit and PaTTAN educational consultants collaborate and provide consultation to staff on
best practices and assist in providing trainings on topics such as supplementary aids and
services, nonviolent crisis intervention, classroom management, developing standardsbased IEPs, transition planning, and progress monitoring.
The district continues to invest in technology to support instruction. One-to-one
computing was implemented at Richland High School in September 2010. All students in
grade nine receive iPad minis, students in grades ten and eleven receive standard iPads and
students in grade twelve receive a netbook for their individual use in and outside of school
while a student in the district. Laptop carts are available for use by all seventh and eighth
grade students. Laptop carts have also been made available for use by students at the
elementary school. Networked devices allow for students to access information and to
process it in an organized fashion.
Many instructors have altered their curriculums to accommodate student use of
technology. Apple TVs have been installed in classrooms for the core content areas of math,
English, science, and social studies at the high school. Projectors are installed in all
classrooms district-wide, with SmartBoards in every elementary classroom. Because of the
one-to-one environment, students are able to execute actions in real time and ask any
questions they have immediately. One-to-one computing allows for students to work
through assignments at their own pace and follow links to additional information or
directions. Students and their parents can access the class information outside of class
using the provided technology. This supports student autonomy and independence, as well
as parent awareness. Studies also show that students in intervention classes utilizing
technology have improved high stakes test scores, reduced the dropout rate and improved
discipline.
A competency class has been established and is available to sixth grade students who
have not scored at the proficient level in reading, writing, and/or mathematics on the PSSA.
This class provides an opportunity for students who may be in need of additional
educational opportunities to ensure that they meet or exceed the standards' expectations.
The Parent Teacher Organization (PTO) is a very active group at Richland Elementary
School. The mission as parents and teachers of the Richland School District is to foster a
sense of support, pride and enthusiasm for the school. Through fundraising and various
family and community activities, the PTO promotes positive school and community
relationships which enhances the educational environment. The PTO works cooperatively
to provide financial assistance for the activities and services beyond those provided by the
school district, which is particularly important with school expenditures being trimmed. In
addition to fundraising to help pay for school supplies and equipment, funds are returned
to the students as field trips, enrichment programs, and gifts to help them experience
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outside the classroom curricula. This current school year the PTO is working on
enhancements to the current elementary playground so those with a physical disability can
also safely enjoy the playground area.
The school district offers several options for Extended School Year (ESY) programming,
including, but not limited to, home-based and site-based IU08 programs, a site-based
elementary program at the district level, and programs focused on post-secondary
transition planning.
The district hosts several parent workshops each school year on various topics to
provide an opportunity for training and information sharing for parents and interested
district staff. Richland School District has also collaborated with neighboring school
districts in order to expand the number of workshops and a greater variety of topics offered
each year.
The district maintains an Alternative Education for Disruptive Youth program at the high
school, which is contracted through a local agency. This allows our special education
students who may be attending the AEDY program to have continued contact with district
special education teachers in the district, as well as consistent delivery of related services,
e.g. emotional support, speech or language support, etc. if necessary.
The district is continuing to transition to the new procedures of the Public Consulting
Group (PCG) to utilize funds available through the School Based Access Program. The
district utilizes these funds to continue to enhance K-12 special education programming in
areas such as assistive technology and inclusionary practices, e.g. the hiring of additional
special education paraprofessionals.
A certified School Psychologist and a School Social Worker/Home & School Visitor were
added to the Richland School District staff during the 2013-14 school year. School
psychologists and school social workers are among the most highly trained professionals in
the field of education and are considered the most skilled mental health professionals in the
schools. The addition of these positions has enabled the school district to more readily and
comprehensively meet the needs of all students. The addition of these very important
professionals has increased the district’s effectiveness in conducting comprehensive
evaluations to provide support students academically, emotionally, behaviorally, and
socially; providing counseling, instruction, and mentoring for those struggling with social,
emotional, and behavioral problems; increasing achievement by assessing barriers to
learning and determining the best instructional strategies to improve learning; and
providing home, school, and community collaboration to maximize student success.
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Assurances
Safe and Supportive Schools Assurances
No policies or procedures have been identified.

Special Education Assurances
No policies or procedures have been identified.

24 P.S. §1306 and §1306.2 Facilities
There are no facilities.

Least Restrictive Environment Facilities
Facility Name

Type of Facility

Number of
Students
Placed

Type of Service

Forest Hills Middle
School
Forest Hills Elementary
School
Alternative Community
Resource Program
Pressley Ridge Day
School
The Summit Academy

Neighboring
School Districts
Neighboring
School Districts
Other

Multiple Disabilities Support

2

Life Skills Support

1

Partial Hospitalization Program

2

Other

3

Hickory High School Hermitage School
District

Neighboring
School Districts

Autistic and/or Emotional
Support
Private, Residential Program for
Court-Adjudicated Youth
Life Skills Support/Emotional
Support

Other

1
1

Special Education Program Profile
Program Position #1
Operator: Intermediate Unit
PROGRAM SEGMENTS
Location/Building
Forest Hills

Grade
An

Building Type

Support

Service
Type

Age
Range

Caseload

FTE

A building in

Itinerant

Speech and

5 to 13

1

0.02
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Elementary School

Elementary
School
Building

which General
Language
Education
Support
programs are
operated
Justification: Services are provided on an itinerant basis and the students whose ages are out of the
permissible age range do not receive services at the same time, but individually or in small groups with
students within the appropriate age range.
Forest Hills Middle
A Middle
A building in
Itinerant Speech and 12 to
2
School
School
which General
Language
16
Building
Education
Support
programs are
operated
Forest Hills Middle
A Middle
A building in
Itinerant Speech and 12 to
1
School
School
which General
Language
16
Building
Education
Support
programs are
operated

0.04

0.02

Program Position #2
Operator: Intermediate Unit
PROGRAM SEGMENTS
Location/Building
Forest Hills Middle
School

Grade
A Middle
School
Building

Building Type
A building in
which General
Education
programs are
operated

Support
Itinerant

Service
Type
Blind or
Visually
Impaired
Support

Age
Range

Caseload

FTE

14 to
14

1

0.05

Age
Range

Caseload

FTE

Program Position #3
Operator: Intermediate Unit
PROGRAM SEGMENTS
Location/Building
Forest Hills
Elementary School

Grade

Building Type

Support

Service
Type

An
Elementary
School
Building

A building in
Itinerant Autistic
5 to 11 1
which General
Support
Education
programs are
operated
Justification: Services are provided on an itinerant basis and the students whose ages are out of the
permissible age range do not receive services at the same time, but individually or in small groups with
students within the appropriate age range.

0.09

Program Position #4
Operator: Intermediate Unit
PROGRAM SEGMENTS
Location/Building

Age
Range

Caseload

FTE

Deaf and
Hearing
Impaired
Support

6 to 6

1

0.02

Deaf and
Hearing
Impaired

15 to
15

1

0.02

Grade

Building
Type

Support

Service
Type

Richland
Elementary School

An Elementary
School Building

Itinerant

Richland High
School

A Junior/Senior
High School
Building

A building in
which General
Education
programs are
operated
A building in
which General
Education

Itinerant
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programs are
operated

Support

Program Position #5
Operator: School District
PROGRAM SEGMENTS
Location/Building
Richland
Elementary School
(JA)

Grade

Building
Type

Support

Service
Type

Age
Range

Caseload

An
Elementary
School
Building

A building in Supplemental
Autistic 5 to 11 7
which
(Less Than 80% Support
General
but More Than
Education
20%)
programs are
operated
Justification: It was determined through the IEP process that student’s needs would best be met in this
particular setting.

FTE
1

Program Position #6
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Richland Elementary
School (EG)

An Elementary
School Building

Support

Service
Type

Age
Range

Caseload

A building in
Itinerant Speech and 5 to 12 46
which General
Language
Education
Support
programs are
operated
Justification: Services are provided on an itinerant basis and the students whose ages are out of the
permissible age range do not receive services at the same time, but individually or in small groups with
students within the appropriate age range.
Richland High
A Junior/Senior A building in
Itinerant Speech and 13 to
2
School
High School
which General
Language
20
Building
Education
Support
programs are
operated
Justification: Services are provided on an itinerant basis and the students whose ages are out of the
permissible age range do not receive services at the same time, but individually or in small groups with
students within the appropriate age range.

FTE
0.84

0.16

Program Position #7
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Richland
Elementary School

An
Elementary
School
Building

Richland
Elementary School
(MG)

An
Elementary
School
Building

A building in
which
General
Education
programs
are operated
A building in
which
General
Education
programs
are operated

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

6 to 8

2

0.08

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

6 to 8

13

0.92

Support
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Program Position #8
Operator: School District
PROGRAM SEGMENTS
Location/Building
Richland
Elementary School
(TS)

Grade

Building
Type

Support

Service
Type

Age
Range

Caseload

An
Elementary
School
Building

A building in Itinerant
Autistic
6 to 10 1
which
Support
General
Education
programs
are operated
Justification: Services are provided on an itinerant basis and the students whose ages are out of the
permissible age range do not receive services at the same time, but individually or in small groups with
students within the appropriate age range.
Richland
An
A building in Itinerant
Learning 8 to 11 1
Elementary School
Elementary
which
Support
School
General
Building
Education
programs
are operated
Richland
An
A building in Supplemental
Learning 8 to 11 8
Elementary School
Elementary
which
(Less Than
Support
School
General
80% but More
Building
Education
Than 20%)
programs
are operated

FTE
0.3

0.07

0.63

Program Position #9
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Richland
Elementary School
(HS)

An
Elementary
School
Building

Richland
Elementary School

An
Elementary
School
Building

Richland
Elementary School

An
Elementary
School
Building

A building in
which
General
Education
programs
are operated
A building in
which
General
Education
programs
are operated
A building in
which
General
Education
programs
are operated

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Autistic
Support

9 to
12

5

0.4

Itinerant

Learning
Support

9 to
12

3

0.15

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

9 to
12

7

0.45

Caseload

FTE

Program Position #10
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Building

Support

Service

Age

58
Type
Richland
Elementary School
(SJ)

An
Elementary
School
Building

Richland
Elementary School

An
Elementary
School
Building

A building in
which
General
Education
programs
are operated
A building in
which
General
Education
programs
are operated

Type

Range

Itinerant

Learning
Support

9 to
11

5

0.15

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

9 to
11

12

0.85

Program Position #11 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 24, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Richland Elementary
School (KM)

An Elementary
School Building

Building
Type

Support

Service
Type

Age
Range

Caseload

A building in
Itinerant Emotional 8 to 8
1
which General
Support
Education
programs are
operated
Richland High
A Junior/Senior A building in
Itinerant Emotional 12 to
2
School
High School
which General
Support
18
Building
Education
programs are
operated
Justification: Services are provided on an itinerant basis and the students whose ages are out of the
permissible age range do not receive services at the same time, but individually or in small groups with
students within the appropriate age range.

FTE
0.15

0.63

Program Position #12 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 24, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Building Type

Support

Service

Age

Caseload

FTE
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Type
Richland High
School (AS)

Range

A Junior/Senior
High School
Building

A building in
12 to
Itinerant Autistic
6
which General
Support
16
Education
programs are
operated
Richland High
A Junior/Senior A building in
14 to
Itinerant Learning
11
School
High School
which General
Support
20
Building
Education
programs are
operated
Justification: Services are provided on an itinerant basis and the students whose ages are out of the
permissible age range do not receive services at the same time, but individually or in small groups with
students within the appropriate age range.

0.72

0.28

Program Position #13 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 24, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building
Richland High
School (AV)

Grade

Building
Type

Support

Service
Type

Age
Range

Caseload

A
Junior/Senior
High School
Building

A building
Learning 12 to
Itinerant
2
in which
Support
14
General
Education
programs
are
operated
Justification: Services are provided on an itinerant basis and the students whose ages are out of the
permissible age range do not receive services at the same time, but individually or in small groups with
students within the appropriate age range.
Richland High
A
A building
Supplemental
Learning 12 to
10
School
Junior/Senior
in which
(Less Than
Support
15
High School
General
80% but More
Building
Education
Than 20%)
programs
are
operated

FTE
0.17

0.5

Program Position #14
Operator: School District
PROGRAM SEGMENTS
Location/Building
Richland High
School (SR)

Grade
A
Junior/Senior
High School
Building

Building
Type
A building
in which
General
Education

Support
Itinerant

Service
Type
Learning
Support

Age
Range

Caseload

FTE

14 to
17

8

0.17
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programs
are
operated
Justification: Services are provided on an itinerant basis and the students whose ages are out of the
permissible age range do not receive services at the same time, but individually or in small groups with
students within the appropriate age range.
Richland High
A
A building
Supplemental
Learning 14 to
5
0.5
School
Junior/Senior
in which
(Less Than
Support
17
High School
General
80% but More
Building
Education
Than 20%)
programs
are
operated
Justification: It was determined through the IEP process that the student’s needs would best be met in this
particular setting.

Program Position #15
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Richland High
School (KC)

A
Junior/Senior
High School
Building

Richland High
School

A
Junior/Senior
High School
Building

Building
Type
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

15 to
18

8

0.4

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

15 to
18

5

0.6

Service
Type

Age
Range

Caseload

FTE

Program Position #16
Operator: School District
PROGRAM SEGMENTS
Location/Building
Richland High
School (JR)

Grade
A
Junior/Senior
High School
Building

Building
Type

Support

A building in Supplemental
Life
13 to
8
0.75
which
(Less Than
Skills
21
General
80% but More
Support
Education
Than 20%)
programs
are
operated
Justification: It was determined through the IEP process that the student’s needs would best be met in this
particular setting.
Richland High
A
A building in Full-Time
Life
13 to
2
0.25
School
Junior/Senior
which
Special
Skills
21
High School
General
Education Class Support
Building
Education
programs
are
operated
Justification: It was determined through the IEP process that the student’s needs would best be met in this
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particular setting.

Program Position #17 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: ClassandPosition
Implementation Date: August 18, 2014
Average square feet in regular classrooms: 775 sq. ft.
Square footage of this classroom: 1368 sq. ft. (38 feet long x 36 feet wide)
Explain any unchecked boxes for facilities questions: Not applicable.
PROGRAM SEGMENTS
Location/Building
Richland High
School (JA)

Grade

Building
Type

A
Junior/Senior
High School
Building

A building in
which
General
Education
programs
are operated

Support
Supplemental
(Less Than
80% but More
Than 20%)

Service
Type

Age
Range

Caseload

FTE

Life
Skills
Support

12 to
15

4

1

Special Education Support Services
Support Service

Teacher FTE

Location

Special Education Director
School Psychologist
School Social Worker/Home & School Visitor
Paraprofessional (3)
Paraprofessionals (2)

District
District
District
Richland Elementary School
Richland High School

1
0.6
0.8
1
1

Special Education Contracted Services
Special Education Contracted Services
CAMCO - Occupational Therapy
CAMCO - Physical Therapy
The Learning Lamp - Paraprofessionals (6)
The Learning Lamp - AEDY
Community Based Instruction (CBI)

Operator
Outside Contractor
Outside Contractor
Outside Contractor
Outside Contractor
Intermediate Unit

Amt of Time per Week
26 Hours
6 Hours
5 Days
5 Days
0.69 Days
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Needs Assessment
Record School Patterns
Question:
After reviewing school level accomplishments and systemic challenges, what patterns can you
identify among your schools?
What other information do you still need to assess?
Answer:
Not applicable.

District Accomplishments
Accomplishment #1:
 Richland Elementary School achieved a School Performance Profile Score of 90+ in each of
the past two years. In 12-13, the score was 92 and 90 in 13-14.


Richland Elementary School exceeded the achievement gap goal on the 4th grade Science
PSSA for all students and for the historically underperforming subgroup.



Richland Elementary School - All tested content areas (math, reading, science, and writing)
exceeded growth expectations by more than two standard errors.



Richland Elementary School - In two of the tested areas, over 50% of the students achieved
Advanced scores.



Richland High School - Math achievement increased from 74.4% in 12-13 to 83.07%.



Richland High School - The percentage of students who met the SAT/ACT benchmark
increased from 80% to 88%.



Richland High School - The performance measure of academic growth of students taking the
Mathematics PSSA or Algebra I Keystone Exam increased from 81% to 100%.



Richland High School - The percentage of all students scoring Advanced on the Mathematics
PSSA/Algebra I Keystone Exam is 49% and the percentage of all students scoring Advanced on
the Reading PSSA/Literature Keystone Exam is 46%.

63

District Concerns
Concern #1:
 Based on PVAAS data, students predicted to be Basic or Below Basic (i.e. academically at risk
students) are maintaining status quo as opposed to growing in Reading and Math in the
intermediate grades.
Concern #2:
 For the past three years, the 7th and 8th grade PSSA achievement scores in Reading have
shown a downward trend versus the previous four years.

Prioritized Systemic Challenges
Systemic Challenge #1 (Guiding Question #2) Establish a district system that fully ensures the
consistent implementation of effective instructional practices across all classrooms in each school.
Aligned Concerns:
 For the past three years, the 7th and 8th grade PSSA achievement scores in Reading
have shown a downward trend versus the previous four years.

Systemic Challenge #2 (Guiding Question #1) Establish a district system that fully ensures
consistent implementation of standards aligned curricula across all schools for all students.
Aligned Concerns:
 Based on PVAAS data, students predicted to be Basic or Below Basic (i.e.
academically at risk students) are maintaining status quo as opposed to growing in
Reading and Math in the intermediate grades.

Systemic Challenge #3 (Guiding Question #3) Establish a district system that fully ensures staff
members in every school use standards aligned assessments to monitor student achievement and
adjust instructional practices.
Systemic Challenge #4 (Guiding Question #5) Establish a district system that fully ensures barriers
to student learning are addressed in order to increase student achievement and graduation rates.
Systemic Challenge #5 (Guiding Question #7) Establish a district system that fully ensures students
who are academically at risk are identified early and are supported by a process that provides
interventions based upon student needs and includes procedures for monitoring effectiveness.
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Systemic Challenge #6 (Guiding Question #8) Establish a district system that fully ensures the
establishment of a policy that delineates expectations for student attendance, outlines consequences
for students who do not comply with the policy and defines expectations for record keeping and
monitoring of student attendance by professional staff members.
Systemic Challenge #7 (Guiding Question #9) Establish a district system that fully ensures each
member of the district community promotes, enhances and sustains a shared vision of positive
school climate and ensures family and community support of student participation in the learning
process.
Systemic Challenge #8 (Guiding Question #10) Establish a district system that fully ensures
professional development is focused, comprehensive and implemented with fidelity.
Systemic Challenge #9 (Guiding Question #11) Establish a district system that fully ensures
teachers and administrators receive timely, effective support and intervention as needed.
Systemic Challenge #10 (Guiding Question #13) Establish a system that fully ensures the district's
resources effectively address instructional priorities aligned with the district's vision and mission
and fully ensures that the expenditure and accounting of funds meets all legal and ethical
requirements within the parameters of generally accepted accounting practices.
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District Level Plan
Action Plans
Goal #1: Establish a district system that fully ensures the consistent implementation of
effective instructional practices across all classrooms in each school.
Indicators of Effectiveness:
Type: Annual
Data Source: PSSA Grades 7 & 8 ELA
Specific Targets: Increase student achievement on Grades 7&8 ELA PSSA
by 2% from one test administration to the next.

Type: Annual
Data Source: PVAAS Data Grades 7 and 8 ELA
Specific Targets: Students in all performance levels will meet or exceed
projected proficiencies in grades 7 & 8 ELA based on PVAAS data.

Strategies:
Increased Quality Instructional Time
Description:

Maximizing academic learning time is critical for improving student
achievement (PSEA, 2010). We would like to increase the amount of
instructional time in grades 7 and 8 English by 50%.
SAS Alignment: Standards, Assessment, Curriculum Framework,
Instruction, Materials & Resources, Safe and Supportive Schools

Implementation Steps:
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Plan for Increased Quality Instructional Time
Description:
The administrative team will review all options to increase ELA
instructional time in grades 7&8.

Evidence that this step has been implemented will be a report with
recommendations for the school board.
Start Date: 6/1/2015

End Date: 7/31/2015

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Increased Quality Instructional Time

Provide Professional Development on Increasing the Quality of
Instruction in Extended Class Periods
Description:
Teachers will participate in professional learning activities that address
how to actively engage students in extended class periods, specifically
focusing on improving language, literacy acquisition, and teaching diverse
learners in an inclusive setting in the ELA classroom in Grades 7 & 8.

Evidence that this step has been implemented will be professional
development agendas and Act 48 documents.
Start Date: 8/24/2015

End Date: 6/8/2018

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Increased Quality Instructional Time
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Implement Increased Quality Instructional Time
Description:
Implement strategy or a combination of strategies (e.g., hire a new teacher,
reassign current staff members, revise the building schedule) to increase
quality instructional time in grades 7 and 8 ELA classes.

Evidence that this step has been implemented will be a report to the school
board stating how instructional time has increased.
Start Date: 4/29/2015

End Date: 8/24/2015

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Increased Quality Instructional Time

Monitor Implementation of Increased Quality Instructional Time
Description:
Adminstration will monitor implementation through classroom walkthroughs and formal observations.

Evidence that this step has been implemented will be walk-through notes
and formal observation documents.
Start Date: 8/24/2015

End Date: 6/6/2016

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Increased Quality Instructional Time
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Evaluate the Effectiveness of Increased Quality Instructional Time
Description:
At the end of the school year the administrative team will review the walkthrough and formal observation data, PSSA data, and PVAAS data to
determine the effectiveness of increased quality instructional time in
grades 7 & 8 ELA classrooms and provide recommendations.

Evidence that this step has been implemented will be the recommendation
document.
Start Date: 9/30/2016

End Date: 10/31/2016

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Increased Quality Instructional Time

Goal #2: Establish a district system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.
Indicators of Effectiveness:
Type: Annual
Data Source: PVAAS Data in grades 4 and 5 in ELA and Math
Specific Targets: Based upon grades 4 and 5 ELA and Math PVAAS data, Basic
and Below Basic students will make better than expected gains.

Strategies:
Curriculum Mapping
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Description:

There was a 2001 study by the Indiana Center of Evaluation conducted for
the Ohio DOE that determined curriculum alignment (defined as curriculum
mapping with subsequent change in instructional practice) was the “single
greatest factor in achieving improved test scores.” The following link
provides a list of resources supporting the positive contributions of
curriculum mapping to educational
processes:http://www.curriculummapping101.com/materials/curriculum
-mapping-research ; the following link provides an overview of curriculum
mapping:http://en.wikipedia.org/wiki/Curriculum_mapping
SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction,
Materials & Resources, Safe and Supportive Schools

Implementation Steps:
Planning for Curriculum Mapping
Description:
Richland School District Curriculum Mapping Team (principal, assistant
principal, teacher representatives, school counselor, director of special
education, and superintendent) will meet to review other districts'
curriculum maps and commercial curriculum mapping software available
for purchase. The team will then develop a plan for curriculum mapping at
the elementary level.

Evidence indicating implementation of this step will be an electronic
and/or paper curriculum mapping document.
Start Date: 7/1/2015

End Date: 6/30/2018

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Curriculum Mapping

Provide Professional Development about Curriculum Mapping
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Description:
During the school year and throughout the course of various teacher inservice and professional development days staff will be provided training
on the curriculum mapping software and/or models.

Evidence of implementation will be professional development agendas and
Act 48 forms.
Start Date: 8/24/2015

End Date: 6/8/2016

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Curriculum Mapping

Create Curriculum Maps
Description:
Teachers will work with grade level and content area teams to create
curriculum maps that are aligned to all applicable standards.

Evidence that this step has been implemented will be the curriculum map
documents.
Start Date: 9/8/2015

End Date: 6/30/2018

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Curriculum Mapping

Monitor During Implementation
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Description:
Through formal observations and walk-throughs principal will monitor to
ensure that classroom instruction is aligned with the written curriculum.

Evidence that this step has been implemented will be observation
documents and walk-through notes.
Start Date: 9/8/2015

End Date: 6/8/2018

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Curriculum Mapping

Review Effectiveness of Curriculum Mapping
Description:
At the end of each school year the Curriculum Mapping Team will meet to
review PSSA, PVAAS, and Observation data to determine the effectiveness
of the aligned curriculum and make recomondations for the following
year.

Evidence of implementation will be the recommendations document.
Start Date: 9/30/2016

End Date: 10/31/2016

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Curriculum Mapping
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Appendix: Professional Development Implementation
Step Details
LEA Goals Addressed:

Start

8/24/2015

#1 Establish a district system that fully
ensures the consistent implementation of
effective instructional practices across all
classrooms in each school.

End

Title

6/8/2018

Provide Professional
Development on Increasing
the Quality of Instruction in
Extended Class Periods

Person Responsible
Principal

SH
3

S
3

EP
103

Strategy #1: Increased Quality Instructional
Time

Description
Teachers will participate in professional learning activities that address how to
actively engage students in extended class periods, specifically focusing on
improving language, literacy acquisition, and teaching diverse learners in an
inclusive setting in the ELA classroom in Grades 7 & 8.

Evidence that this step has been implemented will be professional development
agendas and Act 48 documents.
Provider
Type
App.
Richland School District
School
Yes
Entity

Knowledge

Teachers will be able to engage students actively during longer instructional class times.

Supportive
Research

Maximizing academic learning time is critical for improving student achievement (PSEA, 2010).

Designed to Accomplish
For classroom teachers, school 

Enhances the educator’s content knowledge in the area of the educator’s
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counselors and education
specialists:






For school and district
administrators, and other

educators seeking leadership
roles:

Training Format

Participant Roles

certification or assignment.
Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.
Empowers educators to work effectively with parents and community partners.

Provides leaders with the ability to access and use appropriate data to inform
decision-making.
Instructs the leader in managing resources for effective results.





LEA Whole Group Presentation
Series of Workshops
School Whole Group Presentation





Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex
Dir




Follow-up Activities




Grade Levels

Middle (grades 6-8)
High (grades 9-12)

School counselors

Team development and
sharing of content-area lesson
implementation outcomes, with
involvement of administrator and/or
peers
Analysis of student work,


Evaluation Methods


Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Student PSSA data
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with administrator and/or peers
Creating lessons to meet
varied student learning styles
Peer-to-peer lesson
discussion




LEA Goals Addressed:

Start

8/24/2015

#1 Establish a district system that fully
ensures consistent implementation of
standards aligned curricula across all
schools for all students.

End

Title

6/8/2016

Provide Professional
Development about
Curriculum Mapping

Person Responsible
Principal

SH
3.0

S
3





Classroom student assessment data
Review of participant lesson plans
Portfolio

Strategy #1: Curriculum Mapping

Description
During the school year and throughout the course of various teacher in-service and
professional development days staff will be provided training on the curriculum
mapping software and/or models.

EP
103

Evidence of implementation will be professional development agendas and Act 48
forms.
Provider
Type
App.
Richland School District
School
Yes
Entity

Knowledge

Teachers will understand the connection between the written standards, the written curriculum document, and
their classroom instruction.

Supportive
Research

A 2001 study by the Indiana Center of Evaluation conducted for the Ohio DOE determined curriculum alignment (defined as curriculum mapping with
subsequent change in instructional practice) was the “single greatest factor in achieving improved test scores.”
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Designed to Accomplish


For classroom teachers, school

counselors and education
specialists:




For school and district

administrators, and other
educators seeking leadership

roles:


Training Format






Participant Roles 


Enhances the educator’s content knowledge in the area of the educator’s
certification or assignment.
Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.
Empowers educators to work effectively with parents and community partners.

Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.
Provides leaders with the ability to access and use appropriate data to inform
decision-making.
Empowers leaders to create a culture of teaching and learning, with an emphasis on
learning.
Instructs the leader in managing resources for effective results.

LEA Whole Group Presentation
Series of Workshops

Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex
Dir
School counselors




Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)
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Follow-up Activities



Team development and
sharing of content-area lesson
implementation outcomes, with
involvement of administrator and/or
peers
Analysis of student work,
with administrator and/or peers
Creating lessons to meet
varied student learning styles
Peer-to-peer lesson
discussion




Evaluation Methods




Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Student PSSA data
Standardized student assessment
data other than the PSSA
Classroom student assessment data
Review of participant lesson plans
Portfolio
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District Level Affirmations
We affirm that this District Level Plan was developed in accordance, and will comply with the
applicable provisions of 22 Pa. Code, Chapters 4, 12, 16, and 49. We also affirm that the contents are
true and correct and that the plan was placed for public inspection in the school district/AVTS
offices and in the nearest public library until the next regularly scheduled meeting of the board or
for a minimum or 28 days whichever comes first.
We affirm that the responses in the Professional Education Core Foundations and the Professional
Development Implementation Steps focus on the learning needs of each staff member to enable all
staff members meet or exceed the Pennsylvania academic standards in each of the core subject
areas.
No signature has been provided
Board President
No signature has been provided
Superintendent/Chief Executive Officer
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Special Education Affirmations
We also affirm our understanding that any requests for any deviations from the Chapter 14
regulations, standards, policies, and procedures must be made in writing to the Pennsylvania
Department of Education. The school district understands that the Special Education Component of
the District Level Plan will be approved by PDE in accordance with the following criteria as set forth
in 22 Pa. School Code § 14.104 and as part of the District Level Plan:
1. There are a full range of services, programs and alternative placements available to the
school district for placement and implementation of the special education programs in the
school district.
2. The school district has adopted a child find system to locate, identify and evaluate young
children and children who are thought to be a child with a disability eligible for special
education residing within the school district's jurisdiction. Child find data is collected,
maintained, and used in decision-making. Child find process and procedures are evaluated
for its effectiveness. The school district implements mechanisms to disseminate child find
information to the public, organizations, agencies, and individuals on at least an annual basis.
3. The school district has adopted policies and procedures that assure that students with
disabilities are included in general education programs and extracurricular and nonacademic programs and activities to the maximum extent appropriate in accordance with an
Individualized Education Program.
4. The school district will comply with the PA Department of Education, Bureau of Special
Education's revision notice process.
5. The school district follows the state and federal guidelines for participation of students with
disabilities in state and district-wide assessments including the determination of
participation, the need for accommodations, and the methods of assessing students for
whom regular assessment is not appropriate.
6. The school district affirms the Pennsylvania Department of Education that funds received
through participation in the medical assistance reimbursement program, ACCESS, will be
used to enhance or expand the current level of services and programs provided to students
with disabilities in this local education agency.
No signature has been provided
Board President
No signature has been provided
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Superintendent/Chief Executive Officer

